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Tr..s document, one of more than 10C performance-pased
zacher education mcdules, covers the foilowing object:.ves
es pre-~ and inservice teachers to develop an active
losopnhy of educat:ion: (i) after completing the required
reading, monstrate knowledge of the need for developing and
maintain-ig a personal vhilosophy of education; (2) after completing
the requ=red read:ng, prepare & writien statement expressing a
personal ph:losopny of educat:on and descr:bing the behaviors one
wouldé exXhibit as a teacher as the result of each belief; (3) after
completing the required reading, craitique the ethical standards
implied in & 1927 teachers' contract and those stated in :he 1975
National =d ication Associat:on's code of ethics; (4) given & case
studyv descr-hing the actions of a part:icular teacher, crit:ique that
teacher’'s performancCe using one's own Personal Phiiosophy of
education ané ethical standards; and (35) after completing the
required reedwng, prepare a written statement expressing one's OWh
personal philosophy of vocational-technhical educat:ion ancé desCcribing
the behaviors one would exhibit as & teacher as a result of each
relief. Arter an antroduction, the documer* -~ontains an explanatory
s2ction on the organization of the module, .equired and optional
learning activities, information sheets, student self-check
evaluation forms that cover learning activities, model answers for
the forms, and a form on whiCh the teacher's performance on the
module's terminal objective ("Whilie working an ar actual teach:ing
situation, develop an active personal philosophy of education") 1s to
be assessed. The information sheets cover education as & pPro. Ssiorn,
matching the philosophy and the situation, maintainirg & personatl
philosophy, the definition of vocational education, goals of
vocational educat:on, and principles of vocational educaticn.
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FOREWORD

“h.s moduie is one Of a senes of *27 performance-based teacher
educator PBTE. rearning packages focusing upon speaific pro-
‘essional competencies of vocational teachers The competencies
upor which these modules are based were dentihed and venhed
through research as beng 'mportan! to successiul vocationat
teachung at both the seconcary ana pastsecondary tevels of in-
structton The modules are suitabie for the preparaticn of teachers
and other odcgupationa. trainers . ail occupationa. areas

Each modute provices tearming expenences that integrate thecrv
and appiical:on each cuiminates with cntenon-reterenced as
sessment of the teacher s instructor s trainer sj performance of
the specihied competency The maienals are designed for use dy
teachers-in-t-aining working indvidually or i groups under the
direct:on ang with the assistance of ‘eacher educators o others
acting as resource persons Resource perscrs shouid be sxitied 'n
*he teacher comgetencies being deveioped and should be thor-
Sughiy onented to PBTE concepus and procedures betore usrg
these materars

The gesign of the Mater ais provides considerable fexibity for
oanning and conducting pedormance-based tramrg programs
for preservice and nservice teacners as well as business-InQus-
try 1abor trainers ¢ meet a wide vanety of .ndividual needs ana
'rerests The matenais are intended for use by unversities and
coseges state departrrents of educaton postsecondary ‘nstitu-
tors ocar educaton agencies and others responsibie for the
orofessicrar devespmes: of VvOCa.0ra’ 'eacrers and other occu
Datonas traners

Tre PBTE curmcuwum pacxages r Categores A - J are prooucts
~' 2 sustaned researcn anc ceveiopment effort by the Natonai
Certer s Program for Frotessional Development for \ ccatona:
Education Many ‘ndividuals -nstitutions and agencies partcipat-
&g with the National Center and have mace contnbuirons to the
syStematC development testing revision andrefinementof these
«2fy signtcant ramng matenais Calvin ' Cotrelt directed the
«Ccationat teacher competency research study «7on which these
™odutes are based anc also directed the curnc . 1 development
effiort ‘rom 1971 - 1972 “urtis B Finch pre.iced leadership ‘of
*~e program ‘rom 1372 - 1974 Over 40 tea her educators pro-
viged nout n deveiopment of :mitial versions of the moduies over
2 300 teachers anc 30C resource persons .0 20 uni/ersities co
eges ang postseccndary Mstutons used the materais ang
proviaged ‘eedback 'o 'he Natora Canter f¢r revisions and
-efregment

Eay versions o' the matenais were deveoped by e Nauora

Ce' =r ncocperator #ith *he vocatonal teacher ecucationr face
*es 3t Oregor State universty and Lt the Universily of Missour -

Coiumbia Preuminary testiag of the m-  ais was conducted at
Jregon State University Tempie Universiy and the umversity of
Missourt - Columbia

Fotlowing preliminary testing major revision of ail matenais was
performed by Natonal Center staff with the assistance of ilumer-
ous consultants and visiting scholars from throughout the country

Advanced testing of the materniats ~as camed out with assistance
of the vocational teact:er educators and students of Central Wash
ington State College Cotorado State University rerns State Col-
lege Michigan Flonda State University Hollanc College PE |

Canada Oklahoma State University Rutgers University New Jer-
sey State Universty Cohege at Buffalo New York Temple
University Pennsylvama. University of Anzona Unrsersity of
Michigan-Flint University of Minnesota-Twin Ciies University
of Nebraska-Lincoin University of Northern Colorado Unrver-
sity of Pitsburgh Pennsylvania University of Tennessee, Uni-
versity of Vern ont and IJtah State University

The first pubiished edit:on of the moduies found widespread use
nationw:de and in many other countnes of the world User feed-
Dack from such extensve use as well as the passage of ime
called tor 'ne updating of the content resources, and iiustrations
of the onginal matenals Furthermore three new categones (K-M:
have been added 0 the sefies covenng the areas of serving
students wiih special/exceptional needs imoroving students
basic and personai skills and implementing competency-based
education This additon required the articutatic  of content among
the onginal moduies and those of the new categones

Recogmition ts extended to the {ollowing individuals for their roies
in the revision of the onginal matenais Lois G Harnngtor Cath-
enme C King-Fiich and Michae! E Wonacott Prcgram Asso-
msates for revision of content and resources Cheryl M Lowry
Research Specaiist for lustraton specifications ana Barbara
Snea ‘or art work Special recognition is extended to the staff at
AAVIM tor their invaiuable contnbutions to the qualty of the finar
pricted products particu’arly to Donna Pntchett for mogute tay-
oLl cesigr ang final art work and to George W Smith Jr for
supevisior of the mogu e produchior process
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What do you really believe about the teaching pro-
fession? Up to this point, you may not have taken
the time to reflect on such matters but have simply
acted on your decision to be a teacher However,
acommitment to be a teacher carnes with it a com-
mitment to develop and maintain a personal philos-
ophy of education and a code of eth:cs *hat will guide
you in formulating your behefs, attitudes. ani values
as a teacher

A philosophy 1s a set of beliefs and attitudes (€.g .
* | believe that all peopie are created equal ") Itis
likely that what you beheve will affect how you act.
but this 15 not stated. A code of ethics deals with
the concepts of good and bad, right and wrong. it
geals with duties one must perform based on a moral
position (e g . | will treat all people as equals.”)

Most conscious decisions you make in hfe are
based on your fundamentai belefs and standards
if you cait the police to report an 'noperative traffic
gt itis because you believe that ciizens have a
responsib:lity "o do so or you believe that the faulty
light coutd be dangerous. What you believe affects
how you will act 1n a given situation

As a teacher who has the respcnsibiity for *he
guidance, development, and education of younq
peop'e and adults, it is absolutely essentiai that you

INTRODUCTION

be aware of your personal beliefs. Furthermore, it
is essential that you weigh and compare them with
other existing beliefs and standards, including those
of your professional organization, so that your ac-
tions as an educator are of maximum benefit to your
students

You need to examine your concept of whatis nght
and what is wrong as 1t applies to education. A clear
and consistent set of ethical principles 1s a necessary
foundation for your day-tc-day decisions and actions
as you work with students, parents, and fellow in-
structors. Your teaching must not only be educa-
tionally sound but also morally right as you see the
r.ght. Educational philosophy and ethics are mutually
interdependent, but in this module, they are treated
.eparately in order to make it easser 10 deal with
them.

The phiicsophy and the ethical standards you
choose will not be developed apart from your inner-
most behefs, attitudes, and values, nor will they re-
main constant once developed This module 1S
designed io help you develop the basic competen-
cies you need in order to develop and maintain a per-
sonal philosophy of education and ethical standards

3]
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ABOUT THIS MODULE

Objectives

Temminal Objective: While working in an actual teaching
situation, develop an active personal philosophy of
education. Your performance will be assessed by your
resource person, using the Teacher Performance
Assessment Form, pp. 55-56 (Leamning Experience VI).

Enabling Objectives:

1 After completing the required reading, demonstrate
knowiedge of the need for deveioping and maintain-
ing a personal philosophy of education (Learning Ex-
perience [)

2 After completing the required reading. prepare a wnit-
ten statement expressing your personal philosophy
of education and describing the behaviors you would
exhibit as a teacher as a resuit of each belief {Learn-
ing Experience II)

3 After completing the required reading. critique the
ethical standards implied in a 1927 teachers’ contract
and those stated in the 1975 National Education
Association’s code of ethics (Learning Experience i)

4 Given a case study describing the actions of a particular
teacher cntique that teacher’s performance using your
own personal philosophy of education and ethical stan-
dards (Learning Experience IV)

After completing the required reading prepare a writ-
ten statement expressing your personal philosophy
of yocational-technical education and describing the
behaviors you would exhibit as a teacher as a resuit
of each belief (Learning Experence V)

m

Resources

A listof the outside resourcus that supplement those con-
tained within the module follows Check with your resource
person (1) to determine the avaiabiiy and the iocation
of these resources, (2) to locate additional references 1n
yOur occupational speciaity. and (3) to get assistance in
setting up activities with peers or observations of skilled
teachers. if necessary Your resource person may a'so be
contacted if you have any difficuity with directions or in
assessing your progress at any time

Learning Experience |
No outside resources

Learning Experience i
Optional
A resource person and/or a group of peers with whom
you can discuss your educational behefs and the ac-
tions you can take In support of these beliefs
One or more teachers. expenenced in developing and

maintaining a functional phitosophy of education
whom you can intervie'w

Learning Experience |ii
Optional

Recent codes of ethics for the t2aching profession that
yoL can review

Learning Experience |V
Required

A resource person and 2-5 peers with whom you can
wOrk In cntiquing a case study (required only if you
select this alternative)

A resource person to assess your competency in cri-
tiquing the performance of a teacher in a given case
study

Learning Experience V
Optional

Recent publications on the goals and philosophy of
vocational-technical education that you can review

A resource person and/or group of peers with whom
you can discuss your philosophy of vocational-
technical education

Learning Experience Vi
Required

An actual teaching s:tuation in which you can develop
an active personal philosophy of education

A resource person to assess your competency In
developing an active personal philosophy of
education

Seneral Information

For information about the general organization nf each
performance-based teacher education (PBTE) module,
general procedures for its use, and terminology that is
common to all the modules, see About Using the National
Center's PBTE Modvules on the inside back cover. For
more in-depth information on how to use the modules in
teacher/trainer education programs, you may wish to refer
to three related documents

The Student Guide to Using Performance-Based Teacher
Education Materials 1s designed to help orient preservice and
inservice teachers and occupational trainers to PBTE in
general and to the PBTE matenals

The Rescurce Person Guide to Using Performance-Based
Teacher Education Matenals can help prospective resource
persons to guide and assist preservice and inservice teachers
and occupational trainers in the development of professionat
teaching compatencies through use of the PBTE modules
It also includes lists of all the module competencies, as well
as a isung of the supplementary resources and the : ddresses
where they can be obtained

The Guide to the Implementiton of Performance-Based
Teacher Education 1s designed to help those who will admin-
1ster the PBTE program It contains answers to implementa-
tion questions  possibie solutions to problems, and aiternative
courses of action

b




Learning Experience |

OVERVIEW

nabling
i Objective

After completing the required reading, demonstrate knowledge of the need
for developing and maintaining a personal philosophy of education.

You will be reading tha information sheet, Developing an Active Personal
Philosophy of Education, pp. 6-8.

Activity

1

You will be demonstrating knowledge of the need for developing and main-
taining a personal philosophy of education by completing the Se!-Check,

pp. 10-11.

Feedback 1 You will be evaluating your competency by comparing your completed Self-
§ Check with the Model Answers, p. 13.




Consciously formulating a personal philosophy of education 1s an important

Activity

part of your professional preparation and development. For information on
the reasons for and the factors to be considered and steps to be follewed
in developing and maintaining & personal philosophy of education, read the
following information sheet

DEVELOPING AN ACTIVE

PERSONAL PHILOSOPHY OF EDUCATION

Have you evermet a person who had no opinions
or betefs regarding education? Probably not Since
most adults attended school for many years
themselves, pay the taxes that support public educa-
tton, or have children who are students, they usual-
ly have opin ons about what education is or should
be Thus, you probably have such opinions also

Most teachers have many beliefs regarding educa-
tion However. many teachers hava never taken the
time 10 formulate in wnting a professional
philosophy. or set of beliefs, that they can examine
A phitosopher once said, “‘We probably live our way
Into a system of thinking (a phitosophy) rather than
think our way into a pattern of hving.”” The question
Is. can professional teachers who guide the learn-
ing cf students afford this luxury?

In order to ensure that vocational-technical
teachers “think their way into a pattern of teaching,”
it 1s vital that each teacher write out a list of his or
her beliefs regarding both education in generat and
vocational-technical education in particular The pro-
cess of organizing your beliefs into a written
pihilosophy generally accomplishes several key
things (1) 1t allows you to think about all that you
beileve In a systematic way; (2) having ‘o write
down each belief forces you to put vague beliefs in-
to words, which allcws you to examine them more
ciosely and critically; and (3) with a hist of written
beliefs, you can compare these beliefs to see if they
are consistent with 2ach other

This written philosophy can then be used to guide
your actions as a teacher By taking the time to
recognize your beliefs, values, and attitu Jes. you can
arrive at better educational decisions Having a
philosophy also aliows you to act on the basis of ra-
tional thinking, rather than on a spontaneous expres-
sion of “feeling "' In addition, since values reinforce
one anotner, having an established phitosophy can
grve strength to your convictions. allowing you to
make consistent decisions without repeatedly hav-
'ng to weigh all the factors involved

s
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Another reason for developing a personalt
phitosophy of education s to help you match your
philosophy to the philosophy of the school or col-
lege in which you work or desire to work. If there is
a reasonable match between your personal philos-
ophy of education and that of the educational institu-
tion in which you are employed, tnere I1s greater
opportunity for job satisfaction and teaching
efficiency.

Finally, having carefully developed a wntten
philosophy of education makes 1t easier for you to
communicate your beliefs to others. Because you
have taken the ime to th. «k through your beliefs and
check them for consistency. you are better prepared
to support them. This is essential when you begin
to apply for teaching positions. As part of the applica-
tion process, you will be interviewed by a personnel
director or some other hiring official. In order to
determine whether you are the candidate to be hired,
this person will generaliy ask you a number of ques-
tions about your educational beliefs. If you have
already prepared a written philosophy, you should
be able to respond co.fidently and well to such
questions




Education as a Profession

A philosophy of education is often called a pro
fessional philosophy. Now, what exactly is a ""pro-
tessional” phiiosophy? It may be described as a set
of beliefs that are in accordance with the tenets of
one’'s profession.

As you develop your personal philosophy of
education, you will want to examine each of the
following criteria suggested by Lieberman as
charactenistic of a profession * Measuring education
in terms of each criterion should help you decide how
well education, at this ime. meets the criteria of a
profession. Various viewpoints are presented In rela-
tion to several of Lieberman's criteria You should
make a personai decis un concerning your accep-
tance of and commitment to each of the criteria, and
you should embody the principles expressed into
yo.” own philosophy

* A profession provides a unique. definite, and
essential social service
The social service provided by education Is i0
teach the nation’s citizens in terms of the needs
of society. Whether it provides a unique or
essential social service has been argued

*» A profession emphasizes intellectual techniques
i performing its services
There 1s an emphasis on intellectual techniques
f one considers all information designed to tell
teachers “'how to teach,” but some argue that
teachirg methodology 1s unnecessary if oneis
competent in subject material

« A profession requires a long period of special-

1zed tramning.
To qualify for teaching in public elementary.
junior, and senior high schools requires special-
ized training, but certification standards vary
from state to state.

o Both the individual practitioners of the profes-
sion and the occupational group as a whole
have a broad range of autonomy
Teachers have a considerable amount of au-
tonomy, especially within the classroom, bu.
this varies since they are accountable to the ad
raiistrators, the governing board, and the
public These groups have the power to set up
required curricula and compulsory standards

o The practitioners of the profession accept broad
personal responsibility for judgments made and
acts performed within the scope of the
profession

1 Adapted from Myror Liebermoan Educ gfintoat d Forote, ot ngevw 0o
Lhite, NJ RPrent ce HA 1356, pp o

Most teachers accept responsibility for ther
acts; others feel that since they are acting in ac-
cordance with externally manufactured goals
and standards, they need not be held personally
accountable.

In a profession, there 1s an emphasis upor: the
service rendered rather than on economic gain
to the practitioners. Professions are SO 0rga-
nized that professional workers cannot avoid
certain obligations regardiess of their personal
feelings.

Dedicated teachers feel they emphasize service
rather than economic gain Other people point
to the three months’ vacation each summer and
to teachers who are on strike demanding,
among other things, higher salaries, and con-
clude that economic gain and personal status
are being emphasized by teachers.
Professions possess a complex, systematic
body of knowledge based on research.

Education 1s in the process of developing an ex-
tensive research base One argument leveled
against these efforts comes from people who
feel that the humanistic nature of education ex-
cludes 1t from scientific analysis

Professions have a comprehensive, self-
governing organization or a professtonal
association. Large groups such as professions
need an orderly procedure to set standards for
entry and exclusion, to promote nigh standards,
and to raise the social and economic status of
the group.

The National Education Association is a com-
prehensive, self-governing organization, but
membership is not required, and its principles
and policies are subject to ynterpretation at the
state and local level Furthermore, numerous
other organizations ex:st, such as the American
Federation of Teachers and the American Voca-
tional Associction, and there I1s no definite
agreement among them regarding standards
The profess:onal orgamizations do provide
meachanisms for continued professional devel-
opment via meetings, workshops, and publica-
tions. However, since membership is not re-
quired, this does not reach all teachers, and
some teachers do nui or cannot take advantage
of these services

Professions have a written code of ethics or set
of standards. which have been classified and in-
terpreted through concrete cases

e
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The NEA has a written code of ethics as do
most, but not ail, other proiessional teacher
organizations AVA, for example, does not have
a code, but the National Vocational Agricultural
Teachers’ Association (NVATA) has a specific
“creed’ that includes statements of an ethical
nature. as do some otner AVA-affihated orga-
ntzations However, none of these organizations
have a strong judicial body, so in effect. the pio-
tession does Iittle to regulate itself

The conduct of medical doctors and lawyers,
for instance, 1s subject to review by a board of
their peers, and violators of professional stan-
dards may be removed from practice in the pro-
fession In the field of education, there is no
tradition or legal basis for this kind of self-
regulation A different type of regulation or con-
trol exists in that administrators have the power
1o recommend or not recommend tenure for
teachers Also, boards of eduation have the
power to grant tenure, to hire, and with just
cause, to fire even tenured leachers

The foregoing characteristics of a profession are
notintended to be all-inclusive. Other characteristics
often associated with professions are that entry in-
to the profession requires formal traiming, that the
professional practice 1s based on theory, and so
forth

The main point is that, aithough education meets
most of the critenia outlinad quite well, there 1s still
room for improvernent This, then, may be a
challenge for all educators—to assist in making
education more professional You rray wish to in-
clude this yoal In your personal philosophy of
educauon

We have said that in a profession, the service
rendered is more important than economic gain We
have also said that some people feel that teachers
are not professional because they strike for salary
increases However. the first statement doesn't say
that economic gain is wrong, it just says it shculd
be less important than the service rendered

Angelo Gillie makes a distinction tetween these
two types of concerns professional concerns and
employment concerns According to Gillie, profes-
sionai concerns relate directly to the students and
their instruction Employment concerns relate to
salaries. benefits, contracts, and so on 2 Although
bot may be important, professional concerns must
take priority over employment concerns if education
IS to be considered a profession

SOACQe oG v gt g Wi et o N
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Matching the Phitosophy
and the Situation

The following examples describe two teachers
with varying philosophies of education Note whether
their behavior 1s consistent with their beliefs

Mr Thornas believes that his job 1s “teaching,”
nothing more, nothing less He spends a great deal
of time preparing h's lessons, and he teaches in-
terestingly. thoroughly, and well He believes that
bureaucratic paper work (attendance reports, etc)
should be done by someone other than teachers He
believes that teachers’ meetings, committee work, in-
service programs PTA, and the like are busywork that
ccnsumes time that he needs to do a good teaching
Job He does an excellent job 111 the classroom, behind
closed doors, his students learn, and he considers
himself 1o be quite professionai

Mr Ernest believes that a school is an organiza-
tion requiring group effort and cooperation Each year
he takes a new teacher under his wing and helps as
help i1s needed during the year He is on several com-
mittees one on professional developmen., one on
teacher grievances, and one on cuiriculum develop-
ment He believes that school-community retation-
ships are impertant, so he has an active advisory com-
mittee He aiso belongs to a community service
orgamzation He believes that students need to
develop healthy leisure activities, so he sponsors a
chess club, which meets after school once a week
Finally. he believes thet his uccupational area has a
lot to offer .0 young people, and so he teaches en-
thusiastically and well He considers himself to be
quite professional
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Since these two systems of beliefs, or philosophies
di‘fer extensively, which 15 the more professional
teacher—Nir Thomas or Mr Ernest? Consider these
teachers in the following ssttings Mr Thomas in
School A. and Mr Ernest in School B

Schoo! A, There 1s a strong adminustration, vhich
handles most tasks extraneous to actual teaching
There 1s one paraprofessioral for every four teachers
All students are bused and after-school activities are
thus nearly impossible A total of 90 percent of the
teachers reside outside the school district

School B. There is a small administrative statf and
teachers are needed 10 assist where necessary There
are no paraprofessionals or teachers’ aides Teachers
are required to attend PTA. weekly department meet-
ings. montnly grade level meetings. and monthly
taculty meetings Each new teacher has an expert-
enced teacher assigned to him/her A totai of 90 per
cent of the teachers reside in the disinct Team
teaching 1s encouraged

Now. reverse the positions place Mr Thomas in
School B, and place Mr Ernest in Schoct A How
well does each fit? Consider the effect Mr Thomas
individualistic beliefs would have on the morale and
cooperative efforts of School B Consider the effect
Mr Ernest’s extra efforts would have on students
unable to stay for chess because they can't get a
nde home Either teacher could generate frustration
or friction because his philosophy varied from the
philosophy of the schonl

The point 1s that even iIf a person has formulateda
awell-developed professional philosophy. there may
still be a problem in implementation if that personal
philosophy is not consistent with the philosophy of
the institution Two alternative solutions e n
(1) selecting ateaching position Ir. keeping with your
personal philosophy or (2) given a position not In
keeping with your personal philcsophy. adhering to
what ex:sts while working constructively to change
i3

Thus .mpiementing a professional philosophy in-
volves not only acting tn a manner consistent with
your beliefs but alse doing so within the frame of
reterence of your school situation

Maintaining a Personal Professional
Philosophy

A mature and functional philosophy 1s achieved
through an increased understanding of onesel! and
one's attiiudes 1n terms of today's conditions Since

Tooganskn e et oot o
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both you as an individual and society in general are
constantly changing. your philosophy cannat remain
static Thus. you must periodically revise your pro-
fessional philosophy in light of your current attitudes
and values. as well as in terms of current societal
condiions

You can maintain a functional professional
philosophy that will serve you: by following four sim-
ple steps. First, work toward an increased under-
standing of yourself—your vaiues. your behefs, and
your attitudes For example, your attitudes toward
learners may change as you work with them Asyou
develop a sensitivity 1o the feelings of many different
kinds of people. you may come o value abilities
previously unrecognized

Second. keep abreast of societal trends Keep
aware of population trends. new services and in-
dusiries Note changing attitudes. Recent examples
have includad attitude changes toward work, toward
women, toward the handicapped, and toward the en-
Jaronment Education must serve the current needs
of society

Thirg, keep abreast of research that has implica-
tions for education For example, at one time many
educators accepted the concept of a fixed in-
teligence quotient (IQ) whereas today many
educators question the reiiability ¢ 'O tests This nas
many imphcations for grouping and work.ng with
students Thus. 1115 important that you keep up-to-
date with research related to educaticn. This may
be accomplished through such activities as reading
professional pertodicals and heing actively involved
in professional organizations, and through continu-
ing educaion 4

The fourth and final step In ~ 2nta.ning a unc-
t.onai profess.onal philosoph, involves the process
of examining your phitosophy and revising
periodically Your beliefs will chaage ana e clve as
you continue to grew professionaily Thus. ore doas
not develop a philcsophy that wili last for the -ura
tion of one's professional career Rath.ci. one
develops a professional philosophy based on ¢
rent beliefs and then periodically revises 1t as behiets
and conditions change
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The following tems check your comprehension of the material in the infor- .
mation sheet, Developing an Active Personal Philosophy of Education, pp

6-S Each of thé four items requires a short essay-type response. Please

respond fully. but briefly.

SELF-CHECK

1 What 1s the purpose of deveioping a peisonat philosuphy of educ=tinn?

2 Assume that one day you walk into the taculty lounge and discover a group 01 .“.tructors heatediy discuss-

ing whether or not teaching i1s a profession As you enter, one of them turns to you and demands, ''What
dn you think?"" How would you respond?

10




‘ 3. Assume that you have a persgnal philosophy of education that differs widely from the philosophy of the
school by which you are employed. How might this cause a problem?

‘ 4. Why is it important for vocational-technical instructors to assess therr personal philosophies of educa-
tion periodically?
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Compare your written responses to the self-check items with the model
answers given below. Your responses need not exactly duplicate the model
responses; however, you should have covered the same major points.

Feedback

3

MODEL ANSWERS

1. The purpose of developing a professional philos- all teachers will ever belong to a single profes-
ophy Is to organize a set of educational beliefs sional organization. In addition, since education
based on your attitudes and vaiues. Writing out is such an applied field and because of its
your philosophy will assist you in forrnulating a humanistic nature, its research base can be con-
consistent set of beliefs. The process of writing sidered questionable. Aiso, education does not
out your philosophy also aids in clarification and have a strong judicial body that enforces a code
nromotes behavior consistent with belefs. of ethics.

2. 1t you agree that teaching is a profession, you 3. If your personai philosophy of education differs
could have reminded the group that education 1s from the school's philosophy of education, it may
commonly considered a profession; thus, it is the be very difficult for you to implement your
job of professional educators to make it more pro- philosophy through actions. implementing your
fessional. Furthermore, education meets most of philosophy may cause problems with the ad-
the criteria of a profession: it provides a unique ministration and/or members of the community.
and essential service to society, it emphasizes Even though you may feel your actions are very
intellectual skills in performing this service, and professional and they may be considered profes-
it requires a period of specialized training In sional in some schools, you might be criticized
general, teachers have a considerable amount of for your actions. This is very apt t» limit your job
autonomy, ac-ept responsibility for their profes- satisfaction.
ts:;rrxlaggiimsmns, and emphasize service more 4. A philosophy changes and evolves as your

’ beliefs, attitudes, and values change, so it must
If you feel that teaching is not a profession, you be periodically updated. Also, society is constant-
could have told the group that it is not possible ly changing, so the implementation of your
for educatior to meet all the ciiteria for becom- philosophy or your actions may need to change
ing a profession. For example, itis not likely that to correspond with current societal needs.

Level of Pe~formance: Your written responses to the self-check items should have covered the same ma-
jor points as the model answers. If you missed some points or have questions about any additional points
you made, review the matenatin the information sheet, Developing an Active Personal Philosophy of Educa-
tion, pp. 6-9, or check with your resource person if necessary.

13
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You will be evaluating your competency ir: developing a person
of education, using the Educational Philosophy Checklist, pp

«

' You may wish to discuss your completed worksheet with a small group of . .
peers and/or your resource person. . ST

L .

.
\

You may wish to interview one or mora experienced teachers who have suc-
cessfully developed and maintained a functional philosophy of education.
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Activity

Developing a personal philosophy of education is not diff cult; it simply re-

qurres a rational process and some careful, honest tnought. For information

describing the steps te follow in deveicping a preliminary personal philoscphy
of education, read the following information sheet.

DEVELOPING A PERSONAL EDUCATIONAL PHILOSOPHY

The actual development of your personal
philosophy of education can be accomplished by
following a few simple steps. The first step is to break
down the topic To ask yourself, **What do | believe
about education?” 1s to ask too broad a question.
One way to handle this 1s to break the topic down
into categories simiiar to the follewmng:

* Progiam Planning, Development, and Evalua-
tion

* Student Instruction (Instructional Planning, Ex-
ecution, and Evaluation)

* Instructional Management

¢ Student Guidance

* School-Community Relations

* Vocational Student Organizations

¢ Professional Role and Development

* Coordination of Cooperative Education
* Implementation of CBE

* Accommodation of Students with Special/
Exceptional Needs

* Improvement of Students’ Basic Skills
¢ Instruction of Aduits>

For each of these categories, you need to ask
yourself specific questions about what you believe
Using ‘Program Planning” as an example, you
might ask the following types of questions

* What are the major purposes of program plan-
ning?

* What s the value to society of program plan-
ning?

¢ Who has the major responsibility for planning
vocational-technical programs?

* \What s your role in program planning?

* What are your responsibilities for program
planning?

* What basic principles should govern program
planning?

5 For information on the more specitic 1asks involved in each of these
broad categones you may wist 4 refer to the iisting of module tties on
the back cover
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These are not the unly guestions, but by asking
these types of questions, you should be able to begin
generating a list of statements describing your phi-
losophy of education. This is still not enough, how-
ever. Opce you have generated this list of statements
of belief, you need to subject these statements to
a series of tests.

First, you need to weigh each statement carefully
to determine whether 1t truly expresses something
you believe. Next, you need to compare the various
statements to see if they are consistent with each
other. Finally, you need to test each statement by
asking four basic philosophical questions: (1) Does
the statement reflect what is real? (2) Does the state-
ment reflect what 1s true? (3) Does the statement
reflect what is good? (4) Does the statement reflect
what is reasonable?

For example, assume that one of your statements
reads, / believe that democratic principles should be
adhered to in program planning. You need to deter-
mine (1) whether you truly believe that, (2) whether
the statement 1s consistent with your other state-
ments, and (3) whether, in terms of society’s stan-
dards, the statement reflects what is real, true, good.
and reasonable. If any statement fails any of these
tesis, you need to revise or rework your statements
accordingly.




Atthe end of this process, you should have a well-
developed, written personal philosophy of education.
However, it 1s recommended that you go one step
further. If your philosophy exists only on paper, itis
of ittle functional value. You need to put that
philosophy into practice, to act on the basis of your
beliefs.

Therefore, it 1s helpful to think through in advance
how your statements of belief translate into attitudes
and behaviors. For example, If you believe that
democratic principles should be adhered to in pro-
gram planning, what will you attempt todo and how
will you act as a consequence?

Thesa steps in deveioping a philosophy may be
accomplished by using a worksheet such as the one
shown in sample 1. Using hypothetical examp! s,
the first (left-hand) column presents the instructor’s
beliefs (what he/she believes to be true) about
education. These beliefs should be based on the
facts as they are now known, though of course they
are subject to change In the light of new informa-
tion or data.

The second column indicates personal attitudes
about each belief Attitudes grow out of personal

opinions, feelings, and reactions to experience. At-
titudes reveal personal values—what you feelto be
good or bad, valuable or useless, desirable or
undesirable. Although attitudes are much less ob-
jective and fact-based than beliefs, they are in-
dicators of future behavior.

The third column gives a list of behaviors—
consistent with the expressed beliefs and
attitudes—that the instructor might exhibit in
response 10 his or her beliefs about education. The
items on this list describe what the instructor will
do—the actions he or she will take—to develop or
promote his or her belefs.

By conscientiously going through the preceding
process step by step, you will have developed a
workable preliminary phitosophy of education that
you can then adapt and adjust as you teach and
grow. During your teaching career, your philosophy
will change as you gain in experience, knowledge,
and maturity. Your philosophy should become richer
in depth and meaning, and a pattern or coherence
should develop within it so that new experience and
understanding can be accommodated readdly.




SAMPLE 1

WORKSHEET FOR EDUCATIONAL PHILOSCPHY

BELIEFS ABOUT STATEMENTS OF OBSERVABL€ mcuea
EDUCATION PERSONAL ATTITUDES | .. " BEHAVIORS
I believe the following to be | | personally feel that: -In my tolchfnﬁ‘ l Vv‘ll'ﬂ

true:

The community ex"ects plan-
ning for vocational education
to be based on democratic
principles.

All individuals, regardiess of
race, sex, or inherent ability,
are worthy of my help.

it is my responsibility to help
students to develop them-
selves to their fullest capabili-
ties, whatever these capabili-
ties are.

Entoll more. males (or females)
in my vocational Classes. ;.

Initidte ‘a program;‘ recruit
minority Student

tory faci hes
to “permit.-handk ‘st
dents to’ beneht from the pro—
gram.

Students respond positively to
responsibility for their own de-
velopment and education.

Students should be taught to
take increasing responsibility
for their own decisions and
actions.

| can help students to mature
by giving them as much re-
sponsibility as they can
handle.

Lzstau a student-directed
systentohalpmanagethevo-
cational taboratouy
Individualize learring asslgm
ments to give. shidents:-re-
sponssbnmyacoordingtoabxmy
Set up an adwsement “pro-
gram for postsecondary stu-
dents so they can develop
their own training plans ‘and
~rogress scheduies: -

An important stated goal of
vocational student organiza-
tions is to develop students’
leadership abilities.

Itis very valuable for people to
have leadership qualities.

All vocational students
deserve the opportunity to
develop the qualities of leader-
ship.

It is my responsibility to help
students to develop leadership
abilities.

Organize my vocational stu-
dent organization to provide
leadership opportunities for
every member.

Arrange fraining sessions in .
parliamentary procedure and
other leadership skills.

Assist my students in par-
ticipating in vocational leader-
ship activities.

18
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Using sample 1 and the steps nutlined in the information sheet as a guide,
complete the following philosophy worksheet. In the left-hand column, list
your philosophical beliefs regarding education. Then, for each belief, ask

Activity yourself wnat attitudes (feelings, opinions) you hold related to that belief.
List these in the middle column. Finally, determine what behaviors you would
2 exhibit as a teacher as outcomes of your beliefs and attitudes, and list these

in the right-hand column. Use as many additional sheets of paper as need-
ed to complete this task.

WORKSHEET FOR EDUCATIONAL PHILOSOPHY

BELIEFS ABOUT STATEMENTS OF OBSERVABLE TEACHER
EDUCATION PERSONAL ATTITUDES BEHAVICRS
| believe the following to be | | personally feel that: In my teaching, | will:
true:
. 21




BELIEFS ABOUT
EDUCATION

STATEMENTS OF
PERSONAL ATTITUDES

OBSERVABLE TEACHER
BEHAVIORS

| believe the following to be
true:

| personally feel that:

20

In my teaching, | will:




‘ BELIEFS ABOUT STATEMENTS OF OBSERVABLE TEACHER
EDUCATION PERSONAL ATTITUDES BEHAVIORS

| believe the following to be | | personally feel that: in my teaching, | will:
true:

21 P35



BELIEFS ABOYT STATEMENTS OF OBSERVABLE TEACHER '
EDUCATION PERSONAL ATTITUDES BEHAVIORS

| believe the following to be | | personally fee! that: In my teaching, | will: !
true:

Feedback After you have compleied the worksheet, use the Educational Philosophy
Checklist, pp. 23-24, to evaluate your work.

22 2




® EDUCATIONAL PHILOSOPHY CHECKLIST

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that Name
each of the following performance components was not &ccomplished, par-
! tially accomplished, or fully accomplished. If, because of special cir- Date

/ cumstances, a performance component was not applicable, or impossible

to execute, place an X in the N/A box. Resource Person

LEVEL OF PERFORMANCF

1. Your statement of a personal educational philosophy included areas
of professional concern such as th.2 following:
a. program planning, development, and evaluation . ..

b. student instruction (including instructional planning, execution, and
evaluation) . . . . . e .

¢. instructional management
d. student guidance

‘ e. school-community relations

' f vocational student organizations

| q. professional development

! h. coordination of cooperative education

2

X
L4

i implementation of CBE

U
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‘ J. accommodation of students with special/exceptional needs

€
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k improvement of students’ basic skills

o
O 0O DODO00o0oO0OcoO0dd U
OO OOoO0o0ooOooOOd U A,

R
"

,.
-

' 1 nstruction of aduits

4
v
w

o For each of the stated beliefs in the philosophy, there were’
a. statements of personal attitudes associated ani consistent with
the beliefs D

¥

T Lo
RS
e e M s e

i
T

vi 7
A

b examples of teaching behaviors approp .Ate to and consistent with
the beliefs ana attitudes D

'm’l
. it

S
’

<

23




$?
3 The completed statement of educational philosophy: D
a. expressed your own beliefs and principles. .. .. .......

principles

c¢. ndicated your willingness to be committed to a philosophy of E—I

education .

d. showed a commitment to serve the needs of students . .

Level of Performance: Ali items must receive FULL or M/A responses. If any item receives a NO or PAR-
TIAL response, review the material in the information sheets, Pp. 6-9 and 16-18; revise your statement

3
b indicated your general acceptance of recognized democratic D D
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of educational phitosophy accordingly; or check with ycur resource person if necessary.
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' Optional
Activity
Vs

You may wish to clanfy your educational philosophy by meeting with a small
group of peers and/or your resource person to discuss your beliefs and how
you will put your beliefs into action. If these peers have also developed pet-
sonal philosophies of education, you can compare and discuss these
philosophies. To guide the discussion, you may wish to use the senes of
tests described on p. 16.

You may wish to arrange through your resource person to meet with and
Interview one or more experienced teachers who have successfully developed
and maintained a personal philosophy of education. You could discuss with
these teachers how well they have succeeded in acting on the basis of their
philosophy. They could also review your completed philooophy worksheet
and assist you In determin'ng how realistic your stated behaviors are.

24
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Activity

-

Ethical standards are an essential corollary of a personal philosophy of educa-
tion. For information on the critenia to use in developing a good code of ethics,
read the following information sheet.

FORMULATING A PROFESSIONAL CODE OF ETHICS

One of the characteristics of a profession is that
# must have a code of ethics that has been
developed and is enforced by the professional group.
Suchcodesserve a variety of purposes. They assist
in orienting the newly initiated to professional rights
and obligations. They provide the profession with a
basis for excluding an incomipetent practitioner and
tor defending the professional who is unjustly
attacked. They also serve as a guide to laypeople
in understanding the profession.

The critena fo, a good code of ethics include the
following:

* A good code 1s ciear, explicily differentiating
cetween ethical and unethical conduct. It lays
down pninciples that are definite enough to be
applied in a varniety of specific cases. It avoids
ambiguity.

* A good code assumes agreement on profes-
sional policy only where such agreement exists
Policies on which professionals may d:ffer aie
not included.

= A good code avoids insisting upen

unreasonable standards of behavior for the
practitioners This dces not mean that the code
will not require some sacrifice on the part of the
professional.

26
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* A good code deals only with behavior that bears
an unmistakable relationship to professional
conduct. It is not used to regulate the non-
professional lives of the practitioners.

* Agood code does not confuse undesirable pat-
terns of behavior with unethical ones. Since
every good code should be enforced, the viola-
tion of a provision should justi’y aisciplinary ac-
tion by the profession against the vioiators.

* A good code is complete in the sense that it
does not neglect any important ethical problems
of the profession.

* A good code protects competent practitioners.
It does not regard lay popuiarity as the test of
professional integrity and competence.

* A good code is not static. It is modified fre-
quently to keep it in accord wiih the changing
standards of society and the profession.

The code of ethics of the National Education
Association (NEA) 1s sometimes assumed to be the
code of ethics of the teaching profession. This
assumption probably results from the fact that NEA
reaches such a broad spectrum of educators. Also,
many state associations that are affiliated with the
NEA organization adopt its code of ethics or one very
similar to it.

The NEA cod< 1s periodically reviewed and re-
vised The constitutior of NEA contains provisions
“to censure, suspend, or expel a member for viola-
tion of the Code of Ethics of the Education Profes-
sion.” An NEA review board has the authonty “‘to
vacate, censure, Ift suspension, or reinstate a
member "’

While these provisions and the authonty exist,
their effect and influence on members of the profes-
sion is quite hmited for at least two reasons. First,
the authority available has been only rarely used
Second, loss of NEA membership poses no real
sanction against a member, because membership
iIs not required in order to teach. In fact, many
teachers never join NEA, and hence, the associa-
tion s powerless to suspend or expel someone who
Is not a member in the first place
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Optional
Activity teaching profession. Your re.
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Activity
3

You may wish to obtain and review copies of recent codes of ethics for the
~ource person may have copies available, or
you may secure copies by contacting various professional education associ-

Read the following sample of a 1927 teachers’ contract and the 1975 NEA
code of ethics, pp. 28-29. As you read, remember the criteria for a good
code of ethics, and note the differences in the ethical standards implied in
the 1927 teachers’ contract and those stated in the NEA cod

e of ethics.

CONTRACT AND CODE OF ETHICS
Ex-teacher Reflects on Stiff 1827 Contract

Lakewood, Colorado (AP)—Male teachers could
go courting one night a week if they attended church
regularly, but women teachers were not t¢c keep com-
pany with men at all.

These were two of the regulations in Samuel M
Barbiero’s contract when he began teaching school
in 1927 in the now-vanished community of Mount
Harns near Steamboat Springs n the Colorado
Rockies.

Barbiero, who recently retired as supervisor of the
pupil personnel department of the Jefferson County
Public Schools, found a copy of his first contract
- while sorting mementos of his 47 years inteach ng

Here are some of the contract’s provisions:

“‘Women teachers are not to keep company wiih
men and agree to be home between the hours
of 8 p.m. and 6 am. unless attending a school
“unction.

““Women teachers agree not to get marned
This contract becomes rull and void immedi-
ately if a woman teacher marries.

“All school employees are not to leave tcwn at
any ime without the permission of the chairman
of the school board.

“*(The teacher) agrees not to smoke cigarettes
“This contract becomes null and void Im-
mediately if the employee 1s found drinking alco-
holic beverages

“Women teachers are to dress and conduct
themselves in a puritanical manner as follows:
not to dress in bright colors; not to dye her hair;
to wear at least two petticoats; not to wear
dresses more than two inches above the ankle;
not to use face powder, mascara or paint the
lips.

“Men teachers may take one evening a week
for courting purposes, providing they attend
church regularly or teach a Sunday school
class.

“(The teacher agrees) to keep the classroom
clean, to sweep the classroom floor at least
once daily, to scrub the classroom floor once
a week with hot water and soap, to clean the
blackboards at least once daily and to start the
fire at 7 a.m. so the room will be warm at8a.m.
when the patrons arrive; to carry out the ashes
at least once daily and shall perform other duties
as prescribed by the board of education.
“Each teacher should lay aside from each pay
a good sum of his earnings se he will not
become a burden to society.”

For meeting all the contract’s provisions, the pay
was $120 a month, Barbiero recalled.

But there wasn’t much grumbling about the con-
tract terms, he said.

“ Jobs were not easy to come by, and at least you
knew you had a warm place to spend the winter.”




Code of Ethics of the Education Profession

Adopted by the
NEA Representative Assembty, July 1975

Preamble

The educator, believing in the worth and dignity of each human being, recognizes the supreme importance
of the pursuit of truth, devotion to excellence, and the nurture of democratic principles. Essential to these
goals s the protection of freedom to learn and to teach and the guarantee of equal educational opportunity
for all. The educator accepts the responsibility to adhere to the highest ethical standards.

The educator recognizes the magnitude of the responsibility inherent in the teaching process. The desire
for the respect and confidence of sne’s colleagues, of students, of parents and of the members of the com-
munity provides the incentive to attain and maintain the highest possible degree of ethical conduct. The
Code of Ethics of the Education Profession indicates the aspiration of all educatcrs and provides standards
by which to judge conduct.

The remedies specified by the NEA and/or 1ts affiliates for the violation of any provision of this Code shall
be exclusive, and no such provision shall be enforceable in any form other than one specifically designated
by the NEA or its affiliates.

Principle |
Commitment to the Student

The educator strives to help each student realize his or her potential as a worthy and effective member
of society. The educator therefore works to stmulate the spint of inquiry, the acquisition of knowledge and
understanding, a d the thoughtfui formulation of worthy goals.

In fulfillment of the obligation to the student, the educator—

Shall not unreasonably restrain the student from independent action in the pursurt of learning.
Shall not unreasonably deny the student access to varying points of view.
Shall not deliberately suppress or distort subject matter relevant to the student’s progress.

Shall make reasonable effort to protect the student from conditions harmful to learning or to health and
safety.

Shall not intentionally expose the student to embarrassment or disparagement.

Shall not on the bas:s of race, color, creed, sex, national origin, marital status, political or religious beliefs,
family, sccial or cultural background, or sexual orientation unfarrly

a. Exclude any student f-~m participation in any program:;

b. Deny benefits to any siudent;

C. Grant any advantage to any student.

7 Shall not use professional relationships with students for private advantage.

8 Shall not disclose information about students obtained in the course of professional service, unless
disclosure serves a compelling professional purpose or Is required by law.

(o220 4)]

Principle 1
Commitment to the Profession

The education profession is vested by the public with a trust and responsibility requiring the highest ideals
of professional service.

In the belief that the quality of the services of the education profession directly influences the nation and
its citizens, the educator shall exert every effort to raise professional standards, to promote a climate that
encourages the exercise of professionai judgment, to achieve conditions which attract persons worthy of
the trust to careers in education, and to assist in preventing the practice of the profession by unqualified

persons,

28
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In fulfillment of the obligation to the profession, the educator—
o .

. Shall not misrepresent his/her professional qualifications.

Shall not in an application for a professional position deliberately make a false statement or fail to disclose
a material fact related to competency and qualifications.

Shall not assist entry into the profession of a person known to be unqualified in respect to character,
education, or other relevant attribute.

Shall not knowingly make a false statement concerning the qualifications of a candidate for a profes-
sional position.

_Shall not assist a non-educator in the unauthorized practice of teaching.

Shall not disclose Information about colleagues obtained in the course of professional service unless
disclosure serves a compelling professional purpose or is required by law.

Shall not knowingly make false or malicious statements about a colleague.

Shail not accept any gratuity, gift, or favor that might impair or appear to influence professional deci-
sions or actions.




NOTES

30




Using the following questions as a guide, prepare a written critique con-
cerning the ethics presented in the 1927 teachers’ contract and thos ~the
1975 Nt Code of Ethics.

CRITIQUE QUESTIONS

1. Is the code clear enough to be applied In a variety of situations?

1927 Contract:

NEA Code of Ethics:

Does the code assume agreement on profess:onal policy only where there 1s such agreement within
the profession?

1927 Contract:

NEA Code of Ethics:

Does the code of ethics avoid insisting upon unreasonable standards of behavior for the practitioners
of the profession?

1927 Contract:

NEA Code of Ethics:

Does the code deal only with behavior that bears a direct relationship to professional conduct?
1927 Contract:

25
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NEA Code of Ethics:

. Does the code deal only with unethical (rather than undesirable) patterns of behavior?
1927 Contract:

NEA Code of Ethics:

Is the code complete in the sense that it does not neglect any mportant ethical problems in the profession?
1927 Contract:

NEA Code of Ethics:

. Does the code protect competent practitioners? ‘
1927 Contract:

NEA Code of Ethics:

Is the code modified frequently to keep it current with the changing standards of society and the
profession?

1927 Contract:

NEA Code of Ethics:

32 a.,




Feedback
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Compare your written critique of the codes of ethics with the model critique
given below. Your responses need not exactly duplicate the model responses;
however, you should have covered the same major points.

MODEL CRITIQUE

1. The ethical conduct prescribed in the 1927 con-

tract is painfully clear. Teachers signing this
contract knew exactly how they had to conduct
themselves.

The 1975 NEA code Is also fairly clear; it outlines
specific behaviors to be followed relative to each
general belief. The weakest points are the
qualfiers: what exactly 1s meant by “'unrea-
sonably restrain,” ‘‘unreasonably deny,” and
“reasonable effert?”

2. The 1927 teachers' contract is not concerned with

agreement within the teaching profession, but it
probably represented public opinion in a par-
ticular community at a specific time. It perhaps
can be safely assumed that there was no such
agreement within the teaching profession at that
time

If it is assumea that the representatives to na-
tional and staie NEA assemblies represent
teachers in gener '. then this code assumes
agreement within the profession where such
agreement does exist. If this assumption of
representativeness is invalid, then agreement
does not necessarily exist. The fact that not all
teachers are members of NEA might support the
latter position.

The 1927 contract was not developed as a code
of ethics for practitioners in the teaching protfes-
sion. Rather, 1t represents an expression of con-
duct prescribed by a particular school board.
Thus, it 1s perhaps unfair to measure it by this
criterion. However, looking at the 1927 contract
from a contemporary frame of reference, it cer-
tainly 'nsists upon an unreasonable standard of
behavior. This may have been less true in 1927.
For example, the double standard of behavior for
male and female teachers was probably more ac-
ceptable at that time.
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Most teachers would probably agree that the
1975 NEA Code of Ethics specifies only reason-
able standards of behavior. However, the quali-
fying words (e.g., just, reasonable) couid make
the code reasonable or unreasonable, depending
on how they were interpreted.

. Again, looking at the 1927 contract from a con-

temporary frame of reference, the rules concern-
ing courting, smoking, dress, and marriage seem
to nave little to do with the teaching/learning pro-
ces. However, if the teacher’s chore in 1927 was
to serve as a model for *‘right living"’ (which they
felt they could define), then these rules are, in-
deed, relevant.

The 1975 NEA code seems to touch only on mat-
ters related to the professional conduct of
teachers or to nonprofessional conduct clearly
related to professional conduct. However, how
“professtonal conduct” is defined changes as the
role of the teacher in vociety changes. In 1927,
ateacher’s role was to ¢ erve as a model and train
students to fit that mod'el. Whether or not the
1975 code continued to cover professional con-
duct would depend on hov. much the role of the
teacher changed.

. The 1927 contract seems tc deal more with un-

desirable behavior (as defined by the school
district) than unethical conduct. However, a
teacher who did not live up to those standards
would undoubtedly be fired.

The 1975 NEA code seems to be much closer to
meeting this criterion. However, this would de-
pend upon how the qualifiers in the code were
interpreted.

15




6 The 1927 contract is very limited in the behavior

that it covers, as it does not even touch upon tha
“teaching’’ aspects of the job.

Various aspects of & teacher’s functioning in rela-
tion to students, to the profession, and to employ-
ment practices are included in the 1975 NEA
code. The list may not be all-inclusive; especial-
ly lacking for vocational educators is the teacher’s
professional relationship with the business and
industrial community.

Protection is provided for competent practitioners
in the 1975 NEA code. Of course, this again is
somewhat dependent upon how the qualifiers are
interpreted.

. There are no provisons in the 1927 contract

regarding revision, but it is reasonable to assume
that, as the role of the teacher changed in ihe
view of the community, changes would be
reflected in future teacher contracts.

The NEA code is periodically updated and

7 This 1927 contract affords no such protection for
practitioners.

brought betore a national convention for
adoption.

Level of Performance: Your written critique of the codes of ethics shoid have covered the same major
points as the model critique. If you missed some points or have questions apout any additional points you
made, review the matenal in the information she.4t, Formulating a Professional Code of Ethics, p. 26, or
check with your resource person If necessary.
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Activity

1 as a teacher.

Read the following case study to determine the educational philosophy por-
trayed by Virgil T. Fry, so that you will be abie to critique his performance

CASE STUDY: WHO IS VIRGIL T. FRY?

The remarkable facts about a man who
1s either a master teacher or a big fraud

| have never known a man more fascinating than
Mr. Virgil T. Fry. His fascination grows daily because
| have never met him.

Mr. Fry, you see, was my predecessor in a small
Indiana high school. He was a teacher of the social
studies, and he was fired for iIncompetency. | was
brought in to take his place.

Dr. Kelwell, the superintendent of schools in
Akara, first told me about Virgil T. Fry. “'Fry,"” he
said, '‘was a most impossible man to work with. |
hope you will not be like him.”

““What was his trouble?"’ | asked.

**Never anythingin ontime. Very hard man to work
with. Never took advice,” was the reply. Dr. Kelwell
paused and leaned back in his chair. He shook his
head violently. *'Very poor professional spirt.”” He
nodded as If to agree with himse!f, then repeated,
"l hope you won't be like him."”

The pnincipal, Mr. Hasbolt, was considerably more
blunt.

“You have a great chance here,”" he said ‘‘Mr.
Fry, your predecessor, was a very poor teacher. He
antagorized everyone. Constant source of friction.
I don't recall when we ever had a teacher here who
created more dissensionamong our faculty. Not only
his own department, either. Everyone in this building
hated that man, | really do believe. | certainly hope
you won't make the same mistake.’ He wrung my
nand vigorously as If to welcome me as a real relief
from a most pressina and unpleasant problem.

The head of the social-studies department in
which | worked was more like Dr. Kelwell than like
Mr. Hasbolt. He merely hinted at Mr. Fry’s discrepan-
cies. “Veryinadequate scholar. Very unsound. Apt
to go off hali-cocked,” he mused.

“In what way?"' | asked.

*“Oh—Ilots of ways. You know. Crack-pot ideas.
Poor tact in expressing them. You have a real op-
portunity here to do a good job. | certainly hope you
won’'t make Fry's mistakes."

SOURCE James A Michener, "'Whois Vitgil T Fry?' The Cleanng House
16 (October 1941) 67-70 ’
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But if the head of my department was indirect, the
head of the English department wasn't. *‘That
man?" she sniffed. *‘He really was a terrible person.
I'm not an old maid, and I'm not prudish, but Virgi!
T. Fry was a most intolerable person. He not only
thought he could teach social studies and made a
mess of it, but he also tried to tell me how to teach
English. In fact, he tried to tell everyone how to do
everything."

Miss Kennedy was neither an old maid nor
prudish, and she was correct when she intimated
that the rest of the staff felt as she did. Mr. Fry had
insulted the music department, the science depart-
ment, and above all the physical-education
department.

Tiff Small was head of athletics. He was a fine man
with whom | subsequently played a great deal of golf
and some tennis. He wouldn t discuss Fry. “‘Tnat
pansy!” and he would sniff his big nose into a
wrinkle. “‘Pretty poor stuff.”

Mr. Virgil T. Fry's landlady ultimately became my
landlady, too, and she bore out everything the faculty
had said about her former boarder: ‘'Never cleaned
his room up. Smoked cigarettes and dropped the
ashes. | hope youdon't smoke. You don't? Wall, I'm
certainly glad. But this Mr. Fry, my he was a hard
man to keep house for. | pity the poor girl that gets
him.”

Remembering Tiff Small's insinuation, | asked my
landlady 1f Fry ever went with girls. “"Him? He
courtec hke it was his sole occupation. Finally mar-
ried a girl from Akara She was a typist downtown.
Had been to the University of Chicago. Very stuck-
up girl, but not any better than she had to be, if you
want my opinion. Quite a girl, and quite good enough
for Virgil T. Fry.”

As the year went on | learned more about Fry. He
must have been a most objectionable petson, in-
deed, for the opinion concerning him was unani-
mous. In a way | was glad, for | profited from his
previous sins. Everyone was glad to welcome me in-
to the school system and into the town, for, to put
it baldly, | was a most happy relief from Virgil T. Fry.



Apart from his personality he was also a pretty
poor teacher. | found one of his roll books once and
just for fun distributed his grades along the nermal
curve. What a mess they were! He had 18% A's
wnere he should have had no more than 8%! His
B's were the same. And when | reached the F's, he
was following no system a all One person with a
total score of 183 was flunked. The next, with a total
score of 179, had received a C! And in the back of
his desk | found 247 term papers he had never even
opened! | laughed and congratulated myself on be-
ing at least more honest than my predecessor, even
if | excelled him n no other way.

| was in this irame of mind wiren Donis Kelley, the
sixteen-year-old daughter of alocal doctor, came inio
my room one evening after school *May | ask you
a question?’’ she said

“Of course.”

“Maybe you won't like it.”" she replied hesitating
a moment.

| laughed, ‘Certainly | will, What 1s 1t?""
“Why don't you teach the way Mr. Fry did?”
| was taken apack ""How did he teach?"" | asked

‘Oh."” was the answer. ''he made everything so
interesting!™

| swallowed and asked her to elaborate

“Well, Mr Fry auways taught as if everything ne
talked about was of utmost importatice You got to
love America when you got through a course with
Mr Fry He always had a joke He wasn't afraid to
skip chapters now and then

“‘He could certainly teach you bow to wnte a
sentence and a term paper. Much oetter than e
English teachers, only they didn t ke it very much
And did you read books when M:. Fry taught you!
Ten, maybe, ayear, and all in the very kinds of thinas
you liked hest. Hitler, stnkes, the Constitution, and
all about crime J.  anything you wanted to read

*And class was a:ways so interesting. Not boring ™
Sne stonped ai:d looked at me across the desk with
a bit o gk defiance i her eye.

She wds a somewhat mature girl and | concluded
that she had had a crush on this remarkable Mr
Virgil T Fry 'Did ali the pupils feel that way?’ |
asked her

| know what you're thinking,”" she said, smiling
“But you're wrong Everyone liked im. Aimost every
one of them 4id And the reason | came In to see
you this evening 1s that none of us like the way you
teacn It's 2lt so very dull"’

| blushed. Everyone had been teling me what a
fine iob | was doing. | stammered a bit, "“Well, Mr.
Fry and | teach two different ways.”

“Oh, no,’ she insisted, "'it's not that. Mr. F'ry really
taught. He taught us something every day. I'll bet
if you ask all the pupils they'll ail say the same thing.
He was about the only real teacher we had.”

i became somewhat provoked and sad a very
stupid thing. *'Then why was he fired?”’

No answer.

"Ycu did know he was fired, didn’t you?"
Dons nodded.

"Why?"’ | repeated.

Doris laughed. "Don’t you know? All the kids do."”
And she stood in the door, smiling. "*Jealousy,” she
said.

| was alarmed | wondered if the pugils really did
dislike my teaching as much as Dons had implied.
The next day 1n a class of which Doris was not a
member | tried an experiment.

“Well.” | sard, ‘‘we've now reached the end of the
first unit. | wonder if 1t wouldn't be a good idea to
go back to a discussion of the big ideas of this unit?”

| paused.

Not much response, so | added. "' The way Mr. Fry
used to do?”’

Immediately all the pupils sat up and started to pay
attention. Most of them smiled. Two of the giris gig-
gled and some of the boys squirmed. They obviously
wanted to accept my suggestion. ““Tom,” | asked,
“will you take over?"" for | had no idea what Mr Fry's
method was.

Tom nodded vigorously and came to the front of
the room.

“All right,”* he rasped. “who will dare?”

“1will,”" said a girl. *'l believe Columbus came to
the New World more for religious reasong than for
commercial reasons.”

“*Oh'"* groaned a group of pupils, snapping therr
fingers for attention Tom called on one

“| think that's very stupid reasoning, Lucille. Spain
was only using religion as a mask for imperialism.”

Lucilie turned in her seat and shot back, “You
wouldn't think so 1f you knew anything about Philip
the Second "




And the debate continued until Tom issued his
next dare. A pupil accepted and defiantly an-
rounced: “I think all that section about Spain’s be-
ing so poor at colonizing is the malarkey. Everything
south of Texas except Brazil is now Spanish. That
looks pretty good to me.”

| winced at the word ‘‘malarkey” and the pupils
winced at the idea. The tigers of Anglo-Saxony rose
to the defense of the text and the challenging pupil
did his best to stand them off.

A few nights later | drove some other pupils to 2
basketball game in a nearby city. One of the boys
.bserved, as we were coming home: ‘‘Class has
been much better lately. | sort of like history now."”

““How do you mean, better?” | asked.
“Oh, more the way Mr. Fry used to teach.”
““Was Mr. Fry such a good teacher?’’ | asked.

“Oh, boy!"" chortlea the crowd, all at once. And
one continued, **Was he ? Boy, he cculd really teach
you. | learned more from him than my big brother
did at the university. in the same course. Thit's a
fact! | had toread more, too, but | certainly liked it.”

““l always thought he was rather—well, sissy?"’ |
observed.

“Fry? Oh, no!” the boys replied. “It's true he
didn’t like the athletic department and used to make
some pretty mean cracks about athletes, but we all
hked 1t a fot No, Mr. Fry was a very good tennis
player and could swim like a fish.”

The question of reading bothered me | had Slways
aspired to have my pupils read a great c'eal, and here
they were all telling me that last year t ey had read
and this yearthey hadn't. | went to see Viiss Fisher,
the hbranan, about it

"*No.” she said, “‘the books aren’t going out the
way they did last year "

“Could it be that maybe Mr Fry knew how to use
the library better?'” | asked.

Oh, no!” was the laughing reply. ‘‘You're twice
the teacher Mr. Fry was Ali the staff thinks so He
was a ternble person around a library!”

This depressed me, and | sought for an answer
outside the school | went arcund that might to visit
Dr. Kelley, Donis’ father.

“The facts,” he said. “you're in a tough spot
Virgil T. Fry wars a truly great teacher. You're filling
the shoes of a master. | hear the children talking at
the table and about the nouse Fry seems to have
been the only teacher who ever really got under therr
skins and taught them anything
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He paused, then added, ‘‘As a matter of fact, the
pupils find your teaching rather empty, but I'm glad
to say they think it's been picking up recently.”” He
knocked out his pipe and smilad at me.

“Tren why was Fry fired?"” | asked.

“Difference of opinion, | guess,” the doctor
replied. *'Fry thought education consisted of stirring
up and creating. He made himself very unpopular.
You see, educatior s really a complete social ven-
ture. | see that from being on the school board. Fry

was excellent with pupils but he made a terrible *

mess of his adult relationships."

“You're also a father,” | said. ““Don’t you think
your daughter deserves to have good teachers?”

He lit his pipe again. *Of course, if we want the
truth, I'd rather have Doris learn under Fry than
under you. In the long run, she'd learn more.’* He
smiled wryly. At the same time, what she learns
from you may be better for her in the long run than
what she would have 'earned from Fry."

““May | ask you one question, Doctor?"’ | inquired.
He assented. *‘Did you concur with Fry's dismissal?"'

Dr. Kelley looked at me a long time and drew on
his pipe. Then he laughed quietly. *I cut board
meeting that night. | knew the problem was coming
up’”’

"How would you have voted?” | persisted.

“I think | would always cut beard meeting,” he
answered. “'Fry was a disruptive force. He was also
a very great teacher. | thiik the two aspects bal-
anced precisely. 1 would neither hire h.m nor fire him.
I wouldn't fight to keep hum in a school a~d | wouldn't
raise a finger to get him out of one "

| frowneA.

He continued. 'The fine aspect of the whole thing
1s that you, a beginning teacher, don't have to be
all Fry or all yourself You can be both a great
teacher and a fine, social individual. It's possible.”

Dr Kelley laughed again as he showed me to the
door “Don’t worry about it. And you may be in-
terested to know that your superintendent, Dr.
Kelwell, feels just as | do about the whole problem.
He stood out at the last minute to keep Fry Very
reluctant to have him go.”

i went home badly confused, and | have remained
SO ever since.

As | said before, | have never known a man so
fascinating as Mr Virgil T Fry. Not a member of his
faculty has a good word to say for him and not a pupil
tn any of huis classes has an unkind word to say
against him

.
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Activity

2

Feedback

NOTE: The following activity involves working with others to discuss and cri-
tique Virgil T. Fry’s performance. If you are unable to arrange to work with
others. you may work individually and complete your critique in writing.

Seiect a group of two to five peers and arrange (1) for the peers to have a
chance o read the case study on Virgil T. Fry and (2) for the peers and your
resource person to meet with you to discuss and critique Virgil T. Fry’s
performance.

During the discussion session, briefly explain (or provide each person with
a written explanation of) your personal philosophy of education and your
chosen code of ethical standards. (You may use a code of ethics you have
developed, the most recent NEA Code of Ethics, or a code of ethics recom-
mended by your resource person.) Then, with the resource person acting
as a group leader, discuss each of the following points with your peers:

« Based on the information provided in the case study, what does Virgi
T. Fry's personal philosophy of education seem to be?

« In what ways does Fry’s philosophy conflict with the educational
philosophizs of his peers and of the scnool administrators?

« In what ways is Fry's behavior consistent or in conflict with yeur per-
sonal philosophy of education?

¢ 'nwhatways Is Fry's behavior consistent or - conflict with your ethical
standards?

» Consider the areas in which Fry's behavior i1s in confiict with your
philosophy or code of ethics. Do you consider Fry’s behavior to be cor-
rect and. if so, what implications does this have for your philosophy?
Or, do you consider Fry’s behavior to be incorrect and, if so, how should
he have behaved instead?

After you have completed your oral or w .ten cntique. arrange to have your
resource person evaluate your cntique Give him/her the Critique Checklist,
p. 41, to use 1n evaluating your wors 11 you completed the =ctivity inawvidual-
ly, also provide him/her with copies of your philosophy and seltected code
of ethics
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® CRITIQUE CHECKLIST

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that
each of the following performance components was not accomplished, par-
tially accomplished, or fully accomplished. If, because of special cir-
cumstances, a performance component was not applicable, or impossible
to execute, place an X in the N/A box.

Name

Date

Resource Person

In critiquing Virgil T. Fry’s performance, the teacher:
1.

determined the educational philosophy of Virgil T. Fry by analyzing
his behavior . . S . ..

expressed ways irn which Fry’s philosophy was inconsistent with that
of the school administration, faculty, and community . .

compared and contrasted his/her educational philosophy with that
exhibited by Fry . e e e .

. compared and contrasted his/her code of ethics with that exhibited

by Fry

_arrived at some defensible conclusion about the quality and effec-

tveness of Virgll T. Fry’s teaching.. ..... ..

LEVEL OF PERFORMANCE

o ]
&> Q

O O
0O
OO
L4

O U

O 0O 0O 0w,
0000

[

Level of Performance: All tems must receive FULL or N/A responses. If any item receives a NO or PAR-
TIAL response, the teacher and resource person should meet to determine what additional activities the
teacher needs to complete 1n order to reach competency in the weak area(s).

«+1




NOTES

42




Q

ERIC

Aruitoxt provided by Eic:

Learning Experience V

Enablig

Objective

). 4

Optional
Activity

(N
Activity

L
Optional
Activity

<«

Feedback

5

OVERVIEW
Aﬁercomélé(tit;g,the.mul
ing your.psrsonal PMMPW , ¢
ing the behaviors id oxhibit ‘a3 8 feac %& 5
You wili be readingthe mfoqmmibh
of Occupational Edu PP, 4&48 «:;;'“i

5."” KNy i
‘»Wx A

You may wish to read one ot
philosophy of vocaﬂonal-technlcai oducaﬁohn . ;

R : RS A

N v\\rﬁ

You will be preparing a written statement of your phuom y-O!
technical education. 8k '»r;’

‘,'.»
,\'ik'“’\n
PR

You may wush to discuss your philosophy of vocatloﬁal-

bf'i*- :;r "
with a small group of your peers and/or your resource person ;

W et
N, .

You will be evaluating your competency in devaloping a persona
of vocationaltechnical education, using the Occupationa(' 'Educaﬁqn
Philosophy Checklist, p. 51.

43 A

1




Activity

Having developed a personal philosophy of education, an important next step
Is for you to extend and apply that philosophy specifically to vocational-

technical education. For background information on the definition, goals, anc'
1 principles of occupational education that you can use in developing yout ov/n
philosophy, read the following information sheet.

DEVELOPING A PERSONAL PHILOSOPHY OF

OCCUPATIONAL EDUCATION

Developing a wnitten philosophy of vocational-
technical education becomes a relatively straight-
forward process after you have developed a
philosophy of education This is because occupa-
tional education—whether at the secondary or
postsecondary level—is an extension and specific
application of general education. As a basis for such
a phitosophy you will reed, in addition to welli-
founded beliefs about education, a clear concept of
occupational education, its goals and principles

Definition of Vocational Education

The question s often asked, "What distinguishes
vocational education from general education?’’ One
way of expressing it 1s that education is vocational
depending on the intent of the learner. If the learner
intends to use the education to earn a living in an
occupation, the education I1s vocational. The study
of Latin may be vocational if the student intends to
become a teacher of classic literature. Conversely,
2 course in computer programming would be a part
of general education for a student who wanted to
learn something about this subject in order to be a
more intelligent citizen in a technological society.

A formal definition of vocational education might
be stated thus-

Vocational education includes the knowledge and
skills of a particular occupation, taught and
learned in their practical and proper application
to the work

OR

Vocational education is designed to improve the
efficiency of an individual in a specific occupation
General education is of value to an individual
regardless of the occupation which he or she is
to folow

In that sense. there is no clear and rigid distinc-
tion between vocational education and general
education. The difference s not that of subject mat-
ter, but one of objectives and focus. Each in its way
IS essential as preparation for a productive and rich
Iife

A related concept 1s career education, which Is
broader than vocational education. The following
functional definition of career education was ac-
cepted by the Chief State School Officers in 1974.

Career education is essentially an instructional
strategy, aimed at improving educational out-
comes by relating teaching and learning activities
to tne concept of career development. Career edu-
cation extends the academic world to the world
of work . . . A complete program of career educa-
tion includes awareness of self and the world of
work, broad orientation to occupations, explora-
tron ot selected clusters, career preparation, an
understanding of the ecocnomic system of which
Jobs are a part, and placement for all students.6

When fully implemented, career education (1)
should be experienced by all students from
kindergarten through adult education, (2) involves
more than simply skills training, and (3) emphasizes
preparation for work. In this sense, vocational educa-
tion 1s a part of career education and serves in the
career preparation phase of students’ develop-
ment. Thus, the goals of career education can be
fulfilled only by a strong and expanded system of
vocational-technical education available to all who
need it.

Goals of Vocational Education

The broad goals of vocational education are
generally agreed to be the following:

* To meet the human re<ource needs of society

¢ Toincrease the optic  or choices available to
each student

* Toserve as a motivating force to enhance learn-
mg of all types

In additrion to these basic goals common to all of
vocational education, each occupational service
area and each course has its own goals and
objectives

6 Sidney P Marland Jr  Career Education A Proposal for Reform (New
York NY McGraw Hili Book Co 19/31 p 105




The oldest and most widely accepted goal of voca-
tional education Is to provide a means for meeting
the human resource needs of society. Always a ma-
jor effort in every society, providing trained person-
nel has become increasingly difficult as the rate of
change in labor force needs has accelerated. More
formal training 1s required as the need for unskilled
workers declines and the need for semiskilled and
skilled workers rises.

Automation and mecnanization are selective, and
labor force forecasting is not a highly accuratie
science, so Imbalances in the number of trained
workers needed in specific occupations remains a
constant challenge. Vocational-technical educators
are meeting this challenge by devising new occupa-
tional programs and continually revising existing
ones.

Recent federal legislation has required vocational
educators to expend additional effort on training cer-
tain segments of society such as displaced workers,
the hand'capped, and the disadvantaged Training
workers for the new postindustrial society is a great
and still not completely fulfiled function of
vocational-technical education.

A second broad goal of vocational education is
that of increasing the available options or choices
for each individual. Greater freedom of choice per-
mits an enriched and varied life—one more adapt-
able to personal development and societal ch:inge

Individual options are increased by such factors
as verbal ability, physical ability, manipulative skill,
mental and physical health, and income above the
subsistence level. An indwidual’s options are de-
creased or imited by such things as iliteracy, prej-
udice, social isolation, handicaps. and lack of job
training. A major goal of American society IS to
minimize factors that limit individual options and pro-
vide peopie with expenences that give them in-
creased hife choices

Vocational-technical educzton provides these per-
sonal development opportunities in a number of
ways. Occupational programs offer job training,
enriched general education, and opportunity for in-
creased income and occupational advancement Vo-
cational student organizations offer opportunities for
leadership and social development. Vocational
education prepares people for “‘career ladders” that
lead from lower to higher positions, with increased
oppodunities and greater rewards (e.g., from
carpenter’s helper to journeyman carpenter, clerk to
legal secretary, nu,se’s aide to registered nurse). It
also trains Individuals so they are able to shift from
one career to another to take advantage of employ-
ment opportunities and allow for personal growth.

The third, and possibly least understood, of the
goals of vocational educaticn is that which suggests
that the study of vocational education can help in-
terpret general education to vocational students.
As students progress through ther vocational-
technical programs, many begin to see the need for
the general education that they had previously re-
jected. As a result of occupational education,
students can perceive the relevance of the basic
academic skills of reading, writing, and computation,
and the concepts of science, economics, and
government.

This process may occur naturally, with little
specific help from the vocational-technical instruc-
tor. Often, however, the perceptive instructor can
assist students in understanding how the skills of
general education are important, not only for an oc-
cupation, but also for life.

Principles of Vocational Education

A principle ts an accepted rule of action, a fun-
damental doctrine or tenet from which others are
denved. A number of the principles of vocational
education were enunciated early in the movement
and have stood the test of time. In The Philosophy
for Quality Vocational Education Programs, Melvin
Barlow selected a number of pnnciples of vocational
education first stated in the neriod between 1906 and
1917 It 1s worthwhile to reexamine these principles
as you develop your own philosophy of vocational-
technical education

Citizenship. Vocational education supports,
fosters. and promotes good citizenship. This concept
of the productive worker as a !aw-abiding, tax-
paying, stable member of society was embedded in
the early rationale for vocational education In the
process of extending the educational system upward
through the high school, proponents of vocational
education moved to encourage occupational prep-
aration as a part of th.. citizenship training program




General education. Thorough grounding in the
basic general studies was regarded as a foundation
upon which vocational education could build. As the
education requirements for employment have risen
through the years, the need for educational achieve-
ment has become even more essential. Vocational
education 1s designed t0 promote and enhance
general educaticn and personal cultural growth.

Clientele. An early vocational publication states
thatschools should be ‘“‘open to all, sex, creed. col-
or. and nationality should not debar anyone "’ This
has been reemphasized in subsequent vocational
legislation, which states that vocational education 1s
intended for “all people of all ages in all
communities.”’

Theory and practice. The concept of combining
the “theory of doing™ and the “practice of doing”
In the curriculum was a mode, " idea in 1908. It i1s
still a val'd concept tcday. The 1. tent of instruction
wds to produce an exceptional craftsperson who
could advance to positions of increasing responsibili-
ty. Provision for theory and practice in vocationai-
technical education makes for efficient learning and
provides a strong foundation for continuing occupa-
tional development

Cooperation. The concept ~* cooperation among
employer, employee. and ecucator was acknowl-
edged as indispensable to high-quality vocational
education Advisory committees and community in-
teraction committees have emerged from such
ideas

A national problem. Because states and local
schools needed help in developing occupational pro-
grams and because there was a pressing need for
a highly trained labor force, vocational education was
thought to be a national responsibility—one requir-
ing federal funding and devcioped through federal
legislation Through the years, the concept of voca-
tional education as a national concern has not
diminished, althougn recently it has become more
controversial (see sample 2)

Individualized instruction. The concept of In-
dividualized instruction has long been considered an
integral part of vocational education For example,
as early as 1908 the view was expressed that ‘' most
of the instruction must be individual rather than
group to adapt it to the varied abilities and shop ex-
periences of the pupil " In recent years, individual-
1zed Instruction has received great emphasts at
every level of education
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Vocational instructors. An important qualfication
for vocational-technical instructors was, and still is,
extensive experience in the occupation. It i1s aiso
desirable that the teacher has wide-ranging personal
skill in practical application

Class distinction. Vocational education I1s op-
posed to the promotion of class distinction. An ear-
ly principle of vocational education leaders was to
develop a training system in which students were not
divided by class lines or social distinctions.?

These are some of the basic pnnciples upon which
contemporary vocational educatton is built. To main-
tan its vitality, the system must allow for changes
in the industrial, technological, agricultural, social,
and economic structure of our society. This has been
done by reinterpreting the proven principles of voca-
tional education in the light of societal changes.

One way this reinterpretation takes place s
through federal vocational legislation—-irom the
landmark Smith-Hughes Act of 1917 through subse-
quent major vocational bills. In 1917, for example,
when the first vocational legislation was developed,
vocational education was conceived as a program
for tugh school students and employed adults At that
time it would have been absurd to propose a post-
secondary program, since only 20 percent of the age
group attended high school and an even smaller pro-
portion went on to adva..ced training. Over the years,
as the number of students increased and society
needed more highly trained people, the need for oc-
cupational educetion at the two-year college level
became evident.

Note that the principie of preparing people for
employment is unchanged, but the principle was
reinterpreted to meet changing needs by increasing
the number of programs and making them available
at different levels.

It follows that as new interpretations of vocationa;
principles evolve, new ways of implementing these
princtples must be developed. Evolution of philoso-
phy, however gradual, 1s ulimately reflected in
changed action. The quality of vocational-technical
education i1s directly related to the way in which
teachers and administrators deal with the necessary
change They must understand the nature of the
reinterpreted principles and carefuily match the pro-
grams they implement to contemporary principies of
vocational education

7 Melvin & Barlow ed  The Phicsophy for Quaity Vocatonal Egucation
Programs  Fourth Yearbook of the Amencar Vocational Associatinn
‘Wasnington ODC American Vo duona' Association 1974) pp 19 22




‘ SAMPLE 2

THE EXCELLENCE DEBATE

Action for Excelience: A Comprehensive Plan to Im-
prove Our Nation’s Schools. Denver, CO: Education
Commission of the States, Task Force on Education
for Economic Growth, 1983, ED 235 588

Adler, Mortimer J. The Paidela Proposal: An Educa-
tional Manifesto. New York, NY: Macmillan
Publishing Co., 1982.

Ascher, Carol, and Flaxman, Erwin. Towards Excel-
fence: An Urban Response to the Recommendations
for Schoo! Reform. New York, NY: ERIC Clearing-
house on Urban Education, 1985. ED 256 838

Boyer, Emest L. High School: A Report on Secondary
Education in America. A Report of the Camegie
Foundation for the Advancement of Teaching. New
York, NY: Harper & Row, 1983, ED 242 227

Bunzel, John H., ed. Challenge to American Schools:
The Case for Standerds and Values. New York, NY:
Oxford University Press, 1985.

Copperman, Paul. The Literacy Hoax: The Decline of
Reading, Writing, and Leaming in the Public Schools
and What We Can Do about It. New York, NY: Mor-
row Quill Paperbacks, 1979.

Crain, R. L. The Quality of American High Sciool
Graduates: What Personne! Officers Say and Do
about it. Report 354, Baltimore, MD: John Hopkins
University, Center for the Social Organization of
Schools, 1984. ED 244 069

Edson, C. H. “Risking the Nation: Historical Dimen-
sions on Survival and Educational Reform.” Issues
in Education. 1 (1984): 171-184.

Educating Americans for the 21st Century: A Plan
of Action for Improving Mathematics, Sclence and
Technelogy Education for All American Elementary
and Secondary Students So That Their Achievement
Is the Best in the World by 1995. A Report to the
American People and the National Science Board.
Washington, DC: National Science Foundation; The
National Science Board Commission on Precollege
Education in Mathematics, Science, and
Technology, 1983. ED 233913

Feldman, Marvin. ‘In the Name of Excellence: The
Ambush of American Education.” Paper piesented
at the American Vocational Association Convention,
New Orleans, December 1984, ED 252 724

Goodlad, John I. A Place Called School: Prospects for
the Future. New York, NY: McGraw-Hill, 1984.
ED 236 137

Honig, Bill. Last Chance for Our Children: How You
Can Help Save Our Schools Reading, MA: Addison-
Wesley, 1985.

Hughes, Ruth. Secondary Vocations! Education: Im-
perative for Excelience. IN 277. Columbus, OH; The
Nationat Center for Research in Yocational Educa-
tion, The Ohio State University, 1984.

Investing In Our Children: Business and the Public
Schools. New York, NY: Committee for Economic
Development, 1985. ED 261 117 T

Involvement in Learning: Realizing the Fotential of
American Higher Education. Final Repoit of the
Study Group on the Conditions of Excellance in
American Higher Ediication. Washington, DC: U.S.
Government Printing Office, 1984, ED 246 833

Keaping Vocational Education at Woik: A Report of
Education in Ohio. Columbus, OH: Ohio Depaitment -
of Education, Division of Vocational and Carser
Education, 1984. S

Koltal, Leslie. Redefining the Associste Degree.
Washington, DC: American Association of Com-
munity and Junior Colieges, 1984, . . .

McDill, Edward L.; Natrielio, Gary; and Paligs,.Aaron
M. “‘A Popuiation at Risk: Potential Conséquences
of Tougher School Standards for Student Bropouts.”
American Joumalof Education. 94 (February 1986):
135-181.  * 0 e e i

A Nation at Work: Eckication #:1d the Private Sector.
A Report of the National Advisory Council oh Voca-
tional Education -and the ‘Naticial. Atiiance : of
Business. Washington, .DC: Natichal Alliance of
Business, 1984. ED 248201 e

National Academy of Science, National Academy of
Engineering, and Institute of Medicine. High
Schools and the Changing Workplace—The
Zmployer’s View. Report on the Pane{ on Secondary
Schoo! Education for the Changing Workplace.
Washington, DC: National Academy Press, 1984.
ED 244 081

National Commission on Excellence in Education
(David P. Gardner et al.) A Nation at Risk: The Im-
perative for Educational Reform. An Open Letter to
the American People. A Report to the Nation and
the Secretary of Education. Washingion, DC: U.S.
Goverr.ment Printing Office, 1983. ED 226 006

National Commission on Secondary Vocational Educa-
tion. The Unfinished Agenda: The Role of Vocation-
al Education in the High School. IN 289. Columbus,
OH: The National Center for Research in Vocational
Education, The Ohio State University, [1984].
ED 251 622




Peterson, Paul E. Making the Grade: Report of the
Twentieth Century Fund Task Force on Federal E's-
mentary and Secondary Education Policy. New York,
NY: Twentieth Century Fund, 1983. ED 233 112

Sizer, Theodore R. Horace’s Compromise: The Dilem-
ma of the Amsrican High School. Boston, MA:
Houghton Mifflin Co., 1984.

Your own philosophv of vocational-technical
ecducation may be drawr, fiom a number of sources,
but as 1t develops and matures, 1t will be a unique
and personal set of beliefs, principles, attitudes, and
values. Your ideas wil! be ennched by contact with
leaders in vocational-technical education and
*hrough your raading. Association with educators
and teaching colleagues will allow you to refine your
philosophy and subject 1t to the scrutiny of others.
Your l:fe experiences as an individual, as a citizen,
and as aninstructor in the classrocm will provide op-
portun:ty for philosophical grow:n and change

Filom these and many uther sources, you can
develop a well-founded and integrated philosophy.
Such a philosophy. however, will not mature of its
own accord. It needs to be nunt.red by new ex-
penences, cultivated to stimulate growth, and
penodically reexamined for witality and strength

v

Swanson, Gordon |. Excellence in Vocational Euuca-
tion: A Policy Perspectiva. IN 280. Columbus, OH:
The Nationa! Center for Research in Vocational
Education, The Chio State University, 1984,

Woodring, Paul. The Persistent Problems of Educa-
tion. Bloomington, IN: Phi Delta Kappa Educational
Foundation, 1983. ED 245 335

Before developing your own philosophy of vocational-technical education.

It would be very nelpful for you to review some of the most recent publca-

Optiona!
Activity

tions on the goais and philosophy of occupational education Your resource
person should be able «w direct you to current sources, or you can contact

such organizations as the National Center for Research in Vocational Educa-

(P

tion (National Center Publ.cau. ns, 1960 Kenny Road, Columbus, OH 43210)
or the American Vocaticna: Association (1410 King Street. Alexandr.a. VA

22314) for catalogs of recen! pubi.ations
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Activity
3

’ &\\
Optional
Activity

\:o

Prepare a positicn paper or statement of your personal philosophy of
vocational-technical education. Your statement should be as complete as
possible but should be couched in general terms. It should, of course, be
consistent with your philosophy of general education. Remember, you are
not being asked to plan a vocational-technical program, but to express your
beliefs and principles. The questions that follow are designed to guide your
thinking and help you organize your thoughts.

e What is vocational-technical education?

« For whom should vocational-technical education be provided?

e What are the values of vocational-technical educaton?

¢ How should vocationai-technical education be related to the total educa-
tion program?

« What should be the bases for developing and offening vocational-
technical programs?

e Who should be involved in control of vocational-technical education?

After you have prepared a draft of your statement, compare it with your
philosophy of general education. Check the two for consistency. If necessary.
revise the philosophies accordingly.

Using your completed philosophy of vocational-technical education, write an
example of the behavior you would exhibit as a teacher as a result of each
of your major beliefs. (Fo example, if you believe that vocational educatinn
should be provided to handicapped youth, you might reorganize your pro-
gram and facilities to accommodate the handicapped and inform potential
students of the opportunities for training and jobs in your occupational area.)

You may wisk ‘0 meet with a small group of tvo to four peers and/or with
your resource person to discuss the philosophy of vocational-technical educa-
tion in general and your personal philosophy in particular. Individuals iri the
group can compar ¢ and contrast elements of their philosophies and present
the reasoning they used in the development of their beliefs. Your resource
person may serve as moderator, questioner, and cianfier in the discussion
session.

After you have developed your position paper, use the Occunational Educa-
tion Philosophy Checkiist. p 51, to evaluate your work.

o)
o
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® OCCUPATIONAL EDUCATION PHILOSOPHY CHECKLIST

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that Name
each of the following performance components was not accomplished, par-
tially accomphshed. or fully accomplished. If, because of special cir-  Date
cumstances, a performance component was not applcable, or impossibie

to execute, place an X in the N/A box. Resource Person

LEVEL OF PERFORMANCE

My,

.E Fay

- m e PR
IR
pae NN
R ERS DS
 mrvom 4T k%

A,

1 Your statement of personal philosophy of vocational-technical educa-
tion included the following concerns:
a the nature of vocational-technical education

b. for whom vocational-technical education should be provided
¢ the values of vocatonal-technical education

d. the relationship of vocational-technical education to the total
education program

O 0Ogd 4
O ddagy

J

e the bases for developing and offering vocational-techmcal
programs

‘ f who should be involved in the control of vocational-technical
education

2. Your nhilosophy of vocational-technical educaticn was consistent with
yor wall philosophy of education

O d O
O O O

o . - “ . S - -

. - e A L OGP IR 3L
» -y e -

. Ao T L DA

3 The examples of professional behaviors you provided were consis-
tent with your philosophy of vocational-technical education

U
O

4 The completed written statement of vocational philosophy:
a expressed your own beliefs and principles

OO0 O 0O O 0O 0O 000

AN
0.0

b. inciuded an example of supporting behavior for each major behef

5 The philosophy and supporting behaviors gave evidence of your
general acceptance of recognized principles of vocational-technscal
education . D D D

|

Level of Performance: All items must receive FULL or N/A responses |f any item receives a NO or PAR-
TIAL response, review the matenal in the information sheets, pp. 6-9, 16-18, and 44-48; revise your
philosophy of vocational-technical education accordingly, or check with your resource person if necessary

~







o Learning Experience Vi

FiidAL EXPERIENCE

g Terminal While working in an actual ‘eaching situation,* develop an active personal
Objective philosophy of educatior.

As you fulfill your teaching duties, develop and demonstrate your personal
philosophy of education. This will include—

e preparing a written statement outlining your personal philosophy of
education and cf vocational-technical education, or reviewing and revis-
ing (if necessary) a philosophy statement you have developed previously

« obtaining a written statement of the code of ethics to which you ascribe
(e.g., the code of ethics of a professional education association, the code

Activity of the schoo! or college in which you are working, an existing code that
you have adapled, or one that you have developed yourself)
‘ 1 « implementing your philosophy and code of ethics as you fulfill your

teaching duties
e noting problems you may have in translating your philosophy into ac-
tions, and determining solutions
NOTE: As you implement your philosophy, documeri your actions (in writing,
on tspe. through a log) for assessment purpases

Due {0 12 nature O’ this experience, yor: will need to have access to an actual
teachiry situation over an extended period of time (e.g., six weeks or morej.

Arranzs to have your rescurce person review your written staternents and
other documentation.

Your total competency will be assessed by your resource person, using the
Teacher Performance Assessment Form, pp. 55-5%.

Feedback

Based upon the criteria specified in this assessment instrument, *rour
resource person will determine whether your are competent in developing
an activa personal philosophy of educat:on.

* For a defimtion of  actual teaching stuation  see the inside back Cover

-
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TEACHER PERFORMANCE ASSESSMENT FORM

Develop an Active Personal Philosophy of Education (I-3)

Name

Directions: Indicate the level of the teacher's accomplishment by placing
an X in the appropriate box under the LEVEL OF PERFORMANCE heading. Date

If, because of special circumstances, a performance component was not ap-

plicable, or impossible to execute, place an X in the N/A box. Resource Person

LEVEL OF PERFORMANCE

Philosophy of Education
1. The t2acher’s statement of a personal educational
philosophy covered all relevant areas of professional con-
cern (program planning <tdent instruction, etc.)

D ,Vof;e

OO000 O O O %,

2 The statements within the phiiosophy were consistent with
each other

3 The completed statement of educational philosophy
a expressed the teacher's own behefs and principles

b ndicated the teacher's general acceptance of recog-
nized democratic principles

e ¢ showed a commitment to serve the needs of students

d was reahsiic in terms of the actual teaching situation

0000 O O O 4
Ooo0 O O
0000 O O O %

e was well organized. clear, and readable

Philosophy of Vocational-Technical Education

4 The teacher’s statement of a personal phitosophy of
vocational-technical education included the following
concerns’
a the nature of vocational-technical education

-
[
]

o for whom vocatienal-technical education shiould be
provided

¢ the values of vocational-technical education

d therelationship of vocational-technical education to the
total education program

e tne bases for developing and offering vocational-
technical programs

O 0O oo o
OO od
O O gt
L]
[

{ who should be nvolved in the controi of vocational-
technical education

-
]
[
L
[

5 The teacher's philosophy of vocational-technical educa-
0 ton was consistent with his/her overall phiiosophy of
education

O O 0O 0o dd 4

]

]
[
L]
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6 The philosophy and the supporting behaviors gave
evidence of the teacher’s:
a general acceptance of recognized vocational-technical
education pnnciples and goais

o
o,

b. commitment to the occupational and personal develop-
ment of students

¢ realstic understanding of contemporary vocational-
technical education and the school or college situation

7 The completed written statement of vocational-technical
education philosophy:
a. expressed the teacher's own beliefs and principles

b. was well organized and clearly written
Code of Ethics
8 The selected code of ethics.
a s clear enough to be applied in a variety of situations

b deals only with behavior that bears a direct relationship
to professional ccnduct

00 00 OO0 0 %,

L

€ deals only with unethical patterns of behavior rather
than undesirable patterns of behavior

L]

d deals with all the important ethical problems in the
profession

00000 OO0 OO0 O s,
L

00 000 OO0 OO0 0.,
00000 0O Ooaog
00000 00 Oo0oag
COO0O00O OO0 O00d

L

e. protects competent practitioners

Implementation of Philosophy and Code of Ethics

9 The teacher provided documented evidence of instances
In which his/her behavior was consistent with the stated
a philosophy ot education
b. phiosophy of vaocauonal-technical education
C code of ethics

10 Theteacher's behaviors indicated a commitment to his/her
educational phiiosophy

] OO
L Odd
L OO0
O O OooJd

11 The teacher documented instances in which he/she was
not able to translate his/her philosophy or code of ethics
into actions

O O OOgd
O O OO0

[]
L]
[]

12 The teacher suggested appropriate and reahstic ad-
Justments for those areas In which he/she had difficulty

' s/t hil h f
:ﬁga:\ns ating his/her philosophy or code of ethics Into D D D D D D

Level of Performance: All items must receive N/A, GOOD, or EXCELLENT responses. If any item receives
a NONE, POOR, or FAIR response, the teacter and resource person should meet to determine what addi- ‘
tional activities the teacher needs tc complete in orde: to reach competencCy I1n the weak area(s)

1

&
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Full Tt Provided by ERIC.

PBTE MODULES

e i =

Orgenization

Eachirnduleis designed to help you gain competency Ina
particular skill area considered important 1o teaching suc-
cass Amodule 1s made up of a senes of learmin ~xpert
ences, some providing background information, some pro-
widing practice expenences, and others combining these
wwo functions Compteting these experiences should en-
able you to achieve the terminal objective in the final
leafning expernence The final expenence in each module
always reguyres you to demonstrate the skill n an actual
teaching sttuation when you are an intern, a student teach-
er. annsemice teacher Or occupational trainer

Proccdures

Modules are designed to allow you to individuahize your
teacher education program You need to take only those
modules coverng skills that you do not already pOSS€SS
Similarly. you need not complete any learning experience
within a module If you already have the skill needed 10
complete Therefore, before taking any modute, you
should carefully review (1) the ntroduction, (2) the objec-
tveslistedonp 4 (3)the overviews preceding each learn-
Ing expernence, and (4) the final expenience After comoar-
ngyour present neeas and competencies with the informa-
tionyou have read in these sections. you should be ready to
make one of the following decisions

« Thatyou do not have the competencies indicated and
should complete the entire module

e Thatyou are competentin one or more of the enabhng
objectives leading 1o the final learning experence and
thus. can omitthose learning experiences

e Thatyou are already competent in this area and are
ready to complete the final fearning experience N
orderto testout

e Thatthe module s nappropriate to your needs at this
time

When you are ready 10 complete the final learning expen-
ence and have access 10 an actual teaching situation,
make \he necessary arrangements with your resource per-
son If you do not complete the final expernence success
fully, meet with your resource person and arrange to (1)
repeat the expenence or (2)comy ‘2 (or review) previous
sections of the module of other related activiies suggested
by your resource person betore attempting to repeat the
final expenence

Options for recyclng aré also availabie n each of the
learning experiences preceding the final expenence Any
yme you do not meet the minmum level of performance
required to meet an objective, you and your resource per-
son may meetto select activities to helpyou reach compe-
tency This could involve (1) completing pans of the module
previously skipped. (2) repeating activities, (3) reading sup-
plementary resources or completing additional activites
suggested by the resource person, (4) designing your own
learning expernence, of (5) completing some other activity
suggested by you Of your resource person

e T

Terminology

Actual Teaching Situation: A situation in which you are
actually working with and responsible for teaching sec-
ondary or postsecondary vocational students or other oc-
cupational trainees An intern, a student teacher, an in-
service teacher, of other occupational trainer would be
functioning n an actual teaching situation it you do not
have access o an actual teaching situation when you are
taking the module, you can complete the module up to the
final learning experience You would then complete the
final learming expernence later (1€ , whenyou have access
to an actual teaching situation)

Alternate Activity or Feedback: An tem thatmay substi-
tute for required items that, due to special circumstances,
you are unable to complete

Occupational Specialty: A specihic area of preparation
within a vocational service aréa (e g . the service area
Trade and Industnal Education includes occupational spe-
cialties such as automobite mechanics, welding, and elec-
ey

Optional Activity or Feedback: An item that IS not re-
quired but that1s designed to supplement and ennch the
requred temsn a learning experence

Resource Person: The person in charge of your educa-
tional program{e g .the protessor, \nstructor, administrator,
instructional  supemisor, cooperatmg/superwsmg/class-
room teacher, or training supervisor who 1S guiding you 0
completing this module)

Student: The person who IS recewing occupational -
struction 1n a secondary. postsecondary, of other traning
program

Vocational Service Area: A major vocational field agr-
cultural education. business and office education. market-
ing and distributive education, heaith occupations educa-
tion, home economics education, industnal ans educatior
technical education, or trade and industnal education

You or the Teacher/Instructor: The person who s cOm-
pleting the module

Levels of Performance for Final Assessment
N/A: The criterion was not met because t was not appli-
cable to the situation

None: No attempt was made to meet the crntenon al-
though 1t was relevant

Poor: The teacher 1s unable o perform this skl of has only
very limited ability to perform it

Fair: The teacher is unable 10 perform this skill in an a:-
ceptable manner but has some ability to perform i

Good: The teacher s able to perform this skill in an effec-
tive manner

Excellent: The teacher:s able to perform this skillina very
effective manner

r¢
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Titles of the National Center’s Performance-Based Teacher Education Modules

cz Conduct Group Discussions Panel Discussions and Symposiums
C3 Employ Brainstorming Buzz Group and Question Box "rskmgues Lz Serve Your Teachirg Profession
€4 Drect Students 1n Instructing Other Students 3 Develop an Active Personal Philosephy of Education
(] Serve the School and Community
cs Empivy Simulaton Techniques
cé Gude Stuce  Study -5 Obtain a Sutable Teaching Position
-6 Provide Laboratory Expenences for Prospective Teachers
c7 Direct Student Laboratory Experence 7 Plan the Teaching €
€8  Duect Students in Applying Problem Sowing Techniques '8 Sa" ! S‘S“dg';‘ l“C ing Expenence
C9  Employ the Project Method upervise Student Toachers
C10  Introduce a Lesson Category J: Coordination of Cooperative Education
C11  Summanze a Lesson Establish Guidehnes for Your Cocperative vocational Program
C12 Employ Oral Questioning Techniques J 2 Manage the Attendance Transters and Terminations of Co-0p Students
C13  Employ Reinforcement Techmiques J3  Enrolt Students in Your Co-op Program
C 14 Provide Instruction for Siower and More Capable Learne J4  Secure Training Stations for Your Co-op Program
C15 Present an lllustrated Talk 95  Place Co-op Students on the Job
C-16  Demonstrate a Manipulative Skill J6 Develop the Training Abihity of On-the-Job Instruciors
C17  Demonstrate a Concept or Principle J7 Coordinate On-the-Job Instruction
C-18  Indwidualize Instruction J8 Evaluate Co-0p Students’ On-the~Job Performance
C-19  Employ the Team Teaching Approach J9 Prepare for Students' Related instruction
C20  Use Subject Matter Experts 1o Present information J 10 Supervise an Emoloyer Employee Aopreciation Event
C21  Prepare Bulletin Boards and Exhibits Category K: Imp nting Competency-Based Education (CBE)
C-22  Present Information with Models Real Objects and Fiannel Boards Prepare Yoursell for CBE
C23 Present Information with Overhead and Opaque Matenals K 2 Organize the Content for a CBE Program
C24  Present Information with Filmstnps and Shdes K-3  Organize Your Class and Lab 1o Install CBE
C25 Present Information with Fitms K-4 Piovide Instructional Matenats for CBE
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