ED 321 781
AUTHOR

TITLE
INSTITUTION

SPONS AG:iINCY
PUB DATE

NOTE
PUB TYPE

EDRS PRICE
DESCRIPTORS

IDENTIFIERS

ABSTRACT

DOCUMENT RFSUME

JC 800 328

Bogue, Carole; Barr, Robert

Curriculum Study in Reading.

California Community Colleges, Sacramento. Academic
Senate.; English Council of the California Two-Year
Colleges.; Learning Assessment Retention Consortium
of the California Community Coliieges.

California Community Colleges, Sacramento. Office of
the Chancellor.

Mar 89

93p.

Reports - Research/Technical (143) --
Tests/Evaluation Instruments (160)

MF01/PCO4 Plus Postage.

*College Curriculum; Community Colleges; =Course
Content; Curriculum Evaluation; Questionnaires;
Reading Achievement; =Reading Instruction; =Reading
Programs; =Reading Skills; Reading Tests; *Remedial
Reading; State Surveys; Student Placement; Two Year
Colleges

xCalifornia

In fall 1987, a study was conducted by the Learning

Assessment Retention Consortium (LARC) to clo.ely inspect the reading
courses and programs currently offered in the California community
colleges. All 106 community colleges in the state were surveyed
regarding testing instruments used, the number and level of reading
courses offered, entry and exit criteria, and course content. Study
findings, based on responses from 62 colleges, included the
following: (1) the Nelson-Denny Reading Test, Stanford Diagnostic
(Blue), and the ASSET test were the tests used most often for course
placement; (2) 77% of the reporting colleges offered reading courses
at the 0-4th grade level, 84% at the 4th-7th grade level, 98% at the
8th-10 grade level, and 87% at the 10th-12th grade level; (3) 32% of
the colleges offered a degree-applicable course in
critical/analytical reading; (4) the three major program models were
individualized reading programs leading to classroom instruction at
higher levels, classroom-lab and individualized instruction spanning
all levels, and classroom or classroom-lab only; (5) in all colleges,
students were placed in reading courses using standardized reading
tests, though initial placement could be refined by reading
instructors; (6) vocabulary improvement was treated at all levels of
reading instruction; (7) some aspects of reading comprehension were
treated in all courses at the 4th grade through college levels; and
(8) in the higher level courses, greater focus was placed on critical
thinking and analytical skills, while in the middle level courses,
study skills, vocabulary, and comprehension were treated and the
lowest level courses emphasized phonics and spellinc in addition to
other skills. Tne survey inctrument is appended. (WJT)
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Foreword

Increasing student success is a major goal of the California community colleges. This goal
is also the focus of LARC, the Learning Assessment Retention Consortium. Members of
the network--formed in 1981 and including 80 colleges--share a common purpose: to
translate concern about students’ success into local action. From the beginning, LARC
has identified research as a major priority and a critical link in accountability.

The Curriculum Study in Reading was conceived and sponsored by LARC in cooperation
with the English Council of Two-Year Colleges and the Academic Senate for California
Community Colleges. This study was funded by the California Community College
Chancellor’s Office and LARC. It was conducted as a follow-up to the LARC: Student
Outcomes Study in Reading since a discussion of outcomes is incomplete without a descrip-
tion of the curricula which contribute to those outcomes.
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Curriculum Study In Reading
Abstract

The Curriculum Study in Reading was conducted to closely inspect the reading courses and
programs currently offered in the California community colleges. More specifically, this
study analyzes testing instruments used, the number and level of reading courses offered
at responding institutions, entry and exit criteria, and course content.

Six major objectives of this study were to (1) identify the tests used for placing students in
reading courses offered at specified levels, refining initial placement in courses, and placing

students in other subject area courses, (2) describe the range of offerings and grade level

parameters of courses/programs available to students scoringin the three percentile groups
described in the LARC Student Outcomes Study, (3) identify the transfer, AA/AS Degree,
non-AA/AS Degree, or non-credit status of courses offcred, (4) describe the most typical
configurations of college reading programs, (5) describe the entrance and exit criteria
established for the courses offered, ‘and (6) identify the major skill areas and subskills
treated in courses at specific levels.

It was found that the reading tests used most often for placement and refinement are the
Nelson-Denny, Stanford Diagnostic (Biue), and the ASSET. Most colleges offer reading
courses at some remedial and developmental levels, but less than half of the colleges offer
reading courses at the college level and almost a third omit offerings at the lowest level(s)
through the regular reading programs. Three major program configurations or models
emerged, the first two of which incorporate some blend of individualized and classroom
offerings. The third model incorporates classroom or classroom-lab instruction only and,

when implemented insome of the colleges, eliminates offerings at the college and/or lower

levels. In all colleges, students are placed in reading courses using standardized reading
tests although initial placement may be refined by reading instructors. Exit standards for
reading courses are comprised of several indices; in some colleges, one exit criterion is a
specified grade level on a standardized instrument. In terms of course content, vocabuiary

improvement is treated at all levels of reading inctiuction and some aspects of comprehen-
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sion are treated in all courses at the 4th through college range. Atthe higherlevels, greater
focus is placed on critical thinking/analytical skills; in the middle range of offerings, some
aspect(s) of study skills is treated as well as vocabulary and comprehension; and at the very
lowest level, much emphasis is placed on phonics and spelling in addition to other skills.

Certain questions in areas of assessment, range of offerings, program configuration and
other comparison variables were raised including: "Are some tests used for placement
purposes more accurate than other, and are some more appropriate for certain student
populations?” "Should there be a closer match between the scores attained on the place-
ment instruments and the beginning grade level parameters specified fo. the reading
courses in which students are placed?" "Should a standardized test be included in the set
of exit criteria for reading courses, and should performance levels on the tests match the
end grade level parameters specified for the reading courses?" "Should a standardized
reading test be used to determine eligibility for an AA/AS Degree?" "If so, what grade
level should be required for graduation?” "Does one model or program configuration serve
students more effectively than nthers?" Finally, further research needs to be conducted to
address other important variables nolt incorporated in the study such as methodology and

techniques, material and equipment used, staffing patterns and staff preparedness, and
number of contact hours and students served per hour.
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Curriculum Study In Reading
Executive Summary

Sackground of the Study

The Curriculum Study in Reading was conducted to closely inspect the reading courses
and programs currently offered in the Californiu community colleges. More specifically,
this study analyzes testing instruments used, the number and levei of reading courses
offered at responding institutions, entry and exit criteria, and course content.

The objectives of this Curriculum Study in Reading are to (1) identify the tests used for
placing students in reading courses offered at specified levels, refining initial placement in
courses, and placing students in other subject area courses, (2) describe the range of
offerings and grade level parameters of courses/programs available to students scoring in
the three percentile groups described in the LARC Student Outcomes Study, (3) identify
the transfer, AA/AS Degree, non-AA/AS Degree, or non-credit status of courses offered,
(4) describe the most typical configurations of college reading programs, (5) describe the
entrance and exit criteria established for the courses offered, and (6) identify the major
skill areas and subskills treated in courses at specific levels.

A research committee, consisting of representatives of the English Council of California
Two-Year Colleges (ECCTYC), the Learning Assessment Retention Consortium
(LARC), and the Academic Senate of California Community Colleges, developed the
reading curriculum survey which was submitted to 106 community colleges in California.
Sixty-two colleges (58%) completed and returned the survey in the Fall of 1987 indicating
their reading program configuration and procedures as well as specific course content as
of that time.

Nature and Overview of Reading Programs

. Tests Used

e Tests are used in all participating colleges to place students into different levels of

reading courses/programs.




o In forty-one (66%) of the reporting colleges, tests are used to refine placement in
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& reading courses.

i o In forty-one (66%) of the reporting colleges, tests are used to place students in
! other subject area courses.

o Tests most commonly used for the purposes specified are the Nelson-Denny, the
Stanford Diagnostic (Blue), and the ASSET.

: Courses Offered at Specified Levels :

’Q e Colleges vary in what reading course offerings they make available to students,
‘ particularly with regard to range of offerings, course/program grade level
: parameters, and the type of credit associated with courses at the same or similar
levels. '

o Twenty-eight (45%) of the reporting colleges offer a course(s) in speed
reading. At most of these colleges, this coursework is both transferable
and degree applicable. ‘

o Twenty(32%) of the reporting colleges offer a course(s) in ¢ritical/analyti-
cal reading. This coursework is both transferable and degree applicable
at all of these colleges.

o Fifty-four (87%) of the reporting colleges offer reading course(s) at the
10-12th grade level range. At most of these colleges coursewnrk at this
level is degree applicable but non-transferable.

o Sixty-one (98%) of these colleges offer reading coursework at the 8-10th
grade level range. Coursework at this level is often non-degree applicable.

o Fifty-two (84%) of the reporting colleges offer re 1ding courses at the 4-7th
grade level range. Generally, coursework at this level is non-degree
applicable. '

o Forty-eight (77%) of the reporting colleges offer reading courses at the
0-4th grade level range. At most of these colleges, courses in this range

. viii
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are non-egree applicable; some colleges offer courses at this level on a
non-credit basis.

o Twenty-two (35%) of the reporting colleges specified that individualized reading
programs spanning several grade levels such as 0-7, 0-12 are offered on their
campuses. Individualized programs were included in the numbers/percentages
reported above,

o Associated with many of the classroom offered reading courses are reading labs
which also meet the need for individualization.

o Not all colleges offer the full range of offerings, 0 through college level, often :
excluding coursework at the lowest levels, 0-4th and 4-7th grade levels. A large : ;
" percentage of students taking reading courses, however, enter college scoring in %
the 0-7th grade level range, as evidenced in the LARC: Student Outcomes Study in
Reading. This study indicates that *. . . of the largest test groun, the Stanford
Diagnostic group, 60% of the students in the total sample fell within the lowest
level percentile group, compared to 25% of the national 2orming group of twelfth
graders. ‘The proportion of students in this lowest level group for all individual
Stanford Diagnostic samples ranged from 39% to 99%. These California com- ‘
munity college remedial reading students placed very lowin reading ability relative -
to national twelfth graders. The proportions of students in this lowest level group o
for the eight NJBSCT colleges ranged from 11% to 65%. The colleges in the
sample are very diverse, in this instance, according to student skills levels, as well
as other student characteristics."

Program Configuration
o Three major patterns or models of overall program configuration are apparent:

e Model I - Individualized to Classroom Offérings. With this model,
reading instruction is provided through individualized reading programs,
usually spanning the entire range, 0 through college level, and classroom
or classroom-lab offerings are made available, usually beginning at the 8th
or 10th grade level. Students who enter with luw reading scores receive

ix

11




only individualized instruction. Upon reaching the level of the first ciass-
room offering in the sequence, students receive further reading instruc-
tion in the classroom; however, some of the studects may receive addi-
tional reading instructioa through the individualized programs instead.

Model II - Classroom-lab and Individualized Instruction Spanning All
Levels. In this model, colleges offer reading instruction across the entire
range, 0 through college, in both individualized and classroom based
courses, providing students flexibility and a greater number of options.

Model Il -- Classroom or Classroom-lab Instruction Only. In some
colleges reading <oursework is offered only throuﬁh the classroom or
classroom-lab. In this model, reading coursework may not be made
available acrossall levels; offerings at the lowest level(s) and/or the college
level frequently are omitted.

o Of the 23 colleges which participated in both the LARC Student Outcomes Study
" in Reading and in the Curriculum Study in Reading, eight (35%) clearly offer
programs which correspond with Mode! I; five (22%) offer reading programs
corresponding with Model T1; and 10 (43%) offer programs which correspond with
Model II. These findings, attained from a follow-up questionnaire sent to the 23
colleges considered to be representative of all 106 colleges, indicate that the
percent of colleges offering reading instruction through individualized
programs/courses at some level(<) is higher than that reported in the reading
curriculum surveys returned for this study (57% as opposed to 35%).

Entrance and Exit Criteria
o For placement into reading courses, the niost common assessmen: instruments
used are the Nelson-Denny, the Stanford Diagnostic (Blue), and the ASSET.

o The entrance cut-off score for college level reading courses typically ranges from
10.0t0 12.0. In courses at this level, about a third of the colleges pretestand posttest
students to measure skill growth using the Nelson-Denny.
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e Entrance cut-offscores range from grade levels 7.0 to 11.8 for 10-12th level courses
and from 6.0 to 8.9 for 8-10th level courses. Both pretesting and posttesting are
conducted at two-thirds of the colleges to measure skill growth using the Nelson-
Denny. '

o Entrance cut-off scores typically range from grade levels 2.0 or 3.0 to 7.0 for
courses at the 4-7th grade level. Entrance cut-off scores for courses at the 0-4th
grade levels are usually not specified. Pretesting and posttesting are conducted at
half the colleges which frequently use the Nelson-Denny and the Stanford Diag-
nostic (Blue) to measure skill growth.

o The following can be stated regarding exit standards for reading courses:
o theinstructor determines the exit standard in about a third of the colleges;

o the department determines the exit standard in a third of the colleges for
courses below the college level, and 13% of the colleges report that the
department determines the exit standard for college level courses;

e criteriaused for exit include a specified grade level on a standardized test,
satisfactory completion of all course and lab assignments, a passing grade
of "C" or better in the course, and improvement in reading ability
measured in other ways; )

o the final grade for courses at the college level is based mostly on class
assignments and exams; designated grade level scores on a standardized

instrument may also be required or allowed. .

o the final grade for courses at the 10-12th level is based mostly on a

department exit exam, but class assignments and class exams count heavily
as well;

o the final grade for courses at the 8-10th level is split evenly between
department exit exams, class assignments, and instructor class exams;

o the final grade for courses at the 4-7th level is based mostly on class
assignments and class exams;




o thefinal grade for coursesat the (-4th level is based niostly on department
e exams, but class assignments and exams weigh heavily as well.

e Exit standards for courses at the various levels specified are not uniform within
many celleges and vary greatly across colleges. Within some colleges muchlatitude
appears to be extended in terms of reading levels demonstrated by students upon
course completion and end grade level parameters specified for reading courses.

While the data regarding the reading requirement for the AA/AS Degree does not
appear to be fully reliable, it indicates that some colleges accept completion of a
reading-composition course, which may or ~ay not be the standard freshman
composition course, as meeting the reading requirement. A number of colleges
allow either completing a specified course or passing a proficiency exam to meet
the gragaation requirement. If passing a standardized reading instrument is
required for the AA/AS Degree, then the most frequently designated score is 13.0.

Reading Course Content

Much concurrence is found across colleges regarding course content emphasized '

at specified levels. Skill areas emphasized are those expected for coursework at
the levels reported.

Courses at the 8-12 range address nearly all subskills listed in the survey with major
emphasis placed in areas of comprehension, study skills, vocabulary, fluency,
figurative language, and critical thinking. Depending on the level of the offering,
certain skill areas are given higher priority than others, with critical thinking and
figurative language receiving major emphasis in the 10-12 range, but not in
offerings at the 8-10 range. Courses in the latter range focus primarily on major
aspects of vocabulary and comprehension as well as Survey, Question, Read,
Recite, and Review (SQ3R), a major study skill. Phonics, spelling, and grammar
and mechanics do not receive major emphasis in coursework in the 8-12 range.

Courses at the college level address fewer subskills than those in the 8-12 range;

most emphasize critical thinking, comprehension, fluency, figurative language, and
SQ3R.




e Courses at the lowest level, 0-4, focus on fewer subskills than those in the 8-12
range also; most emphasize phonics (word attack and structural analysis of words),
vocabulary, and spelling. Courses at the 4-7th grade level emphasize phonics and
vocabulary, too, but comprehension is emphasized instead of spelling,

e Other aspects of content which can be noted are these: 1) figurative language
and/or vocabulary development are emphasized in reading at all levels, 0 through
college; 2) some comprehension subskills are emphasized in reading coursework
at the 4 through college range; 3) grammar and mechanics are not emphasized in
reading courses at any level.

Conclusions, Implications, and Further Questions

Among the key questions raised regarding assessment, range of offerings, program con-
figuration, and entrance and exit criteria are the following:

(1) Do some of the placement tests available on the market yield more accurate
information than others, given similar or equally matched groups of students?

(2) Are the reading offerings made available to students scoring in the lowest percen-
tile range sufficient to meet their needs?

(3) Given similar or matched groups of students, is one program configuration,
including the blend of offerings or options, course parameters, and range of
offerings, more effective than another in terms of student gains and success in
content-area coursework taken later?

(4) Would reading instruction be more effective as well as performance in the course
at the next level if a closer match were reached between students’ demonstrated
performance on placement tests and the beginning grade level parameters of the
reading courses in which the students are placed?




(5) Would reading instruction be more effective as well s perfoiinance in tae course
atthe nextleveiifa closermatchwere reached between the end performance levels
demonstrated by students and the end grade level parameters specified for the
reading courses in which they are enrclled?

(6) Would reading instructors be in a better position to evaluate the effectiveness of
their instruction if they measured the gains made by their students using the
standardized instruments available?

(7) Should a reading test be used to determine eligibility for the AA/AS Degree? If
so, what grade level/raw score should be attained to meet the graduation require-
ment?

This study, in describing the general features of reading programs Throughout the state, is
intended to encourage further examination. Useful future studies would examine variables
related to program quality and outcomes. The findings provided in this study should
" facilitate and prompt that research. |
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Chapterl
THE NATURE OF THE STUDY

Background Of The Study _

In thelate 70s and early 80’s, community colleges began shifting emphasis from growth to
quality. This shift demanded a reassessment of purpose snd a recewed commitment to
serve underprepared students while maintaining academic excellence and yet increasing
student retention. Particularly at this time, the lite:ature was replete with repc:ts and
accounts addressing the issues of underpreparedness, recruitment, and retention while
focusing at the same time on academic excellence. In surveys conducted at this time, poor
academic preparation among entering freshmen was often cited as a problem needing
attention. Not only was underpreparedness an issue addressed by the community colleges,
but four-year institutions, both public and private, expressed the same concern, in many
instances focusing on inadequate preparation in reading and study skills. When UC,
Berkeley found that the ability to learn from text, background knowledge, and attitude
toward learning better predicted freshmen success than their entrance tests, they designea
and implemented EL90, a course to assist students with studying textbook material
e.fectively. Another demonstration of concern for underprepared entering freshmen at
afour-year institution was initiation of the five-week Project SOAR at Xavier University,
New Orleans. In this case, the concern was for minority students intending to enroll in
science courses. Most of the participants were 17 or 18 year old high school graduates. In
the morning they attended laboratory sessions in various sciences. Their afternoons were
devoted to improving their analytical reading and reasoning by working with problem
solving/critical thinking material and reading comprehension exercises from various sour-
ces. Afollow-up study revealed that SOAR participants were twice as likely as other Xavier
students to complete their freshmen science classes.

These are but two of the many examples which can be cited demonstrating interest in
helpinig underprepared students succeed in four-year institutions. In two-year institutions,
the problem was noted as being even more severe. Often, these institutions indicated that
at least one-third or more of their incoming students needed further improvement in
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reading instruction as well as instruction in the other essential skills prior to or concurrent

- with successful completion of academic and vocational coursework. Clearly then, the need

for reading instruction in postsecondary institutions has been well established by re-
searchers, college administrators and faculty across the nation. Thus, colleges have imple-
mented reading courses and programs at all levels over the past several decades to meet
this need.

Today, most institutions continue to offer incoming students reading programs and, in fact,
require some students at certain sites to take them. Recently, attention has been directed
atthe quality, effectiveness, and expediency of these programs. The California Community
College Chancellor’s Office has taken action to strengthexi the curriculum in reading,
writing, and mathematics in California’s 106 community colleges. The Matriculation Plin
mandates assessment in all three of these basic skill areas. In addition, the new Title V
criteria for all associate degree credit courses require that material used in these courses
be at the college level. Furthermore, the Master Plan Commission indicated that Califor-
nia community colleges must improve the probability for success for every student by
makinglearning more meaningful and demanding and by better defining and communicat-
ing the expected outcomes of a communit)" college education. This commission, together
with the California Postsecondary Education Commission (CPEC),-is in the process of
redefining curriculum standards, teacher excellence, and student success. This same rigor,
being applied to all credit courses, must also be applied to all reading instruction as well,
if educational equity and increased retention, goals of The Master Plan Renewed (July,
1987), are to be attained.

Not only are California’s educators concerned about offering quality programs t. under-
prepared students, they are equally, if not more concerned about the underrepresentation
of Hispanics, Blacks, .and Native Americans in California’s postsecondary institutions
highlighted by recent studies of the rapidly changing demographics of the state. By the
year 2010, current underrepresented minorities are projected to become the "new majority”
with Whites declining as a proportion of the total population from a current 61.9% to less
than 50%. As the population of minorities in California increases, so will the number of
minorities who are often underprepared for college-level work seeking a higher education.
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The impact of the charging demographics in California is of paramount importancs to its
institutions of higher learning, particularly the community colleges in which many of these
students first enroll for higher education. This factor serves to sharpen the focus on the
reading offerings and future plans.

Inlight of these developments, it seems imperative to closely inspect the reading programs
currently offered in the community colleges. This also seems a logical first step if the
objectives and mission of the California community colleges as outlined in the new master
plan are to be met. In 1987-88, the California Community College Chancellor’s Office and
the College Board funded astudy onstudents enrolled inreadingin the community colleges
implemented by the Learning Assessment Retention Consortium (LARC).LARC studied
three outcomes as measurements of student success:

(1) student persistence in courses and in college

(2) student satisfaction '

(3) skills acquisition in the courses

The results of that study are reported in LARC: Student Outcomes Study In Reading,
Septerber, 1988. |

This curriculum study in reading was designed in conjunction with the LARC outcomes
study to closely inspect the reading courses and programs currently offeredin the California
community colleges. This study reports on the testing instruments used, the number and
level of reading courses offered at responding institutions, entry and exit criteria, and
course content.

Purpose of the Study

The objectives of this curriculum study in reading are to (1) identify the tests used for
placing students in reading courses offered at specified levels, refining initial placement in
courses, and placing students (requisite) in other subject area courses, (2) describe the
xange of offerings and grade level parameters of courses/programs available to students
scoring in the three percentile ranks specified in the LARC Student Outcomes Study, (3)
identify the transfer, AA/AS Degree, non-AA/AS Degree, or non-credit status of courses
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offered, (4) describe the most typieal configurations of college reading programs, (5)
describe the entrance and exit criteria established for the courses offered, and (6) identify
the major skill are2s and subskills treated in courses at specific leveis.

2P

This study was developed through the collaborative eforts of the Learning Assessment
Retention Consortium (LARC), the English Council of California Community Two-Year
Colleges (ECCTYC), and the Academic Senate for California Community Colleges. o
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It is intended that this descriptive étudy serve ac g basis for discussion regarding the
structure of reading programs and types of courses offered to students in the Celifornia
community colleges. Perhaps this identification of tests used and courses offered, descrip-
tion of program configurations, reading course entrance and exit criteria, and course
content will assist those in reading departments with their own program evalvation,
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Limitations of the Study

This study represents a major effort in California to describe the reading programs offered
through its community colleges. This study attempts to describe the configuration, proce-
dures, and content of the programs offered and through the process identify the patterns
or models most frequéntly implemented. °
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This study does not attempt to compare reading program patterns or models in terms of
their effect on student outcomes. The study’s survey did not gather information regarding
many variables which could have significant effects on outcomes. Such variables include
the salient features of both classroom-lab and individualized programs: staffing patterns
and staff-student ratios, materials and equipment, internal program structure and proce-
aures, and student contact hours. Nor did the survey gather information regarding teacher
and staff preparedness and specific techniques used in the classroom, iab, and/or in-
dividualized instructional area. Variables such as these may affect student outcomes as
much or more than the features described. This study, however, did gather data regarding
basic program conﬁgura{tion and general features and should therefore provide useful
information to instructors interested in comparing and evaluating their own programs.
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Study Sample and Participants
'I‘he reading curriculum survey was submitted to the 106 commamty colleges iri California.
Sixty-two surveys were returned. Not =1l coileges completed all items on the survey and
not all colleges of’ fergd the same number of courses, so items addressed do not always
incluc_le responses from sixty-two colleges.

Of the sixty-two respondents, twenty-three had participated in the LARC Student Out-
comes Study in Reading which included twenty-eight community colleges. As reported in
LARC : Student Outcomes Study in Reading, the 28 participating colleges are similar to all
106 colleges in terms of ethnic distribution and enrollment size. Since 23 of the 28 colleges
inthe outcomes study participated in this curriculum study and since 39 additional colleges
across the state also participated, it can be stated with some assurance that the descriptive
data reported herein are of value to all community colleges in California since they
represent qmte accurately the general features of reading programs on a statewide basis.

The colleges listed on page 6 participated in both the LARC Student Outcomes Study in
Reading and in the Curricu'am Stidy in Reading,

Design of the Study

The information attained from the surveys is based on Fall, 1987 community college
reading programs. This self-reported information corresponds with the time period during
which the LARC Studcnt Outcomes Study in Reading was conducted.

The survey asked respondents to indicate the test(s) used for placement in reading
courses/programs, the test(s) used to refine initial placement, and the test(s) used to place
students in other courses. Then the survey asked respondents to indicate the reading
courses offered in their colleges according to level and type of credit awarded:

1. reading course(s) offered to students at the college level for degree applicable
and transferable credit

[y
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COLLEGES PARTICIPATING IN BOTH THE
LARC STUDENT OUTCOMES STUDY IN READING
AND iN THE CURRICULUM STUDY IN READING

College

American River College
Antelope Valley College
Butte College

Cabrillo College

Cerritos College

College of the Desert
College of the Redwoods
Compton College
Evergreen Valley College
Fullerton College

Gavilan Colle- -

Lake Tahoe Community College
Lassen College

Merced College

Mount San Antonio College
Rancho Santiago College
Sacramento City College
San Jose City College

San Joaquin Delta College
Santa Barbara City College
Santa Rosa Junior College
Solano College

" Southwestern College

Contact Person(s)

Robert Frew and Stephen Epler
Anne Willikens and Karole Shappe
Hannie Voyles and Barry Picciano
Rod Ouse

George Melican and Bill Brodernick -
Douglas Garrison

Bill Morris

Patrick McLaughlin

Shirley Sloan and Jon Kangas

Fran England

John Hansell

Paula Setastian

Tina Bishop

Harlen Hamlin

Gil Domingues

Dennis Creedon

Linda Wark and Carol McXenzie

Mary Jane Page and Carole Bogue

Mary Ann Cox and Phillip Laughlin
Elaine Cohen

Douglas Fisher and Edmund Buckley
Annette Runquist and Robin Arie-Donch
Christina Chiriboga
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2. reading course(s) offered near the college level (preparatory) for degree-»>-
phcable but non-transferable credit

3. reading course(s) offered at the dévelopmentaVremedial level (basic skills)

For each course offered at the developmental/remedial level, respondents were asked to
indicate grade level parameters and to specify the type of credit granted or to indicate
non-credit status. Respondents were then requested to supply for each course mentioned
specific entry and exit criteria and the major skill areas and subskills treated, See Survey
for Research in Assessment/Placement/Curriculum Practices in California Community
College Reading Credit Classes, Appendix A.

The information which follows was drawn from the rurveys and is descriptive in nature.
Since this method of collecting data is often limited, many phone calls were placed to
responding institutions during the Fall of 1988 in order to verify survey responses and to
collect missing data. It was learned through this processthatsince Fall, 1987, some colleges
have reconfigured some of their offerings. For example, at one college contacted, three
distinct courses reported in the survéy have since been collapsed into one course. Some
changes have also been made regarding the kind of credit offered, specifically in the
degree-applicable and non-degree applicable categories. Overall, however, it appears that
the tests used, program configuration, entrance and exit criteria, and course content have
remained generally consistent with Fall, 1987 practices.
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Chapter II
FINDINGS REGARDING READIMNG PROGRAMS

Reading Tests Used

Thirty-three tests are being used by the responding 62 colleges to place students into
different levels of reading courses/programs. _The three most commorly used tests for
placement into most levels of reading courses are the Nelson-Denny, the Sianford Diag-
nostic (Blue), and the ASSET. An assessment instrument is used for placement in the
reading courses in all 62 reporting colleges.

Tweniy-eight tests are being used in 41 colleges to refine placement in reading following
initial placement. The most commonly used tests to refine placement are the Stanford
Diagnostic (Blue) and the Nelson-Denny. In41 colleges 24 tests are used to place students
in other courses. The three tests most often used are the Nelson-Demiy, the Stanford
Diagnostic (Blue), and the ASSET.

Courses Offered at Specified Levels
Colleges vary widely in terms of the reading offerings which they make available to
students. Specifically, differences can be noted with regard to (1) the range of offerings,
(2) course/program grade level parameters, and (3) the type of credit oifered for courses
at the same level. Some colleges, for example, offer a sequence of courses, classroom
and/or individualized, spanning the entire range, 0 through coliege, with aumerous courses
available in the sequence; each course spans a narrow range of grade levels. An obvious
attempt is made at these sites to attain homogeneous groups of reading level and needs.
Other colleges offer a sequence of courses spanning the entire range, but they offer fewer
courses in the sequence; each course, therefore, spans a wider range of grade levels with
less apparent focus on homogeneity. Still other colleges offer a sequence of courses that
does not span the 0 through college range. At these sites, usually a course(s) at the higher
level and/or one or more courses at the lower level are omitted.

Inanumber of institutions, it is apparent that more than one course or program at the same
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level may be offered providing students with greater fiexibility £nd options for meeting

their needs. Colleges also vary in the type of credit they offer students for reading courses
at the same level.

College Level Coursework

Twenty-eight of the reporting colleges offer a course(s) in speed reading. At 24 colleges
this coursework is transferable and degree;applicable, and at four of the colleges the
coursework is degree applicable but non-transferable.

Twenty colleges offer a course in critical/analytical reading which.is transferable and
degree applicable at each site. (See Table 1.)

Table1
College Level Reading Coursework
Coursework Number of Percent Transfer and Degree Noa-Degree
Type Colleges Responding | Degree App. Applicable Applicable
Speed Reading 28 " 45% % 4

Critical/
Analytical 20 32% 20
Skill Focus ' l

Coursework At The 8-12th Grade Level

Fifty-four of the reporting colleges offer a course(s) at the 10-12th grade level range. At
most of these colleges coursework at this level is degree applicable but non-transferable.

Sixty-one of the reporting colleges offer a course(s) at the 8-10th grade level range.
Coursework at this level is often non-degree applicable.

Coursework At The 0-7th Grade Level

Fifty-two of the reporting colleges offer a course(s) at the 4-7th grade level range.
Coursework at this level is generally non-degree applicable.

9
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Forty-eight of the reporting colleges offer coursework at the 0-4th grade level range. At
mostof these colleges courses in this range are non-degree applicable. A few colleges offer
courses at this level on a non-credit basis.

Inthe discussionabove, the grade level parameters specified for courses offered are similar
to but not exactly the same as the entry and exit levels reported for both classroom and
individualized courses. For example, a course/program for which 9.5 through 12th grade
level parameters were reported is included in the 10-12 category of coursework, and a
course/program for which 7.5 through 9.9 grade level parameters were reported is placed
in the 8-10 category of coursework.

Included in several categories are individualized programs spanning a wide grade level
range. For example, an individualized program ranging from 0-10 is included in the 0-4,
4-7, and 8-10 categories. An individualized program ranging from O-college is included in
the 0-4, 4-7, 8-10, 10-12, and ccliege ievel categories.

In addition, the following information regarding coursework was attained from the surveys
and through follow-up phone calls:

1. Twenty-two of the respondents (35%) offer individualized reading programs
spanning several grade levels. These programs may span various grade level
ranges such as 0-7th grade level or 0 through college level. Reading instruction
is offered in these programsin lieu of classroom offerings or in addition to some
classroom offerings. Individualized offerings are included in the discussion and
the table above.

2. Associated with many of the classroom courses are required/non-required labs
which reinforce classroom instruction and provide opportuxiity for increased
individualization of instruction. Some respondents reported lab information
while others omitted it. Follow-up phone calls, however, affirmed that at many
sites reading labs are in place to support classroom instruction. Lab offerings
are not included in the discussion and the table above.
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3. Some colleges offer reading instruction for which enrollmen: is limited to
identified groups such as Learning Disabled (LD) students and English as a

P Second Language (ESL) students. Since these programs are not offered to the

general student body, many colleges did not report them. Follow-up phone

: calls, however, verified that on many campuses such courses are made available

to targeted groups. Courses/programs for these groups of students are not
included in the discussion and the table above.

4. Many colleges offer, in addition to those offerings identified as reading cour- _ :
ses/programs, special courses at-various levels in vocabulary, study skills, and -
spelling. These courses are often integral to the program sequence recom-
mended to reading students, and they are often taught by the reading instructors.
They may or may not be recommended, however, to all reading students Since,
in general, they emphasize and/or further develop only specxﬁc aspects of
readmg curricula, they were not reported by many respondents. Afew colleges "
reported their existence in marginal notations while others omitted them en-
tirely. It can also be said that these courses.are 6ften, but not always, offered
through the individualized instructional areas. These courses are not included
inthe discussion and the table above since complete information regarding them
is not available. Reading courses which typically treat some of the subskills
covered in these courses are, of course, included in the discussion and the table
above.
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Program Configuration

When the offerings in all of the responding colleges are analyzed for overall program
configuration, three major patterns emerge.

L. MODEL I -- Individualized To Classroom Offerings
Colleges adopting this pattern offer individualized instruction in reading usually
spanning the entire range, 0-college, and classroom or classroom-lab programs
beginning at the 7th or 8th to 10th grade levels depending on the college. These
colleges offer students who enter with low reading scores only individualized
reading programs. (See Table 2.) As students demonstrate improved perfor-
mance, they receive further reading instruction. through the classroom-lab
and/or the individualized area. Once students have reached designated grade
levels, they may receive various recommendations depending on the blend of
classroom and individualized offerings available on campus. For example, in
some colleges, entering students enrolled in individualized programs may con-
tinue receiving individualized instruction in reading, and upon reaching a
specific level, they may also enroll in a classroom offering addressing a related
area such as vocabulary or study skills. In other institutions, students reaching
a given reading level in an individualized reading program may then enroll in a
classroom or classroom-lab reading course; at some sites they may also continue
working in the individualized area for vocabulary, study skills or another pro-

gram in essential skills.
. Table2
Model I Configuration
Speed Critical 10-12th 0-10th
Reading (or 8-12th) (or 0-Tth)
Classroom
(and Lab)
Individualized-———s

tf
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II. MODEL II - Classroom-lab And Individualized Instruction Spanning All
Levels : ‘

Another pattern found in the colleges is that wherein both individualized and
classroom or classroom-lab programs are offered acrcss most of the entire
range, 0 through college. (See Table 3.) The majority of reading students may
be initially enrolled in classroom-lab sections. The individualized area, provid-
ing an alternate mode of reading instruction as well as programs in other
essential skill areas, may serve reading students with special needs, scheduling
problems, brief review needs and/or enrichment requests in areas such as
critical/analytical reading or speed. In addition, the individualized area may
provide some or all of the lab work directly associated with the reading class-
room offerings in which students are enrolled. This area may also provide
distinct programs in vocabulary, study skills, and spelling as well as programs in
other skill areas such as writing, mathematics and problem solving/critical
thinking.

. Table3
Model IT Configuration

IIl. MODEL 11 —~ Classrocm Or Classroom-lab Instruction Only
A third aiscernible pattern is that which consists of classroom or classroom-lab
offerings only. In some institutions, the sequence of classroom offerings is
implemented spanning the entire range, 0 through college, while at others the
sequence extends across only part of that range. (See Table 4.) If the offerings
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aren’t available across the entire range, usually those at a low level (4th or 6th
grade level and below) and/or those at the college level are omitted. With this
pattern, individualized programs in reading are not offered although when labs
are incorporated, much individualization may occur supporting classroombased

instruction.
Table4
Model HI Configuration
Speed m 10-12th 810th 0-7th
Classroom
(and lab)
OR
Speed lf;"df;’s 0120 | 810t " 07th
Classroom
(and lab)

Colleges using this model may offer courses with different grade level parameters than
those shown. Given the first chart of Table 4, for example, a college may offer coursework
spanning the range indicated but offer only three courses in the sequence: 0-9, 10-12, and
acollege level speed reading and/or analytical reading course. One site utilizing this model
reported two courses with the following grade level parameters: 0-6 and 7-13. Given the
second chart of Table 4, not spanning the entire range, courses with different parameters
may be implemented as well. One site offering coursework at the lower end but not at the
college level reported the following: 0-3, 4-6, 7-9, and 10-12.

The three models are described by variations in mode.s of instruction, i.e., classroom and
individualized instruction, and range of offerings, but colleges adopting a given model do

3%

S e N
T i N T TP TU Vi B 5

ot ken 3Ty e o [t . N i it s o o s 4 ek i b — ot o A kioms < e i cwemin e < _ &




not implement them in exactly the same manner. It can be noted, however, that most
colleges offer reading programs which correspond with one of the three models identified.

To obtain greater accuracy in terms of the frequency with which these models are imple-

mented, a follow-up questionnaire was submitted to the 23 colleges which participated in

both the LARC Student Outcomes Study and in this Curriculum Study in Reading. This

questionnaire asked these colleges to verify the model ascribed to their programs. It was

validated that at 35% of these colleges, the reading programs implemented correspond

with Model L. At22% of the colleges, reading programs correspond with Model II, and at
. 43% of the colleges, the reading programs in place correspond with Model III.

These 23 colleges were selected for further questioning and verification of model assigned
since they were considered representative of all California community colleges. In the
Outcomes Study, it was shown that the 28 participating colleges were similar in distribution
to all 106 eollegés. Even though only 23 of these colieges also participated in this
Curriculum Study in Reading, the five colleges which didn’t participate were fairly similar
in distribution to all 106 colleges on important comparison variables. Removing an evenly
distributed sub-sample of five colleges should leave a sample of 23 colleges similar in
distribution to all 106 colleges. Consequently, one can conclude with some degree of
certainty that the rate at which the models described herein are implemented in the 23
colleges can be attributed to all 106 colleges. Further substantiating this assumption is the
fact that the other 39 colleges which participated in the Curriculum Study in Reading
appear similar in distribution to all 106 colleges as well although data were not provided
regarding important comparison variables.

It should be noted that based on this follow-up questionnaire, the percentage of colleges
including individualized reading programs/courses within their range of offerings is higher
than that reported in the original surveys which didn’t specifically address mode of
instruction. According to the surveys and phone calls discussed earlier, only 35 % of the
colleges offer individualized reading programs/courses spanning various levels. According
tothe follow-up questionnaire, 57% of the 23 colleges offer individualized reading at some
level(s).
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Entrance Criteria and In-class Testing

Most of the California community colleges are now using assessment instruments for
placement in reading courses. Many are also using additional tests to further refine initial
Placement. Asinstruction progresses, numerous college reading instructors are measuring
competencies in various reading skills using material at the levels which correspond to
given course grade level parameters..

The information which follows regarding entry criteria and in-class testing is provided in
terms of the three percentile groups identified in the LARC Student Outcomes Study in
Reading and generally incorporated in this curriculum study in reading: 76th-99th percen-
tile rank (college level), 26th-75th percentile rank (8.7-12th grads level), and 0-25th
percentile rank (0-8.7 grade level). Since the colleges have prdgrani configurations that

vary by the range and number of offerings and mode of instruction or combination of
modes, the data does not always include all slxty-two colleges for each percentile or course
level grouping. :

Courses at different colleges vary in their entry and exit levels. In this study, courses for
students scoring in the three percentile groups indicated above are grouped as follows:
college level courses are included in the 76th-99th percentile group; courses with entry and
exit levels of 8-12 or 8-10 and 10-12 are included in the 26th-75th percentile group.
Courses with 0-7 or 0-4 and 4-7 entry and exit levels are included in the 0-25th percentile
group. The grade level parameters for the courses which are described are very close to
but not exactly the same as the grade level parametess of the three percentile ranks. The
course parameters used, however, more closely correspond with actual course parameters,
and their close approximation with percentile rank parameters justifies their utilization.
Survey responses indicate the following:

a. Courses for students in the 76th-99th pereennle group (college) are generally
offered to students scoring at/near college level.

b. Courses for studénts in the 26th-75th percentile group (8.7-12) are generally
listed with 8-12 grade level parameters, or they are further divided into grade
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level purameters such as 8-10 and 10-12. These courses are offered to most
students reading in the 8th through 12th grade level range.

¢. Courses for students in the 0-25th percentile group (0-8.7) are generally listed
with 0-7 grade level parameters, or they are further divided into grade level
parameters such as 0-4 and 4-7. These courses are offered to most students
reading in the 0 through 7th grade level range.

Courses For Studgnts In The 76th-99th Percentile Group (College)
For college level courses, usually speed reading and/or a course emphasizing criti-

cal/analytical skills applied to college level material, entrance criteria may be described as
follows:

1. Twenty-eight colleges reported that they offer a course in speed reading and 20
reported another college level reading course offered which is both AA/AS
Degree applicable and transferable. Various assessment instruments are used
for placement in these courses. The Nelsor-Denny, reported by six colleges, is
most frequently used for this purpose.

2. Eighteen colleges reporteﬂ that students are pretested in college level reading
courses. The most frequently used pretest instrument reported by these col-
legesis the Nelson-Denny. It might be assumed that the scores on the placement
instrument are also used as prescores in the course. The entrance cut-off score
ranges from 10.0 to 12.0 in terms of grade level on the Nelson-Denny or other
instrument used.

3. Sixteen colleges indicated that a posttest is administered in courses at this level.
The Nelson-Denny administered in eight colleges for this purpose is most
frequently used. The cut-off score most frequently used ranges from 11.0 to
13.0in terms of grade level, but few coueges listed aspecific raw/grade level/per-
centile score.
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4. Sixteen colleges administering pretests and posttests use this fziformation to .

measure skill growth; 11 of these colleges indicated that pre- and post-data are
reported. .

Courses For Students Scoring In The 26-75th Percentile Group (8-12)
For students reading in the 8-12th grade level range, two courses are often offered, one at
the 8-10 range and another at the 10-12 range. Entrance criteria may be described as

1. Fifty-four colleges reported that they offer a course at the 10-12th grade level

range, and 61 reported a course offered at the 8-10th grade level range. Courses
a: the 10-12 range are usually AA/AS Degree applicable and non-transferable.
Courses at the 8-10th grade level range often are non-degree applicable.
Various assessment instruments used for placement in courses at these levels

. were reported by 34 colleges. Many different tesis are used including the

Stanford Diagnostic (Blue), the Nelson-Denny, and the Gates MacGinitie. No
one test dominates.

Forty-two colleges reported that students are pretested ini courses at the 8-12
range. The most frequently used pretest instruinents are the N elson-Denny and
the Stanford Diagnostic (Blue) used by half ths reporting colleges. It might be
assumed that the scores on the placement instrument are used as prescores in
the course. The entrance cut-off score ranges from 7.0 to 11.8 in terms of grade
level on the Nelson-Denny, Stanford Diagnostic, or other instrument used for
coursework at the 10-12th grade levei and from 6.0 to 8.9 for coursework at the
8-10th grade level.

. Thirty-nine colleges indicated that a posttest is admixzistered in courses at this

level. The Nelson-Denny administered in nine colleges for this purpose is most
frequently used. T cut-off score most frequently used is 12.0 in terms of grade
level for coursework at the 10-12th grade level und 8.9 or higher for coursework
at the 8-10th grade level range. Not ail colleges, however, listed a specific
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raw/grade level/percentile score on arequired posttest for courses at the 10-12th
and 8-10th levels.

4. Thirty-one colleges adininistering pre.tests and posttests use this information to

measure skill growth; 27 of these colleges indicated that pre- and post-data are
reported.

Courses For Students Scoring In The 0-25th Percentile Group (0-7)

For students reading between the 0-7th grade level range, two courses are often offered,

one at the 0-4 range and another at the 4-7 range. Entrance criteria may be described as
follov=:

L. Fifty-two colleges reported that they offer a course at the 4-7th grade level range x
and 48 reported a course offered at the 0-4th grade level range. Generally, :
courses at the 4-7 range are non-degree applicable. At most of the colleges,
courses at the 0-4th grade level range are non-degree applicable as well; some
colleges, however, offer coursework at this level on a non-credit basis. Various
assessment instruments were reported by 33 colleges for placement in courses
at these levels. The Nelson-Denny reported by nine colleges and the Stanford
Diagnostic reported by six colleges are used for this purpose most frequently.

2. Thirty-five colleges reported that students are pretested in courses at the 0-7th
grade level range. The most frequently used pretest instruments are the Nel-
son-Denny reported by five colleges and the Stanford Diagnostic reported by
nine colleges. It might also be assumed that the scores on the placement
instrument are used as prescores in the course. The entrance cut-off score
typically ranges from 2.0 or 3.0 to 7.0 in terms of grade level on the Stanford
Diagnostic or other instrument vsed for coursework at the 4-7th gradelevel. No
clear pattern of entrance scores was indicated for coursework at the 0-4 range.
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3. Thirty-two colleges indicated that a posttest is administered in courses at this
level. The Stanford Diagnostic administsred in seven colleges for this purpose
is most frequently used. The Nelson-Denny is used at five colleges. The cut-off
score most frequently used ranges from 6.9 to 8.0 in terins of grade level for
coursework at che 4-7th grade level and from 3.0 to 5.0 for coursework at the
0-4tb grade level range. Not all colleges, however, listed a specific raw/grade

level/percentile score on a required posttest for courses at the 4-7th and 0-dth
levels.

4. Thirty colleges administering pretests and posttests use this information to
measure skill growth; 22 of these colleges indicated that pre- and post-data are
reported.

Exit Standards

Not only are reading instructors in the California eoinmum'ty colleges aware of the value

of assessing students for appropriate placement in reading courses/programs, but in-

increasing numbers they are measuring growth and, in conjunction with departmental
agreement, setting exit standards for their courses. At many sites, exit standards comprised
several indices including grade level on a standardized test, completion of assignments,
and progress in rate and comprehension. In some colleges, instructor judgment is per-
mitted in addition to exit criteria established when exceptions warrant it.

The information which follows regarding exit criteria is provided in terms of the three
percentile ranks identified in the LARC Student Outcomes Study in Reading and used in
this curriculum study. Agam, since college program configuration varies in the range of
offerings and number of courses offered as well as mode of i instruction, the data reported
do not always include all sixty-two respondents Course parameters listed, as explained in
the entrance criteria section, are similar to but not identical to percentile rank parameters,
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Courses For Students Scoring In The 76-99th Percentile Group (College)

For college level reading courses, AA/AS Degree applicable and transferable, the follow-
ing data were collected regarding exit criteria:

1. Seventeen colleges reported that the individual instructor determines the exit
standards; eight colleges reported that the department determines the stand-
ards; and one college reported "other.” '

2. Exit standards specified include completion of assignments and labs, improve-
ment in reading rate and comprehension, and a passing grade of C or better for
the course, and, in a few cases, college level reading as indicated by a stand-
ardized test.

3. Ofthose 10 colleges using a common exit test, three reported that students must
pass the test in order to proceed to the next reading course. One college
indicated that the exit test is the sole measure for allowing movement to the next

" level. Five colleges indicated that exceptions raay be made based on instructor
judgment. The passing grade most ﬁ‘eqﬁemly required on the test as reported
by three colleges is a D, and the percentage most frequently required.reported
by two colleges is 70%. The grade in the course most frequently required to
proceed to the next course in the sequence reported by six colleges is a C. It
might be assumed here that the next course in the sequence is English 1A or a
combination reading-composition course required for graduation. -

4. The range of percentages of the total grade for each criterion used for courses
at this level as reported by 17 colleges can be noted as follovss:
10-80%  department exit test with no clear mode
10-66% in-class written essays and assignments with 30% as the mode
5-70% in-class objective quizzes and exams with 35% as the mode
5-50% in-class participation with 20% as.the mode
1560% other, including lab assignments with 25% as the mode
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Fourteen colleges reported that the exit standard is uniform for ail eollege level
courses offered in the day; 14 coll.ges reported a common exit standard for
college level courses offered in the evening; 12 colleges reported a uniform
standard for o1l college level courses offered on campus; eight colleges reported
a common exit standard for all college level courses offered off campus.

The reading requirement for the AA/AS Degree is met in nine of the colleges
by course completion only, in three of the colleges by proficiency exam only, in
four colleges by course completion and proficiency exam, and in six colleges by
course completion or proficiency exam. The reacing course most frequently
required for the AA/AS Degree is a combination reading-composition course,
which may or may not be the standard freshman compvssition course. The
proficiency exam most frequently used is the Nelson-Denny. If passing a
standardized reading instrument_ is required for the AA/AS degree, then the
most frequently designated score is 13.0 in terms of grade level.

Courses For Students Scoring In The 26-75th Percentile Group (8-12)

For courses offered io students reading between the 8th and 12th grade levels, often
separated into two courses, one at the 8-10 range and another at the 10-12 range, the
following data were collected regarding exit criteria, For courses st the 10-12 range, the
following was reported:

1

2.

3.

Twenty-one colleges reported that the individual instructor determines the exit
standards; 20 colleges reported that the department determines the standards;
and sevea colleges reported "other.”

Exit standards specified include 10.9 to 12.0 grade level on a standardized test,
completion of course requirements, and a grade of C or better in the course.

of the 26 colleges using a common exit test, 18 reported that students must pass
the test in order to proceed to the next reading course. Five colleges indicated
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that the exit test is the sole measure for allowing movement to the next level.
Eighteen colleges indicated that exceptions may be made based on instructor
judgment. The passing grade most frequently required on the test as reported
by 10 colleges is a C, and the percentage most frequently required reported by
11 collegesis 80%. The grade in the course most frequently required to proceed
to the next course in the sequence reported by 16 colleges is C.

. The average percentage of the total grade for each criterion used fur courses at
this level as reported by 38 colleges are as follows:
20-75%  department exit test with 50% as the mode
25-50%  in-class written essays and assignments with 35% as the mode
25-50%  in-class objective quizzes and exams with 40% as the mode
10-25%  in-class participation with 15% as the mode
15-50% other with 25% as the mode

. Nineteen colleges reported that the exit standard is uniform for all 10-12th grade
level courses offered in the day; 15 colleges reported a common exit standard
for 10-12th grade level courses offered in the evening; 16 colleges reported a
uniform standard for all 10-12th grade level courses offered on campus; 11
colleges reported a common exit standard for all 10-12th grade level courses
offered off campus.

For courses at the 8-10 range, the findings are as follows:
. Twenty-one colleges reported that the individual instructor determines the exit

standards; 26 colleges reported that the department determines the standards;
and seven colleges reported "other."

. Exit standards specified inclade 8.9 or higher grade level on a standardized test,
satisfactory completion of coursework, and a C or better course grade.

. Of the 36 colleges using a common exit test, 24 reported that students must pass




the testin order to proceef:i to the next reading course. Seven colleges indicated
that the exit test is the sole measure for allowing movement to the next level.
Twenty-seven colleges indicated that exceptions may be made based on instruc-
tor judgment. - The passing grade most frequently required on the test as
reported by seven colleges is a C, and the percentage most frequently required
reported by nine colleges is 709%. The grade in the course most frequently
required to proceed to the next course in the sequence reported by 22 colleges
isC.

- The range of percentages of the total grade for each criterion used for courses
at this level as reported by 34 colleges are as follows:
10-100% _department exit test with 30% as the mode
10-90%  in-class written essays and assignments with 25% as the mode
15-100%  in-class objéctive quizzes and exams with 30% as the mode
10-40%  in-class participation with 15% as the mode
10-60%  other with 20% as the mode

. Nineteen colleges reported that the exit standard is uniform for all 8-10th grade
level courses offered in the day; 16 colleges reported a common exit standard
for 8-10th grade level courses offered in the evening; 17 colleges reported a
uniform standard for all 8-10th grade level courses offered on campus; 12
colleges reported a common exit standard for all 8-10th grade level courses

. offered offcampus.

Courses For Students Scoring In The 0-25th Percentile Group (0-7)

For courses offered to students reading between the 0-7th grade level range, often
separated into two courses, one at the 0-4 range and another at the 4-7 range, the following
data were collected regarding exit criteria. For courses at the 4-7 range, the tindings are
as follows:

1. Eighté'en colleges reported that the individual instructor determines the exit
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standards; 20 colleges repimed that the department determines the standards;
and five colleges reported "other."

Exit standards specified include a grade level on a standardized test, usually
around 6.9 to 8.0, a passing average on class tests, completion of course assign-
ments, and attaining a reading leve] at least one grade level above entry level.

. Of the 28 colleges using a common exit test, 18 reported that students must pass

the test in order to proceed to the next reading course. Eight colleges indicated
that the exit test is the sole measure for allowing movement to the next level.
Twcniy colleges indicated that exceptions may be made based on instructor
judgment. The passing grade most frequently required on the test as reported
by seven colleges is C, and the percentage most frequently required reported by

nine colleges is 80%. The grade in the course most frequently required to

proceed to the next course in the sequence reported by 16 colleges is C.

- The range of percentages of the total grade for each criterion used for courses

at this level as reported by 28 colleges are as follows:
5-100%  department exit test with 30% as the mode
20-50%  in-class written essays and assignments with 30% as the mode
25-90%  in-class objective quizzes and exams with 35% as the mode
10-50% in-class participation with 20% as the mode
20-60% other with 25% as the mode

. Nineteen colleges reported that the exit standard is uniform for all 4-7th grade
level courses offered in the day; 13 colleges reported a common exit standard -

for 4-7th grade level courses offered in the evening; 16 colleges reported a
uniform standard for all 4-7th grade level courses offered on campus; nine
colleges reported a common exit standard for all 4-7th grade level courses
offered off campus.
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For courses at the 0-4 range, the following was reported:
1. Four colleges reported that the individual instructor determines the exit stand-

ards; eight colleges reported that the department determines the standards; and
three colleges reported "other.”

Exit standards specified include a grade level on a standardized test, usually
around 3.0t05.0, an increase of at least two grade levels, completion of a course
contract, and a grade of C or better in the course.

- Of the 12 colleges using a common exit test, seven reported that students must

Pass the test in order to proceed to the next reading course. Four colleges
indicated that the exit test is the sole measure for allowing movement to the next
level. Seven colleges indicated that exceptions r-ay be made based on instructor
judgment. The passing grade most frequently required on the test as reported
by four colleges is C, and the percentape most frequently required reported by
one college is80%. The gradein the course most frequently required toproceed
to the next course in the sequence reported by six colleges is C.

. The average percentage of the total grade for each criterion used for courses at

this level as reported by 11 collegss are as follows:
0-100%  department exit test with 45% as tlie mode
20-45%  in-class written essays and assignments with 30% as the mode
20-100% in-ciass objective quizzes and exams with 35%as the mode
25-100%  in-class participation
33-100% o:her

. Twelve colleges reported that the exit standard is uniform for all 0-4th grade

level courses offered in the day; 10 colleges reborted a common exit standard
for 0-4th grade level courses offered in the evening; 10 colleges reported a
uniform standard for all 0-4th grade level courses offered on campus; three
colleges reported a common exit standard for all 0-4th grade level courses
offered off campus.
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Chapter il
FINDINGS REGARDING READING COURSE CONTENT

Purpose and Limitations of the Survey
in Terms of Content Description

The last two pages of the study’s survey contained a comprehensive list of major skill areas (
and related subskills addressed as course objectives. (See Appendix A) For courses at the o
variouslevels, respondentswere asked to identify major objectives or skills defined as those

s which require at least two lecture hours for presentation and practice. Again, responses
were based on the Fall, 1987 reading curriculum, and this descriptive information is 3
self-reported.

In a survey of this kind, certain limitations must be noted. - Terminology used in a
comi)rehensive list of reading skill areas or objectives may not have the same meaning for
all instructors in terms of skill treatment In addition, it is not clear when using a simple
check-off system whether some of the skills treated receive more or less emphasis than
others identified in the list at any given level. Furthermore, information of this kind was
usually reported by one person from a "department perspective,” yet it is known that some
instructors following the same course outline may place greater emphasis on some skill
areas and/or treat a slightly different set of subskills than other instructors in the same
department. Survey responses, therefore, may reflect the respondent’s point of view.
Despite these limitations, a sense of course content tor the courses at the levels speciiied
can be attained when reviewing the data supplied by reporting colleges.

Major Focus: College Level Courses

Forcolleg= level reading courses, the most frequently treated skill areas, or those receiving
major focus, are defined as those emphasized by a majority (55%) of the colleges reporting
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skills for this level. Those skill areas receiving major focus are, in rank order: (See also
Figure 1.)
1. Critical Thinking (evaluative, conceptual relationships, empirical verification)
2. Comprehension (main ideas, levels of understanding and questioning, methods
of support, predicting cutcomes, categorization, paragraph structure,
similarities and differences)
3. Fluency (skimming, scanning, adjusted rate)
4. Figurative Language
S. Study Skill (SQ3R or DRTA)

Other skills are emphasized in coursework at this level in less than 55% of the colleges
offering such coursework.

It must be noted that the section in the survey addressing course content included only one

column for college level reading courses. The data reported for speed reading and

cnucal/analyncal reading courses were collapsed in one column reserved for college level
coursework. In reality, however, the focus of these two kinds of courses is different. Speed

reading courses have as an ultimate goal increased fluency while an adequate level of -

comprehension is maintained or increased as material increases in difficulty. In the
Process of leading students to reach this goal, instructors may emphasize fluency and some
aspects of comprehension, vocabulary development, and critical thinking.

In critical/analytical reading courses, the ultimate objective is to increase students’ ability
to critically analyze and evaluate material at ahigh difficulty level. Inthe process of leading
students to reach this goal, instructors may focus on critical thinking, figurative language,
* comprehension and study skills. Fluency may or may not receive great emphasis.

Because the focus differs for these two kinds of courses, the rank order of skill areas
receiving emphasis in these courses is different. The data obtained from the survey'’s
college level reading course column, however, do not distinguish between the ultimate
goals and rank arder of skill areas emphasized in these two kinds of courses. Collecting
such cata would have required two separate columns in the survey, one for reporting skills
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Critical Thinking - Evaluative
Critical Thinking - Empirical Verification
Comprehension - Levels of Urder/Questioning

Comprebension - Main Idea

Fluency - Adjusted Rate
Fluency - Scanning

Fluency-Skimming-'
Figurative Language g

Compreheasion - Similarities
Comprehension * Paragraph Structure
Compreheasion-- Categorization

Comprehension - Predict Outcomes

Comprehension - Methods of Support
Study Skills - SQ3R

Fluency - Eye Patteras
Vocabulary - In Context

Study Skills - Notetaking

Study Skills - Outlining

Study Skills - Test Taking
Vocabulary - Roc:s

Vocabulary - Affixes

Vocabulary - Homonyms
Vocabulary - Synonyms
_Vocabulary - Compound Words
Phonics - Word Attack
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emphasized in speed reading, another for reporting skills receiving major focus in criti-
cal/analytical reading courses. One can though, upon review of the data, gain a sense of
the skill areas receiving major focus in college level reading courses.

It may also be useful to look at the data in another way. In order to determine the skill
areas and their related subskills which receive major focus, it is possible first to rank order
the skill areas treated in courses at this level. Then it is helpful to rank order related
subskills under each major skill area identified. (See Table §.)

Major Focus: Courses at the 10-12th Range

The most frequently treated skill areas or those receiving major emphasis are summarized
in rank order of frequency reported. Skills or objectives receiving major focus are defined
as those treated in reading coursework at the 10-12th grade level offered by 55% of the
colleges reporting skills for courses at this level. (See Figure 2) They are as follows: .

1. Comprehension (main idea, paragraph structure, methods of support, differen-
' ces, predicting outcomes, sequencing, categorization, levels of understanding
and questioning) )
Study Skills (SQ3R or DRTA, outlining, test taking, notetaking)
. Vocabulary (in context, multiple meanings, affixes, roots)
. Fluency {(skimming, scanning, adjusted rate)
. Ciritical Thinking (evaluative, empirical verification, conceptual relationships)
. Figurative Language

Additional skills receiving emphasis were reported for courses at this level by less than

- 55% of the colleges offering such coursework. (See Figure 2.)

Tolook at the data in another way, the skill areas receiving emphasis can be placed in rank
order, and the subskills for each area can also be listed in rank order under them. (See
Table 6.)
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Table §
Rank Order of Skill and Subskill Areas: College Level Courses
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Table 6
Rank Order of Skill and Subskill Areas: Courses at the 10-12th Range
Number of
Skill Area Colleges
%hinldea g
WSM 33§
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Predicting Outcomes 32
S :
is of Understanding & 27
Questioning
Study Skills
SQ3R, gg
Test Taking 30
Notetaking 29
Vocabulary
In Context 32
Multiple Meanings 29
Affixes 29
Roots. 28
Synonyms 3
omonyms 18
Compound Words 14
Partsof § 12
Fluency
Skimming 32
Scannin 30
Adjnstes Rate 26
Eye Patterns 2
Critical Thinking
Evaluative 30
Empirical Verification 27
Conceptual Relationships 27
Figurative Language 26
Phonics
Structural is--Affixes 17
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Review of Phonics 9
Spelling .
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e i
o
Internal Patterns 10
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Table 6 clarifies the emphasfs placed on both major skill areas and related subskills in
courses at the 10-12th grade level. This illustration may help instructors compare the skills
they emphasize in reading courses at this level with those emphasized by others teaching
courses-at the same level.

Major Focus: Courses at the 8-10th Range

The skills most frequently treated or those receiving major focus can be placed in rank -
order by frequency reported. Skills or objectives receiving major focus are defined as those
treated in coursework at the 8-10th grade reading level offered by 55% of the colleges
reporting skills for courses at this level. (See Figure 3.) They are as follows:

1. Vocabulary (in context, multiple meanings, affixes, roots)

2. Comprehension (main idea, paragraph structure, similarities, categorization,
methods of support, differences, sequencing, levels of understanding and ques-
tioning)

3. Study Skill (SQ3R or DRTA)

Additional skills receiving emphasis were reported for courses at this level by less than
55% of the colleges offering such coursework. (See Figure 3.)

Tolook at the data in another way, the skili areas receiving emphasis can be placed in rank
order, and their related subskills can also be placed in rank order under them. (See Table
7.)

Table 7 clarifies the emphasis placed on both major skill areas and related subskills in
courses at the 8-10th grade level. Reviewing this table may help instructors compare the
skills they emphasize with those emphasized by others teaching courses at the same level.
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Figure3
Number of Colleges Emphasizing Skill Areas for 3-10th Level Courses
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Table 7

Rank Order of Skill and Subskill Areas: Courses as the 8-19th Range

Number of
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Major Focus: Courses at the 4-7th Range
The skills treated most frequently or those receiving major emphasis in courses at the 4-7th
grade level range can be placed in rank order by frequency of colleges reporting the
emphasis. Skills receiving major focus are defined as those treated in coursework at the
4-7th grade reading level offered by 55% of the colleges reporting skills for courses at this
level. (See Figure 4.) They are as follows: ‘

1. Vocabulary (in context, multiple meanings, synonyms, affixes, homonyms,
ronts)

2. Comprehension (main idea)

3. Phonics (word attack, structural analysis)

Additional skills receiving emphasis were reported for courses at this level by less than
35% of the colleges offering such coursework. (S=e Figure 4.)

The data may be viewed in another way. The skill areas receiving emphasis can be placed
in rank order, and their related subskills can also be placed in rank order under them. (See
Table 8). '

- Table 8 clarifies the emphasis placed on both major skill areas and their related subskills
in courses at the 4-7th grade level in reading. Upon its review instructors may compare

the emphasis they place on certain skills in courses at this lsvel with that placed by others
teaching similar courses.

37

a5

\,
Lot
JPREES 3]

atBN




Figure4
Number of Colleges Emphasizing Skil Areas for 4-7th Level Courses
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Flueacy - Eye Patterns
Grammar & Mechanics - Parts of Speech
Grammar & Mechanics - Puactuation
Grammar & Mechanics - Sentence Patterns

Study Skills - Test Taking
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Table 8

Skill Area

Rank Order of Skill and Subskill Areas: Courses at the 4-7th Range

Number of

Vocabulary
In Context

Homonyms
Compound Words
Parts of Speech
Com; !

Main Idea
Methods of Support

Differences

Predictr i)ntoonm

Paragﬁgg Structure

Phonics
Stoactira) Sealysis-Syllabificat
cation
%tr;iaunl Analysis--Affixes )

W

Study Skills
SQ3R or DRTA

utlining
Notetaking
Test Taking
Critical Thinking
Herar Relationshi
Sonceptual 0
Empinical Verification P
Figurative Language
Flueacy
Eye Patterns

Scanning
AdromedRate

Grammar & Mechanics
Sentence Patterns

Punctuation
.- Parts of Speech

REEREGER crpuRyre %

2
21
21
15
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Major Foeus Courses at the 0-4th Range

The skills treated most frequently or those receiving major emphasis in courses at the 0-4th
grade level can be placed in rank order by frequency reported. Skills receiving major focus
are defined as those treated in coursework at the 0-4th grade level offered in 55% of the
colleges reporting skills for courses at this level. (See Figure 5.) They are as follows:

1. Phonics (structural analysis and word attack)

2. Vocabulary (in context, compound words, homonyms, synonyms, multiple
meanings, affixes)

3. Spelling (endings)

Additional skills receiving emphasis were reported for courses at this level by less than
55% of the colleges offering such coursework. (See Figure 5.)

Tolookat the data in another way, the skill areas receiving emphasis can be placed in rank

order, and their related subskills can also be placed in rank order under them. (See Table
9)

Table 9 illustrates the emphasis placed on both major skill areas and related subskills in
courses at the 0-4th grade level. Reviewing this table, instructors may compare the skills
they emphasize with those emphasized by others teaching courses at the same level.

Comparison of Couirse Content

As might be expected, the major skill areas treated in reading courses at different levels

tend to vary with the level of coursework offered. In general, course content varies as
follows:

1. Figurative language and/or vocabulary development receives major emphasis
in reading courses at all levels, 0-college. '
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Figure§
Number of Colleges Emphasizing Skill Areas for 0-4th Level Courses

-LY
-1

Phonics - Revizw of Phonics
Phonics - Word Attack
Phonics - Structural Analysis/Affixes
Phonics - Structural AnalysisSyllsbification - HRESEREREEE

Vocabulary - Compound Words -
Vocabulary - In Context
Vocabulary - Affixes
Vocabulary - Multiple Meanings

Vocatulary - Homonyms B

Spelﬁng-&ding ’

Spelling - Capitalization
Speﬂbg-Commnnquds
Spelling - Parts of Spcech
‘Spelling - Internal Patterns
Vocabulary - Parts of Speech
Voabnhry-kopts
Comprehension - Methods of Support
Compreheasion - Categorization
Compreheasion - Differences
Comprehension - Similarities
Compreheasion - Main Idea
Comprehension - Levels of Under/Questioning
. Study Skills - SQ3R
Grammar & Mechanics - Parts of Speech
Grammar & Mechanics - Seatence Patterns
* Grammar & Mechanics - Roots
Comprehension - Paragraph Structure
Critical Thinking - Conceptual Relationships
Study Skills - Outlining
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. Skill Area

Table9

Rank Order of Skill and Subskill Areas: Courses at the 0-4th Range

Number of
Colleges _

Compound Words
Homonyms
Synonyms
Multiple Meanings
Affixes

Roots
Parts of Speech

Spelling

Endings
Internal Patterns
Parts of Speech

Commonly Misspelled
Capitalization

Comprehension

Levels of Understanding
& Questioning

Sequencing

Main Idea

Similarities

Differences

Categorization

Methods of Support

Paragraph Structure

Predicting Outcomes

Study Skills

SQ3R orDRTA
Outlining

Grammar and Mechanics

Sentence Patterns
Punctuation
Parts of Speech

Critical Thinking

Conceptual Relationships
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2. Some aspects of comprehension receive major emphasis in reading coursework
at the 4-college range.

3. Some aspect(s) of study skills receives major emphasis in reading courses at the
8-college range. .

4. Inreading courses at the college level and at the 10-12th grade level, the same
general set of skill areas is emphasized although the rank order of the skill areas
shifts with critical thinking of highest priority in college level courses and of
lower priority than some other major skill areas in 10-12th grade level courses.

5. Critical thinking, fluency, and some aspects of study skills receive major em-
phasis in reading courses at the 10-college range, while at the 0-10 range, these
skill areas are not emphasized, except the study skill SQ3K at the 8-10 range.

6. Some aspects of phonics are emphasized in courses at the 0-7 range while
phonics is not a major area of emphasis in the 8-college range.

7. Only in the coursework at the 0-4 level is spelling emphasized.

8. Grammar and mechanics are not emphasized in reading courses at any level.

9. Coursework at the college level and at the lower ievels, particularly at the 0-4th
grade level, focuses on fewer subskills thar coursework in the 8-12 range. The

' emphasis at the college level is on higher level critical thinking, comprehension
skills, and fluency while the emphasis at the lowest level is on phonics,
vocabulary develorwent and spelling subskills. Courses at the 8-12 range
address nearly all subskills listed in the survey although major empbhasis is not
placed in some areas such as phonics, spelling, and grammar,

Table 10 summarizes the skill areas emphasized at the various levels by a majority of the
respondents at a given level.

The final course content question asked in the survey was: "What percentage of this course
is devoted to teaching writing skills?" Responses varied by institution and grade level of
coursework offered. Most respondents reported that 15% or less of their reading courses
were devoted to teaching wricing skills. Also, it must be noted that in the survey’s checklist

of major skill areas and subskills, a very small percentage of respondents checked the
category ..beled "Grammar and Mechanics.” Those who do incorporate writing instruction
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inreading courses then may addsess aspects of writing other than or in addition to grammar
and mechanics.

Table 10
Major Areas of Emphasis by Level & Rank Order

Rank | College Level 10-12th Level 8-10th Level 4-7th Level 0-4th Level

o < 3. . Phonics
Critical Thinking | Comprehension Vocabulary Vocabulary ts
L (major aspects) | (major aspects) | (major aspects) | (major aspects) - (Iwmld 1 chnl d

2. | Comprebension Study Skills Comprehension | Compreheasion Vocabulary
(major aspects) | (majoraspects) | (majoraspects) | (mainidea) | (majoraspects)
Flueacy (major Vocabulary Study Skills Phonics  Spelling

3. aspects) (major aspects) (SQ3R) (word attack ang (endings)

4 Figu;ative Fluency

) Language (major aspects)

5 Study Skill Critical Thinking

’ (SQ3R) (major aspects)

6 Figurative '

) Language .

Itmustalso be noted, that some of the colleges may have reported percentages with respect
to reading-writing combination courses. In the section of the survey asking respondents
to list course titles and entrance and exit criteriz, writing as an equal component was
checked for four transferable, degree-applicable credit courses, nine courses at the 8-12
range, and five courses at the 0-7 range. Some of the course titles reported suggest
reading-writing combination esurses.

Ingeneral, however, responses to thisitem defy clear analysis. Some respondents may have
reported percentages of ume devoted to writing instruction to indicate an amount of
writing activity involved in the courses rather than to indicate the percentage of courses
devoted to teaching writing skills ber se. Marginal notations made by a few respondents
indicated this intent. Follow-up phone calls made 1 some- institutions verified this
speculation as well. All respondents, however, were not contacted regarding this item.
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Chapter IV
j CONCLUSIONS, IMPLICATIONS, AND FURTHER QUESTIONS

The Curriculum Study in Reading has addressed reading tests used, range of offerings,
course/program grade leve! parameters, course entrance and exit criteria, type of credit
L offered and the most typical reading program configurations or *models” implemented in )
the California community colleges. Colleges varyin the range of offerings made available : :
to students, the number of courses offered in sequence and likewise course/program
parameters, and arrangement of parallel options. Consequently, different program con-
figurations emerge upon analysis of programs and their structural features. Reasons for
suchvariance may be related to college specific factors such as student body entrance scores
and needs, adult education programs in the area, philosvphy, goals, and mission of a given
college.

. &
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In any event, different program configurations with various s_tructufal features and pfoce-
dures have evolved. Certain differences do exist, but underlying commonalities are
apparent as well in areas addressed in the study: {1) tests ﬁscd, (2) range of 6fferings, grade
level parameters, and status of courses offered, (3) typical program configuration, (4)
entrance and exit criteria for reading courses, and (5) course content. Upon analysis of
simiiarities and differences, further questions can be raised.

- dnts o Lok

Tests Used for Placing Students in Reading Courses,
Refining Initial Placement, apd Placing Students in
Other Subject Area Courses

Tests are used in all participating colleges to place students into different levels of reading
courses. Those most commonly used include the Nelson-Denny, the Stanford Diagnostic
{Blue), and the ASSET. In terms of refining initial placement, the following tests were
named most frequently in the survey: Stanford Diagnostic (Blue) and the Nelson-Denny
although many others were noted as well. According to the surveys, many respondents
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reported use of diagnostic tests for refining initial placement. It is to be expected that the
diagnostic instruments selected will vary by instructor seeking to assess specific strengths
and weaknesses. A wide variety of well-designed diagnostic tools are available to reading
instructors who often devise their own diagnostic battezies consisting of a combination of
tests/subtests appropriate for the students served.

Various tests ave used as well for placing students in subject area coursework. The
Nelson-Denny, ihe Stanford Diagnostic (Blue) and the ASSET are the most commonly
used tests among the two-thirds of the sample colleges who use test data to place students
in other subject area courses.

A question which can be raised, particularly about screening or survey instruments used
for placement purposesis: "Do some of the tests available 0 the market yieldmore accurate
information than others, given similar or equally matched groups of students?" in addition,

one might ask: "Aresome of thetests more appropriate for certzin student bodies than others?"

Furthermore, in terms of reading prerequisites used for recommending enrollment in
other subject areas, a question which may be asked is: "Do the reading prerequisites
established for content area courses have an effect on course completion and grades attained
in those courses?"

Range of Offerings, Grade Level Parameters,
and Status of Courses Offered

With regard to range of offerings, coursework is made available at the 8-10th grade level
range by nearly all colleges, 93% according to the survey. In addition, 87% of the colleges
offer reading courses at the 10-12th grade level range. A significant number of colleges
also offer coursework at the 4-7th range, 84% as reported in the survey, and 77% of the
colleges report coursework at the 0-4th grade level range as well. Only 45% of the colleges
report coursework in speed reading and only 32% of the colleges report college level
coursework in critical/analytical reading,
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It is apparent that when a *ull range of offerings, 0 through college level, is not made
available, crurses at the college level and those at the lowest levels, 0-4th and 4-7th are
omitted. Explaining the absence of college level courses might be some colleges’ hradua-
tion requirements, low enrollments in college level reading courses requiring discon-
tinuance, and/or college specific counseling procedures and matriculation plans in place.

It might be that at the lower levels, 0-7th grade level range, more coursework than that
reported is actually offered. Through some follow-up phone contacts, it was learned that
if coursework at the lowest level(s) was not offered through the regular reading program,
it was not reported although in some colleges it was being offered threugh nther program
areas on campus such as adult educatxon, learning disabled and/or ESL.

On the other hand, some of the colleges may simply not offer coursework at the lower levels
and should perhaps reconsider their range of offerings. It must be noted that a large
percentage of students taking reading courses through the regular reading programs do
enter college scoring in the 0-7th grade level range, as evidenced in the LARC : Student
Outcomes Study In Reading. This study indicates that "... of the largest test group, the
Stanford Diagnostic group, 60% of the students in the total sample fell within the lowest

level percentile group, compared to 25% of the national norming group of twelfth graders.

The proportion of students in this lowest level group for all individual Stanford Diagnostic
samples ranged from 39% to 99%. These California community college remedial reading
students placed very low in reading ability relative to national twelfth graders. The
Proportions of students in this lowest level group for the eight NJBSCT colleges ranged
from 11% to 65%. The colleges in the sample are very diverse, in this instance, according
to student skills levels, as well as other student characteristics.”

Such prescore results point to the general need for lower level offerings in the colleges’
reading programs. If 60% of the students in the Outcomes Study scored in the 0-8.7 range,
itmight be valid for all colleges to take a close look at the reading offerings being provided
tostudents at thislevel. Many of the students in the Outcomes Study scored between 0-7th
grade level demonstrating a need for coursework beginning at a low level. A question
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colleges must ask is: “Adrethe reading offerinys made available to students scoring in the lowest
percentile range sufficient to meet their needs?"

With regard to conrse parameters, some colleges offer a sequence of numerous courses,
each of which spans a narrow grade Jevel range while others report far fewer courses in a
given sequence, each of which spans a wide grade level range. It might be suspected that
the latter colleges pay less attention to bomogeneity which usually results in more effective
teaching, especially with large class sizes. Some of the wide grade level parameters for
courses reported, however, may not accurately reflect the majority of students served in
those courses. Typical enrollments in such courses may be far more homogeneous than
might be expected, and special provisions may be made for the "outliers," a feature not
addressed in the survey. '

Finally, with regard to the type of credit associated with the various offerings, variance is
apparent among the colleges offering coursework at the same/similar levels. Perhaps

through the new Title V guidelines, fewer differences in this regard will be noted in the
future.

Program Configuration

Different program configurations have evolved perhaps in some cases due to changing

needs, limitations and/or type and size of facilities available, and emergence of individual- -

ized programs such as learning centers. Consequently, various combinations of reading
offerings and options have been made available to students. It can be expected that a
different blend of offerings would be campus specific and would emerge gradually based
on campus requirements. It cannot be concluded that one configuration is superior to
another without considering all important comperison variables related to reading
programs, many of which were not addressed in the Curriculum Study.
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Three major program configurations or models, however, did emerge. Reading programs
l offered in most reporting colleges correspond with the one of the models which are
described as follows:

) MN"‘X“’}"?:“:::',‘?

1. Model I - Individualized to Classroom Offerings. Reading instruction is
provided through individualized reading programs spanning the entire range, 0
through college level, and classroom or classroom-lab offerings are made
availav'e, usually beginning at the 8th or 10th grade level. Students who enter
with low reading scores receive only individualized instructionin reading. Upon

- reaching the level of the first classroom offering in the sequence, students
receive further reading instruction through that classroom offering; some of
these students, however, may receive further reading instruction through the
individualized reading program.

Sximgr g N
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2. Model I - Classroom-lab and Individualized Instruction Spanning All Levels.

. In this model, colleges offer reading instruction across the entire range, 0

through college, in both individualized and classroom based courses offering
students flexibility and a greater number of options.

3. Model III - Classroom or Classroom-lab Instruction Only. Some colleges
offer reading coursework only through the classroom or classroom-lab. Read-
ing coursework 1nay not be available across all levels; offerings at the lowest
level(s) and/or the college level may be omitted.

Fifty-seven percent of the 23 colleges which participated in both the LARC Student
Outcomes Study and in this Curriculum Studyin Reading offer programs which correspond
with Models I and II involving individualized instruction in reading and classroom based
offerings. Forty-three percent of the 23 colleges offer only classroom: based instruction in
reading. Some may have labs associated with their classroom offerings.
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~ Aquestion for further study which might be raised is: "Given similar or matched groups of
students, is one program configuration, including the blend of offerings or options, course
parameters and range of offerings, more effective than another in terms of student gains and
Success in content area coursework taken later?

Entrance and Exit Criteria

Most of the Cal:fornia community colleges use assessment instruments for placement in
reading courses and, in conjunction with departmental agreement, set exit standards for
their courses. I"or entrancé standards, the most commonly used instruments for placement
are the Nelson-Denny, the Stanford Diagnostic (Blue) and the ASSET. For refining course
placement, the Nelson-Denny and the Stanford Diagnostic (Blue) are also frequently used
as well as a wide variety of other tests. Entrance cut-off scores initially used tend to
corr...pond with the entrance levels or beginning grade leve! parameters specified for
given courses. The scores on the placement instruments may be used as prescores for the
courses in which students are actually placed. Upori further testing conducted to refine
initial placement, any discrepancies between the placement score and early performance
canbe resolved. Insome of the colleges, however, it aﬁpcars that much latitudeis extended
when placing students into specific mdiﬁg courses with designated parsmeters. A
question which might be raised is: "Would reading instruction be more effective if a closer
match were reached between students’ demonstrated performance and the beginning grade
level parameters of the courses in which the students are placed?”

In about half of the colleges, a posttest is also administered in reading courses. Usually,
the posttest administered is an alternate form of the pretest. When an alternate form is
used, gains are calculated by subtracting pretest from posttest scores. In some instances,
posttests other than alternate forms of the pretests are used at the end of the course. 'n
these sitvations, the amount of student gain is not measured, but students are expected to
demonstrate an exit grade level or raw score in conjunction with other indices including
satisfactory completion of course assignments and passing yrades on course exams. Credit
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for the course and confirmation that students have met specified criteria are based on the
indices utilized for a particular course.

In some colleges, it appears that much latitude is also extended with regard to exit
standardsin terms of the readinglevels demonstrated by studenisupon course completion
and the end grade level parameters specified for courses, A question which can be raised
is: "Wouldmadingimtmaian be more effective as well as performance in the course at the
nextlevel if a closer match were reached between the ending performance levels demonstrated
by students and the end grade level parameters specified for the courses in which they were
enrolled? And to address the issue of measuring gains, one might ask, "Would reading
instructors be in a better position to evaluate the sffectiveness of their instruction if they
measured the gains made by their students using the standardized inssruments available?”

In some colleges, the reading requirement for the AA/AS Degree often is successful

‘completion of a reading-compesition course which may or may not be the standard

freshman composition course, and in some instances, a reading grade level must be
demonstrated by the students prior to graduation. Not all colleges, however, specify a
reading proficiency level which must be demonstrated cn a standardized test pricr to
graduation. In terms of the AA/AS Degree, questions with regard to reading proficiency
which can'be asked are: "Should a reading test be used to determine eligibility for the AA/AS
Degree?" "If so, what test should be used, either through a testing service area or in the
classroom upon completion of a course?" "What grade leveljraw score should be attained to
meet a graduation requirement?" "If course completion is used instead of a proficiency exam
requiring a certain score/grade level, should the same/comparable test be used and the same
proficiency level be required upon completion of the course?

Course Content

In gereral, much concurrence was found regarding course content emphasized at specified
levels. In terms of skill areas receiving greatest focus, a large percentage of the colleges
do emphasize three to six major areas appropriate for courses at specific levels. In fact, it
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might be concluded that the skill areus emphasized are those expected for coursework at -
the levels reported. In college level reading courses, for example, instructors would be
expected to incorporate much instruction on critical thinking, comprehension, fluency,
figurative language, and some aspect(s) of study skills. In reading courses at the lowest
level,0-4, instructors would be expected to emphasize phonics orword attack andstructural
analysis subskills as well as vocabulary development, and to focus attention on spelling.

Although not specifically addressed in this study, reading instracticn offered through ESL
programs or other programs designed for special target groups mightbe mentioned as well.
Questions which can be raised include: *Is reading instruction incorporated in the sequence
of courses offered through ESL programs?™ *When reading instruction is incorporated at
specific levels, are the features regarding sequence and rage of courses, program configuration,
entrance and exit criteria, and skills treate:. the same as those incorporated in regular reading
programs?"

The methodologies, techniques, and materials used to teach these skills, however, probab-
ly vary widely as well as staffing patterns and contact hours scheduled for courses within
various reading programs. Further investigation should be conducted to assess the effec-
tiveness of specific teaching strategies, materials used, and the other variables related to
the structural features of reading programs. Questions which should be asked addressing
both classroom based and individualized reading programs include: "What kinds of
materials and equipment are utilized” "What specific methodologies and techniques are
incorporated in the reading instructional program? *How many contact hours are required
for reading courses at specified levels?" "Are aides andlor tutors used in addition to instric-
tors?" "What is the staffistudent ratio?” "What level of instructor and staff preparedness is
required?” “Is progress regularly assessed?™ "Do differences exist between the items on the
assessment instruments used and those on the standardized reading tests given?" *What is the
instructor loading in both settings? "Are group sessions incorporated in the individualized
reading programs, and are labs incorporated in the classroom based offeri.:gs? The same
questions would apply alsn to ESL and other programs designed for specific .arget groups.
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Finally, in order to gain a ciearer picture of reading offcrings made available to students
in the California community colleges, the following questions might be raised: "How many
sections of each course are offered each semester? *What is the-maximum enrollment per
section?" 'Mwnadb:gcowsasatthespeciﬁccoﬂegabetakmconammlywith other
essential skills courses such as those in writing, study skills, vocabulary, and spelling? *Must
somemadiﬂgcomasbetakmpriortoa:mﬂmauincermincontauareacowsesforwhich
minimum reading levels have been established, or may they be taken concurrently with those
courses?”

Through this Curriculum Study in Reading, LARC bas examined the reading offerings
made available to California community college students. The Questions raised are similar
to those addressed by instructors and administrators during program evaluation and review
processes across the state. Itis simply intended that this study encourage further examina-
tion by providing a general description of reading program stnicture and procedures
enabling instructors to make comparisons on a general feature level. Carefully designed
studies would be required to evaluate the most important comparison variables related to
program quality and results. This study, however, enables reading instructors to make
some comparisons in terms of structural features and content as they attempt to improve
the offerings which they make available to students.
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College
Your Name Title
READING
In ordex to assist us in courses, please identify
definitions. aAll

your courses as of fall 1987 usine the ,
mmmsmwmmmmuﬁmum
chart., Definitions do not includ: ESL. .

DEF™ITION/IDENTIFICATION OF CAMPUS READING COURSES

IEVIL X

1 — "Colleye Peading” is parallel in akill level to Freshman
Cospositio,, This course is transferable and AA/AS Degree s;plicable.

,-nzﬂwmm

1EVE, 1T

z—-mmwnmmmmmtm.
This courss is not transferable but it is AA/AS Deqree applicable.

rﬂuu list title(s)/mmber{s) of your cawparable course(s) here:

LEVEL II1

3 — "Basic Skills Reading 3" is two levels below College Reading.
It may or may not be a credit course.

£ 8) of your J
course(s) here:
. Credit, Credit,
Course Degree Non-AA/AS Degree Non

Applicable Applicable  Credit

——————————

No

What is the reading grade level range for this course?
of this course? Yes

a
ﬁ

4—'Buic8kuhhadingl'hthnﬁlmhhelwmnegomadmg.
It may or may not be a credit cour ..

What is the reading grade level range
Is writing an equal component of this course? Yes No

1EVEX, V
5—'8nic9t£1hhaqu5'hﬁoutlﬂnhba1wmlleqemadim.

Please list and check title{s)/mumber(s) of your camparable

owrses) here:
Credit, Credit,
Course Degree Non-AA/AS Degree Non'
Applicable Applicable Credit

What is the reading grade level range for this course?
Is writing wn equal camponent c€ this course? Yes No
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LEV_L(S) BEION V
Please label and describe any credit reading course(s) you may offer

: below Basic Skills Reading S: Assessant Instruments used for Placemsnt
= . . in California Coomnity Oollege

‘. © Credit, Credit, . nglish Oowposition Couxsze

- Oourse Cegres Non—-AA/AS Degree Non ( )

; Mplicable Applicable  Credit Peading

Is this test

used for
This test is used This test is used to placemant
for placemsnt in refine initial placemsnt (requisits)
which reading in which of the following in other
ocourses? {Circle courses? (Circle all subject area
all tac apply) - that apply) oourses?

(Please check)

10 2, 3; ‘c sc Delow S 1, 2,3, 4, S, below § Yes

[

cch.C:S,h.lms l,Z,J,O,S,htlalS

[

v2,3, 4,5, balow $ 1, 2,3 4,5, below S

SCAT (School and College 1, 2, 3, ¢, S, below S 1, 2,3, 4,5, below S

SAT (Scholastic Aptitade 31, 2, 3, 4, S, below S 1, 2,3, 4,5 below $
Test)

New Jexsey Bagic Skills 1, 2, 3, 4, S, below S 1, 2, %, 4, S, below §

1,2,3,6 S, balows 1,2,3,4,S5, below S

’ {
JRINIRININIn

1, 2,3 4, 5, balow S 1, 2,3 4,5, below §

1,2, 3,4, 5, beiow S 1, 2,3, 4,5, below §

MAPS (Multiple Assessment
Prograxs and Sexvioes) 1, 2, 3, 4, S, below S 1, 2,3, 4,5, below S

Iowa Test of Educational

1,2,3,4,5,bslow S 1, 2,3, 4,5, below §
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ENTRY CRITERIA
, COLLEGE READING (1)
£ ' Ts this tast : LEVEL X
: used -
! muegwuwummmnumlmmm&mmm.
{ This tast is used This test is used to lacement
for placement in refine initial placement ‘(’wm This course is transferabls and AA/AS Degree applicable.
: which reading in vhich of the following in other .
courses? (Circle ocourses? (Circle all subject area Please list title(s)/mumber(s) of your caparable course(s) here:
TES8? all that spply) that spply) Crses? .
{Please check)
Gates MacGinitie 1,2, 3,4, 5 below S 1, 2,3, 4,5, below § ;l;c
Degress of Reading Fowar 1, 2, 3, 4, S, below § 1,2,3,4,5 balow § Yes i
o 1. What entry assessment do you use for this class?
Coop Bgmession 1,2, 3 4, 5 below s 1,2, 3,4, 5, below § ;l;s
Ooparative Guidance .
!lmt“«n’) 1, 2, 3,4, 5, belc*$ 1,2, 3,4,5, baucw § Yes
Commnity College o ___ 2. Do you pretest the students in this class? Yes = N
Assessment/Placement -
Test . 1,23, 4,5, below S 1,2,3,4,5, below § Yes Ifya,mldymdeacdboﬂatimmmt(s)ywusemmt
) cut-off criteria you use?
CAT (Califommis
Mhisvensnt Test) 1,2,3,4, 5, below § 1, 2,3, 4,5, below § 'l‘;s Instrument (s)
skills for Suao::c— CQut-off (raw score)
ful Entry and . {percentile)
Transfx 1,2,3,4,5 below S 1, 2,3, 4,5, below S :r:___ (grade level) —
AMZ (Mult Besic -
below b (
Exasa) 1, % 3,4, 5, below $ 1,23 4,85, - : 3. Do you - the s ts in 2 ves o
Others: (Plsase specify) ' — —
If yes, could you describe what instrument(s) you use and what cut~
1,2,3,4,5,belws 1,2,3,4,5, below § ;l;s off criteria you use? .
1,2,3,4, 5, below S 1,2 3,4,5, kelow $ .Y;l___. Ins (s)
1, 2,3, 4, 5 below § 1,2 3,4, 5, below § Yos
. Yo ____ Cut-off (raw soore)
1, 2,3,4, 5 below 5 1, 2,3, 4,5, below S Yes (percentile)
o (grade level) ————

—————

4. If you pre-test and post-test, do you use this {nformation to

measure and report skill growth? Yes No
——_ Meamure
Report To Whom?
rC
/8
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EXIT CRITERIA

Exit Criteria, College Psading (1), Oontinued

COLLEGE READING (1)

LEVEL 1 : Criteria Percentage of Grads Describe
"College Reading® is parallel in skill level to Freshman Conposition. B iiaas tritten essays and

This course is transferable and AA/AS Degree applicable.

R R St S A e g S ST
> ..

¢. In-class objective quizzes
and exams

1. Who determiner the exit standards for this course?

¢ hmrdat 2 gt

Individual Instructor d. In-class participation
Department -
Other (pleise specify) — e. Other (explain)

’ 2. t exit
; What are your standards for this course? . 5. 1s this standard uniform for all College Reading courses?

3. If you do use a comwon exit test:

Yes No
A. Mst a student pass to procesd to the next reading course? g‘t‘.m::d.y
Yes No pus evening —_—
B. I3 ‘he exit test the sole measure for allowing movement to the : Off-Canpus —_— —
il Yes Mo 6. How are the reading requirements for the AA/AS Degree met?
C. myuceptlmhmhndmmmtmgw? o ’ a only
s —— & Course campletion
{(explain) - -
' D. What is considered a passing grade on the test? o ——_b. Proticiency exam only
Letter grade A Percentage Numerical Pass
B Based on a
ﬁ-—-— geof c. aandb

—_— acrb

a.

E. What grade is required to proceed to the next course in the
sequence? .

[-Ne R R J

4. Indicate the percentage of the total grade that is based on each of
the following criteria: (Estimate for your department even if
there are differences among instructors.)

Criteria of Grade Describe

&, Department exit test
(Please describe — i.e.
holistically corrected essay)
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course is not transferable but it is AA/AS Degres applicable.

ENTRY CRITERIA
PREPARATIORY READING (2)
1EVEL I
tory Reading® is one level below Frestman Composition. This

1.

l_lhue 1ist title{s) /mabec(s) of your camparable course{s} here:

1.

2.

e Report

What entry assesmment do you use for this class? 3.

Do you pretest the students in this class? No

If yes, could you describe what iuttu-nt(l) you use and what
cut-off criteria you use?

Yes

Instrurent(s)

Qut-off (raw score)

(pexcentile)
(grade level)

Do you post-tast the students in this class? No

If yes, could you describe what instrument(s) you use and what cut-
off criteria you uee?

Yes

Instrument (s)

Qut-off (raw score) 4.

(percentile)
(grade level)

If you pre-test and post-test, do you use this information to

meagure and report skill growth? Yes No
Measure

To Whom?

“Preparatory Reading” is ono level bslow Prestman Composition.
ocourse is not transferable but it is AA/AS Cegrea applicable.

Criteria

EXI™ CRITERIA
PREPARMIGRY READING (2)
LE2VEL 11
this

Wo determines the exit standards for this course?
Individual Instructor

Departxent -
Other (pleass specify)
What are x r exit standards for this course?

If you do use a comon exit test:

A. Must a student pass t » procesd to the next reading course?
Yes No

B. Isﬂuudttutﬂnaohmtoranowmgmtmm
next level? “es No

C. May excsptions be made based on instructor judgement?
Yes
{explain)
D. what is considered a parsing grade ~n the test?
letter grade Percentage Nunerical Pass

Based on a
range of

No

ons

E. mtgndehmquimdmmmmmtcouminm
secquence?

onw>

Indicate the percentage of the total grade that is based on each of
the following criteria: (Estimate for your department even if
there are differences among instructors.)

Percentage of Grade Describe

4. Department exit test
(Please describe - §.e.

holistically corrected essay)




Exit Criteria, Freparatory Reading (2), Oontinued

Describe

Criteria Percentage of Grade
b. In-class written essays and

assigmments
c. In-class objective quizzes

and examsg

d. In-class participation

e. Other (explain)

Is this standard uniform for all Preparatory Reading courses?

Yes
Offered in day
Offered in evening

On-Canpus
Off-Caspue . ———

a. Course canpleticn only

No

How are the reading : equirements for the AA/AS Degree met?

2. Do you pretest the students in this class? Yes No

b. Proficiency exam only

ENTRY CRITERIA

BASIC SKILLS READING (3)
LEVEL 111

'Basicﬂtilhwng?hmlmhbelowmnegelbading. It may
or may not be a credit course.

,_Vlouo list title(s) /mwber(s) of your camparable course(s) here:

1. What entry assessment do y>u uee for this class?

If yes, could you describe what instrument(s) you use and whas
cut~off criteria you use? .

Instrument (s)

Cut~off (raw score)
{percentile)
(grade level)

———

————

3. Do you post-test the students in this class? Yes No

If yes, could you describe what instnme:at(s) you use and what cut-
off criteria you use?

Instrument (s)

Cut~off (raw score)
{percentile)
{grude level)

—————

4. If you pre-test and post-test, do you use this information to

xeasure and report skill growth? Yes = N _____
— Meagure
Report To Wham?

-12- "
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EXIT CRITERIA : Bxit Criteria, Basic Skill. Reading (3), Oontinued

BASIC SKIILS READING (3) Criteria Percentage of Grade Describe
: 1EVEL 111

b. In—class written essays and
"Bzsic Skills Reading 3° is two levels below (bllege Reading. It may assigments .

O may not be a credit course.
: Inclass obj=ctive quizzes
1. Who determines the exit standards for this course? and exams

Department
Other (please specify) Other (explain)
What are your exit standards for this course?

Is this standard uniform for all Basic Skills Reading courses?

If you do use a common exit test:

No

A. Mst a student pas3s to prooeed to the next reading course? Offered in day —_— e
Yes No Offered in evening

B. 1s the exit test the sole measure for allowing movement to the Off-Campus —_— —

next level? Yes No
— How are the reading requirements for the AA/AS Degree met?

C. mmb“hdmm;@emt? o . enly
es . Course completion

{explain) . course(s)

What is considered a passing grade on the test? — Y. Proficiency exrm only
Letter grade A Perosntage Numerical Pass ’
B Based on a
range of

What grade is required tn proceed to the next course in the
sequence?

Indicate the percentage of the total grade that is based on each of
the follcwing criteria: (Estimate for your department even if
thore are differences among instrvctors.)

Criteria Percentage of Grade Describe

a. Department exit test
{Please describe -~ {.e.
holistically cxvectsd essay)
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ENTRY CRITERIA
BASIC SKILLS READING (4)
1EVEL 1V

mmmmmc-ummmmmmm. It may
ox may not be a credit course.

~Pliase st ticle(s)/nmber(s] of your comparable oourse(s) herer |

1. Hmtmtryumdoymm&gﬁuschu?

2. Do you pretest the students in this class? Yes No

If yes, could -you describe what instrument(s; you use and what
cut-off criteria you use?

Instrument (s)

Qut-of. (raw score)
(percentile)
(grade levl)

3. Do you post-test ‘e students in this class? Yes No

If yes, could you describe what instrument(s} you use and what cut-
off criteria you use?

Instxrument (s)

Qut-off (raw score)
(percentile)
(grade level)

4. 1f you pre-test and post-test, do you use this information to

ssagure and report skill growth? Yes No
‘e Measure
v Report To vhom?

4. TIndicate the

EXIT CRITERIA
BASIC SKI1ILS READING (4)

LEVEL 1V
‘Basicmnsnadimt‘hthmlmhhelwmuegemmg. It may .
or may not be a .redit courss.

1. ®ho determines the exit standards for this course?
Individual Instructor )
Department
Other (please specify)

2, What are your exit standards for this course?

3. If you do use a comon exit test:

A. Must a student pass to proceed to the next reading course?
Yes No

B, Is the exit test the sole msaswe for allowing movement to t* ©

next level? Yes N
C. May exceptions be wade based on instructor judgement?
Yes No
{explain) .

D. What is oonsidered a passing grade can the test?
. letter grade A Percsntase Nanerical Pass

B“
c_
D—

E. What grad is required to proceed to the next course in the
sequUeNca?

Based on &
range of

————

onNwms

of the total grade that is based on each of
the following criteria; (Estimate for your department even if
there are differences anong instructors.)

Criteria

Percentage of Grade Describe

a., Department exit test
(Please describe — i.e.
holistically corrected essay)

-16-




——-

- it = = - cama
.

- e s . cm—— e

Exit Criteria, Basic Skills Reading (4), Continued

Criteria Fercentage of Grade  Describe
b. In-class written essays and

assigrments
¢. In-class cbjective quizzes

and examd

d. In-class participation
e. Other (explain)

5. Is this stanc:.rd uniform for all Busic Skills Reading courses?

Yes Yo
Offered in day
Offered in evening
On-Campus —_— —_—
Off-Caxpus —_— —_

c. aandb
d. aoarb

89
RIC ""'

ENTRY CRITERIA

BASIC SKILLS READING (5)
LEVEL V

-mummmuqs-ummnumwmnegem.

[ t s s) of your course(s : |

1. what entry assessnent do you wee for this clags?

2. Do you pretest the students in this class? Yes No

If yes, could you describe what ‘nstrument(s) you use and what
cut-off criteria you use?

Instrumenc(s)

Qut-off (raw soore)

(percentile)
(grade levei)

3. Do you post-test the students in this class? Yes No

If yes, could you describe what instrument(s) you use and what cut-
off criteria you use? )

Instrument (s)

Cut-off (raw score)

(percentile)
(grade level)

——————

4. If jou pre-test and post-test, do you use this information to

measure and report skill growth? Yes . Mo
—_ Measure
F.port To Whom?
90
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EXIT CRITERIA

BASIC SKILLS READING (5)
LEVEL V

'mmmmmngs'hmmmmueqamg.
1. mm-mmtmumm?
Individual Ingstructen
Departwent —
Other (please specify)
2. Hntmmexitltandudsﬁortlﬂsm?
3. If you do use 1 comon exit test:

A, nntasuﬂmtpautnpmceadhoﬂ\emtnquwu?
Yes W

B, uﬂnexittutﬂu-ohmtorauwmgmmm
next level? Yes No

——

C. &ya&apﬂmhu&hndmmmmju@aun?
Yes
{explain)

D. m:ismidetedapudmgndamﬂnmt?
Letter grade A Percentage Numerical Pass
Based on a
range of

E. Hutgradsumimmmdmﬂumtm!nﬂ\e
sequence?

N

UOw

—— ~—

a———

-XeX- N4

4. Irdlcauﬂnpennnugeotﬁnmlgraduﬂnthbasedmeadtof
the following criteria: (Estimate for your department even if
there are differences among instructors.)

Criteria . Percentage of Grade Describe

a. Department exit test
(Please describe — i.e.
holistically corrected essay)

91

Exit Criteria, Basic Skills Reading (5), Continued

Criteria Percentage of Grade Describe

b.

C.

- d.

5. Is

In~class written essays and

assignments
In-class cbjective quizzes °
and exams

In-class participation

Other (explain)

thislwmavniﬁonﬁorlummsunshadingm?

Yes No
Offered in day
Offered in evening
On-Campus
Of f-Canpus

S—a—

6. How are the reading requirements for the AA/AS Degree met?
a. Course campletion only

: course(s)
b. Proficiancy exsm only (
( 2axam
( raw score
( percentile
c. aamdbd ( grade leve

d. aorbd
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1) {2) (3) {4 (S)
. Meading Baading Brs1c skruers

Raview of PhONLCS.ccveecerecccocroascnncens
Structural Analysis

= SyLlabitication. coceoeeencocencececnccses
= Aftinme Y

000800000000 0000000%00000000000000

VOCABULARY

: I QoMM e eeeeeecoscenccaorcccccosssnnane

e ®0c0ccsccnncsccnce

m mo.oooooo.oooooo-oo.o-ooooo

Intecnal w.....o....................

"l‘h 908000000000 003000000000000

; mcoém............;..................
{Concrete, Pigurative, )
’ gi-umiet-:..'.'........:.:::""

Ca eseecocccccscssstscccssscnnce

(1) 2) (3) L)) L))

Beading Reading ~BAsrc sKrLLe

COMPIEHENBION (Continued)
Main thi...............................
Mathods Of SUPPOEt.cececscccccscicccocens

ugbriul Verification
EVALUBEIVE. 1o ceeceracensnsenennsvrnsmoses
X RMelstionships

LOaCY

MO..................o......o..oo..
SCMMUNG.ccecnoccsostcccsscasscccser soonns

m 9000000000000 00000000000tosce

TUDY SKII1S
wm.o.ooo..ooooooo..o.ooo..oo.oo.. —
Outl seeccccserescssccccccssssscscsses

Test cescccccccccncecncs

What percentage of this course
is devoted to teaching writing skills?...... $ S 3 $

ERIC Clearingnouse for

Junior Colleges JUL 271990

FYYITER

A
e
e

LAy




