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Introduction

Whndoesitmnforswdentsmbe“uﬁsk?'mmatmk
of not finishing or even starting their high school education. Some
have known nothing but failure, disappointment, and ridicule since
kindergarten and so the idea of quitting school may not be as risky
as continuing. If failure is all that students have known, then they
might take the risk of finding success through some other avenue.
Some will never find that avenue and thus are at risk for being failures
all their lives, but they will always blame the school for their failure.

Some students are at risk evean though they attend school. They are
at risk of heing caught up in the adolescent subworld of drugs and
alcohol. Mere thcy can escape from themselves, their failures, and
their dysfunctional families. The drug world makes no demands on
them except to take drugs

Some students are at risk of becoming pregnant. Becoming preg-
nant proves that for a litle while you were of some value to some-
one. Disregard the consequences of bringing a child into the world;
disregard the impact a pregnancy has on a family and the communi-
ty. For one brief moment, you were important in some male’s life.

Some students are at risk of ending it all. Faced with repeated fail-
ure, feeling no one cares, secing no hope, some are ready to dismiss
Gallthez',t’foﬂthatptu'c;ms have put into their lives and are unwilling
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to seek help from those who could assist them. It’s too risky to go
on, and so they are at risk of committing suicide.

Apathy or “T1l let other people do it™ places society at risk. If too
many of our young people accept this attitude, they come to regard
school as a great place to socialize until they are 16, or become preg-
nant, or get kicked cut. And then it’s welfare or prison time. Society
pays.

If there is any hope of preventing some or all of the above risks,
it rests with the schools. Femilies of at-risk kids are often so0 dys-
functional that they need more assistance than their children do. Oth-
er institutions do not have access to these youngsters until the situation
becomes a crisis or laws are violated. The schools have them every
day.

This fastbeck describes the programs at cne junior high school
designed to help at-risk and marginal students. It begins by identify-
ing the factors asscciated with being at risk and makes a case for all
students being at risk at some point in their lives as circumstances
change.

The four programs featured here are:

1. The OK Club. This program is designed to build sclf-esteem
and provide after-school tutorial support. A strong parental
component is required.

2. The Quest for Success Skills Program. This program prepares
at-risk sixth-graders for junior high school. The program is con-
ducted during the summer. It has become a model for the St.
Louis County area.

3. The I-CANN Program (Individualized Course Alternative, Now
or Never). This program provides counseling, development of
self-esteem, and a hands-on curriculum. It also has a strong
parental component.

4. The Student Assistance Council. This program involves a staff
team that assesses the noeds of at-risk students and recommends
actions to address those needs.

8 4



These programs are not offered as a panacea for sclving al) the prob-
lems of a-risk adolescents; but if they suggest approaches that can
be adopted or adapted in other schools, then the author’s purpose will
have been fulfilled.




Who Are At-Risk Students?

At-riskormrgimlm)demhnvealwaysbeenwithus. They are
the right-hand side of the bell-shaped curve. They arc the ones respon-
sible for a school having an assistant principal for discipline. They
are that fluctuating layer that lies betweea those students who are la-
beled “average” and those who receive special resources not availa-
ble to the average student. They certainly are not the students we have
in mind as we make our lesson plans. If they have always been in
the schools, why are we so concerned now? The answer is thet their
numbers are increasing rapidly. And currently, there are no sure reme-
Others have come up with their own definitions of at-risk students.

The Focus Program of St. Paul, Minnesota, (Focus Dissemination
Project Bulletin 1988; defines them as disaffected students having the
following characteristics:

o Inability to function within the traditional classroom setting.

* Academic skill development telow ability.

¢ General underachievement (below average for ability).

¢ Failure to establish goals regarding occupational future.

* Pattern of behavior problems.

® Absente.ism and tardiness.

o Lack of motivation, direction, and drive.

® Poor self-image.

o Stressful family situation having a detrimental effect.

LO
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¢ Houtility soward adults and authority figures.

¢ Iestified as & potential dropout.
mﬁcnhymemmymwmehw

* General lack of involvement in any school activity.

¢ Serious economic problems that threaten completion of school.

An Education Week survey (Jennings 1988) of all 5O states found
25 that had developed formal definitions of at-risk studcnts. Califorsia
‘definos students as “high risk™ who exhibit the following characteris-
tics: absentecism, truancy, frequent tardiness, poor grades, low math
and reading scores, failure in one or more grades, limitad extracur-
ricular participation, lack of identification with school, failure %0 see
the elevance of education to life experience, boredom with school,
disruptive behavior and rebellious attitudes toward authority, verbal
and language deficiencies, and inability so tolerste structured activities.

Connecticut declares its at-risk population to be “young people
through age 21 who may not earn a high-school diploma and graduste
with adequate academic and social competencies and attributes which
prepare them to pursue additional educational experiences; become
successfully employed; and/or make a successful transition to aduit-
Lood and become productive members of society.” In Jowa the at-
risk are those “whosc aspirations and achievements may be negatively
affected by stereotypes linked to race, national origin, langusge back-
ground, gender, income, family status, parerial status, and disability.”
Texas primarily uses failing grades and retentin for identifving at-
rick students.

The National Drug Policy Board (an arm of the U.S. Justice Depart-
ment) identified the “high-risk” population as children who, because
of such life experiences as abuse or poverty, are likely to abuse drugs
or alcohol. In its report, it identifies 10 factors that increase a child’s
vulnerability to the lure of drugs:

* Having parents who use drugs.
* Being the victim of physical, sexual, or psychclogical abuse.
Q
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¢ Dropping out of schooi.
¢ Becoming pregnant.

¢ Being economically disadvantaged.
o Committing s violent or delinquent act.
o Experiencing mental-health problems.

* Attempting suicide.

» Running away from home.

¢ Being homeless.

The Missouri Department of Elementary and Secondary Education
(1987) reports rescarch that identifies '6 “symptoms,” ¢.r indicators
of potential dropouts, the first 11 of which are reliable predictors as

carly as elementary school.

1.

Low academic skills or aptitude, including

High sbeentee rate.

a) low grades,
b) weak reading skills,

c) low test scores and academic deficiencies, or

d) a history of failure/being held back in school.
Referrals for social work or psychological assistance.
Recurring discipline problems.

Rebellious attitude/inability to reiate to authority.

A low-income family.

A poorly educated mother.

A fatherless home.

A parent or sibling who dropped out of school.
. Low self-esteem.

. Numerous family relocations.
. Poor social adjusiments or deviant sccial behavior.

. Disengagement from school, inciuding

a) apathy,
b) negative attitudes,

12
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¢) limited participation in extracurricular sctivities, or
d) lack of identification with school.

15. High rate of alcobolism among paremts.

16. Having a job, working more than helf-time hile in high
school.

These lists of characteristics of at-risk students have much in com-
mon. Essentially, they are talking about youngsters who lack a sense
of identity, wiv: lack a sense of connectodness, and who lack a sense
of personal pov.r. Remedying these three lacks should be high on
the agenda of schools that are committed to helping at-risk students.

Another generalization that emerges from the lis* of characteris-
tics is the role parents play (or fau to pliy) in the at-risk behavior
of students. Schools cannot help troubled students in isolation from
their parents. Family support programs are needed to enlist the in-
volvement of parents. Family support begins with the premise that
all families have strengths and that all families bezefit from support.
Further, as partners in the effort, parents are respected for their
contributions (Kagan 1989).

For schools to be successful with marginal students (or any stu-
dents, for that matter), the family must play an integral role in the
educational process. What the school does in a six- or seven-hour
day must be reinforced by the family for the remaining 17 or 18 hours.
Given the many forms of families the school works with today, the
process of bringing the family and school closer is no easy task; but
the rewards are many.

When parents are involved with their children's schools, the results
are:

® A rise in student achievement scores.

¢ An improvement in student attendance.

* A reduction in the dropout rate.

¢ An improvement in student motivation, self-esteem, and be-
havior.

13 13



» More parent and community support of the school (Henderson
1987).

Invo'vement of parents is an essential component of an effective
program for at-risk students. Parents muat undersiand whry their child
is at risk. And if they do not have the skills to cope with or correct
the situation, then the achool has a respomsibility 10 aseir* the parents.

Keeping in mind the characteristics of at-risk stsdents and the im-
portance of parental involvement, let us turn now to some program
models thet been effective in working with at-risk students at Hazel-
wood Junior High School.

14
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"l‘heOKClub:
Tutoring the Child, Counseling the Family

Inmmoflw,quummmmam
engaged in its aamual evaluation of the previous year. One of the coxx-
plaints that surficed was students’ lack of study ekills and their fail-
ure to complete assignments snd turn them in. As the faculty discussed
this cluster of problems, they soon realized that they were talking
about the same group of kids. These were the ones with Jow grades,
little self-esteem, poor organizational skills, no parental involvement
with the schools and little with their children. Today, we would call
these students “at-risk.” In the spring of 1984, the faculty didn't know
what to call them but did know that they needed help, and it was up
to them to do something. What to do?

The faculty’s initial response was to establish an after-school study
hall where the students could stay and do their homework. This seemed
like a good idea, because the school had a traditional six-period day
with little time left for students to do homework during the school
day. After much discussion, the faculty concluded that no one really
believed that this would solve the problem. Few, if any, of these mar-
ginal learners would voluntarily attend an after-school study hail. And,
even if they did, they probably would not make good use of the time.

The faculty’s second option was to provide tutorial sessions where
staff would tutor students ir. - ubjects in which they were having dif-
ficulty or failing. This ide2 was al3o rejected. A teacher could tutor
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a child in one subject but could not do an effective job in four, five,

or six subjects. What to do?

Purther deliberstions oy the feculty resulted in puiting isto place
a program with a very basic premise: In order for stadests %0 secoeed,
the school must first teach study skills, develop sudets’ solf-
discipline, and provide motivation. Second, the school must helg par-
ents to help their kids to become betier studonts. Third, the school
must provide supervision of homework and study skills if pareets are
unwilling or unable to provide it.

The program’s focus was on Lnproving sty skills, which woald
be useful in all subjects. Launched in thr fall of 1985 with a grant
from the Dunforth Foundation, the program, called NoFAIL (Neces-
sary For All Individuals to Learn), attempted to *sach students how
to study, how to take diffecent types of tests in different academic
areas, and how to msnage time and oher organizational skills. Stu-
dents identified by the staff wers scheduled ino after-school sessions
two days a week. Half would come on Monday and Wedneaday, the

other on Tuesday and Thursday. A grc.* deal of flexibility was per-

mitted so students could still participate in after-school clubs and
sports.

Four excellent teachers were selected to work with the students.
They used commercially prepared study-skills programs as well as
their own techniques. Some improvement occurred, but the gains were
not as great as desired or what had been hoped for Students attendied
the sessions and did the assignments, but their hearts and minds were
never really with the program. Another hour after school did not scem
to matter to them. In fact, they resented having to attend moce school.
A weli-intentioned program to help students was failir.g because it
met the needs of the teachers but not thoee of the students.

The following semester the faculty stasted developing a program that
would replace NoFAIL the next fall. The first thing thut was done was
to change the name to the OK Club. The “OK"” stands for “Opportu-
lnity Knocks” or “Outstanding Kids,” wkich have a more positive ring

16
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t0 thom than NoFAIL. The new program would retsin the eoaplhnis
on study skills a would do much more with developing shadonts’
scif-ertetm and motivation.

Teachars weed masterinjs from meny sources. One teacher was
an admirer of Zig Zieger, the well-Xaowa bosisces Sonsoltsst sad
motivation speaker, snd usad his tapes snd materials to motivate and
inspire the students. Another seacher was an crdent follower of Jack
Canfield and used his Self-Estoern in she Classroom curricelum,
which is based on the premise that seif-estoem comes from the belisf
and experience that one is lovable and capable. Perbags moet isspor-
tant was the overall positive approach the toachers took toward the
program and the students. Whea students begin 10 feel good about
themselves, their studies, and their school, they are on the road to
success.

Small things were as important in making students feel good about
themselves as were some of the bigger ones. Cookies and gunch af-
ter a particularly good session were as important as recognition at
the PTA meeting. Being selected as Student of the Week was more
important than being recognized on Award’s Day at the end of the
year. Building self-esteem coupled with work on study skills scemed
to be helping these students, but there was a third componeni vital
to the program’s success: parents.

The facuity knew that the success of the OK ~'» would depend
on strong parental support. They also knew that parents of students
in the OK Club were not likely to get involved because they had neve:
been involved. For exampie, when failing notices were sent home,
there was less than a 3% response. (Candidstes for the OK Club gener-
ally received the hulk of these notices.) Many of these parenis have
the artitude that it is the school's role to educate their children. And
even when the schools offer to heip parents, they are resistant. The
faculty decided that they would accept this chellenge. To this end they
planned monthly parental meetings designed to help parents help kids
:;Mome better people and better students.

m ]7
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A family is a system. The veriows fumily sembers ileract i ways
that affiect the systue positively or segatively. Efforss 4 intervens
with ome mamber of the family hes reparcussions Sor all famnlly sases-
bers. Therefore, if schools are 10 help st-risk stadouts; they Gaseot
limit their efforts 1o the student alone but must shv interact with e
family. In short, the stedent wou change wxices the family also
changes.

The school made it a requiremeont thet if students were 10 be admit-
tod to the OK Club, their parents had o attend the martings. The
students vrere frequently resninded to urge their parsats 10 atiead, in-
st every moeting. It worked. Parents came, enjoyed the meeting, and
came back monthly. Why?

In the past parents had complained that the school was able 10 de-
fine their children’s problems but failed to offer specific ways par-
ents could help solve the problems. To these parents the OX Club
was a solution, and they wanted to do their part. One parest said,
“It sure makes me feel better knowing I'm not slone in my coscerns
about my child’s progress.” Thus the OK Club parent meetings be-
came a support grouy for those who previously had been frustrated
by their inability to help their children sucosed in school and who
thought they were the only ones having thes: problems.

One measure of the program’s success was ths parents’ willingness
to attend evening sessions on parenting skills, where they learned about
reasons for misbehavior, encouragement skills, communication, and
reflective listening techniques. In these sessions purents also learned
to deal with. the guilt they experience when they have a child who
clearly is capable but is not achieving at an accoptable level. Once
they were able to deal with the guilt, they felt more confident in helping
their child assume respoasibility for his or her education.

Typically there are six or seven monthly parent meetings. Topics
covered include: Introduction to the OK Club, Homework, Under-




mmuuo&mwnuwhm
parents have beca adked %0 complets an opavendid-ovdution qus-
tiommaire. Aleo, teacher evaluntions and stedent grades ware wsed 10
amoss the effectivencss of the program.

Pareat Evaluation

responded favorably, 28 unfavorably. Some typical favorsble cosn-

ments were:

*1 think thet it has helped my daughter, and it also has holped her

parents.”

“My child is more aware of studying and doing bomework.”

“It makes me foel that the school reaily wants my child so do well.*

“A positive effort to help children improve in their schoolwork.”

“ think it is a fantastic program.”

“It fosters a positive relationship between home and school.”

“It was good to kmow that other kids and parests also have

problems.”

When asked what their child’s impression of the OK Club was, 208

parents responded positively with such statements as:

“Once he stopped thinking of it as punishment, I believe he en-

joyed being a part of this group. He now knows he is not the

only one with this problem.”

“He felt it was a punishment at first, then liked it, then felt it a

punishment again the last 2 weeks. However, he did admit it

helped him.”

“At first he saw it as a punishment, but gradually seemed to feel
good that he could get his work completed and have some posi-
tive help. It was a logical consequence that seemed to work.”

When zaked their general impression of the OK Club, 308 perents

L e b
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changed *

Wheo ashed whedher the program was bemaficiel for thely: child, -
70% of the pareats said “Yos,” 10% s3id “No.” Some of the fvors- .

ble commeonts were:

“'es, I think it has tasaght my child betier stady heblts. Beforehe

was in OK Club, 1 bad %0 help him get stasted on kis home-
work. Now he can do a pood part of ik with no assistnce.”

“Yes, I just hope it's a lasting one.”

“Yes, scveral small, but certainly noticeable, changes.”

“Yes, and [ have learned how to help my child also.”

“Yes, more efficient use of time. He has a plan of attack for his
homework.”

“Yes, he secrns to be striving harder as far as his study and work
habits.”

Some negative responses were:

“She viewed it as punishment.”

“He hated it.”

“His grades didn't get any better, and he didn't like it.”

Also, 280 of the parents reported that the monthly parent meetings
were most helpful. Some typical comments were:

“The suggestions on parenting were great.”

“The meetings helped me understand why he does some of the
things he does and effective ways to deal with them.”

“Yes. I face events with him more calmly.”

“Very helpful. I have tried to ‘lighten up’ at home.”

“Yes. It was motivating and very encoursging. I wish my husband
was here to hear about it too.”

20

. I

Lo T, K
P d
N U mR T

I T



T TR e BT

| %Mnﬂb“bnﬂw”n‘

oa oll sy tsapgars.” -

“Yea, wary. w.mummmmpf

F
kS
5

mmmqmw W hons. The %
toachary’ evalwations indioaed s incrossed appiicietie % L
mummmmm%mﬁiﬁ e
mummuwmm -
ummmmmmmmu g
parent moetings. B

The teachers reported thet students were not losing as many papers
and were showing more concern for completing their homework. They
also agroed that providing an environment conducive to study is a
key to success for many of these students, since pareats do not al-
ways monitor the quality of their chi'dren’s homework or provide the
structure this program offers.

Student Evaluation

. The OK Club year is divided into five sequences of approximately

equal length. If enrollment in just one sequence is not long enough
to achieve desired results, many students and their parents elect to
continue in the program for additional sequences. This group of stu-
dents showed the greatest overall improvement. Although it is diffi-
cult to directly assess gains in self-concept, organizational skills, and
accepting responsibility, these qualities are reflected indirectly in the
grades OK Club studenis received in the four basic academic areas

olf math, English, social studies, and science.
v
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grades of ssedeats whoso perents perticipeted reguissiy in he GKChb
pareut sigsions with stadents whose pareats did sct participate ot giir-
ticipated oaly occasionslly. Of students with participsting parens,
92% improved in one area, 10% improved in all four arces, aad cnly
3% showed no improvement. By contrast, of students without pat-
ticipating parents, 71% improved ie ome area, none improved ia all
four arees, and 29% showed no improvement. Cause and sffect can
not be proved, but these statistics strongly suggost that parents were
a factor influencing ihe improved homework grades of those students
whose parcats atiended the parent sessions.

From the subjective dasa from parents and teachezi and the data
from OK Chub students’ grades, the program must be viewed as a
success. [t has met the objectives and most of the expectations 2etab-
teachers, but that is to be expected; they have more ot stake ~ the
success of their own child.

Clearly, longer-range studics with more rigoro... methodology are
needed to assess the impact of home-schoal cooperation on improv-
nary evaluation of the OK Club supports the view that such programs
do help to establish better communication betweer the school and
home and result in grester support from parents.




Quest for Success Skills Program

E@chbuhbndbempolkyu}hﬂmmmﬂsaod
for the faculty to idemtify in-coming seventh-graders who werc hav-
ing difficulty adjusting behaviorally and academically. It was good
that (hey were being identified, bnt unfortunate that it did not occur
urtil October. Consequently, the principal proposed a prograim fior
these at-risk students, which would take place before school opemed
in the fall, thus avoiding loss of educational time once regular classes
began.

The first question posed was: “How do you identify students who
need a transition program between the sixth grade and junicr high
school when you don’t know the students?” Fortunately, the jusior
high had long had excellent rapport with the eight feeder schools in
its attendance area. These elementary schools had a good track rec-
ord for recommending students for remedial math and reading pro-
grams, gifted programs, etc., 50 their judgment was to be trusted when
it came to recommending students for the transition program.

In April, the eight elementary principals, the school counselors,
and the sixth-grude teachers were asked to identify any sixth-grader
who in their judgment would have difficulty making the transition
from the elementary school to junior high school. Thase students did
not necessarily fit the usual characteristics of at-risk students, but they
were correctly identified as being students who might have difficulty

vaingfromaself-comained classroom to a six-period day, depart-

4
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montalined jusior high school. Some were recosmenided becanse they
waoee just not ready for jumior high in some sociel developaseat arens,
although they were doing fine academically. Some were identifiad
because they had:

¢ been retained at least once,

® had poor home eaviroomnents,

o were children of alcoholic parents,

* showed evidence of poor peer relationships,
* were introverted,

¢ were troublemakers,

¢ were slow leamers,

® had rebellious attitudes.

The students and their parents were contacted by the juniot high
and iavited o participate in this transition program; 48 studemts and
their parents accopted.

The faculty agreed tho. the Quest for Success Skills Program would
focus on seif-esteem, bicause rescarch suggests that poor self-esteem
is correlated with failure to lcarn in school. The, wanted the 48 stu-
dents to see school 23 & place that cares. They wanted to foster atti-
tudes that lead studients to assume responsibility for their behavior
and their learning. Much of success results from positive attitudes.
If these incoming seventh-graders were to be successful, the faculty
knew they had to develop attitudes that would make these students
like school; bu:t they first had to like themselves. This was where the
program wonld begin.

As planning for the program was under way, four teachers re eived
training ir. the Quest, a mativational program for adolesceats spon-
sored by the Lion’s Club. This training came to serve as the frame-
work ca which the Quest for Success Skills Program would be built.
The saaff et once in June and twice in July and planned activities
for the first two days as well as one parent meeting for the 48 stu-
,derts. They postponed further planning until they had met the stu-

24



B A B S

doats and oould learn shout their needs firsthend, I the soidlle of
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and 48 sdeats.

The program uumm«mmamm—

ca days had two-hour seesions, two were all-dey sessioms, atid aslo -

day was & ficld trip designed to enhance students’ pride in thelr com-
munity.

The firsi day the students received an overview of the program,

engaged in get-acquainted exercises, and became familing with the
school and the program staff. The same procedure was followed in
the evening meeting with parents.

One componeat of the first Jession was a panel that included the
president of the Board of Education who had three children and was
a grandmother, a parent who had students in the achool, a former
student who was the high school football star, a young lady who was
active ‘n school politics, and a former student who had been a drop-
out and had gotten his act together.

The students were invited to ask the panel any questions about what
it took to be successful in school. It was a very enlightening session
for both the panel members and the students. It also provided an op-
portunity for the staff to gain some insight into the students by ob-
withdrew, those who avoided eye contact, thcse who were upeet by
the questions and answers, and those who did not take part but acted
out to get atention.

The second session dealt with the social, psychological, and physical
changes in adolescence. The students met in large and small discus-
sion groups. The discussions were frank and open, and students were
encouraged to share their discussions with their pareats. The staff
made a concerted effort to open parent/student communications.

The membership of the small groups was changed every day so
that students would have a chance to interact with everyone in the

Unmgram This was very important in that, when school started, they
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would probebly know someone in every clas . The staff worsed on
develaging & group feoling of “we're somoon special® aad a sease
of belongiug.

For the next two days’ activities, the studonts ' vese divided into two
groups, with one group doing a low-rapes conth lence courss and the
other daing am exporicatial unit on oricateering. C  she following duy,

The low-ropes course is an outdoor chellenge sctivity designed 10
toach studonts the value of making good decisions. Soms of the lears-
ing cuicomes from the course are that 80 one cae: suconed without
heip sad seamwork, thet each person has somethiny; %o contribute in

& challeaging situstion, and thet everyone can't be sucossful st every- ~ .-

thing. Several of the staff had given up weekeads o Lecome certified
as Challenge Course Leaders. The kids kived it, and 70 did tho stxff.

The first orienteering activity was conducted in the school 3o that the
students could become familiar with the building and leara how %
follow directions. In order to be successful in school, these studeats
bad to learn how to follow directions; oriemteering was am exceilent

, Vehicle for this. Later in the day they went t0 a city pari; where they

practiced using a compass, maps, and other orienicering equipment.
Again they learned scif-reliance as well as the noed to depend oa others.

On the other days the program used a variety of activitivs from the
Quest materials dealing with communication, personal roponsibil
ty, and decision making. The sessions carried such provocstive titles
a5 “Celebrating the One and Only You,” “Taking Responsidility ~
You Are in the Driver’s Seat,” “The Pits and the Peaks,” “Blowing
Off Steam with Blowing Esteem,” “Pressure: Inside and Cut,” “A
Three-Step Process for Saying No,” and “Building Bridges, No: Walls:
Handling Conflict in Friendships.”

The community field trip was to an abandoned Freach Jesuit moo-

* astery that now houses a national museum. The field trip provided

the students with insight into how the local area was settled and to
theroleﬁneSt.Louismphyediaunhinoryofwcmmy.
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Ths lant day the students had (0 plan a community servios project,
which was © be carried out in the fali cfer school started. They
decided %0 make favors for residonts of a a7:'cby ssalor citinen’s home.
They would take the favors to the home, present them 0 the sesi-
dents, and talk with them. The stedents workad hard o their favors,
spending many bowrs afier school getting them sready. The sealor
citizens loved receiving the favors but espocially exjoyed the isterec-
tion with the studeats. The studemts, in turn, received a boost i seif-
estoem wher they realized they were contributing to the enjoymest
of others.

Affer the two-weck summer program, the staff agreed that it would
be necessary to monitor the studeats after school atarexd in osder to
maintain the gains that had been made during the program. Soms se-
dents could be channeled into the UK Club, where they would re-
ceive academic and emotional support. Others could be helped 10 ake
the transition through involvement in clubs and sports. However, some
would need to be pusised to become involved. For these a Helping
Hands Club was 1oemed, and students were actively recruited from
the Quest program.

The club was designed as a service organization with studests as-
sisting in a variety of school and community activities. The masty ser-
vice activities they engaged in included making posters for student
registration, clewning up the school grounds, serving as ushers for
PTA meetings at a local ciementary school, visiting sepior citizens’
homes, making favors for teachers, and folding brochures for PTA
meetiugs. Bach of these ativities made the students realive that they
could be successful by contributing to the achool and community.

The program included four parent meetings: one st the beginning
of the program, one at the beginning of the second week, ons during
the first week of school, and the last two weeks lster. The staff con-
curred that the parental component was vital to the success of the pro-
gram. At the first meeting the parents came to realize that the problems

@™=ir children faced were not unique. And it became apparent early
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on that most parents were not aware of the tremeadons physiclogical
and emotional changes their children were going through during these
carly adolescent years. As they shared information and diacussed their
problems, the parcats were able to fanction as 2 support group. Also,
the parents’ involvement communicated to the students that their par-
ents were interested and concerned that they be successful in jusior
high.

Evaluation of the Quest for S. cess Skills Program

In evaluating the Quest program, the staff decided 10 use as & con-
trol group those students who had been recommended for *he pro-
gram but who chose not to participate. The assumgtion was that the
“no-shows” were as much at risk as those who did atsend. Theve is
no objective way tc determine degrees of at-riskness, 30 it cannot be
stated with certainty that the Quest and control groups were compara-
ble in all respects. Nevertheless, it seemed reasonable to make com-
parisons of the two groups as one form of evaluation. Following are
some comparative data.

During the first month of school only 16% of the Quest participants
had received aay type of disciplinary referral compared to 82% of
the comrol group. During the same mounth, 44% of Quest students
received & punr work notice comipered to 77% of the countrol group.
During the first grading period, only 37% of the Quest students
reccived at least one failing grade compared to 76% of the control
group. These data suggest that over a short term the Quest program
made a difference in the better performance of the Quest students com-
pared to the control group. Longer-term comparisons would be neces-
sary to substantiate this conclusion.
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The I-CANN Program

Thel-CANNPrognm(lndividunlizedCoumAhu‘nﬂive,Nwm
Never) was designed for the student who “falls through the cracks.”
These students are of average intelligence but still fail or barely pass.
They drive their teachers to distraction at every tum, but they are
often likeable and friendly. They just cannot seem to cope in some
subjects; in others they do quite well. They do, however, constitute
another at-risk group.

There is no easy explanation for these students’ disruptive behavior
and lack of achievement. When asked why they behave as they do,
they say they don't know; or they shrug it off with such excuses as,
“I don't like the teacher,” “I don't like the subject,” “I doa't have any
friends in there.” Dealing with these youngsters is exasperating. They
bring a variety of problems to school, and the school creates more
problems for them. These problems must be dealt with before leam-
ing can take place.

I-CANN is a form of “time-out” program in which the students are
removed from the regular classroom and placed in a smaller group
setting with the .\l of helping them get their act together. Students
view I-CANN as taeir program, a place where they can iet their hair
down and discuss their varied problems. Thus, counseling becomes
an important component of the program, perhaps more important than

($h~ academic content.
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In I-CANN students have a close working relationship with an adult.
Students engage in hands-on cooperative activities, with each com-
tributing his or ber skills to sccomglish the task. All I-CANN classes
have ar academic focus developed around a serses of mesningful
projects. The umall class size, the reiaxed ctmosphere, and treating
kids as worthy and capeble of making a contribution crested a cli-
mate that allowed them to learn skills and content a3 well as grow
in stature in their own eye< and those of their peors.

I-CANN Projects

Following are brief descriptions of some of the hands-on projects
carried out in I-CANN clasees.

Who Am | is an introductory I-CANN project devoled to under-
standir.; self and others. The students constructed individual collages
using magazine clippings, newspaper articles, certoons, and other
visuals that represented their likes, dislikes, interests, and attitudes.
After completing the collage, the students wrote a paper summariz-
ing their work and presentec an irterpretation of their collage, which
was videotaped. The students enjoyed this project, which took abosst
five days. It allowed the studeat= to become familisr with each. other,
and the teachers were able to learn much more 2bout each student.

I-CANN Co., Inc. was the longest project undertaken. It involved
establishing a fictitious company to be run by the students. Each I-
CANN class had the option of working independently or forming a
“merger” with another ciasz, (Most classes chose to work indepen-
dently becanse they would not have to divide their “capital gains”
among a larger group.) This project involved many kinds of decision
making as each class decided what product its company would
manufacture, what materials would be needed, what they would cost,
how the product weuld be produced, and how it would be sold.

Each student had (o prepare 2 personal resumé, secure references,
and be interviewed for different jobs within the company. Some of

Q" jobs available included bookkeeper, public relations director,

ERIC
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shop forenen, and sklesporson. After the jobs were filled and santevials
were sathered, production began. Examples of prodacts mamnfacesred
were: leather keychains, wood candie holders, rock-and-roit calen-
dars, memory books, a tie-dye service, and bakery goods.

This project aliowed students 10 learn many things: meking deci-
sions cooperstively, working together as a tcam, how %0 get a job,
and bow a business operates in order to make a profit. But pechaps
the most important lesson leerned was how the attitudes and work
habits they demonstrated now could affect their future prospects in
a job or career. For example, when the students discusned the impor-
tance of having good references, several were dismayed to find that
there wasn’t anyone who would give them a good reference! Out of
that discussion came the realization that what they did now will cer-
tainly affect their future.

Crystal Ball is an English project that grew out of a song with the
same title. The song became the theme for the project. The project
began with a discussion on the impact of technology and how quick-
ly technology has advanced within the past 10 years. This was fol-
lo od with a discussion of what our world might be like 15 years

The students then wrote a paper depicting how they might fit into
the world 15 years from n>w. They were told to write in the present
tense starting with the sentence: “It is the year 2005, and I am
years old.” Students were asked to consider what kind of
job they might have, how they might go about getting that job, what
kind of education or training they would need, will they have a fami-
ly, where will they live, what will transportation be like, what the
world situation might be like, and what kind of new technologies will
be in use. The students had to pick an occupation or profession they
were truly interested in pursuing. Along with the paper, the students
could either make a poster depicting the future or make a model of
‘?neofmencwtechnologiesdwyhadwﬁmnlbmn.




The Outsiders is en English and drama project involving the adep-
tation of the popular young aduit novel, The Owtaiders by 8.B. Hin-
ton, into a play. Each class participated in the adeptation. Where one
class would leave off, the next would pick up until the play was com-
pleted. Students then rehearsed the piay, made all the props, and
recorded the performance on videotape.

This was an interesting project for all jnvolved. The story itself
had some good lessons sbout social class differences (an issue some
students could relate to personaily) and sbout making the right deci-
sm.mywwm:myhmw.mm
dialogue, and about character developmrent. And writing the piay
provided mesningful practice in “ae use of many basic language akills.
But most important was the opportunity for the students to work to-
gether on a creative project. .

The Suiveys and Graphs project involved students in conducting
opinion surveys and presenting the results in graph form. This proj-
ect began with the students spending a week in the computer lab learn-
inghowwuseoouwﬁentomlkebur,pie.andmm.
Students then selected survey topics that were important to them and
interviewed teachers and students to get their opinions. Some of the
survey topics were: Should boys wear earrings? Should teachers al-
low students to chew gum in class? and Is depletion of the ozone lay-
er a matter for concern?

This project provided practice in computing percertages, presem
ing statistical information in a meaningful way, and constructing
graphs. Students also learned different ways of collecting and inter-
preting statistical information. In conducting their surveys, students
learned some important social skills, such as how ® politely approach
people to be interviewed and to thank them for their time.

Let’s Fly a Kite was a fun activity involving making homemade
kites. Students displayed considerable imagination in designing their
own kites and learned how air currents affected the design of their
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Puppet Power was a project involviag the usc of puppets ia & swb-
stance abuse prevention progresn designed for elemontary school chil-
dren. Students constructed the puppet stages, rehoarsed the acript after
school, and then west “on the road” with their puppet show $o the
local elementary schools.

In addition %0 many hands-on projects, the I-CANN classes peri-
odically had outside speakers, who talked on motivational topics rang-
ing from how to succeed in achool and life to the consequences of
dropping out of school.

The 1-CANN Pareat Component

Previous contact with the school for most parents of I-CANN stu-
dents was usually of a negative nature. Such contacts typically were
receiving failing notices from teachers or being called to school be-
cause of a discipline infraction by their child. Therefore, one of the
I-CANN staff’s first objectives was to overcome parents’ negative at-
titudes and distrust of the school.

The counselor met with the parents of each student recommended
for I-CANN and carefully outlined the program, the student’s role,
the school’s role, and the parent’s role. For many parents this was
the first time they had been treated as an equal partner with the school
in their child’s education. The basic message communicated to par-
ents was that they had an important role to play in their child’s suc-
cess. Not a single parent refused the school’s invitation to participate
as a full partner in the program.

Following the individual conferences, I-CANN parents were in-
vited to a group meeting. Formal invitations were sent, food was
served, and every parent was treated as a V.I.P. The session was
designed to build rapport between parents, school, and students. The
school’s efforts to make the meeting a positive and supportive ses-
sion paid off, with 100% of the parents attending. An unplanned out-
oamofﬂwm&ngwﬂnfmmmdpmlumm Also,




Subsoquent meetings were held in congenial seetings, such as the
public Hdeary sad 2 restaurant, where 2 mest was sorved st the schiool’s
expease. For many parcets the cost of eating out was beyond their
limited budgets, so sttending a dinmer hosted by the school conveyed
%0 then that the achool really cared about their child. Such efforts
heiped %0 build a bond with parents that had aot oxisted before. Even
when students did have a dia “ipline problem, their parests approached
the problem as one they had i0 work om with the scheol, wheress
previously they might have become defensive and blamed the schoot
for picking on their child.

Schools will have litte success with marginal or at-risk studemts wish-
out strong parent involvement. Achieving thet involvement requires
calisting parents as full partr>rs in the education of their childrea.
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The Student Assistance Council

Thamyplvuumﬂnnﬂkmm»ldmlmmm
plex for one person o solve. Therefore, the Student Assistance Council
was crested to bring the combined judgment and expertise of several
staff members t0 bear on a stident’s problems. Rather than haviag
to respond o a series of smsl! crises on a casc-by-case basis, the
recommendations of the Student Assistance Council provide a coor-
dinsted and consistent approach for dealing with a studeat’s problems.
The council meets during the school day. Members are released from
their regular duties to attend.

Membexship of the Student Assistance Council consists of the coun-.
selor for at-risk students, department chairs, a special education in- -
structor, a school counselor, the nurse, the principal, and a deputy
juvenile officer. Others may be invited to participate in the council's
deL‘maﬂmnfnecumyfo'apnuwhrm These might in-
cludeadmgoamelo: a classroom teacher who has a positive rela-
tionship with the student, or staff from community service agencies
that may be working with the student or the family.

When a referral is made to the Student Assistance Council, it se-
cures as much information about the studeut as poesible. All of the
school records arz available to the council, including anecdotal records
of counselors and administrators. In addition, each of the student’s
teachers completes an information request form. The form asks foc




poer reistions, rlevant family data, physical problems, sxy sheupt
changes ia behavior, and any other comments that e tcacher fasls
are pertineat. The counil also may reguest 10 interview the sdent.
This is sometimes nocess.ry when the council feels it noeds %0 aemsa
2 studeat’s attitudes and perscanlity firsthand before making recom-
mendations.

Based on the informaticn presented, the councyl identifies all fac-
tors contyibuting to the student’s academic or behavior problesss thet
are prevesting success in school. Rt then makes its recommendations
for the interveations needed to correct or reduce the problews. This
team approach brings together all the resources of the achool and coms-
munity in a coordinated effort to address the needs of at-risk students.
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Conclusion

at-risk students. There is no model program that schools can purchase
and put into place. What we do know is that any successful program
must start with an sttitude of caring. This caring sttitude must be
reflected by the total school staff toward every student and his or her
family.

inging the family and school closer together is a difficult task,
but the rewards are worth the effort. Every family must feel that the
school is a source of support when problems arise. The school can
not solve every family problem, but it can be a stabilizing force in
the lives of children. The challenge of public education in a democratic
! society is to help all children of ail families succeed in school and iife.
The programs described in this fastback are what one school has
;' done to serve marginal and at-risk students. They are not offered as
f final solutions, but they do include components that the author feels
r are worthy of consideration by educators committed to serving at-
risk youngsters.

4
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