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INTRODUCTION

In the Spring of 1989 a task force, comprised of teachers of
children with mental retardation, administrators of programs for
exceptional children, college faculty members with expertise in
the field of mental retardation, and members of North Carolina's
Department of Public Instruction, was appointed by the North
Carclina Superintendent of Public Instruction to revise
guidelines and competencies for the preparation of teachers in
the area of mental retardation. Existing state guidelines and
competencies, standards for the preparation of professional
personnel in the fieid of special education available through the
National Council for the Accreditation of Teacher Education
(NCATE) and the Council for Exceptional Children, and relevant
professional literature as well as personal experiences of the
Task Force members were used as the basis for the revision of the
existing guidelines and competencies.

Comments and or suggestions are welcomed and may be
addressed to Fred Baars, Consultant, Division for Services for
Exceptional Children, Department of Public Instruction, Raleigh,
NC 27603-1712 or Dr. Eleanor B. Wright, School of Education,
University of North Carolina at Wilmington, 601 South College
Road, Wilmington, NC 28403.
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GUIDELINES AND COMPETENCIES FOR TEACHER EDUCATION PROGRAMS

MENTAL RETARDATION

The guidelines and competencies delineated in this section

for the area of Mental Retardation are intended for use in

'planning, implementing, and approving teacher education programs

leading to North Carolina teacher certification in Mental
Rectardation at the initial(A) and advanced{(G) levels. These

guidelines and competencies complement Council for Exceptional

vChildren.aﬂd National Council for Accreditation of Teacher

“Education program standards and should be used when seeking
program approval from these organizations. The program
guidelines are designed to be suggestive and directional rather
tﬁanxprescriptive to permit flexibility and diversity in
tvlleges and universitzes. The competencies provided are
derived from a conceptualization of the role of a ceacher of
persons with mental retardation. The competencies reflect a
teacher who is prepared to work with students between the ages
of 5 and 21 and ranging from the mild to profound levels of
mental retardation.

Guidelines énd competencies are not provided for sixth
year(S) and doctoral(D) level certification in mental
retardation. A person completing sixth year cr doctoral

programs in mental retardation approved by the Council for

" Exceptional Children and National Association for Accreditation

of Teacher Education should be granted the appropriate

o p’




certification. - - =
The program of preparation at the initial (A) certification

level of a prospective teacher of persons with mental
retardation is based on the recognition that the individual is
‘preparing to asssume the roles and responsibilities of a
proféssional‘educator. To becomena professional educator the
prospective teacher should be challenged intellectually by a

. rigorous program of education and training. To provide a
program in which the pefson may achieve high standards of
performance, a teacher should (1) be liberally educated, (2)

* understand students' needs and how they learn, (3) have

» competence in the area of specialization (4) possess qualities

‘needed to work effectively with students, their families, and
- with other professionals with whom they come in contact, and

(5) have a disposition for continued learning as a practicing
piofessional. Therefore teacher preparation programs at the
initial certification level in Mental Retardation should be
designed to provide for both the common academic and
professiona@ needs of all teachers, teachers of children with
various exceptionalities, and the specialized neeas of those

preparing to teach persons with mental retardation, These

professional needs are addressed through program components in

general educatioh, prof ssional edvcation, education of
exceptional children, and education of persons with mental
retardaticn.

Programs leading to advanced(G) certification should enable
teachers to acquire a depth of understanding of the field of

mental retardation and the ability to serve as an agent for
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educational change beyond that which is expected of teachers at
the'initial certificaton level. Programs at these advanced
levels should require extensive reading and independent study,
encourage students to think independently, and provide
opportunities for research. 1In order for teachers to obtain a
-depth of understanding of the field of mental retardation, it is

necessary tl.at they demonstrate the competencies required for

"initiai certification as well as meeting those at the advanced

level. Components of advanced certification programs (G) should
include an indepth study in social and behavioral sciences,

exceptional children, mental retardation, research, and

» leadership skills. Opportunities to demonstrate advanced skills

‘including research should be provided throughout the program.
Guidelines and competencies for programs leading to initial
teacher certification and additional guidelines and competencies

¢

for programs leading to advanced certification are in¢luded in
the following sectionst Recommendations for adding an
endorsement to an existing certificate and recommendations
regarding sixth year and doctoral programs follqw the guidelines

and competencies for initial and advanced certification.

INITIAL CERTIFICATION GUIDELINES AND COMPETENCIES

Guideline 1--Thefe should be a program of general studies to

assure that teachers. in the field of mental retardation are

literate, broadly educated, and cultured persons.

The General Education competencies for teachers in the
field of Mental Retardation are the same as those for all

undergraduate teacher education programs. They are listed in a

8
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previous section of this document. The Guidelines given for the
General Education component are applicable for teacher
preparation programs in Mental Retardation.

Guideline 2--There should be a professional studies component

that provides teachers in the field of mental retardation with a

‘core of knowledge, res=arch, theory and application in social

and behavioral sciences, human growth and developme:.t, and

teaching and learning theory.

Teachers prepared to teach in the field of mental
retardation should demonstrate the geoneric professional studies

competencies cited previously for all initial teacher education

« programs. The Guideliﬂes applicable to the Professional Studies

‘component are also applicable to programs in Mental Retardation

with the exception of Guideline 3. This Guideline will be wet
through the Core Competencies in Exceptional Children in this
program. N

-

Guideline 3--Tue program should provide for a core of content

and knowledge, professional skills and methods, and professional

attitudes and values regarding the educational needs of

excentional children.

The Core Competencies (CC-A) are appropriate for all teacher
preparation programs at the initial certification level in the
education of excéptional children. These competencies are
divided inrto three sections--Content and Knowledge, Techniques

of Teaching, and Professional Attitudes and Values.

CONTENT AND KNOWLEDGE

CO-A1.0 The teacher shouid demonstrate understanding of
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CO-22.0

exceptional individuals by

1.1

1.2

1.5

1.6

Describing the concepts of "normal" vs.

"exceptional"

Listing and discussing the general physical,

psychological, educational and behavioral

characteristics of various exceptionalities.

This includes :

1.2.1 Identifying and contrasting major
historical and current definitions of
children with special needs

1.2.2 1Identifying national incidence and
prevalence figures of major areas of
exceptionality

1.2.3 Identifying the primary learning and
behavioral characteristics of the various
categories of exceptionality

Descriﬂing various etiologies of exceptionality

Describing major social, biomedical,

developmental. psychological and other theories

necessary for the understanding of exceptional
children

Describing the impact of exceptional children on

their families

Discussing the philosophical basis for the

delivery of services to exceptional chnildren

The teacher should demonstrate kno. ledge of historical

and legal factors effecting the education of

exceptional children by

10

N




9

2.1 Describing major current trends, attitudés, and
historical forces which influence the provision
of services for exceptional children

2.2 Describing federxal ana state legislation and
rules pertaining to exceptional children

CO-A3.0 The teacher should demonstrate «now.edge of the special

education service delivery system by

4 i 3.1 Identifying philosophical bases.for various
t models of service delivery

é 3.2 Identifying components of the service delivery

-
e

system (assessment, instruction--individual and

» ‘ group, related services, personnel development,

and administration)

- 3.3 Identifying levels of service commonly used in

: special education (from regular classroom to

homebound. or hospital settings)

CO-24.0 The teacher sﬂould demonstrate an awareness of
organizations and agencies serving exceptional children
by
4.1 Describing public and private services for

special needs of individuals of various ages
4.2 Identifying and describing major public and

private agencies and organizations providing

support services for exceptional children

TECHNIQUES OF TEACHING

CO-A5.0 1he teacher should demonstrate skills in assessment and

evaluation by

11
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5.1 Describing the process of development as it
relates to formal and infecrmal tests
3 5.2 Describing relevant areas/issues related to

testing

5.3 Describing differences betweern screening,
identification, testing, assessment, and
evaluation

5.4 Selecting, administering, and/or interpreting
results of standardized instruments

5.5 Developing, administering, and/or interpreting

resvlts of ron-standardized instruments such as

» . criterion-referenced tests, skills continua,

Sl L

checklists, and observation instruments

- 5.6 Jemonstrating ability “o assume role as member of
a multidisciplinary evaluition team

5.7 Us.ing assessment infermation to assist with the
referra& process

5.8 Communicating results of assessment to pupils,
parents, aides, and other professionals

5.9 Developing and using assessment informati»n to
evaluate the instructional program

5.10 Evaluating pupil performance through use of a
variety of techniques

5.11 Using evaluation results in revising

instructional programs

5.12 Recording assessment data

5.13 Reporting progress to students, parents, and

other professionals
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CO-A6.0 Teachers should demonstrate skills in instructional

planning by

Pl Aty SR

7 6.1 Identifying alternative processes for curriculum
development and models of curriculum

6.2 Generating individualized education programs
based on assessment cf current levels of
per-formance ’

6.3 Using North Carolina's Standard Course of Study,

textbooks, curriculum guides, and developmental

skills sequences as appropriate to specify goals

and objectives
- ‘6.4 Incorporating a variety of strategies and
activities including use of computers in plans
: 6.5 Developing plans of varying length (i.e. daily,
weekly, semester)
6.6 Developing plans for instructional units
6.7 Incorpogating use of computers inte *:iaas
6.8 Planning adaptations in curriculuis to meet
individual needs
CO-A7.0 Teachers should demonstrate sFill in instruction by
7.1 Implementing individualized educational programs
7.2 Implementing instructional plans

7.3 Using and adapting a variety of instructional

strategies and materials including computer

~

software
7.4 Using various models of instruction (direct l
instruction, inquiry teaching, critical thinking, _l
' |
|

team teaching, cooperative learning, computer

13
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1

“cO-2A8.0

7.5

7.6

7.7
7.8
7.9
7.10
7.11

7.12

12
assisted)
Using techniques to gain and maintain student's
interest and attention
Assisting students in recalling previous
learnings
Providing advanced organizers
Providing learning guidance
Facilita;ing independent practice
Assessing learnings
Providing feedback
Providing for maintenance and generalization of

1. irnings

Teachers should demonstrate skill in structuring the

learning environment by

8.1

8.2

8.3

8.4

8.6

Focusing on the strengths of each child

Modeling positive attitudes toward learning,
colleagags, children and self

Organizing instructional space to

accommodate individual, small and large group
activities

Planning a schedule in which preferred activities
are alternated with less preferred activities
SEructuring the classroom to provide for optimal
learniﬂg conditions (lighting, seating, barrier
access, etc.)

Using;éomputers for schefuling, grading, and

record keeping

CO-A9.0 The teacher should demonstrate skill in the managment

i

gl s
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of behavior by

9.1 Identifying the nature and sources of behaviors

9.2 Selecting and using a variety of behavioral

intervention techniques appropriate for
individual and group needs in a variety of
“situations
9.3 Recognizing impact of cultural differences on
behavior

CO-A10.0 The teacher should demonstrate skill in consultation by

10.1 Communicating effectively with parents, students,

aides, colleagues, administrators, and other
v professionals -
10.2 Using standard English in written or oral
communications ;

CO-A11.0 The teacher will demonstrate the ability to supervise

aides, volunteers, and tutors in the classroom

-

PROFESSIONAL ATTITUDES AND VALUES

CO~A12.0 The teainer should =xhibit professionalism by
12.1 1Identifying school philosophy, policies and
procedures and behaving in a manner
consistent with them
12.2 Démonstrating enthusiasm for and interest in
teaching students and interacting with other
professionals
12.3 Presenting one'’s owr professiona knowledge,
skills and experiences in an intggrated manner to

i

other professionals for specified purposes (job !

15
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» ‘ 13.2 Identifying, analyzing and using major

- 14
interviews, resumes, supervisory activities,
career status review, etc.)

12:4 De&onstrating ethical practicés in all
interactions including¢ protection of
confidentiality oif informetion, respect for

others, znd a sense of discretion with

priviledged information

., CO-A13.0 The teacher should demon: “rate the abi.ity to plan for

continued professional development by

13.1 Recognizing thc¢ importance of improving
skills
professional organizations and other resources
to improve skills

13.3 Recognizing contributing influences to
professional stress and using strategies to
minimiié its effect

Guideline 4--The program should provide for a concentrated

study of the field of mental retardation with emphasis on

educating perxsons with mental retardation.

' The competencies in Mental Retardation are designed for
persons desiring to teach persons with mental retardation. This
component should’includeqa student teaching witn a minimum of 10
weeks full time supervised instruction. Studen’ teaching should
be accomplished in school settings with children between the
ages of 5 and 21 with severity levels from mild to profound.
Additionally,;programs should include opportunities for

interaction with persons with mental retardation in pre-and
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post-school educationai settings such as developmental day care,
institutions, workshops, and community colleges.

¥ v \ 3
The competencies provided ace divided into three sections--

Content and Knowledge, Methods and Techniques, and Professional

}{ Attitudes and Values. T
“‘ ) CONTENT AND KNOWLEDGE :

,HR-A1.0 The teacher should demonstrate knowledge of the field
of mental retardation and persons with mental

retardation by

"e

1.1 Describing major perspectives on definition {(e.g. i
v statisticral, pathological, sociological)

i 1.2 Identifying major current definitions of mental

- retardation (AAMR, North Carolina, etc.)
1.3 Discussing issues associated with the
aefinitional process and implications for

diagnosis and prognosis

1.4 Identifying major current systems for

classification of mental retardation by
level/degree

1.5 Discussing prevalence/incidence data and
associated impliqations

1.6 Identifying causes of mental retardation
including current systems for etiological
classification and implicaéiops for prevention

. . 1.7 Describing cognitive, social, behavioral, and

psychomotor characteristics and implications

associated with these characteristics from

17 '
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infancy through adulthood

MR-A2.0 The teachex should demonstrate an understanding of the

1 \ )

historical and legal bases for programﬁing for persons

with mental retardation by

fé" 4 ‘ 2.1 Discussing key elements of relevant state and
federal législation

2.2 Describing relevént litagation and precedents
established

2.3 Discussing the historical basis for currXent

5 services and practices including issues such as

normalization, deinstitutionalization, least
» . restrictive environment, and transition
“MR-A3.0 The teacher should demonstrate an understanding of
gé - major service deiivery models/systems and program
én placement alterns#tives by
2, . ' 2,1 Describing continvum of sarvices/placement

options‘and implications associated with each

placement decision

3.2 Identifying support services (e.g. occupational

therapy, physical therapy, transportation,
adaptive physical education, couns&:l. ng,
speech/language, and audiology)

MR~A4.0 The tealher should demonstrate an understanding of
organiza;ions ana agencies providing services relevant
to persons with mental retardation
4.1 Describing major professional organizations (e.g.

Council for Exceptional Chilren, Emerican

Association on Mental Retardation, The

T - - e IR 2 & PR
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4.2

4.3

17
Association for the Severely Handicapped)
Identifying major stated and federal agencies
(e.g: U.S. Department of Educatioh, Nortﬂ
Carolina Department of Public Instruction, North
Carolina Department of Human Resources)
Discussing contributions of major service and

advocacy groups (e.g. Association for Retarded

Citizens/US, Knights of Columbus)

TECHNIQUES OF TEACHING

<

MR-A5.0 The teacher should demonstrate the ability to conduct

educational assessments and evaluations of persons. with

men:al retardation and/or use results of

multidisciplinary assessments for educational planning

for persons with mental retardation

by
5.1

5.3

5.4

-

-

Describing purposes and goals of assessment and
evaluation

Recognizing specific legal requirements and
issues in assessing persons with mental
retardation

Using appropriate techniques (e.g.norm-
réferenced, criterion referenced, observation) to
assess educational needr including but not
limited to the following areas: developmental,
cognitive, behavior, transition

Interpreting assessment data for placement and

educational planning

i9
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5,5 Collecting and using student performance data to

X evaluated instructional effectiveness

¢ ' 5.6 Participating in evaluation of program
effectiveness
MR-26.0 The teacher should demonstrate ability to plan for

;f educational needs of persons with mental retardation by

6.1 Developing individualized educational programs

E . that emphasize specific needs including but not

T

limited to the following areas: socialization,

? daily living skills, self-management skills,

i leisure, developmental)

v * 6.2 _ Participating in the development of multiyear
< plans \
) - 6.3 Participating in the development of transition :

plans (e.g. preschool to school, elementary to

secondary, secondary tc post secondary levels,)

-

6.4 Planning systemmatically for maximum integration

with other populations of students
6.5 Developing effective schedules (e.g. daily,
weekly)

6.6 *lanning the phveical environment to accommodate

‘ curricular variations and individwal needs
MR-A7.0 The teacher should demonstrate the ability to provide ﬁ
instruction based on the student's individuul education
program by
7.1 Selecting, lesigninygy, and modifying curricula
7.2 Organizing and maintaining a classroom (e.g.

scheduling, physical environment)

20
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7.3 Implementing classroom and community--based

instructional strategies (e.g. developmental,

1 1Y 4

i academic, functional, behavioral, social,

e

vocational)

L e e

7.4 Selecting, designing, and modifying instructional

resources (e.g. materials, textbooks, media,

VR RSN
- Ty

community sources, software, squipment)

Vieme sy I

af‘ . 7.5 Selecting and utilizing appropriate technologies

R

(e.g. computers, assistive devices)

: 7.6 Using instructional models found to be effective

(X )

‘with persons with mental retardation (e.g.

‘

: g direction instructional, functional academics)

“MR-A8.0 The teacher should demonstrate epility to manage

. behavior of persons with mental retardation by

A 8.1 Arranging antecedents to increase positive

behaviors_and decrease negative ones

o [yrrre e

8.2 Structu;ing consequences based on individual
needs
) 8.3 Providing opportunities for students to develop
adaptve behaviors
8.4 Using behavior management systems appropriate for !

level of individuals

1




9.1

9.2

LRRECINS
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MR-A9.0 The teacher should demonstrate the ability precvide

consultation by

Communicatihg with parents, administrators,
teachers, students (as appropriate), and other
preofessionals regarding identification, referrail,
develspment and implementation of individualized
¢ jucation programs

Working with regqular education personnel to
support maximum integration af students with
mental\retardation

Collaborating with persons in various agencies
(e.g. mental health, health, social services
departments)

Coordinating instructional programs with supporw
services personnel (e.g. occupational and
physical therapists, speech/language

-

pathologists, audiologists, counselors)

MR-210.0 The teacher should demonstrate ability to supervise

. classroom assistants by

10.1
10.2

Providing direction for paraprofessionais

Planning activities for volunteers and tutors

-

11.1
11.2

11.3

PROFESSIONAL, ATTITUDES AND VALUES

ﬂR-All.O The teacher should exhibit professionaiism by

Participating in organizations and ageacies
Advocating for the lifelong needs of ﬁersons with
mental retardation

Advocating for the needs of the field of mental

(»)
yrd
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retardation
11.4 Keeping abreast of issues in the field
MR—AlE.OlThe teacher should vafue the vositive contributions t;
society of persons with mental retardation as evidenced
by
12.1 Emphasizing positive contributions of individuals
12.2 Speaking positively about persons with mental
retardation
12.3 Providing opportunities for persons with mental

retaxdation to be successful

‘ GUIDELINES FOR ADVANCED(G) CERTIFICATION PROGRAMS

“‘Guideline 1: The program should view demonstration of

competencies at the initial certification level as prerequisite

to advanced certification.

This guideline reflects the philosophy that an advanced
certificate in mental ;etardation should provide a depth of
understanding of the phenomenon of mental retardation, of
schools, and schooling and provide the teacher with advanced
skills in instructing persons with mental retardation.
Demonstration of competencvies at the initial certification level
may be accomplished in the following ways: (1) completion of an
approved program' of studies with subsequent recommendation by
th; institution; (2) recommendation from an institution with an
approved program following a review of credentials and/or
observation of performance in an apprépriate Cclassroom setting

by a faculty member in mental retardation; (3) recommendation

from an approved program upon completion of an individualized

I E—
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program of studies designed by a faculty member in mental
retardation and based on previous coursework and/or experiences.

Competencies for iﬁitial certificationbin mental
retardation are provided in the preceeding section.

Guideline 2. The program should provide for advanced study in

social and beavioral sciences.

The emphasis in the program should ‘be on providing the
.teacher with a theoretical framework for understanding societal
and cultural influences on schools, organizational structures of
schools, models of curricula, and human development and
: learning. An emphasis should be included on processes that
venable' positive changes to occur within schoc. as well as
‘students.

N (COMPETENCIES FOR THIS AREA NEED TO BE DEVELOPED)

Guideline 3: The program should include advanced study in the

education of exceptional-children.

-

This program component should addregs current research on
development and learning of exceptional children and on the
evaluation and current status of systems designed to meet the
educational needs of exceptional children. Projected trends
also should be studied and teachers encouraged to determine
their prospective roles as changes occur in the field of special
education. '

(COMPETENCIES FOR THIS AREA NEED TO BE DEVELOPED)

Guideline 4: The program should provide an indepth study of

the field of mental retardation.

This study shouid enable teachers to be effective decision

makers and further their abilities to (a)provide educational

24
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assessment, programming, and evaluation for individuals and
groups at the classroom, school, and system levels; (b)deliver
effective instruction in a variety of environments; and
(c)provide consultation regarding the needs of strdents with
merntal retardation. Use of technoleogy to assist teachers in
fulfilling these roles should be included. Opportunities should
be provide@ for teachers to refine these skills with supervision

. from a faculty member specializing in the field of mental
retardation.
Competencies for this area are divided into three sections-
: ~Content «nd Knowledge, Techniqus of Teaching, and Professional
_ v Attitudes and Values. These competencies should be viewed as

$extending the abilities of a teacher who is initially certified.

* CONTENT AND KNOWLEDGE

MR-G1.0 The teacher should demonstrate an indepth understanding
‘ of the field of-mental retardation and persons with
mental retard;tion by
1.1 Comparing and contrasting various theoretical
positions on etiology, development, behavior,
and learning
1.2 Analyzing perspectives on definitions and
characteristics
1.3 citing findings of major research studies on
efficacy of intervention<
MR-G2.0 The teacher should demonstrate knowledge of basis .for
current and future programming efforts by

2.1 Analyzing impact of litagation and legislation

on service delivery

25
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?0 2.2 Prod:cting future trends in service delivery
iv 2.3 Synthesizing major research findings on effective .
é models of service delivery ’
éo Technigjues of Teaching
E MR-G3.0 The teacher should demonstrate ability to conduct
§ indepth educational assessment by
3.1 Using instruments requiring advanced training
5 (e.g. Woodcock-Johnson Psychoeducational Battery) ;
3.2 Developing comprehensive recommendations for f
: educational programming
: 3.3 Providing leadership on multidisciplinary teams
- ) 3.4 Planning and evaluating outcomes for individuals
< 3.5 Planning and evaluating assessment programs =
* MR-G4.0 The teachers should demonstrate the ability to plan j
programs by
. : 4.1 Planning in-service programs at the school level
4.2 PartiCiégting in program development At the system “
level
MR~G5.0 The teacher should demonstrate idility to provide
> instructional leadeiship by
> 5.1 Critiquing new instructional techniques
- 5.2 Incorporating effective techniques in >
in'structional program
5.3 Demonstrating use of effective techniques to .
: others '
;0 5.4 Conducting action research .
MR-G6.0 The teacher should demonstrate skills in behavior |
management by
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6.1 Analyzing current research on techqiques

6.2 Designing ard evaluating behavior management
programs for imnplementation by others

6.3 Conducting research on effectiveness of various

;’4 types of programs

i | MR-G7.0 The teacher shou.d demonstrate consultation skills by

- 7.1 Serving as a leader on building based and system

| wide teamg‘

7.2 Providing parent training

PR TN

7.3 Wszipg with teachers and related services

e

personnel to enhance student's educational

T S S

= programs.
QM'-GS.O The .eacher should demonstrate skill in supervision by
e - 8.1 Mentoring beginning teachers
v 8.2 Supervising student teachers
é‘ 8.3 Providing training for aides, volunteers, and

-

tutors

PRQEESSIONAL ATTITUDES AND VALUES

MR-G9.0 The teacher should demonstrate professionalism by
9.1 Providing leadership in professional organizations
9.2 Demonstrating enthusiasm in performance of duties

9.3 Assuming leadership roles in the school

MR-G10.0 The teacher should demonstrate the value of the
profession of teaching persons with mental retardation
by
10.1 Maintaining a positive attitude toward their

students and themselves

10.2 Seeking ways to mirn‘'=mize stress

27
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10.3 Interacting in a positive manner

Guideline 5: The program should include a sigpificant study of

research as applied to the fields of education, special

eucation, and mental retardation.

This study should include an understanding of basic
concepts in research, various research designs commonly used in
education and mental retardation, the ability to critique and

.use research findings, and opportunities to develop and conduct

research studies applicable to the education of persons with
mental retardation. Use of computers to facilitate research

should be included. Seminars and presentations of research

» studies should be ershasized.

‘Gaideline 6: The program should provide for development of

- 1leadership skills in the field of mental retardation.

Opportunities to develop leadership skills including
consultation, mentoring,.supervision of student teachers,
planning and conductin; inservice training, and grant writing
should be included in an advanced program in the field of mental
retardation. Arraﬁgements between local education agencies and
institutions of higher education should be made to facilitate
teachers' acquisisiton of tneée skills.

ENDORSEMENT IN MENTAL RETARDATION

A teacher wishing to add certification in mental v

retardation to an existing A certificate should meet the same

competencies as those seeking initial certification in mental

retardation. These competencies may be met by completion of an
|

approved program of studies in Mental Retardation with |
1
|

subsequent recommendation by the institution; recommendation

28




GO ey

e e gl phed v

q

LR e

27
from an institution with an approved program following a review
of credentials and/or observation of performance in an
appiopriate classroom setting by a faculty member in mental
retardation; or recommendation from an approved program upon
completion of an individualized program of studies designed by a
faculty member in mental retardation and based on previous
coursework and/or experiences.

. At a minimum a teacher should have coursework in
characteristics of exceptional children and coursework

~ ~ 7

specifically related to mental retardation in the following

areas: characteristics of mental retardation, assessment
-plaﬂnfhg, instruction, behavior management, and consultation.
“Courses may ke specific to mental retardation or generic with
* some portions of the qoursework related to mental retardation.

A ten week full-time supervised practicum or equivalent

eiperiences approved by the recommending institution should be

-

completed.

SIXTH YEAR AND DGCTORAL PROGRAMS

Sixth year programs should be characterize by components
that provide teachers with advanced leadership skills in program
and curriculum development, and/or supervision and
administration of educational programs for persons with mental
retardation as well as increased depth of understanding of their
education, and the ability to conduct research at classroom,
school and system levels.

Thé major characteristic of doctoral preparation in mental

retardation shouuld be the emphasis on éeneration of research

s e 4 -

-
N
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il the fiéld. Persons prepared at the doctoral level should
‘hé?e opportunity to develop and/or refine skills in progrm

administration, supervision, instruction and college teaching as

‘well as research.

T g R ke b & e
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