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PREFACE

Middle grades reform is a high priority of the California
Depamnent odeucatnon. This handbook, manu_cnm._m_mg

Quality Review, ls a mamfﬂstanon of thatpnonty It mpments the
fourth major pubhcanon etfort by the Department in support of
improving middle grades schooling iv the state.

The Model Curriculum Guides for Kindergarten throv-4 Grade
Exxh;prowdeanouﬂmeofthecmnculumsundardsformemlddle

grades.

i is a comprebensue
statement of what middle gradm schooling should be in all respects
for all students. Although not specific to middle grades alone, the
state curmriculum frameworks and handbooks also serve as major
resources for the newest messages on curriculum and instruction for

all grades.

gﬂw i WW%“
s, '9’2 i’;“,};%\?\f *i

James R. Smith, Deputy Superintendent
Curriculum and Instructional Leadesship Branch

Fred Tempes, Assistant Superintendent
Instructional Support Services Division

Wendy Harris, Manager
Office of School Improvement

All cf these publications have been used extensively by
staff, field consultants, and the Middle Grade
QuahtyRevnewTukForcemdrﬂhngthishmdbo.k. The major
mmagecofthesepubmuonswaesymhumdmtoengmvmﬁcular
andﬁveachoolmdecmem. These criteria are intended % be

during 2 program quality review. ‘The results of this comperison
becomemebamfordeve-oping'themtwmps nscessary to
make positive changes at a given school.

Wehopematthlshandbookwﬂlbemeﬂ'ecnvemnm
cominunicating directly to school-site perscanel tie current best
thinking on middle grades schooling. In that spirit this publication is
oﬂ'eaeduacnucalgmdemmeongoingeﬁmofwtfmz
schools to achieve excellence and equity for all middle grades
students.




INTRODUCTION

Although change of one kind or another is virtually inevitable,
significant and positive changes in a school’s capacity to educate all
of its students are not automatic. The California Department of
Education has, therefore, embarked on an educational reform agenda
which can be characterized by the following three-part model (sce
Fig. 1). The School Improvement Program (SIP) and its related
processes play a major role in this model.

Fig. 1 School Improvement Change Model

QUALITY CRITERIA
(HIGH STANDARDS)

POSITIVE CHANGE THROUGH INTENSE SCHOOL COMMUNITY
INTERACTIONS/COMMUNICATIONS AROUND HIGH STANDARDS

The first component involves the establishment of educational
standards. They are reflected, in large part, in the Model Curriculum
Standards. Grades Nine Through Twelve, the curriculum guides for
kindergarten through grade eight, and the state’s various curriculum
frameworks and handbooks. These publications are designed to help
guide local districts in their efforts to establish higher-quality
curricula for all students.

The quality criteria in this handbook are syntheses of the
Department’s major curricular and schoolwide standards. They are
statements drafted by practicing educators of what an ideal program

10

can look like in operation. They are primarily student-centered in
that they include frequent references (o what students are leaming or
what they are doing in order to learn. The quality criteria, therefore,
serve as the foundation for the four SIP jrocesses of (1) planning;
(2) implementing; (3) seif-study; and (4) program quality review
(PQR). These processes are designed to engage the school
community in schoolwide improvement activities to improve the

Fig. 2 Critena and Processes

100PLEMENTING

effect of its program on all student populations enrolled at the school
site (see Fig. 2): average, gifted and talented, underachieving,
limited-English-proficient, and special education students.

In plann™ - 2 school compares its current program with: the
quality crites” . i¢- wifies "matches and gaps,” and develops specific
change initiai.  vased on its findings. The goal is to establish a
program consistenut with the criteria. The criteria then serve as frames
of reference or reminders of what the program should look like
while the school community is systematically impletuenting the
planned changes. After approximately three years of work toward

11




Introduction (cont.)

realizing these ideals, the school conduct: a self-study of all aspects
of its program, again, in comparison with both the curricula: and
schoolwide quality criteria. Tentative plans for how the school
might better align its program with the criteria are identified in the
seif-study report. Finally, a PQR by an outside team is conducted to
review the program using these same criteria. As with the planning
and self-study processes, the PQR process identifies "matches and
gaps” between the school’s current program and the criteria. These
comparisons lead to formal suggestions by the PQR -team as wel! as
action plans developed collaboratively by both the PQR team and the
school’s leadership team. The action plans include a detailed
description of who, what, when, and how future changes will take
place; they represent specific improvement ‘aitiatives which the
school owns and thereby commits to implement.

In the SIP change model, these four processes provide the
momentum while the quality criteria provide the direction for .
significant educational improvements at schiool sites. Taken together,
the criteria and processes are designed to generate the intensity -0f ,
activity nccessary to trigger what have been characterized as quantum
leaps or "aha’s" in the capacity of a school community to achieve
educational excellence and equity for each of its student populations.

To that end, this handbook is an invitation to California’s
educators and interested community members to join together in
planning and implementing their own meaningful local change
efforts. And through the SIP processes and crileria outlined here,
they are free to do so for the best of reasons; i.e., not because of the
external promise of reward or threat of accountability but because of
commitment to and ownership of their own local plan for positive
change.

Office of School hnprovement
1990
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SUMMARY OF THE KEY CONCEPTS

IN

CALIFORNIA’S MIDDLE GRADES REFORM MOVEMENT

Students in the middle grades are in transition from childhood to
adolescence. They face pr_‘ound changes in their intellectual,
emotional, physicai, and social development, and these changes bring
new challenges to those who deal with them. The particular
challenge to middle grades teachers, administrators, and parents is to
help these students to direct their energies dvring this period toward
achieving their optimal intellectual, social, and personal development.

To do this, students must begin to move away from learning
which is solely or largely dependent on teacher-centered schooling.
Middle grades students must begin to take more control over and
responsibility for their own academic growth. The central quesiions
of carly adolescence — Who am I? Where do I belong? Whe carec
about ue? What do I care about? What kind of person do I want
10 become? and What do I have to do to become such a person? -
must provide the framework for the delivery of a comprehensive,
valanced, and dynamic curriculum that will capture and keep the
att=ntion of each student as he or she p-cpares for a lifetime of
learning.

The activity level of the early adolescent must be viewed as an
asset, a resource that can be constructively utilized to supplement
and enhance the leaming process through activities such as special
projects, fieldwork, peer teaching and leamning, library research, and
sinall-group activities. Exploratory and elective courses can likewise
offer outlets for personal, social, and academic growth as students
continue to develop their abilities to think, communicate, and
develop new knowledge, skills, and values.

Autributes of 2 High-Quality Middle Grades Program

The program quality review criteria encompass .he latest think g
about middle grades schooling. The method and the content of both
processes have been designed to reflect a well-functioning

19
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organization and strong content in cuiricular areas. As the school
community begins . look at the ways in which the instructional
prcgyam affects studeats through the seif-study and program quality
review, a series of overarching themes or attributes of an effective
n:iddle grades program hecome important.

Student- Centered Schooling

Sara Lawrence Lightfoot

Corporate Cultures — Terrence E. Deal and Allan A. Kennedy

In the middle grades, a student-centered philosophy provides the
fram#work for the e\ lving culture of the school. Teachers and
admiuistrators believe that all students can achieve high levels of
intellectual, emotional, social, moral, and ethical development. The
school’s culture is carefully and deliberately promoted by the
commitment to high academic standards, high standards of personal
and social behavior, a strong belief on the part of teachers that they
can and do make a difference in the lives of their students, a
Lmowledge base that includes the multiple developmental
characteristics of early adolescence, a recognition of novms and
standards, and a strong leadership that is characterized by actions
which express comm:tment to the school’s common purposes and
goals.

Academic Core
Every middle grades student should pursue a common,

comprehensive, academically oriented core curriculum irrespective
of primary language or ethnic background.

Caught in the Middl
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Summary of the Key Concepts in California’s Middle Grades Reform Movement (cont.)

A basic premise of middle grades programs is that all students
pursue a common, comprehensive, academically oriented core
curriculum which prepares them for future success in high school
and which provides the foundation required to exercise subsequent
academic and career options. This supposition is based on the
current literature which suggests that all educated citizens should
possess a common core of knowledge. This core curriculum
includes cultural literacy, scientific literacy, knowledge of the
humanities, and appreciation of the values that constitute the basis of
our society. Such a curriculum empowers students to achieve a high-
quality life. In addition, it provides students with the skills of
reading, writing, speaking, listening, calculating, and thinking
critically. All students should have access to and be successful in
learning the ~ore curriculum,

Students in grades 6, 7, and 8 should study a full, balanced
curriculum that includes English-language arts, literature,
mathematics, science, health, history-social science, geography, visual
and performing arts, and physical education. In addition, they
should have the opportunity to acquire a second language and
participate in elective, intramural, cocurricular, and exploratory
curricula. These latter areas are related to and complement or
veiuforce the core curriculum, allowing students to pursue current
interests and explore broad themes and topics of potential interest.

Instructional practice should emphasize active learning strategies
which are consistent with the goals of the core curriculum and
the developmental characteristics of young adolescents.

Caught in the Middl

The content of the core curriculum is linked to the heightened
curiosity of young adolescents. The students are approached and
challenged as active learners, busily engaged in the process of

15
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bringing new knowledge and new ways of knowing on a wider and
broader range of increasingly difficult problems. All students are
challenged through the use of varied instructional strategies which
are exciting, pertinent, integrated, and diverss. Students not only
become more responsible for, but also take increasingly more control
over, their own learning,

Leamiug to Learn
Every middle grade student should develop a repertoire of
learning strategies and study skills which emphasizes reflective

thought and systematic progression toward the goal of
independent learning.
Caught in the Middle

Students in the middle grades experience a change in the ways
in which they interact with the curriculum. In this transition to high
school, where leaming is viewed as primarily the responsibility of
the student, they must learn how to lean for themselves. In the
middle grades, this is an organized process that includes instruction
in time management, priority setting, the use of resources, the
development «f memory, seif-discipline, cognitive strategies, and
study skills. Through the strategies, students “develop a conscious
control of their thinkirg and acting in response to a given
assignment” and in charting their own course for growth.

Stud ith Special Need

Every middle grade student should have access to the most
advanced levels of curricula offered during each of the middle
grades; this opportunity should be facilitated through educatirmal
policies and practices which make the highest level of content
mastery a valid and obtainable goal for vastly increased numbers

of students.
Caught in the Middle

16




Summary of the Key Concepts in California’s Middle Grades Reform Movement (cont.)

In the middle grades, students with special needs, including
limited-English-proficient students, underachievers, and special
education students, receive assistance designed to help them succeed
in the core cumriculum. The curriculum is organized around content
goals and skills instruction, which are a part of the regular classroom
program. The regular curriculum is not diluted or replaced by
remedial subject matter. Instead, the staff ensures that the
instructional program motivates, challenges, and rewards studeats as
they focus their attention on positive academic values and the regular
core curriculum. The entire staff of the school shares actively in
supporting the optimal development of students with special needs
and helps them to master study skills techniques, learning strategies,
communication skills, test-taking skills, and problem-s-lving skills.

Organization and §

The nature of the schools’ organizational structure establishes
continuity in adult-child relationships and opportunities for the
lives of students and adults to cross in mutually meaningful
ways.

Joan Lipsitz

The comerstone of the organization and structure of the school is
a highly articulated sense of mission regarding the middle grades
student. The principal and other school leaders are knowledgeabie
about and provide guidance in curriculum and instruction to
maximize the success of the adolescent. Teachers and admipistrators
believe that all students can develop morally, ethically, intellectually,
culturally, socially, and emotionally to their fullest potential. These
fundamental beliefs are evidenced in how teachers and administrators
care about their students and what the students are and are not
learning; how they work together, plan, conduct instructional
activities, and carry out schoolwide activities; and how they
communicate with students and among themselves. Throughout the

17
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school there is open, candid recognition and discussion of the
problems of the school on the part of the staff members. They plan
collectively and collegially to choose curricula, to plan instruction for
individual students and shared student populations, and to solve any
problems which might impede the effectiveness of their school
program.

Summary

These themes or attributes of a high-quality middle grade
program emerge and reemerge in the criteria contained in the Quality
Criteria for Middle Grades. They include eight curricular and five
schoolwide critcia. The criteria for English-language arts,
mathematics, science, history-social science, visual and performing
arts, physical education, English as a second language, and foreign
language reflect the major themes of the state cusriculum handbooks,
frameworks, and K-8 curriculum guides. The schoolwide criteria are
derived from a variety of recent books on school improvement and

reform, Caught in the Middle, and the judgment of middle grades
educational practitioners.

The PQR criteria represent ideal standards toward which school
staff members should strive as they work to improve the quality of
middle grades education as experienced by their students. Staff
members in all middle grades should find these standards essential as
a yardstick for setting specific goals and in measuring progress.
They are not meant to be 30 specific as to prohibit teachers from
exercising professional judgment. In short, the quality criteria for
middle grades should be perceived as tools for improving, planning,
and organizing the school’s academic program.

18




PART I
PLANNING AND MPLEMENTING

PLANNING

Planning means deciding what you want to do in the future,
how you want to do it, by whem you want to complete it, and how
you know you have been successful. In a school, successful
planning must also involve sufficient agreement among the members
of & school community for them to have the commitment necessary
to carry out the plan. There are at least three areas related to
successful planning which deserve comment here: (1) resources; (2)
process; and (3) outcomes.

Resources

The basic resources necessary for successful plarning include
both funds and information. The School Improvem. <t Program
(SIP) makes funds available to schools for the express purpose of
planning and implementing significant educational improvemeats in
(1) cumiculum and instruction; (2) auxiliary services; (3) school
organization; and (4) school climate. The goal of a school’s changes
in these areas is t0 meet three categories of strdents’ needs:
educational, personal, and occupational. In sddition, the SIP school
is charged with effectively meeting these needs with all of its
students: average, gifted and talented, limited-English-proficient,
special education, and underachieving or at-risk students.

Since the focus is on improvement, a significant portion of the
school’s SIP money should be set aside specifically for change
initiatives. The SIP budget should not be spent exclusively on the
maintenance of the status quo, even if the status quo is an

improved one compared to years past.

Status quo expenditures usuaily involve the annual commitment
to staff salaries for paraprofessionals, curriculum specialists, or

1!

coordinators. Change expenditures, on the other hand, help the
school to grow and typically include training maierials, teacher
reference materials, consultants, teacher stipends for staff

sovual&osi;mﬁamongomgmplmmmnaachoolme

Information is a second major resource for achieving change, and

there are at least two kindr ‘“side and outside. Inside information
consists of what the sc ». . comumunity already knows about
curriculum, instruction, and its own students, staff, school culture,
and community. Outside information invoives what is known in
the field of education about effective schooling, including printed
material as well as exemplar practices or programs in operation.

Generating inside information involves questions such as: What
are the effects of ~r program on our studeants, ourselves, and the
community? How do these resuits reiate 10 what we are doing at
school and in the classrooms? What are the unconscious rules,
norms, assumptions, expectations, or policies that make up our
school culture? The last two questions are often the most difficult

20




Part I Planning and Implementing (cont.)

to answer because they involve becoming conscious of the
unconscious as well as trying to understand the why’s connecting
actions with outcomes. Answers will involve what is taught, how it
is taught, why it is taught that way, how the school is 2

how it functions, who talks to whom about what and when, and
what schooling means for the different kinds of students at the
school.

Typical sources of inside information include the school
performance report, grades, criterion-referenced data on student
ctilcomes, student and staff attendance data, data on dropouts, indices
of student conduct, opinion and satisfaction surveys of students and
pareats, face-to-face discussions, staff observations and interviews,
and other local studies.

Useful points of departure for exploring these data in relation to
the questions posed above include the quality criteria, both curricular
and schoolwide, as well as the state fraraeworks, handbooks,
curriculum guides, and model curriculum standards. By contrasting
what is currently taking place at the school with these state
standards, the school community can discover areas it wishes to
maintain, reinforce, or change. There is little doubt, however, that
how well the school community will be able to understan ! and use
the data collected will depend on how extensively f:ce-to-face
discussion, observation, thought, and negotiation of coaflicting points
of view and values take place during the planning process.

Since no school community is Jomogeneous, it is critical to try
to answer questions about what is and what should be by
researching the various points of view of all of the people who make
up the school community. The program may be interpreted in one
way from the perspective of aduits, such as teachers (upper and
lowu'gtdec.bydepuunem.bymmapec’ulty.a.ndaoon);
acministrators; parents (by ethaicity, grade level, subject ares, and so
on); categorical program staff; paraprofessionals; pupil services
personael; and other staff. On the other hand, the school’s culture

2]

high-quality curriculum, instruction, and school
organizational structures and practices. Other important sources
include educational journals and books; outside consultants; talented
siaff from within the district; staff from swrrounding disticts, county
offices, and universities; and programs such as those
conducted by schools recognized by the California Distinguished
Scheols Program.

be that will lead the school to an
ambitious vision and plan what to do next to make the most
significant improvements for all of its students.




Part I Planning and Implementing (cont.)

There are five basic steps in the planning process. The first step
is to establish a collective vision of what kind of school and what
kind of swudent the school community wants to develop. The second
step is to collect both inside and outside icformation. The goal here
is to describe the current program in detail and compare it with what
could or should be happening differently at the schooi. The third
step is to analyze and discuss the information collected to determine
its relationship and relevance to the future vision as well as the
current practices and outcomes of the school. The fourth step is to
negotiate a consensus among all interested parties regarding the
improvement initiatives to be undertaken and their expected effects.
The fifth step is to design the improvement activities and establish
the roles necessary for carrying them out.

The amount of time it will take to carry out a comprehensive
planning process, however, will vary depending on the size of the
school, the relative need for serious reform, and the format of the
plan to be generated. For example, to draw up an initial plan which
describes everything that is happening at a school, including ongoing
activities as well as changes, may take an entire school year.
However, to draft a plan for a select number of improvement
initiatives, such as the tentative suggestions and action plans
normally generated by a self-study, may only take two to four
months.

The structure currently recommended fur the self-study can also

serve as a model for initial planning. For example, a icadership
team, in cooperation with the school site council, can organize and

gmdet!.eplannmgprocwsattheschoolmebyembhshmg
committees to collect information and plan using the quality criteria
as major organizers for the committee structure. The leadership team
is made up of representatives of the various structures within the
school (e.g., the school site council; grade-level teachers in
elementary schools or subject-area teachers at the secondary level;
categorical program staff; program specialists; other staff at the
school and district offices; and parents and students representing

various student populations at the school). The leadership team
should meet with the committees to monitor their activities, provids
support, and receive periodic reports on their progress. This team
should also report regularly.to the school site council and receive
direction from that group throughout the planning process because it
is this group that is charged with the ultimate responsibility of
guiding, developing, and approving the school’s plan.

As mentioned previously, the quality criteria and the state
publications on which they are based should be the major organizers
for the planning process. . It should result in the identification of
matches and gaps as the current program and the criteria are
compared. For the curriculum criteria, in pasticular, the planning
process proceeds from (1) what studeats shonid be leamning in each
curricular area (i.c., thcd:stnctscorecmmnhm),wa)major
instructional strategics, organizational structures, and policies to help
smdemslmmthatmhm,to@)vmmanmthem;m,
structures, and policies necessary (o ensure the success of each
student population enrolled at the school (e.g., average, gifted and
talented, special education, limited-English-proficient, and
underachieving students).

QOutcomes

The most obvious outcome of a planning process is the plan (ic,
a consensus of the school community’s commitments for what
changes will be made in the future). It should also include a brief
statement of the collective vision of what kind of school, teachers, or
students the school community sets as its ideals.

The format of the plan should facilitate its use as a workiang
document. If it is too large or detailed, individuals will find it
difficult 10 consult or to find their role in implementing the planned
changes. It is recommended, therefore, that, no matter how much
information is collected on the current program and no matter how
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Part | Planning and Implementing (cont.)

extensive the many positive activities or programs being carried on
at the school, there should be a separate, identifiable improvement
plan which includes a description of the major improvement
initiatives to be implemented in the immediate future. This is not to
say that a comprehensive plan of all programs, objectives, and
activities at the school should not be written and constitute a plan in
themselves. Rather, there should also be an improvement plan
document which is detachable from the comprehensive plan or exists
asasepamemmaryofthcschoolsmostcmchmge
initiatives.

The improvement plan should not, therefore, be imposing; nor
should it be relegated to a shelf as a trophy of the planning process.
Rather, it should include (1) a limited number of improvement
initiatives (e.g., four to eight major programmatic changes that the
school is willing and able to undertake and that will have a
significant, positive impact on students); (2) the roles to be played
by the members of the school community as they carry out the
initiatives; (3) regularly scheduled planning, monitoring, and
problem-solving activities to ensure implementation of the change
initiatives; (4) an evaluation component which may include both
quantitative and qualitative measures; and (5) a budget. The final

must ultimately be approved by the school site council and
the local school board before implementation may be initiated.

IMPLEMENTING

Although it may seem obvious, implementation does not
necessarily occur automatically after planning. In fact, for successful
implementation to take place, it is often necessary to have the same
kind of organizational structures in place that were used to develop
the plan. This means that the principal, the school site council, the
leadership team, and many of the committees formed to represent the
various curricular and schoolwide interests in the school may still be

required to sce to it that the major change initiatives in the plan are
carried out.

Systematic and ongoing communication among all participante in
the school’s planned improvements has been shown to be absolutely
critical for the successful implementation and long-term adoption of
local innovations. Weekly, biweekly, and monthly
meetings are tke most important forma! vehicles-in- the school’s .
organizational structure to achieve this communication. Such
meetings can accomplish several important implementation junctions.

First, they can focus on moditoging who is doing what and the
effects of the change activities on those who are involved (c.g.,
students, teachers, administrators, classified staff, parents, and so on).
Second, staff who meet regularly can ensure the efficient and
effective coordination of their efforts as well as an appropriate
division of lsbor among all participants.

Second,coordmauonupuuculu'ly in a school in
which several student ptovidedmmbythemme
adults, either within or outside of the classroom (e.g., limited-
Engluh-proﬁcnent,compu:satoryedncmon,specidmm
average, or gifted and talented students). For example, inncvations
which often require a substantiai amount of time for teachrzs t0 meet
together might include:

° Establishing a literature-based English-langus.ge arts
program for all students

° Improving the access of compensatory edw:ation students
to higher levels of math and science

° Implementing cooperative learning with b:terogeneous
groups in science

° Mainstreaming students who receive special education
services

° Providing supplementary support to migxant students




Part I Planning and Implementing (cont.)

) Scheduling peer-coaching visits among teachers leaming
how to use sheltered English vmh limited-English-
proficient students

A systematic, formal means must be provided for the adults at
the school to plan together what they will do with each other or
with their students, share with each other what they have been doing
with the students they serve in common, solve problems, and review
the outcomes of their efforts. This type of coordination is that
which is needed on a regular basis for relatively large numbers of
students at & school. Clearly, such coordination, or what has
sometimes been referred to as ongoing planning, should take place in
addition to what student study team meetings can accomplish for a
relatively small number of individual students having unique
problems in the program.

Third, the time spent in implementation meetings should be
devoted mainly to the day-to-day and week-to-week problem solving
necessary to carry out the school’s planned innovations. Fourth, the
regular feedback shared by the participants at these meetings can also
p:vwdeuwbumforanyneceswymnmmoron-ome
corrections that may arise. And finally, for those who may feel
insecure or uneasy about trying to put new ideas into practice, such
meetings should provide the personal and profesiional support needed
for people to turn planned innovations into realicy.

Of all these functions which may be served by implementation
meetings, coordination and problem solving will nndoubtedly
predominate, both in terms of time speat in meetings and in the
immediate effects “hat these communications will have on the success

of the program.

As meationed in the planning section, time is the major
prerequisite for the successtil implementation of the school’s change
initiatives. Therefore, teachers need time away from their teaching
responsibilities. Released time, short meetings before and after
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school, periodic weekend or evening meetings, minimum days, and
the release days availab!z for schools which have in place a School-
Based Coordination Program (AB 777) or a Pupil Motivation and
MuntenmoeProm(SB&)mmgdnopdmmzfor
setting aside time to iuvest in the successful implementation of a
school’s planned improvements.

SUMMARY

Effective planning and implementation require modifications in
the organizational structure or capacity of a school beyond what is
nece: Yy to carry out business as usual. Time, fiscel resources,
committee structures, and communication strategies are the major
components that must be aidrzsaed by a school that is committed to
significant change. Planning prodices a plan for future action,

implemcating produces action, and the latier does not naturally
follow from the former without deliberate leadership.

Atmeelementxylevelthepmcnplmduachoollitemil
are the most obvious choice for causing both processes to happen.
Atthesecondarylevelmempouihlmywillmpmlikelyfaﬂtothe

plmnmgandmplemmmgmunbothmngnlllynd
systematically in order to keep the school growing in its capacity for
change as well as in its ability to provide an optimal education for
all of its students.
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PART I
GUIDE FOR CONDUCTING THE SELF-STUDY

The self-study is the foundation on which the middle grades
program quality review (PQR) is built. It is a process that is carried
out prior to the PQR and is conducted by members of the school
community who are the most knowledgeable about the schoo). They
must have the capacity to be objective about the quality of the
school’s program and the impact it hes on all students. The self-
study, carried out conscientiously by the school community, actually
. determines the success or failure of the entire improvement process;

it should guide and shape improvements for months to come.

The self-study is an in-depth examination of the quality of the
curriculum; the effectiveness of the instruction; and the structure,
organization, and governance of the school.

Staff Roles

The participants in the ceif-study must agree to engage in an
honest and candid schoolwide analysis. To do this, they must agree
to listen to and respect each other’s point of view in order to put
together a clear picture of the school’s orogram.

As individuals, members of the school community analyze their
roles in the instructional program, observe how the curriculum and
the instructional program affect various student populations, discuss
their observations with each other, and search for ways to improve
the effect of their program on all students. As a group, they must
reach beyond what they as individuals know, listen carefully to the
ideas and perceptions of others, and reach new levels of under-
standing about the way the instructional program works for their
students.

For the curricular areas, staff members compare their curriculum
with state and district standards and review the implementation of

Q
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the curriculum embedded in each criterion. For the schoolwide
criteria, all individuals at the school are involved in collecting
information the: shapes the input into generalizations about the
school. Eack individual is responsible for going beyond his/her
particular classroora area of expertise or perspective and colla-
boratively synthesizing the points of view and contributions of
everyone involved.

ORGANIZING FOR THE SELF-STUDY

The first step in the self-study is to dzcide what questions to
ask, what activities to observe, and what data to review in order to
be able to compare each aspect of the school with the
quality criteria. In addition, decisions must be made regarding what
courses to observe; which students to follow through the day; what
questions to ask students, staff members, administrators, and others
involved in the various parts of the program; and what records they
are to collect, including students’ work samples, achievement data,
records of awards, minutes of meetings, and so forth. In the
development of procedures for collecting information, certain sets of
data should not be overlooked. They include but are not limited to:

° The annual school performance reports

° Locally developed indicators of success

° The recommendations of the most recent program quality
review

° The results of the Californi.. Assessment Program a:.d
other norm-referenced tests analyzed for patterns of
achievement for all students as well as for specific
groups of students, e.g., GATE, average, low achieving,
bilingual, and special education students

&t -




Part I Guide for Conducting the Self-Study (cont.)

To avoid having the self-study become an academic exercise or
meaningless paperwork, organizers must keep the foliowing in mind:

1. The organization of the self-study is shaped by the
application of the quality criteria.

2. Information collected during the self-study should be
gathered with its intended use in mind: to aid in
diagnosis, planning, and implementation of school
improvement activities.

3. Those organizing the seif-siudy must guard against
overburdening individuals, committe<s, or the school
community as a whole with too much to do in too short
a time.

If the self-study is to yield significant results and be manageable,
members of the school community must silocate time to accommo-
date it. There are a number of ways to "make” time for a self-
study:

) Designate all or a portion of each faculty meeting s a
time to review what has been leamed about the school.

° Use "prep” periods for classroom observations.

° Rotate staff members who are not regularly assigned to a
classroom -- such as counselors, administrators, and other
professional staff - as substitutes so that teachers may be
released to meet or observe other classrooms.

° Rotate substitute teachers through classrooms in order to
free teachers to meet or observe.

° Use regularly scheduled assemblies and other school
functions to free smail groups of teachers to meet and
discuss their findings.
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The Quality Criteria for Seif.Study

The seif-study conrists of a two- to four-month analysis of the
cnzzicular as well as the schoolwide areas represented by the quality

o
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Curricular Criteria




Part I ( ide for Conducting the Self-Study (cont.)

team and the review team. The achool is encouraged to
develop at least tentative suggestions for i and action

The Conumittees and Leadership Team

The self-study is conducted by the principal, faculty, students,
parents, school site council members, and interested community
members. Committees are formed in order %0 provide a framework

seif-study, and sets the direction for the action plans. The action
leads to suggestions for improving the effectiveness of the
instructonal program.

The self-study committees should paralles the quality criteria,
The following is one possible configuration:

Curricular Committces

L. English-Language Arts or a bumesnities core including
English-Language Arts and History-Social Science or
Visual and Performing Arts

English a.' a_Second Language and Foreign Language
Mathematics and Science (and Physical Education)

W
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Note: Each curricular committee also applies the Instructional

SN

community should find the following suggestions heipful: C

1.

Eractices Criterion

APPLYNG THE QUALITY CRITERIA
the quality criteria, members of the school
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Pant I Guide for Conducting the Self-Study (cont.)

3. The quality cziteria should be used as a guidc when To establish a "whole-school perspective,” me leadership team,
determining what information to collect and how that which is typically made up of the chairperson of each of the
information is t be collected. respective commitices, the principal, and, if appropriste, a

representative from the district office and/or school site council,

4, The leadership team should select three quality criteria reviews the findings of the commitiecs and makes suggestions for
for an in-depth review, e.g., three curricular criteria or improvements reiative 10 the school as a whole. The most ~ifficult
two curricular criteria and one schoolwide criterion. tasks facie;” the leadership team are (1) %0 synthesize the information

and perspectives developed by the committees; (2) t0 determine the

S When self-study participants have collecteu their “mext best steps” the school commsunity is 90 take based on the
information, they should pool their findings in order to quality criteria; and (3) t0 organize tha data into tentative
develop & common perspective of the program in suggestions and action plans 30 that a scif-study seamary can be
operation and its impact on students. shared first with the achool’s community and later with the visiting

review fjeam.

6. As common perspeciives have been shared and compared

with the criteria, areas of the program that reflect each
Clilerion are identified as "maiches” or streagths; those The School Dats Summary
that do not maich the criteria are noted as "gaps” or
areas for which improvements may be suggested and Each school has a wealth of data which, when organized 2nd
evenally developed into action plans. presenied for comparison and interpretation, constitute the school data
summary. These data provide 2 meaningful base of objective

7. When ail areas of improvement are identified, agreement information on which o build judgments about school program
must be reached regarding changes that will become a Quality.
top priority for an action plan for schoot improvement.
Questions to ask at this stage might include: Which The organization and interpretation of data in the school data
suggestions would have the greatest impact on the summacy should be guided by educated bunches, opea-minded
instructional program as a whole? Which would offer exploration of patterns, interpretations with supporting
the greatest potential for success in the short run or in evidence, and common sense. It is a prctical process that makes
the long run? What changes are needed for specific the best use of available information but retsing a healthy skepticism.

groups of students, e.g., limited-English-proficient,
underachieving, and special *ducation students? In what .

z2quence showd they be approached? Indicators

8. The conclusions are shared with the school community as The following indicators are suggcested elements of the data
a whole as well ax with the members of the outside summary because they are commoaly available in schools and g
review team during, the next PQR. provide data valuable 0 program review and school planning. The .

0 35 10
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Part I Guide for Conducting the Self-Study (coat.)

School Performance Report, both the locally produced and state- ° Attendance and tardies
produced sections, may already include some of these elements.
Each school should examine its own available data and select the

best data for its summary. - Attendance patterns of specific groups
- Tardiness patterns for all students
Outcome indicators include: - Tardiness patteras for specific groups
- Staff
° California Assessment Program data (third, sixth, and
cightn grades) ° Number of books read
- Trends in raw scores ° Number of writing assignments compieted
- Percentile rank
- Comparison to predicted score ‘o Library/media use
- Percent of studeats above Q3 and below Q1 over
time ° Students’ opinions of school clima‘e

- Skill area report comparing subareas of
curriculum ° Number of students referred to principal
- Subgroup repor ‘wwing trends over time
Program indicators include:

° Norm-referenced tests
° Instructional time
- Trends :
- Comparison to national norms - Total school day T
- Curricular area i - Allotted time by subject and by grade 4
- Percent of students above Q3 and below Q1 over - Time engaged in learning (from observation)
time - Homework by grade ¢
° Criterion-referenced tests (including proficiency tests) ° Extracurricula: activities 2

- Percent of students achieving criterion levels - Number of students in sports
- Trends - Number of students in music
- Work sampies - Number & sindents in drama :
- Holistic critexa.. - Nuzuper of students in academic clubs
- Grade level stancards

3% 1 38
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Part I Guide for Conducting the Self-Study (cont.)

;AT ATAS S sk g - e h RS, R A S ALy L Y
FAF T T P oR BT W ATSFWNE U x’t,‘é}sﬂ:‘ﬂf\:»‘&:w&\:}v‘%}:\?x;gﬂ
v N N s A Mot WA T AT S0

Student indicators include:

° Enrollment patterns

° AFDC count--increasing/decreasing

° LEP count--increasing/decreasing

° Parents’ occupations

° Mobility/transiency of students

A combination of open-mindedness, common sense, and expert
advice should be used in selecting data to include in the summary.
The format should display information to facilitate making
comparisons. Too much information can be just as confusing as too
litle. The summary should not cover every possible comparison

among available data. Most data should be left in their natural
forms, available for reference.

Data must be compared to some frame of reference. The most
common comparisons useful to schools are:

° Previous program quality review results and programs
° Criterion levels based on rational goals
° Past years’ levels fur the same school

° Other curicular areas or subcomponents within a
curricular area

) Groups of students

3
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° Other grade levels
° District, state, and national sverages

One of t: most useful means for iuterproting data is a
knowledge of trends over time. It is helpful 10 have data for as
many years (or other time points) as posiible so that program effects
can be distinguished from random fluctuations. Steady movement up
or down over three or more years is usually an indication of real
change. A one-year spurt is usually difficult to interpret and should
not be relid on. 0=z way of validating an apparent trend is %0 look
for parall:l patierns in related data. If reading is
improviag acroes several different measures (e.g., CAP tests, district

|

by using trends; that is, by comparing trends among curricular areas.
National, state, district, or even school test score averages can be
used. Dmfromcompchonadloolsmbemedinmemcmy.
Criterion levels established as school objectives can also provide a
standard of comparison between areas. But since these criterion
levels are difficult to justify empirically, their use for other
comparisons is questionable.
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Part I Guide for Conducting the Self-Study (cont.)

Evaluating the performance of groups of students is very
important for program planning. Comparison by groups can also be
misleading when viewed in isolation. These same types of reference
points can be used to tie down student group interpretations in the
manner suggested for curricular areas. Trends can be compared for
the high, middle, and low quartiles; for LEP students; and for the
disadvantaged. Counts and proportions are often more useful than
averages in looking at specific groups. Very often, a comparison of
program data among different groups reveals differences in the
treatment of students. These program differences can be evaluated to
determine whether they are intentional or are the result of inadvertent
inequities.

Comparisons with national, state, and district distributions and
averages can be useful by themselves. Data from schools with
similar background factors are sometimes available. Although
comparisons with these schools can provide a sense of relative
standing, matching is very dangerous and frequently misleading.
These overall comparisons are more useful for sefting goals and
measuring progress than for discovering clues to program
improvements.

The measures employed should be evaluated to determine how
well they focus on program goals. It is easy to overvalue what is
measured and undervalue what is truly important. An excellent
assessment of an unimportant goal should not weigh ac much in the
decision-making process as a merely adequate assessment of a very

important goal.

A very important consideration in interpreting data in curricular
areas is the alignment of what is measured with what is taught or
intended to be taught. Many tests overemphasize low-level skills
and facts, while the current trends in curriculum are toward higher
level skills, ideas, and concepts. State and national test developers
are making chacges in their tests to reflect this shifting emphasis in

13
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the curriculum, but each school should make sure the available daty
cover *he curricuium as it is intended to be taught.

A related issue is the match of assessment method to what is
being assessed. For example, an analysis and holistic judgment of
work samples, demonstrations, and student presentations are often the
best methods for aldressing higher order thinking and communication
skills. Teacher and textbook-related assessments generally match
curriculum very well, although comparative data are not readily
available. State and national tests provide excellent comparative
information, although their fit to the school program is only general.

The Self-Study Report

Once all necessary information has been gathered, analyzed,
discussed, and compared with the quality criteria, a summary of the
self-study is developed. This report should convey a thoughtful and
professional review of the schoolwide program and the curriculum
areas defined in the quality criteria.

It should not be too lengthy, since a very large document may
be filled with t0o much detail and may be too cumbersome to be
meaningful to the school community.

The self-study report should include the following:

1. A written record of the result of corparing the school
program with the issues, concepts, or ideas in each of the

paragraphs of the quality criteria

2. A summative value judgment about the results of the
above comparison

3. Identification of tentative suggestions and a tentative

calendar for their implementation

12




Part I Guide for Conducting the Seif-Study (cont.)

4, Tentative action plans based on three of the suggestions
developed in the three in-depth areas chosen for review

5. Recognitions of program strengths including aspects of
the program in which there has been significant
improvement

6. An analysis of the implementation of suggestions and
assistance/action plans from any previous reviews

7. A summary of the strengths and weaknesses of the
current self-study

The report will include the results of the self-study for each of
the thirteen quality criteria. The section that includes the results of
the self-study in the three areas selected by the school for in-depth
review, ie., two curricular and one schoolwide or three curricular
criteria, should be more thorough than those for:the other twelve
areas, The conclusion reached in the other areas, however, will be
of great value to each department in plamning curriculer, instruc-
tional, and organizational improvements.

Using the Scif-Study Duriag the Review

During the program quality review, the school’s seif-sudy is
used as a basis for discussion about the school’s program in
operation at the site. It is sert to each member of the review team
before the review so that it can be used to develop review strategies
and ensure that important points are covered. As the review
progresses, the review team will use the self-stucy as a guide in
reviewing the school’s program, validating the resalts of the
self-study when the findings of the review team confirm the resulits,
and secking additional information when the seif-study results and
the team findings differ.

43
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When the analytical portion of the review is complete, the
leadership team and the review team will consider the identified
areas of improvement within the self-study as they make
recommendations for improving the effectiveness of the program and
recognize areas of program strength.




PART I
THE MIDDLE GRADES PROGRAM QUALITY REVIEW PROCESS

GENERAL OVERVIEW

A school's program quality review (PQR) i3 a process by wiich
the effectiveness of tiie cuicuium, instractional program, and
schoolwide organizational strategies is diagnosed by means of a set
of standards that describe a high-quality program. This process
allows judgments to be made about the efiect of the program on the
student populations at the school. The review, conducted by a team
of educators not employed by the school district, typically occurs
once every three years. Information about the school’s program and
its eﬂectonthesmdentsugameredbvthmmmngwunpmnmly
through observation of instruction; interviews with teacicss, students,
administrators, other instructional staff, and parents; and a review of
pertinent documents. The team members then compare the
information they gather with the state’s quality criteria to determine
the extent to which the program received by the student matches the
descriptions of a high-q. .iity program in the criteria.

The program quality review yields information that is essential to
the effective development of the school’s curriculum and instructional
program--injoymation about what is working well, why, and what
should be changed. Program review is a valuable part in the
improvement cycle of planning, implementing, evaluating, and
modifying the planned program.

Purpose of the Program Quality Review

The rimary purpose of PQR is to improve the quality of curriculum
and instruction; it is a means for developing and sustaining a high-
quality educatiopal program for ail students. For the school staff
and parents, the review is a period in which to observe and discuss
the effectiveness of the programs received by the students. The
immediate benefits of this process are the decisions and plans to

make specific improvements in the curriculum, instruction, and
schoolwide organization.

The three major goals for the program quality review are:

Goal 1: Process. Improve student outcomes by stimulating a school
commuanity to do an analysis of its program through a self-study, vse
this information together with the results of the program quality
eview (o plan for improvements, and implement the suggestions and
action plans generated by the review.

Goal 2;: Standards. Promote a high-quality curriculum, effective
instruction, and a responsive school organization the use of
the quality criteria as standards of effective schooling for ail student

populations at the school.

Goal3. Statewide Netw: and Professionalisn. Prcmote the

them a critical role in the statewide school improvement effost.

The goals are accomplished when a school goes tirough the
three phases of a program review, including the self-study that is
carried out by the school community prior to the visit of an external
review team; an intensive visit by an external review team, including
review of the findings of the self-study; and planning and imple-
meating future improvements based on the combined findings of the
self-study and the external program quality review.
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Part I The Middle Grades Program Quality Review Process (cont.)

The

The prograra quality review described in this handbook focuses
on the exter. ©0 which the school curriculum, instructional
methodologies, and schoolwide organization coatribute toward a high-
quality educational program for each studeat.

of the ality Review

The quality criteria used in the PQR addiess ihe two major
aspects of a school program—curriculum and instruction and the
schoolwide policies, practices, and procedures that shape and support
the program.

Curricular criteria have been developed for the following subjects:
English-. anguage Arts
Mathematics

Science

History-Social Science

Visual and Performing Arts
Physical Education

English as a Second Language
Foreign Language

The schoolwide criteria include:

° Students in Traasition:

The Culture of the Middle Grades
The Curriculum of the Middle Grades
Student Support System
J.structional Practices
The Improvement Processes

a7
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ThefProgram Quality Review Team

The review team is made up of three t0 seven educators who
have beea certified by the California Department of Edu-ation as

effectiveness of the program, recognition of the program’s strengths,
mdacﬁonplmouﬂiningmeachool’simmedmemtbatmfor
improveraent.

Review Sivategies

The review strategy is based on the quality criteria coetained in
this handbook. Through a combination of observations of the
instructicaal prox/am and its impact on students, interviews with
smdcnu«andmﬂ‘attheacbool,mddocmemedevidenceprmted
to the review team, reviewers develop an understanding of the nature
of the school program and its current effectiveness. Then, by
comparirig this understanchag with the high-quality standards of the
qualitycrimﬁa,menviewersmdetemhemcmlchesandyps
between the quality criteria and the School’s program.




Part M The Middle Grades Program Quality Review Process (cont.)

Establishing an understanding of the school program requires xn
organized effort. The understanding is developed by having a clear
idea of the achool curriculum; by observing a sample of students
through 2 case study approach; by analyzing a broad sampie of
current students’ work; by summing up the comments of
instructional staff, the counseling staff, administratore, parents, and
the students themselves as to their current and past act'vities; and
school. This knowledge forms the basis for the reviewers’
judgments of the effects of instruction on various student popula
enrclied in the school.

§g

g

Responsibilities of the Reviewers

The respoasibilities of the reviewers are:

° To conduct the review thoroughly eaough for the
development of a clear and accurate understanding of the
effectiveness of the instructional program

° To use that knowledge t0o make suggestions for increasing
or sustaining the effectivencss of the program

In order to fulfill these responsibilities, each reviewer must also:

° Be fully conversant with the quality criteria and the
process of nrogram quality review.
° Review thoroughly the curriculum frameworks,

handbooks, K-8 curriculum guides, and literature related
to the areas to be reviewed.

) Put aside any bias toward any particular program or
method.

19
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Part Il The Middle Grades Program Quality Review I'rocess (cont.)

with the leadership team, the rviewers identify those areas that need
improvement and both the school staff and the reviewers
collaboratively plan the school’s next best steps for iraprovement.
Local, county, regional, and state resources are copside.sd in the
development of the action plans. High-quality programs and
practices are also noted in a section of the report entitled

"recognition of program strengths.”

Responsibilities of the Leadership Team. The leadership team, a
group of school representatives involved in the instructional program,
is responsible for establishing a link between the review team and
the school comnswunity. Members of the leadership team provide
information to the review team in a way thar enhances the
development of a complete and colesive picture of the school’s
curriculum and instructional programs.

The leadership team, usually five to seven in number, is
designated by the principal. Members of the team are selected
representatives from the classroom, curriculum or grade-level
chairpersons, program coordinators, resource or specialist teachers, or
any other school staff members who are a significant part of the
school’s planning process. District personnel, school site council
(SSC) chairpersons, other committee or PTA chairpersons, and
parents who are knowledgeable about the school’s program may be
included.

The leadership team me:ubers assist the school community and
reviewers in all aspects of the program quality review. They also
serve as leaders in the school’s self-study process and assist the team
in its information-gathering efforts during the review preparation
meeting and other formal and informal ongoing meetings. Their
responsibilities also include (1) building, in a collaborative effort
with the review team, three suggestions into action plans; and (2)
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providing active leadership in the school’s implementation of these
plans after the team leaves.

R ities of the Sciiool C ity. While the review team
is responsible for leaming as much about the program as can be
learned in a limited period of time, the school community is
responsible for making sure that the team is gaining accurate and
complete information about the program. A school community
peepares for its program quality review by conducting a required
seif-study (Part I). A thorough review of its program, using the
quality criteria, will enable the members t0 know how well their
program is working and why. With this knowledge, the school
community will be able to assist the reviewers in gathering accurate
information about the program so that the findings of the review,
especially the suggestions for increasing the effectiveness of the
instructional program, will be complete.

The responsibilities of the staff, parents, and community members
involved in a program quality review are:

() To know the curriculum and planned instructional
program and how they affect the students

. To be familiér with the program qualily review process
and the quality criteria

) To be involved as a total staff in the seif-study and in
identifying program strengths and areas in need of
improvement in relation to the quality criteria by speiling
out activities that are working and those that are not

° To be ready to share this knowledge with the review

teamr and to be able to direct reviewers to the
information they need to fulfill their responsibilities
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METHODOLOGY

The methods used in gathering information about the program
include observation, interview, and documentation. Information
gathered through each method is verified by information from one or
both of the other sources. When combined, the data gathered from
the three methods should form a complete picture of the program.
The use of pecific procedures should ensure that the review will be
thorough and consistent. This view of the program is then compared
with the quality criteriz. From that comparison come the suggestions
or recognitions of program strengths.

The criteria used for judging program quality describe the
curriculum, instructional methodologies, and effectiveness strategies
and their effects on the students. Each criterion contains features of
a high-quality program. The reviewer s job is t0 determine to what
extent each aspect of the program being reviewed matches the
description of a high-quality program.

Throughout this process the reviewer will be guided by the
quality criteria that identify areas of the program to be investigated
and provide directions to reviewers for collecting information about
the school program.

The Case Study Approach

As previously mentioned, the middle grade setting is a complex
one for students as well as staff. To facilitate the ease with which a
clear picture of the students’ path through school is obtained, the
review team will include a small sample of students as part of a
case study. Through siudying the activities and programs of the
selected students, reviewers get a firsthand look at how all the
elements of the middle grades setting ¢ome together for the student.
From this vantage point the reviewer can determine what. out of all
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that the programs have to offer, is actually received by the student.
Further, the case study provides information on what effects the
curriculum, instructional methodologies, and organizational strategies
have on students’ learning. And, finally, through these case studies
the reviewer will be able to make some projections about how the
students’ total program will come together by the time they become
high schoolers.

Classroom Observation

Through classroom observations, the reviewers gather information
about how the various instructional methods, the curriculum, and
effectiveness strategies operate in the classroom setting. This
information is collected to develop a complete understanding of the
program and its effect on the stwlent. Insight into the effects of the
staff development activities, as well a3 instructional support and
planning activities, also emerges through classroom observations. On
enteriag the classroom, reviewers should spend a few minutes
observing what is happening, remembering that they are putting
together an initial picture rather than making a judgment at this
point; that each impression will need to0 be verified through further
observation and informai interview as well as through othex urces;
and that first impressions may be influenced by personal bias.

These initial observations should include:

° What the students are doing: Receiving instruction?
Applying skills? Practicing newly acquired skills?
Synthesizing and evaluating information? Waiting?
Playing? Causing a disturbance?

° How the classroom is being managed: Is it
task-~riented? Conducive to learning?
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) Range of activities taking place from acquisition of
knowledge to higher-level learning skills

° How students are gro»ped and how individual assistance
is provided

° How muct time the students actually spend on the
assigned activity: Do they know what to do?

° How students are applying the skills being leamed

) How students with special needs are participating and
performing in the classroom activities

° How the instrctional settings are varied according to the
needs of the student and/or what is to be learned

° Any evidence of balance ir the curriculum; i.e., visual
and performing arts, history-social science, and science

The information gained through these observations is built on
using the curricular and schoolwide criteria. Classroom obser vation
includes informal interviews with students and staff, based on what
has been observed, as well as the observation of activities.

Interviews

The basic information gained through reviewing the seif-study
and classroom observations is verified, clarified, and expanded
through interviews. Interviews enable the reviewers to learn how the
program “ame to be the way it is, as well as to bei.er understand the
program as it is.

By
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By using what is known about the curriculum and instructional
program thus far, reviewers conduct both informal and formal group
interviews. Examples of informal interviews include asking questions
of the students and teachers in the classrrom, talking with
instructional s while they work with . :nts, talking with
teachers in the teachers’ lounge, and so forth. Fcemal group
interviews - >onducted with teachers, instructional aides,
councils/commitiees, district personnel, support staff, and volunteers.

The interviews serve several major purposes:
° Verifying data obtained from other sources

° Collecting data that have not been gathered from « r
sources

° Resolving conflicts in data ccllected

° Giving people the opportunity to share past experiences,
present conditions, or future plans which the reviewers
might not have uncovered

° Offering an opportunity for people to ask questions of
the review team

Conversations with students who are part of the case study occur
over the course of the review. They begin on the first day and
provide an initial glimpse of the school through the language and
experienice of tic student. A. more of the program unfolds dwiag
the course of the review, the students will be called on again to
offer additional information and perceptions to the reviewsrs. The
object of these interviews is to k-m as much as possible about the
students’ activities from the time they arrive at school until they
leave, including extracurricular activities. Students are expected to
describe daily activities rathcr than merely answer questions.
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Part I The Middle Grades Program Quality Review Process (cont.)

The reviewer will receive a copy of each student’s daily schedule
so that the reviewer can observe as many of the student’s classes as
possible during the course of the review. A general impression of
the effect of the school on the student and the path he or she
chooses can be formed from these observations. Additional
information should include pertinent background information on the
student, teachers’ names, extracurricular activities, and other activities
that occupy the student’s time.

After the initial student intervicws and during visits to the
classrooms, the reviewer will continually relatc what the student is
doing to the program goals and objectives, course outlines,
curriculum guides, and the students’ own goals and future plans.
During this process reviewers will again interview and continue t0
observe the selected students to help complete the picture.

The group interview in the middle grades setting allows the
review team to discuss with similar groups (e.g., teachers in the
mathematics and English departments) the key issues of curriculum,
instructional methodology, the students’ paths through the courses
offered, staff development, and the school improvement process. As
in the individual interviews, the team should vase its questions on
what has been learned so far. The interview should provide
evidence to verify or modify the team’s preliminary views and
extend its knowledge of the situation at the school. Croup
interviews generally are scheduled for 30 to 45 minutes; however,
the interviews with the teaching staff should last an hour or more.

Review of Data, Policies, and Other Documents

Documentation helps to verify, expand, and clarify what is
learned through classroom observations and interviews. The
information in the "School Data Summary” forms an initial base for
the review since it contains a broad sample of information about the
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student population, adult and student expectations, the curricular
point of view, achievement information, and other data. Reviewers
should not re=4 documents for the sake of establishing that such
recordkeeping exists but rather for the purpose of developing a
complete understanding of what the program in action is really like.
A school, on the other hand, should not create documents for the
review team but should share meaningful data, policies, and other
records that are useful to staff and parents in forming the program
and helping it to move forward.

PROCEDURES BEFORE THE REVIEW
Making the Arrangements

Scheduling, mailing of materials, and establishing liaisons
between reviewers and the school district take place at the local
level. Most districts will be affiliated with other districts with which
they share personnel to provide a pool of trained, independent
persons required for review teams. Most offices of county
superintendents of schools provide coordination services to assist
districts in the formation of a consortium or other types of
affiliation. Although there will be a variety of such arrangements,
for the sake of simplicity in explanation, this section will assume the
existence of a consortium of districts and the existence of a person
designated to coordinate program quality review activiiies in the
consortium. The reader should make appropriate analogies to the
circ::mstances of the particular district being reviewed.

The lead reviewer's involvement with the review of a particular
school is initiated by the consortium’s program quality review
coordinator. The coordinator will orient the lead reviewer to the
procedures being used in the consortium, to materials and in-service
training the school staff has received, and to responsibilities for
contacting district and school personnel.
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Contacting the School

Consistent with the consortium’s procedures, the lead reviewer
will telephone the school principal to set up the program quality
review. This call, usually a month before the review, should cover
the following topics:

° Confirmation of schedule of events—-times and dates of
visits to the school by the lead and the full team

° Information the school should send to the reviewers
ahead of time

. Information the school will receive ahead of time and

how to get it

° Proposal of an agenda for the review preparation meeting
by the reviewers, the principal, and the leadership team

° The three curricular criteria or two curricular criteria and
one schoolwide criterion the school has chosen for an in-
depth review

Procedures used by the school in preparing for the
review, including a maadatory seif -study

° Procedures used by the team before, during, and after the
review
J Clarification of any conceres or questions
9
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Meeting of the Review Team

Prior to the review, the lead reviewer should contact other team
members to conclude all arrangements of time, place, and materials.
The lead reviewer should discuss with each team member his or her
background and experience with program quality review. Expecta-
tions for review preparation should be clarified and the overall
schedule of eveats and review strategies determined. Finally, the
plans and expectations for the review preparation meeting with the
leadexship team should be discussed.

Preparing for the Program Quality Review

A successful program quality revicw depends on a thorough
preparation on (he part of the review team. In addition to
completing the necessary arrangements, the team will read, study,
and discuss a variety of materials prior to the initial meeting with
the school principal ~d the ieadership team. Some of these
materials will be obtained through the consortium coordinator, while
others will be obtained directty fron: the school. The basic set of
materials includes:

- California of Education’s handbooks,
framewoiks, and K-8 curriculum guides in the curriculum
areas selected as & focus of the review

- Curriculum assessment results, goal statements,
expectation statements, books in use, reading lists,
achievements, and other materials as determined by the
school and the district

- School plan
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- School data summary including results from the previous
program review

- Logistic information such as maps, schedules, staff roster,
and so on

Study the curriculum materials. The curriculum materials prepared
by the California Department of Education include state curriculum
handbooks, frameworks, and K-8 curriculum guides. These materials
will be reviewed by the team. The purpose of this review is to
ground the review team in what state and national curriculum leaders
believe makes a quality program in their area and to provide the
background standards which will frame the discussions between the
review team and the leadership team on curriculum issues. In
addition, the review of the curriculum materials will help the team in
the analysis and assessment of the school's curriculum and in the
formulation of suggestions which will have the best resuits for
school improvement.

The cumiculum materials sent to the reviewers by the
school--such as the goals and expectations, the school’s curriculum
assessment, the books in use in the classroom, required and elective
reading lists, and so forth--should provide a sense of the curriculum
offered by the school. It is important for the team members to be
able to demonstrate a basic understanding of the curriculum offered
when they first meet with the leadership team.

The reviewers will analyze how the curriculum offered by the
school compares to the standards of the quality criteria and the
expectations conveyed by the guides and handbooks in the
curricuitn materiais prepared by the Department of Education.
Curricular {ssues to be discussed at the review preparation meeting
with the leajership team should be identified and framed for
discussion.

Q
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In preparing for the discussion on curriculum, reviewers should
ask the following questions:

° What is the balance of subjects taught every student?
° Are there major gaps in the curriculum?

° What kind of balance is there between skills development
and coatent in each curricular area?

° What books are the students reading?

. How are writing and oral presentation incorporated in
each curricular area?

° How are the skills of interpretation, inference, critical
thinking, proolem solving, evaluation, and other higher-
order skills incorporated into all curricular areas?

Evaluating the materials with respect to these questions will help
identify the curricular issues to discuss at the review preparation
meeting. The discussion will help resolve some of the issues and
provide an indication of strengths and areas of improvement to be
confirmed by observation and interview.

Read the school pian. A careful review of the school plan

(including the school budget), especially those curricular arzas
selected for in-depth review, helps the reviewers understand what the
schoot priorities are, what the planned program is to accomplish, and
how it will be accomplished.

Study the school data summary. The organization and

interpretation of data in the school data summary should include

652




Part Il The Middle Grades Program Quality Review Process (coat.)

demographic trends over time; student achievement patierns over
time; attezdance and other climate patterns over time; program
evaluation reports; results from the previous program review; and
district and school policies related to curriculum, instruction, staff
development, and school planning. This information will provide a
picture of trends in student achievement, student earoliment, and
school climate. In addition, reviewers will leam something of what
the district and school philosophy is and what leadership priorities
and practices are by reading policy documents requested from the
school.

PROCEDURES DURING THE REVIEW

Review Preparation Meeting with the Leadersiip Team

The meeting held to prepare for the review takes place the day
before the review. The purpose of this meeting is to establish a
common understanding among reviewers, thc principal, the leadership
team, and aporopriate district staff of what to expect during the
review. The meeting is chaired by the lead reviewer. The lead
reviewer and the principal should discuss in advance the purpose,
roles, and process of the meeting. The agenda should include the
frllowing items:

° Sc . The principal briefs the team on the
historical and social context of the school. Recent events
that have had a significant impact on the school’s life arc
described.

) i Vi The lead reviewer
briefs school staff on the history and purpose of program
quality review. The basic review methodology is
explained, and the roles of the team members are
clarified.

6.3

Seif-study discussion. This is the most substantial item
on the agenda and usually requires the most time. The
discussion shozal move through five steps:

L Discussion of the highlights of the curriculum
documents, the local materials, the model
curriculum standards, and the quality criteria
provided by the Califc mia Department of
Education

2, Discussior: of the achool’s self-study process,
including the results of the seif-study in selected
areas of the cwriculum

3. General discussion of the curriculum offered by

the school and specific discussion of ihe two or

more curriculum areas selected by the school for
review

Discussion of issues identified by the review team

Establishmen: of expectations for the curriculum

focus and strategy of the review

oo

If the local view as to curriculum differs substantially from the
view conlained ‘a the quality critesia or the model cusriculum
standards, the differences should b~ discussed. From this discussion
should come a shared understanding of how curriculum differences
will be managed during the review. Note: Because the quality
criteria were developed with the help of major state and national
curriculum organizations, representatives of local districts, and
eminent scholars, substantive differences should be rare.

° school plan. The plan is discussed in order t0 determine
dologies, the school’s goals, and other issues were
developed and are expected to be implemented.
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° School performance report.  The leadership team and the
review team discuss their interpsetation of the data and
information in the report, including past trends and future
aspirations. The analytical values of data are discussed
as to what areas are to be focused on and what strategy
is to be used.

. Agreement on strategy and focys. Next, agreement is
reached on the basic strategies the team will follow and
the three areas where an in-depth review will be
conducted.

° Schedule of events. Final scheduling and logistics are
worked out.

Introductory Meeting with the School Staff

If the principal and leadership team believe it would be
advantageous to the review process, arrangements can be made for a
short, informal meeting of the school staff and the reviewers prior to
the beginning of classes on the first moming of the review.

During this meeting the reviewers would:
[ Share the purpose of the review

- Compare the school program with the quality
criteria to determine the effectiveness of the
instructional program.

- Recognize the program’s strengths.

- Make suggestions for increasing the effec-
tiveness of the instructional program.
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° Alert staff members to the procedures that will be
followed.

- Observe each classroom included in the r3view,
have informal discuss.ons with students and staff
members, and review students® work.

- Review the instructional program received by a
sample of stdents.

- Conduct group interviews with teachers,
counselors, support staff, paraprofessionals,
councils/commitiees, parents, and the district’s
office staff, as

- Revnewthecumculunmatmals the results of
the seif-study, student achievement and other
outcome data, schoolwide policies and procedures,
and the school plan.

Issue the report of findings.

Visits to the Classroom

The reviewers work with the school staff to ensure that all
approprnteclassroomsaremtedmdmatresmnccspecmmmoms,
learning laboratories, media centers, and other areas where regular
and special learning activities occur are visited when appropriate.

Through classroom observation, which includes informal
interviews with students and staff, the reviewers gather information
about how the curriculum, instructional methods, and organizational
strategies operate in the classroom setting. Such observation car
also provide insight into the effects of staff development,
instructional support, and planning activities. On entering the class-
mom.remwass&mﬂdspendafewmmutuobsemngvhatu
happening, remem! i7ing that they are fomung an initial picture
rather than making a jaodgment; that each impression will need to be
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verified through further observation and informal interviews as well
as through other sources; and that first impressions may be nfluecced
by personal bias.

Questions that might be asked include the following:

What are the students doing? Receiving instruction?
Applying skills? Synthesizing and evaluating
information? Waiting? Causing a disturbance?

How is the classroom being managed? Is it ccuducive to
learning? Is it academically focused? Is instructional
time wasted?

What is the range of activities--from acquisition of
knowledge to higher-level learning skills and application

How is assistance being provided?

How much time do the students spend on the assigned
activity? Do they know what to do? Are homework
assignments done in class?

How are different student populations in a classroom
being addressed? To what degree are they participating
and performirg compared to their peers? Are they all
learning the core curriculum?

To what extent are instructional settings varied according
to the needs of the student andfor what is to be learned?

)

Intervievs

Collecting information requires cross-validating observations,
interviews, and documentation to verify, clarify, and expand
information gained about the school program and how it impacts
students. In addition, interviews provide opportunities for district
and school staff and community members to ask questions of the
review team and share additional experiences--past, present, and
future--to form a better perspective of the school’s vis‘ons and
progress.

Documentation
The use of documents such as statistical data, school policies,
schedules, and results of the previous review, form an initial base of

information that can be used to further verify, clarify, and expand
findings throughout the revicw via observations and interviews.

Application of the Quality Criteria

The quality criteria are of two Finds—those that address specific
curricula areas and those that address schoolwide program elements.
Reviewers will note tLat while each criterion focuses on a specific
part of the program, there are common themes that tiwead through
each of the sets or criteria. In applying the curricular criteria,
ivviewers will observe instruction, review students’ work, and talk to
students and ‘nstructional staff members to determine for each
curricular area being reviewed:

° WhAt constitutes the curriculum. including:

- What is to be learned (as documented by the
wnitten goals and objectives of the curriculum)
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- What is being taught
- What students are learning

° The extent tc which lessons and assiguments, including
instructional strategies, material, media, equipment, and so
forth, are appropriate to:

- The curriculum to be learned
- The needs of the students

() The extent to which lessons and assigaments:

- Extend beyond rote learning to application of
what is being learned.

- Employ the fundamental basic skills in acquiring
curricular knowledge.

- Challenge students to think and communicate
their thoughts.

- Enable students with special needs to succeed in
the core curriculum.

Application of the Schoolwide Criteria

In applying the schoolwide criteria, reviewers will talk to staff
members, observe them at work, observe the interactions among staff
member- and students, and observe the operations of the school
program to determine schoolwide effects on learning. Reviewers will
determine:

o The extent to which the culture of the school revolves
around the joy and importance of learning

27
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° The degree of alignment of the allocation of human and
material resources, including staff development efforts,
with curricular and instructional goals

° The extent to which the school is actively engaged with
the parents and the wider school community in commot:
support of school and community goals

° The presence of a viable, ongoing school improvement
process

Development of Suggestions, Action Plans, and Recognitions of
Program Strengths

Suggestions for increasing the effectiveness of the school’s
program will be framed by the review team members as they
compare what has been learned about the program and its impact on
students to the quality criteria. These suggestions will be reviewed
by the leadership team. Both teams will select three suggestions
from the three in-depth criteria to be developed into action plan-.
These plans will identify comprehensive activities that will have the
greatest impact on the program and will lead to improved
effectiveness in many areas. In addition, these plans will include a
variety of strategies for implementation, inclusion of resources
(buman, material, fiscal), designation of responsible person() for
implementation of activities, ongoing monitoring and evaluation, and
time frames or completion dates.

A calenau of implementation for the remaining suggestions will
be developed collaboratively by the PQR team and the school’s
leadership team. Activities may or may not be incluaed, depending
on available time at that point in the review.

70




Part Il The Middle Grades Program Quality Review Process (cont.)

In developing recognitions of program strength, the review team
will consider the following criteria:

° A program or an aspect of a program that reflects the
high quality in the quality criteria

) An aspect of th: program in which significant
improvement has occurred

® A high-quality program that is in place for all students

° Cellected information that supports and warrants the
recognition

These criteria make it possible to recognize outstanding programs
or aspects of programs that are in place at a school. The term
recogRiti is used in lieu of commendation and
requires supporting evidence related to the quality criteria.
Individuals should not be s.agled out for this recognition.

Cautions About Applying the Quality Criteria

No matter how well designed the procedure or how well
prepared the reviewer, there will always be difficulties in judging
program quality. Reviewers should be aware of these difficulties and
the potential consequences of each.

Overgeneralizing. Necessarily, the review is limised to a sample of
situations for a given point in time, curriculum content, students, and
S0 on. Merely assuming that this limited sample is typical is a
mistake of overgeneralization. To avoid overgeneralization, the
initial impressions from observed sasipies must be supported by
relating what siudents are doing to the work they are producing.
This current work is then related to samples of past work from the

71

28

last several weeks. The observed activities and students’ work are
discussed with the teacher, and explanations of how the activities fit
in with the overall program for the year are requested. The
teacher’s explanation is an important step in generalizing. Finally,
observations in the various clsssrooms should be related to
schoolwide programs an. plans for programs. Reviewers should
discuss this relationship with the teacher, with people active in
planning, and with school leaders, especially the principal. By fitting
observation and explanation together in this way, it is possible to
construct a historical picture of the school program and tie it to the
observed experiences of students. It is this picture and the tie to
students which provide the framework for generalizing from specific,
observed data.

Considering all stuc2nt tions. In judging the extent to
which each aspect of the program matches the standards of the
quality criteria, reviewers r-ust cons:der all student populations.
When virtually all studext populations receive curriculum and
instmclionasducribedinthequalitycxiterion.thatupecto(me
program is recognized as high quality. If, however, a specific
population of students were receiving curriculum and instruction of
quality lower than that described in the criterion, the review team
would frame a suggestion for improving the quality of program
received by those students.

Too impressionistic. While initial impressions are a valuable guide
for pursuing a line of investigation, they shou’d be validated or
rejected by careful examination of appropriate evidence. This
evidence should include teachers’ explanations, students’ work, or
classroom observation. Initial impressic: s can be based on situations
which are not typical of the school. Reviewers are cautioned not to
let these impressions color the review without verifying ihem,
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Too analytical. The reviewer should not just charge through the
school as an active information gatherer, ferreting and figuring the
whole time. This car lead to collecing data simply fcr the sake of
collection rather than looking for the quziitative effect on the
program. Reviewers should give the school an opportunity to
disclose itself in its own way. Reviewers should, therefore, spend
some time quietly allowing the atmosphere and tempo at that school
to preseat itself.

Personal bias for_or ageinst specific materials or programs. Use
the criteria and pi procedures in this manyal. Reviewers should keep in
mind that what would not work in one situation may work in
another. Reviewers must be certain to cbserve how a program works
for the school; rather than judging how it would or did work for
them. Just because a program was best for a reviewer at his or her
school does not mean tnat it should be judged as etfective in another
school.

False positive. This costly mistake occurs when a school staff is
doing a poor ar mediocre job, and the reviewer tells them they are
doing a very goud job. When this mistake is made, the incentives
for improvement are undermined and the arguments for maintaining
the status quo are reinforced by the review.

False negative. Although this mistake can be most upseiting, it is
not always as bad as the false positive. Schools which are found to
be effective but not up to the quality criteria are often upset that
they did not receive a top finding (just as students used to getting
A’s complain the most over B+ grades). In many cases, these
schools are strong and confident enough in their self-study to brush
off the effect of a false megative. In some cases, however, cspecially
in schools which have made progress in developing more effective
programs, a false nc_ 'ive rating can > demoralizing.

Lol
i)

Reinforcing facades. An error is reflected when the PQR process
collaps«s into a game. While concern for fairness is very important,
it is less important than concemn for the rezi job of educating
students.

Overattention to the technology aad procedures of program q ‘ity
reviews may subvert the intended effects un .ducation and cr a
"fair" but expensive and wasteful ~ame. Sume school and disuict
personnel complain that trying to do well on the PQR forces them to
waste time building facades instead of teaching the studeats.
Reviewers should not reinforce facade buflding in schools which
want to do well. Reviewers should concentrate on students’ learning
rather tha_% on the paraphernalia of instruction.

L™

Ongoing Discussion with the Leadership Team.

During the review, several times will be set aside for informal
and/or formal discussions with the leadership team. These meetings
serve to keep everyone abreast of:

) How the review is proceeding

° Arcas in which information is incomplete or missing

) Scheduling problems

® Feedback on what has been leamed about the program so
far

In addition, the meetings provide an opportunity for the team to
receive feedback about how the review is being perceived by the
school community and to receive additional information.
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Ongning Meetings of the Review Team

Throughout the review, the reviewe.s must meet frequently to
ensure consistency in their perceptions of the program, the process of
review, and their concepts of areas for improvement.

The times that have been found to be most productive for
meetings of reviewers are:

° Following the first few classroom visits--to establish
commonality of observation

° Preceding group interviews—to determine questions to be
explored and issues to be raised

° At the end of each day of the review--to discuss quality
findings and suggestions for those aspects of the program
needing no further clarification and to design straiegies
for collecting additional information and’or resolving
conflicts in information

° Preceding the preliminary report to the leadership team,
at which time quality judgments and suggestions for
increasing the effectiveness of the insiructional program
are prepared aed the roles determined for the report to be
made to the leadership team. By the end of this
meeting, suggestions should be framed, based on what
has been learned about the school.

How the Report Is Developed

Preparatiou for the report of findings is concurrent with the
process of program quality review since the report is based on all
the information the review team and leadership tean have gathered
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through the investigatory methods of observation, interview, and
review of documeqts.

Conferences of the review team members, held throughout the
review, form a basis for the report. A picture of the school emerges
from these conferences as reviewers:

Identify areas that require more information and plan
strategies to collect it through observation, interview, and
discussions with the leadership team.

Review the school plan and all documented information
gathered during the visit.

Compare information collected with the key ideas in the
quality criteria.

Identify potential areas for suggestions, recognizing the
school’s own improvement process.

Identify the local and regional assistance resources by
curricular areas so thiat suggestions may be coupled with
the action plaas.

Decide on the order of the preliminary report to the
leadership team, how the discussion is to be guided and
by whom, and the responsibility each reviewer will take.

Development of the Report of Findings

Early on the last day of the review, after all observations and
interviews have been completed, the review team will meet with the

principal and the leadership team members who attended the review
preparation meeting. This meeting has four objectives:
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Part [l The Middle Grades Program Quality Review Process (cont.)

° To report findings and suggestions

° To select the three suggestions that will be developed
into action plans

J To complete, in a collaborative effort, the development of
the selected suggestions. (This is done by elaborating the
general suggestions prepared by the review team with
concrete details specific to the school and its planning,
and implementation processes.)

° To plan the best way of presenting findings to the eatire
staff

During the development of the report with the leadership team,
the review team presents what it found when the members compared
the quality criteria to what they had learned about the program and
its impact on the students. Questions about these findings will be
answered, information verified, and the analytical portion-—-the
information the team has collected that seems to identify what is
preventing a high-quality program--of the report of findings will be
framed. The cooperation and collaboration of the leadership team
are ess.ntial in providing suggestions that nre meaningful and are
likely to produce results and in providing a bridge between tue
review team and the rest of the school community so that
perceptions are viewed as valid.

It is important for all involved to rec.gnize that the report of
findings is developed at ~ working meeting. After the major
findings of review are shared and discussed and the team’s
recognitions of program str~ngths and suggestions are presented, the
main task of the meeting can be addressed--determining which three
suggestions will be fully developed into action plans and which will
remain suggestions. In a mutual effort the review team and the
leadership team will build the selected suggestions into actior plans.

- 7
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Also, a teatative calendar oi implementation for the remaining
suggestions will be developed during the review. The completed
action plans will include proposed activities, strategies for
implementation, resources needed, a calendar, persons responsible for
implementation, and ongoing planning and evaluation activities.
Finally, ‘hese suggestions and action plans are woven into the report
of findings as a working document to be usea by the school to
guide further improvement efforts.

The lead reviewer must conduct \he developmental meeting in a
way which elicits involvement from school staff. Many schools will
be knowledgeable about PQR opractices and procedures and will be
ready to take an active collaborative role in the process. At other
schools, the leadership team wiii want the review team to assume the
majority of the responsibility for reporting to the school and framing
the action plans. It is the responsibility of the lead reviewer and the
tearn members to assess the readiness of the leadership team to
participate in the report of findings and to plan activities in
accordance with the abilities of the sta™.

Report of Findings

The report is both a written and oral presentation, delivered at
the conclusion of 2 progrum quality review, which grows out of a
discussion of review findings between the review team and the
leadership team. It is the means through which the analytical
portion of the review is linked to assistance resources within the
school, district, county, and region and is then communicated to the
schooi community. It is the most critical element of the entire
review process.

The report communicates the following major elements:
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Part I The Middle Grades Program Quality Review Process (cont.)

° Written feedback regarding the school’s self-study
process, product, and recommendations for improvement

° A summary statement that addresses student and school
performance data reflecting a match between the data and
the report of findings

° A brief analysis of th. school’s implementation of the
action plans and suggestions from the previous review

° The summary of findings of the school’s curriculum and
instructional program compared to i~ quality criteria

° The action plans and suggestions for improving the
effectiveness of the planned program, including the
resources available for supporting the action plan

° The review process as a model for collecting andg
analyzing information about the planned program in a
way that results in improvements in the effectiveness of
the curriculum and instructional methodologies

These elements are woven together to provide information to the
school as to how the effectiveness of the program can be sustained
and/or increased.

A successful report of findings is a stimulus for continuing
program improvement. It noi only confirms and extends the
knowledge that staff and parents have about their program but also
assists the school in gathering and organizing resources supportive of
the school’s plan for improvemeni

The information the review team has gathered at the site, its best
judgments about the quality of the curriculum and instruction, and
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the suggestions for increasing the effectiveness of the instructional
program are communicated in two phases:

During the development of the report of findings with the
leadership team, the team recounts its findings, plans the
best way to present these findings to the staff, and col-
laborates on the development of selected suggestions into
action plans.

The report of findings, offered at an pen meeting of the
entre staff, district representativ-«<, council members,
parents, and community membe. communicates imple-
mentation progress from the previous reviews, school data
analysis, self-study feedl wck, the results of the analysis of
the school’s curriculum and instructional program, recog-
nitions of program strengths, suggestions, and action
plans that address selected suggestions in a way that
encourages efforts to continue program improvement.

This two-phase reporting sequence hrlps determine that:

The analysis of program quality will be presented in such
a way as to encourage improvement efforts at the school.

The suggestions and developed calendars are appropriate
and are likely to yield positive results.

The action plans will be complete and fully understood
by staff and reviewers.

The leadership team and school sitq council will become
actively involved in the review and improvement proce-
dures so tha: they may use similar methods when other
curricular areas are to be reviewed within the school’s
own self-study process.
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Part Il The Middle Grades Program Quality Review Process (cont.)

Delivery of the Report of Findings

Following the developmental meeting with the leadership team
and the joini development of selected .uggestions into action plans,
the report of findings is presented to the remainder of the school
staff. parents, and district office and community members.

This report may be presented by the review team or a combination
ofthexevxcwtmmandﬂ:eladashnpteam The purpose of this

report is to:

° Present the findings of the review to the school
community.

° Provide the supporting evidence that contributed to the
analysis of the program.

. Present the suggestions. Expand on the written
statements by sharing the ideas and recommendations of
the review team and the leadership team on how the
school staff and parents can use the planning/evaluation
process in their school plan and for continued program
improvemen?,

() Describe the action plans.

The final and lasting impression at the school will be a
professional, clear presentation that eff=ctively recounts the analysis
of the planned program, reports the findings of the program quality
revnew,recognmﬂlesmgthsofmeprom and frames the
schooi’s improvement efforts through appropriate suggestions.

In ncesenting the report, the review team and participating
leadership team members will:

. Emphasize that the rev.. % is of the whole planned
program, =i oi “adividual classrooms or particular paris
of the program.

. Explain how the quality criteria are used and how they
relate o sach other. -

° Recognize the effort expended by stait’ and others in

implementing the program and/or their effort in
improving their program.

° Presentmeﬁndmgsrecoynmofprommmn

suggestions for increasing program effsctiveness, and the -

action plans developed collaboratively by the review team

° Provxdcfwdncktomcschoolonthemmgmsand
weaknesses of their self-study.

° Rmewmemlymofthemplanamamofdn
suggmons and action plans generatcd b the previous
review.

. Thank the school ‘community for its hospitality.

PROCEDURES AFTER THZ REVIEW
Action Plaas in Schg Plans

and detail
and placed in the school plan. Actionphnsshou!dcomg?

o oo
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W
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Pat Il The Middle Grades Program Quality Review Process (cont.)

calendar of activities, designate responsibility, identify supporting
resources, and include an evaluation component.

Roler ¥ School Site Council and Leadership Team

In School Improvement schools, the school site council (SSC)
assuraes an active part in monitoring th follow-up activities that will
grow out of the formal prugram quality review process and the
report of findings. In ali schools the leadership team should take an
active role in the implementation of the suggestions as well as the
action plzns.

The school site council and the I~adership teara could develop a
yearly written report that describes:

° The progress being made in irolc 1eniipg action plans
and suggestions

° The role playec' by school and distri .t personnel in
umplementation .

° How implementation of the proy am has affected student
experiences and/or the school organization

® Action plans and suggestions tha: have mot been
implemented and the reasons why implementation did not
take place
Copies of the report could go tn the membership of the school
site council and leadership team. school staff, school community
groups, district office, local boad of education, consortium
coordinator, and the California Jepariment of Education.

5.

Role of School and District Staff

The decisions about who will assist in i ing
recommendations or modifying the planned program rest with the
scholl and the district staff. For follow-up assistance in
implementing the action plans for program improvemert, the school
personnel contact their district resources, offices of county
superintendents of schools, the California Department of Education,
frivate or public institutions, staff development centers within their
areas, or whatever they decide would be best for them.

» Program quality reviews are monitored by the California
Department of Education, and th: results are used to provide

assistance to schools, districts, ohes of county superintendents of
schools, and regional resources.
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THE PROGRAM QUALITY REVIEW PROCESS

School reviews program,
using the quality criteria,
and reaches conclusions

about program effectiveness. Team PREPARES:

® Summary of findings

® Recognitions of program strengths
‘ ® Suggestions for increasing school

effectiveness

DEVELOPMENT OF REPORT OF FINDINGS:
Leadership Team

by the team. Selected suggest:r s
devecloped into action plans.  ——J

(A\
N

Notr ctured: . REVIEW PREPARATION MEETING
Premeeting between principal
and lead reviewer KNOWLEDGE of: About our program:
quality criteria, school plan, how it’s working, for
school data summary, whom, where we’re
curriculum going (Setf-Study)

COMPARE WITH:
QUALITY CRITERIA

& ==

« .

REPORT
OF FINDINGS
TO SCHOOL

L - QA n
FIND OUT BY: !

REVIEW OF SCHOOL’S
PROGRAM

Observing what's happening
Talking to school community
Reviewing records and documents
Talking to leadership team

Case studies/shadowing students
Roviewing self-study

What comprises the program and how

111111

it is affecting the students and adults.

Report on quality of
program compared to the
quality criteria and

suggestions for improving
impact of the program on

all students,
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F'OUR STAGES OF PROGRAM QUALITY REVIEW PROCESS FOR MIDDLE GRAD%S

PN AN

PREPARING REVIEWING REPORTING
oot onco v o 4 o , e S
| REVIEWERS | | SCHOOLSTAFF | [ REVIEWERS | [ SCHOOLSTAFF | [ REVIEWERS | [ SCHOOLSTAFF |
1. Receive training. 1. Identify leadership 1. Select a sample of 1. Identify a group of 1. Compare their collec- 1. Implement action
team and others who studen” 1o interview students available 1o tive knowledge about plans developed with
2. Review curriculum have special respon- and to shadow through the review team for the school program the review team.
materials: sibilities during the their day at school. shadowing. ar3 its impact on the
+ K-8 Model self-study, students to each 2. Review other
Curniculum Guides 2. Observe in 2. Carry on with business quality criterion. suggestions made by
+ Frameworks and 2. Receive onentation rooms. as usual. tise team.
handbooks to program quality 2. Descnbe th:e current
» Caught in the review and self- 3. Conduct interviews, 3. Be prepared to share quality of the program 3. Using the tentative
Muddle study. both formal and their knowledge of the 1N suUMmMAary statements calendar, plan how
+ Other cumriculum informal. program and its of findings for each these suggestions can
malerials as 3. Conduct the self- impact on the crirerion. be implemented, by
necessary stedy, usmg the 4. Review pertinent students. who, with what
guide for conducung documents. 3. Kentify recognitions resources, and by
3 Stdy school materi- a self-study. of program strengths when.
als: 5. Mect together and reas of significant .
* School plan 4  Summanze the regularly to analyze improvement. 4. Monitor carefully all
* School data findmngs of the self- anJ synthesize what program changes,
summary study and prepare o students are leaming 4. Identfy areas of modifying them as
+ Self-study repon share with reviewers and to determme what suggestions for necessary for
* CAP and the on their armval, other mformation 1$ increasing school maximum effective-
school performance necded. cffectiveness. ness.
report 5 Send copies of the
* Reportof findings self-study, school 5. Provide self-study
from previous PQR data summary, feedback.
« Other matenals school plan, CAP
from the school as and the school
necessary. performance re ort, Reviewers and leadership team
and selected other meet 1o review and discuss the
materials, if findings and 1o develop collabora-"
appropriate, to the tively suggestions for increasing
reviewers. Reviewers and leadership school effectiveness into action
Luowe team meet regularly o S ~lans.
discuss the progress of the
Reviewers and leadership team review. The entire school staff, The reviewers present the report of
meet during the week prior 1o the along with interested findings, sharing their findinge,
review 1o discuss self-study and e
uls received by the o students, parents, and Tecognizing strengths and
e mle lsl:::ne: ;:w qyu emol::.m community members, are l’:ffﬂ:‘!}l improvements. 'h'l;he
and to finahze the schedule and mv;‘l:: 1o atiend the report . esc:u:&nu:?sz“yeﬁi::s
procedures of review of findings. of BE .
Q 36 & 8
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PART 1V =
THE PROGRAM QUALITY REVIEW CRITERIA

The criteria in this document incorporate the philosophy of middle grades education as highlighted in Caught in the Middle: Fducational Reform y
for Young /idolescents in California Public Schools, 1988. . They were developed jointly by the middle grades program quaiii, ..view task force o
and the California Department of Education. f

CURRICULAR CRITERIA SCHOOLWIDE CRITERIA

e English-Language Arts e Students in Transition: The
Culture of the Middle Grades

e Mathematics
e Curriculum of the Middle Grades
e Science
o Instructional Practices
e Hisory-Social Science
e Student Support System
e Visual and Performing Arts
e Improvement Processes
e Physical Education

o English as a Second Language
o Foreign Language
90 .
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ENGLISH-LANGUAGE ARTS

The English-language arts criterion prmn;nw a meaning-centered knowledge, and experiences; (3) the integration of listening,
literature program which is planned and developed for all students. speaking, reading, and writing; (4) the effective use of these four
Through such a nrogram students gain (1) a solid body of processes in all areas of the curriculum; and (5) reading in all
knowledge derived from a common cultural heritage reflecting the content areas and writing across the curriculum.
contributions of the diverse ethnic and racial groups that make.up X
the United States; (2) experiences in confronting important human Apply this criterion equally to all students, inciuding average
issues; (3) personal, ethical, social, and aesthetic values; and (4) students, limited-English-proficient students, those students achieving
effective listening, speaking, reading, and writing skills. The at a level significantly below that of their peers, gifted and talented
program includes (1) the study of significant literary works; (2) students, students receiving special education instruction and services,
instruction which builds on students’ interests, skills, prior and students who are members of ethnic groups underrepresented in
colleges and universities.
PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE
kri-ECTIVE INEFFECTIVE

Curriculum

Significant literature is the basis of the English-language arts A skill-based, worksheet-oriented program is provided in which

program in which core works from a variety of genres sslected skills are taught in isolation and deal primarily with concerns

to accommodate a variety of cultural perspectives, individual of reading levels and superficial treatments of values in safe,

tastes, developmental concems, and personal experiences are diluted, or sterile texts dealing with trivial subjects or

studied in depth by stdents. Human dilemmas and values are condescending themes.

confronted, and higher level thinking skills are employed as
students derive and convey meaning in order to clarify their
own understanding of basic human values

The widdle grades curriculum is pan of a systematic, articulat- No grade-level continuity is evident. The curriculum is
ed K-12 program with outcomes resusting in new insights into fragmented from grade to grade or school to school.
the human condition, knowledge that adds to students’
emerging world view, ability to think critically about ideas and
concepts, independence in using the language ar's .ols, and
pleasure from reading quality literature for its own sake.
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English-Language Arts (cont.)

Skills are taught in context and the language arts processes of
reading, writing, lisening, and speaking are interrelated and
serve a8 tools for leaming as studests bring their prior
knowledge 10 bear on comprehending text.  Students receive
direct instraction regarding the conventions of langmage when
these have not already been acquired through reading and oral
discourse.

Instruction
Allsmduns.mduﬁnglm’ pﬁed.m«ym

Through large group seutings, collaborative groups, and
partners, they discuss ideas and values in core and other
literary texts with the focus of istruction on belping them
develop new insights into their own lives and those of others.

A range cf thinking skills taught in the comext of worthwhile
literature is essential to instruction. A wide range of thinking
develops as students read, write abowt, and discuss the
meanings they discover through this liserature.

Students in all subjects leam to use the writing proce.s
flexibly, with attention to the different strategies necessary for
the differ>nt kinds of writing scen in the real wordd. The
sequence of writing instruction beging with encouraging fluency
and content before comrectness of form.
Olilagngepmﬁcmcyuwmynvuayof

indiviGual and group listening and speaking activities a settings
where meaning is sought and degotisted from literatn. 2.
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Skills are tangit one at time and as ends in themselves without
connection t0 students’ prior experiences and the i
that these skills will add up to students’ ability to read and
write well.

The program separates swadents into categories and is remedial
in nature, accelerated for only 2 few, or disconnected in
concept and approach.

Skill sheets are ceatral to the curriculem. Students passively
complese skill sheets and read coatrolied vocabslary stories in
order to develop corsect speech aad written products and
comprehend single interpretations. Formalistic teaching of
m:umammmu
thesastic imterpretation peevails. LEP and other mimority
sadeats do mot experience the common core curriculom.

Thisking is perceived as distinct, separate, and hierarchically
aranged levels. Thinking isstrction is separated from the
language processes and comtest.

Odym—kwlwﬂigtdsmmommlmpoae
ad separse from students’ ideas. Studests arc taugint
formulas for written products, ¢.g., the S-paragraph essay and
the paragraph with a fixed topic semtescs:. 'l'lepupouen
correciness according 10 predetermained adclt standards.

Ouly the best stadents are encouraged to speak and the
activities are sot conmected 10 reading and writing.
Opportusities for seif-expsession in individual and group
settings are limited. Verbelization comsists of one-word
responses to teacher’s questioning.
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English-L anguage Arts (cont.)

School Eavironment

Teachers of all subjects encourage mastery of the language arts
skills. They introduce and model the reading, writing, and
thinking stratcgies students are to employ.

The entire school community supports and models the effective
use of all the language arts.

Home Eavironment

The school promotes a home environment in which parents
serve as good models and help their youngsters with their
school work by prviding a safe environment conducive to
leaming. They are supportive of their school work and engage
in reading, writing, and speaking activities with them.

Staff Development

The school in-service education programs address the
development of a broad background in kiterature, methods
appropriste to a literature-based curriculum, research op
leaming, and resources offering help in the design 7ud
implementation of English-language arts program.

Assessment

The assessment program reflects the purposes of the
curricalum. It covers the full range of goals of the English-
language arts program, aligns with what students are

to leam, and provides altemate strategies and forms of testing.
Assessment is based on students’ work over time and relies on
their written and oral work and not just objective testing during
ad following the completion of their work.

a5
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Instruction in the language arts skill; is relegated to the reading
and Englich teachers. Teachers and other adults in the school
infrequently share their reading and writing with students.

Members of the school community demean the. importance of
language arts skills and serve as poor modeis.

The assessment program emphasizes the testing of narrowly
focused, isolated, or low-level skills. Prominence is given to
objective tests following a period of instruction.

36
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English-Language Arts (cont.)

INTEGRATED CURRICULUM

All students learn the language arts in a full, balanced, and
integrated curriculum which is literature-based, meaning-centered, and
which draws on students’ experiences. The curriculum enables
students to gain knowledge and acquire skills through a planned
developmental program which helps them to achieve cultural literacy
and beco Je aware of values, ethics, customs and beliefs. The
processes of listening, speaking, reading, and writing are integrated
in a total leaming program. All students receive teacher-directed and
student-ceatered instruction which helps them to comprehend,
appreciate, and respond to significant core literary works. They
come to value the four language arts processes as tools for
clarifying, expressing, and leaming new ideas in all curricular areas.
Thinking skills are developed through the use of language arts across
all areas of the curriculum.

LITERARY WORKS

The school has established a literature program divided into
three major categories: core, extended, and recreational-motivational.
The core program includes works of literary merit that have been
carefully selected by curriculum planners and teachers. These
works are central to every student’s instruction and are given
intensive attention on a classwide basis. Teachers help students
experience these literary works through careful and in-depth reading
as well as through other avenues such as hearing them read aloud, in
part or as a whole, or in seeing them performed on stage or screen.
They then use them as motivators of classroom discussion and
students’ writing. The titles selected for the core list include ail
genres, so that students experience a representative sampling of our
literary heritage in a systematic program which is articulated among
all grade levels. Although they are not considered the entire
language arts program, the cc:- works serve as key vehicfes for
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introducing students to the intellectually stimulating world of
literature. Teachers are careful not to destroy students’ interest in
literature by over-analysis and textbook treatment.

The extended program consists of works that students read on
their own or in small groups to supplement the classwork casried on
under the core program. Teachers recommend titles which are
appropriate to students at this age level and their special interests,
needs, and abilities. The relationship of the core and extended
programs is built around themes, historical settings, types of
characters, locations, curricular topics, or works of a particular author
or illustrator. .

The recreationai-motivational program consists of titles readily
available in the classroom, district, county, and public libraries. The
literary works read by the students are based on the recommendation
of teachers and/or librarians who are sensitive to the interests of
students in this age group. The students read on their own for
enjoyment and enlightenment, both in and out of the classroom.

LISTENING AND SPEAKING

Students develop effective speaking and critical listening skills
through applied oral language activities. These include frequent
experiences with varied literary works read aloud, storytelling,
performing, and formal and informal presentations. Students share
verbal and written reactions about their reading and writing in both
teacher-directed and student-centered activities. They synthesize and
integrate their reflections on what t"ey hear and read into their own
speaking and writing.
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English-Language Arts (cont.)

-

READING AS A PROCESS

All students, including those with special needs, experience good
literature and engage in critical quesiioning and thinking about the
works. Students learn to read by reading. Even in the beginning
stages, they understand that reading means interacting with and
deriving meaning from print. Students develop reading fluency; they
develop decoding skills to the point where they are automatic and
require little conscious attention, so that they can concentrate on
constructing meaning of the text. Studen:s learn to adjust their
reading speed as appropriate for various kinds of printed matter and
purposes. Instruction helps students move into, through, and beyond
literary works. They are inspired to interact with the works, explore
and ask important questions, find artistic value, and apply the
meanings of the works to their own lives. All students learn and
use a variety of reading comprehension strategies as they formulate
and answer questions about stories vritten by their peers and by
professional authors.

WRITING AS A PROCESS

All students experience writing as a recursive process which
includes prewriting, drafting, responding, revising, editing, and
postwriting, activities. The core, extended, and recreational-
motivational readings frequently serve as the foundation or points of
departure for much of what students writs, They are.<acouraged to
develop fluency before artending to form and correCtness. They
write daily for a variety of purposes, audiences, and topics. Students
write in 2 variety of modes, focusing on the natrative modes in the
primary grades and progressing to the expository niodes in the higher
grades. Students develop their own voice as writers and see their
finished products read, published, displayed, and recognized. The
conventions of writing, including correct usage, grammar, spelling,
punctuation, capitalization, and handwriting are acquired

primarily in the context of the stages of the writing process as well
as through direct instruction when necessary.

INSTRUCTION

Students relate literature to their personal experiences and
connect new knowledge to previously leamed concepts through direct
instruction, cooperative student interactions, and independent
activities. Students share the responsibility for and control over their
learning with their teacher(s) and their classmates. Indeperndent
activities support and prepare students for small group discussions
and whole class interaction. Students are asked open-ended
questions which connect them to and go beyond the text. They are
encouraged to devise and ask their own questions. A balance of
multimodal approaches enables all students to participate and
succeed. Teachers model strategies for composing and
comprehending. Students learn strategies for monitoring and
adjusting their own learning when they encounte. difficulties.

CLASSROOM RESOURCES

Literary works of high quality are available at all grade levels.
Trade books, paperbacks, and carefully selected literary anthologies
are used to achieve the goals of the nwogram. They include literary
selections of high quality and integrate listening, speaking, reading,
and writing. Publications available the state textbook
adoption program are carefully selected in light of the foregoing.
Students use technology such as computers and audiovisual media, as
a resource for (1) discovering new information, (2) storing
information, (3) composing, (4) practicing and learning, and (5)
sharing information, ideas, and their own oral, written, and visual
expressions with others. The classroom arrangement provides for
small-group work; whole-class discussion; displays of student work;
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Enlish-Language Arts (cont.)

independent work in listening, viewing, reading, and writing centers;
and a classroom library.

EVALUATION

Evaluation of students’ strengths and progress in the language
arts program is systematic and ongoing, including a broad reuge of
both subjective and objective assessments. Evaluation reflects the
purposes of the curriculum and includes (1) frequent seif-assessment
and peer critique of writing and spezking activities; (2) teachers’
informal and formal evaluations of students’ participation and
achievement related to both individuval, group, and class objectives;
(3) evaluation by teachers of only final drafts of student writing, i.e.,
teachers should not try to edit early drafts of student writing.
Anecdotal information and data on students’ performance are
collected, e.g., portfolios of studert work, tests, homework, etc.
Students’ work is evaluated in ierms of quality, quantity, type of
work, and growth. Feedback is provided regularly to students and
parents through test scores, grades, conferences, peer critiques, notes,
and awards or other forms of recognition. All students experience
frequent success, and the performance of various student populations
is monitored. Modifications in the instructional program are made to
promote the optimal development of each student.

PROGRAM SUPPORT

Teachers, the principal, and other adults express and demonstrate
enthusiasm for the language arts. They model effective speaking and
listeaing skills throughout the school day, and they read and write
along with and in view of the students. The school library contains
an extensive collection of books and nonprint materials of high
quality. Such material is available in languages other than English
for LEF students and in modes appropriate to the needs of the
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special education students. Teachers and library personnel encourage
and assist students to select and use a variety of resources. They
provide instruction regarding the location and use of information
from various reference riaterials. District and site administrators,
teachers, and specialists support an integrated language arts
programthrough planning, staff development, and communication wath
pareats.

EXEMPLARS

e Literary works selected represent:

- All genres or major literary forms, such as poetry, drama,
myths, fables, short stories, novels, essays, diaries,
biographies, speeches, and articles

- Authors, both male and female, who exemplify the
diverse racial perspectives, stvies, cultures, points of
view, and historical as well as contemporary attitudes

- The full range of human moods and voices: comic,
romaatic, tragic, satiric, melodramatic, etc.

- Language use which is fresh, inventive, and worthy of
imitation

- A depth of intellectual, social, and moral content which
is suitable in terms of the students’ emotional and
intellectual development

e Cultural literacy is fostered. Students become familiar with
characicrs, places, and events; discuss unique cultural values,
perspectives, and experiences; leam idioms and often-quoted
lines; and increase their store of knowledge of commonly shared

¢ Instruction guides all students through a range of thinking
processes which is not based on the assumption that students
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English-Language Arts (cont.)

must acquire one .ype of thinking before being able to progress
to another. All smudents develop their ability to predict, interpeet,
compare and contrast, analyze, synthesize, evaluate, solve
problems, ask questions, and integrate meaning through )
cotnprehending (listening and reading) and composing (speaking
and writing) activities.

All students leara to speak confidently, to listen attentiv:ly and
respectfully, and to trust that they will be heard.

All students take part regularly in a variety of formal and
informal oral language activities, such as:

- Small-group and whole-class discussions, question and
answer sessions, intcrviews, debates, speeches, reports,
panel discussions, eic.

- Oral interpretations, choral reading, oral reading, readers’

- theater, recitations, role playing, dialogue scripts, drama,
chanting, and singing

- Conversation, retelling of familiar literature, originat
storytelling, sharing of objects and experiences, and
telling of stories about pictures

In discussions witb partners, small groups, and the entire class,
students learn to:

- Define ané express their thoughts and values and reflect
on them.

Respond to each others’ insights and observations
Rephrase and clarify a point.

State opinions honestly, precisely, and tactfully.
Discover multiple viewpoints on a difficult issue
Negotiate and find common ground.

Recognize quality and appreciate artistic value.
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- Use contextual clues to reinforce meaning.
- Ask referential or student-centered questions.

All students hear good literature read alov” daily. Through this
xﬁm.mummmmw@m.
enlarge their vocabulary, stretch the/sr comprehension abicities,
develop a common background of content, and build a love of
reading.
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English-Language Arts (cont.)

o All students engage in a daily program of sustained, silent

reading.

INTO literature — Before reading or interacting with a literary
work, teachers empioy strategics to evoke the students’ interest in °
the work and to comnect them persoaally with i, such as:

- Asking provocative questions about the work

- Eliciting the students’ related experiences and prior
knowledge

- Eliciting students’ guesses or hypotheses about the
content of the work

- Providing an overview or synopsis of the work

- . Offering biographical informatiod about the author and
other interesting historical and factual information about
the piece

- Doing an oral reading of a lively scene, showing a film,
or using outside resources, such as practicing authors and
other ers

- Beginning with familiar, simpler works which share
common themes with the more complex work

THROUGH literature -- Students explore the work in depth
through:

- Reading and interacting with the work

- Discussing the abstract ideas, concepts, and values .
encountered in the work

- Generating their own interpretations and responses

- Focusing on crucial quotations

- Engaging in dramatic presentations of the work

- Making predictions about what will occur in the piece

- Recording their reactions in literature logs
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- Making journal entries of quotations or problems
confronted by the characters
) Designing artistic visualizati

BEYOND literature - Interaction with the literary work is
followed by activities that help studrnts puil their
togethatoxeﬂeaonhowthewuttdammdunadmmdto
society, such as:

- aconsidering and reinterpreting their world views as 2
result of the vork

- Developing an illustration showing reiationships among

characters

Relating one piecc of literature to another

Dramatizing the work

Reading peraliel works among genres

Wm;anewpd'ace,aneweaﬁng a change of sceae,

a scaipt for readers’ theater, i questions,

mmmgqedm‘n.ormk

New or difficult vocabulary is studied through the use of
before and after the reading assignment. Words take on new
meaning and interest as students dramatize and illustrate them.

Students experience ail of the fol'lowing stages or steps in the
writing process:
- T ~qjting activities in order to select a topic, identify the
“ .2’ d sudience, and determine the mode, tcae, and
¢ f the writing
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English-Language Arts (cont.)

- Drafting activities in which the students manipulate replacive acquisition of Standard American English
language to suit their meaning and purpose, ovganize (SAE), i.c., students learn SAE without losing their home
details, and give evidence language or dialect.

- Responding activities in which students compare different - Helping siudents realize that thei: ideas are important and
versions of the same piece of writing, consult with that they have something of significance to say when
individual students regarding that writing, and give oral they talk or write
or written responses to what has been written - Bolstering self-confidence

- Revising activities in order to clarify thoughts and ideas,
literally re-seeing and rethinking the writing ) Students work often in heterogeneous ability groups to

- Editing activities to improve style, diction, and adhere to create group and individual products. These pairings or
writing standards and conventions by: groupings:

editing the work:, cf peers and other individuals - Promote interdependence among students.
using an editing checklist or scoring guide for the - Frequently rotate roles, e.g., facilitator, monitor, re-
conventions of languagc corder.etc.
using references or handbooks on usage, - Provide for significant participation by each member.
grammar, and other conventions of writing - Encourage risk taking in an atmosphere of trust, mutual
conferring with teachers and peers respect, and support for individuals and their ideas.

- Reward individual and group efforts.

- Postwriting activities which include evaluating the work
individually, with peers, and with the teacher, and such o The classroom is rich in materials which represent a variety of
activities as displaying student writing or publishing it in geares, levels of difficuity, interests, and topics. Reference
classroom anthologies, newspapers, etc. materials are also available in the classroom.

e Students in the middle grades become familiar with and use the o Assessment focuses on students’ strengths in using language and
rhetorical features and the conventions used in holistic scoring does not take up excessive classroom time at the expense of
guides for all modes of writing specifically tested by the instructional time.

California Assessment Program.
e A variety of measures are used in conjunction with classroom

o Teachers create a positive climate for students with special needs assessments to determine the quality of the language arts
by: program, such as:
- Drawing them into activities - CAPdama
- Supporting students’ native language or dialect while at - Frequency of use of the library/media center a
the same time promcting the 2dditive rather than the - Attitudes of students 1 08
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English-Language Arts (cont.)

- Extent of parent support, participati~n, and satisfaction

- Extent to which student work is displayed, published, and
rewarded

- Quanutyandtypesofsmdentwnungx

- Quality and types of special needs

- Outcomes for special needs students

- Background and training of teaching staff

Teachers, iibrary/media specialists, and students form book clubs
for recreational, classroom, and professional reading.

%

Teachers encourage parents to assist their children to succeed in
the program through activities by the parents such as:

Supporting the successful completion of homework
assignments

Responding to the writing cf their children

Modeling the reading of a variety of materials

Modeling effective listening, speaking, and writing
Having their children read to them and write for them
Having their children help th+ir younger siblings with
school work

- Encouraging their children to make use of public libraries
- Monitoring their use of television and radio

Library/media services and practices encourage studeats to
explore and use the library regularly for assigned language arts
activities and their own interests. Resources available in the
library/media center are plentiful, organized, well-maintained, and
of high quality; they include computers, books, films, video-
tapes, audiotapes, periodicals, dictionaries, and encyclopedias. In
using technological resources, studesnts engage in interactive
activities that require critical thinking rather than short-answer,
workbook-type exercises.
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o Teachers of language arts meet regularly with each other and
with other teachers, specialists, and administrators to review their
program, 0 verify that it links with other curricular areas, to
pian for students they share in common, and to plan

RESOURCES
The following publications are availaise from the Bureau of
Publications, Sales Unit, California Department of Education, P.O.
Box 271, Sacramento, CA 95802-02’{1 (phone: 916-445-1260):
¢  Becoming a Nation of Readers, 1985.
. .
Adolescer= in California Public Schools, 1987.
Schools, 19&7. ‘
¢ English-Language Arts Model Curriculum Guide, K-8,
1988.
e
]
]
. Recommended Readings in Literature, K-8, 1986. (A

1988 annotated edition is also available.)
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MATHEMATICS

Mathematics is a powerful tool for helping students make sense
of their rapidly changing world. The curriculum is designed to assist
students in discovering and appreciating mathematical relationships
and their implications for present application and future opportunity.
Instruction should develop the students’ abilities to enjoy and use
mathematics. The major focus of the core mathematics curriculum is
the development of essential mathematical understandings in all of
the strands: number, measurement, geometry, patterns and functions,
statistics and probability, logic, and algebra.

Apply this criterion equally to all studeats, including average
studants, limited-English-proficient studeats, thnes students achieving
at a level significantly below that of their peers, gifted and talented
studenws. students receiving special education instruction and services,
and studenis who are members of ethnic groups underrepresented in
colleges and universities.

PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE

EFFECTIVE
Curriculum

The faculty has examined the instructional materials and
assessment instruments (especially commercial tests) in use to
identify discrepancies between their explicit and implicit
instructional purposes, and the school’s learning goals for
students.

All strands are incorporated and interwoven in the lessons; no
single strand receives dominant attention.

Most lessons involve several ideas. Students are presented
challenging complex situations to work on.

Problem solving is the context approach used consistendy for
acquiring mathematical ideas.

111
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INEFFECTIVE

;Ibeschoolmnsayonlylhadnetopicslistedinitscemicnlun
match reasonably with the topics covered by the instructiona:
materials and assessment ir truments in use.

The program deals primarily with the rules of arithmetic, with
isolated Jessons on geometry or algebra or statistics.

Each lesson is about one sharply delineated topic. Problems
are chosen to fit the narrow objective of the day’s lesson.

Problemsolvmg:sasetofmhnnpessm&edaep-aely,
problem solving is something fitted in "as time permits.”
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Mathematics (cont.)

The lessons include a variety of mathematical challenges for
studem,mchdmgnotonlymuhem&cdmesudpuﬂes
but also interesting quantitative problems drawn from other
areas.

All problems that students work on have either been generated
by the students or have been presented with an intespretation
that has meaning for them.

All students work on assignments they find ineresting; no
student is assigned to practice mechanical skills.

Lessons are designed to reinforce previously taught concepis
and skills by requiring their use in a variety of new situations
with real world settings.

Students frequentdy work on assignments in which they
ooml:nesmpleskﬂlsmaolvepncualpmblems such as those
involving ratio, proportion and percent.

Students perform calculations in a wide variety of meaningful
settings, with particular attention to the degree of accuracy
needed in the results.

Students consistently use numbers of all kinds, as a natural and
necessary part of making quantitative judgments or predictions.

Students have calculators at all times.

Instruction

Students’ major work is on questions/problems they haven’t
scen before. They are expected to leam from doing.

Mwmmpmwmthdmmmgmﬂ
interaction with one another.
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Iessons have problems of a single type, with little motivation
other than learring and practicing a new textbook skill.

When concepts and skills appear
curriculum, they are taugit and practiced in the same way they
were originally.

Each problem in an assignment makes wse of only one skill.
Percentages, forexaq:le may be calculased but are not used
in producing other

Students often do purely symbolic arithmetic, with exact results
expected unless explicitly staed otherwise.

In most lessons students wse only whole numbers; decimals
appear only in decimal lessons or in optional application
lessons.

Students are allowed to use calculators in some lessons and not
in others.
Thenacberorhboctm!luesuldemhowtodo
something, and they practice doiag it.

Students mostly work individually.
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evidence/reasoning (sometimes to the whole class). The firn the lesson. He/she says who is comrect and why. The
teacher seldom acts as the authority, saying that a result or teacher wraps up for the cl'ss.
interpretation is correct. ¥
Lessons are expected to geterate new or broader questions There is a consistent interest in closure. The teacher brings ;
during a class. Students are expected t0 "wony with” completion each day. ¥
questions ovemight (or longer), to return to “incompleie” R
Perseverance is promoted. In most assignments studesits have For mst assignments, the time available for "finishing” is ‘]
ample time to pondes, explore, misstep, consider, restart, press limited. -
m. .
A
Student homework adds to the student’s classroom program by Homework is more of the same exercives performed in class. : y

leading him or her to explore situations, gather data, or interact
with members of his or her family.

Assessmant
Assessment gives primary attention to studeats’ larger There are many discrete “leaming objectives” which draw
understandings. attention away from studests’ larger anderstandings and use of N
mathematics in siuations with meaningfel context. v
Assessment relies heavily on students’ verbalizations, both Assessment is based primarsily on the answers students get on ]
written and oral, during as well as after their work is done. test problems. :
F
Assessment is based primarily on students’ work over time. Each assessment is based on a test viven at a specific time and -

scored independent of any oth~~ ~ &.

SR
CURRICULUM
The mathematics curriculum includes the major concepts and students’ conceptual understanding, procedural knowledge, and
skills of each of seven strands: number; measurement; geometry; probiem solving ability. Studemts are expected to be automatic with .
patterns and functions; statistics and probability; logic; and algebra. the single digit number iacts wod with muitiplying or (dividing by %
The program maintains a balanced approach to the development of factors of ten. They demonstrate their "sumber sense” as they
calculate with facility and accuracy; calculations are made mentally,
51 116
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Mathematics (cont.)

with paper-and-pencil, or with a calculator, according to the nature
of the problem and the use to be made of the result. Students do
not practice computational skills in isolation; rather, they are
consistently expected to produce numerical results, using realistic
data, for a wide variety of practical applications that have meaning
for them. Particular attention is paid to comparing quantities,
especially through the use of ratios and percentages.

The middle grades program conceatrates on students’ abilities to
discern mathematical relationships, reason logically, and use
mathematical techniques effectively. The curriculum is designed to
broaden their understanding . key mathematical rather than
focus on narrow textbook topics or vocabulary. All students have
the opportunity to become accomplished in the basic skiils and
concepts of mathematics as well as to participate in higher level
course work. No student is limited to the computational aspects of
the number strand. A vigorous exploration and questioning program
is in place rather than remedial instruction in low-level, mechanical
skills, especially for those students with limited computational skills.
These students in particular are coached on underlying mathematical
relationships that will allow them to study substantive mathematics in
high school. For students who, at the end of seventh grade, have
successfully completed the study of K-8 mathematics as described i
the Mathematics Framework, a full and complete first-year Algebra
course is provided.

IMPLEMENTATION STRATEGIES

Mathematical concepts and skills are leamed as a part of a
dynamic process which is organized around students’ active
involvement in the leaming process. Lessons feature predominantly
hands-on experiences. Students work in individual, paired, and
small-group cooperative modes in which they leam from and test
ideas with one another. Uncertainty is accepted as a matural
condition of inquiry and persistence is actively encouraged and

117

52

Each student takes an active role in problem solving. Students
are encouraged to formulate and mode! problems, distinguish relevant
from irrelevant information, organize iaformation, make conjectures
and test their validity, analyze pasierns and relstionships, use
inductive and deductive processes, identify or evaluate aliernative
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Mathematics (cont.)

MATERIALS AND EQUIPMENT objectives and collaborate on ways to achieve those objectives for all
student populations. There are also formal mechanisms for
Teachers and students routinely use concrete materials as well as mathematics teachers to communicate and collaborate with other
new instructional technologies, ¢.g., videotapes, compact discs, departments so that mathematics becomes a mutually reinforcing
microcomputers, and software programs. There are sufficient component of students’ overall core curriculum.

materials and equipment for all students (o participate optimally to
master the core mathematics curriculum. Equipment, software, and

materials, including realia and manipulatives, are updated regularly to EXEMPLARS
mathematics

reflect the latest developments in technology and
education. Students use the equipment and materials with confidence Instruction centers on students’ understanding of concepts and the

andwtnnatemmsuﬂicnentaccmacytorecognuwhenamnltmey relationships among them,

have gotten with a calculator or computer is plausible.
o Students demonstrate their ability to think mathematicaily by
their competence in constructing and inventing mathematical
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ORGANIZATIONAL SUPPORT solutions to problems. They leam to:

Teachers have informal exchanges as weil as formal scheduled - Formulate problems.
patterns of conferring with each other. They address the - Analyze problems.
achievement of individual students and student populations. The - Select strategies for solution.
principal, staff, and pareats regularly discuss the mathematics - Verify and interpret solutions.
program in its own right and as an integral part of the curriculum.
They periodically consider modifications of materials, assessment e Instructional objectives focus on students’ ability to discern
approaches, and instructional methodologies. Through informal ) mathematical relationships, reason logicaily, mctly use mathe-
observations as well as through formal evaluations, teachers assess matical techniques effectively.
students’ products and performance.

Teachers and counselors consistently emphasize, for males,

There is ongoing staff development for teachers and instructional * females, and students with special needs, that each student has
leadership roles are fostered. Teachers have opportunities for the capability for mathematical thinking and orming.
professional growth and they serve as important resources for their pert
colleagues. The administration supports teacher experimentation and e A first-year algebra course is offered to all students
accepts fie developmental nature of insiractional and progranmatic who qualify acconding 1o the Mahemaics Framework

improvements. The teachers often interact to coordinate departmental
¢ Regular moaitoring of the students’ work enables the teacher to
modify lessons and assignments to ensure that students are

productively engaged.
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Mathematics (cont.)
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o Instructional strategies ensure that underachieving students as
well as normally achieving students are engaged in tasks that
will help develop their capacity for mathematical thinking.

o Regular meetings are used by the mathematics teachers to
develop and coordinate the objectives of the mathematics
program and collaborate on the implementation and evaluation of
those objectives.

¢ Homework assignments are designed to provide meaningful and
creative experiences that supplement and reinforce classroom
activities.

RESOURCES

The following resource publications are available from the
Bureau of Publications, Sales Unit, California Department of
Education, P.O. Box 271, Sacramento, CA 95802-0271 (phone:
916-445-1260):

121




SCIENCE

The core science curriculum includes earth, life, and physical
science for all students. Science instruction accommodates the
divessity of students’ curiosity, interests, language proficiency, and
abilities. Active learning is a central feature of classroom
instruction, and teachers expect student creativity and commitment to
learning. The science curriculum is designed to peesent concepts of
increasing breadth and complexity at appropriate intervals throughout
the grade levels. The science program encourages students to take a
life-long interest in science and understand its effects on their daily
lives.

Apply this criterion equally to all studeuts, including average

students, limited-English-proficient students, those students achieving

at a level significantly below that of their peers, gified and talented

students, students receiving special education instruction and services,
and students who are members of ethnic groups underrepresen: , in

colleges and universities.

PROGRAM CHARACTERD:CS
EFFECTIVE VERSUS INEFFECTIVE

EFFECTIVE

Students are exposed to a balanced science curriculum that
features life, earth, and physical science with emphasis on the
relationships of science and technology to modem-day life as
an adolescent.

In biological science, the emphasis is on lwman ecology; this
curriculum helps students understand themselves, and how they,
as organisms, fit into the larger, biclsgica world.

In physical science, the emphasis is on energy, smm.nd
transformations; this curriculum demonstrates the

among various erergy systems, how they differ, and how they
are similar

In earth science, the emphasis is on conserving and wtilizing
our matural resources wisely; this curriculum describes
California’s (and the world’s) landforms and geological
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INEFFECTIVE

Science instruction features the life and earth sciences, with

litde time spent on physical scieces (chemistry, physics) or the
interconnections among the scienc s.

Life sciences are taught as a taxonomic tour of the living
world, withowt drawing on the relationships of humans with the
global enviroament.

Physical sciences are taught with an emphasis on abstract,
symbolic representations of energy systems.

Earth sciences are taught as a litany of terms that describe
landforms, without describing the origins or implications of
such formations.
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Science (cont.)

The middle grades science program offers many
interdisciplinary connections with language arts, mathematics,
social science, and the arts.

Students receive three semesters of science instruction. The
quality of instruction must show how concepts from one
discipline (e.g., geology) relate to another (e.g., meteorology).

The total science program is action-oriented with students
working hard to understand science concepts deeply, with a
sense of how these concepts are manifested in their lives.

Science instructional materials involve studemts in leaming by
doing; text materials engage students in the unraveling of
numuleventsandlevealhowmchylmcmmmp.aa
modem, technological society.

"Leaming by doing" is the hallmark of middle school science.
"Doing” science can take many forms, but the common
denominator is active leaming.

All students receive a core science experience that builds on
dwkpwhdgendskiﬂsmflplevioudybypuﬁdpaﬁngin
a variety of instructional activities.

Hands-on science experiments take studests to the reaim of
science that is most interesting, but reading about science can
be engaging if the stories are lively and relevant to students.
Similarly, demonstrations, videos, simulations, and other
activities are “doing” science when student interaction is
frequent 20d meaningful.

Instructional activities that excite the child and stimulate the
adult are a regula part of middle grade science instruction.
Smemmwnmthmmumtomw
more "aduk” levels of Science instruction

begins to treat cthical issues, where the values and positions of
others are respected and dealt with seriously.
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Students rurely have the opportunity to make connectiots
between scientific knowledge and processes and other
curriculum areas.

The scieace curriculum is an assembly of bits of knowledge or
skill development with little effort made to place the subparts
of lessons inte a larger context for leaming.

Students experience science as a "thetoric of facts and
conclusions,” rath=s than a search to understand natural

phenomena,

Saememmomdmd.dry.andmidelitﬂeoppmnnyto
pique students’ intezest in science or scientific careers.

Instruction is focused on knowledge of sciewtific facts at the
recall and comprehersion level. Little time is spent on placing
this information in the contex of larger conceptional schemes.

Instruction begins from a starting point that does not take
account of previous education or misconceptions about science.

Students spend most of their time in science class listening to
lectures, watching teacher demonstrations, and performing
laboratory exercises whose outcome is already known.

Instruction is aimed at passive, low-level recall tasks that fail
to take account of studests’ developing o _turity.

Science instruction rarely provides studeats with the
opportunities to see real-world applications of science and
technology and their implications for society.
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Science instruction is aot diffeseatial for leamers of differing
sbilities, background, and leaming styles; some students are
challenged, while most are bored or frusaated.

(
science
of rou
Assessment gives primary attention to students’ larger

understandings.
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Students’ progress in science is monitored, and feedback is

Smdenc'undustadingofscienceconwptspmbe.
given to students and parents.

and being allowed to explain them to others.
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Science (cont.)

THE SCIENCE CURRICULUM

The science curriculum is balanced, sequentiai, and rigorous. It
is balanced and devotes approximately equai time to the study of
life, earth, and physical aciences, with emphasis on the relationships
of science and technology to the life of young adolescents. Students
progress through the sequential curriculum and excounter b:sic
scieatific concepts repeated at higher cognitive levels and in different
contexts. Teachers continuously articulate and review the progression
of inowledge and experiences over the different grade levels. The
rigor, power, and limits of scientific inquiry are woven throughout
the science curriculum in terms of topics such as (1) the nature of
scieatific investigation; (2) the values which underlie all scientific
endeavors; (3) the uses of quantitative and qualitative data; (4) the
differences between cause-and-effect and correlational data; and (5)
the use of metaphors, analogies, and models to explain the world
around us.

The middle grades science program also offers many intesdisci-
plinary connections with language arts, mathematics, history/social
science, and the arts. All students have equal access to science
instruction and earoll in at least three semesters in grades six, seven,
and eigh:. There is a concerted effort on the part of administrators
and staff (o encourage all students, regardless of gender, ethnicity, or
academic performance levels, to become active science learners.

ACTIVITY-BASED INSTKUCTION

Science instruction is activity-based and builds directly upon
students’ previous knowledge, skills, interests, and background
experiences. Students explore both the topics anc iechniques of
scientific inquiry througu a variety of instructional activities.
Teachers are able to take into account and build upon individual
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student differences such as background experiences, interests,
curiosity, abilities, and language proficiencies. Reguiar opportunities
mmﬁdedfmmwexplmnmmbapply
science knowledge to current situations, and to develop a positive
atitude toward themselves as successful and interested learners of
science. During direct teaching, the teacher varies the level and type
of learning environment and delivery in order to provide each
student with challenging presentations, follow-up activities, and
materials that stretch his or her understanding of the physical and
biological world.

RECOGNITION OF DEVELOPMENTAL CHARACTERISTICS

Science instruction recognizes the developmental characteristics of
young adolescents. It includes discussions of ethical issues in which
the values and positions of others are and dealt with
seriously. Students are encouraged to think broadly and deeply
about issues presented and discussed in a world-view contert.
Teachers encourage students to hypothesize, estimate, and make
inferences as they work at doing science. Doing science is fun for
students and is expected s a regular part of leaming science.

Students’ needs for interaction with their peers are recognized
and provided for in active, student-centered learning activities which
are ceatral to the program. Swmdents with diverse backgrounds,
needs, and interests work collaboratively and cooperatively on
projects to produce mutually meaningful outcomes. Teachers also
design project activities to encourage students o read scientific
writings, stories, and articles; create and develop graphs or charts:
write laboratory and research reports; and explain scientific materials




Science (cont.)

orally. Collaborative work enables each student, regardiess of

academic performance level, to make a valuable contribution through

shared leaming activities.

MATERIALS AND EQUIPMENT

The science program is fully supported by the school, district
administrators, and the community. ‘lhereuawidenngeot
mmuonalmatunhamhblefame

supply as resources for all teachers to implement fully their hands-

on science program. New educational technology is also readily
available and used in concest with other instructional materials.

ORGANIZATIONAL SUPPORT

Science teachers are regularly involved in staff development
activities aimed at personal renewal and improved competence in
science education. They collaborate frequently on curricular and
instructional issues. The principal, staff, and parents regularly

discuss the science program as an integral part of the curriculum and
its role as it relates to the school’s plan and other cusricular areas.
Science teachers new 10 the program receive direct support from a

mentor teacher or science department chairperson to help them better

implemrent the science curriculum.

Science.tats

B AT e el g L et A Y e e T

EZEMPLARS

¢ In biological acience, the curriculum
life on earth, especially human Miology; students learn to
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emphasizes the panorama of
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understand themselves and how they, as organisms, fit into the
larger physical and biological world.

In physical science, the curriculwn emphasizes the

of physical and chemical changes; students learn the rclation-
ships among various enecrgy systems (e.g., heat, light, electricity,
magnetism and sound), how they differ, and how they are
similar.

In ewrth science, the curriculum emphasizes conservation in the
utilization of natural resources. Students learn about California’s
and the world’s landforms and geological resources.

Science goals and curriculum are reinforced in other curricular
areas and in extracurricular, exploratory, and co-curricular
activities.

Students’ progress in science is routinely monitored, and feed-
back is regularly given to students and parents.

Science instruction starts with concrete materials and advances to
abstract reasoning. It develops conceptual understanding of the
facts, principles, and theories of science as the foundation upon
which the processes, techniques, and applications of scieace are
based.

Students observe and conduct experiments to leam scientific
processes including:
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Science (cont.)

e Students work on science projects that: e Community resources enrich the science program. Students have
the opportunity o interact with scientists, engineers, and techni-
- Stast as teacher-directed and proceed to student-centered cians; and field trips 10 science and natural history mv cums, tide
activities. pools, and nature trails are an important part of the program.
- Are designed so that students of all ability levels and
language proficiencies can and do participate.
- Regularly mix students of differing interests and ability RESOURCES
levels.
- Emphasize cooperative learning. The following resource publications are available from the
- Maximize student interest and motivation. Buresu of Publications, Sales Unit, California Department of
Education, P.O. Box 271, Sacramento, CA 95802-0271 (phone:
o Teachers lead discussions which challenge students to reason and 916-445-1260): '
think about their own ideas, perceptions, and assumptions about
nature. - Science Education for the 1980s. 1982.
¢ Students regularly have opportunities to hypothesize and test their ° Science Framework Addendum, 1984.

hunches in applying science knowledge.
¢ There are sufficient equipment, materials, and supplies to

impiement the science program for all students. The materials °
and equipment are appropriate ., the learning tasks and
objectives. °

e Technology, such as computer software, video programming, and
word processors, enhances the curriculum and improves the
productivity of studeats and teachers.

o The school’s adopted science textbooks are current and coamsistent
with a “hands-on" approach to the teaching and leaming of
science.

e In addition to hands-on experiences, students learn science
content from field observations, teacher demonstrations, group
experiments, individual science fair projects, and a variety of
print and electronic media as part of their regular instruction.
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HISTORY-SOCIAL SCIENCE

Students’ thinking becomes increasingly abstract and multi-
dimensional during these middle grades years. They are able to
engage in comparative analyses across multiple sets of data, reason
on the basis of differences among the data, and develop and test
hypotheses through deductive analysis. In the history-social science
curriculum, students consider a wider sweep of human affairs than in
the elementary grades. They follow the origins and development of
major Western and non-Western civilizations in the sixth and =venth
grades. Gra- -~ eight focuses on a review of the major ideas, issues,
and events prec .eding the founding of our nation and concentrates on
the period from the framing of the Coastitution to World War L
Historical analyses must be both grounded in the lives of people and
events and supported by a wide variety of realia, manipulatives, and
other hands-on support materials. The emphasis on people takes
advantage of middle grades students’ openness and receptivity to the
study of those who are different from themselves. Sufficient time is
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devoted to specific periods of history so that each is studied fully
and in depth. The review unit at each level is designed to develop a
deeper understanding of previous material. In this way the study of
United States history is connected in grades five, eight, and ¢leven,
and ths study of world history is connected in grades six, seven, and
ten. History is broadly interpreted to inclwie not only the political,
economic, and social arrangements of a given society but also its
belicfs, religions, culture, arts, architecture, law, and literature, These
areas are integrated with the other humanities and orrelated across
the other subject areas.

Apply this criterion equally to all students, including average
students, limited-Engiish-proficient students, students achieving at a
level significanily below that of their peers, gifted and talented
students, students receiving special education instruction and services,
and studers who are members of ethnic groups underrepresented in
colleges and universities.
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PROGRAM CHARACTERISTICS:
EFFECTIVE VERSUS INEFFECTIVE

EFFECTIVE

Specific periods of history and the people of that time who
made a difference are examined fully and in depth through the
study of literature of and about the people and period.

A wide variety of concrete instructional support materials
which enable students to make critical comparisons and to
draw valid inferences are used to take into account the natural
curiosity and energy ot middle grade students.
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INEFFECTIVE

The curriculum is organized as a survey of great spans of
time. Cnly a textbook is used, little opportunity is
provided for the in-depth study of specific ev. s, people,
or issues.

The history-social science curriculum is academic and
formal, with little time for student involvement in the
study and comparison of people, events, issues, and data.
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History-Social Science (cont.)

The history-social science cwrriculum is presented in a
humanities core, such as that described in Caught in the
Middle.

The experiences of men and women of different racial,
religious, and ethnic groups are integrated at every grade level.

Controversial issues are presented honestty and accurately from
a variety of perspectives and within their historical and
contemporary Contexts.

Original documents, newspapers, court decisions, and speeches
are used to give an accurate portrayal of the times, eveats, and
issues.

The importance of religion in human history is included within

All students use a wide range of thinking strategies in the
hzstory-social science class, such as detecting bias, recognizing
illogical thinking and propaganda, and reaching coaclusions
based on solid evidence.

Instructiou reflects a wide variety of content-appropriate
teaching methods that engage students actively in the leaming
inctuding reading ki , writing, debates,
simulations, dramatizations, cooperative leaming, and

educational technology.

Students have opportunitics to participate in schcol and
volunieer in community service programs and activities. They
are encouraged to use the community to gather information
relevant to their studies.
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Each discipline i "~~tory-social ecience is presented as a
separate and dis rete subject. There is no connection with
English-language arts, the sciences, or the visual and
petforming arts.

The experiences of diverse groups are mentioned in texts
but are not fully developed.

In-depth explocztion of controversial issues is avoided in
texts and in classroom discussions,

Students use the text as their only source material for an
interpretation of historical events.

The role of religion in history is avoided or minimized in
texts and classroom discussions.

Instruction for most students focuses on low-level tasks
such as memorizing dates, names, and places.

Instruction consists of reading the text, answering the

questions at the end of the chapter, and studying for tests.
Teaching methods and resources are not varied.

School and commaunity service activities are not organized
to encourage student pasticipation. The classroom is
isolated from the community.
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History-Social Science (cont.)

GOALS OF THE CURRICULUM

All middle grades students learn history-social science within the
contextofafun.balmced.mdintegntedcmnculumwmchls
enriched by literature and draws upon students’ own experiences.

mmmummmmuwm

mnmummdmmmam lt

tes three goals that enable students to gain (1) knowledge
and cultural understanding; (2) democratic principles and civic
values; and (3) the academic and social skills necessary for their
effective participation in a democratic society and the world. For
each of these goals there are essential learnings which serve as
curriculum strands.

Middle grades students study a more multidisciplinary view of
humanaﬂairsthmdoelunemarysmdems.mdmeyfocmonlinks
among the most significant issues, jes, and events of
yesterday and those of today. Although students develop
increasingly abstract and multidimensional thinking, historical
analysis continues to be grounded in the chronology of events and
the lives of people.

INTEGRATION OF CURRICULUM

The teaching of history is integrated with the other humanities
and social science disciplines. Instruction in English-language arts,
the sciences, and the visual and performuing arts is correlated with
the history-socizl science progrems. The study of history includes
not only the political, economic, and social arrangements of a given
society, but also its values, beliefs, religion, culture, art, music,
dance, drama, architecture, law, literature, sciences, technology, and
its relationship to other societies.

138

63

THE CURRICULUM IN THE MIDDLE GRADES

The course in grade six empliasizes the ancient world to A.D.
500, including the early societies of the Near East and Africa, the
ancient Hebrew civilization, Greece, Rome, and the classical
civilizations of India and China. World history and geography
continue in grade seven and focus on social, cultural, and
technological change from A.D. 500 through 1789. Studies focus on
KRome, Islam, and the African states; great civilizations of the
Americas; medieval cultures in China, Japan, and Europe; the
R-naissance and Reformation; and the age of exploration to the
Enlightenment. The grade eight course on Uniteu States history and
geography includes the study of major ideas, issues, and events
which formed the founding of America; it then focuses on the most
critical historical events from the framing of the Constitution to
World War 1. For grade nine, students take two semesters of
substantive study in history-social science electives. Courses may be
one or two semesters long and should include significant topics such
as California in the twentieth century, geography, humanities and
comparative world religions, culture studies and
psychology and sociology, women’s and ethmic studies, and law

Each course in the middle grades program begins with a review
of major issues or ideas from earlier periods in history approached
from different maturity levels. It concludes with a unit specifically
designed (o link the past to the preseat, and it focuses on a major
issue in modern times.

INSTRUCTION
Students leamn history-social science concepts and skills through a
dynamic process of active involvement as indiviudals and as

members of smail groups and whole classes. Instructionel strategies
are appropriate to the content of history-social science and to the
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History-Social Science (cont.)

developmental characteristics of middle grades students. Learning is
challenging, exciting, and related to the lives of the students and to
other subject areas.

Activities include research and writing projects; reading and
analysis of primary source materials; the stdy of humanities,
literature of and about historical periods stvdied, and storytelling;
simulations, debates, oral prosentations, and dramatizations;
community sexvice activities; individual and group projects; and
cooperative learning activities. Technology in a variety of forms
allows students to use and understand the primary methodological
tools of the social sciences. They begin to understand the influence
that information technologies have had un the study and
understanding of geography, economics, politics, and other social
sciences.

Questioning techniques encourage student participation,
interaction, and use of higher-order thinking skills. Middle grades
students engage in problem solving as well as personal and group
decision making as they acquire, evaluate, and use information in a
variety of ways. Students “re increasingly responsible for and in
control of their own learning. They employ a variety of cognitive
strategies to monitor and adjust their progress and their activities.
Students who are limited-English proficient have equal access to the
core history-sccial science cwrriculum for all students. The teacher
uses strategies in English and the student’s primary language, as
appropriate, and works collaboratively with support staff to ensure
that, as a group, limited-English-proficient students make normal
progress through the curriculum at a pace and success rate
comparable to those of native English speakers.

CLASSROOM AND SCHOOL RESOURCES

Teachers bring the past to life tiwough the use of lively texts,
literary works, and primary-source documents and materials as well

14

as auutovisual materials such as archival films and tapes,

computers
with telecommunications capacities, and mass media. Textbooks sad

accompauying materials are aligned with the goals of the state
framework. The achool has an established list of literary works
which address all course descriptions and units of the history-social
science program. For limited-English-proficient students, materials
are available in their primary language and in English accompanied
by rich contextual support. Instruction is supported in the classroom
and the achool library by a wide variety of equipment and materials.
Students use audiovisual materials and as resources for
discovering and storing information, analyzing data, conducting
simulations, sharing information, and developing their own oral,
w;itten, and visual expressions. The school library or media center,
locNl and national telecommunications services, the district
instructional materials center, community library, historical and
cultural centers, members of the community, and the local state and
national governments are actively used by teachers and students to
support and extend the classroom program.

EVALUATION

Evaluation of student progress in history-social science is
systematic and ongoing and is aligned with the state framework and
the CAP tests. Evaluative data, both quantitative and qualitative, are
regularly collected and used to improve the history-social science
program. Evaluation activities include a broad range of areas such
as the ongoing assessment of critical thinking and research skills;
writing activities; historical analysis; debate; cooperative problem
solving; public speaking; and surveys of students, teachers, and
parents. Students have regular opportunities for self-assessment and
peer evaluation. Evaluative feedback is provided regularly to
students and parents through test scores, grades, conferences, peer
critiques, awards, and other forms of recognition. Progress of all
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History-Social Science (cont.)

students, including those with special needs, is monitored;
modifications are made in the instructional program, but not in the
curriculum, t» promote the optimal development of all students.

PROGRAM SUPPORT

Teachers work as teams and include librarians when appropriate
to plan and teach the i iscipli humanities core. Teache- ' *nd
sitc adminstrators express enthusiasm for the history-social science
program and ailocate time to plan collaboratively for program
improvement, to coordinate and problem-solve during
implementation, to learn new and effective teaching practices, to
support each other ir developing new skills and techniques, to
coordinate their activities for students they have in common, and to
accomplish intra- and interdepartmental articulation and integration.

Time and resourcer, are allocated for staff development activities
that are based on staff’s assessed needs related to the framework.
Administrative support for the library or media center ensures a wide
variety of reference and research materials for the history-social
science program. Supplementary services for special needs
population:s are provided to ensure that ail students have access to
and succeed in the core history-social science curriculum. The
school is successful in its organized efforts to seek and maintain
parent and community support for the program. Teachers and
students take advantage of community resources, juch as institutions
of higher cducatios; diverse cultural groups; senior citizens; primary
language resources; historical societies; musewns and galleries; music
and performing artists; hands-on materials; artifacts; visual aids;
speakers; sites of historical and geographic significance; and city,
state, and national governments.
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EXEMPLARS

Students receive 250 minutes of history-social science instruction
per week, as suggested in Caught in the Middle, within a
humanities core of approximately two hours per day. Within this
core block of time, students study English-language arts ~s well
as history-social science.

In studying the basic tenets of the major religions and their
ethical traditions, students understand the impact and continuing
influences of these ideas on people, places, and events during the
periods under study and in their own lives.

Democratic values are modeled and taught by teachers in the
classroom, are prominent in the curriculum, and are incorporated
in the daily life of the school.

Problem solving is deveioped in individual and group projects,
debates, essays, rol-playing, writing, mock trials, classroom
fiscussions, and in applyi itical thinking 80 historical and
related contemporary issues, evems, and persoaalities.

Students perform a variety of application activities in an
interactive mode, such as producing video and radio scripts and
performances, creating time lines and maps, conducting
community-based research projecis, volunteering for individual
and group yervice projects, mdutﬁnglocumorypmjem
compiling oral histocies, conducting classroom meetings,
perticipetizg in Fistory Day activities, condncm;mocklmls
and periicipating in classroom and school elections

Regulariy’ assigned homework engages studeats in shoct- and
long-terw. problems that extend the issues of the classroom and
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History-Social Science (cont.)

challenge the student to thinking at a higher level. Homework o The school site council, parent committee, or other community
that requires writing is more frequent than other kinds of organizations regularly review the operation and effectiveness of
assignments. the program.
o Teachers encourage parents to help their children to succeed in
the programs through a variety of activities, including: RESOURCES
- Reading and discussion of current events in newspapers, The fellowing publications are available from the Bureau of
magazines, and the nedia Publications, Sales Unit, California Department of Education, P.O.
- Reading and sharing books of literary mesit, 7 acluding Box 271, Sacramento, CA 95802-0271 (phone: 916-445-1260):
but not limited to, historical fiction and nonfiction
- Visiting historical places or sites in the community or ) Caught in the Middle, 1987.
region
. Modeling good citizenship and individual responsibility . History-Social Science Framework for California Public
for ethical behavior by voting, discussing public issues Schools, Kindergarten Through Grade Twelve, 1988.

and candidates for office, and volunteering for
community service activities

e Parents and other members of the community, including senior
citizens, are invited regularly to share information oa their
culture and specific areas of expertise, such as careers, skills, and
oral histories.

¢ Teachers utilize culturai events taking place in the community to
emphasize the variety of religions, languages, and ethnic and
cultural groups in California and the United States.

e Teachers and other staff use information on program strengths
and weaknesses from the History-Social Science Program
Diagnostic Displays in the CAP reports and the School
Performance Reports (o analyze and improve their program in 2
systematic way.
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VISUAL AND PERFORMING ARTS

The visual and performing arts curricula enable all miadle grades
students to acquire knowledge, develop skills, expand their creative
potential, and begin a lifelong involvement in an appreciation for the
arts. Middle grades students’ intr Jectual, paysical, social, emotional,
moral, and ethical characteristics are considered in the deve
of all arts curricula.  Students become acquainted with and value the
arts through experience, knowledge, and expression.

The arts curricula include dance, dramajtheatre, music, and the
visual arts. They are planned and address the broad range of
developmental levels of all middle grade students. These curricula
reflect the unique characteristics of each of the arts, and they
integrate and interrelate the arts with each other and with the core
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EFFECTIVE

The written visual and performing arts curricula are Systematic
and articulated through the grade levels. They include aesthetic
perception, creative expression, historical and cultural heritage,
and aesthetic valuing.

Adequate periods of time are provided in the insauctional day
for the visual and performing arts cumicula to provide ail

students with an understanding of the arts in their i es and in
the world, past and pi>sent.

All students are involved in opportunities to express themselves
creatively through the arts, both nonverbally and verbally.
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curriculum as appropriate. Students are taught the content and
techniques that make each of the arts unique and leamn to see the
characteristics that the arts hold in common. Aesthetic perception,
creative expression, historical and cultural heritage, and aesthetic
valuing are fundamental components upon which all mstruction in
the arts is based.

Apply this criterion equally to all students, including average
students, imited-English-proficient students, students achieving at a
level significantly below that of their peers, gifted and talented stu-
dents, students receiving special education instruction and services,
and students who are members of ethnic groups underrepresented in
colleges and universities.

PROGRAM CHARACTER/SSTICS:
EFFECTIVE VERSUS INEFFECTIVE

INEFFECTIVE

The visual and performing arts carricula emphasize
production/performance with little or no attention given to
acsthetic perception, creative expression, historical and cultural
heritage, and aesthetic valuing.

The arts are not an essential part of the curricalom for all
students. What is offered to the students who do participate

bas little relation to the environment, workl cultures, historvy, or
the ongoing need for human expression.

Arnts experiences are scheduled only for those who demonstrate
a talent for the subject.
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ficual and Performing Arts (cont.)
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All students explore many art forms as well as begin to study
~hosen form in depth.

ouce, dramastheatre, music, and the visual arts are taught as
discrete disciplines and are integrated for enrichment into other
content areas.

Students are engaged in visual and performing arts activities
within the community, including attending a variety of
performances, visiting museums, and experiencing the arts

t. Jugh artists or touring groups brought to the school. These
activities are part of the planned arts program.

The school library and other district and local resources
provide studer: - and teachers up-to-date arts reference materials
such as videotapes, instructional films, slides, art reproductions,
cassettes, records, scripts, reference books, sofiware, and
published music to enhance, expand, and strengthen the arts
program.

The district and school have a policy in place to provide
support services, staff development, and time for planning the
arts program.

There are storage facilities, adequate materials, and teaching
space at each site for each of the arts.

There are a variety of measures used to assess 3tudent and
program success including data collected from attitudinal
surveys, teacher observations of performances/products,
critiques, and teacher-developed tests.

There are sufficient and reliable financial resources at the

school to implement the dance, drama/theatre, music, and visual
arts curricula.

14

Participating students are limited to few, if any, opportunities

to explore the arts, much less begin to study one in-depth for
eventual proficiency.

Dance, dramaftheatre, music, and the visual arts are tavght only
as separate disciplines with no connection to other arts
disciplines or other curricular areas.

There is little evidrnce that students participate in activities
outside the classroom or that artists or the community work in
partnership with the schools to enrich the arts program.

The school has limited arts reference materials available for
students and teachers, and appropriate resources are not
identified or made available.

Tiow: for planning and appropriate staff development is not
provided to support the arts program.

The school does not have adequate storage facilities for arts
equipment or materials or appropriate space for arts instruction.

Assessment is infrequen: and not considered as part of the
leaming and improvement process for the students.

The basic visual and performing arts program relies on the
uncertainties of donations, student fees, fund-raising events, and
grants for a significant part of its support.




Visual and Parfcming Arts (cont.)
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CURRICULUM

The"district’s visual and perfonning arts curriculum for the middle
grades is aligned with the Visual and Performing Arts Framework
for Califomia Publi -

It is part of the core curriculum for all studeats. Students receive
well-articulated and sequenced programs in the arts that build on the
knowledge and skills acquired at the elementary level and prepare
them for the high school program. The middle grades offer students
a time for individual growth, self-discovery, exploration, and
challenge. The inter=sts, abilities, and talents of middle grade
students are emphasized and expanded. Students study, experience,
and create artistic works. These activities are supported by
instruction which teaches them to perceive, understand, and value
artistic works, styles, and artists as well as to value the arts in their
own lives. Studeats are able to sbserve, analyze, and critique the
arts and see the ways that people from various cultures express
themselves in the arts, both past and present. They prepare research
reports dealing with the arts in termas of cultural characteristics,
customns, legends, and/or the meanings associated with various siyles
and works.

All students take a course in one or more of the arts in the
middle grades. Students are also provided the opportunity to select
at least one of the four major arts disciplines for in-depth study:
dance, drama/theatre, music, or visual arts. These students are
expected 10 achieve not only the outcomes expected of all students
but also an increased ability to use the expressive and technical
qualities of their chosen discipline, learn about the history of the arts
discipline, and to engage in well-informed critiques of their own
work as well as that of others.
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INSTRUCTION

The artistic growth of middle grade students is enhanced through
diverse routes to learning. ‘The upique aspects of each arts disci-
pline as well as the commonalities across dis - ~lines are reflected in
instruction. Oth.. .ubject arcas such as hist.. . .ocial science are
integrated into and eariched by the visual and performing arts
curriculum, e.g., _y studying the historical context of a work of art,
artistic period, architecture, or tie artistic customs and preferences of
diffcrent peoples.

Middle school teachers use instruction in the &8 to make
contributions to the intellectual, creative, and social development of
middle grade students. They cultivate students’ critical listening »~ -
perceptual skills through a variety of strategice such as cooperative
learning, peer critique, modeling, irquiry sad discovery, and open-
ended discussion. Arts from a variety of styles and periods are
analyzed, compared, and contrasted using appropriate vocabulary.
Teachers create a comfortable eavironment for the sbidents through
modeling and questioning techniques and encourage risk taking,
reasoning, and creativity. Instruction also draws upon the artistic
resources of the staff, community arts providers, and visiting artists
for enrichment.

The arts program promotes a positive school climate which
encourages all students to share their creative talents with their peers,
school, and community. Students with promising talent or
demonstrated interest are additionally coached to pursue the arts by
participating in assemblies, studio or stage experiences, individual or
group performances, and visual arts exhibits.




Visual and Performing Arts (cont.)

PROGRAM SUPPORT

The district supports the arts programs through a board-adopted
statement of philosophy and sequential middle grade visual and
performing arts core curricula. This program is articulated with the
elementary and high school programs. There is a comprehensive
plan for the use of community resources which includes the use of
artists in residence, arts programs, performances, and visits to
galleries, museums, and historic sites

The district provides adequate support for the visual and
performing arts program. There is also released time for staff
development, program planning, school visitations, and collegial
coaching. There is evidence that higher education resources provide
middle grade students access to eariching experiences such as guest
artists, performances, and a wide variety of materials and equipment.

The arts program utilizes local artists, community expertise, and
additional arts resources to enhance the content and quality of
programming, e.g., private nonprofit arts organizations, parent support
groups, educational foundations, and individual corporations.
Community support is also demonstrated by parent volunteers in the
arts program and opportunities for students to attend and participate
in local arts events.

MATERIALS AND RESOURCES

The visual and performing arts program is provided with the
necessary materials, tools, equipment, resources, space, and
appropriate and safe physical facilities. Teachers and student> have
access to up-to-date textbooks, reference materials, i stuctional films,
videotapes, sczip*s and plays, musical instruncents, published music,
scores, dance arrangements and compogsitions, and art reproductions
and slides. The swudents have access to a wide variety of media to
study and to express their personal artistic preferences and choices.
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The advice of arts specialists is emplcyed in the selection of
appropriate resources, and community arts providers are utilized to
coach and enhance the program.

EVALUATIC:.

The evaluation component of the visual and performing arts
programs includes aesthetic perception, creative expression, historical
and cultural heritage, and aesthetic valuing.

Monitoring of the middle grades students’ strengths and progress
is systematic, frequent, and ongoing. Varied assessment methods are
used in order to determine the quality of the program. These assess-
ments include (1) teacher and peer observation; (2) student
demonstrations and discussion; (3) oral and written test; (4) teacher
and student critiques; and (5) multidisciplinary presentations,
performances, and displays.

Data collection instruments include, for example, tests, audio and
video recordings, checklists, attitudinal scales, and community
surveys. The data collected documents varied aspects of the instruc-
tional program, including the extent of positive support and
participation; training of teaching staff; time aflocated for staff
development, peer coaching/sharing/collaboration; and the type and
quality of teacher 2nd student questions and responses.

The results regarding the successes and weaknesses ~¢ the visual
and performing arts program are provided to students, te.chers,
administrators, and the community.




Visual and Performing Arts (cont.)
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EXEMPLARS

o The curriculum is based on the Visual and Performing Ails
Framework.

o Dance

Instruction in aesthetic perception emphasizes the
individuals’ ability to respond to the aesthetic elements of
a woik or event and appreciate it in greater depth. By
the end of the middle grades, students learn to identify
accurately, expressively, and confidently a variety of
techniques, styles, artistic trends and movements,
conventions, and characteristics of particular art forms
and artists.

Instruction in creative expression emphasizes creating,
performing, and interpreting. Students expand their
capability for imaginative thinking which is reflected in
their persoral artistic expression through formal and
informal presentations of vocal and instnamental music,
theatre, and dance, and their production of visual
artworks. Unique individual respouses are encouraged
and acknowledged by the teacher.

Instruction emphasizes the historical/cultural context of
creative artists, their work, their stylistic development,
and their effects on society in the past and present.
Instruction in aesthetic valuing emphasizes awareness
and response to beauty in its many forms. Students
study the sensory, intellectual, emotional and
philosophical bases for understanding the arts in order to
develop criteria for arriving at personal judgments about
their form, content, technique, and purpose.

Through a variety of sequential learning experiences in wance,
the middle grades curriculum emphasizes techniques as a mode
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of self-expression and communication. The progiam is designed
for studeats to:

- Develop body awareness, movement, efticiency, and
control by responding kinesthetically and creatively to &
variety of stimuli.

- Express perceptions, feelings, and original movement in
images, improvisations, and compositions through dance.

- Observe, interpret, critique, and value aesthetic expression
in dance.

- Develop knowledge of and appreciation for the history
and divercity of cultural traditions, ideas, and values in
dance beritage.

- Identify current dar.ce forms and styles 2ad the place of
dance in past and contemporary culture understand and
appreciate the discipline and training necessary in skilled
dancing, and enjoy dance as an art form.

Drama/Theatre

Through a variety of sequential learning experiences, the middle
grades emphasize di..ma/theatre as an art form and academic
discipline. The program is designed for students to:

- Experience and respond to dramatic elements, action, and
characterization.

- Develop skills in storytelling, playmaking, acting,
piaywriting, and play production.

- Refine aesthetic criteria for observing, discussing, and
judging theatre.

- Identify contemporary theatre forms and styles as well as
the traditional forms from throughout the worid.

- Become familiar with great examples of dramatic
literature from the past to the present.
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Visual and Performing Arts (cont.)

Music

Through a variety of planned leaming experiences in music, the
middle grades emphasize student abilities to perform, create, and
understand music. The program is designed for studeats to:

- Demonstrate skills through vocal and instrumeatal
performances.

- Read and begin to write music as well as listen to,
interpret, and critique vocal and instrumental music,

- Increase knowledge of the historical traditions, periods,
and performance styles of music, and explore qualities of
sounds which are expressive of different culturcs.

- Understand the elements of music as stated in the Visual
and Performing Arts Framewors, K-12 and leamn and
apply criteria for appreciating certain selections,
performers, and composers.

Visual Arts

Through a variety of articulated learning experiences in various
visual arts media, the middle grades emphasize visual arts as the
study of art production, zesthetics, art criticism, and art history.
The program is designed for studeats to:

- Express ideas, thoughts, and feelings using the elements
and principles of design in a variety of two- and three-
dimensional visual an; media, both in individual and
group projects.

- Develop visual and tactile perception and reflect this in
their artwork.

Develop a written and spoken vocabulary for aesthetic
valuing and apply it in critiques of their own work and
the work of others.

Understand and value the nature, quality, and
contributions of the visual arts within their historical and
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culturai contexts, including works from American ethnic
groups and the major cultures of the worid.

- Discover the role of the visual arts in shaping their
personal and shared environment.

All students have access to diversified arts experiences that foster
their ability to create, respond to, analyze, and synthesize artistic
form, thereby encouraging intuitive, emotional and verbal
responses,

The visual and performing arts support and enrich the curricula
of history-social science, English-language arts, science, and
other subjects as appropriate.

Cultural literacy is fostered as students study the arts which:

- Reflect ideals, traditions, and values of cultures from

throughout the world.

Contribute to ceremonies and celebrations.

Reflect contributions of various ethnic groups.

Express personal values and the ideals of an individual.

Record the hopes, fears, aspirations, and anxicties of a

socnetyumeymﬂecttheimwrhfeofapeoplemdm

transmitted across generations.

- Study, understand, and appreciate cultural similarities and
differences expresscd through the arts.

Teachers of the visual and performing arts model posiiive
attindes and behaviors which encourage risk taking, experi-

mentation cooperation, empathy, and respect for the work
others.

Students perfc:m and/or exhibit their works in class, the school,
and in the community.




Visual and Performing Arts (cont.;

o Students with the highest interest in arts are encouraged to RESOURCES
pursue the visual and performing arts beyond the classrcom.
The following publications are available from the Bureau of
These students: Publications, Sales Unit, California Department of Education, P.O.
Box 271, Sacramento, CA 95802-0271 (phone: 916 445-1260):
- P .ticipate in arts experiences that include a broad range

of activities, e.g., studio classes in dance techniques and ° Caught in 0~ Middle: Educational Reform for Young
choreography, instrumental music programs and studio Adolescents in California Public Schools, 1987.
classes, community theatre productions, and visual arts
studio production classes. ° i
- Work with artists-in-residence and other professional role Twelve, *“Visual and Performing A.ts,’” 1935.
models.
. Utilize community resources that extend irtistic learning . Quality Criteria for Elunentary Schools: Planning.
beyond the classroom. Implementing. Self-Study. and Program Quality Review,
1990.
e The arts program emphasizes the use of analysis and comparison
to encourage students to respect other points of iew. Works of ° Quality Criteria for High Schools: Planning,
art are compared and cootrasted to identify the qualities that Implementing. Self-Study, and Program Quality Review,
make the works similar or different; this process promotes 1990.
precision, accuracy, flexibility, and experimentation.
4 Quality Criteria for Middle Grades: Planning.
o The disuict plan inciudes recognitioc and sup, oit for outstanding Implementing. Self-Study. and Program Quality Review,
teacher and student performances and/or works. 1990.
o Students have ongoing opportunities for self-evaluation of their ° i i
arts performances, works, and compositions. All studeats Arts, (resource guide), 1987
re;, Alarly participate in Jarge group, smal) group, and individual
critiques. . Visual and Performing Arts Model Curriculum Guide,
Kindergarten Through Grade Eight, (in progress).
o Teachers, adminisirators, and parents work together to develop a
written evaluation plan of the visual and performing arts o Visual and Performing Arts Framework for California
program. This plan is used to collect information regularly that Public Schools: Kindergarien Through Grade Twelve,
will enable the school to improve the arts program for all 1989.
students.
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PHYSICAL EDUCATION

The health and well-being of students is of utmost concern to Apply this criterion equally to all students, including average
educators. Physical education, therefore, is vital in that it offers a students, limited-English-proficient students, those swadents achieving
direct link to the essential skills that enhance all aspects of life: at a level significantly below that of their peers, gifted and talented
physical, mental, emotional, and social. A well-developed physical students, students receiving special education instruction and services,
education program focuses on the goals of (1) physical activity; and students who are members of ethnic groups underrepresented in
(2) physical fitness and wellness; (3) movement skills and knowl- colleges and universities.

edge; (4) social dzvelopment and interaction; (5) self-image and self-
realization; and (6) individual excellence. The program should be
developed within the context of a comprehensive approach to health

curricula.
INTEGRATED CURRICULUM INSTRUCTION

The physical education curriculum develops each student’s The physical education instruction reinforces basic locomotor,
knowiedge, skills, and values which support physical wellness, nonlocomotor, stability, and fundamental equipment manipulation
efficient and expressive movemeny, self-direction, self-reliance, and skills that enzble studerts to expand and to apply information about
prosocial competence. The physical education curriculum is the relationships of time, space, force, and flow in human mo7ement.
developmental, acknowledges individual patterns of physiological and Students _.actice basic movements and complex patterns, and they
psychological growth, and delineates grade-level expectations. The are encouraged to practice and apply their skills in individual and
program is well-planned and provides a link betwesn wellness, group of team activities. Team and group activities emphasize goal
nutrition, lifestyle, and fitness. Daily activities are planned and setting, following rules, teamwork, competition, and cooperation to
aligned with the goals and objectives of the physical education achieve common goals. The instructions continue to provide a major
curriculum. The program is flexible and encourages students to emphasis on creativity and imaginative play. Studeats gain an
explore new skill areas at their own pace. Units which review w.«d understanding of personal fitness to help them appropriately cope
reinforce previously acquired skills while introducing new skills are with concerns about body image and personal appearance which are
provided to acknowledge the vast physical changes students are particularly important at this self-conscious stage. Studeats practice
experiencing. The curriculum provides safe and orderly planned- good hygiene and shower after strenuous activity. Students are atle
movement activities and exercises including organized play, rhythms, to relate physical education to other disciplines such as science,
dance, basic movement skills, physical fitness and wellness, games, mathematics, health, visual and performing arts, and English-
gymnastics, aquatics, and self-defense. language arts. Intramural programs that promote lifetime recrea-

tional interests are provided for all students in the school, regardless
of ability or skill ievels.
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Physical Education (cont.)

INSTRUCTIONAL STRATEGIES

Physical education teachers establish a positive atmosphere and
motivate stucents through their own enthusiasm. Teachers plan and
employ a variety of instructional methods and teaching styles,
including modeling, guided practi~e, discovery, and problem solving.
These methods and styles accommodate the abilities, interests, and
goals of all students. Lessons are characterized by direct instruc-
tion, student involvement, structured individual/partner/group activ-
ivities, and pre-post evaluation. Lesson plans, teaching modes and
styles, activities, and equipment are adapted to promote the optimal
development of all students, including those with special needs.
Student progress is monitored through a wide variety of performance
and cognitive assessments. Students can verbalize the courss goals
and objectives and demonstrate an understanding of achievemnent
ex” xtations for grading purposes. Student growth is measured both
in terms of grade-level norms as well as previous performance levels
of individual students.

SOCIAL SKILLS

Participating students develop self-discipline and seif-control,
positive sclf-image, prosocial attitudes and skills, and individual
excellence They perform tasks which increasingly require self-
appraisal and self-direction. Students learn in a non-threatening
environment in which success is not dependent on athletic ability.
The curriculum provides many opportunities for students to interact
with pzers through teamwork and cooperation towaid the
achievement of common goals. As competitive activities are
introduced, students are specifically taught how to appropriately
compete. They acquire an understanding of the concept of fair play
and engage in its practice. Students expand thcir abilities to accept,
appreciate and support others. Students who have exceptional needs,
including those with health problems or physical handicaps, receive
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assistance and are included in activities structured 10 maximize their
participation and success.

PROGRAM SUPPORT

Teachers participate in staft development opportunities which
address the current trends in physical education as well as strategies
for ensuring all students access to and progress through the
curriculum. Teachers meet regularly to assess the quality - * the
cuiculum, the effectiveness of the program in terms of ~u.dent
growth and satisfaction, and to plan program improvemen.;.
Physical education is part of an integrated staff development
program. Class size is comparable to other subject areas,
encouraging teacher atteation to individual student needs. Facilities
and equipment are sufficient to ensure optimal learning and student
adequately maintained and provide for a wide variety of activities.
Community facilities are utilized to supplement and enhance that
which is provided at the school. Extracurricular and intramural
activities are provided to extend opportunities for all students to
participate in ways which match their interests, goals, and abilities.
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EXEMPLARS

e "Physical activity” refers to forceful, restful, and explosive-to-
quiet movements; a knowledge of the principles of movemer:t as
well as the history, rules, and strategies of various activities.

e "Physical fitness" refers to aerobics, progressive resistance
activities, endurance, stretching, and the promotion of an
appropriate re.ative percentage of lean to fat body mass.
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Physical Education (cont.)

"Wellness" refers to the relationship between physical fitness and
exercise, nutrition, body composition, stress, slcep, prevention
and care of injuries, healthy lLife-styles, and hygiene.

"Movement skills and knowledge” refers to the development of
fine and gross motor skills, the aesthetic and expressive aspects
of movement, posture, transfer of leaming, and =fiectiveness and
efficiency in physical performance.

"Social development and interaction” réfers to a respect for self
and others, a sense or fair play, an appreciation of individual

differences, prosocial attitudes and behavior, fair competition, and

control of aggression and conflict.

"Self-image and self-realization” refers to body knowledge,
identity, coping skills for stress, self<control, ethics, personal
responsibility for well-being, creativity, aesthetics, and personal
potential.

Students experience daily physical education as a regular part of
a balanced curriculum. Instruction2! time is well planned and
meets minimum time requirements exclusive of recesses.

All instruction and activities are coeducational and reflect equity
in all aspects of the program.

Stadents develop and maintain a high level of fimess and
wellness by:

Evaluating personal responses to various levels of activity
by monitoring personal heart rate at rest, during vigorous
activity, and at the end of a designated recovery period

Calmilating personal calorie consumption and expenditure
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Identifying possible injuries which result from improper
warm-up in various activities and describing the benefits

of proper conditioning, warm-up, and cool-down activities

Identifying personal areas of stress and practicing
routinely a personal stress-reduction plan

Understanding the relationship of the cardiorespiratory
system and the major muscle groups in aerobic exercises

Developing and maintaining personal records of scores on

keaith-related fitness tests and setting increasingly
challenging persotial goals for improvement

Students develop cffective motor skills, understand the
fundamentals of movement, and appreciate the aesthetics of
creative movement by:

Contrasting heavy and light qualities in movements such
as swaying, bending, twisting, and turning

Creating and performing a routine that illustrates
variations in time, foice, space, and flow

Participating in individual and dual activities such as
badminton, wrestling, tennis, swimming, racquetball,
handball, goif, and archery
Demonstrating the ability to respond to external stimuli
in game situations with appropriate movements, e.g.,
caching batted ground and fly balls, passing a soccer
ball diagonally ahead to a teammate, and returning a
shuttlecock in badminton

Participating on a team in designated positions and with
specific responsibilities such as playing volleybail with
designated setters and hitiers

Demonstrating a broadening understanding of e wide
varie- of physical activi'y opportunities by completing
bou. .dten and oral prujects on sports or activities not
commonly taught in physical education, such as horse-
back nding, boating, mountaineering, skiing, «ad curling
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Physical Education (cont.)

- Analyzing the performance of others, such as identifying
strengths and weaknesses

- Inventing a physical activity or game appropriate for an
imaginary culture on another planet

- Developing an aesthetic appreciation of movement by
comparing the motions of athletes in sports with those of
performers in dance

Physical education instruction is related to other curricular areas,
including:

- Health

- Science

- Mathematics

- English as a Second Language

- Nutrition

- Safety/First Aid

- Prevention and Treatment of Injuries

Students develop and maintain a positive self-image and exhibit
appropriate prosocial bekaviors by:

- Participating in activities that require group cooperation
for success, such as baseball

- Working with, and leaming to accept the decision of,
student and adult referees and umpires

- Learning to modify rules and strategies to adapt a given
activity to the skills of diverse participants

- Giving and accepting peer assistance in woi .ing toward
skill improvement

- Completing a report on an individual with a disability
who has achieved personal excellence in a sport or dance
activity, and discussing the personal gualities that
contributed to the individual’s achievements.
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Students strive to achieve their highest personal level of physical
performance and participation by:

- Monitoring personal scores in golf, archery, and other
individual activities and developing strategies for personal
improvement that minimize feelings of inadequacy

- Recording their individual scores on physical fitness tests
and developin:; plans for individual improvement

- Participating in extracurricular physical activity programs
in addition to participating fully in the school physical
education program, ¢.g., intramural sports, dance
ensembles, aerobics classes, and bicycling or hiking clubs

Teachers introduce, model, and provide guided practice for new
concepts and activities before students proceed on their own.,

Students experience extensive time-on-task to develop skills;
equipment is provided in amounts that allow each student to
participate actively. When leaming stations are utilized, adequate
equipment for each student is provided at each station.

Organizational strategies include large, small, « »3 flexible
groupiags; cooperative learning; peer-tutoring; and individual
practice, study, and performance.

Students with limited proficiency in English are provided primary
language and sheltered English instruction to the extent necessary
for normal progress through the core physical education
curriculum.

All students are assessed at the beginning of the school year and
regularly throughout the year. Teachers use the results of
assessments to determine an appropri-te pzogram of instruction
and practice.
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Physical Education (con..)

e Siandards for student performance and grading procedures are
written and communicated to all students and parents.

o Teachers employ community resources such as:

- Recreation departments

- Youth recreational and fitness programs
- Community facilities

- State and national parks

- Educational technology

- Doctors and hospitals

- Community leaders

- Business and industry

9 The school and district adminisirations support the physical
education program by ensuring that sufficient trained staff,
facilities, equipment, and materials are available to implement a
high-quality program and by holding staff accountable for

optimal student development.

RESOURCES

The fc lowing esource publication is available from the Bureau
oi Publications, Sales Unit, California Department of Education, P.O.
Box 271, Sacramento, CA 95802-0271 (phome: 916-445-1260):
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ENGLISH AS A SECOND LANGUAGE

The English-as-a-second languzge (ESL) program is planned with
clearly stated goals and objectives for having students acquire native-
like communicative competence in English. The program enhances
students’ self-confidence and promotes language proficiency for
personal, social, and educational purposes. The curriculum moves
students from early to advanced levels of poficiency in listening,
speaking, reading, and writing. Through both the curriculum and
instruction, students learn to accommodate the sociocultural
similarities and differences between the native language setting of the
home and the second language environment of the school.

ESL instruction develops students’ abilities to use English as a
means of gaining knowledge, acquiring skills, and communicating
with others. It enhances higher order thinking across the ESL and
core curricula; promotes academic skiils in the content areas; and
strengthens students’ abilities to listen actively, speak fluently, read
efficiently, and write effectively. Students engage in both teacher-
directed and student-centered activities which are or simulate
authentic uses of English by native speakers. Teachers and students

approach learning as developmental and do not make unreasonable
demands for grammatical accuracy over communicative function and
tbe natural stages of second-language acquisition.

Qualified teaching and support staff are sensitive to students’
needs. Materials accommodate students’ interests, backgrounds, and
levels of language proficiency. Ideatification and assessment
practices ensure recognition of students’ strengths and result in
proper placement. Assessment for achievement is holistic and
competency-based and is aligned cloesly with the content and format
of the ESL curriculum and instruction. There is active coflaboration
and staff development among professional, paraprofessional, and
volunteer staff members in the program.

Apply this criterion equally to all students, including average,
limited-English-proficient, underachieving, and gifted and talented
students; students receiving special education instruction and services;
and studeats who are members of ethnic groups underrepresented in
colleges and universities.

PROGRAM CHARACTERISTICS
EFFECTIVE YERSUS INEFFECTIVE
EFFECTIVE INEFFECTIVE
Curriculum

There is a written description of what coastitutes successive

levels of language competency, and students experience a
smooth transition between levels and schools.

Printed materials with anthentic language and situations
correspond to students’ ages and English proficiency levels.
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There is little or no articulation between schools and levels for
ESL students.

All students use the same texts regardiess of ESL proficiency
level oi age; there are no materials for some students,
especially those who are preliterate. Printed materials often
contain overly simplified, contrived, or stilted text. 1 7
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English as a Second Language (cont.)

The ESL program is meaning-centered and literature-based; it
is supplemented when necessary v*th direct iastruction in
vocabulary, grammar, and pronuncianou related in meaningful
ways to and in the context of the ESL and academic core
curriculum.

{Jon-English speakers who are literate in their first language
have access to the core curricuium through both materials and
instruction in that language,

The ESL curriculum, materials, instructional practices, and
expectations reflect high standards and are consistent across
classrooms.

Technology (e.g., videos, films, recordings, tapes, ad
computers) provides a variety of language experiences for ESL
students.

Instruction

ESL instruction is developmental in nature and allows students
to acquire English to their fullest potential & a pace
appropriate to their ages and developmental levels.

Various approaches appropriate to students’ language levels,
academic proficiency, and commuaicative needs are used.
Approaches include frequent student-centered, activity-based
instruction.

Direct instructicn in handwriting, sound-letter comrespondence,
and pronunciation is based on assesced need and is provided in
the context of the communicative, meaning-based ESL
cumiculum.

Cooperative, heterogencous e-periences provide rich
opportunities fo. student-student interactions—-both in ESL

across language groups and proficiency levels and within
content classes betwveen ESL and native English speakers.
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Material is often disjointed and skill- or grammar-based without
meaningful ties to literature or to the other features of the
English-language arts curriculum,

There are few or no materials in the studeit’s native language
related to the core curriculum.

Instruction by teachers of the same levels differs givatly in
quality, content, and outcomes.

There is little or no technology available to ESL students.

ESL instruction is perceived as remedial, intended to correct
the language problems or deficits of the ESL students.

Wuole-class direct instruction is the dominat mode offered in
the ESL program.

Intensive drill and practice in handwriting, decoding,
mechanics, and mimmal pair sounds predominate.

Teachers assign students tv roles in groups which kees ESL
students from participating fully in class or from interacting
with native English speakers.




English as a Second Language (cont.)

Students’ home languages and cultural experiences are
incorporated into the curticulum and instruction.

Methods and matenials of instruction instill self-confidence and
self-esteem.

In large groups, small groups, and dyads, students discuss ideas
and values related to the core readings, with instruction focused
onhe{pmgsmdemsdevelopnewmghsmmurmhvs
and those of cthers.

A range of thinking skills is taught in the comtext of
worthwhile literature. A wide range of thiaking develops as
students read, write about, and discuss the meanings tacy
discover through this literature.

Smiemsmallmbjectshmtonse&ewmgpim
ﬂcnbly,mdnanmtoﬁedﬂ'umsﬂtcguwfor
the different kinds of writing people actually do. Writag .
instruction begins with encouraging fluency and content before
correctness of form, handwriting, and spelling. Students focus
on making sease of what they read, write, and discuss; and
teachers assess progress in terms of function and fluency rather
than correctness.

Oral language proficieacy is encouraged through a variety of
listening and speaking activities fc. individuals and groups in
xmgswhenmmmgum@tadnegoﬂzedﬁmlmmne
and real-life experiences.

Schoo: Eavironment
All adults responsibie for e instruction of ESL studeats

encourage the use and mastery of the language arts in all
subject areas. They introduce and model the litening,
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No effort is made to use the rich variety of langnages and
cultures of the ESL students in class. Students are sometimes

forced to deny, relinquish, or ignore their heritage.

Students are often criticized and cosrected in public for their
English usage.

Skili sheets are central to the curriculore. S:idents passively
complete skill sheets and read controlled-vocabulary stories in
a&:wevdcpmmmpuaibedwmg
assignments, and compechend conventional interpretations of
texts. Any formal seaching of liserature is Limited to the study

of plot, character development, vocabulary, and grammatical
structures.

Thinking is perceived as distinct, separate, and hi  schically
aranged levels. Thinking instruction is separated t.om the
language development and content instruction.

Onlylow-lcvelwmngmbaetandn.o&nwhodpmpoae
mdwtdmlneotpolmgsmdan personal ideas and
experiences.  Students are taught formulas for writien

(e.g., the five paragraph essay and the paragraph with a fixed
topic semence). The purpose is to promote grommatical and
structural correctness. Handwriting and gpelling are taught as
xpamempmq)m&omm-baedwnmg.

Onlythebenmdemsueencouugedtoqu.mdn
activities are not connected to reading and writing.

Oppammﬁntxlfmon-nﬁwmdm
settings are limited. Verbalization coaxists of one-word

responses 10 teachers’ questions.

Instruction in the language arts is relegated to language arts
lessons. Teachers and other adults infrequentiy share their own
reacings and writings with students.
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English as a Second Language (cont.)

speaking, reading, writing, and thinking stratcgies that students
are to employ.

The entire school community supports and models effective
listening, speaking, reading, and writing.

Planned curricular and extracurricular experiences facilitate
positive student interactions inside and outside of class with

native speakers of English.

ESL students receive gencral fund services suppicmented by
catcgorical funding for emsichment. There is 2 wide variety of
printed, audiovisual, and manipulative materials for all ESL
students at ail levels of development and in all swbject areas.

Parents are encouraged t¢ use their most fluent language when
commninicating with their children at home. There is frequent,
systematic, and purposeful communication between the school
and homes of the ESL students.

Resources, both people and materials, from the ESL studeats’
communities are integrated into fe curriculum.

Staff Deveopment
The school’s in-service programs frequently address:

¢ Communicaion-based aural-oral skills development for
ESL students

e Litesature-based curriculum and methods for seaching ESL
students

° mmofleatninganddeveloplnenlofhig!vxolm
thinking processes
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Members of the school community are nathetic about the
impoctance of highly developed laguuge arts abilities for ESL
stndems;d:fousiorm:sesuﬂtnssmmpmﬁmncy

Parents are told to use only English even when they do not
speak it well themselves. There are few, if any, successful

attempts to communica’e with the parents or guardians of these
student-.

mmwmwmumﬂm&e

The ESL s_.ff is --itted fiom liverature-based staff
development activities.




English as a Second Language (cont.)

e ESL teaching competencies, including knowledge of
lmgmgeacqmmon,mm,aoss—mhmﬂm
uapmalcanmmmmshlls,mdcmteut-based

. thngpmq)pmadm
o Collaborative implementation of staff development and new
teaching strategics, collegial problem-solving, and coaching

actoss curriculum areas

Assessment

Staff members are trained and employ assessment practices
which include authentic holistic measures aligned with the
modes through which students leam the kucwiedge and skills
being assessed. The evaluation cf students’ individual and
group work in class over time is as important as formal #»sting
in assessing student progress.

Credit is granied for work that meets we district’s requirements
in subject-matter classes in the native language »f the student.
There are provisions or placing studests base”’. on
demonstratzd proficie: cies. All ESL clagses comnt toward
graduation requiremes s in English-languag . arts.

Auxiliary Support

All adults who interact with ESL students Aemonstrate high

expectations for these students anC' frequeatly recognize these
students’ strengths and progress pwblicly.

The school library contaias an extemsive collection of materials
which provide access to the core cwrricalam for ESL. ssudeats,
including wwpplementary and awdiovisual materials. These are
available in the native langviges of the students as well as in
English at a variety of proficiency levels, and there are per-

sonnel available to assist students in taking advantage of them.
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Only low-order cognitive skills are addressed in the training of
ESL staff.

ESL staff members are trained in rote drill 2ad practice and
are not updated on the integration of processes,
thinking, and concept development for ESL and content
imll"."n 0

Amoodmwwmgm;whxianmﬁomﬂ
corrsciness predominate.  Staff members do not train together
acroes curriculum areas, nor do they solve problems together or
coach each other on new straegics.

Staff member~ are provided no training in second'langn.age
assessment and use papes-and-pencil tests that are ofien the
same ones given to native Eaglish speaksrs.

Graduation credit for English is not gransed for all '™, work.
Transcripts from other countries ar.> sot used to grant subject-
matter credit.  ESL students mast take all classes in lokstep
order withowt allowance for previows creditable comrsework in

their primary langucge or for demonstrated competencies.

ESLstndemsaepemenvedaslowlu:nexsm:eplwedm
reme 1 tracks or instructional growps fo: .anguage and content
instrucion.

Few or no books in the studests’ native language caa be found
in the library. Only books for mative Eaglish speakers are
available. There is no range of materials for beginaing,
intermediate, and advanced ESL stwdents, nor are there
personnel to assist these students in the Library. .
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English as a Second Language (cont.)

The school’s guidance services, health services, and extracur-
ricular activities are accessible to studeats stidl acquiring
English.

The special nature of ESL poy-alations in tecms of their refugee
0« immigrant status and pessible migrant conditions are
addressed by the school to minimize their negative effects on
student leaming.

Teachers of other subjects recognize the special needs of ESL
students and adjust their teaching accordingly by providing
sheltered or bilingual instruction.

- ‘{.’ v <;:::‘ - ?\h@gy. }é:’ A?@?? cL e
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INTEGRATED CURRICULUM

The program integrates ESL instruction with the instruction that
students receive in the core curriculum. They learn the ethics,
values, customs, and beliefs that are prevaleat in the United States
and achieve cultural literacy. The processes of listening, speaking,
reading, and writing are integrated throughovt thzs ESL cusriculum.
Students learn to recognize and appreciate the interdependence of
oral and written language as they use both for wnderstanding and
expressing ideas in a variety of fields of knowledge. They see
language as a means for thinking and creative expression.

The ESL curriculum is communication-based and is supported by
materials appropriate for students of preliteraie o fluent English
proficiency. These include literary works from the core curriculum,
provided through r~zrint media when necessary for students whose
English proficiency dJoes not yet peicait them to experience the
works fully through print. Students are also offered comparable
selections in their rctive language if they are literate in that
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Lictle or no native language support is available for guidance
and health services, effectively precluding student access for
those who speak littic English. ESL studerts must wait until
they hase English skills to participate in extracurricular
activities.

The school policies reflect a lack of sensitivity or awareness of
the adverse circomstances of many ESL stndents and the
negative effects these conditions can have on student leaming.

ESL students must wait until they have English proficiency
before they can effectively study other subjects. Teachers of
these subjects make no modification in their direst instruction
in English.

language. The literature available to students in ESL. programs
represeats cultural and linguistic diversity in a variety of genres.
Intermediate and advanced students in ESL p.ograms read the core
literature available for native English speakers.

ESL AND THE CONTENT /.REAS

While they are developing English proficiency through ESL,
smdentsarealsoacquiringﬁnglishﬂrwghconmtinsmlcﬁon.w
teachers use language in ways which ensure student comprehension,
and content instruction provides opportunities for students to develop
listening, speaking, reading, writing, and thinking skills in the
language of all the core subjecis—-language arts, mathematics, science,
history-social science, visual and performing arts, physical education,
foreign language, and other subjects includeg in the school’s
curriculum.
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English as a Second Language (cont.)

INSTRUCTION

Instruction is developmental and includes a variety of '
communicative, meaning-based approaches which incorporate a range
of thinking skills. All students receive teacher-directed and student-
centered instruction which encourages them to respond effectively to
subject matter. Activities promote active individual and cooperative
learning. Instruction includes use of students’ home lsnguages and
cualtural experiences, promotes seif-esteem, and reflects high
expectations for all students. Classroom materials and activities draw
on reai life as well as on literature. Students’ language p. “ciencies
are nurtured through a variety of oral and written language
development activities appropriately paced for students’
developmental levels. Instruction addresses language needed for
survival, for specific content areas, for varied social contexts, and for
critical thinking. It also addresses pronunciation, vocabulary, and
gramma: for refinement of fluency within the context of meaningful
language and authentic activities. Students in ESL programs i-teract
frequently with each other and with native speakers inside ar .
ocutside of class in both formal and informal activities.

TRANSITION FROM ORAL TO WRITTEN ENGLISH

Oral languag: development precedes and premares stuuents
specifically for initial reading and writing activites. ESL lessons
ensure that preparation for reading and writing in English is well
established, both aurally and orally, that erpectations for written
language are matched to oral language competence, that lessons ar
based on students’ prior knowledge, and that opportunities for the
integration of oral and written language skills are provided. The
district or school or both have written criteria and procedures that
guide the decisions of the subject matter and ESL teachers on when
to introduce students to formal English reading.

87

ESL methods and materials for students who are not literate in
English rely heavily on students’ background expcriences. With non-
literate students, teachers use victures. real objects, gestures, audio-
visual materials, and other ways to convey meaning as students
develop essential oral language and literacy skills. Flexible grouping
i. these aural/oral activities allows literate and nonliterate students to
work together.

SCHOOL ENVIRONMENT

The school community accepts students’ home languages and
native cultures. Staff members also model the effective use of
English and encourage students who are ready to use English for
social and academic purposes. The school values and supports ESL
students’ efforts to acquire English, and all school personnel
contribute to a climate of acceptance and welcome for these students
and their families. Planned curricular and extracurricular experiences
with native English speakers promote full access to school life for all
ESL students.

HOME ENVIRONMENT

The school staff maintains frequent contact with the kome
through conferences, school events, and home visits. Parents are
encouraged to nurture their home languages aad cultures as a means
of enriching their children’s knowledge of their heritage aud
strengthening their seif-concepts. Parents visit classrooms and share
experiences of their homelands.

EVALUATION AND ASSESSMENT

Student progress is evaluated by means that are consistent with
instruction. Both subjective and objective measures are applied,
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including teacher observations, rating scales, studeat interviews,
informal tests, standardized tests, and appraisals of students’ work.
The stulents and their parents have the opportunity to review the
data collected and to respond.

ESL program assessment consists of multiple measures of
program effectiveness, including achievement gains, staff and parent
support, and observed use of English both inside and outside the
context of the ESL program. Based on these data, changes in the
program are made to ensure each student’s maximum achievement.

PROGRAM SUPPORT

The principal, teachers, and other school personnel are well
informed about the goals and objectives of the ESL program and
offer their enthusiastic professional and material suppori. Qualified
teaching and support staff are sensitive to and appreciative of ESL
students’ potential and strengths. They take an interest in listening
to and speaking with the students about their interests, backgrounds,
problems, and successes. Thev offer praisc for students’
accomplishments in learning English and in using English to
commumicate socially and during ESL and content instruction. The
budget of the school reflects ESL expenditures from both district and
categorical funds for materials, supplies, personnel, and staff traimng
necessary to carry out an effective ESL program. To ensure student
- progress, there are appropriate staffing ratios, groupings of students,
and time to plan for active student leaming.

Materials of many levels of difficulty are available in the
classroom and the media center. Both print and nonprint media are
used. ESL students use tapes, records, computers, and other
technology as resources for generating and receiving authentic
communications. The room . rangement allows students to work
individually, in pairs, iz smail groups, or as a-whole class. Peer
interaction with native speakers of English is encouraged, occurs
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regularly, and is effective in promoting positive social and linguistic
outcomes.

STAFF DEVELOPMENT

Collaborative staff development among professional,
paraprofessional, and volunteer staff members ki ... training in
communication-based second language acquisition and literature-
based lanpuage arts and subject-matter instruction in English for non-
native speakers. The training promotes strategies for higher-order
thinking, cross-cultural understandiug, and ESL reading and writing.
There are regular opportutities for collegial discussions and/or peer
coiching related to the staff development program. Adequate
planning time is provided for ESL and subject matter staff.

There is a program for the recruitment, selection, ard training of
staff to ensure qualified, well-prepared, ‘dnd properly cvelentialed
teachers. Teaching competencies include demonstrated proficiency in
spoken and written English; experience in learning ancther language;
understanding of other cultures; knowledge of first and seccad
language acquisition theory and research; ability to use effective
second language teaching strategics for ESL and subject-matter
instruction; knowledge of the intetrelationships among bilingual, ESL,
and mainstrean) programs; and knowledge of first and second
language assessment.

7 RE0 R R BRI AR PR RSSO,

EXEMPLARS

Carriculum

o The ESL cuniculum includes written standards of expected
student achievement in developing communication skills,
including :

- Preproduction level-following simple commands
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English as a Secoud ianguage (cont.)

- Intermediste fluency level-reading proficiency equal to aural
understanding

- Advanced level--discussions about personal history, leisure
activities, core-content subjects, and curent events

o Begiming ES]. students .grasp concepts through visuals,

pantomime, role play, native language use, and otiier meaning-
based activities. Foo the ial needs, iaterests, culiural
backgrounds, and zbilities of the intermediate and advanced
students, core, extended, and recreational works of literary merit
are selected.

A student-centered curriculum reflects students’ own writings,
projects, and oral and written expressions of personal opinions,
ideas, and reactions to readings and activities. Students engage in
activities similar to those developed in the California Writing
Project: freewriting, drafting, responding, revising, editing, and
postwriting.

ESL and Conte'nt Areas

ESL and content teachers are familiar with the students’ language
proficiencies and use this knowledge to facilitate students’
language and concept development.

Listening, speaking, reading, writing, and thinking are developed
in specific core subjects through such sheltered English
instructional strategies as:

- Extensive use of audiovisuals, gestures, and other context
clues

- Access (o 1ative language support

- Cooperative learning and other interact ve activities

- Meaning-based reading and writing activities consistent with
the California writing and literature projects
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Instruction

e Developmental language acquisition approaches :

- Allow for the development of thinking and listening before

production.

- Use language related to-real life.

- Require teachers to expand on what student: zay by adding
details natural to the context.

- Involve questions for which multiple responses are
appropriate and which offer unique respense opportunities
from students. .

- Require teachers to restate ungrammatical student utierances
in correct form to clarify communication rather than correct
studcat ences directly.

- Foﬂowamusmﬁommm.wlyprmm
speech emerg. Xxce, inteymediate fluency, and full fluency to
meet the range of needs for preliterates, beginners,
intermediate, and advanced ESL levels.

Communicative ESL methods include total physical response
(TPR), the natural approach, suggestopedia, information gap
activities, the language experieace approach, music and other
rhythmic techniques, poetrv, storytelling, role play, drama,
reader’s theater, games, affective activities relaied to coafluent
education and values clarification, critical thinking and probi>m-
posing, cooperative leaming, and computer-assisted instruction.

Students acquire correct pronunciation, vocabulary, speiling,
handwriting, and grammar throush comprehensible input,
meaningful modeling, and practice in persomalized contexts, such
as student-invented stories, individual spelling dictionaries, and
peermdmg/wnmgresponsemlpaforclmfymgmdexpmdmg

written work.
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English as a Second Language (cont.)

® Active student learning includes the promotion of cognitive
learning strategies:

Self-monitoring—-self-questioning, predicting
Rehearsal--repetition, ccpying, underlining
Elabcration—paired associations, analogies, metaphors
hf“m. ummz. i o.wmg. i ” mwms. » smmg. i
Affective~focusing atiention, self-rewards, self-praise
Personai-—-relating to prior knowledge, personal experience,
and past events

® In all classes teachers treat their perceived low achievers in ways
similar to how they treat their high achievers in terms of
opportunities to respond, help in responses, and positive
feedback; they create situations where all students’ ideas are
important.

o Studeats arc provided an additive Is iguage environment in which
they acquire a second langnage wi** jut abandoning their mother
tongue.

Transition from Oral to Writien English

o Preparation for reading and writing includes aural comprehension
activities and having students read first that which they already
understand and can produce orally (e.g., the language experience
approach).

® Written standards for transition from oral to written English for

ESL and content zrezs focus on students’ strengths in wsing
whole langvage (0 understand and communicate ideas, whether it
be the language of language arts, mathematics, science, .story-
social science, visual and performing arts, physical education, or
foreign language.

1§7

o Initial literacy activities include pantomime, manipulatives,

picture-word files, copying and copy-change writing, invented
fling, choral reading and recitation, directed reading/writing
and thinking activities, and native language support.

School Eaviroament

Students observe classified and certificated staff and adult
volunteers effectively communicating in English with ESL
students.

Students in ESL programs participate in the full range of
oocumculsandaﬂacumuhr ivities, including sports, music,

College preparatory and gified and talented programs include a
proportionate number of students in ESL programs.

Students receive their share of general fund services before
categorical funds are used for supplemental services.

Home Enviroament

Teachers encourage parents to help their students to succeed in
the program by visiting classes, encouraging homework,
monitoring use of television and radio, and listening to and
talking with their children in their strongest language.

Initial and frequent home-school links include phone calls, parent

conferences, school events, home visits, notes sent with students,
and letters in s language the parents understand.

Information sbout student progres: is shared with parents, and
they are given opportunities to collaborate in decisions affecting
their children’s education.
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English as a Secora Language (cont.)

Classroom Resources

e “he classroom has a variety of print and nonprint materials to
meetthenwdsofaliproﬁclaxylevekofsmdems including
picture files, story files, magazines, books, tapes, computers, and
other means for generating authentic communication. For
intermediate and advanced ESL, resources im literature match the
English-language arts curriculum in serms of versions in the
native language, adaptations, and noaprint forms such as
videotapes and video disks.

o The tables, chairs, ad dex"s are arranged to facilitate individual,

pair, small-group, and wholeclass activities.
Evaluation and Assessment

o Students are placed on the basis of multiple criteria. Progress is
measured through formal and informal means, including
observation, proficiency scales, writing samples in the uative
language and English, other student work and portiolios,
criter"nn-referenced measures, and selected norm-ieferenced
instruments.

e All staff who work with ESL students receive training on
interpreting assessment information, including observation
instruments, rating scales, informal and standardized tests, and
appraisals of student work.

Program Support

o ESL teachers and other teachers meet regularly to plan strategies
and materials which are effective for various populations to
maintain high standards of expected student achievement and
promote student strengths.
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The_school library, healtis office, guidance services, and other
services actively support the needs of students in ESL programs
at a level equal to services provided for native English speakers.

Support for the core curriculum includes:

-  Different modes of instruction:-visual, auditory, cooperative,
competitive, primary language, xxliered English

- High-intensity experiences involving frequeat feedback,
additionai practic, and lower student-adult ratios

- Varied activities axd resources in order to meet the
specialized mstructional needs of the ESL population

Staff Development and Preparation

The ESL staff receives training in communicative ESL
approaches, including natural language, langaage experience,
directed reading and thinking, and literature-based English-
language arts consistent wit the California writing and literatire
projects.

Ciassroom teachers and ESL staff meet regularly to learn from
and support each other. Their cooperative efforts ensvre that
their courses are developmental and are articulated as students
progress through the grades. College-bound students meet
university requirements, and all students develop competence in
English-language arts.

ESL teachers hold appropriate credeatials and demonstrate

competencics to work with students in the ESL program,
including:

- Demonstrated proficiency in spoken and written English
- Experience in leaming another language
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English as a Second Language (cont.)

- Understanding of other cultural systems

- Knowledge of first- and second-language acquirition theories

- Ability to use appropriate teaching strategies

- Knowledge of the interrelationships among bilingual, ESL,
and content-area core curriculum and instruction in English

- Knowledge of first- and second-language assessment
casures

RESOURCES

The following resource publications are available from the
Bureau of Publications, Sales Unit, California Department of
Education, P.O. Box 271, Sacramento, CA 95802-0271 (phone: 916-
445-1260):

e Becoming a Nation of Readers, 1985.

The following resource publication is available for $10 from the
University of California, Los Angeles, Ceater for Academic
lntermnmnomll?roms(UCLA/CAlP) 405 Hilgard Avenue, Los
Angeles, CA 90024
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FOREIGN LANGUAGE

The foreign languayge program develops students’ proficiency in Claasroomacmuesmcludehstanngspuhngrudingmd
using the language to gain and give information for personal, social, writing about useful contest. The language used is authentic,
professional, and educational purposes. This proficiency also reflecting the ianguage spoken and read in a society that uses the
inciudes cultural literacy relating to the societies that speak the language. Assessment is holistic and competency-based.
language.

Apply this criterion equally to all students, including average,

Foreign language instruction is student-centered and limited-English-proficient, underachieving, and gifted and talented
communication-based, and classroom business and learning activities students; students receiving special education instruction and services;

are conducted in the foreign language. mdnndmuwhommanbetsofethmcgmupsmdemplumtedm
coileges and universities. .

PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE
EFFECTIVE INEFFECTIVE
Curriculum
Experienciiig and leaming about the world through a foreign Structure drills and exercises are the major student activities.
language is the dominant activity in the foreign language wmmpmmmmdmdmdpmaasisolxed
program. umgmmaemmdmdevelopaaudy entities. Higher levels of proficiency are viewed as more
growth in commuwnicative proficiency. Higher levels vocabulary, more complex grammar. more difficalt texts to
pmﬁaencyaeatanedbyrq:eaednseoflmmfmcuons mndﬁmmmulmu. Opportunities for
# increasingly hipher leveis. Communicative practice takes authentic communication are Limited.
place in actual or simulated everyday situations.
Students encounter cross-cultural similagities and differences in Cuiture is treated as a separate issue. Students leam about
their communicative tasks, and culture is an integral aspect of customs, traditions, institutions, foods, and social formalities in
the language acquisition process. separate lessons.
The language of the teacher and all leaming materials are The language used is contrived and out of comtext, It is
representative of what is heard and read in societies where the chosen to illustrate certain linguisti~ forms and pattemns.
93 194
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Foreign Language (cont.)

language predominaizs. Significant literature serves as the
source of much of the language used and modeled and is
chosen to enhance students’ general knowledge and
understanding.

Instruction

Students acquire communicative proficiency by coustantly
comprehending and using the language, demonstrating
comprehension of new expressions before using them. They
practice communicating in meaningfal contexts and realistic
situations.

Students practice and interact in pairs and small groups. They
gain and give information in varied, individual ways. They
move about, handle props, regroup, demonstrate, pantomime,
use technology, play roles, write notes, and read while
acquiring communicative competencies.

Students use the language freely, and they probe and
experiment beyond what has yeen leamed thoroaghly.

Teachers encourage such efforts and guide and support students
in developing new ways of expression. They provide
opportunities for students to engage in negotiation of meaning,
divesgent thinking, and open-ended interaction.

Students enjoy using the language outside the classioom. They
are stimulated and guided to interact socially and to read the
J:nguage for pleasure.

Students move through a variety of interesting, well-paced
activities during an instructional period.

Content

Language leaming experiences focus on useful content.
Through communicative activities students expand their

knowledg of the other culture and people, of other subjects in
the local curriculum, and of international issues.

135
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Literature is ofien transtated and often chosen for its aesthetic
reputation or grammatical structures.

Teachers prefer students to wse the language under direct
teacher supervision. Reading is selected and assigned by the
teacher, and assignments are checked for correct grammar,
usage, interpretation, or trangistion.

Teachers stay with one topsc, lesson, or unit until it is
completed.

Language leaming centers on language structures. Minimal
importance is attached to context or to the information that is
transmitted by the structures.
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Foreign Languagc (cont.)

Materials and Resources

Materials support the development of communicative Materials are designed to provide explanations and exercises of

proficiency. Exercises and activities are communication- lmnguage components, such as grammar, pronanciatios, and

cenfered, contextualized, and content-focused. vocsbulary. Exercises and language activities are ofien
disconnected, mechanical, and grammar-centered. Lesson
f mat and sequence ase dictated by the order in which Latin
grammar has been traditionally taught.

Computers are used to stimulate communicative activities of for supplementary language

vasious kinds, especially student-student exchanges. Videos analysis and drill ocly. Student isteraction is Limited to

and films provide commuuicative stimuli and information in genenating predetermined answers and Video and

culurally authentic settings and simations. film provide trav-iogues o passive escounters with the target
culture.

Support

The district an articulated K-12 program in several The district provides a few semesters of foreign language

foreign languages with communication-based curriculu, instruction in one or two languages, with little provision for

iste materials, and trained tcachers. The school staff articulation or proficiency-based The district makes

values forcign language instruction and promotes student do with an outdated curriculum guide and owtdatod materials
Counselors and administrators do not actively support and
amote growth in the foreign language program.

Evaluation

Evaluation procedures match the communicative objectives of Evaluation instruments measure knowledge of grammar and

the program. There is ongoing assezsment of the kinds and vocabulary. Objective tests predominate; students choose the

quality of messages students can understand and produce. best answers or responses. Placement is based ca a student’s

Smdenumplwednﬁepromonlhebmon previous grades and courses completed.

communicative proficiency rating. Proficiency testing mcasures
as.mfimspufmmewlllcenpgdmacommauw
activity.

95 198
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Foreign Language (coant.)

CURRICULUM

The foreign language curriculum consists of a core of usefinl
communicative functions, content, and cultural features. Students
employ the language in realistic situations that include listening,
speaking, reading, and writing in appropriate cuitural contexts. The
curriculum also includes culturaily appropriate gestures, facial
expressions, and voice modulations; social conventioas and everyday
living activities; academic subjects and literature; occupations; and
current events. Students develop proficiency in getting and giving
information in the language, expressing feelings, evaluating and
commenting, regulating activities, organizing speech, and ensuring
understanding. They practice these language functions in such
contexts as traveling, shopping, eating, personal affairs, education,
occupations, social customs, the arts, science, current affairs, politics,
government, house and home, public services, and interpersonal
relationships. Specific themes and topics are chosen to meet
students’ interests and needs. Languages offered include several from
Europe or the Pacific Rim, classical languages, the native languages
of students at the school, American Indian languages, or American
Sign Language.

INSTRUCTION

Communication-based instruction develops students who can use
the language to get things done. After initial language modeling and
input by a nativelike model, students engage in communicating most
of the instructional time. Instruction is student centered, imvolving
much interuction in the foreign language between students, students
and teachers, and students and materials. The teacher serves mainly
as a language model, coach, and facilitator, encouraging students to
use the language freely without fear of constant cosrection. Small-
group activities are employed often to promote maximum interaction.
Students are motivated to extend themselves beyond their most

135

comfortable range in all language modes in order to develop higher
levels of communicative Leaming activities are varied
and fast-paced. Teachers provide studeats with suggestions and
opportunities to use the language beyond the classroom.

MATE™"ALS

Written and audiovisual materials provide stvdents with authentic
language and cultural encounters for practice in communicating.
Computers serve as communicative partners oc links with partners.
Materials and technologies are used also to stimulste interaction
between students in the classroom. Common objects, models,
cutouts, drawings, and pictwes are used 0 trigger communicative
activities; students ask questions, express feelings, teil stories, write,
hypothesize, and read in the target language.

SUPPORT

The school district allots sufficient resources to the forcign

language program and provides for a stv lent/teacher ratio that

facilitates communicative activities. Teachers have time t0 meet and
plan an effective program. The district has an articulated K-12

forexgn languge program with a placement procedure based on

EVALU._TION

Evaluation measures how well students can understand and
produce messages ir the foreign ianguage. Criteria include the
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Foreign Language (cont.)

quantity of specific functions and vocabulary the students can use in - Suggests materials and activities for enhancing students’
conumunicating, the cultural literacy exhibited, structural accuracy, learning of the core curriculum
fluency, and pronunciation. The major consideration, however, is a :
holistic assessment of the degree to which messages are being e During the more elementary stages of foreign language leaming,
understood as intended. The degree of success of the students in students:
communicating, using autheatic language or real-life situations,
determines the effectiveness of the foreign language program. - Listen to and comprehend calk about basic objects and
actions.
- Follow and eventually give simple commands and
STAFF DEVELOPMENT instructions.
: - Understand references to numbers, colors, weather, time, and
There is a planned staff development program that supports so forth.
instruction for communication-based language scquisition. Teachers - Emulate basic cultural conventions and formalities, including
have a role in such planning and have time for peer observation, gestummdbodylmgmge,andlumabwtculm
peer coaching, regular collegial discussions, and probiem-solving. differences.
Opportunities are provided to meet with outside consultants, attend - Understand and respond to basic greetings and leave-taking
conferences and workshops, and visit other successful programs. expressions, using appeopriate words, gestures, and
Teachers are urged to travel or study abroad, participate in teacher actions.
exchange programs, attend universsity classes, try new teaching - Leamn about and practice holiday traditions 23 celebrated in
strategies, anl share new ideas with their colleagues. the target culture.
- Practice writing messages that have been conveyed orally and
R B o R e B 5 T e R e R R B R R e e B e D O L B S Gt S 0S5 SRS w f“ Mm h . v”iay “ ‘m.
EXEMPLARS - Listen 0 and comprehend stories and respond to questions
about the stories; pantomime or act out what is heard.
i is oui : . - T&cp-tmmlmdeverydayactmuu suchabuyng
o The foreign language program is guided by a curriculum that iogs, y about the ’ foods,
- Delineates the core communicative functions and content to visiting the doctor, following directions, enumerating, playing
be acqrrired by siudents at each proficiency level games, and identifying things and people. ]
- Suggests effective instructional strategies for attaining - Lmen 0 and comprehend videotapes, recotded conversations,
communicative proficiency in the classroom stories, and film excerpts, and work with specially designed
- Describes students’ iv m programs.
stage of p,o,-"",c'f&dy performances at each successive - Interact with more advanced students or native speakers.
- Prescribes assessment edures for determining students’
attainment of mmg;m objecti 5 o During stages of foreign language leaming beyond the clementary
- Emphasizes cultural skiils and knowledge as integral parts of or novice levels, students:
language acquisition
97 202
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Foreign Language (cont.)

Engage in simple conversaticns about everyday topics with
some spontaneity.

Narrate simple series of events when cued by a picture series
or other stimuli,

Describe the basic physical qualities of things and people.
Play conversational roles in simulated, unrehearsed, everyday
situations.

Retell simple stories they have heard, read, or seen enacted.
Exchange information, recordings, videos, magazines, and so
forth with a class in a country where the target language is
spoken.

Simulate telephone conversations, including the calling and
answering routines encountered in the target society.

‘Work on projects in the foreign language, according io
individual interests, involving various aspects of the cultwe
and country where the language is spoken.

Prepare short talks on topics of individual interest.

@ Students in more advanced levels of instruction:

Display considerable evidence of grammatical control when
engaged in conversation.

Engage in discussions beyond basic everyday conversation
that relates to students’ personal histories, leisure-time
activities, current events, and literature,

Write letters, compositions, and stories.

Reag literature appropriate to their age and language
proficiency level.

Participate in activities featuring careers involving or
requiring proficiency in 2 foreign language.

Work on bigher-order thinking skills in the target language.
Write longer compositions and essavs in the foreign
language, using approaches simila- . thnse in the California
Writing Project.

Write and act in skits and short plays.

Use the language outside the classroom.

98
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RESOURCES

Tte following publications are available from Bureau of
Publications, Sa.es Unit, California Department of Education, P.O.
Box 271, Sacramento, CA 95802-0271 (phone: 916-445-1260):

guide and diskette), 1987.
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STUDENTS IN TRANSITION:
THE CULTURE OF THE MIDDLE GRADES

The culture of a school reflects the vision and the basic
assumptions shared by members of the school community. A
school’s culture not only reflects its shared values, sense of mission,
dominant ideas, philosophy, and history but also serves to guide the
way people within the school community carry out their work and
how they think about the school. Students in the middle grades are
in transition from childhood to adolescence. Their intellectual,
physical, social, emotional, moral, and ethical development as they
progress through the middle grades has profound implications for
how the school is organized and operated and for the nature of the
instructional program provided to them. Students in the middle
grades

should“u;mgagedinalively. playful, exploratory encounter with a
horizon-expanding cusriculum and a faculty who love teaching it and
who are committed to the successful development of each student.
This critetion describes such a middle grades culture.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, those students achieving
at a level significantly below their peers, gified and talented students,
students receiving special education instruction and services, and
students who are members of ethnic groups underrepresented in

colleges and universities.

STUDENT-CENTERED PHiLOSOPHY

A student-centered philosophy permeates the culture of the
middle gzades. Administrators, teachers, other staff members, and
pacen’s are committed to providing a program in which all students
experience daily excellence in curriculum and instructional practices
in an environment that provides multiple oppostunities for each
student’s abilities and personality to unfold. Staff members are
knowledgeable about the developmental characteristics of young
adolescents; they care about the intellectual, physical, social,
emotional, moral, and ethical development of the students as well as
their academic achievement. Teachers enjoy working with the
Students, and they communicate that enjoyment directly and
continuously through their interactions with them. Teachers believe

that they can and do make a difference in the lives of their students,

and they reach out to them with energy, excitement, respect, and
creativity.
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CURRICULUM

'lhecmncuhm,dnemm:cnonalpncucuunployed,mdme
organization of the school all reflect the developmental characteristics
of young adolesc:nts. The master schedule of the school conveys
the student-centered philosophy of the middle grades; it offers every
student the opportunities to realize the full benefits of the school
program. A combination of extended blocks of leaming time and
other shorter periods, a variety of instructional methods and
materials, and advisory and group guidance activities are routinely
used to accommodate the core curriculum, as well as exploratory and
elective courses, and to achieve the academic, social, and
objectives of students in the master schedule. Faculty members
recognize the importance of the students’ relations with their peers
and design instructional strategies and employ other activities which
capitalize on these relations. Study skills are a part of each
student’s preparation for success in the middle grades and high

school.
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Students in Transition: The Culture of the Middle Grades (cont.)

Small groups of teachers share students in common and have the
time and facilities to work collegially in planning curriculum and
instructional activities which will most effectively engage their
students in the school program.

SCHOOL CLIMATE

The atmosphere of the school is lively yet orderly, playful yet
purposeful. A sense of the joy of learning pervades the classrooms.
High academic standards are supported by every member of the staff
and reinforced daily in interactions with the students. All students
are expected to achieve these standards and teachers re.pond to their
frustrations with understanding, humor, and persistence. There are
rewards, recognition, and incentives for all expressions of student
excellence in every area of the curriculum and other schoolwide
activities. In addition, teachers, guidance staff members,
administrators, students, and parents have jointly embraced high
standards for personal and social behavior which are systematically
reinforced in the daily conduct of school activities. The standards
are clearly stated, widely communicated, and justly administered.
The rules emphasize positive qualities; restrictive measures for
controlling negative behavior are minimal.

A POSITIVE SCHOOL SPIRIT

A positive school spirit is evident throughout the school.
Students are proud of their school and enthusiastic about the school
program. They like being at school and feel valued by their
teachers, the administrators, and other staff members. Students know
what is expected of them academically and socially, and they work
persistently to meet those expectations. Teachers, guidance staff
members, and administrators continuously strive to create and
maintain an environment that enhances the seif-esteem of each
student. They are dedicated to providing timely and appropriate
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guidance to help siudents transition successfully through the middle
grades and are positive role models for the students. Through
guidance and counsel and with examples drawn from
literature, history, the visual and performing arts and humanities, il
staff members work to instill in each student the traditior.* values of
commitment to hard work, personal responsibility, honesty,
cooperation, humor, the joy of leamning, sel-discipline, freedom,
appreciation of human diversity, and the importance of education.

SCHOOL LEADERS

The principal and other school leaders stimulate activities that
focus the creative energies of the organization so that the mission of
the school shapes the everyday behavior of teachers and students.
They also provide guidance and support to teachers striving to refine
their skills and knowledge. "Teachers are encouraged to be
innovative; to try new methdds, materials, and activities; and to
evaluate continually their efforts to engage all their students more
fully . the leaming tasks. There are frequent informal discussions
of educational issues among staff members. Teachers work together
to plan an instructional program that chailenges each student to learn
while recognizing the specific developmental requirements of these
students in transition. Collaboration among staff members to
improve the quality of their program and the experiences of their
students as they transition through the middle grades is a hallmark of
the school.

THE PARENTS

The parents of middle grade studeats know and undersiand the
focus of the middle grades program. They act as partners with
teachers and other staff members in helping their children develop
the skills, knowledge, attitudes, and values that will prepare them for
the broadest possible range of academic pursuits in high school.

oNno
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Studeats in Transition: The Culture of the Middle Grades (cont.)

The administrators and teachers readily ealist the support and active
involvement of parents in the middle grades program.

Psycholugical changes resulting from hormonal and other
chemical changes

SN e

EXEMPLARS

The culture of the middle grades reflects total staff commitment
to academics, the study skills and habits which support them, an.
a pervasive sense of caring about each student’s needs and goals.

In their day-to-day interactions, teachers, administrators, and other
staff members reassure and encourage the students as they
transition from childhood to adolescence, from the security of
self-contained classrooms to the confusion and pressures of many
classrooms and teachers, ﬁommchu—dmctedlwnmgtomote
independent learning. They recognize that stude.ts are forming
values which they will hold for the rest of their lives, and they
reinforce and model the values appropriate to an educated citizen
in a democratic society.

Staff members and administrators like middle grades studeats,
and they are knowledgeable about the developmental
characteristics of the students. The school program is designed
to be responsive to the developmental characteristics of young
adolescents. These characteristics include but are not limited to:

High energy levels

Restlessuess

Growing ability for reflective thought
Peer orientation

Curiosity about self and others
Uneven physical development

<03
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reasoning

The master hedulexdlectsmemdent-cemuedphdooophyof
the achool and responds to the transitional nature of the students

through the provision of:

Advisory classes

Homerooms

individual and group guidance activities
Extracurricular, cocurricular, and mmmunl acnvities

Theaunocpbueofmeachoolislwelymthphyfulneumd
humor, yet purposeful about the academic of each
student. Tuchasmdadminimmacﬁvelypmmmelhejoy
and satisfaction of leamning.

There is a schoolwide commitment to academic excellence and
high standards of personal behavior. Teachers and administrators
model such behavior in their daily interactions with students and
cach other through v , i«cans as:

- Expecting that all students will »ttain the standards set
and providing encouragement and support as students
work toward thor~ standards

- Showing redpect o¢ each other in all day-lo-day activities
Displaying persistence and bumor in their relations with

students and with each other

- Showiug that they enjoy working with the students and
that they care about the academic, personal, and social
development of each student

210
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Students in Transition: The Culture of the Middle Grades (cont.)

¢ Students help define standards of behavior. Parents are in planning and implementing cusricular and instructional
knowledgeable about and support the academic and bebavioral improvement. They encourage initiative, creativity, and
standards and they reinforce these standards st home. innovation among teachers, and they respect and give recognition

to their work.

o Students feel secure at school. They display positive values and
atitades toward themselves and others. The school buildings and o Coramunication between the school and the parents is ongoing.
campus are clean, well cared for, and are free of any evidence of Parents are informed about the school program and how their
gnaffiti or vandalism. children are performing at school. Parent participation in school

. events is actively solicited.

o Teachers regularly talk with individual studente regarding
personal and social issues in order to affirm the students’ seif-
worth, encowrage problem solving, and 1o ameliorate negative
influences which have the poteatial to compromise academic
achievement,

Teachers;
Serve as advisors to individual s;udents.

- Have regularly s heduled conference times.
- Communicate periodically with the parents of all their
students.
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THE CURRICULUM OF THE MIDDLE GRADES

The subject matter of the middle grades is centered in a
common, comprehensive, academically oriented curriculum which
comprises the core of knowledse which all educated ¢’tizens should
possess. All middle grade students are actively engaged in learning
this core curriculum. In addition, middle grade students have
opportunities through other curricular activities to explore divergent
ways of thinking, feeling, and believing; to experience new academic
disciplines; to understand and contrast various cultures, people, lan-
guages, and ways of Living; and to explore different career options,
their own special interests, and various hobby and leisure-time

COMMON CORE

All middle grade students experience a common, comprehensive
core curriculum in reading/literature, language arts, mathematics,
science, history and geography, visual and performing arts, and
physical education. This curriculum izes the major ideas and
themes of each discipline and is designed 30 that each student will
develop a broad background of knowledge and the abilities to think,
communicate, and learn which are essential 10 success in secondary
and post-secondary education. In leaming this core curriculum,
students are becoming increasingly more able to perceive relation-
ships and to make connections between what they are learning in the
different disciplines. By relating literature to historical events; by
connecting the lives of people to achievements in mathematics,
science, and the arts; and by developing greater understanding of
how these events and people have helped shape the world in which
we live, students increase their ive of who they are, how
they fit into the world around them, and how that world functions.
All students have opportunities to explore beyond the core in each
discipline as well as to learn its major concepts and skills.

<13
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activities. in these activities enables students to
establish friendships with other students and adults in a variety of
contexts. This criterion focuses on the total curriculum of middle
grade students--the common, comprehensive core, exploratory, and
elective curricula as well as extracurricular, cocurricular, and
intramural activities.

Applymsamrmeqmnytoallsmdmts including limited-
students, students achieving at a level significantly
below their peess, gxﬁedandulemedmldmtx,mdsmdmtsmhng
normal progress in the district’s core curriculum.

DEVELOPMENTAL CHARACTERISTICS

The core curriculum capitalizes on the academic, social, and
personal developmental characteristics of young adolescents. It is
designed to relate to adolescents’ heigitened cusiosity about
themselves and the world in which they live and to emphasize issues
of growing importance to them. These issues include ethical, moral,
and social concemns of particular significance to them and humanity.
These issues are the focus of reading, writing, and discussions within
each discipline. The young adolescents’ awakening abilities and
interests in reasoning are also the foundation of most major
assignments and discussions. Problem solving, spatial reasoning, and
logic are ceatral to daily activities in mathematics. Hypothetical
thinking, speculation, and verification are regular activities for ail
students in science. Critical thinking and ethical reasoning
characterize activities in literatore and history. Aesthetic judgment
and creative expression are developed in visvel and performing arts.
Similarly, the young adolescents’ need to be active is treated as a
strength; in all disciplines there is frequent use of projects, concrete
materials, ficldwork, library research, and small-group activities. As
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The Curriculum of the Middle Grades (cont.)

students progress through the curriculum they are encouraged to take
increasing responsibility for and control over their learning.

EXPLORATORY/ELECTIVE CURRICULA

Middle grade students have many opportunities outside the core
curriculum to explore a variety of new and interesting skills,
knowledge, and experiences through the exploratory curriculum and
to enhance their skills through the elective curriculum. All studeats
participate in the exploratory and elective curricula. Neither a lack
of mastery of academic and personal skills nor limited proficiency in
English restricts students’ participation. The scheduling of
exploratory and elective courses ensures that all students at each
grade level have access to these courses.

The exploratory courses allow students to survey broad themes
and topics of potential interest to them. They open doors to new
categories of knowledge and skills and they give students a
broadened sense of the scope of academic, vocational, and avoca-
tional possibilities available to them as adults. Students are
encouraged to explore courses which expose them to many new
skills, facts, understandings, and experiences rather than specializing
in a few courses of particular interest to them. Exploratory and
elective courses as well as extracurricular, cocurricular, and
intramural activities are directly related to the knowledge, skills, and
values being developed in the comprehensive core curriculum and
give added meaning and purpose to the total curriculum experienced
by the middle grade students. The elective courses allow all
students to pursue their particular interests in the visual and
performing arts, foreign languages, the practical arts, and other areas
complementary to the core. Students are enthusiastic about the
exploratory and elective courses they are taking. The instructional
strategies and materials that teachers use capture students’
imagination and hold their attention. Teachers also are enthusiastic

<15
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about these courses, and they teach them with the same thoughtful
preparation and presentation that they use in teaching the core
curriculum.

EXTRACURRICULAR, COCURRICULAR, AND INTRAMURAL
ACTIVITIES

Extracurricular, cocurricular, and intramural activities are opex to
all students. Staff members offer a rich variety of activities, and
they encourage all students to become- active participants. The
students enjoy the activities and gain self-esteem from the sense of
pride they derive from successful participation. The extracwiricular,
cocurricular, and intramural activities promote positive interaction
between teachers and students. Teachers are able to help students
excel in a wide variety of activities, to gain the recognition of their
peers and other staff members, and to develop a greater sense of
connection to the school.

R o B B P B BB S R S A B O D B S BB SEBOoEes

EXEMPLARS

o All students experience a full, balanced curriculum which
includes:

- Language Arts, including literature
Mathematics

- Science, including Health

- History-Social Science, including Geography

- Visual and Performing Arts

- Physical Education, including Health

- Advisement

- Elective/exploratory courses

- Extracurricular, cocurricular, and intramural activities
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The Curriculum of the Middle Grades (cont.)

Teachers identify and use issues of primary importance to young
adolescenuasmebamforasslgnmemsandrehwdedmuonal
experiences. These issues include:

Who am I?

Who cares about me?

What and whom do I care about?

What kind of person do I want to become?

What do I have to do to become such a person?
What kind of society and worid to I want to live in?
What can I do to make such a society and world?

The staff providcs that, within the total curriculum experienced
by the students, there are:

- Extended blocks of uninterrupted instructionsal time for
selected core curriculum courses, e.g., English-language

- Interdisciplinary instructional

- Team, collaborative, and independent teaching modes

- Regularly scheduled planning time for teachers and
teacher teams

- Diverse elective and exploratory curricula

- Extracurricular, cocurricular, and intamural activities
which do not conflict with insmuctiontal time assigned to
the core curricubim

- Access by all students to the full range of the school’s
curriculum offerings and to all school-based leaming
resources including media centers, labs, studios, shops,
gymnasiums, music rooms, and other specialized facilities

- Access to varied types of counseling and guidance
including student advisory and heaith support services

- Accomplishmey of administrative tasks (e.g., atendance,
lunch counts, and ticket sales) without interrupting time
regularly allocated to instruction in the core curriculum

- Innovation and experimentation with varied time

105
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configurations of the day, week, moath, or semester
according to course priorities and instructional

The major areas of the common core curriculura are developed
through direct reference to the state’s curriculum frameworks,
handbooks, curriculum guides (K-8), and the Model Curiculum
Standards. ~

The course of study for all students includes enroliment in the
common core Surriculum and participation in selected elective
¢ 4 explorator,’ curricula irrespective of individual streagths or
-.ah.mmbuicskilldevelopment.

Exploratory and elective counes augment, enrich, and supplement
the core curriculum. They are offered as a rogular part of the
school’s weekly achedule but never substitwie for the core
curriculum. All students bave the opportunity to leamn a foreign

language as part of their elective program.

Exploratory courses provide a wealth of hands-on experiences for
students.

-, Twhmﬂuem&hemdmmm

- Teachers use the exploratory courses to try out new ideas
and innovative instructional strategies.

- Students are cacowraged to pursue their interests in the
topics of the exploratory courses beyond the leagth and
scope of the course.

Teachers fully vtilize the resources of the community when

developing exploratory and elective courscs, inciuding the talents
and skills of the parents and other community members.
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The Curriculum of the Middle Grades (cont.)

Extracurriculsr, cocurricular, and intramural activities are open to
all students, and all students, including girls and students who
are experiencing difficulty in the core curriculum, are urged to
participate. They include activities such as:

- Interest clubs

- Science fairs

- Pep squads

- Volunteer community projects
- In-school scouting programs

- Intramural sports

The bus schedule as well as the school schedule permit
maximum student participation in extracurricular and intramural
activities.

<19
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INSTRUCTIONAL PRACTICES

This criterion focuses on the instructional practices sed by
middle grades teachers to involve their students actively in iearning
the facts, concepts, and higher-order thinking skills of the curric-
ulum. This criterion addresses the extent to which instruction (1)
capitalizes on the developmental characteristics of the young adoles-
cents; (2) uses active learning strategies; (3) promotes interactive

learning through the use of questioning techniques, cooperative leam-

ing activities, and group or individual projects; (4) develops thinking
and communication skills in all areas of the curriculum;

and (5) teaches students learning strategies and study skills through
lessons and assignments taai are designed to help students become
indepezdent learners.

Apply this criterion equally to all students, including limited-
English-proficient students, students achieving at a level significantly
below that of their peers, gifted and talented students, students
receiving special education instruction and services, and students
making normal progress in the district’s core curriculum.

INSTRUCTIONAL PRACTICES

Teachers use instructional practices that are appropriate to the
structure and substance of the subjects they teach and to the
developmental characteristics of the middle grade cludents. Teachers
offer a balanced diet of direct instruction, student-centered learning
activities, and other strategies that capture the eagemess and energy
of the studeats. Instruction accommodates the diversity of studen:s’
learning styles, interests, and developmental readiness; the content to
be leamed; and the individual strengths of teachers. Students are
acnvely invoived intellectually and physically in their learning tasks.
Teachers build upon students’ curiosity about themselves and their
world, chauueling their energies into quests for information through
discussions, organized research, projects, presentations, and
performances. All students are involved in these learning activities.
Teachers capitalize on students’ interest in their peers by structuring
small-group learning activities, inciuding student study groups. They
organize cross-age and peer tutoring, and they expect students to
learn with other students as well as independent'y. Teachers
periodicaily use grouping practices which allow all students -- high,
averag:, and low achievers -- to work interdependently with one
another toward common goals.

oo
OO
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HANDS-ON ACTIVITIES

Students have many opportuxities for hands-on activities. They
explore sources of written information, including original source
documents, and use their i research capabilities to find
answers through their own efforts. They work individually and with
their peers on projects that require them to integrate knowledge of
facts, understanding of ideas, and conceptual models which they
cither encounter or create. These projecis enable them to draw upon
the most important ideas, concepts, and ckills being leamed in core
curriculum while challenging them to master increasingly complex

mental processes.

QUESTIONING TECHNIQUES AND STRATEGIES

Teachers utilize quostioning techriques that give all students
opportunities to participatc equally, that give them time to organize
their thoughts, and that help ihem reach conclusions based on reason,
values, and evidence. There is a balaace between questions designed
to elicit a right answer and those designed to elicit students’
judgments, perspectives, and background experiences. Students have
many opportunities to ase higher-order thinking skills. They analyze
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Instructi..  Practices (cont.)

and synthesize information, pose questions at a variety of levels,
explore and experiment in explaining their reasoning, apply different
strategies and solutions to problenis posed by their ieachers or peers,
and evaluate the proposed strategies and solutions. Teachers
establish classroom environments which encourage thinking aad
intellectual risk taking. Assignments increasingly challenge all
students to use the methode of thought and communicatton which are
conventions of the subject being taught.

At each middle grade leve! and in each subject area, students
learn the most appropriate and effective strategies for approaching
and completing z3signmencs. They develop a variety of learning
strategies and study skills to use in independent study, group work,
and tutorial instruction. They use these skills and strategies to
explore new categories of knowledge and to pursue personal
scademic goals. Teachers work with all students as they progress
through the middle grades to empower them to become increasingly
more responsible for and in control of their own leaming.

MATERIALS FOR INSTRUCTION

The instructional materials that students use validate, extend,
enhance, and earich the core cumriculum. The materials actively
involve the students in their leaming activities, encourage them to go
beyond the core curriculum, and expand their independent learning
abilities. Assignments are challenging, varied, engaging, develop-
mental, coordinated, and outcome-oriented. Teachers make use of
nonprint materials, including technology and commumity resources, as
well as fiction and nonfiction to supplement textbooks. Students
understand the purpose of their s3signments, what they are expected
to do, and what ther will leam by completing the work. They
receive timely feedback on their completed assignments, and those
experiencing difficulty are given extra assistance or alteraative
assignments. Homework is assigned regularly and inade a part of
daily lessons.

oo
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STUDENT EXPECTATIONS

EXEMPLARS

. Alltcachexsmkmwledgubleindnmbect(s)thcywh.nd
the instructional strategies they utilize are pasticularly
to the structure and substance of each subject area. Teachers
work together across the grade levels and in interdisciplinary
teams to plan the most effective instructional stratzgies. The
instructional strategies used at cach grade level reflect the
intellectual, social, and physical maturational level of the
students.

® Tuchmusehnds-onacnvm real-life situations, a variety of
questioning strategics, assignments of individual and grou)
projects, and a wealth of instructional materials, including
instructional techaology, to engage each student in active leam-
ing of the curriculum.

¢ In posing questions 10 their students, teachers give students time
to think and compose their answers; they randomly call on
studeats and give all students equal opportuniiy t0 answer, recite,
and demonstrate their knowledge and skills.

I'L e s




Instructional Practices (cont.)

o All students are equally involved in active leaming activities; no
students are excluded because of academic ability or limited
proficiency in English.

o Heterogeneous grouping is a feature of the school. Ability

grouping and tracking are not the only grouping strategies of the
classroom or the school organization.

o Studenis are encouraged to invest in each other’s success at

school through peer tutoring, group projects, peer assistance
activities, and so forth.

e Instructional practices in schools with high conceatrations of
students in poverty reflect the students’ need for acceleration,
rather than remediation. Instructional settings and practices for
these students are rich in experiences and materials that enhance
the core curriculum. For all studests experiencing difficuity in
learning, the curriculum, instruction, and advisement are designed
to help and carich rather than remediate.

o Lessons and assignments in all curricular areas are designed to
teach students to become collaborative as well as competitive and
independent learners. Teachers ensure that each student:

- Understands the task to be accomplished, knows ways to

accomplish it, and knows ways 10 evaluate her or his
toward completion of the assignment

- Knows how to find new information; how to relate the
new to what is already known; bow to ask questious,
focmulate and test hypotheses, and present findings and
conclusions; hew (0 develop models and other methods
for displaying or describing 7coblems aad solutions; and
how to reflect upon the changes in perception, attitude,
and values that accompany new knowledge and
understandings

<24
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- Hus the essentiai study skills, leaming strategies, and
ccafidence needed for independent and collaborative

Students experience a complete leaming cycle when leamning new

content:

- They are prepared for the new content.
content is introduced.

students apply the comtent, first with guidance and
and then independently.

tranefer the comtent $0 new situations,

it with other content.

extend regular classroom
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Instructional Practices (cont.)

editorials to reflect public opinion; and essays to provoke
students’ reflective thought. The library/media center is well-
used by all students.

) Tuchersencomgeandchallengeallsmdmtstousetechnology,
such as videos, microcomputers and software programs, and
cakulators in completing assignments, working on projects, and
conducting library and hands-on research.

o Teachers use a variety of formal and informal assessment
procedures to monitor students’ achievement in the core
curriculum and students’ development of critical thinking skills,
problem-solving abilities, creative expression, social responsi-
bility, cultural literacy, moral and ethical reasoning, and progress
toward becoming independent as well as collaborative learners.
Use of true-false and multiple-choice tests is Limited.
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STUDENT SUPPORT SYSTEM

The student support system is designed to help students select The support system demonstrates the care which people invest in the
and follow a course through the academic program of the middle education of these students in transition and the hopes they have for
grades which will meet their personal, social, and academic goals them now and in the future.
while helping them cope with the fears and uncertainties of being an
adolescent. Apply this criterion equally to all students, jucluding average

students, limited-English-proficient students, those students schieving

The sun~ait system is tied to the developmental characteristics of at a level significantly below that of their peers, sifted and/ talented
the middle x. «de student, and it reflects the attitudes, behaviors, and students, students receiving special education instruction and services,
values that the adults at the school hold for the students. All staff and students who are members of ethnic groups underrepresented in
members, the parents of the students, and the students themselves colleges and universities.

participate in the delivery of the services of the support system.

mm " v g ﬁwvmw i

SCHOOL SERVICES encourage students to exert their highest and best scholastic effxts,
teachers work with guidance staff to help each student develop a
The student support system provides each student with those clear concept of his or her potential as a student and as a human
school services which the student needs in order to maximize his or being.

her physical, academic, personal, and social goals. All students are
aware of the information they need in order to make thoughtful,

timely decisions about school curriculum and its implications for ACADEMIC CHOICES

their future academic and career choices. Teachers and other staff

members not only understand the focus, scope, and flow of their Parents are aware of the academic opportunities, course choices,
academic program, they also know how it connects with the curricula and the consequences of academic decisions made during the middle
that precede and follow the middle grades. Through regular grades. They are knowledgeable of the relationship between thie
discussions, they help their students become aware of how topics of middle grade and high school curricula - 1d are able t> encourage
study in the various subject areac (elate to each other, both across and svpport their children’s efforts to attain their highest academic
grade levels and as separate disciplines, and how what they are goals.

learning in these grader is preparing them for high school and

beyond. Open and ongoing communication among guidance staff All students participate in advisement activities. Timc is
members and teachers ensures thzt each student receives timely, regularly scheduled for advisement. Administrators provide timely
accurate, and specific guidance and advice in making academic and helpful support to the advisors, including in-service activities,
decisions that keep open the full range of future academic and career and there is an established curriculum with clear objectives mut: >Ily
options. All teachers perceive themselves as a critical part of the agreed upon by the advisors. Administrators and staff members
student support system. Through affirmation and motivation that consider advisement an integral and essential part of their school
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Student Support System (cont.)

program. Parents are knowledgeable about advisement and support
the objectives of advisement.

SCHOOL PRACTICES

Teachers, administrators, and other staff members arc sensitive to
the developmental status of each of their students and are willing to
adapt all school practices to their students’ intellectual, biological,
and social maturation. Staff believe they are significant in the lives
of the young adolescents enrolled in the school and deliberately
enhance student-adult interaction in order to personalize the student
support system and to reach out to each student. Guidance staff and
teachers are proactive in working with students experiencing
academic, personal, or social difficultie;. The design of instructional
and guidance procedures and activities involves them in long-term,
helping relationships with their students so that teachers or other
staff members get to know all the students. Students help other
students through peer assistance and cross-age tutoring. Students are
able to belp each other overcome difficulties that are getting in the
way of achieving success. They also build bridges to the adults so
that students needing help can take advantage of the professional
services available in the school and community, specifically health
support services and social services systems.

EQUAL ACCESS

All students have equal access to the services of the student
support system, including students of ethnic groups underrepresented
in colleges and universities, limited-English-proficient students,
students at risk of dropping out, and other students with special
needs. They have full access to services designed to help their
developmental transition from childhood to adulthood, to open
channels of communication, to participate in cocurricular and
extracurricular activities, and to overcome any difficulties which may

QY]
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e an obstacle to their optimal development. All students are taught
study skills and cognitive learning strategies which help them better
meet the demands of the core curriculum and become successful
students. The school program provides a vartiety of support services
and strategies to promote all studeirts’ success in the regular
program. Delibezate, affirmative, and serious efforts to help at-risk
students succeed in the middle grades permeate the school support
system.

their academic goals, and provide for the p}
health needs of the students.

¢ Students know why they are in school, why they are taking the
courses they are taking, what they will take next, and how the
courses they are taking fit together to form the basis of the skills
and knowledge they will need to be successful in high school.
They also see relationships between what they are leaming now
and postsecondary academic and vocational choices.

o Teackters have a comprehensive grasp of the core curriculum and
a broad knowledge of the academic program. They also have a
thorough understanding of the curricular strands that flow from
the elementary grades into the middle grades and the connections
between the middle grade courses and the high school
curriculum.

- Teachers in all disciplines have frequent opportunities to

discuss together the scope and flow of the curriculum
offered their students.
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Student Support System (cont.)

- Teachers have many opportunities to work together on @ Other student support services include teacher advisement, group
interdisciplinary teams and to develop interdisciplinary guidance, peer advisement, and counseling and guidance services.
materials within the compreheasive core curricutum.

- Teachers periodically meet with high school teachers to o The resources of the community, including health
discuss the match between the middle grade curriculum services and social services systems, have been identified and are
and the expectations for high school freshmen. being used to provide physical and emotional support to students.

- Teachers meet at least annually with elementary teachers
to compare the curriculum of the elementary feeder o To the extent feasible, students have the same advisc: throughout
schools to the curricular expectations of the middle the middle grades.
grades.

o The advisement program includes:
o Teachers and guidance staff strive to ensure that all students

understand the consequences of their academic choices and how - Orientation to the middle grades program

future options and opportunities can be restricted or expanded by - Study skills

these personal educational decisions. - Understanding of seif and others

Avwvareness of values

Decision making and goal setting

Career information

Other information and activities as established by the

o Each student is well known by his or her teachers and the
guidance staff. There iz sufficient communication between
teachers and guidance staff so that each student receives timely,

accurate, and specific academic counseling. school staff
o Parents are actively involved in the academic counseling of their o Cognitive learning strategies are taught to all students and
children. Through regularly planned activities such as parent- include:
teacher conferences, corversations with guidance staff members,
schoolwide meetings, and home-school communications, they - Rehearsal: repetition, copying, underlining
know what courses their children should take so that no options - Elaboration: mental images, paired associations,
are later closed to them. analogiss
- Organization: grouping, ordering, outlining
o Through academic counseling and other student support services, - Comprehension monitoring: self-questioning, self-testing,
students develop a clear concept of their human potential and the self-reviewing
affirmation and motivation that inspires them to strive to become - Affective: alertness, anxiety control, focusing, ignoring
their best. distractions, self-rewards, self-praise

o A student-study-team approach is used to ensure professional
guidance and collaboration in addressing students’specific needs. 4
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Student Support System (cont.)

§ o The student support system is 2c readily available and fully o All students have scheduled access to school-related healta

: utilized by the average achieving students as it is by students support services. These services include:

) who excel academically and those who are perceived to be at-

| risk. - Instruction in general health practices, safety, and first aid
g - Early identification of communicable diseases

: o A fundamental preinise ¢f the student support system is that all - Dental, vision, and hearing screening

| students can succeed, including those identified as being at-risk. - Detection and referral of cases involving child abuse,

| substance abuse, suicidal tendencies, pregnancies, obesity,
| - Teachers get to know each of their students. Through and other types of potentially life-threatening situations

| the use of interdisciplinary teams, students are known by - Identification and linkage with community health agencies

a team of teachers who work together on a daily basis. and services
A mixture of heterogeneous grouping and ability
grouping is used throughout the school to support the
various learning styles of students.

Cooperative learning strategies are used to help students
expericace success at the assigned tasks and to develop
identification and friendship with their peers.

Altemative learning strategies and formats are utilized for
students who are experiencing difficulties with the
curriculum.

Tutors and mentors are used for one-to-one interactions.
Students are challenged to work on specific, concrete
assignments, including individual and group projects
which have a direct relationsbip to the “real world,"
rather than on abstract, meaningless remediation.

All students, including those with acute basic skill
difficulties, are able to explore the thoughts and feelings
embedded in the subject matter of the core curriculum.
Cultural support systems have been established for
students from varied ethnic backgrounds, including those
with limited proficiency in English.
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IMPROVEMENT PROCESSES

The in.provement processes are the means by which schools can
make their vision 2 reality. The improvement processes include the
procedures used "y staff members, administrators, parents, and
students to p'zz, implement, and evaluate improvements in their
curriculum and instructional program. This criterion focuses on how
these improvement processes support and promote the qualitv of the
curriculum and the instructional program, the eavironment and
culture of the school, the skills and knowledge of the staff, and each
student’s learning. A key goal for the school as an organization is

COMMON UNDERSTANDING

The improvement processes use’ by staff members,
administrators, parents, and students are the pathway to the vision
they hold of what school can be. They enable the development and
articulation of a common understanding of what all students will
learn in school, how they will leam it, and how they will be
supported as learners. These improvement processes are dynamic,
valued by the school commanity, and routinely used for renewal and
improvement. The resulting improvement goals reflect a strong
academic orientation; a pervading consideration of the intellectual,
physicai, social, and emotional characteristics of the students; and
concern for their moral and ethical developinent.

IMPROVEMENT PROCESSES

The improvement processes are comprehensive but realisticaily
scheduled. Curriculum reform and deselopment are carried out in
concert with the state textbook and curnculum adoption cycle. In
each area of the comprehensive core curriculum, curmriculum and
instructional nractices are regularl,’ reviewed, the achievement of
specific groups of students analyzed, improvement areas developed,
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the institutionalization of effective improvement processes as routines
in the day-to-day life of the school.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achicving at a
level significantly below that of their peers, gifted and talented
students, students receiving special education instruction and services,
and students who are members of ethnic groups underrepresented in
colleges and universities.

and changes implemented and periodically evaluated. The
exploratory and elective curricula are similarly evaluated, as are
extra-curricular, cocurricular, and intramural activities. All student
populations are considered in every area of the achool

Staff commitment to developing an organization which is responsive
to students’ stagcs of development in the middle gindes is clear and
pervasive. Thoughtful consideration of the general developmental
characteristics of young adolescents, as well as the specific
characteristics of students at risk of not fulfilling their academic and
personal potential, is reflected in school improvement decisions.

SCHOOLWIDE DECISION MAKING

Schociwide devision-making processes are clearly defined and
widely known. The processes used ensure broad collaboration
among st members, administrators, students, parents, and
community members and are appropriate t0 the decisions to be made.
Issues are studied and deciued by appropriate groups of faculty
members anv others who will implement the decisions reached.
Expertise from outside groups is sought and utilized to expand the
scope of improvement possibilities. In addition, teams of staff
members from the different disciplines plan together to develop
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Improvement Processes (cont.)

interdisciplinary instructional strategies. All staff members are
encouraged to initiate action toward common goals in creative ways
that capitalize on their strengths.

SCHOOL LEADERSHIP

The principal provides leadership to the entire school community
as it systematically strives to bring its vision for the school to life.
The principal and other school leaders promote and support
continuous personal and organizational renewal in all aspects of the
program. Time and other necessary resources are allocated to a
regular process of analyzing and evaluating a broad range of data
about performance, morale, and motivation of the studeats and staff
members, the organization of the school, and the implementation of
the instructional program. These data become the basis for
discussions about the effectiveness of the school program and for
decisions about how the program should be improved. From these
discussions, plans for improvemeant are made and i The
resulting improvement plan serves to remind faculty members and
others of the agreements they reached and to provide an
improvement map for all to follow. There is a system for
monitoring improvement efforts to ensure they are being carried out
and that they are achieving the desired results.

PROFESSIONAL DEVELOPMENT

Professional developnent activities, which are collegially planned,
carried out, and evaluated, enhance the knowledge and skills required
to achieve academic goals and to respond to the developmental
characteristics of middle grade students. The activities reflect the
collective and individual goals and requirements of the district and of
all members of the school community; they are taken seriously by
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each staff member. Staff interaction on important curricular,
instructional, and dev issues helps sustain high staff
interest in professional growth and development.

SUPERVISION OF INSTRUCTION

Supervision of instruction is designed to enhance professional
growth and development, and the process is carried out in an atmos-
phere of congeniality and support. Faculty members share a
collegial responsibility for high-quality curriculum and instruction and
for the weil-being of their students; there exists throughout the
school a definable professional ethic about teaching and learning that
is readily accepted by the teachers and encouraged by the administra-
tors.

RN

EXEMPLARS

e The improvement processes are those procedures used to evaluate
the effectiveness of all parts of the school pr gram, to plan
Decessary improvements, to put the improvements into operation,
to monitor their implementation, and to make changes as
necessary to ensure that the planned improvemer o in fact
improve the quulity of the school program. Thc ancipal and
other school leaders articulate the vision for the school and use
these improvement processes to make that vision a reality.

e Each area of the comprehensive core curriculum is reviewed
periodically.

- The review of each area of the curriculum is based on
the appropriate state curriculum framew~rk and K-8
curriculum guide, as well as other curriculum and
instructional resources.
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Improvement Processes (cont.)

- The impact of curriculum and instruction on each
identifiable student g oup is analyzed, including average
students, students with special needs, gifted students,
boys, girls, the different minority students, ~tudents with
limited English proficiency, average studeats, asd so
forth.

- Following this assessment, specific improvements in
curriculum and instructiop are planned and appropriate
instructional materials are selected.

- These improvements are implemeated and carefully
monitored, with changes being made in response to
critical needs as ideniified by the teaching staff.

8
All staff members are knowledgeable about how to reach
decisions to change the way things are done at school. They
feel that they have ready access to that process whether the
change relates to a standard classroom procedure, curriculum
content, particular instructicnal strategies, specific giade-level
activities, or schoolwide policies and practices.

Time is provided regularly for teachers to work together and
with others in planning and monitoring program improvements
and in solving problems as they arise.

In school improvement schools the school site council is at the
center of the improvement process:

- Council members participate in the assessment of the
program, set prioriues for improvement efforts, and in
collaboration with other teachers and parents, establish
improvement goals and objectives and design strategies
for achieving those goals and objectives.

- Council members determine how the available resources
will be used to achieve the goals and objectives and
participate in monitoring the effectiveness of the
improvement activities.
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o In all other schools there are established and readily accessible

procedures for involving parents and community members in
planning improvements. Compensatory education and bilingual
education advisory councils are directly involved in planning
improvements in the program experienced by the students thev
represent.

The assessment program is comprehensive and ongoing. It
includes a wide variety of data on student achievement and
program effectiveness. These data are routinely used in planning
improvements in curriculum, instruction, and student support
services.

The broad-based collaborative planning process results in the
following:

- Standards and expectations for students’ achievement and
behavior are known and implemented throughout the
school.

- The efforts of everyone at the school are focused on
achieving the goals and objectives of program
improvement.

- Curriculum, instruction, and evaluation are in alignment
in each camriculum area.

- Services for students with special needs are coordinated
with the students’ regular instructional program through
collaborative efiorts of the faculty members serving those
students. Efforts are made to avoid intrusion into regular
instructional time as services are provided. There is
neither fiscal nor educational supplanting of the core
program for specially funded students.

- The resources at the school are focused on achieving the
improvement goals and objectives.
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Improvement Processes (cont.)

e The school planning process is viewed by faculty members as
the essential elemeat in their efforts to develop and maintain a
high-quality instructional program for all their students.

o Collaboration among staff members is a schoolwide character-
istic. Teachers share their good ideas and successful practices
with each other; they help each other refine their instructioual
skills; they share what they know about the developmental
characic.istics of the students in general as well as those of
specific students thcy share.

o Teachers are the pimary architects of professional development
activities. They play the major role in defining the content,
design, and implementation of school-based staff development
activities. These activities are clearly linked to both the district’s
and the school’s visions and goals.

e Staff development activities are designed to address individuals’,
grade-level, and school-level priorities and to represent the
commitment of the staff to continue to grow intellectually, to
gain new skills, and to refine existing skills.

e All staff development activities use effective teaching practices,
including presentation of theory, modeling or demonstratioa,
practice under simulated conditions, structured or open-ended
feedback, coaching for application, and the use of teacher
surrogates, including aides, tutors, and mentors.

e District and school administrators support staff development
activities through their participation, allocation of time, and use
of fiscal and personnel resources.

o Supervisors of instruction have been well prepared to carry out
their task and teachers as well as the supervisors look upon
classroom observations or discussions as a means of further
increasing their competence as effective, caring teachers.
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