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ABSTRACT
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and their preschool children go to school together: the parent for
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to create in the home an atmosphere that supports learning). A
rationale for the current attention focused on literacy development
is followed by discussion of the necessity of an integrated program
designed to meet all of the varied but interrelated needs of the
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,c,ky;
-and-me; that day in Taylorsville was eyé-upening: Parents, all of them
erly-learning to read and write; their preschool children were learn:
the afternoon; the parents and children were learning and playing

g with each.otherthe joy-and the power of education.

orkmg in educatlon for forty years, butnowhere had I seen one pro-
many-things so-well; that addressed such a broad range of needs so
the heart of the- hteracy problem, the mtergenetatlonal cycle that

. and its stubborn companion—poverty. Soon after that visit, the
;theracy PI’O_]eCt wvasborn.

Kenan'Project begins its second year of operation: What began with
 Carolina and Kentucky will soon be up and running in twenty -nine
fates. And inrorder to keep up with the avalanche of requests for informa-
cey the: Kenan Trust has recently expandéd the- onject s staff and

its: ;ulsvﬂle headquarters into the National Center for- Fhmnly Literacy.
is.our atterpt to define the Kenan Trust Famnly Literacy Project for
bhc ﬁiaa]s and other. concemed cmzens What is family literacy and

William C. Friday

Executive Director

William R. Kenan, Jr.
Charitable Trust



entered the Kenan program with her. four-
year-old son, BJ., they were fixed on the
-ground, hidden under her long red hair. She
vanswered questions reluctantly. Her shyness
approached paralysis.
- Teachers soon discovered the sadness

' Natalie’s eyes told her story. When she

she was young, had swapped her back and
forth in a series of custody dlsputes——w1th
layovers in foster homes. thalleihad,dmpped
out of school after ﬁmshmg the:10th- grade—
~ the same place her father had stopped. Her
~ mother left school after the 9th grade.
: Now 30, Natalié has four chlldren two by
- aformer husband, two by a boyfnend Wwhois

addicted to drugs and alcohol. She has never

she has passed the General Eqmva.lency
Diploma exams=—with a perfect Scorein -
literatura—and is preparing to apply toa
college-level accounting program: _

Her eyes are alert and vxbrant She smlles
I and laughs easily.

N “When I was in high school thmgs were
going on at home that made me hate it, " she
says. *‘Sometimes I would be oiit all n}gh,j{wggh
my mother, and at school they would put me in
aroom and let me sleep. I never knew when
she was going to appear at school and embar-
rass me. I was bashful and never able to say
what I thought or felt.”

Natalie was referred to the Kenan Project
by her county’s housing authority, but she was
reluctant to sign up at first. School was a nest of
bad memories for her, and it took several visits
from project staff to gain her tiust. Today she
says: ‘‘I probably wouldn’t have come if B.J.

"Natalie was hiding, Her parents, divorced when

hada regular job and lives on pubhc asslstance )

hadn’t been included:"Knowing
door, 1didn’t feel bad leaving him
something for me.”’

Once she joined the program, Natalie
formed a close bond with the other fifteen men
and women in the program—and with their
toddlers. In fact, she became the group’s lcader




) ie‘Vér, Instead of the little girl whose me to help them with their homework, and I
! really enjoy that. You might not think that fifth
grade math is that hard; but I wouldn't have
been able to help with that before. Nov’ I can
help them with anything, and it has show1: in
their report cards. My fifth grader failed first
grade, and he’s always been behind. This year,
in one grade period he had a 99 average in
reading, a 94 average in math, and a 93 average
in spelling. ~
“It has helped me in my work to be able to
: ry and art and writing down help them. I get more confident, and that
hts. She was unlike anyone shows in them arid they get more confident.”
’ Natalie's most difficult challerige lies ahead:
She has not broken off the relationship with
her boyfriend; who is still in the grip of alcohol
and drugs. But, with the help of a therapist to
whom she was.referred by the program, Natalie
has come to understand the abusive nature of
the relationship.

More-than anything, Natalie says, the pro-
gram has given her courage, “‘Iused to have
lots of sélf-doubt. At the grocery store, if I got
something that I found was ruined when I got
home, I would think that was just me! Now I'll
take it back. I'll complain a little. The courage
means the most to me, because I know it will
rub off on my children. They won’t grow up
being like me—or like I was being’’

\ Of;j:ﬁsiéjbih in, take the lead.
e started, everything was
im-because he was ‘the baby’

(;h;ldren didn’t learn until
dergarten, so that’s when you
to teach them. Now Lknow ways
am: It’s not like teaching, it's
ing. I learned to be a teacher

“older children have felt the differ-
1l. “Now all my children ask




7 _ passed along from one generation to the next.

ITE | \ENAN ARUST FAMITY
LITERACY PROGRAM:
 Parent and Child

Partners For Succes

all them America’s ‘‘disappeared.’”’ They The Kenan Trust Family theracy PrOJect i

are the millions of young American purents, was launched two years ago as an expenment

parents like Natalie, who have dropped out to break this cycle of dependency and despair.
-of school and now-find themselves ill-equipped The ProJect run by the National Center for o
to survive and prosper in our increasingly Family Literacy in Louisville, Kentucky, based 7
~ complex society. on an innovative and unique progranvinodel=:

Partly literate, partly skilled, home-bound, a model that focuses on family as the cntlcal
poor, often abandoned by spouses and without context in which learning is stlmulated .or
friends, run ragged by their children, they live stifled.

without hope. Their ambitions—for themselves In the Kenan model, undeneducated
and their children—are confined within the parents and their preschool children go to
~ walls of their tattered homes, imprisoned by school together: the parent for adult literacy
" - - their ownbleak histories. and prevocational training, the child-for-early

In their isolation, these mothers and fathers childhood development classes, and both
begin *‘programming’’ their children for faiture together for classes on how to create in the

at an early age. They are unfamiliar with the home an atmosphere that supports learnmg
ways in which parents can nurture an interest It’s a simple formula, and it works. To date,
in learning; often, indeed, they find their chil- more than 300 adults and children have partici-
dren’s education threatening—a reminder of pated in the program at seven pilot sites in
their own failures, a wedge driving their North Carolina and Kentucky. Twenty-two.
children away from them. In a thousand small additional pilot projects in eleven states are

- ways, these disappeared parents instill in their now being planned. And the Kenan Project
children a belief that education is not valuable, office has been flooded with inquiries, thou-
that it is not for them. Early on, these children sands of them, from educators and policy-
begin to think that they are not cut out for the makers across the country.

mainstream.
Call it a birthright of underachievement,



Jthe reason for this widespread attention is

not. mysterious: As our nation approaches

- the 1990s and the century beyond, enhanc-

ing the literacy skills or disadvantaged citizens
is an emerging itperative—not just a socially
desirable goai, but an economic necessity.
Twenty-five years from now, the baby boom
_generation will begin reaching retirement age:
It-will then be lett to today’s declining pool of
young workers—an incrcasing proportion from
_poor and minority backgrounds—to drive the
economy and create the wealth necessary to
maintain America’s prosperity and support the
rest of us in our retirement.

As it evolves, our econoniy is requiring
dramatically higher levels f literacy in the

workplace. In 1967, more than 40 percent of all
jobs in America were held by workers who had
not graduated high school; by 1987. that figure
had dropped below 15 percent.

And the trend is expected to continue —
aven to accelerate—in the years to come.
According to the Hudson Institute’s 1987
report, Horkforce 2000: Work and Workers for
the 21st Century, high-skill jobs made up 24
percent of existing jobs in 1985, but they will
comprise 41 percent of all new jobs created
frot 1985 to the year 2000. By contrast, low
skill jobs made up 40 percent of existing jobs in
1985, but only 27 percent of projected new jobs.

Without higher levels ofliteracy and
numeracy. millions of workers will not be able

( EY
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{0 master the new tasks and technologies that
‘the future workplace will require. For those
who miss the train, who fail to master the
‘basics and earn their diplomas, catching up
will requiré a harder and harder: sprint..

And it is not just: md1v1duals who are- 1n
jecpardy: If the U.S. workforce. mnnot handle
the more complex jobs being created in the-

~ economy, these jobs will move overseas, They
will move to industrialized nations in Europe
-and the Far East where public schools doa

~ better job of educating the less afﬂuent half of
the society—just as low-wage maiiu ; _,:
jobs continue to move to countriés in the-
“Third World.
' Thus, to a large éxtent, the country’s
econoruic futuré hinges on the ability of young:
adults, particiilarly undereducated aduilts, to
~ develop skills and become productxve workers;
‘and it hinges on the choice of their children to
~ stay in school and develop ever more advanced
skills to meet the demands of an economy and
q society in the midst of contlnuulg techno-
Tlogical revolution.
~ The challenge is clear. And i equally clear
are the educational and demographic data
which suggest that the U.S. will fail to meet the
challenge unless new strategies are developed
"~ and implemented:

LIOf 171 million: Americans 16 yeaes and
older, 51.8 million lack a high school
diploma and 26.2 miilion have less than
nine years of schooling, according to the
1980 Census;

1 After adecade of educational *‘reform,”
the dropout rate is not improving signifi-
cantly. It has held stubborn at roughly
30 percent throughout the 1980s;

LI The number of children living in poverty
bas grown by 50 percent in the past 15
years. One-fourth of the children who
entered the finst grade in 1988 were living
inimpoverished families;

L The educational gap betweenraces is not
closing. The typical black 17-year-old
reads at the same level as the typical white
13-year-old;

LlAnd, increasingly. babies are being raised
by babies themselves, Every day, 1,300
teenagers give birth: Of those, 890 have
not conmpleted high school; and 100 have
not conpleted the ninth grade.

All the while, our information-age, internation-
alized, high-tech economy marches forward,

10
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s the squeeze Ior skilled labor intensifies,
federal and state policymakers are scarch
il ing for new wayvs to provide the under
educated with a second start —to bring the
“disappeared’ back into the light.

Preschool programs are on the agendas of
the Congress and most state legislatures Bills
for publicly subsidized daycare are being
debated in the halls of Congress. School reform.,
a persistent-theme since the carly 1980s, con
tinues to sweep through states ind locitl school
districts. And states are studying ways to
provide welfare recipients with the education
and training mandated by the 1988 Fuily
Support. Act..

These efforts are promising. But a smorgas
bord of isolated programs will not break the
cvele of undereducation. b bring about funda
mental change, prograins must be inte srated to
address all of the varied but interrelated needs
of the disadvantaged family. This is the essence

of the Kenan family literacy model,

“Breaking the intergenerational evele of
illiteracy means a lot more than improving
literacy skills of adults and children.” says
Sharon Darling. director of the National Center
for Family Literacy and founder of the Kenan
Project. "It means changing attitudes, values,
and in some cases cultnres,”

That conclusion is shared by First Lady
Barbara Bush, After many yvears supporting
and working with a wide range of literacy
initiatives nationwide, Mrs. Bush explained
recently that, It became clear to me that we
must attack the problem of a more literate
America through the family.”” Early in 1989,
she estabhished The Barbara Bush Foundation
for Family Literacy, and she asked Sharon
Darling of the Kenant Project to serve as a
charter member of the Foundation's Bogard
of Directors.




NDERSTNDING THECYCLE.

T esearch has long supported the notion that Meanwhile, teachers find that parental
Rthe family is the vital foundation upon involvement—in school activities; in-'home-
A Wwhich:a child’s enthusiasm and capacity work, in encouraging education within the
for learning grows—or doesn’t grow. Parents, home—is vital for children once they-are in
~ and particularly. mothets, have a powerful school: A 1988 study, The Condition. of:
influence on a child’s attitude toward learning. Teaching, reported that 90 percent of surveyed
And it is now clearly established that a child’s teachers fecl that problenis in educationare:
) most important intellectual and emotional due, in substantial part, to a lack of parental»,

Wth'dccum‘before kindergarten: By the time support. =

Across America, a growing ng@bégbf: ]

literacy contmuum—may hear thatmessage
‘but feel unable to respond. These. parentsdo
:not know the jpy of reading to their chlldren

Innm da ed’by school, these parents often.
do not mvolve themselves in their children’s
education; I\otes and report cards from school
may go unread, and little encouragement is
provided for chlldmn to do their homework.
When they are asked to help with sghog!,work,
these parents are likely to push their children
away—Ilacking the confidence that they can

do it, unwilling to risk the embarrassment of

_ failing. Often without a job, a spouse, or-a )
support netwotk of close friends and relatives,
these disappeared parents are likely to feel
cut-off, boxed-in, ~* valued. Under this strain,
many can't provide the emotional and economic
support theif children need,

Slowly, thie children's enthusiasm for
learning is throttled, and they begin to look for
satisfaction outside of school. They become
segggauy active at a tender age; they have chil-
dren before they’re emotionally ready; they
drop out, ready to begin the cycle anew.




he faeity, then, is eraerl The evelical
dynamics of poverty and illneracy demand
;g toat we address the needs of both parents
and children: Otherw ise, the intergenerational
chains cannot be broken

'l pecently progrons to assist disadvar
taged faruilies have been fragmentary and
madequate. Adult edicat on courses have saf
fered over the years fronm underinvestiment.
Quality is highly uneven. and — becanse budgoets
are so tight - even the Lest programs suffer
from inadequate teacher rraining, weak or
outdated books and materials, and @ narrow
curriculum that ignores the adults” nee s for
job-finding and job holding skills. for counsel
ing. and for parenting skills.

By some estimates, hall or more of all st
dents in adult basic education drop out of the
programs without achieving their goals or
significantly increasing their skills And this
statistic excludes the vast majority of under

cducated adits who—because they Tack tie
or tratisportationy, or feel anxicty or gailt aboat
leav ing hidedren behitd. or hold a lingerng fear
or esentient toward school -never attend
Classes nx the first place,

For disadvantaged preschool chiddren,
federally funded Head Start pnograms have
becinmore effective - produciteg detonstrated
benefits fiv those lucky enough o participate
(Nationw ide, dess thareoree it of all ehgible
preschoolers e served by Head Start yOften,
Iowever, these hildren cone into the progratus
so far hebund that a head start is not enotgh
particularly for those Whose parents are unable
to create e the howe ancatiwosphere that
encourages learnig

lishort, the nadinonal approaches ajl
share aconuon dawn They ignore the fanuly
link thoough which expectations for failare are
transitied, and fultilled. front vne pencration
to the next.,




_r¥the Kenan family literacy mode! departs

| froi these traditional prograirs in at least

L three ways:

. Olt treats the fanily as a whole instead of

addressing each mdividual separately;

Ot addresses the broad spectrum of a
as a future employee, and as a ngmif'ing, .
parent; and )

[/ Instruction and teacher training are
intensive. Classes meet three Jays a-week,
ail day, for the entire school year. (Most

adult literacy classes meet two evenings a
week for a couple of hours.) And Kenan
teachers undergo an eight-day training
session each year—far more training than
is offered in typical literacy or preschool
programs,

A day in the Kenan program begins like an
ordinary school day—with the arrival of a
school bus and a free ride for parent and child
to school. After breakfast together in the
cafeteria, parents and children go to separate
but neighboring classrooms.

Under the supervision of an adult education
teacher, the parents vork for three hours on
basic acadernic skills—reading, math, and oral
and written comniunication, all with an
emphasis on critical thinking, The program also
has a prevocational skills component to help
the parents explore career options and job
‘opportunities, practice goal-setting, and master
some very practical-techniques for resume-
writing and interviewing, Because skills and
abilities within the groups vary widely, much

on interactive learning: The teachers facilitate
frequent group discussion, peer interaction;and-
small group problem-solving sessions as well.

During the same three-hour period, the chil-
dren are developing their pre-literacy. skills—
oral communication, social interaction, and’
language development—overseen by an early
childhood specialist trained to deliver the
*‘High Scope’’ curricuium which has proven
most effective in early childhood programs
throughout the nation.

Afterwards, parents and children come
together for ‘‘Parents as Teachers Time,” a




easeim for mstance or outtmg
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vouts1de, he parents meet w

ile the children play
with teachers for

forty-five minutes of parenting education. This
is a chance for them to discuss all the problems

and questions they have as parents—such a:

discipline or nutrition or cleanliness or
domestic conflict. It is also a chance to design
activities or projects to foster learning in the
home, or a chance to listen to guest speakers—
poets and artists or specialists in alcoholism or
child development.

Parents and children follow this routine
from September through May. At the end of
the school year, in a graduation cererony,
diplomas are handed out to parents and chil-
dren, along with-a $50 gift certificate to a
school supply store. Parents can use the money
to buy material for the children to play with
durin"g the summer.

o the Kenan Mode

program to 18 rural counties.
national attention in
when the Fond Foundation

an interest in PACE. In January 1988, it pro-
vided a major grant to establish model fainily
literacy programs at three sites in Louisville,
Kentucky, and four counties in North Carolina,

For these Kenan projects, the original PACE
model was modified slightly: More time was
found each day fo1 parents and children to be
together; parents were required to volunteer at
the schools; teacher training was extended;
and a career education component was
included in the adult literacy classes.

The Jefferson Cournty School System was
selected to administer the Kenan projects in
Kentucky; in North Carolina, arrangements for
joint administration were made between local
school systems and state-funded community
colleges. :
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MILY LITERA

A New Frameworls

hough simple in format. the Kenan model
requires state and local agencies to work

together closely in new and unfamiliar ways.

Community.colleges. which oversee adult
education programs in sore states. including
North Curolina, must work closely and share
resources with local school systems and state
departments of education who ovessee and
operate public schools. In other states. W here
adult literacy education is provided by separate
departments within the public schools. uncom
mon cooperation is also required.

Adult literacy and early childhood
instructors must learn to work as a team
Special training is required to acquaint them
with each other’s disciplines and with the
dy namics coramon to disady antaged families,
Narrow specialists cannot do the job,

School adminisaators st learn to trust

disadvantaged parents as volunteers and assign
them meaningful tasks. That, too, may require
special training,

Outreach and referral svstems must be
developed to recruit disaay antaged families
and. once they enroll. to help address the
many problems comimon to them. It may take
several home visits from a teacher—or from
another parent in the program -- before parents
will sign up.

For parents with special or acute problems.
teachers must have access to a range of social
services (alcohol treatment. shelter from
physical abuse. health care, and psychological
counseling). A fonily literacy prograin cannot.
address all these problems divectly; but it can't
ignore them either. A Kenan progrant's teacher
is often the first to be trusted with the truth of
a faily's situation,




~_grade levels or passed the GED exam; and

‘LIChildren increased their developmental

~skills, a-precunsor to reading. by 67 per-
~ cent, as measured by tests prepared for
) EheﬂiglFScope preschool curriculum,

e

The most dramatlc effects are less easxly

Parents also felt that the program left them
better equipped to meet their children’s emo-_
tional and educational needs, and that it helped
them to create a closer bond with their children.
Says one Kenan mother, ‘‘I used to think that if
their clothes were clean and their teeth were
brushed, everything was okay. | was leaving  _
out the important pares. Now I'm a friend [and)

a mother to them.”

Perhaps most important, the program gave
the disappeared parents a rare taste of accom-
plishment. Many developed the self-esteem




and career goals long deferred. One mother for the ¢hildren. The preschoolers

7 and the confidence they needed to set personal The program'’s impact was equally striking
:wrote in her daily journal, kept as a writing . developed verbal and social skills thatpit

~ assignment: I may-have beena dropout, but I them on an even footing with their | peersas.
.can’t be a quitter all my life.” they enter kindergarten. They became fore
) ~ Another says: “Without this program, [ motivated and self-sufficient, more eager-to
would be sitting at home watching game stows explore, and more interested in complex- tasks.
-or something, I tried going to fill out job appli- According to their parents, the children also
cations, but I put down 9th grade for education became more open about their ne,eg,_s‘gnd
Jevel and that made me feel bad. I'll feel good feelings—and easier to manage at-home.
fiow that I can put GED. If] hadn’t come to this Saysone mother: ‘“When we began, Kenny
_program; I'wouldn’t be going-around with this wouldn't do different things—just the same
" -bighead.” thing over and over. Now he plans ahead‘and:

7 Also, by doing volunteer work in the schooi, makes all kinds of choices. When [ work on fny '
o ~ parents learned that the workmg world need homework, he asks for paper and. crayons to
- -uut be a-feariui- place (Tt ney aiso got practicai piay with. When his brother tries to. bother

) references) Many parents him, he tells him, ‘Quit bothermg me, have to.
do my homework.”’

One father in the program explams “The
‘Parent as Teacher’ class has taught my. girls the
difference between play and ‘seriovs behavior.
That S spllled over to our home, They know 7
" how to work within schedules and routinesat
home, and that's made working at home much
easier for me: The two girls used to be very.
_dependent on each other. The class has made-
1'them more-independent.”’ )
~ Like the problems of the disadvantaged:
farily, the Kenan program'’s benefits are not:
_isolated; but-mutually reinforcing. Tb the extent
hat parents become engaged in learning, they
_come to see learning as valuable for their chil-
drén also. Children become eager to learn
when they see that learning is something their
-parents value; and the child's enthusiasm, in-

* turn, motivates the parents further. The parent-
chlld relationship becomes a partnershlp for
success, rather than a crucible for fallure o

Society is the ultimate beneﬁmary of Tam lly
literacy. It gains productive, taxpaying, responi- _
sible citizens who can act as role modeéls for .
other disappeared parents without jobs or skills
or hope. And it gains children with the tools and
the family support to confront an uncertain -
future—children who, without this help, are
too ofien destined for lives of despair. =




l_pv;din'g funds to support the
rear of operations.

,,ﬁrs trammgéessnon to prepare teachers and

nators represented each of the twenty-nine
sites where the Kenan projects are being
planned (the original seven, plus twenty-two
new sites). These include sites in eleven states—
Arkansas, lllinois, Indiana, Kentucky, Minnesota,
Mississippi, New York, North Carolina, Texas,
Utah, and Virginia.

Mississippi First Lady, Mrs. Julie Mabus,
who helped to arrange for a Kenan pilot project
in the Hazlehurst, Miss., school district,
described her state’s interest in the Kenan
Project this way:

““Breaking the cycle of undereducation is
crucial in Mississippi because so much of our
income is in the form of transfer payments. It
goes to the heart of economic developrent.

““‘Child care and literacy are the two issues
I've taken an interest in [as first lady] . . .
When [ learned that the Kenan program brings
the two of them together, I was even more
interested.”

In order to guide its operations and
enhance its visibility, the Center has recently
established a distinguished National Advisory
Board, including ranking members of the U.S.
House and Senate, top executives and CEOs of
major corporations, and leading educators and
scholars on family policy issues.

This Board, combined with the success of
the Kenan pilots and the intense interest they
have generated nationwide, are testimony to
the fact that family literacy is an idea whose
time has coime.
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he brand-new Barbara Bush Foundation for

Family Literacy is now spotlighting the

intergenerational nature of illiteracy and
preparing a book celebrating and describing
innovative family literacy efforts across the U.S.

Congress, too, is taking an interest in
extending educational opportunities to dis
advantaged families. In 1988, Representative
William Goodling (R-PA) pushed through the
Even Start program, making grants available to
local schools that organize family literacy pro
grams. [n the fall of 1989, the Department of
Education will distribute the first $14 million in
Even Start grants. The Family Support Act of
1988, the landmark welfare reform bill, will aiso
provide a shot in the arm for family literacy.

Congressman Goodling, a member of the
National Center for Family Literacy s Board of
Advisors, recently offered this perspective on
the emerging family literacy movement: *The
Kenan program is the kind of private sector
effort we need to combat and reduce illiteracy,
But the problem is so large, it's bevond the
means of any one sector to handle.. ™
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The Kenan Project and the National Center
for Family Literacy provide, as Natalic explains,
““a place to start™ in the struggle to break the
intergenerational eycle of the disappeared. If
*his struggle is to be won, it will be because
policvmakers, along with educators of both
children and adults, come together and make
quality family literacy programs a national
priority in America.

The gift of literacy is a great one for both
parents and children., it isa gift that weas a
nation cannot afford not. to give,
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and then you placed a bridge that supported
all of us, allowing us to dréam together, learn
together, and achieve together.”’

In addition to-her kind letter, Natalie also
composed a poern. Better than any prose, its
words convey the promise and the- possxbmty
that the Kenan Trust Family Literacy Project
représents:

You Have Done Such a Wondertul Thing

Thank You Straight From My Heart

I aliwcays thought maybe someday
When the children are on their way
And all that must come first has gone
I can pursue a dream of my oun

As time passed } became unsure of myself

My dream jaded upoii iis shelfr

Then you placed a bridge across all iny doubt
And gave me the someday I used to drecs about

One thing I have learned from the path behind
Is shoudd I ever stumble I know Ul find

A supportive hund to steady me

Because ['m part of the Kenan Family

You have done such a wonderful thing

You have given me hope and courage to dream
My children sce this and they believe

That they can also achicve

I searched for a card that could thank you enough
For what you have done for all of us

But store bought words just woulde'’t do

So for atl the dreams that are coming trae

THANK YOU

Straight from my heart
For giving us a place to start
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