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ABSTRACT

Because positive changes in a school's capacity to
educate all its students are not automatic, the California Department
of Education has launched an educational reform model embodied in a
School Improvemert Plan (SIP). The model is based on student-centered
educational standards (quality criteria) to direci the four SIP
processes of planning, implementation, self-study, and program -
quality review. These processes were developed to engage the school g
community in activities to improve programs for all student
porulations. This four~part document has been designed to help
members of a guality review team conduct a review of elementary -
school programs. The review process has been designed for judging the
effects of the curriculum, instructional methodologies, and
effectiveness stratecies on the students; guiding the development of
Plaaned assistance; and providing a model for the school's own
self-study process. Part I describes hes the quality criteria can be
used for planning and implementing school improvement initiatives at
& school site. Part II is the guide for conducting a schooi's
self--study. Part ITI describes the methodology and procedures of
program quality review, the application of the quality criteria to
the school's <urriculum and instructional program, and the means for
developing sugsaestions in the report of findings and action plans for )
improvement Part IV explains progcram quality review criteria for 14 'f
areas. (MLH) =
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PREFACE
The areas are;
lanning,” ! : rogram-(

hasbeenusignedmmistmcmbmosapmmmqualﬁyreview Language Arts
team conduct:-a review, - The réview. team niay conisist’of a_majority Mathzmatics
of pessons, mcluding the lead] reviewer; who are outside fie district Science
as is ‘the case in 8 formal programy qualify” feview,mor“theleam may - History-Social Science
be made up of school staff and parents who-wish (6 ccdiduct a - - Visual'end Performing Arts

self-study. on an informal basis, The program quality review process cal Education PR
has been designed for judging the effects of the cmiriculum, English a8 a Secorid Lﬁngnage .
instructional methedologies, and effectiveness stmtegm on the Foreign Language
students; guiding the development of planned assistance; and Instructional Programs: Schoolw:de Eﬂ‘ectxveness
providing a model for the school’s own self-smdy process. Special Needs .

Leaming Environment

The document is divided into four parts. Part I describes how Staff Develoyment

the quality criteria can be used for planning and implementation of Leadership -

school improvement initiatives at a school site. Part II is the guide
to be used by schools in conducting a self-study. All schools
scheduled for a program quality review will complete a self-study
prior to their review. It is hoped that other schools will find this
guide useful as they assess the quality of their program during their
planning process, Part I describes the methodology. and procedures
of program quality review, the application of the quality criteria to
the school’s curricular and instructional programn, and the means by
which suggestions in the report of findings might be developed. It
also contains cautions for reviewers about th: application of the
criteria to 32 school program. In addition it describes how the
tragaction between the review team and the school results in action
plans for improving the program offered te the students.

Part IV contains the criteria that consist of nanative statements
portraying the central features of high quality followrd by a series of
concrete descriptions indicative of this quality. The siteria describe
a high-quality school in 14 areas.

Planning, Implanamng, and Ezalu&nng the School Program

Both state and federal lawsmandatemepaiodicmwof
schools receiving special funding thiotgh the. consofidsted
application. Tt is hoped, however, that"alf-§chuols, regardless of
funding, will find program quality réview: beeficial in their efforts
to provide high-quality educution for aff- student populatims—~

JAMES R, SMITH, Deputy Superintendent -
Cmiculumandlnsnmtionall.esdmhipnrmch

FRED W. TEMPES, Director
Instructional Suppost Services Divigion

WENDY J. HARRIS, Manager
Office of School Improvement




Although change of one kind or another is virtnally inevitable,
significant and positive changes in a school’s capacity to-educats all
of its students are not automatic, The California Department of

Education has, theref~ve, embarked on an educational reforrs agerida

5N which can be characterized by the following three-part mode! in

i Figure 1. The School Improvement Program (SIP) and its related
processes play a major role in this model.

Fig. 1. Scheol Improvement Change Model

Schoe! Perfermance

Quallty Criteris Repert
@ (Peeitive Osicowng)

(High Standards)

Positive Change Through Intense School Commnity
Interactions/Communications Arowad Righ Standards

The first component involves the establishment of educational
standards. They are reflected, in large part, in the Mode! Carriculum
Standards, Grades Nine Throuzh Twelve, and in the state’s various
model curriculum guides, curriculnm frameworks, and handbooks.
These pubfications are designed to help guide local districts in their
efforts (o establish higher quality curricula for al' students,

The quality criteria in this handbook are syntheses of the
Department’s major curricular and schoolwide standards. They are

INTRODUCTION

MWWWW&W&MW
can Jook like in cperation. They are - stodeas-centered i
mmmmmm iowhatmdmsmlwnmgor
wwﬁeyaedmgmmwm The qualify ceiteria; therefore,
sevé ax the: foundation for the. four STR processes of (1) plancing;
(2) implemesting; (3) seif-smﬂraaw)mm@ﬂﬂymw
(PQR). Thele processes are Gezigned fo engage Hw school -
mmmmmmmwmmm
ﬁectefuspmgmmoaailxm -enrolled at the schoot

site (see Figurs 2): average, gifted and talented, underachieving,
limited-En ghsh-pmﬁcmt,andspecz&iedm&ﬁmsnﬁm

Fig. 2. Ciiteria and Frocessss

Ing!ﬂ:;_ing,aschoolmparesnsmmtpmmwxmme
quality criteria, identifies “‘matches and gaps,”’ and develops specific
changs initiatives based on its firdings: The goal is to egablish a
mmmmmmmmmmmasﬁmu
of reference or rémindars of what the should look like
while the schoo! community is systematically implementing the
planned changes. After approximately three years of work toward
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realizing these ideals, the school conducts a self-study of all aspects
of its program, again, in comparison with both the curricular and
schoolwide quality criteria. Tentative plans for how the school
might better align its program with the criteria are identified in the
self-study report. Finally, a PQR by an outside team is conducted to
review the program using these same criteria. As with the planning
and self-study processes, the PQR process identifies “‘matches and
gaps’’ between the school’s current program and the criteria. These
comparisons lead to formal suggestions by the PQR team as well as
action plans developed collaboratively by both the PQR team and the
school’s leadership team. The action plans include a detailed
descrif-ion of who, what, when, and how future changes will take
place; they represent specific improvement initiatives which the
school owns and thereby commits to implement.

4
L T L

——

In the SIP change modei, these four-processes provide the
momentam. while the' quality criteria provide the direction for
significant educational improvements at schocl gites. ‘Taken together,
the criteria and processes are designed to generate the intensity of
activity necesssry to trigger what have been cliaracterized as quantum
leaps- or *‘aha’s™ in the capacity of a school community -to achieve
educational excellence and equity for each of it student populations.

To that end, this manual is an invitation to California’s educators
and interested community members t0 join together in planning and
implementing their own meaningful local Changeefforts. And
through the SIP processes and criteria outlined here, they are free to
do go for the best of -reasoris; i.c., not because of the external
promise of reward or threat of accountability but because of
commitment to"and ownership of their own local plan for positive
change.

Office of School Improvement
1990
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PART I

PLANNING AND IMPLEMENTING

FLANNING

Planning means deciding what you want to do in the future,
how you wunt to do it, by when you want to complete it, and how
you know you have been successful. In a school, successful

plaming must also involve sufficient consensus among the members
of a school community for them to have the commitment necessary
to carry out the plan. There are at least three areas related to
successful planning which deserve comment here: (1) resources; (2)
process; and (3) outcomes.

Resoarces

The basic resources necessary for successful plamming include
both fands and infermation. The School Improvement Progmm
(SIP) makes funds available to schools for the exptessed purpose of
planning and xmp}ementmg significant educational improvements in
(1) curriculura and instruction; (2) auxiliary sezvices; (3) school
organization; and (4) school climate. The goal of a school’s change’,
in these areas is to meet three categories of students’ needs:
educational, personal, and career. In addition, the SIP school is

charged with effectively meeting these needs with all of its students:

average, gifted and talented, limited-English-proficient, special
education, and underachieving or at-risk students.

Since the focus is on improvement, a significant portion of the
school’s SIP money should be set aside specifically for change
initiatives. The SIP budget should not be spent exclusively on the
maintenance cf the status quo, even if the status quo is an
improved one compared to years past.

Status quo expenditures usually involve the annual commitment
to staff salaries for paraprofessionals, curriculum specialists, or

14

) mfmmematenals, ‘conguliants, teacher stipends §

o,

ceoiﬂinaw

Change apmdnm,ondseom&haud,helpﬁe
scl:oéltogmwandtypmﬂymc!udetxmmgmatenals teacher

for"staff.
eiqgmu:ios cutricntum: developrent carried:out beyond the

-nomial:workdsy, substitites, travel éxpanses:for conferences or visits

to oiber-echools, parent training costs, one-time purchases of
supplememarymaieaalsore@npmmt,evamaumcosts,andexpenm
related to planning, the self-study; 4nd the program quality review.
Sincetﬁemmustbemepmws;mforstsﬁ'tohaveﬁmeawayfmm
the ev of the school for- plmmmg and-implementing
change: to be ataﬂfeasib!e, -change” expendimes should alzo include
those which buy time (1.e time {0 meet, mvangammmss
exploze, decide, plan, momter, evaluate, tram, Leam md“so on)

It tstecmmded, ﬁzerefcre,thatatleast 33 peroentofthe
school’s annual SIP budget be set aside forchange' expenditures.
Thig poficy ‘guarantees that there will be SIP money available to
support the planning, implementing, and staff deve!npment activities
so vital to significant ongoing improvements at a school site.

Information is & second major resource for echieving change, and
there are af Jeast two kinds: inside and oviside. Inside information
consisty’ of what the sckool eommunity already knows about
curriculuny, instruction, and its own students, staff, school culture,
and commugity. Outside information involves what is known in the
field of ediication about effeciive schooling, mcludmg printed
material as well o exemplary practmw of programs in operation.

Generating inside mformation involves questions such as: What
are the effects of o-r program on our students, ourselves, and the
commxmaty? How do these fesults relate to what we are doing at
school and in the classrooms? and What are the unconscious rules,
norms, assumptions, expectations, or policies that make vp our
schooel cnlmre? The lsst two questions are often the most difficult

15
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Part I Planning and Implementing (cont.)

-

to angwer because they involve becoming conscious of the
unconscious as well as trying to understand the why's connecting
actions with outcomes. Answers will involve what is taught, how it
is taught, why it is taught that way, how ihe school is organized,
bow it functions, who talks to whom about what and when, and
what schooling means for the different kinds of studeats at the
school.

Typical sources of inside information include the schoot
performance report, grades, criterion-referenced data on student
outcomes, student and staff attendance data, data on dropouts, indices
of student conduct, opinion and satisfaction surveys of students and
pevents, face-to-face discussions, staff observations and intervisws,
anu other local studies.

Useful points of departure for explosing these date in relation to
the questions posed above include the quality criteria, both curricular
and schoolwide, as well as the state frameworks, handbooks,
curriculum guides, and model curriculum standards. By cont.asting
what is currently taking place at the school with these state
standards, the school community can discover areas it wishes to
mainfain, reinforce, or change. There is little doubt, however, that
how well the school community will be able to undesstand and use
the data collected will depend on how extensively face-to-face
discussion, observation, thought, and negotiation of conflicting poin‘s
of view and values take place during the planning process.

Since ne school community is homogeneous, it is critical to try
to answer the questions, What is? and What should be? by
rescarching the various points of view of all of the people who make
up the school community. The program may be interpreted in one
way from the perspective of adulis, such as teachers (upper and
lower grades, by department, by program specialty, and so on);
administrators; parents (by ethnicity, grade level, subject area, and so
on); categorical program staff; paraprofessionals; pupil services
personuel; and other staff. On the other hand, the school’s culture

st 16
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and educational program miay look very differeat and:veilect varying
degrees of ‘success from the point of view of di ;%%,%M
studeats, Gepending on. grade level, subject area, Calegotical program

icipation, ethnicity, language proficiency, and o on. - A-school
that is 2ot effective With oe of thede woups ex.froni one of these
adult ‘o stadent perspactives has to-Sotsider’wiat it can do to
change. ,

Outside informsation is alzo a critical resource because it
involves new knowledge, skills, and options not yet known to the
schiool community sbout what works and what docs not. Agaia,
state publications repeesént an-excellent synthésis of much of what is
mmmmmtymmm%mdml -

staff from within:the district; staff from surfounding districts, county
offices, and universities; and exemplary programs such a3 those

conducted by schools recognized by the Califomia Distinguished
Schools Program. |

In the firal analysis, however, it is the school community's
intense interaction with the inside information of what is and the
outside information of what could. be that will Jead the school to an
ambitious vision and plan what tq do next to make the most
significant improvements for all of its studeats.

Process

The goal of the planning process I8 to generate as much
interaction as possible among all those who will have a role in
implementing the resultant decisions or plans for change. This
involvement will help not only to generate a comprehensive plan but
also to establish the commitment necessaty among tho > who must
implement it.
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" Part I Pianning and Implementing (cont.)

There are five basic steps in the planning process. The ﬁrst Step
is to establish a collective vision of what kind of school and ‘what
kind of student the school community wants to develop. The gectid
step is to collect both inside and outside information. The goaLhae
is to describe the current program in detail and compare mw:th—wbat
could or should be happening differently at the school. The fhird -
step e to analyze and discuss the information coliected o' determine
its relationship and relevance to the future vision as welLas_ the -
current practices and outcomes of the school. The fourth stepis to
negotiate a consensus smong all interested partics regarding-the
improvement initiatives to be undertaken and their expected effects.
The fifth step is to design the improvement activities and establish
the roles necessary for carrying them out.

The amount of time it will take to carry out a comprehensive
planning process, however, will vary depending on the size of the
sciool, the relative meed for serious reform, and the format of the
plan to be generated. For example, to draw up an initial plan which
describes evervthing that is happening at a school, including ongoing
activities as well as changes, may take an entire school year.
However, to draft a plan for a select number of improvement
initiatives, such as the tentative suggestions and action plans
normally generated by a self-study, may take only two to four
months.

The structure currently recommended for the self-study can also
serve as a model for initial planning, For example, a leademhxp
team, in cocperation with the school site council, can organize and
guide the planning process at the school site by establishing
committees to collect information and plan using the quality criteria
as major organizers for the committee structure. The leadership team
is made up of representatives of the various structures within the
school (e.g., the school site council; grade-level teachers in
elementary schools or subject-area teachers at the zecondary level;
categorical program staff; program specialists; other staff at the
school and district office; and pareats and students representing

various student populations at the school), The leadership team
should meet-with the commitiees to monitor their: getivities, provide
support,-and ‘receive periodic reporis-on their progress, ‘This-tezm
should also repost regularly to the 'school. sitcconncilandmcmve
dnecuonfromthatgroupthrwghoutthe planiing process because it
wthxsgroupﬂmischargedwith&leultimatemponsibmtyof
guiding, developing, and approving the school’s plan. -

As mentioned previously, the quality cziteria and the state
publications on which they are basedshonldbememajoro:zamws
for the planning process. It should result in the identification of -
matckes and gaps as the current andthacmeﬂaara
compared. For the curricutum criteria, in perticular, thé pianning
process proceeds from (1) what mdenﬁsshou!dbc leazmngmeach
curricular area (Le., the district’s core cmﬁcumm). to (2y majm:-
instructiona! strategies, organizational structures; and poticies to help
students leam that cumiculum; to (3) variations in fhie sirategies,
structures, and policies sary to ensure the succese of each
student population enrolled at the school (e.g., average, gifted and
talented, special education, hmlted\Engﬁsbpmﬁciem, and
mdemhxevmg students), - '

Outcomes

The most obvious cutcome of a planning process iz the plan (ie,
a conisensus of the school community’s commitments for what
changes will be made in the future), It should also include a brief
statement of the collective visicn of what kind of school, teachers, or
students the schoul community sets as its ideals.

The formay of the plan should facilitate its use as a working
document. If it i3 too large or detailed, individuals will find it
difficult to consult or to find their role in implementing the planned
changes, It is recommended, therefore, that, no matter how much
information is collected on the current program and no matter how
extensive the mazy positive activities or programs being carried on




s

Part X Plaoning and Implementing (cont.)
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at the school, there skinid be_ & separate, identifisble improvement
plam which includes «: desciiption of the major improvement
"initiatives to be implenseted in the immediate future, This. is 2ot to
say that a comprehensive plan of all progriime; objectives, and

. activities at the school should not be written and constitite 3 plan in
thémselves, Rather, there should also be sii“inprovetnent plin .

- doeum&twmchisdeuchabuﬁommecmﬁirem&?xﬁ;nmmm
' as g separate summary of the school’s most cument change

e initiatives,

The improvement plan should not, therefore, be imposing; ror

- should it be relegated to a shelf as a trophy of the plamning process,

T Rathier, it should include (1) a limited numbet- of improvement

= initiatives (e.g., four to eight major programmatic changes’that the
scho.1 it willing and able to undertake and that will have a

2 signisicant, positive impact on students); (2) the roles to be played
by the members of the school community as they carry out the

) initiatives; (3) regularly scheduled planning, monitoring, and

B problem-solving activities to ensure implementation of the change

| initiatives; (4) an evaluation component which may include both
quantitative and qualitative measures; and (5) a budget, The final
product must ultimately be approved by the school sits council and
the local school board before implementation may be initiated.

IMPLEMENTING

Although it may seem obvious, implementation does not
necessarily occur automatically after planning, In fact, for successful
implementation to take place, it is often necessary to have the same
kindoﬁ‘orgsnimﬂonalstrwuminpmmatwereusedtodevc!op
the plan. This means that the principal, the school site council, the
leadership team, and many of the committees formed to represent the
various curricular and schoolwidz interests in the school may still be
reqniredmsectoitmatthemajorchangeiniﬁa&vwintbeplanare
carried cut,

U

Systematic and cngoing. communicatiosr among-all- participants in
the school's planned improvemenis Eas been-shown, to. be ‘abloluiely 3
critical for the- succéssful implementation and-iobg:term ‘sdoptioks of i
local innovations. ~Weekly, biweekly, st monihiy- isaplementation A
mectings are the moat important formal -vehicles in the ‘sool’s R
organizationat structure 0 °achieve this'sommunicition,: Sochtt L
meetings can accomplish several ifportant implemenfation finctions, - - <=2

S R Lo Lgeteas -, oL e LT LA : ! -

- g

First, they can focus on go_gxlg_lgg“;ybo udomg;wharﬁnd the -
effects of the change activities omthodd who are involved-(e.8:,~ 4

stodents, teachers, administratoes;- classified staff, parents, 416 50 on),

Secoud, staff who meet régularly’ can:ensure the efficient and *
effective coordination of their efforts as well ds an appwopriate-
division of labor among all participants, . : s

Second, coordination is pasticularly important in g school in
which several student populations- are provided sezvices by the same
adt;lltghciﬁm within- o7 outside of the ciassroom (e.5., Bmited- - .
average, or gifted and talented students). For exampis, Znovations - e
which often require & substantial amovint of time for teachers to meet T
together might incluge: 2o

e Establishing a literature-based English-lnguags ans program -
for all studenis T

° ing the access of compensstory education stedests to |
higher levels of math and science '

. gmp!ci;?;mgomﬁn*mgmmmw
in & ‘ - ;

¢ Mainstreaming students who recelve specisi edacation
smkxs. 2+

) govming supplementary support (0 migrant students j
o Scheduling peer-coaching visits among teachers kaming how =3
to use sheltered English with limited-English-proficent -
students ]

«1




Pdnl?lmning and Imp!mmnng (m)/ ‘

Asymmaﬁc,fonnalmummmtbemvidedfmﬁwadnmu
amlmp!nwgahawmmcywmdowuhuchom«
m siudents, share with each other what they have been dolng

with the’ studerits‘tsey-setve in common, soive problems,” and Teview
mcmmwawmts.ﬁiuypeofcoaﬁimﬁwhﬁntwhkh

.8, regulst-basis for relatively Iarge numbers of stndents

atuc Cleady, such-courdination, or what has sometimes been
referred 10 as ongoing planming, should taks plsce in addition to
what student study team meetings can accomplish for a relatively
smallnumberofmdividmlsmdmtshavmguniquepmblminme
program..,

Third, the time spent in implementstion meetings should be
devoted mainly {o the day-to-day and week-to-week problem solving
recessary to carty out the achool’s plenned innovations, Fourth, the
regular feedback shared by the participants st these mestings can also
provide the besis for any necessary modifications or on-course
corrections that may arise. And finally, for those who may feel
insecure or uneasy about trying to put new ideas into practice, such
meetings should provide the and professional meded
for people to turn planned inncvations into reality.

Of all of these functions which may be served by implementation
meetings, coordination and problem solving will undoubiedly
predominate, both in terms of time spent in meetings and in ¢he
immediate effects that thece communications will have on the success
of the program.

As mentioned in the planning section, time is (se major
prerequisite for the successful implementation of the scheol’s change
initiztives. 'Ihereforc,teachmneedumemyfmntlmrwschm
responsibilities. Released time, short meetings before and after
school, periodic weekend or evening meetings, mininrum days, and
the released days available for school-based coordination programs
(AB 777) and pupil motivation and maintensnce programs (SB 65)

22
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SUMMARY
S Gea \ v 3
Eﬁecﬁveplmninaandﬁxp&a require modificstions in
the organizaticaal structure o capacity-of 8 school beyond what is
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PART I

GUIDE FOR CONDUCTING THE SELF-STUDY

The self-study is the foundation on which the program quality
rewewxsbuﬂtandshonldbemwedasmcbegxmmgofﬂn
school’s planning process. The self-study is an activity-that izciudes
an in-depth look at the quality of the curricalum, the effectiveness of
themst:mmandmesmme,agamzauon,mdgovmmofme
msnmuonandlsmedomby&xcschoo&mmmitymm'oﬂm
program quality review. The three main reasons why the se¥-study
msompoﬁanttoprogmmplammgandmepmcesso&‘pmgmm
quality review ere the following:

8 The quality of the improvement effort is dependent on
quality of the data and the analysis of that data. Data
collection and analysis occur mainly in the self-study phase
of tae review.

o The quality of the seli-study in the eyes of the school
community determines the meaning accorded the visit of the
external seview team and any subsequent planning.

¢ A high-quality self-study is central to accomplishing the three
major portions of the program quality review: (1) the
development of a clear understanding of the school’s
instructional program; (2) the model for examining the
effectiveness of the instructional program; and (3) the focus
for the determination of the kind of changes that should
occur to improve the program for students.

When thoroubhly conducted, the gelf-study is an extremely
rewarding expmence for the school because it establishes 2 routine
process for monitoring and improving the quality of the instructional
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.program for the studenis. A school camying cut a half-hearted pro

forma self-study will reap at best an ineffectnal revievs and at worst
a misieading and damaging extemal review that will result in

meaningless planning for improverent. -

To be effective, the self-study must be conductsd by individuals
wio know the-students and the school best 2nd can be objective
about the quality of the instructional program offered to each
stodent. Vihenthesch;a!mmmtymumeseﬁmm
should be a broad base of scheol cooimunity involvement The
process should be conducted undir the guidance of a désignased
leader at the school who is commitied to the process. A district -
mmg&édﬁﬁ&smmmmmm
and other policies should also be invofved o coordifats the district’s
and school's agendas for chahge, - Those participating in the
self-sindy must use the quality review criteria for
elementary schools as the foundation for (he examination of the
instroctional progrdm. The criteria will also serve as the standard
against which the quality of the school’s instructional progrem will ©
be held during the formal program quality review.

Pmtﬂmdavidedmtosecﬁensde&cribmgthemeﬁo&for
organizing and conducting theself-study, the application of the
quality criteria to the school’s instructional program, and implications
forusethrrmgthemrmalpmgrmquamyremw

ORGANIZING FOR THE SELF-STUDY

The self-stedy is designed to promoie a cohesive and coordinated
view of the curriculum and the instructional program received by
students at the school. . the implementation of the self-study, it is
notmﬁmmtocon:ribmeonlyasanmdxvidnalcrtobemmswd
only in certain grede levels or special program outcomes. Rather,

25




Part II Guide for Conducting the Seli-Study (cont.)

the school must be considered as a whole. As the school
community organizes for the self-study, it will be -establishing the
procedures for the ways ip which staff will be contributing. The
staff of the school will be involved as (1) individuals; (2) members
of special groups such as grade level, special project, or curriculum
committees; and (3) members of the school commimity.

Each staff member will be involved individually in analyzing the
school program’s relationship to the curriculum as well as to the
schoolwide criteria. At the individual level each member of the
school community is charged with (1) conducting a self-analysis of
practices that pertain to each criterion; (2) obssving and providing
feedback relative to applying the criteria; (3) contributing the most
accurate data possible; (4) focusing the discussions he or she has
with others about various aspects of the s:hool’s program and the
impact of that program on the students; ‘ad (5) interpreting the data
collected in light of the instructional program as a whole.

When applying the curriculum criteria during the self-study, ail
teachers are involved in comparing the curriculum to state and
professional standards. (Curriculum frameworks and handbooks and
curriculum statemeats offer excellent starting points for this view of
the instructional program.) The teachers further review the
implementation of that curriculum by considering what the students
actually receive. The resulting analysis of the quelity of the
curriculum offered 21 the school and the extent to which that
curriculum is received by the student is judged according to the

program quality review criteria,

When applying the schoolwide criteria, all participants are
involved in synthesizing their individual input into generalizations
about the ongoing school program. The quality of this input will
determine the usefulness cf the information in identifying areas in
need of improvement as well as areas of strength.

Establiching the Proper Perspective

The first step in tue self-study ‘process is deciding what questions
to ask, what activities to observe, and what data to review in order
to develop the objective knowledge of the instructional program
received by the students and.to compare that information with the
related quality criterin.  Certain decisions not anly constitute the
critical fifst step of the self-study but also go a long way towazd -
determining the"usefulness of the self-study and-the program quality
review by establishing a schoolwide perspective of program quality.
These decisions include whattoobserve;whichsmdentg;gfoﬂow
through their day; what soris of questions to ask thestudents; the
staff members, the administrutors, the council -:members, &ud others
involved in the various paris of the program; snd what sorts of
records to review, including students’ work samples, students’
achievement dsta, minutes of meetings, and so forth.

In the design of the procedures for collecting information about
the school’s program, cestain gets of data should not be overlooked.
They include the school performance report, with locally developed
indicators of success; the action plans and suggestions from the last
program quality review; and the regults of the California Assessment
Program tests and other norm-referenced tests analyzed for patterns
of achievement for all students and for specific groups of students
over time,

Good reviews and subsequent good planning vocwe when people
have information and the energy to act on it. A self-study must not
be so burdensome that it discourages quality interaciion among staff,
students, and the community. To avoid having the self-study
become like an academic exercise or meaningless naperwork, those
organizing the self-study should' keep in mind that:

o Information collected is to be used by the school and the
external review team to meet the goals of the program
quality review, such as analysis, improvemert, and planning, e
A &
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Part § Guide for Conducting the Self-Study (cont.)

¢ The analysis provided by the self-study is shaped by the
quality criteria.

¢ Individuals, program personnel, or the school community as a
whole must not be overburdened.

Collecting Good Information

During a self-study process, two main types of information are
collected: artifacts and opinions. The artifacts are the concrete
materials collected. They range from examples of students’ work
and assignments to records and trauscripts to minutes of meetings.
Artifacts constitute the best way for a school to check on the other
major kird of information collected, opinions. It is important to
solicit the opinions of students, parents, and staff members as part of
the self-study. Opinions about a topic provide valuable information
on the overall sense of a school. Wherever possible, people should
be asked to provide examples or artifacts to support theis opinions.

In sum, each school is urged to individualize its procedures for
collecting information. If the suggestions for data collcction are seen
as iterns on a menu from which school personnel pick and chocce
what fits their situation, the information collected will be more
meaningful and powerful. (NOTE: The school data summary
contained in this section will be of assistance in collecting
information about instructional programs.)

APPLYING THE QUALITY CRITERIA

The quslity criteria for the elementary program quality review o
are grouped into two main sections: (1) curricular criteria; and (2)
scheolwide criteria. The concepis embedded in the criteria are not “h
new. They were included in many of the previously used quality !
criteria, state handbooks, frameworks, and other materials. The
criteria described in this document represent significant agreements in
the current analysis of high-quality standards for curricutum and
effective elementary education. They were designed to incorporate
good-sense notions of sound curriculum, effective educational ®,
practice, and applied organizational management. )

The curriculum criteria that include language arts, mathematics, ‘
science, history-social science, visual and performing arts, physical .4
education, English-as-a-second language, and foreign language follow
the major themes captured in the framcworks, handbooks, and
curriculum guides. The curriculum criteria should be used to assess
the quality of the content of the curriculum as well as the method of
instruction employed to impart that curriculum.

The schoolwide criteria are designed to focus the school
community on what students experience as individuals, as members
of groups (special programs and other assistance patterns), and as a
total student body. In most school seftings separate groups of aduits
such as classroom teachers, special project persoanel, support
personnel, and administrators work with students on discrete aspects
of content or need. Thus, students experience those discrete aspects
and gynthesize them into their total school experience. The adult
work groups may lose sight of all the different pieces that students
must- put together. Using the criteria to look at the school and
varicus programs in operation within the schoo! will help the school
community to see what the synthesized schoo! experience is like for
different kinds of students. The application of the schoolwide
criteria during the self-study also helps to determine the degree of

V)
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Part If Guide for Conducting the Self-Study (cont.)

congruence between stated policy and what students and other
members of the school community actually experience.

Both the curriculum and schoolwide crityria are summative
ststementsofah:gh—qualityprogramthst:sactuallyexpmemedbx
the stadent. When applying the criteria ¢ving the self-study, ~
wnembers of the district and school commi, .dy should ensure that the
foilowing occur:

e Everyone invelved in the self-study must becom.
knowledgeabie about the contents of the cntgna for

clementary program quality review.

o Those responsible for applying the quality criteria poust
decide what procedures they will use and what specific
information they will seek out in order to address the criteria,
Sample questxons might include the following: How will
they organize observations to ensure that ail students in the
school, including those with special needs, are considered?
Whom will they talk to in order to maintain a broad
perspective on the school setting? What artifacts should they
review?

¢ The necessary information is collected. Then reviewers
discuss what has been found, pooling information ia order to

develop a comumon perspective of the program in operation
and its impact on students.

e The common perspective brought out in the discussion is
then compared with the quality criteria. In the compamnve
process, areas of the program that reflect the description in
the quality criterion are identified as program strengihs.
Those that do not match the criterion statements are potential
areas for improvement.

® Ihcgtoupmusﬂkendemdewhichofmc potenti
ﬁrwemmtm deccbmdmdfarmmonplm ,
“example, Which would lave the- iniipact on.the - -
cﬂtétionmasawhole‘i Wﬁwﬁwouldoﬁ'e:thegreatw
potenmlformcess? ‘ "

> GIoup.
théy’canbeunlwinmcselfxmdy andshmd
- first withy thie ichool- commmzity ang; then with the’ visitmg
revxewteam - 4

:\
> ‘f.

Caa A3 s

meaﬂmfomaﬁonka;bm gawmalyzed,discussed,and |

comparedmththethtycmma,ﬁgmmagyof&he (sfm’n;n?\~ ~ T
developed, This summiary should-convey a thmghtﬁll:evievr o£~th& e
Cuﬂicullm mdtﬁe Mﬁ&g{om . ) h‘,_f::-: L. oo
The report slmldnot b&alengﬂlydogumem,:fﬁé’anﬂe of -

thumb, aone-pagemmma:y:snothmiy; Of] mmmpm
effecﬁveiywha: 1s true about eich-aspect of i school’s prograv
compared with the quality critstia.. On the owmﬁo-page
documa;tl)t!emfay be mo'dembdﬁwﬂbeupigb fal:ngs fo those who are
responsible for initiating:chang ; Apstruction, and
schoolwide organization. - In- other..seords, those responsible for
organizing the self-study shionld 65& o oommomdme in Geveloping a
summary that comtiupicates. effectively and i 1; mefubwoskm

blueprint for future change.
The self-study report should mclude the followtng‘_

)"’\

. Awﬁttenrecordofthemultofcmnp&ﬂﬂ&wha:is
happening at the school with the issues; condepts, and ideas
included in each of the paragraphs of the- quality criteria ‘
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" paidl Gmdz for Conductmg the Self-Study (cont.)

e A summauve value judgment about the resuits of that
companson

] An analysis of the implementation of the suggestions and
assistance/action plans from the previous review

o Identification of tentative suggestions and a tentative calendar
for their implementation

o Three tentative action plans in three in-depth areus
¢ Recognition of program strengths

¢ A summary of the strengihs and weaknesses of the self-
study

} The completed summary w.il include the resulis of the self-study

for each of the quality criteria. Even though all curricular criteria are
included in the summary, the three curricular or two curricular and
one schoolwide criteria selected for in-depth focus during the review
will reflect greater depth and attention in the self-study summary.
The conclusions reached in other areas, however, will be of great
value to the school community in planning curricular, instructional,
and organizational improvements.

How the Seif-Study Is Used During the Program Quality Review

During the program quality review, the school’s self-study is
used as a basis for discussion about the programs in operation at the
site. It i3 shared with members of the review team during the
review 8o that it can be uged to frame the organization of the review
and ensure that the important points are covered. As the review
progresses, the team will use the self-study as a guide in reviewing
the gchool’s program, vahdaung the results of the self-study when
the findings of the review team confirm the results, and seeking
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Wbcnthcanalyﬁcpmuonofthereviewiumiﬁﬁlew.me f
team and the review” tésm wili oomidertheidmttfied
areas of improyemerit within the sclf-study as they make.
recommendations for incressing: the eﬁ'ecnvcness of- the»instrmtxonal
progmmandrecognizenreas ofprogram strength. -

The School Data Summary

Each school nas 8 weanh of data whxch, when organize&and
“ang interpretation, constitufe: the-school data
summary, These: dampm*vide amesningful base of objective - -
information oh which:to build judzniits about sclipol progtém

quality. .
The organization and mte«pretanonofdatam the schooldata
summary should be guided by-educated hunches, openmmded :
exploration of pattemns, confirming intaprcmtms with supposting
evidence, and common sense, hisx ~progess that makes
the best use of available inforination bnt xetmns a bealihy skepticism.

H

Indicators

Tae following indicators are suggested clements of the data
summeary becausp they ere commonly available in schools and
provide data valuable to program review and school planning, The
school-performance report, both the locally produced and state-
produced sections;: mazalmdyinclude some of these elements,
Each school shoult examing its own available data and select the
best data for its summary.
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_ Outcoms indicators include: ""l, ‘" . Nmbwoi‘\}ﬂnngassigmnmts complcted . <>
= o California Assessment Program data (third wud sixth grades) e ubm/m;a use | -
- Trends in raw scorez S S Slweuts Qpimonvfschooi climate -
: - Percentils rank e Num :
o - Comparison to predicted score ' ) bwomefem&Wpﬂ ;
) - Percent of students above Q3 and below Ql overume =
c - Skill area report compari~g subareas of-cimiGalum . Program indicators include; .
: - Subgroup report shovdngtramsomtinie IO , s
- . e Instructional time L. - -
;. o Mom-refereaced tests ST ' RS
" Co - Total school day Yoo, L
<= - Trends - Aﬂmed&meby mbj&tmdbygmde ~“*‘,: RN
” - Comparison to natiopal norms - Time engdged in Ieammg (from obwvaﬁm) T
= - Curricular area com - Homework by P
- Percent of students above Q3 and below Q! over time Lo )
o Extracursicular acﬁviti&i‘ i e v
® Critetion-referenced tests (including proficiency tests) RS
- Number ofsmdemsinspom
- Percent of students achieving criterion levels - Numbeér of students in music , . Lk
- Trends - Number of students indrama™~ - ey
- Work samples - Numba‘ of students in academic chubs .
- Holistic criteria
- Grade level standards Student mdxators includc P
¢ Attendance and tardies [ Enro!lmcnt panum«mausmg/&mang ST
- Attendance patterns of all students ¢ AFDC oonnz~hmeasing/decwasmg e
- Attendance patterns of specific groups .
. - Tardiness patterns for all students ¢ LEP coun:»mcreazmgfdéueaﬁng
| - Tardiness patterns for specific groups ) o3 4
- Staff attendance o Parents’ occupations E ;
o Number of books read e Mobility/ransiency. of smdents
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C-Part  Guide for Conducting the Self-Study (cont.)

A combination of dpen-mindedness, common sense, and expert
advice should be used in sclecting data to include in the summary.
The format should display information-to facilifate making
comparisons, Too much information can be just as confusing as too
litths, The cummary should not cover every poss’ble
among available data. Most data skould be left in their natural
forms, available for reference.

Data must be compared to some frame of reference. The most
common comparisons useful to schools are:

e Previous program quality review results and programs
o Criterion levels based on rational goals
e Past years’ levels for the same school

e Other curricular areas or subcomponents within a curricular
area

e Groups of students
e Other grade ievels

e District, state, and pational averages

Analysis

One of the most useful means for interpreting data is a
knowledge of trends over time. 1t is heipful to have data for as
many years (or other time points) as possible so that random
fiuctuations can be distinguished from program effects. Steady
movement up or down over three or more years is usuaily an
indication of real change. A one-year spurt, on the other hand, is
difficult to interpret. One way of validating an apparent trend is to
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illuminated by mm&mmw&xmmﬁx
and in district, mw,mdmuonﬂwmgu. Schookviﬂxmesm

tobeachoolsthhpowafulandmiqneprogmmcos :

demogrephic influences on student ouicomes,
In the development of strategies ft;t;:@mvingme progriin, itis «
often usefol to compare data cumiculstgress o . 2 o

xmong
subcomponents of curricular areas. - By themselves; these -
oompaﬁsonscanbemisleading.aoitisadvisablc,m&e&ﬁntos R
reference point by using trends; thas i3, by cotoparing-trends amodg o
curricular areas. National, state, district; or even school test score: |

averages <an be used. Data from ¢ #chools can be used in 5
the same way. Criterion levels established 83 achool objectives can -
alsoprovxdeastandardof “between areas. Brt since -
thess criterion levels are difficult to justify empirically, ‘their use for S
other comparisons is questionable. L
Evaluating the performance of groups of studeats is very )
important for program plsaning. Comparison by groups can slso be S
mmladmgwhmviewedm:so!aﬁom Thess gsme types of reference -

points csn be used to tie down student group i ‘i e "
manner suggested for curricular areas. Trends can be compared for '
the high, middle, and low quartiles; for LEP students; and for the

disadvantaged. Counts and propostions are often more uscfuf than

averages in locking at specific groups. Very ofien, a compesison of o
program data among different groups reveals diffcrences in the =
treatment of students. These program differences can be evatuated to
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Part I _Guide for Conducting the Self-Study (cont.)
determine whether they are intentional or are the result of inadvertent o
inequities. =

Comparisons with national, state, and district distributions aud
averages can be useful by themselves., Data from schools with
gimilar background factors are sometimes available. Although
comparisons with these schools can provide a sense of relative
standing, matching is very dangerous and frequently misleading,
These overall comparisons are more useful for setting goals and
measuring progress than for discovering clues to program
improvements.

The measures employed should be evaluated to determine how
well they focus on program goals. It is easy to overvaiue what is
measured and undervalue what is truly important. An excellent
assessment of an unimportant goal should not weigh as much in the
decision-making process as a merely adequate assessment of a very
important goal.

A very important consideration in intespreting data in curricular
areas is the alignment of what is measured with what is taught or
intended to be taught. Many tests overemphasize low-level skills
and facts, while the current trends in curriculum are toward higher
level skills, ideas, and concepts. State and national test developers
are making changes in their tests to reflect this shifting emphasis in
the curriculum, but each school should make sure the available data
cover the curriculum as it 1s intended to be taught.

A related issue is the match of assessment method to what i3
being assessed. For example, an analysis znd holistic judgment of
work samples, demonstrations, and student presentations are often the
best methods for addressing higher oadcr ininking and communication
skills. Teacher and textbook-related assessments generally match
curriculum very well, although comparative data are not readily
available. State and national tests provide excellent comparative
information, although their fit to the school program is only general.
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PART I
PROGRAM QUALITY REVIEW PRCCESS

GENERAL GVERVIEW

A school’s program quality review is a process through which
the effectiveness of the curriculum, instructional program, and
schoolwide organizational strategies is diagnosed by means of a set
of standards that describe a high-quality program. This process
aliows judgments to be made about the effect of the program on the
student populations at the school. The review, conducted by a team
of educators not employed by the school district, typically occurs
once every three years. Information about the school’s program and
its effect on the students is gathered by this visiting tcam primarily
through observation of instruction; interviews with {eachers, students,
administrators, other instructional staff, and pareats; and a review of
pertinent documents. The team members then compare the informa-
tion they gather with the state’s quality criteria to determine the
extent to which the program received by the student matches the
descriptions of a high-quality program in the criteria.

The program quality review yields information that is essential to
the effective development of the school’s curriculum and instructional
program--information about what is working well, why, and what
should be changed. Program review is a valuable part in the
improvement cycle of planning, implementing, evaluating, and

modifying the planned program.

Purpeose of the Program Quality Review

The primary ~urpose of program review is to improve the quality
of curriculum and ibstruction; it is a means for developing and
sustaining a high-quality educational program for all students. For
the school staff and parents, the review is a period in which to
observe and discuss the effectiveness of the programs received by
the students. The immediate benefits of this process are the
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decisions and plans to make specific improvemenis in the curriculum,
instruction, and schoolwide organization.

The three major goals for the program quality review are:

Goal 1: Process. Improve student outcomes by stimulating a school
community to do an unalysis of its program through a self-study, use
this information together with the results of the program quality
review to plan for improvements, and implemeat the suggestions and
action plans generated by the review.

Goal 2: Standards. Promote a high-quality curriculum, effective
instruction, and a responsive school organization through the use of
the quality criteria as standerds of effective schooling for all student
populations at the school.

Goal 3: Statewide Networking. Promote the networking of
educators throughout California for the purpose of sharing successful
practices and problem solving, developing collegiality, and supporting
educational professionalism by providing them a critical role in the
statewide school improvement effort.

The goals are accomplished whea a school goes through the
three phases of a program review, including the self-study that is
carried cut by the school community prior to the visit of an external
review team; <a intensive visit by an external review team, including
review of the findings of the self-study; and the planning and
implementing of future improvements based on the combined
findings of the self-study and the external ‘program quality review.

40
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Part Il Program Quality Review Process (coat.)

Scope of the Program Quality Review

The program review described in this handbook focuses od the
extent to which the school curriculum, instructional methodologies,
and schoolwide organization contribute toward a high-quality
educational program for each student.

The quality criteria used in program review address the two
major aspects of a school program, curriculum and instruction, and
the schoolwide policies, practices, and procedures that shape and
support the program. Curricular criteria have been develop~ 1 for the
following subjects:

English-Language Arts
Mathematics

Science

History-Social Science

Visual and Performing Arts
Physical Education

English as a Second Language
Foreign Language

The schoolwide criteria include:

Schoolwide Effectiveness

Special Needs

Learning Environment

Staff Development

Leadership

Planning, Implementing, and Evaluating the School Program

The Program Review Team

The program review team is made up of three to seven educators
who have been certified by the California Department of Education

16

as qualified reviewers. Reviewers are selected for their knowledge
of curriculum, instructional methodologies, Aatd special programs, as
well as for their outstanding interpersonal akills. Typically, they are
teachers, departmental chairpersons, ‘counselors, principals, or
coordinators/directors of instraction from schod! districts, institutions
of higher education, offices of county saperintendents of schools, or,
in some cases, the community, The majority of the team members,
incieding the lead reviewer, must be from outside the school district
that is requesting the review. Reviewers work together using the
quality criteria to guide them in (1) gathering information about the
school’s program and the effects of the program on stidents; (2)
forming a point of view about the workings of the school as
compared to the quality critetiz; ‘and>(3)-developing a report to the
school that includes findings, suggestions for increasing the-
effectiveness of the program, recognition of the program’s- streagths,
and action plans outlining the schoo!’s immediate next best steps for -
improvement,

Review Strategy

The review strategy is based on the quality criterig contained: in
this handbook. Through a combination of observations of the
instructional program and its impact on students, interviews with
students and staff at the school, and documented evidence preseated
to the program review team, reviewers develop an understanding of
the nature of the school program and its current effectiveness. Then,
by comparing this understanding with the high-quality standards of
the quality criteria, the eviewers can determine the matches and
gaps between the quality criteria and the school’s program.

Establishing an understanding of the school program requires an
organized effort. The under: ing i8 developed by having a ciear
idea of the school curriculum; by observing a sample of students
through a case study approach; by analyzing a broad sample of
current students’ work; by summing up the comments of the 42




{ Part Il Program Quality Review Process (cont) . - -

instractional staff, the counseling staff, administrators, parents, and
tie students themselves as to their current and past acitvities;-and by
reviewing instructional and management material used throzzhout the
schoo}. This knowledge forms the basis for the reviewers'
judgments of the effects of instruction cn varicus student populations
enrolled in the school.

Responsibilities of the reviewers. The responsibilities of the
reviewers are:

¢ To conduct the review thoroughly enough for the
develcpment of a clear and accurate understanding of the
effectiveness of the instructional program

¢ To use that knowledge to make suggestions for increasing or
sustaining the effectiveness of the program

In order to fulfill these responsibilities, each reviewer must also:

o Be fully conversant with the quality criteria and the process
of the program quality review.

@ Review thoroughly the curriculum frameworks, handbooks,
K-8 curriculum guides, and literature related to the areas to
be reviewed.

e Put aside any bias toward any particular program or method,

o Use the school data summary and the self-study findings to
facilitate discussions with school staff and parents. These
discussions should cover the curriculum and instructional
program, determine how well it is working, and provide
evidence sufficient to verify, extend, clarify, enrich, or
repudiate those findings.

® Be able to reflect back to the school the picture he or she
has developed of the current effectiveness of the school
program.

¢ Recognize and support the program improvement efforts of
the school community.
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Az the reviewers begin to understand what is hppening fof the

students, they also seek-to find out what processes at the gchool
have contributed.to what-is -actually-octurring: - Thé reviewess seek -
éxplanations from. the school staff members as 1o why they do. things
as they do, how curricutum d ! e, how the inst
program was developed,-how. it is supported: and improved, how -
plans gre implemented; and so’forth. This analysis forms the basis
of the reviewers® suggestions for improving instruction and guides
the development of the action plans. -

As the reviewers complete the review, a report of findings is
prepared and shared with selected staff ‘members‘and the
who make up the leadership team. - The: report provides two types of
tindings: (1) the extent Yo which the quality of each tspect-of the
reviewed program matches the standard of the quality criteria; and
(2) identification of areas that appear o' be ready for improvement.

After the initial repost of findings is shared, the final report is.
prepared by the review team. It includes concrete suggestions for
improving or sustaining the effectiveness of the instructional program
and recognizes practices of high quality. In developing action plans
with the leadesship team, the reviewers identify aress ready for
improvement and both the school staff and the reviewers
collaboratively plan the school’s next best steps for improvement.
Local, county, regional, and state resources are considered in the
development of the action plans. High-quality programs and
practices are also noted in a section of the report eatitled
““Recognition of Program Strengths.”

Resporsibilities of the leadersbip team (formerly the school
plaoners). The leadersnip team, a group of school representatives
involved in the instructional program, is responsible for establishing
a link between the review team and the school community. It
provides information to the review feam in a way that enhances the
development of a complete and cohesive picture of the school’s
curriculum and instructional programs.
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The leadership team, usually five to seven in number, is
designated by the principal. It i3 made up of representatives from
the classroom, curriculum or grade level chairpersons, program
coordinators, resource or specialist teachers, or any other school staff
members who are a significant part of the school’s planning process.
District personnel, school site council chairpersons, other committee
or PTA chairpersons, and parents who are knowledgeable about the
school’s program may be included.

The leadership team assists the school community and reviewers
in all aspects of the program quality review. The members also
serve as leaders in the school’s self-study process and assist the team
in its information gathering efforts during the review preparation
meeting and other formal and informal ongoing meetings. Their
responsibilities also include (1) in a collaborative effort with the
review team, building selected suggestions into action plans; and (2)
providing active leadership roles in the school’s implementation of
these plans after the team leaves.

Responsibilities of the school community. While the review team is
responsible for learning as much about the program as can be
leamned in a limited period of time, the school community is
responsible for making sure that the team is gaining accurate and
complete information about the program. A school community
prepares for its program quality review by conducting a required
self-study (Part ). A thorough review of their program with the
quality criteria will enable the members to know how well their
program is working and why. With this knowiedge the school
commugity will be able to assist the reviewers in gathering accurate
information about the program so that the findings of the review,
especially the suggestions for increasing the effectiveness of the
instructional program, will be complete.

The responsibilities of the staff, parents, and community members
involved m a program quality review are:

18

~

o To know the cumiculum and planned instructional program
and how they affect the studeats

¢ To befamiliar with the program quality review process and
the qualify-criteria

o To be invoived as a total staff in the self-study and in
identifying program strengths and areas in need of
improvement i relation to the quality criteria by spelling out
activities that are working and those that are not '

o To be ready to share this knowledge with the review team
and to be able to direct reviewers to the information they
need to falfill their responsibilities

METHODOLOGY

The methods used in gathering information about the program
include observation, interview, and documentation. Information
gathered through each method is verified by information from one or
both of the other sources, When combined, the data gathered from
the three m._ o¢3 should form a complete picture of the program.
The use of specific procedures should ensure that ths review will be
thorough ang consistent. This view of the program is then compared
with the quality cyiteria. From that comparison come the suggestions
or recognitions of program streagwns. Throughout this process the
reviewer will be guided by the quality criteria that identify areas of
the program to be investigated and provide directions to reviewers
for collecting information about the school program.

The criteria used for judging program quality describe the
curriculum, instructional methodologies, and effectiveness strategies
and their effects on the students. Each criterion contains features of
a high-quality program. The reviewer’s job is to determine to what
extent each aspect of the program being reviewed fits the description
of a high-quality program,
oo 46
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Classroom Observation

Through classroom observations the reviewers gather information
about how the various ‘instructional methods, the curriculum, and
effectiveness strategies operate in the classrodm setting. This
information is collected to develop a complete understanding of the
program and its effect on the student. Insight into the effects of the
staff development activities, as well as instructional suppost and
planning activities, also emerges through classroom cbservations.
Upon entering the classroom, reviewess should spezd 2 few minutes
observing what is happening, remembering thx¢ they are puiting
together an initial picture rather than making a judgment at this
point; that each impression will need to be verified through further
observation and informal interview 4s well as through other sources;
and that first impressions may be influenced by personal bias.

These initial observations should include:

¢ What the students are doing: Receiving instruction?
Applying skills? Practicing newly acquired skills?
Syntiesizing and evaluating information? Waiting? Playing?
Causing a disturbance?

¢ How the classroom is being managed: Is it task-oriented?
Conducive to learning?

o What range of activities is taking place--from the acquisition
of knowledge to higher-leve! leaming skills

o How students are grouped and how mdividual assistance is
provided

o How much time the students actually spend on the assigned
activity: Do tiey know what to do?

¢ How students zre applying the skills being leamed

¢ How studeats with special needs are participating and
performing in the classroom activities

¢ How the instructional settings are varied according to the
needs of the student andfor what is to be learned

47
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@ Any evidence of balance in the curriculum (i.e., visual and
performing arts, hisiory-social scie’gcg, .and science)

The information gained through these observations is built upon
using the cumicular and schoolwide criteria. Classroom observation
includes informal interviews with students and staff, based upon what
has been observed, as well as the observation of activities.

Interviews

The basic information gained through reviewing the self-study
and classroom observations is verified, clarified, and expanded
through imterviews. Interviews ensble the reviewers to learn how the
program came to be the way it is as well as to better understend the
program as it is. C

By using what is known about the curriculum and instroctional
program thus far, reviewers conduct both informal and formal group
interviews. Examples of informal interviews include asking questions
of the students and teachers in the classroom, talking with
instructional aides working with students, talking with teachers in the
teachers’ lounge, and so forth. Formal group interviews are
conducted with teachers, instructional aides, councils/committees,
district personnel, suppert staff, and volunteers. The interviews serve
several major purposes:

o Verifying data obtained from other sources

¢ Collecting data that have not been gathered from other
sowrces

¢ Resulving conflicts in data collected

e Giving people the opportunity to share past experiences,
present conditions, or future plans which the reviewers might
not have uncovered

e Offiring an opportunity for people to ask questions of the
review team

48
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Review of Data, Policies, and Other Documents

Documentation helps to verify, expand, and clarify what is
learned through classroom observations and interviews. The
information in the school data summary forms an initial base for the
review as it contains a broad sample of information about the student
population, adult and student cxpectations, the cumriculum point of
view, achievement information, and other data. Reviewers should
not read documents for the sake of establishing that such
recordkeeping exists but rathe: for the purpose of developing a
complete understanding of what the program in action is really like.
A school, on the other hand, should not create documents for the
review team but should share meaningful data, policies, and other
records that are useful to staff and parents in forming the program
and helping it to move forward.

PROCEDURES BEFORE THE REVIEW

Making the Arrangements

Scheduling, mailing materials, and establishing lizisons between
reviewess and the school district take place at the local level. Most
districts will be affiliated with other districts with which they share
personnel to provide a pool of trained independent persons required
for review teams. Most offices of county superintendents of schools
provide coordination services to assist districts in the formation of a
consortium or other types of affiliation. Although there will be a
variety of such arrangements, for the sake of simplicity in
explanation, this section will assume the existence of a consortium of
districts and the existence of a person designated to coordinate
program quality review activities in the consoctium. The reader
should make appropriate analogies to the circumstances of the
particular district being reviewed.

20

The lead reviewer's involvement with the review of a particular
school is initiated by the consortium's program guality review
coordinator. The coordinator will crient the Iead reviewer to the
procedures being used in the consortium, to materiels and in-service
training the school staff has received, and to responsibilities for
contacting district and school personnel.

Contacting the school. Consistent with consortivm’s procedutes, the
lead reviewer will telephone the school principal to set up the
program quality review. This call, usually 2 month before the
review, should cover the following topics:

e Confirmation of schedule of events—times and dates of visits
to the school by the lead and the full team

o Information the schoc! should send to the reviewers ahead of
time ‘

o .uormation the school will receive ahsad of time and how to
get it

¢ Proposal of an agenda for the review preparation meeting by
the reviewers, the principal, and the leadership team

o Curricular areas selected by the school ou which the review
will focus

o Procedures used by the school in preparing for the review,
including a mandatory self-study

© 7Frocedures used by the team before, during, and after the
review

9 Clarification of any concems or questions

Meeting of the review team. Prior to the review, the lead reviewer
should contact other team members to conclude all arrangements of
time, place, and materials. The lead reviewer should ciscuss with
each team member his or her background and experience with
program quality review. Expectations for review preparation shovld
be clarified and the overall schedule of events and review strategies
determined. Finally, the plans and expectations for the review
preparation meeting with the leadership team should be discussed.

4.
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£+ successful program quality review depends upon thorough
preparation on the part of the review team. In addition to
completing the necessary arrangements, the team will read, study,
and discuss a variety of materials prior to Ye initial meeting with
the school principal and the leadership team. Some of these
materials will be obtained through the consortium coordinator, while
ctiers will be obtained directly from the school. The basic set of
materials includes:

- Elementary Program Quality Review Training Manual,
including the document Quality Criteria for Elementary
Scheols: Planning, Implementing, Self-Study. and Program
Quality Review

- California Department of Education K-8 curriculum guides,
frameworks, and handbooks in the curriculum areas selocted
as focus of the review

- Curriculum assessment results, goals statements, erpectation
statements, books in use, reading lists, achievements, others
as determined by the school and the district

- School plan

- School data summ  ”, including results from the previous
program review

- Logistic information such as maps, schedules, staff roster,
and so on

Study the curriculuin materials. The curriculum materials prepared
by the California Department of Education include state K-8

cugiculum guides and curriculum frameworks and handbooks. These
materials will be reviewed by the team. The purpose of this review
is to ground the review team in what state and national curriculum
leaders believe makes a quality program in their area and to provide
the background standards which will frame the discussions between
the review team and the leadership team on curriculum issues. In
addition, the review of the curriculum materials will help the team in

the analysis and assessment of the school’s curriculum and in the
formulation of suggestions which will have the best results for

improvement,

The curriculum matesials sent to the reviewers by the
school—-such as the goals and expectations, the school’s curriculum
assessment, the books in use in the classroom, required and elective
reading lists, and so forth—-should provide a sense of the curriculum
offered by the school. It is important for the team members to be

avle to demonstrate a basic nnderstanding of the curriculum offered
when they first meet with the leadership team.

The reviewers will analyze how the curriculum offered by the
sckool compares to the standards of the quality criteria and the
expectations conveyed by the guides and handbocks in the
curriculum materials prepared by the California Department of
Educaﬁon.Cmriculariss'mtobediscnssedatthemiewpmparaﬁon
meeting ith the leadership team should be identified and framed for
discussion.

In preparing for the discussion on curriculum, reviewers should
ask the following questions:

© What is the balance of subjects taught every student?

¢ Are there major gaps in the curriculum?

o What kind of balance is there between skills development
and conteat in each curricular area?

© Wizl Sooks are the sird=nis reading?

¢ How are writing and oral presentation izcorporated in each
curricular area?

o How are the skills of interpsetation, infererce, critical
thinking, pmblem solving, evaluation, and other higher-order
skills incorporated into all curricular areas?

Evaluating the materials with respect to these questions will help
identify the curricular issues to discuss at the review preparation

02
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meeting. The discussion will help resolve some of the issues and should discuss in advance the purpose, roles, and process of the K

provide an indication of strengths and areas of improvement to be meeting. The agenda should include the following items:

confirmed by observation and interview.
o School background: The orincipal briefs the team on the

Read the school plan. A careful review of the school plan historical and social context of the school. Recent events
(including the school budget) especially those curricular areas which have had a significant impact on school life are
selected for in-depth review, helps the reviewers understand what the described.
school priorities are, what the planned program is to accomplish, and ¢ Program quality review background: “The lead reviewer
how. briefs the schaci people on the history and purpose of
program quality review. The basic review methodology is

Study the school data summary. The organization and interpretation explained and the roles of the team members are clarified. -
of data in the school data summary should include demographlc ¢ Curriculum discussion: This is the most substantial item on
trends over time, student achievement patterns over time, attendance the agenda and usually requires the most time. The -
and other climaie patterns over time, program evaluation reports, discussion should move through three steps: =
results from the previous program review, district and school policies N
related to curriculum, instruction, staff development, and school - Highlights of the content of the curricular documents, ;
planning. This information will provide a picture of trends in both the local materials and the criteria provided by the 5
student achievement. student enrollment, and school climate. In California Department of Education .
addition, reviewers will learn something of what the district and - Discussion of issues identified by the review team .
school philosophy is and what leadershio priorities and practices are Establishment of expectations for the curriculum focus P
by reading policy documents requ-sted from wse school. and strategy of the review, including identification of the .

school’s choice of three in-depth areas for review; e.g., 3

three curricular or two curricular and one schoolwide

PROCEDURES DURING THE REVIEW criteria f
Conduct the review preparation meeting with the leadership team If the Jocal point of view in the curriculum conflicts with that in
(formerly the key school planners). the quality criteria, this conflict should be discussed. From this
discussion should come a shared understanding of how curricular

The review preparation me<ting should take place sometime before conflict will be managed during the review. Because the criteria
the first day of the review. The purpose of this meeting is to were deveioped with the help of major state and national curriculum
establish a common understani.ag among reviewers and the organizations, representatives of local distiits, and eminent scholars,
leadership team of what to expect during the review. The meeting is conflicts should be rare. Items to be discussed include:

chaired by the lead reviewer. The lead reviewer and the principal
o Self-study: Procedures aad results of school self-study are
presented and dis. ussed.
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¢ School plan: The school plan is discussed in order to
determine how agreements about curricular instructional
methodologies, schoo! goals, and other issues were developed
and are expected to be implemented.

¢ School data summary: Leadership team members and the
review team discuss their interpretation of the data and
information in the data summary, including past trends and
future aspirations. The analytical value of the data is
discussed with respect to review focus and strategies.

o Agreement and strategy focus: Next, agreement is reached
on the basic strategic orientation the team will take, including
areas of focus where a more in-depth look is most likely to
be productive.

o Schedule of events: Final scheduling and logistics planning
are worked out.

Introductory meeting with the school staff Arrangements should be
made for a short, informal meeting of the school staff and the
reviewers prior to the beginning of classes on the first morning of
the review. During this meeting, the reviewers will:

o Share the purpose of program quality review:

- Compare the school program to the standards of the
quality criteria to determine effectiveness of the
instructional program.

- Recognize program strengths.

- Make suggestions for increasing the effectiveness of the
instructional program.

¢ Alent staff members to the procedures that will be followed:
- Observation in each classroom, including informal

discussions with students and staff members and review
of students’ work

59
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- Group interviews with teachers, instructional aides,
support staff, councils/committees, parents, district office
staff, as appropriate

- Review of curriculum materials, student achievement and
other outcome data, schoolwide policies and procedures,
and the school plan

- Report of findings

Classroom visits. The reviewers work with the school staff to
ensure that all classrooms are visited and that res~uce specialist
rooms, learning laboratories, media centers, and ovher areas where
regular and special leaming activities occur are included when
appropriate.

Group interviews. The purpose of group interviews is to discuss
with similar job groups (e.g., all teachers) the key issues of
curriculum, instruction, staff development, and school improvement
processes. The review team should base the interview questions on
what has been learned so far. ‘The interview should provide evidence
for verifying or modifying the team’s preliminary views, and extend
its knowledge of the situation at the school.

Group interviews generally are scheduled for 30 to 45 minutes;
however, the teachers’ interview should be an hour or more.

Applying the Quality Criteria

The quality criteria are of two kinds—those that address specific
curricular areas and those that address schoolwide program elements,
Reviewers will note that while each criterion focuses on a specific
part ¢ the program, there arc common Jiemes that thread through
each of the sets of criteria. In applying the curvicular criteria,

ob
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reviewers will observe instruction, review student work, and talk to
students and instructional staff members to determine for each
curricular area being reviewed:

o What constitutes the curriculum, including:

- What is to be learned (as documented by the written
goals and cbjectives of the curriculum)

- What is being taught

- What students are leaming

¢ The extent to which lessons and assignmeats, including
instructional strategies, material, media, equipment, and so
forth, are appropriate to:

- The curriculum to be learzed
- The needs of the students

o The extent to which lessons and assignments:

- Extend beyond rote learning to application of what is
being learned.

- Employ the fundamental basic skills in acquiring
curricular knowledge.

- Challenge students to think and communicate their
thoughts.
Enable students with special needs to succeed in the core
curriculum.

Application of the Schoolwide Criteria

In applymg the schoolwide criteria, reviewers will talk to staff
membérs, observe them at work, observe the interactions among staff
members and students, and observe the optiations of the school
prograin to determine schoolwide effects on learning. Reviewers will
determine:

e The extent to. which the culture of the school revolves
around the joy and importance of I

o The degree of alignment of the allocation of human and
material regources, . mchxdmg staff development efforts, with
curricular &nd ifistructional goals -

o The extent to which the schiool is actively engaged with the
parents and the wider school: community in commen support
of school and community goals

o The presence of a viable, ongoing school improvement
process

Davelopment of Suggestions, Action Plans, and
R tions of Strengths

Suggestions for increasing the effectiveness of the school’s
program will be framed by the review team members ag they
compare what has been learned about the program and its impact on
students to the quality criteria. These suggestions may be reviewed
by the leadership team for their input. Both teams will s/lect three
suggestions from the in-depth areas identified by the school; e.g.,
three curricular or two curricular and one schoolwide criteria that
will be developed into action plans, Thes: plans will identify
comprehensive activities that will have the greatest impact on the
program and will lead to improved effectiveness in many areas. In
addition, these plans wil( include a variety of strategies for
implementation, inclusion of resources (human, material, fiscal),
designation of responsble person(s) for implementation of activities,
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ongoing monitoring and evaluation, and time frames or completion
dates.

A calendar of implementation for the remaining suggestions will
be developed collaboratively by the program quality review team and
the school’s leadership team. Activities may or may not be
included, depending on available time at that point in the review.

In developing recognitions of program strength, the review team
will comsider the following criteria:

e A program or an aspect of a program that reflects the high
quality in the quality criteria

o An aspect of the program in which significant improvement
has occurred

e A high-quality program that is in place for all students

¢ Collected information that supports and warrants the
recognition

These criteria make it pussible to recognize outstanding programs
or aspects of programs that are in place at a school. The term
‘‘recognition of program strength’’ is used in lieu of
‘‘commendation’” and requires supporting evidence related to the
quality criteria. Individuals should not be singled out for this
recognition.

Cautions About Applying the Quality Criteria

No matter how well designed the procedure or how well
prepared the reviewer, there will always be diffic.ldes judging
progmm quality. Rev.ewers should be awart of these ¢'fficulties and
the potential consequences of each.

Overgeneralizing. Necessarily, the review is Limited to a sample of
situations for a given point in time, curriculum content, students, and
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s0 on. Merely assuming that this limited sample is typical is a
mistake of overgeneralization. To avoid overgeneralization, the initial
impressions from observed samples must be supported by relating
what students are doing to the work they are producing. This current
work is then related to samples of past work from the last several
weeks, The observed activities and students’ work are discussed
with the teacher, and explanations of how the activities fit in with
the overall program for the year are asked for. The teacher’s
explanation is an important step in generalizing. Finally,
observations in the various classrooms should be related to
schoolwide programs and plans for programs. Reviewers should
discuss this relationship with the teacher, with people active in
planning, and with school leaders, especially the principal. By fitting
observation and explanation together in this way, it is possible to
construct a historical picture of the school program and tie it to the
observed experiences of students. It is this picture and the tie to
students which provide the framework for generalizing from specific
observed data.

Considering sll student populations. in judging the extent to whick
each aspect of the program matches the standards of the quality
criteria, reviewers must consider all studeat populations. When
virtually all student populations receive curriculum and instruction as
described in the quality criterion, that aspect of the program is
recognized as high quality. If, however, a specific population of
students was receiving curriculum and instruction of quality less than
that described in the criterion, the review team would frame a
suggestion for improving the quality of program received by those
students.

Too impressionistic. While initial impressions are a valuable guide
for pursuing ¢ line of investigation, they should be validated or
rejected by careful examination of appropriate evidence. This
evidence should include teachers’ explanations, stu’ .nts’ work, or
classroom observstion. Initial impressions can be based upon
situations which are not typical of the school. Reviewers are
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cautioned not to let these impressions color the review without

verifying them.

Too analytical. The reviewer should not just set upon the school as
an active information gatherer, ferreting and figuring the whole time.
This can lead to collecting data simply for the sake of collection
rather than looking for the qualitative effect on the program.
Reviewers should give the school an opportunity to disclose itself in
its own way. Reviewers should, therefore, spend some time quietly
allowing the atmosphere and tempo at that school to present itself.

Personal bias for or against specific materials or programs. Use the
criteria and procedures in this manual. Reviewers should keep in
mind that what would not work in one situation may work in
another. Reviewers must be certain to observe how a program
works for the schooi, rather than judging how it would or did work
for them. Just because a program was best for a reviewer at his or
her school does not mean that it should be judged as effective in
another school.

False positive. This costly mistake occurs when a school staff is
doing a poor or mediocre job and the reviewer commends the staff
for doing a very good job. When this mistake is made, the
incentives for improvement are undermined, and the arguments for
maintaining the status quo are reinforced by the review.

False negative. Although this mistake can be most upsetting, it is
not always as bad as the false positive. Schools which are found to
be effective but not up to the quality criteria are often upset that
they did not receive a top finding (j:ct as students used to getting
A’s complain the most over B+ grades). In many cases, these
>chools are strong and confident enough in their self-study to brush
off the effect of a false negative. In some cases, however, especially
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in schools which have made progress in developing more effective
programs, & false negative rating can be demoralizing.

Reinforcing facades. An ermor is reflected when the program quality
review process collapses into a game., While concern for fairness is
very impostant, it is less important than concem for the real job of
educating students.

Overattention to the technology and procedures of program
quality reviews may subvert the intended effects on education and
create a “‘fair’” but expensive and wasteful ghme. Some schecl and
district personne! complsin that trying to do well on program quality
review forces them to waste time building facades instead of
teaching the students. Reviewers should not reinforce facade
building in schools which want to do well. Reviewers should
concentrate on students’ learning rather than paraphernalia of
instruction.

Ongoing Discussion with the Leadership Team

During the review, several times will be set aside for informal
and/or formal discussions with the leadership team. These meetings
serve to keep everyone abreast of:

o How the review is proceeding

® Areas in which informafion is incomplete or missing

e Scheduling problems

¢ Feedback on what has been leamed about the program so far

In addition, the meetings provide an opportunity for the team to
receive feedback about how the review is being percetved by the
schoo! community and to receive additivnal information.
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Ongoing Meetings of the Review Team Conferences of the review team members, held throughout the e
review, form a basls for the repest. A picture of the school emerges ¢
Throughout the review, the reviewers must meet frequently to from these conferences as reviewers:
ensure consistency in their pesceptions of the program, the process of
review, and their concepts of areas for improvement. ¢ [Identify areas that require more information and plan
strategies to collect it through observation, interview, and
The times that have been found to be most preductive for discussions with the leadership team.
meetings of reviewers are: o Review the school plan end all documented information
gathered during the visit. B
¢ Following the first few classroom visits—to establish ¢ Comipare information collected with the key ideas in the -
commonality of observation quality criteria,
@ Preceding group interviews—to determine questions to be o Identify potential areas for suggestions, recognizing the
expiored and issues to be raised school’s own improvement process. ?
» At the end of each day of the review--to discuss quality o Identify e local and regional assistance resources by
findings and suggestions for those aspects of the program curricular areas so that suggestions may be coupled with the
needing no further clarification, and to design strategies for action plans.
collecting additiona! information and/or resolving conflicts in e Decide on the order of the preliminary report to the o
information leadership team, how the discussion is to be guided and by ’
o Preceding the preliminary report to the leadership team, at whom, and the responsibility each reviewer will take.

which time quality judgments and suggestions for increasing 3
the effectiveness of the instructional program are prcpared ’

and the roles determined for the report to be made to the Development of the Report of Findings |
leadership team. By the end of this meeting, suggestions
should be framed, based on what has been leamed about the Early on the last day of the review, after all observations and |
school. interviews have been completed, the review team will meet with the ;
principal and the leadership team members who attended the review .
preparation meeting. This meeting has four objectives: <

How the Report Is Developed

¢ To report findings and preview suggestions

Preparation for the report of findings is concurrent with the o Tn gelect the suggestions in the in-depth areas to be s
process of program quality review since the report is based on all deveioped into action plans It
the information the review team and leadership team have gathered @ To complete, in a collaborative effort, the action plans by i
through the investigatory methods of observation, interview, and adding the implementation processes to these suggestions
review of documents. e To plan the best way of presenting findings to the entire )

staff ﬂ
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Part Il Program Qualicy Review Process (cont.)

During the developmert of the report with the leadership team,
the review team presents what it found when the members cor ipared
what they had learned about the program and its impact on the
students with the quality criteria. Questions about these findings will
be answered, information verified, and the analytical portion—the
information the team has coliected that seems to identify what is
preventing a high-quality program--of the report of findings will be
framed. The cooperation and collaboration of the leadership team
are essential in providing suggestions that are meaningful and are
likely to produce results, and providing a bridge between the review
team and the rest of the school community so that perceptions are
viewed as valid.

It i3 important for all iuvolvad to recognize that the development
of the report of findings is a working meeting. After the major
findings of review are shared and discussed and the team’s
recognitions of program strengths and suggestions are presente., the
main task of the meeting can be addressed — determining which two
suggestions will be fully developed into action plans and which will
remain suggestions. In a mutual effort the review team and the
leadership team will bwid the selected suggestions into action plans.
Also, a calendar of :mplementation for the remaining suggestions
will be developed if time is available during the review. The
completed action plans will include proposed activities, strategies for
implementation, resources needed, and ongoing planning and
evaluation activities. Finally, these suggestions and agreed-upon
action plans are woven into the report of findings as a working
document to be used by the school to guide further improvement
efforts.

The lead reviewer must conduct the developmental meeting in a
way which elicits involverrent from school staff. Many schools will
be knowledgeable about program quality review practices and
procedures and will be reacv to take an active collaborative role in
the process. At other schools, the leadership team will want the
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review team 1o assume the majority of the respensibility for
reporting to the school and framing the action plans. 1t is the
responsibility of the lead reviewer and the team members to assess
therwdinwsof&ebedemhipt&mtopaxﬁcipaxeinmcwponof
findings aad to plan activities in accordance «... the abilities of the
staff.

Report of Findings

The report is both a written and oral presentation delivered at the
conclusion of a program quality review which grows out of a
discussion of review findings between the review team and the
leadership team. It is the means through which the analytical
poriion of the review is linked to assistance resources within the
school, district, county, and region and is then commumicated to the
school community. It is the mosi critical element of the entire
review process.

In summary, the report should include the following major
elements:

e Written feedback regarding the school’s self-study process,
product, and recommendations for improvement

¢ A summary statement that addresses student and school
performance data reflecting a match between the data and
report of findings

® A summary paragraph addressing the school’s implementation

. of the action plans and suggestions from the previous review

¢ The result of the review of the school’s curriculum and
instructional program and how it affects the students

e The action plans and suggestions for improving the
esfectiveness of the planned program, including the resources
availaole for supporting the action plan



Part I Program Quality Review Process (cont.)

e The review process as a model for collecting and analyzing
information about the planned program in a way that resuits
in improvements in the effectiveness of the curriculum and
instructional methodologies

These elements are woven together to provide information t¢ .c
school as to how the effectiveness of the program can be sustained
and/or increased.

A successful report of findings is a stimulus for continuing
program improvement. It no! only confirms and extends the
kmowledge that staff and parents have about their program but also
assists the school in gathering and organizing resources supportive of
the school’s plan for improvement.

The information the review team bas gathered at the site, its best
judgments about the quality of the curriculum and instruction, and
the suggestions for increasing the effectiveness of the instructional
program are communicated in two phases:

¢ During the development of the report of findings with the
leadership team, the team recounts its findings, plans the best
way to present these findings to the staff, and collaborates on
the development of selected suggestions into action plans.

@ The report of findings, offered at an open meeting of the
entire staff, distric! representatives, council, paren's, and
comuuwuty m- nbers, communicates implementation progress
from the previous reviews, school data analysis, self-study
feedback, the results of the analysis of the school’s
curriculum and insructional program, recognitions of program
strengths, suggestions, and action plans that address selected
suggestions in a way that encourages efforts to continue
program improvement.

o
~1
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This two-phase reporting sequence helps determine that:

@ The analysis of program quality will be presented in such a
way as to encourage improvement efforts at the school.

¢ The suggestions and developed calendars are appropriate and
are likely to yield positive resuls.

e The action plans will be complete and fully understood by
staff and reviewers.

¢ The leadership team and school site council will become
actively involved it the review and improvement procedures
so that thcy may use similar methods when other curricular
areas are {o be reviewed within the school’s own self-study
process.

Delivery of Report of Findings

Following the develcpmentai meeting with the leadership team
and the joint development of selected suggestions into action plans,
the report of findings is presented to the remainder of the school
staff, parents, and district office and community members. This
report may be presented by the review team or a combination of the
review team and the leadership team. The purpose of this report is
to:

o Preseni we findings of the review to the school community.

8 Provide the supporting evidence that contributed to the
analysis of the program.

o Present the suggestions. Expand on the written siatemeats by
sharing the ideas and recommendations of the review team
and the leadership team on how the school staff and parents
can use the planning/evaluation process in their school plan
and for continued program improvement.

e Describe the action plans and resources that support the
suggestions.
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Part I Program Quality Review Process (cont.)

The final and lasting impression at the school will be a
professional, clear presentation that effectively recounts the analysis
of the planned program; reports the findings of the program quality
review; recognizes the strengths of the program; and frames the
school’s improvement efforts through appropriate suggestions.

In presenting the report, the review team and participating
leadership team members will:

¢ Emphasize that the review is of the whole planned program,
not of individual classrooms or particular parts of the
program.

© Explain how the quality criteria are used and how they relate
to each other.

© Recognize the effort expended by staff and others in
implementing the program and/or their effort in improving
their program.

o Present the findings, recognitions of program strengths,
suggestions for increasing program effectivencss, and the
action plans developed collaboratively by the review team
and leadership team.

e Thack the school ~ommunity for its hospitality.

PROCEDURES AFTER THE REVIEW

Action Plans in School Pians

The report of findings is a significant portion of the ongoing
monitoring and evaluation of the school program for the purpose of
modifying the school-level plan. Well-written action plans should be
of significant scope and detail that they can be lifted from the report
and placed in the school plan. Action plans should contain (@)
activities; (b) a calendar; (c) people responsible for implementation;
(d) supporting resources; and (e) an evalaation component.
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Role of School Site Council and Leadership Team

In School Improvement schools, the school site council (SSC)
assumes an active part i monitoring the follow-up activities that will
grow out of the formal program quality review process and the
report of findings. In all schools the leadership team should take an
active role in the implementation of the suggestions as well as the
action plans.

For example, the school site council and the leadership team
might conduct a yearly evaluation of the program with regard to:

® Action plans and suggestions that have been fuily
implemented

© School and district personnel who played a role in
implementation

e [Implementation of the program and how it affected student
experiences and/or the school organization

© Action plans and suggestions that have not been implemented
and the reasons why implementation did not take place

Such an evaluation might be shared with the membership of the
school site council and leadership team, school staff, school
community groups, district office, local board of education,
consortium coordinator, and the California Department of Education.

Role of School and District 5taff

The decisions about who will assist in implementing
recommendations or modifying the planned program rest with the
school and the district staff. For follow-up assistance in
implementing the action plans for program improvement, the school
personnel should contact their district resources, offices of county
superintendents of schools, the California Department of Education,
private or public institutions, staff development centers within their
areas, or whatever they decide would be best for them.




Part I Program Quality Review Process (cont.)

Program quality reviews are monitored by the California
Department of Education, and the results are used to provide
assistance to schools, districts, offices of county superintendenis of
schools, and regional resources.
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Not Pictured:
Premecting between principal
and lead reviewer

School reviews program,
using the quality criteria,

and reaches conclusions

about program effectiveness. Team

S .

REVIEW PREPARATION MEETING
KNOWLEDGE of: About our program:
quality criteria, school plan, how it's working, for
school data summary, whom, where we're
curriculum going (self-study)

COMPARE WITH:
QUALITY CRITERIA

PREPARES: l !5 :
Summary of findings £

Recognitions of program strengths

Suggestions for increasing school
effectiveness

DEVELOPMENT OF REPOKRT OF FINDINGS:
Leadership Team

' <
l e ;:7 Self-study compared with
findings and suggestions presented
by the team. S¢.:cted suggeshons
developed into action plans.

REPORT

OF FINDINGS
TO SCHOOL
COMMUNITY
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THE PROGRAM QUALITY REVIEW PROCESS

REVIEW OF SCHOOL PROGRAM

FIND OUT B*:

Observing what's happening
Talking to school community
Reviewing records and documents
Talking to leadership team

Case studies/shadowing students
Reviewing self-study

What comprises the program and how
it is affecting the students and adults.

Report on quatity of

program compared to the

quality criteria and ) ,3
suggestions for improving ‘e
impact of the program on

ail students.




FOUR STAGES OF PROGRAM QUALITY REVIEW PROCESS FOR ELEMENTARY SCHOOLS

PREPARING

Q

ERIC

Aruitoxt provided by Eic:

| _REVIEWERS | [ SCHOOLSTAFF | |
1. Recesve training. I, Identify leadership 1. Select a sample of 1. Identify a group of 1. Compare their collec-
team and others who students to interview students available to tive knowieZge about
2 Review curriculum have special respon- and o0 shadow through the review team for the school program
matenials: sibilities during the theur day at school. shadowirg. and its impact on the 2. Review suggestions
¢ K-8 Mode! self-study. students to each made by the team.
Curriculum Guides 2. Observe in class- 2. Carry onwith business  quality criterion.
+ Frameworks and 2. Receive orientation rooms. asusual. 3. Using the tentative
handbooks to program quality 2. Describe the current calendae, plan how
* Other curriculum review and self- 3. Conduct interviews, 3. Be prepared to share quality of the program these suggestions can
materials a3 study. both formal and their knowledge of the in summary staterents be implemented, by
necessary informal. program sad its of findings foc cach whom, with what
3. Conduct the self- tmpact on the criterion. resources, by when,
3 Swdy school materi- study, usmg the 4. Review pertinent students. and soforth .
als. guide for conducting documents. 3. Develop recognitions
* School plan A self-study. of program strengths. 4. Monitor carefully ali
* School data S. Meettogether program changes,
summary 4. Summazrize the regularly to analyze 4. Develop suggestions mwodifying them as
* Self-smdy report {indings of the self- and synthetize what for increasing schoo! necessiry for
+ CAP and the study and prepare to students are leaming cffecuveness. maximum effecuve-
school performance share with reviewers and to determine what L83,
report on ther arrival other information 13 5. Provide self-study
* Report of findings needed. feedback.
fromptevious PQR 5. Send copies of the
* Other matenals self-study, school
from the school as data summary,
neccssary. school plan, CAP
and the school
performance report, Reviewers snd leadership team
and selected other meet Lo review and discuss the
materials, if . . findings and to develop collabora- "
. ] . f .
momu. to the L i::::; ::Imﬁ"p uvely suggestions into action plans.
: discuss the progress of the
review.
3
et dun e weck et T enis schood saf, | hereviwers e e reon o
review to discuss self-study and slong with intesested ﬁndng.l,‘dmmg the.r findings,
lewnes  MaLETIRIS TECCIVEd bY the team, to studmu.'pmnu and mm strengths, snd
resolve last minute questions and community members, are fuggesung mprovements. The
to finalizz the schedule and mvited 1o anendthe report  leadership team may share the
procedures of review of findings. prescniation of suggestions.
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PART IV
PROG:AM QUALITY REVIEW CRITERIA

Program quality review plays an important part in achieving
excellence in our schools. The review is a time for school staff
members 10 step back from the press of day-to-day responsibilities to
observe and discuss the effectiveness of their program. Such
self-observation and discussion should occur before, during, and after
the visit of the trained team from outside tke school. The immediate
begefits of basing program quality review on a foundation of
self-study are the decisions and plans to make specific improvemeats
i the school curriculum and instruction. The ultimate benefit is
improvement in student learning.

The quality criteria are designed to serve as the basis for both
the visiting review team’s and staff’s reviewing of the school. The
standards of quality are premised on two tenets--what makes an
effective school and what is an educated person. Both beliefs grow
from traditions of public schooling in American democracy. These
ideas have been refined by recent experiences and research in efforts
to improve schools.

What are the characteristics of an effec...2 school? The Task
Force on Standards for Effective Schools has identified 16 factors it
believes are found most often in California schools with effective
instructional programs:

¢ Academic focus e Teacher-directed
¢ Rigorous content instruction
® A safe and orderly o Variety of teaching

environment strategies
¢ Coordinated e High standards and
curriculum expectations

© Maximum use of time o Regular assessment
e Regular homework e Instructional leadership
e Opportunities for e Widespread recognition
student responsibility e Home-school cooperation and support
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o Structured staff development
o Sense of community

What should students be like as they emerge from elementary
school on their way to becoming well-educated adults? Studeats
should have a solid foundation in three kinds of learning: skills,
knowiedge, and values. A solid foundation of skilis includes both the
rudimeatary skills, such as a comprehension of number facts in
mathematics, and the higher level skills, including learning how to
formulate and solve problems, how to analyze and interpret
information, how to draw inferences, how to evaluate complex
situations, how to think critically, how to express thoughts logically
and clearly in written and oral form, and how to form independent
judgmeats. The knowledge students acquire should have a clear
academic focus, building on a base of language arts and mathematics
skills. Students should have extensive experience with literature,
science, history-social science, visual and performing arts, physical
education, and health.

Finally, students should understand the values that are the
cornerstone of our democracy. They should develop a basic sense of
civic responsibility and the beliefs that form the ethical and moral
bonds of our society.

To gi.e students this foundation, the school must plan and carry
out a quality curriculum. The core of this curriculum shouid be
clearly defined, and instructional materials, instruction, and
assessment should be aligned so that every student is guaranteed
instruction in an agreed-on balance of skills, knowledge, and values.
Grade-level expectations should be established for readings in
literature, history-sociai science, and science; for quantity and quality
of writing assignments; for field and laboratory experiences in
science; for homework assignments, both as independent practice and
long-term projects that extend and deepen knowledge; and for oral
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Part IV Program Quality Review Criteria (cont.)

presentations and discussion. These rich and active learning
experiences should encompass the major skills, knowledge, and
values of the elementary cumriculum. Aligrment of instructional
materials, assessment, learning activities, and instuction with clear
curricular goals is a major factor in schocl effectiveness.

Students with special needs also need :hi: solid foundation of
learning. Services designed for meeting special needs of
educationally disadvantaged, limited-English-proficient, and
handicapped students should be geared toward helping students
succeed in the regular program. Services for high-ability students
should remove ceilings, raise the conceptual level, and extend the
depth and breadth of the regular program. These services should not
displace a balanced curriculum. In addition to the traditional
categorical needs, for which addition ! funds are often aveilable, the
regular program sh _1d also focus on other groups of students, such
as the average student: and the quiet, noudisruptive underachievers.

The standards for quality in this document incorporate what is
knowu about the effect of sound pedagogical practice on students.
The amount of time students are actively engaged in learning
correlatus with how much they lzarn. Students engage themselves in
learning when their naiural curiosity is focused on the content of the
curriculum, when they are active participants in learning, and when
they are chalienged by the task and yet have a high chance of
succeeding. To create such quality learning experiences, teachers
must plan and carry out an orderly flow of engaging classroom
activities which focus students’ interest on the curriculum content.
While students need to develop the self-discipline to work
independently, leaming requires direct contact with the teacher at
Certain critical times. These time aclude initial exposure to new
content and skills and to modeling. T+~ ~ritical times alsc include
promptly responding to students’ work especially to check
preliminary understanding and during initial practice of pew skills),
coaching the students during extended applications of previously
learned material, and guiding and encoura~ing students to think and

use what they learn. The teacher’s enormous influence on the
climate of the classroom is of great importance in devcloping the
studeaty’ sense of the value of learning and their intellectual, social,
and personal abilities. Finsily, each child’s fundamental need to be
recognized, respected, and cared for is the foundation for the
tecching/learning relationship.

In the effective elementary classroom, teachers have primary
responsibility for instruction. The primary focus of the teacher’s
time is on instruction. A variety of teaching strategies is employed,
based on boih ihe content o be learned and the needs and strengths
of the student. Leaming time is extended through regular
homework, and the student’s progress is monitored through reguiar
assessment.

School is a place to learn. All children have the right to an
environment conducive to leaming, free from threats of Jisruption,
and rich in rewards for good learning behavior. Students f3el secure
and have good morale when ticy believe their school operates on the
basis of clear rules and expectations. Students can count on all staff
to apply the rules fairly and with consistent consequences. The
students’ academic learning time is protected from disruptions,
whether the source of disruption is other students or staff members
attending to noninstructional activities, The potential disruptive
effects of pull-out programs on the intended beneficiaries have been
minimized by using in-classroom services coordinated with the
students’ regular program, Staff attention is allocated justly to all
students, with an emphasis on respending to the z.udents’ positive
efforts to learn. Thus, the shy, quiet children receive their share of
appropriate encouragement, aleng with those with more confidence
and those who create disturbances. Likewise, staff members are
treated justly, with an emphasis or acknowledging excellence i
teaching.
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A major strategy in improving and svstsining the effectiveness of
a school is staff development. The program quality revisw standards



Part IV Program Quality Review Criteria (cont.)

are premised on two factors associated with quality staff development
programs: (1) alignment of the content of the staff development
program with agreed-on school goals and priorities; and (2)
application of sound pedagogical methods in delivery of the staff
development.

The school’s plans for improvements in curriculum and
instructional methods will have direct implications for the content of
staff development. There should be broad participation in the
planning of the program, and unique needs of staff members should
be met. The major allocation of staff development resources should
be for priority improvements in curriculum and instruction. Tor staff
development to have the intended effects on staff, it must, in itself,
be an example of good instruction. For example, if the staff
members are learning new skills, then. should be modeling of the
skills and practice and follow-up coaching should be provided for
staff members in their own classrooms. In other words, staff
development should be designed as a high-quality learning experience
for aduits.

Strong leadership is a critical factor in planning, implementing,
and evaluating a school program which is effective for students.
Leadership is not merely certain attributes of an individual, but rather
the focusing of the working relationships of everyone at the school
ou a common purpose. What people expect from, and deliver to,
one another should be primarily influenced vy their shared vision of
what they are trying to accomplish. The organizatiopal structures,
management systems, formal and informal allocations of recognition
and status, and the appropriadon of resources, especially time, should
all reflect the priorities inherent in this common purpose.

Clearly, the principal’s role is to provide effective leaacrship.
The principal can clarify the vision and channel the resources
(buman and fiscal), systems, and organization toward that visiv..
The principal should place priorities on setting goals and high
standards, superv.sing and evaluating instruction, coordinating the
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curriculum and meonitoring student progress, and supporting staff.
But the principal cannot single-handedly create effective leadership.
As staff members show initiative in furthering the achieveament of
the commoR purpose, they should be encouraged to take such
initiative. Each staff member has some responsibility for supporting
both administrators and colleagues in tbeir efforts to achiéve the

COMmOn puspose.

There are a number of ways in which the sharing of a common
purpese is cultivated. The particular mix and sequence will depend
on the personal streagths and weaknesses of administrators and staff
at the school, as well as the current situation at the school.
Nonetheless, ingredients which tring about commonality of purpose
include (1) commitment of the school board, superintendent, and
principal; (2) professional consensus; (3) broad participation in the
development or refinement of the purpose; and (4) th. inspiring
leadership of one or more individuals, Finally, for tue common
purpose to have a positive effect on siudents, the purpose must be
based on a valid idea of what an educated person should learn at
school; it must encompass aspirations for all children; and it must
incorporate a sensible idea .f what makes a school effective.

&1



Part IV Program Quality Review Criteria (cont.)

QUALITY CRITERIA

THE CURRICULAR CRITERIA
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Language Arts

Mathematics

Science

History-Social Science

Visual and Performing Arts
Physical Education

English as » Second Language
Foreign Language
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THE SCHOOLWIDE CRITERIA

Instructional :
Schoolwide Effectiveness
Special Needs

Learning Environment

Staff Development

Leadership

Planning, Implementing, and
Evaluating the School Program
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LANGUAGE ARTS

The language arts criterion focuses on the effect of the language
arts program on students. The criterion promotes a meaning-centered
literature program which is planred and developed for all students.
Through such a program, elementary students gain (1) a solid body
of knowledge derived from a common cultural heritage which
reflects the contributions of the diverse ethnic and recial groups that
make up the United States; (2) experiences in confronting important
humau issues; (3) personal, ethical, social, and aesthetic values; and
(4) effective listening, speaking, reading, and writing skills. The
program includes (1) the study of significant literary works; (2)
instruction which uses and builds on students’ backgrounds of
experiences;
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(3) the integration of listening, speaking, reading, and writing; and
(4) the incorporation of these four processes throughout the
elementary school cumriculum. This criterion also focuses on
effective instructional methodologies and a broad range of assessment
methods.

Apply this criterion equally to all students, including average,
limited-English-proficient, underachieving, and gifted and talented
students; students receiving special education instruction and service;
and stedents who are members of ethnic groups umderrepresented in
colleges and universities.
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PROGRAM CHARACTEKISTICS
EFFECTIVE VERSUS INEFFECTIVE

EFFECTIVE
Curricalum

Significant literatere is the basis of the English-langnage arts
program in which core works from a varicty of genres selected
to accommodate = variety of cultural perspectives, individual
tastes, developmental concems, and personal experiences are
studied in depth by students. Human dilemmas and values are
confronted, and higher level thinking skills are employed as
students derive and convey meaning in order to clarify their
own understanding of basic human values.

The elementary curriculuma is part of a systematic, articulated
K-12 program with outcomes resulting in new insights into the
human condition, knowledge that adds to students’ emerging
world view, abiuty to think critically about ideas and concepts,
independence in using the language arts tools, and pleasure
from reading quality literature for its own sake.
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INEFFECTIVE

A skill-based, worksheet-otienied program is provided in which
skills are taught in isolation and deal primarily with concems
of reading levels and superficial treatments of values in safe,
diluted, or sterile texts dealing with trivial subjects or
condescending themes.

No grade-level continuity is evident. The curricalum is
fragmented from grade to grade or school to school
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Language Arts (cont.)

S!dﬂsmetaughtincontexzandﬁ}elanguagqansprooesesef
reading, writing, listening, and speaking are interrelated and
7S a8 tools for leaming as students bring their prior
knowledge to bear on comprehending text. Students receive
direct instruction regarding the conventions of langoage when
these have not already been acquired through reading and orat
discourse,

Instraction

All students including LEP, gifted, compesnsatory educ:tion, and
special education have access to a core program which 1s
litereture-based, meaning-cestered, and holds expectations that
all students are capable of leaming.

Through large group settings, collaborative groups, and
partuers, they discuss ideas and values in core and other
literary texts with the focus of instruction on belping them
develop new insights into their own lives and those of others.

A range of thiaking skills taught in the context of worthwhile
literature is essential to instruction. A wide rang: of thinking
develSps as students read, write about, and discuss the
meanings they discover through this literature.

Students in all subjects learn to use the writing process
flexibly, with attention to the different strategics necessary for
the different kinds of writing seen in the real world. The
Sequence of writing instruction. beging with encouragiag fluency
and content before correctness of form, handwriting, and
spelling. Students focus on making sense of what they read,
write, and discuss, and teachers assess progress according to
the principles of emergent literacy.
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Skillsaretaugmoneatimeandasendsinmemselveswithom
connection to students’ prior experiences and the expectation
thatthweslcillswilladduptostudents’abﬂitytomadavd
write well,

The program separates studeats into categories and is remedial
in nature, accelerated for only a few, or discomnected in
concept and approach,

Skill sheets are central to the curriculum. Students passively
complete skill sheets and read controlled vocabulary stories in
order to develop corect speech aad written products and
comprehend single interpretations. Fomal teaching of literature
as the study of plot, character development, and thematic
interpretation prevails, LEP and other minority stedents do not
experience the common core curriculum.

Thinking is perceived as distinct, separate, and hierarchically
ananged levels. Thinking instruction is separated from ti:
language processes and conteat.

Only low-level writing tasks are tanght, often wititout

and separate from stodents’ ideas. Students are tanght
formulas for written products; e.g., the S-paragraph essay and
the paragraph with a fixed topic sentence, The purpose is
correctness according to predetermnined adult standards.
Handwriting and spelling are taught as distinct separate subjects
apart from the literature-based writing process.
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Language Arts (cont.)

Oral langnage proficiency is encouraged through a variety of
individual and group listening and speaking activities in settings
where meaning is sought and negotiated from literature.

The teaching of phonics is done quickly and efficiently in the
early grades. This instruction is kept simple and in context in
order to belp students map the relationship between letters and
sounds; it is discontinued once students leam to rely on
meaning cues for comprehension.

School Environment

Teachers encourage mastery of the language arts skills in all
subject areas. They introduce and model the reading, writing,
and thinking strategies stadents are to employ throughout the
day.

The eatire school community supports and models the effective
use of all the language arts.

Home Environment

The school promotes a home environment in which parents
serve as good models and help their children with their school
work by providing a safe envirorment conducive to leaming.
They are supportive of their childrea’s school work and engage
in reading, writing, and speaking activities with their children.

Staff Development

Th~ school in-service education programs address the
development of a broad background in literatu=, methods
appropriate to a literature-based curriculum, research on
learning, and resources offering help in the design and
implementation of the language arts program.
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Only the best students are encouraged to speak, and the
activities are not connected to reading and writing.
Opportunities for self-expression in individual and group
settings are limited. Verbalization consists of one-word
responses to teacher’s questioning.

Phonics and word study are intensive and carried on through
the upper grades. Rules of decoding and English mechanics
are taught in isolation in hopes for later transfer to real-life
writing and reading situations.

Instruction in the language arts skills is relegated to the reading
and language arts lessons. Teachers and other adults in the
school infrequently share their reading and writing with
students.

Members of ihe school community demean the importance of
language arts skills and serve as poor models.

The school does little to solicit help from parents who are
passive with regard to their children’s language use and school
work. They do not provide a home environment conducive to
developing good study habits and  'mize the importance of
leamning and schooling.

Teacher in-service education is rere and is focused on
instructional methodology and the teaching of isolated language
skills. Knowledge of subject matter is not emphasized.

o
o




Language Arts (cont.)

Assessment

The assessment program reflects the purposes of the
curriculum. It covers the full range of goals of the English-
language arts program, aligns with what students are expected
to lcam, and provides alternate strategies and forms of testing.
Assessment is based on students’ work over time and relies on

their written and oral work and not just objective testing during

and following the compiciiuu of their work.
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INTEGRATED CURRICULUM

All students learn the language arts in a full, balanced, and
integrated curriculum which is literature-based and meaning-ceatered
and which draws on students’ experiences. The curriculum enables
students to gain xnowledge and acquire skills through a planned
developmental program from kindergarten tbrough grade six. The
processes of listening, speaking, reading, and writing are integrated
in a total leaming program. Al students receive fatensively directed
and student-centered instruction which helps them 10 comprehend,
appreciate, and respond to significant core works.

Students develop positive attitudes about themselves and others
and become aware of values, ethics, customs, and beliefs. They
come to value the four processes as tools for clarifying, expressing,
and learning new ideas in all curricular areas. Increasingly
complex thinking skills are developed through the language arts
across all areas of e curriculum.

LITERARY WORKS

The school has established core, extended, and
recreational/motivational lists of literary works to be read at each
grade level. Students who are not yet proficient in English are

TR A e Y NI R SR O SO AT 1 R g g e ¢
38 . = . Lo Sy e

- AR e N oeiers
T W v vt Vet vt s M alln an s eion oS S0TE

The assessment program emphasizes the testing of narrowly
focused, isolated, or low-level skills, Prominence is given to
objective tests following a period of instruction.
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provided the same or, if unavailable, analogous selections in their
primary language, or they expesience the content in otker
instructional modes (e.g., audiovisual supplements and sheltered
instruction). The titles on the lists represent all literary genres and

reflect the diverse cultural heritage of our country.

LISTENING AND SPEAKING

Students develop effective speaking and critical listening skil's
through applied oral language activities, including frequeat
experiences with varied literary works read aloud, storytelling,
enactment, and formal and informal presentations. Students share
verbal and written reactions about their readings and writings in both
teacher-directed and student-centered activities, They synthesize and
integrate their reflections on wiiat they hear and read into their own

speaking and writing.

Teachers direct students’ attentior to exazples of rich and
powerful language and offer oppostunities for students to experience
and discuss them. Developmental language acquisition approaches
are used to assist students to increase vocabulary and to agquire
increasingly complex linguistic skills. Teachers create interesting
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Language Asts (cont.)

cont&xtsmwmchzmdemsccmmmtesponmouslymnegonaung
and comstructing meaning, Student talk is the center of these
mmemnm.mwmmmemby

m:ﬁezmgdiscuss:m,cm:fymasmdw.mzmmg,mdmmngstmdem

READING AS A PROCESS

All studesss, including those with special needs, experience good
literature and engage in critical questioning and thinking about the
works. Students leam 10 read by reading. Even in the beginning
stages, they understand that reading means interacting with, and
Geriving meaning from, print. Through the reading process students
move into, through, and beyond literary works. 'Iheyaremspn'edto
interact with the works, explore and ask important questicns, and

lytbem&nmgsofmcwozkstomenownhva.smmdevelop
mdmgﬂnency‘ﬁleydevelopdecedmgshustothepom!wheremey
are automatic and require little conscious attention, so that they can
coucentrate on constructing meaning of the text, Students learn
decoding in meaningful contexts by the end of second grade. Young
children dictate and read their own stories. All students leamn and
useavaﬂetyofreadingcomprehensionstrategimaéthzyfmmulate
and answer questions about stories written by their peers sud by
professional authors. Students have ample epportimities for extensive

independent reading.

WRITING AS A PROCESS

All students experience writing as a recursive process, which
includes prewriting, drafting, responding, revising, editing, and
postwriting activities. They are encouraged to develop fluency
before attending to form and correctness. Students write daily for a
variety of purposes, audiences, and topics. Students read and write
in many different modes of discourse, focusing on the parrative
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mo&smmepmmmmmmgwmewmy
modes in the higher grades. Students develop their own voice as
wiiters and see their finished products read, published, displayed, and
recognized. The coaveniions ofwnmz—-mlﬂmgcmrectmge,
grammar, spelling, punctaation, and handwriting
are learned in the context of the stages of the writing process and
through direct instruction when necessary.

INSTRUCTION

Students relate literature to their personal experiences and
connect new knowledge to previously leaned concepis tiwough direct
instruction, cooperative student interactions, and ir g
activities. Stucents share fhe respoasibility for learning with their
teacher(s) and their classmates. Independent activities support snd
prepare studsats for small-group discussion and whole class
interaction. Students are asked open-ended questions which connect
them to and go beyond the text. They are encouraged to devise and
ask their own questiocns. A balance of multimodal
enables all students to participate and succeed. Teachers model
strategies for compoging and o . Students leam
stratsgies for monitoring and adjusting their own leatning when they
encounter difficuities.

CLASSROOM RESOURCES

There are literary works of high quality at all grades. Rasal
textbooks and accompanying workbooks are aligned with the goals
ofthepmgmm.theymc!wdehmysebcﬁomofhigquhlyand
the instructional integration of lisiing, speaking, reading, and
writing. Students use technology-e.g., c;mpmasmdandxovxsual
media-23 a resource for (1) dxssove:mg new information; (2) storing
information; (3) composing; (4) practice and leaming; and (5)
sharing information, ideas, and their own oral, written, and visaal
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Langnage Arts (cont.)

expressions with others, The classroom arrangement provides for
small-group work, whole class discussion, a libeary, displays of
students’ work, and independent work in listening, viewing, reading,
and writing ceaters.

EVALUATION

Evaluation of students’ strengths and progress in the language
ares program is systematic and ongoing, and it inciudes a hroad
range of assessment methods. Evaluation reflects the purposes of the
curriculum and includes: (1) frequent seif-assessment ang peer
critique of writing and speaking activities; and (2) teachess® informal
and formal evaluations of students’ pariicipation and achievement
related to both individual and class objectives. Data oa stodents’
performance are collected (e.g., by using postfolios of students’ work,
tests, and homework) along with data on the quantity and type of
work accomplished. Feedback is provided regularly to students and
pareats through test scores, grades, conferences, peer critiques, and
awards and other forms of recognition. The performances of various
types of studeats with special needs are monitored in relation to
specific areas of the curricutum. Modifications in the instructional
program are made to promote the optimal development of all
students.

PROGRAM SUPPORT

Teachers, the principal, and other acalis express enthusiasm for
reading and writing. They model effective speaking and listening
skills throughout the school day, and they read and write along with,
and in view of, the students. The school library contains an
extensive collection of books and nonprint materials of high quality.
Teachers and library personnel encourage and assist students to select
and use 2 variety of resources. They work cooperatively to provide
ongoing instruction regarding the location and use of information

from various reference materials. Teachers encourage parents to read
aloud to their children, have their children read to them, and
negotiate meaning with their children through questions, explanations,
and dialogue. District and site administrators, teachers, and
specialists suppost an integrated language arts program through
plac-ing, staff development, and communication with parents.

EXEMPLARS

@ The core program includes works of literary merit that:

- Have been carefully selected by curriculum planners and
selection committees at school znd district levels

- Are given in-depth study by all students .

- Are experienced by studenis though close reading, hearin
them read aloud, or seeing them performed

o The extended program consists of works of literary merit that:

- Have been selected by curriculum planners and selection
committees

- Are read by students on their own or in small groups to
supplement the classwork carried on under the core program

- Are broad esough to permit teachers to recommend titles
which are appropriate to the special interests, needs, and
abilities of their students

- Are related to the core program through themes, historical
settings, types of characters, locations, curricular topics, or
works of a particular author or illustrator

¢ The recreational/motivational program consists of titles of literary
merit that:

- Are readily available in classroom, school, and. public
libraries
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Language Arts (cont.)

E. - ‘The fuil range of human moods and voice-—-comic, romantic, - Conversation; retelling of familiar literature, original
- tragic, satiric, and melodramatic storytelling, sharing of objects and experiences, and telling of or
8 - Authors, both male and female, exemplifying the racial and stories about picturss g
E ethnic diversity of our country and the world -
E - Excellent language use wiich is fresh, inventive, and worthy e In discussions with partners, small groups, azd the entire class,
J of imitation students leam to: 3
E" - A depth of intellectual, social, and moral content which is i
- suitable in terms of the students’ emotional and intellectual - Define and express their thoughts and reflect on them.
- development - Respond to each others’ insights and observations. T
i - Rephrase and clarify a point.
| Cultural literacy is fostered; students become familiar with - State opinions honestly, precisely, and tactfully. i
- characters, places, and events; learn idioms and oft-quoted lines; - Discover multiple viewpoints on a difficult issue. ‘
;f and increase their store of knowledge of commonty shared - Negotiate and find common ground,
: literary and historical references.
{ o Through formal oral cominunication activities, such as speeches v
| Instruction guides all students through a ran3e of thinking and other presentations, studenis in the higher grades leamn to: :
{ processes which is not based on the assumption that students L
must acquire one type of thinking before being able to progress - Prepare through interviews or reading. °F
- to another. All students develop their ability to predict, interpret, - and audisnce.
’ compare and contrast, analyze critically, synthesize information, - Orgamze their thoughts. s
evatuate, solve problems, 2nd integrate meaning through ~ Irtroduce and summarize, .
comprehending (listening and reading) and comgposing (speaking - Rehearse and practice timing.
and writing) activities. - Use logic and persuasion.
47
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- Arerédbysmdentsonthexrownforplwsmeand
information because of the recommendations of teachers and
librarians

Works selected represent:

- The most powerful examples of major literary forms, such as
poeiry, drama, fuiry tales, myths, fables, short stories, novels,
essays, diaries, biographies, speeches, and articles from
history

- Many and diverse perspectives, styles, cultures, points of
view, and classic and contemporary attitudes

e All children leam to speak confidenily,. mhstenanenﬁvelyand
respectfully, and to trust that they will be heard.

® Aﬂstudemstakepartregnlzﬂymavanezyofformaland
informal oral language activities, such as:

- Small-group and whole-class discussions, question and answer
sessions, interviews, debates, speeches, factual reports, and
pmel discussions

- Oral interpretations, puppet theaters, choral reading, oral
reading, readers’ theater, ‘.recﬁauons, role playing, dialogue
scripts, drama, chauting, and singing




Language Arts {(cont.)

- Employ effective delivery with appropriate eye contact,
gesture, diction, and voice quality.

Developmental language acquisition approaches are derived from
the body of knowledge on kow all humans acquire and expand
language. They involve purposeful teacher-child interactions in
which teachers:

- Describe their own 2nd students’ activities as they occur.

- Repeat what students say.

- Restate ungrammatical or incorrect student utterances in the
correct form rather than directly correct students’ errors.

- Expand what students say by adding details in the context of
natural coaversatios.

- Ask questions to which only the students know the answer or
for which muttiple responses are appropriate.

All students hear good literature read aloud daily. Through this
activity, young children hear comwon story patterns and language
thythms, enlarge their vocabulary, develop a common background
of content, and build a love of reading. Children in all grades
hear books read aloud which introduce them to new vocabulary,
stretch their comprehension abilities, and interest them in reading
the books for themselves.

All students engage in a daily program of sustained, silent
reading.

INTO literature--Before reading or interacting with a literary
work, teachers employ strategies to evoke the stidents’ interest in
the work and to connect them personally with it, such as:

- Asking provocative questions about the work

- Eliciting the students’ related experiences and prior
knowledge

- Providing an overview or synopsis of the work

- Offering biographical background about the author and other
interesting historical and faciual information about the piece
- Doing an oral reading of a lively scene, showing a film, or
using outside reaources, such as practicing authors and other

- Beginning with familiar, simpler works which share common
themes with the more complex work

THROUGH literature--Students explore the work in depth
through:

- Reading and interacting with the work

- Discussing the abstract ideas, concepts, and ideals
encouatered in the work

- Genzrating their own interpretations and responses

- Focusing on crucial quotations

- [Engaging in dramatic presentations by assuming the personae
of characters

- Making predictions about what will occur in the piece

- Recording their reactions in literature logs

- Making jowrnal entries of quotations or problems confronted
by the characters

- Designing artistic visualizations

BEYOND literature--Interaction with the literary work is
followed by activities that heip siudents pull their thoughts
together to reflect on how the work relates to them and to
society, such as:

- Discussing and writing their reactions and insights

- Reconsidering and reinterpreting their world views as a result
of the work

- Developing an illustration showing relationships among
characters

- Relsting one piece of literature to another

- Dramatizing the work
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Language Arts (cont.)

- Reading parallel works among genres - Using reference materials
- Writing & new preface, a new ending, a change of scene, a
script for readers’ theater. interpretive questions, summaries, o Students experience all of the following stages or steps in the
imagined interviews, or sequels writing process:
¢ Word analysis strategies—phonics, sight vocabulary, structural - Prewriting activities in order to select 4 topic, identify the
analysis, use of context clues, and the dictionary--are taught in intended audience, and determine the mode, tone, and style
the context of meaningful reading and writing activities and of the writing, such as:
through direct instruction as students demonstrate a need for - Reading or bearing literature
tools for decoding and encoding individua! words. — Storytelling or dramatic activities by teachers and
students
e Phonics instruction focuses on the most important and régular — Reflecting on experiences and reading
letter-to-sound relationships; children refine and extend their - Discussing issues and ideas- .
knewledge of these relationships throngh repeated opportunities — Brainstorming, clustering, and mapping words and ideas
to read. Phonics instruction is completed by the end of the e
second grade, except in cases of identified individual need. - Drafting activities in which the students ranipulate language
to suit their meaning and purpase, organize details, and give
® Young children connect oral language to print through the evidence, such as writing: .. -
language experience approach. - For a variety of purposes and audiences
- On a wide range of subjects—real and imaginary
¢ New or difficult vocabulary is studied through the use of context - In many styles and formats
clues within the literary work and through discussion before and . - In many different modes of discourse, such as story,
after the reading assignment. Words take on new meaning and observation, autobiographical and biographical incident
interest as students dramatize and illustrate them. and sketch, poetry, dialogue, persuasive essay, report of

information, drama, létter, memorandum, newspaper
o Teachers use many strategies for teaching comprehension, article, diary, narrativo, legend, memoir, speculation about
including: results or causes, remembered place, analysis, fable,
myth, interpretation, lyrics, and problem solution

- Previewing

- Making connections to prior experiences - Responding activities, such as:

- Deciding on a purpose — Whole-class and ‘smali-group response sessions

- Assessing author’s intent - Writing responses to each other’s writing

- Multilevel questioning - Comparing different versions of the same piece of writing
- Mapping - Consulting with individual students regarding their

- Following the three-step prediction cycle of sampling, writing

predicting, and confirming
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Language Arts (cont.)

Revising activities in order to clarify thoughts and
ideas--literally resecing and rethinking the writing, such as:
—~ Adding detail

~— Deleting repetition

-- Elucidating voice, point of view, and audience

— Substituting and arranging

Editing activities, such as:

~ Correcting errors in usage

~— Adding transitions

- Selecting just the right words for the intended purpose
by:
- Editing the works of peers and other individuals

- Using an editing checklist or scoring guide for the
conventions of language

- Using references or handbooks on usage, grammar,
and other conventions of writing

- Conferring with teachers

Posiwriting activities, such as:

- Publishing or posting the writing for reading

- Dramatizing or illustrating the work

~ Evaluating the work individually, with peers, and with
the teacher

e There are written standards and expectations for student writing
which are known and used by all teachers at all grades.

e Students in the higher grades become familiar with and use the
thetorical featurcs and conventions tested by the California
Assessment Program.

o Spelling is studied in meaningful and personalized contexts, and
individual students exercise responsibility for improving their
spelling by:

50

- Using words mxsspelled In writing as individual spelling fists

- Identifying and correcting spellmg errom mth paﬂncm and
small editing groups S

- Pretesting, practicing, and post-testmg»ﬂmu sp(:lling vnth («
partners — -

- Maintaining their own d:cuoﬂan&gof spe!lmg words and
individua! records of pzogress

Young children leam handwnnng Lhrough meanmgful modeling
and practice; teachers user common.Words from the enyirooment

and from student-invented sto:fu\pr practice. Older wmqs o \*‘

focus on the quality of their hendwritin.

purpose, particularly in pmdncmg" f‘nﬁi
others.

whentherewa “—
%mﬂaﬁoberea”dby f

Students, including those thh special needs, learn to deal with
comprehension and composition difficulties through a vancty of
strategies:

- Comprehension monnonng—-selfoqucanmng se!f-twun,g,
self-review, paraphrasing, predicting

- Task orgamzation—-prcmiﬁng and rewrﬁlng, selective reading
and writing, changmg sywd, mdmtandmg teachcr

expectations

- Rehearsal- /xepeﬁtion, ing, underlining

- Elsboration~-mental gnages, paired sszaciations, analogiw,
developing a dia&og;se with the writer

- Information organization~grouping, ordering, outlining, noting
and sarchmgfot salient details summarizing

M attention, ignoring
distractions, aelf-remrds;felf-

- Pessonal relaﬁonshxp-—asaunilaung to personal experience, past

events, and prior knowledge

Students with special needs participate in a language arts
program that is conducted in concert with the regular language

R
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['_,‘ respect for individuals and their ideas ® Teachers, ifnraxyﬁnedia Specislis%s and smdems form book clubs
P form!xoml,claarﬁom,m&pmessmalmdmg
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5 o Assessment focuses on students® sirengths in using whole - Helpmgﬁze:tchildrencb&ammblmﬁbmxywﬂs
. language and does not take up excessive classroom time at the - Encowaging and assisting them to complete their homework
: expense-of instructional time. - Monitoring their use of television and radio
i - Responding to their writing
= ® Avaneiyofmeasuresareusedmmnmcmm&h-clasmom - Modeling reading of a variety of materials
- assessent {0 determine the quality of the langeage arts program, - Modeling effective listening, speaking, and writing
- zmchas
’ e Homework extends beyond the school and involves the suppart
- - Data from the School Performance R such as the of the home, including:
: munber and quality of books read - -
B - CAP data - Reading books of literary merit
E - Frequency of use of the library/media center - Family sharing of good books
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Language Arts (cont.)

Wrihngfor enjoyment and (o sharpen communication skills
- - Critical-television viewing
- Resfiigand wiiting activities in the srudents’ da:iy fives
through the use of mennsgcookbooks, -games, -and
= WWWTS
*::: ° Asadmm:stramfs teachers, and speciclists plan strategmfor
- program mmmnon, they consider:
- How langoage ants will Be scheduled in the school day
= - 'What core and supplementary literature will be read
- How litecary works, textbooks, workbooks; or other -
instructional materials will be used to provide an integrated -
program
= - How varicus instructicnal elements of the program will be
. phased in

- Howlangxageanswxﬁbetmxghiandusedassmdemsare
leaming in all subject areas

N - How evaluation wiii reflect the purposes of the curriculum
- How teachers will be trained and supported in the Thefo!lowmgpubhcaﬁmlsa féwsmﬁomﬁm
implementation of the program University of Califor - Center’ Tor Acateinit’ -
- How parent awareness and support for the program will be Interinstitutionat CJC!..&JCAIP), 405 Kﬂganﬁ J&Y&ue" Los
’ promoted Angeles, CA 50024: T~ » _ "'ff'", ~ ;
& Literatiife for Aﬂ~8tuden£s: A ouroebook fof Tm' -e
RESOURCES - 1985." R - <
r The following publications are available from the Bureau of s
i Publications, Sales Unit, California Department of Education, P.O. o U
E Rox 271, Sacramesnto, CA 95802-0271 (phone: 916-445-1260): :
E e Becoming a Nation of Readers, 1985. -
L C ~ o Englih-lanpuage Arts Framework for California Public 1 CG o
~ 10O Sooots, 1987. e
; |
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I
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MATHEMATICS

The mathematics criterion focuses on the effect of the mathe-

! matics

on the siudents. It deals with the completeneas of

prograz
mmmm&edevaopmemofcsmﬂmmwmgs
prodlem-solving ability, and the insiructional sesting for the saudy of
mathematics.

B e et e s v
ted-Englizh. ient, and- gifted and

studenis; studenis receiving special education instruction and #ervices;
mdstadw&whommembm of ethnic groupe underrepresented in
_ coileges

miﬁes. -

PROGRAM CHARACTERISTICS:
EFFECTIVE VERSUS INEFFECTIVE

Cuarriculum

All strands are mwtpora:ed and interwoven in the lessons; no
single strand receives dominant attention.

Most lessons involve several idess. Students are presented
challenging complex situstions to work on.

Students acquire mathematical ideas through a problem-solving
approach.

The lessons include a variety of mathematical challenges for
students, mcludmgrealhfepmb&emsmdma:hemmcalgam&
and puzzles.

All problems that students work on have either been generated
by the students or are designed to capture stdents’ interest and
be meaningful to them.

All students work on assignments they find interesting from afl
the strands; no student is assigned to practice mechanical skills.
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The program deals primarily with the roles of arithmetic with
isolated lessonz on geometry or measurement.

Eachlmsonmabommeshaxplydehmmdtop&c Problems are
chosen to fit the narrow objective of the day’s Lsson.

Problem-solving is tanght as 2 <2t of techniques or is fitted into the
program *‘ss time permits.”

Lessons have problems of a single type, with jittle motivation cther
than leaming and practicing a new textbook skill,

Many problems that siudents work on have been contrived; they
would never appear anywhere but in school, Purely symbolic
excrcises are especially common,

Stodents with low achievcment in arithmetic are primarily assigned
practice in computation,
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) Mathanancs (cont.)

Lessons are designed to reinforce previously tanght concep’s When concepts and skills appear more than once in the curriculum,
and skills by requiring their use in a variety of new si*.dtions they are tanght and practiced in the same way they were criginally. o
with real world settings. S S
Students frequently work on assigameats in which they Eadxprob!&nixianaw‘gzmentmakesuseofonlyenesﬁﬁ. ;N
ﬁ combine simple skills to sclve practical problems, B ' |
) Smdemsperformm!culanmsmawmevmetyofmnmgful Smdentsoﬁendopuxe}ysymbohcmﬁmeuc,m:hexactmﬂts
i settings, with particular 2itention to whether an estimute or expectzd unless explicitly stated otherwise. T
] exact answer i3 most appropriate. )
Students use a variety of procedures, including mental math, Studeats are expected to use paper and pencil uvnless otherwise
calculator or paper and pencil to calculate numerical results. indicated.
] Stodents consistently use numbers of all kinds, as s natural and In most lessons students use only whole numbers; fractions and 7
necessary way of interpreting the world and solving problems. decimals are taught as separate topics.
Students have calculators available. In the primary grades, the Students are allowed to use calculators in some lessons and not in
ctudents explore numbers on the calculator, and their others. Calculators are teught as a separate topic.

proficiency in using the calculater develops in paraliel to their
understanding of the number gystem.

The teaching staff has examined the instructional materials and The schicol can say only that the topics Listed in its curricalum
assessment instruments (especially commexcial tests) in use to match reasonably with the topics covered by the instructional
identify discrepancies between their explicit and implicit materials and assessment instroments in use,
instractional purposes, and the school’s lcaming goals for
stedents.
Instruction
Studeats learn mathematics by ‘‘doing” mathematics; they The teacher or the book shows the students how to do something,
encounter new and challenging problems which call for them to and they practice doing it
confront mathematical ideas.
Students use real objects in dealing with mathematical ideas. Students are shown how to work arithmetic procedures using
They use manipulative materials, drawings, and or symbols tv symbols and then practice these technigues.
show their findings.

109 110

' Students make sense of mathematics for themselves through Students mostly work individually.

oral interactions with one another.




Mathematics (cont.)

Stedeats record their thinking about problems and their findings
in order to examine them or to communicate with oihers,

Students reach their own conclusions zad share their
reasoring/evidence with one another and with the whole class.
The teacher seldom acts as the authority, saying that a result or
infeqpretation is comect. |
Lessons are expected to generate new or broader questions
during a class. Students are eapected f0 ponder questions
ovemight (or longer), and retumn to “‘incomplete”
issues/questions.

Perseveranice is promoted. In most assignments stodents have

ample time to ponder, explore, migstep, consider, restart, press
on.

Student homework adds to the student’s classroom program by
leading the student to explore situations, gather data, or interact
with family members.

Students experience mathematics as an enjoyable and usefal
activity. Students are expected to have fun and to be
imaginative with their spsculation.

Assessment

Assessment gives primary attention to stadents’ larger
understandings.

Assessment relies heavily on students’ verbalizations, both
written and oral, during as well as afier their work is done.

Assessment is based primarily on students’ work over a period
of time.
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Stadents record answers to mechanicel, procedures, but do Hittle
thinking about them other than whetlier they are “‘right’ or
"m&” o " AN ; :

~

the lesson, The" téacher atates what'is comect and why, and
“‘wraps up” the lesson.

The teacher tell§ ihe stodents what thicy should havé learned from

There is a consistent interer. in closure. The teacher brings
completion each day.

For most assignments, the time available for “finishing”” is Hiraited.
Homewark is more of the same exercises performed in class.

Students believe that mathematics is difficult and that they must
memorize and practice diligently in order to obtain comrect answers
quickly.

There are many discrete “‘leaming objectives”” which draw attention
away from stadents’ larger understanding and use of mathemetics
in situations with meaningful context,

Assessment is based primarily on the answers students get on class
assignments, homework, and tests.

Each assessment is based on a %est given at a specific time and
scored independent of any other work.
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Mathematics (cont.)
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The mathematics curriculum engages students’ curiosity and
sense of inguiry in well-defined content that includes all strands at
all grade levels. The program comcentrates on essential understand-
ings, those mathematical ideas that bind together rather than precede
the specific concepts and skills of the curriculum and all boys and
girls develop these understandings. Students master the single-digit
number facts and, with appropriate use of the calculator, are
comfortahle with and proficient in numerical computations: they
routinely estimate before any calculation and use the most
appropriate computational method and tool for each calculation.
Lessons and assignments are structured to emphasize student
understanding and ability to use mathematics. Students understand
the structure and logic of mathematics and use the language of
mathematics.

Problem solving is a major part of the mathematics program.
Students are regularly involved in formulating problems and in
choosing approaches and strategies for sclving the problems. All
students are taught and understand how to work through the stages

of problem solving. They are encouraged to be inventive, guess, and

estimate. Their natural fascination with how puzzling problems are
solved is encouraged and used to motivate discussions of strategies
and tactics. They are frequently asked to explain what they are
doing and why and to judge the reasonableness of the answers they
generate. Students are challenged with both the real world and
abstract problems, including complex situations that require the use
of higher-level thinking skills.

Concepts and skills from all strands are interwoven, reinforced,
and extended through lessons and assignments so that studeats
experience mathematics as a cumulative subject. New concepts are
studied first in terms of students’ concrete experiences; masnipulatives

and other concrete materials are used to enable students to gain
direct experience with the underlying principle of each concept.
Lessons incorporate and tuild on_ skills and conicepts previously
leamed. The instructional setting is varied and provides students
with the opportunity for indivigual work, small-group, cooperative
learning activities, and whole-class ion. Student grouping is
based on ongoing assessment of student: réed. .-

Supplementary services are coordinated with the regular mathe-
mancsprogramtofocusonfundamentalsastheyarepmwledm
the regular program and do not rely on repeating low-level skilis
from earlier grades. Mathematics is interdisciplinary; students use
their mathematical skills in othexr subject are2s in a variety of
situations.

EXEMPLARS

o Instruction covers the strands of number, measurement, geometry,
patterns and functions, statistics and probability, logic, and
algebra in all grade levels.

¢ Curriculum and instruction focus on students’ mdemandmg of
fundamental concepts rather than their abimy to memorize

algorithms or computational procedures.

o The program concentrates on essential understandings, those
mathematical idcas that bind together rather than precede the
specific concepts and skills of the curricuium.

.
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Mathematics (cont.)

‘Teachers are clear on the essential understandings and on
how the learning of specific concepts. -and skills depends on
these understandings.
Insn'uctxonzsorgamzedtoensmthateverysmdemacqm
these understandings.

e Patterns and functions, statistics and probability, and geometry
are taught each year, with the subject matter gradually increasing
in complexity.

o Instruction emphasizes understanding and use of mathematical
concepts and promotes the use of the language of mathematics.

e Students add, subtract, multiply, and divide whole numbers,
decimals, and fractions with facility and accuracy.

Students use estimation to aid in selecting + method for exact
calculation and to establish the reasonableness of results.
Students use mental arithmetic for all single-digit opesaticas
and for simple manipulations such as doubling, halviig, and
multiplying or dividing by powers of ten.

Students use the calculator correctly and confidently when
mental calculation would be difficult or when
pencil-and-paper calculation would be inefficient.

Students use computer programs, as appropriate, to perform
extensive or repetitive calculations, to simulate real situations,
and to perform experiments that aid in tFc understanding of
mathematical concepts. .-

¢ All stadents are taught and understand how to work through each
stage of problem solving, including problem exploration,
formulation, strategy development, solution activity, and
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im‘ezpretaﬁonofmult..:gssomandassisnmemsa &slgnzdw

com -
Wmhngtﬁmughmemgesoverume 3
F(;?ﬂﬂaﬁng several: ‘probleats fom a given dw:nption of a
sipation -~ . -
Kewehﬂngmeumemfmaﬁonindiﬁ‘cmeways e.g.

verbal graphic, and symbolic

° Workingwithmmeo«lm information then necessary

° Problemosotv‘ng

apprqacm are demonstrated and discussed.

Multiple-solution methods are emphasized.
¢ In working with more complex situations, students:

L} [} 9 ] L} 1] 1 ] L} ]

Screen relsvant from imrelevant icformation,

Organizs information, _

Mike conjectures and tést thelr validity,

Analyze patterns and relationships,

Uss inductive and deductive processes.

Identify or evaluate altemnative spathernatical approaches.
Find and test solutions,

Intezpeet results, -

Lessons often begin with imaginative situations likely to engage

students’ curiosity.

Students spply previously leamed skills to situations they
have not seen before.

Students relate concepts to natural gituations in and out of
schoeol,
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Mathematics (cont.) s S

o Lessons and asagnmmts interweave the steands“end ap Appropriate
concepts and skills from previous 1ésscnis; néw or extended
concepmmconmctedmwhatsmdensmadvknow.

¢ Students at ail grade levels expmeaceoowemrexesemaams of
new congcepts as a foundation for symbolic represeations.
There i a smooth transition from concrete to abstrict:

o Students work in groupings suitable to the content and matched
to student needs and strengths; for example: whole-class
discussionfexplozation, small groups engaged in problem solving,
individual work, peer tutoring pairs.

o All students are assessed at the beginning of the school year and
regularly tiroughout the year. Teachers use the results of
student assessment to determine the need for reteaching and
further practice.

9 Teachers introduce, model, and provide guided practice for new
concepts before students proceed on their own. Homework
includes independent practice of concepts that have been
mastered in class. There is daily review of homework concepts.

e Students receiving remedial instruction cover all the core
fundamentals of the mathematics program. Remedial work is
keyed to regular classroom isstruction.

o Coniputers are a major tool of education. Their value in creating
geometric displays, organizing and graphing dats, simulating
real-life situations, and generating numerical sequences and
patterns is recognized. Students are developing their abilities to
interact with computer programs in highly individualized ways to
explore and experiment with mathematical concepts.
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; -, .. The science criterion focuses on the effect of the science Apply thig criterion equally to all students, inclu@jng.a_ygﬁgg .
- [progran on the students. It deals with the completenses of the limited-Englisk-proficient, underachieving, and gifted 4nd talented* " - )
= science program, identification of the skills and concepts to be students; students receiving special education instruction ‘and services; Ex
= iearned, the range and depth of the content, and the instractional and students who are merbers of cthnic groups undefrepressated in
= methodologies that ensble students to acquire the necessary skills and colleges and universities. .
knowledge in science. .-
g EFFECTIVE VERSUS INEFFECTIVE
EFFECTIVE INEFFECTIVE
- A balanced science curr'culum based on the lifs, eanth, and Teachers are vniware of the rélationships between the T
physical sciences includes the fundamental concepts, terms, disciplines and the teaching of process skills in science. s
processes, and skills. : S
The district science program is based on a scope and sequence Classroom teachers choose science units that they want o teach 1:,’-'3“
correlated with the current science framework. without regard to articulation with what other district teachers T
teach. L §
-
§ Science goals and curriculum standards are reinforced throu Science is tanght as an isolated subject to-be read from a 3
- out the school program (in both academic and extracurricular textbook and followed with comprehension questions.
- activities). .
The core science program is supplemented with exemplary Teachers use oaly the adopted textbook. Ehe
program materials to provide a rich leaming experience. g
Building on their understanding of science concepts, students Students do no* see the impostance of science t everyday ]
leam about the logic of the scientific method, the techniques of happenings nor the impostance of leaming a process of
the science laboratory, laboratory safety, and applications of problem solving that will be useful in their futare.
] science to the world around us.
59 o
119 ,‘
L T R T S o R L
. s gt




Science (cont.)

Students develop the scieace process or critical thinking skiils
by observing, comparing, organizing, and inferring.

The cumiculum emphasizes the importance of mchno!ogy and
applied science; *‘working'® scientists are brought into- the
classroom to stress the impontance of science.in our daily, life,

Interactions with scientists, engineers, and technicians; and field
trips to science and natural history museums, tide pools; and
nature trails earich the science program.

Most lessons involve intemelated concepts. Students are
pmented challenging, complex situations to work on.

Studenis acquire understanding of science concepts through a
problem-salving approach.

The lessons include a variety of scientific challenges for
students including real-life problems, scientific projects,
simulations, and activities,

Lessons are des:gned to reinforce previously tanght concepts
and skills by requmng their use in a vadety of ncw situations
with real-world situations.

Instruction

Science instruction is provided on a regular basis (at least 3 to
5 lessons per week, 30 to 60 minutes per day), with experien-
tial, hands-on activities about 40 percent of the planned time.

Teachers providing new experiences through wquwnal cutricu-
lmnandavanetyofmethodsmmepnmarygmdwlaythe
foundation for more conceptual content in the intermediate

grades.

Teachers model the scientific method in their instruction and
are more successful in teaching the scieatific method.

S —

Smdcnu@notmuvodwopponmu to develop their

cognmvepomnﬁal tinongiﬂwsmbmd on textbook “‘reading ‘
compmhensim asagnmts

RN
-, -—».—. E—

A cumcnlmn that- (;oeu:ot acknowkdp the. “woxiung" :
sciemisiz-around us isolates science and :ts i&xponance;to;man
and the enwmmnenL O . .

Aclassroommd;»hulestxmulanondmnotpmvxdeapomﬁve
leaming envn'omnent. )

Each lesson israbom one sharpty delineated topic.

PO

mblemsolmgmﬁtmdmtothepmgmn“asumepexmm

- —

lzmonshavepmblemsofamglefmaththhﬁiemohvaﬁm
omerlhanlemmgandpmme&cmtenbookshﬁs.

Whenconceptsandsﬁﬂs@pearmorethanoncemthe
curriculum, they are taught and practiced in the same way they
were originally.-

'I‘bescncncepmgram:staughtbyteachcrs,wnhnoempbasxs
on the importance of a regular science time,

The lack of articulated, stimulating primary science lessons
makes the job of teaching science in the intermediate levels
frustrating and difficult.

Students are expected to leam the scientific method from
reading about it.




Science (cont.)

Science lessons regularly require students to observe and
interpret phenomena in natural and laboretory settings.

Students bring data to the classroom, compare the data to those
of others, and apply concepis and theories from readings.

Various instructional methods, complemented by a variety of
experiential materiale <re used to motivate the students.

Science concepts and skiils are integrated throughout all
subjects using varions methods, such as graphing, tabulating,
recording, and analyzing data; resear hing and reporting
findings; and portraying scientific phenomena through the arts
and discovering historical significance of concepts and theories
as they relate o today’s life.

Assignments based on activities and projects, such as
observationfinterpretation activities, scieace fair and research
projects involving partners and parents, and students teaching
students, increase the understanding and retention of scientific
concepts.

Teacher-led discussions that challenge students to reason and
think about their own ideas and perceptions of nature will lead
to development of higher thinking skills,

Students are encouraged to articulate their own naive theories
and test them against the accumulated evidence and knowledge
of science.

Lessons that allow students to apply thirking and communica-
tion skills in leaming science will be valuable in all subject
areas.

Students leam science by ‘‘doing’’ science; they encounter new

and challenginz problems which call for them to confront
science concepts.
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Students read about a science study and answer questions
posed by the anthor.

Students try to interpret findings of others that they have read
about.

Science is taught using only the textbook and teacher
demoastrations.

Science is taught without reference te any other subjects.

-

Students’ retention of scientific concepts and development of
process skills are limited in textbook-oriented classrooms.

Discussion leseons that present information without allowing
student interaction do not develop the potential of each studs

Lessons that require rote memory and lower thinking skills will
lead to less understanding and retengion.

One-dimensional lessons result in stedents who cannot think
freely or rationally about science issues.

The teacher or the book shows the students how to do
something, and they practice doing it.
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Science (cont.)

Students use kand.-on materials in dealing with science
concepts. They use products, graphs, charts, or drawings to
show their findings.

Stodents work cooperatively to make sense of science concepts
and explain their understanding through interactions with one
another.

Students record their thinking about problems and their findings
in order to examine them or to communicate with others.

Studeats reach their own coaclusions and share their
reasoning/evidence with one another and with the whole class.
The teacher seldom acts as the suthority, saying that a result or

interpretation is cormect.

Lessons are expected to generate new: or broader juestions
during a ciass. Students are expected to ponder questios
ovemight (or longer) and return to ‘‘incomplete’’
issues/questions.

Homework adds to the studest’s classroom program by leading
the student to explore situations, gather data, or interact with
family members.

Students experience science as an enjoyable and useful activity.
Students are expected to have fun and be imaginative with
their speculation.

Assessment

Students’ progress in science is monitored, and feedback is
given to students and parents.

An ongoing assessment of the science curriculum is necessary
to evaluate the needs of the students and teachers.

By teaching others (younger students, parents, and peers),
students demonstrate their understanding of scientific concepts.
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Students are shown how to do science act*ities and may
practice them.

Students mostly work individually.

Students may record their answers, but they do little thinking
about them other than whether they are “‘right” or ‘‘wrong.”

The teacher tells the students what they shouald have leamed
from the lesson. The teacher states what is correct and why
and “‘wraps up"’ the lesson.

There is a consistent interest in closure. The teacher brings a
lesson te completion each day.

Homewotk is more of the same exercises performed in class.

Students believe that science is difficult and thst memorization
is the highest priority to leam scieace concepts.

Scieuce lessons are not as important as the “‘basics,’’ and no
assessment is necessary.

Teachers know what is best for their students and will change
their lessons when appropriate.

The depth of students’ understanding cannot be measured by
answering short-answer questions.

. e



Science (coat.)

Studznts’ understanding of science concepts can be
demonstrated through the development of science fair projects
and being allowed to explain them to others.

Assessment gives primary attention to stndents’ larger
understandingz.

Assessment relies heavily on students’ vesbalizations, both
written and oral, during as well as after their work is done.

Assessment is based primarily on students’ work over a period

Students’ reports frc+u reference materials without the

opportusity to interact ovally with the teacher or other students

do notdlfow the stodenis to-demonsteate their depth of S
“Goderstending. - - '
There are many discrete *‘leaming objectives’” which draw

atientlon away from stodents’ larger understanding and use of

science process skills in situntions with meaningful context.

Assessment is based primarily on the answers students get on s
class ‘assignments, homework, and tests. o

Bach assessment is based on a test given at a specific time and

Students discover and learn about the natural world by using the
methods of science as extensions of their own curiosity and wonder.
Students acquire knowledge of the biological and physical scieaces
from a balanced science curriculum which includes the fundamental
concepts, terms, processes, and skills. Building on their understand-
ing of science concepts, students learn about the logic of the scien-
tific method, the techniques of the science laboratory, and the
applications of science to the world around us. Students also devel-
op the science process or critical thinking skills of science:
observing, comparing, organizing, inferring, relating, and applying.

Instructional methods and the sequential introduction of new
experiences in the primary grades lay the foundation for more con-
ceptual content in the intermediate grades. Instructional methods
emphasize using scientific techniques as learning techniques; lessons
regularly require students to observe and interpret phenomena in
natural and laboratory settings. Concepts and theories from readings
are applied to observed phenomeni. Basic science textd are supple-
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mented by a variety of materials which include laboratory specimens,

scientific equipment, and an amay of simulations that employ tech-

nology. Community resources such as local scientists and engineers,

parks and nature trsils, and science and natural museums are used to x
expand the science program. E

Basic skills are applied and extended throughout the science
program. Students learn how to read scientific writing, create and
develop graphs and charts, solve complex problems involving
different kinds of data, apply mathematics skills in analyzing data,
record observations in an organized fashion, write laboratory and
research reports, and explain scientific material orally.

R SRR IR RO

EXEMPLARS

e Students experience science as & regular part of their curriculum:.
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Science (cont.)

- Scieace instruction is provided on & regulsr basis,
(Students devote at least-one-haif hour per day, on e
average, to learning sciencs) .

- Science goals and curriculum standirds are refaforced
throughout the school program (in boih academic snd
extracurricular activities),

- Students’ progress in science is monitared, and faedback
is given to students and parents.

Instructional content focuses on conceptual understanding of the
facts, principles, and theories of science as the foundation on
which the processes, techniques, and applications of acleacs are
based. Teachers cultivate students’ concept formaton beyond
rote facts and vocabulary.

Studeats receive instruction in a comprehensive, balanced science
curriculum which includes:

- The life, earth, and physical sciences

- The interdependence of people and the natural
eavironment

- The historical development of science by persons and
cultures of different backgrounds

- The relationship between science, technology, and society

- Participatory (hands-on) laboratory techniques

- Facts about careers in science and technology

Students observe and conduct experiments to learn scientific
processes, 'nciuding:

- Observing - Inferring
- Comparing - Relating
4" Organizing - Applying

In addition to hands-on experiences, students learn science
mmﬁmﬂadwmmﬂ@;}wkhghmmm,
groupexpariments, enca fair projscts, and a variety
of pring and clectronic media as 4 part of their regular .
inctraction,

Assignments include guch sctivities as:

- Observing and recording
ocutside the echool

- Pursuing sclence projects involving teacher guidance and
parent involvement

Teackers lead discussions wiich challenge students to season and
thigk about their own ideas and perceptions of nature, Stndents
&ro eoconraged to articulats their own naive theories and test
them against the sccumulated evidesce and knowledge of
science,

natural phepomena inside and

Students apply thicking and communications skills in learning
science. Examples include:

- Using computational skills in recording and analyzing
data

- Using graphe aud cherts to summarize and portray data
- Reading scientific writing
- Writing research reports and the results of inb
- Presenting scientific materisl orally
Community resources enrich the science program, including
student interactions with scientists, engineers, and technicians.
Field trips to zcience and natural history museums, tide pools,
and nature trails are also encouraged.
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Science {cont.)

RESOURCES » - —

‘Iﬁe«foﬂowmg publications are available from meBmeau of
Publications, Sales Unit, California Department of Education, PG.- - . . L
Box 271, Sacramento, CA 958020271 (phone: 916445-1260): \ ST

- ) Science Framework for California Public Schools, 1990
(in process).

© Science Model Curriculum Guide, K-8, 1988.
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HISTORY-SOCIAL SCIENCE

The history-social science program at the elementary level builds
on the imporiant leamnings children ting with them to school. It
moves back in time through history and outward through geography,
lhlking'mecﬁildwithpeopleandevmtsﬁ'om‘lhgpas;‘lhmugh
experiential geographic learning, siudents develop a growing sense of
place and spatial relationships. Activities may include exploting the
schoolandccmmmﬁtyenvimnmmandmakingtwo-andthreeo
dimensional maps and models. Historical studics begin with well
selected narative stories about how it might have been to live in
other times. Through a literature-enriched curriculom, students
discover those ordinary and extreordinary mea and women who have
made a difference in our national life and in the larger world
community. They learn the many ways in which people, families,

cultural groups are alike and different. Stories are drawn first
from those cultures represented among the families in the classroom
and sciool. Studeats also gain a sense of history and culture as
they see how parents, grandparents, and ancestors have made a
difference. They begin to develop an understanding of economic
coanections with the larger world through such concepts as scarcity,
supplyanddemand.imardependme,anddmidmﬁﬁcaﬁmofgoods
and zervices. Basic civic values that are fundamental to0 a

democratic society are developed through working-with others,
discussing and dramatizing stories that incorporate” conflict and raise
value issues, and through responsible classroom participation. Upper-
grade students begin to think about continuity and change in ‘their
own lecality, the state, and the nation by investigating times past and
the people whose activities have left their mark oa the culture. and
the land. They begin to consider a far wider sweep of fumsn.
affairs with their in-depth historical and comparative analyses -
continuing to be grounded in the lives of people mud events. The
history-social science curriculum is enriched with literature, integrated
with the other humanities, and correlated across subject areas.
History is broadly interpreted to include not only the political,
economic, and social srrangements of a given society but also its
beliefs, religions, culture, arts, architecture, law, literature, sciences,
and technology.

Apply this criterion equally to all students, including average,
limited-English-proficient, underachieving, and gifted and talented
studeats; students receiving special education instruction and services:
and students who are members of ethmic groups underrepresented in
colleges and universities.
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PROGRAM CHARACTERISTICS
EFFFCTIVE VERSUS INEFFECTIVE

EFFECTIVE

'Ibehistowy—socialscimcecmﬁmhnnismmmialpmofﬂle
corc curniculum at each grade level and sufficient time is
provided for its study.
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INEFFECTIVE
"The history-social science cumiculum is considered significantly
less important than other subjects and instructional time is not
provided on a regular basis.
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History-Social Science (cont.)
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The history-social science curricalum in the primary grades
presents basic history, geography, and economics coiiospts snd
is linked to language arts, math, science, and the ars.

The fourth through sixth grade cumriculum is based on the
chronological study of history grounded in geography. It is
part of a sequential K-12 program.

Specific time periods and eveats are studied in-depth and
enriched by a wide variety of non-texibook raterials and
interactive activities. Instruction incluodes writing and study
skills.

Literature about people and eveats is used to bring alive the
key figures, events, and issues of our country and other
nations.

The goals and curriculum strands of the framework are taught
at the appropriate level in each grade:

Our nation’s history is presented as an exciting story of diverse
peoples from different racial, religions, and ethnic groups
making up one mation.

All students, regandless of thesr levels of performance, engage

in critical thinking s they progress through the history-social
science curriculum.,

- The history-social -science cumiculum in kindergarten through
grade three is-based solcly on the “‘expanding horizons

_ concept,’” beginning with the stady of self, and is sa isolated
pmtofﬂ:ecoremlmn.

'Ihefomﬂxﬂmogbsbnhgmdecmﬂculumfommisomd
hm&devmacmcqmﬂmemgapsmmm bistory
and geography kmowledge as well as unnecessary repetition of
materials among grades.

Students cover enormous amounts of material and large spans
of time gaining superficial information regarding events in
history. Leaming is confined primarily to reading chapters and
answering questionis.

hmnensnotanxmpmtmmechamsmfmmdnngthe
content of the history-social science cursiculam.

Certain cumicalum strands of the framework are dropped or
added from one year to the next.

The history-social science curiculum is presented from a
narow perspective with the points of view, meanings, goals,
and experiences of other cultures treated superficially.

Wmmmmmmmm«hm
robin style, snswering the Guestions at the end of the chapter,
and studying for tests.
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GOALS OF THE CURRICULUM

Al students leamn history-social science within the context of a
full, balanced, and integrated curriculum which is eariched by
litrature and draws upon students’ ownapcnmces Thm
curricv'um is aligned with the History-Socia

(1988) I mcorpmm threegoslsﬁm cnab%e stadents to gain M
knowledge and culiural understanding; (2) democxetic principles and
civic values, and (3) the academic and social skills n:cessary for
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History-Social Science (cont.)

their effective participation in a democratic society and the world.
For each of the three goals there are essentizi i~amings which serve
as curriculum strands.

THE CURRICULUM FOR KINDERGARTEN THROUGH
GRADE THREE

In kindergarten through grade three, the school, neighborhood,
and region provide the field for exploratory activities related to
geography, economics, and local history. Children read, hear, and
discuss biographies, myths, fairy tales, and historical tales. In
kindergarten, children develop an understanding that school is a place
to leam, to work, to share, and to solve problems together. They
learn about times past and raise value issues through stories. In
grade one, they leam about their responsibilities to other people,
explore their geographic and economic world, develop an informed
awarencss of cultural diversity, and through literature develop a
sensitivity toward others. In grade two, children learn about people
who make 4 difference in their own lives including people who
fulfill their daily needs; the history of their parents, grandparents,
and ancestors; and men and women from many cultures who have
made a difference in society now and in the past. In grade tiree,
students learn about coatinuity and change in their local communities
and the nation by focusing on the people in history found in
biography, story, folktale, and legend. In addition, they learn the
meaning of the nation’s holidays and symbols.

THE CURRICULUM FOR GRADES FOUR THROUGH SIX

Students in grade four study California from pre-Columbian to
modern times. They study California geography, the culture of
native Californians, the history of the state’s economic growth, the
public education system, and the successive waves of immigrants
from the sixteenth century to today. In grade five, studeats study
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United States geography and history to 1850 by focusing on (e
mest remarkable stories surrcunding the creation of our nation and
the peopling of our country by immigrants from all parts of the
world. The course in grade six z¢s the ancient world te AD
500, including the early societies of the Near East and Africa, the
ancient Hebrew civilization, Greece, Rome, and the classical
civilizations of India and China, The curriculum in these

prepares students for the chrouological focus of the middle grades
courses.

INTEGRATION GF CURRICULUM

The teaching of history is integrated with the humanities and the
other social sciences. Activities and fessons are correlated with-the
language aris, sciences, and visual and performing arts curricuia. The
study of history includes not only the political, economic, and social
arrangements of a given society, but also its values, beliefs, religion,
culture, literature, arts, architecture, law, literature, sciences, and
technology.

INSTRUCTION

Students are actively involved in the study of history, geography,
and the social sciences. Teachers use strategies which are
interesting, concrete, and related to the lives of students. Teachers
build upon students’ curiosity about themselves and their world,
presenting history 48 an exciting and dramatic series of eveats,
issucs, and stories of personalities in the past who helped shape the

Opresent. Teachers guide students toward the developinent of

historical empathy by preseating literature of and about the historical
period and by examining folk art objects and styles that characterize
each cuiture. Students understand the way people saw themselves,
meiridwandvames,dteirfeamanddreams,andthewaysthcy
interpreted their own times.
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Strategies at the primary level include dramatizations, role
playing, storytelling, art history, literature, simulations, and small-
group or whole-class projects. At the intermediate level, students
participate in more advanced forms of research and compleie written
compositions based on primary source materials, literature, reference
materials, surveys, and community resources. At all grade levels,
teachers’ questioning techniques build on students’ own experiences,
invite student participation and contributions to the scope of the
curriculum, and require the use of higher-order thinking skills,
Students as teams often discuss the dimensions and points of view of
various cultures as they relate to their historical and geographic
settings. Through the guidance of the classroom teacher and the
librarian, students explore the meaning of chronology, the reason for
change, and the importance of customs and values. They engage in
problem-solving as well as personal and group-decision making as’
they acquire, evaluate, and use information in a variety of ways.

Teachers regularly use instructional media such as films,
videotapes, filmstrips, charts, maps, and computer software that are
accurate, objective, current, and appropriate. Students learn that
these media can be used for storing information, research, presenting
information, studying and practicing, and telecommunicating both
within the U.S. and with other countries.

Frequent opportunities exist for siudents who are limited-English
proficient to share their language, cultural ideas, customs, and
heritage, thus providing an immediacy to the multicultural
dimensions of the curriculum. The teacher uses strategies in English
and the student’s primary language, as appropriate, and works
collaboratively with support staff in ovder @ provide equal access to
the core history-social science curriculuza for all studenis. As a
group, non-native Eaglish speakers mrake normal progress through the
curriculum at a pace and success rate comparable to native English

speakers.
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CLASSROOM AND SCHGOL RESOURCES

Resources are available through the use of the library or
instructional media center to supplement classroom materials which
are plentiful, organized, well maintained, and of high quality. They
include paper and hardback books; computers and sofiware programs
for data bases, spreadsbeets, graphics, telecommunications, and word
processing; films and filmstrips; instructional television programs;
videotapes, audiotapes, and laser disks; periodicals and newspapers;
dictionaries and encyclopedias; globes, maps, charts, art

ions, and atlases; journals; and artifacts. The school has au
established list of literary works which address all grede levels and
units of the history-sociai sciezce program. The school library,
district instructional materials center, community library, historical
and cultural centers, members of the community, and city
government provide resources to earich and extend the classroom

program.

EVALUATION

Evatuation of student progress in history-social science is
systcmatic, ongoing, and aligned with the state framework.
Evaluative data, both quantitative and qualitative, are regularly
collected and used to improve the history-social science program and
student performance.

Formal feedback is provided regularly to students and parents
through grades, conferences, self-assessment, peer critiques, awards,
and other forms of recognition. Informal feedback such as telephone
cails, notes, and social interactions in the community between
cducators and parents is also a common characteristic of the
program. Progress of all studens, including those with special needs,
is monitored; modifications are then made in the instractional 139
program, but not in the curriculum, to promote the optimal .
development and progress of ail students.




History-Social Science (cont.)

PROGRAM SUPPORT

Support by teachers and administrators for the history-gocial
science program is manifested in-a viriety of Ways. Time is
allocated for all staff (e.g., teachers, resource teachers snd specialists,
paraprofessionals, and librarians) to plan colisboratively for program
improvement, to coordinate and problem-solve during :
implementation, to learn new and effective teaching practices, to
suppost each other in developing new skills and techniques in the
classroom, dnd to coordinate their services for students for whom
they share responsibilities. Staff devziopment activities based on the
staff’s assessed needs are provided. District support includes policies
for planning and training, curriculum development, space, and
adequate funds for time, training, materials, and equipment.

The school is successful in its organized efforts to seek and
maintainparmtmdcommunitymppmformepmmm. Teachers
and students take advantage of community resources guch as diverse
cultural groups, senior citizens, primary language resources, museums
and galleries, music and performing astists, *‘hands on" materials,
artifacts, visual aids, speakers, sites of historicat and geographic
significance, and city, state, and national government,

EXEMPLARS

© In the primary grades, students read interesting stories about
evenis and people, ordinary and extraordinary, that have had an
impact on life in other cultures, America, California, and in their
community. At other times of the day, they have opportunities
to integratc history-sociel science with other subject areas.

° lmermediatesmdemsmpswamdforcivicmponsibﬂityth:mgh
observation of and participation in the activities of student
govemnment; voluntary community greups; and local, state, and
national government.
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Physical, cultural and political geography are part of the -
curiculum. Students recognize and interpret various kinds of -
charts, graphs, and maps; land and water forms; and current and:
past political boundaries.

Democratic values are modeled and taught by teachess in the
classroom, in the curriculum, and in the daily life of the school.

Teachers use literature, biographies, and primary source
documents to motivaic and enlighten students. Mausic, art, dance,
drama, and science of the period and the culture being studied
are part of the curriculum,

Curren:evemsareaaminedmanorganizedwaybgmhﬁng
them to the history-social science curricpiim currently vnder
study. Students report, analyze, interpret, and’ discuss informetion
from a variety of sources including magazine and newspeper
articles, radio and television, films, politicsl cartoons, and invited
speakers.

Opporaumities for primary students to develop probiem-solving
techniques are available through individual and group projects,
rols playing, writing, listenting to and reading stosies which
emphasize values and. ethics, classroom discussions, and in
applyingcﬁ&elﬁ:inking&ohimkalmdre!smdcmxanm
issues, events, and personalities,

Teachers aliow time for intermediate students o make
hypotheses, generzlize, infer, compare and contrast, and write
analytically sbout historical and current events using research,
reasoning, sad judgment. Activities planned for this purpose are
frequent, including:

- Wriiing reports and essays

- Researching information
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History-Social Science (cont.)

- Doing homework and community activities that extend
classroom activities
- Speaking publicly in class or at school functions

e Students work together in pairs or small groups in developing
research projects, reports, dramas, murals, and plays which they
share with their classmates.

e Students perform a variety of application activities in an
interactive mode such as creating time lines and maps, creating
two- and three-dimensional models, props for recnactments of
historical events, conducting ccmmunity-based research projects,
volunteering in individusl and group service projects, taking part
in field trips, conducting classroom meetings and simulations,
participating in History Day activities, conducting mock trials,
and participating in classroom and school elections.

e Young children expand their understandings of their social,
political, geographic, and economic world by tsing imaginative
and improvisational materials such as blocks, tools, three-
dimensional maps, realia, artifacts, costumes, photos, flowcharts,
time lines, and so on.

o Parents and other members of the community, including senior
citizens, are invited regularly to share information on their
culture and specific areas of expestise (e.g., careers, skills, and
oral histories).

o Teachers utilize cultural events in the commuuity that emphasize
the variety of languages and ethnic and cultural groups in
California.

o ‘The district and schoo! administrations actively support the
history-social science goals by providing appropriate planning
time, staff development activities and resources, and released
time to attend conferences and visit model programs, work with

outside consultants, coach each other in the classroom, meet with
librarians to select materials, and so forth,

e Teachers and other staff use information on program strengihs
and weakness¢s from the school’s history-social science program

assessment (o analyze and improve their program in a systematic
way.

e The schooi site council, parent committee, or other commumity
orgenizations reguiarly review the operation and effectivencss of
the program.

RESOURCES
The following publication is avzilable from the Bureau of

Publications, Sales Unit, Califoenia Department of Education, P.O.
Box 271, Sacrameato, CA 95802-0271 (phone: 916-445-1260):
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VISUAL AND PERFORMING ARTS

The visual and performing arts curricula enable elementary appropriate. Smdemsaretaughttheconmandtechniqu&that
smdemstoacqtﬁrehlowledge,develop&kiﬂs,expmdmeircrwﬁve make each of the arts unique and leam to gee the characteristics that
potential, ard value the arts through knowledge, experiences, and the arts hold in common. Aesthetic perception, creative expression,
expmsion.lnstmctionmmeausisanindjzpensablepartdevezy histoﬁcaiandcnlﬂmlhaitage,andw&eﬁcvahingarefmdmmml
child’s education and serves to enhs_.e lifelong involvement in and components upon which all instroction in the arts is based.
appreciation for the arts,

App!ydxiscriterionequaﬂytoaﬂstudems,inctudingavmge,

The aris cwrricula include dance, dramaftheatre, music, and the limited-English-proficient, underachieving, end gifted and talented
visual arts, They are planned and address the broad range of devel- smm;mmmxmmmmm;
opmental levels of all elementary students. These curricula reflect andsmdmtswhoammanbasofetbrdcgmnpsmdwepmsm:edm
the unique characteristics of each of the arts, and they integrate and coileges and universities.

interrelate the arts with each other and with the core curriculum asg

B R s s e B
EFFECTIVE

'Ihewxineavisualmdp&rfom'mgammuiculamsymﬁc ’Ibevimalmdpafonnhgmemﬁculaempbm
aad artice™ted through the grade levals. They include sesthetic prodncdon/pexfmmcewhhlinkornoamnﬁmgﬁfenm
peroepﬁm,c:eaﬁveexpmsiou,histmmlaﬂmlnnalheﬁmge, acsthetic perception, creative expression, historical and cultural
and aesthetic valuing. heritage, and aesthetic valuing,
Ada;uateﬁmeisprovidedinﬂ:emmucﬁonaldayforme The arts are treated 2s occasional classroom activities with no
visualmdperfonningartsanﬁaxlatopmvideallsmdmxswim rdaﬁonto&seeavimnﬁaem,woddcnimhis&my,orﬁze
mmdermdingoftheammmeirﬁvwandhmewodd, ongoing need for human expression.
past and present.
Allsméemsminvolvediaoppmnmiﬁmtoexpmslhemsdm Aft3 experiences are scheduled only for those who demonstrate
aeaﬁveiythmghthem,bothmabanymdvmbﬂy. a tzlent for the sobpect.
D&noe,dmmaftheam,musicmdmevisnalmmta:gm Dmce.mmmmwic,mdmevimdmmm@imiy
both as discrete disciplines as well as inigrated for enrichment as separate disciplines with no conpection to other xts
into other content areas. disciplines or other curricular aress.
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Visual and Performing Arts (cont.)

Students are engaged in visual and perfomming arts activities in
the school and within the community, including attending a
vatiety of performances; visiting museums; and participating in
experiences brought to school by artists, arts providers, touzing
groups, or atists in residence.

The school library and other distvict and local resources
provide students and teachers up-to-date aits reference materials
such as vidzotapes, instructional films, slides, ant reproductioas,
casseties, records, scripts, reference books, sofiware, and
published music to eshance, expand, and strengthen the arts
program. These activities are vart of the planned arts program.

The district and school have a policy ir piace o provide
suppost services, staff development, and time for planning the
arts program.

There are storage facilities, adequate materials and teaching
space at each site for each of the arts.

There are a variety of measures used to assess student and
program success inc¥ag data collected from attitndinai

surveys, teacher oservations of performances/products,
critiques, and teacher-deveioped tests.
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There is little evidence that students participate in activities
outside the classroom or thot visiting astists or the community
wozk in pastnership with the schools to enrich the arts

piogram.

The school has limited arts reference materials available for
students and teachers and sppropriate resources are not
identified or made available.

Time for planning and appropriate staff development is not
provided to support the asts program.

The school does not have adeguate storage facilities for arts
equipment or matesiale or appropriate space for arts instruction.

Assessment is infrequent and not considered as part of the
learning and’improvement process for the studeats.
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CURRICULUM

The district’s visual and performing arts curriculum for the
elementary grades is aligned with the Visual and Pesforming Arts
Framework for California Public Schools. Dance, dramaftheatre,
music, and the visual « s are part of the core curriculum. All
students receive well-articulated and sequenced programs in the arts
designed to enhance their perceptual and cognitive growth, skill
development, and aestbetic judgment. The curriculum includes
aesthetic perception, creative expressicn, historical and cultural
heritage, and aesthetic valuing. The program
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appeals to ail stndents’ interests, abilities, and talents and is
appropriate for each grade level.

These curricula provide a common core of knowledge for all
clementary students. Through the anique multisensory approaches
used in the arts, concepts and skills are taught within each of the
arts disciplines and in other cumicular areas.
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Visual and Performing Arts (cont.)

Expuiencwinthevisualandperfmmingansdevelopedaspan
of the core curriculum offer elementary students the oppoitunity to
express their uniqueness in creative ways. They enjoy and value all
the arts disciplines. ‘Through pasticipeting in learning about the arts,
they begin to develop the means of commusicating individual
thoughts and feelings through artistic forms. This involvement
progresses from guided perception activities and creative exploration
toward the more formal teaching of higher level concepts and skili
development. Students are enthusiastic sbout participating in the
art; e.g., singing, dancing, instrumental music, dramatics, and the
visual arts,

INSTRUCTION

Smdmtsinthepﬁmarygmdesuseexpmsiveandpercepmal
modes in the arts to understand and respond to the world around
them, Upperelememarysmdemscon&nuetheirmpomemdbegin
toxeﬁnetheirskinsandtechniquesandlemnmoreaboutmehistwy
of the arts, The experiential and cognitive aspects of the arts sre an
integral part of students’ daily school experience,

Students’ capabilities for imaginative thinking are enhanced and
extendedMughaxpeﬁenﬁallwningmcachof&xemdiscipﬁm.
The ants experiences, which range from frequent, short-term projects
to activities sustained over a long period of time, enable students to
develop visual perception, creative capacities and auditory, kinesthet-
ic, and interpretive skills, They also learn the basic voczbulary of tie
artsandmeroleofthcansandaxﬁststimug‘;mhimory. Various
instructional strategies are used such as divecy instruction, cooperative
learning, demonstrations, modeling, inquiry, research, discovery, and
open-ended discussion. Instruction is rich in the use of visual end
auditory resources. Thesc activities match tie students’ develop-
mental levels and the goals and cbjectives of the visual and
performing arts curricula,
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Artistic literacy is developed by engaging students in a variety of

instructional activities such as playmaking from traditional folktales, -

learning and performing ethnic dances and music, and creating
personal visual works based on their cultural background and other
cultures of the world.

Historical instruction in each of the arts is explored in the
intermediate grades to include how society has affected artists, the
arts, and how artists and the arts have affected society, past and
present. .

Smdwxslmdmt(ﬁve:sityisvammmevismlandperfam-
ingamandthatmcreisanunlﬁnitedmgeofmpmmtomy
artistic issue, problem, or work. Students discuss their own creative
work and develop criteria for evaiuating their and others® work.
Thi$ process is enriched through student-centered activities which
enable students to model and provide feedback for each other.

SUPPORT

Support for the visual and performing arts program is evidenced
throughout the elementary school in a variety of artistic events,
displays, and performances. The district and site staffs exhibit
support tirough various modes of student encouragement and incen-
tives, curricular design, staff development, appropriation of time,
equipment, matesials, space, and budget. There is evidence of
enthusiastic parental and community involvement.

Tkedistrictmppmsthcaxtspmgamsﬂmughalboard-adopwd
statement of philosophy and sequential elementary visnal and
perfonning arts curricula which are articulated vith the middle grade
and secondary programs.
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Visual and Performing Arts (cont.)

Time is provided for administration and staff to participate in in-
depth in-service training in the content of the arts, program
assessment, planning, and curriculum Gevelopment. Also incleded
are school visitations and collegial coaching.

The elementary arts program utilizes community art providers
and arts resources to enhance the quality of the program.
Community support is demonstrated, for example, by parent
involvement in arts activities and studant attendance at arts-related
events brought to the school and in the community. A comprehen-
sive plan includes the use of community artists, asts programs,
galleries, museums, historic buildings, and the identification of
supportive pareats, and business and civic leaders. Private, nonprofit
arts organizations, parent support groups, educational foundations,
and corporate contributions expand the range and variety of the arts
programs.

MATERIALS AND RESOURCES

The visual and performing arts program is well-planned and
includes appropriate and diversified materials, equipment, and
resources as weli as adequate space and safe physical facilities. The
budgct provides for the maintenance, repair, and replacement of
equipment. Students have access to a wide variety of musical in-
struments, high-quality arts materials, equipment for the production
of two- and turee-dimensional works, dance apparatus, and basic
technical equipment necessary for theatre production. The advice of
arts specialists is employed in the selection of appropriate materials,
equipment, and facilities.

EVALUATION

Evaluation of the visual and performing arts curricula reflects the
teaching of aesthetic perception, creative expression, historical and
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cultural heritage, and aesthetic valuing. Monitoring the elementary
students’ growth and performance is systematic, frequent, and
ongoing. A broad range of assessment methods are used, including
(1) teacher and peer observations; (2) student demounstrations; (3)
critiques; (4) teacher-developed tests; and (5) multidisciplinary
preseatations, displays, and performarces.

Program evaluation examines the curriculum and instruction,
parent/community and district support, siudent participation, training
of the teaching staff, including peer coaching, sharing, and collabo-
ration, and the time spent in teaching the arts.

Data coilection and analysis provide feedback to students about
their growth and progress. Teachers, administrators, and the com-
munity use these duta for program modifications and for monitoring
the effects of the program on the various student populations
earolled in the schooi.

EXEMPLARS

e The curriculum is based on the state’s Visual and Performing
Arts Framework.

- Instruction in aesthetic perception focuses on how the
individual sees the world. Students learn to identify and
use the basic language of the arts discipliuc(s) under
study. As they perceive and describe their environment,
students acquire the conceptual tools to comprehend and
respond to arts experiences and generalize to other
experiences.




Visual and Performing Arts (cont.)

creating, performing, and interpreting that expands
students’ capability for imaginative thinking., The oppor-
tunity for unique individual responses o visual and
performing arts assignments generates excitement,
encourages creative exploration, and enhances self-esteem.
Students apply what they have leamned in the classroom
to formal and informal presentations of vocal and
instrumenta! music, theatre, and dance. Visual aris
students demonstrate their abilities through the production
of two- and three-dimensional works.

Instruction emphasizes the historical/cultnral context of
creative artists, their work, their stylistic development,
and their effects on society in the past and present.
Students study, understand, and appreciate cultural
similarities and differences expressed through the arts.
They expand their cultural literacy by becoming familiar
with great artists from different cuitures in each of the
disciplines.

Instruction in aesthetic valuing emphasizes awareness of
and response to beauty in its many forms. Students
study the sensory, intellectual, emotional, and social bases
for understanding the arts in order to develop criteria for
arriving at personal judgments about artistic form,
content, technique, and purpose. Students interact
through cooperative group activities and learn from their
peers a8 well as from their teachers.

Students learn and perform dances of different cultural
and historical treditions and contexts.

Students understand that body language and gesture are
formal ways of expressing social, historic, and artistic
meanings.

- Instruction in creative expression fecuses on originating, - Students are provided sensory and kinesthetic experieaces

to heigiten awareness of body and movement and master
basic principles of movemens.

- Students express ideas, feelings, and situations
nonverbally througi movement of the body as an
instrument. They create individual movement patterns as
well as gestures and phrases to develop, amange,
rehearse, and present.

Drama,/Theatre

- Students learn the diversity of language use through
formal and informal dramatic prescutations and
productiozs,

- Students express characterizations of situations, ideas, and
mﬁngsﬁngﬂmugh storytelling, play-meking, role-playing,

acting,

- Students demonstrate knowledge and understanding of
folkiales, myths, legends, and fables as they relate to
their own and othess’ cultures,

- Intermediate students begin to compare and contrast
various elements in theatrical performances as a basis for
developing criteria for aesthetic judging.

Music

- Students begin to learn through artistic processes that
pattemns of rhythm, harmony, melody, timbre, and
dynamics are unique qualities of music,

- Students begin to develop auditory skills by listening to a
variety of musical performances inciuging voice and
varicus instromental music groups,

- Students learn to use simple musical instruments,
including the human voice, ppropriate to their
developmeutal level.

153




Visual and Performing Aris (cont.)

- Students, with the assistance of their teacher(s), judge
their own performance on the basis of criteria appropriate
to their developmental level.

- Students begin to develop an uaderstanding of the role of
music within its historical and cultural context.

Visual Arts

- Students learn to communicate ideas, concepts, and
feelings through the invention and manipulation of visual
symbols.

- Students begin to develop their visual and tactile
perception as well as the observational skills necessary to
make a visual interpretation of the world around them.

- As students progress through the grades, they leamn to
use, with confidence, the materials, methods, and
techniques of the various forms of the visual arts in order
to express individual ideas, thoughts, feelings, and their
understanding of the worid.

- Intermediate students develop a vocabulary for aesthetic
valuing and apply it in discussing and critiquing their
own work and the work of others.

Students apply what they have leamned in the performing arts to
formal and informal preseatations of vocal and instrumental
music, theatre, and dance. Students demonstrate their visual arts
abilities through the production of two- and three-dimensional
works.

Instruction in aesthetic valuing emphasizes awareness of and
response (0 beauty in many forms. Students begin to develop
criteria for arriving at personal judgments about artistic form,
coatent, technique, and purpose.

Students in the primary grades begin to study, understand, and
appreciate cultural similarities and differences expressed through

the arts. They expand their cultural literacy by becoming
familiar with the accomplishments of at least a few of the great
artists in each of the disciplines.

o Visual and performing arts activities are integrated into other
areas of the curriculum, including reading and literature, history-
social science, math, science, and language arts.

¢ Cultural literacy is fostered in alt students as they study the arts
and how the arts reflect ideals, traditions, and values of
American culture and other cultures around the world.

o Teachers employ various teaching methods that allow students an
opportunity to experience more than one arts disciplise and
emphasize the development of all basic arts skills.

o The necessary financial, human, and physical resources for visual
and performing arts instruction are secured through the joint
efforts of the teachers, administrators, district personnel, parents,
and comuunity members and organizations.

RESOURCES

The following publications are available from the Bureau of
Publications, Sales Unit, California Department of Education,
P.O. Box 271, Sacramento, CA 95802-0271 (phone: 916-445-
1260):
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Visual and Perfosming Arts (coat.)

156

79

¢ty
LR

ba v



PHYSICAL EDUCATION

Physical education develops essential skills that enhar ce all
aspects of life-physical, mental, emotional, and social. The program
focuses on the goals of (1) physical activity; (2) physical fitness and
wellpess; (3) movement skills and knowledge; (4) social development
and interaction; (5) self-image and self-realization; and (6) individual
excellence. The program should be developed within the context of
a comprehensive health curricutum.

Apply this criterion equally to all students, including average,
limited-Englisk-proficient, underachieving, and gifted and talented
students; students receiving special education instruction and services;
and students who are members of ethnic > ~ups underrepresented in
colleges and universities.
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The physical educaticn curriculum develops each student’s
physical fitness and wellness, as well as the knowledge, skills, and
values which suppori lifetime participation in fitness and sports
activities. The physical education curriculum is developmental, and
grade level expectaticns recognize students’ individual physiological
types and patterns of physical and psychological growth. The pro-
gram is well plapaed and articulated among grade levels. There is
also a clear link between wellness—e.3., nutrition, hygiene, and
life-style—-and physical fitness. Daily acdvities are aligned with the
goais and objectives of the physical education curricutum. The pro-
gram provides safe and orderly planned movement activities and
exercises which address rhythms, dance, movement skills, physical
fitness and weliness, games, sports, tumbling, and aquatics. The
curricalum emphasizes basic locomotor, nonlecomotor, stability, and
fundamental equipment manipulation skills. Students gain an under-
standing of the relationships of time, space, fosce, and flow in
human movement. Gradually, siudents combine movements into
morc complex patterns, and then they apply skills in partners, small
groups, and team aciivities and games. The curriculum provides
opportunities for creativity and imaginative play. Although fitess is
developed in all paitiipants, activities are valued for their enjoyment
as well as their health benpefits. Teachers relate physical education to
other disciplines, such 2 science ~athematics, health, and nutrition.

2,

Students develop self-discipline and self-control in relation to
other persous and objects, a positive self-image, and prosocial
attitudes and skills. Students develop in a nonthreatening eaviron-
ment in which success is not dependent on athletic ability, although
each student is eacouraged to pursue individual excellence.

The curriculum promotes prosocial development through partner
and team activities. Students deveiop acceptance of others and leam
to share, receive and give help, encourage and support others, follow
the rules, compete fairly, and cooperate. Students who have excep-
tional needs, inciuding bealth problems or physical disabilities,
receive assistance, and are included in activities adapted to maximize
their contribution and success. Cooperation rather than competinon
is emphasized for all learners. Students engage more ia fair
competition and the pursuit of mdividual excellence in the upper
grades.

INSTRUCTION
Physical education teachers establish a positive and motivating
atmospuere toward participation and personal development. Tcachers

plan and employ a variety of instructional methods and teaching
styles to meet the abilities, interests, and goals of ail students.
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Physical Education (cont.)

Lessons are characterized by direct instruction; student involvement;
structured smali-group, team, partner, and individual activities; and
skill demonstration. Instruction emphasizes students’ sirengths, gains,
sud potential. Evaluanonofsmdempmgmsrsahgnedmmmeax
goals and grade-ievel objectives cited 7a the KHandboo! A
Education (California State Department of Educanm 1936) Smdent
progress agsessments are nonthreatening. They are based on com-
parisons of an individueal’s previous versus current performance levels
as well as on comparisons of students’ performances relative to
grade level norms and objectives.

PROGRAM SUPPORT

Teachers participate in staff development which addresses the
current trends in physical education and wellness as well as strategies
for ensuring all students’ access to ard progress through the curicu-
lum. Teachers meet regularly to assess the quality of the cumriculum
and the effectiveness of the program and to plan program improve-
ments. Facilities and equipment are well maintained, szfe, and
sufficient to provide for a wide variety of activities and for the
optimal participation of all students. The staff promotes physical
education and wellness in the school and community. Community
facilities are used to supplement and enhance those which are
provided at the school.

R At S

EXEMPLARS

¢ ‘‘Physical activity’’ refers to forceful, restful, and
explosive-lo-quiet movemenis; a balance between safety and
rigk-taking; and knowledge cf the principles of movement as well
as the history, rules, aid strategies of various activities.
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“‘Physical fitness"” refers to aerobics, progressive resistance
activities, endurance, stretching, and the promotion of |
anappropriate relative percentage of lean to fat body mass:

“Wellness” refers to the relationship between physical fituese
and exercise, mutrition, body composition, siress, sleep,
prevention and care of injuries, healthy life-styles, and hygiesne,

“‘Movement skills and knowledge’ refer to the development of
fine and gross motor skills, the aesthetic ard expressive aspects
of movement, posture, transfer of leaning, and effectiveness and
efficiency in physical pesformance.

**Social development and interection” refer to a respect for self
and others, a sense of fair play, aa appreciation of indivigual
differences, prosocial attitudes and behavior, fair competition, and
control of aggression and conflict.

“‘Self-image and self-realization” refer to body knowiedge, iden-

tity, coping skills for stress, self-control, ethics, personal
respousibility for well-being, creativity, sesthetics, and personal
potential.

““Individuel excelience’’ refess to self-appraisal of strengths,
gou-getting, perseverance, confidence, vigor, peak experiences,
and high levels of personal physical pesformance.

Stuzdents experience physical education daily. Instroctional time
meets mumimwn tisne requirements, exclusive of recesses.
Instruction inctudes coeducational activities and refiects equity in
ail aspects of the program.

i6u
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Physical Education (cont.)

T8

Teachers employ a variety of teaching styles which may include:
command, practice, reciprocal tasks, self-check, inclusion, guided
discovery, problem-solving, student-designed, student-initiated,
and self-teaching styles.

Students have the opportunity to develop competence in discrete
gkills through modeling and guided practice before they are
expected to apply the skills in complex situations,

Students’ fitness potential is given ongoing support, and a high
level of fitness and wellness is developed and maintained by:

- Leaming to measure and undesstand the significance of
resting and exercise pulse rates

- Demonstrating as well as self-assessing proficiency

- Understanding the value of wam-up, conditioning, and
cool-down activities for injury prevention

- Identifying and understanding the fitness characteristics;
e.g., flexibility, streagth, and muscular as well as
cardiorespiratory endurance, all of which are enhanced by
designated exercises and activities

Students deveiop effective motor skilis, understand the
fundamentals of movement, and appreciate the aesthetics of
creative movement by:

- Creating patterns to rhythms using locomoior skills (eg.,
running, hopping, skipping,) and nonlocomotor or axial
skills (e.g., twisting, swinging, bending, falling)

- Demonstrating static and dynamic balance competencies

- Coordinating body movements when utilizing diverse
equipment, such as bean bags, jump ropes, rhythm sticks,
parachutes, and hoops

- Demonstrating an ability to modify effectively the speed,
force, flow, and direction of body movements
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- Understanding factors related to stability or balance, such
as base of support and center of gravity T

- Providing a personal interpretation of a dance
performance

Academic instruction is integrated with other curricular areas and
addresses:

- Health and hygiene - English a3 a second

- Science language

- Nutrition - Prevention and treatment
- Safety of injury

- First aid

Students develop and maintain a positive scif-image and exhibit
appropriate social behaviors while participating in physical
education by:

- Appreciating their personal physical characteristics and
capabilities

- Appreciating the performance of others and supporting
the efforts of their peers

- Giving and receiving kelp

- Initiating g=me modifications to enhance inclusion of
less-skilied students

- Displaying self-confidence when performing skills in front
of peers

- Demonstra®ny coping and problem-solving skills

- Self-selectiag a variety of partners and small groups
while demonstrating sensitivity to the feclings of peers

- Willingly sharing equipment and play space

1€2




Physical Education (cont.)

Students strive to achieve their highest personal level of physical
performance and participation by:
¥

- Establishing realistic personal goals

- Demonstrating perseverance, concentration, confidence,
and cooperation

- Expressing a sense of satisfaction and seif-worth

- Utilizing available school and community resources for
participation in extracurricular physical activities,
including recess, intramurals, and recreation

Organization of activities and sufficient equipment allow
extensive time on task.

Students with limited proficiency in the use of English are
provided primary language and sheltered English instruction to
the extent necessary for normal progress, especially in the
language-dependent aspects of the core physical education
curriculum.

All stedents are assessed at the beginning of the school year and
regularly throughout the year. Teachers use the results of
assessments to determine an appropriate program of instruction,
modify cumriculum, determine students’ progress, and report
results. Standards for student performance and grading
procedures are written and communicated to all students and

parests.
Teachers employ community resources, such as:

- Recreation departments

- Community leaders

- Community facilities

- Business and industry

- State and national parks

- Public fitness/weliness campaigns and activities

- Private media materials
- Doctors and hospitals

o Physical education is included as part of an integrated staff
development program.

o The school and district administration supposts the physical
education program by ensuring that sufficient trained
staff facilities, equipment, and materials are avzilable to
implement a high-quality program.

RESOURCES

The following publication is availabie from the Bureau of
ent of Education,
1 (phoue: 916-445-

Publications, Sales Unit, Califcrnia
P.J. Box 271, Sacramento, CA 9.
1260):
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ENGLISH AS A SECOND LANGUAGE

The English-as-a-second language (ESL) program is planned with
clearly stated goals and ob,ecuves for having students acquire native-
like communicative competence in English. The program enhances
students’ self-confidence and promotes language psoficiency for
personal, social, and educational purposes. The curriculum moves
students from early to advanced levels of proficiency in listening,
speaking, reading, and writing. Through both the curriculum and
instruction, students learn to accommodate the sociccultural
similasities and differences between the native language seiting of the
home and the second language environment of the school.

ESL insuuction develops students’ abil*ies to use English as a
mezns of gaining knowledge, acquiring skills, and communicating
with others. It enhances higher order thinking across tie ESL and
core curriculum; promotes academic skills in the content areas; and
strengihens students’ abilities to listen actively, speak fluently, read
efficiently, aud write effectively. Students engage in both teacher-
directed and student-centered activities which are or simulate
authentic uses of English by native speakers. - Teachers and students

e T R T

approach leamning as developmental and do not make unreasonzble
demands for grammatical accuracy over communicative function and
the natural stages of second language acquisition.

Qualified teaching and support staff are sensitive to students’
needs. Materials accommodate students’ interests, backgrounds, and
levels of language proficiency. Identification and assessment
practices ensure recognition of students’ strengths and r~sult in
proper placement. Assessment for achievement is holistic and
competency-based and is aligned closely with the content and format
of the ESL cumriculum and instruction. There is active collaboration
and staff development among professional, paraprofessional, and
volunteer staff members in the program.

Apply this criterion equally to ail students, including average,
limited-Englisk-proficient, underachieving, and gifted and talented
students; students receiving special education mstruction ard services;
and students who are members of ethnic groups underrepresented in
colleges and universities.

R

PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INZFFECTIVE
EFFECTIVE INEFFECTIVE
Cor-iculum

There is 2 written description of what constitutes successive
levels of language competency, and studer .. experience a
smog.. ransition between levels and schools,

Printed materials with autheatic language and simations
correspond to students’ ages and Eoglish proficiency leveis.

There is *ttle or no articulation between schools and levels for
ESL students.

All students use the same texts regardless of ESL proficiency
level or age; there zre no materials for some studeats,

especially those who are preliterate. Printed materiais often
contain overly simplified, contrived, or stilted text.

85
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English as a Second Language (cont.)

-

The ESL program is meaning-ceatered and literature-based; it
is supplemented when necessary with direct instruction in
vocabulary, grammar, and pronunciation related in mesningful
ways to and in the context of the BSL and academic core
curricufum.

Non-English speakers who are literate in their first language
have access to the core curriculum through both materials snd
instruction in that language.

The ESL cumiculum, materials, instructional practices, and
expectations reflect high standards and are consisteat acrose
classrooms.

Technology (e.g., videos, films, recordings, tapes, and
computers) provides a variety of language experiences for ESL
students.

Instruction

ESL instruction is developmental in nature and allows students
to acquire Bnglish to their fullest potential at 2 pace
appronriate o their ages and developmental levels.

Various approaches appropriate to studeats’ language levels,
academic proficiency, and communicative needs are used.
Approaches include frequent student-ceatered, activity-based
instruction.

Direct instraction in handwriting, sound-letter correspondence,
and pronunciation is based on assessed nced and is provided in
the context of the communicative, meaning-based ESL
carriculum.

Cooperative, heterogeneous experiences provide rich

opportunities for student-student interactions--both in ESL
across language groups and proficiency levels and within
content classes between BSL and native English speakers.

Material is often disjointed and skill- or grammar-based without
meaningful ties to literature of to the other features of the
English-language arts carriculum.

There are few or no materials in the student’s native Ianguage
related to the core carriculum.

Instruction by teachers of the same levels differs gieatly in
quality, content, and outcomes.

Trere is little or no technology available to ESL studeats.

ESL instruction is perceived as rer-+dial to correct the
language problems or deficits of the ESL <iudents.

Whole-class direct instruction is the dominant mode offered in
the ESL program.

Intensive drill and practice in handwriting, decoding,
mechanics, and minimal pair sounds predominate.

Teachers assign students to roles in groups which keep ESL
students from participating fully in class or from interacting
with native Englich speakers.
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English as a Second Language (cont.)

Students’ home languages and cultural experiences are
incorporated into the curticulum and instruction.

Methods and materials of instruction instill self-confidence and
self-esteem.

In large groups, small groups, and dyads, students discuss ideas
and values related to the core readings, with instraction focused
on helping students develop new insights into their own lives
and those of others.

A range of thinking sidlls is tanght in the context of
worthwhile literature. A wide range of thinking develops as
studeats read, write about, and discuss the meanings they
discover through this literature.

Stodents in all subjects leam to use the writing process
fiexibly, with atteation to the different strategies necessary for
the different kinds of writing people actually do. Writing
instruction begins with ¢. ouraging fiuency and content before
correctness of form, handwriting, and spelling. Studeats focus
on making sense of what they read, write, and discuss; and
teachers assess progress in terms of function and finency rather
than correctness.

Oral language proficiency is encouraged through a variety of
listening and speaking activities for individuals and groups in
settings where meaning is sought and negotiated from Literature
and real-life experiences.

Schooi Environment

All adults responsible for the instruction of ESL students
encourage the use and mastery of the language arts in all
subject areas. They introduce and model the listening,

No effort i3 made to use the rich variety of languages and
cultures of the ESL students in class. Students are sometimes
forced to deny, relinquich, or ignore their heritage.

Studeats are often criticized and corrected in public for their
English usage.

Skill sheets are central to the curricutsm. Students passively
compiete skill sheets and read controlled-vocsbulary stories in
order to develop comect speech, complete prescribed writing
assignments, snd comprebend coaventional interpretations of
texts. Any formal teaching of literature is limited to the stndy
of plot, character development, vocabuiary, snd grammatical
stractures.

Thinking is perceived as distinct, separate, and hierarchically
arranged levels. Thinking instruction is separated from the
language development and content instruction.

Only low-level writing tasks are taught, often withost purpose
and without incorporating stndents’ personal idess and
experiences.  Students are taught formulas for written products
(c.g, the five-paragraph essay and the paragraph with a fixed
topic seatence). The purpose is to promote grammatical and
structural correciness. Handwriting and spelling sre taught «

Only the best students are encouraged to spezk, and the
activities are not connected to reading and writing..
Opportonities for self-expression in individual and group
settings are limited. Verbalization consists of one-word
responses to teachers’ gquestions.

Instruction in the language atts is relegated to language arts
lessons. Teachers and other adults infrequently share their own
readings and writings with students.

R S

5 i!\‘n.




{

English as a Second Language (coat.)

A

5

i

speaking, reading, writing, and thinking strategies that students
are to employ.

The entire school community suopoits and models effective
listening, speaking, reading, and writing.

Plaored cumicular and extracumicular experiences facilitate
positive student interactions inside and outside class with native
speakers of English.

ESL students receive goneral fimd services supplementzd by
categorical funding for earichment. There is a wide varety of
printed, audiovisual, and manipulative materials for ail ESL
students at all levels of development and iz 2l sabject areas.

Homne Eavironment

Parents are encouraged fo use their most fivent language vhen
communicating with their children at home. There is frequent,
systematic, and g ! communication between the gchool
and homes of the ESL studznts,

Resources, both peophke and materials, from the ESL students’
comixunities are integrated into the curriculum.

Stafil Development
The school’s in-cetvice programs frequently addrecs:

o Communice” “n-based aural-oral skills development for
ESL stndes..,

¢ Litesature-based
gx' 18

o The nature of leaming and develogment of higher crdes
thinking processes

~utum and methods for teacking ESL

88

wembers of the school community are zpathetic about the
impostance of highly developed language arts abilities for ESL
studeats; the focos for these students #3 minimum proficiency
for sarvival pusposes.

ESL stodents do pot pesticipate in extracamicnler activities and
are kept i low-track classes or instroctional groups separate
from native speakers of Englich for the entire day.

ESL students receive services paid only from categorical funds
(e.g., Chapter 1, Migrant Education, EIA-LEP), which relieves
the district from fonding basic ESE, services, Materisis for ESL
stedents are Limited primarily to those provided for native
Engiish speakers,

Parents are told to use oly English evea when they do not
speak it well themselves. There are few, if any, successful
attempts to communicaie with the parents or goardiang of these
students.

The school has not acknowledged, identified, or wiilized the
community resources or language groups represented in the
ESL program.

Tuere are rare opportunities for teacher training.

In-service programs do not address second-longuage
civelopment or strztegies for teaching content to roa-pative
speakers.

The BSL staff is omitied from literatute-based staff
development activities.
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English as a Second Language (cont.)

@ ESL teacking competencies, including knowledge of
lenguage acquisition, assessment, cross-cultural and
interpersonal communication skills, znd content-based
instruction

@ Writing process spproaches

9 Coﬂabmmvemplanenmon of staif development and new
teaching strategies, collegial problem-solving, and coaching
across curriclum areas

Assessment

Staffmembe:smuainedmdaaplcyas:emempmcﬁm
which include autheatic holistic measures aligned with the
modes through which tudents leamn the knowledge and skills
being assessed. The evaluation of students’ indi...qal and
group work in class over time is as important as formal testing
in assessing student progress.

Credhisgrmmdforwe&mammeﬁsuia'sm@imnm
in sabject-maxter clasees in the native language of the student.
There are provisions for placing stndents besed o
demonstrated proficiencies. All BSL classes count toward
graduation requirements in English-language arts.

Auxiliary Support

All adults who interact with ESL siudents demoastrate high
expectations for these students and frequently recognize these
students’ strengths and progress publicly.

The school library containg an extensive cofioction of materials
which provide access to the core cumiculum for ST students,
incleding supplementary and audiovisuel materizls. These zre
available in the native languages of the students 25 well a3 in
Englishatavaﬁayofpmﬁda:cykvds,mdﬂxereamper—

sonpel available to assist students in taking advantage of them.
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On!ylow-ordereogzﬁﬁvesﬁﬂsaxeadmmintheminingof
ESL staff.

ESLstaffmanbersareminedinmdﬁ]lmdpmcﬁ(emd
are not updated on the integration of langnage processee
thinking, and concept development for ESL and content

. 2

Approaches to teechi - writing which emphasize form and
corectness predominate.  St2ff members do not train together
across cumriculum areas, nor do they solve problems together or
coach each ather on new strategies.

Staﬁ'mmnbema:epmvi&dno&:hiagin&wad—lmgvzge
assesement and use paper-and-pencil tests that are ofien the
same 022 given to native English speakerz,

Graduation credit for £.oolish is not granted for all ESL work.
Tmnscriptsfmmoﬁacmﬁﬁamnotmdtog!mtmbjw-
matter cregit.  ESL stedents must take all classes in locksiep
order without allowance for previous creditable coumework in
thcixprimarylmguageoriz.,demommdwmpe&m

ESL students are percrived 23 slow leamers aod are placed in
remedial t-.cks or instructional groupe for language and content
. :

Few or no bocks in the stadents’ native laaguage ¢ be fomnd
in the Hbrary. Only books for native Engiich speskers are
vailable. There is no range of materials for beginning,
intermediate, and advanced ESL students, nor are there
Personne] to assist these stodents in the Librasy.
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English as a2 Second Language (cont.)

The school’s guidance services, health services, and extracur- Little or no native langnage support is availabie for guidance

ricular activities are accessible to students still acquiring and bealth services, effectively precluding student access for

English. those who speak little English. ESL students must wait until
they have English skills to participate in extracurricular
activities.

The special nature of ESL populations in terms of their refugee The school policies reflect a lack of sensitivity or awareness of

or immigrant status and possible migrant conditions are the “rerse circumstances of many ESL studeats and the

addressed by the school to minimize their negative effects on negativ. effects these conditions can have on student learning.

student learning.

Teachers of other subjects recognize the special needs of ESL ESL students must wait until they have Englich proficiency

students and adjust their teaching accordingly by providing before they can effectively study other subjecis. Teachers of

sheltered or bilingual instruction. these subjects make no modification in their direct instruction
in English,
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INTEGRATED CURRICULUM

The program integrates ESL instruction with the instruction that language. The literature availabie to students in ESL programs
students receive in the core curriculum. Taey leamn the ethics, represents culteral and linguistic diversity in a variety of genres.
values, cuswms, and beliefs that are prevalent in the United States Intermediaie and advanced students in ESL programs read the core
and achieve cultural literacy. T. )rocesses of listening, speaking, Jiterature available for native English speakess.

reading, and writing are integrated throughout the ESL curriculum.

Students learn to recognize and appreciate the interdependence of

oral and written language as they use both for understanding and ESL AND THE CONTENT AREAS
expressing ideas in a variety of fields of knowledge. They see
language as a means for thinking and creative expression. While they are developing English proficiency through ESL,
students are also acquiring English through content imstruction. All

The ESL curncuhmm is comamunicative-based and is supported by teachers use language in ways which ensure student comprehension,
matenals appropriate for students of preliterate to fluent English and content instruction provides opportunities for studeats to develop
proficieany. These include literary works from the core curriculum, listening, speaking, reading, writing, and thinking skills in the
provided through ponprint media when necessary for stdents whose language of all the core subjects—language arts, mathematics, science,
English proficiency does not yet permit them to experience the history-social science, visual and performing arts, physical education,
works fully through print. Students are also offered comparable foreign language, and other subjects included in the school’s 1)

selections in their native language if they are literate in that curriculum.




English as a Second Language (cont.)

INSTRUCTION

Instruction is developmental and includes a variety of
communicative, meaning-based approaches which incorporate a range
of thinking skills. AH students receive teacher-directed and student-
centered instruction which encourages them to respond effectively to
subject matter. Activities promote active individual and cooperative
learning. Instruction inciudes use of students’ home languages and
cultural experiences, promotes self-esteem, and reflects high
expectations for all students. Classroom materials and activities draw
on real life as well as on literature. Students’ language proficiencies
are nurtured through a variety of oral and writter language
development activities appropriately paced for students’
developmental levels. Instruction addresses language needed for
survival, for specific content zreas, for varied social contexts, and for
critical thinking. It also addresses pronunciation, vocabulary, and
grammar for refinement of fluency within the context of meaaingful
language and authentic activities, Students in ESL programs interact
frequeatly vith each other and with pative speakers inside and
outside class in both formal and informal activities.

TRANSITION FROM ORAL TO WRITTEN ENGLISH

Oral language Jdevelopment precedes and prepares students
specifically for initial reading and writing activities. ESL lessons
ensure that preparation for reading and writing in English is well
established, both aurally and orally, that expectations for
writtenlanguage are matched to oral language competence, that
lessons ar based on students’ prior knowledge, and that opportunities
for the integration of oral and written language skills are provided.
The district or schocl or both have written criteria and procedures
that guide the der‘sions of the subject-matter and ESL teachers on
when to introduce students to formal English reading.
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ESL methods and materials for students who are nct literate in
English rely heavily on swdents’ background experiences. With non-
literate students, teachers use pictures, real objects, gestures, audio-
visual materials, and other ways to comvey meaning as students
develop essential oral language and literacy skills. Flexible grouping
in these auralforai activities allows literate and nonliterate students to
work togeiher.

SCHOOL ENVIRONMENT

The school community accepts smudents’ home languages and
native cultures. Staff members also model the effective use of
EnglishandencomagesmdentswhoaremdytouseEnglishfor
social and academic purposes. The school values and supports ESL
students’ efforts to acquire English, and all school personnel
coatribute to a climate of acceptance and welcome for these students
and their families. Planned curriculay and extracurricular experiences
with pative English speakers promote full access to school life for all
ESL students.

HOME ENVIRGNMENT

The school staff maintains frequent contact with the home
through conferences, school events, and home visits. Parents are
encouraged to nurture their home languages and cultures as a means
of enriching their children’s knowledge of their heritage and
strengthening their self-concepts. Parents visit classrooms and share
experiences of their homelands.

EVALUATION AND ASSESSMENT

Student progress is evaluated by means that are consistent with
instruction. Both subjective and objective measures are applied,
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English as a Second Language (cont.)

in.luding teacher observations, rating scales, student interviews,
informal tests, standardized tests, and appraisals of students’ work.
The students and their parents have the opportunity to review the ata
collected and to respond.

ESL program sassessment consists of multiple measures of
program effectiveness, including achievement gains, staff and parent
support, and observed use of English both inside and outside the
context of the ESL program. Based on these data, changes in the
program are made to ensure each student’s maximuma achievement.

PROGRAM SUPPORT

The principal, teachers, and other school personnel are well
informed about the goals and objectives of the ESL program and
offer their enthusiastic professional and material support. Qualifiea
teaching and support staff are sensitive to and apprecistive of ESL
students’ potential and strengths. They take gn interest in listening
tomdspwkingthhthesmdmtsabomthwmlaests backgrounds,
problems, and raccesses. They offer prmse for students’
accomphshmem in learning English and in using English to
communicatc socially and during ESL and content instruction. The
budget of the school refleci. ESL expenditures from both district and
categorical funds for materiais, supplies, personnel, and staff training
necessary to carry out an effective ESL program, To ensure student
progress, there are appropriate staffing ratios, groupings of students,
and time to plan for active student learning.

Materials of many levels of difficulty are available in the
classroom and the media center. Both print and noaprint media are
used. ESL students use tapes, records, compuicss, and other
technriogy as resources for generating and receiving auihentic
communications. The room amrangement allows students to work
individually, in pairs, in small groups, or as a whole clasgs. Peer
interaction with pative speakers of English is encouraged, occurs
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regularly, and is effective in promoting positive social and linguistic
outcomes.

STAFF DEVELOPMENT

Collsborative staff developmen. among professional,
paraprofessional, and vohmteer staff members includes training in
communication-based second-language acquisition and literature-
based language arts and subject-maiter instruction in English for non-
native speakers. The training promotes strategies for higher-ozder
thinking, cross-cultural understanding, and ESL reading and writing.
There are regular opportunities for collegial discussions and/or peer
coaching related to the stafi development program. Adequate
planning time is provided for ESL and subject matter staff.

There is a program for the recruitment, selection, and training of
stafftowsurequahﬁed,wen-pmpmd and properly credentialed
teachers. Tesching competencies include demonstrated proficiency in
spoken and writien English; experience in learning another language;
understanding of other cultures; knowledge of first- and second-
langeage acquisition theory and research; ability to use effective
second-language teaching strategies for ESL and subject-matter
astruction; knowledge of the interrelationships among bilingual, BSL,
and mainsiream programs; and knowledge of first- and second-
language assessment.

EXEMPLARS

Curriculam

¢ The ESL curriculum includes written standards of expected
student achievement in developing communication skills,
including .

- Preproduction level-following simple commands
1uv




English as a Second Language (cont.)

- Intermediate fluency level--reading proficiency equal to aural
understanding

- Advanced level-discussions about personal history, leisure
activities, core-content subjects, and curreat events

Beginning ESL students grasp concepts through visuals,
pantomime, role play, native language use, and other meaning-
based activities. For the special needs, interests, cultural
backgrounds, and abilities of the intermediaie and advanced
students, core, extended, and recreational works of literary merit
are selected.

A swudent-centered curriculum reflects students’ own writings,
projects, and oral and written expressions of personal opinions,
ideas, and reactions to readings and activities. Students engage in
activities similar to those developed in the Califomnia Writing
Project: freewriting, drafting, respending, revising, editing, and
postwriting.

ESL and Coatent Arezs

ESL and content teachers are familiar with the students’ language
proficiencies and use this knowledge to facilitate students’
language and concept development.

Lictening, speaking, reading, writing, and thinking are developed
in specific core subjects through such sheltered English
instructional strategies as:

- Extensive use of audiovisuais, gestures, and other context
clues

- Access to native language support

- Cooperative learning and other interactive activities

- Meaning-based reading and writing activities consistent with
the California writing and literature projects

1&1

Instruction

e Developmental language acquisition approaches :

- Allow for the development of thinking and listening before
production.

- Use language related to real life.

- Require teachers to expand on what siwudents say by adding
details natural to the context.

- Involve guestions for which multipie responses are
appropriate and which offer unique response opportunities
from students.

- Require teachers to restate ungrammatical student ufterances
in correct form to clarify communication rather than correct
student emrors directly.

- Follew a progression from preproduction, early production,
speech emergence, intermediate fluency, and full fiuency to
meet the range of needs for preliterates, beginners,
intermediate, and advanced ESL levels.

Communicative ESL methods include total physical response
(TPR), the natural approach, suggestopedia, information gap
activities, the language experience approach, music and other
rhythmic techniques, poetry, storytelling, role play, drama,
readers theater, gam~e, affective activities related to confluent
education and value. .arification, critical thinking and problem-
posing, cooperative learning, and computer-assisted instruction.

Students acquire comrect pronunciation, vocabulary, speliing,
handwriting, and grammar through comprebensible input,
meaningful modeling, and practice in personalized contexts, such
as student-invented stories, individual spelling dictionaries, and
peer reading/writing response groups for clarifying and expanding
written work.
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English as a Second Language (cont.)

Active student learning includes the promotion of cognitive
learning strategies:

- Self-monitoring--seif-questioning, predicting

- Rehearsal--repetition, copying, underlining

- Elaboration—paired associations, analogies, metaphors

- Information organizing—-outlining, mapping, summarizing

- Affective—focusiuy aciention, self-rewards, self-praise

- Personal--relating to prior knowledge, personal experience,
and past events

In all classes teachers treat their perceived low ac™levers in ways
similar to how they treat their high achievers in terms of
opportunities to respond, help in responses, and positive
feedback; they create sitnations where all students’ ideas are
important.

Students are provided an additive language environment in which
they acquire a second language without abandoning their mother
tongue.

Transition from Oral to Written English

Preparation for reading and writing includes aural comprehension
activities and having studeats read first that which they already
understand and can produce orally (e.g., the language experience
approach).

Written standards for transition from oral to writien English for
ESL and content areas focus on students’ strengths in using
whole language to understand and communicate ideas, whether it
be the language of language arts, mathematics, science, history-
social science, visual and performing arts, physical education, or
foreign language.
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Initial literacy activities include pamtomime, manipulatives,
picture-word files, copying and copy-change writing, invented
spelling, choral reading and recitation, directed reading/writing
and thinking activities, and native language support.

School Environment

Students observe classified and certificated staff and adult
volunteers effectively communicating in English with ESL
students.

Students in ESL programs participate in the full range of
cocurricular and extracurricular activities, including sports, music,
publications, and academic and social clubs.

College preparatory and gifted and talenteq programs include a
proportionate number of students in FSL programs.

Students receive their share of general fund services hefore
categorical funds are used for supplemental services.

Home Environment

Teachers encourage parents to assist their students to succeed in
the program by visiting classes, encouraging homework,
monitosing use of television and radio, and listening to and
talking with their children in their strongest language.

Initial and frequent home-school links include phone calls, parent
conferences, school events, home visits, notes sent with stucents,
and letters in a language the parents understand.

Information about student progress is shared with parents, and
they are given opportunities to collaborate in decisions aecting
their children’s education.
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Englih as a Second Lengvage (cont)

Classroom Resources

e The classroom has a variety of peint and nongeint materials to
meet the needs of all preficiency levels of smdents; incloding
picture files, siory files, magazines, books, tapes, compaters, and
intermedisie and advanced ESL, resources in litersinre masch the
English-Ianguage-ans cumricalom in terms of vessions in the
native ianguage, adaptation:s, and nospeint forms goch a3
videotapes and video disks.

° The!zbla,chaixs,anddmksmmngedtoﬁcﬂitzteﬁd@im
pair, small-group, and wholeclass activities. ’

Evafuation and Assessiment

) Smdeutsareplacedmmebasisofmﬂﬁplecﬁ:mmgmsis
measured through formal and informal meaps, including
observation, proficiency scales, writing samples in tha native
language and English, other student work and pertfolios,
criterion-referenced measures, and selected morm-referenced
instrusnents.

e All staff wizo work with ESL students receive training on
interpreting assessment information, including observation
instrasoents, rating scales, informal and standardized tests, and
appraisals of student work.

Progrum Sspport

® ESLmhe:sandomermemeetregzhﬂywplanmgia
and materials which are effeciive for various populations to
maintain kigh standards of expected student achievemest and
promoete student strengths.
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The school library, health office, guidance servioss, and ofher
services gctively support the needs of students: in ESL programs
at z level.equal to iGe fwnam_ejnghshspegkas.

Support for the core curriculum includes:

- Different modes of istction—visual, zuditory, cooperative,
competitive, primary language, sheltered Englith -

- Varied activities and reacurces in order to meet the
specxzinzd mstructional peeds of the ESL populaticn

S:aftﬂevébpmentaad&qémﬁon

langpage asts consistent with the Califoenia writing and Ftesature
m.;m' ] o R .

Clazssroom teachers and ESL staff meet regularly to leara from
and zupport each ofier. Their coopenative efforts ehsuce that
mmmﬁmmmmm'mwm
English-language arts, SN -
ESLteachers bold appropriste credentisls and demonstraie
competencies to work with students in the BSL program,
including: D :

- Demonstrated proficiency in spoken ang written English

- Experience in learning another language
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English a3 & Second Language (cont.)

- Understanding of other cultural systems

- Koowledge of first- and second-language acquisition theories

- Ability to use appropriate teaching strategies

- meledgeof&emdaﬂmxbxpsammgtﬁhngu;g_m
and content-area cose cumricnlum and fnztroction-in Exglish

- Knowledge of first- and second-language 2ssessment
measures

RESOURCES

The following rescusce publications are availzable from the
Burean of Publications, Sales Unit, California Department of
Education, P.O. Box 271, Sacramento, CA 95802-0271 (phome: 916-
445-1260):

Eﬁiwss

The following resource publication s available for $10 from the
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_ | FOREIGN L ANGUAGE i
The foreign language program develops students’ proficiency in Classrcom activities include listening, speaking, :5sdmg,and - A8

using the lafiguagé to gaint and-give-information” for personal; social, writing about vseful content, “The language used is quthentic; - - g
professional, and educational purposes. This, proficiency-also reflecting the language spoken and read in‘a society that uses the
includ&culmmllitetacyrelaﬁngtothesocieﬁa_thatwkme language. ‘Assessment is holistic nd competency-base o

language. L . L Rell -
' Arply tiis Criterion equally (72l students; including average,
Foreign language instroction is student-centered and limited-English-proficient, andesachieving, and gifted-and falented %
¥ communication-based, and classroom business and learning activities m,mmgmmmmm
are conducted in the foreign language. and students who are members of etimic- groups underreprasented in

~ - L =
-
colleges and universities. =
o
e

&
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Experiencing and leaming about the world through a foreign Stroctuze drilis and exercites 2re the major studint ‘activities, L
language is the dominant activity in the foreign langnage ngnagmpmemmmwgdmdmd@xﬁmdg&m
program.  Leaming activities are organized to develop a steady entities. Higher Joveis of proficiency are viewed 33 more L
growth in communicative proficiency. Higher lavels of vocabulary, moes compiex graoemar, sxore difIChH texis to Ty
proficiency are attained by repeated use of language functions transtate, aod fewer ical errors.  Opportanives for
at increasingly higher levels. Commusicative practice tekes authentic communication are fimited.
place in actal or simulated everyday sitnations.
- Students eacounter cross-cultural similasities ard differences in Cultase is treated 23 2 separnte issve, Studants leam aboat ;
3 their comsnicative tfxks, and cultare is an integral aspect of customs, traditions, instittions, foods, and gocial formalities in
. the language 2cguisition process. scpare lessons.

- The language of the teacher and all leaming materials are The language used is con‘rived and out of context. It is .
representative of what is heard and read in societies where the chosen to illastrate certain Linguistic forms 2nd patiems. s
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Foreign Language (coat.)

language predominates. Significant literature serves as the
source of much ofthelanguagemedandmodekdandls
chosen to enhance students’ general knowledge and
understanding.

Instraction

Students acquire communicative proficiency by constantly
comprehending and using the language, demonstrating
compmhws;m of new eapmons before using them. They
practice communicating in meaningful contexts and realistic
situations.

Students practice and interact in péirs and small groups. They
gain and give information in varied, individual ways. They

move about, handle props, regroup, demonstrate, pantomime,

use technology, play roles, write notes, and read while

acquiting communicative competencies.

Students use the language freely, and they probe and
experiment beyoand what has been leamed thoroughly.
Teachers encourags such efforts and guide and support students
in developing new ways of expression. They provide
opportunities for students to engage in negotiation of meaning,
divergent thinking, and open-ended interaction. )

Students enjoy using the langeage outside the classroom. They
are stimulated and guided to interact socially and to read the
Ianguage for pleasure.

Students move through a variety of interesting, well-paced
¥ activities during an instructional period.

Content

Langnage learning expmm focrs on useful coatent.

Through communicative activities students expand their

knowledge of the other culture and people, of other subjecs in
the local curriculum, and of intemational issves.
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M o et

Literature is often translated and often chosen for its zesthetic
reputation or grammatical structures.

The teacher leads the students through steacture drills and
illustrates and explains the rules. The teacher has studemts

checking v understanding, The whole class eften ges in
choral respoase. -
Tcacharsmsuuctmdgmde\ on 3 whole-

class basis. 'I‘beymvxdesﬁpuddiabg«mfmsmdem
interaction. Students are required to remain in sssigned seats

under direct teacher contral most of the time.

Teachers constantly comrect students when they meke emors.
They require students to remain within the safe bounds of
carefully controlled language material end lessons.

Temusprefersmdemtousemelangnagemderdﬁea

teacher supervision. Reading 13 selected and assigned by the

teacher, and sasignments are checked for cosrect grammar,
usage, interpretation, or translation.

Teachers stay with one topic, lesson, or unit until it is
completed.

Language leamning centers on language structares. Minimal
importance is attached to context or to the jnformation that is
transmitted by the structures.
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Foreign Language (cont)

‘Matu'h!sandkesomw

ana!smgponmedevelopmentofcommunm&we L
proficiency. Bxercises and activities are commumicition-
ceatered, contextoalized, and ontent-focused.

Mateﬁa!samdesignedtopxovidce:q)lauauonsmdexerdm of
language components such as grammar,

proannciation,
‘vocabulaxy and so0. forth, Emcmsandlanguageacuvmesm

) ‘mechanical, and grammar-centered. Lesson
fomae'ana"sequwmmbym order in which Latin
g:ammarhasbeen ummyxm@\

Computers are used to stimulate communicative activities of Con\:ﬁmmoppomn@sfmmpplemenmylansuage E
various kinds, especially stodent-student exchanges. Video and analysis and'dnill only. Student interaction is limited to
film provide communicative stimuli and information in gmemﬁngmede&mnedammmdmjmndm. Video and
cuitarally anthentic settings and siteations. ﬁlmprovxdeﬂaveloguworpaaﬁveencnmsthht&emga

calture.
Suppart
'I‘bed:suiasummsmammmmmpmmmsevml 'Ihedisiriaprovidesafewsemestemoffo:exgn!an guage
foreign langnages with communication-based carricula, instruction in ooe or two languages; with little-provision for~ -
appropeiste rasterials, and trained tcachesrs. The schoo! staff atticulation or proficiency-based placeraent. The district makes
vdmfomgnhnguapmmmmaxﬂmmmm do with an outdated curricalom. gide and cutdated materials,
carolimest, Counselois and administrators do not ‘actively support and

promoie growih in the foreign language p:ogtam. °
Evaluation
Fvaluation procedures match the communicative objectives of Bvalustion instroments measure knowledge of grammar snd -
e program.  There is ongoing assessment of the kinds and vocabulssy. Objecﬁvqws&pMee students choose the
quality of messages students can undesstand and produce. ‘best anstvers dr résponses, Placeriant is based on a student’s 3
Smdenmmplmdmmepmmonmebmsofa previvus grades and courses completed. >
communicative proficiency rating. Proficiency testing measures
a student’s performance while engaged in a commuanicative ,
activity. ’
193 194 .
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Foreign Language (cont.)

CURRICULYM

The foreign language curriculum consists of a core of useful
communicative functicns, content, and cultural features. Students
employ the language in realistic situations that include listening,
speaking, reading, and writing in appropriate cultural contexts. The
curriculum also includes culturally approprisie gestures, facial
expressions, and voice modulations; social conventions and cveryday
living activities; academic subjects and literature; occupations; and
current events. Students develop proficiency in getting and giving
information in the language, expressing feelings, evaluating and
commtenting, regulating activities, organizing speech, and ensuring
undesstanding. They practice these language functions in such
contexts as traveling, shopping, eating, personal affairs, education,
occupations, social customs, the arts, science, current affairs, politics,
government, house ard home, public services, interpersonal
relationships, and so forth. Specific themes and topics are chosen to
meet studenis’ interests and needs, Languages offered include several
from Europe or the Pacific Rim, classical languages, the native
languages of students at the school, American Indian languages, or
American Sign Language.

INSTRUCTION

Communication-based instruction develops students who can use the
language to get things done. After initial language modeling and
input by a native-like model, students engage in communicating most
of the instructional ttme. Instruction is student centercd, involving
much interaction in the foreign linguage between students, students
and teachers, and students and materials. The teacher serves mainly
as a language model, coach, and facilitator, encouraging students to
use the language freely without fear of constant correction. Small-
group activities are employed often to promote maximum interaction.
Students are motivated to extend themselves beyoad their most
comfortable range in all language modes in order to develop higher
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levels of communicative competencs. Leaming activities are varied
and fast-paced. Teachers provide students with suggestions end
opportunities to use the language beyond the zlassroom.

MATERIALS

Written and audiovisual materisls provide students with authentic
language and cuitural eacounters for practice in communicating.
Computers serve as communizative partners or links with pariners.
Materials and technologies are used also to stimulate interaction
between students in the classroom. Common cbjects, models,
cutouts, drawings, and pictures are used to trigger communicative
activities; students ask questions, express feelings, tell stories, write,
hypothesize, and read in the target language.

SUPPORT

The school district allots sufficient resources to the foseign language
program and provides for a studentfteacher ratio that facilitates
commumicative activities. Teachers have time to meet and plan an
effective program. The district has an articulated K-12 foreign
language program with a placement procedure based on proficiency
in the language. Only qualified foreign language teachers are
assigned to teach foreign languages.

EVALUATION

Evaluation measures how well students can understand and
messages in the foreign language. Criteria include the quantity of
specific functions and vecabulary the students can use in
communicating, the culteral literacy exhibited, structural accuracy,
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Foreign Language (cont.)

" fluency, and promumciation. The major consideration, however, is a

holistic assessment of the degree to which messages are being
understood as tended. The degree of success of the students in
communicating, using authentic language or real-lifs sitmations,
determines the effectiveness of the foreign language program.

STAFF DEVELOPMENT

There is a planned staff development program that supports
instruction for communication-based language acquisition. Teachers
have a role in such plaoning and have time for peer observation,
peer cozching, regular collegial discussions, and problem solving.
Opportunities are provided to meet with outside consultznts, attend
conferences ard workshops, and visit other successful programs.
Teachers are vrged to travel or study abroad, participate in teacher
exchange programs, attend university classes, try new teaching
strategies, and share new ideas with their colleagues.

EXEMPLARS

® The foreign language program is guided by a cumriculum that:

- Delineates the core communicative functicas and content to
be cquired by students at each proficiency ievel

- Suggests effective instructional strategies for attaining
communicative proficiency in the classroom

- Describes expected student performances at esch successive
stage of proficiency

- Prescribes assessment procedures for determining student
attainment of proficiency objectives

- Emphasizes cultural skills and Anowledge as integral parts of
language ecquisition

- Suggests materials and activities for enhancing students’
learning of the core cusriculum
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g the more elementary stages of foreign language }wning,l

students

Listen to and comprebend talk about basic objects and
actions. )

Follow and eventually give simple commends and
Understand references to numibers, colors, weather, fime,-and
so fogth. :

Emplat? basic cultural conventions and formalities, including
gestures and body l-nguage, and lezm sbout cultural
differences.
Um@rwwmmmw&m
expressions, using sppropriate words, gestures, and

actions

Leam about and practice holiday traditions as celebrated in
the target culture. -

Practice writing messages that have beea coaveyed osally and
read for information in a variety of seares.

Listen to and comprehiend stories and respond %o questions
about the stories; psnlomime or act out what is Beard,
Takxe part in simnifated eyeryday activities such as buying
things, eating, talking about the weather, prepering foods,
vigiting the doctor, following directions, epumerating, playing
games, and identifying things s aod y

Listen to and comprehend videotapes, recorded conversations,
stories, and film excerps, and work with specially-designed
compuier prog-ams.

Interact with more advanced students or native gpeakers.

¢ During stages of foreiga language learning beyond the elementery
or novice levels, studemts:

Engage in simple conversations about eveiyday topics with
some spontaneity.
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Foreign Language (cont.)

- Narrate simple series of events when cued by a picture series
or other stimuli.

- Describe the basic physical qualities of things and people.

- Play convessaticnal roles in simulated, unrehearsed, everyday
situations,

- Retell simple stories they have heard, read, or seen enacted.

- Exchange information, recordings, videos, magazines, and o
forth, with a class in a country where the target language is
spoken,

- Simulste telephone conversations, including the calling and
answering routines encountered in the target society.

- Work on projects in the foreign language, sccording to
individual interests, involving various aspects of the culture
and country where the language is spoken.

- Prepare short talks on topics of individual nterest.

¢ Students in more advanced levels of instruction:

- Display consigerable evidence of grammatical control when
engaged in comversation.

- Engage in discussions beyond basic everyday comversation
that relates to students’ personal histories, ieisure-time
activities, cusrent eveats, and literature.

- Write letters, compositions, and stories.

- Read literature appropriate to their age and language
proficiency level.

- Pammpate in activities featuring careers involving or
requiring proficiency in a foreign language.

- Work on higher-order thinking skills in the target language.

- Write loager compositions and essays in the foreign
language, using approaches similar to those in the California
Writing Project.

- Write and act in skits and shost plays.

- Use the language outside the classroom.

RESOURCES

The following publications are available from the Buregu of
Publications, Sales Unit, California ent of Education, P.O.
Box 271, Sacramento, CA 95802-0271- (phose: 916—445-1260)

guide and diskette), 1987.
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N

200 S




INSTRUCTIONAL PROGRAMS: SCHOOLWIDE EFFECTIVENESS

The schoolwide effectiveness criterion focuses on how conditions Apply this criterion equally to all students, including average,
at the school combine to enable students to be successful learners. limited-English-proficieat, underachieving, and gifted and talented
It deals with the school’s curriculum, the imglementation of the students; students receiving special education instruction and services; .
curriculum, the impact of the curriculum on the students, and and students who are members of ethnic groups underrepresented in

instractional methodology. colleges and universities.

School and district policies and prectices reflect an academic students with differing abilities and needs (e.g., students of high
focus cn student learning and achievement. Students participate in a ability, disadvantaged, limited-English-proficient {LEP), or
broad-based curriculum which includes reading and literature, oral handicapped students) are achieving at their highest potential.
and written expression, mathematics, science, history-social science,
visual and performing arts, -and physical education and health. The Students’ interest in the subjects being learned is evident. There
3oals and objectives of this written curriculum clearly define rigorous is 2 maxjmum use of time for instruction, free from interruption, and
content consistent with professiopal and community standards, The students are actively engaged in learning activites. Learning time is
curricelum emphasizes enabling students to apply what they learn. extended through regular homework, which is integral to the

task and which challenges students to apply what they have learned.

The selection of instructional materials, the design of lessons and Instruction is teacher-directed, with a variety of teaching strategies
assigninents, and the determination of the scope and focus of and materials matched to both the content ty be learned and the
assessment are coordinated and aligned with the knowledge, skills, needs and strengths of students. Students’ daily work is at a level
and values defined in the goals and objectives of the written of difficulty which both challenges them o leam and grow and
curriculum. The sequence of instruction received by the student provides experiences of success and competence in lesrning.
reflects a progressive shift in emphasis from basic-skills-centered Students’ exposure to new concepts and skills is initiated through
instruction to content- and application-centered instruction. High direct instruction from the teacher, There is timely teacher responce
expectaticas for what students learn reflect a schoolwide belief that to student work to verify comprehension, especially dusing early
all students car leamn. practice of new skills. Students are coached by the teacher as they

practice and apply previously learned material. Teachers encourage

Student achievement, as determined by a variety of measures, and guide students to think and communicate about what they are
reflects significant increase or is maintained at a high level. The learning.

assessment data evidence learning across the curriculum, The
instructional practices and precedures are modified on the basis of EXEMPLARS

hat assessment. Students are learning content beyond factual
knowledge of ideas, concepts, and issues, and complex thinking and e The academic program is the focus of the goals and cbjectives
communication skills such as analysis, interpretation, evaluation, developed by the priacipal, staff, and parents at the school.

problem solving, and application. Assessment data indicate that
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!nszmcﬁonal I Programs: Schoolwide Effectiveness (com.)

Studeits receive broad-basedcwnmdum, mcludmgmstnmum in
reading, writing, mallanguage,hmann‘e,maﬂ:cmms;scche,
history-social scivnce, visual and pesforming asts, physical
education, and health. All students have access-to this balanced
curgiculum;

Ingtruction and assessment in each subject area are coordinated
angd aligned with the goals and objectives of fhe writen
curvictlum. Students’ instruction in basic sidlls and content areas
reflects the goals and objectives of the curricufum.

The goals and objectives of the curricutum are clearly defined
and are evideat in:

Lesson plans and classroom work
Selection. of instructional materials
Student assignments
Agsessment peactices

Grade-level expeciations are established and are put info practice
for skills, knowledge, and values to be leamned in each area of
ite curriculum. They reflect high standards and expectations.
Gradz-level expectations have also beea set for homework, the
reguired reading lists by subject ares, and the quantity and
quality of wriling assignmerds in each subject area.

The curriculum exhibits rigorous academic content consistent
with professional standards exemplified in California state
frameworks, county courses of study, cumriciium plsnning
handbooks, publications of prefessional curriculum associations,
andtbedmﬁictcomeofsmﬁrandwﬁhoommmtysmdards

and expectations.

There is an emphasis on enabling studeats to use and apply what
they learn, beyond rote drill and practice, as svidenced in:
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Allocauonofclassmne
Ssmp!esofsmdem'work .
Qualityofmiassassxgnmentsand‘homewea‘k—
Stmdardsofacmevmem

Asmmemdata mmemggwcmummmm
student ahisvement (wfi:diaouppe:qwﬁle,mmdkacﬁievmg
lower quartile, LEP; and . dizadvantaged studmts)xsmcreasmga
bemgmamamedatahighleve}for

- Ro&eshmm&c!sw

- Ideas; consépts, and issues
- 'mmkmg and_commumcahm ml;;d suchrds fmmulatmg

LY

solvms _byZing “
sztnatzons, thu&ingdzﬁeaﬂae expressing. thonights logically
it writtén 2ad oral fm, of fmgxmg independeny
judgments

Asmsmemwaﬁgnedmtbcunwulmandﬁ:smwm
mhzdeaavarﬁezyofmemodsmwwhansbangasmm

Wosk samples, demwstrauom, presamatwns
Teacher<fiade tests

Textbook chepter tests/questions
Criterion-referenced tests

Nosm-referenced teats

Students learn peactical study skills as a part of the reguler
instractiona! program, Tley include:

- Notetaking - Cutlining
- Reading for main ideas - Following good
studv habits

A
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sttmcnonal ngmms: Schoolwide Effectiveness (cont.)

e 'mecumcuhmateachgmde!evellsatuculatwwiththenext ' ® Al!smdemsareexpectedtocomp!eteﬂveryhomework \

higher grade. Art:culationbetweenthexeg\ﬂarandxpecml assignment. Homewoxkxsrevxewedandrenunedmaumely

<5 pmgmmstaﬁ‘sisfreqmtandregu!m manmer, . . \ S SN
° Classroomumexswenmmgedformammnmconcenmmm ® msmumalmateﬁa]s approaches,andpacmgatemﬁ'emnmd,

‘ teaching.and learning activities. Teachers® interactions with &s appropriate, for students with different néeds and abilities,

students are frequent and related to the content of the’ curriculum,
Students undesstand their assigaroents and have sufficient time to
3 complete them; their progress is-regularly monitored; and they
receive timely feedback on their work.

¢ Direct instruction by the teacher is evident at critical points in
learning:

- Presenting new concepts and skills

- Modeling -~

- Guiding early prictice of new skills

- Coaching extended applications

- Encouraging and guiding students to think and
communicate about what they leam

o Assignments are challenging to students and yet within mach 80
that hard work brings success. Studm:;sarepmndofwhatthey
accogp&zsh,andﬂzeuamdemicsnccessismgmzedby

. ® Avarietyof:eacbingmxegiesmdmatezia!sisused. In this
- way the content to be learned and the needs of the students are
matched.

¢ Teaching metiods are geared to the intended level of leaming,
application, analysis, synthesis, and judgment of the material
presented.
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SPECIAL NEEDS

T*. special needs criterion focuses on the extent to which the The information gained through an assessment of the special
services provided for students with special needs enable them to be needs secvices is added to what the reviewers have learned about the — .
successful leamers in the regular program. Apply this criterion instruction of students as they participate in the regular program. o
equally to all students, including average, limited-English-proficient, Information about how students are learning and what students are :
underachieving, and gifted and talented. studeats; students receiving learning in the specific curriculum areas is also included tofoma -
special education instruction and services; and students who are complete picture of the effect of instruction on siudents with special
members of ethnic groups underrepresented in colieges and needs. Z
universities.
s g T T ik S L N i SN

The special services the students are receiving suppoct their experience a continuity of services. Special services supplement the
successful participation in the regular program, and each student with quality of instruction students would have received from the regular
special needs is expected to master to the extent of hig or her ability program alone.
the same curriculum provided all students. For the high-ability or
high--chieving student, special services remove ceilings, raise the
conceptual level, and extend ihe breadth and depth of the regular EXEMPLARS 1
program. The curriculum, materials, and methods used in the regular
classroomareappmpriatetothespecialneedsand&c!iviticsofeach ; ; ;
student whether those needs result from a handicspping condition, a ® roviey taty special needs have equal access 1o the cumiculum
primary language other than English, or achievement levels
significantly above or below those of the mgzjority of students, . curriculum ; ith special
Student work is rigorous and challenging for each student, ’;‘::dstoitsal well me:c e;lv i?‘{d;%wax msdmce, and

o

Students are experiencing success in learning the skills and mm;ﬁ;ﬁm the basi skills of writing,
concepts of the curriculum commensurate with their highest potential . As much as possible, special services are peovided within
and are feeling positive about themselves as learners. Each adult the regular classroom setting.
working with the students is knowledgeable about their needs, - When students must be pulled out of class to receive
capabilities, and leaning prugress, and expects them 10 be successful special services, the pull-out sessions sre scheduled for
in school. The special services received by students with multiple times that do not preclude the students’ acquisition of the
nwdshavebeenpnonﬁzedsothattheglmmmwdsmbmng basic skills and knowledge of the cumiculum,
addressed first. Ongoing communication and collaboration among . The use of the primary languages of the
the classroom teacher(s) and specialist staff members have resulted in limited-English-proficient students allows them to
2 Integrated program for each student, allowing him or her to continue learning the basic skiils and knowledge of the

curriculum at a normal pace while developing fluency in
English,
107 2
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Special Needs (comnt.)

- Students oa individual education plans (IEPs) participate
in the regular program to the full extent permitted by
their handicap.

o The special services received by each special needs stuc'snt
support his or her participation in the regular program.

- Special services instruction is coordinated with regular
instruction through use of textbooks and other
instructional materials, as well as through articulation of
the skills and concepts being leamned.

- The cumiculum materials and methods of instruction used
in each setting are appropriate to the student’s needs,
abilities, and language proficiencies.-

- Learning activities in each setting build upoa and extend
the student’s current level of knowledge.

- Special zexvices are provided with minimum disruption to
the student’s participation in the regular classroom.

e The lessons and sssignments received by the students with
special needs are 28 rigorous and challenging for their diagnesed
level as those received by all students.

- The regular classroom teachers and the specialist teachers
expect each siudent to achieve up to his or her highest
potential,

- The lessons and assignments challenge each student to
(1) develop the critical thinking skills f inquiring,
analyzing, solving problems, and evaluating situations;
and (2) exercise creativity.

¢ Student work shows that students are experiencing success in
leamning the skills and concepts of the curriculum, and it is
evident that they feel successful as learners in each curricular
area.
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meregularclasmomtwhmaudthosepmvmingspecnl

services wueet regularly toplaaaniimplaneachamwmgmm

of instruction. - -

- Boﬂxmmalmdongcingmmdmmm
bctweenﬂwmgtﬂm'&a.smommchmmdmespecmm
staff,

- Mmmgmm'oppmmiﬁesfmmgﬂm‘mdspeﬁamt
teachers to-meet and share information about ihe
student’s ps -and to plan instructional snd suppost
gervices for hiru or her, such as through ¢ am teaching or
asiu&ansﬁxdyteamaggom

- Regular classrocm (eachers and specialist siaff members
freely commuricate with each other on an informal as
well as & formal basis,

- Parents are kept fully informed o1 their child’s progress.
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LEARNING ENVIRCNMENT

The learning environment criterion focuses on how effectively the
school and classroom environment support and encourage each
student’s academic, personal, and social growth. In applying this
criterion, consider (1) classroom environment; and (2) school
eavironmeat.

Apply this criterion equally to all students, inciuding average,
limited-English-proficient, underachieving, and gifted and talented
stodents; students receiving special education instruction and services;
and students who are members of ethnic groups underrepresented in
colleges and univessities.
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The learning environmesnt of the school reflects an academic
focus. The principal, staff members, parents, and students perceive
sckool as a place to leam and bold high stendards and expectations
for student achievement and behavior. They view leaining as the
most important source of joy and personal significance offered tu
each child by the school. Staff members are task-oviented and work
to maximize the time studeats are engaged in academically produc-
tive activity; classrocom interruptions are held to a minimum.
Students are motivated and exhibit initiative for learning; they are
comfortable approaching their teachers to gain or clarify izformation.
Teachers manage the learning environment so that ail students have
equal opportunities to leamn.

Regpect and support among and between students and staff mem-
bers are evident throughout the school. Studenis 2ad staff members
are proud of 2nd enjoy their scheol. Together they develop and
mainfain a safe and erderly cavironment for leamning. Schoolwide
rules are reasonable and known by all, and each staff member
enforces the rules consistently and equitably.

Schoolwide procedures for recognition of and awards for student
achievement and citizenship are designed so that each stedent has the

opportunity to be recognized for good citizenship and for significant
schievement.

Staff members routinely work together to identify 20d solve
day-to-day problems of instruction, student discipline, student
schedules, and so forth to achieve schoolwide goals and objectives.
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The morale of siaff members is high ard is maintsined through
established procedures for recognizing individnal strengths and
special cuntributions to the stadents and the school community.

Home-sciicol communication is well establisked and ongoing.
Parents are kept informed of their child’s progress in school, and
input from the parents is songht on a regular basis. Resources of
the community are used to enhance the leaming environment of the
school.

PR

EXEMPLARS

o It is evident throughout the school that the primary business of
the school is leamning.

- Students end stsff show enthusiasm for lesrning and pride
in the envircamental conditions which encourage leaming.

- Stadents are punctual and eagerly settle into work at the
beginning of each imstructionsl period, working through
each assignmeent.

- Teachers are learning-oriented; they begin ca time and

- Anpouncemrats Go not intesrupt instraction,

- Cleszroom  _suptions resulting from puiling students out
for gpecial services are mint
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Learning Environment (cont.)

- Teachers manage instruction so that each student receives
an equal share of teaching time, attention, and learning
material,

Standards and expectations for student achievement =ud behavior
are widely known.

- Students, parents, and staff members are all invotved in
setting standards for behavior.

- Students and staff members alike believe that the school
rules are reasonzble and are consistently and equitably
enforced.

- Students are tanght the school and classroom rules and
are held accountable for maintaining them throughout the
echool year.

- Students perceive school as % safe place to be and feel
that their teachers, the principal, and other instructional
and support staff support them as leamers.

The cleanliness and appearance of the classrooms, halls,
restrooms and school grounds and the enthusiasm of the students
and staff members attest to the pride the students and staff
members feel in their school.

Students and staff members receive recognitior for good work.

- Students are recognized for their citizenship and for
academic achievements in assemblies, by classroom or
grace level; through special recogpition by the principal;
tirough award nctices sent to pasents; and so forth.

- Teachers a=d other instructional staff members receive
recognition that acknowledges excellence in teaching,
curricular knowledge, special abilities to work with other
staff members and with students, and willingness to
contribute additional time to student activities.
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Staff members work cooperatively in developing and carrying out
schoolwide policies. They respect each other as professionals
and recognize one another’s individual strengths.

Parents are kept informed of the of their children on an
ongoing basis, as well as sckool goals, school rules and student
responsibilities, homework policies, and gpacial activities of the
school. This is done through newsletters, teacher and principal
communiques, conferences, and so forth.

Parents have regular opportunities to share their expectations
regarding the school program, including participation at school
site council and other cocncil meetings.

Resources of the community, such as parks, businesses, libraries
and museums, community groups, and local governmental
agencies, support the school and are used to enhance the leaming
eavironment of the school.
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STAFF DEVELOPMENT

The staff development criterion focuses on how effective staff
development activities have been in increasing the skills and
knowledge needed by adults in the school to implement an effective
instructional program.

In applying this criterion, consider the effect of staff development

on the instructional program for all students, including average,

- \,f SKAL AR
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lhnited-English-proficient, underachieving, and gifted and talented
students; students receiving special education instruction and services;
and students who are members of ethnic groups underrepresemed in
colleges and universities.
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Staff development activities are planned, carried out, and
evaluated for the purpose of improving the job-related knowledge
and skills of principals, teachers, instructional aidés, classroom
volunteers, and other student support personrel, including parents
who tegularly interact with students at all grade levels. By
increasing awareness and refining skills and by changing attitudes
and behaviors, these activities are enabling staff members tc deliver
curriculum and instruction which is rigorous, challenging, and
respoasive to student needs.

The content of the staff development program clearly reflects
establisned school goals for curriculum, instruction, assessment, and
student achievement. A careful assessment of participants’
strengths, competencies, interests, and needs as they relate to the
school’s goals is used in determining contert. Staff members
understand what the goals and objectives of the school’s planned
program are, what their individual responsibilities are for
implementing the program, and how what they do fits with what
others do. Each adult leams whatever is necessary to carry out
effectively kis or her past of the program, and staff members utilize
information and techniques acquired through staff development
activities in their day-to-day instruction.

The staff development program includes effective teaching
methods and techniques. Instructional strategies include modeling,
coaching, and other follow-up support in the classroom and are
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directly related to staff needs. Adult interaction at the school
sustains high interest in professional growth and improvement.
There is an obvious commitment to continued participetion in staff
development activities. The staff development program is actively
supported by the administration through participation atd
commitment of time and resomurces.

EXEMPLARS

o The content of the staff development program clearly reflects
established schoel goals for curriculum, instruction, assessment,
and student achievement,

- The staff development program: i3 school-based and
addresses both individual and schoolwide goals.

- An assessment of student progress in relation to the
identified curriculum is used to determine any areas of
instruction requiring either individual or whole-staff
instruction and support.

- An agsessment of the participants’ strenghs, competencies,
interests, and needs is used to determine the content of
the staff development program.
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Staﬁ' Developirent (cont.)

e The staff development program mdwgned to improve the
job-related skilis and knowledge of ail personnei who work with
students at the school.

& The staff development activities help staff members refine . -
existing skills as well ag leam new - s, develop attitedes.and .
behaviors that are more effective in we classroom sebting, and
gain knowledge nscessary for effective unplementatipn of the
curriculum. o

o It is evident through classroom observation and from talking with
staff members that they are using information and‘lechmqm
which they learned through staff development. activities.

e Staff membess understand the goals and objectives of the planned
program, their respoasibilities in carrying out the program, and
the- interconmection of those respounsibilities with the
responsibilitics of cthers in implementing the program.

¢ Those who conduct the staff development program use effective
teaching practices, including:

- Modeling - Guided practice
- Coaching - Peer observation, support, and
assistance

e Staff are directly involved in planning staff development
activities and conducting an evaluation of thsm and are
committed to continited participation.

o Staff development activities are systematically evaluated, and the

evaluation results are used to design or redesign staff
development activities.
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The admmﬁmum;wuvei& supports th¢ p:oggam thxough

pmlcipau@ allocation of time for ‘staff development activities, .
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LEADERSHIP

The leadership criterion focuses o7 the extent i0 which
schoolwide leadership is used to promote and support the
instructional program for all students.. Be suse to consider all
aveniues of leadership within the school setting, including those
vested in the principal, assistant principal, program coordinators,
resource teackers, grade-level chairpersons, and teachers in a
leadership role on committees and special assignmeats.

Apply this criterion equally to all students, including average; "
hmxted-Bnghsh-proﬁment, underachieving, and guited and talented
students; stiudents receiving special education instruction and services;
and stadents who are members of ethnic groupsunderrepmsemedm
colleges and universities.
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School leaders, who include the principal, assistant principal,
program coordinators, resource teachers, grade-level chairpersons, and
teachers in a leadership role on committees and special assignments,
are knowledgeable about the curriculum aud instructional practices.
Leadership supports and encrmrages staff members’ efrorts to
improve instruction.

There is a strong academic orientation throughout the school
program based on clear expectations for learning and behavior from
school leaders. The loca! geverning board, the superintendent, and
the principal support this common purpose through policies,
personnel practices, and allocation of resources. School leaders
clarify and promote school goals and high expectations for
achievement.

Teachers regularly receive timely and meaningful feedback based
on classroom observation, student performance, and discussion. Siaff
differences in skill, styles, and personal values are considered in
making assignments; these differences are considered in justly
allocating human resources to students.

Leadership and responsibility are shared among staff members;
adultz model the leadership and cooperation they expect from
students; staff members participate in many decisions; defegated
leadership is respected.

113
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School leaders promote and support improvements in the. school
program consistent with school and district goals. Time is allocated
to a regular process of analyzing and evaluating data sbout student
performance and motivation, staff performance and morale, and
instructional program implementation. Based on discussion and
understanding of what causes the results evident in these data, plans
for improvement are made and implemented. There is broad-based
participation in and commitment to this well-organized and
well-managed improvement process. Curriculum and staff develop-
ment resources are allocated in support of the planned improvements.
Leadership encourages and supports the use of cutside practitioners
and experts in the curticulum areas being improved. District and
and other professional associations are available and utilized in

planning.

School leaders focus the motivation and talents of staff members
on improving and sustaining excellence in the educational program
of the school. Staff and student morale is high, as evidenced by
good attendance and enthusiasm for school as a place to ieam.
School leaders work harmoniously with the community, and pareats
are active supporterz of the school program.
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EXEMPLARS -

Goals, standards, and expectations have beea stated by school
and school district feaders-for student achievement and-behavior.
Mestamnemsarecentrahop!mmgmdxmplunmuonm
all levels and are well known throughout the school. . -

Staff members expect all student~ to achieve these standards, and
all adults feel responsible for the achievement and be’ﬁavxm of all
students.

The content of curriculum and the sequence and materialy of
instruction are coordinated throughout the grade levels in each
curricular area.

Schoolwide procedures for placement and promotion of students
are established and consistently used.

School leaders protect instruction from interruption by stressing
discipline and supporting teachers in discipline matters, by

keeping public places (halls, grounds) quiet, and by minimizing
classroom interruptions from the intercom, bells, andfor visitors.

Criteria, procedures, and practices for personnel evaluation at all
levels demonstrate the importance of learning as the focus of the
school district.

Instructional supervisors give timely feedback and coaching to
teachers based oa classroom observations, studeat performance,
and discussion. Observation with feedback includes but is pot
limited to:

- Implementation of curricular goals and objectives

- Maximum use of time for instruction
- Interaction with students
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Lessong’ design and presentstion”

Development of thinking and communication skills
Opportunitics to express creativity
Relaﬁomhipofdwmmgthsandwukwsmofvaﬁous
mchmgmemodsmthecommandleaminggoal

Adults model good leadership and cooperation,
The school board, superintendent, and principal support the fair
anid consistent application of school rules and the recognition of
poﬁtiveleaminghebaviot .

‘Leaders organize, mmge, andsupponmongoinympmmnm

processwhkhhasbroad-basedmﬁ&dparmtcmtmemm

Evalmﬁonofsmdcmmmffpetfamm

Evaluation of the curriculum and its implementation

Anﬂymofsymptmmmddetemmaﬁmofceuses
Plans for-actiop——

Strategies for mplancmaﬁm

Assiatmceandwadmhlpﬁomouixidethzdistﬁctuenﬁlized.
including materfals, training, guides, acd standards, from:

- Curiculum associations

- Professionst oeganizations

- Offices of county superintendents of schools and the
Califorpia Department of Education

- Institmtions of higher education

- Teacher education and computer centers, Special
centers
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Leadenship (cont) - ‘ ‘ B

o m&maﬂomemom-mmmlandlmnm«mmmonand , L
mennpmwofmxmw. N )

. Ladesspuﬁcyteinmguhﬂy-achedmed L
devgioaeaat which emphasizes™ mnﬂculumiﬂd!ns&uctioml -
practices,
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PLANNING, IMPLEMENTINSG, AND EVALUATING THE SCEOOL PROGRAM

The planning, implementation, and evaluation criterion focuses on
how effective the planning, implementation, and evaluation
procedures used by the staff and parents at the school have been in
developing and delivering an effective program for each studeat. This
process involves determining what in the program needs improving
Zad how to make the necessary improvements. Judge the quality of

the improvement process in terms of the effect of planning,
implementation, and evaluation activities on the program.

Apply this criterion equally to all students, including average, s
limited-English-proficient, underachieving, and gifted and talented -z
students; students receiving special education instruction and services; -
and students who are members of ethnic grosps underrepresented in
colleges and wuiversities.
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As 3 result of collaborative planning among staff members, the
ytincipal,andparems,thueisacommenunderstandmgofwhat
students will learn in school, how they will learn it, and how they
will be supported as learners. The roles and responsibilities that
students, parents, instructional and support staff members, and the
principal will play in the learning process are known. The goals and
improvement activities of the program are clearly defined and shared
by staff members and students throughout the-school. The sflocation
of resources, inchuding time, and the working relationships of
everyone at the school are focused on achieving these goals. The
scitool plan provides a focus for alignment of curriculum,
instructional practices, and evaluation. The coordination of the
instructional program across grade levels and the cooxdination
between the regular program and special services for students with
special needs are maintained through ongoing planning efforts of the
teachers, specialist teachers, and the principal. Good commusicztion,
coordination, and mutual support are evident among all staff
members, and they are committed to the implemeutation of their

planned program.

Procedures used for ongoing plamiing 2nd evahation are known
to all staff members and are routinely used. Modifications to the
program are made in response to the observed effects of the
curriculum and instructional activities on students. The support
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EXEMFPLARS

Ther - is a collaborative planning process that involves staff
members, the principal, and perents.

- In school improvement schools, the school site council
serves as the locus for the plenning process.

- In schools serving students with special peeds, parents of
these students have a veice in the planning and
evaluation of these services. -

- There are opportunities for all parents and all staff -
members o be involved actively in defining schoolwids
goals and objectives as participants in the planning
process at the school.

- All parests and staff members have oppertunities to
evahuate the effectivencss of the planned program and the |
extent to which the goals and objectives are being :
aftained. -

- Sufficient time is allocated to the planning process.
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Plarming, Impienenting, and Evaluating the Schoo! Program (cont.)

¢ There is common understanding throughout the school of what
we students will leamn, how they will leamn it, and how they will
be supported as learners.

- Teachers are in agreement about what studeats are to
learn in each curricular arca and at each grade level.

- The major instructionel strategies that were agreed-on -
mnmgmeplammgwocmmbemgused.

- Schoolwide policies and practices for homework,
discipline, studeat placemnent and promotion, aad so forth
that were agreed on during tie planning process are
being implemented.

o Each staff member understands the overall intent of the planned
program, what his or her individual role and responsibilities are,
and how those responsibilities relate to what others are doing or
will do.
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All staff members, mcmdingmosepmvxdmgmmmsudenm
with special needs,-communicate with-ons another regularly and
work mge&wrfox coordination and for mutual support.
Thare is a high level of staff commitment to canrving out the

p:ogramasplmed.

The pmcedmes (formal and informal) used for planning, ongoing
planning, and evaluation are widely known throughout the
school. Staff members know:

- Who i3 le for what

- What kinds of evaluation data are routinely collected

- How tzose data are analyzed, by whom, and how they %
musedinp!anmngmommm:&changw o

- How to use the ongoing planning process to institute b
programmatic chenges BN
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" Publications Available from the

Department of Education

There are almost 700 publications that are available from the California
Department of Education. Some of the othier more recent publications or those

most widely used are the following:

ISBN Title (Date of publication) Price
0-8011-0271-5  Academic Honesty (1986) $2.50
0-8011-0722-9  Accounting Procedures for Student Organizations (1988).............. 3.75
0-8011-0272-3  Administration of Maintenance and Operations in

Calitomnis School Districts (1986) 6.75
0-8011-0883-7  The Ages of Infancy: Caring for Young, Moble and Older

Infants (videocassette and guide) (1990) .uueeeevnssvsenesescsenssnnns 65.00
0-8011-0216-2  Bilingual-Crosscultural Teacher Aides: A Resource

Guide (1984) 3.50
0-8011-0275-8  California Dropouts: A Status Report (1986) 250
0-8011-0783-0  Califonia Private School Directory, 1988-89 ( 1988) .....ceeercerens 14.00
0-8011-0853-5  California Public School Directory (1990) 14.00
0-8011-0748-2  California School Accounting Mastual (1988) ..ooovvvveeveeveeo, 8.00
0-8011-0715-6  California Women: Activities Guide, K12 (1988) oo, 350
0-8011-0488-2  Caught in the Middle: Educational Reform for Young

Adolescents in California Public Schools (1987) w.....cvvvsveeenns 500
0-8011-0760-1 ~ Celetrating the National Reding Initiative (1989) von................ 6.75
0-8011-0867-5  The Changing Language Arts Curriculum: A Booklet

for Parents (1990)} 10 for 5.00
0-8011-0777-6  The Changing Mathematics Curriculum: A Booklet

for Parents (1989)} 10 for 5.00
0-8011-0241-3  Computer Applications Planning (1985) 5.00
0-8011-0823-3  Coordinated Compliance Monitoring Review

Mznual, 1989-90 (1989) 6.75
0-8011-0833-0  Directory of Microcomputer Software for School

Business Administration (1990) 7.50
0-8011-0749-0  Educational Software Preview Guide, 1988-89 (1988)..cu.ecerecrcnnes 2.00
0-8011-0489-0  Effective Practices in Achieving Compensatory

Education-Funded Schools IT (1987) 5.00
0-8011-0041-0 English-Language Arts Framework for California

Public Schools (1987) $3.00
0-8011-0731-8  English-1.anguage Arnts Model Curriculum Guide,

K—8(1988) 3.00
0-8011-0786-5 Enrichment Opportunities Guide: A Resource for Teachers

and Students in Mathematics and Science (1988) .................. $8.75
0-8011-0710-5  Family Life/Sex Education Guidelines (1987} ..o...cooomrvvsssssoo.o.., 4.00
0-8011-0751-2  First Moves: Welcoming a Child to a New Caregiving

Setting (videocasseites and guide) (1988)* .......ccccrereorrrrvrnennne 65.00
0-8011-0839-x  Flexible, Fearful, or Feisty: The Different Temperaments of Infants

and Toddlers (videocassette and guide) (1999)% ..ccouvvvvrerernnnns 65.00

*Videocassette also available in Chinese (Cantonese) and Spanish & the same pnice.

1The price for 100 boaklets is $30; the price for 1,000 booklats is $230.

$The following editions are also available, at the same price. Amenizn/Enghsh, Cambodian/
English, Hmong/English, Japanese/English, Korcan/English, LaouaryEnglish, Piipmo/Enghish,

O ipanish/English, snd Vietnamese/English.

RIC

ISBN Title (Dute of publication) Price

0-8011-0804-7  Foreign Language Framework for California Pubijc

Schools (1989) ) . $550
0-8011-0809-8  Getting in Tune: Creating Nurturing Relationships with Infants

and Toddlers (videocassette and guide) (1990)* ................... 65.00
0-8011-0289-8  Handbook for Physical Education (1986) £ 4.50
0-8011-02499  Handbook for Planning an Effectivc Foreign =~ = ° X

Language Program (1985) ) 3.50
0-8011-0320-7  Handbook for Planning an Effective Literature Program (1987)....3.00
0-8011-01794  Handbook for Planning an Effective Mathematics

Program {1982) . anien 200
0-8011-0290-1  Handbook for Planning an Effective Writing Program (1986) .......2.50
0-8011-0824-1  Handbook for Teaching Cantonese-Speaking Students (1989) ......4.50
0-8011-0680-x  Handbook for Tesching Japanese-Spesking Students (1987).........4.50
0-8011-0291-x  Handbook for Teaching Pilipino-Speaking Students (1986} ..........4.50
0-8011-0825-x  Handbook for Teaching Portugucse-Speaking Students (1989) .....4.50
0-8011-0250-2 Handbook on California Educstion for Language

Minority Parents-—Chinese/English Edition (1985)% ................ 3325
0-8011-0737-7  Here They Come: Ready or Not—Report of the School

Readiness Task Forve (Summary) (1988).....coreuvuvneecns e, 2.00
0-8011-0734-2  Here They Come: Ready or Not—Report of the School

Readiness Task Force (Full Report) (1988) weuvvveecercceneessnanne 425
0-8011-0735-0  Here They Come: Ready or Not-—Appendixes to the Full

Report of the School Readiness Task Force (1988)................. 22590
0-8011-0712-1  History-Social Science Framework for California Public

Schools (1988) 6.00
0-8011-0782-2  Images: A Workbook for Enhancing Self-esteem and Promoting

Career Preparation, Especially for Black Girls (1989) ..............6.00
0-8011-0878-0  Infant/Toddler Caregiving: A Guide to Creating

Partnerships with Parents (1990) 825
0-8011-0880-2  Infent/Toddler Caregiving: A Guide to Language Development

anvi Communication (1990) 825
0-8011-0877-2  Infant/Toddler Caregiving: A Guide to Routires (1990) ............... 8.25
0-8011-08799  Infant/Toddler Caregiving: A Guide to Setiing

Up Environments (1990) 825
0-8011-08764  Infent/Toddler Caregiving: A Guide to Social-Emotional

Growth and Socialization (1990) 825
0-8011-0750-4  Infant/Toddler Caregiving: An Annotated Guide to

Media Training Materials {1989) 8.75
0-8011-0466-1  Instructional Patterns: Curriculum for Parenthood

Education (1985) 12.00
0-8011-08284  Instructor’s Behind-the-Wheel Guide for California’s

Bus Driver's Training Course (1989) 20.00
0-8011-0869-1  It's Not Just Routine: Feeding, Diapering, and Napping Infants

and Toddlers (videocassette and guide) (1990)* ........oooe....... 65.00
0-8011-0209-x  Martin Luther King, Jr., 1929—1968 (1983) 325
0-8011-03584  Mathematics Framework for California Public Schools (1985) .....3.00
0-8011-0664-8 Mathematics Model Curriculum Guide, K—8 L4127 ) T 275
0-8011-07253  Model Curriculum for Human Rights and Genocide (1988) .......... 325
0-8011-0252-9  Muuel Curriculum Standards: Grades 9--12 (1985) covrovereerrverrennns 550
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ISBN Title (Date of publication) Price ISBN Title (Date of publication) Price
0-8011-0762-8 Moral and Civic Education and Teaching 0-8011-0855-1  Strengthening the Arts in California Schoals: A Design for R
About Religion (1988) ....uu..evurerimsnsirsssssosmssesssssssssssssos ssssens .§3.25 the Future (1990) $4.75 i
0-8011-0228-6  Nutrition Education—Choose Well, Be Well: A Curriculum 0-8011-0318-5  Students® Rights atid Responsibilities Handbook (1986).......ccccuee. 2,75
Guide for High School (1984) 3.00 0-8011-0234-0  Studies on Immersion Education: A Collection
0-8011-02294  Nutrition Education—Choose Well, Be Well: A Curriculum for U.S, Educators (1984) 5.00
Guide for Junior High Schoo! (1984) 8.00 0-8011-0682-6  Suicide Prevention Program for California Public
0-8011-01824  Nutrition Edusation—Chooss Well, Be Well: A Curriculum Schools (1987) 8.00
Guide for Preschool and Kindergarten (1982) .....oocverererenesrannes 8.00 0-8011-07784  Survey of Academic Skills, Grads 12: Rationale
0-8011-0183-2  Nutrition Education—Choose Well, Be Well: A Curriculum and Content for English-—Language Ans (1989).......ccccenseesrenes 2.50
Guide for the PrimaryGrades (1982) 8.00 0-8011-0785-7  Survey of Acadeniic Skills, Grads 8: Rationale and
0-8011-0184-0  Nutrition Education—Choose Well, Be Well: A Curriculum Content for Mathematics (1989) 2.50
Guide for the Upper Elementary Grades (1982) ....ccucrversssssssnes 8.00 0-8011-0808-x  Survey of Academic Skills, Grads 12: Rationale and .
0-8011-0230-8  Nutrition Educaticn—Choose Well, Be Well: A Resource Content for Mathematics (1989) 250 -
Manual for Parent and Community Involvement in 0-8011-0739-3  Survey of Academic Skills, Grads 8: Rationale and Content =
Nutrition Education Programs (1984) 450 for Science (1988)........ 250 B
0-8011-0303-7 A Parent’s Handbook on California Education (1986) .............c..... 325 0-8011-0827-6  Technics] Assistance Manual for the Ca:hfomia Model =
0-8011-0671-0  Practical Ideas for Teaching Writing as a Process (1987)......cccc0.eee 6.00 School Accountability Report Card (1989) 3.75 7]
0-8011-0309-6 Program Guidelines for Hesring Impaired Individuals (1986) .......6.00 0-8011.0846-2 Towszd a State of Esteem (1990) 400 )
0-8011-08179  Program Guidelines for Language, Speech, and Hearing 0-8011-0192-1  Trash Monster Environmental Education Kit (for grads six)........ 23.00 ’
Specialists Providing Designated Instruction 0-8011-0758-x  Visions for Infant/Toddler Care: Guidelines for
and Services (1989) 6.00 Professional Caregiving {(1988) 5.50
0-8011-0684-2  Program Gudelines for Visually Impaired Individuals (1987).......6.00 0-8011-0305-5  Visusl and Performing Arts Framework for California
0-8011-0899-3  Quality Criteria for Elementary Schools (1990) .....cvuicarecrersessrenee 450 Public Schools (1989) 6.00
(-8011-0815-2 A Question of Thinking: A First Look at Students’ Performance 0-8011-0670-2 Work Experience Education Instructional Guide (1987) ........o.c... 12.50
on Open-ended Questions in Mathematics (1989) ...cc.ceeveennraes 6.00 0-8011-0832-2  Writing Achievement of California Eighth
0-8011-08314 Recommended Literature, Grades 9—12 (1990) coocoorrurrecrrsessnns 4.50 Graders: Year Two (1989) 4.00
0-8011-0311-8 Recommended Readings in Literature, K—8 (1986)........c.covuenrceees 2.25 0-8011-0686-9  Year-round Education: Year-round Opportunitics—A Study
0-8011-0863-x Recommended Readings in Literature, Kindergarten of Year-round Education in California (1987)....ccecoremcreceivens 5.00
Through Grade Eight, Addendum (1990) 2.25 0-8011-0270-7  Young and Old Together: A Resource Directory of
0-8011-0745-8 Recommended Readings in Literature, K—8, Annotated Intergenerational Resources (1986) 3.00
Edition (1988) $4.50 R
0-8011-0820-9  Resource Guide; Conferences, Workshops, and Training Crders should be directed to:
ities for District and County Business . .
Office Staff, 1989-90 Edition (1989) 4.50 California State Department of Education
0-8011-07539  Respectfully Yours: Magda Gerber’s Approach to Professional P.O.Box 271
Infant/Toddler Care (videocassette and guide) (1988)* .......... 65.00 Sacramento, CA 95802-027°
0-8011-0765-2 sc“'g::m m;"ﬁ :‘:g‘fhﬁnﬁﬂﬂ (119881; 200 Please include the International Standard Book Number (ISBN) for each title ordered.
0-8011-0870-5  Science Framework for Caforma Public Schools (1990) ... 6.50 Remittance or purchase order must accompany order. Purchase orders without checks are
0-8011-0665-6  Science Model Curniculum Guide, K—38 (1987) ... v 3,25 accepted only from governmental agencies. Sales tax should be added to all orders from
0801108039  Secondary Textbook Review: Biology and Life Science (1989)..10.75 California purchasers. ) o .
08011 07385  Secondary Textbook Review. English (1988) ccuuu.vurercemsmesessarrensens 9.25 A complete list of publications available from the Depariment, including apprenticeship
08011 0677 »  Secondary Textbook Review. General Mahemaucs (1987) ..., 6.5C instructional matenials, may be obtained by wnung (o the address hsted abuve or by calling
Selected Financial and Related Data for California (916) 445-1260.
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Aruitoxt provided by Eic:

Public Schools (1938) 3.00
Space to Grow: Creating a Child Care Environment for Infants
and Toddlers (videocassette and guide) (1988)* .....cceeverneenn 65.00

231

0 81022 89125 (%03-0253) $1022-300 7-90 5400
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