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INTRODUCTION

Every five years the community colleges are required to report on the review
of the general education component of their baccalaureate/transfer degree
programs. During the 1988-89 academic year, the colleges conducted the first
of these reviews. A summary of the individual college reviews was submitted
to the Illinois Comrunity College Board and Illinois Board of Eigher Education
staffs as part of the Fiscal Year 1991 Resource Allocation and Management
Plan. In response to the Illinois Board of Higher Education's policies
related to undergraduate education, the colleges were requested to respond to
a series of questions that are listed in the seven guidelines below.

1. What are the objectives of the general education component of
baccalaureate/transfer programs? How is the general education curriculum
related to these objectives? How is the general education integrated with
other components of the curriculum? What are the strength3 of the general
curriculum and what areas, if any, have been identified for improvement?

2. What are the objectives for the development of baccalaureate-level skills
in written and oral communications, mathematics, and analytical thinking?
To what extent has the development of these abilities been integrated into
the curriculum? What areas, if any, have been identified for improvement?

3. How are the objectives of general education and the development of
baccalaureate-level skills described in 1 and 2 above communicated to
students? What additional steps, 1if any, are needed to improve this
communication?

4., What methods are used to assess student progress in general education and
in the development of baccalaureate-level skiils? What changes or
improvements, if any, are planned for the student assessment program?

5. What are the results of the assessment of student progress 1in:
(1) meeting the broad general education objectives of baccalaureate/
transfer programs; (2) developing baccalaureate-level abilities and
skiils; and (3) if admitted on a provisional basis, acquiring abilities
and skills appropriate to the successful mastery of college-level work?
What changes or improvement, if any, will be made as a result of the
firdirgs of the assessment of student progress?

6. How do the institutional policies related to the faculty support the
development of teaching and learning?

7. What resources are needed to support changes and improvements planned as a
result of this review of baccalaureate/transfer programs?

This report summarizes the processes used by the colleges to conduct their
reviews and provides a summary of the colleges' respr 3 to the seven areas
listed above. In some cases, the colleges did not ...pond directly to the
questions in the seven areas. In these instances, the narrative reports were
analyzed to ascertain whether the areas were addressed indirectly and for
those that were, the responses were considered in the summary.
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Review Processes

All of the volleges that described the process used for conductiag the reviews
had established committees or used existing committees consisting of
administrators, faculty, and in some cases students. Some colleges used
multiple committees and subcommittees in their review process. Elgin
Community College, for example, established three subcommittees on objectives,
acsessment, and support and resources which worked with the college's standing
curriculum committee. In most cases, the results and recommendations of the
committee's work were presented to the college at large and, eventually, to
the board of trusteee. The committees generally were chaired by persons in
leadership roles at the colleges, such as Vice Presidents of Academic Affairs.

Several colleges used a combination of processes to review their general
education component. A numbexr of committees engaged in a series of research
and survey activities that involved gathering information and suggestions from
campus  faculty, administrators, students, and graduates about the
instructional experiences in general education courses. Several committees
reviewed transcripts. Others conducted workshops or in-house conferences
during the review either to gather information or obtain responses to drafts
or proposed strategies for implementing recommendations. The majority engaged
in a series of frequent discussions about the purposes and objectives of
general education and how this information is or should be articulated within
the institution and to the students.

Vhile the majority of colleges developed responses to the seven response areas
through the work of these committees, the colleges are at various stages in
the review process. Some colleges are at the very preliminary stages of their
review, having formed committees, developed plans and strategies for the
review, and collected information. For these colleges, additional work needs
to be done in reviewing the effectiveness of the general education component
and assessing individual student progress in meeting the objectives of general
education and developing baccalaureate-level skills. Few colleges have
achieved this. Others have made significant progress in this area.

Objectives, Curricula, and Communication (Guidelines 1-3)

Objectives. During fiscal year 1989, a majority of the community colleges
began their review process by developing or revising thei: objectives for
general education and baccalaureate-level skills development within their
Associate in Arts and Associate in Science degree programs. The colleges that
took this approach revised the language of their objectives to make it more
specific and measurable, as well as to differentiate between skills and
content knowledge to be acquired.

Within the general education co.tent or knowledge area, community colleges
described their objectives as the development of a breadth of knowledge and an
understanding of the different modes of inquiry and expression within the
basic fields of the humanities, social and behavioral sciences, and natural
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sclences. PFive community colleges - Olive-Harvey College, College cf DuPage,
Illinois Valley Community College, Oakton Community College, and Parkland
College - specifically included an international, non-western, or ethnic
studies requirement, and several others are considering adding such a
requirement during their continued review this year. Finally, several
collegee included within their general education objectives the development of
attitudes and values, with a special emphasis on developing attitudes and
values of good citizenship and social or civic responsibility. Colleges also
were concerned about developing in students the desire and skills needed for
lifelong learning.

Within the baccalaureate-level skills area, the colleges that established or
revised their objectives reported specific objectives 1in written
communication, quantitative s8kills, and ecritical thinking. Nearly all
colleges also included objectives in oral communication, and & few included
computer literacy and library research skills objectives.

Seventeen colleges concluded their reviews by adopting new general education
and baccalaureate-level skills degree requirements for both degrees, effective
either in fall 1989 or fall 1990. Three additional colleges indicated they
intend to wmodify their requirements during the 1989-90 academic year.
Colleges that did not complete the development or revision of objectives in
fiscal year 1989 may decide to revise their requirements after this
development 1is completed. The general education requirement, 1including
baccalaureate-level skillg, in all but a few community colleges constitutes at
least two-thirds of the total Associate in Arts and Associate in Science
degree requirements, an amount which 1is comparable to the genmeral educstion
requirements of the public universities.

Integration of Objectives into the Curriculum. ‘Yo meet general educacion
content or knowledge objectives, all community colleges require a distribution
of coursework among the three broad areas of the arts and humanities, the
social and behavioral sciences, 2~1 the natural sciences. Most community
colleges require more coursework - fine arts and humanities and the socizl
and behavioral sciences for the Associate in Arts degree than for the
Associate in Science degree, with an aversge of 18 semester credit hours
required for the Associate in Arts degree versus 12 semester credit hours for
the Associate in Science degree. On the average, community colleges require
more coursework in the natural sciences and mathematics for the Associate in
Science degrec than for the Associate in Arts degree with 20 semester credit
hours versus 11 semester credit hours. Tables 1 and 2 present the minimum
geaeral education requirements for the Associate in Arts and Associate in
Science degrees at each community college.

Tn develop baccalaureate-level skills, all of the colleges require courses in
Enqlish composition, and most require a course in speech and in mathematics.
Several community college baccalaureate-level skills requirements are unique.
Olive-Harvey College, Illinois Eastern Community Colleges, Illinois Valley
Community College, McHenry County College, South Suburban College, Spoon River
College, Triton College, and John Wood Community College require students to
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complete a computer literacy course, while the College of DuPage, William
Rainey Harper College, Lake Land College, and Oakton Comnunity College require
students to complete & contemporary or life skills course that can be selected
fron a variety of courses for the purpose of helping the student better
understand the world in which he/she resides.

The Illinois Eastern Community Colleges, lewls and Clark Community College,
McHenry County College, and Waubonsee Community College require that students
complete at least one year of a foreign langusge in order to earn the
Associate in Acts degree, while Parkland College requires Associate in Arts
degree students to complete an introduction to 1iberal arts and sciences
course. Black Hawk College-East, John A. Logan College, Sauk Valley Community
College, and Shawnee Community College require all gtudents to complete a
one-credit orientation course, and Joliet Junior College requires students to
complete an applied or professional stulies course.

Several colleges compared their general education course requirements to the
I1linois Community College Board's model Associate in Arts and Associate in
Science degree curricula as part of their reviews. For the most part
colleges' requirements now meet the minimum number of total hours specified in
the models. There renains some diversity, however, in the distribution of
thega hours within various discipline areas. PFor example, a few colleges do
not have separate math and science requirements. With the exception of five
colleges, all now have specific math requirements, and all but eight colleges
have specific science requirements. Most colleges have not yet included a
course in Third World or non-western culture. Five colleges do not yet meet
the ICCB rule requirement that at least 60 percent of their transfer degree
credit hours be comprised of courses in general education.

Comaunication of Obiectives to Students. The community colleges reported that
they commuaicate their general education oblectives and requirements to
students primerily through the college catalog and other publications, new
student orientation, and advising. A few colleges have developed early or
midtern warning systems to identify students “at risk™, and several have
developed or plan to develop academic progress monitoring or computerized
student tracking systems. A few colleges specificaliy reported including
general education objectives in their articulation efforts with area schools
and in meetings and communicating with high school students and their
parents. Several colleges have initiated a required or optional “"orientation"”
or "student success” course. In addition to these comprehensive methods, most
community colleges include general education and/or baccalaureate-level skills
development objectives, as appropriate, within the syllabus developed for each
course. Table 3 presents the methods reported by the colleges for
communicating the general education objectives and raquirements to their
students.
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Assessment (Guidelines 4 and 5)

The colleges were asked to identify the methods used to assess student
progress in general education and the development of baccalaureate-level
skills development and to report the results of the assessment cf student
progress. Several colleges devoted most of their responses to describing
their programs for assessing entry-level skills. While the colleges
identified some of the measures used to assess the progress of students, many
acknowledged that they still have work tr do and ¥ill continue their reviews
of this area over the next couple of years. Methods used for assessing
entry-level skills, the development of baccalaureate-skilis, and the progress
made toward meeting the general education objectives are presented in Table 4.

Assessment of Entry-level Skills. All community colleges now require entry

assessment in reading, writing, and mathematics in some form to make course
placement decisions. As part of their reviews of undergraduate education,
many of the colleges reviewed their entry-level basic skills assessment and
course placement methods and their remedial/developmental programs. As a
result of this or earlier reviews, most colleges have concluded that placement
into remedial/developmental courses for students whose assessment results so
indicate must be mandatory rather than advisory. As a check on the
effectiveness of their remedial/developmental programs, a few colleges now
also require an exit test at the end of remediation to easure student
readiness for college-level work. Several colleges reported results of
follow-up studies of student success in regular coursework after remediationm,
and a few have conducted extensive studies to determine and validate the
cut~-off scores appropriate for placement into various course levels.

Assessment of Student Progress. The most common method used by colleges to

assess student progress in meeting general education objectives 1is the
satisfactory completion of a prescribed number cf courses from each field of
knowledze. In addition to this traditional method of assessment, five
community colleges propose to administer commercially developed stendardized
tests to measure student learning gains during college and trends over time in
students' general education knowledge acquisition. Oakton Community College
pilot tested such an instrument but found it unsatisfactory. The College of
DuPage and the College of Lake County have pilot tested several such
instruments and plan to continue pilot testing a variety of assessment
instruments and techniques before adopting any particular 1instrument or
technique. Ten colleges reported that they include questions about general
education and baccalaureate-level skills development in student surveys, while
nine colleges included similar questions in surveys of alumni.

The most common method used by community colleges to assess student progress
in meeting baccalaureate-level skills development objectives 1is the
traditional method of prescribing satisfactory completion of specific
composition, speech, and mathematics courses. In addition to prescribing a
particular writing course or course sequence, however, eight colleges have
developed a common composition course syllabus that includes not only common
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outcome objectives but also a common final examination or experience which is
graded on a common standard. Twelve colleges reported that they require or
will be requiring use of a common syllabus with explicit outcome objectives in
all multiple-section general education courses, and four colleges plan to
require a common final examination in at least some general education
courses. Such efforts are meant to ensure that multiple sections of the sgame
course are comparable from instructor to instructor.

In addition, thirteen colleges have 1initiated or plan to iritiate
writing-across-the curriculum programs, three have begun or are planning
mathematics-across~the curriculum programs, nine have established or are
planning critical thinking-across-the curriculum programs, and two have
integrated the use of computers across the curriculum. Writing- and critical
thinking-across-the curriculum programs were often similar and related. Four
colleges have initiated course sequencing control systems to ensure that
students enroll in courses in the appropriate sequence and to ensure that
students have satisfactorily completed course prerequisites before enrolling
in a more advanced course.

Assessment of Institutional Effectiveness. To review the collega's overall
effectiveness, community colleges use trend research. Several colleges gather
and analyze trends in retention and graduation rates, and most community
colleges analyze trends in their students' after-transfer success at
baccalaureate institutions. Both Lincoln Land Community College and South
Suburban College conducted an analysis of student transcripts to determine
which courses students actually completed to fulfill general education
requirements when choices were allowed.

Assessment Results. Most colleges described specific actions they intend to

take to improve their programs as a result of their review efforts to date.
Few are far enough along in developing an assessment process, however, to have
been able to report corroborating empirical findings from multiple measures of
student progress in achieving baccalaureate-level skills or general education
objectives or on the effectivenesa of their general education and
baccalaureate~level sgkills requirements in meeting their objectives. Notable
exceptions were Illinois Central College, College of lake County, Moraine
Valley Community College, and South Suburban College. These colleges have
been working on assessment measures and evaluation of the general education
components of their transfer degrees for several years and, thus, are further
along than most of the other colleges 1in reaping the benefits of a
comprehensive review. While these colleges identified many positive outcomes,
they also identified areas needing improvement.

Iustitutional Policies on Faculty Development (Guideline 6)

Most of the community colleges indicated that they have some type of policies
and practices in place that support the development of teaching and learning
for the faculty. About one-third of the colleges reported that they have a
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policy for the evaluation of faculty, geared toward the improvement of
instruetion. Moraine Valley Community College has a detailed and
comprehensive evaluation system for both full- and part-time faculty which
contains a component for faculty development. Also, at Morton College each
full-time faculty member is required to prepare and is held accountable for an
annual plan for professional growth.

A variety of professional development practices to encourage the maintenance
and improvement of tezaching were reported. On-campus 1in-service programs
which included staff development days, workshops, conferences, and retreats
were the most common type of practices as reported by over half of the
community colleges. In addition, over half provided resources for mini
grants, staff development projects, and travel to conferences and workshops.
About one-third of the colleges reported policies for sabbatical or paid
leaves for faculty end tuition reimbursement for graduate courses. Other
policies and practices which were reported by a few colleges included
orientation progrems for new faculty, mentorr for part-time faculty, and a
policy requiring part-time faculty to attend in-service training sessions.
Some faculty at Black Hawk College participated in the Teacher Excellence
Student Achievement (TESA) program, an on-campus program for discussing the
improvement of instruction with colleagues. Lewis and Clark Community College
funded faculty projects intended to contribute to the quality of education
through a Faculty Initiative Program (FIP).

Several colleges indicsted they had policies which served as incentives for
faculty development. One type of incentive presented by several colleges was
an annual teacher-of-the-year or outstanding faculty award. Eight districts
reported policies for faculty to advance on the salary schedule by
successfully completing graduate courses aimed at developing teaching skills
or through involvement in professional workshops and conferences.

A few ~olleges have designated an office, a center, or a coordinator with the
prime responsibility of supporting and enhancing teaching. College of Lake
County has a Professional Growth Center for faculty, Moraine Valley Community
College has a Center for Faculty and Program Excellence, and William Rainey
Harper College has a Learning Assistance Center which supports learning and
teaching activities for faculty. Elgin Community College has an
administrative position for an Assistant Vice President for Professional
Development/Evaluation and Research. McHenry County College allocated
20 percent reassigned time for a faculty member to serve as the Faculty
Development Coordinator.

Most of the community colleges indicated that the primary responsibility of
the faculty is to teach, and they have institutional poiicies and allocation
of resources that place primary emphasis on those activities which support
teaching and learning.
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Resources Required to Iaplement Baccalaureate/Transfer
Program Review Initiatives (Guideline 7)

Most of the colleges were unable to identify the specific resources required
to Implement many of the recommendations and actions which resulted from their
reviews of baccalaureate/transfer programs or were not far enough along in
their review to know what would be required. However, there are a number of
areas in which many of the colleges agree that additional funds will be
required to improve the curricula and support services. These are discussed
below, although no dollar amounts associated with these initiatives are
projected at this time. It was not always clear from The colleges' reports
whether the colleges believe that additional state resources are needed to
support improvement of the curricula or whether local or reallocated resources
are sufficient to achieve their objectives.

Counseling and Advisement. Many colleges noted that in order to improve the
retention and success rates of students seeking baccalaureate/transfer
degrees, improved counseling aand advisement will be necessary. The problems
assoclated with this area range from an insufficient number of counselors and
advisors to a lack of information needed by these individuals to provide
timely and accurate information to students. In order to provide these
services to all students, additional resources will be needed to hire new
counselors and advisors. In addition, colleges noted the need for counselors
and advisors to have access to timely information on student progress so that
they are able to monitor individual student perfcrmance as they progress
through the lower-divisica level and to intervene as needed.

Entry-level and Ongoing Assessment. Closely related to the area of counseling
and advis2ment is the assessment of entry-level gkills and the placement of
students in appropriate courses. In order to provide effective counseling and
advisement to students, counselors and advisors need to have accurate and
timely information on the educational needs and capabilities of students as
they enter the college experience. This is of particular Zmportance because
many of the community college students are older and have been awvay from
formal education for a number of years. Many of the colleges noted that while
they have formalized assessment measures for many students, not all students
are tested to determine which classes are appropriate for them. In -addition,
placement intc remedial classes where indicated 1is not always mandatory.
Implementation of full-scale entry assessment and mandatory placement 1is
expensive, and additional funds will be required for such measures.

A number of colleges cite the need for funds to test and validate various
ongoing assessment tools, both commercially availa.le and institutionally
developed. In order to do this, colleges cite the need for professional staff
trained in this area or for released time for current faculty and statf to
undertake this responsibility.

Finally, colleges noted that the cost of administering assessment tests to
studcats may be excessive and that additional resources may be necessary to
support this activity.

10
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Monitoring Individual Student Progress. In order to monitor student progress
effectively, many colleges noted that their current computing capacity will
have to be expanded to provide counselors and advisors with up-to-date
information on student assessment, placement, and progress within their
programs of study. Some colleges currently have computerized systems which
track such factors as student grade point averages to alert the coliege when
it aprears that a student may be 1in academic difficulty. However, such
systems are not available at all colleges, and many are convinced that only
through such systems will counseling and sdvisemesnt of students be improved
" substantially, given the large number of students at many of the colleges.

Communications with Students. A number of colleges noted that there 1s a need
to improve their communications with students related to baccalaureate skills
development, general education requirements, and the new entrance requirements
mandated by the State of Illinois. While many colleges have noted that they
will ‘e revising their college catalogs, others have suggested that this is
probably not sufficient. Additional materials need to be developed to address
these matters. Improved college orientation programs also are a means of
communication. Communication of what community college courses will satisfy
the lower-division general education requirements of senior colleges and
universi*ies was 1identified by some colleges as another area needing
enhancement. The colleges noted that in many cases such additionsl activities
will require additional resources.

Instructional Equipment and Libraries. Several coll:ges noted that in order
to improve their baccalaureate/transfer programs, additional resources will be
required to upgrade current laboratory equipment and library holdings. While
a minority of institutions mentioned this need, scme believed thzat their
current ability to improve the curricula will be impeded without significant
infusion of funds to support this aspect of education.

Feculty Issues. Funding for orientation and professional development of
faculty is of concern to many colleges. As the emphasis on baccalaureate/
transfer curricula is strengthened, there is a reed to orient faculty to the
changes. Colleges noted that this is particularly important for new and
part-time faculty. Many colleges believe that this 1is best accomplished in
new faculty orientation.

A number of colleges noted that improved means of faculty evaluation are
necessary. When faculty are found to be in need of special assistance, funds
will be needed to provide intervention.

In more general terms, colleges believe that all faculty, and particularly
part-time faculty, would benefit from stronger development programs, not only
institutional programs but also prcfessional conferences and workshops. Some
colleges noted that additional costs will be incurred as such initiatives as
writing-across-the curriculum are introduced to all faculty members.
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Several colleges noted that additional faculty will be needed to provide new
courses such as non-western civilization courses and to expand sections of
remedial courses. Also, faculty released time will be necessary to upgrade
and revise the current baccalaurcate/transfer curricula and courses and to
develop appropriate assessment measures.

Program Review and Curricular Reorientation. Colleges are examining their
existing baccalaureate/transfer curricula as part of the regular program
review cycle. Some colleges noted that the costs of guch reviews are not
supported with additional state rescurces and feel that since such reviews are
a state mandate, the state should provide colleges with additional resources
for these activities. In addition, some colleges suggest that since the new
baccalaureate/transfer program admission standards are being imposed by the
state, the state should assume the financial responsibility for supporting the
ioplementation of these standards by the colleges. They noted that such
standards require the expanuion of assessment, placement, counseling, and
advising services. Further, some colleges have expressed concern that there
will need to be follow-up studies to assure that the implementation of the new
standards will have the effect of improving undergraduate education. The
costs of guch studies should be supported by the state. Colleges also nuted
that they will have to re-evaluate their current curricula and may need to
redesign St reconfigure their existirg curricula and courses in respoase to
the state's recent actions. Ttey suggest that this is a costly undertaking
which may require additional state rescurces.

The colleges ulso indicated a need for systematic student follow-up after
students have transferred to senior institutions to assess and evaluate
comaunity college transfer programs.

Couclusions and Recommendsitions

In establishing baccaluareate~level gkills and general education objectives,
translating them into degree requirements, and then assessing student progress
in meeting their objectives, community colleges face a dilemma that public
universities do not. The primary ,urpose of Asscclate in Arts and Associate
in Science degree programs i1s to prepare students *o transfer to baccalaureate
degree programs by providing them the lower-division portion of a
baccalaureate degree program. Thus, community colleges need to articulate
their degree recuirements and courses closely +ith the baccalaureate
degree-granting institutions to which their students transfer. This is not
toc difficult if most of the =cliege's students transfer to a single
institution. Since in practice this geldom occurs, the more diverse or unique
university baccalaureate-level skills and general education requirements
become, the more difficulty a community college has in developing a coherent
and transferable degree program of its own.

To compound the problem further, not all Asscciate .n Arts or Associate in
Science degree graduates transfer. Even more important, many community
college students enrolled in the baccalaureate/transfer program transfer to a
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baccalaureate institution before they complete the Associate in Arts or
Associate in Science degree. Thus; it becomes problematic as to how and when
to assess a student's progress toward meeting the objectives of general
education.

Keeping these factors in mind, the following conclusions have been drawn from
the staff's analysis of the colleges' reviews of the general education
component of their baccalaureate/transfer degree programs. Recommendations
have been made when appropriate.

The processes developed by the colleges for conducting their reviews appeared
to work well. While the process is somewhat slower when colleges include
representatives from different groups and take an integrated approach to the
review, this approach seems to have many benefits. The exchange of different
points of view among administrators, faculty from different discipline areas,
students, and former students resulted in developing a broader perspective on
the objectives of general education and the development of baccalaureate-level
skills as well as in establishing important communication links within the
colleges. Some of the colleges that took this approach found that they needed
more time to complete the review but believe in the long term they will profit
from the more comprehensive approach.

Recommendation 1. As community colleges continue their reviews of the
general education component of their baccalaureate/transfer degrees, they
should have broad representation on their review committees to facilitste the
exchange of ideas.

Most of the colleges were able only partially to complete their reviews by the
end of fiscal year 1989. Some colleges reviewed their programs by determining
the current status <I the various review items. Most, however, attempted to
make revisions and identify how they would make future improvements. In
taking the latter appros:a, most colleges <found that to conduct a
comprehensive review an? make revisions takes longer than one year and is, in
fact, a multi-year process.

Recommendation 2. Community colleges should provide a summary of their
ongoing reviews of the general education component of their
baccalsureate/transfer degrees and the progress made in implementing changes
resulting from the reviews each year with their RAMP/CC subtmission.

The colleges are to be commended for their in-depth review of and subsequent
revisions to the objectives of the general education component and the
development of baccalaureate-level skills. The development of clear,
measurable objectives is essential to the quality of undergraduate educationm.
The development of general education objectives calls for a broader
perspective than the development of <course and discipline-oriented
objectives. Thus, the development anc rveview of objectives cannot be done in
isolation, but must be a cooperative effort spanning the discipline areas.
The colleges need to have these objectives well-defired in order to inform
students of what is expected of them, to know what to measure in assessment,
and to guide curriculum development.
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In reviewing how the general education objectives are integrated into the
trancfer deg::2 curricula, the colleges reviewed and, in many cases, revised
their genera: education course requiremezts. The colleges have made great
strides in enhancing their general education course requirements. While most
colleges have increased the total number of general education credit hours
required foz the Associate in Arts and Associate in Science degrees, five do
not yet meet the 60 percent ICCB rule (Rule 1501.302a3b) requirement for new
AA and AS degrees and a few additional colleges do not meet the guidelines in
the ICCB model degreze programs. Additionally, while the total number of hours
may meet the recommendations, some colleges' required minimum credit hours
within discipline areas do not meet those recommended in the models. Most
public uaiversities in Illinois have expressed strong support for the models
and believe meating the minimum guidelines recommeaded therein may alleviate
many articulation concerns. However, the universities are continuing to
revise their general education course vequirements. These actions will
necessitate the continuous examination of the AA and AS degree modele anc
revision of the colleges' general education course requirements.

Recommendstion 3. Community colleges should work with universities in
integrating the objectives of general education into the curricula to ensure
that their general education requiremeats are comparable in scope and quality.

Recommendation 4. To assist the colleges in accomplishing recommendation 3,
ICCB staff should inform colleges of changes in university requirements,
periodically update the AA aad AS degree models, and provide colleges with an
analysis of the status of their requirements compared with the models.

Recommendation 5. ICCB Rule 1501.302a3b, specifying that the general
education component of new AA and AS degrees will represent st least
60 percent of the total number of credit hours required for completion, should
be reviewed to determine whether the rule needs reviaion.

Monitoring the progress of students in meeting the objectives of general
education and baccalaureate-level skills has been identified by the IBHE
Comzittee on the Study of Undergraduate Education as an important component of
undergraduate education. Multiple measures of assessing the progress are
recommended. Colleges are developing mechanisms for both assessing and
monitoring progress so that students can be informed of their progress and
early intervention can take place as needed. Colleges also are monitoring
retention and graduation rates as a measure of institutional effectiveness.
Other measures identified by colleges included the use of common course
syllabl and objectives, common course final examinations and grading scales,
course sequencing and prerequisite controls, and grade distribution monitoring
systems. Most colleges ident!fied monitoring and assessment as areas that
needed additional review, development, and resources.

Recommendstion 6. Community colleges are encouraged to continue their

efforts in developing multiple measures of assessment and tracking systems to
be used in menitoring the progress of students.
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In order to evaluate curricula, it is important not only to know what happens
to students while they are enrolled at the college but also to know what
happens after they leave the institution. Only nine of the 50 colleges
reported conducting follow-up studies of their previous baccalaureate/transfer
students through direct contact with the former students. A little over half
of the colleges monitor the success of students after they transfer to a
baccalaureate degree-granting college or university. Most colleges concluded
from their reviews that more information is needed regarding both graduates
and leavers of programs in order to assess their programs. Additionally, the
colleges identified the 1lack of information from universities on their
transfer students as an area needing improvement.

Recommendation 7. Community colleges should conduct periodic follow-up
studies of their former baccalaureate/transfer students, and universities are
encouraged to provide feedback in a common format to community colleges on the
progress of their students following traasfer.

Most of the cclleges indicated that the primary responsibility of the faculty
i8 to teach, and they have institutional policies and alliocate resources to
place primary emphasis on those activities which support teaching and
learning. In reviewing their policies and associated activities, some
colleges noted the need to expand their policies and activities to enhance the
development of part-time and new faculty nmembers. Other colleges made
reference oaly to full-time faculty in their responses. Since part-time
faculty are an important part of the coamunity college system, they need to be
aware of the objectives of the general education component of the tranmsfer
degree programs as well as to have the opportunity to expand their knowledge
and skills through faculty development programs.

Recommendation 8. Community colleges should continue to recognize the
importance of policies and practices for faculty that support teaching and
learning by providing inceatives and opportunities for &li faculty.
Particular empkasis should be placed on enhancing policies regarding and
programs for part-time and new faculty.

Most colleges were not able to identify dollar amounts associated with the
improvements requiring additional resources. In several cases, the colleges
had not completed the identification of the areas where additional resources
would be needed. It is important for the colleges to continue to work on
these needs and to attempt to identify where additional state or other
external resources will be needed and where they can meet their needs through
reallocation of existing funds. It 18 also possible for colleges to share
their resources by cooperating with other colleges in implementing
improvements to meat their identified neceds. Cooperative efforts not only can
be cost effective but also can eliminate unnecessary duplicative efforts.
External funds raised through the colleges' foundations and obtaining grants
are possible resources to implement changes.

Recommendation 9. Community colleges should continue to identify both local
and state resources needed to support changes and improvements planned as a
result of the review of baccalaureate/transfer programs.
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Illinois Ccamunity Collsge Board
Tadle 1
MINIMIM GENERAL EDUCATION REQUIREMENTS FOR ASSOCIASE IN ARTS DEGREES
IN COMMUNYTY COLLEGES

Dist. Coumuni - Social
No. district/College cstione Bmanities Scilence

522 Belleville (64)
503  BMlack Hewk

Zaut (62)

Quad Cities (64)

9-12

12
9
508 Chicago
Clcy-ittde (62)
Daley (64)
Keanady-King (60)
Malcolm X (63)
Olive-Barvey (60)
Trumsn (63)
Washington (60)
Wright 462)
507 Deaville (62)
502  DuPage (62)*
509 Kigia (60)
512 Harper (60)
519  Highland (62)
514 I111n0is Ca%ral (64)22
529 I11in0is Zastern
Frontier (64)
Liacoln Trail (64)
Olney Central (64)
Wabash Valley (64)
513 Ilinois Valley (64)
525 Joliaet (64)
520 Fankakee (64)
501 Kaskaskis (64)
523 Kishwaukse (64)
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532 Lake County (60) 9
517 Lake land (64) 6
536 levis & Clark (f4) 9
526 Lincoln Laci (60) 9
530 Logan (62) 12
528  McBenry (S9) 9
524 Moraine Valley (62) 6
527 Mortom (62) 12
535 Oskton (60) 9
508 Parkland (60) 9
515 Prairie State (62) 9
L7318 Rend Laks (64) 9
537 Richlsnd (60) 12
511 Rock Vallsy (64) 11
518 Sandbdurg (62) 12
506 Sauk Valley (64) 15
53 Shawnee (64) 9
510 South Suburban (62) 12
533 Southeastarn (62) L]
534 Spoon River (65) 9
601 State Comm. Coll. (63) 9
504 Triton (64) 8
516 Waubonses (64) 9
539 John Wood (64) 12

*Converted to semesters
**pggociste in Arts sod Science

9-12

Rowl
CVWOVAAOVAIANVY LN

-

-

NOCRROVOVOVONN

-

Math
331

4

w
WWwadrLwww Www WWwLbwwww Wbk w WwLw MUUU:"UUUUUUUUU

(-]
(VX

-

w R X ~Nwoe "0~ o BENNWDOIREIEEIE OO WLNSIO
w» N www -]

w HNWWLwLW
-
oW wsrrpoWw

‘: w oW~ weN (-] ‘: w
NWWLWWLNDNO VB

-
HOWVWANWE ™

W~

Page 14

Gen Ed
Totsl

44

42
38

42
42
42
43
44
42
45
&4
45
41
2482
43
40
35

*t%An sdditicoal twsaty cemester hours of goneral education requirmenta must b completed by selecting

coursas depending upon the students choice of s msjor at & transfer institution.

currently revising these requirements.

{ ] = Recommended minimum hours in AA degree model.
( ) = Totsl degree cradit bour requiresents.

SOURCES: ICCB Ceneral REducstion Survey, Decesber 1988
Current College Catalogs
Progras raviews
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Table 2
- $
H MINIMUM GENERAL FDUCATION REQUIREMENTS FOR ASSOCIATE IN SCIENCE DEGREES
IN COMMUNITY COLLEGES
. Dist. Communi - Social Math/ Gen Ed ’
No. District/College cstions Humanities Science Math Science Science Other _Total
s [6-9] [8-18] TB-i¢] 6
522 Billeville (64) S 6-9 6-9 8-12 8-12 2 46
N 503 dlack Hawk
. East (62) 9 6 9 3 12 3 42
Quad Cities (64&) 9 6 6 20 2 43
508 Chicego
Cicy-Wide (62) 9 9 6 9 1 &4
Daley (64) 9 6 6 9 12 42
Kennedy-King {60) 9 6 6 9 12 42
Maicolm X (63) 9 6 6 9 1s 45
0live-Harvey (64) 9 6 6 8 15 3 47
Trimen (62) 9 6 6 8 15 44
Washington (60) 9 3 3 10 15 4 &4
: wrighe (62) 9 6 6 8 15 1 3 48
) 507 Danville (62) 9 9 9 3 3 41
g 502 Dubage (60)% 9.3 3.3 3.3 6.7 13.3 4 40
: 509 Zigin (60) 9 6 6 3 3 27%%%
512 Rarper (60) 9 6 6 3 7 10 3 &4
519 Highland (62) 9 6 9 3 e 5 40
514 Illinois Central (64)** 9 6 9 3 8 35
529 Illigois Eastemn .
Frontier (64) 9 9 9 3 4 6 2 42 .
Lincoln Trail (64) 9 9 9 3 4 6 2 42
Olney Central (64) 9 9 9 3 4 6 2 42
Wabash Valley (64) 9 9 9 3 4 6 2 42
513 Illinois Valley (64) 6 6 6 23 3 44
525 Jolier (64) 6 6 6 4 12 6 40 -
520 Kankakee (64) 9 6 9 6 16 46 :
501 Kaskaskia (64) 9 6 6 8 12 4 45
523 Kishoraukee (64) 9 6 9. 6 8 10 48
532 Lake County (60) 9 9 9 3 7 37
517 Lske Land (64) 9 6 6 3 4 3 9 40
536 lewis & Clark (64) 9 6 9 3 4 6 2 39
526 Lincoln Land (60) 6 6 9 15 36
530 Logan (62) 6 6 6 17 4 39
528 McRunry (60) 9 9 9 3 8 5 43
" 524 Moraine Valley (62) 9 6 6 3 8 9 &1
527 ¥orton (62) 9 6 6 6 8 7 2 &4
535 Oakeon (60) 6 6 6 6 8 32
505 Parkland (607 9 6 6 8 8 37
515 Preirie State (62) 9 6 6 3 4 12 40
521 Rend Leke (54) 9 3 6 3 4 13 2 40
537 Richland (60) 9 8 9 12 38
s11 Rock Valley (64) 9 3 3 4 8 12 6 45
518 Sandburg (62) 9 9 9 3 3 6 39
506 Sauk Vellgy (64) 9 6 § 3 7 4 35
531 Shawnse (64) 9 9 9 3 8 1 39
510 South Suburben (62) 9 6 9 3 7 2 5 41
533 Southeastern (62) 9 5 9 3 8 7 41
534 Spoon River (65) 9 3 6 6 8 4 7 43
601 Stste Comm. College (63) 9 3 6 6 9 3 36
504 Tricon (64) 9 5 6 4 4 8 5 41
516 Waubozsee (64) 9 9 9 3 9 2 41
539 John Wood (64) 9 9 12 3 3 6 1 43
*Converted to semesters
ttpggociate 1n A ts and Science
aatpn gdditional seventesn semester hours of gemeral education requirments must be completed by selectisg
courses depending upos the students choice of a major at & transfer institution. The college is
currently revising these requirements.
. { ] = Recommended miniaum hours f{o AS degree model.
: { ) = Total degree credit hour requireaeants.
SOURCES: ICCB Genersl Education Surver, December 1988 P
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Publlc Community Colleges

Methods of Commmnicatlon BAC BHC CWC RJD XX MI QM MST

Publlcations
: College catalog/brechures | 4  § P | 4 | 4 [ 4 [ 4 4
Term courss schodule [ S 4 4
% Program planning guldn | 4 P 4
% Naw student orlentation L 4 [ 4 4 [ 4 [ 4 P

orientation course

optlonal z | 4 [ 4
Reguired ® [ S
Advising/Mentoring [ 4 [ 4 [ 3 [ 4
Hld term warning system P | 4
Course syllabl | 4 [ 4 | 4 P | 4 z

Acsdenmlc progress monl-
tocing system/computerized

student tracking systea | 4 P [ 4 | 4 | 4
Tranafar Cantac P P P
Trensfar Msnusl/Culde(s) | 4 | 4 | 4 P

Annusl letter to high achool
students, parants, teachars,
snd counselors | 4

Artlculation with high
schools (studants, pacants,
teechars, snd counsalors) | 4 4 | 4

Xey: E » Existing
p » Proposed
V » Varles by dapartmeont
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Table 3 é

Mothods of Communlcatling Coneral Education and Baccalaureato-level Skills
Objectives end Requirements to Students

Pubifc Community Colleges

Hethods of Communicetliop 1ECC 1vCC JJC KCC kssk Kkish CLC LLC LECCC LLCC JALC McHCC MVCC MorC OCC  PC
Publications
College cstalog/brochures P P [ 4 P .4 P P P E P E | 4 P
Term course schadule P P
Progrum planning gulde | 4 .4
N;w student orlentution P P K . P 14

Orlentation course

opt ional 4

Required 3 - 4 R P
Advising/Mentoring 3 4 3 4 4 P
nig-tern warning system | 4 .4
Course syllebi 3 P P E P P g z

Academic progress moni-
toring system/computerizsd
student trecking systea P P P P P | 4 | 4 E

Transfer Center

Trsnsfor Msnusl/Guide(s) P
Annuel letter to high school
students, psrants, teschers,

and counselors

Articulstion with high

schools (students, perents,
teschers, snd counselore) [ 4 [ 4 4 [ § P P  {
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dothods of Communicating Gonorel Educetion snd Bsccslsureste-level Skills
Objectives and Requicremants to Students

Mothods of Corwunication

Publications
College caetelog/brochuras
Tern courge schadulo
Program planning gulde
New student orientation
Orientetion course
Optional
Required
Advigling/Mantoring
nid-tern werning system
Courso syllebl
Academlic progress monl-
toring system/computerizaed
student trscking system
Trinsfer Center
Transfer Menuel/Culdse(s)
Annuael letter to high school
students, perents, tsschers,
and counselors
Acticuletion with high

s~hools (studants, psrents,
teschers, end counseslors)

Aruitoxt provided by Eic:

Public Community Colleges

SVCC ShCC SIC  SSCCC SRE  SCC  TeC

P K P P P
4
4 1 4
4 4
4

P g P P
S P
4
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;- Apsssenent meagices Mc s ox
Entey Saele Skille
writing
Disgnoetic writing tast t P

nandstory remediatiof?
Remediation exi: testuing

P reTecr e

Resding
Oiggnostic reesding test t P
Msndstory remediation

¢ Revedistion exit testifg

“rHathematics

’ Diagnostic math test [ 4 P

2 Mandstory remedistion

: Revadistion exit testing

N

Saccsleuceste-lsvel Skills

TR

Communication skills

‘Required speech course 14
‘Required course(s)
in coepozition t T t

Taewsn 1w 3atades

*Commons final exam &
grsding in wedting
‘Weiting-scross-the-
cucriculua | 3

Nathematics skills
‘Required course(s) in
sathematins [ 4 14
*Mathematics-across-tre-
cucriculun
*Required computsr course
*Computsrs-across-the-
curriculua

DT

Criticsl thinking skills
secots-the-cucticulia

PRI TS

. Genaral Beucstion

. Courss gistritution

coquirement t t t
standscdiged test(s)

Student solf-report t

Alusni self-report [ 4

Other Rsviev Nessures

Coutrss quslity control
*Course/insteuctor
svalustion systea [ 4
‘Common couree syllabus
ang odjectives [ 4
‘Common course finsl
sxam & grsding scsle

B ‘Course sequencing/

= prerequisite control

-Grsde distribution

nonitoring syetes

Trend resesrch
+ ‘Retention/grsduation
rete trends 4
‘Success after tranefer
’ trends 4
‘Trenseript study of
course selsction

£ « Existing
? » Proposed
V » Varies by depertment

E lC Priot-testad but discontinued
)

Baccalaureate/Transfer Report

&Jp

Table 4
K-X KX  OM
4 e 4

£ 4
4 4
4 4 4
4 4

4
4 4 4
4 4

4
4 4 4
4 4 4
4 4
P
4 4 4
4

4 4 4

4
4
4
4
P

QO ' Pllot-testing of s variety of meseures is contlnuing

st

[ ]

HaC

No~

t | 4
| 4 t
[ 4 ?
€ | 4
|14 2
£ P
| 4 t
| 1 | 4
P
| 4 | 4
| 4 -
? | 4
| 4 | 4
4 | 4
1 4
1 4
| 4 | 4
|
| 4 | 4
| 4
v
g
| 4
| 4
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:m:ry Seslic Skille

PSR

© weliting

’ Disgnosti: writifg tast
nensdatory reveadialisn
Remediazion axiz Yestiny

T mesding
N Diegnostic reading a9’
nandatory remediation

Remedietion exit testing

I Methewatics
Diegnostic math tast

. Mandetory remedietion
Reecdiotion axit testing

!Sacealauracte-lavel Skille
.. Communication skille
: *Required speech course
. ‘Required coursels)
in composition
*Ceemonn final exas &
: gveading in writing
: cWriting-dcroes-the-
. curriculua

! dathematics skills

: ‘Required course(s) in
asthematics
‘Nathemstico-across-the-
curriculua

‘Required computer course
‘Computere~eacroee-the-
curriculum

Criticel thinking ekillse
accoes-the-curciculua

.General Rducation

Course distridution
requicer=it

standecdized tast(s)
Student self-ceport

. Alumni self-creport

‘Other Review Measures

Couree quality control
*Course/instouctor
evaluation systea
H *Common course sylledbus
: and odlectivas

‘Common couree final
. exan & grading ris.e
. ‘Coutes fequenzing/
prersquisite control
-Grade Alsteivution
@onitorihy gyscem

Trend reseesch

L ‘Retenzion/greduition

P rete trends

: *Succass saftar :reneisr
3 trends

: *Trenscript etudy of
~anmag galeaction
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Table 4
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P [4
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g
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? Tc
t 4 t
g g
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g
g
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[ 4 g
[ 4 4
t t
t t
g t
g g
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g
v
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Table 4

Public Community College Gensrsl gducstion snd Baccsisursste-leval Sxills Assesgment Uasesures

AdSoggment Masesucee
ontey Saeic Skills

weiting
Disgnostic writing Test
mandetory remadiation
temedistion exaz testing

gfesding
Diegnostlic resdins Lest
Nandatory cemsdistion
temedigtion exit testing

Mathematics
Diagnostic math tsst
Nandatory remedistion
Remedistion exit tasting

Saccslaucsate-level Skills

Commsnication skills
*Requiced speech course
‘Reaquired couree(s)
in compesition
‘Comman €inal exan &
grading in weiting
‘Mriting~stcress~the~
curricuium

Kathematice okille
*Requiced course(+! in
aatheastics
‘Hathomatice-accoss-the-~
eurticulus
‘Required computsc co-l
CoRputers-across-the-
cutticulus

Critical thinking skills
scress-the-curticulum

Genecral Sducstion

Course distridtion
coquirensnt

Standardized test(e)
Student sslf-teport

Luani self-vport

Other Reviev Nestucres

Course quality control
«Course/insttuctor
evalustion systes
.Common course syllsbus
and objectives
+Conmmon courss finsl
exan & grading scsle
-Courss seduencing/pre-~
requisite control
-Crads distcidution
sonitoring systes

Trend rasssrch .
s getanz1on/gradusticn
cets trends
+Succsss sfter Xcinsfer

trends
-Transcript study sé
course sslection

LRIC

PSC ME BSC EVC GSC  3VCC ghec SIC  ggcce S®C gcc Iee weC

Y | 11 | 4
| 4
P
€ } 4 1 4 1 4
1 4
P
g 4 4
.
P
4 [ 4 4 [ 4 4
4 4 4 g 4
4 [ 4 [ 4 [ 4 4
4 [ 4 [ 4 [ 4 4
1 4
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4
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Key to Community College Name Abbreviations
BAC Belleville Area College
BHC Black Hawk College
City Colleges of Chicago
CWC City-Wide College
RJD Richard J. Daley College
K=K Kennedy-King College
MX Malcolm X College
0-H Olive~-Harvey College
HST Harry S Truman College
HWC Harold Washington College
wwC Wilbur Wright College
DACC Danville Area Commuuity College
CoD College of DuPage
ECC Elgin Comsunity College
WRHC Willian Rainey Harper College
HCC Highland Community College
Icc Ill4nois Central College
IECC I1linois ERastern Comaunity Colleges
IvCC I1linois Valley Community College
JJC Joliet Junior College
KCC Kankakee Community College
Kask Kaskaskia CGllege
Kish Kishwaukee College
CLC College of Lake County
LLC Lake Land College
L&CCC Levis & Clark Community College
LLCC Lincoln Land Community Coliege
JALC Jokn A. Logan College
McHCC McHenry County College
MvCC Moraine Valley Community College
MorC Morton College
occ Oakton Community College
PC Parkland College
PSC Prairie State College
RLC Rend Lake College
RCC Richland Community Coliege
RVC Rock Valley College
CsC Carl Sandburg College
svce Sauk Valley Community College
shcC Shawnee Community College
SSCCC South Suburban College of Cook County
SIC Southeastern Illinois College
SRC Spoon River College
scC State Community College
TrC Triton College
wce Waubonsee Community College
.Jucc John Wood Community College
ERIC Clearinghouse for
Junior Colleges
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