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PREFACE

Thit documenteria for Elam --Sehools:
121_apintin
has been -designeef to assist members ofaproqualityreiew
team_ conduct-4- review. The review. team May contitcg, s..raskwity
of periOnsTittehurmg _the lead. teiriewerrviho:are made thee district
as is "the Cate in a ibrmal-progriarcrualitir revieyiLoVilie :laird may
be made up of school staff and parents who-vrish-to perWet -a
self-study man informal basis, The program quality revie* process
has been designed for judging the effects of the curriculum,
instructional methodologies, and effectiveness strategies on the
students; guiding the development of planned auistance; and
providing a Model for the school's own self-study process.

The document is divided into four parts. Part I describes how
the quality-criteria can be used for planning and implementation of
school improvement initiatives at a school site. Part II is the guide
to be used by schools in conducting a self-study. AU schools
scheduled for a program quality review will complete a self-study
prior to their review. It is hoped that other schools will find this
guide useful as they assess the quality of their program during their
planning process. Part III descrthes the methodology, and procedures
of program quality review, the application of the quality criteria to
the school's curricular and instructional program, and the Means by
which suggestions in the report of findings might be developed. It
also contains cautions for reviewers about tlx$ application of the
criteria to the school program. In addition it describes how the
trassaction between the review team and the school results in action
plans for improving the program offered to the students.

Part IV contains the criteria that consist of narrative statements
portraying the central ceatures of high quality followrd by a series of
concrete descriptions indicative of this quality. The eriteria describe
a high-quality school in 14 areas.
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The areas are:

LangUage Arts
Mathematics
Science
Ifistory-Social Science
Visual-and Ile/forming ATtS
Physlcat Education,
English as. a Speand Language
Foreign Language
Instructional Programa Schoolwide Effectiveness
Special Needs
Learning Environment
Staff Development
Leadership
Planning, Implementing, and Eyalualing, -03,5 School Program

Both state and federal laws m tttieiporlodlc review of
schools receiving special funding ilOngit thil_Opnsolklated
application. It is boped, howevete-thafealf*holit,regardless of
funding, will fmd program qktality riii*befitial.t.tiiheir efforts
to provide high-quality education for ;Al- ininleit Populations:

JAMES R. SMITH, Deputy Superintendent
Curriculum and Instructional Leadership Branch

FRED W. TEMPES, Disector
Instructional Support Services Division

WENDY J. HARRIS, Manager
Office of School Improvement



INTRODUCTION

Although change of one kind or another is vktuaily inevitable,
significant sad posittie changes in a school's capacity to edocaft all
of its students are not automatic. The California Department of
Education has, therele, embarked on an educational reform agenda
which can be characterized by the following three-part model in
Figure 1. The School Improvement Program (SIP) and its related
processes play a major role in this model.

Fig. 1. School Improvement Mange Model

Quality Criteria *
(1i10 Steadartia)

Pove Chow Through ham School Conaranity

!retraction/Communications Around KO Standards

Meal Parformage
Avert

(Peals* Oiricausee)

The first component involves the establishment of educational
standards. They axe reflected, in hrge part, in the Model Orrriculum
Standards, Grades Nine Through Twelve, and in the state's various
model curriculum guides, curricuhmr frameworks, and handbooks.
These pubfications are designed to help guide loeal districts in their
efforts to establish higher quality curricula for all students.

The quality criteria in this handbook are syntheses of the
Department's major curricular and schoolwide stmidards. Therare

vil
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statonents drafted-W praCticittg educators of what- an ideakprOgram
can look. likein operationi. TheyareprinianlyStisdeakintered kr
thatikeyincludelrequent refeTenceSto *tat students irelearning or
what.-theY are doing in-onier to learn: Tne_quility esker* intrefece,
savi at the foundadort-for -the-fotw_SlP_TOCesses of (I) -planning;

imr.imenengt 13)-self-study; _and -(4) pringrantvility revkw -
(PQR). Ileac .proc.esses -are deSigned to erzgage sand
comMunity m sehoollide intprnyeenent_ activities to Intptove tt
dfect of its program oir all-studartpopulationstnrolled if the school
site (see Figure average, tifted and-talented, underacinoving,
litaited-Englishpreficient;and special tdocation students.

lig. 2. Criteria and Prooessos

In planning, a school =pares its current program with thz
quality criteria, iclientifies "matches and gaps," and develops specific
change initiatives based on its findings. The goal is to establish a
program consistent with the criteria. 'The ctiteria then serve as frames
of reference or reminders of what the program should lodc like
while the school community is systematically name/1_1 the
planned changes. After approximately three yews of walk toward

1 1



Introduction (cont.)

realizing these ideals, the school conducts a self-study of all aspects
of its program, againi in comparison with both the curricular and
schoolwide quality criteria. Tentative plans tor how the school
might be= align its program with the criteria are- identified in the
self-study report. Fmally, a Mg by an outside team is conducted to
review the program using these same criteria. As with the planning
and self-study processes, the PQR proems identifies "matches and
gaps" between the school's current program and the criteria. Time
comparisons lead to formal suggestions by the PQR team as well as
action plans developed collaboratively by both the PQR team and the
school's leadership team. The action plans include a detailed
descrtfrion of who, what, when, and how future changes will take
place; they represent specific improvement initiatives which the
school owns and thereby commits to implement.

1 2

In the SlP change model, these four-processes provide the
momenturn-while the quality criteria wovide the direction for
significant edueationar intprovements atichnol. sites. Taken together,
the criteria and processes are designed to generate tho intensity of
activity necessuy to trigger what have been characteriad as quantum
leaps- or "aba's" in the capacity cd* a school community -to achieve
educational excellence and equity for each of its student populations.

To that end:this manual is_an invitation to California's educators
and interested community members to Ain together in planning and
implementing their awn meaningful locarthange-efforta. And
through the SIP procestis and criteria outlined bac, they are free to
do so for the best_ of leasois; i.e., not because of the external
promise of reward or threat of accountability but because of
commitment to'and ownership of their own local plan for positive
change.

Office of School Improvement
1990



PART I
PLANNING AND IMPLEMENTING

PLANNING

Planning means deciding what you want to do in the funre,
how you want to do it, by when you want to complete it, and how
you know you have been successful. In a school, successful
planning must also involve sufficient consensus among the members
of a school community for them to have the commitment necessary
to carry out the plan. These are at least three areas related to
successful planning which deserve comment here: (1) resources; (2)
process; and (3) outcomes.

Resources

The basic resources necessary for successful planning include
both funds and information. The School Improvement Program
(SIP) makes funds available to schools for the expressed impose of
planning and implementing significant educational improvements in
(1) cuniculum and instiuction; (2) attriliaiy services; (3) school
organization; and (4) school climate. The goal of a school's change',
in these alas is to meet three categories of students' needs:
educational, petsonal, and career. In addition, the SIP school is
charged with effectively meeting these needs with all of its ztudents:
average, 3ifted end talented, limited-English-pioficient, special
education, and underachieving or at-risk students.

Since the focus is on improvement, a significant portion of the
school's SIP money should be, set aside specifically for change
initiatives. The SIP budget should not be spent exclusively on the
maintenance of the status quo, even if the status quo is an
improved one compared to years past.

Status quo expenditures usually involve the annual commitment
to staff salaries for paraprofessionals, curriculum specialists, or

1
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coordinatest Clangs expenditures,-on:the otherhand, help, ebe
set-6E0i -grOw: and Opically _inclride training Materiali, teacher
ref** Meterials,,consultents;"teitaber,stiPeirdi for-Stiff

e1theof or curticulini:deyelopmentcanded:.out beyond the
noniel)yreidey, aubstinites," travefjexPenses :for conferences or visits
to Otherachbols, pgrenttraining costs; one-thne purchases of
juPplitnentary maerials Or equipment, eyeing-don cogs, and expenses
related -to pimping; tim-self=sittly; and dre.prograut quality review.
Since:there mustbe lorne proyieion for steff ,to have time away from
the er.eiydat *rid* of the school for plannintandiniplernenting
change to be at alf featibie;-.change:expenditureS _should also' include
those which buy-tithe (i*; tinte,to
explore, decide, plan, monitor, evaluate, train; leaM, and ao on).

It is recommended, therefore, 'that at least 33 percent of the
schoors aninel SIP budget be set aside feeehange' etpanclitures.
This poiky /guarantees that there will be SW money available to
support the planning, implementing, and staff developmerit activities
so vital to rignificant ongoing iniprovemzits at a school site.

Information is a second major resource for achievin change, and
dire are at least two kinds: insie4 end' outside.: Inside information
consict( of what the school community already knows about
curriculum; instruction, and its own, students, staff, school culture,
and community;-Outside Information involves what is known in the
field of echicitiOn abouteffeetive schooling, including printed
material as well as exemplary practices or programs in operation.

Generating inside information involves questions such as: What
are the effects of 6-2 program en our students, ourselves, and the
community? How do theseresults relate to what we are doing at
school and in the classrooms? and What are the unconscious rules,
norms, assumptions, expectations, or policies that make IT our
school culture? The last two questions are often the most difficult

15



Part I Planning and Implementing (cont.)

to answer because they involve becoming conscious of the
unconscious as well as trying to idtan& the why's connecting
aetions with outcomes. Answers will involve what is taught, how it
Ls taught, why it is taught that way, how the school is organized,
how it functions, who talks to whom about what and when, and
what schooling means for the different kinds of students at the
school.

Typical sources of inside kilo/nation include the school
performance report, grades, criterion-referenced data on student
outcomes, student and staff attendance data, data on dmpouts, indices
of student conduct, opinion and satisfaction surveys of students and
perents, face-to-face discussions, staff observations and interviews,
and other local studies.

Useful pints of departure for exploring these data in relation to
the questions posed above include the qeality criteria, both curricular
and schoolwide, as well as the smte frameworks, handbooks,
curriculum guides, and model curriculum standards. By contiasting
what is cunently taking place at the scluml with these state
standards, the school community can discover areas it wishes to
maintain, reinforce, or change. There is Mlle doubt, however, that
how well the school community will be able to understand and use
the data collected will depend on how eatensively face-to-face
discussion, observation, thought, and negotiation of conflicting points
of view and values take place during the planning process.

Since no school community is homogeneous, it is critical to try
to answer the questions, What is? and What should be? by
researching the various points of view of all of the people who make
up the school community. The program may be interpreted in one
way from the perspective of adults, such as teachers (upper and
lower grades, by department, by progrean specialty, and so on);
administrators; parents (by etlmicity, grade level, subject area, and so
on); categorical program staff; paraprofessionals; pupil services
personnel; and other staff. On the other hand, the school's culture

2

and obciidenal proved &ay look veiy,differeirsiii 'Slaying
degrees of sitcOant:frOsit. the, point 'of -vieit7or differenti,#r
studentdepending øâ grade 1e''eI, ;eject:ar ii4,atigolitak:pipgram
Paz***3?,1*-e, :th*icYrt "WOO PrelOieritYiirot10-,cr,-:100001
thai is no!: effective.lvitli7otte:Ottheie.grottPS*ItOnt;One of thOse
adult Or endent peripeCtiVei toztonsidern4it tan do to
change.

Outside kafortnation is also a ctitical,resource because it
involves nevi-knowledge, skills, androptions not, yet known to the
school comninnity: about Whit woitti`and vihat:does-not: Again,
state- Publicatiqui' iiktese* 04'eicelient-alintheSii Of nnich of 'what is
kncswa 113'14 12014#ty:Ourriquiti;:inatrikenat,,,and -iehoOt-
organiisitionid'-stristnintiand piaOkes.-:citlig1:60:604*Ices,:
include educational-journals and bppici;'Outside. ccrapltintsOalented
staff fun Withint.tbe-distrkt'staft.Avn 0400,1041,Sigstrids;countY
offices, ant utemersitiet, and eximplaiy mrigratt, spah- aS those
conducted by schools recognized by the California Distinguished
Schools Program.

In the final analysis, however, it is the school community's
intense interaction with the inside infonnation of what is and the
outside information of what could. be that will lead tim school to an
ambitious vision and plan what to do DM ea-make the most
signiecant improvements for all of its stUdents.

Process's

The goal of the plannin3 process Is to generate as much
interaction as possible among all those who will have a role in
implementing the resultant decisions or plans for change. This
involvement will help not only to generate a comprehensive plan but
also to establish the commitment necessaty among tho who must
implement it.



Pan I Planning and Implementing (cont.)

There are five basic steps in the planning process. The first awn
is to establish a collective vision of what kind of school tind -whet
kind of student the- school community wants to develop. The Second
em is to collect both inside and outside information. Ths:goalbere
is to describe the current program in detail and compare it with-what
could or should be happening differently at the school. The tlikd

is to analyze and discuss the information collected:to determine
its relationship and televance to the future vision as vsell:4-the
current practices and outcomes of the school. The fat% s is to
negotiate a consensus emong all interested partite regarding-the
improvement initiatives to be undertaken and their expioted effects.
The fifth step is to design the improvement activities and establish
the roles necessary for carrying them out.

The amount of time it will take to carry out a comprehensive
planning process, however, will vary depending on the size of the
school, the relative need for serious reform, and the format of the
plan to be generated. For example, to draw up an initial plan which
desctibes everything that is happening at a school, including ongoing
activities as well as changes, may take an entire school year.
However, td draft a plan for a seleet number of improvement
initiatives, such as the tentative suggestions and action plans
normally generated by a self-study, may take only two to four
months

The stmcture currently recommended for the self-study can also
serve as a model for initial planning. For example, a leadership
team, in cooperation with the school site council, can organize and
guide the planning process at the school site by establishing
committees to collect information and plan using the quality criteria
as major organizets for the committee structure. The leadership team
is made up of representatives of the various structures within the
school (e.g., the school site council; grade-level teachers in
elementary schools or subject-area teaclmrs at the secondary level;
categorical program staff; program specialists; other staff at the
school and district office; and parents and students representing

3
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various student populations at the school). tiv leadership team
should meet with the committees to monitor their activities, rrovide
support, and zecekse periodic 'Sepsis on_ their prOgress: hia team
should alio repott regularly to the schaol site coanciLairtjeceive
direction from 'that grOttP tindughtMt- the ph** promi because it
is this group that is charged with the ultimate responsibility of
guiding, developing, and approving the school's 'plan.

As mentioned previously, the quality criteria and the state
publications on which they are based should be the major:organizers
for the planning process. It should moult' in the identification of- -

matihes and gaps as the cuzrent program aPd the criier4, are
competed. For the cuniculwn criteria, ht particular, 6640i:tins
process proceeds from (i) what students-should bO leaning in...each
curricular area (i.e., the district's Core cturieilum); to (2)' major-
instructional strategies, organizational etruCtures, and policiei to help
students team that curriculum; to (3) variations in the strategies,
structures, and policies necersary to ensure the success of:each
student population enrolled at -tlx school (e.g., average, gifted and
talented, special education, limitediglish-proficient, and
underachieving students).

Outcomers

The 1003t obvious outcome of a planning process is the plan (Le,
a consensus of the school cominnity's commitments for what
etaseges will be made in the futute). It should also belude a brief
statement of the collective vision of what kind of school, teachers, or
smdents the schoel community sets as its ideals.

The format of the plan should facilitate its use as a working
document. If it is too large or detailed, individuals will find it
difficult to consult or to find their role in implementing the planned
changes. It is recommended, therefore, that, no matter how much
information is collected on the current program and no matter how
extensive the maty positive activities or programs being carried on

19
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Pa:UM-inning and Implementing (cont.)

at the school, these sf-..)a-14:beit- separate, idesitifiableihnprevement
pita Which includes a description of * majorimproiement
initiatives so he frapleaaatted In the immediate future. This. is tot to
say jhat a comprehensive plan o all ilargoiniii objectWes, and
activities at the tchool should not be waitten and tonatittate It plan in
thianselves. Rather, there should also be_atrhnpro plan
ddhunent Which is detachable froth the e plan or existsf3

as a separate summary of the school's most current chanie
initiatives.

The improvement plan should not, therefore, be hnposins nor
should it be relegated to a shelf as a trophy,of theplanning process.
Rather, it should include (1) a limited numbat-of iniprovement
initiatives (e.g., four to eight major programmatic chariFeethat the
scho .1 is willing and able to undertake and that will have a
sigrdarcant, positive impact on students); (2) the roles to be played
by the members of the school community as they carry out the
initiatives; (3) regularly scheduled pinning, monitoring, and
problem-solving activities to ensure impleMentation of the change
initiatives; (4) an evaluation component which may include both
quantitative and qualitative measures; and (5) a budget, The final
product must ultimately be approved by the school site council and
the local school board before implementation may be initiated.

IMPLEMENTING

Althou.41 it may seem obvious, implementation does not
necessarily occur automatically after planning In fact, for successful
implementation to take place, it is often necessary to have the same
kind of organizational structmes in place that were used to develop
the plan. This means that the principal, the school site council, the
leadership team, and many of the committees formed to represent the
various curricular and schoolwide interests in the school may still be
required to see to it that the major change initiatives in the plan are
carded out.

2 0 4

SystematiO And easioing,communicadott amens -alkparliciPatitt
the echoers Planned -improvements, fat been slacivnk to. beVaSultaiely
critical_for the, iticeOsfullinfleineititionandleng4temadoPdoil of
local innovittiong.-NeeklyNweekly,.midasiceihit
meetings -art -the meet jinportmtlbeinid-vehiclei jii;ilielsehnors
organizational structure to -achieve thiCo'cointititini*ACW'
meetings can accomplish several*pOtent.initgeOeht#051'1*tionl

Firat,-they can focus on pm aviratd
effects -of the Oangeactkirities Ostlho*hci are_imrolvedletr
students, tearless, adininistiiittiCelailified itaIC:Patentertialo on).
Second, staff whn nieeti*gulirlicanFensurn the'dficianCand:
effective cOordination of their:effects as *etas sn apProtdate-
division of labor among all participants.

Second, coordination is particularly important laa school in
which Several student populatidei- are pitvided, lervicet by tile same
adults, either within- cc outside of the amnia
English-proficient, compensatory educe**, apecirkediscsiints,
avenge, or gifted and talented students).- For examply7,--Intuitations
which often require st substantial =mini or time for teschen to meet
together might includc

Establisting a literature-based Paglish-lansuase arta program
for all students
Improving the access of compensatory *ballot! students to
higher levels of math and science
Implementing cooprative learning With heterogeneous groups
in science
Mabutreaming students who receive special education
servicel
Providing supplementary suPPort to migrant students
Scheduling peer-coaching visits among teachers learning how
to use sheltered English with Ithdted-English-proficient
students
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Pint I:Planning and Implementing (coat)/f
systeulaticl found means mist be provided for the adults at

the %, 1'0.1124.p:ether what they will do with each other or
wth' Aiirients; allaW with auk other whet they have been doing

'witkthe-studeritr(theyjetye in common, solve problemsand =review
the ontoomet-Ofthiett;efforts. Thitutypt of coordination is, that Which
is needid earAregulai.:basis for relatively huge numbers of vudents
at a school. Petrly,suarcooldination., or what has sometimes been
referred te as ongoing phoning, should take place in addition to
what student study team meetings can accomplish for a relatively
snail numbez of hrdividual students having unique problems in the
program.

'

,

Third, the time spent in implementation meetings should be
devoted mainly -to the day-to-day and week-to-week problem solving
necessaxy to cany out the school's planned ionovati. ons. Fourth, the
regular feedback shared by die participants at ihele meeting& can also
provide the besis for any necessarimodifications or on-course
coriections that may arise. And finally, for those who may feel
insecure or uneasy about trying to put new ideas into practice, such
meetings should provide the ariessional siinpt needed
for people to turn planned innovations into reality.

Of all of these fimctions which may be served by hnplementation
meetings, coonlination and problem solving will undoubtedly
predominate, both in terms of time spent in meetings andin the
immediate effects that theze communications Val have on the success
of the program.

As mentioned in the planning section, time is the major
prerequisite for the successful implementation of the school's ehange
initiatives. Therefore, teachers need time sway from their teachin;
responsibilities. Released time, short meetings before and after
school, periodic weekend or evening meetings, minimum days, and
the released days available for school-based coordination programs
(AB 777) and pupil motivation and maintenance programs (SB 65)

5
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"
are among the opaionsavailable xor setting aside time to km/ in I,
the successful inkplementition of a school's plp=d improvements.

.

SUMMARY

Effective pheanini and impleation require modifications in .2
the organization structure oe-capircity-Agn, school beyond what is
necessery to-cam:Out' business si u lime; fisestresottreeS,
commint* =actives, and eomm-;-, 11''''t Itceettes me the now
components thalnUrit be addreased:hy a fetid thatisCoromitted to
significant change. Planninnandnee_sA PIWTor tutAr action, -

imPlementin$ PrelinoP SliOnvar4 00.1setter, Om niturallY
follow from the former without deMerate leadr*4''-7

At the elementsty level the prinnipal iii4,,the school site gAttcil
are the most obvion3 cheAlces for =sky holuptcesses to happen.
At the secondary level the responsibility -*Willow blely fall-to the
department chairpersons and assistant principal in.addition to the

Anincipalikad schooLsite own, In.either ease, *went, structmed
planning rind implementing mustbOth occur rerlady and
systematically in order to keep the school growing in its capacity for
change as well as in its ability to provide sn opthnal education fir
all of its students.
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Part II Guide for Conducting the Self-Study (cont.)

the school must be considered as a whole. As the school
community organizes for the self-study, it will be -establishing the
procedures for the ways in which staff will be contributing The
staff of the school will be involved as (I) individuals; (2) members
of special groups such as grade level, special project, or eurriculum
committees; and (3) members of the school community.

Each staff member will be involved individually in analyzing the
school program's relationship to the cruriculum as well as to the
schoolwide criteria. At the individual level each member of the
school community is charged with (I) conducting a self-analysis of
practices that pertain to each criterion; (2) olurzving and providing
feedback relative to wpplying the criteria; (3) contributing the most
accurate data possible; (4) focusing the discussions he or she has
with others about various aspects of the &I:tool's program and the
impnt of that program on the students; 'And (5) interpreting the data
collected kt light of the instructional program as a whole.

When applying the curriculum criteria during the self-study, all
teachers are involved in comparing the curriculum to state and
professional standards. (Curriculum frameworks and handbooks and
curricuium statements offer excellent starting points for this view of
the instructional program.) The teachers further review the
implementation of that curriculum by considering what the students
actually receive. The resulting analysis of the quality of the
curriculum offered Pi the school and the extent to which that
curriculum is received by the student is judged according to the
program quality review criteria.

When applying the schoolwide criteria, all participants are
involved in synthesizing their individual input into generalizations
about the ongoing school program. The quality of this input will
determine the usefulness of the information in identifying areas in
need of improvement as well as areas of strength.

8

Establishing the Proper Perspective

The rust step in Qe wlf-study:prodess is deciding what questions
to ask, what activities to observe, and *hat_ datkto review in order
to develop the objective knowledge oflhe instructional program
received by. the students and-to compare that information with the
relatO quality criteria. Certain decitiont not only constitute the
critical-ffist step of the self-study but also go_a,long way toward
determining the-usefulness of the self-study ana-the Trogram quality
review by establishing a schoolwide perspective of frrogram quality.
lime decisions include what to observe; which students to follow
through their day; what sorts of questions to ask the$4ents; the
staff members, the administrators, the council-members,'find others
involved in the vazious parrs of the program;, and what sorts of
records to review, including students' work samples, students'
achievement data, minutes of meetings, and so forth.

In the design of the procedures for collecting information about
the school's program, certain sets of data should not be overlooked.
They include the school performance report, with locally developed
indicators of success; the action plans and suggestione from the last
program quality review; and the results of the California Assessment
Program tests and other norm-referanced tests analyzed for patterns
of achievement for all students and for specific groups of students
over time.

Good reviews and subsequent good planning wct.tr when people
have information and the energy to act on it. A self-, tudy must not
be so burdensome that it discourages quality interaction among staff,
students, and the community. To avoid having the self-study
become lace an academic exercise or meaningless 2aperwork, those
organizing the self-study shook! keep in mind that:

Information collected is to be used by the school and the
external review team to meet the goals of the program
quality review, such as analysis, improvement, and planning.

.1.1k 27
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Part II Guide for Conducting the Self-Study (cont.)

The analysis provided by the self-study is shaped by the
quality criteria.

Individuals, program personnel, or the school community as a
whole mug not be overburdened.

Collecting Good Information

During a self-study process, two main types of information are
collected artifacts and opinions. The artifacts are the concrete
materials collected. They range from examples of students' work
and assignments to records and transcripts to minutes of meetings.
Artifacts constitute the best way for a school to check on the other
major kind of information collected, opinions. It is important to
solicit the opinions of students, parents, and staff members as part of
the self-study. Opinions about a topic provide valuable information
on the overall sense of a school. Wherever possible, people should
be asked to provide examples or artifacts to support theb opinions.

In sum, each school is urged to individualize its procedures for
collecting information. If the suggestions for data collection are seen
as items on a menu from which school personnel pick and choeLe
what fits their situation, the information collected will be more
meaningful and powerful. (NOTE: The school data sommary
contained in this section will be of assistance m collecting
information about instructional programs )

9
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APPLYING THE QUALITY CRITERIA

The quality criteria for the elementary program quality review
are grouped into two main sections: (I) curricular criteria; and (2)
schoolwide criteria. The concepts embedded in the criteria are not
new. They were included in many of the previouslY used quality
criteria, state handbooks, frameworks, and other materials. The
criteria described in this dommaent represent significant agreements in
the current analysis of high-quality standard' for carriceum and
effective elementary education. They were designed to incorporate
good-sense notions of sound curriculum, effective educational
practice, and applied organizational management.

The curriculum criteria that include language arts, mathemarics,
science, history-social science, visual and performing arts, phygirAt
education, English-as-a-second language, and foreign language follow
the major themes captured in the frameworks, handbooks, and
curriculum guides. The cturiculum criteria should be used to assess
the quality of the content of the curriculum as well as the method of
instruction employed to impart that curriculum.

The schoolwide criteria are designed to focus the school
community on what seadents experience as indivithials, as members
of groups (special programs and other assistance patterns), and as a
total student body. In most school settings separate groups of adults
such as classroom teachers, special project personnel, support
personnel, and administrators work with students on discrete aspects
of content or need. Thus, students experience those discrete aspects
and synthesize them into their total school experience. The adult
work groups may lose sight of all the different pieces that students
must. put together. Using the criteria to look at the school and
various programs in operation within the sohool will help the school
community to see what the synthesized school experience is like for
different kinds of students. The application of the schoolwide
criteria during the self-study also helps to determine the degree of

29
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Part II Guide for Conducting the Self-Study (cont.)

congruence between stated policy and what students and other
members of the school community actually experience.

Both the curriculum and schoolwide ctitaria are summative
statements of a high-quality program that is actually experienced by,
the student. When applying the criteria d-ring the self-studY,
members of the district and school comm. Ay should ensure that the
following occur:

Everyone involved in the self-study must becom;
knowledgeable about the contents of the criteria for
elementary program quality review.

Those responsible for applying the quality criteria must
decide what procedures they will use and what specific
information they will seek out in order to address the criteria.
Sample questions might include the following: How will
they organize observations to ensbn that all students in the
school, including those with special needs, are considered?
Whom will they talk to in order to maintain a broad
perspective on the school setting? What artifacts sbould they
review?

The necessary information is collected. Then reviewers
discuss what has been found, pooling information im order to
develop a conlmon perspective of the program in operation
and its impact on students.

The common perspective brought out in the discussion is
then compared with the quality criteria. In the comparative
process, areas of the program that reflect the description in
the quality criterion sse identified as program strengths.
Those that do not match the criterion statements are potential
areas for improvement.

3
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documert may be too-detaileCto,he_of,opt_to those who are
responsible for iiii,fiating:changeidal**trisct*, and
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A written record of the result of compAk what is
happening at the school With the- issueliOnOpts; and ideas
included in each of the paragraphs of the-quality criteria
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RanU Guide for Conducting -the Self-Study (cont.)

A sunimmive value judgment about the results of that
comparison

An analysis of the implementation of the suggestions and
assistance/action plans from the previous review

Identification of tentative suggestions and a tentative calendar
for their implemestation

Three tentative action plans in three in-depth areas

Recognition of program strengths

A summary of the strengths and weaknesses of the self-
study

The completed summaxy wil include the results of the self-study
for each of the quality criteria. Even though all curricular criteria are
included in the summary, the three curricular or two curricular and
one schoolwide criteria selected for in-depth focus during the review
will reflivt greater depth and attention in the self-study summary.
The conclusions reached in other areas, however, will be of great
value to the school community in pbuming curricular, instructional,
and organizational improvements.

Hew the Self-Study sUsed Durin

During the program quality review, the school's self-study is
used as a basis for discussion about the programs in operation at the
site. It is shared with members of the review team dming the
review so that it can be used to frame the organization of the review
and ensure that the important points are covered. As the review
progresses, the team will use the self-study as a guide in reviewing
the school's program, validating the results of the self-study when
the findings of the review team confirm the results, and seeking

11

additional informatieSI,Syhen the self-study results'atidiih teini
findinp are it varianCe.

When the--atOytio ,portion,:of the, review 'a poopitti; the '

leadership4eam and the ieytmwlll consider the identified
areas of improyemedvdthinfix sok-siudy as, oey:**-, _-

reccizimendations brine:cc-6in: the effectiveness ofIthe-instruttional
program and recogniie areas . of program; strength.

,

The School Data Summarv
. s.

Each school has _a::wealth- of data which, when organized-and
presented for CoipariSiiiiiiiktativetation;\consdtilte'ille-iehool data

summarY. 'Pee'datIll'-j*CF4itt041)&0' ot,OlakctiVP
information fit Viltich-lb bujid jilusalcum about s'cliootprogram
quality.

The organization and bitemretation of data in the school data
=mazy should be guided bfedneared hunches, open:minded
exploration of patterns, warming interpretations with supporting
evidence, and common sense. It b'-jr practical-process that makes
the best use of available lamination lnifietains a healthy skepticism.

Indicators

The following indicators are suggested elements of the data
summary becatiso they are cotnmonly available in schools and
provide data vatuable to, program review and school planning. The
school-MfcfnPauce. "not% both the locally produced and state-
produced Se6tionsitmay a/ready bolude some of these elemcits.
Each school should* examim its own available data and select the
best data for its summary.
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Iran-11 Guide for Conducting the Self-Stndy (cont.) 7
Outcome ilude

L. 3 4

California Assessment Program data (thin! on41

- Trends in raw Scores
- Percentile rank
- Comparison to,predicted score

Percent of students above Q3 and below Ql- over tithe
- Skill area report comparit subareal of-curtfdt1tin .

- Subgroup report showinis trellib over tin*

Notm-refereaced tests

- Trends
- Comparison to national norms
- Curricular area cotiparisons
- Percent of students above Q3 and below Q1 over time

Criterion-referenced tests cmcluding proficiency tests)

Percent of students achieving criterion levels
- Trends

Woric samples
- Holistic criteria
- Grade level standards

Attendance and tardies

- Attendance patterns of all students
_ Attendance patterns of specific groups
- Tardiness patterns for all students

Tardiness patterns for specific groups
Staff attendance

Number of books read,

,

-

12

.( ......
Nuaii4;i\writitig assignin ifs toinpleted

Librarilmedittuse

-StitdenteAtinions_of school climate'

NuMber of students refin4tojpriniiial

Program indicators include:

Instructional time

- Total- Bawl day
- Allotted timby subject and by
- Time engaged in teaming (fiom obsersiation)--
- Homework by grade

a Extracurricular activitreir:----

- Number of students in sports
- Number of students- iti Inns
- Number of students' in-drama
- Number of students in &Weide clubs

Student indicatori Indude:

Enrollment. patternsincreasing/decreasing

AFDC count-:increisin- g/decreasing

LEP countrincssiniiiecreaSing

Parents' occupations

Mobility/transiency, of students
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Part II Guide for Conducting the Self-Study (cont.)

determine whether they are intentional or are the result of inadvertent
inequities.

Comparisons with national, state, and district distributions aud
averages can be useful by themselves. Data from schools with
aimilar background factors are sometimes available. Although
comparisons with these schools can provide a sense of relative
standing, matching is very dangerous and frequently misleading.
These overall comparisons are more useful for setting goals and
measuring progress than for discovering clues to program
improvements.

The measures employed should be evaluated to determine how
well they focus on program goals. It is easy to overvalue what is
measured and undervalue what is tpily important. An excellent
assessment of an unimportant goal should not weigh as much in the
decision-making process as a merely adequate assessment of a vuy
important goal.

A very important consideration in intupreting data hi curricular
areas is the alignment of what is measured with what is taught or
intended to be taught. Many tests overemphasize low-level skills
and facts, while the current trends in curriculum are toward higher
level skills, ideas, and concepts. State and national test developers
are making changes in their tests to reflect this shifting emphasis in
the curriculum, but each school should make sure the available data
cover the curriculum as it is intended to be taught.

A related issue is the watch of assessment method to what is
being assessed. For example, an analysis and holistic judgment of
work samples, demonstrations, and student presentations are often the
best methods for addressing higher out.- thinking and communication
drills Teacher and textbook-related assessments generally match
curriculum very well, although comparative data are not readily
available. State and national tests provide excellent comparative
information, although their fit to the school program is only general.

3R 14



PART ill
PROGRAM QUALITY REVIEW PROCESS

GENERAL OVERVIEW

A school's program quality review is a process through which
the effectiveness of the curriculum, instructional program, and
schoolwi& organizational strategies is diagnosed by means of a set
of standards that describe a high-quality program. This process
allows judgments to be made about the effect of the pmgram on the
student populations at the school. The review, conducted by a team
of educators not employed by the school district, typically occurs
once every three years. Information about the school's program and
its effect on the students is gathered by this visiting team primarily
through observation of instruction; interviews with teachers, students,
administrators, other instructional staff, and parents; and a review of
pertinent documents. The team members then compare the informa-
tion they gather with the state's quality criteria to determine the
extent to which the program received by the student matches the
descriptions of a high-quality program in the criteria.

The program quality review yields information that is essential to
the effective development of the school's curriculum and instructional
program--information about what is working well, why, and what
should be changed. Program review is a valuable part in the
improvement cycle of planning, implementing, evaluating, and
modifying the planned program.

Purpose of the Program Quality Review

The primary -urpose of program review is to improve the quality
of curriculum and instruction; it is a means for developing and
sustaining a high-quality educational program for all students. For
the school staff and parents, the review is a period in which to
observe and discuss the effectiveness of the programs received by
the students. The immediate benefits of this process are the

decisions and plans to make specific improvements in the curriculum,
instruction, and schoolwide organizgion.

The three major goals for the program quality review are:

Goal 1: Process. Improve student outtomes by stimulating a school
community to do an analysis of its program through a self-study, use
this information together with the results of the program quality
review to plan for improvements, and implement the suggestions and
action plans generated by the review.

Goal 2: Standards. Promote a high-quality curriculum, effective
instruction, and a responsive school organization through the use of
the quality criteria as standards of effective schooling for all student
populations at the school.

Goal 3: Statewide Networking. Promote the networking of
educators throughout California for the purpose of sharing successful
practices and problem solving, developing collegiality, and supporting
educational professionalism by providing them a critical role in the
statewide school improvement effort.

The goals are accomplished when a school goes through the
three phases of a program review, including the self-study that is
carried out by the school community prior to the visit of an external
review team; en intensive visit by an external review team, Winding
review of the findings of the self-study; and the planning and
implementing of future improvements based on the combined
fmdings of the self-study and the extemarprogram quality review.



Part III Program Quality Review Process (cont.)

The program review described in this handbook focuses oh the
extent to which the school curriculum, instructional methodologies,
and schoolwide organization contribute toward a high-quality
educational program for each student.

The quality criteria used in program review address the two
major aspects of a school program, curriculum and instruction, and
the schoolwide policies, practices, and procedures that shape and
support the program. Curricular criteria have been develop- 1 for the
following subjects:

English-Language Arts
Mathematics
Science
History-Social Science
Visual and Performing Arts
Physical Education
English as a Second Language
Foreign Language

The schoolwide criteria include:

Schoolwide Effectiveness
Special Needs
Learning Environment
Staff Development
Leadership
Planning, Implementing, and Evaluating the School Program

The Program Review Team

The program review team is made up of three to seven educators
who have been certified by the California Department of Education

41
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as qualified reviewers. Reviewers are selected for their knowledge
of curriculum, instructional methodologies, arid special programs, as
well as for their outstanding interpersonal kil1s. Typically, they are
teachers, departmental chaiversons, counselors, prineipals, or
coordinators/directOrs of instruction froth schoOl districts, institutions
of higher education, offices of county superintendents of schools, or,
in some cases, the community. The majority of the team members,
including the lead reviewer, must be from outside the school district
that is requesting the review. Reviewers work together using the
quality criteria to guide them in (1) gathering information about the
school's program and the effects of the program on stirdegts; (2)
forming a point of view about the workings of the school as
compared to the qualitftriterii;:imr(3)-developing a .r:epert to the
school that includes findings, suggestions for inoreasiot the,
effectiveness of the program, recognition of the program's, strengths,
and action plans outlining the school's immediate next best steps for
improvement.

Review Strategy

The review strategy is based on the quality criteria contained in
this handbook. Through a combination of observations Of the
instructional program and its impact on students, interviews with
students and staff at the school, and documented evidence presented
to the program review team, reviewers develop an understanding of
the nature of the school program and its current effectiveness. Then,
by comparing this understanding with the high-quality standards of
the quality criteria, the reviewers can determine the matches and
gaps between tire quality criteria and the school's program.

Establishing an understanding of the school program requires an
organized effort. The understanding is developed by having a clear
idea of the school curriculum by observing a sample of students
through a case study approach; by analyzing a broad sample of
current students' work; by summing up the comments of the 42



Part HI Program Quality Review Process (com.)

instrucdonal staff, the counseling staff, administratTs, parents, and
the students themselves as to their current and iastm'avitiewandby
reviewing instructional and management material used thro4nout the
school. .This knowledge forms the basis for the reviewers'
judgments of the effects of instruction on various student populations
enrolled in the school.

Responsibilities of the reviewers. The responsibilities of the
reviewers are:

To conduct the review thoroughly enough for the
development of a clear and accurate understanding of the
effectiveness of the instructional program
To use that knowledge to make suggestions for increasing or
sustaining the effectiveness of the program

In order to fulfill these responsibilities, each reviewer must also:

Be fully conversant with the quality criteria and the process
of the program quality review.
Review thoroughly the curriculum frameworks, handbooks,
K-8 curriculum guides, and literature related to the areas to
be reviewed.
Put aside any bias toward any particular program or method.
Use the school data summary and the self-study findings to
facilitate discussions with school staff and parents. These
discussions should cover the curriculum and instructional
program, determine how well it is working, and provide
evidence sufficient to verify, extend, clarify, enrich, or
repudiate those findings.
Be able to reflect back to the school the picture he or she
has developed of the current effectiveness of the school
program.
Recognize and support the program improvement efforts of
the school community.
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----At the reviewers begin to underatand whit is happening for the'
students,Ahey also seek_to find.* what,preeises at tlie%Sehonl
have contributed, to whaVis -actuallfocerunng:- There*wers Seek-
elplanatipes:from:the ;Chad; staff -mei:OM WO_ 'why -theY do things
as ihey do, hew*#enlain deelSinns ar6-110,P; **IPS insiinctinnal
PrnSinm WaS 4eveklitt: hOW ft Is SaPinited:ancl-liniiinyed; finyi
Plans are impleinentek and so forth. Ths Orally* forms-the Isasis
of biereyiewers' iuggestionifor improOng instiuction and guides
the deve/opment of the action-Plans.

As the reviewers complete the_ review, a reporfof findings is
prepared and shared with selected suiffinembera-and the, principal
who make up the leadership tetun.: The report -provides two types of
finding& _.(1) the extent to which the qrrality cif each Opect..of the
reviewed program matches the standard'of the'qnality criteria; and
(2) identification of areas that appear to be ready _for iniprovemer;t.

After the initial report of fmdings is shared, the final report is ,
prepared by the review team. It includes concrete suggestions for'
improving or sustaining the effeetiveness of the instructional program
and recognizes practices of high quality. In developing'action plans
with the leadership team, the reviewers identify arms ready for
improvement and both the school staff and the reviewers
collaboratively plan the school's next best steps for improvement.
Local, county, regional, and state resources are considered in the
development of the action plans. High-quality programs and
practices are also noted in a section of the report entitled
"Recognition of Program Strengths."

Resporsibilities of the leadersign team (formerly the key school
&mat. The leadensnip team, a ?pup of school representatives
involved in the instructional program, is responsible for establishing
a link between the review team and the school community. It
provides information to the review team in a way that enhances the
development of a complete and cohesive picture of the school's
curriculum and instructional programs.

17

4 4



Part III Program Quality Review Process (cont.)

The leadership team, usually five to seven in number, is
designated by the principal. It is made up of representatives from
the classroom, curriculum or grade level _chairpersons, program
coordinators, resoutre or specialist teachers, or any other school staff
members who are a significant part of the school's planning process.
District personnel, school site council chairpersons, other committee
or PTA chairpersons, and parents who are knowledgeable about the
school's program may be included.

The leadership team assists the school community and reviewers
in all aspects of the program quality review. The members also
serve as leaders in the school's self-study process and assist the team
in its information gathering efforts during the review 'reparation
meeting and other formal and informal ongoing meetings. Their
responsibilities also include (1) in a collaborative effort with the
review team, building selected suggestions into action plans; and (2)
providing active leadership roles in the school's implementation of
these plans after the team leaves.

Responsibilities of the school community. While the review team is
responsible for learning as much about the program as can be
learned in a limited period of time, the school community is
responsible for making sure that the team is gaining accurate and
complete information about the program. A school community
prepares for its program quality zeview by conducting a required
self-study (Part II). A thorough review of their program with the
quality criteria will enable the members to lmow how well their
program is working and why. With this knowledge the school
community will be able to assist the reviewers in thering accurate
information about the program so that the findings of the review,
especially the suggestions for increasing the effectiveness of the
instructional program, will be complete.

The responsibilities of the staff, parents, and community members
involved in a program quality review are:
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To know the curriculum and planned instructional program
and how they affect the students
To he:laminar-NA the program quality review process and
the qual*Icriteriit
To be 'involved as a total Raff in the self-study and in
identifying program strengths and areas in need of
imprentement in relation to the quality criteria by spelling out
activities that are woriang and those that are not
To be ready to share this knowledge with the review team
and to be able to direct reViewers to the information they
need to fulfill their responsibilities

METHODOLOGY

The methods used in gathering information about the program
include observation, interview, and documentation. Information
gathered through each method is verified by information from one or
both of the otter sources. When combined, the data gathered from
the three Ell_ oda should form a complete picture of the program.
The use of specific procedures should ennre that the review will be
thorough and consistent. This view of the program is then compared
with the quality criteria. From that comparison come the suggestions
or recognitions of program strengins. Throughout this process the
reviewer will be guided by the quality crfieria that identify areas of
the program to be investigated and provide directions to reviewers
for collecting information about the school program.

The criteria used for judging program quality describe the
curriculum, instructional methodologies, and effectiveness strategies
and their effects on the students. Each criterion contains features of
a high-quality program. The reviewer's job is to determine to what
extent each aspect of the program being reviewed fits the description
of a high-quality program.
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Part III Program Quality Review Process (cont.)

Classroom Observation

Through classroom observations the reviewers gather information
about how the variouS Instructional methods, the curriculum, and
effectiveness strategies operate in the classmom setting. This
information is collected to develop a complete understanding of the
program and its effect on the student. Insight into the effects of the
staff development activities, as well as instructional support and
planning activities, also emerges through classroom observations.
Upon entering the classroom, reviewers should stse.nd a few minutes
observing what is happening, remembering tbea they are puaing
together an initial picture rather than maldng a judgment at this
poinr, that each impression will need to be vetified through further
observation and informal interview as well as through other sources;
and that first impressions may be influenced by personal bias.

These initial observations should include:

What the students are doing: Receiving instruction?
Applying skills? Practicing newly acquired skills?
Synthesizing and evaluating information? Waiting? Playing?
Causing a disturbance?
How the classroom is being managed: Is it task-orieuted?
Conducive to learning?
What range of activities is taking place--from the acquisition
of knowledge to higher-level learning skills
How students are grouped and how individual assistance is
provided
How much time the students actually spend on the assigned
activity Do they know what to do?
How students ere applying the skills being learned
How students with special needs are participating and
performing in the classroom activities
How the instructional settings are varied according to the
needs of the student and/or what is to be learned
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Any evidence of balance in the curriculum (i.e., visual and
performing arts, hiStOry-social science) ,and science)

The information gained thsough these observations is built upon
using the ctexkular and schoolwide criteria. Classmom observation
includes informal interviews with students and staff, based upon what
has been observed, as well as the observation of activities.

Interviews

The basic information gained through reviewing the self-study
iilld classroom observations is verified, clazified, and expanded
through interviews. Interviews enable the reviewers to learn how the
program came to be the way it is as well its to better understand the
program as it is.

By using what is known about the curricultrm and instructional
program thus far, reviewers ccoduct both informal and formal group
interviews. Examples of informal interviews include asking questions
of the students and teachers in the classroom, talking with
instructional tasks working with students, talking with teachers in the
teachers' lounge, and so forth. Formal group interviews are
conducted with teachers, instrewtional aides, councils/committees,
district personnel, support staff, and volunteers. The interviews serve
several major purposes:

Verifying data obtained from other sources
Collecting data that have not beau gathered from other
soarces
Resolving conflicts in data collected
Givi ng people the opportunity to share past experiences,
present conditions, or future plans which the reviewers might
not have uncovered
Offizing an opportunity for people to ask questions of the
review team
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Part III Program Quality Review Process (cont.)

Review of Data, Policies, and Other Documents

Documentation helps to verify, expand, and clarify what is
learned through classroom obseavations and interviews. The
information in the school data summary forms an initial base for the
review as it contains a broad sample of information about the student
population, adult and student expectations, the curriculum point of
view, achievement information, and other data. Reviewers should
not read documents for the sake of establishing that such
recordkeeping exists but rathef for the purpose of developing a
complete understanding of what the program in action is really like.
A school, on the other hand, should not create documents for the
review team but should share meaningful data, policies, and other
records that are useful to staff and parents in forming the program
and helping it to move forward.

PROCEDURES BEFORE THE REVIEW

Making the Arrangements

Scheduling, mailing materials, and establishing liaisons between
reviewers and the school district take place at the local level. Most
districts will be affiliated with other districts with which they share
personnel to provide a pool of trained independent persons required
for review teams. Most offices of county superintendents of schools
provide coordination savices to assist districts in the formation of a
consortium or other types of affiliation. Although there will be a
variety of such arrangements, for the sake of simplicity in
explanation, this section will assume the existence of a consorthun of
districts and the existence of a person designated to coordinate
program quality review activities in the consortium. The reader
should make appropriate analogies to the circumstances of the
particular district being reviewed.
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The lead reviewer's involvement with the review of a particular
school is initiated by the consortium's program quality review
coorrrmator. The coordinator "all orient the lead reviewer to the
procedures being used id the consortium, to materials and in-seavice
training the school staff has received, and to responsibilities for
contacting district and school personnel.

Contacting the school. Consistent with consortium's procedures, the
lead reviewer will telephone the school principal to set up the
prop= quality review. This call, usually a month before the
review, should cover the following topics:

Confirmation of schedule of eventstimes and dates of visits
to the school by the lead and the-full team
Information the school shoulrl send -to the reviewers ahead of
time
wionnation the school will receive ahead of time and how to
get it
Proposal of an agenda for the review preparation meeting by
the revieweis, the principal, and the leadership team
Curricular areas selected by the school a..1 which the review
will focus
Procedures used by the school in preparing for the review,
including a mandatory self-study
'Procedures used by the team before, during, and after the
review

6. Clarification of any concerns or questions

Meeting of the review team. Prior to the review, the lead reviewer
should contact other tam membeis to conclude all arrangements of
time, place, and materials. The lead reviewer should &cuss with
each team member his or her background and experience with
program quality review. Expectations for review preparation should
be clarified and the overall schedule of events and review strategies
determined. Finally, the plans and expectations for the review
preparation meeting with the leadership team should be discumed.
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Part HI Program Quality Review Process (cont.)

successful program quality review depends upon thorough
preparation on the part of the review team. In addition to
completing the necessary arrangements, the team will read, study,
and discuss a variety of materials prior te ie initial meeting with
the school principal and the leadership team. Some of these
nzaterials will be obtained through the consortium coordinator, while
whoa will be obtained directly from the school. The basic set of
materials includes:

Elementaty Program Quality Review Training Manual,
including the document Quality Criteria fGr Elementary
Schools: Planning, Implementing, Self-Study, and Proatram
Quality Review
California Department of Education K-8 curriculum guides,
frameworks, and handbooks in the curriculwn areas selected
as focus of the review
Curriculum assessment results, goals statements, upectation
statements, books in use, reading lists, achievements, others
as determined by the school and the district
School plan
School data sum" including results from the previous
program review
Logistic information such as maps, schedules, staff roster,
and so on

Study the curriculum materials. The curriculum materials prepared
by the California Department of Education include state K-8
cwricuhnn guides and curriculum frameworks and handbooks. These
materials will he reviewed by the team. The impose of this review
is to ground the review team in what state and national cuiriculum
leaders believe makes a quality program in their area and to provide
the background standards which will frame the disvissions between
the review team and the leadership team on curriculum issues. In
addition, the review of the curriculum materials will help the team in
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the analysis and assessment of the school's curriculum and in the
farmulation of suggestions which will have the best results for
improvement.

The curriculum materials sent to the review= by the
schoolsuch as the goals and expectations, the school's curriculum
assessment, the books in use in the classroom, required and elective
ree.ing lists, and so forthshould provide a sense of the curriculum
offered by the school. It is important for the team members to be
ku)le to demonstrate a basic understanding of the curriculum offered
when they first meet with the leadeaship team.

The reviewers will analyze how the curriculum offered by the
school compares to the standards of the quality criteria and the
expectations conveyed by the guides and handbooks in the
cuniculum matezials prepared by the California Department of
Education. Curricular issues to be discussed at the review preparation
meeting with the leadership team &add be identified and framed for
discussion.

In preparing for the discussion on curriculmn, reviewers should
ask the following questions:

What is the balance of subjects taught every student?
Are there major gaps in the curriculum?
What kind of belance is there between skills development
and content in each cunicular area?
Whz: books are the stie-us reading?
How are writing and oral presentation incorporated in each
curricular area?
How are the skills of interpretation, inference, critical
thinking, problem solving, evaluation, and other higher-order
skills incorporated into all cwricular areas?

Evaluating the materials with respect to these questions will help
identify the curricular issues to discuss at the review preparation
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Part III Program Quality Review Process (cont.)

meering. The discussion will help resolve some of the issues and
provide an indication of strengths and areas ot improvement to be
confirmed by observation and interview.

Read the school plan. A careful review of the school plan
(including the school budget), especially those curricular areas
selected for in-depth review, helps the reviewers understand what the
school priorities are, what the planned program is to accomplish, and
how.

Study the school data summary. The organization and interpretation
of data in the school data snmmary should include demographic
trends over time, student achievement patterns over time, attendance
and other climate patterns over time, program evaluation reports,
results from the previous program review, district and school policies
related to curriculum, instruction, staff development, and schnol
planning. This information will provide a picture of vends in
student achievement, student enrollment, and school climate. In
addition, reviewers will learn something of what the district and
school philosophy is and what leaderolip priorities and practices are
by reading policy documents requf-oted from tile school.

PROCEDURES DURING THE REVIEW

Conduct the review preparation meeting with the leadership team
(formerly the key school planners).

The review preparation mez:ing should take place sometime before
the first day of the review. The purpose of this meeting is to
establish a common understanz'Ag among reviewers and the
leadership team of what to expect during the review. The meeting is
chaired by the lead reviewer. The lead reviewer and the principal

r
22

should discuss in advance the purpose, roles, and procest, of the
meeting. The agenda should include the following items:

Sehool background: The principal briefs the team on the
historical and social context of the school Recent events
which have had a significant impact on school life are
described.
Program quality review background: The lead reviewer
briefs the school people on the history and purpose of
program quality review. The basic review methodology is
explained and the roles of the team members are clarified.
Curriculum discussion: This is the most substantial item on
the agenda and usually requires the most time. The
discussion should move through three steps:

Highlights of the content of the curricular documents,
both the local materials and the criteria provided by the
California Department of Education
Discussion of issues identified by the review team
Establishment of expectations for the curriculum focus
and strategy of the review, including identification of the
school's choice of three in-depth areas for review; e.g.,
three curricular or two curricular and one schoolwide
criteria

If the local point of view in the cuniculum conflicts with that in
the quality criteria, this conflict should be discussed. From this
discussion should come a shared understanding of how curricular
conflict will be managed during the review. Because the criteria
were developed with the help of major state and national curriculum
organizations, representatives of local distaias, and eminent scholars,
conflicts should be rare. Items to be discussed include:

Self-study: Procedures and results of school self-study are
presented and di&ussed.
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School plan: The school plan is discussed in order to
determine how agreements about curricular instructional
methodologies, school goals, and other issues were developed
and are expected to be implemented.
School data summary: Leadership team members and the
review team discuss their interpretation of the data and
information in the data summary, including past trends and
future aspirations. The analytical value of the data is
discussed with respect to review focus and strategies.
Agreement and strategy focus: Next, agreement is reached
on the basic strategic orientation the team will take, including
areas of focus where a more in-depth look is most likely to
be productive.
Schedule of events: Final scheduling and logistics planning
are worked out.

Introductory meeting with the school staff Arrangements should be
made for a short, informal meeting of the school staff and the
reviewers prior to the beginning of classes on the fust morning of
the review. During this meeting, the reviewers will:

Share the purpose of program quality review:

Compare the school program to the standards of the
quality criteria to determine effectiveness of the
instmctional program.
Recognize program strengths.
Make suggestions for increasing the effectiveness of the
instructional program.

Alert staff members to the ky.ocedures that will be followed:

Observation in each classroora, including informal
discussions with students and staff members and review
of students' work
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Group interviews with teachers, instructional aides,
support staff, councils/committees, parents, district office
staff, as appropriate
Review of curriculum materials, student achievement and
Offer- outcome data, schoolwide policies and procedures,
and the school plan
Report of findings

Classroom visits. The reviewers work with the school staff to
ensure that all classrooms are visited and that resoIrce _specialist
rooms, learning laboratories, media centers, and otNeer areas where
regular and special learning activities occur are included when
apProPriate.

Grog+ interviews. The purpose of group interviews is to discuss
with similar job groups (e.g., all teachers) the key issues of
curriculum, instruction, staff development, and school improvement
processes. The review team should base the interview questions on
what has been learned so far. The interview should provide evidence
for verifying or modifying the team's preliminary views, and extend
its knowledge of the situation at the school.

Group interviews generally are scheduled for 30 to 45 minutes;
however, the teachers' interview should be an hour or more.

Appl,&.2 the Quality Criteria

The quality criteria are of two kindsthose that address specific
curricular areas and those that address schoolwide program element&
Reviewers will note that while each criterion focuses on a specific
part 0: the program, there arc common lemes that thread through
each of the sets of criteria. In applying the cunicular criteria,
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Part III Program Quality Review Process (cont.)

reviewers will observe instruction, review student work, and tatk to
students and instructional staff members to determine for each
cunicular area being reviewed:

What constitutes the curriculum, including:

What is to be learned (as documented by the written
goals and objectives of the curriculum)
What is being taught
What students are learning

The extent to which lessons and assignments, including
instructional strategies, material, media, equipment, and so
forth, are appropriate to:

- The curriculum to be learned
- The needs of the students

The extent to which lessons and assignments:

Extend beyond rote learning to application of what is
being learned.
Employ the fundamental basic skills in acquiring
curricular knowledge.
Challenge students to think and communicate their
thoughts.
Enable students with special needs to succeed in the core
curriculum.

r -7
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Application of the Schoolwide Criteria

In applying the schoolwide criteria, reviewers will talk to staff
members, observe them at wOrk, observe the interactions among staff
members' and students, and observe the operations of the school
program to determine schoolwide effects on learning. Reviewers will
determine:

The extent to whick the culture of the school revolves
around the joy and importance of learning
The degree; otalignment of the allocation of human and
material resonrces, including staff development efforts, with
curricular find initructional goals-
The extent to which the schneis actively engaged with the
parents and the wider school- community in common support
of school and community goals
The presence of a viable, ongoing school improvement
process

Bev& t of_Sugestions Action Plans, and
Recognitions of Program Strengths

Suggestions for increasing the effectiveness of the school's
program will be framed by the review team members as they
compare what has been learned about the program and its impact on
students to the quality criteria. These suggestions may be reviewed
by the leadership team for their input. Both teams will select three
suggestions it= the in-depth areas identified by the school; e.g.,
three curricular or two curricular and one schoolwide criteria that
will be developed into action plans. These plans will identify
comprehensive activities that will have the greatest impact on the
program and will lead to improved effectiveness in many areas. In
addition, these plans will include a variety of strategies for
implementation, inclusion of resources (human, material, fiscal),
designation of responsNe person(s) for implementation of activities,
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Part III Program Quality Review Process (cont.)

'ongoing monitoring and evaluation, and time frames or completion
dates.

A calendar of implementation for the remaining suggestions will
be developed collaboratively by the program quality review team and
the school's leadership team. Activities may or may not be
included, depending on available time at that point in the review.

In developing recognitions of program strength, the review team
will consider the following criteria:

A program or an aspect of a program that reflects the high
quality in the quality criteria
An aspect of the program in which significant improvement
has occurred
A high-quality program that is in place for all students
Collected information that supports and warrants the
recognition

These criteria make it possible to recognize outstanding programs
or aspects of programs that are in place at a school. The term
"recognition of program strength" is used in lieu of
"commendation's and requires supporting evidence related to the
quality criteria. Individuals should not be singled out for this
recognition.

Cautions About Applyiniz the Quality Criteria

No matter how well designed the procedure or how well
prepared the reviewer, there will alway s be difficalties judging
program quality. Ro:ew ers should be a wart ef these d'fficulties and
the potential consequences of each.

Overgeneralizina. Necessarily, the review is 'amited to a sample of
situations for a given point in time, currieulum content, students, and
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so on. Merely assuming that this limited sample is typical is a
mistake of overgeneralization. To avoid overgeneralization, the initial
impressions from observed samples must be supported by relating
what students are doing to the work they are producing. This current
work is then related to samples of past work from the last several
weeks. The observed activities and students' work are discussed
with the tearler, and explanations of how the activities fit in with
the overall program for the year are asked for. The teacher's
explanation is an important step in generalizing. Finally,
observations in the various classrooms should be related to
schoolwide programs and plans for programs. Reviewers should
discuss this relationship with the teacher, with people active in
planning, and wiih school leaders, especially the principal. By fitting
observation and explanation together in this way, it is possible to
construct a historical picture of the school program and tie it to the
observed experiences of students. It is this picture and the tie to
students which provide the framework for generalizing from specific
observed data.

Consicmllstudent tp_....____datierinons. In judging the extent to which
each aspect of the program matches the standards of the quality
criteria, reviewers must consider all student populations. When
virtually all student populations receive curriculum and instruction as
described in the quality criterion, that aspect of the program is
recognized as high quality. If, however, a specific population of
students was receiving curriculum and instruction of quality less than
that described in the criterion, the review team would frame a
suggestion for improving the quality of program received by those
students.

Too impressionistic. While initial impressions are a valuable guide
for pursuing c line of invwtigation, they ahould be validated or
rejected by careful examination of appropriate evidence. This
evidence should include teachers' explanations, stue aits' work, or
classroom observation.. Initial impressions can be based upon
situations which are not typical of the school. Reviewers are
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Part lit Program Quality Review Process (cont.)

cautioned not to let these impressions color the review without
verifying them.

Too analytical. The reviewer should not just set upon the school as
an active information gatherer, ferreting and figuring the whole time.
This can lead to collecting data simply for the sake of collection
rather than looking for the qualitative effect on the program.
Reviewers should give the school an opportunity to disclose itself in
its own way. Reviewers should, therefore, spend some time quietly
allowing the atmosphere and tempo at that school to present itself.

Personal bias for or against specific materials or programs. Use the
criteria and procedures in this manual. Reviewers should keep in
mind that what would not work in one situation may work in
another. Reviewers must be certain to observe how a program
works for the school, rather than judging how it would or did work
for them. Just because a program was best for a reviewer at his or
her school does not mean that it should be judged as effective in
another school.

FalNsit_b_re. This costly mistake occurs when a school staff is
doing a poor or mediocre job and the reviewer commends the staff
for doing a very good job. When this mistake is made, the
incentives for improvement are undermined, and the arguments for
maintaining the status quo are reinforced by the review.

False negative. Although this mistake can be most upsetting, it is
not always as bad as the false positive. Schools which are found to
be effective but not up to the quality criteria are often upset that
they did not receive a top fmding jt as students used to getting
A's complain the most over B+ grades). In many cases, these
.chools are strong and confident enough in their self-study to brush
off the effect of a false negative. In some cases, however, especially
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in schools which have made progress in developing more effective
programs, a false negative rating can be demoralizing.

Reinforcing facades. An etror is reflected when the program quality
review process collapses into a game. While concern for fairnesi is
very important, it is less important than concern for the real job of
educating students.

Overattention to the technology and procedines of program
quality reviews may subvert the intended effects on education and
create a "fair" but expensive and wasteful game. Some school and
district personnel complain that trying to do well on pros= quality
review forces them to waste time building facades instead of
teaching the students. Reviewera should not reinforce facade
building in schools which want to do well. Reviewers should
concentrate on students' learning rather than paraphernalia of
instruction.

Onaoin2 Discussion with the Leadership Team

During the review, several times will be set aside for informal
and/or formal discussions with the leadership team. These meetings
serve to keep everyone abreast of:

Row the review is proceeding
Areas in which informafion is incomplete or missing
Scheduling problems
Feedback on what has been learned about the program so far

In addition, the meetings provide an opportunity for the team to
receive feedback about how the review is being perceived by the
school community and to receive additional information.
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Part III Program Quality Review Process (cont.)

Ongoing Meetings of the Review Team

Throughout the review, the reviewers must meet frequently to
ensure consistency in their perceptions of the program, the process of
review, and their concepts of areas for improvement.

The times that have been found to be most productive for
meetings of reviewers are:

Following the first few classroom visitsto establish
commonality of observation
Preceding group interviewsto determine questions to be
explored and issues to be raised
At the end of each day of the reviewto discuss quality
findings and suggestions for those aspects of the program
needing no further clarification, and to design strategies for
collecting additional information and/or resolving conflicts in
information
Preceding the preliminary report to the leadership team, at
which time quality judgments and suggestions for increasing
the effectiveness of the instructional program are prepared
and the roles determined for the report to be made to the
leadership team. By the end of this meeting, suggestions
should be framed, based on what has been learned about the
school.

How the Report Is Developed

Preparation for the report of findings is concurrent with the
process of program quality review since the report is based on all
the information the review team and leadership team have gathered
through the investigatory methods of observation, interview, and
review of documents.
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Ccelexences of the review team members, held throughout the
review, form a basis for the report. A picture of the school emerges
from these conferences as reviewers:

Identify areas that require more information and plan
strategies to collect it through observation, interview, and
discussions with the leadership team.
Review the school plan and all documented information
gathered during the visit.
Compare information collected with the key ideas in the
quality criteria.
Identify potential areas for suggestions, recognizing the
school's own improvement process.
Identify Cat local and regional assistance resources by
curricular areas so that sua: esfions may be coupled with the
action plans.
Decide on the order of the preliminary report to the
leadership team, how the discussion is to be guided and by
whom, and the responsibility each reviewer will take.

DeveloRment of the Report of Findisix

Early on the last day of the review, after all observations and
interviews have been completed, the review team will meet with the
principal and the lerdership team members who attended the review
preparation meeting. This meeting has four objectives:

To report findings and preview suggestions
Tn select the suggestions in the in-depth areas to be
developed into action plans
To complete, in a collaborative effort, the action plans by
adding the implementafion processes to these suggestions
To plan the best way of presenting fmdings to the entire
staff
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Part DI Program Qua 1iiy Review Process (cont.)

During the development of the report with the leadership team,
the review team presents what it found when the members cor pared
what they had learned about the program and its impact on the
students with the quality criteria. Questions about these findings will
be answered, information verified, and the analytical portionthe
information the team has collected that seems to identify what is
preventing a high-quality programof the report of findings will be
framed. The cooperation and collaboration of the leadership team
are essential in providing suggestions that are meaningful wad are
l&ely to produce results, and providing a bridge between the review
team and the rest of the school community so that perceptions are
viewed as valid.

It is important for all involved to recognize that the development
of the report of fmdings is a working meeting. After the major
findings of review are shared and discussed and the team's
recognitions of reogram strengths and suggestions are presente., the
main task of the meeting can be addressed determining which two
suggestions will be fully developed into action plans and which will
remain suggestions. In a mutual effort the review team and the
leadership ts,2m will build the selected suggestions into action plans.
Also, a calendar of implementation for the remaining suggestions
will be developed if time is available during the review. The
completed action plans will include proposed activities, strategies for
implementation, resources needed, and ongoing planning and
evaluation activities. Finally, these suggestions and agreed-upon
action plans are woven into the report of findings as a working
document to be used by the school to guide further improvement
efforts.

The lead reviewer must conduct the developmental meeting in a
way which elicits involvement from school staff. Many schools will
be knowledgeable about program quality review practices and
procedures and will be ma y to take an active collaborative role in
the process. At other schools, the leadership team will want the

C5
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review team to assume the majority of the responsibility for
reporting to the school and framing the action plans It is the
responsibility of the lead reviewer and the team members to assess
the readiness of the leadership team to participate in the repcfft of
findings and to plan activities in accordance T.. the abilities of the
staff.

Report of Findings .

The report is both a written and oral presentation delivered at the
conclusion of a program quality review which grows out of a
discussion of review findings between the review team and the
leadership team. It is the means through which the analytical
pordon of the review is linked to assistance resources within the
school, district, county, and region and is then communkated to the
school community. It is the mosi critical element of the entire
review process.

In summary, the report should include the following major
elements:

Written feedback regarding the school's self-study process,
product, and recommendations for improvement
A summary statement that addresses student and school
performance data reflecting a match between the data and
report of fmdings
A summary paragraph addressing the school's implementation
of the action plans and suggestions from the previous review
The result of the review of the school's curriculum and
instructional program and how it affects the students
The action plans and suggestions for improving the
effectiveness of the planned program, including the resources
available for supporting the wtion plan



Part DI Program Quality Review Process (cont.)

The review process as a model for collecting and analyzing
information about the planned program in a way that results
in improvements in the effectiveness of the curriculum and
instructional methodologies

These elements are woven together to provide information tc,
school as to how the effectiveness of the program can be sustained
and/or increased.

A successful report of fmdings is a stimulus for continuing
program improvement. It not only confirms and extends the
kmowledge that staff and parents have about their program but also
assists the school in gathering and organizing resources supportive of
the school's plan for improvement.

The information the review team has gathered at the site, its best
judgments about the quality of the curriculum and instruction, and
the suggestions for increasing the effectiveness of the instructional
program are communicated in two phases:

During the development of the report of fmdings with the
leadership team, the team recounts its fmdings, plans the best
way to present these fmdings to the staff, and collaborates on
the development of selected suggestions into action plans.
The report of fmdings, offered at an open meeting of the
entire staff, district representatives, council, pareirs, and
combitulity fibers, communicates implementation progress
from the previous reviews, school data analysis, self-study
feedback, the results of the analysis of the school's
curriculum and insnctional program, recognitions of program
strengths, suggestions, and action plans that address selected
suggestions in a way that encm-ages efforts to continue
program improvement.
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This two-phase reporting sequence helps determine that:

o The analysis of program quality will be presented in such a
way as to encourage improvement efforts at the school.

o The suggestions and developed calendars are appropriate and
are Moly to yield positive results.
The action plans will be complete and fully understood by
staff and reviewers.
The leadership team and school site council will become
actively involved in the review and improvement procedures
so that they may use similar methods when other cumcular
areas are to be reviewed within the school's own self-study
process.

Delivery of Report of Findino

Following the developmental meeting with the leadership team
and the joint development of selected suggestions into action plans,
the report of findings is presented to the remainda of the school
staff, parents, and district office and community members. This
report may be presented by the review team or a combination of the
review team and the leadership team. The purpose of this report is
to:

Present Lae findings of the review to the school community.
Provide the supporting evidence that contributed to the
Anntysis of the program.
Present the suggestions. Expand on the written statements by
sharing the ideas and recommendations of the review team
and the leadership team on how the school staff and parents
can use the planning/evaluation process in their school plan
and for continued program improvement
Describe the action pious and resources that support the
suggestions.
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Part IE Program Quality Review Process (cont.)

The final and lasting impression at the school will be a
professional, clear 7esentation that effectively recounts the analysis
of the planned program; reports the findings of the program quality
review; recognizes the strengths of the program; and frames the
school's improvement efforts through appropriate suggestions.

In presenting the report, the review team and participating
leadership team members will:

Emphasize that the review is of the whole planned program,
not of individual classrooms or particular parts of the
program.
Explain how the quality criteria are used and how they relate
to eavh other.
Recognize the effort expended by staff and others in
implementing the program and/or their effort in improving
their program.
Present the fmdings, recognitions of program strengths,
suggestions for increasing program effectiveness, and the
action plans developed collaboratively by the review team
and leadership team.
Thank the school r!ommunity for its hospitality.

PROCEDURES AFFER THE REVLEW

Action Plans in School Plans

The report of fmdings is a significant portion of the ongoing
monitoring and evaluation of the school program for the purpose of
modifying the school-level plan. Well-written action plans should be
of significant scope and detail that they can be lifted from the report
and placed in the school plan. Action plans should comb' (a)
activities; (b) a calendar; (c) people responsible for implementation;
(d) supporting resources; and (e) an evaluation component.
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Role of School Site Council and Leadership Team

In School Improvement schools, the school site council (SSC)
assumes an active part in monitoring the follow-up activities that will
grow out of the formal program quality review process and the
report of findings. In all schools the leadership team should take an
active role in the implementation of the suggestions as well as the
action plans.

For example, the school site council and the leadership team
might conduct a yearly evaluation of the program with regard to:

Action plans and suggestions that have been fully
implemented
School and district personnel who played a role in
implementation
Implementation of the program and how it affected student
experiences and/or the school organization

o Action plans and suggestions that have not been implemented
and the reasons why implementation did not take place

Such an evaluation might be shared with the membership of the
school site council and leadership team, school staff, school
community groups, district office, local board of education,
consortium coordinator, and the California Department of Education.

Role of School and District Staff

The decisions about who will assist in implementing
recommendations or modifying the planned program rest with the
school and the district staff. For follow-up assistance in
implementing the action plans for program improvement, the school
personnel should contact their district resources, offices of county
superintendents of schools, the California Department of Education,
private or public institutions, staff development centers within their
areas, or whatever they decide would be best for them.
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Part 111 Program Quality Review Process (cont.)

Program quality reviews are monitored by the Califonlia
Department of Education, and the tesults are used to provide
assistance to schools, districts, offices of county superintendents of
schools, and regional resources.
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THE PROGRAM QUALITY REVIEW PROCESS
Not Pictured:

Premecting between principal
and lead reviewer

REVIEW PREPARATION MEETING

KNOWLEDGE of:
quality criteria, school plan,
school data summary,
currizulum

About our program:
how it's working. for
whom, where we're
going (self-study);44.14

LEADERSHIP TEAM

REVIEW OF SCHOOL PROGRAM

School reviews program,
using the quality criteria,
and reaches conclusions
about program effectiveness. Team PREPARES:

The TEAM

* Summary of findings

Recognitions of program strengths

Suggestions for increasing school
effectiveness

DEVELOPMENT OF REPORT OF FINDINGS:
The TEAM Leadership Team

"hit 4
4.,..A.
c,,( ....,

.... ,...
c ,.. Self-study compared with

findings and suggestions presented
by the team. S,...cted suggesnons
developed into action plans.

COMPARE WITH:

REPORT
OF FINDINGS
TO SCHOOL
COMMUNITY

4t11VOIEVSOP

FIND OUT B":

Observing what's happening

Talking to school community

Reviewing records and documents

Talking to leadership team

Case studies/shadowing students
Reviewing self-study

What comprises the program and how
it is affecting the students and adults.
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Report on quality of
program compared to the
quality criteria and
suggestions for improving
impact of the program on
ail students.



FOUR STAGES OF PROGRAM QUALITY REVIEW PROCESS FOR ELEMENTARY SCHOOLS

i.roi*Kruotto.

SCHOOL STAFF

I. Receive training. I. Identify leadership
team and others who

2. Ri. iew curriculum have special respon-
matenals: sibilities during the

K-8 Model self-study.
Quriculum Guides
Frameworks and 2. Receive orientation
handbooks to provam quality
Other cumculum review and self-
materials as msdy.
necessary

3. Conduct the self-
3 Study school miteri- study, usmg the

guide fa conducting
School plan a self-study.
School datt
summary 4. Summarize the
Self-study report fmdass of the self-
CAP and the study and prepare to
school performance share with reviewers
report on their arrival
Report of 'hidings
from pievious PQR
Other =units
from the schcol as
necessary.

S. Send copies of the
self-snidy, school
data summary,
school plan. CAP
and the school
performance report,
and selected other
materials, if
appropriate, to the
reviewers.

Revsewers and leadership team
meet during the week prior to the
review to discuss self-study and
materials received by the team, to
resolve last minute questions and
to finalize the schedule and
procedures of review

I. Select a sample of I.
students to interview
and to shadow through
their day at school.

2. Observe in class-
room&

3. Conduct interviews,
both formal and
infotmal.

4. Review pertinent
documents.

5. Meet together
regularly to analyze
and synthesize what
stud.mts are learning
and to determine what
other information is
needed.

torama.

Identify a group of I.
students available to
the review team for
shadowing.

2. Carry on wkh business
u unit!.

3. Be prepared to share
their knowledge of the
program and its
impact on the
students.

Reviewers and leadership
team meet regularly to
discuu the progress of the
review.

33

Compare their collec-
tive knowledge about
the school program
and its impact on the
students to each
quality criterion.

2- Describe the current
quality of the program
in summary statements
of findings foe each
criterion.

3. Develop recognitions
of program strengths.

4. Develop suggestions
for increasing school
effectiveness.

5. Provide self-study
feedback.

LReviewers and leadership team
meet to review and diacuss the
findings and to develop collabora-''""'
tively suggestions into action plans.

The entire school staff,
along with interested
students, parents snd
community members, are
invited to attend the report
of findings.

I. Implement action

Plans.

2. Review suggestions
made by the team.

3. Using the tentative
calendar, plan bow
these suggestions csn
be implemented, by
whom, with what
resources, by when,
and so forth .

4. Monitor carefully ill
program changes,
modifying than as
neceuary for
maximum effective-
as.

The reviewers present the report of
findings, sharing tbe:r findings,
recogniimg stengfiu, and
suggesting improvements. The
leadership team may share the
presemation of suggestions.
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PART IV
PROGA!AM QUALITY REVIEW CRITERIA

Program quality review plays an important part in achieving
excellence in our schools. The review is a time for school staff
members to step back from the press of day-to-day responsibilities to
observe and discuss the effectiveness of their program. Such
self-observation and discussion should occur before, during, and after
the visit of the trained team from outside the school. The immediate
benefits of basing program quality review on a foundation of
self-study are the decisions and plans to make specific improvements
ie the school curriculum and insuuction. The ultimate benefit is
improvement in student learning.

The quality criteria are designed to serve as the basis for both
the visiting review team's and staff s reviewing of the school. The
standards of quality are premised on two tenetswhAt makes an
effective school and what is an educated person. Both beliefs grow
from tradifions of public schooling in American democracy. These
ideas have been refmed by pxent experiences and research in efforts
to improve schools.

What are the characteristics of an effec...e school? The Task
Force on Standards for Effective Schools has identified 16 factors it
believes are found most often in California schools with effective
instructional programs:

Academic focus Teacher-directed
Rigorous content instruction
A safe and orderly Variety of teaching
environment strategies

o Coordinated High standards and
curriculum expectations
Maximum use of time Regular assessment
Regular homework Instructional leadership
Opportunities for Widespread recognition
student responsibility e Home-school cooperation and support
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Structured staff development
Sense of community

What should students be like as they emerge from elementary
school on their way to becoming well-educated adults? Students
should have a solid foundation in three kinds of learning: skills,
knowledge, and values. A solid foundation of skills includes both the
rudimentary skills, such as a comprehension of number facts in
mathematics, and the higher level skills, including learning how to
formulate and solve problems, how to analyze and interpret
information, how to draw inferences, how to evaluate complex
situations, how to think critically, how to express thoughts logically
and clearly in written and oral form, and how to form independent
judgments. The knowledge students acquire should have a clear
academic focus, building on a base of language arts and mathematics
skills. Students should have extensive experience with literature,
science, history-social science, visual and performing arts, physical
education, and health.

Finally, students should understand the values that are the
cornerstone of our democracy. They should develop a basic sense of
civic responsibility and the beliefs that form the ethical and moral
bonds of our society.

To g;.'e students this foundation, the school must plan and carry
out a quality curriculum. The core of this curriculum should be
clearly defined, and instructional materials, instruction, and
assessment should be aligned so that evezy student is guaranteed
instruction in an agreed-on balance of skills, knowledge, and values.
Grade-level expectations should be established for readings in
literature, history-social science, and science; for quantity and quality
of writing assignments; for field*and laboratory experiences in
science; for homework assignments, both as independent practice and
long-term projects that extend and deepen knowledge; and for oral
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Part IV Program Quality Review Criteria (cont.)

presentations and discussion. These rich and active learning
experiences should encompass the major skins, knowledge, and
values of the elementary curricuhnn. Alignment of instructional
materials, assessment, learning activities, and insnuction with clear
curricular goals is a major factor in school effectiveness.

Students with special needs also need :Ilia solid foundation of
learning. Services designed for meeting special needs of
educationally disadvantaged, limited-English-proficient, and
handicapped students should be geared toward helping students
succeed in the regular program. Services for high-ability students
should remove ceilings, raise the conceptual level, and extend the
depth and breadth of the regular program. These services should not
displace a balanced curriculum. In addition to the traditional
categorical needs, for which addition d funds are often aveilable, the
regular program sh _Id also focus on other groqs of students, such
as the average student and the quiet, noudisruptive underachievers.

The standards for quality in this docrment incorporate what is
known about the effect of sound paniagogical practice on students.
The amount of time students are actively engaged in learning
correlan.s with how much they learn. Students engage themselves in
learning when their natural curiosity is focused on the content of the
curriculum, when they are active participants in learning, and when
they are challenged by the task and yet have a high chance of
succeeding. To' create such quality learning experiences, teachers
must plan and carry out an orderly flow of engaging classroom
activities which focus students' interest on the curriculum content.
While students need to develop the self-discipline to work
independently, learning requires direct contact with the teacher at
certain critical times. These timc nclude initial exposure to new
content and skills and to modeling. Pe- -ducal times also include
promptly responding to sturfents' work tespecially to check
preliminary understanding and during initial practice of new skills),
coaching the students during extended applications of previously
/earned material, and guiding and encouraeing students to think and

use what they learn. The teanher's enormous influence on the
climate of the classroom is of great importance in devohping the
students' sense of the value of learning and their intellectual, social,
and personal abilities. Fina lly, each child's fundamental need to be
recognized, respected, and cared for is the foundation for the
tmehing/learning relationship.

In the effective elementary classroom, teachers have primary
responsibility for instniction. The primary focus of the teacher's
time is on instruction. A variety of teaching strategies is employed,
based on both the content to be learned and die needs and strengths
of the student. Learning time is extended through regular
homework, and the student's progress is monitored through regular
assessment.

School is a place to learn. All children have the right to an
ehvironment conducive to learning, free from threats of disruption,
and rich in rewards for good learning behavior. Students fxl secure
and have good morale when they believe their school operates on the
basis of clear rules and expWations. Students can count on all staff
to apply the rules fairly and with consistent consequences. The
students' academic learning time is protected from disruptions,
whetha the source of disruption is other students or staff members
attending to noninstructional activities. The potential disruptive
effects of pull-out programs on the intended beneficiaries have been
minimized by using in-classroom services coordinated with the
students' regular program. Staff attention is allocated justly to all
students, with an emphasis on responding to the Etudents' positive
efforts to learn. Thus, the shy, quiet children receive their share of
appropriate encouragement, along with those with more confidence
and those who create disturbances. Lilrewise, staff members are
treated justly, with an emphasis on acknowledging excellence in
teaching.

A major strategy in improving and sustaining the effectiveness of
a school is staff development. The program quality review standards
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Part IV Program Quality Review Criteria (cont.)

are premised on two factors associated with quality staff development
programs* (1) alignment of the content of the staff development
program with agreed-on school goals and priorities; and (2)
application of sound pedagogical methods in delivery of the staff
development.

The school's plans for improvements in curriculum and
instructional methods will have direct implications for the content of
staff development. There should be broad participation in the
planning of the program, and unique needs of staff membm should
be met. The major allocation of staff development resources should
be for priority improvements in curriculum and instruction. For staff
development to have the intended effects on staff, it must, in itself,
be an example of good instruction. For example, if the staff
members are learning new skills, theft. should be modeling of the
skills and practice and follow-up coaching should be provided for
staff members in their own classrooms. In other words, staff
development should be designed as a high-quality learning experience
for adults.

Strong leadership is a critical factor in planning, implementing,
and evaluating a school program which is effective for students.
Leadership is not merely certain attributes of an individual, but rather
the focusing of the working relationships of everyone at the school
ou a common purpose. What people expect from, and deliver to,
one another should be primarily influenced uy their shared vision of
what they are trying to accomplish. The organizational structures,
management systems, formal and informal allocations of recognition
and status, and the appropriadon of resources, especially time, should
all reflect the priorities inherent in this common purpose.

Clearly, the principal's role is to provide effective leaambiii.
The principal can clarify the vision and channel the resources
(human and fiscal), systems, and organization toward that visiw.

he principal should place priorities on setting goals and high
standards, superv ising and evaluating instruction, coordinating the
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curriculum and monitoring student progress, and supporting staff.
But the principal cannot singlo-handedly create effective leadership.
As staff members show initiative in furghezing the achievement of
the common purpose, they should be encouraged to talt e such
initiative. Each staff member has some responsibility fox.supporting
both administrators and colleagues in their efforts to achieve the
common pmpose.

There are a number of ways in which the sharing of a common
purpose is cultivated. The particular mix and sequence will depend
on the personal strengths and weaknesses of administrators and staff
at the school, as well as the current situation at the school.
Nonetheless, ingreditats which bring about commonality of purpose
include (I) commitment of the school board, stiperintendent, mad
principal; (2) professional consensus; (3) broad participation in the
development or refinement of the purpose; and (4) tb . inspiring
leadership of one or more individuals. Fmally, for the common
purpose to have a positive effect on students, the purpose must be
based on a valid idea of what an educated person should lean' at
school; it must encompass aspirations for all children; and it must
incorporate a sensible idea what makes a school effective.

Si



Part IV Program Quality Review Criteria (cont.)

QUALITY CRITERIA

THE CURRICULAR CRITERIA

ID Language Arts
o Mathematics
o Science
o History-Social Science
o Visual and Performing Arts
o Physical Education
o English as o Second Language
o Foreign Language
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THE SCHOOLWIDE CRITERIA

o Instsuctional Programs:
Schoolwide Effectiveness

o Special Needs
o Learning Environment
o Staff Development
o Lezi lership
o Howling, Implementing, ansl

Evaluating the School Program



LANGUAGE ARTS

The language arts criterion focuses on the effect of the language
arts program on students. The criterion promotes a meaning-centered
literature program which is planned and developed for all students.
Through si-vh a program, elementary students gain (1) a solid body
of knowledge derived from a common cultural heritage which
reflects the contributions of the diverse ethnic and racial groups that
make up the United States; (2) experiences in conkonting important
human issues; (3) personal, ethical, social, and aesthetic values; and
(4) effective listening, speaking, reading, and writing skills. The
program ineludes (1) the study of significant literary works; (2)
instruction which uses and builds on students' backgrounds of
experiences;

EFFECTIVE

Curriculum

(3) the integration of listening, speaking, reading, and writing, and
(4) the incorporation of these four processes thronyi out the
elementary school curriculum. This criterion also focuses on
effective instructional methodologies and a broad range of assessment
methods.

Apply this criterion equally to all students, including average,
limited-English-proficient, underachieving, and gifted and talented
students; student receiving special educarion instruction and service;
and stadents who are members of ethnic groups underrepresented in
colleges and universities.

PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE

Significant literature is the basis of the English-language arts
program in which core works from a variety of gutres selected
to accommodate a variety of cultural perspectives, individual
tastes, developmental concerns, and personal experiences are
studied in depth by stucknts. Human dilemmas and values are
confronted, and higher level thinking skills are employed as
students derive and convey meaning in order to clarify their
own understanding of basic human values.

The elementary curriculum is part of a systematic, articulated
K-12 program with outcomes resulting in new insights into the
human condition, knowledge that adds to students' emerging
world view, abiuty to think critically about ideas and concepts,
independence in using the language arts tools, and pleasure
from reading quality literature for its own sake.
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INEFFECTIVE

A skill-based, worksheet-oriented program is provided M which
skills are taught in isolation and deal primarily with concerns
of rearrmg levels and superficial treatments of values in safe,
diluted, or sterile texts dealing with trivial subjects or
condescending themes.

No grade-level continuity is evident The curriculum is
fragmented from grade to grade or schooi to school

84



Language Arts (cont.)

Skills are taught in context and the languagl atts processes of
reading, writing, listening, and speaking are interrelated and
benne es tools for leataing as students bring their prior
knowledge to bear on compselending text Students receive
direct instruction regarding the conventions of language when
these have not already been acquired through reading and oral
discomse.

Instruction

All students including LEP, gifted, compensatory educetion, and
special education have access to a core program which is
literature-based, meaning-centered, and holds expectations that
all students are capable of learning.

Through large group settings, coliaboiative groups, and
partners, they discuss ideas and values in core and other
literary texts with the focus of instruction on helping them
develop new insights into their own lives and those of others.

A range of thinking skills taught in the context of worthwhile
literatuie is easential to instruction. A wide range of thinking
deeeeepb as students read, write about, and discuss the
meanings they discover through this literature.

Students in all subjects learn to use the writing process
flexibly, with attention to the different strategies necessary for
the different kinds of writing seen in the real world. The
sequence of writing instruction, begins with encouraging fluency
and content before correctness of form, handwriting, end

Students focus on making sense of what they read,
write, and discuss, and teachers assess progress according to
the principles of emergeot litexacy.
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Skias are taught one at time and as ends in themselves without
connection to students' prior experiences and the expectation
that these skills will add up to students' ability to read and
write well.

The program separates students into categories and is remedial
in nature, accelerated for only a few, or disconnected in
concept and approach.

Skill sheets are central to the curriculum. Students passively
complete skill sheets and read controlled vocabulary stories in
order to develop coned speech and written products and
comprehend single interpretations. Fonnal teaching of literati=
as the study of plot, character development, and thematic
interpretation prevails. LEP and other minority students do not
expedence the common core curriculum.

Thinking is perceived as distinct separate, and hierarchically
an-rived levels. Thinking instruction is separated from die
language processes and content.

Only low-level writing tasks are taught, often without purpose
and separate from students' ideas. Stucknts are taught
formulas for written products; e.g., the 5-paragraph essay and
the paragreph with a fixed topic sentence. The puepose is
correctness according to predetermined adult standards.
Handwriting and spelling are taught as distinct separate subjects
apart from the literature-based writing process.



Language Arts (cont.)

Oral language proficiency is encouraged through a variety of
individual and group listening and speaking activities in settings
where meaning is sought and negotiated from literature.

The teaching of phonics is done quickly and efficiently in the
early grades. This instruction is kept simple and in context in
oider to help students map the relationship between letters and
sounds; it is discontinued once students learn to rely on
meaning cues bar comprehension.

School Environment

Teachers encourage mastery of the language arts *ills in all
subject areas. They introduce and model the reading, writing,
and thinking strategies students are to employ throughout the
day.

The entire school community supports ant' models the effective
use of all the language arts.

Home Environment

The school promotes a home environment in which parents
serve as good models and help their children with their school
work by providing a safe enviroement conducive to learning.
They are supportive of their childten's school work and engage
in reading, writing, and speaking activities with their children

Staff Development

Th- school in-service education programs address the
development of a broad background in literatu-s, methods
appropriate to a literature-based cuiriculum, research on
learning, and resources offering help in the design and
implementation of the language ans program.
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Only the best students are encouraged to speak, and the
activities are not connected to reading and writing.
Opportunities for self-expression in individual and group
settings are limited. Verbalization consists of one-word
zesponses to teacher's qtrstioning.

Phonics and word study are intensive and canied on through
the upper grades. Rules of decoding and English mechanics
axe taught in isolation in hopes for later transfer to real-life
writing and leading situations.

Instruction in the language arts skills is relegated to the reading
and language ans lessons. Teachers and other adults in the
school infrequently share their reading and writing with
students.

Members of the school community demean the imponance of
language arts skills and serve 26 poor models.

The school does little to solicit help from parents who are
passive with regard to their childien's language u.se and school
work. They do not provide a home environment conducive to
developing good study habits and 'mire the importance of
learning and schooling.

Teacher in-service education is rare and is focused on
instructional methodology and the teaching of isolated language
Adm. Knowledge of subject matter is not emphasized.
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Language Arts (cont.)

Assessment

The assessment program reflects the purposes of the
curriculum. It covers the full range of goals of the English-
language arts program, aligps with what students are expected
to barn, and provides altemee strategies and forms of testing.
Assessment is based on students' work over time and relies on
their written and oral work and not just objective testing during
and following the cornislciiull of their work.

The assessment program emphasizes die testing of narrowly
focused, isolated, or low-level skills. Prominence is given to
objeceve tests following a period of instruction.
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INTEGRATED CURRICULUM

All students learn the language arts in a full, balanced, and
integrated curriculum which is literature-based and meaning-centered
and which draws on students' experiences. The curriculum enables
students to gain knowledge and acquire skills through a planned
developmental program from kindergarten through grade six. The
processes of listening, speaking, reading, and writing are integrated
in a total learning program. All students receive hnensively directed
and student-centered instruction which helps them lo comprehend,
appreciate, and respond to significant core works.

Students develop positive attitudes about themselves and others
and become aware of values, ethics, customs, and beliefs. They
come to value the four processes as tools for clarifying, expressing,
and learning new ideas in all curricular areas. Increasingly
complex thinking skills are developed through the language arts
across all areas of we curricultun.

LITERARY WORKS

The school has established core, extended, and
recreational/motivational lists of literary works to be read at each
grade level. Students who are not yet proficient in English are
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provided the same or, if unavailable, analogous selections in their
primary language, or they experience the content in othtr
instructional modes (e.g., audiovisual supplements and sheltered
instruction). The titles on the lists represent all Iiitrary genres and
reflect the diverse cultural heritage of our country

LISTENING AND SPEAKING

Students develop effective speaking and critical listening akiPs
through applied all language activities, including frequent
experiences with varied literary works read aloud, storytelling,
enactment, and formal and informal presentations. Students share
verbal and written reactions about their readings and writings in both
teacher-directed and student-centaced activities. They synthesize and
integate their reflections on what they hear and read into their own
speaking and writing.

Teachers direct students' attention to exaatples of rich and
powerful language and offer oppostunities for students to experience
and discuss them. Developmental language acquisition approaches
are used to assist students to increase vocabulary and to acquire
increasingly complex linguistic skills. Teachers create interesting
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Language Arts (cont.)

expressions with others. The classroom arrangement provides for
small-group work, whole claw discussion, a library, displays cl
student? work, and independent work in listening, viewing, reading,
and writing centers.

EVALUATION

Evaluation of studenti strengths and progess in the language
arts program is sysaematic and ongoing, and it includes a breed
range of assessment methods. Evaluation reflects the purpom of the
curricuhim and includes: (1) frequent self-assessment and peer
cridque of writing and speaking activities; and (2) teachas' informal
and formal evaluations of students' pardcipation and acNevement
related to both individual and class objectives. Data on stndents'
performance are collected (e.g., by using portfolios of straLmts' work,
tests, and homework) along with data on the quantity and type of
work accomplished. Feedback is provided regularly to students and
parents through test scores, grades, conferences, peer critiques, and
awards and other forms of recognition. The performances of various
types of students with special needs are monitored in relation to
specific areas of the curriculum. Modifications in the instructional
program are made to promote the optimal development of all
students.

PROGRAM SUPPORT

Teachers, the principal, and other adult express enthusiasm for
reading and writing. They model effective speaking and listening
skills throughout the school day, and they read and write along with,
and in view of, the students. The school library contains an
extensive collection of beoks and nonprint materials of high quality.
Tmchers and libra-y personnel encourage and assist students to select
and use a variety of resources. They work cooperatively to provide
ongoing instruction regarding the location and use of information
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from various reference materiab. Teachers encourage parents to read
aloud to their children, have their children read to them, and
negotiate meaning with their children through questions, explanations,
and dialogue. District and site adminisnators, teaclmrs, and
specialists support an integrated language arts program through
plar -ing, staff development, and communication with parents.

EXEMPLARS

The core program includes works of literary merit that

- Have been carefully selected by curriculum planners and
selection committees at school and district levels

- Are given hi-depth study by all students
- Are experienced by students though close reading, hearing

them read aloud, or seeing them performed

The extended program consists of works of literary merit that

Have been selected by curriculum planners and selection
committees
Are read by students on their own or in small gros to
supplement the classwork carried on under the core program
Are broad enough to permit teachers to recommend titles
which are appropriate to the special interests, needs, and
abilities of their students
Are related to the core program through themes, historical
settings, types of characters, locations, curricular topics, or
works of a particular author or illustrator

o The recreational/motivational program consists of titles of literary
merit that

- Are readily available in classroom, school, and. public
libraries

9 4
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Language Arts (cont.)

Are read by students on their own for pleasure and
information because of the recommendations of teachers and
blrarians

Works selected represent

The mmt powerful examples of major literary forms, such as
poetry, drama, fairy tales, myths, fables, short stories, novels,
essays, diaries, biographies, speeches, and articles from
history
Many and divase perspectives, styles, cultures, points of
view, and classic and contemporzsy attitudes
The full range of human moods and voicecomic, romantic,
tragic, satiric, and melodramatic
Authors, both male and female, exemplifying the racial and
ethnic diversity of our country and the world
Excellent language use which is fresh, inventive, and worthy
of iniitation
A depth of intellectual, social, and moral content which is
suitable in terms of the students' emotional and intellectual
development

Cultural literacy is fostered; students become familiar with
characters, places, and events; learn idioms and oft-quoted lines;
and increase their store of knowledge of commonly shared
literary and historical references.

Instruction guides all students through a raule of thinking
processes which is not based on the assumption that students
must acquire one type of thinking before being able to progress
to another. All students develop their ability to predict, interpret,
compare and contrast, analyze critically, synthesize information,
evaluate, solve problems, and integrate meaning through
comprehending (listening and reading) and composing (speaking
and writing) activities.
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Small-gmrap and whole-class discussions, question and answer
sessions, interviews, debates, speeches, factual reports, and
panel discussions
Oral interpretations, puppet theaters, choral reading, oral
reading, readers' theater, recitations, role playing, dialogue
scripts, drama, chanting, and singing
Conversatim retelling of familiar literature, originai
storytelling, shaing of objects and experiences, and telling of
stories about pictures

In discussions with partners, small grovs, and the entire class,
students learn to:

Define and express their thoughts and reflect on them
Respond to each others' insights and observations.
Rephraft and clarify a point.
State opinions honestly, precisely, and tactfully.
Discover multiple viewpoints on a difficult issue.
Negotiate and fmd common ground.

o Through formal oral cominunication activities, such as speeches
and other presentations, students in the higher grades learn to:

- Prepare through interviews or reading.
- Assess purpose and audience.
- Organize their thoughts.

Introduce and summarize.
- Rehearse and practice timing.
- Use logic and persuasion.

96



Language Arts (cont.)

- Employ effective delivery with appropriate eye contact,
gesture, diction, and voice quality.

o Developmental language acquisition approaches are derived from
the body of knowledge on how all humans acquire and expand
language. They involve purposeful teacher-child interactions in
which teachers:

Describe their own and atudents' activities as they occur.
Repeat what students say.
Restate ungrammatical or incorrect student utterances in the
correct form rather than directly correct students' errors.
Expand what students say by adding details in the context of
natural conversation.
Ask questions to which only the students know the answer or
for which multiple responses are appmpriate.

All students hear good literature read aloud daily. Through this
activity, young children hear common story patterns and language
rhythms, enlarge their vocabulary, develop a common background
of content, and build a love of reading. Children in all grades
hear books read aloud which introduce them to new vocabulary,
stretch their comprehension abilities, and interest them in reading
the books for themselves.

All students engage in a daily program of sustained, silent
reading.

MO literatureBefore reading or interacting with a literary
work, teachers employ strategies to evoke the students' interest in
the work and to connect them personally with it, such as:

- Asking provocative questions about the work

97
- Eliciting the students' related experiences and price

knowledge
- Providing an overview or synopsis of the work

48

Offering biographical backgrotmd about the author and other
interesting historical and factual informalion about the piece
Doing an oral reading of a lively scene, showing a film, or
using outside rcaources, such as practicing authors and other
speakers
Beginning with familiar, simpler works which share common
themes with the more complex work

THROUGH literatureStudents explore the work in depth
through:

Reading and interacting with the work
Discussing the abstract ideas, concepts, and ideals
encountered in the work
Generating their own interpretations and responses
Focusing on crucial quotations
Engaging in dramatic presentations by assuming the personae
of characters
Making predictions about what will occur in the piece
Recording their reactions in literatme logs
Making journal entries of quotations or problems confronted
by the characters
Designing artistic visualizations

BEYOND literatureInteraction with the literary work is
followed by activities that help students pull their thoughts
together to reflect on how the work relates to them and to
society, such as:

Discussing and writing their reactions and insights
Reconsidering and reinnapreting their world views as a result
of the work
Developing an illustration showing relationships among
characters
Relating one piece of literature to another
Dramatizing the work
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Language Arts (cont.)

- Reading parallel works among genres
- Writing a new preface, a new ending, a change of scene, a

script for readers' theater, interpretive questions, suinmaries,
imagined interviews, or sequels

Word analysis strategiesphonics, sight vocabulary, structural
analysis, use of context.clues, and the dictionaiyare taught in
the context of meaningful reading and writing activities and
through direct instruction as students demonstrate a need for
tools for decoding and encoding individual words.

Phonics instruction focuses on the most important and regular
letter-to-sound relationships; children refme and extend their
hew ledge of these relationships thitttgh repeated opportunities
to read. Phonics instruction is completed by the end of the
second grade, except in cases of identified individual need.

Young children connect oral language to print through the
language experience approach.

New or difficult vocabulary is studied thiough the use of context
clues within the literary work And through discussion before and
after the reading assignment. Words take on new meaning and
interest as students dramatize and illustrate them.

Teachers use many strategies for teaching comprehension,
including:

Previewing
Making comiections to prior experiences
Deciding on a purpose
Assessing author's intent
Multilevel questioning
'Mapping
Following the three-step prediction cycle of sampling,
predicting, and confirming

99 49

- Using reference materals

Students experience all of the following stages or steps in the
writing process:

?rewriting activities in order to select a topic, identify the
intended audience, and determine the mode, tone, and style
of the writing, such as:

Reading or hdaring literature
Storytelling or dramatic activities by teachers and
students
Reflecting on experiences and reading
Discussing issues and ideasa_.
Brainstorming, clustering, and mapping words and ideas

paft_gin activities in which the students manipulate language
to suit their meaning and purpose, organize details, and give
evidence, such as writing:

For a variety of purposes and audiences
On a wide range of subjectsreal and imaginary
In many styles and formats
In many Afferent modes of discourse, such as story,
observation, autobiographical and biographical incident
and sketch, poetry, dialogue, persuasive essay, report of
information, drama, letter, memorandum, newspaper
article, diary, narratiV4legend, memoir, speculation about
results or causes, reraembered place, analysis, fable,
myth, interpretation, lyrics, and problem solution

Responding activities, such as:
Whole-class and `small-group response sessions
Writing responset to each other's writing
Comparing different versions of the same piece of wilting
Consulting with hidividual students regarding their
writing

100
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Language Arts (cont.)

e v gin activities in order to clarify thoughts and
ideasliterally reseeing and rethinking the writing, such as:

Adding detail
Deleting repetition
Elucidating voice, point of view, and audience
Substituting and arranging

Ectitgin activities, such as:
Correcting errors in usage
Adding transitions
Selecting just the right words for the intended purpose
by:
- Editing the works of peels and other individuals

Using an editing checklist or scoring guide for the
conventions of language
Using references or handbooks on usage, grammar,
and other conventions of writing

a

Conferring with teachers

Postwritins{ activities, such as:
Publishing or posting the writing for reading
Dramatizing or illustrating the work
Evaluating the work individually, with peers, and with
the teacher

There are written standards and expectations for student writing
which are known and used by all teachers at all grades.

Students in the higher grades become familiar with and use the
rhetorical features and conventions tested by the California
Assessment Program.

Spelling is studied in meaningful and personalized contexts, and
individual students exercise responsibility for impmving their
spelling by:

50

Using words misspelled in writing = individual wiling lists
Identifying and correcting spelling errors with partners and
small editing groups --
Preteating, practicing, and post-testinktheir spelling-with]
partners
Maintaining their own dietiOnarikik Siang words and
individual records of progreis

Young children learn handwriting Aluough meaniniful modeling
and practice; teachers use* commowwords from thi. enyironment
and from student-inventia -stOrkalot practice. (Aar Writcrs.,L. `
focus on the quality oft1Ie±r b4tdwrtthlg When there t.
purpose, particularly in mdticint fma di sbe rad bY
others.

Students, including those with special needs, learn to deal with
comprehension and composition difficulties through a variety of
strategies:

Comprehenaion monitoringself.questi9ning, laelf.:testing,
self-revieW, paraiikrasing, predicling

ZTask organization4retiWring and rewridng,:lcleiive reading
and writing, changing,speed, understanding teacher,
expectations
Rehearsakropetition, ckiyingk underlining
Elaborationntentalimagea, pailtdamciations, analagies,
developing a dialog# 'with the writer
Information organization-Ire/wing, ordering, outlining; noting
and searching fat salient details, summarizing
Affectivealertness, anfieV, tjxnsing attention, ignoring
distractions, selkiwiiidiTlelf-praise
Pasonal relationshipasaimilating to personal experience, past
events, and prior knowledge

Students with special needs participate in a language arts 102
program that is conducted in concert with the regular language
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Language Arts (cont.)

Writhlg for enjoyment and to sharpen commrmication skills
- Ctitical4elevision viewing
- -110121for and-wliting activities in the students' daily lives

through tiw use of menus-ozookbooks, games and
)*YspaPers

As administrators, teachers, and specialists plan strategies for
progranfaxplernentation, they consider

How language arts will be wheduled in the school day
What-core and supplementaty literature will be read
How lke:my work; textbooks, workbooks, or other
instructional materials will be used to provide an integrated
program
How various instructional elements of the program will be
phased in
How language arts will be taught and used as studenis are
learning in all subject areas
How evaluation will reflect the purposes of the curriculum
How teachers will be trained and supported in the
implementation of the program
How parent awareness and support for the program will be
promoted

RESOURCES

The following publications are available from the Bureau of
Publications, Sales Unit, California Department of Education, P.O.
Iltox 271, Sacramento, CA 95802-0271 (phone: 916-445-1260):

105

Becoming alion of Rea_ders, 1985.

Enalish-Languam Arts Framework for California Public
Schools 1987.

52

k i.t14 g ;

7

_

1986.

1

1987

1989:-

- :

Writitit _Asset/1mIfes-dolk`19%:

__ --

The following piblication is a iiif4i0-floni,t134
University of Calif." a,- "Loit Agele4 Centet7f0±:*
Interinsatational -,.1.47CLA/Cmp), 405 fillgarCkiiiing; Los
Angeles, CA 90024:

UrAU-gthookfoTeädi
1985.
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MATHEMATICS

The mathematics criterion focuses on the effect of the motile-
,

maks program on the =dents. It deals with the coMpleteness of
thaturricuhan, the development of essential understandings and.
problem-solving ability, and the insirucdonal setting for the study cf
mathematics.

EFFECTIVE

Curriculum

Apply this criterion equally to all students, including_ avers&
Ihnited-Englisli-prOcient, underachieving, and; gifted:_titA tale$
studentOtudentssatehring special educadon instinct:km itn-CWIdces;
and-gtndento4h0re members of ethnic_ groups undareprmented in
colleges. irkimivefsities:

PROGRAM CUARACTFJOSTICS:
EFFECTIVE VERSUS INEWECTIVE

All glands are incorporated and interwoven in the kssons; no
single strand receives dominant attention.

Most lessons involve several ideas. Students are presented
challenging complex situations to work on.

Students acquire mathematical ideas through a problem-solving
afproach.

The lessons include a variety of mathematical challenges for
students, including real life problems end mathematical games
and puzzles.

All problems that students work on have either been generated
by the students or are designed to capture students' interest snd
be meaningful to them.

All students work on assignments they fmd interesting from all
the strands; no student is assigned to prat:dee mechanical skills.

53
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INEFFECTIVE

The program deals primarily with the mks of axithmetic with
isolated lessons on geometry or measurement

Each lesson is about one sharply delineated topic. Problems are
chosen to fit the narrow objective of the day's lesson.

Problem-solving is taught as a eat of techniques or is fitted into the
prop= "as time permits."

Lessons have problems of a single type, with little motivation other
than teaming and practicing a new textbook skill.

Many problems that students work on have been contrived; they
would never appear anywhere but in school, Purely symbolic
exerdses are especially common.

Students with low achievement in aribmetic are primarily assigned
practice in computation,
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Mathematics (cont.)

Lessons am designed to reinforce preVionsly taught conoepts
and skills by requiring their use in a-variety of new sinnnions
with real world settings.

Students frequently work on assignmans in whieli they
combine simple skills to solve practical problems.

Students perform calculations in a wide variety of meaningful
settings, with partkulsx amnion to whether an estimtne or
exact miswer is most approptiate.

Students use a variety of procedures, including mental math,
calculator or paper and pencil to calculate numerical results.

Students consistently use numbers of all kinds, as a mama and
necessaty way of interpreting the world and solving problems.

Students have calculatcrs amiable. In the *nary grades, the
aniknts etTlore numbers on the calculator, and their
proficiency in using the calculator develops in parole/ to their
understanding of the number system.

The teaching staff has examined the instructional materinis and
assessment instruments (especially commential tests) in use to
identify discrepancies between their explicit and implicit
instnictional purposes, and the school's leatning goals for
students.

1C 5

Instruction

Students learn mathematics by "doing" mathematies; they
encounter new and challenging problems which call for them to
confront mathematical ideas.

Students use real objects in dealing with mathematical ideas.
They use manipulative matetials, drawings, and or symbols to
show their findings.

Students make sense of mathematics for themselves through
oral interactions with one another.

54

When concepts and skills wpar mom than once in the curriculum,
they are taught and practiced in the same way they wete orienally.

Eadi problim in an assignment makes use of only one skill.

Students often do purely symbolic arithnietic, with exact nisults
expeotol unless explicitly stated otherwise.

Students ate expected to use psper and penal unless otherwise
indicated

In most lessens students um only whole immbers; fractions and
decimals am taught al separate topics.

Students axe allowed to use calculatms in some lessons and not in
otters. Calculators are taught as a separate topic.

The school can say only that the topics listed in its curricuhnn
match renonably with the topics covered by the instructional
matetials and assessment instruments in use.

The teacher or the book shows the students how to do something,
and they pactice doing it.

Students are shown bow to wink arithmetic procedures using
symbols and then practice these techniques.

Students mostly work individually.



Mathematics (cont.)

Students xecord their thinking about problems and their findings
in order to examine them or to communicate with others.

Students reach their own conclusions sad sham their
reasomingfesidence with one another and with the whole class.
The teacher seldom acts as the authority, saying that a result or
interpretation is conect.

Levkas are expected to generate new or broader questions
during a class. Students axe expected to ponder pestions
ovurnight (or longer), and return to "incomplete'
issues/questions.

Perseverance is promoted. In most assignments students have
ample time to ponder, explore, misstep, consider, restart, ptess
on.

Student homework adds to the student's classroom psogram by
leading the student to explore situations, gather data, or interact
with family members.

Students experience mathematics as an enjoyable and useful
activity. Students are expected to have fun and to be
imaginative with their speculation.

Assessment

Assessment gives primary attention to students' larger
understandings.

Assessment relies heavily on students' verbalizations, both
written and oral, during as well as after their work is done.

Assessment is based primarily on students' work over a period
of time.

53ill

Students recotd snswers to mechanicit,p4seedures, but do little
thinkin about them other than whether they ate sight" or

The teaCher tar -the arndents what they should 'have learned-Iran
the lesson. Ibileacher states what is =tut and why, and
"wraps up" the lesson.

There is a consistent inure s.. in closure. The teacher brings
completion each day.

For most assignments, the time available for "finishing" is limited.

Homework is more of the same exercises performed in class.

Students believe that mathematics is difficult and that they must
memorize and practice diligently in order to obtain correct answers
quickly.

There are many discrete "learning ajectives" which draw attention
away from students' larger understanding and use of mathematics
in situations with meaningful context.

Assessment is based primarily on the answers students get on class
assignments, homework, and tests.

Each assessment is based on a sest given at a specific time and
scored independent of any other work
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Mathematics (cont.)

Lessons and assignments interweive the atrands-nnd ippropriate
concepts and skills from previous lesiork new or extended
concepts are connected to what andel:713.24e* knor.f.

Students at all grade levels experience concrete relOsentations of
new concepts as a foundation for symbolic represeOations.
There is a smooth transition from concrete to abstricC

Students work in groupings suitable to the content and matchpd
to student needs and strengths; for example: whole-class
discussion/exploration, small groups engaged in problem solving,
individual work, peer tutoring pairs.

All students are messed at the beginning of tlx school year and
regularly throughout the year. Teachers we the resulm of
student assessment to determine the need for reteaching and
further practice.

Teachers introduce, model, and provide guided practice for new
concepts before students proceed on their own. Homework
includes independent practice of concepts that have been
mastered in class. There is daily review of homework concepts.

Students receiving remedial instruction cover all the core
fundamentals of the mathematics program. Remedial work is
keyed to regular classroom instruction.

Computers are a major tool of education. Their value in creating
geometric displays, organizing and graphing data, simulating
real-life situations, and generating numerical sequences and
patterns is recognized. Students are developing their abilities to
interact with computer programs in highly individualized ways to
explore and experiment with mathematical concepts.

li7
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RESOURCES

-Thefollowing publicationa ara avalable from the Bitrean" of
rublicatior4,_Salea.Nnitealifen3a:pepartinerit of Educidbig--7:712.0.
Box 27L-gitfamentoTCA. 958d-0271 (phone916-4*1260):

igathemafics Framework for -California Puilic SCiOols, 1985.

Mathematks Model Curriculum Guitk,l_k 1987.

Statement onCpetencies in Mathematics Expccted cTf
Entearn Freshmen, 1989.
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SCIENCE

The science criterion focuses on the effect of the science
.program on the students. It tkals with the completernss of the
science program, identification of the skills and concepts to be
learned, the range and depth of the content, and the instructional
methodologies that enable students to acquire the necessary drills and
knowledge in science.

.,

Curriculum

EFFECTIVE

Apply this criterion equally to all students, including avekage,
limited-English-proficient, underachieving, and giftedaid tidented"
students; students receiving special education instruction and serviees;
and students who are members of ethnic groups, undefrepreiented in
colleges and universities.

PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INFYFECTIVE

A balanced science currIcultan based on the life, earth, and
physical sciences inc!ndes the fundamental concepts, terms,
processes, and skills

The district science program is based on a scope and sequence
correlated with the current science framework.

Science goals and curriculum standards are reinforced through-
out the school program (in both academic and extracurricular
activities).

The core science program is supplemented with exemplary
program materials to provide a rich leaning experience.

Building on their understanding of science concepts, students
learn about the logic of the scientific method, the techniques of
the science laboratory, laboratory safety, and aliplications of
science to the world around us.

119

/

INEFFECTWE
-

Teachers are vniware of the rilatioaships between the
disciplines and the teacEng of process *Ms in science.

Classroom teachers choose science units that they want to teach
without regard to articulation with what other district teachers
teach.

Science is taught as an isolated subject to.be read from a
textbook and followed with comprehension traestions.

Teachers use only the adopted textbook.

Students do not see the importance of science to everyday
happenings nor the importance of learning a process of
problem solving that will be useful in their fatale.

120
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Science (cont.)

Students develop the saw' ce proccss a critical thinking skills
by observing, comparing organizing, and inferring.

The curriculum emphasizes the importance of technology and
applied science; "working" scientists are brought into the
classroom to stress the importance of science in our daily. life.

Interactions with scientists, engineers, and technicians; and field
trips to science and natural history museums, tick pools, and
nature trails enrich the science program.

Most lessons involve interrelated concepts. Students are
presented challenging, complex situations to work on.

Students acquire understanding of science concepts through a
problem-solving approach.

The lessons include a variety of scientific challenges for
students including real-life problems, scientific projects,
simulations, and activities.

Lessons are designed to reinforce previously taught concepts
and skills by requiring their use in a variety of new situations
with real-worid situations.

Instruction

Science instruction is provided on a regular basis (at least 3 to
5 lessons per week, 30 to 60 minutes per day), with experien-
tial, hands-on activities about 40 percent of the planned time.

Teachers providing new experiences through sequential cuilicu-
lum and a variety of methods in the primary grades lay die
foundation for more conceptual content in the intermediate
grades.

Teacheis model the scientific method in their instruction and
121 are more successful in teaching the scientific method.

60

Students do net receive the epportinity to develop their
cognitive potentiak timShile-lessons_hased .on texibbck "reading
0*mb:endue ass*uniehts:

-
A curtail* that-dad:1)ot aclmnwledge the, "working"
scientists-zonal as isolates science and its EmpOrtariceeiceman
and the environmeirt._

A classroom vri't1;=-1itt-- ,vstimulation does not provide a positive
learning envitonnient -

.

Each lesion is about one zhaipli delineated topic.

Problem solving is fitted into the program "as time permits."

Lessons_have problems of a single format with little motivation
other than karning and practice from textbook skills.

_ .

When concepts and skills appear more than once in the
curtictilum, they are taught and practiced in the same way they
were originally.-

The science program is taught by teachers, with no emphasis
on the importance of a regular science time.

The lack of articulated, stimulating primary science lessons
makes the job of teaching science in the intermedime levels
frustrating and difficul

Students are expected to leain the scientific method from
reading about it.



Science (cont.)

Science lessons regularly require students to observe and
intexpret phenomena in natural and laboratory settings.

Students bring data to the classroom, compare the data to those
of others, and apply concepts and theories from readings.

Various insttuctional methods, complemented by a variety of
experiential materialr ere used to motivate the students.

Science concepts and skills axe integrated throughout all
subjects using various methods, such as graphing, tabulating,
recording, and analyzing data; resew, tins and tepeating
findings; and portraying scientific phenomena through the arts
and discoveting historical significance of concepts and theories
as they relate to today's life.

Assignments based on activities and projects, such as
observation/intetpretation activities, science fair and research
projects involving partners and parents, and students teaching
students, increase the understanding and retention of scientific
concepts.

Teacher-led discussions that challenge students to reason and
think about their own ideas and perceptions of nature will lead
to development of higher thinking skills.

Students are encouraged to articulate their own naive theories
and test them against the accumulated evidence and knowledge
of science.

Lessons that allow students to apply thirking and communica-
tion skills in learning science will be valuable in all subject
areas.

Students learn science by "doing" science; they encounter new
and challenging problems which call for them to confront
science concepts.

Students read about a science study and answer questions
posed by the anthor.

Students try to interpret findings of others that they have read
about

Science is taught using only the textbook and teacher
demonstrations.

Science is taught without reference to any other subjects.

Students' retention of scientific concepts and development of
process skills are limited in textbook-oriented classrooms.

Discussion lessons that present information without allowing
student interaction do not develop the potential of each stuck

Lessons that require rote memory and lower thinking sbils will
lead to less understanding and retention.

One-dimensional lessons insult in students who carmot think
freely or rationally about science issues.

The teacher or the book shows the students how to do
something, and they practice doing it.
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Science (cont.)

Students use hand...on nlatrsialst in dealing with science
concepts. They use products, graphs, charts, or drawings to
show their findings.

Students work cooperatively to make sense of science concepts
and explain their understanding through interactions with one
another.

Students record their thinking about problems and their findings
in order to examine them or to communicate with others.

Students reach their own conclugons and share their
reasoning/evidence with one another and with the whole class.
The teacher seldom acts as the authority, saying that a result or
interpretation is corrett.

Lessons are expected to generate new or broader questions
during a c.iass. Students are expected to ponder questin-
overnight (or longer) and return to "incomplete"
issues/qmstions.

Homework adds to the student's classroom program by leading
the student to explore situations, gather data, or interact with
family members.

Students experience science as an enjoyable and useful activity.
Students are expected to have fun and be imaginative with
their speculation.

Assessment

Students' progress in science is monitored, and feedaack is
given to students and parents.

An ongoing assessment of the science curriculum is necessary
to evaluate the needs of the students and teachers.

By teaching others (younger students, parents, and peers),
students demonsuate their understanding of scientific concepts.

62

Studenis are shown how to do science act^ities and may
practice them.

Students mostly work individually.

Students may record their answers, but they do little thinking
about them other than whether they are "tight" or "wrong."

The tuazher tells the students what they should have learned
from the lesson. The teacher states what is correct and why
and "wraps up" the lesson.

There is a consistent interest in closure. The teacher brings a
lesson to completion each day.

Homewodc is more of the same exercises performed in class.

Students believe that science is difficult and that memorization
is the highest priority to learn science concepts.

Science lessons are not as important as the "basics," and no
assessment is necessary.

Teachers know what is bt%t for their students and will change
their lessons when appropriate.

The depth of students' understanding cannot be measured by
answering short-answer questions.



Science (cont.)

Students' understanding of science concepts can be
demonstrated through the development of science fair projects
and being allowed to explain them to other&

Assessment gives primary attention to students' larger
understanding&

Assessment relies heavily on students' verbalizations, both
written and oral, during as well as after their work is done.

Assessment is based primarily on students' work over a period
of time.

CURRICULUM

Students discover and learn about the natural world by using the
methods of science as extensions of their own curiosity and wonder.
Students acquire knowledge of the biological and physical sciences
from a balanced science curriculum which includes the fundamental
concepts, terms, processes, and skills. Building on their understand-
ing of science concepts, students learn about the logic of the scien-
tific method, the techniques of the science laboratory, and the
applications of science to the world around us. Students also devel-
op the science process or critical thinking skills of science:
observing, comparing, organizing, inferring, relating, and applying.

Instructional methods and the sequential introduction of new
experiences in the primary grades lay the foundation for more con-
ceptual content in the intermediate grades. Instructional methods
emphasize using scientific techniques as learning techniques; lessons
regularly require students to observe and intapret phenomena in
natural and laboratory settings. Concepts and theories from readings
are appEed to observed phenomena. Basic science texts are supple-

63
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Students' iports frcu refexence materials without the
opportunity "to interact mealy With the teacher or other students
do notcallow the anrclents no-demonstrate their depth of

linderetenenng

There tne many discrete "kerning objectives" which draw
ideation away, from students' larger understanding and me of
%lace process skills in eituations with meaningful context

Assessment is based primarily on the answers students get on
class 'assignments. homework, and tests.

Each assessment is based on a test given at a specific time and
seated independent, of any other work.

mented by a variety of materials which include laboratory specimens,
scientific equipment, and an array of simulations that employ tech-
nology. Community resources such as local scientists and engineers,
parks and nett= trails, and science and natural museums are used to
expand the science program

Basic skills are applied and extended threughout the science
program. Students learn how to seed scientific writing, create and
develop vaphs and charts, solve complce problems involving
different kinds of data, apply mathematics skills in analyzing data,
record observations in an organized fashion, write laboratory and
research reports, and explain scientific material orally.

EXEMPLARS

Students experience science as a regular part of their curricuhnn.

128



Science (cont.)

Science instruction is provided On regular basis.
(Students devote at least one-balf hour p31 day. On the
average, to learning science)
Science goals and curriculum standards are reinforced
throughout the school program (in both iteadentiC and
extracurricular activities).
Students' progress in science b monitaredi Mid feedback
is given to students and parents.

o Instructional content focuses on conceptual undentsnding of the
facts, principles, and theories of science as the foundation on
which the processes, techniques, and applicatkos of science are
based. Teachers cultivate students' concept formation beyond
tote facts and vocabulary.

Students receive instruction in a comprehensive, balanced science
curriculum which includes:

The life, earth, and physical sciences
The interdependence of people and the natual
environment
The historical development of science by persons and
cultures of different backgrounds
The relationship between science, technology, and society
Participatory (hands-on) laboratcay techniques
Facts about careers in science and technology

Students obsP;rve and conduct experiments to learn scientific
processes, 'winding:

12

Observing
Comparing
Organizing

Inferring
Relating
Applying

64

In additiOn to hands.on experiewts, students learn science
content from field observations, tetchez demonstrations,
groupeatparimcnia, individual scienat fair projects, and a variety
ot print and electronic media as a part of their regular -.
instruction.

Assignments include such activities at

- Observing and recording natural phenomena inside and
outside the school
Pursuing science projects involving teacher guidance and
parent involvement

Teachers lead discussions which challenge students to reason and
think about their own ideas and perceptions of nature. Stadents
are enc-euraged to eaticulate their own naive theories and test
them against the accumulated evidence and knowledge of
science.

Students apply thinking and -communications skills in learning
science. Examples include:

Using computational skills in recording and analyzing
data
Using graphs and charts to summarize and portray data
Reading scientific writing
Writing research repeats and the results of lab
experiments
Presenting scientific material orally

Community resources enrich the science program, including
student interactions with scientists, engineers, and technicians.
Field trips to science and natural history museums, tide pools,
and nature trails are also encouraged.
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Science (cont.)

RESOURCES
_

The-following publicatious are available from theBureau of
Publications, Sales Unit, California Department-ofEctucation,
Box 271, Sacramento, CA 95802-0271 (phone: 916-445-1260):

a Science Framework for California Public Schools, 1990
(in process).

Science Model Curriculum Guide, K-8, 1988.
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HISTORY-SOCIAL SCIENCE

The history-social science program at the elementary level builds
on the important learnings children bsing with them to school. It
moves back in time throun. history and outward through geography,

clilid with people and events from- the past. Through
experiential geographic learning, students develop a groviiirsense of
place and :pedal relationships. Activities may include exploring the
school end community environment and making two- and three-
dimensional-maps and models. Ilistorical studies begin with well
selected =naive stories about how it might have been to live in
other times. Through a literature-enriched cuniculum, students
discover those ordinary and extraordinaty men and women who have
made a difference in our national life and hi the larger world
community. They learn the many ways in which people, families,
sad cultural groups are alike and different. Stories are drawn fast
from those cultusen represented among the families in the classroom
and school. Students also gain a sense of history and cultuse as
they see how parents, grandparents, and ancessors have made a
difference. They begin to develop an understanding of economic
connections with the largen world through such concepts as scarcity,
supply and demand, interdependence, and the identification of goods
and services. Basic civic values that are fundamental to a

:4;x4.,r,.4V ft,
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democratic society are developed throne' working-with others,
discussing and dramatizing stories that incciporatercOnflict and raise
value issues, and through responsible classroom participation. Upper-
grade students begin to think about continuity and change in 'their
own locality, the state, and the nation by investigating times-past and
the people whose activities have left their mark on the culture= and
the land. They begin to consider a far wider sweep (Alumna-
affairs with their in-depth historical and comparative analyses
continuing to be grounded in the lives of people and events. The
history-social science cuniculum is enriched with Moisture, integrated
with the other humanities, and correlated across subject sm.
History is broadly interpreted to include not only the political,
economic, ad social arrangements of a given society but also its
beliefs, religions, culture, arts, architecture, law, literature, sciences,
and technology.

Apply this criterion equally to all students, including average,
limited-English-proficient, underachieving, and gifted and talented
students; students receiving special education instruction and services;
and students who are members of ethnic groups underrepresented in
colleges and universities.

, /Mr7,,Trryn5.7,7.7.4r7,<k7;:r7,7*.,,,,pmx..4aackawar7.

PROGRAM CHARACTERISIICS
EFFECTIVE VERSUS INEFFECTIVE

The history-social science cturiculum is an essential part of the
cam conic:Am at each grade level and sufficient time is
provided for its study.
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INEFFECTIVE

The history-social science curriculum is consideied significantly
less impost= than other subjects and instnsctional time is not
provided on a regular basis.
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litstory-Socia1 Science (cont.)

The history-social science curticulum in the primary grades
presents basic history, geography, and economics concepts and
is linked to language arts, math, science, and the intl.

The fourth through sixth grade curriculum is based on the
duonological study of history ?Founded in geography. It is
part of a sequential K-12 program.

Specific time periods and events are studied in-depth and
enriched by a wide variety of non-textbook r-aterials and
intesactive activities. Insbuction includes writing and study

Literature about people and events is used to bring alive the
key figures, events, and issues of our country and other
nations.

The goals and curriculum strands of the framework are taught
at the appropriate level in each grade.-

Our nation's history is presented as an exciting story of diverse
peoples from different racial, religions, and ethnic groups
making up one nation.

All students, regaulless of then- levels of performance, engage
in critical thinking as they progress throe the history-social
science curriculum.

tz. .?;:v"/':"./: . :v.

GOALS OF THE CURRICULUM

,'>'"**-<'"*":

All students learn history-social science within the context of a
full, balanced, and integrated curriculum which is enriched by
literature and draws upon students' own experiences. This
currict.'am is aligned with the Hisoy-Social Science Framework for

ROST
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The_ 'history-social-science cuniculum in kindergarten through
firade,three is based solely on the "expanding horizons
concept,"-beginninewith the study of self, and is an isolated
part of the core curriculum.

The fourth duough sixth grade curriculum focuses on isolated
't historical events or concepts; there are gaps in students' history

and geography knowledge as well as unnecessary repetition of
materials among grades.

Students cover enormous amounts of material and large spars
of time gaining 93peTfiCial information regarding events in
history. Learning is confined primarily to reading chapters and
answering questions.

Literature is not an important mechanian for teaching the
content of the history-social science curriculum.

Certain curriculum strands of the framework are dropped or
added from one year to the next.

The histog-sodal science curriculum is presented from a
narrow perspective with the points of view, memings, goals,
and experiences of other cultures treated superficially.

Instruction empharnses reading the text, sometimes in round-
robin style, answedng the questions at the end of tlx chapter.
and studying for tests.

California Public Schools: Zindergarten Througb Grade Twelve
(1988). It incorporates three goals that enable students to gain (1)
knowledge end cultural understanding; (2) datnocratk principles and ""
civic values, and (3) the academic and social skills n...----essary for
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Hstory-Social Science (cont.)

their effective participation in a democratic society and the world.
For each of the three goaLs there are essential leanings which serve
as curricuhnn strands.

THE CURRICULUM FOR KINDERGARTEN THROUGH
GRADE TFEREE

In kindergarten through grade three, the school, neighborhood,
and region provide the field for exploratory activities related to
geography, economics, and local history: Children read, hear, and
discuss biographies, myths, fairy tales, and historical tales. In
kindergarten, children develop an understanding that school is a place
to learn, to work, to share, and to solve problems together. They
learn about times past and raise value issues through stories. In
grade one, they learn about their responsibilities to other people,
explore their geographic and economic world, develop an informed
awareness of cultural diversity, and through literature develop a
sensitivity toward others. In grade two, children learn about people
who make a difference in their own lives including people who
fulfill their daily needs; the history of their parents, grandparents,
and ancestors; and men and women from many cultures who have
made a difference in society now and in the past. In grade three,
students learn about continuity and change in their local communities
and the nation by focusing on the people in history found in
biography, story, folktale, and legend. In addition, they learn the
meaning of the nation's holidays and symbols.

THE CURRICULUM FOR GRADES FOUR THROUGH SiX

Students in grade four study California from pre-Columbian to
modern times. They study C2lifornia geography, the culture of
native Californians, the history of the state's economic growth, the
public education system, and the successive waves of immigrants
from the sixteenth century to today. In grade five, students study
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United States geography and Warm? to 1850 by focusing on the
most remarkable stories sunounding the creation of our nation and
the peopling of our country by hninigrants from- all parts of lire
world. The course in grade six emphasiies the ancient world to AD
500, including the early societies of the Near East and Africa, the
ancient Hebrew civilization, Greece, Rome, and the classical
civilizations of India and China. The curriculum in these giades
prepares students for the chronological focus of the middle grades
courses.

INTEGRATION OF CURRICULUM

The teaching of history is integrated with the humanities and the
other social sciences. Activities and -lessons are-correlated -with-the
language arts, sciences, aud visual and performing arts curricula. The
study of history includes ma only the political, economic, and social
arrangements of a given society, but alio its values, beliefs, religion,
culture, literature, arts, athitecture, law, literature, sciences, and
technology.

INSTRUCTION

Students are actively involved in the stenly of history, geography,
and the social sciences. Teachers use strategies which are
interesting, concrete, and related to the lives of students. Teachers
build upon students' curiosity about themselves and their world,
presenting histoq as an inciting and dramatic series of events,
issues, and stories of personalities in the past who helped shape the

Opresent Teachers guide students toward the develoPMent of
historical empathy by presenting literature of and about the historical
period and by examining folk art objects and styles that characterize
each cultute. Students undentand the way people saw themselves,
their ideas and values, their fears and dreams, and the ways they
interpreted their own times.
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Ilistory-Social Science (cont.)

Strategies at the primary level include dramatizations, role
playing, storytelling, art history, literature, simulations, and small-
group or whole-class projects. At the intermediate level, students
participate in more advanced forms of research and complex written
compositions based on primary somte materials, literature, reference
materials, surveys, and community resources. At all grade levels,
teachers' questioning techniques build on students' own experiences,
invite student participation and contributions to the mope of the
curriculum, and require the use of higher-onler thinking skills.
Students as teams often discuss the dimensions and points of view of
various cultures as they relate to their historical and geographic
settings. Through the guidance of the classroom teacher and the
librarian, students explore the meaning of chronology, the reason for
change, and the importance of customs and values. They engage in
problem-solving as well as personal and group-decision making as-
they acquire, evaluate, and use information in a variety of ways.

Teachers regularly use instructional media such as films,
videotapes, fdmstrips, charts, maps, and computer software that are
accurate, objective, current, and appropriate. Students learn that
these media can be used for storing information, research, presenting
information, studying and practicing, and telecommunicating both
within the U.S. and with other countries.

Frequent opportunities exist for students who are limited-English
proficient to share their language, cultural ideas, customs, and
heritage, thus providing an immediacy to the multicultural
dimensions of the curriculum. The teacher uses strategies in English
and the student's primary language, as appropriate, and works
collaboratively with support staff in order to provide equal access to
the core history-social science curriculum for all students. As a
group, non-native English speakers make normal progress through the
curriculum at a pace and success rate comparable to native English
speakers

13
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CLASSROOM AND SCHWL RESOURCES

Resources are available throw?, the use of the library or
instructional media center to supplement classroom materials which
are plentiful, organized, well maintained, and of high quality. They
include paper and hardback books; computers and software programs
for data bases, spreadsheets, graphics, telecommunications, and word
processing; films and filmstripa; instructional television programs;
videotapes, audiotapes, and laser disks; periodicals and newspapers;
dictionaries and encyclopedias; globes, maps, charts, art
reproductions, and atlases; journals; and artifacts. The school has aa
established list of literasy works which address all grade levels and
units of the history-social scieme progam. The school library,
district instructional materials center, community library, histoxical
and cultural centers, members of the community, and city
government provide resources to enrich and extend the classroom
program.

EVALUATION

Evaluation of student progress in history-social science is
systematic, ongoing, and aligned with the state framework.
Evaluative data, both quantitative and qualitative, are regularly
collected and used to improve the history-social science program and
student performance.

Formal feedback is provided regularly to students and parents
through grades, conferences, self-assesament, peer critiques, awards,
and other forms of recognition. Informal feedback such as telephone
calls, notes, and social interactions in the commimity between
educators end parents is also a common characteristic of the
program. Progress of all students, including those with special needs,
is monitored; modifications are then made in the instructional ic
program, but not in the curriculum, to promote the optimal J
development and progress of all students.



}Emory-Social Science (cont.)

PROGRAM SUPPORT

Support by teachers and achninistrators for the history-social
sciewe program is rmutifested in-a-variety-of Ways. Time is
allocated for all staff (e.g., teachers, resource teachers and specialists,
paraprofessionals, and librarians) to plan collaboratively for program
improvemant, to coordinate and problem-solve during
hnplementation, to learn new and effective teaching pracdces, to
support each other in developing new skills and techniques in the
classroom, ind to coordinate their service' for students for whom
they sham responsibilities. Staff development activities based on the
staff's assessed needs sae provided. District support includes policies
for planning and trainink, curriculum development, space, and
adequate funds for time, training, materials, and equipment

The school is saccessful in its organized efforts to seek and
maintaht parent and community support for the program. Teachers
and students take advantage of community resources such as diverse
cultural groups, senior citizens, primary language resources, museums
and galleries, music and performing mists, "hands on" materials,
artifacts, visual aids, speakezs, sites of historical and geographic
significance, and city, state, and national government.

,, .... .. ... .. .. . .. .. .

EXEMPLARS

In the primary grades, students read interesting stories about
events and people, ordinary and extraordinaty, that have had an
impact on life in other cultures, America, Califocnia, and in their
community At other times of the day, they have opportunities
to integrate history-social science with other subject areas.

Intermediate students are prepared for civic responsibility through
obseavation of and participation in the activities of student
govermnent; voluntary community greups; and local, state, and
national government.
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Physical, cultural and political geography are part of the -

curriculum. Students recogniza and interpret various kinds of
charts, graphs, and Maps; land and water forms; and current and=
past political boundmies.

Democratic values are modeled and taught by teachers in the
classroom, in the curriculum, and in the daily life of the school.

Teachers use literature, biographies, and rimy source
documents to motivate and enlighten students. Music, an, dance,
drama, and science of the period and the culture being studied
ire part of the curriculum.

Current events are examined in an organized way ba relating
them to the history-social Wen= cufficuhmacurreinly unda
study. Students repott, analyze, interpret, and discuss idormation
fixan a variety of sources including magazine and newspaper
articles, radio and televidon, films, polidcal cartoons, and invited
speakers.

Opportunities for primary students to develop ptoblem-solving
techniques are available through individual and group proksts,
role playing, writing, listening to and reading stories which
emphasize values and ethics, classroom discussions, and in
applying critical thinking to historical and related contempermy
issues, events, and personalities.

Teachers allow time for intermediate students to make
hypothezes, generalizes inlet, compare and contrast, and write
analytically about historical and current events Whig :march,
reasoning, and judgment. Activities planned for this purpose are
frequent, including:

- Writing reports and essays
Researching information
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frutory-Social Science (coni)

Doing homework and community activitia that extend
classroom activities
Speaking publicly in class or at school functions

Students work together in pairs or small groups in developing
research projects, reports, dramas, murals, and plays which they
share with their classmates.

Students perform a variety of application activities in an
interactive mode such as creating time lines and maps, creating
two- and three-dimensional models, props for reenactments of
historical events, condacting ccaununity-based research projects,
volunteering in individual and group service projects, taking part
in field trips, conducting classroom meetings and shnulations,
participating in }Emory Day activities, conducting mock trials,
and participating in classroom and school elections.

Young children expand their understandings of their social,
political, geographic, and &onctnic worid,hy using imaginative
and improvisational materials such as blocks, tools, three-
dimensional maps, realia, artifacts, costumes, photos, flowcharts,
time lines, and so on.

Parents and other members of the community, including senior
citizens, are invited regularly to share infccmation on their
culture and specific areas of expertise (e.g., careers, skills, and
oral histories).

o Teachers utilize cultural events in the community that emphasize
the variety of languages and ethnic and cultural groups in
California.

o The district and school administrations actively support the
history-social science goals by providing appropriate planning
time, staff development activities and resources, and released
time to attend conferences and visit model programs, work with
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outside consultants, coach each other in the classroom, meet with
Brarians to select materials, and so forth.

Teachers and other staff use information on prop= strengths
and weaknesset -from the school's history-social science program
assessment to analyze and improve their program in a systemadc
way.

The school site council, parent connaittee, or other community
organizations regularly review the operation and effectiveness of
the program.

RESOURCES

The following publication is available from the Bureau of
Publications, Sales Unit, California Depaztment of Education, P.O.
Box 271, Sacramento, CA 95802-0271 (phone: 916-445-1260):

for
1988.
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Visual and Performing Arts (cont.)

Students are engaged in visual and performing arts activities in
the school and within the community, including attending a
voliety of performances; visiting museums; and participating in
experiences brought to school by artists, arts providers, touting
groups, or artists in residence

The school library and other distdct and local resources
provide students and teachers up-to-date arts reference materials
such as videotapes, instxuctional films, slides, art reproductions,
cassettes, recozds, scripts, reference books, software, and
published music to enhance, expand, and strengthen the arts
program. These activities are oast of the planned arts program.

The district and school have a policy in piece to provide
support services, staff development, and time for planning the
arts program

There are storage facilities, adequate materials and teaching
space at each site for each of the arts.

There are a variety of measures used to assess student and
program success ine-avaa data collected from attitudinal
surveys, teacher aoservaiens of performances/products,
critiques, and teachea-developed tests. -

0.".;g,...A.Kan<5461,417),k.47,1A Pk,.

CURRICULUM

The district's visual and perfcaming arts curriculum for the
elementary grades is aligned with the Vispal and Pezforming Ans

. Dance, drama/theatre,
music, and the visual is are part of the core curriculum. All
students receive well-articulated and sequenced programs in the arts
designed to enhance their perceptual and cognitive growth, skill
development, and aesthetic judgment The cuniculum includes

4 t aesthetic perception, creative expressicn, historical and cultural
heritage, and aesthetic valuing. The program
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There is little evidencz that students participate hi actiiities
outside the classzoom or that visiting artists or the community
wodc in partnership wit the schools to enrich the arts

Vram

The school has limited arts reference materials available for
students end teachera and oppropriate msources are not
identified or made available.

Time for planning and appropriate staff development is not
provided to support the arts program.

The school does not have adequate storage facilities for arts
equipment or materials or appropriate space for arts instruction.

Assessment is infrequent and not considered as part of the
learning and'improvement process fix the students.

appeals to all students' arterests, abilities, and talents and is
appropriate for each grade level.

These curricula provide a common core of knowledge for all
elementary students. Through the anique multisensory approaches
used in the arts, concepts and skills are taught within each of the
arts disciplines and in other curricular areas.



Visual and Performing Arts (cont.)

Experiences in the visual and performing arts developed as part
of the core curriculum offer elementary students the opportunity to
express their uniqueness in creative ways. They enjoy and value all
the arts disciplines. Through participating in learning about the arts,
they begin to develop the means of communicating individual
thoughts and feelings through anis& forms. This involvement
progresses flora guided perception activities and creative exploration
toward the more formal teaching of higher level concepts and skill
development. Students are enthusiastic about participating in the
arts; e.g., singing, dancing, instrumental music, dramatics, and the
visual ans.

INSTRUCTION

Students in the primary grades use expressive and perceptual
modes in the arts to understand and respond to the world around
them. Upper elementary students continue their response and begin
to refute their skills and techniques and learn more about the history
of the arts. The experiential and cognitive aspects of ehe arts sre an
integral part of students' daily school experience.

Students' capabilities for imaginative thinking are enhanced and
=waded through experiential learning in each of the arts disciplines.
The arts expetienees, which range from frequent, shott-term projects
to activities sustained over a lag period of time, enable students to
develop visual perception, creative capacities and auditory, kinesthet-
ic, and interpletive skills. They also learn the basic vocabulary of the
arts and the role of the arts and artists througoo"-ut history. Various
instructioual strategies are used such as direct instruction, cooperative
learning, demonstrations, modeling, inquiry, research, discovery, and
open-ended discnasion. Instruction is rich in the use of visual and
auditory resernees. These activities match the students' develop-
mental levels and the goals and objectives of the visual and
performing arts curricula.
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Artistic literacy is developed by engaging students in a variety of
instructional activities such as playmaldng from traditional folktales,
learning and performing ethnic dances and music, and mating
personal visual wolts based on their cultural background and other
cultures ef the world.

Histoeical instruction in each of the arts is explored in the
inteimediate grades to include how society has affected artists, the
arts, and how artists and the arts have affected society, past and
present.

Students learn that diversity is valued in the visual and perform-
ing arts and that there is an unlimited range of responses to any
artistic issue, problem, or work. Students discuss their Own creative
woak and develop critetia for Min* their and others' work.
lbia process is enriched through student-catered activities which
enable students to model and provide feedback for each other.

SUPPORT

Suppott for the visual and performing arts ptogram is evidenced
thaoughout the elementary school in a variety of artistic events,
displays, and performances. The district and site staffs exhibit
support duough various modes of student encouragement and incen-
tives, curricular design, staff development, appropriation of time,
equipment, materials, space, and budget. There is evidence of
enthusiastic parental and community involvement.

The district supports the arts programs thraugh a board-adopted
statement of philosophy and sequential elementary visual and
performing arts curricula which are articulated crith the middle grade
and secondary programs
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Visual and Performing Arts (cont.)

Time is provided for administration and staff to participate in in-
depth in-service training in the content of the arts, program
assessment, planning, and curriculum development. Also included
are school visitations and collegial coaching.

The elementary arts program utilizes community art providers
and arts resources to enhance the quality of the program.
Canmunity support is demonstrated, for example, by parent
involvement in arts activities and student attendance at arts-related
events brought to the school and in the community. A comprehen-
sive plan includes the use of community artists, atts programs,
galleries, museums, historic buildings, and the identification of
supportive parents, and business and civic leaders. Private, nonprofit
arts organizations, parent support groups, educational foundations,
and corporate contributions expand the range and variety of the arts
programs

MATERIALS AND RESOURCES

The visual and performing arts program is well-planned and
includes appropriate and diversified materials, equipment, and
resources as well as adequate space and safe physical facilities. The
budget provides for the maintenance, repair, and replacement of
equipment Smdents have access to a wide variety of musical in-
struments, high-quality arts materials, equipment for the production
of two- and three-dimensional works, dance apparatus, and basic
technical equipment necessary for theatre production. The advice of
arts specialists is employed in the selection of appropriate materials,
equipment, and facilities.

EVALUATION

5 Evaluation of the visual and performing arts curricula reflects the
teaching of aesthetic perception, creative expression, historical and
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cultural heritage, and aesthetic valuing. Monitoring the elementary
students' growth and performance is systematic, frequent, and
ongoing. A broad range of assessment methods are used, including
(1) teacher and peer observations; (2) student demonstrations; (3)
critiques; (4) teacher-developed tests; and (5) multidisciplinary
presentations, displays, and performances.

Program evaluation examines the curriculum and instruction,
parent/community and district support, student participation, training
of the teaching staff, including peer coaching, sharing, and collabe-
ration, and the time spent in teaching the arts.

Data collection and analysis provide feedback to students about
their growth and progress. Teachers, administrators, and the com-
munity use these data for prow= modifications and for monitoring
the effects of the program on the various student populations
enrolled in the school.

ZVAX2290.910£

EXEMLPLARS

The curriculum is based on the state's Visual and Performing
AILLEntammtrk.

Instruction in aesthetic perception focuses on how the
individual sees the world. Students learn to identify and
use the basic language of the arts di scipline(s) under
study. As they perceive and describe their environment,
students acquire the conceptual tools to comprehend and
respond to arts experiences and generalize to other
experiences.



Visual and Peiforming Arts (cont.)

Instruction in creative expression fccuses on originating,
creating, performing, and interpreting that expands
students' capability for imaginative thinking. The oppor-
tunity for unique individual iesponses to visnal and
perfonning arts assignments generates excitement,
encourages creative exploration, and enhances self-esteem.
Students apply what they have learned in the classroom
to formal and informal piesentations of vocal and
instrumental music, theatre, and dance. Visual arts
students demonstrate their abilitien through the pioduction
of two- and three-dimensional works.
Instruction emphasizes the historical/cultural context of
creative artists, their work, their stylistic development,
and their effects on society in the past and present.
Students study, understand, and appreciate cultural
similarities and differences expressed through the arts.
They expand their cultural literacy by becoming familiar
with great artists from different cultures in each of the

Instruction in aesthetic valuing emphasizes awareness of
and response to beauty in its many forms. Students
study the sensory, intellectual, emotional, and social bases
for understanding the arts in order to develop criteria for
arriving at personal judgments about artistic form,
content, technique, and purpose. Students interact
through cooperative goup activities and learn from their
peers as well as from their teachers.

Students learn and perform dances of different cultural
and historical traditions ani contexts.
Students understand that body language and gem= are
formal ways of expressing social, historic, and artistic
meanings.
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Students are provided sensory and kinesthetic experiences
to heighten awareness of body and movement and master
basic principles of movement.
Students expiess ideas, feelings, and situations
nonverbally throup movement of the body as m
instilment. They =ate individual movement patterns as
well as gestures and phrases to develop, arrange,
rehearse, and present.

o Drama/Theaue

Music

Students learn the diversity of language use through
formal and informal dramatic presentations and
productions.
Students express characterizations of situations, ideas, and
feelings through storytelling, play-making, role-playing,
and acting.
Students demonstrate knowledge and understanding of
folktales, myths, legends, and fables as they relate to
their own and othas' cultures.
Intermediate students begin to compare and contrast
various elements in theatrical performances as a basis for
developing criteria for aesthetic judging.

Students begin to learn through artistic processes that
patterns of rhythm, harmony, melody, timbre, and
dynamics are unique qualities of music.
Students begin to develop auditoly skills by listening to a
variety of musical performances inducting vcrice and
various instrumental music groups.
Students learn to use simple musical instruments,
including the human voice, 1)propriate to their
developmental level.
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Visual and Performing Arts (cont.)

Students, with the assistance of their teacher(s), judge
their own performance on the basis of criteria appropriate
to their developmental level.
Students begin to develop an understanding of the role of
music within its historical and cultural context.

Visual Arts

Students learn to communicate ideas, concepts, and
feelings through the invention and manipulation of visual
symbols.
Students begin to develop their visual and tactile
perception as well as the observational &HIS necessary to
make a visual interpretation f the world around them.
As students progress through the grades, they learn to
use, with confidence, the materials, methods, and
techniques of the various forms of the visual arts in order
to express individual ideas, thoughts, feelings, and their
understanding of the world.
Intermediate students develop a vocabulary for aesthetic
valuing and apply it in discussing and critiquing their
own work and the work of others.

Students apply what they have learned in the performing arts to
formal and informal presentations of vocal and instrumental
music, theatre, and dance. Students demonstrate their visual arts
abilities through the production of two- and three-dimensional
works.

o Instruction in aesthetic valuing emphasizes awareness of and
response to beauty in many forms. Students begin to develop
criteria for arriving at personal judgments about artistic form,
content, technique, and purpose.

Students in the primary grades begin to study, understand, and
appreciate cultural similarities and differences expressed through
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the arts. They expand their cultural literacy by becoming
familiar with the accomplishments of at least a few of the great
artists in each of the disciplines.

Visual and performing arts activities are integrated into other
areas of the curriculum, including reading and literature, history-
social science, math, science, and language arts.

Cultural literacy is fostered in all students as they study the arts
and how the arts reflect ideals, traditions, and values of
American culture and other cultures around the world.

Teachers employ various teaching methods that allow students an
opportunity to experience more than one arts discipline and
emphasize the development of all basic arts skills.

The necessary fmancial, human, and physical resources for visual
and performing arts instruction are secured through the joint
efforts of the teachers, administrators, district personnel, parents,
and community members and organizations.

RESOURCES

The following publications are available from the Bureau of
Publications, Sales Unit, California Department of Education,
P.O. Box 271, Sacramento, CA 95802-0271 (phone: 916-445-
1260):

Caughit in the Middle: Educational Reform for Youn
AkloguitaiLLCalifixili&Illblic.3A1011, 1987.

o Model Cnrriculuta Standards. Grades Nine Through
Twelve,ArisuaLsigsiguktming_ma, 1985.



Visual and Pelt xming Arts (cont.)

Isdolgogy_inihiu_Cardrailum:_igualivalicriorning
hing (resource guide and diskette), 1987.

Visual and Peiforming Arts Framework for Califonlia
Eublicldsvia, 1989.
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PHYSICAL EDUCATION

Physical education develops essential skills that enhar ce all
aspects of lifephysical, mental, emotional, and social. The program
focuses on the goals of (1) physical activity; (2) physical fitness and
wellness; (3) movement skills and knowledge; (4) social development
and interaction; (5) self-image and self-realization; and (6) individual
excellence. The program should be developed within the context of
a crimprehensive health curriculum,

CURRICULUM

The physical education curriculum develops east student's
physical fitness and wellness, as well as the knowledge, skills, and
values which support lifetime participation in fitness and sports
activities. The physical education curriculum is developmental, and
grade level expectations recognize students' individual physiological
types and patterns of physical and psychological growth. The pro-
gram is well plumed and articulated among grade levels. Thct is
also a clear link between wellnesse.g., nutrition, hygiene, and
life-styleand physical fitness. Daily activides are aligned with the
goals and objectives of the physical education auriculum. The pro-
gram provides safe and orderly planned movement activities and
exercises which address rhythms, dance, movement skills, physical
fitness and wellness, games, sports, tumbling, and aquatics. The
curriculum emphasizes basic locomotor, nonlocomotor, stability, and
fundamental equipment manipulation skills Students gain an wider-
standing of die relationships of time, space, foire, and flow in
human movement. Gradually, eaidents combine movements into
more complex patterns, and then they apply skills in partners, small
groups, and team acdvities and games. The curriculum provides
opportunities for creativity and hsiaginative play. Although fitness is
developed in all paineipants, activities are valued for their enjoyment
as well as their health benefits. Teachers relate physical education to
other disciplines, such a science athematics, health, and nutrition.
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Apply this criterion equally to all students, including average,
liniited-English-proficient, underachieving, and gifted and talented
students; students receiving special education instruction and services;
and students who are members of ethnic ,: -ups underrepresented in
colleges and universities.

SOCIAL SKILLS

Students develop self-discipline and self-control in relation to
other persous and objects, a positive self-image, and prosocial
attitudes and skills Students develop in a nonthreatening environ-
ment hi which success is not dependent on athletic ability, although
each student is encouraged to pursue individual excellence.

The curriculum promotes prosocial development through partner
and team activities. Students deveksp acceptance of others and learn
to share, receive and give help, encourage and support others, follow
the rules, compete fairly, and cooperate. Sturknts who have excep-
tional needs, including health problems or physical disabilities,
receive assistance, and are included in wtivities adapted to maximize
their contribution and success. Cooperation rather than competition
is emphasized for all learners. Students engage more in fair
competition and the pursuit of individual excellence in the upper
grades.

INSTRUCTION

Physical education teachers establish a positive and motivating
atmosphere toward participation and personal development. Teachers
plan and employ a variety of instructional methods and teaching
styles to meet the abilities, interests, and goals of all students.
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Physical Education (cont.)

Lessons are charactesized by direct instruction; student involvement;
stnictured small-group, team, partner, and individual activities; and
shll demonstration. Instruction emphasizes students' strengths, gains,
-and potentiaL Evaluation of student progress is aligned with the six
goals and grade-level objectives cited ka the IlaWhzigIhyrkat
Edncation (California State Department of Education, 1986). Student
progress assessments are nonthreatening. They aie based on com-
parisons of an individual's previous versus current performance levels
as well as on comparisons of students' performances relative to
grade level norms and objectives.

PROGRAM SUPPORT

Teachers participate in staff development which addresses the
current trends in physical education and wellness as well as strategies
for ensuring all students' access to and progress through the cUlTiC11-

Teachess meet regularly to assess the quality of the curriculum
and the effectiveness of the program and to plan program improve-
ments. Facilities and equipment are well maintained, safe, and
sufficient to provi& for a wide variety of activities and for the
optimal participation of all students. The staff piomotes physical
education and wellness in the school and commimity. Commuoity
facilities are used to supplement and enhance those which axe
provided at the school.

"M",././ ,..0740.4**X+wee'''SweoZLAVeVAMMS,OXSAVAIOX,WW)CWI.X.X0Y/e5OXOYMCV}WinoWleCOVJACOMCIGIONOYM44:61:40WAWAX

EXEMPLARS

cis "Physical activity" refers to forceful, restful, and
explosive-to-quiet movemerus; a balance between safety and
risk-taking; and knowledge of tbe principles of movement as well
as the history, rules, sled strategies of various activities.

i ,1
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"Physical fitness" refers to aerobics, progressive resistance
aCtiviiits, endurance, stretching, and the promotion of
anappropriate relative percentage of lean to fat body mass:

"Wellness" refers to the relationship between physical fitness
and exercise, nutrition, body composition, stress, sleep,
preventkm and care of injuries, healthy life-styles, and hygiene.

"Movement skills and knowled&re" refer to the devtelopment of
fine and gross motor akills, the aesthetic and expressive aspects
of movement, posture, transfer of learning, and effectiveness and
efficiency in physical performance.

"Social development and interaction" refer to a respect for self
and others, a sense of fair play, an appeciation of individual
differences, pcosocial atatudes and behavior, fair competition, and
control of aggression and conflict.

"Self-image and self-realization" refer to bcdy knowledge, iden-
tity, coping skills foe stress, self-control, ethics, personal
responsibility for well-being, creativity, aesthetics, and personal
potentiaL

"Individual excellence" refers to self-appraisal of strengths,
goal-setting, perseverance, confidence, vigor, peak experiences,
wad high levels of personal physical perfotmance.

Students experience physical education daily. Instructional time
meets minimum time requirements, exclusive of recesses.

Instruction includes coeducational activities and reflects equity in
all aspects of the prognan.



Faysical Education (cont.)

Teachers employ a variety of teaching styles which may include:
command, practice, reciprocal tasks, self-check, inclusion, guided
discovery, problem-solving, student-designed, student-initiated,
and self-teaching styles.

Students have the opportnnity to develop competence M. discrete
skills tirrougi modeling and guided practice before they are
expected to apply the skills in complex situations.

Smdents' fitness potential is given ongoing support, and a high
level of fitness and wellness is developed and maintained by:

Learning to measure and understand the significance of
resting and exercise pulse rates
Demonstrating as well as self-assessing proficiency
Understanding the value of warm-up, conditioning, and
cool-down activities for injury prevention
Identifying and understanding the fitneas characteristics;
e.g., flexibility, strength, and musoular as well as
cardiorespiratory endurance, all of which ase enhanced by
designated exercises and activities

o Students deveiop effective motor skills, understand the
fimdamentals of movement, and appreciate the aesthetics of
creative movement by:

Creating patterns to rhythms using locomotor skins (e.g.,
nmning, hopping, skipping,) and nonlocomotor or axial
skills (e.g., twisting, swinging, bending, falling)
Demonstrating static and dynamic balance competencies
Coordinating body movements when utilizing diverse
equipment, such as bean bags, jump ropes, rhythm sticks,
parachutes, and hoops
Demonstrating an ability to modify effectively the speed,
force, flow, and direction of body movements
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Understanding factors related to stability or balance, such
as base of support and center of gravity
Providing a personal interpretation of a dance
perfonnance

Academic instruction is integrated with other curricular areas and
addresses:

Health and hygiene
Science
Nutrition
Safety
First aid

English as a second
language
Prevention and treatment
of injury

Students develop and maintain a positive self-image and exhibit
appropriate social behaviors while participating in physical
education by:

Appreciating their personal physical characteristics and
capabilities
Appreciating the performance of others and supporting
the efforts of their peers
Giving and receiving help
Initiating gem modifications to enhance inclusion of
less-skilled students
Displaying self-confidence when performing skills in front
of peers
Demonstrating coping and problem-solving skills
Self-selecting a variety of partners and small groups
while demonstrating sensitivity to the feelings of peers
Willingly sharing equipment and play space
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16.3

Physical Education (cont.)

Students strive to achieve their highest personal level of physical
performance and participation by:

"te

Establishing realistic personal goals
Demonstrating perseverance, concentration, confidence,
and cooperation
Expressing a sense of satisfaction and self-worth
Utilizing available school and community resources for
participation in extracurricular physical activities,
including recess, intramurals, and recreation

Organization of activities and sufficient equipment allow
eettensive time on task.

Students with limited proficiency in the use of English are
provided primary language and sheltered English instruction to
the extent necessary for mama progress, especially in the
language-dependent aspects of the core physical education
curriculum.

o All students are assessed at the beginning of the school year and
regularly throughout the year. Teachers use the results of
assessments to determine an appropriate program of instruction,
modify curricalinn, determine students' progress, and report
results. Standards for student performance and grading
procedures are written and communicated to all students and
parents.

o Teachers employ community resources, such as:

Recreation departments
Community leaders
Community facilities
Business and industry
State and national parks
Public fitness/wellness campaigns and activities
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Private media materials
Doctors and hospitals

o Physical education is included as part of an integrated staff
development program.

The school and district administration supports the physical
education pmgram by ensuring that sufficient trained
staftfacilities, equipment, and materials are available to
implement a high-quality program.

RESOURCES

The following publication is available from the Bureau of
Publications, Sales Unit, California =44. ent of Education,
P.J. Box 271, Sacramento, CA 9 r 1 (phone: 916-445-
1260):

The Handbook for Physical Education: A Frainework.for
naalswing_a_Cunizthunler_Califinit,
1986.
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English as a Second Language (cont.)

The ESL program is meaning-centered and literature-based; it
is supplemented when necessary with direct instruction in
vocabulaiy, grammar, and pronunciation related in meaningful
ways to and in the context of the ESL and academic core
curriculum.

Non-English speakers who ate literate in their first language
have access to the core curriculum through both materials and
instruction in that language.

Ile ESL curriculum, materials, instructional practices, and
expectations reflect high standards and are consistent acrose
classrooms.

Technology (e.g., videos, films, recordings, tapes, and
computers) provides a variety of language experiences for ESL
students.

Instruction

ESL instruction is developmental in nature and allows students
to acquire English to their fullest potential at a pace
approrwiate to their ages and developmental levels.

Various approadr...s appropriate to students' language levels,
academic proficiency, and communicative needs are used.
Approaches include frequent student-centered, activity-based
instruction.

Direct instruction in handwriting, sound-letter correspondence,
and prommciatiou is lxised on assessed need and is provided in
the context of the communicative, meaning-based ESL
cimiculmn.

Coccerative, heterogeneous experiences provide rich
oppornmities for student-student interactionsboth in ESL
across language groups and proficiency levels and within
content classes between ESL and native English speakers.

Material is often disjointed and skill- or grammar-based without
meaningful ties to literature or to the other features of the
English-language arts curriculum.

There are few or no materials in the student's native language
related to the core mrriculum.

Instruction by teachers of the same levels differs matly in
quality, content, and outcomes.

There is link or no technology available to ESL students.

ESL instmction is perceived as rem xlial to correct the
language problems or deficits of the ESL stadents.

Whole-class direct instruction is the dominant mode offered in
the ESL program.

Intensive drill and practice in handwriting, decoding,
methanim, and minimal pair sounds predominate.

Teachers assign students to roles in groups which keep ESL
students from participating fully in class or from interacting
with native English spaces.



English as a Second Language (cont.)

Students' home languages and cultural egeriences are
incorporated into the cuniculum and instxuction.

Methods and materials of instiuction instill self-confidence and
self-esteem

In large groups, small groups, and dyads, students discuss ideas
and values related to the core readings, with ins:traction focused
on helping students develop new insights into their own lives
and those of others.

A range of thinking skills is taught in the context of
worthwhile literature. A wide range of thinking develops as
students read, write about, and discuss the meanings they
discover through this literature.

Students in all subjects learn to use the writing process
flexibly, with attention to the different strgegies necessary for
the different kinds of writing people actually do. Writing
instruction begins with L ousaging fluency and centent before
correctness of form, handwriting, and veiling. Students focus
on making sense of what they read, write, and &cuss; and
teachers assess progress in terms of function and fluency rather
than conectness.

Oral language proficiency is encouraged through a variety of
listening and speaking activities for ialividnals and groups in
settings where meaning is sought and negotiated from literature
and real-life experiences.

School Environment

All adults responsible for the instruction of ESL students
encourage the use and mastery of the language ans in all
subject areas. They intiuduce and model the listening,
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No effort is made to use the rich vatiety of languages and
cultures of the ESL students in class. Students are sometimes
forced to deny, relinquidr, or ignore their heritage.

Students are often csiticized and corrected in public for their
English usage.

Skill sheets are central to the curriculum. Students passively
complete sisill sheets and mad controlled-vocabulary stories in
older to develop coned speech, complete prescribed writing
resignments, and comprehend conventional interpretations of
texts. Any formal teaching of literature is limited to the study
of plot, character development, vocabulary, and gtammatical
StradureS.

Thinking is perceived as distinct, separate, and hierantically
arranged levels. Thinking instruction is sepasated from the
language development and content instruction.

Only low-level writing tasks are taught, often without puipose
and without incotponuing students' personal ideas and
experiences. Students are taught fotmulas for written products
(e.g., the five-paragraph essay and the paragtaph with a fixed
topic sentence). The putpose is to promote gnmmatical and
=aunt correctness. Handwriting and spelling am taught es
separate subjects apart from literature-hmed writing.

Only the best students are encouraged to vet*, and the
activities am not connected to reading and writing.-
Opportunities for self-expression in indavidual and group
settings axe limited. Verbalization consists of one-word
responses to teachars' questions.

lastructica in the language ails is relegated to language arts
lessons. Teachers and other adults infrequendy share their own
readings and writings with students.
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English as a Second Language (cont.)

speaking, reading, writing, and thinking sllategies that students
are to employ.

The enttre school community supports and models effective
listening, speaking, reading, and writing

Planned curricular and extracunicular experiences faerlitoe
positive student interactions inside and ()amide class with ngive
speakers of English.

ESL students receive general fund services supplemented by
categorical funding for enrichment There is a wide variety of
printed, audioviatal, and manipulative 1nareels15 for all ESL
students at all levels of development and in ell subject areas.

Home Environment

Parents aze encomeaged to use their most fluent languaw rehen
communicating with their children at home. There is frequent,
systematic, and puposefig communication between the school
and homes ri ti2 ESL =dents.

Resources, both peopk and materials, from the ESL students'
communities are integrated into the curriculum.

Staff Development

The school's in-service programs frequently addrees:

Comnunice' ei-besed aural-oral skills development for
ESL :mast.
Ltesature-based edam and methods for leading ESL
gu ts

i The nature of learning and development of higher orde.
thinking peocesses
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ofembers of the school community are apathetic about the
importance of hiedy developed language sus abilities for ESL
students; the focus for these students is minimum proficiency
for survival purposes.

ESL gudents do not participate in extnentricniar activities and
are kept in low-tradc dasses or instructional groups separaM
from narere speakers of Pegligh for the entire day.

ESL students recive services paid only firom categorical funds
(e.g., Chapter 1, /Vagrant Education, EIA-LEP), which relieves
the district fiom fending basic ESL serviees. Materials for ILSL
student; are limited primarily to those provided for native
English speakers.

Parents axe told to use oety English even when they do not
speak it well themselvvre There am few, if any, snccessful
attempts to communicate with the parents or guardians of these
students.

The school has not acknowledged, identified, or utilized the
community resources or language grows represented in the
ESL program.

Tuere are rare ownnunities for teacher training.

In-service programs do not address second-language
deeelopment or strategies for teaching content to non-native
veakess.

The ESL staff is omitted from literattne-based staff
development actives. 172



English as a Second Language (cont.)

ESL teacEng competencies, including knowledge of
language acquisition, assessment, cross-cultuzal and
intexpersonal communication skills, and content-based
instruction
Writing process approaches
Collaborative implementation of staff development and new
teaching strategies, collegial problem-solving, and coaching
across curricuhun areas

Assessme

Staff membeis sat. trained and employ wessment pactices
which include authentic holistic measures aligned with the
modes through which ^tudents learn the knowledge and skills
being assessed. The evaluation of students' in6....aal and
group wock in class over time is as inportant as fonnal testing
in assessing student progress.

Credit is granted for work that meets the distsices requirements
in subject-master classes in the native language of the student.
There are provisions for placing students based on
demonstased proficiencies. All ESL classes comt toward
graduation requirements in English-language arts.

Annliary Support

All adults who interact with ESL students demonstrate hi
expectations for these studeats and frequently recognize these
stutizats' strengths and progress publicly.

s.

The school libraty contains an extensive collection of =mints
which provide access to the core currimilurn fix isSL students,
including supplementary and audiovisual =aids. The= are
available in the native languages of the students as well as in
English at a vasiety of proficiency kvels, and there are per-
sonnel available to assist students in taking advantage of them.
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Only low-order cognitive skills are addressed in the training of
ESL staff.

ESL staff members are trained in rote drill and practice and
aze not updated on the integration of language processes.
thinking, and conceiu development for ESL and content
instruction.

Approaches to beachi - writing which emphasize fomn aid
couectness predominate. Staff membas do not train together
across cuniculum areas, nor do they solve problems together or
coach ach ether on new strategies.

Staff members are provided no training in iecond-language
assessment and use paper-and-pencil t=s that ase ofb-n the
same ones given to native Eneish speakem.

Graduation ctedit for Leglish is not vented for all ESL work.
Transcsipts from other coeutries are not used to grant subject-
master meat ESL students must take all classes in lockstep
order without allowance foc preview creditable coursewcik in
their pinery language or ft- demonstrated compftacies.

ESL students axe percsived as slow learners and are placed in
remedial tzscks or instructional groups for language and content
insuuction.

Few or no books in the students' native language sea be fang
in the library. Only books for native English venters are
available. There is no range of ossss.sisls for beginning,
inteimediate, and advanced ESL students, nor are there
personnel to assist these students in the librany.
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English as a Second Language (cont.)

The school's guidance services, health services, and extracur-
ricular activities are acc.%sible to students still acquiring
English.

The special namre of ESL populations in temis of their refugee
or immigrant status and possible migant conditions are
addressed by the school to minimi their negative effects on
student learning.

Teachers of other subjects recognize the special needs of ESL
students and adjust their teaching accordingly by providing
sheltered or bilingual instruction.

INTEGRATED CURRICULUM

Little or no native language support is available for guidance
and health services, effixtively precluding student access for
those who spea little English. ESL students must waft until
they have Engii.ch skills to participae in extracurricular
activities.

The school policies reflect a lack of sensitivity or awareness of
dz. 'Tim circumstances of many ESL students and the
negativ, effects these condifions can have on student learning.

ESL students must wait until they have English proficiency
before they can effectively snidy other subjects. Teachers of
these subjects make no modification in their direct instruction
in English.

-
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The program integrates ESL instruction with the instruction that
students receive in the core curriculum. They learn the ethics,
values, customs, and beliefs that are prevalent in the United States
and achieve cultural literacy. T. processes of listening, speaking,
reading, and wrifing are integrated throughout the ESL curriculum.
Students learn to recognize and appreciate the interdependence of
oral and written language as they use both for tmderstanding and
expressing ideas in a variety of fields of knowledge. They see
language as a means for thinking and creative expression.

The ESL curriculum is communicative-based and is supported by
material appropriate for staidents of prehterate to fluent English
proficiemy. These include literary works from the core curriculum,
provided through nonprint media when necessary for students whose
English proficiem:y does not yet permit them to experience die
works fully through print. Students are also offered comparable
selections in their native language if they axe literate in that
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language. The literature available to students in ESL programs
represents cultural and linguistic diversity in a variety of genres.
Intermediate and advanced students in ESL programs read the core
literature available for native English speakers.

ESL AND TBE CONTENT AREAS

While they are developing English proficiency through ESL,
students are also acquiring English through content instruction. All
teachers use language in ways which ensum student comprehension,
on content instruction provides opportunities for students to develop
listening, speaking, reading, writing, and thhiking skills in the
language of all the core subjectslanguage arts, mathematics, science,
history-social science, vinial and performing arts, physical education,
foreign language, and other subjects included in the school's 104 i

11 0curriculum.



English as a Second Language (cont.)

INSTRUCTION

Instruction is developmental and includes a variety of
comnumicative, meaning-based approaches which incorporate a range
of thinking skills All students receive teacher-directed and student-
centered instruction which enconrages them to respond effectively to
subject matter. Activities promote active individual and cooperative
learning. Instruction includes use of students' home languages and
cultural experiences, promotes self-esteem, and reflects high
expectations for all students. Classroom materials and activities draw
on real life as well as on literature. Students' language proficiencies
are nurtured through a variety of oral and written language
development activities appropriately paced for students'
developmental levels. Instruction addresses language needed for
survival, for specific content ueas, for varied social contexts, and for
critical thinking It also addresses pronunciation, vocabulary, and
grammar for refinement of fluency within the context of meaningful
language and authentic activities. Students in ESL programs interact
frequently with each other and with native speakers inside and
outside class in both formal and informal activities.

TRANSITION FROM ORAL TO WRITTEN ENGLISH

Oral language development precedes and prepares students
specifically for initial reading and writing activities. ESL lessons
ensure that preparation for reading and writing in English is well
established, both aurally and orally, that expectations for
writtenlanguage are matched to oral language competence, that
lessons ar based on students' prior knowledge, and that opportunities
for the integration of oral and written language :Mils are provided.
The district or school or both have written criteria and procedures
that guide the der"sions of the subject-matter and ESL teachers on
when to introduce students to formal English reading.
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ESL methods and materials for students who are nct literate in
English rely heavily on students' background experiencen With non-
literate students, teachers use pictures, real objects, gestures, audio-
visual materials, and other ways to convey meaning as students
develop essential oral language and literacy skills. Flexible grouping
in these aural/oral activities allows literate and nonliterate students to
work together.

SCHOOL ENVIRONMENT

The school community accepts students' home languages and
native cultum. Staff members also model the effective use of
English and encourage students who are ready to use English for
social and academic purposes. The school values and supports ESL
students' efforts to acquire English, and all school pasonnel
contribute to a climate of acceptance and welcome for these students
and their families Planned curricular' and extracurricular experiences
with native English speakers promote full access to school life for all
ESL students.

HOME ENVIRONMENT

The school staff maintains frequent contact with the home
through conferences, school events, and home visits. Parents are
encouraged to nurture their home languages and cultures as a means
of enriching their children's knowledge of their heritage and
strengthening their self-concepts. Parents visit classrooms and share
experiences of their homelands.

EVALUATION AND ASSESSMENT

Student progress is evaluated by means that are consistent with
instruction. Both subjective and objective measures are applied,
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English as a Second Language (cont.)

ineluding teacher observations, rating scales, student interviews,
informal tests, standardized tests, and appraisals of students' work.
The students and their parents have the opportunity to review the ata
collected and to respond.

ESL program assessment consists of multiple measures of
program effectiveness, including achievement gains, staff and parent
support, and observed use of English both inside and outside the
context of the ESL program. Based on these data, changes in the
program are made to ensure each student's maxinurn achievement.

PROGRAM SUPPORT

The principal, teachers, and other school personnel are well
informed about the goais and objectives of the ESL program and
offer their enthusiastic professional and material support. Qualified
teaching and support staff are sensitive to and appreciative of ESL
students' potential and strengths. They take an interest in listening
to and spelt/dug with the students about their interests, backgroundb.
pmblems, and aaccesses. They offer praise for students'
accompliahments in learning English and hi using English to
communicate socially and dulling ESL and content instruction. The
budget of the school reflect.. ESL expenditures from both district and
categorical funds for materials, supplies, personnel, and staff training
necessary to carry out an effective ESL program. To ensure student
progress, there are appropriate staffing ratios, groupings of students,
and time to plan for active student learning.

Matexials of many levels of difficulty are available in the
classroom and the media center. Both print and nonprint media are
used. ESL students use tapes, records, computers, and other
techndogy as resources for generating and receiving authentic
communications. The room arrangement allows students to work
individually, in pairs, in small groups, or as a whole class. Peer
interaction with native speakers of English is encouraged, occurs

regularly, and is effective in promoting positive social and linguistic
outcomes.

STAFF DEVELOPMENT

Collaborative staff developmen. among professional,
paraprofessional, and volunteer staff members includes training in
communication-based second-language acquisition and literature-
based language arts and subject-matter instruction in English for non-
native speakers. The training promotes strategies for Meier-order
thinking, cross-cultural understanding, and ESL reading and writing.
There are regular opportunities for collegial discussions and/or peer
coaching related to the staff development program. Adequate
plonning time is provided for ESL and subjezt matter staff.

Thme is a program for the recruitment, seleclion, and training of
staff to eiture qualified, well-prepased, and properly credentiated
teachers. Teaching competencies include demonstrated proficiency in
spoken and written English; experience in learning another language;
understanding of other cultures; knowledge of rust- and second-
language acquisition theory and reserach; ability to use effective
second-language teaching strategies for En and subject-matter
instruction; lmowledge of the interrelationships among bilingual, ESL,
and mainstream programs; and knowledge of first- and second-
language assessment.

EXEMPLARS
Curriculum

The ESL curriculum includes written standards of expected
student achievement in developing communication skills,
including .

- Preproduction levelfollowing simple commands



English as a Second Language (conn)

Intermediate fluency levelreading proficiency equal to aural
understanding
Advanced leveldiscussions about personal history, leisure
activities, core-content subjects, and current events

Beginning ESL students grasp concepts through visuals,
pantomime, role play, native language use, and other meaning-
based activities. For the special needs, interests, cultural
backgrounds, and abilities of the intermediate and advanced
students, core, extended, and recreational works of literary merit
are selected.

A student-centered curriculum reflects students' own writings,
projects, and oral and written expressions of personal opinions,
ideas, and reactions to readings and activities. Students engage in
activities similar to those developed in the California Writing
Project: freewriting, drafting, responding, revising, editing, and
postwriting.

ESL and Content Areas

ESL and content teachers are familiar with the stnients' language
proficiencies and use this knowledge to facilitate students'
language and concept development.

Li.tening, speaking, reading, writing, and thinking are developed
in specific core subjects through such sheltered English
instructional strategies as:

Extensive use of audiovisuais, gestures, and other context
clues
Access to native language support
Cooperative learning and other interactive activities
Meaning-based reading and writing activities consistent with
the California writing and literature projects

93

Instruction

Developmental language acquisition approaches :

Allow for the development of thinking and listening before
production.
Use language related to real life.
Require teachers to expand on what snide= say by adding
details natural to the context.
Involve questions for which multiple responses are
appropriate and which offer unique response opportunities
from students.
Require teachers to restate ungrammatical student utterances
in correct form to clarify communication rather than correct
student errors directly.
Follow a progression from preproduction, early production,
speech emergence, intermediate fluency, and full fluency to
meet the range of needs for preliterates, beginners,
intermediate, and advanced ESL levels.

Communicative ESL methods include total physical response
(TPR), the natural approach, suggestopedia, information gap
activities, the language experience approach, music and other
rhythmic techniques, poetry, storytelling, role play, drama,
readers theater, game.. affective activities related to confluent
education and value,. ,earification, critical thinking and problem-
posing, cooperative learning, and computer-assisted inatruction.

Students acquire correct pronunciation, vocabulary, spelling,
handwriting, and grammar through comoehensible input,
meaningful modeling, and practice in personalized contexts, such
as student-invented stories, intEvidual spelling dictionaries, and
peer reading/writing response groups for clarifying and expanding
written work.

is1 182



English as a Second Language (cont.)

Active student learning includes the promotion of cognitive
learning strategies:

Self-monitoringself-questioning, predicting
Rehearsalrepetition, copying, underlining
Elaborationpaired associations, analogies, metaphors
Information organizingoutlining, mapping, summarizing
Affectivefocusing ,ittention, self-rewards, self-praise
Personalrelating to prior knowledge, personal experience,
and past events

In all classes teachers treat their perceived low aci.levers in ways
similar to how they treat their high achievers in terms of
opportunities to respond, help in responses, and positive
feedback; they create situations where all students' ideas are
important

Students are provided an additive language environment in which
they acquire a second language without abandoning their mother
tongue.

Transition from Oral to Wriften English

Preparation for reading and writing includes aural comprehension
activities and having students read first that which they already
understand and can produce orally (e.g., the language experience
approach).

Written standards for transition from oral to written English for
ESL and contest areas focus on students' strengths in using
whole language to understand and communicate ideas, whether it
be the language of language arts, mathematics, science, history-
social science, visual and performing arts, physical education, or
foreign language.

1 3 94

Initial literacy activities include pantomime, manipulatives,
picture-word files, copying and copy-change writing, invented
spelling, choral reading and recitation, directed reading/writing
and thinldng activities, and native language support.

School Environment

Students observe classified and certificated staff and adult
volunteers effectively communicating in English with ESL
students.

Students in ESL programs participate in the full range of
cocurricular and extranurricular activities, including sports, music,
publications, and academic and social clubs.

College preparatory and gifted and talented programs include a
proportionate number of students in FSL piograms

Students receive their share of general fimd services before
categorical funds are used for supplemental services.

Home Environment

Teachers encourage parents to assist their students to succeed in
the program by visiting classes, encouraging homework,
monitoring use of television and radio, and listening to and
talking with their children in their strongest language.

Initial and frequent home-school links include phone calls, parent
conferences, school events, home visits, notes sent with students,
and letters in a language the parents understand.

Information about student progress is shared with parents, and
they are given opportunities to collaborate in decisions affecting
their children's education.
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English as a Second Language (cont.)

Understanding of other cultural systems
Knowkdge of first- and second-language acquisitice theories
Ability to use appopriate teaching strategies
Knowledge of the interrelationships among bilingust _ESL,
and content-area core cutriculum and instroction-in EngliSh
Knowledge of first- and second-language asseasment
measures

RESOURCES

The following resouice publications are available from the
Bur= of Publications, Sales Unit, California Department of
Education, P.O. Box 271, Sacramento, CA 95802-0271 (phone: 916-
445-1260):

e &ming a Nation of Readers, 1985.

e English-Language Arts Framework for California Public
Schools, 1987.

English-language Arts Model Curriculum Guide. K-8, 1988.

Foreign Language Framework for California Public Schools,
1989.

Hanslbooklor_Elanning
1988.

o Handbook for Planning an Effective WrigJrogram, 1986.

Model Cuniculau Standards. Grades 9-12, 1985.

o EnzikaUgs2312tIelabing_wEilingja_n_Erma, 1987.

Rg&ommended Literature. Grades 9-12, 1989.

96

ReggameD14.1Leglingligileratm..KA 1986.

Recomniended Readbo in Literature. R-8. Annotatell
FOAM 19

The following resource publication is available for ;10 from the
Univessity of Odrortria, Los Angeles, Center for Academic
1nterinstitutiond Progams (UCLA/CAIP), 405 Hilgard Averme, Los
Angeles, CA 90024:

Utensil= for All Studera: A Sourcebook for Teachers,
1985.
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Foreign language (cont.)

Materials and Resources

Materials support the development of communicative
proficieucya Exerciseiand.activities are commaniclitiota
centered, comextualized, andilOntentafocased.

Compute's are used to stimulate coninumiative activities of
venous kinds, especially student.student exchanges. Video and
film provide communicative stimuli and infonnation in
culturally authentic settings and situations.

SuPPert

The district nippons an articulated IC-12, progran in several
foteign longuages with communicatiiinabased curricula,
appmpriate materials, and trained teacbem. The school staff
values foreigu lan:a age instruction and promotes student
enrollment.

Evaluation

Tvaluation procedures match the communicetive objectives of
me program. Them is ongoing assessment of the kinds sad
quality of messages students cm understand and produce.
Students are placed in the program on the basis of a
communicative peoficiency rating. Proficiency testing measures
a student's performimce while engaged in a communicative
acdvity.

Materials am, desigeed to provide eirplanations aqd exercises of
language, couponentsSuch as, grammar, pronunt4ition,
vocabulary; and sn forth. -Exercises and languageactiv&-a are

'liftennfriccenec__ tad, mechanical, and -granimaaracentered. Lesson
former sndispencereee. dictated by the order in which Lath
grammar has been tradifieually4au t.

Computerkprovele, opportunitieti for suppleMiatruy language
analysis anddrill,only. _Student intmuction is limited to
generating predetenitkied:answetseand njoindern Video and
film provide travelogues or passive eifeounters with the target
culture. .

The disttict provides a few semesters of foreigarlanguage
instruction in one or two languages, With linkraprovision Efr''
articulation or proficiencrbated placement. The district makes
do with to outdated cuniculuna guide" and outdated materials.
Counaelcia and adminietrators do not actively support and
promote powth in the foreign language pngram.

Evaluation' instruments mem= knowledge of grammar and
vo,c841*. Oblentive *cis ptnalcirilitutte; students choose the
-best 141StVelt es ionses. PliceMent is based on a student's
previous grades and coutseS Completed.

193
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Foreign Language (cont.)

CURRICULUM

The foreign language curriculum consists of a core of useful
communicative functions, content, and cultural features. Students
employ the language in realistic situations that include listening,
speaking, leading, and wridng in appropriate cultural contexts. The
cturiculum also includes culturally appropriate gestures, facial
expressions, and voice modulations; social conventions and everyday
living activities; academic subjects and literature; occupations; and
current events. Students develop proficiency in getting and giving
information in the language, expressing feelings, evaluating and
commenting, regulating activities, organizing speech, and ensuring
understanding. They practice these language functions in such
contexts as traveting, shopping, eating, personal affairs, education,
occupations, social customs, the arts, science, current affairs, politics,
government, house and beme, public services, interpersonal
relatiopships, and so forth. Specific themes and topics are chosen to
meet students' interests and needs. Languages offered include several
from Europe or the Pacific Rim, classical languages, the nadve
languages of students at the school, American Indian languages, or
American Sign Language.

INSTRUCTION

Communication-based instruction develops students who can use the
language to get things done. After initial language modeling and
input by a native-like model, students engage in communicating most
of the instructional time. Instruction is student centered, involving
much interaction in the foreign language between students, students
and teachers, and students and materials. The teacher serves mainly
as a language model, coach, and facilitator, encouraging students to
rue the language freely without fear of constant correction. Small-
group activities are employed often to promote maximum interaction.
Students are motivated to extend themselves beyond their most
comfortable range in all language modes in order to develop higher

100

levels of communicative competence. Learning activities are varied
and fast-paced. Teachers provide students with suggestions and
opportunities to use the language beyond the classroom.

MATER/ALS

Written and audiovisual materials provide statutes with authentic
language and cultural encountess for practice in communicating.
Computers serve 83 communicative partners or links with partners.
Materials and technologies axe used also to stimuWe interaction
between students in the classroom. Common objects, models,
cutouts, drawings, and. pictures are used to trigger communicative
activities; students ask questions, express feelings, tell stories, write,
hypothesize, and read in the target language.

SUPPORT

The school district allots sufficient resources to the foreign language
pregram and provides for a student/teacher ratio that facilitates
communicative activities. Teachers have time to meet and plan an
effective program. The district has an articulated K-I2 foreign
language program with a placement procedure based on proficiency
in the language. Only qualified foreign language teachers are
assigned to teach foreign languages.

EVALUATION

Evaluation measures how well students eau understand and produce
messages in the foreign language. Criteria include the qcantIty of
specific functions and vocabulary the students can use in 106
communicating, the cultural literacy exhibited, structural accuracy,
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INSTRUCTIONAL PROGRAMS: SCHOOLWIDE EFFECTIVENESS

The schoolwide effectiveness criterion focuses on how conditions
at the school combine to enable students to be successful learners.
It deals with the school's curriculum, the implementation of the
cuiriculum, the impact of the curricuhnn on the students, and
instructional methodology.

Erg,,VP'77, wid4,

School and district policies and practices reflect an academic
focus on student learning and achievement. Students participate in a
broad-based curriculum which includes reading and literature, oral
and written expression, mathemadcs, science, history-social science,
visual and performing arts, and physical education and health. The
goals and objectives of this written curriculum clearly define rigorous
content consistent with professional and community standards. The
curriculum emphasizes enabling students to apply what they learn.

The selection of instructional materials, the design of lessons and
assignments, and the determination of the scope and focus of
assessment are coonlinated and aligned with the knowledge, skills,
and values defined in the goals and objectives of the written
curriculum. The sequence of instruction received by the student
reflects a progressive shift in emphasis from basic-skills-centered
instruction to content- and ayplication-centered instructim High
expectations for what students learn inflect a schoolwide belief that
all students can learn.

Student achievement, as determined by a variety of measures,
reflects significant increase or is maintained at a high level. The
assessment data evidence learning across the curriculum. The
content of the assessment is aligned with the cutriculum, and
instiuctional practices and procedures are modified on the basis of
hat assessment Students are leazning content beyond factual

knowledge of ideas, coneepts, and issues, and complex thinking and
communication skills such as analysis, interpretation, evaluation,
problem solving, and application. Assessment data indicate that

103
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Apply this criterion equally to all students, including avaage,
limited-English-proficient, underachieving, and gifted, and talented
students; students receiving special education instruCtion and services;
and students who are members of ethnic groups underrepresented in
colleges and universities.

*,

students with differing abilitim and needs (e.g., studenni of high
ability, disadvantaged, limitedEnglish-proficient (LEP), or
handicapped students) ase achieving at their highest potential.

Students' interest in the subjects being learned is evident. Than
is a maximum use of time for instruction, free from intearuption, and
students are actively engaged in learning activities. Learning time is
extended through regular homework which is integral to the learning
task and which challenges students to apply what they have learned.
Instruction is teacher-directed, widt a variety of teaching strategies
and materials matched to both the content tn be learned and the
needs and strengths of students. Students' daily work is at a level
of difficulty which both challenm ftarn 0 learn and grow and
provides everiences of success and competence in learning.
Students' exposure to new concepts and skills is initiated through
direct instruction frorn the teacher. There is timely teacher response
to smdent work to verify comptehension, especially during early
plactice of new skills. Students are coached by the teacher as they
practice and apply previously learned material. Teachers encourage
and guide students to think and communicate about what they are
learning.

EXEMPLARS

The academic program is the focus of the goals and objectives
developed by the principal, staff, and parenta at the school.
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Instructional Programs: Saw hide Effectiveness (cont.)
, -

Classroom thne is well managed for maximum concentration on

higher grade. Articulation between the regular and special
program Staffs is frequent and regular.

All studenIS are expectal to- imnplete every tontework

Inntitinilenal =denials, aPPrnaches, and pacing are'diffigentiated,

manner..
saalgeenent. klemeyvotit is reviewed and returned:in a timely ,,,,i.; '', ,.

. _...,.. _.

*.:.3 -. , ,Z7 ".

'1";',.>, ,

The ctiniculuni at each grade level is 'Ittictilated with the next

teaching,and learning activities. Teachere inteurtiona 'with as appropriate, for students with different needs and abilities.
students are ,frequent and related to ,the content of the:citrrictilurn.
Students understand their assigthtenti and have sufficient time to
complete them; their progress is-regularly monitored; and they : ..,

receive timely feedback on their work.
.,..

Direct iastruction by the teacher is evident at critical points in
---''

learning:

Presenting new concepts and skills
Modeling -

Guiding eady pMeAce of new skills
Coaching extended applications
Encouraging and guiding students .to think and
communicate about what they learn

Assigmnents ate challenging to students and yet within reach so
that hard work brings success. Studeno are proud of what they
accomplish, and their academic success is recognized by the
principal, their teachers, and their peers.

A variety of teaching strategies and materials is used. In this
way the content to be learned and the needs of the students are
matched.

Teaching methods are geared to the intended level of learning,
application, analysis, synthesis, and judgment of the material
presented.
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SPECIAL NEEDS

71'.. special needs criterion focuses on the extent to which the
services provided for students with special needs enable them to be
successful learners in the regular progtam. Apply this criterion
equally to all students, including average, limited-English-proficient,
underachieving, and gifted and cilentell students; students receiving
special education instruction and services; and students who are
members of ethnic groups underrepresented in colleges and
universities.

tal
The special services the students are receiving support their

successful participation in the regular program, and each student with
special needs is expected to master to the extent of his or her ability
the same curriculum provided all students. For the high-ability or
higli-echieving student, special services remove ceilings, raise the
conceptual level, and extend the breadth and depth of the regular
program. The curriculum, materials, and methods used in the regular
classroom are appropriate to the special needs and activities of each
student whether those needs result from a handicapping condition, a
primary language other than English, or achievement levels
significantly above or below those of the majority of students.
Student work is rigorous and challenging for each student.

Students are experiencing success in learning the skills and
concepts of the cutriculum commensurate with their highest potential
and are feeling positive about themselves as learners. Each adult
working with the students is knowledgeable about their needs,
capabilities, and learning prugress, and expects them to be successful
in school. The special services received by students with multiple
needs have been prioritized so that the greatest needs axe being
addressed first. Ongoing communication and collaboration among
the classroom teacher(s) and specialist staff members have resulted in
an integrated program for each student, allowing him or her to

107
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The information gained through an assessment of the special
needs seevices is added to what the reviewers have learned about the
instruction of students as they participate in the regular program.
Information about how students are learning and what students are
learning in the specific curriculum areas is also included to form a
complete picture of the effect of instruction on students with special
needs.

experience a continuity of services. Special sesvices supplement the
quality of instruction students would have received from the regular
program alone.

EXEMPLARS

Students with special needs have equal access to the curriculum
provided for all students.

The total curriculum received by. students with special
needs is well balanced. It includes fine arts, science, and
social studies, in addition to the basin skills of writing,
reading, language, and math.
As much as possible, special services are provided within
the regular classroom setting.
When students must be pulled out of class to receive
special services, the pull-out sessions sae scheduled for
times that do not preclude the studenta' acquisition of the
basic skills and knowledge of the curriculum.
The use of the primary languages of the
limited-English-proficient students allows them to
continue learning the basic skills and knowledge of the
curriculum at a normal pace while developing fluency in
English.
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Special Needs (cont.)

Students on individual education plans (IEPs) participate
in the regular program to the full extent permitted by
their handicap.

The special services received by each special needs stneent
support his or her participatiar in the regular program.

Special services instruction is coordinated with regular
instiuction through use of textbooks and other
instructional materials, as well as through nticulation of
the skills and concepts being learned.
The curriculum materials and methods of instruction used
in each setting are appiopriate to the student's needs,
abilities, and language proficiencies..
Learning activities in each setting build upon and extend
the student's cummt level of knowledge.
Special services are provided with minimum disruption to
the student's participation in the regular classroom.

The lessons and assignments received by the students with
special needs an as rigorous and challenging for their diagnosed
level as those received by all students.

The regular classroom teachers and the specialist teachers
expect each student to achieve up to his or her highest
potential.
The lessons and assignments challenge each student to
(1) develop the critical thinking skills tdi inquiring,
analyzing, solving problems, and evaluating situations;
and (2) exercise aeativity.

Studmt work shows that students are experiencing success in
learning the skills and concepts of the curriculum, and it is
evident that they feel successful as learners in each curricular
area.

209
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The regular classroom teachera..1Md Attie lu'Ovidlug aPecOl
services meet regularly to plan:anol replan each student's Program
of instruction.

- Both initial end ongoini-assessnAnt -data aro _shared
between the replar-Olcianvoralev.hers and the specialist
staff.
There sae regular opportunities for regular and specialist
teachers to -meet snd share information about the
student's viogfessAnd to plan bstrucdocal and support
sesvicei fc1iir or her, such ss through ram 'teaching or
a student study team approach.
Regular classroom teachers and specialist staff members
freely tonununkate with each other on an informal its
well as a formal basis.
Parents are tept fully infotmed ox' their child's progress.
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Learning Environment (cont.)

Teachers manage instruction so that each student receives
an equal share of teaching time, attendon, and learning
material.

Standards and expectations for =dent achievement end behavior
are wirkly known.

Students, permits, and staff members are all involved in
setting standards for behavior.
Students and staff members able believe that the school
rules are reasonable and are consistently and equitably
enforced.
Students are taught the school and clamor:an rules and
are held accountable for maintaining thms throughout the
school year.
Students perceive school as n safe plane to be and feel
that their teachers, the principal, and other instructional
and support staff support them as learners.

The cleanliness and appearance of the classrooms, halls,
restrooms and school grounds and the enthusiasm of the students
and staff members attest to the pride the students and staff
members feel in their school.

Students and staff members receive recognition for good work.

Students are recognized for their citizenship and for
academic enhievements in assemblies, by classroom or
grade level; through special recognition by the principal;
through award notices sent to parents; and so forth.
Teachers an.d other instructional staff members receive
recognition that acknowledges excellenne in teaching,
curricular knowledge, special abilities to work with other
staff members and with students, and willingness to
contribute additional time to student amivities.

110

Staff members work cooperatively in developing and carrying out
schoolwide policies. They respect each other as professionals
and recognize one another's individual strengths.

o Parents are kept informed of the progress of their children on an
ongoing basis, as well as school goals, school rules and student
responeibilities, homework policies, and special activities of the
school. This is done through newsletters, teacher and principal
commtmiques, conferences, and so forth.

e Parents have regular opportunities to slum their expectations
regarding the school program, including participation at school
site council and other council meetings.

o Resources of the community, such as parks, businesses, libraries
and museums, community groups, and local governmental
agencies, support the school and an used to enhance the learning
environment of the school.

214



STAFF DYN7LOPHOrr

The staff development criterion focuses on how effective staff
development activities have been in increasing the skills and
knowledge needed by adults in the school to implement an effective
instsuctional program.

In applying this criterion, consider the effect of staff development
on the instructional program for all students, including avesage,

Staff development activities are planned, canied out, and
evaluated for the purpose of improving the job-related knowledge
and skills of principals, teachess, instructional aides, classroom
volunteers, and other student support personnel, including parents
who regularly interact with students at all grade levels. By
increasing awareness and refining skills and by changing attitudes
and behaviors, these activities are enabling staff members to deliver
curriculum and instruction which is rigorous, challenging, and
responsive to student needs.

The content of the staff development program clearly reflects
established school goals for curriculum, instruction, assessment, and
student achievement. A careful assessment of participants'
strengths, competencies, interests, and needs as they relate to the
school's goals is used in determining commit. Staff members
understand what the goals and objectives of the school's planned
program are, what their individual responsibilities are for
implementing the program, and how what they do fits with what
others do. Each adult learns whatever is necessary to carry out
effectively his or hes part of the program, and staff members utilize
information and techniques acquired through staff development
activities in their day-to-day instruction.

The stsff development program includes effective teaching
methods and techniques. Instructional strategies include modeling,
coaching, and other follow-up support in the classroom and are

Ill
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limited-English-proficient, underachieving, and gifted and talented
students; students receiving special education instruction and services;
and students who are members of ethnic groups undesrepresented in
colleges and universities.

directly related to staff needs. Adult interaction at the school
sustains high interest in professional growth and hnprovement.
There is an obvious commitment to continued participation in staff
development activities. The staff development program is actively
supported by the administration through participation and
commitment of time and resources.

EXEMPLARS

The content of the staff development program clearly reflects
established school goals for curriculum, instruction, assessment,
and student achievemenn

The staff development program is school-based end
addresses both individuai and schoolwide goals.
An assessment of student progress in relation to the
identified CUITiCIMMI is used to detesmine any areas of
instruction requiring either individual or whole-staff
instruction and support.
An assessment of the participants' streughs, competencies,
interests, and needs is used to determine the content of
the staff development program.



Staff Development (cont.)

The staff development programja, designed to improve the
job-related skills and knowledge of ail personnel who work with
students at the school.

The staff development activities help staff members refme
existing skills as well as leant new 4lls, develop allitmdes.and
behaviors that are more effective in tile classroom settbig; and
gain knowledge necessary for effective implementation Of the
curriculum

It is evident through classroom observation and from talking with
staff members that they are using infonnatieti and -techniques
which they learned through staff development activities.

Staff members understand the goals and objectives of the planned
program, their responsibilities in canying out the program, and
the-interernmection of those responsibilities with the
responsibilities of others in implementing the program.

Those who conduct the staff development program use effective
teaching practices, including:

Modeling Guided practice
Coaching Peer observation, support, and

assistance

Staff are directly involved in planning staff development
activities and conducting an evaluation of them and are
committed to contimed participatiom

Staff development activities are systematically evaluated, and the
evaluation results are used to design or redesign staff
development activities.
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The acitWoritiok-?cilvely supports theln4am_drough
participag* illtoOtion of time for staff development attivities, .

and u;of facia igrretsonnel resources.
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The leadership criterion focuses al the extent to which
schoolwide leadership is used to promote and support the
instmctional program for all students._ Be sure to consider all
avenues of leadership within the school setting, including those
vested in the principal, assistant principal, program coordinators,
resource waders, grade-level chaiversons, and teachers in a
leadership role on committees and special assignments.

LEADERSHIP

Apply this criterion equally to all students, including average;
limited-English-proficient, underachieving, and gaited and talented
students; students receiving special education instruction and services;
and students who are members of ethnic groups underreprisented in
colleges and universities.
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School leaders, who include the principal, assistant principal,
program coordinators, resourre teachers, grade-level chairpersons, and
teachers in a leadership role on committees and special assignments,
are knowledgeable about the curriculum and instructional practices.
Leadership supports and enceerages staff members' eftorts to
improve instruction.

There is a strong academic orientation throughout the school
program based on clear expectations for learning and behavior from
school leaders. The local governing board, the superintendent, and
the principal support this common purpose through policies,
personnel practices, and allocation of resources. School leaders
clarify and promote school goals and high expectations for
achievement.

Teachers regularly receive timely and meaningful feedback based
on classroom observation, student performance, and discussion. Staff
differences in skill, styles, and personal values are considered in
making assignments; these differences are considered in justly
allocating human resources to students.

Leadership and responsibility are shared among staff members;
adults model the leadership and cooperation they expect from
students; staff members participate in many decisions; delegated
leadership is respected.

219
113

School leaders promote and suppott bnprovements in the school
program consistent with school and district goals. Time b allocated
to a regular process of analyzing and evaluating data about student
performance and motivation, staff performance and morale, and
instructional program im.plementation. Based on discussion and
undastanding of what causes the results evident in these data, plans
for improvement are made and implemented. There is broad-based
participation in and commitment to this well-organized and
well-managed improvement process. Curricuhnn and staff develop-
ment resources are allocated in support of the planned improvements.
Leadership encourages and suppects the use of outside practitioners
and experts in the CUrriCIIIIM areas being improved. District and
state curriculum guides and materials and standards from curriculum
and other professional associations are available and utilized in
planning.

School leaders focus the motivation and talents of staff members
on improving and sustaining excellence in the educational program
of the school. Staff and student morale is high, as evidenced by
good attendance and enthusiasm for schonl as a place to learn.
School leaders wotk harmoniously with the community, and parents
are active supporters of the school program.
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Leadership (cont.)

EXEMPLARS

Goals, standards, and expectations have been stated by SchOol
and school distriet leadas-for student achievement and,behavicir.
These statements are central to planning and implementation at
all levels and are well known throughout dn. school. .-

Staff members expect all student to achieve these standards-, and
all adults feel responsible for the achievement and belivior of all
students.

The content of curriculum and the sequence and materials of
instruction are coordinated throughout the grade levels in each
curricular area.

Schoolwide procedures for placement and promotion of students
are established and consistently used.

School leaders protect instruction from interruption by stressing
discipline and supporting teachers in discipline matters, bY
keeping public places (halls, grotmds) quiet, and by minimizing
classroom interruptions from the intercom, bells, and/or ViSitO4s.

Criteria, procedures, and practices for personnel evaluation at all
levels demonstrate the importance of learning as the focus of the
school district.

Instructional supervisors give timely feedback and coaching to
teachers based on clasuoom observations, student performance,
and discussion. Observation with feedback includes but is not
limited to:
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Implementation of curricular goals and objectives
Maximum use of time for instruction
Interaction with students

114

Lessons' design and presentation-
Development of thinking and communication skills
Opportimhies to empress creativity
Relationship of the strengths and weakneases of various
teaching methods to the content and learning goal

o Adults model good leadership and cooperation,

The school board, superintendent, and principal support the fair
and consistent application of school rules and the recognition of
positive learning behavior.

LeaTers orgsnize, manage, 'and inmost an ongoirTiMprbvemeat _ _
pincem which has broad-based staff end, parent cormnitment with
participatial This prccess includes:

- Evaluation of student and staff performance
Evaluadon of the curriculum snd its implementation
Analysis of symptoms and determination of causes
Plans foraction-----
Strategies for implowialion

Assistance and leadership from outside the district are utilized,
includbig materials, training, guides, acd standards, dvia:

- Currieuhun assocktions
Professional orpthations
Offices of county superintendents et schools and the
California Department of Education
Inuitutions of higher education
Teacher educadon and computer centers, Special
Education Regional Network and other regional training
centers
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Leadership (coat)

Leaders_allocate reiources-anaterkl and human-4o instruction and
the imptoveaseneof inatruttiott.--

Lead= participate in regularly-soheduled professional
delmlor=t ?Alt& emphasizercturiculum rind lestmotional
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PLANNING, IMPLEMENTING, AND EVALUATING TIM SCHOOL PROGRAM

The planning, implementation, and evaluation criterion focuses on
how effective the planning, implementation, and evaluation
procedures used by the staff and parents at the whool have been in
developing and delivering an effective progrm for each student. This
process involves detetmining what in the program needs improving
end how to make the necessary improvements. Judge the quality of

the improvenxnt process in terms of the effect of planning,
implementation, and evaluation activities on the program.

Apply this criterion equally to all students, including average,
limited-English-proficient, underachieving, and gifted and talented
students; students receiving-special education instruction and services;
and students who are manbers of ethnic groups underrepresemed in
colleges and univasities.
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As a result of collaborative planning among staff members, the
principal, and parents, these is a common understanding of what
stetents will learn in school, how they will learn it, and how they
will be supported as learners. The roles and mponsibilifies that
students, parents, instructional and support staff members, and the
principal will play in the learning process are known. The goals and
improvement activities of the program are clearly defmed and shared
by staff membas and students throughout the-school. The allocadon
of resources, including time, and the working relationships of
everyone at the school are focused on arhieving these goals. The
school plan provides a focus for alignment of curriculum,
instructional practices, and evaluation. The coordination of the
instructional program across grade levels and the cocedination
between the regular program and special services for studanits with
special needs are maintained through ongoing p:anning efforts of the
teachers, specialist teachers, and the principal. Good communication,
coordination, and mutual support are evident among all staff
members, and they are committed to the implementation of their
planned program.

Procedures used frn ongoing phnnieg ...ed evaluation are known
to all staff members and are routinely used. Modificafions to the
program are made in response to the observed effects of the
curriculum and instructional activities on students. The support
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activities are directly linked to the instructional program and promote
student learning.

lats,-,vrIce4kr,

EXEMPLARS

Thet is a collaborative plannkg process that involves staff
memhers, the principal, aad ments.

In school improvement schools, the school site courril
serves as the locus for the plmning percess.
In schools serving students with special Deeds, parents of
these students have a voice in the planning and
evaluation of these =vices.
There are oppornmities for all parents and all staff
members to be involved actively in defining schoolwide
goals and objecaves as participants in the planning
process at the school.
All pare= and staff members have opportunities to
evaluate the effectiveness of the pimaned program and the
extent to which the goals and objectives are being
attained.
Sufficient time is allocated to the pismning process.
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Planning, hnplementing, and Evaluating the School Program (cont.)

There is common understanding throughout the school of what
iite students will learn, how they will learn it, and bow they will
be supported as learners.

Teachers are in agreement about what students = to
leam in each curricular area and at each grade level.
The major instructional strategies that wexe agreed-on -
during-the planning process are being used.
Schoolwide policies and practices for homework,
discipline, student placement and promotion, and so forth
that were agreed on during the planning process are
being implemented.

Each staff member understands the overall intent of the planned
program, what his or her individual role and responsibilities are,
and how those responsibilivies relate to what others are doing or
will do.

226

118

All staff members, including those ptoviding services to students
with spechd*eds,--eommunicate witlione another regularly and
work top* for progritin -caeca:nth:a and for mutual support.
Itere is a high leyel of staff email:acme& to carrYing out the
program as planned.

The procedures (formal and informal) used for planning, ongoing
planning, and evaluation are widely known throughout the
school. Staff members know:

Who is re:pomade for what
What kinds of evaluation data are routinely collected
How those data are analyzed, by whom, and how they
are used in planning programmatie changes
How to use the ongoing planning process to institute
programmatic changes
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Publications Available from the
Department of Education

There are almost 700 publicationJ are available from the California
Department of Education. Some of the offier Mere rccent publications or those
most widely used are the following:

ISBN Title (Date of publication) Price

0-8011-0804-7 Foreign Language Framework for California Public
Schools (1989) $530ISBN Title (Date of publicatiou) Price 0-8011-0809-8 Getting in Tunc Creating Nurturing Relationships with Infants
and Toddlers (videocassette and guide) (1990)* 65.000-8011-0271-5 Academic Honesty (1986) 52.50 0-8011-0289-8 Handbook for Physical Education (1986) t, 4300-8011-0722-9 Accounting Procedures for Student Organizations (1988) 3.75 0-8011-0249-9 Handbook for Planning an Effectivc Foreign '0-8011-0272-3 Administration of Maintenance and Operations in Language Program (1985) ..... ................ ..... 3.50 'California School Districts (1986) . 6.75 0-8011-0320-7 Handbook for Planning an Effective Literature Program (1987) -.3.000-8011-0883-7 The Ages of Infancy: Caring for Young, Mobile and Older 0-8011-0179-4 Handbook for Planning an Effective Mathematics

Infants (videocassette sad guide) (1990).. 65.00 Program (1982) ..0-8011-0216-2 Bilingual-Crosscultural Teacher Aides: A Resource 0-80114290-1 Handbook for Planning an Effective Writing Program (1986) .......230Guide (1984) 350 0-8011-0824-1 Handbook for Teaching Cantonese-Speaking Students (1989) ......4.500-8011-0275 -8 California Dropouts: A Status Report (1986) 250 0-8011-0680-x Handbook for Teaching Japanese-Speaking Students (1987) 4.500-8011-0783-0 California Private School Directory, 1988-89 (1988) 14.00 0-8011-0291-x Handbook for Teaching Pilipino-Speaking Students (1986) ........-4.500-8011-0853-5 California Public School Directory (1990) 14.00 0-8011-0825-x Handbook for Teaching Portuguese-Speaking Students (1989) .....4.500-8011-0148-2 California School Accounting Manual (1988) . 8.00 0-8011-0250-2 Handbook on California Education for Language0-8011-0715-6 California Women: Activities Guide, K-12 (1988) 350 Minority Parents--Qinese/English Edition (1985)t 3.250-8011-0488-2 Caught in the Middle: Educational Reform for Young 0-8011-0737-7 Here They Comm Ready or Not-r-Report of the School
Adolescents in California Public Schools (1987) 5.00 ReadMess Task Fon:e (Summaty)(1988).. 2.000-8011-0760-1 Celebrating the National Reading Initiative (1989) 6.75 0-8011-0734-2 Here They Come: Ready or Not-zReport of the School0-8011-0867-5 The Changing Language Arts Curricuhun: A Booklet

Readiness Task Force (Pull Report) (1988) 4.25for Parents (1990)1' 10 for 5.00 0-8011-0735-0 Here They Comet Ready or Not-,-Appendixes to the Full0-8011-0777-6 The Changing Mathematics Curriculum: A Booklet
Report of the School Readiness Task Forte (1988) 22.50for Parents (1989)f 10 for 5.00 0-8011-0712-1 History-Social Science Framework for California Public0-8011-0241-3 Computer Applications Planning (1985) 5.00 Schools (1988) . 6.000-8011-0823-3 Coordinated Compliance Monitoring Review 0-8011-0782-2 Images: A Workbook for Enhancing Self-esteem end PromotingMutual, 1989-90 (1989) 6.75 Career Preparation, Especially for Black Girls (1989) 6.000-8011-0833-0 Directory of Microcomputer Software for School 0-8011-0878-0 Infant/Toddler Caregiving: A Guide to CreatingBusiness Administration (1990) 750 Partnerships with Parents (1990) 8.250-8011-0749-0 Educational Software Preview Guide, 1988-89 (1988) 2.00

0-8011-0489-0 Effective Practices in Achieving Compensatory
0-8011-0880-2 Infant/Tockiler Caregiving: A Guide to Language Development

and Communication (1990) . 8.25Education-Funded Schools II (1987) 5.00 0-8011-0877-2 Infant/Toddler Careeving: A Guide to Routines (1990) 8.250-8011-0041-0 English-Language Arts Framework for California 0-8011-0879-9 Infant/toddler Caregiving: A Guide to SettingPublic Schools (1987) $3.00 Up Environments (1990) 8.250-8011-0731-8 English-Language Arts Model Curriculum Guide,
K-8 (1988) 3.00

0-8011-0876-4 Infant/Toddler Caregiving: A Guide to Social-Emotional
Growth and Socialization (1990) 8.250-8011-0786-5 Enrichment Opportunities Guide: A Resource for Teachers

and Students in Mathematics and Science (1988) $8.75
0-8011-0750-4 Infent/Toddler Caregiving: An Annotated Guide to

Media Training Materials (1989) 8.750-8011-0710-5 Family Life/Sex Education Guidelines (1987).. 4.00 0-8011-0466-1 histructional Patterns: Curriculum for Parenthood0-8011-0751-2 First Moves: Welcoming a Child to a New Caregiving Education (1985) 12.00Setting (videocassettes and guide) (1988)* 65.00 0-8011-0828-4 Instructor's Behind-the-Wheel Guide for California's0-8011-0839-x Flexible, Fearful, or Feisty: The Different Temperaments of Infants Bus Driver's Training Course (1989) 20.00and Toddlers (videocasseue and guide) (1990)* 65.00 0-8011-0869-1 It's Not Just Routinc Feeding, Diapering, and Napping Infants
and Toddlers (videocassette and guide) (1990)* 65.00

0-8011-0209-x Martin Luther King, Jr., 1929-1968 (1983) 3.25Videocasseue also available in Chinese (antonese) and Spanish at the same price.
0-8011-0358-4 Mathematics Framework for California Public Schools (1985) 3.00'Me price for 100 booideu is $30; the price for 1,000 booklets is $230.

The following editions are also available, at the same price. Armenian/English, Cambodian/
English, Hmong/English, Japanese/English, Korean/English, Laotian/English,Pilipino/English,
Spanish/English, and Vietnamese/English.

0-8011-0664-8
0-8011-0725 3
0-8011-0252-9

Mathematics Model Curriculum Guide., K-8 (1967) 2.75
Model Curriculum for Human Rights and Genocide (1988) 3.25
Mu,e1 Curriculum Standards: Grades 9-12 (1985) 550
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ISBN Title (Date of publication) Price

0-8011-0762-8 Moral and Civic Education and Teaching
About Religion (1988) $3.25

0-8011-0228-6 Nutrition Education-Choose Well, Be Well: A Curriculum
Guide for High School (1984) 3.00

0-8011-0229-4 Nutrition Education-Choose Well, Be Well: A Curriculum
Guide for Arnim. High School (1984) - 8.00

0-8011-0182-4 Nutrition Ediration-Choose Well, Be Well: A Curriculum
Guide for Preschool and Kindergarten (1982) .. 8.00

0-8011-0183-2 Nutrition Education-Choose Well, Be Well: A Curriculum
Guide for the PrimaryGrades (1982) 8.00

0-8011-0184-0 Nutrition Education-Choose Well, Be Well: A Quriculum
Guide for the Upper Elementary Grades (1982) 8.00

0-8011-0230-8 Nutrition Education-Choose Well, Be Well: A Resource
Manual for Parent and Community Involvement in
Nutrition Education Programs (1984) 4.50

0-8011-0303-7 A Parent's Handbook on California Education (1986) 3.25
0-8011-0671-0 Practical Ideas for Teaching Writing as a Process (1987) 6.00
0-8011-0309-6 Program Guidelines for Hearing Impaired Individuals (1986) 6.00
0-8011-0817-9 Program Guidelines for Language, Speech, and Hearing

Specialists Providing Designated Instruction
and Services (1989) 6.00

0-8011-0684-2 Program Guidelines for Visually Impaired Individuals (1987) 6.00
0-8011-0899-3 Quality Criteria for Elementary Schools (1990) 4.50
0-8011-08151 A Question of Thinking: A First Look at Students' Performance

on Opai-ended Questions in Mathematics (1989) 6.00
0-8011-0831-4 Recommended Literature, Grades 9-12 (1990) 4.50
0-8011-0311 -8 Recommended Readings in Literature, K-8 (1986) 2.25
0-8011-0863-x Recommended Readings in Literature, Kindergarten

Through Grade Eight, Addendum (1990) 2.25
0-8011-0745-8 Recommended Readings m Literature, K-8, Annotated

Edition (1988) $4.50
0-8011-0820-9 Resource Guide: Conferences, Workshops, and Training

Opportunities for District and County Business
Office Staff, 1989-90 Edition (1989) 4.50

0-8011-0753-9 Respectfully Yours: Magda Gerber's Approach to Professional
Infant/Toddler Care (videocassette and guide) (1988)* 65.00

0-8011-0765-2 School-Age Parenting and Infant Development
Program Quality Review Instrument (1988) 2.00

0-8011-0870-5 Science Framework for California Public Schools (1990) 630
0-8011-0665-6 Science Model Curncuhun Guide, K-8 (1987) 3.2.5
0-8011-0803-9 Secondary Textbook Review: Biology and Life Science (1989) ..10.75
0 -8011 0738 5 Secondary Textbook Review. English (1988) 925
0- 8011 -0677 x Secondary Textbook Review. General M alemaucs (1987) 6 _SC

0-8011-0781-4 Selected Financial and Related Data for California
Public Schools (1988) 3.00

230 0-8011-0752-0 Space to Grow: Creating a Child Care Environment for Infants
and Toddlers (videocassette and guide) (1988)* 65.00

*Videocassette also available in Chinese (Cantonese) and Spanish at the ume price.

ISBN Title (Date ci publication) Price

0-8011-0855-1 Strengthening the Ans in California Schools: A Design for
the Future (1990) . $435

0-8011-0318-5 Students' Rights and Responsibilities Handbook (1986) 2.75
0-8011-0234-0 Studies on Immersion Echicatiom A Collection

for US. Educators (1984) . 5.00
0-8011-0682-6 Suicide Prevention Program for California Public

Schools (1987) 8.00
0-8011-0778-4 Survey of Academic Skills, Grade 12: Rarionale

and Content for English-Language Arts (1989) 2.50
0-8011-0785-7 Survey of Academic Skills, Grade 8: Rationale and

Content for Mathematics (1989) .. 230
0-8011-0808-x Survey of Academic Skills, Grade 12: Rationale and

Content for Mathematics (1989) 230
0-8011-0739-3 Survey of Academic Skills, Grade 8: Rationale and Contera

for Science (1988). 230
0-8011-0827-6 Technical Assistance Manual for the California Model

School Accountability Report Card (1989).. 3.75
0-8011.0846-2 Towad a State of Esteem (1990) 4.00
0-8011-0192-1 Trash Monster Environmental Education Kit (for grade six) 23.00
0-8011-0758-x Visions for Infant/Toddler Care: Guidelines for

Professional Caregiving (1988) 530
0-8011-0805-5 Visual and Performing Arts Framework for California

Public Schools (1989) 6.00
0-8011-0670-2 Wort Experience Education Instructional Guide (1987) 12.50
0-8011-0832-2 Writing Achievement of California Eighth

Graders: Year Two (1989) .. 4.00
0-8011-0686-9 Yesx-round Education: Year-round Opportunities-A Study

of Year-round Education in California (1987) 5.00
0-8011-0270-7 Young and Old Together: A Resource Directory of

Intergenerational Resources (1986) 3.00

Orders should be directed to:

California State Department of Education
P.O. Box 271
Sacramento, CA 95802-027'

Please include the International Standard Book Number (ISBN) for each title ordered.
Remittance or purchase order must accompany order. Purchase orders without checks are

accepted only from governmental agencies. Sales tax should be added to all orders from
California purchasers.

A complete list of publications available from the Deparunent, including apprenticeship
instructional materials, may be obtained by wnung to the address listed above or by calling
(916) 445-1260.
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