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Individual Difference Correlates of Second-Language

_ o UV |
Bchievement: Second Annotated Bibliography, 1988 and 13895

vicki Galbraith and R. C. Gardner
Department of Psychology

University of Western Ontario

This annotated bibliography contains 33 references related to the topic of
individual difference correlates of secund-language achievement from 1988 and
1989 found in 26 journals available in the University of Western Ontario
library system. This is a follow-up of Research Bulletin No. 667 from April,
1988, which contained 64 references for the years 1984 to 1987.

Abstracts from the original articles are presented here when available and
are marked with asterisks. The other abstracts were prepared by the authors of
this bibliography.

Entries are coded according to the individual difference variables
referred to, as follows:

A/I aptitude and intelligence
A/M attitudes and metivation
LLS language learning/teaching strategies
P personality (anxiety, introversion/extraversion, sociability,
field dependence/independence, ambiguity tolerance, risktaking,
etc.

Preparation of chis bibliography was supported by Grant No. 410-88-0158
from the Social Sciences and Humanities Research Council of Canada.




Au, S. Y. (1988). A critical appraisal of Gardner's social-psychological
theory of second-language (L2) learning. Language Learning, 38, 75-100.

A/I, A/M, P

* vhe social-psychological theory of second-language (L2) learning proposed
by R. C. Gardner (Gardner & Lambert, 1959; Gardner, 1979; Gardner, 1982;
Gardner, 1983) has been one of the most long-standing theories of L2 learning.
For the past 25 years, it has generated a substantial number of studies in
various parts of the world. Interestingly enough, a comprehensive and detailed
evaluation of the theory has not been forthcoming. This paper attempts to do
just that. It begins.with an overview of Gardner's theory. The theory is then
analyzed into five maijor propositions, each of which will be evaluated in che
light of relevant studies. Recent developments will then be discussed.

Barnett, M. A. (1988). Reading through context: How real and perceived
strategy use affects L2 comprehension. The Modern Language Journal, 72,
150-162. LLS

A series of experiments was devised to study the following hypotaeses:
(1) readers who use certain problem-solving strategies will understand more of
what they read then those who do not use reading strategies; (2) readers who
perceive that they use strategies generally considered effective will
understand more of what they read than those who do not think they use such
strategies. Ss were 278 fourth-semester college French students enrolled in
the lasc course of the foreign language requirement. Ss were divided into 19
classes, and 4 classes used experimental and innovalive reading materials and
activities designed to help students develop more effective reading strategies.
During the tenth wseek of the semester, the experiment was conducted to obtain
background knowledge scores, comprehension scores, strategy-use scores and
perceived use scores. Group means were obtained, and a two~factor analysis of
variance was performed on these means. Although the strategy group had higher
means on each measure, the variance was statistically significant only for
strategy use.

Bild, E-R., & Swain, M. (1989). Minority language students in a French
immersion programme: Their French proficiency. Journal of Multilingual
and Multicultural Development, 10, 255-274. A/I, LLS

* Bilingual and unilingual students in a grade-eight English-French
bilingual programme in Ontario were compared on measures of French proficiency.
Forty-seven students were selected on the basis of their first language:
English, Italian or a non-Romance language. French proficiency was measured
using two written cloze tests and two oral story-téellirny tasks. One of each
pair of tests was presented in a context-reduced condition and the other in a
context-embedded condition. As hypothesised, bilinguals were found to perform
significantly better than unilinguals on almost all the measures. No
differences were discernible, however, with respect to their performance on
context-embedded and context-reduced tasks. It was concluded that knowing a
second language facilitates tke learning of a third language and thus,
bilingual children are excellent caniidates for French immersion programmes.
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Carrell, P. L. (1989). Metacognitive awareness and second language reading.
The Modern Language Journal, 73, 121-134. LLS

This stdy set out to investigate the relationships between readers'
metacognitive awareness of (i.e., judgments about) various types of reading
strategies and their reading ability in both their L1 and their L2. Ss
consisted of two groups of university students: one group of 45 native
speakers of Spanish from various countries, and one of 75 native speakers of
English studying Spanish. Ss were tested in a second language session, and
then in a first language session. They read two texts and answered 10 multiple
choice comprehension questions about each text, and then judged 36 statements
about silent reading strategies in English and Spanish. For reading in the L1,
"local" reading strategies (focussing on grammatical structures, sound-letter,
word-meaning, and text details) tended to be negatively correlated with reading
performance. For reading in the L2, some differewices emerged bi:tuveen the
Spanish L1 and English L1 groups. For the English L1 group at lower
proficiency levels, some of the "local" reading strategies were positively
correlated with reading performance. For the Spanish Ll group, at slightly
higher proficiency levels, some "global" reading strategies were positively
correlated with reading performance. :

Carter, E. F. (1988). The relationship of field dependent/independert
cognitive style to Spanish language achievement and proficiency: A
preliminary report. The Modern Language Journal, 72, 21-30. LLS, P

Th- primary research question of this investigation was whether a
relationship exists between field dependence/independence and learners'
performance on language tests of formal linguistic achievement and of
functional language proficiency in courses with these two different types of
orientation. A secondary question was whether learners' perceptions of the
foreign language learning process were related to the orientation of the
course and to their own degree of field dependence/independence. Ss were
students in second~quarter Spanish classes at two public midwestern American
universities. Spanish linguistic achievement, communicative Spanish language
pruficiency, and degree of field dependence/independence were assessed as well
as Ss ratings of the usefulness of various foreign language learning strategies
and resources. There were 72 students, 36 from each ciurse.

Field independence was found conducive to success on both formal
achievement and functional proficiency tasks, independently of the relatively
formal or functional orientation of the course.

Chamot, A. U., & Kupper, L. (1989). Learning strategies in foreign language

instruction. Foreign Language Annals, 22, 13-24. LLS
* This paper summarizes the findings of a three year project which

investigated the use of learning strategies by foreign language students and
their teachers, and suggests specific classroom applications for learning
strategy instruction. Three studies were conducted under this project: (a) a
Descriptive Study, which identified learning strategies used in studying
foreign languages, (b) a Longitudinal Study, which identified differences in
the strategy use of effective and ineffective language learners and analyzed
changes in strategy use over time, and (c) a Course Development Study, in which
foreign language instructors taught students how to apply learning strategies.
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Classroom applications discussed in the paper include guidelines for developing
students' metacognition and motivation through the identification and
discuscion of their existing language learning strategies, and technigues for
modeling and practicing additional strategies Fhat can help students become
more effective and independent language learners.

Collier, V. P. (1989). How long? A synthesis of research on academic

achievement in a second language. TESOL Quarterly, 23, 509-531. P
* To expand the current theoretical base in second language acquisition,

this article proposes nine generalizations on optimal age, Ll cognitive
development, and L2 academic achievement. These generalizations summarir= the
author’s and others' research on second language acquisition for schooliu,
purposes. In this synthesis, relationships among the following variables are
considered: first language acquisition, second language acquisition, student
age at the time of exposure to a second language, academic achievement (as
measured by standardized tests in all subject areas), membership in a languagz
majority or language minority community, and language(s) of instruction in
school. The five new generalizations presented at the end of the article,
which are based on research on academic achievement in a second language, merit
additional research to validate and refine them.

Ehrman, M., & Oxford, R. (1988). Effects of sex differences, career choice,
and psychological type on adult language learning strategies. The Modern
Language Journal, 72, 253-265. LLS, P

This study examined language learning strategies in relation to (1) sex
differences, (2) career choice, (3) cognitive style, and (4) aspects of
personality. 78 Ss took part -- 22 professional language trainers, 26 Foreign
Service Institute language instructors, and 30 Foreign Service students. They
completed the Meyers-~Briggs Type Indicator (MBTI) for psychological type
(personality and cognitive elements) and the Strategy Inventory for Language
Learning (SILL), a self-report survey of preferred language learning
techniques. Descriptive statistics were obtained through the SAS statistical
package for the MBTI and SILL results. Then the SAS general linear model
procedure was used to conduct analyses of variance, with MBTI preferences as
independent variables and SILL factor scores as dependent variables.

Women reported greater strategy use than men, and professional language
trainers used a wider variety of strategies than others. Various personality
types used different different language learning techniques, and career choice
as an influence on strategy use was more strongly supported than in earlier
studies.

Eiy, C. M. (1988). Personality: Its impact on attitudes toward classroom
activities. Foreign Language Annals, 21, 25-32. A/M, LLS, P

* This study investigated the degree to which students' persounality
characteristics influence their attitudes toward various learning activities in
the language classroom. The research study was conducted with a group of 125
students of Spanish at the university level. The hypotheses of the study were
that: (1) Language Class Risktaking positively affects attitudes toward
activities involving relatively free language use; (2) Langnage Class




Sociability positively affects attitudes toward activities involving the
sharing of ideas or "performing"; and (3) Language Class Risktaking and
Language Class Sociability nejatively affect attitudes toward highly-structured
grammar practice. Multiple regression analysis provided partial confirmation
of the hypatheses. The findings suggest the importance of taking personality
into consideration in language instrhiction.

-

Ely, C. M. (1989). Tolerance of ambiguity and use of second language

strategies. Foreign Language Annals, 22, 437-444. A/I, A/M, LLS, P
* This study developed a scale of tolerance of ambiguity (as an aspect of

personality or cognitive style) related to second language learning. The scale
was used to discover if tolerance of ambiguity influences students' use of
various second language strategies. The research was carried out with students
of Spanish at the university level. Multiple regression analysis provided
partial confirmation of several specific hypotheses regarding tolerance of
ambiguity. Strength of motivation, attitude, and concern for grade were also
found to influence use of strategies.

Gardner, R. C. (1988). The s cio-educational model of second-language
learning: Assumptions, findings, and issues. Language Learning, 38,
101-126. aA/I, A/M, P

* Au criticizes the socio-educationul model of second-language learning and
argues that the research literature does not offer strong support for it. The
present article responds to these criticisms, indicating where they are based
on invalid assumptions and/or a simplistic interpretation of the model, and
reviews research findings that attest to the validity of the model. It is
argued that Au's criticisms are valuable, however, in that they highlight
issues in this research area, and some of the ones that are believed to be most
important are then reviewed. )

Horwitz, E. K. (1988). The beliefs about language learning of beginning
university foreign language students. The Modern Language Journal, 72,
283-294. A/, A/M, LLS, P

This study attempted to determine the prevalence of certain common beliefs
about language learning among typical groups of language learners. Ss were 241
first semester language students of German, French and Spanish at university.
They completed the Beliefs About Language Learning Invcatory (BALLI), which
consists of 34 items designed to assess student opinions on a variety of issues
and controversies related to language learning. The similarity of beliefs
among the different target language groups is an important finding here. The
overall pattern of responses remained striking consistent across language
groups.

Kumaravadivelu, B. (1988). Communication strategies and psychological
processes underlying lexical simplification. IRAL, 26, 309-319. LLS

* Several papers have appeared on the strategies of communication vsed by L2
learners. However, very little work has been done to determine the underlying
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psychological processes that generate communication strategies (CS). This
paper assumes that any description of CS should be based on. a description cf
the procasses governing CS. The paper attempts to correlate CS with
psychological processes by analyzing interlanguage (IL) written discourse
produced by advanced Tamil learners of English as a Second Language. The
analysis aims at isolating instances of lexical simplification, identifying
co-relative CS and inferring probable psychological processes. The data chosen
for study show that the learners employed eight ~communication strategies
(extended use of lexical item, lexical paraphrase, word coinage, L1l
equivalence, literal translation of L1 idiom, Cl mode of emphasis, Cl mode of
linking constructions and Cl cohesive devices) corresponding to three
psychological processes, namely, (a) overgeneralization, a process in which
second language learners violate certain semantic/stylistic/collocational
restrictions, (k) creative transfer, a process in which learners seem to effect
required morphological and syntactic transformations to the items they transfer
to L2 discourse, and (c) cultural relativity, a process in which learners
appear to operate in the mode and sequence of thought patterns characteristic
of their native culture. In the light of these findings, probable implications
for second language learning and teaching are discussed.

Lennon, P. (1989). Introspection and intenticnality in advance second-
language acquisition. Language Learning, 39, 375-396. A/M, LLS

An introspective study of four advanced learners under conditions of
initial extensive expot wre to the L2 community was described. Analysis was
based on both written reports and interviews. A considerable degree of
concurrence was found both among subjects and between the writter. ard oral
reports. This provided some confirmation for the validity of the technique and
also suggested a commonness of approach among subjects to their learning task.

It was found that Ss initially adopted a strategy of listenin¢ similar to
that described by Wong Fillmore (1976) for young children. Subjects'
motivation was essentially to learn the language, and they did not fit into the
crude classification of integratively versus instrumentally motivated learners
very well. Ss were focused on communication rather than "correctness",
although they did receive limited error correction in the L2 community. Ss
tended to apply different production strategies under different circumstances
and reported that their language was very much influenced by the interlocutor.
They were aware of their own deficiencies and mistakes, and experimented in
production to seek out feedback and practice new linguistic items. Advanced
learner performance would appear to be characterized by uncertainty.

Long, D. R. (1989). Second language listening comprehension: A schema-
theoretic perspective. The Modern Language Journal, 73, 32-40. A/I, LLS

Applications of schema theory to L2 listening remain largely unexplored.
The purpose of the present article was to point out the need for research in L2
listening, to highlight recurrent themes in the literature on background
knowledge, and to show the probable importance of those themes to L2 listening.




MacIntyre, P. D., &'GarQner, R. C. (1989): Anxiety and second-language.
learning: Toward a theoretical clarification. Language Learning, 39,
251-275. P .

* Reviews of the literature on foreign-language anxiety show a considerable
amount of ambiguity arising from the conflicting results of past qtudles. This
study attempts to show that these difficulties can be resolved given an
awareness of the theoretical perspective from which this research has
developed. Specifically, it was predicted that anxiety based on the language
environment would be associated with language learning whereas other types of
anxiety would not show consistent relationships to performance Eleven anxiety
scales were factor analyzed yielding two orthogonal dimensions ¢f anxiety which
were labelled General Anxiety and Communicative Anxiety. It was found that
only Communicative Anxiety is a factor in both the acquisition and rroduction
of French vocabulary. Analyses of the correlations between the anxiety scales
and the measures of achievement show that scales of foreign-language anx.ety
and state anxiety are associated with performance. Scales of test anxiety,
audience sensitivity, trait anxiety, and other types of anxiety did not
correlate with any of the production measures. Finally, a model is propos::d
which describes the develoment of foreign language anxiety.

Moody, R. (1988). Personality preferences and foreign language learning. The
Modern Language Journal, 72, 389-40l. P, LLS

Participants in this study were 491 first and second year university
students of French, German and Spanish. They completed the Myers-Briggs Type
Indicator (MBTI) to assess personality. The results of these language students
were compared with a sample of 18,592 general college studeaws previously
tested. Among the language students, there were more Intuitive types than
Sensing types, and more Thinking types than Feelings types. Minor differences
slightly favoured Introverts and Perceptives. These results were consistent
with other studies of personality and language learning.

Neapolitan, D. M., Pepperberg, I M., & Schinke-Llano, L. (1988). Second,
language acquisition: DPossible insights from studies on how birds acquire
song. Studies in Second Language Acquisition, 10, 1-11. A/M, LLS

* * Research into general linguistic and cognitive processes in humans has
been aided by studies of analogous processes in animals. Studies on how birds
develop their species-specific song have been of particular interest to

. researchers seeking to identify critical variables and universals in first
language acquisition in humans. Because of recent studies on exceptional song
acquisition, that is, time-independent learning of second dialects or song by
birds Jenerally thought to acquire a single song during a limited sensitive
period, we suggest that there also exist significant parallels between human
second language acquisition and avian bilingualism. The purpose of this paper
is to highlight these parallels and to demonstrate that such interspecies
comparisons may provide new insights into the processes of second lanquage
acquisition.




Netten, J. E., & Spain, W. H. (1989). Student-teacher interaction patterns in
the French immersion classroom: Implications for leveis of achievement in
French language proficiency. The Canadian Modern Language Review, 45,

485-501. A/I, LLS

A study of classroom processes was initiated to shed some llght on the
question of the instructional processes which affect language learning. The
study examined the teaching style of teachers in elementary French immersion
classes. Students in three classes were given the Canadian Cognitive abilities
Test (CCAT) to measure English language scholastic ablllty and the Tourond Test
diagnostique de lecture to measure French language achievement. Teacher self- |
report data was also collected. TIwo of the classes departed from expectations
with respect to achievement levels, indicating differences in classroom
processes. Although the three teachers follcwed the same prescribed
curriculum, there were significant differences between the classrooms with
respect to teaching strategies used and the percentage of time spent on
different types of activities. Implications for high and low achievers as well
as language learnecrs in general were discussed.

Noels, K. A., & Clément, R. (1989). Orientations to learning German: The
effects of language heritage on second-language acquisition. The Canadian
Modern Language Review, 45, 245-257. A/M, P

This research was ccnducted in order to describe the orientations of
learners of German as a second language and to determine the relationships
between these orientations and the other social psychological aspects which
have been shown to be involved in the second language learning process. Ss
were 114 university students registered in first-year German classes. They
completed an orientation questionnaire and an attitude and motivation
questionnaire. Permission was requested for the experimenter to have access to
the students' inteiim marks.

fhe results gf the first factor analysis revealed the existence of five
orientations to second language learning. These orientations were related to
attitude, motivational strength, aspects oxX contact, and self-confidence along
lines that replicate and extend conclusions drawn from previous results. The
results of the second factor analysis and the multivariate analysis of variance
showed that Ss with a German-speaking background did tend to demonstrate a
higher 1nc1dence of contact, higher self-confidence, and a stronger endorsement
of the 1dent1ty—1nfluence reasons for learning German. They did not., Lowever,
evidence stronger motivation or bigher achievement. The results obtained for
students with a German family background were at variance with the theoretical
expectations.

Olshtain, E. (1989). Is second language attrition the reversal of second
language acquisition? Studies in Second %anguage Acquisition, 11,
151-165. A/M, LLS

* The study of language attrition, whether it is concerned with first or
second languages, focuses on the effects resulting from an individual's reduced
use of the attrited language. Such reduction in use can be due to a change in
the linguistic environment or to the terminatioa of an instructional programn.
In either case, some other language (or languages) is or becomes the dominant
one.
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The present article reports on a series of studies, all focusing on
individual attrition of English as a seccnd language (ESL) in an environment
where Hebrew is the dominant language. The px?dictor variables discussed are
age, sociolinguistic features, input variables, and linguistic variahles. The
attrition process atfecting English as a second language in a Hebrew dominant
context seems to exhibit two major trends of change in language use: (a) a
greater varialility in the application of peripheral and highly marked
structural rules, and (b) lower accessibility of specific lexical items. In
each of these trends one can identify a limited reversal of the acquisition
process, particularly with young children (5 - 8-year-olds) as well as a

_typological transfer process from the dominant language.

oxford, R., & Crookall, D. (1989). Research on language learning strategies:
Methods, findings, and instructional issues. The Modern Language Jouarnal,
73, 404-419. A/M, LLS, P

The purpose of this paper was to survey research on language learning
strategies (LLS), the behaviors used by learuers to move toward proficiency or
competence in a second or foreign language. The authors discussed research
terminology and methodology and looked in detail at LLS research itself, using
research methods as the organizing principle for the discussion. Finally they
summarized instructional and other issues, and commented on how LLS rescarch
might be improved.

oxford, R. L., Lavine, R. 2., & Crookall, D. (1989). Language learning
strategies, the communicative approach, and their classroom implications.

Foreign Language Annals, 22, 29-39. A/M, LLS
* The principles of the communicative approach to language learning and

teaching foster the use of appropriate, positive learning strategies.
Communicative principles and learning strategies, in combination, have puwerful
implications for the language classroom.

Oxford, R., & Nyikos, M. (1989). Variables affecting choice of language.
learning strategies by university students. The Modern Language Journal,
73, 291-300. aA/M, LLS, P

Two key research questicns were adiressed in this study. First, what kind
of strategies do university foreign language students report using? Second,
what variables influence the use of these strategies? Approximately 1,200
students of uaiversity language courses completed the Strategy Inventory for
Language Learning (SILL) and a background questionnaire covering sex, years of
foreign language study, elective vs. required course status, self-perceptions
of proficiency and motivation, and other topics. To understand the data, the
researchers (1) calculated descriptive statistics 3uch as frequencies to
determine overall patterans; (2) discerned the underlying factcrs on the SILL
through factor analysis; (3) determined the variables which had the greatest
influence on the choice of learning strategies through analysis of variance
{ANOVA) on SILIL factor scores; and (4) when necessary, conducted post-hoc testrs
to determine the precise contrasts in which the observed significance occurred.




Ss frequently reported employing strategies likely to be useful in a
traditional, structure-oriented, discrete-point foreign language instructional
environment geared towar3d tests and assignments. Strategies which involved a
concerted extracurricular effort to communicate in the new language or required
working independently on mnemonic or metacognitive aspects were mostly shunned

by Ss in this sample. Motivation had a pervasive influence on the reported use
of specific kinds of strategies, as well as on the degree of active involvement
in language learning as reflected in the overall frequency of strategy use in
general. Effects of sex, years of study and other variables on cho:ce of
language learning strategies were also demonstrated.

oxford, R., Nyikos, M., & Ehrman, M. (1988). Vive la difference? Reflections
on sex differences in use of language learning strategies. Foreign
Language Annals, 21, 321-329. a/I, A/M, LLS, P

* Sex has been omitted as a variable in most research on language learnirg
strategies. This is a serious omission, given that sex is typically a
significant predictor in other educational, psychological, and linguistic
research. This article reports on the few studies which have explored sex
differences in the use of language learning strategies. The authors of this
article speculate why females appear to use a far wider range of language
learning strategies than do males, and why social strategies -- which
contribute strongly to the development of communicative competence -- seem to
be more popular among womern than men. Research implications of the few
available findings on sex differences in strategy use are presented.

Padron, Y. N., & Waxman, H. C. (1988). The effect of ESL students®
perceptions of their cognitive strategies on reading achievement. TESOL
Quarterly, 33, 146-150. LLS

The sample in this study consisted of 82 students who were randonly
selected from the population of Hispanic ESL students in grades 3, 4 and 5 of a
public elementary school. They completed the reading comprehension section of
the Stanford Diagnostic Reading Test in January and again in April to determine
the relationship between the strategies cited by students and gains in reading
comprehension. They also answered the Reading Strategy Questionnaire.

Stepwise multiple regression was used to examined which reading strategies
significantly predicted students' posttest achievement, after statistically
controlling for students' pretest achievement. Students' perceptions of the
cognitive strategies they used had predictive validity for their reading
comprehension. Two of the negative strategies included on the questionnaire
were found to be negatively related to students' gains in reading
comprehension. These findings supported previous metacognitive research
conducted with monolinguals, which has found that lower achieving students use
less sophisticated and inappropriate cognitive reading strategies during
reading. The use of negative strategies by Hispanic students may be another
factor other than English proficiency that interferes with their reading
comprehension an¢ thus neqatively affects their reading achievement.
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Roller, C. M. (1988). Transfer of cognitive academic competence and L2
reading in a rural Zimbabwean primary school. TESOL Quarterly, 22,
303-318. A/I, A/M, LLS

* Evideiice for transfer of academic competence between Shona and English was
enxamincd to determine when instruction in L2 reading should begin for native
Shona speakers. Third-, fourth-, and fifth-grade children attending a rural
Zimbabwean primary school participated in the study. The children, who were
receiving reading instruction both in Shona and in English, were randomly
assigned to take one of four vocabulary tests. The tests, designed to examine
the transfer of academic competence, measured the effects of language (Shona or
English), translation (original or translation), and grade level. Analysis of
the data indicated that with the exception of the fifth graders, there was
little evidence of transfer of language skills between languages. The results
suggest that these children might benefit from a delay in the introduction of
L2 reading. The data are consistent with Cummins's (1285} transfer threshold
hypothesis and may explain the inefficiency of LZ reading instruction.

However, since the data reported in this study are drawn from a single case of
a single rural primary school, the conclusions must be regarded as tentative
and subject to replication.

Speiller, J. °1988). Factors that influence high school stuuents' decisions
to continue or discontinue the study of French and Spauaish after Levels
II, III, and IV. Foreign Language Annals, 21, 53 -545. A/I, A/M, LLS

* Although the number of public secondary school students enrolled in
foreign language courses increased by 5.8 percent between 1982 and 1985,
student enrollment in French and Spanish classes continued to decline
precipitously from Level I (first year) to Level V (fifth year). This study
addressed the issue of studeat retention in and withdrawal from French and
Spanish classes beyond the basic two-year high school sequence. The degree of
influence of 16 factors on the continue/discontinue Jecision was measured
through a Likert-scale questionnaire as well as through demographic data. Chi-
square testing, t tests, and comparison of ranks were utilized to determine the
strongest and weakest influences for continuing and discontinuing students.
Continuing students indicated practical, utilitarian reasons as prime
motivators for conrtinuing (enhancement of college applications and language
usage). Discontinuing students withdrew because of other courses that they
found more suitable and because of concerns about both the level of difficulty
of the following course and concerns about their present progress.

Spolsky, B. (1988). Bridging the gap: A general theory of second language

learning. TESOL Quarterly, 22, 377-396. A/I, A/M, LLS, ?
* This article explores the requirements for a general theory of seconc

language learning that can account both for the fact that people can learn more
than one language and for the generalizable individual differences that occur
in such learning. Such a general theory will be able to explain and describe
differences betwean second and foreign language learning, between learning for
general and special purposes, between formal and informal learning, and between
developing knowledge and skills. It will need to be precise and clear on the
nature of the goals and outcomes of learning and to recognize the. comnlexity of
the concept of knowing a second language, which can vary almost without
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restriction in both kind and amount. The model must be integrated and
interactive, to assume that all or many parts of it apply to any specific kind
of learning and that there is close interaction among the various parts. The
theory proposed allows for a formally valued eclecticism, provided by the use
of a preference model. This article considers the formalization of such a
model in an expert system and the more recent implications of the Parallel
Distributed Processing model. ’

Swain, M., & Lapkin, S. (1989). Canadian immersi-n and adult second language
teaching: What's the connection? The Modern Language Jwurnal, 73,
150-159. LLS, P

In this article, the authors® intent was to make two points that are
strongly supported by research from Canadian immersion programs. First, older
learners may not only exhibit as much success in learning certain aspects of a
second language as younger learners, but they can also accomplish this learning
in a shorter period of time than can younger learners. This point is
particularly pertinent to those concerned with adult second language learners.
Second, in this era of "communicative language teaching”, it is faulty to
assume that one accomplishes good language teaching by simply teaching content.
Integration of content teachiug and language teaching is paramount.

Thomas, J. (1988). The role played by metalinguistic awareness in second and
third language learning. Journal of Multilingual and Multicultural
Dcvelopment, 9, 235-246. A/I, A/M, LLS

* The study compares bilingual college students learning a third language
with monolinguals learning a second language. It also compares bilinguals who
have received formal classroom training in a language semantically related to
the target language with bilinguals who have informally acquired the related
language. The results indicate that English-speaking students with prior
knowledge of Spanish have an advantage over monolinguals when performing those
activities usually associated with learning French formally in a classroom.

The study further reveals that English-Spanish L‘®linguals who have received a
minimum of two years' foraal training in Spanish may have developed a conscious
awareness of language as a system that provides them with additional advantages
over bilinguals who have informally acquired Spanish at home. The results
provide evidence that developing siudents’ metalinguistic awareness may
increase the potential advantage of knowing two languages when learning a
third.

Vilke, M. (1988). Some psychological aspects of early second-language
acquisition. Journal of Multilingual and Multicultural Development, 9,
115-128. A/I, A/M

* In this paper some r2sults of a study of children's a~quisition of foreign
languages (in this particular case English) at an early ¢. 100l age will be
discussed. The study on which the paper is based has been conducted in formal
classroom Situations with children aged eight being expcsed to English for a
couple of periods per week and being surrounded by the language and culture of
their native country. Consequently, this is a case of foreign language
learning rather than second language acquisition.
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The focus of the analysis is the motivation of the learners aad the
sources of difficulties duriny the learning process.

The advantages of an early start with a foreign language are discussed:
the familiarisation with the linguistic properties of the foreign idiom at an
age when it is readily accepted; the beneficial effect upon the cognitive
growth of the individual; and the prevention of the development of ethnocentric
tendencies in later 1life. )

Since 1984 when the first generation of ‘'early starters' reached the final
yvear of their primary school, their attitude to English has been observed and
compared to the control groups who started English at a later age. In the
paper some findings of the observations are reported.

Yu, V. W. S., & Atkinson, P. A. (1988). An investigation of the language
difficulties experienced by Hong Kong secondary school students in
English~medium schools: II Some causal factors. Journal of Multilingual
and Multicultural Development, 9, 307-322. A/M

* There is considerable research evidence to prove that the English-medium
education in Hong Kong is ineffective for the majority of pupils, but hardly
any research has been done on the factors that lead to this phenomenon. The
present study is an attempt to examine some contributory factors.

118 subjects responded to a questionnaire designed to investigate the
subjects' language, educational and social background as well as their opinions
on the two languages and the medium of instruction. The responses indicated
that several factors contributed to the ineffectiveness of the English-medium
education in Hong Kong: the pupils' lack of exposure to English outside the
classroom; the absence of the Hawthorne effect previously shown to have
positive influence on new second-language immersion programmes; and the
possibility that the pupils suffer from 'subtractive bilingualism’, which
prevents them from learning the languages effectively.
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