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FIRST EVALUATION REPORT
(1988-1989)

BRIDGING THE GAP: A SHELTERED APPROACH TO
LANGUAGE ACQUISITION AND ACADEMIC SUCCESS

(A Chinese, Japanese and Korean Transitional Bilingual Program Funded
Under Title VII of the ELmentary and Secondary Education Act)

EXECUTIVE SUMMARY

This Evaluation Report describes the achievements made during the
first or implementation year of a three year transitional bilingual
program for Chinese, Japanese and Korean middle school students in the
Torrance Unified School District. The project focused on the four goal

areas of: student instruction, staff development, materials, and parent
involvement and education.

Title VII staff in the school district contacted the Los Angeles County
Office of Education to request that one of their program evaluation
consultants conduct an external program evaluation. The county
evaluator met with district staff from November 1988 through
February 1989 to develop the Evaluation Plan which was based closely
on the original grant application. During that time, each member of the
Title VII staff at the six middle schools were made aware of the
evaluator's upcoming April 1989 on-site visit to thc;ir school's project
and what would happen during that visit.

At each school tile evaluator sampled: LEP students from each of the
three primary knguage groups (Chinese, Japanese and Korean), each of
the three project identified curriculum areas (ESL, social studies and
science), and each of the three grade levels (sixth, seventh and eighth).
Emerging from the data gathered was a clear picture of how the project
surrounded the I EP project students and attempted to assist them
toward fluency.

viii
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The level of commitrr ent to the goals of the project were high. While
resistance can often be met, the. evaluator found none of it. Instead,
there was a definite team feeling. Initial apprehension about possible
friction between "sheltered" social studies and science classroom
teachers and the newly hired bilingual instructional aides proved to be
unfounded. Rather than seeing the assistants as "invading their
classroom", by April 1989 these teachers were working well with the
"new members" of the newly formed classroom "team". Indeed,
teachers of sheltered classes and their bilingual instructional
assistants used the pronoun "we" when describing what was being done
to help individual LEP students. As would be expected since they have
specialized in this area, the ESL teachers were obvious in their
committment to the goals of the project, also spoke of "the team," and
said "we" frequently. The evaluator found the level of teamwork to be
remarkable, coming as it did during the first year, rather than the
second or last year, of the project.

While most of the actions planned were carried out successfully, there
were a few difficulties. Certainly the students took the C.T.B.S.
subtests, and while most of the test score data now resides in the
district's Title VII office, other test data are on tape in the district's
data processing office. Downloading of the remaining data must await
the installation of a new district computer system. Project students
were identified early and easily by a streamlined process. Once
indentified, they were well served by school staff including the ESL,
social science and science teachers, and bilingual instructional
assistants as well as principals and assistant principals. Records of
student work were available, but keeping a more complete "student
portfolio" showing examples of work done throughout the year would be
helpful. Often teachers would think of a student work product they
wished to show the evaluator, ask the student for it and realize that it
had "gone home" some time earlier. Teachers could easily keep a copy
of such work in the student's portfolio.

Progress was made toward tracking students in the areas of retention,
attendance and placement in special programs. Time spent by students
in various curriculum areas was also available. Materials appropriate
for the three language groups were being developed or had been found
and were being used. This included very early versions of the familiar
Cinderella story--in both Chinese and Korean. (Please see Appendix K,
Item 1.) Title VII staff were inserviced and the bilingual advisory
committee was formed and met several times during this "start-up"
year.

ix



1
F wever, three Objectives were unattained. They were: Student
Objective 1.4, Student Objective 1.5, and Activity Objective A.4.2. These

concerned: students' self-esteem related to cultural event attendance,
redesignating a certain estimated percentage of LEP students at each
school during the year, and having 80% of project parents respond in
the affirmative that they had been informed of seven school activities.
But although these three objectives were technically unattained, it was
also true that only two schools failed to reach the 80% level on parent
awareness, and only one school failed to reach their estimated

percentage of redesignated smients. With more effort, better
estimating, and more translations into the parents' primary language on
notices sent home to them, these two objectives (Activity Objective
A.4.2. and Student Objective 1.5) should be attained in future years.

In conclusion, while more work needs to be done, especially in the area
of cultural events and measurement of self-esteem, the evaluator found
that this project had been implemented as described in the grant and
was operating extremely well. The teamwork and "we" feeling in the
classrooms was outstanding for this early in the project, and more than
likely is a hopeful sign for the future success of targeted LEP students.



FIRST EVALUATION REPORT
(1988-1989)

BRIDGING THE GAP: A SHELTERED APPROACH TO
LANGUAGE ACQUISITION AND ACADEMIC SUCCESS

Section 1

Background, Development of the Program Evaluation Plan

A southern California city of over 140,000, Torrance has a large and
growing population of Asian residents. Many of the newly arrived
Chinese, Japanese and Korean families have school age children who are
not proficient in the English language. From 1984 through 1988, in
response to its students' changing language needs, the Torrance Unified
School District operated a Title VII Project in four of its seventeen
elementary schools (grades K-5). The district contracted with the Los
Angeles County Office of Education to provide the external program
evaluation. The four evaluation reports (1984-85 through 1987-88)
indicated that the project was quite successful; i.e. almost all (over 98%)
of its prestated, preapproved objectives were attained each year.

As the outside funding for that pilot elementary Title VII Project came
to an end, district personnel began to assemble population trend and
other supporting data for another Title VII grant application--this time
to serve the Chinese, Japanese and Korean Limited English Proficient
(LEP) studentc in all six of its middle schools (grades 6-8).

As it turned out, the office of Bilingual Education and Minority Language
Affairs (OBEMLA) of the U.S. Department of Education (USDOE) did fund
the middle school project for three years, beginning with the 1988-89
school year. The district is indebted not only to the funding agency
(OBEMLA), but also to several key district people, who either wrote or
supported those who wrote the Title VII grant.

1
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Among those key district people were: Dr. Gail Wickstrom, assistant
superintendent, Educational Services; Dr. Norma Willson, consultant,
English/Language Arts; Mrs. Diana Murphy, special projects coordinator;
and Mrs. Kikuko Nishi, the former elementary level Title VII
coordinator.

Before proceeding to Sections 2 and 3 of this evaluation report, the
evaluator wishes to thank Mrs. Kikuko Nishi, the middle school Title VII
coordinator, and the following selected school site personnel for their
cooperation and assistance, without which this first middle school
bilingual program evaluation would have been extremely difficult.

TABLE I

Selected Bilingual Projact Personnel At Each School

School Principal Assistant Principal 'ESL Teacher

Calle Mayor William Colby Pat Tiemey Carol Jones

Casimir Richard Leibovitz Steve Saito Dean Asbury

Hull Barry Gross Billie Baker Don McGaughey

Lynn Rich Long Joseph Zeiler Marlene Shims
Kay Furey

Madrona Cecil Paschall Bill Tokubo Vicki Alvarez

Magrudel Sid Morrison Ken Di Noto Joyce Hallgren

English as a Second Language
Names of bilingual classroom teachers and bilingual aides are not shown here.

In addition to Mrs. Nishi, the school site personnel whose names appear
in Table 1 above were instrumental in the development of the
Evaluation Plan and very helpful during the evaluator's on-site school
visits.

2
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Appreciation also goes to Mrs. Merlyn Madrigal, the evaluator's
secretary, for her word processing work. In addition, Dr. Tom Bishop,
consultant-in-charge, coordinated delivery of county evnlmtinn services
upon receipt of the Torrance Unified School District's request.

Section 2

Evaluator's Opinion Regarding The Program
Evaluation Plan Elements

The evaluator concurs with the proposed evaluation instruments, data
collection, data analysis, and data presentation procedures described in
the Program Management and Evaluation Plan, as revised, for the first
year of program operation.

Section 3

Results of the Evaluator's On-Site Visits,
Data Gathering and Analyses

The program evaluator made on-site visits to the district's Title VII
project schools on the dates shown below in Table 2.

During the on-site visits noted in Table 2, the evaluator conducted
structured and unstructured interviews, reviewed documents and other
records, and observed English as a Second Language (ESL) and regular
teachers and bilingual instructional assistants (IA's). The district Title
VII Project director/bilingual resource teacher accompanied the
evaluator on each on-site school visit, including a series of preliminary
"get acquainted and review the Evaluation Plan" school visits that
occurred before those noted in Table 2.

During official on-site visits at each school, the evaluator first
interviewed the principal, assistant principal, and ESL teacher, reviewed
documents, and described his proposed project sampling method.



Table 2
County Evaluator's Title VII On-Site Visits

Site !&
District Title VII
Office

Dates Visited

Evaluation Planning

.........
Actual Data Gathering

November 8, 14, 1088
December 5, 1988
March 17, 1989

April 21, 1989

Caile Mayor February 10, 1989 April 11, 1989

Casimir February 6, 1989 April 13, 1989

Hull February 14, 1989 April 26, 1989

Lynn February 10, 1989 April 20, 1989

Madrona February 10, 1989 April 28, 1989

Magruder February 7, 1989 April 25, 1989

During those meetings with school level project staff, the evaluator
described for the first time his project student/curriculum area/grade
level sampling plan. Since the project focused on Chinese.. Japanese and
Korean LEP students, the sampling plan called for following at least one
Chinese LEP student, one Japanese LEP student, and one Korean LEP
student at each school. Since the project focused on the three
curriculum areas of English as a Second Language (ESL), social science
and science, the sampling plan called for following at least one LEP
project student in each of those three curriculum areas at each school.
Finally, since the project focused on LEP students in the district's six
middle schools (grades 6, 7 & 8), the sampling plan called for following
at least one LEP student in the sixth grade, one LEP student in the
seventh grade, and one LEP student in the eighth grade at each school.

In this way, the evaluator sought to draw a sample from: each of the
three primary language groups (Chinese, Japanese, and Korean); each of
the three project identified curriculum areas (ESL, social studies, and
science); and each of the three grade levels (sixth, seventh, and eighth)
at each school. The evaluator's actual sample is shown below in Table 3.

4
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Table 3

External Eualualors actual Project Student Sample

Project School
Primary
Language

Snide Leue Is and Curricutum areas
a T ,

8

ESL Social Studies Science ESE Social Studies Science ESL Social Studies Science

Calle Mayor

Chinese

Ja anese
a

Korean

Casimir

Ckinese

Japanese
,

Korean

_
Hull

,Chinese

Japanese .

Korean

Lynn

Chinese

Ja tines* X X
Korean

Madrona

Chinese

Japanese

Korean

Magruder

Chinese

Je enese

Korean
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As mentioned earlier, during on-site school visits, the evaluator first
interviewed the key project staff, principal, assistant principal, ESL
teacher, reviewed documents and then visited the grades and
classrooms selected at rando-n according to his sampling plan. During
classroom visits, teachers and bilingual instructional assistants were
observed and a review of student information was made. The review
included the students' initial status and evidence of progress. Classroom
observations and teacher interviews were greatly facilitated by the fact
that either the principal, assistant principal or the ESL teacher took over
the teaching tasks, thereby freeing the classroom teacher and
instructional assistant. In an effort to be as unobtrusive as possible, the
evaluator attempted to keep the teacher and instructional assistant
interviews to between ten and fifteen minutes.

The data gathered during his on-site visits plus that received by mail
later, foim the foundation on which the evaluator based his findings
together with his conclusion as to whether or not each project objective
in the Evaluation Plan was attained.

coaL1.1/3111.12ENLINSIELCIMAL

By July, 1991, Limited English Proficient (LEP) Chinese,
Japanese and Korean students in the six project middle
schools, Calle Mayor, Casimir, Hull, Lynn, Madrona, and
Magruder who have participated in the program from one to
three years will demonstrate their progress towards increased
English proficiency, academic achievement, and redesignation
as Fluent English Proficient (FEP).

awkaLms_r_ctins_ia.,..1.2.--allil---1-3-

ttic _lent_ jaki_eALys_aa

By September, 1989, LEP Chinese, Japanese, and Korean
students in the six project middle schools, Calle Mayor,
Casimir, Hull, Lynn, Madrona, and Magruder will take the
Comprehensive Test of Basic Skills (C.T.B.S.) reading, language,
social studies, and science tests to establish baseline data for
future determination of student progress towards increased
English proficiency, academic achievement and redesignation
(36111. percentile). (Measurement: project students' C.T.B.S.
reading, language, social studies and science test scores.)



suifiraLabIng_laiec
.

By Juiy, 1990, 80% or more project students -` theat ...,
.1141

project schools who have taken the C.T.B.S. social studies tests
February/March, 1989 and have participated in social studies
classes utilizing the sheltered approach with native language
support will show six months growth on the social studies
portion of the C.T.B.S. tests. (Measurement: comparison of
C.T.B.S. social studies pre and post test scores.)

Student Objective 1.3

By July, 1990, 80% or more project students at the six
project schools who have taken the C.T.B.S. science tests in

February/March, 1989 and have participated in science
classes utilizing the sheltered approach with native language
support will show six months growth on the science portion of
the C.T.B.S. tests. (Measurement: comparison 9f C.T.B.S.
science pre and post test scores.)

By September 1989, baseline C.T.B.S. Test scores had been collected on
the district's LEP Chinese, Japanese and Korean students. Score report
data on the LEP children came to the district in two forms. Prject
students' reading, mathematics and language arts scores caw., in
familiar computer printout form (Appendix A, Items 1 & 2) to the Title
VII Project office, while students' scores in social studies and science
came on computer tape to the district's data processing office.

The district's Title VII office has already entered each student's reading,
mathematics and language arts percentile rank scores into a

microcomputer spreadsheet file ("Excel") that can be used not only by
project statf but also by the external evaluator. (Pk se see Appendix A,
Item 3.)

But before the evaluator can analyze the data and report on the

attainment of test score related program ohjectives, each Title VII
student's social studies and science scores need to be sent from the
district's data processing office, where they are on tape, to the Title VII
office where they can be added to the student test score spreadsheet
file, copied and sent on microcomputer disk to the evaluator. A memo
from the Torrance Unified School District's manager of data processing
to the Title VII director stated that his target date for loading

7
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converting and sending the "taped" social studies and science scores to
the Tide VII office was "...by the end of February (1990)." (Please see
Appendix A, Item 4.) The district's data processing manner could not
complete the Title VII data transfer earlier than this because a new
district computer system was being installed.

Conclusign

Although two of the five C.T.B.S. subtest scores (social studies and
science) for each project student have not yet been received by the Title
VII office, substantial progress has been made toward the attainment of
Student Objectives 1.1, 1.2. and 1.3.

It is possible to use C.T.B.S. Test Score information to determine the
number of LEP Chinese, Japanese and Korean students who are being
served by the Title VII Project. If a project student is defined as "one
who has both C.T.B.S. reading and language arts pretest scores taken in
February 1989 and on file in the Title VII Project office", then the total
number of project students district wide is two hundred and twenty-
nine (229). (Please see Table 4 below.)

8
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Table 4

Numher nf Title VII Students
in Each of the Six Middle Schools

School

Calle Mayor

Casimir

Hull

Lynn

Madrona

Magruder

TOTAL

Number of
Project Students

55

33

29

58

31

2.3.

229

fihjecfixtiA,L2,
LiclixityQhigslixt_A41.1

By November of each project year, the principal,
assistant principal, and the ESL teacher at each of the six
project schools will ideatify those LEP students whose
primary language is Chinese, Japanese and Korean.
(Measurement: T.U.S.D. LEP initial identification records
including the Bilingual Syntax Measure in English, and the
designated District Language Assessment Tests in English and
primary language.)

Activity Objective A.1.2

By November of each project year, the principal,
assistant principal, ESL teachers, and classroom teachers at
the 3ix project schools will see that the students who are

9
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identified as LEP Chinese, Japanese, or Korean have been
placed in the "appropriate program": ESL, bilingual classroom,
sheltered grown and/or classes. (Measurement: may include
class lists, schedules, Individual or Group Learning Plans.)

As noted earlier in this report, the Torrance Unified School District
operated a Title VII Project at 'the elementary school level for four
years, beginning with 1984-1985 school year and running through
1987-1988. The Title VII elementary p7oject document contained an
objective very similar to this one. Year after year the outside evaluator
consistently found that Torrance's elementary school Title VII staff
performed LEP Japanese and Korean students' initial assessment and
placement in a "fast and efficient" manner.

Although this middle school Title VII Project involved older LEP
students (grades 6, 7 & 8) including students from a third language
group (Chinese), as well as different Title VII school staff members, the
external evaluator again found that project students were assessed and
placed in the "appropriate program" in a very fast and efficient manner.
(Please see Appendix B.)

Conclusion

These two Objectives were easily attained.

Agthity(Thjssillys&11

By June, 1989, and each subsequent year at each project
school, the ESL, sheltered social studies, science teachers, and
instructional assistants will provide assistance to project
students and keep records of project students' progress.
(Measurement may include: student work folder, report cards,
student progress reports, and computer printout grades.)

During each of the six school site visits, the evaluator selected three or
four project students whose initial status and progress would be
followed by means of observation, interview, and record review. The
actual sample of twenty project students was graphically displayed in
Table 3 of this report. As mentioned earlier, the eN,aluator drew his
sample from each of the three primary language groups (Chinese,
Japanese, and Korean); each of the three project identified curriculum
areas (ESL, social studies, and science); and each of the three grade
levels (sixth, seventh, and eighth) at each school.

10
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Because this was the first year of program operation, the evaluator
spent a great deal of time talking to ESL, social studies, and science
teachers as well as instructional assistants about the initial status and
progress of the twenty Title VII students in the sample. Since 1988-
1989 was the implementation year, the evaluator wanted to make sure
the teachers and instructional assistants were working together well,
understood the needs of theit Title VII students, and were
implementing the project as described in the grant application and the
Evaluation Plan. Based on information collected by the evaluator, the
answer to each of these questions was "Yes."

Instructional assistants were seen working with project students in ESL,
sheltered social studies, and sheltered science classes. Teachers of these
classes as well as instructional assistants who were interviewed
reported cooperating in many ways including a planning activity they
referred to as "lesson analysis."

The evaluator expected the ESL teachers to be committed to the project
goal of increasing the level of English language proficiency of students
whose primary language was not English. After all, ESL teachers have
specialized in this area. This was found to be the case; ESL teachers
spoke in ways that showed they were committed to the goal, knew
much about teaching strategies that could and were being used, and
could describe in detail what they were doing for individual students.

Furthermore, teachers working in sheltered social studies or science
classes demonstrated a knowledge of what "sheltering" was and were
able to describe in detail what their sheltered teaching strategies were
for students in the evaluator's sample. The same was true for
instructional assistants.

Some representative comments about students that were made by
teachers and instructional assistants were as follows.

"He is an 'LI' orally and an 'L2' in writing."

"She is very competent . . . can do the same work as the rest of

the class . . . needs no modification . . . she's getting a 'B' in
achievement and an 'A' in effort."

"He's doing great. He took a chapter test this morning . . . is

getting a 'B' in academics and a 'B' in effort . . . solid 'B's' across."
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"He finds some vocabulary words hard."

"His ESL teacher met with his parents."

"She tells me, 'I want to sit by Esther.'"

"He stills finds it hard to understand. He's frustrated because he
cannot read the textbook well."

"She was terrified for the first three weeks. Now she's able to
speak in very simple sentences."

"He's the only one in class who speaks Chinese. He cannot speak
in complete sentences yet. He comes to me and points.. . . uses
the dictionary a lot.

"He was almost in tears in the beginning, but he had no problems
with numbers."

"Now she's close to writing a sentence. When she tries and can't,
I ask her to write one word that fits."

In addition to talking with teachers and assistants, the evaluator also
talked directly with a cross section of project students. (A translator
was often needed.) Two exchanges between the evaluator and a
student are given below.

Evaluator: "How are you doing in English?"

Student #1: "I can write a good sentence (see?), but a

composition is a lot harder."

Evaluator: "Does (the instructional assistant) help you?"

Student #2: "Yes. She helps me. Reading English is easier.
We read a lot of stories. . . . writing is a lot harder than
reading." (Student work was seen.)

Teachers and instructional assistants also described what they were
doing for evaluator selected students.

12
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"We're using corebooks; e.g., 'My Side of the Mountain.' . . . I have

two instructional assistants in my classroom. I meet with them
about my 'LI' sazdents &ad go over story context and directions.
They translate assignments. My 'Li's' have a tutor in reading

too."

"She sits next to another student who speaks both languages.
We give her selected parts of the regular assignment."

"Out of my class of 30, 17 are sheltered. We do part of our lab
work in cooperative education groups. On vocabulary, we take it
slow . . . (and) do a lot of demonstration."

"We're doing the 'House of Representatives' and she is

representing her state." (The evaluator watched part of a
"session" of the "House," including the call to order, the colors,
and the "Pledge of Allegiance." The content of the student's
work folder was also reviewed.)

"I shorten her assignment . . . have her work in a group of four
kids and get her peer help."

"After we talk about the lesson and I do a 'walk through" said a
teacher, "then I like to do a little coaching."

"We take the test, which is too hard and translate it into Korean.
Then we spend a lot of time on the vocabulary."

"He sits next to another lower level kid. When it comes to
vocabulary for him, I don't give a grade."

"We put together these great workbooks that cover the same
ideas in history but at difkrent levels, so I can find his 'real
level.' For testing, I use shorter questions."

"I'm using 'cooperative learning' with him but he still finds it
hard to speak to the group . . . I shorten his assignments, give

him fewer concepts, and do not give him a grade."

"I use a lower level text, (require) easier work and concepts...
and I rephrase."

13



The evaluator was pleased to hear teachers use the word "we" in

describing what was being done to help Title VII students. Several site
administrators had expressed concern about how their middle school
teachers might react to "sharing their students" and "their classroom

and materials" with someone new--someone called an "instructional

assistant." In spite of the fact that in California middle school teachers
typically have not had previous experience in utilizing instructional
assistants, the classroom teacher and assistants were, by April 1989,
clearly working together to assist project students. Judging from
teache. comments, the previously solitary teacher had come to see

herself as her classroom's instructional team leader, and "we" (the team)
the ones who would help the student achieve proficiency.

Often, if there is resistance to a new project, that resistance is met in the

classroom itself. The evaluator saw no evidence of such resistance.
Rather, the nearly automatic "we" language of teachers and assistants
indicates that cooperation, not resistance, was the hallmark of this first
year of project implementation.

Conclusion

This Objective was attained.

Activity Objective

By June, 1989, and each subsequent year at edch project
school, sheltered classroom teachers, ESL teachers,
instructional assistants, principals, and assistant principals
will keep track of the relative amount of whole class, small

groups, and/or individual instructional time spent with
project students in each subject area. (Measurement: may
include class schedules, sheltered lesson plans, project teacher
and instructional assistant assignmen4, observations.)

Three Evaluation Plan Objectives (A.1.1., A.1.2. and A.1.4.) address the
concerns of: 1.) identifying LEP Chinese, Japanese and Korean students,
2.) placing them in the "appropriate program", and 3.) keeping track of
time spent in certain subject areas. During the evaluator's on-site

school visits, site personnel shared project student folder information,
including initial identification records (Bilingual Syntax Measure [BSM]
test results, etc.), and class schedules--one for each LEP student in the

14
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evaluator's sample. Initial LEP designation procedures and records
were in place and had been used in the identification of project

Participants.

Class schedules showed that selected LEP students were programmed

into the appropriate reading (ESL), language arts, social studies and

science classes. Their reading class was an ESL class specifically
designed for students of their primary language group, and their other
classes were "sheltered." For each student in the evaluator's sample,
middle school "course and teacher" list information and LEP "student

class schedule" information matched. Finally, student class schedule
information clearly showed which period that student was to be in
which class, including his ESL, language arts, social studies and science

classes. (Please see Appendix C, Items 1 & 2.)

fangnisigg

These three Objectives were attained.

Activity Objective A.1.5.

By June, 1989 and each subsequent year at each project
school, principals and/or assistant principals at each project
school with the assistance of sheltered classroom teachers,
ESL teachers, and instructional assistants, will collect
information on changes in the rate of student 1) grade
retention; 2) dropout; 3) absenteeism; 4) placement in special

education classes; and 5) placement in a program for gifted

and talented. (Measurement: may include student lists,
placement documentation, report cards, and school records.)

During meetings with school site staff, the project director and the
evaluator discussed the Title VII requirement that changes in each of

these five areas be reported annually. Various reporting formats were
suggested and the one judged the "best" was selected.

As agreed, principals used that format in June 1989 to report those

changes to the project director. As of that date, only one school, Calle

Mayor, reported changes, and those affected only four LEP students. At

that school, three LEP sixth graders and one LEP seventh grader were
referred for placement in a special education class. (Please see

Appendix D.) As could be expected this early in the project, not many
changes had taken place.
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Conclusion

This Objective was attained.

itailtaLSlizits.thys_aiil

By July, 1989 and each subsequent year, 80% or more of
LEP Chinese, Japanese, and Korean project students at the six

project schools will demonstrate positive self esteem as a

result of their participation in a school cultural event or

events reflecting their cultures. (Measurement: project
student questionnaire.)

A major challenge in the field of psychometry is the accurate
measurement of students' "self-esteem". The following quote from the
book, Measures of Sociai Psychological Attitudes may be illuminating.

The construct of self-esteem has been used by many
people in diverse ways ...While most people acknowledge
having a sense of self, research in the area of self-esteem
has been plagued with ambiguities. Reviews of the
literature (e.g., Wylie, 1961) suggest that self-esteem has

been related to almost every variable at one time or
another. Despite the popularity of self-esteem, no

standard theoretical or operational definition exists.
Careful work is needed to put self-esteem research on a
sound footing. (Robinson and Shaver, 1973.)

Despite the recognized measurement problems, the goal of increasing or
enhancing a student's level of self-esteem seems laudable, and one that
has found its way into many funded projects designed to assist certain
"at need" groups; in this case, Torrance's Title VII Chinese, Japanese and
Korean middle school students.

The approach taken here in the first year of project operation, was to
determine what cultural events were held at each school and ask
project students the question, "How did you feel about the cultural
event that reflects your heritage?"



The questionnaire to LEP students was color coded and printed in
English on one side, and the responding student's primary language on
the other side (Please see Appendix E, Items 1-4.) Some students wrote
their answers on the side of the questionnaire that was printed in
English (Appendix E, Item 5), while others wrote their answers either in
their primary language or in English on the side of the questionnaire
that was printed in their primary language (Appendix E, Item 6). If a
student responded by writing in his primary language, his responses
were later translated into English by an instructional assistant at that
school. Frequency of student responses within the categories of "Very
Good", "Good", Tad", and "Very Bad" are shown in Table 5 on the
following page.

This Objective calls for "80% of project students at the six project
schools" to demonstrate "positive" self-esteem, but as can be seen in
Table 5, 56% (not 80%) of all project students selected the positive
response categories of "Good" or "Very Good" in response to the
question, "How did you feel about the cultural event that reflects your
heritage?"

The percentage of project students answering "Good" or "Very Good"
varied widely across the six schools. From high to low, the percentages
were: 100% (of a total of 14 responding students) at Magruder; 83% (of
23) at Hull; 71% (of 56) at Lynn; 63% (of 16) at Madrona; 54% (of 13) at
Casimir; and 20% (of 60) at Calle Mayor. The 80% level was achieved or
surpassed at two schools, Magruder (100% of 14) and Hull (83% of 23),
but missed at the other four schools and at the district level (56% of
182).

Conclusion.

This Objective was not attained.

Cam m e n tau.

Operationally defining student self-esteem in terms of their positive
responses to the question, "How did you feel about the cultural event
that reflects your heritage?" obviously led to a surprising and
disappointing outcome. It seems clear that project personnel did not
expect that such large number of students would select the negative
response categories of "Bad" and "Very Bad".
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TABLE 5
Responses by Title VII Students to the Question,

"How Did You Feel About the Cultural Event That Reflects Your Hedtager

Middle
School

Primary
Language

Student Response Categories & Frequencies
"Vt Good' 'Good" "Ind Morse' 'Bad' a Bad

CNnese 1 4 1 2

Ca lie Mayor Jewess 3 16 17 5

Korean 4 3

School Total 5 7 20 13 10

Chinese 1

Cashlr Japanese 1 3 4

Korean 3 1

School Total 6 6
Chinese 1 1 1

Hull Japanese 3 2

Korean 7 7 1

00 School Total 11 8 4

Chinese 2 10 1

Lynn Japanese 1 14 7 1

Korean 7 6 2 3

School Total 10 30 10 5

Chinese 3 1

Madrona Japanese 2 5 1 1 3

School Total 2 8 2 1 3

Chinese 1

Magruder Japanese 2 1

Korean 4 6

7 7
ONION

School Total
GRAND TOTAL 36 66

Above 80% as called for In the Evaluation Plan Objective.
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Percentage Answering Positively
Tot- do. Either "Good* or *Very Good*
Responding Each Lamm* Each Schad
9 22%
44 7%
7 100%
60 20%

1 0%
8 50%
4 76%
13

3 67%
5 60%
15 93%

15 80%
23 65%
18 72%
56
4 75%
12 58%
16
1

3
10

14
182



It is possible of course that the approach taken in measuring self-
esteem was somewhat flawed in that it may be measuring more the
students' satisfaction with their school's cultural event(s) than the
student's level of self-esteem, which one might logically expect would
improve along with the student's improvement in English language
proficiency. It is also possible that project students, especially Japanese
students, found something disappointing or even offensive in their
school's Japanese cultural event. As we shall see below when actual
student comments are reviewed, there is evidence for this second
explanation.

A closer look at Table 5 reveals that although three Korean students at
Lynn and three Chinese students at Calle Mayor were also "negative",
most of the negative responses came from twenty-eight Japanese LEP
students at two of the schools, Calle Mayor and Madrona.

Table 5 information has alerted us to the fact that some LEP Japanese
students were very negative in their assessment of "their" cultural
event. Comments the students wrote (or instructional assistants
rewrote) shed some light on why they selected "Bad" and "Very Bad"
when asked, "How did you feel about the cultural event that reflects
your heritage?"

Some comments from LEP Japanese students were:

"I loved International Friendship Luncheon, but I hate dance
because it was not true Japanese dancing (weired) [sic) so I was
ashamed."

"I would like to change the dancing."

"I thought that Japan -se dance was strange. It was not real
Japanese dance."

"The dance is a very old style so it very boring."

Obviously a number of Japanese students did not like the dancing that
was part of their cultural c-vent. On the other hand, a number of
students from all of the groups were very positive.

"It was super."

"Very good."

19
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"Great, wonderful."

"I think the cultural is very good and those cuiturals are good for
us like we can understand a lot of things like other countries."

"I think cultural is good because many people can learn about
oth c,.. country and for me, I proud about my country."

"I think it's very good idea to let other nationality people know
about our culture."

"I wish we should keep make an effort to have American
student to understand more about Japan."

Implicit in a number of comments was a positive assessment of their
school's multicultural event(s).

"There isn't anything to change, but I would like to see the
culiural event more often."

"I wish get more cultural events."

"I think that is very good cultural event. Ann I want this thing
should be every year."

"I wish there will be a culture event once in a ionth."

Finally, one student's comment exactly captured what project personnel
had hoped would occur. He wrote:

"I think this is good celebrations. I am proud that I am Korean
because of this celebration."

Well before October 1989, each principal had received his school's
questionnaire results, including student's written comments, so it is
likely that, by early in the fall semester of the second year of the
project, site personnel had already begun to investigate the possible
reason(s) for the unexpected negativity.
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RV July 19519 and each subseauent year, at least one
--.,

cultural event involving the Chinese, Japanese, and Korean
cultures separately or together will be held at each project
school. (Measurement: proof of held event, such as

invitations, notices, school calendars, and pictures.)

Since each school could have had one event (and involved all three
language/cultural groups), or three events (and involved one group at
each), between six and eighteen cultural events should have taken
place.

In any event, all three laiiguage/cultmal groups at each school should
have been involved. However, despite efforts at each school, one group
(Korean) at one school (Madrona) was left out. Title VII staff members
at Madrona tried to hold a Korean cultural event, but were unable to
make it happen. (Please see Table 5.) It should be noted that at many
of the schools, this was the first time a multicultural event like this had
been tried.

The cultural events that occurred were as follows:

Calle Mayor Middle School
International Luncheon (all three groups)

Casimir Middle School
Multicultural Day (all ti-ree groups)

Hull Middle School
New Year's Day (Chinese) .
International Luncheon (all three groups)

Lynn Middle School
New Year's Parade & Celebration (Chinese)
Cultural Day (Japanese)
New Year & Kite Fly (Korean)

Madrona Middle School
Development of Kauji (Chinese)
Origami (Japanese)
No event (Korean)

Magruder Middle School
Friendship Lunch (all three groups)

Please see Appendix F for a copy of an invitation to Casimir's
"Multicultural Friendship Exchange Day" and copies of photographs
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taken during Magruder's "Friendship Lunch" and Lynn's "Japanese
Culture Day".

Conclusion

This Objective was not attained.

Student Objective j.5

By July, 1989, and each subsequent year, a designated
percentage of project students in each of the six project
schools, Calle Mayor, Casimir, Hull, Lynn, Madrona, and
Magruder identified as of September 30th of each school year
will be redesignated as FEP (Expected percentage at each
school: Cane Mayor, 10%; Casimir, 15%; Hull, 8%; Lynn, 10%;
Madrona, 1%; Magruder 10%.)

Table 6

Number and Percentage of Title VII Students
Who Were Redesignated

1 9 8 8-1 9 8 9

School
Number of

Project Students
Redesignated

Number Percentage

Calle Mayor 5 5 4 7 3%

Casimir 3 3 5 15.2%*

Hull 2 9 1 0 345%*

Lynn 5 8 1 0 17.2%*

Madr- la 3 1 ' 3.2%*

Magruder 21 _1 13,0%*

TOTAL 229 3314441e
* Actual percentage redesignated exceeded estimate.



Districtwide, a respectable "more than fourteen percent" (14.4%) of the

project's first year students were actually redesignated. Nevertheless,

the "beginning-of-the-school-year" estimate was off just slightly at the
first school, Calle Mayor, where the percentage that would be
redesignated by the end of the year was estimated to be "10%". (A little

over seven percent [7.3q actually were.) If only two more children at
Calle Mayor had been redesignated, the actual redesignated percentage
would have been 10.9% (six divided by fift, five). In this case, the
actual redesignated percentage reached by the end of the school year
would have been greater that the estimate of 10% made at the start of

the school year. All six school estimates would then have been
exceeded and the Objective as written would have been attained.

However, four students (7.3%) were actually redesignated at Calle

Mayor, not six (10.9%).

Conclusion

This Objective was not attained.

Resommendation

Consider rewriting this Objective such a way that estimated school level
percentages that are just missed--as one was here--are not enough to
cause the Objective to be judged "unattained".

Student Objective 1.6

Act'

By July, 1990 and each subsequent year, 70 % or more of
the redesignated project students in the project schools or

oth er Torrance schools will be experiencing satisfactory
progress in the regular instructional program after the first
quarter of the school year. (Measurement: T.U.S.D. follow-up
questionnaire after the first quarter.)

Aaivity Objeclive A.1.7

By March, 1990 and each subsequent project year, the

principal and/or assistant principals will provide a follow-up

of redesignated project students in a project school or other
Torrance schools to determine if they are experiencing
satisfactory



progress in the regular instructional program after the first
quarter of the school year. (Measurement: follow-up

questionnaire)

The completion dares for these two objectives fall toward the end of the

second year of program operation, and the attainment levels for each
will be addressed in the Second Evaluation Report not this first one.

COALIA--SIMEEDISELDEMENT

The sheltered science, social studies, ESL teachers and
project instructional assistants of the six project middle

schools, Calle Mayor, Casimir, Hull, Lynn, Madrona, and

Magruder will participate in inservices on the sheltered
approach and be provided career ladder opportunities for

bilingual teaching.

Activity Objective A.2.1

By September, 1989, 90% or more of sheltered science,

social studies, ESL teachers and pr9ject instructional
assistants of the six project middle schools will be inserviced
in second language acquisition, sheltered approach, and
Chinese, Japanese, and Korean, cultural awareness
(Measurement: Project director will provide sign-in
attendance sheets.)

In June of 1989 the assistant superintendent of Educational. Services, Dr.

Gail Wickstrom, sent out a newsletter in which she summarized the Title

VII inservices for the school year 1988-1989. A copy of her "Updates"
newsletter and a related sign-in sheet are in Appendix G. Her

newsletter provides an impressive list of project inservices that
concerned, among others, the areas described in this Activity Objective.

ColicluSi011

This Objective was attained.
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By September, 1989 and each subsegnent WA4216 flinca

project teachers with bilingual classes and who are not fully
certificated as bilingual instructors will be encouraged to
participate in university or college courses specifically
preparing them for bilingual instruction certificatz.nn.
(Measurement: Class enrollment and completion.)

Before September 1989 i.hree courses were held to prepare Title VII
teachers for bilingual instruction certification. Those classes wzre as
follows:

A "Japanese History & Culture" class (which began meeting on
March 18, 1989)

A "Bilingual Methodologies" class (which began meeting on
April 1, 1989)

A "High Intensive Language Training (H.I.L.T.)" Japanese 2A2B
class (which began meeting on June 26, 1989)

Please see Appendix H for related documentation.

Conclusion

This Objective was attained.

riDAL 3.0 MATERIALS

'The middle school curricula of literature-based language
arts, social studies, and science will be modified based on the
sheltered approach.

Axtivity Objective A.34

By September, 1989 and each subsequent year, project
ESL, social studies and science teachers from the six project
schools will modify the existing middle school curriculum of
literature-based language arts, social studies and science
using the sheltered approach. (Measurement: modified
curriculum in the previously mentioned content areas.)



The Title VII Project director provided the evaluator with copies of
lessons that had been modified using the sheltered approach. Selected
copies of lessons nr parts of lessons are eont2ined in Appendix I.
Examples of modified lessons shown there are as follows.

Examples of "Sheltered" Lessons for LEE. Sr Ants.

Modified literature lessons:
"Tom Sawyer," "Call of the Wild," and "Poe"

Modified social studies lesson:
"The Aztec: Empire Builders of Mexico"

Modified science lessons:
"Exploring Space" and "Chemical Properties and Changes"

Conclusion

This Objective was attained

Activity Objective A.3.2

By September, 1989 and each subsequent year, Chinese,
Japanese, and Korean instructional assistants will translate
the modified middle school sheltered approach curriculum
needed. (Measurement: translated curriculum.)

Several translated lessons were given to the evaluator. Copies of page
one of a lesson written in both English and Chinese are shown in
Appendix J. Appropriately, the Title of the lesson is "China's T'ang
Dynasty: Progress in the Middle Ages."

Conclusion

This Objective was attained.

AEILYILYQhitaiy_e_A,2.2

By September, 1989 and each subsequent year, the
project directoT and staff will locate, evaluate, acquire and/or
develop as needed, instructional materials for literature,
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social studies, and science for grades 6, 7, and 8 in English,

Chinese, Japanese, and Korean. (Measurement: instructional
materials.)

A number of books were located and purchased. A sampling of titles
follows.

"The Constitution of the United States" (in English, Chinese,
Japanese, and Korean).

"Chinese Mother Goose Rhymes".

"The Adventures of Tom Sawyer" (Chinese and Korean).

"Ann Frank: The Diary of a Young Girl" (Korean).

"Yeh-Shen: A Cinderella story from China" by Ai-Ling Louie.

"Korean Cinderella," edited by Edwards Adams.

The two Asian Cinderella stories may be of interest. An English
translation by Ai-Ling Louie of the Chinese story begins this way:

'In the dim past, even before the Ch'in and the
Kan dynasties, there lived a cave chief of
southern China by the name of Wu,. As was the
custom in those days, Chief lOu had taken two
wives. Each wife in her turn had presentat 1f1u
with a baby daughter. .13$3t one of tha wives
sickened and died, and not too many days after
that Chizf lOu took. to his bed and died too. (p. 1)

1jeh-Sfun, the tilde orphan, grew to girlhood in
her stepmother's home. She was a bright child
and Lovely too, with skin as smooth as ivory
and dark pools for eyes. Her stepmother was
jealous of aft this beauty and goodness, for her
own daughter was not pretty at alt. So in her
displeasure, she gave poor yeh-Shen the heaviest
and most unpleasant chores. (p.1)
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Further into the story, Yeh-Shen's clothes are . transformed and of course
she gets new shoes.

As soon as she was alone, yehShen went to
speak to the bones of her fish. "Ohs, dear
friend," she said, kneeling before the precious
bones, "1 tong to go to the festival, but cannot
show myself in these rags. is there somewhere
could borrow cloth= fit to wear to the feast?"
At once she found herself dressed in a gown of
azure blue, with a cloak of kingfisher feathers
draped around her shoulders. rest of aft, on her
tiny feet were the most beautifut sappers she
had ever seen. They were woven of golden
threads, in a pattern Eike the scales of a fish,
and the gtistening soles were made of said gold.
(p.9)

The story is more than a little familiar to anyone who has read the
Cinderella story in English or seen the Disney movie; and well it should
be. As noted in the beginning of the story of Yeh-Shen, "...the oldest
European version of Cinderella was found to be an Italian tale from
1634. Since the Yeh-Shen story predates that tale (by more than 1,000
years!), Cinderella seems to have made her way to Europe from Asia..."
(P. i)

Certainly the "Korean Cinderella" is familiar too. Please see Appendix K,
Item 1 for a picture of the girl "Kongjee" trying on the shoe. The story
is printed in both English and Korean.

Also in Appendix K is a copy of a memo from the Title VII Project
director in which she describes and provides an Asian literature book
sharing schedule. As can be seen, both the "Yeh-Shen" and "Korean
Cinderella" stories are on the schedule.

Conclusion

This Objective was attained.

28

43



GOAL 4.0 PARENT TRAINING

Parents nil project students at the six middle schools,
Calle Mayor, Casimir, Hull, Lynn, Madrona, and Magruder will
be encouraged to participate in parent education.

Aatility_Dbicalysi_414.41

By July, 1989 and each subsequent project year, all
parents of project students at each school will be encouraged
to be involved in school or class activities of their children
and parent education. (Measurement: may include
notificatiens, agenda, sign-in-sheets, pictures of presentations
or activities.)

All six middle schools made a series of attempts to inform and involve
parents of Title VII students. Documentation for one school, Calle
Mayor, was found in their newsletter, "Calle Mayor News" and was
representative of those actions taken by all six schools. Copies of
several pages of the school's letter are shown in Appendix L. Subjects
covered in those articles are as follows:

A principal's message describing the Title VII Project
(Appendix L, Item 1).

An article describing three assemblies that featured
contemporary Japanese dancing (Appendix L, Item 2).

An invitation to attend teacher parent conferences (Appendix
L, Item 3).

A request for parent volunteer involvement (Appendix L,
Item 4).

An invitation to attend a parent education speech (Appendix L,
Item 5).

A request for parent involvement in helping their children
manage stressful change (Appendix L, Item 6).
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Csmclusion

This Objective was attained

Recommendation

That schools consider translating additional information to parents into

the appropriate primary language.

AtIlY_AA4,1
By June, 1989 and each subsequent year, 80% or more of

project students' parents responding to a questionnaire will

demonstrate awareness of school activities directed towards

parent education. (Measurement: returned questionnaires.)

A one-page, one-item questionnaire was sent to parents of Title VII
students. Parents were asked, "Were you informed of the following
school activities during the school year? Below the question were listed

seven school activities, and par its checked their responses as "Yes" or
"No" to each of the seven activities. (Please see Appendix M.)

Questionnaires to the three Asian Language groups, Chinese, Japanese

and Korean, were color coded so that responses for each group could be

determined. Results for each school (all three language groups
combined) are shown in Table 7 which follows.

As can be seen in Table 7, there were two schools at which the percent

of project parents who answered "Yes" to the question, "Where you

informed...", was below the 80% level called for in the objective. At Hull

the percentage was 74% and at Lynn the percentage was 79%. As noted

earlier with a different objective, a change in response of only a few
respondents would have pushed the rate above the 80% level at both

schools.

Conclusion

The Objective was not attained.
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TaL4* 7
Responses by Parents of Prilect Students to the Question,

Vete You Informed of the Following School Activities During the School Year?

School Activities

School

Calle Mayor Casimir Hull Lynn Madrona Ma ruder**
Answering "Yes Answering "Yes' Answering "iwe Answino its' Answenna 'VW Answering Ys
lumber 1 % Hunter % Humber

.
% Humber % 4 % Number %

Back to Schaal Hight 20 91% 8 89% 8 100% 17 85% 11 85% 3 100%

Open House 26 100% 8 89% 9 100% 20 100% 13 100% 3 100%

PTA Program 22 88% 6 86% 7 70% 16 80% 11 85% 3 100%

Maus! Advisay
19 79% 9 100% 7 78% 16

16

80%

80%

13

12

100%

92%

9

2

100%

67%Special School Activities 22 96% 9 100% 9 100%

Class Activities 20 80% 6 66% 7 88% 12 71% 9 69% 2 67%

Parent Education Program 8 38% 5 71% 5 63% 9 50% 8 67% 2 67%

TOTAL 137 81% 51 90% 52 '74% 106 *79% 77 86% 18 86%

Below the 00% expectancy level called for in the oblective.
** AN of the respondents from Megruder we Korean
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Addendum

The number of parents who completed end returned their questionnaires
varied quite a bit across the six schools--from a high of twenty-two
(22) at Calle Mayor to three (3) at Magruder.

Res_g_aungrAsit_gni

That Title VII staff at each school review the response rate for each
group of Title VII parents and, where necessary, make plans to increase
response rates during the second project year, 1989-1990. A question
naturally arises here, "Would the response rate from parents be higher
if the announcements for each of the school activities had been
translated into the parents' primary language before being sent home?"
In addition, "Is 80% too high a level of expectation for this objective,
or do staff just need to work harder to 'get the word out' to these
parents?"

GOAL 5.0 MANAGEMENT

The project director will manage the project for the six
middle schools, Calle Mayor, Casimir, Hull, Lynn, Madrona, and
Magruder.

AravjtyQMps,1

By October, 1988 and each subsequent year, a project
director will be employed to coordinate project activities as
evidenced by board-approval of hiring. (Measurement:
contract memos.)

A copy of a page entitled, "Reemployment of Certificated Personnel for
1989-90..." shows that as of the May 1, 1989 regular board meeting,
Kikuko Nishi was reemployed as resource teacher, special projects
("RES Tchr [spec proj]"). (Please see Appendix N.)

It is clear that Mrs. Nishi was employed to direct the middle school
Title VII Project well before the deadline of "October 1988."

Conclusion

This Objective was easily attained.
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By July, 1989 and each subsequent year, the project
director will establish a project bilingual advisory committee,
composed of project student parents from Calle Mayor,
Casimir, Hull, Lynn, Madrona, and Magruder middle school.
The advisory committee will meet a minimum of three times.
(Measurement: meeting notices, minutes.)

The district's Title VII Advisory Committee met at least three times
during the 1988-1989 school year. (A copy of the minutes of a meeting
is displayed in Appendix 0.)

Conclusion

This Objective was easily attained.

By July, 1989 and each subsequent year, the project
director will visit each school to review the program quality
and compliance. (Measurement: may include dates, interviews,
observations.)

The external evaluator visited the project schools during April 11-28,
1989 (Appendix P, Item 1). The project director visited the schools
several times before the evaluator (Appendix P, Item 2). As noted at
the beginning of this "First Evaluation Report," the project director
accompanied the evaluator on his project review visits. Thus iore
March 1989, the project director had made thirty-two visits te schools,
or an average of more than five visits to each Title VII middle schcol.

Conclusion

This Objective was easily attained.
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Sections 4 and S
Possible Program Evaluation Plan Revision

an d

Possible Program Modification

Only three objectives were unattained during the first year of program
implementation. With some attention by dedicated project staff to
Student Objectives 1.4 and 1.5 as well as Activity Objective A.4.2, the
overall attainment level on all the Evaluation Plan Objectives should be
even higher at the end of the second year, 1989-1990.

At the end of the first year of the project, the outside evaluator was
able to report tha, le project had been implemented as planned and as
described in the grant proposal. The district's middle school Title VII
project was in place and functioning well.

Already anticipated by the project's Evaluation Plan is the inclusion of
the analysis of project students' academic progress as measured by a
norm referenced test. The objectives relating to this are to be assessed
for the first time during the second year, otherwise the Evaluation Plan
for the second year is very similar to the one for the first year. Gil=
the high overall objective attainment level of the first year, only minor
modification s would be needed in the Plan and the program for the
second year.
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.4:ppendix
Item 2

Printout Showing Another
Standard C.T.B.S. Student Score Report

TORRANCE UNIFIED SCHOOL DISTRICT
CALLS.-HILZOILILIDDLE-SCHOOLSTUDENT. TEST HISTORY

S N LAST NAME - M/I GRADE SEX P C-

P/F: 1010EQUATE PROC 2.SkIl.L REINFORCE 38REMEDIAL MELO;-PaliiSS- FFAIL
C/E P/C--- ----- ----R/0----DATE TEST UR SC P/F SPC RD MA LC KU MA LU RD MA LU RD MA LCIC II /I II

LN DATE TEST CR SC P/F SPC RD MA LC RD MA LC RD MA LC RD MA LC01 03/85 CTBD 02 08 20 3.5 81 068 04502 03/86 CTBE 03 00 3.9 63 057 063/S
04 02/80 COMR 05 00 2

02405 02/88 COMM
--os-aaaus-cam

05 08 1
042

07 03/88 CTBC 05 08 25 4.6 7.3 4.2 30 82 23 039 06? 034 041 066 03308 03/89 CTBC 06 09 25 5.0 6.4 4.8 27 45 29 037 047 038 051 059 042

AD.1"334DBr RCI"LCU"L'.-L--""EjL----'41111111PPIACKW'CHANCE ns DEL LTL E.END %FORUM es L L AST N. NEXT



C AU.E MAYOR TY°

STUDENT I LAST NAME FIRST NAME IN BIRTH DATE 9DC GI PL WAN LEP DATE FEP DATE LEFT SCH ROA TAMS EIELAI,
MEI

PM
NM
IffiriKillFIE

Ell.
FTII

i 61 /75 In 8 3 Ma -84 in
2 IIIEEZEMI 0VI

0
0
8
0

WM
7
8
7
6
3

4
4
4
4
4
4

Ss -88
Wring'
11271r111IrMIN
Wnrall

Mar-88

MI
FR tumiliki

4 21/74
4114176
10123177
12119174

FalWTI
4 Kr'IrriMI

WEINTISTI
6 FMMETZFM

Mtn7 41 ETA
6 1120176 8

WW1
0

7

7

4
4
4

WrITIMII
sirrras

Mar-87

WIWI 1

FIN
UM9 J 7 /7

10125175
FaNIni

1 o FriNill
11 6111175 13

8
LIEN

8

7Iri
EN

4
7
7
7

IETTIEEN
WM111

Dac-88
Dtc-88

KIM
IFNI

NTOkr' i i
IFri

Ma1
12 7/29177
13 218175

1 17

111

KEN

0 3.

14
inl 117Z1111 8 EN 7

16 7113170 0 7 7 Nov-88
17 4/2177 8 6 7 Falt-89
13 6114/75 13 8 7 St -88

MOM
7

$6

19 3/21/76 7 Jan-88
1/22/75 till 7

Mar-83
FR 11/2 76

11118176 0 8
-87

Sap-8422
23 7/18175 B 8 St0-86 Ni 8 :
24 51717 0 8 S -87

El
1111/1wri25 10111177 B fI 8 1 s

MINIMEn 1016175 fl 8 May-86
27 1211 7

10/14176
RJE.I

8 NI
8
8

IA r-87
Oc -8228 PS K:111 P6

29 110175
2/11/7

0
0
U

8
8
8

Jan-89 t BM 12
30 20 1,1 67
31 1/19/77 0 6 8 Jan-88 Ill

MTh
M,
it ti

26
932 10/23/76 13 8 8 Jan-88

33 . 7117174 G 8 8 Sep-87 20 78 38
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Appendix A
Item 4

Memorandum Regarding LEP Students'
C.T.B.S. Scores Stored on Tape

Torrance Unified School District OCT 3 1989

Data Processing

To: Kikuko Nishi, Title VII, Middle SchoolsFrom: Neil Griffithrkanager - Data ProcessingDate: September 29,1989
Subject: CTBS Science and Social Studies Test Scores

This memo is :a response to your request for a printout of 1989 CTBSsocial studies and science scores for 6th, 7th, and 8th grade Chinese.Japanese, and Korean Limited English Proficient (LEP) projectstudents. I understand that this report is needed for baseline datafor comparison to the 1990 :..TBS scores for .his group.

At the present time, the Data Processing staff is involved in aconversion of programs and records from our DEC 2060 system to aVAX System. We opened the school year with the elementary andmiddle schools running on the new system, but have nut yetconverted the programs that deal with printouts of CTBS records.

Our priority assignment is to complete the conversions of high schoolprograms and files so that the high schools can open the secondsemester on the VAX system. When this is done, we will go aheadwith the conversion of the programs related to testing. We hope tobe able to produce the reports that you have requested by the end ofFebruary.
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A.ppenaix
Item 1

Course & Teacher List Showing Classes
Appropriate for LEP Korean & Chinese Students

ST04

HUL 0ATE: 8/17/69 10120 Am

CR58 COUP5r-TIME

924 R 5 p 6-H
924 R s P 6-8
924 R S P 6-4
924 R S P 6-8

912 REAnImG 6

MAGRUDER MIDDLE SC331

CLASS GOAD ANALYSIS SY COURSEMACNI

PER SEC$ NLK SEM ROOM SEX CRPTCHe TCACHCR-NAAC

21 VASCuNCE41,05
21 VASCONCEMS
21 VA5CONCEL405
21 VASC0NCCIA05

27 MCMORRAl%

4 416 1 Y 013
5 308 Y 013
7 7 1 Y 013
8 813 1 Y 013

drijarirriig1+154411;91i
e 819 1 t 068
1 123 1 Y 012
8 820 1 Y 012

993211CAHNG"r"47"7:728-tflICNNANN(004r
24932 RCAniw-, 4 NEWMAN'

932 RfAnI,G 6 29 11416H1
932 RFA0I4q b 29 ONISHI

933 AnV krAplqg 6

936 LANnUAGR
936 LANGUAGF A
936 LAW:0101r F.

936 LALCUAIY 6
936 LANCUAGr. A

937 Any hAaA0A0 6

918 6CMCL/01"
930u6C-TE4er./80.7u F.

931 SCIEWT/01,70 F.
938 5CI%1.cK/41.TH F.

93v 5C1F7rp./HLTH A
936 5C1m8(1./111,T4 F.

941 SIM F.
941 RATH A
941 SA10 F.

941 MATH A
941 MAUI 6

942 A0V MAT0 F.

27 HcloRRAY

27 mcmmliPAY
211 NCNNAN'A,4.....,0.4,,L,
2R HEVHAN
2Q ()NMI
29 01581

27 MCmuRRAY

0 818 1 Y 011

2 216 1 Y 01.1_
21 221 i '
7 722 1 y 008
2 222 1 Y 012
7 723 1 Y 012

7 721 1 Y 011

2S MARY 2 223
25CGEhAY .44-...e/'-ws,'"r: 724
26 aroma. 2 224
24 WON, 7 72S

PATHLKAS 2 225
30 PATREMA5 7 726

25 cLEARY 1

25 CGCARY
6110F1,

30 PATNEKAS
30 0111013AS

26 SODEL

124
615
616
126
617

1 Y 010
1'

1 Y 002
1 Y 002
1 Y 001
1 V 001

7 010
010
002
001
001

1 125 1 N 002

943 50C 5Tun/mN 6 27 mCMORRAY 3 319 1 V 011
943 snc s.runIcs 27 OCMIDOIAY 611 1 011
to'snc OWSIffirr6N7W7rprprintWMANIVOUMOrelOwrIpmmoucompormammum
943 5nc SYUnIFS 6 28 NEWNAN 6 613 1 Y 008
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Appendix f'
Item 2

Appropriate Course Schedule for a LEP
Japanese Student

111111111.111.1011.`COMAPIIL011 MING

in. ?ROOM C011ist'Ullt. CFNO ann, 610 .8tM
01 OM ALOLIRAI'M 8 8837. .4000NAM .8103
02. IS . WM 8 0802. .118811282 .0211 T
037 .023 . 111110 02r .089 11;1'.CANNEMIC4 I
04 'It V.. les 7 /I1 083. .1108FMAL.0408 T
Os. LIMN no. mom 1888 T'
06' .0f, &CY 011111 01111110 .0117. Y
07

os

024

028

PIM 8C1ENCt

SOC STUDIti 8

0823,

0842'

warrnm .0701,

.85MINTN5 N..0842

Y

Y
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Appendix D
One School's Report on Changes in

Grade Retention, Dropout, Absenteeism
and Placement in Special Programs

r..44.nii claim-7,v /.7.)

500.52(c)

TORRANCE UNIFIED SCHOOLDamn'
CHANGES IN ME RA1E OF STUDENT

TIME VII MIDDLE st LS

SCHOOL enhhe Afn YOZ PRINCIPAL' , DATE tfrifiti

Please list names of project Chinese, Japanese, and Korean students, as appropriate, for this school year
or indicate "NONE". (Pleue type or print).

I . CradL Retention

II. Dropout

III. Absenteeism

IV. Referral to or Placement in
Special Education Clus t

V. Placement in Programs for
Gifted and Talented

NONE

/ONE

42
60
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Appendix E
Item 1

Student Questionnaire in English

TITLE VII MIDDLE SCHOOLS

Student Questionnaire

SCHOOL:

DATE:

My Cultural Hstritage is: Chines" Japan's* Korean

Your School had the following cultural events:

Chines*

Japanese

Korean

1. How did you Wel about the cuftural event that taliasajrugg_gaglaga?

Very Good_ Good_ Indifferent Bad Very Bad

Please writs about what you thought of the cultural event:

2. What changes if any. would you Mks lo see in the cultural event?

3. What do you wish?

43 6 1



Appendix E
Item 2

Student Questionnaire in Chinese

TIME VII MEOLE sap=
SIUDLTIT anarnctranz -ri.de z t ) 11(74

tagi Li%

MMIN.111
:6( il:n4d.1401 . .11R

co ;via P.

xtitl
b

1.

.

4nas,t*lv353;VtriV9;15.e.hil7
fqb.ti's 4110?zieJ 1142 t

Z.4 tit
4e..1 43411 4.4 ??.r?

2. 4114 zie.);0440744q 4:L. Ma ,,47t.;c..

41 HY:13; 6v;i11/4

44
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Appendix E
item 3

Student Questionnaire in Japanese

Trnx VII KM= =COLS
JAME.=911.1000 QUISTICNIAIRE

S4 I- ivQ1L AItV3k..
afttNn 0.4 A

littt
B 41.

*403C44ttAKIT _.:$13 13A _Se beszTe
Arta:mitt-1z -itqltrcr re,40r4t-lq.41-wt 4.
tie rEP)fili

)0,0)44
4@0)414

I .,Isis P.-A; 00)titzt.koki*4141: -7"Z '14tcts146A-4 Tv%
4rScg,A___ to.A 1133,64:.; _ 44=96.A

in:Itovte-ittt48 EAtiv .Z:tAz-Fi`A
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Appendix E
Item 4

Student Questionnaire in Korean

A44.. V1 a.

=ER QUESTXMIRE

'41

; 2g4t _AV; 44 01

loltgi tat

.1A 00;

" eNti

1. Oie-f tj 5JIMZS41- (it':j51 /MCI! alVfl 1FL itigtbit

)4, goti-TIAN4t,

oji 013f*1 44Bixa;t1 AIV411E-

z. ome- eittAtoil 151-01 *41-nof

3. Yr0 Yi-effigot
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Appendix E
Item S

One Student's Responses to
Questionnaire Items

MOUE SCHOOLS

Student Ouwatkinnake

Bei4 Lynn Mall', 4ntSCHOOL:

DATE: May P?

My Cultural Heritage is: _Lnhi^....--se _Japanese Korean

Your School had the following cultural mots:

Chinese

APanfiss

Korean govcan Ai rent,- trkik
1. How did you feel about the cultural event that LIACIS-X0111.11SEEMO

Yety Good_ Good2 indifferent_ Sad_ Wry Bad_

Please write about what you thought of the cultural event:

2. What changes if any, would you We to see in the cultural watt?

.ill JIA__Ledti v

3. What do you wish?

"J 44. ( 7,,
41



Appendix E
Item 6

Another Student's Questionnaire
Responsts

TITLE VII MIDDIE SCIICOLS
STUDr2fr QUESTIONNURE JANINE=

c41-iv VIC '47144g:

ItIZZ J . li . H ull
a AT 5-121i SI

17.b.04e../atIOIT __AC ...Q._.33 A _ft@klezT.
AT F.ert2-14- ;kiatcr baihrt*LilwIL('c
vrQs.)ii- t.t. jet_Alcalls_plit___
vs .) fit Ivitcr t:Anil I-trots* tt%

alB4A51.4, '

l'41:. Z V-4
ill:44 A 1- t v____ Solk; __.:._ c....... 314c--if;%4

in-rc.0.-tel;fifils 4tzv.1 IA r.--- --,. . 2 .-tArp..A. ,
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3. Aff ki; Wit ifittic. ..1441cP4MZ.:IV.Z4 v, VI v% .
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Appendiv F
Item 1

Invitation to Casimir's
"Multicultural Friendship Exchange Day"
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Appendix F
!tarn 2

"Japanese Cultural Day" at
Lynn Middle School

Air
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Appendix G
item 1

Assistant Superintendent's Newsletter
Concerning Title VII Inservices

1988-1989

IL
<=11110- 1r CC

JUN 22 1989

teiNIAIIIF

ZULLIMMIGGSSACMGOLS
IIISSUiSESJESArall2 .

lbs lisle 41 MINN Meal Ono
'Britons the Gap: A Mikan
"Winch to Leaps. *noising
sag Andean Ignore twins
seat of las Nan Onsisposas tee
point snags staff dories U.
Am pat ad obs pest. Toeshots
ast pekes Meisel Uilusesissa
animate f sheltered saloon.
seelal sorties. as MIL gleans
tweeted TM TH Mikis Schools
issonicea /tries U. 1911.19
@steel per n Improve Issegetles
fee tbe pekes% Chinn. keeene.
sag Koreas Kann Rollin
minket (LW) workste.
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Cosseham). KATHY CLIARY
LEO tODEL. Mownsi: CAROL
JONES. Calle Meyer:- LINDA
GRISIK. MD Regalement. en
KIKUKO MUNI (11514 VIIDinne). TUSD Ili pets
Menke. wen se On 25. tiov.4.
Nev. 22. 111111 sod Mawr, P.
0111. Tws teeners waned the LA
Colony kb pads talons a Oa.
2S. Nov. I& IML

Towbars sot adodelwratrus vie
guested tie ?WM pap

_Jennies. wan .. SAKAI LT T
COWART. CAROL JONES,
RICNAK1 SMITH, AL
GOLDSMITIL WILL COLIC, We
Maven JOE KOBE, SILL NEVIN,
Cann MECCA LA MAR, KM
THOupww, WINSTON WRISOCIL
Nell; MARY MARRA, DILLY
MATS, RICHARD CHESSMAN,
JOE ZEILER, Lyarc WENDY
CRIPTITH, DILL JINSEN, ELL

aiwestliNIN1 01111fte
MOS. seat
Ja II. MO

_or

WAL11110__!_i SILL TOKYO%
Medan aux PALONZI's_0AYLS
SHEPPARD, IKATIST CLIARY,
LEO DOI/IL, SID MORRISON,
Megionort UNDA GREW, SUE
MseLEAN, Denisponors
CLARA PAIN sod 1111111110
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Appendix G
Item 1

Assistant Superintendent's Newsletter
Concerning Title VII Inservices

1988-1989
(Continued)
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Appendix G
Item 2

Sign-In Sheet
Title VII Inservice

Seventh and Eighth Grade Sheltered Social Studies

rfitt4
Traz vu Acme SHELTERED 9:CIPIL 911DIES meow=

February 1, 1989

SIGN-1N SHEET
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Penn

tko

Susan Busch

John Prescott

Dominick ktlone
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tarot
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Barbar
Hull

Hull
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Appendix G
Item 3

Sign-In Sheet
Title VII Inservice

Asian Literature in the Classroon

ASIAN LITERATURE IN ME CLASSROOM
nap VII Middle Schools
August 21, 22, 23, 1989

Calle Mayor
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Appendix H
Item 1

Flyer for the Japanese History & Culture Class
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Appendix H
Item 2

the Bilingual Methodologies Class

SPRING 1989

Cal.State LA - EDUC 1 490 AT LEVY CENTER - Torrance School District

Instructor: C. DeNEVE and Guest Speakers:K. Kelly,
Usuki, N.Morikaws. H. Shinto,

V. Cool, I. Fichtmer sad Leah Olson

SOCIO-CULTURAL BACKGROUND OF JAPANESE LANGUAGE MINORITY STUDENTS
'.. ::

Text: Handbook for leeching Japanese-Speaking Students
Recommended Reading: The Jepanee, My EAwin O. Reischauer

Sac. 8:30 - 2:30 - Tues. or Fri. 3:30 - 6:30

1. April 1. Historical Background -*Labels - Generalisations -Chapter I
Film: Children in Japan (Nolidays)-

CroseCultural Communication -
Importance of Traditions - brands, Stories, 3tc. .Write essay
Assignment: Read Chopter I II Chapter II on Volvos II Qvis I 1

2. Fridays April 7 Visit the Japanese COnsulste
- Little Tokyo II Kinokunlys Bookstoreor April 28 Dinner at the New Otani Discussing parts of The Japanese by Reischsuer(one or the other) '

3. April 8. 'Review Chapter I and II and III pp. 45-52
Fila: tiucation in Japan - (Teachers - part 3)

. Traditions and Lifestyles. Art, Music, end other Expressions
Discussion: Society in Japan - Ilse Family - Women's Role7

' .''Moiher-Child Relationship - Film: An Athlete in Japan
Asaignment:Read Chapter III and The Society (Reischauer)

Jassy on Cultural Conflict A Value Differences.
4. Tuesdays Values, Attitudes and Behaviors AKAE - leischauer's The JapaneseApril 11 Japan and the US - Economy snd Technology - VideotapeAMR? Assigment: Read Chapter IV - Copolude essays or rewrite

April 22. On your own attend Bunks -sai from 11 to 6 p.m. Torrance Rec. CenterMir (Report is required: Write an essay on something you enloy st ScAa-sai)

S. April 29. Children in Japan - Modern Times - Stereotypes
Contrast I Connections: Japanese and American Schools
Panel of Americans Teaching in Japan - Dream and Realities

Assignment: Read Appendixes A Essay on mlntroductinn to American Schoolingor Considerations for Teaching Jspanese-speaking
students in the US ./

. +.

6. Hay 6, Teaching'and Learning Styles - Aides/Parents/Community
Essay practice 7 General Review

- Summery of Book Chapters.

Optional In Little Tokyo- JACCC or Japanese
Village Pieta areaHay 7 Celebration - Children's Day - Radom No Hi

7. Hay 20 Distussioi of Japan Today end Japanese Americans.etc.
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Appendix H
Item 3

Board Agenda Item to Approve the
High Intensive Japanese Language Training Class

impeist .: the Board of Education
school District

4:

"Wk. NO1001

,Inrtculum
Development

Authorization to
Mire Temporary
Translators to
Develop Course
Guides for
Title VII,
SerAndary

Agreement with
De Neve and
Associates
for Bilingual
Teacher Training

Authocisation for
Payment of
Special Program
for GATE Students

Participation in
Southern California
Coif Association-
CI? Invitational -
North Nigh School

June 5, 1989

That authorisation be given to employ the following teachers
to do SCi2ACO curriculum development on June 17 and 24, 1989
at a total cost not to exceed $1038 (6 teachers x 8 hr x $21.61 hr)
funded from PL 98-377 budgets

Katherine Cleary Barbara Braun
Betty Kaye Mary Marra
Marjorie McKarns Gayle Sheppard

That the following three translators be hired to translate and
process health and driver education course guides into Chinese,
Japanese, and Korean through independent contracts at a rate of
$8.00 per hour during the period June 6 - October 1, 1989; esti-
mated cost not to exceed $20,000 to be funded by Title VII,
Secondary:

Xiaguang Cheng
Chen -Chei Chang
Daniel Kie .

In Lee

That the District contract vith De Neve and Associates,
Consultants in Education and International Communications,
to provide a Nigh Intensive Language Training (N.I.L.T.)
"Japanese Acquisition Course," with 100 hours on June 15,
June 26 - July 28, 1989 at Levy Curriculum Center, at a
cost of $4,500 to be funded by Title VII Middle Schools'
budget and $400 for materials to be funded by the Japan
Business Association of Southern California Scholarship
Fund.

That authorisation be given for payment of a seventh per-
formance for GATE students by James D. ityan, privateconsultant,
the cost of vhich is $200 to be funded from the Gifted and
Talented Education budget.

That au ,oriaation be grantad for team minmber Glenn Tamashiro
and coach Paul deNetropolis of North High School to participate
in the Southern California Golf Association-CIF Invitational
in Bakersfield on June 12, 1989, at an estimated additional cost
to the District of $70 to be funded from the Special Sweets
Transportation Budget plus providing one substitute for one day
for a total estimated cost to tho District of $144.
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Appendix I
Item I

"Call of the Wild"
A Modified Literature Lesson

CALL OF THE WILD - Jack Londen

Focus/Goals:

I. Cooperation and individual strength needed for survival
In a hostile environment.

2. Examination of relationships between animals and man.
3. Klondlke - historical and geographical.

Ways Into Literature:

I. Compare - Day in life of a pet dog and
Day in life of a wolf.

2. Discuss climates of settings.
3. Vocabulary: cold frozen wild strength

seasons team tame skinny
wind sled smart Journey
snow lead dog hungry mean

Ways Through Literature:

I. Tell/Read/Discuss story or selected sectlions, paellas's.
chapters. etc.

2.. Journals - Level I - vocabulary Journals with pictures
and short sentences.

Level II - summaries. etc.
3. Character descriptions - discuss on oolng

Brainstorm and cluster
Level I - Copy clusters
Level II - Write short paragraphs or sentences.

4. Collage of pictures of hostlle environments.
6. Predictions at the end of Chapter 6.

Discuss
Level I & II draw picture of ending
Labeled

Ways Beyond Literatures

I. Discuss and list ways animals help man.
2. Discuss and list ways man helps animals.
3. Cooperative groups list

a) How do they help each other survive here in a new
country.

b) How do you help yourself murvive? Individual?
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Item 2

"The Aztec: Empire Builders of Mexico"
A Modified Social Studies Lesson

THE AZTEC:
EMPIRE BUILDERS OF MEXICO

KEXIXINCEEC
ADVANCED CIVILIZATIONS FLOURISHED

IN THE NEW WORLD

jrf!V WAS
The Aztec maintained their civilization through military

prowess and a fierce religious faith.

Cortez was helped in his conquest of the Aztec by superior
arms. Indian allies and religious superstition.

The influence of Aztec culture remains
strong in modern Mexico.

RELATFILTOPICS
Maya
Toltec
Inca

WI 4 44..4

EAKRATIIE
At about :he time the Maya civilization began to decline, a people

called the Toltec reached the height of their cultural development. The
Toltec lived in what is now central Mexico northwest of the Maya i n
Yucatan. The great pyramid at Tula 60 miles north of Mexico City is an
example of Toltec architecture.

In the 13th century, a warlike Indian people swept into central
Mexico from the northwest. These invaders called themselves the Aztec.
They conquered the Toltec and many neighboring tribes. The Aztec came
on the scene as warriors and remained warlike throughout the three
centuries they centrolled central Mexico.

The Aztec were warlike, because their religion required people to
sacrifice. The Aztec believed the world had been createt and destroyed
four times. To create the world a fifth time tbe god Quetzalcoatal (keg' sal
ko e tl) sacrificed his own blood. To keep the universe alive the Aztec
believed it wu necessary to carry on human sacrifices. If these humans
could be captured in wars against neighboring tribes, the captives could be
sacrificed instead of Aztec people. Most of the victims were prisoners of
war or slaves, but the Aztec also sacrificed children. When a new temple
wu finished in A.D. 1500, more than 20,000 people were sacrificed on its
altars.

6078



Appendix i
Item 3

"Chemical Properties and Changes"
A Modified Science Lesson

TORRANCE UNIFIED SCHOOL DISTRICT
Educational Services Division

Middle School Science
CURRICULUM DEVELOPMENT

Physical (6thin)
Earth
Lilo

CONCEPTS: Properties and changes, chemical reactions,
chemical bonds.

OBJECTIVES: To be able to compare and contrast physical and
chemical properties of matter.
To observe physical and chemical changes of
matter.
To know telected vocabulary.

VOCABULARY: Physical change, physical property, chemical
change, chemical property.

UNIT TITLE: CHANGES IN MATTER

TEXTBOOK REFERENCE: SilverBurdette Science (6th) Ch. 6 pg. 132

ACTIVITIES:

1. Experiment:
MATERIALS

waterglasses, pots, alka selzer tablets
BECEDLIBE

In group, the students will fill pots with water; then fill glass
with water. Hold hand on top of the glass and hold upside down to put

(Physical) Changss in Matto(Jeth U2

61 7ij
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Appendix J f

Item 1
First Page of Lesson in English on

China's T'ang Dynasty

CHINA'S T'ANG
DYNASTY:PROGRESS INTHE MIDDLF AGES

KEY corrEvr
UNIFICATION BRINGS PROSPERITY

TO AN EMPIRE

3CEY IDEAS,The rang Dynasty (618-906) ruled an empire that stretched fromthe Pacific Ocean to the borders of Persia and India.
During this dynasty the Chinese had a great deal of influence onKorea, Japan, and Southeast Asia.

The rang had a highly centralized government based on Confucianideals cid civil service exams.
The period of rang rule was an age of faith during which Buddhistbeliefs and attitudes changed the old ways of thinking.

The rang experienced a golden age of prosperity and was mostimportant because of its cultural advances.

RELATEILISIELCS
Buddha and His Beliefs

Confucius: China's Great MasterSung Dynasty: Successor to the rang

NARRATIVEThe Sui Dynasty ruled China from 589 to 618. It wasoverthrown in 618 by LI Yuan, an aristocrat, who became the firstTang ruler. Li Yuan ruled from his capital at Chang-an (now calledSian) in northwestern China. Li Yuan's rule was marked by civil war.Nobles struggled for power and fought among themselves. In 627 LiYuan turned conool of China over to his son, LI
Shihmin, who tookthe name Tang T'ai-tsung. Tai-tsung ruled China for 22 years, and isremembered as one of its greatest emperors.
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Appendix J
Item 2

First Page of Lesson Translated into Chinese on
China's T'ang Dynasty
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Appendix K
Item 1

Copy of a Page from "Korean Cinderella"

'1

The messenger asked Kongjee to
come forward. When he saw the
small foot slip gently into the shoe,
he bowed low and instructed her
to ride the palanquin which he had
brought with him. She soon arrived
at the governor's mansion with her
father and uncle.

Kongjee was immediately
received. The governor liked hcr
modesty and sincerity. Her beauty,
filial obedience and charm so
completely captivated him that he
asked Kontee's father if he could
marry her.

z
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145144-14. 1B-7. mauft 1-41.2]
'tH 42'; fit4144-14.

Mel* i-si tlat ur. -a- 714314

44at
*41- r45:t 60/ix)s}-

11444 Ill All *MA ill 5.4

4414- 31.614%14-1-14.

All *Al-C al-121 Vt'el'a Vat
4411 7114 *11144-14..
044+ *2.9f a}-8-511.11

itIsfot All*44e.1-4191 401A1.11711
.3.1-191-11



A don

Appendix K
Item 2

..4.6 ilarvsf-11.7ssfaia illb 311.11VU'' AC

TORRANCE UNIFIED SCHOOL DISTRICT
Educational Services Division

To: Calle Mayor: Roni Goodman. Joyce Linder. John MarinCasimir: Dean Asbury. Lela Belle Wolfert.Hull: Jo Argabright. Neacy Bench, Sandy Hickman. Rosita MarylandSusan Welsh.Lynn: Shirley McGowan. Marjorie McKarns. Marilyn Powers.Madrona: Deborah Fox. Judy Lind, Angels Leone. Ellen Strumpfer.Magruder: Joyce Hellgren. Mercedes McMurray. Jane Murray. Leah Olson.Dan Walker

From: Kikuko Nishi. Title VII Middle Schools Director

Date: September 25, 1939

RE: Asian Literature Book Sharing Schedule

It was a pleasure working with you at the Asian Literature Workshop in August.Ych-Shen Biroshima no Pik.,Korean Cinderella. and Aekyuns's Dream have arrivedfor you to use with your students!

To expedite the book distribution and use, i took the liberty of making a scheduleusing your 1st. 2nd and 3rd choices of titles. For each title, there are two class sets ofapproximately 40 books for a period of 4 weeks. The books are specially labeled TilkVII. to insure that only you and other middle school teachers will have access to themduring the project years.

Attached is the schedule for the above four books.I. Please send the books to the next teacher on the schedule after you havefinished using them with your students.
2. The last person on the schedule is to send the books back to EMB

Other books will be sent to the first teachers on the list as they arrive.
Updates: Marilyn Powers, Lynn, began her first day of school by renting theCinderella video and t ten comparing Korean Cinderella. and Yeh-Shm. tier kidslove it all. Lein Belle k.flolfen's Casimir students are reading Journey Home Videos ofinterviews with our presenters and others arc being planned to accompany thebo oks.

Let's all plan to get together at a breakfast reunion on January 9, 1990 to sham ourAsian literature lessons, experiences, and questions. More details later.
cc: Dr. Gail Wickstrom

Dr. Paul Barstow
C. Riley, P. Tierney. Calle Mayor
B. Taub°. K. Enloe. Hull
C. Paschall, D. Murray, Madrona

65

Dr. Norma Willson
John Lankford
D. Leibovitx. S. Saito, CasimirR. Long. J. Zeiler. Lynn
S. Morrison, K.DiNoto. Magruder
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Appendix K
Item 2

Asian Literature Book-Sharing Schedule
(Continued)

ASIAN LITERATURE SHARING SCHEDULE, 1989-90
Title VII Middle Schools

Kcy: CMCalle Mayor. CaCuimin H-Hull; LnLynn; Md-Madronm Mpg Magruder

N of
gopics

Title 9/25-10120 10/23-11/27 11120-12/15 1/3-1/26 1129-2123

40
40

Yeh-Sheu J Murray-Mg
D Asbury.0

D Walker-Mg
S McGowan-1.

M McMurray-M
J Under-CM

A Leone-Md
J Argabright-H

L Wolfert-C
S Hickman-H

40
40

Bitoshim1
gu_Eiki

J Marin-CM
N Bane lt-li

M PowIrs-L
D Fox-Md

L Olson-Mg
J Lind-Md

40
40

Koreau
Cinderella

R Maryland-H
J Mbrray-Mg

J Marin-CM
A Leone-Md

M McKarns-L
D Asbury-C

40
40

&Unit
Rum

M McKarns-L
J Argabright-H

L Wolfert-C
$ WaIsh-H N Bute It- H

Journey Home In new 7th grade read,
OI Maryland, S Hickman.

series. Ask a
S Walsh, J

td borrow from th
Unarm, E &rump

7th grade (cache
r. J Lind, J Mar

at your school.
I. Olson)

9/25/82
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Appendix L
Item 1

Principal's Message Concerning
The Title VII Project

Togahm help OUA youth to btmom

Calle Mayor Middle School PTA
4600 Calle Mayor Drive
Torrance, CA 90505
William Colby, Principal

Torrance Council
33rd District CCPT
Sue Thompson, President
Christine Petropulos, Nditor
Jim Petropulos, Graphic Arts

Volume 30
April 1989 Issue 4

PRINCIPAVA_MBSSAU
As I. as sure you are aware, Torrance schools have experienced adramatic increase in the number of students enrolling who speak littleor nr English. Most of these children speak Japanese, Korean orChineet. As you can imagine, this presents a aajor challenge for themand for us.
In order to meet this need, the Torranoe Unified School Districtapplied for and received federal grant (Title VII) which providesfunds to employ classroos assistants who speak these 4anguages. Inaddition, we hive established two classes each of eventh grade socialstudies, seventh grade science, eiShth grade social studies end eighthgrade science in which students who speak Japanese, Korean or Chineseprimarily have been programmed. These classs are called "sheltered"which means that codifications have been made in the curriculum tobetter meet the needs of the students and the classroom assistants areavailable to amulet with instruction. Finally, these children allreceive two periods per day of English as a Second Language (E.S.L.)instruction from Mrs. Jones. W. are very pleased to have this programin place and are confident it will make a real difference in theprogress these students make.
I would also like your help with situation that is causing ourseeretarips great deal of extra work. We receive a large number ofphone calls asking us to eend messages to students. We are more thanwilling to help in emergencies but most of these calls don't sees totell in that category. Please try to work out doctors appointments,traneportation hose etc. prior to the start of school. Thank you.xf you have any questions or ooncerns about anything happening atschool, give us call at 533-4548.

Bill Colby
Principal

12014_241E6p1 Students will be carrying report cards hoseon or about April 21. Be sure to ask to see thee.

Page 1



Appendix L
Item 2

Three Assemblies Featuring Contemporary
Japanese Dancing

CALIA HONORS
CMS bestowed the Honorary

Service Award and Continuing
Service Award on two xerx
deserving people February 28th.
Mary Papavasiliou received

Continuing Service Award for
all of her labors on the
magazine drive (the most
successful one we've ever had),
and for her wonderful skill in
managing the Citizenship Essay
contest the past 4 Years.

Doyle Williams received the
Honorary Service Award for his
"salesmanship" talents, for his
time, and for establishing the
original guidelines and program
for the Search for Excellence
Awards.
Two staff embers were

presented with PTA Certificate.
of Appreciation also. It was a
great way to publically "thank"
Bert Ladre and Allen Jones for
being around with all of their
help all of tha time.

eafffleitekiet'oa .

Two Calle Mayor swimmers,
Bryan Barkley and Craig Ishii
were selected for the Olympic
Section All Star Teaa in
January. Both boys helped their
section win its first victory
over three other sections in
Southern California. Bryan and
Craig (South End Aquatios)
along with Another Celle Mayor
Swimmer Mat Mikelson (SPPY)
will be swimming in the
Southern California Junior
Olympics in March.

Linda Barkley

CMMS News

PTA sponsored three assem-
blies March 9th and 10th
featuring contemporary Japanese
dancing.

A. follow-up to these
assemblies, 7th and 8th grade
reading and language arts
classes attended Japanese
calligraphy workshops taught by
Miss Kssuko, choreographer and
dancer of Modern Japanese
Dance.

Correot posture was empha-
sised and various stroking
techniques were hown. The
students weee taught to write
the Chinese character "Spring".
A grant of $500 from the

Department of Education funded
the 17 workshops and the PTA
received an additional $150
toward various supplies.
Michiko Kogiso generously

contributed 300 sheets of rice
paper for the workshops.

Ann Ishii

PEN HOUSE PENCIL_HOLDER ALBRTi
Open House evening, be on the

alert to notice hiftY White
Wood cubs, Pincil Holster,
Wrint the_cane Mayor PTA
Lgeol These pencil holders
reeide on the desks of Calle
Mayor teachers. They are
special little tokens of
appreciation to the teachers
from the PTA.
bre. .1udy7reese. Celle

Mayor parent - of course, I.
bearer of these tokens of good
news. She decorated the pencil
holders with the help of Mr.
Freese. Throughout this year,
she has been and will continue
delivering tbe pencil holders
and an elegant "Thank You tor
your good work with our
students" to teachers and staff
until each one has one.

Thaqh YOU. Judy!!

April 1989 Page 13
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Item 3

Invitation to Attend Teacher-Parent Conference

CALLE MAYOR MIDDLE SCHOOL

TO: Parents of 7th and 8th Grade Students

PROM: W. C. Colby
Principal

Knowing that parents
art vitally interested in their student's

academic progress0live days have been set aside by our district for individual
teacher-parentconferences. These days are from Monday, December 5

through Fridey.flecember 9.During this time. 7th and 8th graders will be dismissed at 1:35.

In the interest of safety for parents and teachsrs, we are making every effortto schedule conferences during daylight hours. If, however, this is not possible .teachers will by available between 5:30 and 7:30 p.m.
on Tuesday.December 6.

Please indicate below the teacher or teachers that you would like to confer withand have your child return this form to those teachers

we feel that a parent conference
with the student present is the best way tocommunicate to you the progress your child is making, and we encourage everyoneto take advantage of this opportunity.

PERIOD CLASS/TEACHER

PARENT CONFERENCE REQUEST

YES/SO DATE/TIME (TEACHER UC" ONLY)

3

4

5

6

7

8

I would prefer a conference on

DATE TINF IST CHOICE 2ND CHOICE 3RD CHOICE

I do not feel a parent-teacher conferencr a necessary at this time

STUDENT NAME
PARENT SIGNATURE

CMMS News

HOME PHONE

WORK PHONE

aeceaber 1988 Page 9
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Appendix
Item 4

Request for Parent Volunteer Involvement

SHOW A TEACHER YOU CARE

Parent volunteers are desperately needed by some of ourteachers. Just an hour a week of your time can Mike a big
difference in the amount of personal attention a teacheC can give
in the classroom. Even if you work during the day, it would behelpful if you could make teaching aids in the evening whilewatching TV, or help grade papers. An hour a week is so little
time and is such an easy way to get involved with your child's
school - it's a good way to show your child you care too.

Following are some of the "jobs" available for parent
volunteers at CMMS:

WORKING WITH STUDENTS - please check area(s) that you wouldlike to help students with:
Practice in math, reading, spelling, writing
Write and/or type stories as dictated by students
Talk with students for language practice
Read stories to/with groups
Supervise a learning center
Listen to students read
Referee games
Proctor makeup tests
Other

GENERAL - Please check area(s) you would like to help in:
Make teaching aide, such as games, flashcards
Prepare dittos
Run duplicating machine
Operate audio-visual equipment
Type
File student work
Library shelving
Bulletin boards
Collate

If you have an hour or more a week to spare, please fill in
this form completely and return it to Mary Shadbourne (Room 13).
She will match you up with a teacher in need of your particular
skills/interests. If yo ... have any questions, please call PatHodge at 375-9445.

* ***** ****
YES!! I'd like to help a teacher.

NAME PHONE

DAY(S) I CAN HELP AT SCHOOL

TIME(S) I CAN HELP AT SCHOOL - MORNING

I WOULD PREFER TO HELP BY WORKING AT HOME

#41411'1fr
CMS News December 1988

AFTERNOON

Page 7
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Appendix L
Item S

Invitation to Attend a Parent Education Speech

gpog FAIR IS comag

WHEN: Monday, February 6
through

Friday, Febraary 10

WHERE: Reference Center

TIMES: 7:45 - 8:10 --
Before school

5th & 8th Period Lunch

2:36 - 3:15 --
After school THURSDAY
A FRIDAY ONLY

Please make checks payable to
"Calle Mayor PTA"

COME BY AND BUY YOUR FAVORITE
BOOKS AND AUTHORS

We need parents to help work at
the book fair before school, at
the lunch period and after
school. If you *re able to
help or you have any questions,
please call Zohre Rahimian at
213/316-4878.

CALIFORNIASCHOOL WOK MPS INC.

mat JaystamitiApitsug

UNDLYWR KAWINELABBIAPn?
By the beginning of February,

you should have received ail
the music items and the first
issues of all the magazines you
ordered in this year's magazinedrive!

If something is missing from
your orders, please call the
QSP toll-free Customer Service
number: 1-000-247-5347. pg
EPPANKO TO TELL 'ilium
ageoggNTATtlig; 1) the magazine
title; 2) the amount paid; and
3) the name, address, and zip
code of the person to receive
the magazine.
Getting through to QSP is

eamier after 12 noon our tiike.
Last year 5 - 5:30 p.m. was
usually a good time to call.

If calling QSP does not solve
your problem, please call
Caroline Dere, 375-5987.

THANK YOU FOR YOUR SUPPORT OF
CALLE MAYOR PTA AND YOUR
PATIENCE!!

Caroline Dere
End Vice President
Ways and Menne

WHEN: Wednesday, Marth 29th
7:09 p.m.

WHERE: North Torrance High School
3620 West I82nd Street
Torrance, CA 90504

WHAT: "Self Esteem A Personal Motivation"

WHO: Jack Canfield

All parents are invited to this interesting
and informative parent education program, whIch
is sponsored by Torrance Council PTA & ATSA.

CMMS NEWS
February 1989



Appendix L
Item 6

Request for Parent Involvement in Helping
Their Children Manage Stressfrl Change

lait
MEGU

Togelltvi. Klett help out( youth to btoebom

Calle Mayor Middle School PTA
4800 Calle Mayor Drive
Torrance, CA 90505
William Colby, Principal

Torrance Council
33rd District CCPT
Sue Thompson, President
Christine Petropulos, Editor
Jim Petropuloe, Graphic Arts

Volume 30 February 1989 Issue 3

PRINCIPAL'S MESSAGE
Starting on Tuesday, January 17 and continuing for 15 Tuz.sdaya,

all students in trades seven and eight will be involved in program
entitled "Stages XI". This ie series of lessons developed in the
Irvine Unified School Distribt, designed to provide adolescents the
skilis required to manage stressful change.

A. human beings, all of us experience change. Adolescents
today are experiencing many different major changes and often thelr
reactions show they are mt understanding th- handling these changes
well:

(Prom Children Under Stress, 1960 by Dr. Frederick Capaldi)
"Children of the 80's lead faster, more tumultuous lives than
their predecessors. They deal with increasing rates of
divorce, greater competition for success, more rootlessness and
more sexual permissiveness. The high incidence of alcoholism
drug addiction and suicide tells us our children are NO/ coping
successfully with stress".

Instruction will take place instead of the 15 minute eilen
reading period on th days mentioned above. Your children may be
bringing home materials that can stimulate interesting and extremely
valuable discussions. I encourage you to become involved with them
whenever the opportunity presents itself. We believe that theme
short lessons will provide our students with a life-long strategy
for dealing with the changes they are bound to experience.

If you have any questions or concerns about this program or
anything happening at school, please give me call at 633-4548.

CMMS NEWS February 1939

72
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Sill Colby
Principal
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Appendix M
Parent Questionnaire Tally Sheet
Japanese Students at Lynn School

TORRANCE UNIFIED SCHOOL DISTRICT
ITTLE VII MIDDLE SCHOOLS

SCHOOL ACTIVITIES AWARENESS
PARENT QUESTIONNAIRE

TALLY 1988-89

SCHOOL: CALLE MAYOR CASIMIR
HULL LYNN i.
MADRONA MAGRUDER_

LANGUAGE: JAPANESE...Jr_ CHINESE__ KOREAN__

Were you informed of the following school activides during the school
year?

(Check one)

Back to School Night

Open House

ND NO
0. ' 11. NM:

.01 Ime.wes

PTA Programs

.1111. 0410111.

e
Bilingual Advisory Committee Meedngs 3,1_

11101.101M

Special School Activities IL.

Clan Activities a

_
1

elmmows

?
Parent Education Programs 7 3 L

TOTAL 70 4 3

73
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Appendix N
Board Attachment Showing

Kikuko Nishi's Reemployment

WEGULAR MEETING OF THE BOARD OF EDUCATION MAY 1. 1989
TORRANCE UNIFIED SCHOOL DISTRICT

REEMPLOYMENT OF CERTIFICATED PERSONNEL FOR 1989-90 SCHOOL YEAR

YEARLY
CONTRACT

NAME ASSIGNMENT PERIOD COL/STCP

MURRAY, JANE T ELEHENTARY TEACHER

MfERS, CHARLES R SECONDARY TEACHER

MfRICK JR, JOHN F COUNSELOR

NAKAKURA, DORIS N ELEMENTARY TEACHER

*HANANO, LAURIE I ELEMENTARY TEACHER

NAKATANI, LILY I EL TCH,DI-LING/CUL

NARAMORE, RONHA D SECONDARI TEACHER

NAION, IDA L

NEEDELS, PAUL J DR.

NEILY. MICHAEL J

NEKI. PATRICIA 0

RIUNAON, STEFANIE A

NEVIN, WILLIAM A

**NEWMAN, ALISON L

NEWTON, CHARLES A

NICHOLSON, JERRY J

NICLERSON. VIRGINIA

HILK0, JOHN W

NISHI, NIKUKO

NISHIKAWA, LINDA J

NISSEN, NANCY

NOBLE, JANE M

NOME, PHYLLIS C

NOWATCA, IENN/E H

04-21

04-21

06-21

06-10

04-06

03-06

06-16

SECONDARY TEACHER 06-21

PSYCHOLOGIST 10 CAL. NO. 03.-21

SECONDARY TEACHER 06-21

ELEMENTARY TEACHER 06-21

ELEMENTARY TEACHER' 02-05

ELEMENTARY TEACHER 04-21

ELEMENTARY TEACHER 03-03

ELEMENTARY TEACHER

SECONDARY TEACHER 06-21

ELEMENTARY TEACHER 04-:1

SECONDARY TEACHER 06-21

RES TCHR(SPECPROJ) 10 CAL. NO. 06-1:

CHILD CENTER TCHR 12 CAL. HO. 02-05
(40.83%)

ELEMENTARY TEACHER 06-13

ELEMENTARY TEACHER

ELEMENTARY TEACHER

COUNSELOR
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Appendix 0
Minutes of the District Title VII

Advisory Committee Meeting
May 9, 1989

TORRANCE Immo SCHOOL DISTRICT

Titio VII Middle School District Advisory Meeting
Hay 9. 1989

Members present: Hideko Oshlo (Casimir). YOko Udagswa
(Hull). Michiko Uchida. Atsuko Yoshioka (Lynn). Yuki
Kite:awe. Hams Kobayaehl (Madrona). Vicki Seklguchl
(Rlchstone Center). Klkuko Hishl (Project director)

The meeting was.called to order by Mro. Eobayashl.
chatrperSon at 11:40 a.m. The minutes of the November and
February meetings were approved.

1. Vicki Seklguchl from the Richstone Center In Hawthorne.
California talked about the private support group seeking
suggestions for pr.1dIng help to Immigrant families. There
was discussion about establishing a help line to glve
Information by volunteers In varIOUS languages.

2. School Reports mere given as follows:

CASIMIR: Mrs. Oshio reported that the school bilingual
advisory committee was meeting that very night. On May 25
will be a Multicultural Event called Friendship Day. The
luncheon will be bigger this year featuring a Keno° (sword
/martial arts) demonstration.

HULL: Mrs. Udagawa said that there were flve Japanese
students In the ESL class. There will be luncheon on MaY
19 at 11:30 a.m. where the ESL students will invite a
friend. Traditional costumes will be worn.

LYNN: Mrs. Uchida talked about the Japanese CUltural Day on
AprIl 13 *often calligaraphy, Origami, and paper dyeing were
presented to the first and second period 6th grade classes.
The 7th and Oth grade classes viewed the Olris' Day.
Samurai (Boys' Day), and toy displays, and listened to the
students explanation of the culture. 3/4th of the student
body was involved. There was a teacher appreciation
luncheon given by the Japanese mothers of the ESL students.
It was recommended that all JaPantse mothers be Included
next year.

MADRONA: Mrs. Kltazawa told about the Japanese cultural
event of origami :paper folding) demonstrations held In 21
clauses. 6th grade students made two kinds of origami, a
hat and Jewelry box. 7th and Oth graders made a ball
combining 12 separate units.
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Appendix 0
Minutes of the District Title VII

Advisory Committee Meeting
May 9, 1989
(Continued)

3. The budget pages of the second year (1980-90) grant
award was explained by K. Nishi to the members.

4. The members received the Goals and Objectives for the
first year (1986-119) year and there was discussion about the
reviews that were completed.

S. Summer plans to modify science. social studies. and ESL
core book literature curriculum and translate them into
Chinese. Japanese. and Korean was xplained DI K. Nish!.

6. Mrs. Uchida wanted a clarification about the sheltered
program. There was discussion about parental permission.

The next meeting will be held in October after thy:-
first meeting of the District Bilingual Advisor: Committee
meeting. Mrs. Kobayashi and her family will be moving to
New Jersey in the summer. K. Nishi thanked her for her
supportAnd assistance. -

The meeting was adjourned at 12145 p.m.

Acting Secretary

Klkukc Njei
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Appendix P
Item I

Memorandum to School Principals
Noting the Evaluator's Schedule
for On-Site Title VII Reviews

TORRANCE UNIFIED SCHOOL DISTRICT

Educational Services Division

DATE: February V. 1989

TO: W. Colby. Calle !Wog'
D. Lelbovitz, Casimir
B. Gross. Hull

1611.FROM: Xikuko Nishi. Title VII/M1ddle Schools

R. Long, Lynn
C. Paschall. Madrona
S. Morrison. Magruder

RE: TITLE VII MIDDLE
SCHOOLS REVIEW DATES BYDR. DON XESTi'R.

EVALUATOR
****miammaimeee************steN**fe************** ****** ****

AP
April JO, Monday 9: m. LynnApril 11.

TU.:18day ?,'41 * --.
Calle MayorApril 13. Thursday -, "
,CasimirApril 25. TUesday 9:30 a.'..
MagruderApril 26. Wednesday 9:30 8 ,M. HullApril 28. Friday

9t4,.. a.m. Madrona

X11:at

Approval' A4.6L-
Gail Wickstrcm

cc: Superintendent and Staff
Dr. Don Xester
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Appendix P
item 2

Listing of Pre-Review Visits to Schools
by the Title VIII Project Director

TITLE VII MIDDLE SCHOOLS
1988-89

Pre-review visit dates by Project Director, Kikuko Nishi

Calle Mayor: 1/10, 2/10, 3/9, 3/28

Casimir: 2/6, 3/7, 3/29, 3/30, 4/11

Hull 2/14, 3/15, 3/29, 4/25

Lynn 2/10; 3/10, 3117, 4/13, 4/18

Madrona 2/10, 3/9, 3/15, 4/27

Ma gruder 2/7, 3/15, 3/16, 4/24
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