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EXSCUTIVE SUMMARY

Impact Assessment of Life Management Curriculum sought to
determine if the model Life Management Curriculum formulated in Project
[11-6-987 (Californis Community Colleges) is meeting intended goals; and if
male and female students including both Home Beonomics majors and non-
majors, tre tuaking progress in achieving career/family balance and
increased quality of life. This research sought to determine which campuses
are teaching Life Mansgement and it intended to stimulate and facilitate
articuiation amongst two-year and four-year colleges and universities.

The Project Director for this research surveyed Californis community
colicges io identify instructors implementing the Life Management
curriculuin and then estabiished a Task Force of Life Management experts.
The Tagk Force crested an evslustion device that could determine
quantitatively the impact of the curriculum ca student behavior, and
differentiate its effectivcness between men and women, as well as amongst
age groups, urban/rural settings, and ethaic backgrounds.

The Project Director, with the aid of campus faculty, administered the
pre-tesiing and post-testing state-wide. Campus facuity comgpleted a
different evaluation consisting of open-ended questions which was crested
by the Project Director in consultation with Task force members.

Mid-way through the project, Task Foroe members conferred to
discuss preliminary results, all of which were positive. These resuits were
reporied at the biennia) convention of the California Home Boonomice
Association in March, 1989.

Aftor gathering data from fourteen classes re¢ ing tep cs
the Project Direcior supecvieed the statistical anatysis using a Statistical

| 4




Package for the Social Sciences (SPSS). The data were then analyzed by all
the Task Force members, conclusions were drawn, and recommendations
formuisted. Results were presented at the October meeticg of the California
Community Colleges in Ontario, Californis, as well as at the Home
Management/Famity Economics - Western Region Conference in November in
Seattle, Washington.

The clear resui.: is that both students and faculty judge the Life
Management course to be & rousing success. The Life Management Model
Curriculum is 8 success in meeting the varied needs of students of all ages
and experiences, particularly women. Instructors who have initiated this
class are seliing it on the quality of the curriculum. It is comprehensive,
fiexible, and appropriate to men 23 well as women, married or single, parent
or not. The course prepares students of all majors and backgrounds to meet
the demands of multiple roles related to career, famiiy, community and self.

This project has also encouraged sharing of curriculum ideas smongst
instructors, has heiped facilitate course approval en szveral campuses, and
has stimulated a dialog between faculty of Life Mansgement at two-year and
four-year colleges, which will hopefully lead to articulation.

OBJECTIVES, ACTIVITIES snd QUTCOMES

i e,l{m.mmentm

Conduct & survey of all Celifarnia Community College Fome Razomics
departaents and Vocaiional Deans to delermine where lbe Li‘e Management
curriculum bes been implemented, i it will be alfered in Fall 1988, and if
the instructor would be willing to participate in evalustion
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Mailed a cover letter and survey to 300 instructors and deans. A
total of 60 responses were received, representing 54 campuses. Campuses
offering Life Management are listed in Appendix A.

Profect Director will form 2 seven-member 1ask Force to deterniine
appropriale methods af testing student progress and facuily response
lowidrd Life AManagement curriculum goals. Members will bave expertise in
Life Management curriculum. Qpe member will have expertise in crealing
and evalusling test ipsiruments.

Formed a Task Force of four Life Management experis who were
svailable for this project, plus one test expert. Members are listed in
Appendix B.

1o a lthree-day work session, Tesk Force members will review the Life
Manggement curriculvm, develop student evalvalion insiruments aad devise
& model framewark for pre-testing/post-testing 1o determine Wheiher

i the course Is alfeclive in achieving its fnlended goals.

b. Lhe course /s Laving some effecis Lthat were pol intended.

c Lhe outcome af the course Is Lhe result af some intervention not
included in Life Menagement.

d the students who take tbe course sre making progress in
achieving the career/bome balance Lhat is needed for & quality of life.

e.  lbe eflectiveness af the courde varis significanlly by gender,
rece, urban/rural communily ar other psychaograplic factars.

The Task Force of Life Management experis reviewed the curriculum
and confirined that all topics were equally important (Appendix C). We
created a multiple choice pre-tesi, which was field tested in a Mt San
Antonio College summer school U. S, History class of 30 people, 11 of which
were male. Revisions were made. Final evalustion devices in Appendix D.




Yo loziruciars response Lo cvrricu/ua,
Tde Iask Farce vl also creste an evalualion msirument 1o defer-
2me .

lhe instructor s response lo curriculum.
recommendalions far curriculum implementalion.
recommendalions for lesching siralegies.
recommenaalians 1ar curriculum revisions.
enral/ment and releniicn figures.

certification of course far General Edvcation.

SN Moa N NN

Bach insiructor also completed a Faculty Bvaluation form (Appendix E)
created by the Project Director with consultation of Task Force members.

The Task Force members will review the curriculum, evalustion
lostruments and all olber written reparts [n arder lo avald sexist language,
omjl stereolypsical rofes far men and women, promole geader equity, areale
& course WAkh aopea/s lo men as well &3 women, and progole belter
unaerstandiog of the rafes of men and Wo2en 1n olr sodkely.

Task Force membership represented both men and women. The I
evaluation instrument was writien with gender equity in mind. Neither the 1
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field test nor later research revealed any inequities. All other written

products were reviewed to promote gender equity.

Project Directar will supervise by mail the avaluatian of &s may Life
Mangeement pragrams &5 are idenlified snd aveilable (minimum of four) 1s
delermiped o the inslial survey. Life Mapagement sdaplatians in cantract
leaching and its implementation 10 8 GAIN//TPA program will be included if
possible.

The Project Director, with the aid of campus faculty,
administered the pre-testing and post-testing state-wide in a total of 13
classes. Although this curriculum hss been pilot tested in a contract
teaching mode, as well as in 8 GAIN/JTPA program, no such examples were
availedle for this research.

Student Bvaluations
A toral of 360 post-tests were received and matched to pre-tests by

campus, student name, and Social Security number, leaving a research
population of 200, of which 33 were male. Regarding age, 61.5% were 17-
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26 while 24.5 % were 27-36. Most students were single, 59% ; 26.5% were
married. Demogtaphic data collected included the enroliment and
geographic location of the community coliege, age, marital status, ethnic
background, educational level, and family income.

On the pre-test, 30% or more of the students choGse the “strongly
agrez” or “agree” response to six of the 40 subject related questions. Despite
this there was still significant change in the post-test responses on two of |
those questions (numbers 18 and 51). Particular significance (probability
value of less than .001) was faund on questions refated to defining lifetime
goals, decision making, understanding cultural differences, managing change,
considering energy cycle when planining daity tasks, managing stress, and
maintaining walance between career/ iiome responsibilities. (See Appendix F
for ail t-test results.)

One task of this grant was to determine if there are differences in the
effectiveness of this curriculum between men and women, as well as
amongst age groups, urban/rural settings, and ethnic backgrounds.
Enroliment and retention figures suggest that all groups are served by this
curriculum. Anatysis of individual questions indicate that some portions of
the curriculum are more successful with and cause a greater change in
behavior in specific groups.

A question on the post-test asked each student to “rate the amount of
change in your life management behavior and skills as g resuit of this class.”
Cross tabulations were done on this question with gender, ethnic
background, and geographic location. The largest portion, 83.5%, of the
population was female. When describing the amount of change, 40.5% chose
“considerable” and 48.5% chose "moderate.” Of the 33 men in the population
responding to the same question 25.8% chose “considerable” and 54.8% chose
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“moderate.” The remaining respondents in both groups chose "very fittle
change;" no one selected "no change”

The t-test results for women closely paralleled the total research
population since women were the majority in the sample. The male
responses however were quite differert as is evident in the t-test resulis
(Appendix F.) When combined with the self-assessment question reported
above, it is apparent that there was less change in behavior for men than for
women. One faculty member did comment in her evaluation that the men
did much better on final management projects than women.

In regards to ethnic origin, 71% of tie total population described
themselves as Caucasian, 5% Asian, 4% Black, 12.5% Latino, and 6.5% chose
cther. Due to the small size of the non-Caucasian population in this
research, compariscas were made of Caucasians to non-Caucasians as a
group. Statistical comparison of the pre-test o the post-test results showed
a significant change in response in 27 of the 40 questions for Caucasians, and
17 of the 40 for non-Caucasiars. Curriculum topics which were less effective
with non-Caucasians include cultural forces, change, communication, conflict
management, multiple roles, and human growth potential.

Another variable considered was geographic location. Faculiy were
asked to chose a category that appmprintély described their particular
campus focation and to direct the students to record this choice on the test.
Results were 56% suburban, 34% rural, and 10% urban. The t-test anatysis
yielded statisticalty significant responses to 24 of the 40 questions in the
rural population, 17 out of 40 for the suburban, and $ out of 40 for the
urban. Since the uri>an population was represented by only 20 students alf
froza one class, these datz are less relisbie.

i0




The final variable considered was age. The t-test analysis yielded
siatistically significani responses to 19 of the 40 questions for the 17-26
year olds (61% of population) and 22 of the 40 questions for the 27-36 year
olds (23% of the population). Due to the small subsamples, t-tests were not
done for other age groups.

Faculty Bvalugtion

Faculty were also surveyed to determine their response to the
curriculum, and to estimate its degree of success. Faculty indicated that
they typically required student assignments refated io gosl setting, decision
making, and time management and poted that students became
progressively faster, more discriminating, and more specific with each
sssignment. Most responded that students were ciearty managing their time
better as the numbers of Iate projects diminished. Others noted specific
examples of more satisfactory decision-making by students, who now
perceived an expanded selection of alternatives. Bvidence of successful
managing of multiple roles came from students indicating to faculty that
they were having family discussions about househoid responsibilities, they
were delegating more 7ften and more effectively, and that they now had
more personal time. All faculty reported a great deai of positive feedback
from students who are more satisfied with their life management.

All faculty were sensitive to the need for a balanced and fair
curriculum regarding gender and ethnic background. One faculty member
indicated a need for inclusion of examples of the application of management
principles from the buciness world, ratoer then from personal and household
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. life. Another wanted more career infor mation for men for incorporation into
class discussion.

Faculty are very enthusiastic about the course conteat. Several noted
that it is their favorite course to teach, that they find it stimulating and self-
fulfilling. One instructor noted that it was “the most exciting and gratifying
change iu the Home Economics perspective” that she has seen in her 20 year
teaching career.

All faculty members indicated that the curriculum was all-inclusive.
Two of the ten indicated that they includ.d Managing the Eavironment in
the Current Issues section, while student responses indicate that at least haif
of the faculty include a section on Money Management. No one had 3
recommendation for deletions. Most faculty noted the lack of a compre-
hensive textbook targetcd at a lower division, general education audience as
a disadvantage to the student. Faculty currently are using a variety of texts,
supplementing them with other resources such as readings in journals and
periodicals.

Earoliment and retention figures,

Prior to this research no record existed of schools offering this
curriculum or of enroliment patierns. The number of campuses offering Life
Management is larger than expected and is testimony to the success of the
curriculum. Many campuses offer the ciass each semester, and some are
beginning to offer morc than ope section: in a semester. Instruct. .3 report
success with both day and evening sections. Retention for some instructors
is better in Life Management than in other ciasses.

12
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Certification for General Educati

Some facully indicated initial or continuing problems with the course
approval process, ranging from territorial rights to the subject matter to
debate over its appropriateness as a Genera! Education graduation
requirement. Approximately haif of the schools offering this class aliow it to
meet a General Education graduation requirement. For many campuses the
success of Life Management, or even the epportunity to offer it, is dependent
upon the inclusion of the course in the General Education requirements list.
At one schoo! Life Management lost its place on the Genaral Education list
when it was revealed that it was the only course on that list not articulating
with the California State University (CSU) system.

Articulgtion is a prime concern of faculty. A few university campuses
are contemplating submitting a lower division Life Management course, and
at least two have begun the process. San Diego State University offers a
lower division course, FSCS 151 - Dynamics of Family Management, that
presents the only srticulation possibility knc /n to this researcher.

Based an the [indings of the jmpact assessuienl, pembers of IMPACT
ASSESZMENT Task Rarce and the ariginal Life management Curriculvm
Development Tast Faroe will in 2 ane-day sessica joiatly revise e Life
Managemen! curricelum.
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An open-ended question craciuded the pre-test and asked students
what they were interested in learning about Life Management. Results
indicate an interest by some students in each of the 16 topics in the model
curriculum. This was tabulated by reviewing the respoases to the final
question, and assigning the response to one or more of the 16 curriculum
topics. Students could indicate as many topics as thev wished. For example,
ope student responded that the "things 1 would most like to learn is how to
balance multiple roles, delegate, managing time...and increase skilis in
reducing stress.” This response was classed as 2 6,9, 12, and 13. (The iist of
to vics can be found in Appendixz C.)

Of the 365 surveyed, 273 people indicated an interest in one or more
topics. The most interesting to students were (2) Goals, (5) Decision Making,

‘ (6) Time Management, (7) Personal Energy Management, (12) Stress
Mansgement, (15} Multiple Roles, and Human Growth Potential (14). It is
probable that the 75 who did not answer this open-ended question left it
blank due tc lack of time.

Due to positive Student and PFaculty evalustions in the Fall, as well as
the clasercom experiences of Task Force members, revisions were deemed
not necessary.

DISSEMINATION
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The Project Director; in canjunction with the JMPACT ASSESSMENT
lask Force, will create & written report including e revised curriculum,
evalyation devices, znd strategies for implementation. locluded will be
lechnigues and resources 1o aid instructars with course spproval student
recruilment, arifculation, and svccessfu/ certification af the course far
Geperal Bducation far gradustian.

The report includes ihe research paper pressated at the two
conferences identified in this report. It includes a copy of the pre-test snd
post-test, two press releases describin> the Life Management curriculem
(Appendix G) , and an updated list of references, activities ete. collected
during this project . Also included is an outline of important events in the
history of the Home Economics profession which relate to Life Manggement.

The Project liirectar will p/an, arganize, and condoct 1wo aoe-day in-service
warksbaops for California communily coliege Life Menggement iasiruciars
Stalewide lo aisseminste the improved leaching technigues and curriculum
molerigls.
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The Project Director presented an in-service program at the combired
conference of California Community College, Californis Home Bconomics
Association, and Early Childhood Educators in October, 1989. A similar
report of this research was presented in November, 1989 at the Home
Management/Family Economics - Western Region annus! conference.

Project Directar will create 2 press refease 1o repart Lhe project results and
disseminate it 1o gppropriste newskeilers.

See Appendix G.

Froject Directar will submit 8n articte describing the development of the Life

Mansgement Curriculum and its impsct an students to Lbe journal of Hoge
Boapogics. Final repart will be pleced with ERIC saod VOICE

The research report presented at the Home Management/Family
Economics - Western Region Conference in Seattle in November, 1989 is the
basis for such an article.

The Project Director has periodically communicated with all members
of the Imprct Assessment Task Force, as well as the Project Director of the
Curriculum Development Task Force.
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IMPLICATIONS FOR THE FUTURE

The Life Manajement model curricufum prepares students of all
majors and backgrouads to meet the demands of multiple roles related to
career, family, community and self. It is successful because it is compre-
hensive, flexible, and appropriate to men as well as women, married or
single, parent or rot. Faculty who have initiated this class are selling it on
the quality of the curriculum.

The course is attracting a primarily female audience. The fact that the
course is highly effective with this grou is positive, since recent znd past
research indicates that women are primarily responsidle for child sad
household care, and therefore are in greatest need of the skills neceszary to
bafance multiple roles.

The course is ioss effective with me¢ L and with minorities. This may
be a factor of the implementation of the curriculum rather thea the
curriculum itself. Some of the facuity were teaching this class for the first or
second time and $0 need to develop and refine their skills i this area.
Faculty need increased knowledge of the needs, attitudes, and beliefs of men
and minorities. They also need student references, proiects, and activities
which will more effectively meet the learnin3 needs of men and minorities.
A second fac.or could be the small size of some of the sub-samples. ie., 15%
males. Recommendation: more iaservice training for facuity.

Facuity are concerned about and students suffer fror the iack of an
appropriate textbook. Most faculty use well-recognized textbooks In this
subject as personal reference, as they have found much of their content
appropriate to the curriculum. However these same texts are not selected

17
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for students since they are judged as too theoretical for the target audience.
Recommendation: an apprepriate text peeds to be written.

Although pot clearly reflected in these dats, this researcher has a
concern for the effectiveness of this curriculum with Asians. The focus of
the curriculum and attitude of the faculty indicate a strong emphasis on
pride of accomplishment and building self-esteem. One popular class
assignment asks students to identifly "what they are good at" and encourages
bragging. This runs counter to Asian customs, value systems and beliefs.
More workshops focused on cultural diversity and curriculum implemen-
tation would be useful and could provide a remedy to some of these above
mentioned limitations. Dissemination of this report will likewise help.
Recommendation: more muiti-cuitural research and disseminstion
of those resuits to faculty.

It scems apparent from this resecrch that there is a large audience of
general education students waiting to benefit from the expertise of
Home/Family Resource Management faculty. Prior to 1987 almest no
California community coliege was offeric. & Life Management course, nor
were they offering anything similar to it. Now at least 16 campuses have
approved this course, and some campuses teach more than one section a
sepnester. There is & revival of the Life Management course because it meets
the needs of students to know how to balance muitiple roles.

Training in these skills is undoubtedly needed by students across the
state, as adults and children are faced with increasing demands of careers,
famity, self and community in a time of rapid chenge. It is time that we
make this course avaiisble to as many siudants as posaible, Arlie Hochachild
reports in Jie Second Shift: Warking Parenis and the Revolution at Home
that women typicalty work 15 hours more esch week, a moath more & year,
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trying to juggle multiple rales. The Life Management curriculum can show
men and women how to deal with this reality. It can help them understand
the cultural, economic and political changes that have brought us to this
point. And it can show them some possible alternative futures.
Recommeadation: Hore Economic faculty, Deans of Vocationst
Education, and Deans of Instruction pursue aand support the
impiementation of the Life Management curriculum as a Gegeral
Eduction zourse.

If large numbers of students are to benefit from this curriculum,
faculty from colleges and universities must cooperate in curriculum
development and artictlatiop. Encouragement for and assistance with
articulation to four-year institutions is also needed from administrators. The
curriculum is already created and availabls to be adapted to local needs and
implemented to the bene’it of male and female students across the state.
This curriculum excites and inspires faculty. More wide-spread teaching of
it will enhance the field of Home Economics while it benefits individuals and
families to find more satisfaction and enhanced quality of life.
Recommendstion: Administrators seed to support articelation of
the Life Managemeat course to the four-year coliege level

Hochschild, Arlie and Mechung, Anne. Jhe Saonnd .S4iY: Warking Perents
and the Revalulicn at Home Viking; New York. 1989,

19
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APPENDII A
IMPACT ASSESSMENT: LIFE MANAGEMENT
Colleges Participatiag in Evaluation
Calicge Coardinator
American River College Carol Matich, Home Economics
4709 College Oak Ve.
Sacramento, CA 95841
Butte College Sondra Anderson, Home Economics
3536 Butte Campus Drive
Oroville, CA 95965
Chaffey College JoAnn Sterba, Home Economics
Q 5885 Haven Avenue
Alta Loma, CA 91701-3002
Grossmont College Cathie Robertson, Family & Consumer
8800 Grossmont College Dr. Studies .
Bi Cajon, CA 92020
Long Beach City College Lynne Miller, Home Boonomics
4901 East Carson St.
Long Beach, CA 90808
Modesto Jvaior College Sandy Bucknell, Home Economics
43S College Avenue
Modesto, CA 95350
Mt. San Antonio Coilege Joann Driggers, Home Boonomics
1100 N. Geand Avenue
Walnut, CA 91789
Orange Coast College Patricia Mogan, Home Bconomics
‘ 2701 Rairview Rd.
Costa Mess, CA 62626
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Q Palomar College Patricia Law, Famity Consumer Science

1140 West Mission Rd.
San Marcos, CA 92069
San Joaquin Delta Coliege Dolores Washington, Family &
5151 Pacific Avenue Consumer ED
Stockton, CA 95207
Shasta College Carol Rupe, Home Economics
P. 0. Box 6006
Redding, CA 96003
Yuba College Kay Sims, Consumer Education
2088 N. Beale
Marysville, CA 9590

OTHER CAMPUSES WITH LIFE MANAGEMENT COURSES
Cerritos Colleze Keith Adams
11110 E. Alondra Dean, Extended Day
Norwalk, CA 90650
Los Angeles Mission College Sandra Lampert, Family and
1212 San Fernando Road Consumer Studies
San Fernando, CA 91340
San Bernadino Valley College Juliann Martin, Family and Consumer
701 S. Mt. Vernon Science
San Bernadino, CA 92410
Sierra College Bsther Hogans
5000 Rocklin Road Home Economics Department

Rocklin, CA 95677
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APPENDII B
IMPACT ASSESSMENT OF LIFE MANAGEMENT CURRICULUM
Task Force Membership

Joann Driggers, Project Director
Mt San Antonio College
Home: 4230 West Oak Avenue
Fullerton, CA 92633
714 521 8244

Soadra Anderson
Butte College
Home: 6232 Mountain View Dr.
Paradise, CA 95969
916 872 9036

Dr. James Andrews
Learning Resource Centeos
Mt. San Antonio College

Tammy Hinkle
Cal State University, Long Beach

Home: 6651 Leaore Ave.

Garden Grove, CA 92645
714 894 4841

Dr. Patricia Law
Palomar College
Home: 1991 Sorrentino Dr.
Buccadido, CA 92025-6727
619 743 1091
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10.
11.

12.
13.

14.
15.
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APPENDIX C
LIFE MANAGEMENT CURKICULUM

Values & Standards

Goals - set personal goals; achieve goals

Cultura! Forces - manage a family

Impact of Change - dealing with change and future trends

Decision Making - make decisions; manage problems
better

Time Mansgement - best use of time and life; time
management, get everything done

Personal Energy Management - more organized space;
have moce personal time

Motivation - Procrastination - how to get motivated
or motivate others; decreasing procrastination

Delegating - improving delegation skills

Communicating - improve skills; be better with people

Conflict Management - managing problems better;
imp yve interpersonal relations

Stress Management and Coping - stress mansgement

Multiple Roles - have a more balanced life; concentrate
on the important things in life; manage multiple
roles

Human Geowth: Potential - deal with personality
differences

Other Current Issues
Balance a budget °
Choose a career
Bavironment




APPENDIX D

PRE-TBEST AND POST-TEST

The pre-test and post-test are almost identical with dilferences reiated to

timing, not substance. The first ten questions of both provide identical

personal student dsta. The next two questions seek to discover the major
area about which the student waats to learn (pre-test), or did learn (post-
test). The remaining questions ¢ 2ek responses about student knowledge,
beliefs, and behavior. Task Force members agreed that on the post-test we
wanted a C-Disagree or D-Strongly Disagree answer on ten guestions:
aumbers 22, 24, 25, 27, 30, 31, 38, 39, 45, and 53. All other answers we
hoped would yield an A-Strongly Agree or B-Agree.
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IMPACT ASSESSMENT: LIFE MANAGEMENT

Please respond to the following questions for statistical purposes: (Select cne response only)

1. Vhat is the enroliment at your coliege?
a. less than 5,000 b. $.000 to 10,000 c. 10,000 to 15,000
d. 15.000t020.000 e. 20,000 and up
2. How would you describe the geographic location of your college?
. urban b. suburban c. rural
3. Vhat is your geader?

s. Female b. Male

4 What best describes your age?
s 17-26 b. 27-36 c. 37-46 d. 47-36 e. over 57

3. Marita! statys?
2 single b. married c. divorced d.separated e. widowed

6. What best describes your sthaic background?
s. Asian b. Black c. Latino d. Caucasian e. Other

7. Yhat was the major reason you took this course?
required of major or certificate

meets Geners! Education requirement
wanted Life Management skills

course sounded interesting

oo oe

How did you find out about this course?

'y frund it on & list of required courses

b. discovered it while looking through the schedule of classes
c advertising (flyers, vord-of-mouth, and the like)

d recommended by 8 counselor/teacher

e class availzble at 2 convenient day and time

hat is the most amount of education you have had?
Bigh school/ GED.
fess than 30 units of college
31 or more units of college
AA/AS degree
BA/BS or higher

oERnOor -

10 How would You best describe your family/ household annusl income?
L $15.00C or less
b. $16.000 to $31,000
c. $32,000 to $47.000
d. $48.000 t0 363,000 -
e Above $64,000

From the items found below in #11 and #12, choose the one most important thing you would liks 1o lesra from
Life Management. Note that one of the lines on your saswer sheet will be totally blsnk.

11. s.achieving gosls  b. dealing with change ¢. making decisions
d. managing time ¢. delegating

12. s maximizing personal energy b. building effective communication skills
c. understanding personal values d. reducing stress  ¢. balsacicg multiple soles
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‘ Please respond to the following questions with a8 A, B, T, D, response
Select one response that best answers the question.

A=Strongly Agrae B=Agree C-Disagree D-Strongly Disagree

13.
14.
15.
16.
17.
18.

19

20.
21.
22.
23.
24.
25.
26.
27.

My values help me determine how 1 live my life.

My star.dards are flexible.

1 havz standards by which to messure my achievements

1 have defined my lifetime gosls.

] issign priorities to my daily goals.

1 respect the cultirai trsits of others.

1 have considered the 2ffects of my ethnic snd religious heritage on my thinking.

1 recognize the impact of curreni socis! and politics! trends as they influence coniemporary culture.
1 plan 2head for the changes in my life.

1 feel I have little control over what is going to hsgpen in my life.

1 am confident I can deal with the changes in my life.

There is not much use in paying sitention to futyrists, vhat will be will be.

I cannos identify my present stage in the personal tife cycle.

1 am responsitie for the conscquences of my decisions.

I tend to make decisions without thinking.

¥hen making 8 decision 1 psuse to clarify the probiem.

1 consistentiy use & “to do™ list.

1 tend to be late for various deadlines.

I 2o hindered by my desire for pecfection.

1 regularly spend time with people who Cre significsnt or special to me.

1 usually save up my shoppingor errands to do at one time....for one day, sc 1 won't have to go back.
My vork ares or spaccs are generally orderly.

1 have a regular routine for necessary persons! care and maintensace of my possessioas.
1 consider my energy cycle vhen 1 schedule my daily tasks.

] am generally enthused about my dailv sactivities.

[ cannot motivate cther people to vork with meon s project.

It is ensier to "do it myself” than o trust someone else todo it.

W¥hen 1 ask someone to complete & task for me, I make sure they understand what ] ezpect.
] am able to negotiate towards an equitable division of household tesks.

1 believe it is possible to change another person‘sopinion.

My verbal and non-verbal communications are satisfactorily interpreted by others.

In solving conflicts I try for & solution that is fair to ali parties.

1 oftea feel overwhelmed.

1 have successful techniques for mansging stress.

1 exercise regulerly.

On medical charts my weight is norms! for my heightandage.

1 manage school, home, work, and personal activities so that my various life roles are satisfying.
I can list my strengths as well 3s my wvesknesses.

1 am s capsble persoa.

My career pisaz are consistent with my life oals.

{ frequently choose which bills to pay becsuss I can’t pay themall.

On the back of the zaswer sheet briefly explain what you want to learn about Life
‘ M2ansgement in this class.




IMPACT ASSESSMENT: POST TEST

Please respond to the foliuwing questions for statistical purposes (Select one response only?

1. What is the enrollment at your college?
a. less than 5.000 b 5.000to0 10,000 c. 10000 t0 15.000
d. 15.000to 20.000 -~e. 20,000 and up

2. How would you describe the geographic location of your college?
a. urban  ~b. suburban ¢c. rural

3 What is your gender?
a. Female b Male

4 What best describes your age?
a 17-26 b 27-3a ¢ 37-4% d 47-56 ¢ overS7

5 Marita! status?
a single b married ¢ divorced d.scparaled e widowed

6 What best describes vour ethni¢ background?
a Asian b Black ¢ Latino d Caucasian e Other

7 What was the major reason you took this course?
a. required of major or certificate
b meets General Education requirement
c wanted Life Management skills
d course sounded interesting

§ How did you find out about this course?

found it on a list of required courses

discovered it while looking through the schedule of classes
advertising (flyers. word-of-mouth, and the like)
recommended by a counselor/ieacher

class available at a convenient day and time

(1 ~ W o T ~ o+

What is the most amount of education you have had?
a High school/ GED

b fess than 30 units of college

c 31 or more units of college

dé AA/AS degree

¢ BA/BS or higher

10 How would You best describe your family/ household annual income?

a. $15.000 or less
b. $16.000 10 $31.000
¢ $32.000 to $47.000
d. $48.000 10 $63.000
e. Above $64.000

From the items found below in *11 and *12. choose the ope mostimportant thing you learned from the Life
Management class Note that one of the lines on your answer sheet will be totally blank.

11 a.achieving goals bt dealing with change ¢. making decisions
d. managing Lime e. delegating

12 2 maximizing personal energy b. building effective communication skills
¢ understanding personal values d reducing stress ¢ balancing multiple roles

27




25

Please respond to the following questions with an A, B,C, D, response
Select one response that best answers the question

A-Streagly Agree B-Agree C-Disagree D-Strongly Dissgree

13. My values help me determine how | live my life
14 My standards are flexible.
15. I have standards by which to measure my achievements
16. 1 have defined my lifetime goals
17.  lassign priorities to my daily goals.
18 1 respect the cultural traits of others.
-19 1 have considered the effects of my ethaic and religious heritage on my thinkiag
20 I recognize the impact of current socis! and political trends as they influence contemporary culture
21 1plen ahead for the changes in my life
22 1{ze11 have little controf over what is going to happen in my life
23 Iam confident I can deal with the changes in my life.
24, Thereis not much use in paying attention to futurists, vhat will be will be
25 1 cannot identify my present stage in the personal fife cycle
26. 1am responsible for the consequences of my decisions
27. 1tend to mate decisions without thinking
28. Yhesa making a decision 1 pause to clarify the problem.
29. 1 consistently use a "10 do™ list.
30 1tend to be tate for various deadlines.
31 1am hinderced by my dasire for perfection.
32. 1regularly spend time with people who are significani or special to me.
33.  lususlly save up my shopping or errands to do at one time...for one day, so 1 won't have to go back
34 My work arca or spaces are generally orderly.
35 1 have a regular routine for necessary personal care sad maintenance of my pOSsessions
36 1 consider my energy cycle when I schedule my dzily tasks
7. 1am generally enthused about my daily activities.
38. 1 cannot motivate other people to work with me on 8 project.
39, 1t is essier to “do it myself” than to trust someone else to do il.
40, When ; ask semeone to complete & task for me, | make sure they undersiand what I expect
41 I1am sble to negotiste towards an equitsble division of household tasks.
42.  lbelieve it is possible to change another person’s opinion.
43. My verbal and non-verbal communications ars satisfactorily interpreted by others
44 In solving conflicts I try for a solution that is fair 1o all parties
45. 1often feel overwhelmed.
46. 1 have successful techniques for managing stress
47. 1 exercise regularly
48.  On medical charts my weight is normal for my heightandage L
49, I mansge school, home, work.and personal sctivities so that my various life roles are satisfying
50. I can list my strengths as well £s my weakaesses.
Sl. 1am a capable person.
S52. My career plans are consistent with my life goals.
s3.  1frequently choose which bills to pay because I can’t pay them all.

S4.  Rate the amount of change in your life maragement behavior and skills ¢s & result of this class
" s considersble b. moderale change ¢. very little change d. no change

Vd
On the beck of the sasver sheet expisin how this ciass Aas changed your thinkiag, your

Sehavier or hadits gad your r2istionships. We eacsurage you to include sx.mples
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IMPACT ASSESSMENT: LIFE MANAGEMENT CURRICULUM

Faculty Evaluation
Return with studeni answer sheets

‘ The goal of the Impact Assessment of the Life Mansgement Curriculum project is to
determine if the curricufum is meeting intended goals and if male and female students are making
progress in achieving career/home balance and incressed quality of life. Secondary goals include
to help faculty achieve course approval, recruit students, and implement the curriculum.
Vith the primary goal in mind, would you pleasc comment on the following being 2s
specific as possible :

1. Do you have evidence that students can more effectively set goals and priorities, and
implement a plan for reaching goals as a result of studying this curriculum? Please explain

2. Do you have evidence that students can make more salisfying decisionsasa result of this
curriculum? Please explain:

3. Do you have evidence that students are managing their time more effectivelyasa result of
0 this curriculum? Please explain-

4 Do you have evidence that the multiple roles held by your students are being managed more
effectively as a result of this curriculum? Please explain:

S. Isthere a aifference in the effectiveness of the curriculum between male and female
students? If so, do you have & recommendation for change/s?

(V)
<o




z€

] Is there a topic(s) not included in this curriculum that would make it more effective in
relation to the curriculum goals? If so, please identify or explain

7. Do you have other ideas or comments to share in relation to the curriculum? (Please do so).

Since secondary goals of this project focus on course spproval, recrujiment, and
corriculum implementstion, please help with the following:

Course approval and graduation requirements

Does your course meet non-transfer degree requirements

If yes, which area?

Does your course meet transfer degree requirements.
If yes, which area?
Is your course required in & degree or certificate program?

If so, please identify all.........

Is your course a restricted (RS) or recommended (RC) elective in g particular program? If
so, please identify and label accordingly........

How have you advertised your class/recruited students?

Implementation of curriculum Send class assignments, study aids, etc. that you are willing to share
with others, and I will disseminate them to all instructors participating in this assessment. You in
turn will receive copies of their materials. Decdline: February 2, 1989.  Msil to:

Joann Driggers
Mt.San Antonio College
1100 N. Grand Avenue
Walnut, CA 91789
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STATYISTICAL ANALYSIS
All t - test results
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Yariable
()
Q15
Q16
Q17
018
Q19
Q20
Q21
Q23
Q 24-
Q 25-
Q27-
028
Q29
Q3i-
Q33
® oz
Q35
Q 36
Q37
0 39-
Q41
Q43
(1 45-
Q46
Q49
Q50
Q51
052

Factor

Yalues&Standards
Goals

Goalg

Culture

Culture

Culture

Change

Change

Change

Change
Decisionmaking
Becisionmaking
Time Management
Time Management
PerenergyMngmnt
PerEnergyMngmnt
PertnergyMngmnt
PerEnergyMngmnt
Motivation
Delegation
Conflict Mngmnt
Communication
Stress Mngmnt
Stress Mngmnt
Multiple Roles
HumnGrowthPoten
HumnGrowthPoten
Issue.Career

Total Population

Cases MeanDiff. StndEr t Value

200
200
200
200
200
200
200
200
200
200
200
200
200
200
200
200
200
200
200
200
200
200
200
200
200
200
200
200

2050
6450
4500
1730
4500
1850
5850
2850
-3250
-4000
-3750
3650
4550
-2100
3350
3300
4150
5950
4550
-2700
2950
3400
-4200
2750
3800
2700
1150
2900

075
102
099
062
086
080
094
.085
106
412
102
081
092
097
102
088
092
106
091
098
008
.098
100
100
103
083
058
086

2.3
6.33
4.54
2.84
5.20
232
6.20
3.36
-3.07
~3.57
-367
433
4.94
-2.17
3.28
3.16
4.53
5.63
5.00
=277
3.01
3.48
-4.19
1.14
368
323
1.99
3.37

Prob.

007

000 *
000 *
005

000 *
021

000 *
001 *
002

000 *
000 *
000 *
000 *
031

001 * |
00 * |
000 *
000 *
000 *
006

003

001 *
000 *
000 *
000 *
001 *
047

001 *




Yar

Q15
Q16
Q17
Q18
Q19
Q21
Q22-
Q23
Q24-
Q25-
Q27-
Q28
Q29
Q31-
Q33
Q34
Q35
Q36
Q37
Q 39-
Q41
Q43
Q 45-
Q46
Q48
Q49
a50

Factor

Yalues&Standards
Goals

Goals

Culture

Culture

Change

Change

Change

Change

Change
Decisionmaking
Decisionmaking
Time Management
Time Management
RerEnergyMngmnt
PertnergyMngmnt
PertnergyMngmnt
PertnergyMngmnt
Motivation
Delegation
Conflict Mngmnt
Communication
Stress Mngmnt
Stress Mngmnt
Stress Mngmnt
Multiple Roles
HumnGrowthPoten
Issue:Career

t Test Results - Women

Cases MeanDiff StndEr t Yalue

167
167
167
167
167
167
167
167
167
167
167
167
167
167
167
167
167
167
167
167
167
167
167
167
167
167
167
167

1916
71605
4611
1437
4072
6108
-.2695
3114
-3174
-.3892
-4311
37172
4491
-2335
3772
4132
4731
6228
5269
-2934
4012
5353
-5210
8204
1856
3832
2874
3174

34

084
107
105
065
095
102
115
093
111
122
AR
090
101
105
112
095
096
118
098
103
106
109
108
107
089
109
087
090

2.27
7.10
4.38
222
4.30
6.00
-2.34
3.36
-0.29
-3.19
-0.39
4.20

444 .

-2.22
3.37
4.35
491
5.28
9.38

-2.85
3.79
3.07

-4.84
1.70
210
353
3.30
3.53

3l

Prob

025
.000 *
.000 *
028
000 *
000 *
021
001 #
005
002
000 *
000 *
.000 *
028
001 *
.000 *
000 *
000 *
.000 *
005
000 *
003
.000 *
000 ¥
038
001 *
001 *
001 ¥




t Test - Men

25}

9
Yariable Factor Cases MeanDiffer StndEr tVYalue
Q19 Culture 33 5667 212 315
Q20 Culture 33 5455 231 2.36
Q29  Time Management 33 4848 227 2.14
®

Prob.

004
024
040




W

Yar

Q15
Q16
Q17
Q19
Q21
Q22-
QZz3
Q 25-
Q27-
Q28
Q29
o Q31-
Q33
Q34
Q35
Q36
Q37
Q 39-
Q43
Q 45-
Q46
Q49
Q50
Q53-

t Test Results - Rural

Factor Cases MeanDiff StndEr ¢t Value Prob

Yalues&Standards 68 3382 166 204 045

Goals 68  1.1765 187 6.28 000 *
Coals 68 6176 178 347 001 *
Culture 68 5588 176 3.18 002
Change 68 8529 164 5.20 000 *
Change 68  -4853 206 -2.36 021
Change 68 6618 177 373 000 *
Change 68  -5294 189  -280 007
Decisionmaking 68  -7353 188 =391 000 *
Decisionmaking 68 6029 161 3.74 000 *

Time Management 68 3382 167 202 047
Time Management 68 -3824 162 -2.36 021
PerEnergyMngmnt 58 5441 180 303 003
PerEnergyMngmnt 68 3971 160 249 015
PerEnergyMngmnt 68 4853 178 272 .008
PerEnergyMngmnt 68 8382 199 420 000 *

Motivation 68 65028 .188 3.21 002
Delegation 08  -4853 176 =276 007
Communication 68 6618 187 354 001 ¥
Stress Mngmnt 68 -9559 176 =544 000 ¥
Stress Mngmnt 68 9265 164 5.65 000 *
Multipie Roles ©8 7059 204 3.46 001 *
HumnGrowthPoten 68 3529 158 224 029
Issues:fiudget 68 -3529 155 =228 026




34
t Test Rezults - Suburban

Yar Factor Cases MeanDiff StndEr t Value Prob
Q16 Goals 112 3125 127 246 0I5
Q17 Goals 112 4643 127 364 000*
Q18  Culture 112 2500 084 299 003
Q19 Culture 112 3214 102 314 002
Q21 Change 112 4196 122 344 001 %
Q24- Change 112 -4018 137 -294 004
Q26 Decisionmaking 112 -2500 104 -240 018
Q28 Decisionmaking 112 1875 093 202 046
Q29 Time Managemnent 112 5000 116 433 000 *

Q34 PertnergyMngmnt 112 2679 118 228 025
Q35 PerEnergyMngmnt 112 3150 120 313 .002
036 PertnergyMngmnt 112 4732 133 356 001 %

Q37 Motivation 112 3929 109 362 .000*
@41  Conflict Mngmnt 112 2321 117 199 050
Q44 Communication 112z 2232 069 323 002
Q46  Stress Mngmnt 112 6607 134 493 000 *
Q52 Issue:Career 112 2321 101 231 023

7




". Var

C16
Q19
Q28
Q34
Q35
Q 42
Q 46
Q50
Q52

Factor

Goals

Culture
Decisionmaking
PertnergyMngmnt
PertnergyMngmnt
Conflict Mngmnt
Stress Mngmnt
HumnGro#thPoten
Issue:Career

20
20
20
20
20
20
20
20
20

7000
8000
5500
4500
4000
5500
8000
.7000
7000

t Test Results - Urban

242
236
256
211
169
185
362
282
309

290
339
215
213
2.37
298
246G
240
2.27

35

Cases MeanDiff StndEr t Value Prob

.009
003
045
046
028
.008
022
023
035
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t Test Results - Caucasian

@
Yar Factor Cases MeanDiff Stnder t Value Prob

Q16 Goals 145 7034 114 6.18 000 %
Q17 Goals 145 3724 114 326 001%*
Q18  Culture 145 1862 071 026 009
Q19  Culture 145 3862 .099 388 000*%
Q20 Culture 145 1862 088 211 036
Q21 Change 145 6345 105 602 .000*
Q23 Change 145 2828 102 278 006
Q24- Change 145  -4414 d21 -364 000*%*
Q25- Change 145  -44i4 128 -346 001 %
Q 27- Decisionmaking 145  -4345 120 -3%3 000*%

® Q28 Decisionmaking 145 3793 096 395 000*%
Q29 Time Management 145 4414 A2 394 .000*%
Q31- Time Management 145  -.2621 J16 =225 026
Q33  PerEnergyMngmnt 145 4000 122 329 001 %
Q34  PertnergyMngmnt 145 3172 101 315 002
Q35 PertnergyMngmnt 145 4138 099 417 000*
Q36  PerEnergyMngmnt 145 6621 128 5.17 000 %
Q37 Motivation 145 4345 107 407 .000*
Q 39- Delegation 145  -3655 11 =329 001 *%
041  Conflict Mngmnt 145 3310 115 288 005
Q43 Communication 145 4059 113 360 .000%
G44 Conflict Mngmnt 145 2000 074 272 007
Q 45- Stress Mngmnt 145  -4552 122 =372 000*%
Q46  Stress Mngmnt 145 1724 119 647 000 *
@49 Multiple Roles 145 4000 115 347 001%
Q50 HumnGrowthPoten 145 2754 091 303 .003

‘ G52 lssue:Career 145 3448 101 342 001%*

RE




. 1est Results - Non Caucasian

Factor Cases MeanDiff StndEr tVYalue Prob
Yalues&Standards 55 3455 183 213 038
Goals 55 4909 218 2.25 020
Goals 55 6545 198 331 002
Culture 55 6182 173 357 001 %
Change 55 4545 202 2.25 029
Decisionmaking 55 3273 149 2.19 033
Time Management 55 4909 160 307 003
PerEnergyMngmnt 55 5636 179 2.04 047
Pertnergy*ingmnt S5 4182 209 2.00 050
PertnergyMngmnt 55 4182 183 229 026
Motivation 55 5091 170 2.90 005
Stress Mngmnt 55 7818 185 4.23 000 *
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t Test Results - Ages 17-26

' Yar Factor Cases MeanDiff StndEr
Q16 Goals 123 4553 137
Q17 Goals 123 3415 121
Q18 Culture 123 1626 073
Q19  Culture 123 5203 109
Q21 Change 123 4228 121
Q24- Change 123 -3496 133
Q26  Decisionmaking 123 -2033 100
Q 27- Decisionmaking 123 -2027 126
Q28 Decisionmaking 123 2846 093
Q29 Time Management 123 5203 122
Q32 Time Management 123 -2520 100
Q35  PerknergyMngmnt 123 3089 113
Q36  Pertnergytngmnt 123 4228 134
e 037 Motivation 123 4797 108
041t  Conflict Mngmnt 123 2439 107
Q43 Communication 123 3333 114
G044 Communication 123 2764 080
046  Stress Mngmnt 123 6179 122
Q49  Mult.ple Roles 123 3008 129

41

t Yalue

3.33
282
222
480
351
-263
-2.03
-2.32
3.05
4.25
-2.353
273
3.15
4.45
2.27
292
345
2.05
233

Prob

001 %
006
029
000 *
001 *
010
044
022
003
000 *
013
007
002
000 *
025
004
001 *
000 *#
021




‘ Variable

015
Q16
Q17
Q2]
Q 22-
Q23
Q 25-
Q27-
028
Q33
Q 34
Q35
Q 36
Q37
€ 039
Q40
Q41
Q 45-
Q 46
0 49
Q50
Q52

Factor

Yalues&Standards
Goals

Goals

C.;ange

Change

Change

Change
Decisionmaking
Decisionmaking
PerEnergyMngmnt
PertnergyMngmnt
PerEnergyMngmnt
PertnergyMngmnt
Motivation
Delegation
Delegation
Conflict Mngmnt
Stress Mngmnt
Stress Mngmnt
Multiple Roles
HumnGrowthPoten
Issue:Career

t Test - Ages 27-36

Cases MeanDiff

49
49
49
49
49
49
49
49
49
49
49
49
49
1Y
49
49
49
49
49
49
49
~3

3818
1.1020
6939
8980
-5102
1959
-.7959
-7143
6735
4490
8571
6735
8775
4896
-.7347
3878
5102
-1.0408
1.2653
6735
6327
5714

A7
200
221
166
224
180
233
220
138
204
170
209
219
228
174
151
249

187

218
196
199
187

StndEr t Yalue

2.19
550
315
542
-2.28
443
~341
-3.24
359
2.20
2.04
3.22
4.00
215
-421
257
205
-558
581
343
3.7
2.06

Prob

033
.000 %
003
000 *
027
.000 *
001 *
002
001 *
033
000 *
002
.000 *
037
000 *
013
046
.000 #
.000 *
001 *
003
004
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PRESS RELEASE

Demands of Work and Family Getting You Down?

The alarm clock buzzes. Bleary-eyed, the woman looks at the man and
groans. The man reaches out to set the snooze alarm...five more minutes.
The woman crawls out of bed and heads for the bathroom. Another day has
begun, filled with getting the kids dressed, the dog fed, lunches made, and
everyone flying in different directions.......... a typical family morning, ful! of

lost shoes and papers, little communication, and lots of stress.

Are the demands of work and family getting you down? Causing
stress in your life? Would you like to learn to juggle being a student with
working? with being a parent? Community

College is offering a ciass that teaches time management techniques, shows
you how to set goals and solve problems, helps you make the most ol your

energy and manage stress.

Register now for Life Management, Ticket number..........
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PRESS RELEASE
Life Management Curriculum a Rousing Success

A class has been developed to help individuals and families manage
the demands of career, family, and community while making time for
personal needs. It has been available at community colleges across
California since 1987. Recent research shows that the curriculum is kighty
effective at teaching students of all ages to make better decisions and
manage time, energy and stress. Students learn 1o avoid procrastination and
delegate tasks to others. They learn to discuss their feelings and needs and
negotiate problems.

Research into the effectiveness of the curriculum was conducted
during the academic year 1988-85 by Joann Driggers, Home Economics
professor, Mt. San Antonio College. She surveyed 200 students enrolled in a
Life Management course at one of 10 community colleges and asked "How
would you rate the change in your life management skills and behavior” as 2
result of the Life Management course. Many students selected
“Considerable” (40.5%) while most chose "Moderate” (48.5%). Driggers
reports that this result is very impressive, since the change occurred over
one semester, a relatively short time.

The Life Management curriculum was developed by a task force of
educators directed by Dr. Betty Morse, Home Economics Department,
California State University, Long Beach. It has since been approved at 16
community colleges from Yuba City to San Diczu. You can register for this
class now at Community College by selecting

course number.
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Brief History of the Home Economics Profession
as it relates to

Life Management Curriculum

1819 Emma Wiliard, founder of a pioneer normal school, proposed
that the theory and practice of housewifery be taught to females.

1841 Catherine Beecher's 7reatise on Domestic Fconomy was
published, and is considered the true beginning of the home economics
movement.

1862 Passage of the Morrill Land Grant Act provided iand for iand-
grant colleges, which included agriculture and home economics.

1899 Ellen H. Richards instrumental in organizing ihe first Lake Placid
conference to discuss househoid management.

1909 Eilen Richards selected as the first president of the newly
formed AHEA. The purpose of AHEA was stated: "to provide opportunities
for professional home economics and members from other fields to cooperate
in the attainment of the well-being of individuals and families, the
improvement of homes and the preservation of values significant in home
life.

1914 Cooperative Extension formed, which initiated the trend of
public funding of home ecoromics for the purposes of research, extension,
and high schoo! teacher training.

1923 Bureau of Home Economics established with US. Department of
Agriculture for the purposes of research in home related areas, particularly
in relation to standard of living.

1929 Following stock market crash reserach in home economics shifted from
housekeeping skills to management of time and money, a8 well as food,
clothing, and shelter needs.

WWIl Home economics provided leadership in conservation and
extension of resources, and in child care for working women.
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1949 The President's Commission on Higher Education recommended
the study of home economics as part of the general education of all coliege
students.

1960s A decade full of support from AHEA for consumer legisiation,
helping individuals and families allocate scarce resources.

1967 The goals, content and organization of home economics were
analyzed by the Institute of Higher Education at Columbia University. The
study recommended that family service continue to be the cental mission of
home economics.

1969 Thirty-eight percent of all women were employed outside the
home.

1972 Home economists support legislation and apporpriations for
family income maintenance, aging, and the Equal Rights Amendment.

1973 Dr. Kathryn Walker (Cornelf) publishes Time Use: A Measure of
Household Production of Family Goods and Services.

1978 Dr. Beatrice Paolucci and Marjorie Brown publish “Home
Ecnomics Defined.”

1979 Dr. Kinsey Green, and other home economicsts, participate in the

White House Conference on Families.

1981 US. Department of Agriculture, Science and Education
Administration publishes A4 Comprebensive Nationa/ Plan far New lnitialives
in Home Economics Research, Bxtensian and Higher Kducatian One of four
high-priority initiatives identified as needing attention was Family Strengths
and Socal environment: parent education, family adjustment to change,
management of stress, family and individuai adjustment to midlife."

References
Parker, Frances ). Kome BSeonomics: An latroduction fo 3 Dynamic
Pralession third edition. Macmillan; New York. 1987.




Updated Resources for Life Management Curriculum

Inexpensive newsletter ($2.50 annually) from the Western Regional Home
Manage ment Family Economics Educators. A must for all Life Management/Consumer
Economics educators. Reviews books and publications, highlights treads in the field, and
informs about annual conferences. For subscription send your check to: Alice Morrow,
Extension Family Econ Specialist, Oregon State University, 153 Milan, Corvallis, OR 97331.

Western Regional Home Management Family Economics Educators Conference will
be held in Albuqueque, New Mexico on November 1-3 1990, and in Colorado in 1991.

Speakers Bureau from Security Pacific available in San Diego, San Francisco. Los
Angels, and Orange, Riverside, and San Bernadino counties. Topics include titles related to
communication, leadership, managing change, work temperaments, and other life
management topics. Write to the Los Angeles address for the list (Speakers Bank,
Security Pacific, 333 South Hope Street, Los Angels, CA 90071).

Introduction - Goals for class, value of class

See historical data in this report to explain to students that Management is a core
component in Home Economics.

1. Values & Standards

Blanchard, Ken and Carueige, Dale. £thica/ Mansgement 1988.

Hechschild, Arlie and Machung, Anne. 7he Second Shift: Working Parenis and
the Revolution at Home Viking, NY, 1989. Don't miss this one!

Peck, M. Scott. 74e Road Less Iraveled Simon & Schuster, NY 1978.

Video: Morris Massey "Triad".

Activity: Select a question from 74e Book of Questions and write it on the
blackboard. Then have students identify their opinion on that
question by standing on one side of the room or the other. Taking
turns have an individual from one side and then then other state why
their position is "right” and why students from the other side should
switch sides. Do up to three questions. Opens discussion on conflicting
values as well as encourages participation.

2 Goal seiting
Audio and Video Tape: "How to Set and Achieve Goals", Bobbe Sommer,
Career Track.
Ellis, Becoming A Master Student
Hochschild, Arlie and Machung, Anne. Jhe Second Shift: Working Parents and
the Revolution at Home Viking, NY, 1989.
Renesch, John. Serting Goals Context Publications, 1983.
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Goal setting (con't)
Wonder. Jacquelvn. and Donovan, Priscilla.  Fhole-Brain Thinkiny Wording

‘ from Both Sides of the Brain to Achieve Peak Job Perlurmdnce

Ballantine. NY 1984.
Fishcrart
Project. student write a paper on long range plans to include goals and t:me

frames

3.  Cultural Forces
Collins. Nancy W, Gilbert. Susan K.. Nveum. Susan H. Women Leading: Making

Jough Choices on the Fast JTrack. The Stephen Greene Press Lexington
Mass. 1988

Hochschild. Arlie and Machung. Anne. 7he Second Shift. Rorking Parenls and
the Revolition at Home Viking. NY, 1989.

[llinors Teacher of Home Feonomics: A Home Fconomucs Response [0 lhe
Evolving Familv Structure. September/October, 1988  University of
I1linois, Champaign. 11l. 61820.

The Color Code ( a personality theory book .

Film' 'Culwural Literacy

Film. Megatrends

Video. Morris Massey “Triad".

Activity. in order to increse understanding of cultural diversity, ask each

‘ student to identify their cultural heritage and describe one stereotype
that 15 associated with their culture which they believe is not true.

4. Impact of Change

Project: student write a paper on the vear 2020

Business Week 60th Anniversary Issue. “The New America” - Whole issue.
September 25, 1989.

Fururist Magazine especially “The Future/Time" article on the 29th century.
August, 1988.

Collins, Nancy W., Gilbert, Susan K., Nycum, Susan H. Pomen Leading: Making
Tough Choices on the Fast Track The Stephen Gresne Press, Lexington
Mass. 1988.

Hochschild, Arlie and Machung, Anne. Jhe Secand Shift: Warking Parents and
e Revolution at Home Viking, NY, 1989.

Littwin, Susan. he Posiponed Generation Morrow, 1986.

Naisbitt, John and Aburdene, Patricia. Ke-inventing the Corporation
Megatrends, Ltd. 1985.

Shulman, Bernard, and Bermank, Raeann. How zo Survive Your Aging
Parents So You and They Can Bajoy Lie Chicugo: Surrey Books. 1988.

Waterman, Robert H. Jhe Renewal Factor: How the Best Get and Keep The

‘ Compelitive Edge Bantam Books, NY 1987

S. Decision Making
o Film: "Decisions” (new)
ERIC Film: Abilene Paradox” (group decisionmaking)
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Decision Making (con't)

Filmstrip' "Dealing with Decistons,” Human Relations Media, Pleasantville, NY
1980.

Collins, Nancy W., Gilbert, Susan K., Nycum, Susan H. Women Leading Making
Tough Choices on the Fast Track: The Stephen Greene Press, Lexington
Mass. 1988.

Drucker, Peter F. 7he Frontiers of Management: Where Tomorrow s Decisions
are Being Shaped Today. E.P. Dutton NY. 1986.

Hochschild, Arlie and Machung, Anne. /ke Second Shift. Working Parents and
Lhe Revolution ar Home Viking, NY, 1989.

Miller, Gordon P. 7eaching Your Child to Make Decisions Harper & Row. NY
1984.

Project. student pick two problems and write a paper describing how they
would solve them, following the decisionmaking model.

Video: "The Home Economics Challenge” career overview of Home Ec.
including Life Management ..don't show too early in semester or else
the men in class may get the wrong impression, even tho this show
men working in Home Ec. careers.

6. Time Management

"How America Has Run Out of Time," Time Magazine, April 24, 1989, pp 58-
67.

Hochschild, Arlie and Machung, Anne. 7Ae Second Shift: Working Farents and
the Revolution at Home Viking, NY, 1989.

Rifkin, Jeremy. 77me Wars: The Primary Conflict of Human History: Henry
Holt & Co. NY 1987.

Schienger, Sunny, and Roesch, Roberta. How Jo fe Orangized In Spite of
Yoursell: Iime and Space Management that Works with Your Personal
Style New American Library. 1989.

Winston, Stephanie. 7he Organized Erecutive: New Ways to Manage Time,
Paper, and People Warner Rooks. New York, 1985.

Audiotape: "Life Balance for Women" Bee Epstein, Career Track

Video: "How to Get Control of the Time in Your Life.”

7. Persona! Enefrgy

A New Look &t Molivation

Hochschild, Arlie and Machung, Anne. 7/e Second Shift: Working Parents and
Lhe Revolution at Home Viking, NY, 1989.

Lawhosn, Tommie M. “Work and Stress in the Home- How Do You Help in the
Family?" journal of Home Kconomics Winter, 1984,

Nzishitt, John and Aburdene, Patricia. Re-invenling the Corparation
Megatrends, Ltd. 1985S.

“Tite Children Who Get Cut Out," IS News and World Report October 12,
1987.
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8. Motivation - Procrastination
‘ Kanter, Rosabeth Moss "How do Be an Entrepreneur Without Leaving Your
Company: Six skills you need to turn great ideas into action” RFording
Woman November, 1988.
Audiotape: "The Procrastmation Cure” Jane Burka and Lenora Yuen.
Nightingale/Conant
Video: A Passion for Excellence’.

9. Delegating
Audiotape: "How to Delegate Work Dick Lohr, Career Track
Hochschild. Arlie ana Machung. Anne. 7he Second Shift: Working Parents and
ihe Revolution at Home ViKing, NY, 1989.

10. Communicating
Film: "Power of Listening".
Carnegie, Dale. How 1o Win Friends and Influence People 1988 ed
Grothe, Mardell, and Wylie, Peter. "The Fine Art of Getting Your Boss to
Change. Working Woman November, 1988.
Shaevitz, Morton H. Sexva/ Static: How Men Confuse the Women The Love.
Boston: Little, Brown, 1987.

’ 11. Conflict Management

Audiotape: "Swords into Plowshares: Dealing with Difficult People.” Eileen
McDargh, 23731 Montego Bay, Laguna Niguel. CA 92677
(714-496-8640)

Video: "Coping with Conflict” Hub of the Wheel Series,
Films for the Humanities, Princeton, N.J. 1988.

Film: "When | Say No I Feel Guiity"

Brim, Gilbert. "Losing and Winning." Psychoflogy Toaay. September, 1988.

Branisor, Robert. Coping with Difficult People

Smith A.D, and Reid., W. Role Sharing Marrisgge New York: Columbia
University Press, 1986.

12. Stress Management
Video: "Stress Management for Professionals” Roger Mellott
Career Track (audio tape is also good)
Audiotape: "Life Balance for Women" Bee Epstein, Career Track

13. Multiple Roles
Audiotape: "Life Balance for Women" Bee Epstein, Career Track.
Q Vocstional tsucalion journa/- September, 1989 - The whole issue devoted
1o balancing He le family, and work. Well worth pursuing!
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Multiple Roles {(con't)

Collins, Nancy W., Gilbert, Susan K., Nycum, Susan H. Women Leading: Making
Tough Choices on the Fast Track: The Stephen Greene Press, Lexington
Mass. 1988.

Ehrensaft, Diane. Parenting Together: Men and Women Sharing the Care 0F
Thesr Children New York: Free Press. 1987.

Garfinkel, Perry. /n 2 Man's World: Father, Son, Brother, Friend, and Other
Roles Men Play: New York: New American Library, 1985.

Hochschild, Arlie and Machung, Anne. 7he Secand Shift: Working Parents and
the Revolution at Home Viking. NY, 1989.

Schachter, Jim. "The Daddy Track." Los Angeles Times Magazine October 1,
1989,

Strasser, Susan. Never Done: A History of American Housework New York:
Pantheon, 1982.

Activity: See attached "Wanda”

14. Human Growth Potential

Video: "Psychology ¢f Winning in Action” Denis Waitley, Nightingale/Conant

Film: "You Can Surpas~ Yoursell”

Vocationa! Education fourns/- September, 1989 - The whole issue devoted
to balancing Home family, and work. Well worth pursuing!

Hochschild, Arlie and Mashung, Anne. 7he Second Shift: Working Parents and
Lhe Revalution at Hom< Viking, NY, 1989.

Naisbitt, John and Aburdene, Patricia. Re-inventing the Corporation
Megatrends, Ltd. 1985.

Wonder, Jacquelyn, and Donovan, Priscilla. B#o/e-Brain Thinking: Wor,(mg
from Both Sides af the Brain to Achieve Peak fob Performance
Ballantine, NY 1984.

15. Other Current Issues
Balance a budget
Project: Students develop a one month budget
Choose a career
Cohen, Steve and de Qliveira, Pauvlo, Geriing to the Righ? job: A Guide
for-College Gradvales Workman Publishing, NY, 1987.
Project: Students develop a career plan
Project: Students investigate a specific career, includes a visit to
campus Placement Office to obtain computer printout on
career forecast.

Environmental concerns (next page)
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Environmental concerns

Energy conservation materials distributed in class...obtained from jvcal
utility company.

A new magazine found on newsstands: Garbage: The Fraciicd. fovrna!
for the Environment published bimonthly for $21 per year by
OldHouse Journal Corp. 435 Ninth St. Brooklyn, NY 11215

Guest speaker: from cily solid waste management or recycling [irm

Jime magazine: January 2, 1989. Whole issue "Planet of the Year
Endangered Earth.”

General Project Ideas:

Because of the lack of an appropriate textbook one instructor has students learn by
doing--a 20-hour volunteer project. Some participated in a college volunteer work da\
one student 1s working with a group to clean-up the environment. The instructor. Patricia
Law. says I believe Life Management is the perfect clase to use student volunteerism 10
promote learning while creating a ‘Kinder and gentler’ future.”

Necessary: Losses by Judith Viorst inspired another idea which focuses on semester
closure. The insiructor tells the story. "Life Management seems 10 involve studgents in 2
personal and caring way. If Viorst is correct, life is a series of endings, so we discuss win-
win. graceful exits. and then plan the necessary Inss of our class. This semester the
students want their fir. °! exam early so the stress is alleviated and we can have a special
time for closure that includes food.”
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