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APPENDIX ¢

LETTER TO PARENT EXPLAINING "HOMENOTE"

March 13, 1990

Dear Parents:
This is the first copy of your child’s “homenote."”

As explained before, this is a weeklv writtien
communication linking the Diversified Cooperative
Training teacher, the English-teacher, and the
parent. The form is self-explanatory.

Piease sign and return by your child, and if you
have any questicas concerning the student’s
progress, please call me {482-96052 or 'stop by my
office ¢(8:00 a.m. until noon) and 1“il explain
them. These notes wiil be sent home for
approximately 10 weeks so that you may see growth
in your child’s academic scores.

Thank You for 'wvour interest!t!i!

Sincerely,

Linda D. Basford
DCT Coordinator

0
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DELINEATION OF RESPONSIBILITIES LETTER
l}
March 13, 1990

. Dear Parents:

The Diversified Cooperative Training Consultation Program
wili pegin Thursday, March 13, 1990 and conclude Wednesday,
May 23, 1990. The object is .o help students improve thelr
grades and become more successful through parental
involvement and teacher cooperation/consultation. You are
encouraged to help the student set up regular study times,
ask to see homework, and to offer assistance in completing
assignments and studying for tests. I realize your schedules
do not always match since your child does have a Job, but I
trust that you will work with me toc provide the necessary
help. The effort by parent and child should reflect
improved grades at the conclusion of the project. Listed
belcw will be areas of responsibiiity for parent, child, and
teacher.

PARENT:

The parent agrees to assist thelr child in any way
pcssible In completing assignments and studylng for tests.
Every Tuesday your child w:1l recelve a "homenote" frcm me
and his English teacher. The parent will sign the note and
make necessary remarks and have the student to return it to
school.

CHILD:

The child is responsible to bring home on Tueaday the
“homenote* from his English/BCT teacher for his parent
signature. They will discuss and make notations on the home
note as necessary. Your child will be awarded peints (l.e.,
2 polints for positive home note, 1 point for negative home
note, see sample attached) and this will be 25% of the BCT
class grade each six weeks. Dates for home notes are:

March 13, 20, 27, April 3, 17, 24, Ma» 1, 8, iS5, 22.

TEACHER:

I agree to provide homenotes for your child every
Tuesday. I will record all returned ocnes. I will monitor
your child’s progress in the DCT class as well in the
English class.

I-antic! te and encourage communication from all
parents. Ple =2 feel free to visit our school or call
482-9605.

oy




I wish to thank all concerned parents for thelr
involvement in the Program and extend my best wishes and
good luck for the next 14 weeks.

‘incerely,

Linda D. Basford
DCT Coordinator
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APPENDIX G
MID-TERM LETTER AND QUESTIONNAIRE
April 9, 1990
Dear Parents:
Congratulaticns!!{! The Diversified Cooperative Training

Program is now at the halfway point and ail parents and
students who have been -participating deserve a big round of
applause. The students have been reportedly improving their
grades as wel: as their self-esteem through the enhancement
program conducted by the DCT instructor.

Once again, we wish to thank you for your participation in
this project. The students are encouraged and supported by
your involvement. We expect that your continued support
will allow the next six weeks to be as successful as the
first six.

Flease take a moment to complete the enclosed questicnnaire
and have your child return it in this week’s homenote. This
questionnaire will allow us to evaluate the project so far,
and make changes where approprlate based upon your input.
Thank you very much.

Sincerely,

Linda D. Basford
DCT Coordinator
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MID-TERM QUESTIONNAIRE
94
Do you think the Cooperative Consultatlon project is

helping your child?
yes no

If vyes, how?

Do you have a better understanding of what yocur child is
doing in school?
yes no

In your opinion, do the homenotes Seem to help lmprove
your child’s grades (English and DCT)>?
yes , no

Do you feel you are helping your child by being aware of
his academic achievement?
yes no

Do you believe there has been any change in your child’s
self-esteem during the last few weeks?
ves no

Have you noticed a change in your child’s study habits
since being Involved in this project?
yes no

Are you having any problems in agsisting your child in
improving their grades, and hcw may we help?
yes no

Comment :

Have you noticed your child’s attitude toward school
and school work Improving?
ves no

Dz you feel you have made a dlifference In the surcess
of your child in the Project?

yes no

What changes can we make in the project to make the
next six weeks work best for you and your child?




95

APPENDIX H
REVISED HOMENOTE,PAYCHECK SCHEDULE

March 29, 1990
Dear Parents:

Please sign the “homenote* and have your student return to
me. At this time certain revisions will need to be made
concerning the form of the progress report of these grades.

Since there was dupllcation with the "homenote" and the
student “paycheck®, we will be sending out a *homenote” one
week and a student "paycheck® the next. Please slan the one
you receive and have your student return to me.

Please note there is a place on. the "homenote” this time for
you to make comments about your son or daughter‘s progress.

Parents report they like getting frequent progress reports
especially since it is so close to graduation.

Only eight weeks to go;.continue to encourage your child to
keep up their grades. Thank Yyou for your concern.

Sincerely,

.Linda BD. Basford
DCT Coordinator

Revised scheduie:
Homenote, March 29, Thursday
Paycheck, april 5, Thursday
Homenote, April! 19, Thursday
Homenote, April 26, Thursday
Report Card, May 1, Tuesday
(please s8ign and return to me)

Homenote, May 8, Tuesday
Paycheck, April 15, Tuesday
Homenote, May 22, Tuesday

103
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APPENDIX I

POST-LETTER AND QUESTIONNAIRE TO PARENTS

May 25, 1990

Dear Parents:

Congratulations are In order for all those parents and
students who partlicipated the last twelve weeks in the DCT
Consultation Program.

Although at .imes enthusiasm was low, there were many
students who succeeded in Improving their academic
achievemer.t and made higher grades. Without the cooperation
and suppo—-t of parents, thls project wculd not have been
successfuir. AS soon as class grades are avallable, I will
send you a copy SO you may compare vour child’s grades
before and after the project. 1 antlicipate that many of you
will be pleased with your child’s growth.

when this project began, it was intended to improve your
child’s academic achievement and to Involve parents in their
child’s schooling. I think all the Students who
participated appreciate what they were able to accomglish.
They also were pleased to have thelr parents work with them
as partners in this project.

I wish your graduating senior the best of luck in the future
and it is my desire for them to be *the best they can bet tt®

Once again, I wish to thank all who participated. Please
take a moment to complete the Final Questionnaire and mail
to me in the Stamped, self-addressed envelope so that I may
evaluate your input regarding this DCT Project.

Thank you very much!

Sincerely,

Linda D. Basford
DCT Coordinator
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FINAL QUESTIONNAIRE TO PARENTS

Do you think the DCT PrQJect helped your child?
Yes ___ no

Do you feel you have better communicatlon with the
school through thls method?
yes no

Did you enjoy helping your child with this project?
yes no

Would you like to see the Project continue next year?
yes no

-

Were directions and information provided to you clear
and helpful in asslsting your child in his/her
assignments?

yes ne

Comments:

Have you noticed your child’s attltudes toward school
and school work improving?

yes no

————

“Comments:

Do you feel you made a dlfférence in the success of
your child in improving academic achievement?
yes no

Do you feel the Project made a difference in lmproving
your child’s self-esteem?
yes no

Would you have liked to have been more involved in
vour chl[d's school Ing?
’ ves no

10. The DCT Program will sponsor a celebration luncheon on

Monday, May 28, 1990 at Tony’s Restaurant, between 11:45
a.m. and 1:00 p.m. All those who participated In the
DCT Project will be invited to share lunch with us.
Would vou be able to attend?

yes no

105
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APPENDIX J

INDIVIDUAL PRE/POST COMPARISON LETTER

June 1, 1990

Dear Parents:

Below you will find information regarding your child’s
progress before and after the DCT Project.

Start of the Project:

English Grade

DCT Class Grade

Sel f-Esteem Rating
Overall Grade Point Average at M.H.S.

Conclusjon of the Project

Engl ish Grade

DCT Class Grade

Sel f-Esteem Rating

Overall Grade Point Average at MHS

There was a possibility to take to you 10 weekly homenotes.
You and vour child completed and returned
homenotes.

If you have any questlions regarding the above Iinformation,
please fecl free to call me at 482-9605.

Thank you for your Suppcrt.

Sincerely,

Linda D. Basford
DCT Coordinator
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APPENDIX K

SELF-ENHANCEMENT PROGRAM FOR SECONDARY STUDENTS

107
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THEME ONE
- BUILDING AN ENVIRONMENT OF POSITIVE SUPPORT

This will begin the process of gettlng Into oneself.
These strategles help the student become aware of himself In
different dimenslions. They indicate to him things ln his
l1fe that make him proud. He sees that he surely has had
some Successes. He becomes aware of some of his deeper

feelings and values.
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Directions for the teacher:

Discussion in class. Three questions to be asked of an
indiviaual s

1. How do we know who Is a slonificant other?

2. How'do we measure the self?

3. What forms the link between others and tne self?
REFERENCE SET (Kemper, 1981)

The Reference Set is the sum total of others, in and out
of role sets, present or absent, real or imagined,
individual or group, normative, ccmparative or audience, who
exerclise influence over the individual. The reference set
constitutes the cast of characters-—-the significant
others--whom the individual takes into account when he acts.

By definition the reference set is the individual’s
major source of his self-conception.

Whether by reason of time or social structure, each
person obtains a particular body of others whose opinions
and behavior are especiaily important to him and from whom

he ger certain notions about himself.

The student will need to complete the follcwing

sentences.
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REFERENCE SET

Directions: Considering yourself as you are today--the
positions you hold, the relatlionships you nave
with others, the things that best describe and
are most characteristic of you--who are the
specific persons. figures, and qgroups both
past and present that have influenced ycu, who
are important to you and have helped to make
you the kind of person you are?

OO~ W~

. .

i0.
1.
12.
13.
14.
15.

Please rank order the ten most important.

COVUMOM~O U WD —

—
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For the teacher:

In order for the instructor to carry out a comparative
analysis of the impact of different types of others on the
self, the reference set could be standardized for each
student -

Four persons of major roles in thé student’s social
space can be obtaired by asking the student to rank order

the ten most important persons in his life.

FREQUENCY OF MENTION OF IMPORTANT PERSONS

Person Number of Mentlions Rank
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SELF CONCEPTIONS'

o

For the purpose of this study, the self is\{d’dé’;ined as
the material which is accessible to the person which
pertains to himself.

Checklists require the individual to respond in terms
of categories which may not be his own. Open-end
self-description technique allows the student {o produce
responses containing a minimum of investigator bias.

The sel® is measured as a set of responses to the question,

“Who Am I?¢

(Kemper, 198:.




Directions:

105
SELF CONCEPTIONS
There are twenty numbered blanks below. Please
wrlte answers to the simple question. "Who Am

I?" in the blanks. Just give twenty di fferent

answers to this question. Answer as If you
were giving the answers t6 youreelf not to
somebody else. Write the answers in the order
that they occur to you. Don“t worry about
logic or “"lmportance." Go along fairly fast,

for the time is limited.
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EXPECTATIONS
Members of the reference set could Serve three
functlons:
l. as a source of norms
2. as model or standard

3. as audience

Only the norm—sg:tlng function will be Investigated.

The expectations wiil be assumed to represent a sample
from a domain of normative demands that might be made of
students. One can conclude that expectations for qualities
such as those in the list will constlitute a sultable ground
¢or viewing oneself from the prespective of the other in the
symbolic interactive process. Thus the self which the
individual cognizes when he answers the .question, “¥Who am
i?% ls =function of his viewing himself in terms of the
expectatlions of significant others. To the extent that the
others are signiflicant in a positive way, the individual
should become more or less what they want him to be.

Students will be asked to respond to the following

question:
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"To what extent does your ( PR ¢ > ( ) ( ) feel
you should achieve or possess each of these
characteristics?" Students will answer for each of the
standardized reference set members—- ~- his
perception of the degree to which that other expect him to
achieve or to possess each of the following 10
character.stics:

To a He Doesn‘t
Great Extent Scmewhat Care

I Don‘t
Know

Good grades

2. Good financlial Judgment
3. Good Jjudge of character
4., Vell-paying job

5. Prestige in the community
6. Belng well-llked

7. Vigor, energy and stamina
8. Strong desire to get

9. Honesty with oneself

10. Perseverance

(Kemper, 1981) '
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To the teacher: 108

* The following quesfionnaire could be used by secondary
teachers to gauge a student’s first thoughts and feelings
about himseif or herself. These are intended to stimulate
responses about the concerns and attitudes shared by all

Students.

Contended answers from 16 vyear olds are:

Sentence beginnjng Answer

The following are some examples of disturbing
answers:

W N

B

(Maron, 1980)




PERSONAL TIME LINE 109

Discuss the many different personal experiences that make up
individual lives. Let students recall significant events that
influenced or affected their own 1ives--experiences that, at the
time, Involved thelr feellngs and attitudes about themselves.
Then have the students record the events--both positive and
negative--along either side of a vertical line which represents

their individual life span from birth to present. (See sample

.‘
-.-——

N
J ﬁ\gg i§§§§£§§ § 35

Draw a horizontal line in the center of a piece of long

paper in pencil or ink. The line should extend from about one
inch above the bottom edge to two inches from the top--allowing
space for the title and the student’s name.

Beginning at the left, with birth, work along the line to
the present time. Chronology is not too important. It may be
necessary to stimulate the class’s thinking by indicating some
Qf the more common experiences, such as learnring to talk and
walk, starting school, childhood diseases, sgecial gifts,
injuries, hospitalization, illnesses, gefting glasses, Boy and
Girl Scouts, Little League, losing pets, deaths of relatives,
new prothers and sisters, etc.

This time line can serve as a subtitute or a preliminary

out]line to an e'.tobiography <(Canfield, 1976).
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GUESS WHO I AM? -

This lg a getting-to-know-you activity to be
used as a get-acquainted activity or a
gettlng-to-know-you activity later in the vear.

This focusez everyone“s attention on one person in

a healthy way.

Have students write out some blographical
information that describes them but does not make
it too obvious whe they are. Include such things
as hobbieg, talents, major trips they have taken,
unusual things about their xamliy and so on.

When each persc: has done this, collect the
cards and read them to the class while they
attempt to guess who is belng described.

»

Teachers: include a card of your own!

(Canfield, 19763




WHO AM I QUESTIONNAIRE

Fill out the following questionnaire.

(This questionnaire will be kept confidentlial, unless you

wish to discuss the questions in small groups.>

In general, school is...

My best friend is...

The thing I like best about my class is...
I don‘t like peopie who...

I like people who..

I‘'m at my best when l...

Right now I feel...

People 1 trust...

NS « « IRE S S o SR ) B S VR AV

The best thing that could happen to me is...

[
o
.

When 1 don’t 1ike something 1‘ve done I...

—
—
.

Wwhen I like something I‘ve done I...
12. When I1‘m proud of myself 1...

13. I’m very happy that...

14, 1 wish my parents knew...

1S. Someday I hope...

16. 1 would like to...

17. Flve adjectives that describe me are...

18. Three things I want to becorie more of are...

(Canfleld, 1976
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For the teacher:

Once the students have done sentence éompletlon as a
starting polnt, you will want something you can put a few
flgures to.

The sort of questionnaire followlng could help you see
how your students’ self-resgspect compares to other students
of a similar age and would also give you a first Impression

of your students’ feelings.
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QUESTIONNAIRE

113

Very
Excellent Good

vetter than
tost

0.K.

Not
Go.d

Belng good at asports
Undecrstanding somethling new

Making friends easily with
my cwn sex

Sotving problems

... Having bralns to get 2

+*  good Job

Belng able to read well

Being a good slze and bulld
* for my age

Remember Ing what I/ve
learned

Letting others have thelr
own way sometlc2s

Having nice ciothes
Leacrning math qulckly
Being a good student
Belng a leader

One to get things started .
with my own sex

Listening to what others
are saying

Being <ood looking

Makling other people fee!
good

Belng active iIn soclal
events

writing creatlve stocles
and poems

Being & good_athlete
Getting along with others

Having plenty of triends

ERIC 121

r
Full Tt Provided by ERIC.
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Note to teacher: thls questionnalre can help show your

students current feellings about themselves...

“I‘M A PERSON WHG..."
QUESTIONNAIRE

VYery much A little
like me l1ike me

Not llke
me

I'm a '.erson who has many frlends
I‘m a person who needs a lot of help

I‘m a person who usuaiiy does well
at school

I‘m a person who has trouble golng
to sleep at night

I‘m a person who shows 1 am bothered
when I lose a game

1‘m a person who feels I have to flgure
out my own problems

I'm a person who Is good at a lot of
things

I'm a person who usually fzels well

I'm a person who can’‘t do anything
very well

1‘m a perscn who Is punished a lot
for little things
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SUCCESS FANTASY

This !s a technique that is extremely useful. This
particular fantasy is ¢asy, fun, and nonthreatening. A good
warm-up for the next activity--Success Sharing.

Ask the students tc close their eyes. Suggest that
they open and close them several times in order to become
comfortable having them ciosed. Ask them to imagihe that
there is a motion picture screen in front of their eyes and
that they can recall thelr past and project it onto the
screefi.

Have them think back to a really happy day wnen they
were between six and ten years of age. Ask them to see
themselves waking up in the bedroom they slept in at that
time. Can they remember whether they had a single, twin,
bunk bed, or couch? Did they share the rcom with anyone?
The bed? Ask them to look around the room and see the other
furniture. Where were thelr toys kept? Was there a window?
Did they have breakfast first, go to the bathroom, wash up,
plsy with thelr pet, o what? Ask them to imagine a typical
day--their school, their playmates, their playground, etc.

Ask them, with their eyes still closed, to begin to
focus on a succese they had during that period of their .
life. Can they remember one? Where did it take place? Did

they do it alone? Did they plan for it or did it happen
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spontaneously? Can they remember how it felt when they
completed the achievement? Did they tell anyone about the
success? Whom? Can they remember that experience? How did
that person, or those people, react? e:c.

Bave them open their eves and shace their success
experiences with the group.

(Canfield, 1976>
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SUCCESS SHARING

One way to help students rfocus on the positive aspects
of themselves is to have them publicly share their
accomp!l ishments with the group.

In small groups of five or six, or with the entire
class, ask the students to share a success, accomplishment,
or achievement they had before they were ten vears old.
Next ask them to share a success they had between the ages
of ten and fifteen; then between the ages of fifteen to the
present time.

At flirst some students may have difficulty remembering
some of their earliest successes, but as others share
thelrs, they will recall their own. Those with extremely
low sel f-concepts often reﬁg%t that they haven‘t had any
successes. If this happens, you will need to help prod the
students with questions such as:

Well, you’ve been taking care of ycur younger
brothers and sisters for two vears. 1 consider
this an accompl isament!

Can you remniember when you learned to ride your
bicycle? Did you feel vood about that

achievement?

(Canfleld, 1976)




GETTING TO KNOW YOU 118

Sharing information with other people about yourself
and learning about others is a valuable experience. Whén
you don’t know something about someone, you tend to fill In
the vacuum with assumptions. This can lead to
misunderstanding especially if the person Is different
because of background or culture origins. It Is important
to know the "who* and "why" and "what" -about fellow students
if we are to work with them In an apprecliative manner and
maintain or bulld their self-esteem.

Listed below are a series of questions that can be used
in several dlifferent ways. Students can be asked to pick a
partner and answer some or all of these questions. You |
could give them the entire list on a duplicated sheet, write
it on the blackboard, or just use a few of the questions.
You can also have students pick a partner, answer one or two
questions chosen by you, and then pick anqther partner, and
so on. This way each person gets to know a little more
about a lot of people. You could also use these questlions
in small groups of four to 3ix students.

1. How would your parents have described you as a child

(age 6 to 12)?

2. What was your favorite toy as a chlld?
3. What Is your favorite toy now?
4. What were you most proud of as a child?

5. What was yvour childhood nickname and how did you feel
about 1t?

126




9.
10.
1i.
12.

13.

14.

15.

160

170

18.
19.
20,
21.

22.
23.
24.
25.

119
Do you like your first name ncwe? If not, what would you
like Instead?
What is your favorite possession?
Can you name a favorite ‘possegsion you no longer
possess, and describe your feelir9s about no longer
having it?
What Is the funniest thing that ever happened to you?
What Is the silliest thing you have ever done?
What is the stupidest thing you have ever done?

What is your all-time favorite movie? Why does it have
gpeclial meaning for you?

wWhat is your favorite book? What in it has personal
meaning for you?

With what fictional hero or heroine do you most closely
identify?

How good a friend are yYou? Give an exXample.

With what member of your fam!ly do you most identify?
wWhy?

If you had to be someone elsge instead of yourself, whom
would you choose? Why?

Who is your best frliend of the same sex?
Who Is your best friend of the opposite gex?
What do you look for most in a friend?

Name something you hate to do. What do you hate about
it?

What in life Is most® !mporftant to you?
What do you like most about thls class?
What do you like least about this class?

How would you change this class to make it better?

(Canfield, 1976)
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PRIDE LINE

Pride Is related to self-concept. People enjoy
expressing pride in sométhing they’ve done that might have
gone unrecognized otherwise. Our culture does not encourage
such e«pressions and It Is sometimes di€ficult for people to
actually say, "I’m proud that I..."

Ask each student to make a statement about a Specific
area of behavior, beginning with, "I‘m proud that I..."
Students may pass If they wish.

Below are some suggested ltems for use in thls

exercise.

Things you’ve done for your parents
Things vyou’ve done for a friend
Work In school

How you 8pend your free time

About vour rellglous bellefs

How you’ve earned scme money
Something you’ve bought recently
How vou usually spend your money
Hablts you have

Something you do often

What you are proudest of in your life
Something you have shared

Something you tried hard for

14, Something you own

VOGS WON —~

— et i b
ON - O

15. Thoughts about people who are dlfferent from vou
16. Something you‘ve done In regard to ecology
17. Something you’ve done In regard to racism

(Canfield, 976>
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SUCCESS A DAY

At the end of each day, have the students briefly share
with the rest of the class the successes they have
experiencaed during that day. -

Some. students will find this difficult at first, but as
others begin to share, they too will realize they have had
some of the same successes. It has been our experience that
if a student says he has had no Success, some of his
classmates will tell successes they have seen him
accomplish. Look for successes to be painted out to the
child with extremely low self-esteem.

A varlation of this activity is to have each student
share with the class what he feels he has learned that day.
In addition to being a form of review, it provides the
student with a sense of accomplishment. Without recall,
students are often not consclously aware of all the learning
they are accomplishing in and out of school each day.
Knowing that he is learning adds positively to a child’s

se] f-concept.

(Cantfleld, 1976
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PERSONAL COAT OF ARMS 122

Print up sheets like the design on the next page and
distribute to students. Ask them to create an individual
coat of arms by making a d;awlng in the appropriate section
expressing thelr thoughts fegardlng each of the following

questions:

Express In a drawing the most significant event in your
1{fe from birth to age fourteen.

2. Express iIn a drawing the most signif{icant event in your
life from age fourteen to the present.

3. Express In a drawing your greatest success or
achievement in the past year.

4., Express in a drawing your happlest moment in the past
year.

5. If you had one year to llve and were guaranteed success
in whatever you attempted, what would you attempt? Draw
a picture expressing your answer.

6. Express in a drawing something you are good at.

7. 1f you died today, what three words would you most 1like
to be said of you?

Optional gquestions for drawings are:
1. What ls something you are striving to become or be?
2. What is your famlly’s greatest achlievement?

3. What would vyou want to accomplish by the time You are
sixty-five?

4. Draw a plcture of something you’d like to become better
at.

when the drawings are completed, ask the students to
form groups of five or six and share what they have done

with the small group. (Canfield, 1976>
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SUCCESS SYMBOLS 123

Everyone has symbols of success--things that remind us
of our past successes. We have photographs, medals,
certificates, dried-up corsages, dance books, ticket stubsg,
autographed baseballs, newspaper cllippings, poetry, bronzed
shoes, trophies, plagues, ribbons, and mounted golf balis,
fish, and antlers. Most save these objécts because they
remind us cf our abilitles and competencles.

Have the students bring to class élve tangible objects
that recall or symbolize some paét successes oOr
accompl Ishments they have had.

During the next class period have each stud¢nt share
one or more of his "success symbols' with the rest of the
class. Instruct the students to share the fezellings and

meaning connected with the specific object as well as the

B

-

success It symbolizes. j

&

e

A variation: have students llst five success symbols
they do not have but would llke to acquire in the next year,
five years; etc. This activity coulé be used In conjunction
with goal-getting. Be sure to discuss the choices or goals
without judgment; be opén to whatever the students come up
with.

As a teacher, what are your success symbols? Take a
walk through your house and see how many are visible. If
they are stored away In drawers and closets, consider how
vou micht make them a more integral part of your

environment. <(Canfieild, 1976>
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WHAT/S MY BAG?

Have the studenis collect a large number of
success symbols and other meaningful objects that
represent who they are and piace them in a shopping
bag.

Next, have them decorate the outside of the
shopping bag with personally relatéd pictures,
words, and symbols, thus producing a

three-dimensiocnal coullage.

This exercise can also be done using a cigar

box or any other klnd of contalner.

(Canfield, 1976)
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KILLER STATEMENTS AND GESTURES 125

Conduct a class discussion around the following
questlions:

Have vou ever worked very hard at something you felt was not
understood or appreciated? What was it? What was said or
done that made you feel your effort was not appreciated?
Have you every wanted to share things--ldeas, feelings,
something you‘ve written or made--but were afraid to? Were
vyou afrald that people might put vou or it down?* What
kinds of things might they say or do that would put you,
your ideas, or your achievements down?

Introduce the concept of "killer statements and
gestures" to the students. All of us have many fezlings,
thoughts, and creative behaviors that are killed off by
other people’s negative comments, physical gestures, etc.
Some killer statements that are often used (even by
teachers!) are:

We don’t have time for that now.

That’s a stupld idea. You know that’s impossibie.

You’re really weird!

Are you crazy? retarded? kidding me? serious?

only girls/boys do that!

Wow he’s strange, man, really strangel

That stuff’s for sissles.

Tell the students they’re going to be soclial sclence
researchers for the day. Ask them to keep a record of all
the killer statements they hear in school, at lunch, at
home, and at play. Discuss the findings with them during
the next class.

Here I3 another exercise that can help students

identify and legitimize some of their hostile feelings which

they may be channeling into killer statemeats. This
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activity also helps the students discharge some of these
feelings in a way that is not psychologlcally harmful tc the
other students.

Ask the students to stand up. When you say “go!* they
are to say or shout all the kliller statements that they have
heard during the class, Tell them to use all the klller
statements, gestures, and sounds they want to. They can
shout at the alr, thelr desk, chalr, or whatever elgse feels
comfortabie.

(Canfleld, 1976>
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POSITIVE REINFORCEMENT: AN INSTRUCTIONAL SOLUTION

The best system of positive reinforcement is to.
evaluate a student’s work from the vlewpolnt of what
Is right with it rather than from that of what Is
wrong with It. Show the student what he has going for
him. Polnt out his strengths. Show him how he can
develop hls strengths; that is, treat error in the
context of nurturlng capacity rather than as a process

of reveallng weaknesses. The student already knows

hls weaknesses. Now he needs to know that he can do
something about them.

{(Canfield, 1976)
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THEME TWQ (2>
MY STRENGTHS
The most effective way to enhance & person's
capacity to develop hlg full potential is to
concentrate on his strengths.
Taking inventory of one‘’s strenaths and
personallty assets is sirengthening, brings gain in

sel f-confidence and improves the self-esteem.
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MY POSITIVE ACCOMPLISHMENTS ARE: MY PERSONAL STRENGTHS ARE:

g1y

cAmacillc College, 1987
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STRENGTH BOMBARDMENT

Have the students break into groups of flve or six,
preferably with other students they know well and feel
comfortable wltﬁ. Focusing on one person at a time, the
group is to bombard him with all the strengths they see in
him. The person being bombarded should remain silent until
the group has finished. One member of the group should act
as recorder, listing the strengths and giving them to the
person when the group has flnished.

The students should be instructed tc list at least
fifteen strengths for each student. They should also be
cautioned that no *"put-down" statements are allowed. Only
positive assets are to be mentioned. At he end of the
exercise ask the students to discuss how they felt gliving
and recelving positive feedbuck. Was one eacler than the
other? Which one?

In some groups it Is wige to spend ten minutes
discussing with the clags the different types of strengths
that exlist, as well as aeveloping a vocabularly of strength
words they can use. It may be a good thing to list all the
) wprdé that afe “brainstermed” on the chalkboard for the

students to look at duriag the "bombardment! sesslons.
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NICKNAMES

Almost all students have nicknames. Some are
compl imentary; many are not! As part of our general
orientation, we tend to discover each other’s weaknesses,
and in words !lke, Baldy, Fatso, Sklnny, Rat, Sissy, Bull,
Four-eyes, Dumbo, Ears, Siim, Worm, and so on, exploit them.
Although these nicknames are often accepted by
students, their effect on a developling self-concept is
damaging. To reverse this trend have students give
themselves and/or each other nicknames based on their
strengths. For example, a good artist might be called Art;
a horseshoe champ, Ringer or Champ; a basketball player,
Wilt or Hoop; a physically strong becy, Bear; a person who
likes gardening, Fleur, Violet, or Herb; a girl good in
music, Melody.
Conduct a classroom discussion around the following
questions:
What are the names that would make you feel good--that
would make you feel proud or self-confident?

What are the names that make you feel bad--that make
you lose your self-confidence?

What would a classroom be like where everyone had a
nickname that made him .~ her feel bad?

What would a classroom be llke |f evervone had a
nickna.e that made nim feel guod and sel f-conflident?
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Do you have any nicknames? How do they make you feel?
What other names have you been called in your llfgtlme?

With high school you can have the class break into
pairs. One at a time each student clogses his eyes while his
partner calls to him, repeatedly using one or more of his
nicknames. Then the students can share the feelings evoked
by the different names. These reactions should be recorded

in their Journals. (Canfleld, 1976)
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THEME THREE:
"WHO AM I?"

133

These activities deal with our sense orf self,

our goals, our valueg, our strengths and weaknesses,

and our way of 1ife or “life style."
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WHO AM I QUESTIONNAIRE 134
(Canfield, 1976,

Ask the students to fill out the following
questionnaire. In order to assure Lhat the students will be
as open and honest as possible, you can tell them that the
questionnaires\wlll be kept confidential, unless the

students wish to discuss the questions in small groups.

In general, school is...

This class is...

My best friend is..

The thing I like best about my class is...
Something I‘d like to tell my teacher lis...
I don“t like people who

1 like people who...

I‘m at my best when I ....

Right now 1 feel...

People I trust

The best thing that could happen to me ls...
When I don“t like something I‘ve done I..
When 1 like something I‘ve done 1I...

When I°m proud of myself I...

I'm very happy that :

I wish my parents knew..

Someday I hope...

I would like to...

Five adjectives that describe me are...

Three things I want to become more of are...
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ADJECTIVE WARDROBE

(Canfleld, 1976)

Ask the students to tear a plece of paper
into eight pleces. 0On each piece of paper they
are to write one word which describes them.

Remind them that because no one else will see the
sllgs of paper, they should try toc be as honest as
possible. When they have completed this, have
them arrange the papers in order, placing the one
they are most pleased with at the top and the one
they are least pleased with at, the bottom.

Inform them that what they now have Is a
wardrobe of descriptive words that they can try
on, wear, or discard. Ask them to consider one
word at a time. Suggest that they spend a little
time considering how they feel about each of the
adjectives they have written down. Do they like
it? Do they want to keep 1t? Expand It? Discard
It or what?

Ask them to give up each quality one at a
time. Do they feel naked? How are they changed?
Ask them to fantasize what kind of person they

would be with one, two, three, or all of these
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quallities removed. Have them reclaim the
qualities one at a time. How do they feel now?
At the end of the exercise ask each student
to record two things he has learned about himself.
If there is time, ask the students to share their

*I learned..." statements.
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WEEKLY REACTION SHEETS

(Canfield, 1976

Part of enhancing a students self-concept is helpling
him become aware of the controi he actually has over hls
daily life. Weekly reaction sheets help students see hcw

effectivel? they are using their time.
Hand ocut a sheet with the following questions:

Name Date

1. What was the high polint of the week?

2. Whom did you get to know better this week?

3. What was the major thing you learned about yourself this
week?,‘

4. Did you Institute any major changes in your life this
week?

5. How could tﬁls week have been better?

6. What did you procrastinate about this week?

7. 1Identify three decisions or choices you made this week.
What were the results of these cholces?

8. Did you make any plans this week for some future event?
9. What unfinished personal business do you have left from
this last week? How long have you been carrylng it?

How long do you plan to carry it?

I0. Open comment:
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At the end of a six-week period, you should return the
reaction sheets to the students. Students may volunteer to
talk about any or all of the questions.. Ask them to try to
summarize any patterns they can dis~<rn in thélr responses to
the questions. Ask them to make a series of "I learned..."
statements after thelr review of their sheets.

After one six-week period has elapsed, it is interesting
and profitable to have the students construct a new weekly
reaction sheet based on what they feel are important areas to

be examined in their lives.
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TJEME FOUK:
ACCEPTING MY BODY

These approaches stress the importance of body
awareness for the development and maintenance of a

strong sel f-concept.
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THEME FIVE:
"WHERE AM I GOING?"

These activities are designed for goal-sgsettling:
students need to have some sense of where they want to guo,

what they want to accomplish, and who they want to become.
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TWENTY-ONE QUESTIONS 141

Hand out a sheet to each of your students with the
following questions on it. Ask them to write the answers to
any or all questions in whatever order they wish. When they
have finished, have them discuss their answers in small
groups, make "l learned..." statements, or discuss how the
assignment made them teel. The students may want to record

their responses in their Journals.

what would you like to do, have, accomplish?

What do you wish would happen?

What would you like to do better?

What do you wish you had more time tor? More money for?
What more would you like to get out of life?

What are your unfulfilled ambitlons?

What angered you recently?

What made you tense, anxious?

What have you complained about?

O 0 OO0 N O 0 s W

——

What misunderstandings did you have?

—
—
.

With whom would you like to get along better?

\V]

What changes for the worse or better do you sense in the
attitudes of others?

13. What would you like to get others to do?
14. What changes will you have to introduce?
15. What takes too long?

16. What are you wasting?

17. What is too complicated?

18. What "bottlenecks" or blocks exist in your life?
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19. In what ways are you inefficlent?
20.. What wears you out?
21. What would you llke to organlize better?

This is alsc a good time to introduce goal-setting to
your students as a technlque for gainlng control over their
lives and achleving at least one of the things mentioned

above.

(Canfield, 1976)
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THE GOALPOST

Decorate the bulletin beard in the form of a football
goalpost. Each day allow time for the students who would
like to set ;wgoal co record them on 3 x S index cards and
post them on the bulletin board below the crossbar of the
coalpost. If time permits, you may wish to have the class
cut the index cards into the shape of footballs.

On the following day, ask all those who completed their
goals to move their index card}gpove.the crossbar and to
share their goal and how the§ completed it with the class.
This provides the goal-achlievers with tiie attention of their
peer group as a reinforcement to thelr acticn.

Those who did not complete their goals are not allowed
to share with the class their goals and the reasons for not
accomplishing them. (If they did this, they would be
recelving the same reinforcement of peer attention as those
who had completed theirs. The class would alsc be
reinforcing their pehavior of rationalizing away their

fatlure to take responsibility for achieving goals.)

(Canfield, 1976)
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FIVE YEARS AHEAD: RESUME

FIVE YEARS AHEAD

After each student has engaged in the strength
bombardment exercise, ask him to fantasize for himself or
for another what kind of person he would be and what he
would be doing five years from now if he fully developed ard
used all the strengths he identified in himself. Then ask
him to write in his Jjournal a description of that person
(five years from now, with his strengths fully developed)

and what his life is like.

RESUME

Explain to the students the function of a resume in Jjob
seeking. If you have a copy cf a resume available, share it
with your students. Brainstorm with the students some
possible categories (scholastic achievements, hobbies,
athletic 3uccesses, skills they have attained, Jobs they
have held, etc.) they coulid use in creating a resﬁme for
themselves.  Then ask tﬁem to image a job they would like to
hold. Have them share their choices with the cla-. Ask
them to list the past accomplishments, personal strengths,
and skills they have that they would “sell" to their
prospective employer or interviewer in order to secure the
Job. Have them create a resume and role-play such an

interview. (Canfield, 1976)
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THEME SIX (6):

“The Language of Self"

These activities are devoted to understanding
some of the ways students stop themselves from going

where they want to go with their language.

s e g e A s S S 3 g ST S i W R R
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WORDS THAT DESCRIBE ME

Ask your students to write down three words that
describe themselves. Given thoughtful attention, any three
words that come to mind are appropriate. They can be
descriptive of physical, emotional, mental, personality, or
character traits.

When they have done that, ask them to turn the paper
over and write three words they wish described themselves.
Now have each person take one of the three words on his
secoéﬁ.llsn and describe gspecific benaviors that that kind
of person exhibits. For example, Charlie says, "I want to
be kind." What specific behaviors do "kind" people exhibit?
They help people In distress:
Take food to someone who Is hungry
Mow the lawn for nelghbor who Is Injured or ill
Baby-sit temporarily for a working mother while
she finds a replacement for a "permanent" sitter

who quit

What else do "kind" people do?
They are considerate of other’s feelings:
Sally says "I hate dolng the dishes!" A kind person

may respond, "Let me help you."
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Billy splills milk on the floor and Ben says, “Billy vyou
suLe are clumsy!" A kind person might say, "No, he’s not
clumsy, he simply spilied his miiki"

Your class will need some heip belng specific enough to
do any good, so glve some examples on the board using words
from a couple of students’ lists.

When each student has completed listing specific
behaviors for one of his words, ask him to use that word as
a goal. Use the behaviors as some suggested ways of meeting
that goal. If Charlie wants to be "kind" he can iImmeciately
start to practice some of the beha;lors he has listed and
can begin to look for other opportunities as well.

(Canfield, 1967>

Vs
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PLEASE...NO!;...YES...NO!

(Canfleld, 1976)

Palr up your group and have them declide which of them
will be A and which B. Stop the process right here and ask
them to examine and discuss with one another how the choice
of who was A and who was B was made. "Is there a pattern In
your life that is exempllfléd by your taking the lead and
deciding which letter you would be? 1Is it typical of you to
let someone else declde éuch matters? If yﬁhr partner nad
been of the opposite sex from what he or she is, would that
have affected how your letter would have been chosen? Think
about itt!"

Now go back to your original activity. Have the A’s
take the part of the please-sayer; the B’s each time are to
respond with "No!!“\Keep this up, one saying "Please" and
the other "No!" until the no-sayer (B) feels that the
pleader has reached a deep sense of slincerity and humility
in his request. Then hé responds with "Yes!"

Have the partners change roles. GObviously there is no
particular subject matter for the “please" request. Each
player may make whatever assumptions he wishes about {t, but

the "thing" Is not to be decided upon.
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A variatkgn of this exerclsells to have the A‘s say
"Yes!" and the\B!s respond with "No!" TLet it develop into a
llvely two-word conversation using only the words "yes" and
"no.* Learning to say "No!" is very important--if they
don’t learn to may it, people may allow themselves to be
walked over by other people‘s expectatlions and desires. In
reality a real "yes" cannot exlist without the abillty to say
“no.* If one Is not able to say "no" with a stralght face
and mean it, then his "yes" Is no more than a condltioned

reflex actlon.
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THEME SEVEN (7):
"RELA1IONSHIPS WITH OTHERS®

Activities devoted to how students relate all of their
emergling selves to others, famlly and friends. I§ Is these
two groups that are especially influential to our developing

gselves.
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THE CAR WASH

The Car Wash consists simply of lining up your class or
group in two parallel lines quite close together. Then one
student is sent through the wash (between the lines) and

- everyone touches h'm or her and says words of praise and
affection and encouragement. The pats on the back,
hand-shaking, and verbal support produce a sparkliing, shiny,
happy "car" at the end of the wash!

{Canfleld, 1976

1583




ONE-wWAY FEELING GLASSES 152

Explain that you have come "magic glasses" for the group’s
evyes. You hold out your hands and “show" them, although thef’re
invisible! (You might use inexpensive eye-glass frames.> Let
each participant pretend to take a pair of glasses out of your
hands and put (hem on. Then ask if they notlice that these magic
glasses .gnable them to see everythling *through happy eyes.®
Evervthing looks nlce, joyous--the world is a happy place. Have
them interact on that baslis.

When you think they‘’re ready for a change, help them switch
thelr giasses to "angry glasses." HNow the world is an angry
place. Everythling that’/s done causes angry responses. The
room is full of grouches. Again let them interact for a while.

At an approprliate time you may switch to other glasses such

asg:

Scared Gloomy Sugspiciocus Stubborn
Braggling Things are 0K Modest
Nobody loves me Curious Show-of £

After several role-playing sltuatlons, carry on a
discussion of thelr feellﬂg while wearing dlifferent types of
glasses. Have there been days when they think you‘ve had on a
particular pair of one-way feellng glasses? Do they know people
who seem to always wear one type of glasses? Probe for what the

exerclse may mean to them In their own dally behavior.

(Canfield, 1976}
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FAMILY TREE

(Canfleld, 19763

The purpose of this act' .ty Is to help each student
understand and appreciate some of his heritage.

Explain to the students what a family tree is. To
I1lustrate, you might draw vyour own on the chalkbeocard. For
homework, have the students ask their parents for the
necessary data about their relatives to enable them td
complete their family trees.

In class, help them translate the data they have
gathered into a famlly tree. To heighten the effect of this
activity, some teachers have used glant drawings of trees on
bulletin boards.

Although this effort to help “ground" students in their
family lineage Is important, it must be acknowledged that
for some students this is dlfflculp because of thelr
uniquely fluld family relationships. Teachers need to be
sensitive to this and help those puplls identify uncles,
grandparenfs, surrogate parents, and others who’may play as
vital a role In the students’ llife as thglr biological

parents and relatives.




FRIENDS
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(Canfield, 1976

One of the factors that erodes self-concept is the &

1nability of some students to make and keep friends. The

following actlivities are designed to help the pupil expand

his repertoire of skills in bullding and enhancing

relationships with his peers.

1.

Have the class discuss the methods they use to make
friends. Take some time to brainstrom some new ways.
Role-play the best ones.

Ask the students to draw a plcture of a frilend.
Underneath the plcture ask them to write a paragraph
beginning with "A frlend Is..." Some students may
protest that they have no frlends. If this happens, ask
them to draw a plcture of friends they would like to
have. You may wish to have the students share their
paragraohs verbally.

Lead a class discussion around the following questions:
Do you have a best friend? Dc you llke to <o the same
things? Did you ever want to do something that he
didn’t want to do? What happened? Were you still
friends? ,

Ask the students to write a paragraph answering the
following question: "What Is there about you that makes
vour friend llke you?"

Try out the fol!lowling questions for discusslon:

How do you make friends? What iIs a frienad? Do you have
a frlend? What makes a good friend? How do you find a
friend? Is it better to have a lot of friends or Jjust a
few friends?

When you flrst came to school, how did you make a
friend? Have you ever moved iInto a new nelghborhood and
had no friends at all? How did you find a friend there?
What do you do when someone new moves Into your
nelghborhood--do you walt for him to come over to your
house or do you go over to his house and try *O make
friends with him? Lt you ever make an effort to hely
him become friendly with others?
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APPENDIX L
TEACHER SELF-ESTEEM ENHANCEMENT PROGRAM
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POSITIVE SsSufF-ESTEEM

What contriéhtes to pcsitive self-esteem? Jea: Tllsley
Clarke (1978: 78) states: "We bulid our own brands ox
self-esteem from four Ingredients: fate, the positive
things life offers, the negative things llfe offers, and our
decisions about how to respond to fate, tiie positives, and
the negatives." Fate determines some very lmportant ltems
in our lives -- sex, ordinal position, age, ethnic origin,
colour - just to mention a few. These cannot be changed and
all we can do is_ to make decisions about them and attempt to
make sense of tﬂ;m. We cannot contrel fate or force
declsions for others, but what about the other two
ingredlents of self-esteem: ilfe’s positive and life’'s
negative offerings? These are the areas in which adults
have great power and oppoctunity to impact self-esteem. All
of the time that students are with us, we set posittive and
negative meséages or rewards from whlich students may choose

bullding blocks for their own self Image.
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THE IMPORTANCE OF SIGNIFICANT OTHERS

In all societies, the nuclear famlly is the initial unit
within which a student’s perscnality is formed and
nourished. It is within the context of some kind of family
unit that he /she feels loved or unloved, wanted or unwanted,
capaple or incapable, worthy or unworthy. Parents who
consciousiy choose to have children do not deliberately set
out to make their children more unhappy than happy, more
fearful than advehturous, more closed-miided than
open-minded, or more neurotic than adjusted. Most parents
want to give their children the best they can give them.

In spite of good intentions, however, children do not
always turn out for the best. Some turn out to be hostile,
nateful, and suspicious. Others are chronic complainers,
still others are fearful and anxious, and scme turn out to
be unhappy, shy adults wondering who they are and what they
stand for. Althou;i all human relationships are unigue, the
one existing between a chlld and his or her parents ls an
enormously important one. Chlildren are influenced, formed
and eventually shaped throuch a slow process of witnessing
and participating In the day-to-day interactions of the
peopl'e in their lives who are important to them. The

AN

intimacy and lutensity of contact and the everyday
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interaction and interchange exist in an emotionally charged
atmosphere. Whether children get no attention at all or too
much, whether tﬁey are punished too often or too little,
they are forming attitudes about themselves.

How children are raised, whether by natural parents or
someone else, does make a difference in terms of how they
feel about themselves and other people.

wWhen children start pre-schecol, they will no longer be
the primary persons in the child’s life. Others - those
teachers, friends, and peers whom a child considers
significant - begin tc influence and affect development of
the child’s self-concept. If these significant others
consider and treat the child as a worthwhile and an
important human being, they will help the child develop a
positive self-image. There is an Ancient Chinese Proverb:

"A child’s life is like a piece of paper on wnich every

passerby leaves a mark" (Fahey, 1980).




TEACHERS - CREATE AN ENHANCING ENVIRONMENT 2
in Borp to Win, James and Jongeward, as reported by

Fahey <1980), suggested that everyone can be a winner {n
their own right. Each human being is born as something new,
something that never exlsted before. Students are born with
what they need to win at life. Each person in their own way
can see, hear, touch, taste, and think for themselves. Each
has their own unigque potentials - their capabilities and
limitations. Each can be a significant, thinking, aware and
creatively productive person in thelr own right - a winner.
As teachers we have to maintain a "you can do [t" attitude.

Teach students toc praise themselves. A student s
feelings of adequacy and self-acceptance are central to the’
success of the whole educational process. When students
feel good about themselves, their motivation is higher and
they become more involved in everything they do. As a
result, they retain and make use of what they learn over a
longer period of time.

Since signiflicant others provide the data from which a
child derives much of his or her self-perception, teachers
can do a great deal! in the classroom to help students
internalize a positive self-image. If teachers do this, the
students will also be successful In thelr learning.

However , in order to catch positive attltudes, students must
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have models to imitate. Be a positive model by praising
yourself in front of your students. I1f students often hear
you make statements, such as "I did a good job on thils work
today", they will begin to Internalize the positive value
Judgement. No cheating. Students also need to learn that
their modeis make mistakes. If you have done a poor Jjok,
admit it by saying, for example, "I surely did not organize
myself well today".

Students with negative self-images really don‘t know how
to speak positively. You‘ll need to help, see and feel
tneir successes. Whenever success occurs,. help the student
verbalize the success. You try it and you will find that
the making of positive statements will become more
automatic. With continued support and reinforcement, the

cnild will internalize a positive attitude.




POSITIVE SUPPORT TECHNIQUES FOR TEACHERS
TEACHER SELF-ESTEEM
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SOME CHARACTERISTICS OF A SELF-ACCEPTING PERSON

One of the major challenges to teachers is the creation
of a self-enhancing learning environment. Some special
people seem {0 do this quite naturally out of their own
authentic being and thelr commitment to others. Most of us,
however, benefit from specific, usable suggestions that help
us toward that end.

The self-accepting person is a participant in life &
rather than a spectator and is inclined to be objective,
spontaneous, and emotionally and intellectuall!y honest, and
tries to understand the interpersonal and environmenta!l

problems to be faced but also accépts thelir own limitations

perog

in gaining true insight concerning them. They also work out

the besi adjJustment to life of which they are capable, bften

without fully understanding all that is involved.

|
|
However, the self-accepting person Is willing to
experience the pleasures and discomforts of seif-revelation: 1
i.e., they accept the mixed paln'and Joy that accompany each i
change in attitude and feeling toward themselves and others. i
The self-accepting person without special talent or
ability iIs able to share emotionally in the gifts of others
without undue regret gbout their inborn deficlenclies and

does not brood about missed opportunitlies, lost causes,

errors, and fallure. Rather, they look on them for what

B I ————
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they can contribute to their doing things differently or
better in the future.

He/she does not get stuck in the rut of irrational
feelings of love, hate, envy, Jjealousy, susplicion, lust, and
greed, because they let each feellng spell out its speclal
message for them.

Although ihe gsel f-accepting person may prefer not to be
aloné or isolated from family or friends, yet, in speclial
times, when aloneness of Isolation Is a necessity, he or she
can endure lack of contact with thelr fetlows.

The self-accepting person may or may nct be conventional
in their thinking, feeling, or behaviour. But when they are
unconventional, lg’is not for the purpose of flaunting
convention but rather for the sake of expressing or
fulfilllng 8 valld personai or public need.

They are not rigidly gulded by rules and moral isms but
willlng to alter values in keeping with new insights. They

grant to others their right to values not identical with

their own.
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THE TASK OF THE TEACHER OF THE SECONDARY STUDENT

As pointed out by Purkey (1970), the preventicn of
negative self-esteem is a vital first step in teaching.
Next to the home, the school is the single mest important
force in shapinj the student’s self concept. Studies have
shown that it is possible to develop a curriculum in which
the expected academic iearning takes place while positive
self concepts are being built. Available evidence indicates
that the teacher’s attitudes toward himself and othecrs are
as important, if not more so, than his techniques,
practices, or materials. /

There seems to be agreement that the teacher needs to
have positive attltudes about himsel{f and his abilitles
before he is able to reach out to like and respect others.

The almost unavoidable conclusion is that the teacher’s
attitudes and opinions regarding his students have a

significant influence on their success in school. In other

words, when the teacher believes that his students can
achieve, the studenks appear to be more successful; when the
teacher believes that the students cannot achieve, then ft
influences their perfo;mance negatively.

The key to building positive and realistic self-images E
in students lies largely in what the teacher belleves about
himself and his students. These bellefs not only determine

the teacher’s behavior, but are transmitted to the student:s
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and influence their performance as well. What the teacher
does in the classroom, and the behavior he displays and the
experiences he provides, as perceived by students, have a
strong Impact in themselves.

The Attitude the Teacher Needs to Convey ’
Adm I projecting an Image that tells the student that I
am here to build, rather than to destroy, him as a

person?

Do I let the student know that I am aware of and ‘
interested In him as a unigue pepson?

Do I convey my expectatlions and confidence that the
student can accomplish work, can learn, and is
competent?
Do I provide well-defined standards of values, demands
for competence, and guldance toward solutlons to
problems?
When working wi*h parents, do I enhance the academic
expectations and evaluations which they hold of thelr
children’s ablllity? .
THE ATMOSPHERE THE TEACHER CREATES
Six factors to create a classroom atmoschere conducive to
developing favorable self-images iIn students will be
dicussed and helpfulyto the teacher and examples of ways
factors can be used given:
Challenae
High acacdemic expectations and a high degree of
challenge on the part of teachers have a positive and
beneficlal effect on students.

Walt untll the chances of success are good, and then say:

"This Is hard work, but I think that you can do it.* The
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— teacher chooses the rlight moment to put his trust on the

line with students.

-

Freedom
In considering the factors of freedom and challenge, the
classroom teacher can ask himself:

Do I encourage students to tiy something new and to
Join gctivities?

Do I alblow students to have a volce Iin planning, and do
I permit them to help make the rules they follow?

Do I permit students to challenge my opinions?

Do I teach in as exciting and interesting a manner as
rossible?

Do I distinguish between students’ classroom mistakes
and.thelr personal failure? -

Do I avoid unfair and ruthless competition in the
classroom?

Warmth

Questions the teachef might ask himself are:

Do I learn the name of each student as soon as
possible, and do I use that name often?

Do I share my feelings With my students?

Do I practice courtesy with my students?

Do I arrange some time when I can talk quietly alone
with each student?

Do I spreagd my attention around and include each
student, keeping speclial watch for the student who may
need « <tra attention?

Do I notice and comment favorable on the things that
are Important to students?
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Do I show students who return after belng absent that I
R am happy to have them back in class, and that they were
missed?

gontrel

Teachers could ask:

Do I remember to see small disciplinary problems as
understandable, and not as personal insults?

Do I avold having "favorites* and “victims"?

Do I have, and do my students have, a clear idea of
what i3 and what is not acceptable in my class?

Within my limits, iIs there room for students to be
active and natural?

Do I make sure that I am adequately prepared for class
each day?

Do I usually make it through the day without punishing
students.

-
-
-

Success

Do I permit my students some opportunity to make
mistakes without penalty?

[

Do I make generally positive comments on written work?
. ’ /

Do I gise extra support and encouragement to slower
studentg?

i

Do I recognize the succesgses oﬂ students in terms of /
what they did earltier? -

Do I take special opportunitlies to pralse students for
their successes?

Do I manufacture honest experﬂences of success for my
studentg?

Do I set tasks which are, and which appear to the
student to be, within his abillitieg?
The findings of the studies reviewed by the author

suggest that pupll self-esteem can be improved with special
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program3. The resuits, while limited to the students

partlicipating iIn the program and the nature of the sesslons,
are encouraglné with respect to the need of educators to
ldentify actlivities to enhance self concept, especlally
since it Is difficult to find treatment effects on

general ized measures of self concept llke the Coopersmith.

Coopersmith ¢(1967), summarlized several procedures which
he believed could foster a more poslitive self concept in the
school. These Include acceptance of the chlld, appreclation
of his strengths and acceptance of hlis weaknesses, trust in
his abllity to direct, motlivate and reward himself, glving
him an opportunity to choose among alternat.ves, providing a
respongive environn.2nt in which he responds directly to
matgrlals and people rather than through the teacher; and
providing a clear and deflnite set of responsible, realistic
llmlts;

Based on the Utah Pugll/Teacher“Self—Concept Program
(1982) for secondary teachers, a brlief description will be
given. The training model employed in this program is
powerful. Tralned teachers learn to use the specific
behaviors consistently enough to have a measurable positlive
effect on their studentsf sel f-concepl.s. Also, these
teachers reported a more favorable atmosphere in thelr
classrooms which tend to help them feel better about their
»teaching. This Program consists of four competency-based
teacher tralning modules. Each module deals with

particular concept and presents a few speciflc skills the
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teacher can use to apply the concept 111 the classroom.
These gkills are called the behavioral [ndicatorg. Table !

summarizes each module.

An observation form and Criterion for the observations

are given following the modules.




170
Specific Teacher Behavliors Covered In
The Utah Pupli/Teacher Self-Concept Program

Module 1--Introduction to Verbal Descriptlon Versus Verbal Judgment

» s using a speciflic communicatlion style which allows change
of mind Cattlitude) w!ihout loss of face. Students may ch-ose to chahge
thelr minds Cattltudes). The result could be permanent behavior
change.

Pover iIs using rewards.and punishments for the purpose of changing
another person’s behavior. Students may change their behavior,
momentarlily, but not thelr attltudes.

Verbal Description--The teacher verbally descrlibes lae ongolng
sltuation Instead of evaluating the personallty(les) of the student(s)

involved. Verbal DBescriptlon Is the language oi Influence.

Verbal Judament--The teacher verbally evaluates the personallities of
students Instead of describing the ongolng situations In which they are
involved. Verbal Judgment is the language of Power.

-

Module 2--Verbal Description for No-Pcoblem Tlne

Praise Behavicrs:

‘.

Adppreciative Pralge (AP)--The teacher obJectlvely and speclifically
describes the student’s act. The statement may also subjectively
describe the teacher’s personal feellnys about thet act. The !eacher
may also thark the student wnlle clearly naming the act.

a. I lit:ed the way you paused before that word.

b. That was a lovely song with a haunting, sweet melody. It
sounded as 1f you really felt the message in words and music.

c. You notliced a comma; notlcing the commas and pausing helped us
understand the meaning.

VERSUG
Evaluative Pralge (EP)--The teacher subjectively evaluates the
student’s personallity. The teacher pralses the person not the act
(verbal Judgment).

Examples:

a. It’s great to have pecple llke John whom we never have to walt
for

b. I1‘’m proud of you. You‘re a very honest boy.
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1. Model lng (M)--The teacher models a pogitlive self-remark. The remark
objectlvely describes the teacher’s own act and sublectlively
describes the positlive feellngs about that act (verbal descrliptlion).
Examples:
a. I’m trying out a new ldea that I think will work really well.
b. It‘s a good thing I always come to school a little early.

~. I’m glad I chose to have you work on such an Interestling

b subject.
2. Positive Prompting (PP)--The teacher asks quastions that lnvite
students to talk positlively about themselves (verbal description).
Examples:

a. What do you llke about worklng by yourself on this report?
b. What makes you so happy, Tom?

c. I can see your line drawing pleases you, Clndy, can You tell me
why?

3. Teacher Reinforcement (TR)--After a student expresses a favorable
e=lt~perceptlion, the teacher glves the student verbal relnforcement
by agreeing with that perceptlor an/or usling Appreclative Praise
(verbal descrliptlion).

Examples:

a. Student: My drawlnge have really gotten better.
Teacher: They certalnly have. (TR)

b. Student: I can! I know lt! (She wrlte. the znswer on the
board.)
Teacher: You certalinly dld know that, Gerry, you didn”t even
stop and think! (TR)

c. Student: I always read the lesson real well.
Teacher: You ds read thoroughly, Anita. (TR)

l. Descriptive Promet (DPP)--The teacher makes a statement objectlvely
describing vislble clues which suggest a gtudent owns a problem
and/or asks a questlon Inviting the student to talk (or contlnue
talklng) about the problem. The teacher @peaks flrst (verbal
descrliptlion).

Examples:

a. Your eyee look sore and you’re noi readlng, Annette.

b. Some of thesa problems didn’t sSeem clear to you, Hert. Can I
help?

c. Being late so mt ~h 13 causling you to miss Important palints In
this class. Wou.d vou llke to talk about 1t?
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2. Active Listening ¢(AL)>--The student speaks first. The teacher makes a
statement subjectively describing what was heard. The statement
reflects and clarifies the student’s spoken feelings, problem or
complaint (verbal description). Examples:

a. Stucent: I wish I was home where I knew everyone in my class.
Teacher: You are feeling loneiy since you don’t know anyone here
vet.

D. Student: I guess I don‘t need to worry about that lost book now.
Teacher: You‘re not going to do anything about it until the end of
. the year.

c. Student: I know I did better than the grade you gave me!
Teacher: You feel you degerved a higher grade.

VERSUS

3. Verpal Judament (VJ)--The teacher makes a statement or asks a
question which diagnoses the student s spoken or unspoken probiem
(feeiings). The remark may label the student’s character. Examples:

w

a. You shouid be ashamed to be so lrresponsible.
b. You could have done better, iIf you’d practiced.

¢. Why can‘t you leave other people alone?
Module 4--Verbal Description that Invites Student Cooperation
1. Inviting Cooperation (IC)--The teacher uses Verbal Description to tell

students correct information about the teacher whenever their
cooperation is needed in the classroom or at school.

THEPE ARE THREE TIMES WHFEN YOU CAN USE INVITING COOPERATION:

A. You can use Irviting Cooperation when You only have a mild problem,
1.e., you want 2veryone’s attention. You will make a remark that
asks a student to do something right away or in the very near
future. The remark can be elther a statement or a question.
Examples:

a. I need to have someone pasgs out the books.
b. Let’s get cut the vardstick and find out.
c. How about your working on number 4; please?
B. You can usze Inviting Cooperation when you FIRST own a problem

(some behavior falls below your acceptance line. and you must
confront a student?.
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se inviting Cooperation when there ls an
or sudden occurrence and BOTH you and
ent(s) own a problem.

SIX POSSIBLE STEPS THAT CAN BE USEFUL
IN SCME SZQUENCE IN SITUATIONS B AND C:

Objectively describe what you sege--camera
poin: ot Vview.

SublJectively deg~—ib2 the concrete anda
tangible effect ot the situation of
behavior--your own personal point of view.
I1f you are feeling a great deal,
subjectively describe your primary

feel ings generated by the concrete and
tangible effect, your unmet n2eds.

I1f possible, wait momentarily for students
to chcoue a behavior change without
shifting your attention.

Subjectively describe the desired behavior
change: You can (1) offer a choice of
acceptable behaviors, (2) describe one, or
(3) ask a student to review a rule or
policy. In case of a sudden occurrence,
you can describe action needed ana
immediately help carry it out.

Alternate between Inviting Cooperation and
Active Listening as necessary to solve
problems in the classrcom. Examples:

S aslone) Donald, you need to decide to
in the study area and work or to leave

and work alone at the back desk.

b. (Step
(Step

(Step
c. (Step
(Step
d. (Step
(Step

(Step
(Step

1> The books fell just as the bell rang.

2) They’ll get torn.

3) Let’s pick them up quickly so we can
both get to class.

1> We’d like to hear the record. . .
(mcmentary walt--step 4

2) . . . and that bumping noise disturbs
our hearing.

1> There’s ink on everything, my books,
your clothes!

2) I can’t get this mess cleaned up and
get ready for class.

3) I’m disgusted!

5) How about you boys doing thls, while
I finish getting ready?
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VERSUS

Verbal Judament (VJ>--The teacher uses verbally

Judging remarks to tell student (1) Incorrect

information about themselves and/or (2) what to do.

Direct Commands are often used in Inviting Cooperation

situations. Such direct commands are Verbal Judgment.

Examples: (Mlild problems--you can compare these to the
examples above)

a. Pasgss out the books. <(direct commend)

b. Get the yardstick and find out. (direct cemmand)
€. Quit talking so we can start. (direct command)
first own the problem or there Is a sudden occurrence)

a. Go to your own desk and work since vou can’t work
with us. (direct command plus a Verbal Judoment
telling student incorrect information. The student
could work with the group, but Jjust isn‘t at tne
present moment.)

b. How can you be so clumsy? (labelling) Pick those
books up right away. (direct command)

c. Be quiet back there! (direct command)
No consideraticn . . . (verbal judgment--incorrect
Information)

d. You‘re disgusting. <(verbal Jjudgment--incorrect
information)
Look what a mess you’ve caused. (direct command--
blaming)
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Guidelines for Sriter

. During the time that an observer is {n
you to tiy to use all of the descriptive se
possible and the class of judgmental behaviors,
as seldom as possible. The following
rigid stendards, but reher as guidelines.
content or student-centered, recitations or oth
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ion Observations

your classroom, I woulc like
1{-concept behaviors as often as
{ncluding Direct Commands ,
critertz should not be rezarced 2s
Class discussfons that are e{ther
or activities in which you are

jnteracting with your students will make 1t easfer for you to achieve these

guidelines while being observed.

BEHAVIOR
1. Hodeling
2. Positive Prompt

3.  Teacher Reinforcement or 2
Positive Pupil Remark

4. Appreciative Prafse:

5. Evaluative Praise

6. Oescriptive Prompts
7. Active Llstening

8. Inviting Cooperation
Ho-Prgblem Tipe

9. Inviting Cooperation
Problem Tiine

10. Verbal Judgrent and Labeiing
11.  Direct Commands

12. Overall use of Oescriptive
versus Judgrental @essages
in o.1 pertinent {nstances

-

CRITERION
3 on both cays co=bined
3 on both days cozbined
67% or 2 out of cvery 3
Positive Pupil Remarks: rein-
forced--IF THE TEACHER COULD
RESFOND TC THE REMARK.
12.on both days--'ccxnbined

25% or. less of 211 AP and <P
on both days cocbined

3 on bota dzys cosbined

10 on both days corbiaec

45 on both days coabined
respond, appropriately oa 10
spstances bstween the 2 days

No more tha- 10 betweer the
2 days

Average no rore tizn &S
between the 2 days

80% dascriozive / 201 Judg-
mental’
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Cbjective Self-Concept Teacher Behavior Ubservation Form

SELF-CONCEPT OBSERVATICH FORM

Observatfon Time Recorded:

Teacher's Hamea

Start tintish

School Gr. ~Date

Observer

Tailied Noa-interactior Time 1n minutes

Het Time

JEHAVIOR

1.
2.

10.
1.

Modeling
PositivePrompt
Positive Pupfl Remark
Teacher Reinforcement
General Praise

Appreciative Praise

Evaluative Prafise

Descrintive Prompts
Acttve Listening

Verbal Judgment
Direct Commands

Inviting Cooperation:

No-Problem Tire

TALLY

TOTAL
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Problem Tame {Concrete and Jangible Effect)

Describes Situation

Describes Concrete Effect
Describes Teacher Feelings

Describes Uestred Behavior

Teacher owns Problem FIRST
Teacher & Student Own Prob.

(Sudden Occurrence)
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ACTIVITY FOR THE TEACHER

FAMILIES (Jean Tllsey Clarke, 1978)

Tocay v .aave different kinds of familles; they differ
in size, ages, varieties and colors. What families have in
common, the world around, is that they are the pfime group
where people learn who they are and how to be that way.
Families don’t have to look any certain way or do any

certain things. They Just have to be.
For the teacher:

List vyour beliefs about familles here.

.
Lo '

2.
3.

4.

5.
6.
7.

© 8.
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Compare your bellefs with the beliefs of Clarke:

1.
2.

Famil-les are important.

The addition of a person is a major event in family
life, for example, the blrth, the foster care, the
adoption, or a remarriage.

The loss of a person is a major event in family 11ife,
for example the death or the leaving of a person
through divorce or separation.

Some parts of our culture discount the Impact of the
addition or loss of a ¢hild and the importance of child
rearing. '

Families need a suppurt system, extended families are
guod support systems.

Parents are important peoplie and so are all the other
people who care for children.

Children are important people and children deserve
caring adults whose needs are met.

Effective parenting can be lzarned by adulits cf any
age.

Positive self-esteem is important for children and
adults.

—

—
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POSITIVE OFFERINGS FOR DOING (Fahey, 1980)

Positive offerings for being capable and doing well are
sel f-esteem building blocks that each of us needs every day
of our lives. They come In great variety. The "You did
that“well!“ message is Important.

"You are capable!" is an Important message to offer
children at every age.

If you count, you will probably find that you can give
dozens of "You did well!" messages in a day.

Examples of ways in which you can offer self-esteem
building messages:

ward-St £ W .

Great, carry on; You do that well; You encourage me to
think; Excellent results!; Neat work; Nice job; I like the
way you work; Thanks for the gift; I like the way you

listen; I appreciate your support; I‘m proud of the way

you did that; Congratulations! I hear you did...

PNSITIVE OFFERING FOR BEING

The positive offering that is equally important to the
"vou are capable message that students need to hear is "You
are important and lovable Just because you exist". This
self-esteem bullding block is a gift that the student doeg

not have to earn. We give the gift when we say: ‘“Hello,
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I‘m glad you are here". These and all the other ways -
through words, looks, or touch ~ that we let students know
we are glad they were born and are very lmportant because

these messages reinforce the belief that they are lovable.

W - B
|
Statements | Actions
l
I like you . ‘ handshake
I love you using a person‘s name
I think you‘re a nice kid smile
Good afternoon! a pat
You are Important liIstening
You are unlque sharing
Tt’s 8o good to see you spending time
Glad you came over initiating contact

I enjoy belng with you
I thought of you during the day
Thanks for betng you
NEGATIVE MESSAGES CAN BUILD ESTEEM

Sometimes, adults nave to send negative messages to
students. Students deserve clear negative messages that
tell them how to Improve thelr behavior. If negative
messages attack the chlld’s belng or define the child as
Incapabie, they are desftructive to self-esteem. "You 3illy
girl! You’ll never make It!" invites the student to fail.
Properly dellvered, negative messages say to the child "I
care about you. You are a werthwhile person, and you can

learn how to do things better." Saying "Stop that!" of

"Don‘t dc that!" or “No, not that way!" doeé not invite a
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studer.t tc have positive self-esteem. However, a negative
message glven in a three-step manner can. Tell a student
specifically what not to do and why and then give an
alternative.

1) Don‘t do that ...... 2) because ....... 3) Do this......
This three step process lets a Student know that he 13 an
important person capable of thbnklng and of taking care of
himself. With both students and adults, It is Important not
to tell what you don‘t want unless you also ell what you

want them to do Instead.

Messages about dojng badly

\Thls activity are messages apout doing badly, which
often Sound like blaming or accusatlons. For exampie, we
often say:

"You’‘re late again!"; "You look untidy"; "Another poor
mark"; "Clumsy!"

No zself-esteem bul lding messages here! Messages about
doing poorly can bulld self-esteem when they honorhthe other
person, show that you caré enough to set limits, and invite
the person to be a winnerl: Mezsages about behavior that you
want changed can be glven:ln a loving way. For example:

"Don‘t do this .... because you are important." Or they can

be given in a respectful way. “Don‘t do this... because 1t

~ may hurt you or someone else you can figure out a better

189
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way to do it." Or these messages can be given In a way that
owns feelings. "Don‘t do this ... because I don’t like it;
do this instead." The tone of voice must not be sarcastic

but loving or respectful.

In a one-to-one situation yvyou may discuss some of tiie
ways you have encouraged people of all ages to do better.
Then to complete this activity you might change these
negative messages Into alternative encouraging statements.
1> Another F grade ..; 2) You look untidy..3)You forgot my

birthday ......... s 4) Clumsy!........ S)You’re late
again...; 6) Stop interfering !{n my affairs...

190 ,
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FOUR WAYS OF PARENTING DESCRIPTION TO USE IN THE CLASSROOM
(Clarke, 1978>
Parent Megsages

Nurturing. Gencle. Caring. Supportive. Invites a
person to get needs met, offers to help, gives permission to
do things well, to change, to win. AFFIRMS!

Recognizes and valldates the personhood of the other as
being Important, having strength(g), having the capacity to
grow, practicing self-control, being self-determining,
having goals, being no%t intentionally hurtful or
destructive, belng loving and lovable.

Structuring

hssertive. Sets limits. Demands performance. Offers
tools. Shows or tells how to do things well, to change o
win. AFFIRMS!

Supports the other as a growing person who is capable
and is bullding on strengths by offering cholces. exploring
alternatives and consequences, advocating traditions, and
ethics, demanding that preferred behavior be subgtituted for
undesired behavior, setting conditions so others can be
successful, removing obstacles, cfferlﬂg appropriate
incentives, telling or showing ways to bulld skillg and
providing for practice and feedback, negotiating contracts

and goals.
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Repending

It sounds supportive but It Invites dependence. Glves
permission to fall. NEGATES!

Judges the other as weak and lnadequate-- lackling
strengths, the ablllity to grow and learn, self-conctrol,
self-determination. Blames other people, sltuatlons, or
fate. Enables self-destructive behavior and leads the other
person to wish for magic. Carrles the other person’s burden
or Invites a person to be responsible for othz' people’s
feellngs.

Criticlzing

Ridicules, tears down, shows or tel.z %=z to fall.
NEGATES!

Judges the other as unacceptable by blaming and fault
finding, comparing the person with others, using global
words. For example: "You always ..." "You never ...*"
Labeling or name calllng, using "why" questlons to accuse
the-other offering no sclutlions.

Encourages_a person to do poorly or to do
sel f-destructive acts. Assumes 2 person 33 responslible for
other people‘’s feellngs. Uses sarcastlc or cruel humor.
Situatlon: Adult says: *I‘m golng to attend the Seminar
on Self-Esteem, and I don‘t know if I will find It helpful."”

Nurturlng: “] hope It will be helpful, Interesting, and
enjoyable."
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APPENDIX F

LETTER TO PARENT EXPLAINING ®HOMENOTE"
March 13, 1990

Dear Parents:
This Is the first copy of your child’s *homenote.”

aAs explalined before, this is a weekly written
communication linking the Diversified Cooperative
Training teacher, the Engl ish- teacher, and the
parent. The form is self-explanatory.

Please sign and return by your child, and 1f you
have any questicas concerning the student’s
progress, please call me {482-96052 or 'stop by my
office (8:00 a.m. until noon) and I/11 explain
them. These notes will be sent home for
approximately 10 weeks so that you may see growth
in your child’s academic Scores.

Thank you for 'your interestit !

Sincerely,

Linda D. Basford
DCT Coordinator
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DELINEZATION OF RESPONSIBILITIES LETTER

March 13, 1990
Bear Parents:

The Diversified Cocperative Training Consultation Program
will ‘begin Thursday, ¥March 13, 1990 and conclude Wednesday,
May 23, 1990. The object is to help students lmprove their
grades and become more successful through parental
involvement and teacher cooperation/consultation. You are
encourzaged to help the student set nup regular study times,
ask to see homework, and to offer assistance in cocampleting
assicnments and studying for tests. 1 realize vour schedules
do not always match since your child does have & Job,-but I
trust that you will work with me to provide the necessary
help. The effort by parent and child should reflect
improved grades at the conclusion of the project. Listed
below will be areas of responsibility for parent, child, and
teacher. ’

PARENT:

The parent agrees to assist their child in any way
possible in completing assignments and studying for tests.
Every Tuesday your child will recelve a "homenote® from me
and his English teacher. The parent will sign tne note and
make necessary remarks and have the student to return it to
school.

CHILD:

The child is responsible to bring home on Tuescday the
“homenote® from his Engllish/DCT teacher for hls parent
slgnature. They will discuss and make notations on the home
note as necessary. Your child will be awarded points (i.e.,
2 polnts for positive home note, 1 point for negative home
note, see sample attached) and this will be 25% of the DCT
class grade each six weeks. Dates for home notzs are:

March 13, 20, 27, April 3, 17, 24, May 1, 8, 15, 22.

TEACHER:

I agree to provide homenotes for your child every
Tuesday. I will record all returned ones. I will monitor
your child’s progress In the DCT class as well In the
English class.

I-anticig » and encourage communication from all
parents. Pleas. feel free to visit our school or call
482-9605.
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I wish to thank all concerned parents for thelir
involvement in the Program and extend my best wishes and
good luck for the next 14 weeks.

Si~cerely,

Linda D. Basford
DCT Coordinator
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APPENDIX G

MID-TERM LETTER AND QUESTIONNAIRE

¢

April 9, 1990

Dear Paraonts:

Congratulaticns!!! The Diversified Cooperative Training
Program is now at the halfway point and all parents and
students who have been -participating deserve a big round of
applause. The students have been reportedly improving their
grades as well as their self-esteem through the ennancement
program conducted by the DCT insgtructor.

Once ajaln, we wish to thank You for Your participation in
thls project. The students are encouraged and supported by
your lnvolvement. We expect that your cont i nued support
wll] allow the next six weeks to be as successful as the
first six.

Please take a moment to complete the enclosed questicnnaire
and have your child return it in this week’s homenote. This
questionnaire will allow us to evaluate the project so far,
and make changes where appropriate based upon your Input.
Thank you very much.

Sincerely,

Linda D. Basford
DCT Coordinator
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MID-TERM QUESTIONNAIRE
94
Do you think the Cooperative Consul tation project ls

helping your child?
yes no

I1f yes, how?

Do you have a better dnderstandlng of what your child is
doing in school?
yes no

In your opinion, do the homenotes seem to help improve
your chlld’s grades (English and DCT>?
. ves no

Do you feel you are helping your child by being aware of
his academic achlevement?
yes no

Do you believe there has been any change 'In your child’s
sel f-esteem during the last few weeks? )
yes no

Have you notlced a change in your child’s study habits
since belng Involved In this project?
yes no

Are you having any problems in assisting your chiid In
improving their grades, and how may we help?
yes no

Comment :

Have you notliced your child’s attitude toward school
and school work improving?
yes no

Do you feel you have made a di fference in the success
of your child in the Project?
yes no

What changes can we make in the project to make the
next six weeks work best for you and your child?
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APPENDIX H
REVISED HOMENOTE/PAYCHECK SCHEDULE

March 29, 1990
Dear Parents:

Flease sign the shomenote* and have your student return to
me. At this time certain revislons will need to be made
concerning the form of the progress report of these grades.

Since there was duplicatlon with the "homenote* and the
student “paycheck®, we will be sending out a *homenote* one
week and a student *paycheck” the next. Please glan the one
you recelve and have your student return to me.

Please note there is a place on the “homenote" this time for
you to make comments about your son or daughter’s progress.

Parents report they 1llke getting frequent progcreSs reports
especially since It i= so close to graduation.

Oniy eight weeks to go;.continue to encourageé your child to
keep up thelr grades. Thank you for your concern.

Sincerely,

Linda D. Basford
DCT Coordinator

Revised schedule:
Homenote, March 29, Thursday
Paycheck, April 5, Thursday
Homenote, April 19, Thursday
Homenote, April 26, Thursday
Report Card, May 1, Tuesday

(please sian and return to me>

Homenote, May 8, Tuesday
Paycheck, April 15, Tuesday
Homenote, May 22, Tuesday




APPENDIX 1

POST-LETTER AND QUESTIONNAIRE TO PARENTS

May 25, 1990

Dear Parents:

Congratulations are In order for all those parents and
students who participated the last twelve weeks in the DCT
Consultation Program.

Although at times enthusiasm was low, there were many
students who succeeded in improving their academic
achlevement ar~ made hlgher grades. Without the cooperation
and support of parents, this project would not have been
successful. As soon as class grades are available, 1 will
send you a copy SO You may compare vour <child’s grades
before and 7 “ter the project. 1 anticipate that many of you
wiil be pleased with your chiid’s growth. .

when this project began, lt was intended to lmprove your
child’s academic achievement and to involve parents In thelr
child’s schooling. I think all the students who
participated appreciate what they were able to accomplish. .
They also were pleased to have their parents work with them
as partners in this project.

I wish y%ur graduating senior the best of luck in the future
and it i1s my desire focr them to be "the best they can bettt"

Once again, I wish to thank all who participated. Please
take a moment to complete the Final Questionnaire and mail
to me In the stamped, self-addressed envelope so that I may
evaluate your input regarding this DCT Project.

Thank you very much!

Sincerely,

Linda D. Basford
DCT Coordinator
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FINAL QUESTIONNAIRE TO PARENTS

1. Do you think the DCT Prcject helped your child?
\ yes no

2. Do you feel vou have petter communication with the
school through this method?
yes no

3. Did you enjoy helping your child with this project?
yes no

4. Would you like to see the Project continue next year?
yes no

5. Were directions and informatlion provided to you clear
and helpful in assisting your child in his/her
assignments?

ves no

Comments:

6. Have you noticed your child’s attitudes toward school
and school work improving?
yes no

— & 2P cmm———

Comments:

7. Do you feel you made a différence in the success of
your child in improving academic achievement?
yes no

8. Do you feel the Project made a difference in improving
your child’s sel f-esteem?

Yes no

9. Would you have liked to have been more involved in
vour child’s school ing?
ves no

10. The DCT Program will sponsor a celebration luncheon on
Monday, May 28, 1990 at Tony’s Restaurant, between 11:45
a.m. and 1:00 p.m. All those who participated in the
DCT Project will be invited to share lunch with us.
Would you be able to attend?

yes no
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APPENDIX J

INDIVIDUAL PRE/POST COMPARISON LETTER

June 1, 1990

Dear Parents:

Below you will find information regarding your child’s
progress before and after the DCT Project.

start of the Project:

English Grade
DCT Class Grade

Self-Esteem Rating .
Overall Grade Foint Average at M.H.S.

Conclusion of the Proiect

English Grade

DCT Class CGrade

Self-Esteem Rating ﬁ
Overall Grade Point Average at MHS

1nere was a possibility to take to you 10 weekly homenotes.
You and your child completed and returned
homenotes.

If you have any questions regarding the above information,
please fecl free to call me at 482-9€05.

Thank you for your support.

Sincerely,

Linda D. Basford
DCT Coordinator
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APPENDIX K

SELF-ENHANCEMENT PROGRAM FOR SECONDARY STUDENTS

107
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THEME ONE

BUILDING AN ENVIRONMENT OF POSITIVE SUPPORT

This will begin the process of getting into oneself.
These strategies help the student become aware of himself in
different dimenslons. They indicate to him things in his
life that make him proud. He sees that he surely nas had
some successes. He becomes aware of some of his deeper

feel ings and values.
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Directions for the teacher:

Discussion in class. Three questions to be asked of an
Individuat:

|. How do we know who 1s a significant other?

2. How do we measure the self?

3. Wnat forms the link between others and tne sel£?
KREFERENCE SET (Kemper, 1981)>

The Reference Set Is the sum total of others, In and out
of role sets, present or absent, real or imagined,
individual or group, normative, comparative or audience, who
exercise influence over the individual. The reference set
constitutes the cast of characters-—the significant
others--whom the individual takes into account when he acts.

By definition the reference set Is the individual’s
major source of his self-conceptlion.

wWhether by reason of time or social structure, each
person obtains a particular body of others whose opinions
and behavior are especially important to him and from whom

he gets certain notions about himself.

The student will need to complete the follcwing

sentences.
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REFERENCE SET

Directlions: Considering yourself as you are today--the
positions you hold, the relatlionships you have
with others, the things that best describe and
are most characteristic of you--who are the
specific persons., fioures. anc_qaroups both
past and present that have influenced you, who
are important to you and have helped to make
vou the kind of person you are?

1.
2
3.
4.
S.
6.
7.
8.
g.
10.
1t.
l12.
13.
14.
15.

Please rank order the ten most important.
l.
2.
3.
4,
S.
6.
7.
8.
9.
io.
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For the teacher:

In order for the instructor to carry out a comparative

analysis of the impact of di fferent types of others on the

self, the reference set could be standardized for each

student.

Four persons of major roles in the student’s social
space can be obtained by asking the student to rank order

the ten most important persons in his life.

FREQUENCY OF MENTION OF IMPORTANT PERSONS

Person Number of Mentions Rank
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SELF CONCEPTIONS’

For the purpose of this siudy, the self is defined as
the material which is accessible to the person which
pertains to himself.

Checklists require the individual to respond in terms
of categories which may not be his own. Open-end
self-description technique allows the student to produce
responses containing a minimum of investigator bias.

The self is measured as a set of responses to the questlion,

“Yho Am I?"

(Kemper, 1981
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SELF CONCEPTIONS

Directions: There are twenty numbered blanks below. Please
write answers to the simple questlon. "Who Am
I?" in the blanks. Just give twenty different
answers to this question. Answer as if you
were giving the answers té yourself not to
somebody else. Write the answers in the order
that they occur to you. Don’t worry about
logic or "importance." Go along fairly fast,

for the time 1s limited

10.

13.
14.
15.
16.
17.
18.
19.
20.
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EXPECTATIONS
Members of the reference set could serve three
fuactions:
1. as a source of norms
Z. as model! or standard

3. as audience

Only the norm-setting function will be Investigated.

The expectations will be assumed to represent a sample
from a domalin of normative demands that might be made of
students. One can conclude that expectations for qualities
such as those Iin the list will constitute a sultable ground
for viewing oneself from the prespective of the other in the
symbolic lInteractive process. Thus the self which the
individual cognizes when he answers the question, "Who am
i?" Is a functlion of his viewing himself in terms of the
expectations of significant others. To the extent that the
others are significant in a positive way, the individual
should become more or less what they want him to be. -

Students will be asked to respond to the followling

question:




"To what extent does your ( ) « > ( 3« ) feel
you should achieve or possess each of these
characteristics?" Students will answer for each of the
standardized reference set members—- -- his
perception of the degree to which that other expect him to
achieve or to possess each of the following 10

characterlistics:

107

To a He Doesn’t
Great Extent Somewhat Care

Good grades

Good financial Jjudgment

Good judge of charactéE-

Well-payling Jjob

Prestige in the community

Beling well-1iked

Vigor, energy and stamina

Strong desire to get

Honesty with oneself

Perseverance

(KXemper, 1981)

€
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To the teacher:

* The following questionnaire could be used by secondary
teachers to gauge a student’s first thoughts and feelings
avout himself or herself. These are intended to stimulate
responses about the concerns and attitudes shared by all

students.

Contended answers from |6 year olds are:

Sentence beginning Answer

N

W

The following are some examples of disturbing

answers:

!,

2.

(Maron. 1980)
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Discuss the many different personal experiences that make up

individual lives. Let students recall significant events that

influenced or affected their own 1ives--experiences that, at the
time, lnvolved thelir feellngs and attitudes about themselves.
Then have the students record the events--both positive and
negative--along either side of a vertical line which represents

their individual life span from birth to present. (See sample

d %§§g§% 3$5$§3§ : §

—t—

\
]

—t

Draw a horizontal line in the center of a piece of long
paper in pencil or ink. The line should extend from about one
inch above the bot.om edge to two inches from the top--allowing
space for the title and the student’s name.

Beginning at the left, with birth, work along the line to
the present time. Chronology is not too important. It may be
necessary to stimulate the class’s thinking by indicating some

of the more common experiences, such as learning to talk and

walk, starting school, childhood diseases, special gifts,
inyjuries, hospitalization, illnesses, getting glasses, Boy and
Girl Scouts, Little League, losing pets, deaths of relatives,
new brothers and sisters, etc.

This time line can serve as a subtitute or a preliminary

outline to an autobiography <(Canfield, 1976).
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GUESS WHO T AM?

This is a getting-to—know-you activity to be
used as a get-acesainted activity or a
getting-to-know-you activity later in the year.
This focuses everyone’s attention on one person in
a healthy way.

Have students write out some biograpnical
information that describes them but does not make
it “oo obvious who they are. Inciude such things
as hobblies, talents, major trips they have taken,
unusual things about their family and so on.

When each person has done this, collect the
cards and read them to the class while they
attempt to guess who iz belng described.

Teachers: inciude a card of your own!

(Canfield, 1976)
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WHO AM I QUESTIONNAIRE

Fill out the following cuestionnaice.

(This questionnalre will be kept confidential, unless you

wish to discuss the questions in small groups.>

In general, school Is...

My best friend is...

The thing 1 1ike best about my class is...

1 don‘’t like people who...

I like people who..
1'm at my best when 1...

Right now 1 feel...

People 1 trust...

IO « « IRRRNEN T« L SRR ¢ 1 R S VS N\

The best thing that could happen to me is...

10. When I don‘t like something I‘ve done I...
11. When I llke something I/ve done 1I...

12. When I‘m proud of myself I...

13. I“m very happy that...

14. 1 wish my parents knew...

1S. Someday I hope...

16. 1 would like to...

17. Five adjectives that describe me are...

18. Three things I want to become more of are...

(Canfield, [976)
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For the teacher:

Once thz students have done Sentence compleition as a

starting point, you will want something you can put a few

figures to.
Tne sort offquestionnaire followlng could help you see
how your students’ self-respect compares to other students

of a similar age and would also give you a first impression

of your students’ feelings.
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+ PAruiText provided by ERIC

QUESTIONNAIRE

Very
Excellent Good

Better than
Most

o.K.

Not
Good

Be lng ‘goot® at sports
Understanding something nevw

Making friends easlly with
my cWn g2ex

Solv‘ng problems

Having brains to get a
good Job

Belngy able to read well

Be’ng a good ‘slze and bulld
- for my age

Ramembering what I’ve
learned

Letting others have thelc
oWn way scmet lmes

Having nice clothes
Leacning math quickly
Belng a good stude.t
BFlnq a leader

One to get things started
with my own sex

Listening to what others
are saying

Being good looking

Making other people feel
good

Being active in soclal
everts

weltlng creatlve storles
and poems

4elng a good athlete
Getting along with others

Having plenty ot triends

121
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Note to teacher: thls questlonnalre can help show your
students current feellngs about themselves...

“I1‘M A PERSON WHO..."
QUESTIONNAIRE

Very much A little Not like
like me like me me

I-m a person who has many frlends
I‘m a person who heeds a lot of help

I‘'m a persoﬁ who usually does well
at school

1‘m a person who has trouble going
to sleep at night

I'm a person who shows 1 am bothered
when I lose a game

1‘m a person who feels I have to flgure
out my own problems

I'm a person who is good at a lot of
things

I‘m a person who usually feels well

I'm a person who can‘t do anythling
very well

I‘m a person who is punished a lot
for little things
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SUCCESS FANTASY

-

Y
This is a technigue that is extremely useful. This

particular fantasy is eausy, fun, and nonthreatening. A good
warm-up for the next actlvity--Success Sharing.

Ask the students to close their eyes. Suggest that
they open and close them several times In order to become
comfortable having them closed. Ask them to imagiﬁe that
there is a motion picture screen in front of their eyes and
that they can recall their past and project it onto the
screen.

Have them think back to a really happy day when they
were between six and ten years of age. Ask them to see
themselves waking up in the bedrcom they slept in at that
time. Can they remember whether they had a single, twin,
bunk bed, or couch? Did they share the room with anyone?
The bed? Ask them to look arcund the room and see the other
furniture. Where were their tcys kept? Was there a window?
Did they have breakfast first, go to the bathroom, wash up,
play with their pet, ur what? Ask them to lmagline a typlical
day--their school, thelr playmates, their playground, etc.

Ask them, with their eyes still closed, to begin to
focus on a success they had during that period of their
life. Can they remember one? Where did It take place? Did

they do it alone? Did they plan for it or did it happen

-y
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spontaneously? Can they remember how it felt when they
completed the achievement? Did they tell anyone about the
success? Whom? Can they remember that cxperlience? How did
that person, or those people, react? etc.

Have them open thelr eyes and share theilr success
experiences with the group.

(Canfleld, 1976>

m m’
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SUCCESS SHARING

One way to help students focus on the positive aspects
of themselves is to have them pupllcly share thelr
accompl ishments with the group.

In small groups of flve or six, or with tne entire
class, ask the students to share a success, accomplishment,
or achlievement they had before they were ten vears old.
Next ack them to share a success they had between the ages
of ten and fifteen; then between the ages of fifteen to the
present time.

At flirst some students may have difficulty remembering
some of their earliest successes, but as others share
theirs, they will recall thelr own. Those with extremely
low self-concepts often report that they haven’t had any
succesgses, [f this ﬂappens, you will need to help prod the
students with questions such as:

Well, vyou’ve been taking care of your younger
brothers and sisters for two vears. 1 consider
this an accomplishment!

Can you remember when you learned to ride your
blcycie? Did you feel good about that

achievement?

(Canfield, 1976)
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GETTING TO KNOW YOU 118

Sharing information with other people about yourself
and learning about others is a valuable experience. When
you don’t know something about someone, you tend to fill in
the vacuum with assumptions. Thisg can lead to
misunderstanding especially if the person is different
because of background or culture origins. It is Important
to know the "who' and "why" and "what' -about fellow students
if we are to work with them in an apprecliative manner and
maintain or bulld their self-esteem.

Lis.ed below are a series of questions that can be used
in several different ways. Students can be asked to pick a
partner and answer some or all of these questions. You
could give them the entire list on a duplicated sheet, write
it on tge blackboard, or just use a few of the questlons.
You can also have students pick a partner, answer one or two
questions chosen by you, and then pick another partner, and
so on. This way each person gets to know a little more
about a lot of people. You could also use these questlions

in small groups of four to Six students.

|

1. How would your parents have described you as a child
Cage 6 to 1257

What was your favorlite toy as a child?
what is your favorite toy now?

what were you most proud of as a child?

a A~ L N

What was your childhood nickname and how did you feel
about it?




0.
11.

12.

13.

15.
16.

17.

18.
19.
20.
21.

22.
23.
24.
25.

Who is your best friend of the opposite sei@

119
Do you llke your first name now? If not, what would You
llke instead?

What is your favorlte possession?

Can you name a favorlite possession you no longer
possess, and describe your feellngs about no longer
having It? :

What Is the funnlest tﬁlng that ever happened to you?
What Is the silliest thing you have ever done?

What Is the stupidest thing you have ever done?

What Is your all-time favorite movie? Why does it have
special meaning for you?

What 1s your favorite boock? What in it has personal
meaning for you?

With what flictlional hero or heroine do you most closely
identlfy?

How good a friend are you? Give an example.

With what member of your fam!iy do you most ldentlfy?
why?

If you had to be someone else instead of yourselt, whom
would you choose? Why?

Who 1s your best frliend of the same sex?
3
What do you look for most in a frlénd?

Name something you hate to do. What do you hate about
it?

What In life Is most important to you?
What do you llke most about this class?
What do you like least about this class?

How would you change this class to make 1t better?

(Canflield, 1976>
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PRIDE LINE

Pride is related to self-concept. People enJoy
expressing pride in something they‘ve done that might have
gone unrecognized otherwise. Our culture does not encourage
such expressions and It 18 sometimes d!fficult for People to
actually say, "1‘m proud that I..."

Ask each student to make a statement about a specific
area of behavior, beginning with, "I“m proud that I..."
Students may pass if they wish.

Below are some suggested ltems for use in this

exercise.

l. Things you’ve done for Your parents

2. Things you’ve done for a friend

3. Work In school

4. How you spend your free time

5. About your rellglous bellefs

6. How you‘ve earned Some money

7. Something you’ve bought recently

8. How you usually spend Your money

9. Habits you have

10. Something you do often

11. What you are proudest of In your life

12. Something you have shared

13. Something vcu tried hard for

14, Something You own

15. Thoughts about people who are dlfferent from You
16. Something you’ve done in regard to ecology
17. Something vyou’ve done in regard to raclsm

(Canfield, 1976>
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SUCCESS A DAY

At the end of each day, have the students briefly share
with the rest of the class the successes they have
exper ienced during that day.

Sone students will find this difficult at first, but as
others begln to share, they too witl reallze they have had
some of the same successes. It has been our experience that
1f a student says he has had no success, some of his
clagsmates will tell successes they have seen him
accomplish. Look for successes to be pointed out to the
child with extremely low self-esteem.

A varlation of this actlivity ls to have each student
share with the class what he feels he has learned that day.
In additlion to being a form of revliew, it provides the
student with a sense of accomplishment. Wlthout recall,
students are often not consclously aware of all the learning
they are accompllshing In and out of school each day.
Knowing that he ls learning adds positively to a chlld’s

gsel f-concept.

(Canfleld, 1976>
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PERSONAL COAT OF ARMS 122

Print up sheets like the design on the next page and
distribute to students. Ask them to create an individual
coat of arms by making a drawing in the appropriate section
expressing their thoughts regarding each of the following

quest lons:

-

Express in a drawing the most significant event in yYour
life from birth to age fourteen.

2. Express In a drawing the most significant event in your
life from age fcurteen to the present.

3. Express In a drawing your greatest success or
achievement in the past vear.

4., Express In a drawing your happlest moment In the past
year.

5. If you had one vear to live and were guaranteed success
in whatever you attempted, what would vou attempt? Draw
a plcture expressing your answer.

&. Express in a drawling something you are good at.

7. If you died today, what three words would you most !ike
to be said of you?

Optlonal questlions for drawlngs are:
1. What ls something you are striving to become or be?
2. What is your family’s greatest achievement?

3. What would you want to accompllish by the time you are
sixty-five?

4. Draw a picture of something you’d like to becomz better
at.

When the drawings are completed, ask the students to
form groups of flve or six and share what they have done

with the small group. (Canfleld, 1978




SUCCESS SYMBOLS 123

Everyone has symbols of success-~things that remind us
of our past successes. We have photographs, medals,
certiflicates, dried-up corsages, dance books, ticket stubs,
autographed baseballs, newspaper clippings, poetry, bronzed
shoes, trophies, plaques, ribbons, and mounted golf balls,
fish, and antlers. Most save these objects because they
remind us cf our abllitles and competencles.

Have the students bring to class flve tangible objects
that recall or symbolize some past successes or
accomplishments they have had.

During the next class period have each student share
one or more of hls "success symbols" with the rese of the
class. Instruct the students to share the feelings and
meaning connected with the specific object am well as the
success it symbollizes.

A varlatlon: have students iist flve success symbols
they do not have but would llke to acaquire in the next vear,
five vears; etc. This activity could bke used In conjuncticn
with goal-setting. Be sure to discuss the choicgs or goals
without judgment; be opén to whatever the students come up
with.

As a teacher, what are your success symbols? Take a
walk through your house and see how many are vigible. If
they are stored away in drawers and closets, conslder how
you micht make them a more integral part of your

environment. <(Canfleld, 1976>
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WHAL/S MY BAG?

Have the students collect a large number of
sucuess symbols and other meaningful cbjects that
represent who they are and place them in a shopping
bag.

Next, have them decorate the outside of the
shopping bag with personally relatéd pictures,
words, znd symbois, thus producing a
three-dimensional collage.

This exercise can also oe done using a cigar

box or any other kind of container.

(Canfleld, 1976)
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Conduct a class discussion around the following

questions:

Have you ever worked very hard at somethling you felt was not
understood or apprecliated? What was 1t? What was sald or
done that made you feel your effort was not appreciated?

Have you every wanted to share things--ideas, feellngs,
somethlng you’ve written or made--but were afrald to? Were
you afraid that people might put you or It down?* What
kinds of things might they say or do that would put you,
your ideas, or your achlevements down?

Introduce the concept of *killer statements and
gestures" to the students. All of us have many feellings,
thoughts, and creative pehaviors that are kllled off by
other people‘s negative comments, physical gestures, etc.
Some killer statements that are often used (even by
teachers!) are:

We den’t have time for that now.

That‘s a stupid idea. You know that’s impossible.

You’re really welrd!

Are you crazy? retarded? kidding me? serlous?

only girls/boys do that!
Wow he‘s strange, man, really strange!

That stuff’s for sissgles.

Tell the students they‘re going to be social sclience

researchers for the day. Ask them to keep a record of all
the killer statements they hear in school, at lunch, at
home, and at play. Discuss the findings with them during
the nex* class.

Here 18 another exercise that can help students
identify and leglitimize some of their hostile feellngs which

they may be channellng into killer statements, This
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activity also helps the students discharge some of these
feelings in a way that is not psychologically harmful to the
other students.

Ask the students to stand up. When you say "go!" they
are to say or shout all the killer statements that they have
heard during the class. Tell them to use all the killer
statements, gestures, and sounds they want to. They can
shout at the air, thelr desk, chalr, or whatever else feels

comfortable.

(Canfield, 1976




127

POSITIVE REINFORCEMENT: AN INSTRUCTIONAL SOLUTION

The best system of positive relnforcement 1ls to

evaluate a student’s work from the viewpoint of what
is right with it rather than from that of what is
wrong with lt. Show the student what he has golng for
him. Point out his strengths. Show him how he can
develop his strengths; that is, treat error in the
context of nurturlng capacity rather than as a process
of reveal ing weaknesses. The student already knows
his weaknesses. Now he needs to know that he can do
something about them.

(Canfleld, 1976>
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THEME TWO (20
MY STRENGTHS
The most effect ve way to enhance a person’s
capaclty to develop hls full potentlal 1s to
concentrate on his strengths.
Taklng inventory of one’s strengths and
personal ity assets is strengthening, brlpgs galin in

gel f-confldence and improves the gel f-esteem.
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MY POSITIVE ACCOMPLISHMENTS ARE: MY PERSONAL STRENGTHS ARE:

(Amarillo College, 1987) i
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STRENGTH BOMBARDMENT

Have the students break into groups of five or six,

preferably with other students they know well and feel

comforteble with. Focusing on one person at a time, the
grcup is to bombard him with all the strengths they see in
him. The person being bombarded éhould remain silent until
the group has finished. One member of the group should act
as recorder, listing the strengths and giving them to the

person when the group has finished.

The students should be instructed tc list at least
fifteen strengths for each student. They should also be
cautiosed that no "put-down" statements are allowed. Only
positive assets are to be mentioned. At the end.of the
exercigse ask the students to discuse how they felt giving
and receiving positive feedback. Was one earier than the
other? Which one?

In some groups it Is wisgse to spend ten minutes
discussing with the class the different types of strengths

that exist, as well as developing a vocabularly of strength

words they can use. It may be a good thing to list all the
words that are "brainscormed" on the chalkboard for the

students to look at during the "bombardment® sessions.
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NICKNAMES

Almost all students have nicknames. Some are
compl imentary; many are not! As part of our general
orientation, we tend to discover each other’s weaknesses,
and in words !ike, Baldy, Fatso, Sklnny, Rat, Slissy, Bull,
Four-eyes, Dumbo, Ears, Slim, Worm, and so on, exploit them.
Although these nicknames are often accepted by
students, their effect on a developing self-concept Is
damaging. To reverse this trend have students glve
themselves and/or each other nicknames based on their
strengths. For example, a good artist might be called Art;
a horseshoe champ, Ringer or Champ; a basketball player,
Wilt or Hoop; a physically strong bcy, Bear; a person who
likes gardening, Fleur, Violet, or Herb; a glrl good in
music, Melody.
Conduct a classroom discussion around the following
juestions:
What are the names that would make you feel good--that
would make you feel proud or self-confident?

What are the names that make you feel bad--that make
you lose your self-confidence?

what would a classruom be like where everyone had a
nickname that made him or her feel bad?

what would a classroom be like If everyone had a
nickname that made him feel yood and self-confident?
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Do you have any nicknames? How do they make you feel?
What other names have you been called in your lifetime?

With high school you can have the clas3 break into
pairs. One at a time each student closes his eyes while his
partner calls to him, repeatedly using one or more of his
nicknames. Then the students can share the feelings evoked
by the different names. These reactions should be recorded

in their Jjournals. (Canflald, 1976)
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THEME THREE:
"WHO AM 12"

These actlvities deal with our sense of self,

our goals, our values, our strengths and weaknesses,

and our way of life or "life style."
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WHO AM I QUESTIONNAIRE 134
(Caafleld, 19762
Ask the students to fill out the following
questionnaire. In order to assure that the students will be
as open and honest as posslbler you can tell them that the
questionnaires will be kept conficential, unless the

students wish to discuss the questions in small groups.

In general, school is...

This class is...

My best friend ls..

The thing I like best about my class is... '
Something 1°d llke to tell my teacher ls...

I don't like people who ...

1 1ike people wno...

I“m at my best when I

Right now 1 feel...

People I trust

The best thing that could happen to me is...
When I don“t like something I‘ve done I.. e
When 1 like something 1‘ve done I...

When I‘m proud of myself I...

1'm very happy that

I wish my parents knew..

Someday 1 hope...

I would like to...

Five adjectives that describe me are...

Three things I want to become more of are...
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ADJECTIVE WARUROBE

(Canfield, 1976)

Ask the students to tear a plece of paper
into elght pleces. On each plece of paper they
are to write one word which describes them.

Remind them that because no one else will see the
slips of paper, they should try to be as honest as
possible. When they have completed this, have
them arrange the papers in order, placing the one
they are most pleased with at the top and the one
they are least pleased with at the bottom.

Inform them'that what they now have is a
"wardrobe of descriptive words that they can try
on, wear, or discard. Ask them to consider one
word at a time. Suggest that they spend a little
time conslidering how they feel about each of the
adjectives they have written down. Do they like
it? Do they want tp keep 1t? Expand 1t? Discard
it or what?

Ask them to give up each quallty one at a
time. Do they feel naked? How are they changed?
Ask them to fantasize what kind of person they

would be with one, two, three, or all of these
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qualities removed. Have them reclaim the
qualities one at a time. How do they feel now?
At the end of the exerclise ask each student
to record two things he has learned about himself.
If there Is time, ask the students to share thelr

“1 learned..." statements.
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WEEKLY REACTION SHEETS

(Canfleld, 1976>

Part of enhancing a student's seli-concept is helping
him become aware of the control he actually has over hls
daily life. Weekly reaction sheets help students see how

effectively they are using thelr time.
Hand out a sheet with the following questions:

Name Date

|. What was the high point of the week?

2. Whom did you get to know better this week?

3. What was the major thing you learned about yourself this
week?

4. Did you lnstitute any major changes in your life this

week?
5. How could this week have been better?
6. What did you procrastinate about this week?
7. Identlify three decisions or cholices yau made this week.
what were the results of these cholces?
8. Did you make any plans this week for some future event?
9. What unflnished personal business do you have left from

this last week? How long have you been cacryling 1t?

How long do vou plan to carry it?

10. Open comment:
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At the end of a six-week perlced, you should return the
reaction sheets to the students. Students may volunteer to
talk about any or all of the gquestions. Ask them to try to
summarize any patterns they can dliscern in their responses to
the questions. Ask them to make a serles of "I learned..."
statements after thelr review of their sheets.

rfter one six-week period has elapsed, it is interesting
and profitable to have the students construct a new weekly
reaction Sheet based on wha. they feel are impoctant areas to

be examined in thelr llves.
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£
THEME FOUKk:
ACCEPTING MY BODY

These approaches stress the importance of body

avareness for the development and maintenance of a

strong sel f-concept.

147
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THEME FIVE:
"WHERE AM I GOING?"

These activities are deslgned for goal-setting:
students need to have some sense of where they want to go,

what they want to accomplish, and who they want to become.
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TWENTY-ONE QUESTIONS 141

out a sheet to each of your spudents with the

follcwing questions on l1t. Ask them to write the answers to

any or all questions in whatever order they wish. When they

have finished, have them discuss their answers in small

groups,

make *1 learned..." statements, or discuss how the

assignment made them feel. The students may want to record

thelr responses in their Journals.

l.
2.

13.

What
What
What
What
What
What
What
wWhat
What
What
With

What

would you |ike to do, have, accompl ish?

do you wish would happen?

would you like to do better?

do you wish you had more time for? More money for?
more would you like to get out of life?

are your unfulfllled ambltions?

angered you recently?

made you tense, anxious?

have you complained about?

misunderstandings did you have? ,

whom Would you llke to get along better?

changes for the worse or better do you sense ln the

attitudes of others?

What
What
What
What
What

What

would vyou like to get others to do?
changes will you have to introduce?
takes too long?

are you wasting?

ig too compllcated?

"hottlenecks" or blocks exist in your life?
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19. 1n what ways are you inefficlent?
20. What wears you out?
21. What would you like to organize better?

This is alsc a good time to introduce goal-setting to
your students as a technique for gaining control over their
lives and achieving at least one of the things ment ioned
above.

(Canfieid, 1976)
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THE GOALPOST

Decorate the bullctin board in the form of a football
goalpost. Each day allow time for the students wno would
like to set a2 goal to record them on 3 % 5 index cards and
post them on the pulletin board below the crossbar of the
cozlpecst. If time permits, you may wish to have the class
cut the index cards into the shape of footballs.

on the fcllowing day, ask all those who completed their
goals to move their index card above the crossbar and to
share their goal éndrhéw they completed it with the class.
This provides the goal-achlevers with the attention of their
peer group aZ a reinforcement to their action.

Those who did not complete their goals are not allowed
to share with the class their goals and the reasons for not
accompl ishing them. <(If they did thiz, they would be
receiving the same reinfor~ement of peer attention as those
who had-completed theirs. The class would also be
reinforcing their behavior of rationalizing away the:r

failure to take responsibillty tor achteving goals.>

(Canfield, 1976
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FIVE YEARS AHEAD: RESUME

FIVE YEARS AHEAD

After each student has engaged in the strength
bombardment exercise, ask him to fantasize for himself or
for another what kind of person he would be and what he
would be doing five yvears from now if he fully develcped and
used all the strengths he identified in himself. Then ask
him to write in his Jjournal a description of that person
(five years from now, with his strengths fully developed)

and what his life is llke.

RESUME B

Explain to the students the function of a resume in job
seeking. If you have a copy of a resume available, share it
with your students. Brainstorm with the students some
possible categories (scholastic achievements, hobbies,
athletlc successes, skills they have attained, jobs they
have held, etc.) they could use in creating a resume for
themselves. Then ask tﬁem to image a job thev Juld like to
hold. Have them share their choices with the class. Ask
them to list the past accomplishments, personal strergths,
and skills they have that they would "gell" to their
prospective employer or interviewer in order to secure the
Jjob. Have them create a resume and role-play such an

tnterview. (Canfield, 1976)
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THEME SIX (€):

“The Languag: of Self"

These activitles are devoted to understanding
some of the ways students stop themselves from going

where they want to goc with their language.
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WORDS THAT DESCRIBE ME

Ask your students to write down three words that
describe themselves. Given thoughtful attention, any three
words that come to mind are appropriate. They can be
descriptive of physical, emotional, mental, personality, or
character ftraits.

When they have done that, ask them to turn the paper
over and write three words they wish described themselves.
Now have sach person take one of the three words on his
secoAd,!is: and describe speciflic behaviors that that kind
of person exhibits. For example, Charlie says, "I want to
be kind." What specific behaviors do "kind" people exhibit?
Tﬁey help pecple in distress:
Take food to someone who is hungry
Mow the lawn for neighbor who is injured or ill
Baby-sit temporarily for a working mother while
she finds a replacement for a "permanent” sitter

who quit

what else do "kind" people do?
They are considerate of other’s feelings:
Sally says "I hate doing the dishes!" A kind person

may respond, "Let me help you."
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Billy spilis milk on the floor and Ben says,’"Bllly you

sure arc clumsy!" A kind person might say, "No, he’s not

clumsy, he simply spl]!ed his milk!"

Your class will need some help being specific enougﬁ to
do any good, so give some examples on the board using words
from a couple of students’ llists.

When each student has completed 1isting specific
behavicrs for one of his words, ask him to use that word as
a goal. Use the behaviors as some suggested ways of meeting
that goal. If Charlie wants to be "kind" he can Immeclately
start to practlice some of the beha;lors he has listed and
can begin to look for other opportunities as well.

(Canfield, 1967)
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PLEASE...NO!;...YES...NG!

(Canfield, 1976

Pair up your group and have them decide which of them
will be A and which B. Stop the process right here and ask
them to examline and discuss with one apother how the choice
of who was A and who was B was made. "Is there a pattern in
your life that Is exemplified by your taking the lead and
deciding which letter yocu would be? Is it typical of you to
let someone else declde such matters? If your pactner had
been of the opposite sex from what he or she is, would that
have affected how your letter would have been chosen? Think
about it!"

Now go back to your original activity. Have the A’s

take the part of the please-sayer; the B’s each time are to
respond with “No!!" Keep this up, one saying "Please" and
the other "No!" untl! the no-sayer (B) feels that the
pleader has reached a deep sense of gsincerity and humillity
in his request. Then hé responds with "Yes!"

Have the partners change roles. Obviously there Is no

particular subject matter for the “please" request. Each

player may make whatever assumptions he wishes abcut it, but

the "thing" is not to be decided upon.




A varlatlion of this exercise is to have the A’s say
I\'Yes!“ and the B’s respond with "No!" Let it developilnto a
lively two-word conversation using only the words "yes" and
"no." Learning to say "No!" is very important-—-1f thpey
don’t learn to say lt, people may allow themselves t; be
walked over by other people’s expectations and desires. In
reality a real "yes" cannot exist without the ability to say
"“no." If one is not able to say "no" with a stralght face

and mean It, then hls "yes" Is no more than a condli t loned

reflex actlon.
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THEME SEVEN (7):

"RELATIONSHIPS WITH OTHERS®

Activities devoted to how students relate all of their
emerging selves to others, family and friends. It Is these

two groups that are especially influential to our developing

selves.
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THE CAR WASH

The Car Wash consists simply of lining up your class or
group in two parallel lines quite close together. Then one
student is sent through the wash (between the lines) and
everyone touches him or her and says words of praise and
affection and en~couragement. The pats on the back,
hand-shaking, and verbal support produce a sparkling, shiny,
happy "car" at the end of the wash! -

(Canfield, 1976>
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ONE-WAY FEELING GLASSES 152

Explain that you have some "magic glasses" for the group’s
eyes. You hold out your hands and “show" them, although they-re
invisible! (You might use lnexpensive eye-glass frames.) Let
each participant pretend to take a pair of glasses ouvt of your
hanas and put them on. Then ask 1f they notlce that these magic
glagsses enable them to .ee everything "through happy eyes."
Evervthinc looks nice, joyous--the worid 13 a happy place. Have
them Interact on that basis.

When you think they‘re ready for a change, help them switch
thelr glasses to "angry glasses." Now the world ls an angry
place. Everything that’s done causes angry responses. The
room is full of grouches. Again let them interact for a while.

At an approprlate time you may switch to other glagses such

as:

Scared Gl oomy Suspicious Stubborn
Bragging Things are OK Modest
Nobody loves me Curlous Show-of f

After several role-plaving sltuatlions, carry on a
dlscussion of thelr feeling while wearing different types of
glasses. Have there been days when they think you‘ve had on a
particular palr of one-way feellng glasses? Do they know people
who seem to always wear one type of glasses? Probe for what the

exercise may mean to them In their own dally behavior.

(Canfield, 1976)
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FAMILY TREE

(Canfield, 1976>

The purpose of this actlvity ls to help each student
understand and appreciate some of his heritage.

Explaln to the studencs what a family tree is. To
i1lustrate, you might draw your own on the chalkboard. For
homework, have the students ask their parents for the
necessary data about thelr relatives to enable them to
complete their family trees.

In class, help them translate the data they have
gathered into a famiiy tree. To heighten the effect of this
activity, some teachers have used giant drawings of trees on
bulletin boards.

Although this effort to help "ground" students In their
famlly llneage Is Important, It must be acknowledged that
for some students thls is dlfflcult because of their
uniquely fluid family relationships. Teachers need to be
sensitive to this and help those puplls ldentlify uncles,
grandparents, surrogate parents, and others who may play as
vital a role In the students’ life as thelr blological

parents and relatives.
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FRIENDS

154
(Canfield, 1976

One of the factors that erodes se] f-concept 13 the

inabi1lity of some students to make and keep friends. The

following activities are designed to help the pupil expand

his repertoire of skiils in buildling and enhancing

relationships with hls peers.

Have the class discuss the methods they use to make
friends. Take some time to bralnstrom some new ways.
Role-play the best ones.

Ask the students to draw a plcture of a frilend.
Underneath the plcture ask them to wrlte a paragraph
beginning with "& friend Is..." Some students may
protest that they have no friends. If this nappens, ask
them to draw a plcture of friends they would llke tz
have. You may wish to have the students share their
paragrachs verbally.

Lead a tlass dliscussion around the followling questlions:
Do you have a best friend? Do you llke to do the same
things? Did you »*ver want to do something that he
didn’t want to .o? What happened? Were you still
friends?

Ask the students to write a paragrapn answering the
following question: "What is there about you that makes
your friend like you?"

Try out the following questions for discussion:

How do you maxe friends? What Is a friend? Do you have
a friend? What makes a good friend? How do you find a
friend? Is it better to have a lot of friends or Just a
few friends?

When you first came to schorl, how did you make a
friend? Have you ever moved into a new ne ighborhood and
had no friends at all? How did you finu a friend there?
What do you do when someone new moves into your

ne i ghborhood--do you wait for him to come over to your
house or do you go over to his house and try to make
friends with him? Do you ever make an effort to help
him become friendly with others?
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APPENDIX L
TEACHER SELF-ESTEEM EWHANCEMENT PROGRAM

ERIC 163
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POSITIVE SELF-ESTEEM

what contributes to positlve sel f-egteem? Jean Illisiey
Clarke (1978: 78> states: “We bulld our own brands ot
selt-esteem from four ingredients: fate, the positive
things life otfers, the negative things life off .s, ahd oOur
decisions about how tco respond to fate, the positlivez, and
the negatives." Fate determines some very important liems
in our llves -- sex, ordinal position, age, ethnic origin.
colour - just to mention a few. These cannot be changed and
all we can do is to make decisions about them and attempt to
make sense of them. We cannot control fate ov force
decisions for others, but what about the other two
ingredients of self-esteem: life’s poslitive and life's
negative offerings? These are the areas in which adults
have great power and opportunity to impact self-esteem. All
of the time that students are with us, we set posittive and
negative mesSsages ot rewards from which students may choose

pullding blocks for thelr Swn seif image.
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THE IMPORTANCE OF SIGNIFICANT OTHERS

In all societies, the nuclear family is the initial unit
within which a student‘s personality is formed and
nourished. It is within the context of some kind of family
unit that hersshe feels lovec¢ -~ unloved, wanted or unwanted,
capable or incapable, worthy or unworthy. Parents who
consciousty choose to have children do not deliberately set
out to make their children more unhappy than happy, more
fearsu! than adventurous, more closed-minded than
open-minded, or more neurotic than adjusted. Most parents
want to give their children the best they can give them.

In spite of good intenticns, however, children do not
always turn out for the odest. Some turn out to be hostile,
nateful, and suspicious. Others are chronic complainers,
still others are fearful and anxious, and some turn ocut to
pe unhappy, shy adults wondering who they are and what they
stanad®for. Although all human relatlionships are unique, the
one existing between a chtld and his aor her parants i< an
enormousiy impcrtant one. Children are influenced, formed
and eventuai!v shaped through & sliow process of witnessing
and participating In the day-to-day interactions of the
people in their lives who are important to them. The

intimacy and intensity of contact and the everyday
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interaction and interchange exist in an emotionally charged
atmosphere. Whether phildren get no attention at all or too

much, whether they are punished too often or too little,

they are forming attitudes about themselves.

How children are raised, whether by natural parents or
someone else, does make a difference in terms of how they
feel about themselves and other people.

Wwhen children start pre-school, they will no longer be

the primary persons in the child’s life. Others - those

teachers, friends, and peers whom a child considers
significant - begin tc influence and affect Qevelopment of
the child’s self-concept. If these significant others
consider and treat the child as a worthwhile and an
important human being, they will help the child develop a
positive self-image. There is an Ancient Chinese Proverb:
“hL child's life is like a piece of paper on which every

passerby leaves a mark" (Fahey, 1980).




TEACHERS - CREATE AN ENHANCING ENVIRONMENT 2
in Born to Win, James and Jongeward, as reported by

Fahey (1980), suggested that everyone can be a winner in
their own right. Each human being is born as something new,
something that never existed before. Students are born with
what they need to win at life. Each person 1n their own way
can see, hear, touch, taste, and think for themselves. Each
has their own unique potentials - their capabilities and
limitations. Each can be a significant, thinking, aware and
creatively proauctive person in their own right - a winner.
As teachers we have to maintain a "you can do it* attitude.

Teach students to praise themselves. A student s
feellngs of adequacy and sel f-acceptance are central to the
success of the whole educational process. When students
feel good about themselves, their motivation is higher and
they become more involved in everything they do. As a
result, they retain and make usg of what they learn over a
longer perliod of time.

Since slgnificant others provide the data from which a
child derives much of his or her self-perception, teachers
can do a great deal in the classroom to help students
internallze a positive seif-image. If teachers do this, the
students will also be successful In thelr learning.

However, in order to catch positive attitudes, students must
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have models to Imitate. Be a positive model by praising
yourself in front of your students. If students often hear
you make statements, such as "I did a good job on thls work
today", they will begin to internalize the positive value
Judgement. No cheating. Students also need to learn that
their models make mistakes. If you have done a poor Job,
agmit it by séying, for example, "I surely did not organize
myself well today".

Students with negative self-images really don”t know how
to speak positively. You’ll need to help, see and feel
their successes. Whenever success occurs, help the student
verbalize the success. You try it and you will find that
the making of positive statements will become more
automatic. With continued support and reinforcement, the

child will internalize a positive attitude.

16z
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POSITIVE SUPPORT TECHNIQUES FOR TEACHERS

TEACHER SELF-ESTEZM

-
p)
&
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SOME CHARACTERISTICS OF A SELF-ACCEPTING PERSON

Onerf the major challenges to teachers is the creation
of a self-enhancing learning environment. Some special
people seem to do this quite naturally out of their own
authentic being and their commitment to others. Most of us,
however, benefit from specific, usable suggestions that help
us toward that end.

The self-accepting person is a participant iq)life
rather than a spectator and is inclined to be objective,
spontaneous, and émotionally and intellectually honest, and
tries to understand the interpersonal and environmental
problems to ve faced but also accepts their own limitations
in gaining true insight concerning them. They also work out
the best adjustment to life of which they are capable, often
without fully understanding all that is involved.

However, the self-accepting person is willing to
experience the pleasures and discomforts of self-revelation:
i.e., they accept the mixed pain and joy that accompany each
change in attitude and feeling toward themselves and others.

The self-accepting person without special talent or
ability Is able to share emotionally in the gifts of others
without undue regret about their inborn deficlencies and
does not brood about missed opportunities, lost causes,

errors, and fallure. Rather, they look on them for what
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they can contrlibute to thelr dolng things dlfferently or
petter in the future.

He/she does not get stuck in the rut of lrrational
feel ings of love, hate, envy, Jjealousy, susplicion, lust, and
greed, because they let each feeling spell out its special
message for them.

Although the self-accepting person may prefer not to be
alone or isolated from family or friends, vet, in special
times, when aloneness of Isolation is a necessity, he or she
can endure lack of contact with their fellows.

The sel f-accepting person may or may not be conventicnal
in their thinking, feeling, or behaviour. But when they are
unconventional, lg'ls not for the purpose of flaunting
convention but rather for the sake of expressing or
fulfilling a3 valld personal or puﬁlic need. ,

They are not rigidly guided by rules and moral isms but
willing to alter values in keeping with new insights. They

grant to others thelir right to values not ldentical with

their own.
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THE TASK OF THE TEACHER OF THE SECONDARY STUDENT

As pointed out by Purkey (1970>, the prevention of
negative self--esteem is a vital first step in teaching.

Next to the home, the school is the single most important’

force in shaping the student’s self concept. Gtudies have
shown that it is possible to develop a curriculum in which
the expected academic learning takes place while positive
self concepts are being built. Available evidence indicates
that the teacher’s attitudes toward himself and others are
as important, if not more <o, than his technigues,
practices, or ma;erials.

There seems to be agreement that the teacher needs to
have positive attltudes about himself and his abilities
pefore he is able to reach out to like and reépect others.

The almost unavoidable conclusion s tnat the teacher’s
attitudes and opinions regarding his students have a
significant influence on their sSuccess in school. In other
words, when the teacher believes that his students can \
achieve, the students appear to be more successful; when the
teacher believes that the students cannot achieve, tten it
influences their perfofmance negatively.

The key to building positive and realistic self-images
in students lies largely in what the teacher believes about
himself and his students. These bellefs not only determine

the teacher’s behavior, but are transml tted to the students

Q ]f??
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and influence their performance as well. What the teacher
does in the classroom, and the behavior he displays and the
experiences he provides, as percelived by students, have a
strong impact in themselves.

The Attltude the Teacher Needs to Convey

Am I projecting an lmage that tells the student that I
am here to build, rather than to destroy, him as a
person?

Do I let the student know that I am aware of and
interested in him as a unique pepson?

Do I convey my expectations and confidence that the
student can accomplish work, can learn, and is
competent?

Do I provide well-defined standards of values, demands
for competence, and guidance toward solutions to
problems?

Wwhen working with parents, do I enhance the academic

expectations and evaluations which they hold of their
children’s abillty?

THE ATMOSPHERE THE TEACHER CREATES

Six factors to create a classroom atmosphere conducive to
developing favorable self-images in students will be
dicussed and helpful to the teacher and examples of ways
factors can be used given:
Challenge
High academic expectations and a high degree of

challenge on the part of teachers have a positive and
beneficial effect on students.

Wait until the chances of success are good, and then say:

“This is hard work, but I think that you can do it." The
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teacher choosetc the right moment to put his trust on the

line with students.

Q) b

In con .idering the factors of freedom and challenge, the

classroom teacher can ask himself:

Do I encourage students to try something new and to
Jjoin activities?

Do I allow students to have a voice In planning, and do
I permit them to help make the rules they follow?

Do I permit students to challengé my opinions?

Do I teach in as exciting and interesting a manner as
possible? A

Do I distinguish between students’ classroom m:stakes
ands-their perscnal failure? -

Do I avoid unfair and ruthless competition in the
classroom?

Warmth

Questions the teacher might ask himself are:

Do I learn the name of each student as soon as
possible, and do I use that name often?

Do I share my feelings with my students?

Do I practice courtesy with my students?

Do I arrange some time when I can talk quietly alone
with each student?

Do I spread my attention around and include each
student, keeping special watch for the student who may
need extra attention?

Do I notice and comment favorable on the things that
ar important to Students?
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Do I show students who return after belng absent that I
am happy to have them back in class, and that they were
missed?

Control

Teachers could ask:

Do I remember to see small discipllinary problems as
understandable, and not as personal insults?

Do I avoid having “favorites" and "victims"?

Do I have, and do my students have, a clear ldea of
what is and what is not acceptable in my class?

Within my limits, 1s there room for students to be
active and natural?

Do I make sure that I am adequately prepared for class
each day? -
Do I usually make it through the day without punishing
students.

-
-

Success

Do I permit my students some opportunity to make
mistakes without penalty? .

!
Do I make generally positive comments on written work?
Do I give extra support and encouragement'to slower
studentg? :

Dc I recognize the successes of students/ in terms of
what they did earﬂler? '

Do I take speclal opportunities to praise gtudents for
their successes?

Do I manufacture honest experiences of success for my
students? ‘

Do I set tasks which are, and which appear to the
student to be, within his abilitles?

Introduction
The findlings of the studies reviewed by the author

suggest that pupil self-esteem can be improved with special
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programs. The results, while 1lmited to the students

participating in the Program and the Aature of the sesslons,
are encouraging with respect to the need of educators to
ldentify activities to enhance self concept, egpeclally
since it Is difficult to find treatment effects on

general ized measures of self concept like the Coopersmi th.

Coopersmith (1967), summarlized several procedures which
he believed could foster a more positive self concept in the
school. These lnclude acceptance of the chlild, appreciation
of his strengths and acceptance of his weaknesses, trust in
his ability to direct, motivate and reward himself, giving
him an opportunity to choose among alternatives, providing a
responsive environment in which he responds directly to
materials and peop'e rather than throuah the teacher; and
providing a c.ear and definite set of responsible, realistic
limits..

Based on the Utah Pupll/Teacher Self-Concept Program
(1982) for secondary teachers, a brief descriptlion will be
given. The training model employed in this program is
powerful. Trained teachers learn to use the speciflc
beraviors consistently enough to have a measurable positive
effect on their students’ self-concepts. Also, these
teachers reported a more favorable atmosphere in their
classrooms which tend to help them feel better about their
teaching. This Program consists of four compefency—based
teacher training modules. Each module deals with a

particular concept and presents a few specific skills the
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teacher can use to apply the concspt ln the classroom.
These skills are called the behavioral indicators. Table 1
summarizes each module.

An observation form and Criterion for the observations

are given followlng the modules.
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Specific Teacher Behaviors Covered In
The Utah Pupli/Teacher Sel f-Concept Program

Mcdule 1--Introductlon to Yerbal Description Versus Verbal Judgment

1. Influence Is using a specific communicatlion style which allows change
of mind Cattitude) without loss of face. Students may choose to change
thelr minds Cattitudes). The result could be permanent behavlor

change.

2. Power' 1s using rewards and punishments for the pucrpose of changling
another person‘s behavlior. Students may change thelr behavior,
momentarily, but aot their attitudes.

'3 Verbal Description--The teacher verbally describes the ongoing
situation instead of evaluating the personallity(ies) of the student(s)
involved. Verbal Description ls the language of Influence.

4. Verbal Ji'dament--The teacher verbally evaluates the personalitlies of
students instead of describling the ongolng situations in whlch they are
involved. Verbal Judgment Is the language of Power.

-

Module 2--Verbal Description for No-Problem Time

Praise Behavicrg:

1. Appreclative Prajge (AP)--The teacher objectively and gpecifically
describes the student‘s act. The statement may also subljectively
describe the teacher’s personal feelings about that act. The teacher
may also thank the student wnile clearly naming the act.

a. I liked the way you paused before that word.

b. That was a lovely song with a haunting, sweet melody. It
sounded as If you really felt the mnéssage 1n words and i1wusic.

c. You notliced a comma; notlcing the commas and pauvsling helped us
understand the meaning. ;

VERSUS

Evajuative Pralse (EP)--The teacher subjectlively evaluates the
student’s personality. The teacher pralses the person not the act
(verbal Jjudgment?).

Examples:

a. It’s great to have pecple 1!'ke John whom we never have to walt
for

b. 1’m proud of you. You‘re a very honest boy.
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1. Model Ing (M)--The teacher models a posltive self-remark. The remark

objectlively descrlbes the teacher’s own act and subjectlvely
describes the posltlve feellngs about that act (verbal descriptlon).

Examples:
a. I‘m trying out a new ldea that I thirk wlll work really well.

b. It‘s a good thing I always come to school a llittie early.

c. I‘m glad I chose to have Yyou work on such an Interestling

subgect.
2. Positjve Prompting (PP)--The teacher asks questlons that Invite
students to taik poslitlvely about themselves (verbal description).
gxampleg:

a. What do vyou llke about working by yocurself on thils report?
t. What makes you sSa hapRY. Tom?

c. I can see your llne drawing pleases you, Clndy, can you tell me
why?

3. Jeacher Relnforcement (TR)--After a student expresses a favorable

2 ael f~perceptlon, the teachec glves the stugent vertal reinforcemernt
- by agrering wlth that perceptlor and/or uslng Appreclatlve Praise

N {verbal descriptlion).

: Examples:

" a. Student: My drawlngs have real ¢ gotten better.
b meacher: They certainly have. (iR)

: b. Student: I can! I know lt! (She wrltes the answer on the

" board.)

3 Teacher: You certalnly dld know that, Gerry, you dldn”t even
' stop and think! (TR)

c. Student: I always read the lesson real well.
Teacher: You Jo read thoroughly, Anfta. <(TR)

. Descriptive Prompt (DP)--The teacher makes a statement objectively
describlng vislble clues which suggest a student owns & problem
andvor asks a questlion inviting the student to talk (or contlnue
talking) abou: the problem. The teacher speaks first (verbal
descriptlon..

Examples:

a. Your eyes look sore and you’re nci reading, Annette.

b. Some of 'hese problemc didn’t =eem clear to you, Bert. an I
nelp?

¢. Being late so much {8 causling you to misc lmportant points In
th13 clags. Would you like to talk about 1t?
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Active Listening (AL)--The student speaks first. The teacher makes a
statement subjectively describing what was heard. The statement
reflects and clarifies the student’s spoken feelings, problem or
complaint C(verbal description). Examples:

o

a. Student: I wish I was home where I knew everyone in my class.
Tezcher: You are feeling lonely since you don’t know anyone here
vet. :

b. Student: I guess I don‘t need to worry about that lost book now.
Teacher: You’'re not going tr do anything about it until the end of
the vear.

c. Student: I know I did better than the grade you gave me't
Teacher: You feel you deserved a higher grade.

VERSUS

3. Verbal Judament (VJ)--The teacher makes a statement or asks a
question which diagnoses the student’s spoaken or unspoken problem
(feelings). The remark may label the student-’s character. Examples:

a. <You shouid pe ashamed to be so lrresponsible.
b You could have done better, if ycu’d practiced.

c. Why can’t you leave other people alone?

Module 4--Verba! Description that Invites Student Cooperation

1. Invicing Cooperation ¢(IC>--The teacher uses Verbal Description to tell
students correct information about the teacher whenever their
cooperation is needed in the classroom or at school .

THERE ARE THREE TIMES WHEN YOU CAN USE INVITIHNG COOPERATION:

A. You can use Inviting Cooperation when you only have a mild problem,
1.e., you want everyone’s attention. You will make a remark that
asks a student to do scmething right away or in the very near

future. The remark can be either a statement or a question.
Examples:

a. | need to have someone pass out the books.
b. Let s get out the vardstick and find out.
¢. How about your working on number 4, please?
B. You can use Inviting Cooperation when you FIRST own & problem

{some behavior falls below your acceptance line, and you must
confront a student?.
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se inviting Cooperation when there is an
or sudden cccurrence and BOTH you and

vour student(s) own a problem.

THERE ARE
ALONE OR

.tep 1:

Step 2:@

Step 3:

Step 4:

Step 5:

-

Step 6:

a. (Step
stay

SIX POSSIBLE STEPS THAT CAN BE USEFUL
IN SOME SEQUENCE IN SITUATIONS B AND C:

Objectively describe what you see~~camera
point o1 V..V,

Subjectively describe the concrete and
tangible effect of the situation of
behavior--your own personal point of view.
If you are feeling a great deal,
subjectively descripbe your primary
feelings generated by the concrete and
tandible effect, your unmet needs.

If pobsible, walt momentarily for students
to choose a behavior change without
shifting your attention.

Subjectively describe the desired hehavior
change: You can (1) offer a choice of
acceptable behaviors, (2) describe one, or
(3> ask a student to review a rule or
policy. In case of a sudden occurrence,
you can describe action needed and
immediately help carry it out.

Alternate between Inviting Cooperation and
Actlve Listening «Z necessary to =olve
problems in the classroom. Examples:

S5 alone) Donald, you need to decide to
in the study area and work or to leave

and work .alone at the back desk.

b. (Step
(Step
(Step

c. (Step

(Step

d. (Step
(Step

{Step
(Step

1> The books fell Jjust as the bell rang.

2> They’1l get torn.

3) Let’s pick them up quickly So we can
both get to class.

1> We‘d like to hear the record.
(momentary walt--step 4>

2y . . . and that bumping nnise disturbs
our hearing.

1) There’s ink on everything, mv books,
your clothes!

2y I can’t get this mess cleaned up and
get ready for class.

3) I‘m disgusted!

5) How about you boys doing ihis, while
I finish gettling ready?
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VERSUS

Verbal Judament (VJ)--The teacher uses verbally

judging remarks to tell student (1) incorrect

information about themselves and/or (2> what to do.

Direct Commands are often used In Inviting Cooperation

situations. Such direct commands are Verbal Judgment.

Examples: (Mild problems--you can compare these to the
examples ahove)

a. Pass out the books. (direct cvommand)

b. Get the vardstick and find out. (direct command)
c. Quit talking so we can start. (direct commznd)
first own the problem or there is a suddeh occurrence)

a. Gn to your own desk and work since you can’t work
with us. (dlrect command plus a Verbal Judgment
telling student Incorrect information. The student
could work with the group, but Just isn’t at the
present moment.)

p. How can you be so clumsy? (lakelling) Plick those
books up right away. (direct command)

c. Be quiet back there! (direct command)
No consideration . . . {verbal .judgment--incorrect
information>

d. You're disgusting. (verbal Jjudgmenti--lncorrect
information>
Look what a mess vou’ve caused. (direct command--
blaming)
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Guidel nes for Criterion Observations

. During the time that an observer is in

your classroon, { woulc like

you to try to use all of the descriptive self-concept behaviors as often as

possible and the class of judgmental behaviers, {ncluding
The following criteris should not be resarced as’

as seldom as possible.

rigid standards, but rather as guidelines. .
recitations or other activities in vwhich you are

content or student-centered,
{nteracting with your students will
guidelines while being abserved.
BEHAVIOR

Modeling

2. Positive Prompt

Teacher Reinforcement or a
Positive Pupil Remark

4. Appreciative Praise’

5. Evaluative Praise

§. Descriptive Prompts
7. Active Listening

Inviting Cooperation
tio-Prablem Time

g. Inviting Cooperstion

Problem Tifne
10.  Verbal Jjudgrent and Labeling
11. DOirect Comrands
12. Overall use of pescriptive

versus Judgrental messages
in .1 pertinent {nstances

Direct Commands,

Class discussions that are efther

make {t 2asier for you to achieve these

CRITERION
3 on both cays co-oined
3 on both cays cozbined
67% or z out of every 3
positive Pupil Remarks ref{n-
forced--1F THE TEACHER COULD
RESPOND TC THE REMARK.
?12, on both days :co.-xbined

252 or-less of 211 AP and EP
on both days combined

3 on both dzys corbined

10 on both days combinad

45 on both days cosbined
gespond appropriately on 10
snstances between the 2 days

Ho more thac 10 betweer the
2 days

Average no rore than 25
between the 2 days

80 descriozive / 20% Judg-
mental’




Objective Self-Concept Teacher Behavio~ Observation Form

SELF-CONCEPT OBSERVATICK FORM
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Yeacher's Hame- School Gr. Date

Observation Time Recorded:

Qbserver

Start “Fintsh Tallied Non-nteraction lime in minutes

Het Time

BEHAVIOR TALLY

1.
2.

10.
1.

#odeling

Positive Prompt = e ———
Positive Pupil Remark _ __ _ o ———
Yeacher Reinforcement _ _ _ _ _ o e ————

General Praise

Appreciative Praise

Evaluative Praise

Descrintive Prompts

Actfve Listening

Verbal Judgment

Direct Commands

Inviting Cooperation:
No-Problem Time

Problem Time {Concrete and Tangible Effect)

Describes Situation

Describes Concrete Effect
Describes Teacher Feelfngs _ _ _ _ _ o o e e - —
Cescribes Desfred Behavior _ _ _ . o ————— -

.——-—.—_——_—_————_———-

—-—.—-—-.—-——-—————-———-———

Teacher owns Problem FIRST

—-—.——.—_—-———_———-—————

Teacher & Studeat Own Prob.
{Sudden Occurrence)

1864
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ACTIVITY FOR THE TEACHER

FAMILIES {Jjcan Illsey Clarke, 1978)

T-day we have different kinds of families, they differ
in size, ages, varieties and colors. What {amilles haée in
common, the world around, is that they are the prime group
where penple learn who they are and how to be that way.
Families don’t have to look any certain way or do any

certain things. They just have toc be.
For the teacher:

List your beliefs about familles here.
l.

2.

N o O

@®
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Compare yvour bellefs with the beliefs of Clarke:
1. .Famil .es are important.
2. The addition of a person is a major event in family

life, for example, the birth, the foster care, the
adoption, or a remarriage.

3. The loss of a person is a major event in family life,
for example the death or the leaving of a person -
through divorce or separation.

4. Some parts of our culture discount the impact of the

addition or logs of a child and the importance of child
rearing. -
5. Families need a support system, extended families are

guod suppory 3ystems.

‘. 6. Parents are important peopie and so are all the othe.
N - - reople vho care for children.

7. Children are important people and children deserve
caring adults whose needs are met.

8. Effective parenting can be learned by adults of any
age.
{ 9. Positive self-esteem is Important for children and
kS adults.




179

POSITIVE OFFERINGS FOR DOING (Fahey, 1980)

Positive offerings for being capable and doing well are
self-esteem building blocks that each of us reeds every day
of our lives. They come in great variety. The "You did
that well!" message is Important.

"You are capable!" is an lmportant message to offer
children at every age.

If you count, you will prcbably find that you can give
dozens of "You did well!" messages in a day.

Examples of ways in which you can offer self-esteem
building messages:

Reward-Statements for doing Vell...

Great, carry on; You do that well; You encourage me to
think; Excellent results!; Neat work; Nice Jjob; I like the
way you work; Thanks for the gift; I Tike the way you
listen; I appreciate yaur support; I7m proud cf the way

you did that; Congratulations! I hear you did...

PNSITIVE OFFERING FOR BEING

The pasitive offering that is equally important to the
"you are capable" message that students need to hear Is "You
are important and lovable Just because you exict". This
sel f-esteem bullding block Is a gift thet the student does

not have to earn. We glve the gift when we say: "Hello,
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I’m glad you are here". These and all u & other ways -

through words, locks, or touch - that we let students know

we are glad they were born and are veryY important because

these messages reinforce the belief that they are lovable.

Reward-Statements for Belng

Statgmgan . Actlons

I tike ygu handshake

I love you using a person’s name
I think you’re a nice kid smile

Good afternoont a pat

You are important listening

You are unidgue sharing

1t’s so good to see you gpending time

Glad you came over inltiating contact

I enjoy being with you
I thought of you during ihe day
Thanks for. bethg you
NEGATIVE MESS CAM BUILD ESTEE

Sometimes, adults have to send negative messages to
students. Students deserve clear negative messages that
tell them how to improve their behavior. If negatlve
messages attack the child’s belng or define the child as
incapable, they are destructive to self-esteem. “You silly
girl! You’ll never make it!" invites the student to fail.
Properly dellvered, negatlve messages say to th child "I
care about you. You are a worthwhlle person, and you can

learn how to do things better." Saylng "Stop that!" of

"Don‘t do that!" or "No, not that way!" does not invite a

168
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student to have positive sel f-esteem. However, a negatlve
message glven 1a a three-step manner can. Tell a student
specifically what not to do and why and then give an
alternative.

1> Don‘t do that ...... 2) because ....... 3) Do this......
This three step process lets a student know that he is an
important person capable of thinking and of taking care of
himself. WIth both students and adults, it is important not
to tell what you don’t want unless you also tell what you

want them to do instead.

essa d d

This actlivity are messages absut doing badly, which
often sound like blaming or accusatlions. For example, we
often say:

"You‘re late again!"'; "You look untidy"; "Another poor
mark"; "Clumsy!"

No sel f-esteem bullding messages here! Messages about
doing poorly cén build self~-esteem when they honor the other
person, show that you caré enough to set limits, and invite
the person to be a winner. Messages about behavior that you
want changed ¢an be given in a loving way. For example:

|
“Don‘t do this .... because you are important." Or they can

be given in a respectful way. "Don‘t do this... because It

may hurt you or svmeone else, you can figure out a better

189




182

way to do it." Or these messages can be given in a way that
owns feelings. "Don‘t do this ... because I don’t like 1It;
dc this instead." The tone of voice must not be sarcastic

but loving or respectful.

In a one-to-one situation you may discuss some of the
ways you have encouraged people of all ages to do better.
Then to complete this activity you might change these
negative messages into al'ternative encouraging statements.
1) Another F grade ..; 2) You look untidy..3)You forgot my

birthday ......... s 4 Clumsy!...oe.... S)You’re late
again...; 6) Stop lInterfering in my af<alrs...

190
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FOUR WAYS OF PARENTING DESCRIPTION TO USE IN THE CLASSROOM
(Clarke, 1978)

Parent Meggages

Nurturlng. Gentle. Caring. Supportlive. Invites a
person to get needs met, offers to help, gives permission to
do things well, to change, to win. AFFIRMS!

Recognizes and validates the personhood of the other as
being lmportant, having strength(s>, having the capacity to
grow, practiclng sel f-control, belng self-determining,
having goals, being not intentionally hurtful or
destructive, being loving and lovable.

Structuring

ngsertive. Sets llmits. Demands performance. Offers

tools. Shows or tells how to do thirgs well, to change to

win. AFFIRMS!

Supports the other as a growing person whe is capable

and iIs bullding on strengths by offerlpg cholces, exploring
alternatives and consequences, advocatling traditions, and
ethics, demanding that preferred behavior be substituted for
undesired behavior, getting conditions so others can be
successfui, removing obste. les, offerlng appropriate
incentives, tellling or showing ways to build skills and

providing for practice and feedback, negotiating contracts

and goals.

IText Providad by ERIC.




Depending

It sounds supportive but it Invites depende:.ce. Glves

permission to fail. NEGATES!

Judges the other as Qeak and lnadequate - lacking
strengths, the abillty to grow and learn, self-control,
gel f-determination. Blames other people, sltuations, or
fate. Enables self-destructlive behavior and leads the other

ocerson to wish for maglc. Carries the other person‘s burden

or Invites a person to be responsible for other peoplé's

feellngs. ~“/////’)

Criticlizing
Ridicules, tears down, shows or tells how to fail.

NEGATES!

Judges the other as unacceptabl!es by blaming and fault
finding, comparing the person with ouiners, using global

words. For example: "You always ..." “You never

Labeling or name calilng, using "why" questfons to accuse

%k_ff the other offering no solutions.

Encourages a person to do poorly or to do

sel f-destructive acts. AsSsumes a person is responsible tor
other people’s feellngs. Uses sarcastic or cruel humor.
Sltuatlon: Adult says: "I‘m golng to attend the Seminar
on Self-Esteem, and I don”t know 1f I will fina It helpful.”

Nurturing: "] hope It will be helpful, intecesting, and
enoyable."”

v.
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Dependent:

Structuring
& Protecting:

Criticizing:

185

“Do you have to? I am sure you know all
about self. Seminars are usuaily dull
and you don‘t learn much.”

*] trust you have studied the objectives and
thought things through, you generally do.
You decide on what will be helpful for you.*

*yYou shouldn’t have to attend a seminar on

self. You should automatically know all
about yourself and your family."

193
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