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ABSTRACT

Annotations of ERIC literature on the learning
environment are presented in this document. Materials were selected
for inclusion from the ERIC catalogs Resour.es in Education (RIE) and
current index to Journals in Education (CIJE). The 10 publications
are as follows: "School 1Is for Teachers: Ennancing the School
Environment," by Buck Adams and Gerald D. Bailey; "The Copernican
Plan: Restructuring the American High School," by Joseph K. Carroll;
"Creataing Effectave Learning Environments for Disadvantaged Learners:
Implications for the Design of Educational Programs," by Shirley
Beard Colvin: "The Ecology of School Improvement," by Elliot W.
Eisner; "A Guide for Dropout Prevention: Creating an Integrated
Learning Envirorment in Secondary Schools," by Tocd F. Fennimore;
"Student Motivat.on," by Linda Grace and Robert L. Buser; "Expecting
Miracles: How to Develop a Learning Consciousness in High School
Classrooms," by Geery S. Howe; "Instructional Practices for Middle
Grade Students: Developing Self-Directed Learners, ' by Sara Lake;
"Instructional Practices in the Middle Grades: National Variations
and Effects," by cames M. McPartland and Shi-Chang Wu; and
"Cause-Rulated Impediments to Effective Study Practices," by Jdohn W.
Thomas, Robert G. Curley, and Amy Strage. (LMI)
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Adams, Buck, and Gerald D. Bailey ~School isior
Teachers: Enhancing the School Environment.”
NASSP Bulletn 73, 313 tlanuan 1989 44-48 F
8023,

1

In thisbreet artticle, Adams and Bailev assert that principals must
take L are ot their teachers to take care of their students. Utihizing
rewsarchon bureaucratic organizations. they pointoutthe inherent
conilict betw een schocls” institutional requirements and instruc-
tors” personal needs. Indeed, they sav, tea.hers commonly suiter
trom isvlation. disillusionment, and lack of respect. Their subse-
quent low morale atiects their ¢ lassroom pertormance, which at-
teets the education their students receive. .

By butlding teachers” selt-esteem, say the authors, principals
will enhance classroom learning. Repeated praise is a keystone to
enhancing seli-esteem: ~li teachers are bombarded enough with
positive, sincere, and specilic messages, those messages will
eventually be accepted.™ Such messages may consist o1 encourag-
ing notes. public recogmition, or pats on the back.

Principals should model seli-esteem by paying attention to the
image they project and how they teel about themselves. Adams
and Bailey also cite research that contrasts clan-like communities
_haractenized by two-way trust with authoritarian hierarchies that
shtle trust.

Teachers who are treated respectiully and sensitively are aptto
be efiective insructors. A school environment that is good tor
teachers s also good for students.

2

The Copernican Plan hopes to do for high school instructional
p.actices what Core nicus did for astronomy.

Carroll porns out thet high schools instructional structure has
changed hitde winee early in the twenteth century. Days are
dvided 1r.o seven classes of roughly fifty minutes each, and credit
1s awarded larpzty according to ime spent in classes. Instruction
typically occurs through lectures, supplemented by question-
answer sessions and homework. The average teacher has five
classes a day, each with about twenty-five different students.
Hence. individualized attention 15 impractical.  Students learn
perhaps seven subjects simultaneously and must file in and out of

Carroll, Joseph M. ~The Copernican Plan. Restruc -
tuning the Amenican High School.” Ph De’ a Kap

pan71, 5 January 1990): 358-65. EJ 400 584.
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nine ditterent locationsinlessthan seven hours. “Atnoothertime,”
Carroll asserts, =1~ anyone placed In such an impersonalized,
unproductive. irenetic environment.”

The Copernican Plan attempis to redress the fragmented nature
of high schoo! instruction by oifering intensive instruction, Stu-
dents take their courses sequentially rather than simultaneously.
They enroll in only one or two major classes at a time, with the
classes meeting for either two or four hours each moining

The more intensive classes oifer several advantages. Since
mstructors teach only one or two classes at a time rather than ive,
they canbetter prepare for avariety of activities, including complex
ones that are not amenable to fifty-minute time siots. Even more
importantly, according to Carroll, the longer classes reduce the
number of students ateacher interacts with during aday and makes
truly individualized instruction practical.

Carroll also proposes changes in how high schools award
credit.  Students under the Copernican Plan do not receive
arades-they undermine collegiality, according to Carroll-and in-
stead receive credit toward graduation upon demonstrating com-
petence in their c.asses. Five aiplomas are available vnder the
plan: academic honors, academic, occupational honors, stan-
dard, and completion. The more prestigious diplomas, of course,
require more credits.

The Copernican Plan encourages student independence, says
Carroll. Atternoons are devoted to music, physical education,
preparation or study periods and most importantly, seminars.
These seminars offer students an opportunity to integrate their
knowledge while discussing particular interests or issues. Acerain
number ot seminar credits are required for graduation and are
awarded only for participation and leadership, not simply atten-
dance. Indeed, Carroll argues that the Copernican Plan offers high
«chool students the more adult environment that they require.
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Colvin, Shirley Beard. “Creating Effective Learning
Environr ents for Disadvantaged Learners. Implica

tionstor the Designof Educanonal Programs.” Paper
presented at the annual meeting of the American
Educational Research Association, New Orleans,

Lowssiana, Apnil 8, 1988, 14 pages. ED 293 969.

This brief paper addresses minority students” low achievement
in school and links it 1o other problems, particularly unemploy-
ment. Minonty students’ problems, according to Colvin, are best
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understood by considering their total environment, including the
schools” and students’ physical, social, cultural, and psychological
chmate. She studied, i their school, home, and neighborhood,
two black male high school students with low basic skills betore
recumniending how to improve their learning environments.

Colvin argues that such students require excellent teachers, a
lotof individual attention, and an ample array of resources such as
otfsite workstudy positions  Their support network might include
supervisors at such jobs as well as professionals from the social
services  Increased comtacts with parents, inclucing home visits
and parenting classes, wwould alsoenhance students’ breader socjal
environment.

Such changes cannot occur until school protessionals are more
aware of minority students” special needs. Colvin advocates
further education, inclnding inservice training  Staff members
cauld act as advocates for particular students by interacting with
them outside oi class. keeping aweekly log on their progress, and
meeting with other professionals to discuss the students’ progress.

In sum, meeting minority students’ special needs requires a
major commitment from educators. Failureto meet thischallenge,
Colvin concludes, will mean that “society may continue todeterio-
rate.”

4

Eisrer’s recommendations for improving the school environ-
ment are based on extensive qualitative reseaich. The study
shadowedhigh school students andteachers in four California h,gh
schools for more than 1,600 hours.

The obsenations and interviews uncovered several problem-
atic features of secondary schooling. Veachers complaned of
having little power outside the classroom and of being ssolated
fromotheradults. Students, too, seemed tu suffer from educ ational
fragmentation. They had difficulty relating subjects to each other,
and the rewards tor learning were more extrinsic than ntrinsic.
Students also made a sharp distinction between life-relevant and
schoual-relevant learning. They seemed to feel that school was a
boring 1ask of litile practical or immediate utility.

The author proposes several steps 1o defuse these problems.
Allowing more discretio. to students in selecting therr subjects
would “give students opportunitiesto pursue intellectual and artis-
tic interests without penalty,” even if those intaiests led away from
the traditional curricu' m. Building bndges between subjects
rather than segregating them would equip students 1o use what
they leam to meet the demands of life.” Closer reiat:onships
between pupils and staff would partially counter the socral frag-
mentation in siudents’ home and communities.

Eisner also recommends pedagogic al chaages. He would offer
teachers more opportunities for improvement and evaluation.
Studer.i evaluation should be broader in concert with a more
balanced curriculum sensitive to individual students’ mterests.

This linking of evaluation with curnculum reform supports
Eisncr’s assertion that school reformcannotbe adopted precemeal.
“If significant changes in our schools are o occur, our educational
system needs 1o be viewed as a whole, as an ecusystem of mutual
dependence.”

Eisner, Elliot W. “The Ecology of Lchool Improve-
ment.” Educational Leadership45, 5 (February 1988):
24-29. El 368 822.

RIC

Aruitoxt provided by Eic:

Fennimore, Todd F. A Guide for Dropout Preven-
tion- Creating an Integrated Learniny EnviTheron-
ment in Secondary Schools. Columbus, Ohio: Na-
tional Center for Research in Vocational Education,
1988. 168 pages. ED 298 323.

S

As ity title suggests, thss book offers numerous and detailed rec-
ummendations for creating school environments that will keep stu-
dents from dropping out.

Fennimore suggests that dropout prevention begins with torm-
ing a community task force of about a dozen people. This group
should derine the problem in its school and community, set goals
10 solve the problems, and establish objectives that will serve to
meet those goals. These objective> will, of course, be more

numerous and complex when the target population 1s heterogene-
ous. Teenage mothers vall require difierent services than students
with poor English-sgeaking skills, for example. The objectives
should not exceed the schou!'s resources, and they should be im-
plemented slowly to avoid alienating teachers. The task force
should work with enthusiastic nstructors, and 1t should monitor
and evaluate the program once 1t 1s implemented.




Most ot the book 1s devoted to discussing particular strategies
tor reducing dropout rates.  Enhanaing student selt-esteen s
cntical to many of them. Fenmmore advocates schools that
resemble collaborative work environments where students have
considerable imitiative.  This entails less hierarchy, less subject-
. matter specialization. ard more attention 1o stucdents” indn rdual
devres. At-risk students in particulai require supportive teachers
and immediate rewards to avoid the trustration that leads to
Ieaving school. Admunistrators should not punish them by plac-
i them with vounger students or by suspending them from
schuul. Peer tutoning and cuunseling is a cost ettective alternative
to such traditional and punitive measures.

Aninnovatinve cuificuluni can abo aid students who are .oone
1o drop vut Quest National Center of Columbus, Ohio, teaches
shatis tor adolescents. The unit treats such topics as recognizing
and accepting ones” emotions, resisting peer pressure, and linking
iassroum fearning with personal develupment  The Sequoia
Un.on Schuul District uf Califormahas a program that is mure job
uniented and Links two high schools with  thirty five high tech
culipanies, Intensive traming in English. math, and science i
coupled with hands un jub expenence supplemented by career
planmng and contacts. Nineteen of every twenty students who
complete the coarse ot study find work

Fennimure propuses several structur . changes. Flexible dady
and annual sc hedules canmake timshing school much more con
vement 1of students with children. Longer class periods for at rish
students encourage more intense and varted learning. Several
schuuls have sipnificantly reduced truancy simply by monitoring
attendanue mote carefully. Schuul-based health Jinics, though
often controversial, have been very eftective in cutting student
pregnancy rates.

Grace, Linda, and Robert L. Buser.  Student Moti-
vation.” The Practitioner 14, 1 (September 1987):
1-12. ED 286 284.

Manv factors affect students” desire to learn, say Grace and
Buser. School-related variabies include teachers” effectiveness,
classroom attractiveness, and the degree 1o which students feel
sale and important in the schuol environment.

schools, then, have a lot ot control over students invinvation,
even students whose basit needs are not being raet in the home.
Grace and Buser stress that individu if student difterences must be
considered, and that teac hers cannot simply use une approach for
everyone. Individualized, clearly identified goals that wan be
accomplished in incremental steps offer students opportunities 1o
succeed often and un their own terms. Skilltul teachers will also
caretully help students overcome particular fearming barners,
such as the tear of embarrassment, and will use a vanety ot
rewards for achiievement.

The aathors provide descriptions of several programs that en-
hance student motivation. Boise High School in Idaho has o
Postive Attitude Toward School and Selt program to improve
students selt-esteem and seli-awareness. The classes are tasght
by teachers, counselors, adnunistrators, school sucial warkers,
and psychologtsts in a variety ot contexts. They instruct student-
ontopres hike goal-setung, prublem-soiving, and personil Lo,
munic ation.

Decatur Fublic School in 1llinots has a program be i sest
minonty students in post-hugh school education that is tunded by
the state board ot higher education and operated by Richlend

ERI CCommunny College. Participants are paid to atiend class for
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twenty hours a month where they workon basee English, math, and
reading skils and prepare to take a cullege entrance exam. Minor
ity guest speakers regularly discuss how they used education to
achieve success,

Develop a Learming Consciousness in High School
Classrooms.” Social Studies79, 5 (September-Octo-
ber 1988): 228-31. €] 379 343.

7 Howe, Geery S. ~Expecting Miracles: How to

Howe opens his briet essay on motinating students to learn by
recounting his early expenences as a high schoul history teacher.
He began confidently with caretully constructed lectures that
summanzed what he learned in his college courses. Despite this
knowledge and considerable enthusiasm, the lectures fell flat.
Students did not take nutes, and they did not seem interested in
what he had to say.

Howe s ditticulties prumpted him to recall that he first became
interested inhzion y through reading histoncal fiction, notdry texts.
He begar: using a more biographical approach in his lectures and
presented histonical subjects as people who had struggled with
concer s his students were tanuliar with, Betore discussing Alex-
ander the Great s histe scal accomplishments, tor example, Howe
detared his tormative relationships wirs his parents.  Hence,
students “saw that history was abuut geople just like themselves,
who dealt with all sorts ut problems and ~ough' the best sulutions.”

He also 1ound that he could cunv e siudes . that studying
history was practical. Listenuag to * w6l Public Radio ond
reading newspapers helped him to rewate hustonical end contempo-
rany events and prumpted his stud nts to theaik about how people
have influenced history.

Creating an active learnir: , *nvironment, Howe concludes, re-
quires attention to process is well as product. The goal is not so
much to impart particul- <nowledge, but to create a learnirg
consuiousness that is furanental to education and 1o life itself.

® Lake, Sa- a. Instructional Practices for Middle Grade

O Studerts: Developing Self-Direcied Learners. Sac-
rame.», California: Caluornia League of Middie
Sch »ls, 1988. 20 pages. ED 304 232.

Lake’s briet m snograph begins by citing research emphasizing
the importance . keaching students how to learn independently.
They should b+ able to set goals, apply skills to meet those goals,
and apply ev. uatiun standards to hose goals. Developing self-
directed e 1 .ers is particularly important in a rapidly changing
society, s-,s Lake. “Facts learned may become obsolete, but
Knowing ‘ow to learn” will not.”

Midh . srade students typically undergo several transitions that
mahe «clf-directed learning challenging. They are undergoing the
ng s of pubesty, switching their sucial allegiances from parentsto
pr =15, and developing minds capable of abstract thought, includ-
. e antruspective skills needed for evaluating moral questions.

Teachers can address these ciildren’s needs by meshing in-
aruction tu their developmental level. A variety of brief, often ma-
nipulative activities fits with middle grade studenis’ rapid state of
physical develupment, for example. Prompts such as interpretive
questions may stimulate students to uperate at higher cognitive
levels and encourage their growing capacity for reflection. Asking
students to assume more responsibilities will enhance their sense
of Lonfidence and validate their iacreasing need for independence.
Furnung learning teams may kuild the sudial skills of more reticent
students and stimulate all pupus to work harder to avoid disap
pointing their peers.
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Lake argues that selt-directed learning rcquires innovative

teaching styles. Instruction should frequently include questions
and discussion, individualized attention, and pee tutoring both in
pairs and in larger groups. Student projects, notes Lake, “put
students i1 <entrol of their own learning and emphasize skiils ot
planning and time management,” certainly skills integral to selt-
directed learning. Students will also be more motivated to learn if
they are involved in classroom planning. Lake notes that this can
include everything from asking them to choose their own term
paper topics to inviting them to do curriculum planning.

McPartland, James M., and Shi-Chang Wu. Instruc-

9 tional Practices in the mMiddle Grades: National
Vanations and Ette~ts. Balumore, Maryland: Center
for Research on Elementary and Middle Schools,
1988. 29 pages. ED 301 321.

McPartland and Wu are concerned that middle grade students
are not learning the skills needed to cope in a soc.ety with fewer
external regulations on behavior. A more open sodiety, they say,
requires people competent in areas such as reading compreher
sion, problem-sol ing techniques, and critical thinking skil.s. Y.t
middle grade teachers are often well trained in neither their su.)jeut
matter nor in interpretive thinking, and classroom activities often
consist of a tedious “s2quence of predetermined steps.”

The authors use data from the 1985-86 National Assessment of
Educational Progress tudy of science and mathin grade " to deted:
classroom factors related to student mastery of higher order,
interpretive skills.

The national report does not reveal simple solut'ons tu the
problem of teaching complex interpretive skills. Classroum sui-
ence experiments and, to a lesser degree, the us- .f sped.alized
science teachers are related to higher order skills in sciznce. Like-
wise, specialized math teachers tend to be more effective than thein
less trained counterparts In both science and math, however,
such factors are dwarfed by environm: .:al ones, such as student
background and school demography

The study, though far from conclusive, suggests 1o the they
remark, “along with activities or lessons that will accommodate
such expertise and style.”

Aruitoxt provided by Eic:

Thomas, Jehn W.; Robert G. Curley; and Amy
Strage. “Course-Related Impediments to Effective
Study Practices.” Paper piesented at the annual
meeting for the American Educational Research
Association, Washington, D.C., April 1987. 49
pages. tD 292 811,

1C

The authors begin their paper by arguing that calls tor ligher
standards 1n schools tend to be simphstic. Ambitious solutions
should not be applied until more 1s known about the variables that
affect student performance. The authors” two-year study of more
than twenty junior high, high school, and college social science
courses is an attempt to evaluate these variables, particularly the
relationship between course characteristics and autonomous learn-
ing activities.

Numerous statistical analyses, presented in both the text and in
tables, ilustrate the compiex relationship between instructional
techniques and effective learing. Among the more salient und-
ings discussed s that increasing students intormation load appar-
ently does not prompt them to engage In a greater number ot
ledrning activihies ur to separate important trom unimportant
infurmation. Students faced with more work, then, tend to stick to
old study techmques, glthuugh the provision ot learning supports
may lead them to be more innovatve and ethicient. Likewise,
competitive grading generally does not prompt students to study
more effectvely. Indeed, high school students tend to engage in
less construchive mental processing when taced with competitive
grading practices.

Jur.or high students faced with increasing demands for rote
processing are hkely tu engage in mure rote study activiues, such
as rereading, copying nutes, and rehearsing. When asked to do
wwre analytical work, however, junior high students generally
esthew the abstract study activities necessary tor such work.
Indeed, requesting that students engage In more integrative or
inerpredive activities tends 1o decrease their selt-regard. The
authors wonder if jumor hugh and high school students are so
frequently unnerved by such demands because they are more oiten
asked to repeat information than to analyze or understand i,
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