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FIRST EVALUATION REPORT
(1988-1989)

BRIDGING THE GAP: A SHELTERED APPROACH TO
LANGUAGE ACQUISITION AND ACADEMIC SUCCESS

(A Chinese, Japanese and Korean Transitional Bilingual Program Funded
Under Title VII of the Elumentary and Secondary Education Act)

EXECUTIVE SUMMARY

This Evaluation Report describes the achievements made during the
first or implementation year of a three year transitional bilingual
program for Chinese, Japanese and Korean middle school students in the
Torrance Unified School District. The project focused on the four goal
areas of: student instruction, staff development, materials, and parent
involvement and education.

Title VII staff in the school district contacted the Los Angeles County
Office of Education to request that one of their program evaluation
consultants conduct an external program evaluation. The county
evaluator met with district staff from November 1988 through
February 1989 to develop the Evaluation Plan which was based closely
on the original grant application. During that time, each member of the
Title VII staff at the six middle schools were made aware of the
evaluator's upcoming April 1989 on-site visit to their school's project
and what would happen during that visit.

At each school the evialuator sampled: LEP students from each of the
three primary language groups (Chinese, Japanese and Korean), each of
the three project identified curriculum areas (ESL, social studies and
science), and each of the three grade levels (sixth, seventh and eighth).
Emerging from the data gathered was a clear picture of how the project
surrounded the I EP project students and Aattempted to assist them
toward fluency.

viii
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The level of commitrent to the goals of the project were high. While
resistance can ofien be mei, the evalualor found none of it. Instead,
there was a definite team feeling. Initial apprehension about possible
friction between "sheltered" social studies and science classroom
teachers and the newly hired bilingual instructional aides proved to be
unfounded.  Rather than seeing the assistants as "invading their
classroom”, by April 1989 these teachers were working well with the
"new members" of the newly formed classroom "team". Indeed,
teachers of sheltered classes and their bilingual instructional
assistants used tha pronoun "we" when describing what was being done
to help individual LEP students. As would be expected since they have
specialized in this area, the ESL teachers were obvious in their
committment to the goals of the project, also spoke of "the team," and
said "we" frequently. The evaluator found the level of teamwork to be
remarkable, coming as it did during the first year, rather than the
second or last year, of the project.

While most of the actions planned were carried out successfully, there
were a few difficulties. Certainly the students took the C.T.B.S.
subtests, and while most of the test score data now resides in the
district's Title VIl office, other test data are on tape in the district's
data processing office. Downloading of the remaining data must await
the installation of a new district computer system. Project students
were identified early and easily by a streamlined process. Once
indentified, they were well served by school staff including the ESL,
social science and science teachers, and bilingual instructional
assistants as well as principals and assistant principals. Records of
student work were available, but keeping a more complete "student
portfolio” showing examples of work done throughout the year would be
helpful. Often teachers would think of a student work product they
wished to show the evaluator, ask the student for it and realize that it
had "gone home" some time earlier. Teachers could easily keep a copy
of such work in the student's portfolio.

Progress was made toward tracking students in the areas of retention,
attendance and placement in spacial programs. Time spent by students
in various curriculum areas was also available. Materials appropriate
for the three language groups were being developed or had besn found
and were being used. This included very early versions of the familiar
Cinderella story--in both Chinese and Korean. (Please see Appendix K,
ltem 1.) Title VU staff were inserviced and the bilingual advisory
committee was formed and met several times during this "start-up"
year.

iX

S

1<




E wever, three Objectives were unattained. They were: Stndent
Objective 1.4, Student Cbjective 1.5, and Activity Objective A.4.2. These
concerned:  students' self-esteem related to cultural event attendance,
redesignating a certain estimated percentage of LEP students at each
school during the year, and having 80% of project parents respond in
the affirmative that they had been informed of seven school activities.
But although these three objeciives were technically unattained, it was
also true that only two schools failed to reach the 80% level on parent
awareness, and only one school failed to reach their estimated
percentage of redesignated students. With more effort, better
estimating, and more translations into the parents' primary language on
notices sent home to them, these two objectives (Activity Objective
A4.2. and Student Objective 1.5) should be attained in future years.

In conclusion, while more work needs to be done, especially in the area
of cultural events and measurement of self-esteem, the evaluator found
that this project had been implemented as described in the grant and
was operating extremely well. The teamwork and "we" feeling in the
classrooms was outstanding for this early in the project, and more than
likely is a hopeful sign for the future success of targeted LEP students.

13
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FIRST EVALUATION REPORT
(1988-1989)

BRIDGING THE GAP: A SHELTERED APPROACH TO
LANGUAGE ACQUISITION AND ACADEMIC SUCCESS

Section 1
Background, Development of the Program Evaluation Plan

A southern California city of over 140,000, Torrance has a large and
growing populaticn of Asian residents. Many of the newly arrived
Chinese, Japanese and lorean families have school age children who are
not proficient in the FEnglish language. From 1984 through 1988, in
response to its students' changing language needs, the Torrance Unified
School District operated a Title VII Project in four of its seventeen
elementary schools (grades K-5). The district contracted with the Los
Angeles County Office of Education to provide the external program
evaluation. The four evaluation reports (1984-85 through 1987-88)
indicated that the project was quite successful; i.e. almost all (over 98%)
of its prestated, preapproved objectives were attained each year.

As the outside funding for that pilot elementary Title VII Project came
to an end, district personnel began to assemble population trend and
other supporting data for another Title VII grant application--this time
to serve the Chinese, Japanese and Korean Limited English Proficient
(LEP) students in all six of its middle schools (grades 6-8).

As it turned out, the office of Bilingual Education and Minority Language
Affairs (OBEMLA) of the U.S. Department of Education (USDOE) did fund
the middle school project for three years, beginning with the 1988-89
school year. The district is indebted not only to the funding agency
(OBEMLA), but also to several key district people, who either wrote or
supported those who wrote the Title VII grant.




Among those key district people were: Dr. Gail Wickstrom, assistant
superintendent, Educational Services; Dr. Norma Willson, consultant,
English/Language Arts; Mrs. Diana Murphy, special projects coordinator;
and Mrs. Kikuko Nishi, the former eclementary level Title VII
coordinator.

Before proceeding to Sections 2 and 3 of this evaluation report, the
evaluator wishes to thank Mrs. Kikuko Nishi, the middle school Title VII
coordinator, and the following selected school site personnel for their
cooperation and assistance, without which this first middle school
bilingual program evaluation would have been extremely difficult.

TABLE 1

Selected Bilingua! Projact Personnel At Each School

School Principal Assistant Principal *ESL Teacher
Calle Mayor William Colby Pat Tierney Carol Jones
Casimir Richard Leibovitz Steve Saito Dean Asbury
Hull Barry Gross Billie Baker Don McGaughey
Lynn Rich Long Joseph Zeiler Marlene Shiens
Kay Furey

Madrona Cecil Paschall Bill Tokubo Vicki Alvarez
Magrude: Sid Morrison Ken Di Noto Joyce Hallgren

* English as a Second Language .
Names of bilingual classroom teachers and bilingual aides are not shown here.

In addition to Mrs. Nishi, the school site personnel whose names appear
in Table 1 above were instrumental in the development of the
® Evaluation Plan and very helpful during the evaluator's on-site school
visits.
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Appreciation also goes to Mrs. Merlyn Madrigal, the evaluator's
secretary, for her word processing work. In addition, Dr. Tom Bishop,
coordinated delivery of county evaluation services

* * h
consultant-in-charge, ¢o ated de

upon receipt of the Torrance Unified Schoc! District's request.

Section 2

Evaluator's Opinion Regarding The Program
Evaluation Plan Elements

The evaluator concurs with the proposed evaluation instruments, data
collection, data analysis, and data presentation procedures described in
the Program Management and Evaluation Plan, as revised, for the first
year of program operation.

Section 3

Results of the Evaluator's On-Site Visits,
Data Gathering and Analyses

The program evaluator made on-site visits to the district's Title VI
project schools on the dates shown below in Table 2.

During the on-site visits noted in Table 2, the evaluator conducted
siructured and unstructured interviews, reviewed documents and other
records, and observed English as a Second Language (ESL) and regular
teachers and bilingual instructional assistants (IA's). The district Title
VII Project director/bilingual resource teacher accompanied the
evaluator on each on-site school visit, including a series of preliminary
"get acquainted and review the Evaluation Plan" school visits that
occurred before those noted in Table 2.

During official on-site visits at each school, the evaluator first

interviewed the principal, assistant principal, and ESL teacher, reviewed
documents, and described his proposed project sampling method.

16
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Table 2
County Evaluator's Title Vil On-Site Visits
Dates Visited

Site Evaluation Planning Actual Data Gathering
District Title Vil November 8, 14, 1988 April 21, 1989
Office December 5, 1988

March 17, 1989
Calle Mayor February 10, 1989 April 11, 1989
Casimir February 6, 1989 Aprii 13, 1989
Hull February 14, 1989 April 26, 1989
Lynn February 10, 1989 April 20, 1989
Madrona February 10, 1989 Aprii 28, 1989
Magruder | February 7, 1989 April 25, 1989

During those meetings with school level project staff, the evaluator
described for the first time his project student/curriculum area/grade
level sampling plan. Since the project focused on Chinese. Japanese and
Korean LEP students, the sampling plan called for following at least one
Chinese LEP student, one Japanese LEP student, and one Korean LEP
student at each school. Since the project focused on the three
curriculum areas of English as a Second Language (ESL), social science
and science, the sampling plan called for following at least one LEP
project student in each of those three curriculum areas at each school.
Finally, since the project focused on LEP students in the district's six
middle schools (grades 6, 7 & 8), the sampling plan called for following
at least one LEP student in the sixth grade, one LEF student in the
seventh grade, and one LEP student in the eighth grade at each school.

In this way, the evaluator sought to draw a sample from: each of the
three primary language groups (Chinese, Japanese, and Korean); each of
the three project identified curriculum areas (ESL, social studies, and
science); and each of the three grade levels (sixth, seventh, and eighth)
at each school. The ecvaluator's actual sample is shown below in Table 3. :
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As mentioned earlier, during on-site school visits, the evaluator first
interviewed the key project staff, principal, assistant principal, ESL
teacher, reviewed documents and then visited the grades and
classrooms selected at random according to his sampling plan. During
classroom visits, teachers and bilingual instructional assistants were
observed and a review of student information was made. The review
included the students' initial status and evidence of progress. Classroom
observations and teacher interviews were greatly facilitated by the fact
that either the principal, assistant principal or the ESL teacher took over
the teaching tasks, thereby freeing the classroom teacher and
instructional assistant. In an effort to be as unobtrusive as possible, the
evaluator attempted to keep the teacher and instructional assistant
interviews tc between ten and fifteen minutes.

The data sathered during his on-site visits plus that received by mail
later, form the foundation on which the evaluator based his findings
together with his conclusion as to whether or not each project objective
in the Evaluation Plan was attained.

Goal 1.0 STUDENT INSTRUCTIONAL

By July, 1991, Limited English Proficient (LEP) Chinese,
Japanese and Korean students in the six project middle
schools, Calle Mayor, Casimir, Hull, Lynn, Madrona, and
Magruder who have participated in the program from one to
three years will demonstrate their progress towards increased
English proficiency, academic achievement, and redesignation
as Fluent English Proficient (FEP).

S Qbiectj
Student Obiective 1.1

By September, 1989, LEP Chinese, Japanese, and Korean
students in the six project middle schools, Calle Mayor,
Casimir, Hull, Lynn, Madrona, and Magruder will take the
Comprehensive Test of Basic Skills (C.T.B.S.) reading, language,
social studies, and science tests to establish baseline data for
future determination of student progress towards increased
English proficiency, academic achievement and redesignation
(36t percentile). (Measurement:  project students' C.T.B.S.
reading, language, social studies and science test scores.)




Student Obiective 1.2

By Juiy, 1990, 86% or moré projeci siuuents at the six
project schools who have taken the C.T.B.S. social studies tests
February/March, 1989 and have participated in sociai studies
classes utilizing the sheltered approach with native language
support will show six months growth on the social studies
portion of the C.T.B.S. tests. (Measurement: comparison of
C.T.B.S. social studies pre and post test scores.) '

Stud Obiective 1.3

By July, 1990, 80% or more projeci students at the six
project schoocls who have taken the C.T.B.S. science tests in
February/March, 1989 and have participated in science
classes utilizing the sheltered approach with native language
support will show six months growth or the science portion of
the C.T.B.S. tests. (Measurement: comparison of C.T.B.S.
science pre and post test scores.)

By September 1989, baseline C.T.B.S. Test scores had been collected on
the district's LEP Chinese, Japanese and Korean students. Score report
data on the LEP children came to the district in two forms. Prject
students' reading, mathematics and larnguage arts scores cam? in
familiar computer printout form (Appendix A, Items 1 & 2j to the Title
VII Project office, while students' scores in social studies and science
came on computer tape to the district's data processing office.

The district's Title V(I office has already entered each student’s reading,
mathematics and language arts percentile rank scores into a
microcomputer spreadsheet file ("Excel”) that can be used not only by
project staif but also by the external evaluator. (Ple se see Appendix A,
Item 3.)

But before the evaluator can analyze the data and report on the
attainment of test score related program ohjectives, each Title VII
student's social studies and science scores need to be sent from the
district's data processing office, where they are on tape, to the Title VII
office where they can be added to the student test score spreadsheet
file, copied and sent on microcomputer disk to the evaluator. A memo
from the Torrance Unified School District's manager of data processing
to the Title VII director stated that his target date for loading
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converting and sending the "taped” social studies and science scores to
the Title VII office was "...by the end of February (1990)." (Please see
Appendix A, Item 4.) The district's data processing manager could not
complete the Title VII data transfer earlier than this because a new
district computer system was being installed.

Conclusion

Although two of the five C.T.B.S. subtest scores (social studies and
science) for each project student have not yet been received by the Title
VII office, substantial progress has been made toward the attainment of
Student Objectives 1.1, 1.2. and 1.3.

Addendum

It is possible to use C.T.B.S. Test Score information to determine the
number of LEP Chinese, Japanese and Korean students who are being
served by the Title VII Project. If a project student is defined as "one
who has both C.T.B.S. reading and language arts pretest scores taken in
February 1989 and on file in the Title VII Project office”, then the total
number of project students district wide is two hundred and twenty-
nine (229). (Please see Table 4 below.)




Table 4

Numbher of Title VII Students
in Each of the Six Middle Schools

Number of

School Project Students
Calle Mayor 55

Casimir 33

Hull 29

Lynn 58

Madrona 31

Magruder 23

TOTAL 229

Qbjectives A.1.1.. A.L2.
\ctivity _Objective A.11

By November of each project year, the principal,
assistant principal, and the ESL teacher at each of the six
project schools will ideatify those LEP students whose
primary language is Chinese, Japanese and Korean.
(Measurement: T.U.S.D. LEP initial identification records
including the Bilingual Syntax Measure in English, and the
designated District Language Assessment Tests in English and
primary language.)

ject
By November of each project year, the principal,

assistant principal, ESL teachers, and classroom teachers at
the six project schools will see that the students who are
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identified as LEP Chinese, Japanese, or Korean have been
placed in the "appropriate program": ESL, bilingual classroom,
sheltered groups and/or classes. (Measurement: may include
class lists, schedules, Individual or Group Learning Plans.)

As noted earlier in this report, the Torrance Unified School District
operated a Title VII Project at the elementary school level for four
years, beginning with 1984-1985 school year and runming through
1987-1988. The Title VII elementary project document contained an
objective very similar to this one. Year after year the outside evaluator
consistently found tia: Torrance's elementary school Title VII staff
performed LEP Japanese and Korean students’ initial assessment and
placement in a "fast and efficient” manner.

Although this middle school Title VII Project involved older LEP
students (grades 6, 7 & 8) including students from a third language
group (Chinese), as well as different Title VII school staff members, the
external evaluator again found that project students were assessed and
placed in the "appropriate program” in a very fast and efficient manner.
(Please see Appendix B.)

Conclusion
These two Objectives were easily attained.
\ ctivi Objecti 1.3

By June, 1989, and each subsequent year at each project
school, the ESL, sheltered social studies, science teachers, and
instructional assistants will provide assistance to project
students and keep records of project students' progress.
(Measurement may include: student work folder, report cards,
student progress reports, and computer printout grades.)

During each of the six school site visits, the evaluator selected three or
four project students whose initial status and progress would be
followed by means of observation, interview, and record review. The
actual sample of twenty project students was graphically displayed in
Table 3 of this report. As mentioned earlier, the evaluator drew his
sample from each of the thres primary language groups (Chinese,
Japanese, and Korean); each of the three project identified curriculum
areas (ESL, social studies, and science); and each of the three grade
levels (sixth, seventh, and eighth) at each school.




Because this was the first year of program operation, the evaluator
spent a great deal of time talking to ESL, social studies, and science
teachers as well as instructional assistants about the initial status and
progress of the twenty Title VII students in the sample. Since 1988-
1980 was the implementation year, the evaluator wanted to make sure
the teachers and instructioral assistants were working together well,
understood the needs of their Title VII students, and were
implementing the project as described in the grant application and the
Evaluation Pian. Based on information collected by the evaluator, the
answer to each of these questions was "Yes."

Instructional assistants were seen working with project students in ESL,
sheltered social studies, and sheltered science classes. Teachers of these
@ classes as well as instructional assistants who were interviewed
‘ rcported cooperating in many ways including a planning activity they
referred to as "lesson analysis."

i The evaluator expected the ESL teachers to be committed to the project

® goal of increasing the level of English language proficiency of students
whose primary language was not English. After all, ESL teachers have
specialized in this area. This was found to be the case; ESL teachers
spoke in ways that showed they were committed to the goal, knew
much about teaching strategies that could and were being used, and

* could describe in detail what they were doing for individual students.

Furthermore, teachers working in sheltered social studies or science
classes demonstrated a knowledge of what "sheltering” was and were
able to describe in detail what their sheltered teaching strategies were
A for students in the evaluator's sample. The same was true for

instructional assistants.

Some representative comments about students that wvere made by
teachers and instructional assistants were as follows.

« "He is an 'L1' orally and an 'L2' in writing."
« "She is very competent . . . can do the same work as the rest of

® the class . . . needs no modification . . . she's getting a 'B' in
achievement and an 'A’ in effort.”

« "He's doing great. He took a chapter test this morning . . . is
getting a 'B' in academics and a ‘B’ in effort . . . solid 'B's' across."



o "He finds some vocabulary words hard.”

« "His ESL teacher met with his parents.”
o "She tells me, 'I want to sit by Esther.”

e "He stills finds it hard to understand. He's frustrated because he
cannot read the textbook well.”

o "She was terrified for the first three weeks. Now she's able to
speak in very simple sentences.”

« "He's the only one in class who speaks Chinese. He cannot speak
in complete sentences yet. He comes to me and points.. . . uses
the dictionary a lot.

o "He was almost in tears in the beginning, but he had no problems '

with numbers."”

o "Now she's close to writing a sentence. When she tries and can't,
I ask her to write one word that fits."

In addition to talking with teachers and assistants, the evaluator also
talked directly with a cross section of project students. (A translator
was often needed.) Two exchanges between the evaluator and a
student are given below.

Evaluator: "How are you doing in English?"

Student #1: "I can write a good sentence (see?), but a
composition is a lot harder."

Evaluator: "Does (the instructional assistant) help you?"
Student #2: "Yes. She helps me. Reading English is easier.

We read a lot of stories. . . . writing is a lot harder than
reading." (Studeut work was seen.)

Teachers and instructional assistants also described what they were
doing for evaluator selected students.
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"We're using corebooks; e.g., ‘My Side of the Mountain.' . . . I have
two instructional assistants in my classroom. I meet with them
about my 'L1' saudenis aiad go over story context and directions.
They translate assignments. My 'Li's' have a iuior in reading
too."”

"She sits next to another student who speaks both languages.
We give her selected parts of the regular assignment.”

"Out of my class of 30, 17 are sheltered. We do part of our lab
work in cooperative education groups. On vocabulary, we take it
slow . . . (and) do a lot of demonstration.”

"We're doing the 'House of Representatives' and she is
representing her state.”  (The evaluator watched part of a
"session” of the "House," including the call to order, the colors,
and the "Pledge of Allegiance." The content of the student's
work folder was also reviewed.)

"I shorten her assignment . . . have her work in a group of four
kids and get her peer help.”

"After we talk about the lesson and I do a 'walk through™ said a
teacher, "then I like to do a little coaching.”

"We take the test, which is too hard and translate it into Korean.
Then we spend a lot of time on the vocabulary.”

"He sits next to another lower level kid. When it comes to
vocabulary for him, I don't give a grade.”

"We put together these great workbooks that cover the same
ideas in history but at different levels, so I can find his 'real
level! For testing, I use shorter questions.”

"I'm using 'cooperative learning' with him but he still finds it
hard to speak to the group . . . I shorten his assignments, give
him fewer concepts, and do not give him a grade.”

"I use a lower level text, (require) easier work and concepts...
and I rephrase.”
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The evaluator was pleased to hear teachers use the word "we" in
describing what was being done to help Title VII students. Several site
administrators had expressed concern about how their middle school
teachers might react to “"sharing their students” and “their classroom
and materials” with someone new--someone called an "instructional
assistant.” In spite of the fact that in California middle school teachers
typically have not had previous experience in utilizing instructional
assistants, the classroom teacher and assistants were, by April 1989,
clearly working together to assist project students. Judging from
teache. comments, the previously solitary teacher had come to see
herself as her classroom's instructional team leader, and "we" (the team)
the ones who would help the student achieve proficiency.

Often, if there is resistance to a new project, that resistance is met in the
classroom itself. The evaluator saw no evidence of such resistance.
Rather, the nearly automatic "we" language of teachers and assistants
indicates that cooperation, not resistance, was the hallmark of this first
year of project implementation.

Conclusion

This Objective was attained.

\ctivity _Objective A.L4

By June, 1989, and each subsequent year at each project
school, sheltered classroom teachers, ESL teachers,
instructional assistants, principals, and assistant principals
will keep track of the relative amount of whole class, small
groups, and/or individual instructional time spent with
project students in each subject area. (Measurement: may
include class schedules, sheltered lesson plans, project teacher
and instructional assistant assignmen‘s, observations.)

Three Evaluation Plan Objectives (A.1.1., A.1.2. and A.1.4.) address the
concerns of: 1.) identifying LEP Chinese, Japanese and Korean students,
2.) placing them in the "appropriate program”, and 3.) keeping track of
time spent in certain subject areas. During the evaluator's on-site
school visits, site personnel shared project student folder information,
including initial identification records (Bilingual Syntax Measure [BSM]
test results, etc.), and class schedules--one for each LEP student in the
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evaluator's sample. Initial LEP designation procedures and records
were in place and had been used in the identification of project
participants.

Class schedules showed that selected LEP students were programmed
into the appropriate reading (ESL), language arts, social studies and
science classes. Their reading class was an ESL class specifically
designed for students of their primary language group, and their other
classes were "sheltered.” For each student in the evaluator's sample,
middle school "course and teacher" list information and LEP "student
class schedule” information matched. Finally, student class schedule
information clearly showed which period that student was to be in
which class, including his ESL, language arts, social studies and science
classes. (Please see Appendix C, Items 1 & 2.)

Conclusion

These three Objectives were attained.

! |o ol Q]o Io ! ] 5

By June, 1989 and each subsequent year at each project
school, princinals and/or assistant principals at each project
school with the assistance of sheltered classroom teachers,
ESL teachers, and instructional assistants, will collect
information on changes in the rate of student 1) grade
retention; 2) dropout; 3) absenteeism; 4) placement in special
education classes; and 5) placement in a program for gifted
and talented. (Mecasurement: may include student lists,
placement documentation, report cards, and school records.)

During meetings with school site staff, the project director and the
evaluator discussed the Title VII requirement that changes in each of
these five areas be reported annually. Various reporting formats were
suggested and the one judged the "best" was selected.

As agreed, principals used that format in June 1989 to report those
changes to the project director. As of that date, only one school, Calle
Mayor, reported changes, and those affected only four LEP students. At
that school, three LEP sixth graders and one LEP seventh grader were
referred for placement in a special education class. (Please see
Appendix D.) As could be expected this early in the project, not many
chariges had taken place.
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Conclusion

This Objective was attained.

Student Obiective 1.4

By July, 1989 and each subsequent year, 80% or more of
LEP Chinese, Japanese, ani Korean project students at the six
project schools will demenstrate positive self esteem as a
result of their participation in a school cuitural event or
events reflecting their cultures. (Measurement: project
student questionnaire.)

A major challenge in the field of psychometry is the accurate
measurement of students' "self-esteem". The following quote from the

book, Measures of Social Psychological Attitudes may be illuminating.

The construct of self-esteem has been used by many
people in diverse ways ...While most people acknowledge
having a sense of self, research in the area of self-esteem
has been plagued with ambiguities. Reviews of the
literature (e.g., Wylie, 1961) suggest that self-esteem has
been related to almost every variable at one time or
another.  Despite the popularity of self-esteem, no
standard theoretical or operational  definition exists.
Careful work is needed to put self-esteem research on a
sound footing. (Robinscn and Shaver, 1973.)

Despite the recognized measurement problems, the goal of increasing or
enhancing a student's level of self-esteem seems laudable, and one that
has found its way into many funded projects designed to assist certain
"at need" groups; in this case, Torrance's Title VII Chinese, Japanese and
Korean middle school students.

The approach taken here in the first year of project operation, was to
determine what cultural events were held at each school and ask
project students the question, "How did you feel about the cultural
event that reflects your heritage?”

16




The questionnaire to LEP students was color coded and printed in
English on one side and the responding student's primary language on
the other side (Please see Appendix E, Items 1-4.) Some students wrote
their answers on the side of the questionnaire that was printed in
English (Appendix E, Item 5), while others wrote their answers either in
their primary language or in English on the side of the questionnaire
that was printed in their primary language (Appendix E, Item 6). If a
student responded by writing in his primary language, his responses
were later translated into English by an instructional assistant at that
school. Frequency of student responses within the categories of "Very
Good", "Good", 'Bad", and "Very Bad" are shown in Table 5 on the
following page.

This Objective calls for "80% of project students at the six project
schools" to demonstrate "positive" self-esteem, but as can be seen in
Table 5, 56% (not 80%) of all project students selected the positive
response categories of "Good" or "Very Good" in response to the
question, "How did you feel about the culturai event that reflects your
heritage?”

The percentage of project students answering "Good" or "Very Good"
varied widely across the six schools. From high to low, the percentages
were: 100% (of a total of 14 responding students) at Magruder; 83% (of
23) at Hull; 71% (of 56) at Lynn; 63% (of 16) at Madrona; 54% (of 13) at
Casimir; and 20% (of 60) at Calle Mayor. The 80% level was achieved or
surpassed at two schools, Magruder (100% of 14) and Hull (83% of 23),
but missed at the other four schools and at the district level (56% of
182).

Conclusjon
This Objective was not attained.

Commentary

Operationally defining student self-esteem in terms of their positive
responses to the question, "How did you feel about the cultural event
that reflects your heritage?" obviously led to a surprising and
disappointing outcome. It seems clear that project personnel did not
expect that such large number of students would select the negative
response categories of "Bad" and "Very Bad".
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TABLE §
Responses by Title Vil Students to the Question,
*How Did You Feel About the Cultural Event That Reflects Your Heritage?”
Percentage Answering Posltively
Middle Primary Student Response Cateqories & Frequencles Tot.. o, Elther "Good” or "Very Good®
School Language "Very Good" "Good” “Inditferent” "Bad”___ "Very Bad" Responding Each Language Each School
Chinese 1 1 4 1 2 9 22%
Calle Mayor Japenese 3 16 17 4 44 7%
Korean 4 3 —_ — —_— g 100%
School Total 5 7 20 13 10 60 20%
Chinese 1 1 0%
Casienir Japanese 1 3 4 8 50%
Korean — 3 a2 — —_ 4 75% .
School Total 1 6 6 13 54%
Chinese 1 1 1 3 67%
Hull Japanese 3 2 5 60%
Korean 1 1 1. - 15 93%
School Total 11 8 4 23 83%
Chinese 2 10 1 1 1 15 80%
Lynn Japanese 1 14 7 1 23 65%
Korean 1 6 2 3 a8 2%
School Total 10 30 10 5 1 56 71%
Chiness 3 1 4 75%
Madona  Japaness 2 5. 1 I X J2 58%
School Total 2 8 2 1 3 16 63%
Chinese 1 1 100%
Magruder Japaness 2 1 3 100%
Korean 4 6 - - - a0 100%
School Total 7 7 14 100%
GRAND TOTAL 36 66 182 56%

* Above 80% as called for in the Evaluation Plan Objective.
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It is possible of course that the approach taken in measuring self-
esteem was somewhai flawed in that it may be measuring more the
siudents' satisfaction with their school's cultural event(s) than the
student's level of self-esteem, which one might logically expect would
improve along with the student's improvement in English language
proficiency. It is also possible that project students, especially Japanese
students, found something disappointing or even offensive in their
school's Japanese cultural event. As we shall see below when actual
student comments are reviewed, therz is evidence for this second
explanation.

A closer look at Table 5 reveals that although three Korean students at
Lynn and three Chinese students at Calle Mayor were also "negative”,
most of the negative responses came from twenty-eight Japanese LEP
students at two of the schools, Calle Mayor and Madrona.

Table 5 information has alerted us to the fact that some LEP Japanese
students were very negative in their assessment of "their" cultural
event. Comments the students wrote (or instructional assistants
rewrote) shed some light on why they selected "Bad" and "Very Bad"
when asked, "How did you feel about the cultural event that reflects
your heritage?”

Some comments from LEP Japanese students were:
« "I loved International Friendship Luncheon, but I hate dance
because it was not true Japanese dancing (weired) [gic] so I was
ashamed.”

e "I would like to change the dancing."

« "I thought that Japan-se dance was strange. It was not real
Japanese dance."

« "The dance is a very old style so it very boring."”
Obviously a number of Japanese students did not like the dancing that
was part of their cultural cvent. On the other hand, a number of

students from all of the groups were very positive.

» "It was super."

e "Very good."
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o "Great, wonderful."
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o "I think the cultural is very good and those cuiturais are good for
us like we can understand a lot of things like other countries.”

P "

G S

o "I think cultural is good because many people can learn about
othes country and for me, I proud about my country.”

R T

» "I think it's very good idea to let other nationality people know
about our culture.”

[y

"I wish we should keep make an effort to have American
student to understand more about Japan.”

Implicit in a number of comments was a positive assessment of their
school's rmulticultural event(s).

"There isn't anything to change, but I would like to see the
culiural event more often."

e i ok NI et S I T OB, LB b 5 i D Rt o

» "I wish get more cultural events.”

. « "I think that is very good culteral svent. And I want this thing
should be every year."

e "I wish there wiil be a culture event once in 2 aonth.”

Finally, one student's comment cxactly captured what project personnel ;
had hoped would occur. He wrote: '

» "I think this is good celebrations. I am proud that I am Korean
® because of this celebration.”

Well before October 1989, each principal had received his school's
questionnaire results, including student's written comments, so it is
likely that, by early in the fall semester of the secend year of the
'@ project, site personnel had already begun to investigate the possible
reason(s) for the unexpected negativity.




Activity Obiective A.1.6

By Julv 1989 and each subsequent year, at least one

" cultural event involving the Chinese, Japanese, and Korean

cultures separately or together will be held at each project
school. (Measurement: proof of held event, such as
invitations, notices, school calendars, and pictures.)

Since each school could have had one event (and involved all three
language/cultural groups), or three events (and involved one group at
each), between six and eighteen cuitural events should have taken
place.

In any event, all three language/cultuial groups at each school should
have been involved. However, despite efforts at each school, one group
(Korean) at one school (Madrona) was left out. Title VII staff members
at Madrona tried to hold a Korean cultural event, but were unable to
make it happen. (Please see Table 5.) It should be noted that at many
of the schools, this was the first time a multicultural event like this had
been tried.

The cultural events that occurred were as follows:

+ Calle Mayor Middle School
International Luncheon (all three groups)

« Casimir Middle School
Multicultural Day (all tiree groups)

* Hull Middle School
New Year's Day (Chinese)
International Luncheon (all three groups)

e Lynn Middle School
New Year's Parade & Celebration (Chinese)
Cultural Day (Japanese)
New Year & Kite Fly (Korean)

« Madrona Middle School
Development of Kanji (Chinese)
Origami (Japanese)

No event (Korean)

« Magruder Middle Schocl
Friendship Lunch (all ihree groups)

Please see Appendix F for a copy of an invitation to Casimir's
"Multicultural Friendship Exchange Day" and copies of photographs

23

36

P R




taken during Magruder's "Friendship Lunch” and Lynn's "Japanese
Culture Day".

Conclusion
This Objective was not attained.
Student Objective 1.5

By July, 1989, and each subsequent year, a designated
percentage of project students in each of the six project
schools, Calle Mayor, Casimir, Hull, Lynn, Madrona, and
Magruder identified as of September 30th of each school year
will be redesignated as FEP (Expected percentage at each
school: Calle Mayor, 10%; Casimir, 15%; Hull, 8%; Lynn, 10%;

Madrona, 1%; Magruder 10%.)
Table 6

Number and Percentage of Title VII Students
Who Were Redesignated
1988-1989

Number of Redesignated

School Project Students Number Percentage

Calle Mayor 55 4 7 3%

Casimir 33 5 15.2%*
Hull 29 10 34.5%*
Lynn 58 10 17.2%*
Madr-1a 31 ’ 3.2%*
Magruder 23 3 13.0%*

TOTAL 229 33 14.4%
* Actual percentage redesignated exceeded estimate.




Districtwide, a respectable "more than fourteen percent” (14.4%) of the
project's first year students were actually redesignated. Nevertheless,
the "beginning-of-the-school-year” estimate was off just sl.ghtly at the
first school, Calle Mayor, where the percentage that would be
redesignated by the end of the year was estimated to be "10%". (A little
over seven percent [7.3%] actually were.) If only two more children at
Calle Mayor had been redesignated, the actual redesignated percentage
would have been 10.9% (six divided by fift, five). In this case, the
actual redesignated percentage rsached by the end of the school year
would have been greater that the estimate of 10% made at the start of
the school year. All six school estimates would then have been
exceeded and the Objective as written would have been attained.
However, four students (7.3%) were actually redesignated at Calle
Mayor, not six (10.9%).

Conclusion
This Objective was not attained.
Recommendation

Consider rewriting this Objective such a way that estimated school level
percentages that are just missed--as one was here--are not enough to
cause the Objective to be judged "unattained”.

Stud Obicctive 1.6 | Activity Objective 1.7
Stud Objective 1.6

By July, 1990 and each subsequent year, 70% or more of
the redesignated project students in the project schools or
other Torrance schools will be experiencing satisfactory
progress in the regular instructional program after the first
quarter of the school year. (Measurement: T.U.S.D. foliow-up
questionnaire after the first quarter.)

Autivi biect \ 1.7

] By March, 1990 and each subsequent project year, the
principal and/or assistant principals will provide a follow-up
é of redesignated project students in a project school or other
] Torrance schools to determine if they are experiencing
E. satisfactory
E

E‘
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progress in the regular instructional program after the first
quarter of the schoel year. (Measurement: follow-up

questionnaire)

The completion dates for these two objectives fall toward the end of the
second year of program operation, and the attainment levels for each
will be addressed in the Second Evaluation Report not this first one.

GOAL 2.0 STAFF DEVELOPMENT

The sheltered science, social studies, ESL teachers and
project instructional assistants of the six project middle
schools, Calle Mayor, Casimir, Hull, Lynn, Madrona, and
Magruder will participate in inservices on the sheltered
approach and be provided career ladder opportunities for

bilingual teaching.

sctivity Objective A.2.1

By September, 1989, 90% or more of sheltered science,
social studies, ESL teachers and project instructional
assistants of the six project middle schools will be inserviced
in second language acquisition, sheltered approach, and
Chinese, Japanese, and Korean, cultural awareness
(Measurement: Project director will provide sign-in

attendance sheets.)

In June of 1989 the assistant superintendent of Educationa! Services, Dr.
Gail Wickstrom, sent out a newsletter in which she summarized the Title
VII inservices for the school year 1988-1989. A copy of her "Updates"
newsletter and a related sign-in sheet are in Appendix G. Her
newsletter provides an impressive list of project inservices that
concerned, among others, the areas described in this Activitv Objective.

Conclusion

This Objective was attained.




Activity _Objective A.2.2

By Sepiember, 1385 and each subseguent jear, thoce
project teachers with bilingual classes and who are not fully
certificated as bilingual instructors will be encouraged to
participate in university or college courses specifically
preparing them for bilingual instruction certification.
(Measurement: Class enrollment and completion.)

Before September 198y :ihree courses were held to prepare Title VII
teachers for bilingual instruction certification. Those classes wsre as

follows:

» A "Japanese History & Culture” class (which began meeting on
March 18, 1989)

« A "Bilingual Methodologies" class (which began meeting on
April 1, 1989)

« A "High Intensive Language Training (H.LL.T.)" Japanese 2A2B
class (which began meeting on June 26, 1989)

Please see Appendix H for related documentation.

Conclusion

This Objective was attained.

GOAL 3.0 MATERIALS

The middle school curricula of literature-based language
arts, social studies, and science will be modified based on ihe
sheltered approach.

\ctivity _Objective A3.1

By September, 1989 and each subsequent year, project
ESL, social studies and science teachers from the six project
schools will modify the existing middle school curriculum cf
literature-based language arts, social studies and science
using the sheitered approach. (Measurement: modified
curriculum in the previously mentioned content areas.)
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The Title VIl Project director provided the evaluator with copies of

lessons that had been modified using the sheltered approach. Selected
copies of lessons or parts of lessons are contained in Appendix I

awv v wasw - —

Examples of modified lessons shown there are as follows.

Examples of "Sheltered” Lessons for LEP Students.

o Modified literature lessons:
"Tom Sawyer," "Call of the Wild," and "Poe"

» Modified social studies lesson:
"The Aztec: Empire Builders of Mexico"

» Modified science lessons:
"Exploring Space” and "Chemical Properties and Changes”

Conclusion
This Objective was arttained
Activi

By September, 1989 and each subsequent year, Chinese,
Japanese, and Korean instructional assistants will translate
the modified middle school sheltered approach curriculum .3
needed. (Measurement: translated curriculum.)

Several translated lessons were given to the evaluator. Copies of page
one of a lesson written in both English and Chinese are shown in
Appendix J. Appropriately, the Title of the lesson is "China's T'ang
Dynasty: Progress in the Middle Ages."

Conclusion
This Objective was attained.

\ctiviiy_Objective A.3.3

By September, 1989 and each subsequent year, the
project director and staff will locate, evaluate, acquire and/or
develop as needed, instructional materials for literature,
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social studies, and science for grades 6, 7, and 8 in English,
Chinese, Japanese, and Korean. (Measurement: instructional

materials.)

i et Y-
Ty R s A

A number of books were located and purchased. A sampling of titles
follows.

o« "The Constitution of the United States” (in English, Chinese,
Japanese, and Korean).

+ "Chinese Mother Goose Rhymes".

U S S P
B X I N L o (e

« "The Adventures of Tom Sawyer" (Chinese and Korean).

TS et Fasan ¢
A

‘
4 - . 2
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« "Ann Frank: The Diary of a Young Girl" (Korean).
« "Yeh-Shen: A Cinderella story from China" by Ai-Ling Louie.
« "Korean Cinderella,” edited by Edwards Adams.

The two Asian Cinderella stories may be of interest. An English
translation by Ai-Ling Louie of the Chinese story begins this way:

1n the dim past, even before the Ch'in and the
Han dynasties, there lived a cave chief of
southiern China by the name of Wu. As was the
custom in those days, Chicf Wu had taken two
wives. Each wife in her turn had presentad Wu p
with a baby daughter. Bist one of the wives :
sickened and died, and not too many days after
that Chief Wu took to his bed and died too. (p. 1)

0wt Ewde )

Yeh-Shzn, the little orphan, grew to girfhood in
fier stepmother's home. She was a bright child
and lovely too, with skin as smooth as ivory
and dark pools for eyes. Her stepmother was
jeafous of all this beauty and goodness, for her
own daughter was not pretty at all. So in her
displeasure, she gave poor Yeh-Shen the heaviest
and most unpleasant chores. (p.1)

27




Further into the story, Yeh-Shen's clothes are.transformed and of course
she gets new shoes.

As soon as she was alone, Yeh-Shen went to
speak to the bones of her fish. "Oh, dear
friend," she said, hneeling before the precious
bones, "1 long to go to the festival, but 1 cannot
show myself in these rags. 1s there somewhere 1
could borrow clothes fit to wear to the feast?”
At once she found herself dressed in a gown of
azure blue, with a cloak of Ringfisher feathers
draped around her shoulders. Best of all, on her
tiny feet were the most beautiful slippers she
had ever seen. They were woven of golden
threads, in a pattern [ike the scales of a fish,
and the glistening soles were made of solid gold.
(p.9)

The story is more than a little familiar to anyone who has read the
Cinderella story in English or seen the Disney movie; and well it should
be. As noted in the beginning of the story of Yeh-Shen, "...the oldest
European version of Cinderella was found to be an Italian tale from
1634. Since the Yeh-Shen story predates thai tale (by more than 1,000
years!), Cinderella seems to have made her way to Europe from Asia..."

(p. 1)

Certainly the "Korean Cinderella" is familiar too. Please see Appendix K,
Item 1 for a picture of the girl "Kongjee" trying on the shoe. The story
is printed in both English and Korean.

Also in Appendix K is a copy of a memo from the Title VII Project
director in which she describes and provides an Asian literature book

sharing schedule. As can be scen, both the "Yeh-Shen" and "Korean
Cinderella” stories are on the schedule.

Conclusion

This Objective was attained.
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GOAL 4.0 PARENT TRAINING

Parents of project students at the six middle schools,

Calle Mayor, Casimir, Huii, Lynn, Madrona, and Magruder will
be encouraged to participate in parent education.

By July, 1989 and each subsequent project year, all
parents of preject students at each school will be encouraged
to be involved in school or <lass activities of their children
and parent education. (Measurement: may include
notifications, agenda, sign-in-sheets, pictures of presentations
or activities.)

All six middle schools made a series of attempts to inform and involve
parents of Title VII students. Documentation for one school, Calle
Mayor, was found in their newsletter, "Calle Mayor News" and was
representative of those actions taken by all six schools. Copies of
several pages of the school's letter are shown in Appendix L. Subjects
covered in those articles are as follows:

A principal's message describing the Title VII Project
(Appendix L, Item 1).

o An article describing three assemblies that featured
contemporary Japanese dancing (Appendix L, Item 2).

« An invitation to attend teacher parent conferences (Appendix
L, Item 3).

» A request for parent volunteer involvement (Appendix L,
Item 4).

o An invitation to attend a parent education speech (Appendix L,
Item 5).

o A request for parent involvement in helping their children
manage stressful change (Appendix L, Item 6).
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Conclusion
This Objective was attained

Recommendation

!
p
5
é,

That schools consider translating additional information to parents into
the appropriate primary language.

s ctivity _Objective A.4.2

By June, 1989 and each subsequent year, 80% or more of
project students' parents responding to a questionnaire will
demonstrate awareness of school activities directed towards
parent education. (Measurement: returned questionnaires.)

A one-page, one-item questionnaire was sent 10 parents of Title VII
students. Parents were asked, "Were you informed of the following
school activities during the school year? Below the question were listed
seven school activities, and par< its checked their responses as "Yes" or
"No" to each of the seven activities. (Please see Appendix M.)

Questionnaires to the three Asian Language groups, Chinese, Japanese
and Korean, were color coded so that responses for each group could be
determined.  Results for each school (all three language groups
combined) are shown in Table 7 which follows.

As can be seen in Table 7, there were two schools at which the percent
of project parents who answered "Yes" to the question, "Where you
informed...", was below the 80% level called for in the objective. At Hull
the percentage was 74% and at Lynn the percentage was 79%. As noted
ecarlier with a different objective, a change in response of only a few
respondents would have pushed the rate above the 80% level at both

schools.
Conclusion

The Objective was not attained.
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3 V"iﬁg;@‘““‘i \f“\.;ﬁ"‘”‘:’

.

* =

Responses by Parents of Project Students to the Question,
"Were You informed of the Following School Activities During the School Year?”

TR AR PR N T

School
Calie_Mayor Casimir Hull Ly Madrona Magruder®®
Yor* Answering “Yes® A Yes* Answering “Yes® Answering “Yes® Answering “Yes*

School _Activities Number % Number % {Number % M % Number % Number %
Back 10 School Night 20 91% 8 89% 8 100% 17 85% 1" 85% 3 100% |

Open House 26 100% 8 89% 8 100% 20 100% 13 100% 3 100%
PTA Program 22 88% (-] 86% 7 70% 16 80% 1 85% 3 100%
Biingual Advisory
_Comminee Meetings 18 79% 9 100% 7 8% 16 80% 13 100% 3 100%
Speclel_School Activities 22 6% ] 100% 9 100% 16 80% 12 92% 2 87%
Class _Activities 20 80% (] 86% 7 83% 12 1% S 69% 2 87%
_Parent Education Program [ 8% 5 71% 5 63% 9 50% 8 67% 2 67%
TOTAL_ 137 81% 51 90% 52 ‘74% 108 79% 77 86% i8 86% _ |

* Below the 80% expectancy leve! calied for in the objective.

** AN of the respondents from Magruder were Korean
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Addendum

The number of parents who completed and returned their questionnaires
varied quite a bit across the six schools--from a high of twenty-two
(22) at Calle Mayor to three (3) at Magruder.

R n i

That Title VIl staff at each school review the response rate for each
group of Title VIl parents and, where necessary, make plans to increase
response rates during the second project year, 1989-1990. A question
naturally arises here, "Would the response rate from parents be higher
if the announcements for each of the school activities had been
translated into the parents' primary language before being sent home?"
In addition, "Is 80% too high a level of expectation for this objective,
or do staff just need to work harder to 'get the word out' to these
parents?"

AL 5.0 MANAGEMENT

The project direcior will manage the project for the six
middle schools, Calle Mayor, Casimir, Hull, Lynn, Madrona, and
Magruder.

ivi jectiv

By October, 1988 and each subsequent year, a project
director will be employed to coordinate project activities as
evidenced by board-approval of hiring. (Measurement:
contract memos.)

A copy of a page entitled, "Reemployment of Certificated Personnel for
1989-90..." shows that as of the May 1, 1989 regular board meeting,
Kikuko Nishi was reemployed as resource teacher, special projscts
("RES Tchr [spec proj]"). (Please see Appendix N.)

It is clear that Mrs. Nishi was employed to direct the middle school
Title VII Project well before the deadline of "October 1988."

Conclusion

This Objective was easily attained.
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By July, 1989 and each subsequent year, the project
director will establish a project bilingual advisory committee,
composed of project student parents from Calle Mayor,
Casimir, Hull, Lynn, Madrona, and Magruder middle school.
The advisory committee will meet a minimum of three times.
(Measurement: meeting notices, minutes.)

The district's Title VII Advisory Committee met at least three times
during the 1988-1989 school year. (A copy of the minutes of a meeting
is displayed in Appendix O.)

Conclusion
This Objective was easily attained.

Activity_ Objective A.5.3

By July, 1989 and each subsequent year, the project
director will visit each school to review the program quality
and compliance. (Measurement: may include dates, interviews,
observations.)

The external evaluator visited the project schools during April 11-28,
1989 (Appendix P, Item 1). The project director visited the schools
several times before the evaluator (Appendix P, Item 2). As noted at
the beginning of this "First Evaluation Report,” the project director
accompanied the evaluator on his project review visits. Thus vofore
March 1989, the project director had made thirty-two visits te schools,
or an average of more than five visits to each Title VII middle schcol

Conclusion

This Objective was easily attained.
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Sections 4 and §
Possible Program Evaluation Plan Revision
and

Possible Program Modification

Only three objectives were unatiained during the first year of program
implementation. With some attention by dedicated project staff to
Student Objectives 1.4 and 1.5 as well as Activity Objective A.4.2, the
overall attainment level on all the Evaluation Plan Gbjectives should be
even higher at the end of the second year, 1989-1990.

At the end of the first year of the project, the outside evaluator was
able to report tha. nae project had been implemented as planned and as
described in the grant proposal. The district's middle school Title Vil
project was in place and functioning well.

Already anticipated by the project's Evaluation Plan is the inclusion of
the analysis of project students' academic progress as measured by a
norm referenced test. The objectives relating to this are to be assessed
for the first time during the second year, otherwise the Evaluation Plan
for the second year is very similar to the one for the first year. Given
the high overall objective attainment level of the first year, only minor
modifications would be needed in the Plan and the program for the

second year.
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Standard C.T.B.S. Student Score Report .
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Memorandum Regarding LEP Students’
C.T.B.S. Scores Stored on Tape

Torrance Unified School District 0CT 3 1989
Data Processing

To: Kikuko Nishi, Tiile VI, Middle Schools

From: Neil Gfifﬁﬂt? lzhnagct - Data Processing
Date: September 29,1989

Subject: CTBS Science and Social Studies Test Scores

This memo is ;3 response to your request for a printout of 1989 CTBS
social studies and science scores for 6th, 7th, and Sih grade Chinese,
Japanese, and Korean Limited English Proficient (LEP) project
students. 1 understand thar this report is needed for baseline data
for comparison to the 1990 {TBS scores for shis group.

Al the present time, the Data Proce
conversion of programs and rec
VAX System. We opened the
middle schools running on the
converted the programs that de

ssing siaff is involved in a

ords from our DEC 2060 system (o a
school year with the elementary and
new system, but have not yet

al with printouts of CTBS records.

Our priority assignment is to complete the conversions of high school
programs and files so that the high schools can open the second

semester on the VAX system. When this is done, we will
with the conversion of the programs related to testing.

be able to produce the reposts that you have requested by the end of
February.
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Course & Teacher List Showirg Classes

Appropriate for LEP Korean & Chinese Students

CLASS LOAG ANALYSIS BY COURKE/TCACHE
PER SECS BLK SEM ROOM SEX CRrp

ST04 nAGRUDER
W DATE: 4717789 10320 AW
CRS# COURSFTITLE TCHs TEACHER=NAME
924 R S P &=H 21 VASCUNCELLOS 4 416
924 R § P 68 21 VASCONCELLUS S NS08
924 R S P 64 21 VASTONCELLOS A N
924 R § P 6~% 21 VASCONCELLOS g
912 READING 6 27 HOCMURRAY 1 20,
932 READING™ 5 ™75 1" w2 R ey NEWMAN v('a\“&?"Mh'm«‘{u
932 READIN, § ‘2N HEMHANS 8 g19
932 RFADL#G 6 29  urisiy 1 1
932 READING b 29 uH1IsHl 8 s
913 ADV RFADING 6 27  HCMURRAY & 818
936 LANGUAGF 6 27 HCHMRRAY 2 216
‘936 LANGUAGF 6 T NEWHAN ‘dhuas, Claciie 217 22)
936 LANGUASF A 28  NEVMAN 7 722
936 LALGUALY A 29 OMISHI 2 222
936 LANCUAGH & 29 uMisHl 7 1)
937 ADV LAAGUAGE 6 27 HCHURKAY 7 121
938 SCINKCH/NLTI & 25  CLEAKY / 2223
9IBwECIFHCE/KLTI A 25% "CLERRY @ Afvmn Cluserevg*s 924
93y SCIEGFE/ZINTH 4 26 GODEL 224
918 SCIVNCHIULTH 26 GNDFL 7 72%
938 SCIFNCr/ZILTH & 3N PATHEKAS 2 225
936 SCIFNFL/NLTH A 30 PATHEKAS 7 126
941 KATH & 25 CLEARY 1 124
941 KATH & * 2% CLEARY /.. (/aei 655
9431 KA & 26 GIDFL b 630
941 MATH & 30 PATHEKAS ) 126
941 MATH & 30 PATHEKAS 6 617
942 ADV HATH & 26 GODVFL 1 125
943 SOC STunIR: 27 uCHMURRAY 319
943 SNC STUNIES o 27 HCHUKRRAY 6i1
943- 80C swmn'swnnmmmﬁm:
943 SOC STUNIFS 6 NEWHAN 613
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Appropriate Course Schedule for a LEP
Japanese Student
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PER ROOM  COURSE- RANEZ: C/KC -IEACNER.,  ‘2RC: -sEN
01 016 ALGEBRA'T'H 0 . 0037 GCODNAN 9303 Y
02 10 EaL» 0902° ALVARET 0211 ¥
037 023 LANG ARTS' S 0028  NO-CANPARLOZCA T
04 oz p,.E, W 0083 /ROSENTNAL 0406 Y
0s° LUNCH 0960. 'TOKUBO: 9500 Y
06° OFF .OFP ASSISTANT 0991. . TOKUBOD 0417 ¥
07  02¢  PHYS SCIENCE 8 0023 GAIPFITN 0704 Y
08 0258  30C SYUDIES © 0842° ‘BAUGHPNAN-0082 Y
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, Appendix D

One School's Report on Changes in

A Grade Retention, Dropout, Absenteeism
and Placement in Special Programs

T R

e S

S Tee > aa/fmu( )

500.52(c) O

foetan

TORRANCE UNIFIED SCHOOL DISTRICT
. CHANGES mmumormm
1 : ' TITLEVIIMIDDLE

' DATE_é'ZZ/T/ff

Please list names of project Chinese, Japanese, and Korean stndenu. as appropriste, for this school year
or indicute "NONE", (Please type or print).

'

Sk e
v o Bt s Soned by R TR LB i S IR

3 Jm;m # Student Name Grade
A‘ 1. Cradc Retention NONE

11.  Dropout . NONE

111.  Absenteeism ﬂﬂ/YE .

IV. Referral to or Placement in
Special Education Class -,

V. Placement in Programs for
Gifted and Talented
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ud

A
4,




TRERE SRS T S O R ST S TR ST SRS

P e YRR R RSN TN e R S pS e

Appendix E
Item 1
Student Questionnaire in English

SCHOOL:
DATE:

My Cultural Herliage is: ——Chinese Japaness ___Korean

wammmbwhgwmxﬂmnu:
Chinese

Japanese

Korsan :

1. Howddyoululabouthocummwommmhﬁwm?

Very Good__  Good___ indiftereny___ Bad___ Very Bad___

x

S bhraniloadyut S

.
A S

Piaase write about what you thought of the cultural event:

.

Exnadfs

£

2. wwm:uw.muw”umbmthnummm?

5o g g

3. What do you wish?

s o8 4 i e 2 K e Bt el Saneain

m?mwmwxwm‘mww- Eahatial




Appendix E
Item 2
Student Questionnaire in Chinese

TITLE VII MIOLE SIO0LS Title I « e 3?‘) ‘P*j

9 =
St Bnana b 4
e f.
AMusRl. wm 2 1
EE IV IL 68 zsid, - B |
N3
IR,
LATEAI BB %35 v 1adiZ 1y kit Aroled K3 o5,
Bad A mpie] A w®i__

4330055 %v1 B fapes o,

2 4443 Ledii o fug 21 B, Wi naT .

3. -Z,T\ f’igy’ﬁ’; bilsgsity 2




Appendix E
Item 3
Student Questionnaire in Japanese

TITLE VII MIDOLE SCTIOOLS

STUDENT QUESTTIONNAIRE TAENTSE
SAMY I $¥ 3
BAE~an WuE £
AL
B AT

A ife B8 8k _ 88 tier T

HEENVYBOT Kl S TR EF U L,
WiEniTE__

oy TXEH
BsiTh
LAY BGnTILE £ BRI Tz >u 2 Lol W To,
Whebv__bv__ Bl Bu__ BcEa__
Weeo TR THLEL 203 0c > 2 Buz v,

2. 5518 B2 i byiTH: ERIEBE B ten bald PP

3. Fls TS TRz L fp bR A 2 WG o,

.w. v s
3 T a7 GEan e

fem.  » < neap Y e

issspr iRt X K s %

¢

LA ey

23k 5k

he nad

e 500 2 sk LS




Appendix E
Item 4
Student Questionnaire in Korean

1l V1e Maast odnadld KOREAN
STUDENT QUESTIONNAIRE
A7 E¥L

MY

~r ) Nt

g %
o4

2499 HYs <fE9}ee F3rWE g UBut
%39

o|

-\

4%

/. oY STWAN BL9 Shon OfM B Terl FBHIUT
NS BE _ AU __ g _ o
oleit FEIRqCl opElol ol A A A S48

5
¥
2
‘
¥, s ¢
S
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s
sy
53
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e
&
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5
7
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2
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Appendix E
Item §
One Student's Responses to
Questionnaire Items

TITLE VN MIDOLE SCHOOLS

SCHOOL: _&L%QM/

- DATE: _Mm/

My Cutiural leiuga : _3LCNMu —dtpanese ____Korsan

Your Schoc! had the foliowing cultural events:

cwese  Chinsse. New Yooy Dhnde pnd 'eb'c-,_q-"‘gn

Japanese \)nnmhese Cuddigpn Dm/
Korean Kovmh Nem \r ] ”‘l l‘l‘: 'ﬂ\/ V)

1. Howddmbﬂwouthmmmtmmm7
Vaty Good___ Good_\l Indifterent___ Bad___ Very Bad___

Pisase write sbout what you thought of the cullural event:

N ke 4 “he, avenls

2. What changes if any, would you ike 10 s8¢ in the cullural event?
Jﬂ dhe eldnese studostl fn ot en o fowsi Jd

'
as / 1)’ -

_ )
{‘Iq//l/ < 2 .S‘t"t--n/{)“'(xr)
3. What do you wish?

54{./;,& ] /l“ W- ( ffl.(.‘/\_ 7’1[ -a
14

47 [l
65
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Appendix E

Item 6
Another Student's Questionnaire
Responses

TITLE VII MIDOLE SCYIOOLS ANESE
STUDENT QUESTIONNAIRE AP

SAMY NI oy 0
BaganWre &

e JH . Hyll

g 47__S[22]8a

Faniiele __ WE O gk _ O T,

I ETRAT Knls T TR T LK,
vFrilthew Yeav's Doy

849 4‘.)’ 3 IV\‘\‘cr w‘hond\ Lunleo W

?@043’%

L&FRg %nﬁb&)zak»tz ri‘-r 2 Lot To,
ﬂf‘%”'t“ S_¥wn___ Bilfle . Bu__ WheFw_

Pl in b T Bz w3t ac -2 Buz T,
ER TR wii By 3% am ragn

2. 0kt B 320 T kI AT R o 2 o

3. PR RIL SN TR LA N E A2 T e,

?X'Mn’rril{/mz.mg  20222) Hreiz ty A I< L2 (TLL,
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Invitation to Casimir's
"Multicultural Friendship Exchange Day"
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Appendix F

1tam 9D

sewsiss

Multicultural "Friendship

Lunch”

at Magruder Middie School

IC

Q
E

T T T e o 7 S R T T T TP T TP A A - | T I T I U Tt T P T R P T

Full Tt Provided by ERIC.



L g B

C™]
s+
=
39S
| = =
| u. l&
‘ XR.m
_ o] ."L.l_v
nm"u-u
QoL
Q. =
roY =
< Q
v
Qe
mv.
D.L
5]
)




P O O I R R e I T i Rt
: ' ‘ e - ﬂr..ﬂ*

o Za

o
L5

AR

Apperdix G
Item 1

Assistant Superintendent's Newsletter
Concerning Title VII Inservices

1988-1989

The Tile vl Middie School Onmt

Is  Sescess” ires
el hnlopo”r for

uolum’o.“ot sheltersd sslense,
sotlel oicéiss, sad BEL elesses
siended Tiie VII Middle Schools
ieservices a»m‘ the 1983.89
school 700 18 impreve lnsirusiion
fos the h Jop

sed  Kersew ll-m‘ Roglish
prolicient students,

c.-punnmo Seleoce
lcmu lessrvice pressetens "l
ble were

Dr,

Arle  Kerporst sné Dr.  Alfrede

. Schiflal (Les Angies Cownty, Olfico

. ol Rdecollon) for NNLIY grode

. teochers o Sept. 18, snd Nev, S,
1943 ot ihe Tommace Publis

sad Levy Curricslem  Cyoter.

“Compreheasible Scienes, Shelersd

Approcch, Seseed I.u.uu

ac.q‘rmlu Tost Adspiation oad

fesilon®  presennsrs o Levy

for 1% Gb greds wachers wers

REIK, S:0f1 Development,
KIXUKD NISHI  (Thle Vll
Dirsster), ° TUSD 6&in grade
insorvicss wore o0 Ost. 18, Mev.s,

Toachors ond admisisirsters whe
otiseted  the  Tib/Bin r0de

LA MAR, X
WESS0CK,

Helli  MARY MARRA, BILLY

HAYI. RICIMRD QII“NM#

JOE ZEILER, Lym: WEND
Oll"l‘ﬂl. BILL JENSEN, BILL

\ Bdusetions) Ssrviees biv .
vel. 7 we,39 L o
Jene 33, 1989

'A“ICI Ill.l. ”IU.D.
ﬂAYl-l

' SHEFPARD, IA'I'IY
LEO BOBEL, 31D NORNI:DN.

'lrmlu the Osp: A Shekiersd Magrder; LINDA GRESIK,
Apgreach Avquioh MOELEAN, Siaff Development:
oo Riug e B WY A YT W o1

Nllll (Thle V).

Attoadest of e 6id  grade
losetvises were L E o N A l D
DUNCAN, ERNESTINE

LouisE nmuw SNIALEY
MeDON SAEA MEWITT

KERITRN IIJO”.
h. JONN MARIN, ]
LLAN  MANN, _JUBITH
uvnouc. NAROL® CRUMLEY,
dr,, YYONNE KOBA. GLENN
Coslmir; GLENCI TAYLOR,
ELANE YO(OVM BARBARA
BRAUN, LAMMIE LOGAN,
MARGIE LEMEN, ROSITA
SONATY, RICMARD VESTRR,
(1] HAT‘. TONI SEXTON,
MARIANNE BALBWIN, LUCILLE
4 McGINNIS,

ENSSEN, THERZSA

Lyns; II.I.IN ltlllll"ll.
ROIIRT RAY, MARYARTH
McORATH, MAXINE KOBE,
ANGELA LEONE, PEARY BLRKE,
Madrens; LEO RODEL, KATHY
CLEARY, ZEN PATNEXAS,
Mogruder, -

Seleciieg Lsy osacepis in the
scionce sorriculvm for
modificstion: was bagse a1 all
inservices oad oentinned ot the
TN/ grede  micimem  dsy
inservice at Modrons o8 laa. 13,

Comprebensible  Sociel Siuéles

Shaktored Seciel Swdis laserviess
with the sams fomat M ihe scionce
laserviess weis Mol 0o Jes. 13 and
. |, 1999, Pvesssnm wers PAUL
SARSTIW, (TUSD Seciel Swdies
MARGIE MARRELL,

Coasshons),
- r Alo0wvices. wers 2. BERMADETTE . .West;  CLAYLAIN STARR, L
U MoclEAN,

owirier’ ym

Stete Promowork dolose
medificaiions son Do made, b
ochers Sotided 0 work ee the
slgameni sat modificsilons detieg
the  svmmer, ' .

%

BT d ok, A e dr ST RN A A

. .
aa AR o sny N A re ANt R E L ek e e B8R,

oy W

|

|

COWART, CAROL . JONES, , LINDA GRESIX, |
RICHARD  SMITW, AL KIXKUKO |
GOLDSMITH, NILL COLBY, Cule NISNHI (Thls VI, Deseuss these is |
Moyer; JOE XOBE, BILL NEV) omn::rn odies |
e ssw Califersis |
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Appendix G
Item 1

Assistant Superintendent's

Concerning Title VII Inservices

1988-1989
(Continued)
{.l?“lm &ILINI. VYARKO SAITO, Noll, .Madrens;

Compredensidie ' Lilersiore
BSL ‘seschers. ‘wpon mquest. hod
'nnm. i'u.:niuc g:‘ I'.uy ("
- A rvetion {sersture
-‘". ®odifissiions for middle mbool
core bosks [

The
saches wors CAROL JONES, Caite
s SR e

¢

SHLENS, EAY
Lyse; VYVICKY ALYARRZ,
Madroan:
Magreder, ond KIKUKO NiSHL

Comprodensivie * Insirustion

Hi

(LA,
boid 00 in. 4. 3, 6. 9, nd 30, 1999,
KIXUKO NISHI imservicsd (he

LA's  with  Orisatsiion, Sesead

MaltiCiaicizs  Tosther  Tralners®
1 ia Cosparmive
which

i
31;5
i

::uu.' Wea: DEAN ASBURY

Caslalr; -CLAYLAIN '§ .

Lyna, snd KIKUKO NISMI (Tule

Vi Miédls Sshesls),  Tals

Cospsrative Leemnieg trelaieg
[}

Thers e 1we LDS (Laagusge

8 ) clasess o

b offersd; oas by Cal. Sias

Usiversy, Los Aageles sad 1he
Los Azgeles Couaty

TRISII I F vt om 4 A 00 OB e e ‘\ngt;; ~
PO ?yf‘\v‘\-}:fe:“mw.{ Nq.&:';u-m ERNA A S ~ Ri-tac: &
i v “‘:Q
X
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Appendix G
Item 2
Sign-In Sheet
Title VII Inservice .
Seventh and Eighth Grade Sheltered Social Studies

LY/ .

February 1, 1989

SIGN~IN SHEET

..............t......Q..........ﬁ............ﬂ... SRRANARARS ~BARRRERENRRRRARRANNNS

NWE

SCHOOL,
Marlene Lee l Ea‘L" z ;‘

Mary Penn

v/ 4]
Gary Moore Jm

Susan Busch

2 - o e
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Appendix G
Item 3
Sign-In Sheet
Title VII Inservice
Asian Literature in the Classrooin

ASIAN LITERATURE IN THE CLASSROOM
Title VII Middle Schools
August 21, 22, 23, 1989

ATTENDANCE

~—821/89 9
Roni Gonn L4
Roni Goodmam £/ .

Joyce Linder
John Marin

Dean Asbury _,Q%‘__% m—-"
Lela Belle Wolfert ) ; r A

Hull

Jo Argabright 9‘(L. / %/
Nancy Barieh A : &i
Sandge Hickman K o

Rosita Maryland A Lls i
Susan Walsh —d NN e
Lynn

Shirley McGoven
Marjorie McKarmns
Marilyn Powers

Madrona
Deborah Fox
Judy Lind
Angela Leone
Ellen Strumpfer

Magruder

Joyce Hallgren
Mercedes McMurray
Jane Murray

Leah Olson

Dan Walker
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Flyer for the Japanese History & Culture Class

Appendix H
Item: 1

|mylmj iy I

iy o L

i i i i i

2

el

TORRANCE USDH & CSULA
JAPANESE CULTURE CLASS
1989-3718,. 411, 178,
£723, 1138, 576
8330 Al - 2:30 PA
LEVY CENTER, RY 5
FREE TWITION, BOOKS
o QUARTELR: BNITS
CREDIT AVAILABLE ($34)

PRE-REGISTRATION & INF&

(KBEO NISH, 533-8368

|| L | o L L

i i o o o

BUELE] SR
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Appendix H

Cutline of the Biiinguai Methodoiogies Class
SPRING 1989 .
Cal.State LA - EDUC X 490 AT LEVY CENTER - Torrance School District

Instructor: C. DeNEVE snd Guest Speakera:X. Kelly, T, Usuki, N.Morikaws. M. Shinto,
: Y V. Cood, D. Pichtaer gnd lash Olson .

SOCIO-CULTURAL BACKGROUND OF JAPANESE LANGUAGE MINORITY STUDENTS

[CIEY ) .
" Text: Handbook for Tesching Japanese-Speaking Students
Recommended Reading: The Japanese by Kdwin O, Reischaver

Sac. 8:30 - 2:30 =  Tues. or Fri. 3:30 - 6130 -

1. April ), * Historicsl Background - Labels - Generslizstions <Chapter 1
Film: Children in Jspen (Molidays)- CroscCulturs] Commurication - R
T Isportance of Treditions - Legends, Stories, rtc. <Mrite essay v
Assignment: Resd Chapter I & Chapter 11 on Vslues & Quiz # 1 ’
2. Fridays April 7 Visit the J-pln'uc Consulste - Little Tokyo & Kinokuniys Bookstore
or April 28 Dinner st the New Otani Discussing parts of The Japanese by Reischayer -
(one or the other) * ° Lo T e ' .
: Lt .. ’
3% april s, Review Chapter I and 11 and 111 pp. 45-52 '
: Fila: Education in Jspan - (Teschers - part 3)
Traditions and Lifestyles. Art, Music, snd other Expressicns
- Discussion: Society in Japan ~ The Fenily - Women's Role T
f ‘ ©." "' Mother-Child Relstionship - Film: An Athlete in Japan
/ Assignment :Read Chapter III and The Society (Reischaver)
- - ,Essay on Cultural Conflict & Value Differences.
4. Tuesdsys V-lun.' Attitudes and Behaviors - AMAE - Reischaver's The Jspanese
April 11 Japan snd the US ~ Economy and Technology - Videotape
Assigncent: Resd Chapter IV - Conclude essays or rexrite
April 22, On your own sttend Bunks-sai {rou. 11 to 6 p.m. Torrance Rec. Center
4 (Report is required: Write an essay on something you enjoy st Buczka-sai)
- 5. april 29, Children in Japan ~ Modern Times - Stereotypes
. Contrast & Connections: Jspsnese and American Schools
Panel of Americens Teaching in Japan ~ Dresss and Reslities
Assigneant: Read Appendixes & Essay on "Introductirn to American Schooling
or Conudcut_loa- for Tesching leomu-apuung students in the US 7
. RTAN 4
5. May 6, Teaching and Lesrning Styles -~ Aides/Psrents/Community
Essay practice = Geners] Reviev - Susmary of Book Chepters .
Optional In Little Tokyo- JACCC or Jspanese Village Pleza gres
May 7 Celebration ~ Children's Dsy - Kodomo No Hi
7.

Hay 20 . Discussion of Japan Todsy snd Japanese Americons,etc.
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il School
o peee
“ugriculum
Duevelupment

Authorization to
Hire Tamporary
Translators to
Develop Course
Cuides for

Titla VII,
Sacondary

Agraasent vith
De Neva and
Associates

for Bilingual
Taacher Training

Authocization for
Payment of
Spacial Progran
for GATE Students

Participation in
Southarn California
Golf Association-
CI? Invitational -
North High School

.
Aruitoxt provided by Eic:
-

& »: the Board of Educaticn
"b,,.,,. «-+ 14 SChool District
”-

Appendix H
Item 3

Board Agenda Item to Approve the
High Intensive Japanese Language Training Class

June 5, 1989

That authorization be given to amploy the folloving teachers

to do sciance curriculus development on June 17 and 24, 1989

at a total cost not to exceed $1038 (6 teachers x 8 hr x $21.61 hr)
funded from PL 98-377 budget:

Katherina Cleary
Batty Maye
Marjorie Hclarna‘

Sarbara Braun
Mary Marra
Cayle Sheppard

That the folloving three translators be hired to translata snd
process health snd driver aducation course guides into Chinese,
Japanase, and Korean through independent contracts at a rate of
$8.00 per hour during the Period June 6 - October 3, 1989; esti-
mated cost not to excesd $20,000 to be funded by Title VII,
Secondary:

Xisguang Cheng

Chan-Chei Chang

Daniel Kis

In Lae

That the District contract vith De Nave and Associates,
Consultants in Bducation and International Comsunications,
to provide a Migh Intensive Lengusge Training (8.1.L.%.)
*Japanese Acquisition Course,” vith 100 hours on June 15,
June 26 - July 28, 1989 at Levy Curriculum Center, at a
cost of $4,500 to be funded by Title VII Middle Schools’
budget and $400 for materiais to be funded by the Japan
nus:ncss Association of Southern California Scholarship
Fund.

That authorization be given for paymeat of a sevanth per-
formance for GATE studants by Jases D. Ryan, private consultant,
the cost of vhich is $200 to be fundad fros the Gifted and
Talented Education budget.

That au .orization be grantyd for tean menber Glenn Yamashiro
and coach Paul deMetropolis of Morth High School to pacticipate
in the Southern Talifornia Golf Association-CIP Invitational

in Sakersfield on June 12, 1989, at an estinated additional cost
to tha Diztrict of $70 to be funded from the Special Events
Transportation Budget plus providing one substitute for one day
for a total estimated cost to the District of $144.
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Appendix I
Item 1

"Call of the Wild" ¥

A Modified Literature Lesson b
e

CALL OF THE WILD - Jack London 5
X

Focus/Goals:

1. Cooperation and Indlvidual strangth needed for survival

in & hostlle environment. £
2. Examination of relationships between animals and man. Fe
3. Xlondike - historical and geographical.

Ways Into Literature:!
1. Compare - Day In 1lfe of a pet dog and

Day in llfe of a wolf.
2. Discuss climates of settings.

3. Vocabulary: cold frozen wild strength
seasons team tame skinny
wind sled smart Journey
snow lead dog hungry mean

Ways Through Literature:

1. Tell/Reac/Discuss story or selected sectlions, passages.
chapters. stc.
2., Journals - Level I - vocabulary Journals with pictures
and short sentences.
Leve! II - summarles, etc.
3. Character descriptions - discuss on_ooing
Brainstocrm and cluster
Level I - Copy clusters
Level !I - VWrlite short paragraphs or sentences.
4. Collage of plctures of hostlle environments.
S. Predictions at the end of Chapter 6.
Discuss
Leve! I & Il draw plcture of ending
Labeled

Ways Beyond Literature:

1. Discuss and list ways animals help man.
2. Dlecuss and 1ist ways man helps animais.
3. Cooperative groupe llst
a) How do they help each other survive here In & new
country.
b) How do you help yourself survive? Indivicdual?

. bR
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"The Aztec: Empire Builders of Mexico"
A Modified Social Studies Lesson

THE AZTEC:
EMPIRE BUILDERS OF MEXICO

KEY CONCEPT
ADVANCED CIVILIZATIONS FLOURISHED
IN THE NEW WORLD

(4 8 s K e

p
The Axtec maintained their civilization through military 3
prowess ard a fierce religious faith. g

e
13

Cortez was helped in his conquest of the Aztec by superior
arms, Indian allies and( religious superstition.

The influence of Aztec culture remains
sirong in modern Mexico.

GBS b 4 st wrik S B 20

RELATED TOPICS 3

Maya k|

Toltec &

Inca E

. g

At about ihe time the Maya civilizaiion began to decline, a people f

called the Toltec reached the height of their culwural development. The
Toltec lived in what is now central Mexico northwest of the Maya in

Yucatan. The great pyramid at Tula 60 miles north of Mexico City is an
example of Toltec architecture.

kS
i
3

In the I3th century, a warlike Indian people swept into central
Mexico from the northwest. These invaders called themselves the Aztec.
They conquered the Toltec and many neighboring tribes. The Aztec came

on the scene as warriors and remained warliie throughout the three
centuries they controlled central Mexico.

The Aztec were warlike, because their religion required people o0
sacrifice. The Aztec belicved the world had been createc and destroyed
four times. To create the world a fifth time the god Querzalcoatal (ket' sal
ko e 1) sacrificed his own blood. To keep the universe alive the Aztec
believed it was necessary to carry on human sacrifices. If these humans
could be captured in wars against neighboring tribes, the captives could be
sacrificed instead of Aztec people. Most of the victims were prisoners of
war or slaves, but the Aziec also sacrificed children. When a new temple

was finished in A.D. 1500, more than 20,000 people were sacrificed on its
altars.
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Item 3
"Chemical Properties and Changes"
A Modified Science Lesson

Appendix I

TORRANCE UNIFIED SCHOOL DISTRICT
Educational Services Division

e S i e
R P s s A T N Ll N o

o

Middle School Science
CURRICULUM DEVELOPMENT

o

A

Physical (6thuU2)
Eanth
Lits

e y
e B ess Aelarci Vo ot

CONCEPTS: Properties and changes, chemical reactions,
chemical bonds. 2
OBJECTIVES: To be able to compare and contrast physical and :
chemical properties of matter. &
To observe physical and chemical changes of i
matter, 3
To know eelected vocabulary. 3
a
"3
VOCABULARY: Physical change, physical property, chemical §
change, chemical property. 3
5
UNIT TITLE: CHANGES IN MATTER :
TEXTBOOK REFERENCE: Silver-Burdette Science (6th) Ch. 6 pg. 132 ;

t..t.'....t........t.....i.t...t......aﬁ....t....t.t

ACTIVITIES:

1.  Experiment:
MATERIALS

waterglasses, pots, alka selzer tablels

In group, the students will fill pots with water; then fill glass
with water. Hold hand on top of the glass and hold upside down to put

e -

(Physical)  Changes in Matter/8ih 2




Appendix J
Item 1 .
First Page of Lesson in English on
China's T'ang Dynasty

CHINA'S T'ANG DYNASTY:PROGRESS IN
THE MIDDLE. AGES

UNIFICATION BRINGS PROSPERITY
TO AN EMPIRE

’

The Tang Dynasty (618-906) ruled an empire that stretched Jrom
the Pacific Ocean to the borders of Persia and Indiq,

During (his dynasty the Chinese had g great deal of influence on
Korea, Japan, and Southeast Asiq.

The Tang had a highly centralized 8overmment based on Confucian
ideals cnd civiy service exams,

The period of T'ang rule was an age of faith during which Buddhist
beliefs and attitudes changed the old ways of thinking.

The Tang experienced a golden age of prosperity and was mpgy
important becayse of its cultural advances.

Buddha and Hig Beliefs
Confucius: Ching's Great Master
Sung Dynasty: Successor to the Tang

The Sui Dynasty ruled China from sg9 to 618. It was
overthrown in 6)8 by Li Yuan, an aristocrat, who became the first
Tang ruler, Lj Yuan ruled from his capital 2t Chang.aqn (now called
Sian) in northwestern China. Li Yuan's rule was marked by civil war,
Nobles struggled for power and fought among themselves. In 627 Li
Yuan turned cenirol of China over to his $on, Li Shihmin, who took
the name T'ang T'ai-tsung. Tai-tsung ruled China for 2 Years, and is
remembered as one of iis greatest emperors.

2 80



Appendix J
Item 2
First Page of Lesson Translated into Chinese on
China's T'ang Dynasty
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Appendix K
Ytom 1

-vwess -~

Copy of a Page from "Korean Cinderella"

148,

. . T ik,
B B R G o SRR

3
T
The messenger asked Kongjee to 81l el o2 et
come {orward. Wh:ln hetsa\;vhthch SN guth Amm Eaclg £ ;
all foot slip gently into the shoe, . ‘
;r: bowed low and instructed her o] F-Alell 3 gigtguic), gl
to ride the palanquin which he ha% HolF T8 YE B A & shopel
brought with him. She soon arrive
at the governor's mansion with her eel e shqlgich . '
father and uncle. 22l 71olE el ojuixie}
Kongiee was immediately A4re3t g AAe Aol £
received. The governor li er el guich
odesty and sincerity. Her beauty, ) o
?':Iial obedience and charm so Agate & F3F %ol siddvi,
completely captivated hifmh that l;: A7Hbe 24e) Aetn AAe
asked Kongjee's father if he cou G 8 & 214
marry her. olg- Mo 5}F skl

ohgrhe 4ot K4 =® sHEA el
wheted, Azabe B9 opy Aol
sl AEE 84 shlgus




Appendix K

Item 2
sian Literature Bock-Sharing Schedrle
TORRANCE UNIFIED SCHOOL BISTRICT
Educational Services Division
To:  Calle Mayor: Roni Goodman, Joyce Linder, John Marin
Casimir: Dean Asbury, Lela Bellc Wolfert,
Hull: Jo Argabright, Nency Bantclt, Sandy Hickman, Rosita Maryland
Susan  Walsh,
Lynn: Shirley McGowan, Marjoric McKams, Marilyn Powers,

Madrona:  Deborah Fox, Judy Lind, Angela Leone, Elten Strumpfer, .
Magruder:  Joyce Hallgren, Mercedes McMurny, Jane Murray, Leah Olson,
Dan Walker
From: Kikuko Nishi, Title VII Middle Schools Director
Date: Scptember 25, 1989

RE:  Asian Literature Book Sharing Schedule

It wis a plcasure working with you at the Asian Literature Workshop in August.

and hsve arrived
for you 10 usc with your students)

To cxpedite the book distribution and use, | took the liberty of making a schedule
using your 1s1, 2nd and 3rd choices of titles. For cach title, there are iwo class seis of
approximaicly 40 books for a period of & weeks. The books are specially labeled, Title
Yii. to insure that only you and other middle school teachers will have access 10 them |
duning the project years. '
Attached is the schedule for the above four books.

1. Pleasc send the books 10 the next teacher on the schedule afier you have

finished using them with your siudents,

2. The last person on the schedule is 10 send the books back 1o EMB
Othcr books will be gent to the first teachers on the Iist as they arrive.

Updates: Marilyn powers, Lyan, began her firs day of school by renting the
Cinderella video and (ien compsring i and : Her kids

love it all. Leln Belle Wolfert's Casimir students are tcading lgarney Home. Vidcos of

interviews with our presenters and others are being planned 10 accompany the
books.

Let’s all plan to get together a1 a breakfast reunion on January 9, 1990 1o sharc our
Asian literaiure lessons, expcriences, and questions.  More details later.

¢c:  Dr. Gail Wickstrom Dr. Norma Wilison
Dr. Paul Barstow Jokn Lankford
C. Riley, P. Tiemey, Calle Mayor D, Leibovitz, S. Saito, Casimir
B. Tokubo, K. Enloc, Hull R. Long, J. Zziler, Lynn
C. Paschall, D. Murray, Madrona S. Morrison, K.DiNoto, Magruder
Q 65
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Appendix K

Item

2

Asian Literature Book-Sharing Schedule
(Continued)

o
:

)
5
&t

ASIAN LITERATURE SHARING SCHEDULE, 1989-92

: Title VII Middle Schools
':_ Key: CM=Calle Mayor; CsCasimir, HsHull; LaLynn; Md=Madrona; MguMagruder

# of [ Title 9/25-10/20 10/23-11/27 11/20-12/15 1/3-1/26 1/29-2/23

cogics
40 | Ych-Shen J Murray-Mg D Walker-Mg M McMurray-Mg A Leone-Md L Wolfert-C
3 40 D Asbury-C S McGowan-L J Linder-CM J Argabright-H | § Hickman-H

40 | Hicoshima J Maris-CM M Powsrs-L L Oison-Mg

40 a0 _Pika N Banelt-H D Fox-Md J Lind-Md
‘ 30 | Kerean R Maryland-H | J Marin.CM | M McKams.L

40 Cinderella ] Murray-Mg A Leone-Md D Ashury-C
40 | Ackyung's M McKams-L L Wolfen-C
3 40 Drcam J Argabright-H S Walsh-H N Bartelt- H
' loumey Home I new Tth grade readi  series. Ask apd borrow from the 7ih grade teachery at your school,
9y (R Maryland, S Hiz]kmm. S Walsk, J Hallgren, E Strumpkr, J Lind, J Mar , L Olson)
9/25/8p I l
.
9
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Appendix L
Item 1
Principal's Message Concerning
The Title VII Project

JCALLE MAYT
. NEWS

. Calls Mayor Middle 8chool pra
4800 Calls Mayor Drive
Torrance, CA 90505
William Colby, Principal

A b N K A Bt ons b o Tl

e
X

Torrance Council
d3rd District ccpT
Sue Thompuon, President

Christine Pastropulos, Editor
Together we'll help our youth Lo blossom Jia Petropulos, Graphic Arts

Volune 30 April 1989 lssus ¢
ERH‘.F_AEAL.'&_M@
a

1 em sure you are aware, Torrsnce schools have experisnced a
dramatic increase in the nuaber of students enrolling who epeak little
or nc English. Most of thess childrsn epeak Japaness, Korean or 3
Chinex=. " As you can imagine, thie pressnts g major chellenge for them

and for us.

In order to mcet this need, ths Torrsncs Unified School District
applied for snd received a faderal grant (Title VII) which provides
funds to smploy classrocms sssistants who speak thess lengusges. {n
eddition, we have established two clesses each of ssventh #rade social
studice, seventh grads science, sighth grads scoial studies and eighth
Nrude science in which students who speak Japansse, Korean or Chinsse p
primarily have been prograsasd. Thess classes ars oalled “shaltered’’ .
vhich seans that smodifications have besn made in the curriculus to :
better meet the pesds of the students and thes classroca assistants are
avuilable 1o anuiut with instruction. Finally, thass children all
reca2ive two periods per day of English as a Sscond Language (B.S.L.)
instruction from Mrs, Jones. We ars very pleassd to have this progras
in place und are confident it %ill make a real difference in the
progress these students make. -

i would el)wo Like your help with a situation that is ceusing our

Sucroturics a Kreat deai of extra work. We raceive a largs number of
phone cnliy asking us to wend messmges to students. W& are mors thun
Wiliing to help iy smergencies but most of thees cells don't gesm to
fell in thet ocategory.

Plesse try to work out doctors appointasnts,
trunsportation home stc. prior to the start of gchool.

U gt he o . sl
O B O O S A A §

) i g

Thank you.
If you have any Yuestions or oconcsrns about snything happening ot
school, give ue a oall ut 533-4548. ;
Bill Colby i
Principal N

PLAN_AHEBAD; Students will be carrying report cards hoams
on or sbout April 21. Be gure to ask to see thea.

CMMS News April 1989
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Appendix L

»

Item 2

Three Assemblies Featuring Contemporary

Japanese

CAL

CMMS bestowed the Honorary
Service Award and Continuing
Service Award on two
deserving people February 28th.

Mary Papavasilioy received a
Continuing Service Avard for
all of her laboras on the
sagazine drive (the most
succeseful one we've gver had),
and for her wonderful akill in
sanaging the Citizenship Easay
contest the past 4 years.

Doyle Williams received the
Honorary Service Avard for hie
"salesmanship"” talents, for his
time, and for eatablishing the
original guidelines and program
for the Search for Excellence
Awards,

Two ataff meabers were
presented with PTA Certificates
of Appreciation also. It was a
Srent way to pPublically “thank"
Bert Ladre and Allan Jones for
being around with all of their
help all of the time.

gaﬁ/m’af% |

Two Calle Mayor swimmers,
Bryan Barkley and Craig Ishii
were selected for the Olympic
Section All Star Team in
January. Both boys helped their
section win its first viotory
over three other seotions in
Soulhern California. Brysn and

Craig (South End Aquatics)

Dancing

PTA eponeorad three asaes-
blies March 9th and 10th
featuring contemporary Japanese
dancing.

As a follow-up to these
aeaenbliee, Tth and 8th grade
reading and language arts
classee attended Jupanese
calligraphy workshops taught by
Mies Kasuko, choreographer and
dancer of Modern Japanese
Dance.

Correot posture was empha-
sised and various stroking
teohniquee were shown. The
students were taught to write
the Chinese character “Spring”.

A grant of $500 from the
Department of Education funded
the 17 workshops and the PTA
received an additional $150
toward varioue supplies.

Michiko Kogiso generously
contributed 300 sheete of rice
paper for the workehops.

Ann Ishii

E;J Open House evening, be on the

@ alert to noluoc Nifty White
| Wood Cube Pencil Ho

- —j Bearing the Gall
I! Logo! Theee pencil holders

lders
0

reside on the deeks of Culle
{{|Mayor teachere. They are
epeciml little tokene of
appreciation to the teachers
from the PTA.

a Calle
Mayor parent - of course, ie
bearer of these tckene of good
news. She decorated the pencil
holders with the help of Mr.
Freese. Throughout this year,
she has been and will oontinue
delivering the pasncil holders
and an elegant "Thank You for
Your good work with our
students” to teaohers and staff
until each one has one.

along with mnother Calle Mayor U
Swimmer Mat Mikelson (SPPY)
will be ewimming in the
Southern California Junior
Clympice in March.

Linda Barkley

CMMS News April

1989
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Appendix L
Item 3
Invitation to Attend Teacher-Parent Conference

e ed
T s e L S

.
it

Ty

1.
o

CALLE MAYOR MIUDLE SCHOUL

" g AR
Lttt 3 it s v 10 S Bt

TO: Parents of 7th and 8th Grade Students
: FROM: W, C. Colby
- Principal P
2
et
: ¥nowing that parents are vitally interested in their student's academic progreas, gg
g {ive days have been set agide by our district for individusl teacher-parent

conferences. These dsys are from Mondsy, December 5

2

through Friday, Dacenber 9,

¥
: During this time, 7¢h snd 8th graders will be dismissed at 1:35. §13
. kS
fr In the interest of safety for parenta snd teachars, we ars making every effort ‘%
9 to schedule conferences during daylight hours. 1f, howvever, :his is not possible, &
3 teachers will be available between 5:30 and 7:30 p.-m. on Tuesday, December 6, B

Please fndicate below the teacher or teschers that you would 1ike to confer with
and have your child return this form to those teachers

We feel that a parent conference with the student prasent is the

best way to
vommunicate to you the progreas your child is making, snd we enco

o ok s I, e B

urage everyone E
; to take advantage of this opportunity. 2
3 PARENT CONFERENCE REQUEST B
1 PERIOD CLASS/TEACNHER YES/RG DATE/TIME (TEACHER yuCe ONLY) ;
— l ;:
3 2 )
A \ ;
:
5
:
3 6 s
7

1 8

{ would prefer a conference on .

DATE/TINF " IST CAOICE  2ZND CHOICE JIRD CHOICE %
{ 1 do not feel a parent-teacher conferencr ‘s necessary at this time . ;J
3 :
STUDENT NAWE PARENT SIGNATURE .
3 HOME PHONE :
4 NORK PHONE

3 CMMS News

~ ek ﬂa Deceabsr 1988 Page 9
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Appendix L
Item 4
Request for Parent Volunteer Involvement

SHOW A TEACHER YOU CARE

Parent volunteers are desperately needed by gome of our
teachers. Just an hour a week of your time can meke a big
difference in the amount of personal attention a ceacher can give
in the classroom. Even if you work during the day, it would be
helpful if you could make teaching aids in the evening while
watching TV, or help grade papers. An hour a wsek is so 1little
time and is such an easy way to get involved with your child's
school - it's a good way to show your child you care too.

Following are some of the "jobs" available for parent

volunteers at CMMS:

WORKING WITH STUDENTS - please check area(s)
like to help students with:

Practice in math, reading, apelling, writing
Write and/or typs stories as dictated by students
Talk with students for language practice

Read stories to/with groups

Supervise a learning center

Listen to students read

Referee games

Proctor makeup tests

Other

that you would

LEHELELT

GENERAL - Please check area(s) you would like to help in:
Make teaching aids, such as games, flashcards

Prepare dittos

Run duplicating machine

Operate audio-visual equipment

Type

File student work

Library shelving

Bulletin boards

Collate

NRRRRRRY

If you have an hour or more a week to spare, please fill in
this form completely and return it to Mary Shadbourne (Room 13).
She will match you up with a teacher in need of your partaicular

skills/interests. If yo. have any questions, please call pat
Hodge at 375-9445.

* * * * & & * % & &
YES!! 1'd like to help a teacher.
NAME PHONE

DAY(S) I CAN HELP AT SCHOOL

TIME(S) I CAN HELP AT SCHOCL - MORNING AFTERNOON

——

1 WOULD PREFER TO HELP BY WORKING AT HOME

CMMS Naws Decembsr 17288 Page 7
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Appendix L

Item § .
Invitation to Attend a Parent Education Speech

BOOK FAIR IS COMING
WHEN: Monday, February ¢
through

Friday, February 10
WHERE: Reference Center

TIMES: 7:45 -« 8:10 --
Defore school

Sth & 6th Period Lunch
2:35 - 3:15 --

After school THURSDAY
& FRIDAY ONLY

Please make checks payable to
“Calle Mayor PTA"

COME BY AND BUY YOUR FAYORITE
BOOKS AND AUTHORS.,.......,....
We need parents to help work at
the book fair before school, at
the lunch period and cfter
school. 1If you mre able tc
help or you have any questions,
pleese call Zohre Rahimian at
213/316-4878,

CALIFORNIA

SCHOOL SBOOK FAIRS INC.

DUCATIO

WHEN: Wednesday, Marth 29th
7:09 p.m.

HAVE_YQUR_MAGAZINES ARRIVED???

By the beginning of February,
You should have received ail
the music items and the first
issues of all the magaxines you
ordered in this year's msgazing
drive!

If something ia missing from
your orders, please call the
QSP toll-free Customer Service
number: 1-800-247-5347. BE
PREPAKED TO_TELL THE Q8P
BEPRESENTATIVE: 1) the msgazine
title; 2) the amount pnid; and
3) the name, addregss, and zip
code of the person to receive
the magazine.

Getling through to QSP is
easier after 12 noon our time.
Last yeur § - 5:30 p.m. was
usually a good time to call,

If celling QSP does not solve
Your problem, please call

Caroline Dere, 375-5987,

THANK YOU FOR YOUR SUPPORT OF
CALLE MAYOR PTA AND YOUR
PATIENCE! !

Caroline Dere

2ud Vice President
Ways and Means

WHERE: North Torrance High Schooi

3620 West 182nd Street

Torrance, CA 90504

WHAT: "Self Esteem & Personal Motivation”

WHO: Jack Canfield

All parents are invited to this intercsting

CMMS NRWS

-~

February 1949

parent education progrum, which
Torrance Council PTA & ATSA.
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Appendix L 3

3

: Item 6 5
. Request for Parent Involvement in Helping
3 Their Children Manage Stressfi Change g
f é
é

B 2
}}

A %
,; ¥
' ’ //" N @W@ %
2

; f’%
4 Calle Msyor Middle School PTA g
3 4800 Calle HMsyor Drive 4
3 ‘Torrance, CA 90505 3
Y William Colby, Principsl &
N Torrance Council g
3 33rd District CCPT g
2 Sue Thompson, President 2
] . Christine Petropulos, Editor &
jt Together we'tl help sur youth to blossom  Jim Petropulos, Graphic Arts 4
¢ =
3 Volume 30 Februsry 1989 1ssue 3 A
PRINCIPAL'S MESSAGE %

E Starting on Tusseday, January 17 apd continuing for iZ Tussdays, %
all students in visdes seven snd eight will be involved in s program 3

k: entitled "Stages 1I". This is s series of lessons developed in the =z
4 Irvine Unified School District designed to provide sdolescents the g
E: . skills required to mansge stressful change. °

As humsn beings, sll of us experience chsnge. Adolescents
todsy sve experiencing msny different major changes and often their

® reactions show thsy are nc.* understsnding th- handling these changes
- well:
E (From Children Under Stress, 1980 by Dr. Frederick Capsldi)
3 "Children of the 80's lead faster, more tumultuous lives than
E. their predecessors. They deal with increasing rates of
3 divorce, grester competition for success, more rootlessness snd
more sexusl permissiveness. The high incidence cof sicoholism
drug sddiction and suicide tells us our children are NOT coping
. successfully with stress”. :

s,

esuh Tl B cete 3

v,

£ LRy

B
:

i Instruction will take plsce instead of the 15 minute silen

k- reading period on the days mentioned sbove. Your children may be
bringing home materials that can stimulate interesting and extremely

4 valuable discussions. I encourage you to become involved with thea

3 whenever the opportunity presents itself. We believe that these

short lessons will provide our students with a life-long strategy

: for desling with the changes they are bound to experience.

q. If you have any questions or concerns about this progras or

o anything hsppening at school, please give me a call at 533-4648.

' Bill Colby
4 Principal

CMMS NEWS February 1939 . Page 1
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Appendix M
Parent Quesiionnaire Taily Sheet
Japanese Students at Lynn School

TORRANCE UNIFIED SCHOOL DISTRICT
TITLE VI MIDDLE SCHOOLS .
SCHOOL ACTIVITIES AWARENESS
PARENT QUESTIONNAIRE

TALLY 1988-89

. SCHOOL: CALLE MAYOR ___ CASIMIR ___
HULL ___ LYNN _x.
MADRONA ____ MAGRUDER __

LANGUAGE: JAPANESE x. _ CHINESE___ KOREAN___

Were you informed of the following school activites during. the school
vear?

= (Check one)

Q .

Back to School Night

Open House

PTA Programs

Bilingual Advisory Committee Meetings

Special School Activities
Class Activities

FPEFFFFF 8§
I
|

Parent Education Programs

©
r o
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Appendix N ¢
Board Attachment Showing
Kikuko Nishi's Reemployment

e

el RS

¥

5 A
A3

N
F

‘ﬁﬁﬁmﬂﬂ

ﬁtGULAR MEETING OF THE KOARD OF EDUCATION MAY 1, 1989
TORRANCE UNIFIED SCHOOL DISTRICT
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RECHPLOYMENT OF CERTIFICATED PERSONNEL FOR 1989-90 SCHOOL YEAR

YEARLY
CONIRACT
NANE ASSIGNMENT PERIOD COL/STEP

HUREAYs JANE T ELENENTARY TEACHER °4-21

MfEKSs CHARLES K SECONDARY TEACHER 04-21

M(RICK JR» JOHN F
NANAKURAY DORIS N
#HANAND Y LAURIE T
NANATANI, LILY I
NARAMOKE» RONHA D

NAZOW, IDA L

NEEDELS» PAUL J DR.

NEILY. MICHAEL J

NEK1» PATRICIA O

KEUHANH, STEFANIE A

HEVIN: WILLIAM N
SENEUNANY ALISON L

NEWTUN» CHARLES A

NICHOLSON» JERRY J

NICLERSON. VIKGINIA K

HICAGy JOHN W

NISHI» KIKUKO

NISHINAWAY LINDA J

HISSEN, NANCY
NOBLE» JANE M
HOBLE» PHYLLIS C

NOUATILNY L ENNTE H

COUNSELOR
ELEMENTARY TEACHER
ELEMENTARY TEACHER
EL TCHsBi-LING/CUL
SECONDAR? TEACHER
BECONDARY TEACHER
PSYCHOLOGIST
SECONDARY TEACHER
ELEMENTARY TEACHER

ELEMENTARY TEACHER

ELEMENTARY TEACHER
ELEMENTARY TEACHER
ELEHENT;‘Y TEACHER
SECONDARY TEACHER
ELEMENTARY TEACHER
SECONDARY TEACHER
RES TCHR(SPECPROJ)
CHILD CENTER TCHR
(40.63%)
ELEMENTARY TEACHER
ELEMENTARY TEACHER
ELEMENTARY TCACHER

COUNSELOR

10 CAL. MO.

10 CAL. MO.
12 CAL. MO,

04-21
06-10
04-06
03-04
06-1¢
08-21

03-21
06-21

04-21

02-0%
04-21
03-03
06-1

06-21
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Appendix O
Minutes of the District Title VII
Advisory Committee Meeting
May 9, 1989

TOFPANCE UNIFIED SCHOOL RISTRICT

Titio VIl Middle School District Advisory Meetina
May 9. 1989

Members present: Hideko Oshlo (Casimir). Yoxo Udagsva
CHull). Michlko Uchida. Atsuko Yoshloka (Lynn)- Yukl
Yitazawa. Harus Kobayashl (Madrona). Vickl Seklouchl
¢(Richstone Center). Kikuko Nishl (Project director)

The meeting wes.called to order by Mro. Yobayashl.
chalrperson at 11:40 a.m. The minutes of the November and
February meetings were approved.

1. Vickl Sekiguch! from the Richstone Center 1n Hawthorne.
Callfornia talked about the private support group seeking
suggestions for pre.lding help to Immigrant famllles. There
was discussion about establishing a help line to glve
Informatlion by volunteers In varlous languages.

2. School Reports were glven as foliows:

CASIMIR: Mrs. Oshlo reported that the schcol blllingual
advisory committee was meeting that very night. On May 25
will be a Multiculturel Event called Friendshlp Dav. The
luncheon will be bigger this yesr featuring a Kenao (sword
s/martial arts) demonstiratlion.

HULL: * Mrs. Udagawa sald that the-e were flve Japanese
students In the ESL class. There¢ will be & luncheon con May
19 at 11:30 a.m. where the ESL students will invite a
frlend. Traditional costumes will be worn.

LYNN: Mrs. Uchlca talked about the Japanese Cuiltural Day on
Aprll 13 when calligaraphy, Origaml, and paper ayelng were
presented to the flrst and second perlod 6th grade classes.
The 7th and Bth grade classes viewsd the Girls: Day.

Samural (Boys’ Day), and toy displays. and |istened to the
students explanation of the culture. 3/4th of the student
body was Involved. There was a teacher appreclation
luncheon glven by the Japanese mothers of the ESL students.

It was recommended that al! Japanese mothers be Included
next year.

MADRONA: Mrs. Xitazawa told about the Japanese cultural
event of origaml {paper folding) demonsteations held In 2%
claones. 6th grade students made two kinds of origam!, a
hat and Jeweiry box. 7th and Sth graders made a bal!
combining 12 sepacate unlits.
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Appendix O
Minutes of the District Title VII
Advisory Committee Meeting
May 9, 1989
(Continued)

3. The budget pages of the second vear (1989-90) grant
award was explalined by K. Nish! to the members.

4. The members recelved the Goals and Cbjectives for the
first year (1988-89) year and there was discussion about the
reviews that were completed.

§. Summer plans to modify sclence, soclal studies. and ESL
core book llterature curriculum and translate them Into
Chinese. Japanese. 2nc Korean was explained ty K. Nish}.

6. HNrs. Uchida wanted a clarification about the sheltered
program. There was discussion about parental permission.

The next meeting will be held in October after ths
flrat meeting of the District Bilingua! Advisory Coewmnlttee
meet ing. Mrs. Kobayash) and her family wil! be moving to
New Jersey In the summer. X. Nish} thanked her for her
suppori and assistance. .. . .

The meeting was adjourned at 12:45 p.m.

Acting Secretary

Kikuke Njshl
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Appendix P

Item 1
Memorandum to School Principals
Noting the Evaluator's Sch'edule
for On-Site Title VII Reviews

TORPANCE UNIPIED SCHOOL DISTRICT

Educatlonal Secv)ces Divisjon

DATE: February 27, 1989

TO: ¥. Colby, Calle Mayor

D. Lelbovitz, Casim!r
B. Gross, Huli

.nn
Title VII/Middle Schools

R. Long, Lynn
C. Paschall, Madrona
- Morrison, Magruder

FROM: Kikuko Nish},

TITLE VI1 MIDDLE SCHOOLS REVI

EW DATES BY
DR. DON KEST R, EVALUATOPR
lﬂﬂﬂﬂ'ﬂﬂﬂﬂﬂﬂﬂﬂﬂﬂﬂﬂﬂﬂﬂﬂ'ﬂﬂﬂﬂﬂﬂﬂi\ “ny ﬂ'ﬂﬂﬂ'ﬂﬂﬂhﬂ“ﬂﬂﬂﬂﬂlbﬂﬂﬂ'ﬂﬂ
(/]
Aprll j%. Monday SEEYIEN W Lynn
Apcll 13, Tussday TN Calle Mayor
Aprtl 13, Thuraday v Casimic
Aprll 25, Tuesday ' 9:30 a,,. Magruder
| "Apcll 26, Wednesday 9130 a.m, Hul}
Aprll 28, Frlday Ptov a.m. Madrona
KN:at

. Gall Wickstrom

Cc: Superintendent and Staf¢
Dr. Don Yester
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: Appendix P
4 Item 2 .
Listing of Pre-Review Visits to Schools
by the Title VII Project Directer
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: TITLE VIl MIDDLE SCHOOLS A%
1988-89 %

Pre-review visit dates by Project Director, Kikuko Nishi

Calle Mayor: 1710, 2/10, 3/9, 3/28
Casimir: 2/6, 31, 3/29, 3130, 4/11 K
Hull 2/14, 3/15, 3/29, 425
Lynn 2/10, 3/10, 3117, 413, 4/18
Madrona 2/10, 3/9, 3/15, 4727
Magruder 271, 3/i15, 3/16, 4/24
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