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ABSTRACT

A paper by Christine Cheney, titled "Preventive
Discipline through Effective Classroom Management," introduces the
issue of preventive discipline and behavior management practices.
Following the reprinted paper, 149 citations from the ECER
(Exceptional Child Education Resonrces) database and the ERIC
(Educational Resources Information Center) database are presented.
These citations contain bibliographic information, indexing
information, and an abstract of the document when available. Four
basic types of references are included: journal articles, documents
available from the ERIC system, commercially published materials, and
doctoral dissertations. (JDD)
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MAKING SENSE OUT OF YOUR COMPUTER SEARCH

Please read the following general information before beginning your research.

WHAT INFORMATION IS PROVIDED?

The enclosed printout of abstracts is the result of a
computer search of Exceptional Child Education Resources

(ECER) and/or the ERIC data bases.

Each reference contains three sections: bibliographic
information, indexing information, and an abstract of
the document. (NOTE: Journal article citations from
the ERIC database, those with an EJ number, may have
no abstract or only a brief annotation.)

(1) The bibliographic section provides:

a. Document identification or order number

(ED, EJ, or EC)

Publjcation date

Author

Title

Source or publisher

Availability (most documents are not available
from the Clearinghouse or CEC)

-0 Q0O T

(2) Descriptors and identifiers indicate the subject
matter contained in the document.

(3) The abstract provides an overview of document con-
tents. Sample abstracts are enclosed to clarify
the various parts of a citation.

HOW DO YOU LOCATE ACTUAL COPIES OF JOURNAL ARTICLES,
DOCUMENTS, AND PRODUCTS LISTED IN YOUR SEARCH?

CEC Information Services/ERIC Clearinghouse on Handi-

capped and Gifted Children does not provide copies of

any of the documents or articles in your search except
these published by CEC. .

Four basic types of references will appear in your
search:

(1) Journal articles

(2) Documents available from the ERIC system
(3) Commercially published materials

(4) Doctoral dissertations

Journal Articles

Copies of journal articles can usually be obtained
from one or more of these sources:

a. The periodical collecticn of a library

b. The journal publisher (see CEC Information Ser-
vices Journal Collection 1ist enclosed for
addresses of publishers)

c. University Microtilms International or other
article reprint services

A reprint service is now available from University
Microfilms International (UMI) for many of the journals
cited in your search. A note may appear in the cita-
tion that a reprint is available from UMI; if not,
check the CEC Information Services Journal Collection
List enclosed, the journal 1list in the front of a
recent issue of Current Index to Journals in Education
(CIJE), or call UMI. Check the latest issue of CIJE
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for current UMI prices. Articles are reproduced to
approximately original size, to a maximum of 8% x 11
inches. A1l material on a page is copied, including
advertising. Line drawings such as maps, tables, or
illustrations are reproduced with close approximation

to the originals. Photographs do not reproduce as well,
but arrangements can be made for special high-quality
reproduction on photographic paper.

The scheduled turnaround time is three days, and the
price includes postage via first class mail.

Please include author, title of article, name of
journal, volume, issue number, and date for each
article required.

Send to: Article Copy Service - CIJE
University Microfilms International
300 N. Zeeb Road

Ann Arbor, MI 48106

800/521-0600

ERIC Documents

ERIC documents wiil have an ED number (ED followed by
six digits) in the first 1ine of the citation. Many
0f these documents are part of the ERIC Microfiche
ollection. There are over 600 1ibraries in the U.S.
which subscribe to the ERIC Microfiche Collection. 1In
these libraries you can see and often make copies of
these documents (for a minimal fee). If you would
like to know the location of the ERIC Microfiche
Collection nearest you, you can call CEC/ERIC at
703/620-3660.

Copies of most ERIC documents are also available from
the ERIC Document Reproduction Service (EDRS). You can
use the order form enclosed to order these documents.
(NOTE: The EDRS prices quoted in the citation may be
out of date. Use the current EDRS order form enclosed
to compute the correct price based on the number of
pages of the document.)

ERICE

To find out if a document is available from EDRS,
check the first line of the citation for an ERIC
Document number (an ED followed by six digits).
Occasionally you will see ED followed by an abbrevia-
tion for a month and the letters RIE (e.q., EDJUNRIE).
This indicates that the ED number was not available
when the abstract was produced, but the document

will be available from EDRS. Next to the EDRS you
may also find one of these notations:

Not available - This document is not available from
EDRS. Check the citation for another
source of availability.

MF; PC - The document is available from EDRS

in either a microfiche or paper copy
format.

MF - The document is only available on

microfiche.

Commercially Published Materials

Citations of commerciaily published materials (books,
films, cassettes, tv “1ing packages, and other materials)
will include the puv. sher's name and address and a
price (whenever possible). If you cannot find these
materials in a library or resource center, they can

be purchased from the publisher. '

Doctoral Dissertations

Copies of doctoral dissertations may be purchased
from University Microfilms International. The address
for aordering, order number, and prices are provided in
the citations.

If you have any questions about your computer search,
you are welcome to call CEC/ERIC at 703/620-3660.




SAMPLE ABSTRACTS
ERIC Pocument

ERIC accession number
{Uso this number when
ordaring microfiche or - Clearinghouse accession number

papercopies) /

ED166873 EC113364
Titig —=~——————»PROJECT S.P.I.7.E.: /SPECIAL PARTNERSHIP IN CAREER EDUCATION.
CAREER/EDUCATIONAL AWARENESS TEACHING MODULE.
Author{s; ————» EMERSON, DEBBY H./ AND OTHERS
___—»VOLYSIA COUNTY SCHOOLS, DAYTONA BEACH, FLA.
. SEP 78 132P.; FOR THE FINAL REPORT, THE IMPLEMENTATION
Publcation“ate"  GUIDE, AND OTHER MODULES, SEE EC 113 361-368<-

Insttution(s)

Number of pages (Use this figure to compute coat of dacument  fromEDRS )

SPONSORING AGENCY: OFFICE OF CAREEK EDUCATION (DHEW/OE),
WASHINGTON, D.C.
Bureau No.: 554AH70701
Grant No.: G0077C0050
_——»EDRS PRICE MFO1/ PC06 PLUS POSTAGE.

EDRS MF,PC.—

indicates document Language: ENGLISH

a&mm° Geographic Source: U.S./FLORIDA

ooy Seeprco THE CAREER/EDUCATIONAL AWARENESS TEACHING MODULE IS ONE OF A

goRSorderforn.  SERIES OF SIX MODULES PREPARED BY PROJECT SPICE (SPECIAL
PARTNERSHIP IN CAREER EDUCATION) AS A MEANS OF PROVIDING
CAREER AWARENESS INFORMATION TO EDUCABLE MENTALLY HANDICAPPED
STUDENTS (AGES 11-TO-13 YEARS). AFTER AN OVERVIEW, A MIDDLE
PROFILE IS PROVIDED WHICH CHARTS THE ACTIVITIES AND RESOURCES
OR MATERIALS NEEDED. THE OBJECTIVES OF THE MODULE ARE TO
ENAGLE THE STUDENT TO NAME 10 WGRKER TITLES, NAME THE SCHOOL
SUBJECT MOST NEEDED BY EACH, NAME THE LEVEL OF EDUCATION
REQUIRED FOR EACH FROM A LIST OF 10 WORKER TITLES, NAME TIIREE
JOBS WHICH NEED THE MOST EDUCATICN/TRAINING FROM A LIST OF 10
WORKER TITLES, AND NAMZ THREE JOBS WHICH NEED THE LEAST
EDUCATION/TRAINING FROM THE SAME LIST. APPENDED ARE STUDENT
RESOURCE MATERIALS. ALSC INCLUDED IS THE PRGCJECT SPICE
ACTIVITY BOOK, WHICH WAS DESIGNED TO REINFORCE STUDENTS

LEARNING. (PHR)<

Descriptors: ACTIVITY UNITS/ *CAREER AWARENESS/ *CAREER
DUCATION/ CURRICULUM/ *EDUCABLE MENTALLY HANDICAPPED/
*LEARNING MODULES/ *RESOURCE MATERIALS/ SECONDARY EDUCATION/
TEACHING GUIDES/ TEACHING METHODS

Identifiers: *PROJECT SPICE/ *SPECIAL PARTNERSHIP IN CAREER

CATION

idontifiers—indexing terms not lacluded in the Thesaurus of ERIC Dsscrip-
i tors
Descrintors~Indexing torme from the Thecawrus of ERIC Doscriptors
(Asterisks indicate major concepts.)

* Note: EDRS MF Indicates microficha reproduction only.
(over)

Additional

reiated decuments)

Summary

Abatractor's initials
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Commarcially Pubilshed Material

Clearinghouse accession number

EC104089
Ttle ——————School Stress and Anxiety: Theory, Research and

Intervention.
Author(s)}——————»PHILLIPS, BEEMAN N.
Publication date me—=1978-  165P. % Number of pages
Publishet ———————nHUMAN SCIENCES PRESS, 72 FIFTH AVE., NEW YORK, NY 10011
Price ——————>($9.95) .

EDRS: NOT AVAILABLE

ndicates book is not available from the ERIC Document Reproduction
Service. .

Journal Article

Clearinghouse accession number

" EC102984
—————Teacher Identification of Elementary School Children with
] Hearing Loss.
Authorfs)}—————NODAR, RICHARD H.
/,LANGUAGE, SPEECH, AND HEARING SERVICES IN SCHOOLS; V9 N1
Joumaltile, P24-28 JAN 1978; 1978-JAN 5P,
it EDRS: NOT AVAILABLE

Title

Indicstes joumnal is not avalable from the ERIC Document Reproduction
Service.
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CEC Information Services Journal Collection

The CED Information Services regularly receives more than 200 journals that are scanned for matenial concerning exceptional children.
Articles selected on the basis of established critena are abstrac®ed and indexed for EXCEPTIONAL CHILD EDUCATION RESOURCES
(ECER). Some of these articles are indexed and submutted for anne.ncement sn CURRENT INDEX TO JOURNALS IN EDUCATION
(CIIE). an Educational Resources Information Center (ERIC) publication. The following st 1s of joumals from <vhich articles were

abstracted (current, January 1988),

SACEH] Journsl, University of Alberta, Dept.
of Educ. Psychology, 6-102 Education North,
Edmonton, Alberta, T6G 2GS Canada

*Acadenic Therapy, 28 Commercial Blvd.,
Novato CA %4927

SAmerican Annals of the Deaf, 814 Thayer
Ave.. Silver Spring, MD 20910

American Educatlor, Superintendent of
Documents, U.S. Government Printing
Office, Washington DC 20402

American Jowrnal of Art Therapy, Vermont
College of Norwich University, Montpelier
VT 05602

*American Journel of Mental Retardation, 1719
Kalorama Rd., NW, Washington DC 20009

American Journal of Occwpational Therapy,
6000 Executive Boulevard, Suit 200, Rock-
ville MD 20852

*Anslysis and Intervestion in Developmeatal
Disabilities, Pergamon Press, Inc., Maxwell
House, Fairview Park, Elmsford NY 10523
(Incorporated in Research in Developmental
Disabilities)

*Annsls of Dyslexta, The Orton Dyslexia
Society, 742 York Rd., Baltimore MD 21204
(Formerly Bulletin of the Orton Society)

Archives of Diesse in Childhood, B.M.A.
House, Tavistock $q., London WCIH 9JR
England

Art Therapy, The American Art Therapy
Association, Inc., 5999 Stevenson Ave..
Alexandria VA 22304

Arts in Psychotberapy, Ankho International,
Inc., 7374 Highbridge Terrace, Fayettevilie
NY 13066

ASHA, American Speech and Hearing
Association Journal, 10801 Rockville Pike.
Rockville MD 20852

Assignment Children (Les Connets de L'En.
fance), UNICEF, Palais Wilson, C.P. 11,
1211, Geneve 4, Suisse

Augmentative and Altermative Communica-
tion (AAC), Williams & Wilkins, 428 E.
Preston St., Baltimore MD 21202

SAustraiis and New Zealsnd Journal of Devel-
opeoeate] Disabliitles, P.O. Box 255, Carl-
ton, South Victoria 3053, Australia, F.W,
Faxon Co.. Inc.. 15 Southwest Park, West-
wood MA 02090

Australiss Jowrnal of Remedisl Education,
319 High St., Kew 131, Australia

Awstralasian Joxraal of Special Education,
Business Mgr., 3 Ocean Viev: Crescent, Mt.
Osmond, S. Australia S064

*B.C. Jouraal cf Specis]l Education, Special
Education Association, British Columbia,
2031 Long St., Kelowna BC V1Y 6K6, Can-
ada

*Behavioral Disorders, Council for Children
with Behavior Disorders, Indiana Univer-
sity, 2805 E. 10th St., Bloomington IN 47401

*British Journal of Specal Education (for-
merly Special Education Forward Treads),
Nationa! Council for Special Education, 12
Hollycroft Avenue, London NW3 QL.

England

* journals monitored for CIJE
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Bulletin of the Tokyo Metropotitan Retiebil-
itation Center for the Physicslly & Mentally
Handicapped, 43 Toyama-cho, Shinjuku-ku,
Tokyo. Japan

*Canadian Journal for Exceptional Children,
Publication Servicss, 4-116 Education North,
Faculty of Education, University of Alberta,
Alberta, Canada T6G 2G5

Canadizn Journs) of Specizd Educetion, Uni-
versity of British Columbia, 2125 Main Hall,
Vancouver B.C. Canada V6T 1Z5

*Career Development for Exceptional Indlvid-
uals, Division on Carcer Development,
Council for Exceptional Children. 1920
Association Dr., Reston VA 22091

CEDR Quarterly, Phi Delta Kappa, PO Box
789, Biocomington IN 47401

*Child Abase and Neglect, The International
Journal, Pergamon Press, Inc., Maxwel}
House, Fairview Park, Elmsford NY 10523

Child and Funily Bebavior Therspy, Haworth
Press, 149 Fifth Ave., New York NY 10010

Child: Care, Health and Developmeat,
Blackwell Scientific Publications. Ltd.,
Osncy Mead, Oxford OX20EL England

Child Care , Human Sciences Press,
72 Fifth Ave., New York NY 10011

Child Psychistry and Humsn Development,
Human Sciences Press. 72 Fifth Ave., New
York, NY 10011

Child Weltare, 67 Irving Place, New York
NY 10003

Children & Youth Services Review, Perga:
mon Press, Fairview Park. Elmsford NY
10523

Crestive Child & Adult Quarterly, 8030
Springvalley Dr., Cincinnati OH 45236

Deaf Americen, 5125 Radnor Road, India-
napolis IN 46226

Developmental Medicine and Child Neurol-
cgy, J.B. Lippincoit Co.. East Washington
Sq.. PhiladeIphia PA 19105

*Diagrostique, Bulletin of the Council for

Educational Diagnostic Services, The
Council for Exceptional Children. 1920
Association Dr., Reston VA 22091

Directive Teacher, The Ohio State Univer-
sity, 356 ARPs Hall, 1945 N. High St.,
Columbus OH 43210

Disability, and Soclety, Carfax
Publishing Co.. 85 Ash St., Hopkinton MA
01748

Disabled U.,5.A., President’s Com: _itee on
Employment of the Handicapped, Washing-
ton DC 20210

Eorly Years, Allen Raymond Inc., Hale Lane,
Darien CT 06820

*Education and Training in Mental Retarda-
tloa, 1920 Association Drive, Reston VA
22091

*Education 2ad Treatment of Childrea (For-
merly SALT), Pressley Ridge School. $30
Marshall Ave., Pittsburgh PA 15214

*Education of the Visuslly Hendkapped,
Heldref Publications, 4000 Albemarle St..
N.W., Washington DC 20016

{ICOPIES OF JOURNAL ARTICLES AVAILABLE

FROM UMI
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Educational Hortzons, Pi Lambda Theta, 4101
E. Third St.. Box A 850, Bloomingtor, IN
47402

Electronic Learning, Scholastic Inc., 730
Broadway, New York NY 100039538

*Exceptional Chlld {formerly Slow Lesrning
Cild), Serials Section, Main Library, Uni-
versity of Queensland, St, Lucia, Brisbane
4067, Australia

*Exceptionsd Children, 1920 Association Drive,
Reston VA 22091

*Exceptional Prrent, Psy Ed Corponation, Box
4944, Manchester NH 03103

*Focus o Exceptions] Chlidren, 6635 East
Villanova Place, Denver CO 80222

*The Gifted Chiid Today (GCT), Box 55564,
Mobile AL 36606

*Gifted Chiid Quacterly, 217 Gregory Dr,,
Hot Springs AR 71501

*Gifted Education International, AB Aca-
demic Publishers, P.O. Box 97, Berk-
hamsted, Herts KP4 2PX, England

*Internationsl Journsl of Rehabllitation
Resesrch, G. Schindele Verlag, Rhein.
strasse SD, 7512 Rheinstetten 3 West Ger-
many

*JASH (Joumal of the Association for People
with Severe Handicaps), (formerly AAESFH
Review), 7010 Roosevelt Way . N.E., Scattle
WA 98115

*Journal for the Educetion of the Gifted, Bul-
letin of The Assn. for the Gifted, Wayne
State University, 5959 Woodward, Detroit,
MI 48202

Joumnal for Veocutions) Special Needs Edu-
cation, Center for Vocational Personnel
Preparation. Reschini House, Indiana Uni-
versity of Pennsylvania, Indiana PA 15705

Journal of Aboormel Child Psychology,
Plenum Publishing Corp., 227 W, 17th Street,
New York NY 10011

“Journsal of the Americsn Academy of Child
Psychiatry, 92 A Yale Station, New Haven,
CT (4520

*Journal of Applied Behavior Analysls, Uni-
versity of Kansas, Lawrence KS 66044

Joarnal of Applied Rehubiliistion Counsel-
ing, Nationa! Rehabilitation Counseling
Association, 1522 K St. N.W,, Washington
DC 20005

Journal of Autlsm & Childhood Schizophre-
nla (Sce Jocraal of Autism & Developmentel
Disorders)

*Journsl of Autiom & ta) Disor-
ders, Plenum Publishing Corp., 27 W, 17th
Street, New York NY 10011

Journal of Carcer Educstion, 111 Education
Bidg., University of Missouri-Columbia,
Columbia MO 65211

*Journa! of Childhood Communicotion Dis-
orders, Bulletin of the Division for Children
with Communication Disorders, The Coun-
cil for Exceptional Children, 1920 Associa-
tion Drive. Reston VA 22091
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Jowrnal of Clinical Child Psycholeny, Amer-

ice! Assn., Child Study Cen-

%t.l;loo NE 13th St., Oklshoma City, OK
1

*Jouras! of Cornenamication Disorders, Amer-
ican Elsevier Podlishing Co., 52 Vanderbis
Avenue, New Yock NY 10014

¥ *Jouzrma! of Crenidre Bekavior, 1300 Elmwood

Avenue, Buffalo NY 1422

*Jovensl of the Divison foc Eesty
The Nissonger Center, Ohio State Univ.,
1580 Canaon Dr., Cofumbus OH 43210

Joarnsl of Ecucations! Research, 4000 Al e
marie St., N.W., Suite 504, Washington DC
20016

Joarns) of Geeral Paychalogy, Journa! Press,
2 Commercial St.. Provincetown MA 02867

> Jowrnal of Genetic Frpchoiogy, Jousnal Press,
2Comumercial St., Provincetown MA 02657

Journsl of Head Traums Redabiitation,
Aspen Publishers, Inc., 7201 McKinney Cir-
¢k, Frederick MD 21701

*Journal of Learaing Dissiddlitles, 11 E. Adams
St., Chicago IL 60511

Journal of Music Therapy, Box 610, Law-
rence KS 66044

; Journel of Negro Edacstion, Howard Uni-

versity, Washington DC 20001

Jourus! of Pedistric Psychology, Picaum
PP‘u“!’ﬂ.ishit!gCol'p..227W. ITth St., New York,
10011

Jourasl of Pedtatrics, 12830 Westline Indus-
tria} Drive, St. Louis MO 63141

Journa! of Physical Edacation, Recreation aad

{# Dance, American Alliance for Heslth, Phy-
sicat Education

+ Recreation, and Dance, 1900
Associztion Dr., Reston VA 22091

*Jouraal of Resding, Writing, & Lecrning

Interrationsl, Hemisphere Pub-
. 79 Madison Ave., New
York NY 10015-7892

Jourzal of Rehabliitstion of the Deaf, 814
Thayer Avenue, Silver Spring MD 20910

Joursal of Sociel Peycholegy, Journs! Press,
2 Commercial St., Provincetown MA 02657

*Joarsal of Specisl Educetion, Pro-Ed, 5341
Industrial Oaks Bivd, Austin, TX 78735

*Joursal of Special Education Technology,
4 Peabody Collese, Box 328, Vanderbilt Uni.
versity, Nashv.le TN 37203

*Journal of Speech & Hearing Disorders, 10203
{f Rockville Pike, Rockvilie MD 20852

*Jawrual of Speech & Hearlng Resenrch, 10001
ff Rockvilte Pike, Rockville MD 20852
*Journal of Viewal Impairment ead Blindaces
##formerty New Outlosk Sor the Riad). Amer.
ican Fousdation for the Blind, 15 W. [6th
St.. New York NY 10011

Kappa Deita Pt Record, 343 Armory Bldg.,
University of Iinois, Chicago, IL 61820

*Langusge Speech & Hesring Services In
Schools, 10801 Rockville Pike, Rockyille MD
20852

*Lesealag Disadilities Focws, The Council for
Exceptional Children, 1920 Association Dr.,
Reston VA 22091

*Lesrnicg Dicabilities Research, Division of
Lcarning Disabilities, The Council for
Excepiional Children, 1920 Association
Drive, Reston VA 22091

# *Leerning Disatiity Quarterly, Council for

Leaming Dissbilitics, P.O. Eox 40303,
Overland Px KS 66204

{# *Lesrsing Disability Quarterly, Council for

Leaming Disabifities, University of Louis-
ville. Louisvifle KY 40292

# *Nicntal Retardation, 1719 Kalorama Rd, NW,

Washington DC 20009

Meatal Retardation Systeems, % Training &
Evaluation Scrvice, Waukegan Develop-
mental Center, Dugdale Circle, Waukegan
IL 60085

Miew Therapy, Avalon Center Schools, Old
Stockbridge Road, Lenox MA 01240

Music Edecstors Journal, Music Educators

ff Assoc., 102 Association Dr., Reston VA

2091

Narem Jowrsmal, Curmiculum Development
Center, Ministry of Education, Kuala Lum-
pur, Malaysia

{f NASSP Bulietln, 1504 Association Drive,

Restoa VA 22091

Parexts Voloe, Journal of the Nationa! Soci-
ety of Mentally Handicapped Children.
mbridse Square, London W2 4EP, Eng.

Pediatrics, PO Box 1034, Evanston IL 60204

*Perspectives for Teachers of the Hearing
Impaired, Gallaudet College, Precotiege
Programs, 800 Florida Ave. N.E., Washing-
ton DC 20002

P! Delta Keppas, 8th & Union Streets.

{ Bioomington IL. 47401

i

Phiysical Therapy, 1156 15th Street NW,
Washington DC 20005

{} *Polnter, Heldref Publications, 4060 Albe-
m.ui: St. NW., Suite 302, Washington DC
2601

Préscipal, 1801 North Moore Street, Arding-
ton VA 22209

Paychlogy in tha Schools, 4 Conant Square,
Brandon VT 05733

RehabiBeation Digest, One Yonge Street, Suite
2110, Toronto, Ontario MSE 1E3, Canada

Rehabilitstion World, RILSA 1123 Broad-
way, New York NY 15510

11

# *Teacher Education and

*Remedial ond Special Educstion (RASE),
# PRO-ED, $341 Industrial Oaks Bivd., Aus.
tio TX 78735 (Incorporating Exceptional
Edncation Quarterly, Jowrsal for Special
Edacators, and Topics i Lesrning snd
Lezrulag Disabilitics)
Resesrch in Developesental Dicsbilitics (com-
bines Analysls & Intervention iz Develop-
mental Disabilities and Applied Resesrch In
Miental Retardation), Pergamon Press, Faire
view Park, Elmsford, NY 16323

Research Quarterly for Exerclee & Spot,

{# American Alliance for Health, Physical
Education, Recreation & Dance, 1502 Asso-
ciation Dr., Reston VA 2209}

*Rocper Review, Roeper City & Country
# School, 2190 N. Woodward Avenue,

Bloomfield Hills MI 48013

School Media W American Associ-

ation of School Librarizns, 50 E. Huroa St..

Chicago IL 60611

School Prychology Review, 300 Education
# Bldg., Kent State University, Xent OH 44242

Shariog Owr Caring, Caring, P.O. Box 400,

Mitton WA 98354

Slow Lesrning Child, Sce Exceptions] Chlid
## Social Work, 49 Sheridan Avenue, Albany

NY 12210

Special Edwcation: Forward Trends, see
British Journal of Special Education

Special Education In Cansda, sce Canadinn
Journal for Exceptional Childres

Lpecial Services in the Schooks, The Haworth
Press, Inc., 75 Griswold St., Binghamton
NY 13904

Teacker of the Deaf, 50 Topsham Road Exe-
ter EX24NF, England

Spech) Edwaation,
Special Press. Suite 2107, 11230 West Ave..
San Antonio TX 78213

*TEACHING Exceptlonal Chlldres, 1920

{#  Associstion Drive, Reston VA 22091

Techniques, CPPC Techniques. 4 Conant
Square, Brandoa, VT 05733

*Topics ln Early Childhood and Special Edu.
cation, Pro-Ed, 5341 Industrial Oaks Blvd.,
Austin TX 76738

{f  *Topics in Lasgenge Disorderz, Aspen Sys-
tems Corporation, 16792 Qakmont Ave.,
Gaithersburg MD 20877

Tralaing Qesrterly on Developaiotal Dis-
abllitles (formerly Tralalsg Quarterly on
Mental Retardation), Temple University
Woodhaven Center, 2900 Southamptoa Rd..
Philadelphia PA 19154

*Voits Review, 3417 Volta Place NW, Wash.
ington DC 20007
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PREVENTIVE DISCIPLINE THROUGH
EFFECTIVE CLASSROOM MANAGEMENT

Christine O. Cheney
University of Nevada, Reno

The American public and teachers agree that student behavior problems
are among the most serious concerns facing our schools, according to the
1984 Gallup Poll of the Public’s Attitudes Toward Public Education. 1In
congidering discipline probiems, what often come to mind are sericus
behaviors such as fighting, defiance, or open confrontation with the
teacher. Yet, ressarch heas indicated that such events happen rarely.
The vast majority of student misbehavior-- 90% or more-- consists of
inappropriate talking and being out of Seat (Jones, 1979). Such *minor"
behavior problems take up an inordinate amount of teacher time and may
Interrupt Intructional progress for the entire class.

Vhile some students have serlous emotional or behavior problems which
require specific, systematic interventions, many of the problems which
may plague regular or special education teachers can be prevented
through effective classroom management. This paper, produced as part of
the Counclili for Exceptional Children’s Preconvention Training,
“Exploring the Theory/Practice Link in Special Education,® focuses on
how to prevent discipiine problems in both regular and special education
gettings through the effective ise of three key elements:

I. Organizational management of classroom elements
II. Anticipation and re-direction of student behavior

III. Positive, encouraging interactions with students

ORCANIZATIONAL MANAGEMENT OF CLASSROOM ELEMENTS

Many of the activities that teachers engage in prior to the start of
school can contribute to preventing behavior problems. These include
the PHYSICAL ARRANGEMENT of the classroom, developing a CONSISTENT
SCHEDULE of activities, and devising PROCEDURES to handle classroom
routines. Another activity which contributes to a well-ordered
classroom is best done soon after the students arrive for the first day
of school-- developing RULES FOR CLASSROOM BEHAVIOR. Eoch of these
activities will be discussed below.

The_ Physical Acvrangement of the Classroom--

The typical American classroom is a square or rectangular room with hard
surfaces, uncomfortable furniture, inadequate ventilation or temperature
control, and poor acoustics. Into this room are placed up to 30
students and one or more adults., It is the teacher’s job to make this
environment comfortable, pleasant, and efficient. Most teachers work
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VEry nara in macing thelr Ciassrooms comforsadie ana pieasant for the
Stugents-- a great geai of time 1S spent on oulletin voaras. reading
corners. piant tanies ano the hamster habitat. Egualiy important,
however, 138 the 400 of maxing the physical environment of the ciassroom
work EffICIENTLY.

¥Yhat is likeiy to happen in the folicwing sjtuations?
#+ Becxky has peen assigned the first coat hoox insiae the goor.
Because of the olacement of the bookshelves. na one eize can qQet
INTO the room untii she nas finisheo nanging up ner coat.

+ Rangy has to asx Jane to scoot in her chair in oraer for him to go
to the penci] sharpener or the drinking fountain.

It 1g easy to imagine how the arrangsments of these classrooms can
contripute to behavior propiems.

Loox at the two classroom diagrams on the next page? identify at least
three potential propiems w;th the arrangements of each of these rooms,

SECOND GRADE CLASSROOM RESOURCE ROOH

These aiagrams portray extrems prodblems 1n accangement: You may have
lcentifiec other orovlems. There are sone aeneral “"ruies of thumdb.*
however. te consiger i setting up the ohysical environment of your
classroom:

1. MMMQMMLL@&M&WM
fcluvities that wiii ogour. For exampie. 1£ YOU Qroup five gesxs
together the stuaents can engage 1n a cooperative learning activity.
However. 1f after arranging tne room 1n this manner you axpect
compieteiy 1naepenaent work with no talking., vou are increasing the
likelinooa of inaoprooriate pehavior.

2. MWL’@MMMMMM- All
teaching areas-- tne front of the room.' the small group tabie, the
teacher’s desk-- should have a clear view of the entire room.

3. mwvwmmm
vem n k8. Such areas include the
mmmtm%cm.mmnsmwwn.&@wmapwutwmm

baskets, etc.

16
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4. lrems snouiq Qe srofeq neac where tnev wili pe useq.
a, freauentliv-used i1tems snoula be easy to qet to.
D. Art ang science activities shouid bBe plannea near the sink,

€. Zoulpment shouid be stored with extension cords ang as near to
fixtures as possible.

S. Areas requicing aifferept penaviors shouid De cleaciy macxed. Ffor
exampie, a guiet DOOX corner couid pe inaicated Oy a throw rug: a
noisier game area could be marked off with masking tape. Hign-noise
and low-nojse areas should be far apart.

Consistens Scheduling of Activities--

The daily schegule of classroom activities can be used to facilitate
appropriste, on-task pehavior. Teachers vary in the order in which they
prafer to present classroom events. A general guiceline, however, 13
that activities requiring quiet concentration should occur when the
stugents a2 fresh. Those requiring action and movement can pe
scheculed when the stucents are more tired. Favorite activities (art.
music, computer. Story time. etc.) can be scheculea after more cemanding
lessons (reading, spelling, math, etc.) 1n order to acd interest and
veriety to the day ana to °“reward” students for their efforts. This can
also heip procrastinators with remingers lixe. *we will sing the song we
Rave been oracticinNg as SOON as everyone has but away the matn
materiais.*

Activities should be scheduied oredictaply, although they can vary from
gav to cay. Students soon learn to anticipate what a "typical® ijongcav
is ilke and come to 2xpect tt. Most teachers Scon iearn that pehavior
propiems can be exaggerated py unpredictapie events-- fire arilis.
unexpected announcements or VisSitors, extreme weather CONAITIORS, ete.
Stugents Seem To function petter when thev know wnat to expect.
Effective teachers oian predictable gschecuies and, when possibie,
prepare stucents jn acvance for potentialiv disruptive events.

Specific times curing the day may require extra planning: the first
activity of the morning. the iast-activity pefore the end of school, the
activities following recess. lunch, or P.E. What you plan for these
times can enable you to proceed smoothly into the next lessons. Often
stucents will need reminders and transitional activities in order to get
Into “he °mind sot® for the subject or jesson. Examples of these
transitional activities include a lining quietly up at the door so the
teacher can give a direction for entering, a short peried of sjlent
reading, darkening the room gomewhat and having stugents rest briefly at
their aesxs, a puzzie or problem on the chalkboard that they sojve as
goon 2s they enter, writing in 2 personal journal.
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Monaay mornings ana Frigay aftecnoons may also requice specidi planning.
Stucenta may come to School on Monaay full of excitement or.
cccasionaily. concern acout their weexend. Attention may need to pe
given to these events in orger to have a proguctive morning., Group
sSharing and/or a quiet. personal mement With tihs feacher may heip the
trangition into the dav's iearning activities. Bv the same token, on
Fricay students may be exci‘ed or may dread the upcoming weekana.
Activities involving talking, movement, and iaughter can channei energy
in a constructive direction.

Enecgguncﬁwzg.ﬂanq;g_slﬁaﬁnggm.ﬁggﬁing ==

Orchegtrating the movements of a group of students through evan the pest
planned schecule in a beautifully arrangea rocm takes a great ceal of
planning. 2 lack of planned procecures for handling routine classroom
events can isad to student confusion and/or specific behavior prodlenms.
The list of classroom events that require proceaures 18 long and varies
Wwith the classroom sjtuation, school routines, and teacher preferences,
Among the areas that may need specific rcutines are the following~-- you
are orobably able to think of others:

% Entering ana leaving the classroom

# Use of restrooms

* Use of drinking fountains

#+ Use of pencil sharpener

# Cues or signals for stugents to get teacher attention

* Cues or signa's for teacher to get student attention

* Talk among stuagents

# Qut-of-s2at policies

% What to ao when seat work 1s finisheq

# Passing out ano colliecting materiais

# Turning in assignments

# Housekeeping chores and student mon1 tors

#* Use of designated materials and/or areas of the room

# Use and storage of personal belongings

20
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The procecures geveiopea to aeai with these routine events need to oe
thoroughiy taught early in the year. Time soent in igentifving,
expiainina. moaeling, ana practicing these procegures 18 time qalned tor

efficient 1nstruction throughout the rest of the year.

Rules _foc _Ciasscoom _Renavior--

In acaition to procecuces to handle routine classroom events. g2neral
rules for stucent Dehavior aisc neea ic pe estapiished. For the
purposes of this paper. rules are aistinct from procecures in two ways:
(1} they are aiways in effect. not just during specific occurcences, ana
(2) they are determxned by the students in ccllaporation with the

teacher.

Allcwing students to determine classroom rules, with teacher guidance,
helps them to develop a sense of competence and belonging. The rules
are not arpitrary guidelines set by the teacher but are "cur® rules that
are cleariy ungerstood and agreed to. when 1t 1S necessary to QiScuss
pehavior with students, you may avoid a power struggle by remtnding the
stucents of their role i1n composing the ¢class rules.

Guiaelines for developing class rules include the following-~ you may
have others to ada:

1. Rules should be stated in POSITIVE language whenever possible.

2. Ruies should pe easily MEMORIZED: therefore. they should pe FEW iN
NUMBER (five or iess).

3. Rules should be cieariv UNDERSTOOD by all students. If a stucent
cre3ks a ruie. s:he should pe asxeqa to sSzate )t.

4. Rules shouid pe ceveioped through DISCUSSION and CONSENSUS-- ali
agree. not JuSt the malority.

8. Rules may pe CHANGED. but only after giscussion and consensus
agreement. .

6. Rules should be clearly POSTED in the room.
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ANTICIPATION & RE-DIRECTIUN OF STUDENT BEHAVIOR

A second major key in the prevention of behavicr probiems is the abiiity
of the teacher to anticipate circumstances that may lead to mistehavior
and re-airect students before the problem pecomes zarious, Anticipation
ana re-direction can occur in three wavs: throuch LESSON PLANNING ana
DELIVERY: throuch the use of spec:fic TEACHER BEHAVIORS: and through
xnowleage of INDIVIDUAL STUDENT BEHAVIOR PATTERNS.

Lesson Plaonina and Deljverv--

Effectively planned and dejiverea lessons may bz the single most
important factor in the prevention of bshavior prosiems. Students
Selaom misbehave when they are involved in legsons at the gocrect skijlj
level. are activelyv invojved with the lesgon, and are experiercing high

leveis of success,

By studying uhat happenea in 80 elemen*ary clagssrooms, Jucoo Xountn
(1970) was aple to laentify spectific te<nnigues of aroud_manijeement tnat
vere associatea with high levels of task invoivement ani minimai stugent
mispehavior. Kounin‘s finaings ac not Sugaast spectific strategies to
Qeai with ingiviguai aiscipitne problems: rather they are lesson
Mmanagement techniques that contripute to overz2!i classroom success.
Kounin developed some rather creative ter:s to describe the teshniques
he observed effective teachers usa. Among them are the follewina:

WITHITNESS-- Being aware of what is happening n all parts of the
classroom at all times, ana cemonstrating this knowieage to the
stuaents. Methoas of gemonstrating withitness inciuge (1)
intervening in cases of Stucent misoehavior in a timeiv manner
(i.e.. to orevent problems “spreaqing to other stuaents’, and ¢2)
laentifying the correct students to target (i.e.. not corracting
"minor* plavers while ignoring the major perpetrators of the
mispehavior).

OVERLAPPING-~ Being able to geal efi_~tiveiv with tuo or more matters at
the same time. A gooa example of OVeriapping occurs when the
teacher is wectking with a amall group of students, If 2 proplem
arises with a stuaent in another part of the room. 18 the teacher
able to deal with the oroblem without seriously discupting the
workings of the small group? If sSo. the teacher is effective at

overliaoping. ,

MOMENTUM-- Keeping UD a consistent pace with lessons. not alloving gead
spots or too much haste. Effective teachers avoid behaviors that
Slow aown lessons such as “overawelling" or unnecessarily
fragmenting iesson subtasks, instructions, or materials. Nagging or
lecturing stuaents on misbehavior is another way to siow down the

momentum of a iesson.

SMOOTHNESS-- Smooth, efficient leasong as well as transitions from one
lesson to another are also important, and effective teachers avoid
unnecessary °jerkiress.® Jerkiness refers to teacher-initiated

22
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behaviors that break the activity flow of the class. For example. a
6th araae teacher t1S giving a speiling test anc notices quite a DI
of paper on the fioor. She makes the stucents pick up arouna tneir
desks and put the paper in the trash pefore continuing with the
speiling test. This was not effective teaching behavior as it
agisruoted the smooth flow of the lesson. The cieanut could have
waitea until the completicn of the test.

GROUP FOCUSING-- Maximizing involvement of all stuaents in a jesson.
even thouch only one stuagent may pe responding at a time. Exampics
of group focusing inciuae alerting the class with a key question
before ranaom!y choosing a student to respond. creating suspense or
challenge. xeeping stuaents accountabie by havina all students hold
up thelr answers on slates. having unison responses. and circulating
to monitor ang check stuaent progress.

The lesson management techniques that Kounin describes develop with
effort ano experience. Most teachers can recall times when they failed
to demonstrate withitness or "lost" the class by overawelling on a
particular subtask. Less experienced teachers are often so concerned
with the content of a iesson that they fail to attend to student
bzhavior cues. Nevertheless. Kounin's gescription of effective group
and lesson management glves teachers specific suggestions for
anticipating when mispehavior might occur curing lessons, and identifies
steps teachers can take to prevent problems ana maximize student

invoivenent,

Seecific Teacher Behaviors--

In acdition to the group ana jesson nanagement techniques gescribead
aoove. other teacher behaviors can be directed at indivicual students or
arours to re-airect stucents ano orevent minor preblems from escajating.
These teacher behaviors are neither negative nor *heavy"'~-- they are
neutral. non value-lacen wavs of preventing aiscipline probiems. These
behaviors inciuae TEACHER MOVEMENT ana PROXIMITY. INTERFERENCE and
SIGNALING. ana tne use of HUMOR.

1. TEACHER MOVEMENT AND PROXIMITY can be usea very positively to
re-direct student penavior. Stucents who are off-task, gavareaming., or
piaying with personal items at inaocpropriate times usually get pack on-
task when the teacher stanas next to their cesks during tne lesson.
Such teacher behaviors can occur without disrupting the iesson or
dravwing unnecessary attention to the student-- the student has not been
reprimanded or embarrassed, but ®/he has slopped the i1nappropriate
behavior.

The effectiveness of teacher proximity suggests that teachers should
move frequently while teaching, rather than stay in the front ¢f the
room (Fifer, 1986). This movement not only, keeps studsnts engagec and
recuces behavior problems, but it allows the teacher to glance at
Stuagent work and monitor their understanding of what is being taught.
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tuaents who are eastiv qistractea. impulgive, overactive. nr oay
dreamers can oe seated so that the teacher 1S never far awav., If the
rient ciassroom climate ex:s:s (to pe aitscugsea 1n the foiiowing
Section) these chiidren wiii feel supporté” and reinforcea ny such ciose
teacher proximity,

Teacners who are interested i1n evaluating their own movement patterns
can ask a colleague to actually gragram their movemente quring an
instructional period. Such an exercise often tilustrates that teachers
generaily 1nteract with Stuaents seated in the front and aown the center
of the classroom. It is not surprising, therefore. to find that most
s;ggent misbehavior occurs i1n areas farthest from the teacher (Fifer.

1 ). :

2. INTERFERENCE AND SIGNALING refers to direct teacher bshaviors that
communicate "get back on task® to the student In a non-threatening way.
Interference can be asking the day dreaming student to read the next
paragraph: quietly removing the compass from the student poring the hole
{n the desk and pointing to the correct math problem: or actually using
the name of off-task students as part of the lesson (“Let's say Aaron
had si1x appies and gave June three., . .J.- As with teacher proximity.
the behavior has been Corrected, but the lesson has continued ang class
avtention has not shifted to the *provlem.*

Si1e " are nonverbal pehaviors that re-direct students to the tasx at
hand. Simply making eve contact foilowed with a snake of the head can
be a signai for a Student to stop a particuiar behavior. Some teacners
prefer a more systematic signal ing procedure such as writing names on
the poard or using some tvoe of token system. Here 18 an exampla:

Ms. F uses a token system to signal appropriate and inappropriate
pehavior to her ciassroom for learning disabiea stugents. Coior
coded chips are aropved into a large jar throughout the day. Rec
chips i1nagicate lnappropriate benavior of an indiviauaij or group:
green chips signal desired pbehavior. When tallied at the ena of
the cay. if the areen chips outnumper a red ones DY an aareea-on
numoer, the clasg earns a valued activity or privilege.

Token systems have peen criticized by many (e.g., Jones & Jones, 1986),
but they can be very effective. In this case, Ms. F’s plan was ro fage
out the system vhen possibie. While the yse of the tokens often
Intruded on lessons and brought attention to a stucent’s mispehavior,
Hs. F found that the stugents pegan reminding each other of the correct
behavior so the group would not earn a red'chip.

Teachers often find it useful to have a signal to gain whole class
attention in order to ena an activity o’ make an anhouncement about
class pehavior. Such signals can be a bell. dimming the lights, a
clapped sequence that the class joins. a rajged hand, or something more
creative. Whatever signai is used. the class should pe instructed in
what it Is, why it is usea, and their expected response to {t.

24
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Demonstrating and practicing the use of the signal helps ensure that 1t
will get the aesirea response when used.

3. THE USE OF HUMOR can pe a very valuaple management tool for the
teacher. Humor can recuce tension, lighten the classroom climate, and
puilda rapport. Using humor to laugh at your own mistakes aiso models
this 1mportant behavior for students. It 138 crusiai. however. to
distinguish humor from sarcasm. Sarcasm 1S often enjoyed by ail the
atugents except the one it is aimed at. It humiliates and has a
negative impact on ciassroom climate. 1t also models for stuaents a
trait they ieacn very easiiy-- how to *put down" others.

Try to think of a humorous responses to the following situations. Some
could easily lend themselves to a 3arcastic remark so be careful--

# Bernice Is stumbling over her answer to a question due to her
shyness and she 1S in canger of riaicule by other Students,

# Two students are in the back of the room playing tic-tac-toe.

« Jim, a student with CP, just noislly xnockea all his bcoks off his
desk.

A last note about humor-- it can also be used to deal with girect
atugent confrontation. Since it 1S such an unexpected teacher response,
1t may allow the student to "back down® while saving face. The trick,
of course. is having the presence of mind to use a humorous response

instead of an angry ona!
Knowledae of Indivigual Student Behavior Paifierng«-

After cetting to know the students 1n the class as individuals. a
teacher may begin to laentify certain students as easily frustratea.
active and 1mpulsive. angsor prone to mispehavior. The perceptive
teacher Is able to anticipate events or times of the day that may excite
or *set pff" certain stuaents, and may maxe soecific plans that wiil
help control those occurrences. Consiger this exampie:

Charles is in Sth grage and has peen lapeied as having an Attention
Deficit Disorcer. His teacner has noticed that when coming in from
the playgrouna after lunch it is very aifficult to cet Charies to
go to his seat. He wanders arouna the room, talks to or annoys
other students, ana cannot Seem to get organizea for work. The
teacher cecided to have her Students'!ine up outsice the classrocn
coor. There she woulg tell them that they were to enter the
classroom and take a one-page "brain teaser® fcom the monitor. go
quietly to their gesxs, and attempt to soive the puzzle. Charles
was the monitor who handed out the assignment. When that was
completed, the teacher would often ask him to perform simple chores
for her. After a few minutes, Charles’ was usually ready to go to
his seat and contihue with the afternoon‘s work.
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Some chiioren wno are more vuinerapie to frustration Nr DenAvIOr
eroplems nave characteristic ways of actina oefore they “blow up.*
Stuoents mav taoc a pencli or Seem restiess or agitatza. Otnars may hoia
their poaies tn cnaracteristic wavs, otte theic fingers. or hit their
neads with their hanas. These Dehaviors shouia serve as signals to
assist the stuaent or to re-direct him/her to another type of activity.
Kelly 18 an example of such a student.

Keliy 1s 13 and ciassified as moderately mentally handicappea.
Visual-motor tasks are often quite difficult for her. especially
when she is tired. When Kelly becomes frustrated with a task she
will pegin to pull on her hair and mumble, growing more and more
agltated. When this behavior has beer aflowed to escalate, she has
become aggressive-- throwing materials and striking out at others.
Now that her teacher knows Kelly, however. he monitors her for
signs of frustration (especially i1n the afternoon). If he notices
Kelly pulling her hair and becoming agitated, he suggests sne take
a break and has her complete a less demanaing activity., This
anticipation and re-direction of Xelly’s behavior has resuited in
the compiete el:mination of her aggressive behavior.
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POSITIVE INTERACTIONS WITH STUDENTS

The thira key to preventing discipline problems in the classroom 1S
throuch Dositive, encouraaing ihteractions with stuaents. There are
many benefits of positive interactions with stugents-~ they promote the
ceveiooment of a warm and safe ciassroom climate: they mocel gesirabie
oehavior for students: research has linked positive teacher behaviors
with fewer student behavior problems-- and all this makes the act of

teaching more enjoyanile.

Creating a positive, encouraging classroom environment. however, does
not mean that all behaviors are acceptable or that Students are allowea
to indulge their every wish, Positive and oncouraging interactions are
In no way incompatible with a pusinessiike claasrocm with high
expeciations for student behavior and academic achievement. The keys to
estaplishing a supportive ciassroom climate incluge: high levels of
stugent SUCCESS and INVOLVEMENT in classrocm activities, the use of
ENCOURAGENENT insteao of praise. and NO CRITICISH or demeaning of
students when they misnenave or make academic errors.

Stugent Involvement ang Success--

Acacemic and behavicral success i1n the ciassroom and active involvement
in learning have tremenaous effects on stucdent self-esteem. Simply
helping Students avoid fajlure is not enough to enable them to feei good
about themselves-- they must also gain a feeling of accomplishment.

_ Attencing to the teacher behaviors discussed above-- management of
classroom elements ana anticipation and re-direction of Stuaent
behavior-- will go a long way in promoting Student success and

involvement.

Ihs.&&uwmm_msmg_ﬁ#mg--

Most teachers feel that 3tucents need dpraise 1. order to shape their
pehavior and build their configence. Observing wnat happens when Mr. G
praises Ron. however, may provide some interesting insights:

Ron, a 7th grader who selcom finishés any work, was actually
writing the answers to the socjal studies auestions in his
nctepoox. Mr. G is so surprised by this unusual behavior that he
wants %o acknowlecge Ron. °Ron. your answers to the social Studies
questions are really great.® Ron looks at the teacher and sneers.
*How. g0 you know, did you read them?** Ron puts away his work sna
spends the rest of the period with his head down, Sam, who 3its
near Ron follows Mr. G to the front of the room and asks, *How
about my answers, Mr. G? Are they great too?*

Several things happened in this classroom that are common results of

praise. One Student, Ron, may have feit i{ was manipulative and
insincere. This student was not usad to praise and handled it poorily.

27
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Another studeni. Sam. mav have feit Siighted Decause he q13 not get v
Praise¢ ana stopcea wWorkiNg to seek teacher attention. He ;3 not 3secure
enouch to jucge the qualitv of his own wvork ang 1S aepencent on reacner
opinion.

Praise sets the teacher as the standarg by which evervthing s Juggeaq.
It emohasizes the finisned procuct as opoosea to the process used.
Praise can oe discouraqing for those not ceceiving it. ~fFaliure to earn
Draise 1s often interpreted as a criticism. Some stucents are rigiculea
DY others wnen their behavior or work 18 singled ocut for attentjon.

Vnen stugents set exceedingly high standarcs for themsejves and fail to
meet those stangards, even sincere praise can souna like scorn or may
convince the stuagent that the teacher goes not have very good judgment.

An alternative to praige is ENCOURAGEMENT. Encouragement focuses on the
effort the child has put into the work-- it emohasizes the problem-
solving process over the procuct. Ercouracement may factually describe
the students’ work or behavior. allowing the stucents to make their own
Juagment of the quality. Encouragement recognizes the act, not the
actor. Read the following statements and indicate whether they are
praise (P) or encouragement (E):

What a good girl to clean up vour room.

10 Pv——

2. . I’'mso glad that you enjoy learning.
3. ___ Your story is exciting and uses very colorful lanauage.
4. .. I’mproud of vou for iearning your multipliication tabijes.

5. I°m very pleased at vour sehavior on the field trip.

6. You figured that out all by yourself. Aren‘t vou pieaseq?

(Answers: 1-P; 2-E: 3-Z: 4-P: 5-B: 6-E)

Breaking the braise-giving habit ana weaning students off teacher praise
are a1fficult tascs. WwWith effort. however., you can peagin using more
éncouraging statements with your stugents-- You may fina them requiring
less of your attention anag aoproval of their work.

Ay_o_xgin.g_QULi_m.sm__&_Dsm%an.ms._Lﬁngy.agg--

Eventually, every teacher experiences stucents who fail to meet the
class's academic or behavioral standards. Criticizing or demeaning
students for these failures, however, is the surest way to undermine a
positive classroom climate. Behavioral problems that do arise should be
dealt with i1n a swift and leogical manner, making it clear that the
behavior is inappropriate. The student, however, should not feel
personally diminishea or belittied by the tbicher’s actions. Demeaning
teacher behavior invariably leads to lack of student trust and a
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recuction of acagemic risk-taxking. Stuaents wno are unwilling to taxke
acagemie risxs jearn very little.,

SUMMARY
The focus of this paper has Deen on the prevention of pehavior probiems
through classroom management. There are many theori1sts who have written
on effective wavs of deaiing with stucents who present serious behavior
challenges to ecucators. The intent here, however. was to emphasize
what teachers can do to keep many behavior probiems from occurring in

the first piace. The xey elements discussed are presented in outlifie
form.

I. Organization of classroom elements
A. Physical arrangemant of the classroom
B. Consistent scheduling of classroom events
C. Procedures to handie classroom routines
D. Rules for ciassrcom behavior
II. Anticipation and re-direction of Stugent pehavior
A. Lesson planning and delivery
B. Specific teacher behaviors
1. HMovement and proximltj
2. Interference and signaling
3. Use of humor
C. Knowieage of i1ndividual stucent behavior patterns
III. Positive interactions with students
A. Creating involvement and success
B. The uze of encouragement instead of praise

C. Avoiding criticism and gemeaning ‘ianguage
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Journal Announcement: CIJAUG79

The goal of classroom management, 1iks goverrient, {s to
create and maintain an environment which protects and advances
individuals. Creating such a classroom environment {nvolves
trust betwsen teacher and students, a conviction that
misbehavior i{s relative, and student participation in finding
alternatives for disruptive conduct. (Author/SJL)

Descriptors: *Behavior Probloms; Classroom Environment:
*Classroom Techniques; Democratic Values; *Disciptine Policy;
Elementary Secondary Education; Individual Power; *Self

Control; *Student Participation; Student Teacher Relationship

EJ167272 CG512967

Reinstatement as a Mothod to Increaze the Effectiveansss of
Jdiscipline in the School or Home

Karpowitz, Dennis H.

Journal of School Psychology, 5, 3, 230-237 F 1977

Available from: Reprint available (See p. vit): UMI

Language: ENGLISH

Journal Annd.:ncement: CIJE1978

The results of this study suggeast a practical alternative to
fncrease the effectiveness of discipling {in the home and
school. FParents and teacher might well rehaarse (reinstate)
with the child the transgression sequence just prior to the
discipline. (Author)

Descriptors: Behavioral Science Research; *Behavior Change;
*Behavior Patterns; *Baehavior Problems; Classroom Techniqueas;
*Discipline: Punishment; Research Projects; =*Saelf Control;
Varbal Communication

Idsntifiers: *Reinstatement

€D299724 EC211003

Dacreassing Talking-Out and Increasing Acsdemic Behn ‘dor in a
7-Year-0id Child.

Dooley, honna H.; Schoen, Sharon F.

1988

itp.

EDRS Price - MFO1/PCOY Plus Postage.

Language: English

Docurient Yype: RESEARCH REPORT (143)

Geographic Sacurce: U.S.; Pennsylvanis

Jeurnal Announcemsnt: RIEMARBS

Tne study attempted to decrease the talking-out bshavior and
increase  the pra-writing skills of a 7-year-old aeducable
mentally retarded boy f{r _ specizl school for children with
orthopedic handicaps. Differential reinforcement of othear
(DRO) behaviors was used during 30 minutes a day four times a
weak. Appropriate behaviors of the subjects and othaer students
fn the class were reinforced with praise. All inappropriate
behaviors were i{gnored. A program of decreasing sssistance
moving from physical guidance to varbal prompts to no cues was

used to {increass the pre-writing behavior. Each succussful
attempt at any phase of the cuing was praised. The
fntervention resulted in dacreasing talking-out bahavior from
84% to 7% and increasing pre-writing behaviors from 8% to
100%. (DB)

Descriptors: sBehavior Modification; *Bghavior Problems;
Classroom Techniques:; Discipline; *Miid Mental Retardation:
*Multiple Oisabilities; Posfitive Refnforcement; Pr,mary
Education; Time on Task: Writing Instruction

Identifiers: *Differential Reinforcement of Other ‘3ehaviors
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ED293294 EC202493

Setting Limits: Tips for Teachers of Young Children. Project
Enl {ighterment.

Johnston, Lynne; And Others

vake County Publir School System, Raleigh, N.C.

1984

i6p.; For related documents, see EC 202 488-497.

Available from: Project Enlightenment, 501 S. Boylan Ave.,
Raleigh, NC 27603 ($2.00).

EDRS Price - MFO{ Plus Poztage. PC Not Availablo from EDRS.

Language: English

Document Type: TEACHING GUIDE (052)

Geographic Source: U.S.:; North Carolina

Journal Arnouncement: RIESEP8S

Targaet Audience: Teachers; Practitioners

This pamphiet presents a series of tips for teachers tc use
in establishing classroom discipline. The first {1 tips
provide guidance for the teacher {n the use of language <o
maintain discipliine: (1) be specific and clear; (2) bs simple,
brief, and to the point: (3) state diractions positively; (4)
vsa hard-1ine phrases selectively: (5) offer alternatives for
unacceptable behavior; (8) replace threats with clear
expectations and conseguences; (7) eliminate quastions you
really don‘t mean to ask: (B) avoid labeling; (9) avoid
anbivaient words; {10) replace authoritarian words; and (1%}
offer Choices. Additional s'iggestions concerning 1imit setting
and timing are also ofrfered which include establishing
routines, pointing out the sequence of activities, allowing
time for transition from ona activity to anothar, reczognizing
that it can be hard for children to stop an activity, and
preparing children for new situations. (VW)

Dascriptors: +*Behavior Problems; *Classrooms Communication:
*Classroom Techniques; sDiscipline; Elementary Education;
Guidelines; s*Student Behavior; Teachsr Response; sTeacher

Student Relationship

£D0292764 SP029968

Pra-Sarvice Teschars’ Parceptions of Discipiine Probloats and
Methods of Managing Disruptive Studant Behavior.

Page, Fred M., Jr.; And Others

Nov 1987

17p.: Paper presented at the Annual HKeeting of the Mid-South
igggitional Rasearch Association (Mobile, AL, November 11-13,

EDRS Price - MFO1/PCO1 Plus Postage.

Language: English

Documant Type: CONFERENCE PAPER (150); RESEARCH REPORT (143)

Ceographic Source: U.S.; Georgia

Journal Announcement: RIEAUGSS

Two primary objactives ware served {n this study.
Perceptions” were i{dentified for preservice teachers relative
to: (1) the kinds of diascipline problems with which public
schools are confronted; and (2) the frequency utilization of a

1: i%Z‘variety of methods of managing student behavior. A secondary

objective was to identify significant differences 1in

curulative grade potnt average, sex, and stage in preservice
preparation. The first of two dquestionnaires elicited
fnformation on academic preparation, career plans, personal
data, and i{nterest in teaching as weall as parceptions of
discipling problems and methods for managing student behavior.
Respondants ware also aaked to rate 24 discipline problems in
terms of frequency of occurrenca, and the most effective
methods of managing behavior. Among the most frequently
obaerved breaches of decorun in the classroom were excessive
talking, f{nattention, and failure to complete asafignments.
Most frequent methods of classrocom control were verbal
emphasis upon bshavior 1imits, and positive reinforcement of

good behavior. Statistical data obtained from the
quastionnaires are presented in tables. (JD)
Descrip%ors: sBahavior Problems; Clasaroom Environment;

sClasarcom Techniques; *Discipline Problems; Education Majors

Higher Education; +Opinions; Preservice Teacher Education;
¢Student Behavior

Identif {ers: sTeacher Candidates
ED290729 SP029845

Preparing Teachers for Classroom Management Decisions Using
Simulated Open-Ended Video Vignettes.

Smith, Dennie L.; 8enavides, Otto

19 Feb 1988

1ip.; Paper presented at the Annual Meeting of the American
Association of Colleges for Teacher Education (New Orleans,
LA, February 17-20, 1988).

EDRS Price - MFO1/PCO1 Plus Postage.

Language: English

Document Type:
(141)

Geographic Source: U.S.; Tennessee

Journal Asnouncement: RTEJUNBSS

A doscription is given of the Classroom Management Decision
Point Series, a training tool that provides an opportunity for
teachars to practice makinrg decisions concerning incidents in
elementary and secondary classrooms. This tool may be used {n
workshop groups or placed in a media center for students to
complete tho decision making response forms on an individual
basis. Open-endad vignettes are presented {n a simulation
format ending at a decision point requiring the viewer to
determine a course of action that would maintain an effactive
learning environment. Inciuded fIn the description S an
overview of the vignette topics =as well as guide for the
facilitator of a workshop. A decision making model s
outlined, providing a step-by-step guide that may be used to
determine an approprfate strategy for dealing with a
disruptive ciassroom situation. A synthasis of some of the

CONFERENCE PAPER (150); PROJECT DESCRIPTION

more important i{deas and research relative to classroom
management is included. (JD)
Descriptors: sgehrvior Problems; sCiassroom Techniques;

Discipline; *Educational Media; Elementary Secondary Education
i *Simulation: Teacher Effectiveress; *Videotape Recordings:
(cont. next page)
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E0289138 CG020405
Theoretical Orientations of Interventicn Strategies and

Percalved Acceptability.

Hall, Cathy W.: Wahrman, Elizabeth

Mar 1387 .

17p.; Paper presented at the Annual Meeting of the Nationa.
Association of School Psychologists (1Sth, New Oorlaans, LA,
#arch 4-8, 1987).

EDRS Price - MFO1/FCO1 Plus Postage.

Language: English

Document Type: RESEARCH REPORT (143): CONFERENCE PAPER (150)

Geographic Source: U.S.; North Carolina

Journal Announcement: RIEMAYSS

Two research projects were conducted to assess the
relationship between teachers’ views on tha acceptability of
{ntervention strategies for dealing with behavior problems and
their classroom use of such interventions. One study with
student teachers (N=72) investigated acting-out and passive
behavior problems and the acceptability of behavioral,
humanistic, and pragmatic interventions. The second study
conducted with regular education teachers (N=72) included the
acting out behavior problem and the acceptability of the three
interventions. The ratings of the interventions indicated that
both studant teachars and regular education teachars viewed
the humanistic and behavioral approaches as being the most
acceptsble and the pragmatic approach as being the 1east
acceptable. In terms of classroom use, there were significant
positive correlations among acceptability ratings of the three
intervention typas and student teacher self-reported use of
these threa types of intervention. With regular aeducation
teachers, thara was a significant positive correlation between
the ratings of the behavioral intervention and solf-reported
use of bahavioral interventions within the classroom, Neither
the pragmatic nor the humanistic ratings correlated with
self-reported classoom use for the regular education teachars.
(Author/N3)

Oescriptors: *Behavior Problems; =*Classroonm Techniques;
*0Oiscipline; Elementary Secondary Education; *Student Behavior
i Student Teachars: #*Teacher Attitudes: *Teachar Behavior;

Teachersg
ED288875 SP029680
Assertive Discipline and Resaarch.
8arrett, Elden R.
{1985
13p.

EORS Price - MFOi/PCO! Plus Postage.

Language: English

Document YType: PROJECT DESCRIPTION (141)

Gsographic Scurce: U.S.; Texas

Journal Announcement: RIEAPRSS8

Assertive Discipline is an outgrowth of Canter and
Associates’ professional efforts in both working directly with

chiidren with behavior problems and consuliting with teachers
on how to aeal effectively with such children. Assertive
Discipline 1is an 1in-depth approach to classroom and school
discipline. Lee and Marlene Canter first published "Assertive
Oiscipline: A Take Charge Approach for Today’s Educator* in
1976. Over the past decade, Canter and Associates have trained

over 500,000 teachers in this competency-based approach to
classroom management. Onspite Assertive Discipline’s
popularity with teachers and {ts acceptance by school

districts across the nation, there are educators who exprass
concarns and doubts about the approach and its effectiveness.
Some of those educators have asked the following questions:
"Does Assertive O0Oiscipline have a sound research base?* and

*Has Assertive Discipline been researched as to its
effectiveness?* This article is intended to answer those
questions. (Author/JD)

Oescriptors: *Assertiveness; *Behavior Modification;
*Behavior Problems:; *Classroom Techniques; »*Discipline;

Elementary Secondary Education; Positive Reinforcement
Identifiers: *Assertive Discipline

E0285233 EAO15657

Improving EYementary School Students’ Bus Bshavior through a
Driver and Student Training Program,

Richardson, Donald M.

1986

138p.; Ed.D. Practicum Report, Nova University.

EORS Prica - MFO1/PCOS Plus Postage.

Language: English

Oocument Type: RESEARCH REPORT (143): PRACTICUM PAPER (043)

Geographic Source: U.S.: Florida

Journal Announcement: RIEJANSS

Target Audience: Administrators; Researchers; practitioners

This practicum raport analyzes a driver and studsent training
pregram developed at an elementary school to improve students’

bus conduct. Seventy percent of studants regquire
transportation by school bus. Except for chronic bus
misconduct, discipline has not been a school concern. 1t was
hypothaesized that the lack of a comprehensive program
addressing conduct improvement primarily accounted for the
problem. This was supported by studies showing improvement

with classroom student trzining. The practicun’s goals were as
follows: (1) to raduce the number of bus misconduct referralg
from the previous year; (2) to increase bus driver utilization
of effective strategies in behavior managemant and bus patrol:;
and (3) to develop student awareness (in grades 4-6) of the
1ink betwasn bus conduct and safety. The school implemented
training programs for drivers and for students during
classroom sessions with teachers. Results, which were
evaluated by referral records and survays of drivers and
Students, {include the following: (i) bus referrals decreaged,
depending on infraction, by 60 percent to 61 percent--a
substantial improvement in student behavior: (2) the majority
of drivers surveyed correctly identifiad the eftective
(cont. next page)
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strategies discussed 1in training; and (3) 80 percent of
students correctly i{dentified ridership responsibilities.
Teachers, who valued including the training in classrooms,
planned on continuation. Conduct improvement 1s attributed to
participants’ sense of involvemant in the solution process.
The report concludes with recommendations for elementary
schooles and with furthner progran plans. Appsndices provide
survey instruments and an implementaticn calendar. (CuH)

Descriptors: *Behavior Problems; Change Strategies:
Dizcipline; *Driver Education; Elemantary Education;
Participation; Problem Solving; Program Development: Program
Effectivensess; *Safety Education; =*School Buses; School

Surveys; *Student Improvement:; Student Responsibility: Studsnt
School Relationship: Teacher Student Relationship; *Training
Kothods

Identi¥iers: *Bus Drivers

ED281321# EAQ19399
Solving Discipliine
Teachzrs. Second Edition.

Wolfgang, Charles H.; Glickman, Carl D.

1986

33Cp.; Supersedes first edition, ED 216.788.

Report No.: ISBN-0-205-08630-6

Availabie from: Sales, Allyn and Bacon,
Wells Avenue, Newton, MA 02159 (Order
quantity discounts).

Document Not Available from EDRS.

Languaga: English

Document Type: BDDK (010); TEACHING GUIDE (052)

Geographic Source: U.S.; Massachusetts

Journal Announcement: RIESEPB7

Target Audience: Teachers: Practiticners

Teachars need to realize that they are the true
professionals holding the real pouwar for taking discipline

Problems: Strategies for Classroom

Longwood Division, 7
Code H86309; $29.95;

actions in the classroon. This book offers a comprehensive
rasource guide of strategies, procedures, and possible
actions. After an introductory chapter (1), section 1 deals

with teacher beliefs on discipline 1in these chapters: (2)
"Beyond Thaory <to Classroom Practice"; (3) "The Supportive
Model: Gordon’s Teacher Effoctiveness Trainir:*; (4) *"The
Communication Model: Berns and Harris’s ' ransactional
Analysis®; (5) “"The Valuing Model: Raths and Simon’s Values
Clarification®;: (6) "The Social Discipline Mndel of Rudolf
Dreikurs®; (7) “The Reality Model of William Glasser®; (8)
“The Behavior Modification Hodel"; (9) "The Assertiveness
Modal of Lee and Marlena Canter*; (1) "The
Behtviorism/Punishment Model of Engelmann and Dobson"; and
(11) =Strengths and Limitations of Today’s Teacher Student
Interaction Model1s.* Saction 1II iooks beyond models to
professional decivions in thase chapters: (12) *"pecision
Making Based on an Eclectic Approach”; (13) "Dscision Making
Based on the Degree of Seriousness of Student Behaviur®; (14)
"Decicsion Making Based on Student Social Development®; and
{(15) *"pecision Making Based on a Professional Taam Approach. *

A Preventive
Jomorrow." An

these chapters: (16) *Classroom Management:
Process"; and (17) *conclusion: A Better
appendix and index are included. (W3H)

Descriptors: Behaviorism; Behavior Modification; *Behavior
Problens; sClassroom Techniques; Decision Making; *Discipline
Elementary Secondary Education: Problem Children: Psychology:
Social Devetopment:; *Student Behavior: Teacher Effectiveness;
Teacher Role; *Teacher Student Retlationship: Theories;
Tranzactional Analysis

ED275944 CGO19476
Dealing with Abnorsal Behavior in the Classroom. Fastback
245.

Romney, David M.

Phi Delta Kappa Educational Foundation, Bloomington, Ind.

1986

42p.

Report No.: 1SBN-0-87367-245-3

Available from: Phi Delta Kappa Educational Foundation,
Eighth and Union, Box 789, Bloomington, IN 47402 ($0.90: $0.75
to Phi Delta Kappa members: quantiy discounts).

EDRS Price - MFO1/PCO2 Plus Postage.

Language: English

Document Type: GENERAL REPORT (140)

Geographic Source: U.S.: Indiana

Journal Announcement: RIEAPR87

This booklet discusses four of the more common classroom
behavior disorders with which teachers must deal:
hyperactivity, chiidhood depression, extreme shyness, and
aggressive behavior. In the section on hyperactivity, three
characteristics--excessive motor activity, inattentivensss,
and impulsiveness--are 1isted as constituting the
hyperactivity syndrome. The term Attention Dsficit Disorder is
explained. A case study of a hyperactive child is presented,
assessment of hyperactivity is discussed, causes of
hyperactivity are considered, treatment is reviewed, and the
prognosis for hypsractive children is described. The section
on childhood depression presents a case study of a depressed
child and addrosses the 1{ssues of assassment, causes of
childhood depression, and interventiun strategies. cCase
studies, assessrent techniques, causes, and {intervention
strategies are also described for the disorders of extre~a

shyness and aggressive behavior. References are included.
(Author/NB)

Descriptors: *Aggression; sBehavior Probiems; Children;
*Classroom Techniques; *Depressios (Psychology): Discipline;
Elementary Secondary Education: sHyporactivity; Student
Behavior; Teacher Role

Identifiers: *Shyness

Section III, on discipline and classroom management, includes
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ED272700 CE044796

Maneging Disruptive Student Behavicr in Adult Sasic
Education. Cverview. ERIC Digast No. 54.

Harrison, Cheryl

ERIC Clearisighouse on
Education, Columbus, Dhio.

1986

3p.

Sponsoring Agency: Dffice of Educational Research and
Improvement (ED), Washington, DC.

Contract No.: 400-84-0011

EURS Price - MFO1/PCO1 Plus Postage.

Language: English

Documant Type: ERIC PRODUCT (071)

Geographic Source: U.S.:; Dhio

Journal Announcement: RIEJANS7

Target Audience: Practitioners

Disruptive behavior, which can range from tardiness to
violence against classmates or staff members, is a growing
problem {n aduit basic education (ABE). Many feel that this is
bscause ABE programs have begun serving young adults balow the
age of 18 who are quite different from their more mature
classmates both psychologically and emotionally. Five basic
techniques that ABE instructors can use to minimize clzssroom
disruption in a positive mannar are (1) comnunicating that the
teacher 1s aware of everything occurring within the room; (2)
demonstrating smoothness, both within a2 1lesson and in
transitions betwean 1lassons; (3) altering groups frequently
and holding groups accountzbie for their own learning: {(4)
arousing challenges; and (5) providing seat work variety and
chailenge. The instructionally effective program is not onl/
academically successful, but safe as well, and thes kay %o an
instructionally effective school s a conmnitted, active
leader. ABE programs can change in a way that 1linits
disruptive student behavior. The conmitmsnt to change nust be
headed by a strong academic and disciplinary leadar, and staff
cooperation 1is vital, Even if age segregation of students is
not deemsd necessary, educators must still be sensitive to the
different stages of adulthood and must learn how to address
the distinctive concerns of each age group of adult students
served by a particular program. (MN)

Descriptors: #Adult Basic Education:; 3Adult Students: Age
Differences: *Behavior Probiems; *Classroom Techniques;
Developmental Stages; :Discipline; *Student Behavior: Student
Characteristics: Student Needs; Young Adults

Identif iers: *Disruptive Behavior:; ERIC Digests

Acdult, Career, and Vocational

ED271408# SP027080 R

Positive Bshaviour Management. A Manual for Teachers.

Cheesman, Peter L.; Watts, Phil E.

1985

164p.

Report No.: ISBN-0-89357-228-2

Available from: Nichols Publishing Co., 155 W. 72nd Street,
New York, NY 10022 ($14.50).

Docurent Not Available from EDRS.

Language: English

Document Type:
DESCRIPTIDN (141)

Geographic Source: U.S.; New York

dJournal Announcement: RIENDVS6

This book was written with the aim of helping teachers deal
with those behavior problems which are commonly encountered in
the classroom and around the school. Part 1 discusses the
background to behavior problems, psychological approaches to
problen behavior, and factors affecting behavior. The
assessmant of behavior problems is the topic of Part 2.
Suggestions are made on describing behavior, observing and
rmeasuring bshavior, and chc sing ways to modify behavior. In
part 3, intervention strategies are described. The final part
considers practical ways in which pesitive behavior management
may ba put into effect. A step-by-step guide is provided in
the form of an assessment chart or intervention chart to
enable a teacher to design a behavior ranagement program. Each
chapter contains all the practical information necessary for
the completion of a cell in either the assessment chart or the
intervention chart. The appropriate chart 1is given at the
beginning of each chapter and the cell with which it is
concerned is indicated. (uJD)

Descriptors: #*Behavior Change; Behavior Patterns: *Behavior
Problems; *Change Strategies: Classroom Techniques; Elementary

NON-CLASSRDDM  MATERIAL (055); PROJECT

Secondary Education; *Positive Reinforcement; *Student
Behavior
ED251465 SPC25623

Testing the Classroom Troubleshooting Model.

Pajak, Edward F.:; Tiliman, Murray H.

Feb 1984

22p.; Papsr presented at the Eastern Cducational Reasarch
Association (West Palm Beach, FL, February 9-12, 1984).

EDRS Price - MFO{1/PCO1 Plus Postage.
* Language: English

Document Type: RESEARCH REPCRY (443): CONFERENCE PAPER (150)

Geographic Source: U.S.; Georgia

Journal Announcement: RIEAPRSS

A *"troubleshooting® model was designed to aid individual
teachers {in uolving behavioral problems in the classroom. The
model focused on ¢ .udent behavior for problem {dentification;
on teacher behavior for causal analysis; and on teacher
behavior for colution proposals. To examine how readily the
model can be understood, applied, and integrated into
teacherg’ exi;iing ways of identifying and solving classroom
probiems, twe questions were addressed: (1) How readily do
teachers learr. the components of a troubleshsoting model via.a
guided design approach? and (2) Is the iunguage used by the
model consistent with the language used by teachers?
Forty-five teachers, first individually and then in groups.
fdentified problems they perceived in a transcript of a high
school mathematics class. wWhile the group exercise was seen as
an effective tool for having teachers explore the

(cont. next page)
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troubleshooting model, data obtained dealt only with how ED238877# SP023651

teachers modify attention to teacher and student beshavior Any Teacher Can Practical Strategies for Effective Classroom

within the context of a given classroom problem. Appendices Managesant.

include a descriptive summary of participant characteristics, Carson, dJoan C.; Carson, Peter

a2 sample of the exercise used 1in testing the model, and 1984

before-and-after differences in participants’ attitudes toward 222F.

solving classroom problems. (JD)

Oascriptors: *Behavior Problens; Classroom Research;
Classroom Tecihiniques; Discipline; Elementary Seconcary
Edtcation; *Neaeds Assessment; *Problem Solving:; *Student

Behavior; *Teachar Behavior; Teacher Studant Rwslationship.

ED250784 EAD17289
A Blueprint for Classroom Disciplina. Action Kit #3.
Amaricen Education Coalition, Washington, DC.

Oct 1983

87p.

Available frem: Publication Sales, American Education
%oalit;on. 721 Second Streset, N.W., Washington, DC 20002

$5.00).

EDRS Price - MFO1/PCO3 Plus Postage.

Language: English

Document Type: NO¥~CLASSROOM MATERIAL (055)

Geographic Sourca: U.S.: District of Columbia

Journal Announcament: RIEAPR8S

Target Audience: Practitioners; Parents

Discipline i{s ossential  to cuality education. A blueprint
for classroom discipline is presented that is desigred to
restore discipline in the classroom. The plan calls for the
participation and cooperation of parents, teachers,
administrators, the school board, and the students. The plan
i8 based on principles such as: (i) schooi! administrators must
take appropriate disciplinary action, including suspension or
expuision of disruptive students, so that other students will
not be deprived of a quality education; and (2) parents are
primarily responsible for instilling discipline in their
children and should cooperate with school administrators and
teachers in maintaining firm discipline. A quaestion and answer

format 1{s used to explain the background for increased
problems in school difcipline and the aztions that should be
taken to improve the school environment. Suggested

disciplinary actions differ for the elementary and high school
levels. Over half of the publication nonsists of attachments,
including articles from two magazines and one newspaper about
discipline problems; a model for state legislation on school
discipline policy; and a handbook, "Student Rights &
Responsibilities with Staff Implementation Guidelines,* from
Montgomery County Public Schools, Rockville, Maryland. (MLF)

Descriptors: *Behavior Problems; *Behavior Standards;
=Classroom Techniques; Corporal Punishment; #*Disciplire;
*Discipline Polficy; Due Process; Educational Environment:

Educational Policy; Elementary Secondary Education: Ome Parent
Family; Parent School Relationship; *Student 8ehavior: Student
Rasponsibility; Student Rights; Suspension

Report No.: ISBN-0-398-04867-3

Available from: Charles C.
Springfield, IL 62717 ($19.50).

Document Not Available from EDRS.

Language: English

Document Type: NON-CLASSROOM MATESIAL (055): POSITION PAPER
(120); BOOK (010)

Geographic Source: U.S.; Illinois

Journal Announcement: RIEMAY84

Target Audience: Teachers

Utilizing a behavioral approach to classroom management,
this bonk provides effective methods for preventing and
remediating student misbehaviors. These tested and proven
management strategies are highlighted with actual case studies
of behavior problems 1involving average and exceptional
students from elementary and secondary settings. Teacher,
administrator, and parent behaviors; management of various
school environmantal factors; problems assocciated with
over-reliance on punisiment; and related 1sgal, ethical, and
humanitarian considerations are detailed. Sections are
incliuded on heconing an effective classroom manager,
preventing behavior problems, and applying behavior management
strategies to manage classroom behavior. (JuD)

Daescriptors: Administrator Role; *Behavior Problems;
Classroom Environment; =*Classroom Techniques; =*Discipline:
Elementary Secondary Education; Legal Responsibility;: Negative
Reinforcement; Positive Reinforcement; Student Behavior;
Student Motivation; *Teacher Behavior; *Teacher Effectiveness

Thomas, 2602 S. First Street,

ED227300 CEO035333
Controlling Instructionsl Settings. Instructor Training
Module #8.

Rice, Eric; Hughes, James H.

Conserva, Inc., Raleigh, N.C.

1982

27p.; For related documents, see CE 035 315-335.

Sponsoring Agency: Office of Vocational and Adult Education
(ED), washington, DC.

Contract No.: 300-80-0937

EDRS Price - MFO1/PCO2 Plus Postage.

Language: English

Document Type: TEACHING GUIDE (052)

Geographic Source: U.S.; North Carolina

Journal Announcement: RIEAUGS83

Target Audience: Practitioners

Part of a sertes of instructor training.modules on relsated
subjects instruction for apprentices, this booklet deals with
controlling instructional settings. The first chapter consists

(cont. next page)
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rules for behavior, maintaining control in an atmosphere that
is conducive to learning, and handling disruptive behavior and
conflict actively and appropriately. Each chapter contains an
introduction and objectives, a discussion of when and why to
use the particular skili under discussion, guidelinas for
using the s8kill, an exampla, additional information, and
self-test exercises. Appended to the booklet are answers to
s2if-tost exercises, a posttest, and answers to the posttest.
(MN)

Descriptors: *Apprenticeships; *Behavior Problems: Behavior
Standards; =Classroom Techniques; =*Discipline; *Disgcipline
Problems; Inservice Teacher Education; Postsecondary Education
: Student Teacher Relationship

ED225967 SP021730

A Cognitive Ethnography and Quantification of a First Grade
Teacher’s Salections of Strategies to Mansge Students.

Pittman, Sherry IX.

Jan 1983

39p.; Paper present&d at the Annual Meeting of the Southwest
Educational Rasearch Association (Houston, TX, January 27-29,
1283).

EDRS Price - MF01/PCO2 Plus Postage.

tanguage: English

Document Type: CDNFERENCE PAPER (150); RESEARCH REPDRT (143)

Geographic Source: U.S.: Texas

Journal Announcement: RIEJUNS3

Rasults of an ethnographic study indicate that one
elaemantary school teacher’s management plan reflects
intaraction betwean teaching goals, strategies which are
hierarchically arranged, and the selection criteria she
considers relevant. Saelection criteria include teacher beliefs
about the student’s personality, the student’s level of
required supervision, the relative intentiality and
disruptiveness of the student’s behavior, if the student’s
behavior 1is i{solated or repeated, and if the student’s
behavior is improving. Dnce all the possibilities ¢or action
ara considered, a repertoire of management strategies is
produced reflecting the teacher’s goals and beliefs. A
technique for testing the data indicates an accuracy rate of
92 percent for predicting the teacher’s salections of
managemant strategies during another school year. Results
suggest that, if a teacher has a plan in mind, it {3 possible
to select management strategies during interactive teaching
with student outcomas in mind. (Author/JD)

.Descriptors: sBohavior Problems; Classroom Comminication;
*Classroom Technigues; *Cognitive Processes: Decision Making;
*Discipline; Elementary Education: Elementary School Teachers
Ethnography; Grade {: Planning: Student Behavior: Student
Characteristics: Student Teackar Relationship; ¢Teacher
Attitudes: *Teachar Response

”ﬁR]NTS User: 009004 PAGE: 25
. praLoe . Jtem 238 of EO
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of an outline of the scope and content of the instructor ED224780 SP021505
training modules as wall as a self-assessment pretest. Covered Behavior Management. A Competency-Based MNanual for
in the module are establishing and explaining expectations and In-Service Training. In~Service Teacher Training for

Mainstreaming Series.

Fagen, Stanley A.; Hill, Jeffaery M.

1977

299p.

Sponsoring Agency:
D.C.

Available from: Psychoeducational Resources, Inc., P. D. Box
306, Burtonsville, MD 20866 ($18.00).

Document Not Available from EDRS.

Language: English

Documant Type: NON-CLASSRDOM MATERIAL (055); BoOK (01C)

Geographic Source: U.S.; Maryland

Journal Announcement: RIEMAYS83

Target Audience: Practitioners

This manual {8 designed to train teachers to prevent and
cope with disruptive student behavior. The focus is on dealing
with mainstreamed students with special emotional needs. The
manuzl’s six modules can be used by instructors with a general
competence 1in special education. The first modul®s explores
behavior values, s%andards and 1limits. Module 2 introduces
three educational approachas I problem  behavior:
understanding the organic causes of learning problems,
realizing the influences of feel ing and attitudes on iearning
problems, and behavior modification. The third module focuses
on spacific strategies which may be used to reinforce
established behavior standards and 1imits. Module 4 {ntroduces
methods for teaching children how to cope with frustration and
conflict. In the fifth module, methods for early intervention
in disruptive student behavior are presented. The sixth module
offers guidaelines for teachers 1in crisis {ntervantion,
focusing on specific incidents as starting points for helping
students to see and resolve personal problems. Interviewing
and counseling techniques are demonstrated. Each module
contains an ovarview of the module topic: objectives to be
mastered; an instructional unit guide to be used by the
instructor as a lesson plen; and 1lists of instructional
materfals, tasks which must be completed to show mastery of
the module objectives. and supplemental readings. (uD)

Descriptors: »Behavior Modification; #*Bahavior problems;
*Clagsroom Techniques; Counseling Techniques; Crisis
Intervention; +Discipline; Elementary Secondary Education;
Inservice Teachar Education; Mainstreaming: *Social
Reinforcement; Student Behavior; Student Needs: Student
Teacher Relationship: Teacher Attitudes; *Teacher Response

offfce of Education (DHEW), Washington,

ED2 19468 ubD022449
Bridging the Culture Gap in Inner-City Schools: A Summary
and Critique of the Approach of Harbert Foster in "Ribbin’,
Jivin’ and Playin’ the Dolsns."
Wilbanks, William
i Jun 1982
(cont. next paga)
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14p.; in: Wcods, Sandra, Ed.: Samuda, Ronald, Ed.
Pergpectives in Immigrant and Minority Education. Washington,
D.C., University Press of America, 1982. Paper presented at

Perspectives on Urban Education:
(Nortb Miami. FL, June 1, 19B2).

EDRS Price - MFO1/PCO{ Plus Pzscage.

Language: English

Ducumsnt Type: POSITION PAPER (120); GENERAL REPORT (i40);
CONFERENCE PAPER (150)

Geographic Source: U.S.; Florida

Journal Announcement: RIEDEC82

In this paper, William ¥ilbanks discussss Herbert Fos .er 3
*Ribbin’, dJivin’, and Playin’ the Dozens,* a book ol' the
relationship betv2en inner city youth and their teachers. The
book’s title derives from three types of games often playei in
tha classroom: ribbing, a verbal game of taunting other
students or the teacher: jiving, which involves manipulat.ve
techniques to protect oneself from trouble; and playing the
dozens, in which contestants {insult one another until ona
gives up or resorts to violence. According to Wilbanks,
roster‘s thesfa is that In innar-city schools there is a
culture gap between largely black, lower class youth and their
largely white, middle-class teachers. Students, behaving
according to the rules of their streetcorner subculture,

An Invitaticnal Symposium

constantly play games to test teachers who misinterpret the
ganes as forms of disruptive behavior. Hence, Foster
maintains, educational failure is largsly due to teachers’
inabil1 ity to understand the stydants’ subculture. Wilbanks

criticizes Foster as baing rather too critical of the teacher,
and as having negtected the students’ role in undsrstanding
the teachars’ porspectives. Moreover, Wilbanks notes that
saveral of Foster’s stataments are insufficiently explained.
Nevertheless, Wilbanks finds Foster’s points valusble in
urderstanding not only inner-city students but alsc criminals
an® prisoners who play similar games. (Author/MJL)

Descriptors: =*Behavior Problems: #*Black Youth; *Cultural
pDifferences; Discipline; Elemaritary Secondary tducetion:
Fenzles; *Ganes; Inner City; Males; Prisoners; Socfal
Influences; *Student Teacher Relationship; *Subcultures:;
Teacher Attitudes; Whites .

Identifiers: sFostar (Herbert)

ED213944 CE031690
Mainteining Eftective Classroom Control 1in Vocational
Education.

Bowen, Blannie E., &d.; McCracken, J. David

Mississippi Research and Curriculum Unit for Vocational and
Technical Education, State College.; Mississippi State Univ.,
Mississippi State. Dept. of Agricultural and Extension
Educat ion. '

Jun 19814

64p.; fFor related documents sse CE 031 €87-689.

Sponsorirg Agency: Mississippi State Dept. of Education,
Jackson. Div. of Vorational and Technical Education.

Contract No.: MSU-E-81-0%

tanguage: English

Document Type: NON-CLASSROOM MATERIAL (055)

Geogrephic Source: U.S.; Mississippt

Journal Announcement: RIEAUG82

Government: State

Target Audience: Practitioners

This handbook i{s designed to assiat vocational teachers in
matntaining effective classroom and laburatory control.
Following an introduction to the topic, the importance of
effective control and teacher attitude are overviewed. The
third #section offers definitions of discipline and "in joco
parentis®, a nerspective on discipline, and reasons for
disruptive behavior. Section 4 first discusses 31 strategres
for managing the classroom and laboratory. Facility
organization, beginning the year, and problem awareness are
briefly addressed. Discussicn follows of corrective techniques
for use in dealing with misbehavior, including leave it alone,
end the action, attend more fully, spell out directions, track
the student’s progress, withhold reinforcement, use suspense,
use individual conferences, and use volume. Corporal
punishmaent is addressad, and techniquas to avoid are
described. A table >f 20 coi.aon discipline situations with
three possible solutions each {s provided. The final section
of the handbook summarizes seven theories of classroom
discipline. Each onea is described and key {deas and
suggestions for implementation are presented. The theories are
manag ing the groug; classroom awareness, student
accountatiility, and group management; shaping desired
behavior; addressing the situation with sane messages; good
pehavior comes from good choices; confronting mistaken goals;
and assertively taking charge. References are &ppended. (YLB)

Dascriptors: *Behavior Problems: =*Classroom Techniques:
Corporal Punishment; *Discipline; *Discipline Problems:
Secondary Education; Teacher Attitudes: Theories: *Vocational
Education

ED208996 PS0O12516

Oklahoma Child Development Associate Curricuium: Behavior
and Guidance. Revised Edition.

Loveless, Susan Catlett; And Others

Oklahoma Chiild Daevelopment Associate Policy Advisory
Council, Midwest City.; Oscar Rose Junior Coll., Midwest City,
Okla.

Jan 1981

93p.:; For rolated dccuments, see PS 012 5i3-524.

Sponsoring Agency: Office of Child OJevelopment
Washington, D.C.

Grant No.: OCD-6-C-15

EDRS Price - MFO1/PCO4 Plus Postage.

Language: English

Document Type: NON-CLASSROOM MATERIAL (055)

Geographic Source: U.S.; Oklahoma

Journal Announcement: RIEMARS82

Target Audience: Practitioners
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Guidance techniques for use with children are discussed in
this set of training materials, part of an overall curriculum
for Child Development Associate trainees. Topics presented
include the following: (1) principles of human behavior
accerding to such theories as psychoanalysis, humanistic
psychology, ano social learning theory; (2) common behavior
problemr iii children, with a focus on types and severity of
problems; (3) guidance in the child’s early years, formulated
around the principlex of affection, respact, help, and
approval; (4) direct and indirsct guidance techniques: (5) the
importzicy  of self-understanding on the part of teachars; and
(6) reaitons for fajlure of guidance techniques when
environmental and/or personal faciors are mismanaged. The
objective4 of this curriculum guide are to enable trainses to
distinguish between accidents and misbehavior among
prescnooilers, to salect guidance techniques appropriate fo:
the inaividual child, to identify problems requiring
professional help, and to use a variety of positive guidance
and discipline techniques. (Author/DB)

Dascriptors:; Behavior; Behavior Modification; ¢Behavior
Problsms; <Child Caregivers; Classroom Techniques: +*Competency
Based Teacher Education; Discipline; Early Childhood Education
;i Individual Differences; Postsecondary Education; *PFreschool
Teacherg; eStudent Behavior; Studont Teacher Relaticnship;
*Teacher Guidance

Identifiers: «CDA; Child Developmsnt Asscciate

ED2060G2¥¢ EA013785
Everybody’s Businass, A Book About School Disoipline,
First, Joan McCarty, Ed.; Mizell, M. Hayes, Ed.

American Friends Service Committee, Colurbia, S.C.
Southeastern Public Education Program.

1980 .

227p.

Available from: Southeastern Pubiic Education Frogram, 1338
Main St., Suite 501, Columbia, SC 29201 ($7.50).
Document Not Available from EDRS.

Language: English
Documant Typea:
POSITION PAPER (120)

Geographic Source: U.S.: South Carolina

Journal Annouricemant: RIEJANS2

Intanded for those who want to reduce disruptive bghavior in
elementary and socondary schools, this book argues that
children nust be held responsible for thair actions and
prefers self-discipline to imposed discipline that evaporates
when authority is absent. Schools nead to take greater
initiative in teaching students responsibility and giving them
opportunities to exercise it. Parents, teachers, principals,
students, school board members, and others concernad all have
a role in teaching as well as modelling responsible behavior.
To guide these jroups in their endeavors to improva student
discipiine, the nok provides a discussion of the causes,
expectaticns, a Zhoices 1involved in discipline problens;
reviews case s\ es of nontraditional .approaches that have
succeeded, at 1least in part. 1in secondary and elementary

BOOK (010); ©RDJECT DESCRIPTIDN (141);

schools; and offers strategies for change and data collection
techniques for 1local districts to use. A chronicle of the
expariences of Richland School District #f, Columbia (South

Carolina). in assessing the state of discipliine in its schools
serves as an example for a discipline improvement program and
includes recommendations and instruments used for observation
and analysis. The Discipline Policies Needs Assessment
Instrument, The Discipline Context Inventory, and an annotated
resource 1ist offer furthar alternatives to readers. (WD)
Descriptors: *Bchavior Problems; cCase Studies; <Classroom
Techniques; Data Analysis; Data Collection; #*Discipline;
*Discipline Policy; Elementary Secondary Education; Measures
(Individuals); Nontraditional Education; Self Controi
Identifiers: <«Richland School District § sC

ED205439 SDO13513

Discipline: The Problem of Violence {n School and Society.

Jalinek, James John

io81

i2p.

Available from: College of Education, Arizona State
University, Tempe, AZ 85287 ($5.00 papar copy. $10.00 cassette
recording, 25% discount for 10 or more).

EDRS Price - NFO1/PCO{ Plus Postaga.

L.anguage: English

Document Type: PDSITIGN £APER (120)

Geographic Source: U.S.; Arizona

Journal Announcement: RIEDECS$

Target Audience: Praxtitioners

This monograph focuses on various approaches toward
disciplining antisocial behavior. The author gives e ’dence to
the failure of the widely used stimulus-respc approach
(i.e., punishing people when they are bad and rews. -1
when they are good), and suggests how a naw spproach
more successful in solving problens of crime ancd
This new disciplinary approach is based on behav.
perception paychology. The basic premise of this psyc
that peuvple are internally motivated: that s, ¢ '
reorganize and redirect their behavior according Ll (™
and individual perceptions of reality. These percep. . and,
consequently, behaviors based on the parceptions, are
constantly changing as people try to make them coincide with
the image of the vorld they carry in their minds. Several
examples ara preserted of case studies in which discipline
based on behavior cratrol perception psychology was used to
solve altercations (a the classroom. In one case, a teacher
chatted «ith an unruly student outside of class regarding hs
disressuctful cidssroom behavior. She did not confront him in
the ciass because she felt that his zntisocial behavior was
really intended as a means of gaining stature among his peers
and would very likely increase if she publicly humiliated him.
The conclusion {8 that discipline based on behavior control
perception psychology can help individuals stop dissipating
enargy any retain more of the strength they need to

(cont. next page)
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compromise, negotiate, and confirm their own and others’
needs. A major 1implication of this psychology {s that
individuals do not behave in an antisocial manner (and
consequantly, do not require discipline) when thay feel that
their needs are being mat. (DB)
Cescriptors: *Antisocial Behavior; Behavioral Science
Research; *Behavior Probloms: Case Studies; Classroom
Techniques; Crime; *Disciplina; Educational Environment:
Educational Psychology; Elementary Secondary Education;
*Intervaention; Perception; Punishment: *Violence

ED202812 SPO17808

¥odels to Prevent and Deal with Disruptive Bshavier(s) in
the Classroom: A Review cf the Litarature.

Basualdo, Suzanne H.; Basualdo, Eugenio A.

{1980

76p.

EDRS Price - MFO1/PCO4 Plus Postage.

Languaga: English

Document Type: REVIEW LITERATURE (070)

Geographic Source: U.S.; New York

Journal Announcement: RIEOCTS81

Target Audienca: Practitioners

This paper rcports on approaches shown to be successful in
preventing and dealing with disruptive bshavior in the
classroom. The studies on praventing classroom disruptions
state <hat the best prevention is effective instruction,
achieved through 1lending increased importance to teacher
preparatfion programs that aemphasize teaching content,
curriculum development, and evatuation of instruction., The
models concerned with managing clasarom disciplinary problems
are more numerous, and csn b2 grouped into five categories:
(1) teacher-cantered; (2) analytic; (3) behavioristic; (4)
student-centerad; and (5) studsnt-teacher interaction. Each
method 18 described, and its variations are delineated. It is
suggested that teachers and prospuctive teachara must conduct
a self-analysis to datermine the approach best suited to their
personality. A teacher preparation program +that providas
future teachers with a variety of techniques for dealing with
classroom behavior problemS fias tha greatest potential for
producing teachers who can succassfully nanage the classroom
?pé;ronment and help those studsnts with behavior problems.

Descriptors: *Bahavior Problems; Classroom Environment;
*Classroom Techniques; *Discipline; Elgmeniary Secondary
Education; Student Teacher Relationship; Teacher Bahavior:
Teachar Education; Teacher Effectiveness: *Teaching Skills

ED198643 EA013252

What Price Discipline? A Veteran Teachar’s View. 0SSC
Bulletin vol. 24, No. 4.

Lundborg, R. Donald

Oregon School Study Council, Eugane.

Dec 1980 ’

23p.

Avaiiable from: Oregon School Study ~suncil, College of
Education, University of Oregon, Euge , OR 97403 ($4.00:
$3.00 if prepaid; 10% discount for {0 or more copies).

EDRS Pr'ce - MFO1/PCO1 Plus Postage.

Languagea: English
( Document Type: PDSITION PAPER (120): CLASSROOM MATERIAL

050)

Geographic Source: U.S.; Oregon

Journal Anncuncement: RIEJUL81Y

Target Audience: Practitioners

Teachers can improve classrocm discipline in a number of
ways. An objective grading system that is based on academic
performanca alone will assure students that they are being
fairly graded, whether or not thay are liked by the tezcher.
Discipline and self respect are related and hinge upon the
perception 1in students that they are learning something. This
is accomplished by (1) providing students with a clear idea of
what is expected of them: (2) using a variety of approachss;
(3) actively engaging students in learning activities; (4)
monitoring students’ progress with tests; and (5) providing
review. Smooth classroom routines will reduce friction between
the teacher and students. Student classroom monftors may
handle a varfetry of tasks. Disorderly conduct should be
referred to tha principal. A consistent system of handling
minor disruptions that allows for some leeway iz effective in
reductng their frequency of occurrence. A teacher should
exhibit a friendly, respectful attitude towards all students,
resulting {n the prevention of many potential disciplinary
problems. (JEH}

Descr iptors: *Behavior Problems: Classroom Techniques;
*Discipline Problems; Educational! Games; Elementary Secondary
Education; =*Grading; #*Student Teacher Relationship; *Teacher
Attitudes; Teacher Effectiveness; Teaching Methods

Identifiers: *Disruption

ED198206 UDO21162

Student Discipiine: preblew: and Solutions. AASA Critical
Issues Report.

Brodinsky, Ben

Amerfcan Assocfation of School Adminis*rators, Arlington,
Va.

1980

8ip.; Not available in paper copy due to institution’s
rastriction.

Avaitable from: Amer fcan Association of School
Administrators, {801 N. Moore Street, Arlington, VA 22209
($10.95 for single copy; multiple copies $9.95, Stock No.
021-00334).

EDRS Price - MFO1 Plus Postage. PC Not Available from EDRS.

Language: English

Document Type:
DESCRIPTION (141)

Geographic Source: U.S.; Virginia

Journal Announcemant: RIEJUNS1
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Target Audience: Practitionars

This report summarizes the findings of a survey dasigned to
idantify strategies that have been found to be successful for
dealing with school disciplinary prcblems. Data were collected
through questionnaires responded to by more than 2,000 school
administrators, with supplementary data provided by interviews
vith {00 administrators and information from state education
departments and public agencies. The report begins with an
overview of survey results, including brief case studies of
two urban school districts that have developad successful
programs for improving studant conduct. The second chapter is
an alphabetizusd. Yisting of practices used in various school
systems for managing student behavior. The following chapters
discusz specific issues, and ideas for resolving them. The
topics addressed are: (1) school board policies, (2) student
conduct codes, (3) student hanctooks, (4) students, (5) parent
involvement, (6) classroom teachers, (7) inservice educaticn,
(8) curriculum improvesment, (9) vandalism and violerca, (10)
smoking, (11) in-school suspensicn, (12) corpcral purZzhment,
and (13) suspension and expulsion. (MX)

Descriptors: Adainistrator Guidas: *3gshavior Change:
*Behavior Problems; Behavior Standards; Classrocm Techniques;
Discipline; *Discipline Policy; *Discipiine Problenms;
Elshentary Secondary Education: Program Descriptions; Scheol
Policy; sStudent Improvamsnt

ED197807 RCO12500

Resolving Discipline Probiems for Indian Studentzs: A
Preventative Approsch. .,

Lockert, Barbetta L.

ERIC Clearinghous® on Rural Education and Small Schools, Las
Cruces, N. Max.

Feb 12814

50p.

Spongoring Agency: Natfonal 1Inst. of Education (ED),
Haghington, D.C.

Contract No.: 400-78-0023

Available from: ERIC Clearinghouse on Rural Education and
Small Schools, Box 3AP, NMSU, Las Cruces, N¥ 88003 ($8.90).

EDRS Price - MFO{/PCO2 Plus Postage.

Language: English

Do§uncnt Type: ERIC PRODUCT (071); NON-CLASSROOM MATERIAL
(035

Goographic Source: U.S.; Naw Maxico

Journal Announcemant: RIEJUNB1

Target Audience: Practf{tioners

According to non-Indian educators, American Indian chfldren
in public schools often pose discipline problems that cannot
be handled with traditional non-Indian methods such as
spanking, scolding, vyelling, or isolstion. The elements of
Indien discipline (shaming, ridicule, threats of punishment by
supernatural figures, storytelling, comaunity pressure) are
usually absent in the non-Indisn classroom. Gther cultural
differences that may cause educational problemz are the Indian
emphasis on the group, concepts of time and perzonsl freadom,
and attitudes towards family and age. Becausa Indian and

non-Indian frames of reference, life experisnces, and value
systems differ vastly, the Indian child may react to 2
non-Indian school setting with seeningly negative behaviors
3uch as silence, tiredness, high 1levels of activity,
irritability, and inattentiveness. Educators rust real ize that
such behaviors indicate that the child’s needs are mot being
met. Educators must become more knowledgeable and accepting of
Indian cultures; community members must provide tha children
with traditional guidance ana become actively involved in
education; parents mnust supply solid values and be’.avior
guidelines; and children must be responsible for themselvss.
Together, educators, families, cornunity and tribal mea%ers,
and the children themseives share the rasponsibility for
lessening nagative classroom bshavior. (S8)

Descriptors: Acdministrator Role: Americean Indian Culture;
*American fIndian Education; American Indians: Behavior Change
sBehavior Problens; Classroon Techniques; Conrunity
Involvement; *Counselor Role; sCultural Differences;
*Discipline; Parent Participation; Parent Role: *Pravent ion;
Student Attitudes; Student Bshzvior: Stugent Responsibility;
Teacher Role: Tribes

Identifiers: Pueblo (People)

ED196886 SPO17315

Teschers’ General Strategies for Dealing with Problem
Students. Rezsarch Series No. 87.

Rohrkemsper, Mary H.: Brophy, Jere E.

Michigan State Univ., East Lensing. Inst. for Research on
Teaching.

Sep 1880

34p.; Peper presentad at the annual Heeting of tho Anmerican
Educational Rescarch 2ecociation (Boston, MA, April, 1880).
For related documents. ses SP 017 3i3-344.

Sponsoring Agsncy: MNational Inst. of Education {DHEW),
Washington, D.C.

Contract No.: 400-76-0073

Availsble from: Inatitute for Research on Teaching, College
of Education, MHichigan State University, 252 Erickson Hall,
East Lansing, MI 48824 ($2.50)

EDRS Price - MFO1/PCO2 Plus Po- tage.

Language: English

Document Type: CONFERENCE PAPER (150); RESEARCH REPDRT ( 143)

Geographic Source: U.S.; Michigan

Journal! Announcemsent: RIEMAY81

Target Audience: Practitionsrs

Elenantary teachers’ rasponses to vignettes depicting twelve
types of student problem behavior (instructional concerns:
failure syndronma, perfectinonist, underachiever, and 1low
achiever: aggression problems: hostile aggressive, passive
aggressive, and defiant; activity issuas: short attention
span, hyperactive, and inmature; and pear relation
difficulties: shy/withdrawn and rejected by pesrs} were
analyzed for points of agreement across the twelve types of
probiem behavior concerning problem-s30lving strategies that
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invelved rewards, punishments, suppor*ive behaviors, and
threatening/pressuring behaviors. Subanalyses were conducted
to 1identify distinctions between teachers who differed by
school location, grade level, teacher role perception
(primarily instructor vs. primarily socializer), and
management expertise (outstanding vs. average). In general,
teachers’ responses to the vignettes involved more punishment
than reward, aznd supportive behavior more than threatening or
pressuring behavior. (Authors)

Descriptors: Academic Failure; Aggression: Attention Span;
Behavior Modification; sBehavior Problems; *Classroonm
Techniques; =»Discipline; Elementary Education; Low Achievement
: Maturity (Individuals); Peer Relationship; *Problem Solving
Student B8ehavior; Studant Characteristics; »*Teacher Sehavior;
Teacher Effectiveness;: *Teacher Response

ED 165396 EC113320

Procedures for Teachers of tha Severely Handicapped to
Follow In Controlling Sericus Behavior Problems Within th2
Cilassroom. Change Episode Two.

Johnson, James R.

La varne Coll., Calit.

{1977

78p.; The document was preparad in cdnjuntion with the La
varhe Coliega Doctoral Program in School Hanagement

EDRS Price - MFO1/PC0O4 Plus Postags.

Language: English

Document Type: RESEARCH REPDRT f 143)

Gsographic Source: U.S.: California

Journal Announcerment: RIEJUN7S

The report documents a problem solving approach to the
adoption' of proceduras for dealing with serious behavior
probiems  of severely emotionally disturbed and autistic
studsnts in California public schools. Summarized zre a review
of tha literature, an analysis of general techniques of
student control, and a 1ist of acdvantages and disadvantages of
such behavior control strategies as physical intervention,

timgout, and corporal punishment. The end product of the
project is explained to be an approved policy l1ist of eight
types of behavior control for use by classroom teachers.
Spacific procedures are described, (including parent

involvement), and maximum duration information {s listed. (CL)

Descriptors: *Autisn; *Behavior Problems; *Classroon
Techniques; *Discipline; Elementary Secondary Education;
Emotional Disturbances; Intervcation:; Dperant Conditioning:
Parent Role; *Policy Formation; Reinforcement; Seovere
Disabilities
ED156602 SDO11011

Improve Communication to Improve Sehavior.

Blume, Robert A.; Blume, Delorys E.

29 Apr 1978

15p.; aper presented at National Conference on Humanistic

Q
’ ERJICeaucation (carroiiton, Georgta. Apri1 29, 1978)
EDRS Price - MFO1/PCO1 Plus Postage.

Language: ENGLISH

Document Type: CDNFERENCE PAPER (150)

Journai Announcement: RIENOV78

Tha problem of children’s misbehavior in school is an urgent
concern. Although misbehavior is not unique to the school, the
whole of society suffers from violence. It is important to
recall that those committing crimes today were yeaterday’s
students. There are two modes for discipline in the echools.
The *“established® mode aims for teacher control of children’s
behavior. This mode assumes that students cannot be trusted to
pursue their own learning. In contrast, the "emergent®” mode
aims to halp children assume responsi{dbility for their behavior
and to encourage them to think about the effects of their
actions upon othars. The underlying philosophy of the emergent

mode s that huwan beings bhave a natural potential for
learning. The emergent mode .f discipline builds upon the
ideas of @Ginott, Glasser, and Gordon which Stress the

importance of good student-teacher communjcations for
preventing problems, and teaching that irresponsiblie behavior
is not acceptable. Gordon’s "Teacher Effectiveness Training®
is a good x3thod for opening up student-teacher communication
and for helping children accept personal responsibility for
their actions. It 1is important for the schools to implement
the energent moda which requires children to take
responsibility for their behavior so that they may become
responsible citizens in & democratic society. (Author/BC)}

Descriptors: Behavior Change:; *Behavior Problems;
Conmunication Skills; *Discipline; *Discipline Policy;
Discipline Problems; Educational Phiiosophy;: Elementary
Secondary Eckication: Humanistic Education; *Individual
Development; Models; Punishment;: Self Control; =*Student
Responsibility; *Student Teacher Relationship; Teacher
Effectivenass
ED 1563144 PS009919

The Last Straw: A Handbook of Solutions te School Behavior
Problems.

Volkmann, Christina S.

1978

105p.

Available from: R & E Research Associates, Inc., 936
Industrial Avenue, Palo Alto, California 94303 (Paper., $6.00)

Document Not Available from EDRS.

Language: ENGLISH

Document Type: CLASSRDOM MATERIAL (050)

Journal Announcement: RIENDV78

This informally written handbook fcr elementary school
teachers describes typical classroom behavioral problems and
proposes wa2ys of dealing with them. The "problem®" student is
identified as one who requires the teuscher’s personal energy
or reactions, drawing attention away from the remainder of the
class and creating added burdens for the teachar. Nineteen
specific categories of problem students are described,
including the bully, the quiet one, the superior snoh, and the

(cont. next page)
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sneak. For each category, possible solutions to the behavior
problem are described. Ponalties that students may be
subjected tc 1in case the solutions prove inadequate are also
suggested, In addition to this, general suggeations pertaining
to ways of building & classroom behavioral foundation are
discussed. These include cafly, informal conversation sessions
which allow for free discourse between teacher and students.
parental involvement, and careful attention to the physical
arrangemant of the classrcom. (CM)

Zaegcriptors: *Bahavior Problems; Classrocom Design:
*Classroom Techniques; Discipline Policy: Discipline Problems
*Elamentary School Students: Elementary School Teachers:

Parent Teacher Cooparation, *Problem Sotving; Resource

Materials; sStudent Behavior; Student Teachsr Relationship;
Teacher Responsibil{ty; *Teacher Role
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EJU326 149 CE516233 Outlines findinrgs from a Wisconsin study to identify
Room Management in Mainstream Education. problems hindering the process of impiementing mainstreaming
Thomas, Gary programs {in secondary schools. Includes eight recommendations .

Educational Research, v27 n3 p186-93 Nav

Language: English

Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143)

Journal Announcement: CIJUMARSG

This study examined children’s engagement {n a primary
school class when no additional help was present, when parents

1985

were {involved normally, and when parents and staff were
following RM (Roon Management) procedures. Compar{sons
indicate useful gatns in engagement when employfing RM.
(Author/CT)

Descript~rs: =*Clasaroom Techniques:; Elementary Education:

*Learning Disabilities; *Mainstreaming; *Parent Participation
Primary Education:; *Time on Task
Identifiers: *Room Management

EJU320401 S0514170

Structuring Small Groups am! Music Raefinforcement to
Facilitate Positive Interactions and Acceptance of Severely
Handicapped Students in the Regular Music Classroom.

Jellison, Judith A.; And Others

Journal of Research in Music Educatfon, v32 n4 p243-64 Win
1984

Available from: UMI

Language: English

NDocument Type: JOURNAL ARTICLE (080); RESEARCH REPORT (143)

Journal Annouricement: CIJOCTES

Study results indicate that positive soctal interactions
between nonhandicapped and handicapped students 1in the
integrated music classroom, with increases in nonhandicapped
students’ acceptance of handicapped students, are not a result
of music classroom experiences and music instruction alone,
but also of the degree to which teaching conditions
specifically structure classroom antecedents and refnforcement
for social interaction. (Author/RM) :

Descriptors: Class Drganfzation:; =*Classircom Environment:
*Disabilfties; Educational Research: Elementary Educatifon:
Group Dynamics; Grouping (Instructional Purposes);
*Mainstreaming; *Music Education; =Peer Acceptance; Peer
Relatfonship: Socfalization; Student Attitudes; Teaching
Conditions
EJ315295 EA518677

Mainstreaming in Secondary Schools: How Successful Are Plans
to Implement the Concept?
Post., Linda; Roy, will

NASSP Bulletin, v69 n480 p71-79 Apr {985

Available from: UMI

Language: English

Document Type: JOURNAL ARTICLE (080); EVALUATIVE REPORT

(142)
Journal Announcement: CIJJyUL85
Target Audience: Administrators: Teachers: Practitfoners

and a reference lijst. (MD)

Descriptors: +Attitudes: rClassroom Environment; Exceptfonal
Persons; *Mainstreaming; Seccndary Education

Identifiers: Wisconsin

EJ313014 SP514652

Touratte Syndrome
Special Needs.

Stefl, Mary E.: Rubin, Milion

Journal of Schoo) Health, v55 n2 p72-75. Feb

Available from: UMI

Language: English

Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143)

Journal Announcement: CIJUMAY8S

A survey of affflfates of the Tourette Syndrome Association
of Ohio was conducted to document the special problems and
needs of the Tourette Syndrcme student. Findings indicate that
students reported problems similfar to adults and that many
students ware {n need of specfal{zed educational services.
Suggestions for dealing more effectively with this student in
the classroom are offered. (Author/DF)

Descr iptors: *Classroom Environment: *Developmental
Disabilities; Elementary Secondary Educatfon: *Mainstreaming:
Neurolcgical Impairments; rParent Attfitudes:; rStudent Problems

Identifiers: +Tourette Syndrome

in the Ciassitoom: 3pecial Problems,

1985

402019 SP514051

Action Zone Theory and the i~ “ing-Impaired Student in the
Mainstreamed Classroom.

Saur, Rosemary E.: And Others

Journal of Classroom Interaction, v{9 n2 p21-25 Sum

Avaiiable from: UMI

Language: Engl.ish

Document Type: RESEARCH REPORT (143)

Journal Announcement: CIJOCT84

Hear ing impafired students who are mainstreamed often
encounter problems in dealing with the usual flow of classroom
communication. To examine the effect of action =zone
phenomenon, six mafnstreamed classes were observed and coded
for location of student-teacher {interactions. Results and
discussion are presented. (Author/UF)

1984

Descriptors: +Classroom Environment; College Students:
*Hear ing Impairments; Higher Education; +*Mainstreaming:;
*Student Teacher Ralationship: +Teacher Attitudes: Teaching
Styles

Identifiers: +*Action Zone Theory
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EJ297475 SP51380%

Special Students in Regular Secondary Classes: Selected
Annotated Bibliography.

Pr itchard, Ruie Jane

Journal of Teacher Education, v35 n2 p51-54 Mar-Apr 1984

Available from: UMI

Languaga: English

Document Type: BIBLIOGRAPHY (131)

Journal Announcement: CIJJULB4

This selected bibliography, designed for secondary school
teachers, contains annotations of publications that provide
sufficient background information to sensitize teachers and
students to the needs of handicapped learners or vhich offer
suggestions for teaching methods or educational strategfes to
use in the mainstreamed classroom. (CJB)

Descriptors: Annotated Biblfographies; *Clavs:oom Techniques
: Disabflities: *Exceptional Persons; *Mainstreaming;
Secondary Education: Secondary School! Teachers; *Jeaching
Methods

EJ260595 S0509736

In The Hainstream: Selected Music Activities.

McCoy, Martha

Music Educators Journal, v68 n8 pS51 Apr 1982

Available from: Reprint: UMI

Language: English

Document Type: JOURNAL ARTICLE (080); TEACKING GUIDE (052)

Journal Announcement: CIJJULB82

Discusses classroom management techniques and music
activities for hant¢fcapped children {in matinstreamed and
specfal educaticn classes. Classroom techniques are designed
around students’ poor reading and concentration abiiities,
mul tisensory experiences, and consistent discipline usfng
positive reinforcement, Music activities are used to reinforce
devalopment of specific motor, learning, and soctial skills.
(AM)

Descriptors: *Classroom Techniygues; *Disabflities:
Elementary Secondary Education; *hainstreaming; *Music
Activities; +Music Education; Skill Development;: +Special
Education

EJ260594 S0509735

How to Adapt for Special Students.

White, Linda Damer

Music Educators Journal, v68 n8 p49-50,63-67 Apr 1982

Available from: Reprint: UMI

Language: English

Document Type: JOURNAL ARTICLE (080); TEACHING GUIDE (0%92)

Journal Announcement: CIJJULB82

Diszusses the adaptation of music teaching methods and
classroom environments for mainstreamed special students.
Teachers must identify handicapped students, eStablish
individual ized goals for them, and modify the classroom, class
activities, and teaching techniques to meet their special
needs. The discussion {ncludes the use of behavior

modif ication techniques in classroom managemant. (AM)

Descriptors: Behavior Modification: Classroom Environment;
«Classroom Techniques; Elementary Secondary Education;
*Mainstreaming: +Music Education; +Spectial Education: Teaching
Methods ’

EJ258781 SP511604

Mainstreaming Minimanual. Ten Steps to Success,

Instructor, v91 n7 p63-66 Mar {982

Avaflable from: Reprint: UMI

Language: English

Document Type: JOURNAL ARTICLE (080): NON-CLASSROOM MATERIAL
(055);: PROJECT GESCRIPTION (141)

Journal Announcement: CIJJUNS82

Steps to success {in the mainstreaming of handfcapped
students {nclude: (1) warm and accepting atmosphere; (2)
acceptance of the handicapped students; (4) less physically
restrictive classrooms; (5) successful experiences; (6)
emphasis on individuai strengths; (7) fair testing procedures;
(8) enlivening lesson plans; (9) parent teacher communication;
and) (10) teaching aides, parantal, and volunteer assistance.
(uJN

Oescriptors: +*Classroom Environment; *Disabilities;
Individual ized Education Programs; *Mainstreaming;
Normalization (Handicapped): +*Program Effectiveness: Student
Attitudes; +Student Placemant; +Student Teacher Relationship

EJU255832 TM506631

The Integration of the Handicspped iInto tha Regular
Classroom: Effects of Cooperative and Individualistic
Instruction.

Johnson, Oavid W.; Johnson, Roger T,

Contemporary Educational Psychology, v6 n4 p344-53 Oct 1981

Language: English

Documant Type: JOURNAL ARTICLE (080); RESEARCH REPORT (143)

Journal Announcemaent: CIJAPRS2

The effects of cooperative and individualistic learning
experiences on interpersonal attraction between hand {capped
and nonhandicapped fourth graders were compared, Students wera
assigned to conditions on a stratified random basis
controlling for handicap, ability, and sex. Cooperative
experiences promoted more cross-handicapped interaction and
more interpersonal attraction between hand{capped and
ronhandicapped students. (Author/RD)

Descriptors: ¢Classroom Environment; Classrcom Observation
Techniques; Classroom Research; +Disabilities: rInstructional
Systems; Intermedfate Grades; ¢Interpersonal Relationship:
tMainstreaming: +Student pehavior
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EJU232721 JC502250
Physically Disabled Students
¥emoriam: Robert E. Hobart, Jr.
Alexander, Robert J. '
Journal of General Education. v3t n3 p195-204 Fall
Available from: Reprint: UMI
Language: English
Document Type: JOURNAL ARTICLE (080): POSITION PAPER (120)
Journal Announcement: CIJFEBS81
Identiffes some challenges faced by teachers of handicspped
students, as well as common problems encountered by the
students themselves. Makes practical suggestions for improving
ths educational experiences of physically disabled students.

in the College Classroom. In

1979

{cam)

Descriptors: sClassroom Design:; Classroom Environment;
*College Students; Communication Skills:; +*Mainstreaming:
*Physical Disabilities:; Postsecondary Education; Student

Problems: Teacher Effectiveness: Teaching Methods’

EN268702 EC182305

Teaching Learning Disabled Students at the Secondary School
Level. What Resezich and Experience Say to the Teacher of
Exceptional Chiildren.

Zigmond, Naomi; And Others

Council for Exceptional Children, Reston, Va.: ERIC

Clearinghouse on Handicapped and Gifted Chiidren, Reston, Va.
1986

51p.; Special Project: A Teacher Center Experience for
Secondary Special Education Teachers.
Sponsoring Agency: Office of Educational Research and

Improvement (ED), Washington, DC.; Office of Special Education
and Rehabiltitative Services (ED), Washington, DC. Div. of
Perzonnel Preparation.

Contract No.: 400-84-001C Grant No.: G008301637

Report No.: ISBN-0-86586-161-7

Available from: The Council for Exceptionat Children,
Publ ication Sales, 1920 Associatton Dr., Reston, VA 2209t
(6.00, member price $5.10: Publication No. 305).

EDRS Price ~ MFO1/PCO3 Plus Postage.

Language: English

Document Type:
LITERATURE (070)

Geographic Source: U.S.: Virginia

Journal Announcement: RIESEP86

Target Audience: Practitioners

The booklet examines issues and strategies in serving
ltearning disrbled (LD) seccndary students. Chapter 1, on
program deve'opment., reviews such program opticns as varieties
of the resource room model and self-contained class and
examines three major factors {involved {n decisions about
program emphases: (1) administrative practices, (2) teacher
crientation, and (3) student characteristics. The secona
chapter considers three aspects of instructional planning:
assessment of individual instructional needs, student
motivation, and classroom organfization and student behavior
management. Resenrch {s reviewed in chapter 3 on elements that

NON-CLASSROOM  MATERIAL (055): REVIEW

affect student learning and implications are drawn for LD
teachers 1n terms Of interaction with students, structure of
lessons, and learning time. Chapter 4 briefly discribes
indirect services. such as consultation and communication with
other teachers. Chapter 5 concludes the booklet by offering 10
recommendat {oi:s for LD teachers including conduct ing
systematic assessments, stressing motivation, and planning
instruction carefully. A reference list is provided. (CL)

Descriptors: tClass Organization:; :Classroom Techniques:
Delivery Systems, r+Learning Disabilities; Models; +Program
Develonpment; *Secondary Education; Student Evaluation,
+Yeaching Methods

ED264701 EC 181350

Adapting the Environment for the Visually Impaired Student:
Practical Mathods and Materials to Enhance the Use of Low
Vistion.

Roessing, Linda J.

Oct 1984

15p.: In: Sykanda, A.M., Ed.: And Others. Insight in Sight:

Proceedings of the Conference on the Visually Impaired Child
(5th, Vancouver, British Columbia, October 18-20, 1984). For
proceedings, see ED 260 &€6.

EDRS Price - MFO1/PCOt Plus Postage.

Language: English

Document Type. CONFERENCE PAPER (150):. TEACHING GUIDE (052)

Geographic Source: U.S.: California

Journal Announcement: RIEMAY86

Target Audience: Practitfioners

Successful approp~hes employed by a principal of a school
for blind students in supporting regular class teachers of
mainstreamed visually handicapped students are reported. Four
factors of importance in evaluating the environment are
described. (1) appropriate work space (height of chairs); (2)
color contrast problems (work surfaces of adjacent areas:. (3)
effective lighting (glare problems, use of individual lamps):
and (4) adaptations to improve reading instruction (1ighting
control reading distance, materials and media, tracking
skills). (cCL}

Descriptors: tClassroom Environment: Classroom Furniture;
Contrast; Elementary Secondary Education: Furni ture
Arrangement : Glare: +Lighting: sMainstreaming; +*Reading

Instruction; Visual Environment; *Visual Impairments

ED258368 EC172737

Seven “Whole Class" Strategies to Help Mainstreamed
Youngsters Read and Learn Better in Content Area Classes.

Maring. Gerald H.: Furman, Gail

[ 1984

12p.: For related papers, see EC 172 738-739.

EDRS Price - MFO1/PCOt Plus Postage.

Language: English

Document Type. NON-CLASSROOM MATERIAL (055)
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Geographic Source: U.S.: Washington ED254036 EC171745

Journal Announcement: RIENDVES Research  Integration Project: Analysis- and Review of
Target Audience: Teachers; Practitioners Research on Least Restrictive Environments for Handicapped
The paper presents strategi2s to help regular class teachers Learners. Final Report.
help their mainstreamed students read and learn bette*. The Semmel, Melvyn I.; And Others
seven teaching 1{ideas are offered for use in "whole class" IPA, Inc.. Santa Barbara, CA.
settings and are designT™+ to benefit both mainstreamed and 1984
regular students. Further, the strategies can be used by 392p.
subject matter {instructors who cannot become extensively Sponsoring Agency: Special Education Programs {ED/DSERS},
invelved in remedial or individualized instruction. The Washington, DC.
following ideas are discussed and examples offered: (1) once a Grant No.: G008100279
week oral reading, (2) pyramiding (helping students classify EDRS Price - MFO1/PCi6 Plus Postage.
and subordinate related concepts or terms), (3) exploring Language: English
texts with students, (4) contextual redefirition. (5) words on Document Type: REVIEW LITERATURE {070);: NDN-CLASSRDDM
the wall (to reinforce key vocabulary), (6) guided reading MATERIAL (055)
procedures, and (7) special adaptations for study guides. (CL) Geographic Source: U.S.; California
Descriptors: =*Classroom Techniques; *Content Area Reading; Journal Announcement: RIEJULS8S
*Disabilities; »Mainstreaming: *Reading Instruction; Secondary The report summarizies findings of a study of 1least
Education restrictive environment (LRE) for handicapped students.

Reviews are presented of the legal and legislative background
of LRE, the conceptual background of research on environments,

ED256723 SP025891 the concept of environment in special education, and the
Contemporary Elementary and Middle School Physical Edu.ation results and methodological 1{issues 1in efficacy research.
. Conference Proceedings (Atianta, Georgia, dJamuary 19-21, Analyses of cooperative goal structerinc and academic learning
1984). times as f{influences 1in the environment are gresented. Three
Jones, Margaret A., Ed. concluding sectfons review research on homogeneous versus
Georgfa State Univ., Attanta. heterogensous grouping, teacher behavior and attitudes, and
Jan 1984 the role of peer interactions. Implications for LRE are
S51p.: For the 1985 conference proceedings, see SP 025 892. addressed for each topic. Four generzl! goais for special
EDRS Price - MFO1/PCO3 Plus Postage. educatfon research are f{dentified, {including comparison of
Language: English specific environments or types of eavironments and
Document Type: CONFERENCE PRDCEEDINGS (021); TEACHING GUIDE intervention toward i{mprovement of environments. The report
{052): PROJECT DESCRIPTIDN (141) concludes by emphasizing the impo) tance to conceptualize and
Geographic Source: U.S.: Georgia measure, broadly and flexibly, the nature of classroom
Journal Announcement: RIESEP8S environments. (CL)
Target Audience: Teachers: Practitioners Descriptors: t*Classroom Environment; <«Compliance (Legal);
Precis are presented of the meetings, workshops, and *Disabilities; Elementary  Secondary Education; Grouping
seminars at the 1984 Conference on Elementary and Middile (Instructional Purposes): History; *Mainstreaming;
School Physical Education. Papers were presented on the Normalization (Handicapped); Peer Relattionsh:p:; Teacher
following subjects: suggestions for adapting physical Attitudes; Teacher Behavior: Time on Task
education for Hundicapped children: fdeas for discipline and
ciassroom management; curriculum design in movement education
for children {in dance, gymnastics, and games; creatfon of a ED237756 CEO37795
perceptual motor laboratory: improvement of cardiorespiratory Teaching Mainstreamed Learnars. A Module for Assisting
health: wellness education; and current research in physical Vocational Teachers {n Meeting the Needs of Handicapped
education. Included in the discussions were considerations of Students.
the implications for physical educators of the various types Clark, Virginia
of medication used to control certain mental or emotional Pennsylvania State Univ., University Park,
disorders. Descriptions are given of 91 ideas for classroom 1983
activities and games. (JD) 74p.
Descriptors: rAdapted Physical Educ.tion; Athl:tfics: *Class Sponsoring Agency. Pennsylvania State Dept. of Educatton, 77()
Activities: *Classroom Techniques; Dance Education; Harri{sburg.
Educational Games: Elementary Secondary Education:; Emotional EDRS Price - MFO1/PCO3 Plus Postage.
Disturbances; Health Education; eMainstreaming: Medicine; Language: English
Movement Education; r+pPhysical Education; Physical Education Document Type: TEACHING GUIDE (052)
Teachers; Physical Fitness; Psychomotor Skills; Teaching {cont. next page)
Methods
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Geogiaphic Source: U.S.: Pennsylvania

Journal Announcement: RIEMAY84

Target Audience: Teachers

This module 15 designed to assist vocational teachers in
meeting the needs of mainstreamed handicapped learners. It may
be use. by the teachar as a resource and guide, or the
information and activities may be adapted for use with
vocational education students or preservice teachers. The
moct'yle consiSts of taree sections. The first section defines
mainstreaming and 1{its implications for vocational educators,
and it examines the recent history of mafinstreaming 1in
vocational educstion, including 1legislation pertaining to
handicapped persons. The second section explores ways that a
vocational eciucator can modify instructional sirategies to
provide for the individual.needs of students with handicaps.
Learning styles as well as physical and affective disabi’ities
are discussed. Section 3 provides methods that vocational
educators can use to evaluate the classroom progress of
students with handicaps. A glossary of terms commonly used
when discussing mainstreaming of handicapped 1tearners Iis
provided. The guide also contains a resource section with
lists of agencies and organizations, literature, and
audiovisual aids available for help with mainstreaming
students. In addition, the module contains an attitude
assessment sheet to allow users to evaluate their present
feelings about handiczpped persons before using .he module.

(ke)
Descriptors: Accessibility (for Disabled); Access to
Education; *Classroom Techniques; Ccgnitive Style;

*Disabilities; Educational Needs; Educational Resources;
Emotional Disturbances; Equal Education; Individualized
Education Programs; Learning Activities; Learning Modules;
Legisiation; Lesson Plans; sHainstreaming; Normalization
(Handicapped): Physical Disabilities; Postsecondary Education
Secondary Education. sStudent Evaluation; Teacher Attitudes,
*Teaching Methods: Units of Study; Vocabulary; #Vorational
Education; Vocational Education Teachers

E0234 183 CEO36889
Handicapped Students in Regular Vocational Ecucation: Impact
on <lass Interaction and Instructicnal Variables. Fipal
Report.
Fair, George Y.
Texas Univ., Dallas.
Dec 1981
113p.
Sponsoring Agency: Texas Education Agency, Austin. Dept. of
Occupational Education and Technology.
EDRS Price - MFO{1 Plus Postage. PC Not Available from EDRS.
Language: English
Document Type: RESEARCH REPOPT (143)
Geographic Source: U.S.; Texas
7 Journal Announcement: RIEFEB84
_I.A study examined the impact of teaching handicapped students
in regular vocational education classrooms on class
Q  interaction and instructionai varfables. During the study,

researchers conducted individual intervieuws with 22 vocational
education instructors from 11 randcmly selected school
districts throughout Teras and later conducted a total of 678
thirnty-six minute observatian periods of the vocational
classes taught .y these same 22 teachers. Based on their
analysis of the da.a obtained from the class observations and
instructor intervi2ws, the researchers concluded that over 30
percent of the t.med classes were organizec as a group with
handicapped students participating fully within the group.
Ninety-six percent of the vocational instructors stated that
the general interactions of handicapped and nonhandicapped
students in the vocational setting were positive. While 87
percent of the teachers had not seen a copy of their students®
individualized education programs (IEP), all of the vocational
instructors were fndividualizing instruction for the
handicapzed students in their classrooms. Generally speaking,
the modifications that were made for the handicapped
vocational students were of an instructional nature and did
not entail any excess costs. Recommendations were made calling
for more hands-on activities and more cne-to-one instruction
for the handicapped students in regular vocational settings.
(MN)

Descriptors. sClassroom Techniques; Curriculum Development;
*Disabilities; *Group Dynamics; Individualized Education
Programs; Individual Needs: Instruction; Interaction:
Interaction Process Analysis, *Mainstreaming, Peer Acceptance
Peer Relationship; Program Impliementation; Questfonnaires;
Secondary gducation, State Surveys, Student Characteristics;
*Student Teacher Relationship; Teacher Attitudes; Teaching
Methods; *Vocational Education

Identifiers: Impact Studies; Texas

ED233221 CEO36758

Handbook on HMainstreaming. Handicapped Students in
Vocational Education.

Buck, Linda Lee

Ohio State Advisory Council for Vocational Education,
Columbus.

1983

32p.

EORS Price - MFO1/PCO2 Plus Postage.

Languzge: £nglish

Document Type: NON-CLASSROOM MATERIAL (0S5)

Geographic Source: U.S.: Ohio

Journal Announcement: RIEJANS84

Government: State

Turget Audience: Teachers

Th:s handbook s designed to aid educators as they serve
handicapped students who are enrolled in regular programs. The
emphasis of the handoook s on selecting an appropriate
vocational program, developing an individualized education
program (1EP). and preparing students for meaningful
employment through effective te.ching. Addressed 1in the
individual sections of the guide are the following topics.

(cont. next page)
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understanding the nature of various types of disabilities:
providing a continuum of services to handicapped students:
develcping an IEP: providing vccational evaluation services;
adapting teaching strategies {curriculum adaptation, learning
styles, and instructional techniques), utilizing alternative
types of testing and methods of grading: employing various
troubleshooting techniques to cope with problems in the
classroom: providing support services; and offering job
placement assistance. (MN)

Descriptors: *Classroon Techniques; Cognitive Style;
Community Services; sCcunsel ing Techniques; Curriculum
Development; Definitions; *Disabilities; Ecucational Equipment
; FEducational Strategies; Grading; Guidelines: Individualized

Education Programs; Instructional Materials; Job Placement;
*Mainstreaming; Material Development: Secondary Education:
*Student Evaluation: Teaching Methods: Testing: svocational

Education: vocational Evaluation
Identifiers: Ohio

ED232027 CE036498
Mainstreaming Handicapped Students into
Education: A Handbook for Vocational Educators.
Ivier, Irvin 5.; And Others
Pittsburgh Univ., Pa. School of Education.

Cooperative

30 Jun 1982

70p.

Sponsoring Agency: Pennsylvania State Dept. of Education.,
Harrisburg. Bureau of Vocational. Technical, and Continuing

Educaticn.

EDRS Price - MFO{/PCO3 Pius Postage.

Language: English

Document Type: NON-CLASSROOM MATERIAL (0SS)

Geographic Source: U.S.; Pennsylvania

Journal Announcement: RIEDEC83

Target Audience: Practitioners

This handbook 1{s 1intended to serve as a resource for
cooperative edscation coordinators who must instill i{n
handicapped students sn awareness and grasp of the jcb-seeking
and job-maintenance skills that are so vital in today’s
competitive job market. Assembled 1{n response to questions
asked by vocational educaters in Pennsylvania, the guide is
organized into five sections. Each section contains strategies
that may help handicapped students improve specific problem
areas that may deter their successful job training placement.
The five sections focus on these areas: verbal
characterictics, personal/physical characteristics, self-conce
pt/personality characteristics, work characteristics, and
handicap characteristics. The guide also contains a glossary
and a 1ist of resources. Appendixes to the document contain
forms and samples uselul in implemeriting the strategies. (KC)

Descriptors: +Career Education:; +Clastroom Techniques:
*Cooperative Education; +Disabilities: *Educational Resources
Job Placement: Job Training: *Mainstreaming: Models: Secondary
Education; Self Concept: Teaching Methods; Vocational
Education; wWork Experience Programs

Identifiers: Pennsylvania

ED231133 EC152508

The Trainable HMentally Handicapped Student in the Regutar
Classroom.

Alberta Dept. of Education, Edmonton.

1982

9p.: For related documents, see EC 152 504-511.

EDRS Price - MFO1/PCO1 Plus Postage.

Language: English

Document Type: TEACHING GUIDE (052)

Geograghic Source: Canada; Alberta

Journal Announcement: RIENGVS3

Government: Foreign

Target Audience: Practitioners

Guidel ines are provided for integrating the trainable
mentally handicapped (TMH) student into the regular classrocm
in the province of Alberta, Canada. Normalizatfon and
int jration are explained with regard to the unique commitment
unc rtaken in developing an integrated program for TMH
students. Outliined are goals of tha integrated program, such
as access to nonhandicapped peer models. Three types of
integration are noted., ranging from regular class placement to
special class placement in 2 regular school. Briefly expiained
are roles or people ijnvolved {in an integrated program,
including the special and regular teacher and administrators.
Seven suggestions are given for successful development of an
integrated program: this i{s followed by a checklist for the
regular classroom teacher’s self-preparation, and 10
suggestions for classroom management (e.g.. give the student
positive directions rather than telling him what not to do}. A
short reference 1ist is provided. (MC)

Descriptors: Check Lists; +*Classroom
*Mainstreaming; *Moderate Mental Retardation:
*Program Development; *Teacher Role

Identifiers: Alberta

Techniques;
Objectives:

ED231132 EC152507

The Educable Hentally Handicapped Student in the Regular
Classroom.

Aiberta Dept. of Lducation., Edmonton.

1982

10p.: For related documents, see EC 152 S504-511.

EDRS Price - MFO1/PCO1 Plus Postage.

Language: English

Document Type: TEACHING GUIDE (0S2)

Geographic Sour-<e: Canada: Alberta

Journal Announhcement: RIENOVS3

Government: Foreign

Target Audience: Practitioners

The guide provides strategies for integrating educable
mentally handicapped students into regular classrooms at most
levels in the province of Alberta, Canada. Goals of an
integrated program, such as development of a positive
self-concept, are described. Three types of integration are
noted, such as taking students who are placed {n a regular

(cont. next page)
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class homeroom to a site for specialized instruction. Next
N described are the peopleé involved in the {ntegrated program,
such as t..> special educatfon teacher, regular classroom
teachar, resource person, parents, and teacher aides. Thirteen
. suggestions are given for classroom management and work with
the educable mentally hand {canped student, including
developing a warm and friendly relationship with the student
and teaching the student to master fewer concepts rather than
study many without mastery of any. A short reference list is
provided. (MC)
Descriptors: +Classroom Techniques; +*Mafnstreaming: +Mild
Mental Retardatifon; Self Concept; Student Educational
Objectives; *Teacher Role; Teaching Methods
Identifiers: Alberta

ED231131 EC152506
The Visually Impaired Student in the Resular Classroom.
Alberta Dept. of Education, Edmonton.
1982 .
37p.: For related documents, see EC 152 504-51%1.
EDRS Price - MFO1/PCO2 Plus Postage.
Language: Englich
Document Type: - FACHING GUIDE (052)
Geographic Source: Canada; Alberta
Journal Announcement: RIENGVS3
Government: Foreign
Target Audience: Practitioners
The guide provides strategfes for regular teaczhers to use
with visually impaired (V1) students {in the province of
Alberta, Canada. After an introduction, definitions of terms
such as "adventitiously blind* are presented. Next addressed
are effects of visual {mpairment on cognitive development,
emotional and social aspects, and orientation and mobility.
Considered, then, are such aspects of planning and classroom
management as safety (fincluding fire drills), the buddy
system, cours2 scheduling, ways to obtain and store special
materials and equipment, seating of the VI student,
orfentation of regular students, use of the VI student as a
resource, and the VI studant’s responsibilities. Suggestions
are given for meeting educational needs of the VI preschool,
Braille-using, and partfally sighted student in such areas as
visual efficiency, skill development, use of media and aids
(e.g.. diagrams), physical education, and fine arts. Sugges ted
are approaches to assessment and evaluation including
techniques teachers may use to equalize opportunity for VI
students taking tests or examinations. Appendixes include a
list of seven useful terms, a discussion on Braflle,
descriptions cof special materials and equipment, photographs
showing ways VI students see, and a 1ist containing 48
references organized i{nto areas for six categories of users
including educators and parents. (MC)
Descriptors: Affective Behavior; Braille; +Classroom
Techniques; Cognitive Development; Definitions; Ea. ty
#JxX Childhood Education; Elementar, Secondary Educatfon, Fine A.ts
Q *Mainstreaming; Physical Educatfon; Skill Developnent;
Ez l(: Teacher Role; *Teaching Methods: Testing; Visual Afds; *Visual

Impatrments; Visually Handicapped Mobility
Identifiers: Alberta

ED231113 EC151988

Reintegrating 8ehaviorally Disordered Students into General
Education Classrooms: Monograph 4. Monograph Series in
Behavicr Disorders.

Huntze, Sharon L.; Werner. Roland J., Jr.

Drake Univ., C.s Moines, Iowa. Midwest Regional Resource
Center.

Mar 1982

S1ip.;: For related documents, see EC 151 985-991.

Sponsoring Agency: Special Education Programs (ED/OSERS),
washington, DC.

Contract No.: 300-80-0726

EDRS Price - MFO1/PCO3 Plus Postage.

Language: English

Document Type: NON-CLASSROOM MATERIAL (0SS)

Geographic Saurce: U.S.; Iowa

Journal Announcement: RIENOVS3

Target Audience: Practitioners

Two studfes on reintegration of behaviorally disordered (BD)
students into general education classroom are presented. Part
I, by S. Huntze, considers five basic assumptions underlying
the concept of reintegration and the f¢ ,%owing five areas that
need to be considered when matchirg student and classroom
environment: physical setting, academic prograning,
teacher-student interaction, peer attitudes, and personnel
attitudes. In addition, five phases of the reintegration
process are examined. (1) information on student/environment
fit s incorporated into the individua! education plan (IEP);
(2) classroom selectfon is made at the time of the IEP
staffing: (3) the student 1is kept involved in the general
class environment, (4) the time the student spends in the
general education classroom {s gradually increased; and (5)
the student achieves the exit criteria, and reintegration
becomes total. Questions to ask when gathering information
about the teacher-student verbal interaction variable are
fncluded. Part II, by R. Werner, Jr., describes procedures and
concepts helpful to special education personnel in planning
for the re-entry of BD studants from a -estricted, separate
placement {into the regular school program. Attention is
directed to systematic planning by the special education
teacher, preparing the parents, preparing the regular ciass
teacher, and preparing the student. It is emphasized tnat the
special educator should prepare written descriptions of the
history and current status of the BD student to aid the
general education teacher. Examples of various formats for
reporting this information are included. (SEW)

Descriptors: *Benavior Cisorders; Classroom Des ‘gn;
+*Classrooin Environment; Elementary Secondary Education;
rIndividualized Educution Programs; s‘Mainstreaming; Peer
Relationship; +Student Adjustment: 3Student Needs; *Student
Placement: Student Teacher Relationship; Transitional Programs
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EC210844

Creative Punishment.

Sweeney, John

Behaviour Problems Bulletin v2 n3 pS0-55 Aug 1988 oneshot; t
1988-Aug 6P.

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 080; 055

Punishment given in a caring, supportive environment can
assist children to learn some tasks more quickly, when used in
conjunctior, with programmed positive reinforcemant. The manner
in which a punishment is implemented impacts its
effectiveness. Two experimants are presented in which teachers
used creative punishment to produce classrocm bshavior
changes. (JDD)

DESCRIPTORS :
*Behavior Problems;
Reinforcement; Student
Learning Strategies

IDENTIFIERS: *Behavior Management

Elementary Secondary Educ: fon; »Punishment;
*Classroom Techn.Jgues; *Pcsitive
Behavior; =*Classroom Environment:

EC202433

Restrictiveness of Procedures to Decrease Behsvior: Views of
School Psychologists, Administrators, Teachers, and
Specialists.

Morgan, Rcbert L.; Striefel, Sebastian

Journal of Sp~cial Education v21 n4 pi08-21 Win

1988-Win 87/ 14P.

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 080: 143

Schoo1l psychologists, administrators, teachers, and
specialists in special education settings ranved the
restrictiveness of 13 procedures (such as plannaed ignoring,
response prevent.ion, time-out) designed to decreass
inappropriate tehaviors. While general agreement was indicated
by the 118 respondents, variability was noteworthy, espacially

1987-88;

in procsdures ranked near the middle of the sequence.
(Author/uDD)

DESCRIPTORS: =*Disabilities; =*Behavior Problems; Behavior
Change; Discipline; *Classroom Techniques; Sanctions;
Punishment; *Change Strategies; Intervention; Special
Education Teachers; Specialigtc; School Psychologists;
*Administrator Attitudes; *Teacher Attitudes; Surveys:

Elementary Secondary Education
IDENTIFIERS: *Restrictiveness (Child Rearing): Ranking

EC201949
Diszipline--Batter or Worse?
Brown, William E.; Payne, Tyrone
Academy Therapy v23 n4 p437-42 Mar 1988;
UMI

1988-Mar 6P.

suburban, or rural), teacher sex, teacher age, grade level
taught, use of corporal punishment, and out-of-school
suspensions are also analyzed. (JDD)

DESCRIPTORS: Elementary Secondary Education: *Discipiine;
Suspension; *Behavior Problen x; Corporal Punishment; *Teachsar
Attitudes; Surveys; Attituc Measures; Student Behavior;
*Educational Trends; Comparative Analysis

EC201938

Basic Strategies for Mainstream Integration,

Lavrenca, Patrick A.

Academy Therapy v23 n4 p349-55 Mar 1988:

UMI

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 080; 120: 055

Guidelines for affectively integrating learning-disabled or
behavior probiem students into regular classrooms are
discussed, 1including: meetings between regular and special
educaticn teachers, class rules, discipline, clear directions,
individualized instruction, direct i{instruction for skill

1988-Mar P.

acquicition, peer tutoring, structured activities, positive
relationships with parents, teacher-student contracts,
corporal punishment avoidance, and positive reinforcement.
(Author/JDD)

DESCRIPTORS: #Learning Disabilities; #*Behavior Problems:
*Mainstreaming; *Guidelines; *Program Effectiveness: Teamwork

Discipline; =*Teaching Methods; Classroom Technigues; Student
Behavior; Elementary Secondary Education

EC20%¢750

Solving Discipline
Teachars. Second Edition.

Wolfgang, Charles H.: Glickman, Carl D.

1986~ 330P.

Allyn and Bacon, Inc.., :288 South Blue Ridge Ave., Culpeper,
VA 22701 (no price quoted).

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 010; 052

This second edition on strategies for solving discipline
problems provides classroom teachers with a ““rainbow’’ of
discipline modele and techniques %o permit them to move beyond
a singular approach in handling classroom behavior problems.
Section One discusses the Teacher Behavior Continuum. which
encompasses various student behaviors and can be used in
different ways for different youngsters. Section One also
describes several operating models of discipline, {in the
following chapters: *“*"The Supportive Model: Gordon’s Teacher
Effectiveness Training, ’ *"*The Communication Model: Berne and
Harris’s Transactional Analysis,’’ ""The Valuing Model: Raths
and Simon’s Values Clar{fication,’’ ""The Social Discipline

Problems; Strategies for Classroom

Q

L IEIIJ!:1R.

Aruitoxt provided by Eic:

~J
o

EDRS: NOT AVAILABLE Model of Rudoif Oreikurs,’’ “"The Reality Model of Will{iam
DOCUMENT TYPE: 080: 143; 110 Glasser,’’ “*The Behavior Modification Model.’’ ""The
Over §0% of 219 K-12 teaciers surveyed felt that overall Assertiveness Model of Lee and Marlene Canter.’’ ""The
school discipline was stlightly or much worse than 10 years (cont. next page)
ago. Data on size of school, student population (urban, .
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Behaviorism/Punishment Model of Engeimann and Dobson, ** and
““Strengths and Limitations -of Today'’s Teacher-Student
Interac*1or, Models.*’ Section Two provides four
decis!ion-making methods to deternine which behaviors,
techniques, and skills to use, based on: ({) an eclectic
approach, (2) the degree of ser{icusness of student behavior,
{3) student social devalopment, or (4) a profassional team
approach. Section Threa studies classroom management as a
Prevantive process and s5s the means for a batter future
through the effective use of discipline. (JbD)

DESCRIPTORS: #*Elemantary Secondary Education: *Discipline;
*Discipline Problems; «Classroom Techniques; Models; sBehavior
Problems; *Student Behavior; *Teacher Effectiveness;
Transactional Analysis:; values Clarification; Scciail Behavior
Reality Therapy; Behavior Modification; Assertiveness;
Behaviorism; Punisiment; Teacher Studsnt Raelationship;
Decisfon Making: Prevention: Social Davelopment

IDENTIFIERS: Teacher Effectiveness Training: Behavior
Management

EC20%322

Policies/Sractices in Public School Discipline.

Grown, Willfam E.: Payne, Tyrone

Academic Therapy v23 n3 p297-301 Jan 1988;

UMI

EDRS: NDT AVAILABLE

DDCUMENT TYPE: 080; 1i0: 143

A survey of 339 teachers (grades K-i2) found 1ack of
motivation and poor parental support to be tha biggest
discipline prohlems. Nearly 90 percent workes with a
stated/written discipline policy. Approximately 75 percent
belfaeved that corporal punishment should continue. Verbal
2ep;imunds were tha2 most common bahavior change method used.

vy

1988-van SP.

DESCRIPTORS: *Behavior Problems: Elementary Secondary
Education; sDisctpline Policy; sBaenav’or Change;: sTeacher
Att{tudes; sParent School Relationship: sStudent Motivstion;
School Policy; Corporal Punishment; Verbal Communicatfon

EC201317

Behavior Problems? Try Groups!

Coleman, Maggie; Webber, o

SSudemic Therapy v23 n3 p265-74 Jan 1988;

I

EDRS: NOT AVAILABLE

DDCUMENT TYPE: 052: 080

A group process can allow teachers and students to deal
openly with sources of conflict causing surface behavior
problems and enhance self-control among students. Specific
guidelines ¢opr group meeting structure and teacher behavior
are givea. A table summarizes the variety of functions and
goals for which groups can be used. (VW)

DESCRIPTORS: *Behavior Problems; Secondary Education:
«Behav jor Modification: sClassroom Communication; =*Teacher

1988-Jan 10P.

i [E l(:Studant Relationship; *Liscipliine; *Group Guidance; Group

Dynamics; Self Control; Classroom Techniques

EC201139

A Novel Reinforcer System: Teachsr Idea Exchangs.

Raschke, Donna And Others

Teaching Exceptional Children v20 n2 p82-83 Wintar 1988;

1968-Win  2p.

UMI

EDRS: NOT AVAILABLE

DDCUMENT TYPE: 080; 14i: 055

The *""PEZ’’ candy dispenser has been used effectively to
deliver reinforcers to moderately handicapped preschool
Students who display dasirable behaviors. Cont i ngency
management procedures are described for using the candy
dispenser to deliver reinforcers and subsequently to fade out
the edible reinforcer and have the colorful dispenser {tself
reinforce desired behavior. (JDD)

DESCRIPTORS: *Moderate Mental Retardation; *Behavior
Problems; +*Positive Reinforcement; *Contingency Management:
*Food; Classroom Techniques; Student Behavior;
Psychoeducational Methods; preschootl Education

I'd
EC200952

Discipline: Neither the Steal nor the Velvet, but the
Maturity Inside the Glove, that Makes the Differancs.

Rezmierski, -virginia E.

Pointer v31 n4 pS5-13 Sum 1987: 1987-Sum  9p.

NOTE: For related documents, see EC 200 953 - EC 200 959.

UMI

EDRS: NDT AVAILABLE

DOCUMENT TYPE: 080; 141; 120; .

The article examines the critical! differences between
discipline and punishment, discusses the dynamics {in the
fnteraction between discipliners and youths, arid describes
adult responses appropriate for different developmental
stages., Fccus s on the development of the adolescent’s
understanding, the procasses involived, the behavioral stages,
and implications for adult action. (JDD)

DESCRIPTDRS: sBehavior Problems: *Discipline; *Interpersonal
Relationship; =Social Devalopment: =*Adolescent Development;
*Developmental Stages; Punishment: Interaction; Parent Child
Relationship; Teucher Student gRelationskip; Parent Role;
Teacher Role; Youth: Secondary Education;

EC200317

Bshavioral Contagion snd Managezbility: Learning Disability
and Regular Education Teachers’ Pperspectives.

Safran, Stephen P.; Safran, Joan S.

Journal of Learning Disabilfties
1987; 1987~-Au/Se 2pP.

EDRS: NDT AVAILASLE

ODCUMENT TYPE: 080; 143:

(cont. next page)
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Statistical analyses of the Behavior Manageabflity and
Behavioral Contagion Scales completed by 44 regular and 44
teachers of the learning disablea found that no significant
group differences existed, that withdrawn behavior was most
difficult to manage, znd that acting-out behaviors were most
disruptiva to other students. (Author/DB)

DESCRIPTORS: *Learning Disabfilities; £lamentary Secondary
Education; *Withdrawal (Psychology): »Behavior Prcblems:
s*Teacher Attitudes; Ciassroom Techniques; D{acipline;

IDENTIFIERS: Behavior Manageab{l{ty Scale; Behavior
Contagion Scale;
EC 192940

Solving Dizcipline Problems: Strategias for Classroom

Teachers. Second Edition.

wolfgang, Charles H.; Glickman, Carl D.

1986- 330P.

Allyn Bacon, Inc., Longwood Divisfon, Rockleigh, NJ
07647-9989 (no price quoted).

EDRS: NOT AVAILABLE

REPORT NO.: ISBN-0-205-08630-6

DOCUMENT TYPE: 010; 051: 055;

Intended for regular and special education teachers, the
book offers a variety of discipline models and techniques for
handling classroom discipline problems. This new edition has
added the Assertiveness Model to the discipline modeis
discussed, and added chapters on tgacher values, the
seriousness of student misbehavior, the professional team
approach, and classroom Ranagement to pravent discipline
problems. Chapters have the following titles: ""Introduction:
Reaching the Breaking Point’‘®; “"Beyond Theory to Classroon
Practice’’; *"The Supportive Model : Gordon’s Teacher
Effectiveness Tratning’’; "*"The Communication MODEL: Baorne and
Harris’s Transactional Analysis’’/; ""The Valuing Model: Raths
and Simon’s Values Clarification’’; ""The Social Discipline
Model of Rudolf Oreikurs’’; "*The Reality Model of Willtam
Glasser'’’; "»The Behavior Modificatior Mode1’’/; "*The
Assertiveness Model of Lee and Marlene Canter’’; *"The
Behaviorism/Punishment Hodel of Engeimann and Oobson’’;
“*Strengths and Limitations of Today’s Teacher-Student
Interaction Models’’; ""Oecision Making Based on an Eclectic
Approach’‘’; ""Oecision Making Based on the Degree of
Seriousness of Student Behavior’?’; ""Decision Making Basaed on
Student Social Development’’; *""Decision Making Based on a
Professional Team Approach’’; *""Classroom HManagemant: A
Prevent {ve Process’’; ""Conclusfon: A Better Tomorrow’‘.
Appended 1{is a summary of moral reasoning development from 7
years to adulthood based on the work of J. Piaget and L.
Kohiberg. (0B)

DESCRIPTORS: *Behavior Problems; Elementary Secondary
Education; *Models; *Classroom Techniques; +Discipline;
Behavior Modification; Teachar Effectivenass; Transactional
Analysis; valuss Clarification; Realfty Therapy; Punishment:
Interaction P;ocess Analysis; Teacher Student Relationship;
Decision Making; Socfal Development:; Interdisciplinary
Approach; Prevantion;

EC192576

Praventing Discipline Problems with Gifted Students.

Delisle, James R. And Others

Teaching Exceptional Chiidren vi9 n4 p32-38 Sum 1987;
1987-Sum 7P.

NOTE: Special Issue: Preventive Oiscipline in Special
Education. For related information see EC 132 571-582.

uMI

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 080; 052;

Prevention of behavior problems among gifted students is
considered f{r terms of typical behavior problems of the
gifted, teacher bahavior and classroom climate, and the
fmportancs _f affective ecucation. Teacher behaviors which
structure the classroom for success are listed as are
characteristics which encourage underachievement. (DB)

DESCRIPTORS: *Giftey; *Behavior Problems: Elementary
Secondary Education; 2Clasgroocm Techniques; «Qiscipline;
sf'revention; Underachievement; Humanistic Education:

IDENTIFIERS: *Preventive Discipline;

EC 192575

Preventive Discipiine in Early Childhood.

Strain, Phillip S.; Sainzto, Diane M.

Teaching Exceptional Children vi9 n4 p26-30 Sum 1987:
1987-Sum 5P.

NOTE: Special Issue: Preventive Discipline 1in Special
Education. For related information see EC 192 571-582.

UMI

EORS: NOT AVAILABLE

DOCUMENT TYPE: 080; 052;

Prevantive discipline in early childhood programs is
discussed 1{in terms of the importance of sstablishing class
routines and rules, making smooth transitfons, helping
children tearn to work in groups and to work independently,
?nd) understanding the definition of a good disciplinarian.

[3):]

DESCRIPTORS: #Behavior Problems; *Early Childhood Education
*Discipline; sPreventfon; sClassroom Techniques; Classroom
Techniques;

IDENTIFIERS: sPreventive Discipline;

EC192574

Teacher Behavior as Preventive piscipline.

Deluke, Susan V.; Knoblock, Peter

Teaching Exceptional Children vi9 n4 pi8-24 Sum 1987;
1387-Sum 7P.

NOTE: Spectial Issue: Praeventive Discipline in Special
Educatfon. For related informatfon see EC 132 571-582.

UMl

EDRS: NOT AVAILABLE

OOCUMENT TYPE: 080; 052;

Teacher behaviors which foster preventfve discipiina include

(cont. next page)
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communicating respect to each student, seeking out diverse
sources of information, developing curricula that prevent
behavior problems, and implementing instructional procedures
that minimize misbehaviors. A learning environment inventory
which includes studant assessment informatt{on and
resources/matesrials information is offered. (DB)

DESCRIPTORS: *Behavior Problems; *Discipline; *Prevention:
*Classroom Techniques; Classroom Environment: Teaching Methods
: Curricuium Development; Teacher Student Relationship;
Eieme.stary Secondary Educatiwn; Studant Evaluation:

IDENTIFIERS: *Preventive Discipline;

EC 192573
Structuring the Classroom to Prevent Disruptive Behaviors.
Stainback, William And Dthars

Teaching Exceptional cChildren vi9 n4 p12-16 Sum 1987:
1987~Sum  SP.
NOTE: Special 1Issue: Preventive Discipline in Special

Education. For related information see EC 192 57{-582.

UMI

EDRS: NOT AVAILABLE

DOTUMENT TYPE: 080; 052;

Specific suggestions to help teachers structure the
classroom to prevent disr >tive tehaviors are offered in the
areas of physical arrangement and *"traffic rules’’, time

managament, assignments, grouping practices, classroon
atmosphere, and professional demeanor. (DB)

DESCRIPTORS: Elementary Secondary Education; =*Classroom
Techniques; =*Prevention; sDiscipline; =*Class Organiation;
*Classroom Environment; sBehavicr Problems; Grouping
(Instructional Purposes); Assinnments; Time Management ;

Tezcher Role;
IDENTIFIERS: *Preventive Discipline;

EC 191327

Behavior That Makes “"Cents.’’

Wood, Heather J.

Perspectives for
pi3-15 Nov-Dec 1986G;

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 080; D55; i41;

A behavior management program which uses piay money tc
motivate students and reinforce appropriate behavior helps
elementary school students (fincluding disablec students)
develop responsibility for their behavior. A1l students in the
class participate and are allowed to buy items from the class
store with money earned. (<B)

DESCRIPTORS: *Disabilities; *Classroom Techniques; *Behavior
Problems; #*Behavior Modification; *Token Economy; +Positive
Reinforcement; Mathematics Skills; Elementary Education;

83

Teachers of the Hearing Impaired
1986-No/De  3P.

v5 n2

EC191147

The Effects of Social Skills Training on Mildly Handizapped
Youngsters in the Natural Setting Using the ACCEPTS Program.

Krauter, Rebecca And Others ~

B.C. Journal of Special Education vi0 n3 p279-88 1986; 1986

10P.

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 080; 143:

Freguency of rule violations was tabulated for twc mildly
mentally retarded and two learning disabled males (ages 9-11).
A1l four received social skills training, and two additionally
received contingency management intervention. Posi-interventio
n data on rule violations and teachar approval ratings for
observed social skills yielded mixed results. (Author/JUw)

DESCRIPTORS: *M1i1d Mental Retardation; =warning
Disabilities; *Interpersonal Compatence; *Cont ingency
Management; *Behavior Problems; Classroom Techniques;
Intermed{ate Grades; Biscipline; Classrcom Environment;

Teacher Attitudes:
IDENTVIFIERS: *Social Skills Training;

EC172876

Establishing Behavio™ CTontrol in the Classroom.

Colvin, Geoffrey And Others

Techniques v{ n3 p233-38 Jan 1985 oneshot; 1985-Jan 6P.

NOTE: Journal Availability: see, EC 172 B70.

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 080; 052;

A two-step approach to establishing behavior control based
on published research is presented. The first step describes
systematic strategies for managing group behavior. The second
step dascribes procedures for dealing with individual students
whose inapproprizte bel.a. "' has not changed through the group
management plan. (Author/Ci)

DESCRIPTCRS: #*Behavior Problems;
Techniques; Intervention;

sDiscipline; =Classroom

EC 161005

Assartive Discipline:
Hanagement Program.

Mandlebau, Linda Higbee And Others

Behavioral Disorders v8 n4 p258-64 Aug 1983; 1983-Aug 7P.

UMI

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 080; 143;

The effects of an Assertive Discipline program on reducing
out-of-seat and 1{inappropriate talking among third grade
students were investigated. Results indicated a functional
~+elationship between the program and the dependent measures.
Social validation was provided by i{nformal measures of teacher
behavier and interviewt with the principal, teacher, and
students. (Author/CL)

DESCRIPYORS: *Behavior Problems:

(cont. next page)

An Effective Classwide Behavior

«Classroom Tachniques;

014469
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TNFORMATION"SERVICESI THC, —




User:009004 02aug89 P043: PR 0/5/:i-46
FDF%!QJT?S DIALGG

PAGE: 38
Item 19 of 48

'DIALOG File 54: ECER/EXCEP CHILD - 68-89/0UL

*Discipline; =Behavior Change: Primary Education;
Effectiveness; Assertiveness:
IDENTIFIERS: *Assertive Discipline:

Programn

EC160309

Discipline and Behavioral Management: A Handbook of Tacties,
Strategies and Programs.

Sabatino, David A. And Others

1985- 379P.

Aspen Systems Corporation, 1600 Research Blvd., Rockville,
WD 20850 (%$29.95).

EDRS: NOT AVAILABLE

REPORT NO.: ISBN-0-89443-533-2

DOCUMENT TYPE: 040; 052:

The text {5 intended to explore teachsr attitudes to
discipline and examines components of classroom and
adiainistrative approaches for dealing with common disruptive
behavior. The initial chapter provides an overview of the
probiem of discipline in the schools, noting litigational
issues surrounding corporal punishmeat and approaches used to
prevent violence and vandalism. Suggestions regarding
praventicn of discipline problems in chapter 2 center on such
aspects as trust and respect, clessclimate, and social
reinfercemont. A third chapter reviews past methods of
isolation, expulsion, suspension, and detention, and prcposes
alternative practices for each. Chapter 4 offers examples of

common behavior problems (such as chronic disobedience,
interruptions, and disruption of class) and possible
remediation and management {deas for each. Tha ranagement
techniques incorporate aspects of behavioral, humanistic,

psychoeducational, medical, and psychodynamic models. In the
fifth chapter, 12 programs wich have been successful in
providing discipline are described. Programs selected include
inservice teacher education programs, Saturday mornign
sessions for suparvising out-of-school suspension, program: to
reduce vandalism, and prcgrams using peer relationships and
groupdecisionmaking to model appropriate behavior. Chapter 6
focuses on objuctives, activities, and materials tor enhancing
students‘social development. Personal development and self
reazlization are th concern of chabter 7 which includes a
section on emotionality and learning Jdisabilities. Procedures
for develooing behavioral and cognitive self control are
explored in chaptc-~ 8, while the concluding chapter considers
issues and approaches to students’ substance abuse. (CL)

DESCRIPTORS: #Behavior problems; #*Discipline; =*Classroom
Techniques; *Discipline Policy; *Prevention; Elementary
Secondary Education; Teaching Msthods: Expulsion; Suspension;
Corporal Punishment; Self Control: Punishment; Self Concept;
Vandalism; Teacher Role; Teacher Attitudes:

EC150591%
Problein Bohavior HMznagement: Educator’s Resourse Service.
Algozzina, Bob
1982- {50+P.

Aspen Systems Corp., 1600 Research Blvd., Rockville, MD

20850 ($79.00 Includes 2 Updates).

EDRS: NOT AVAILABLE

REPORT NO.: ISBN-0-89443-678-3

DOCUHENT TYPE: 052;

The resurce guide contains seven units %o assist teachers in
identifying and remediating problem behaviors of children and
adolescents. The guid2 is presented in a loose leaf binder to
accommodate future perfodic updates. The first unit addresses
the behavioral basis with discussions on the state of the art,
importance of assessment, and examplary approaches. Next, a
unit on treatment perspectives by J. Olson covers aspects such
as systematic densensitization, token systes, precision
teaching, and self management. The third unit, on general
skill improvement, gives such advice to teachers as learning
how students do their work, using the right materials, and
working with parentt and volunteers. In the fourth unit,
emotional problems such as low frustration tolerance, low self
concept, anxiety, and terper tantrums are, discussed along with
approaches for improvement. Next, ways to improve social
problems including disruptiveness, nonattention, achievement
anxiety, and socia withdrawal are proposed. In the sixth unit,
K. Aigozzine givas guidelines for classroom use of musfc,
play, art, and bibliotherapy. In the last unit, S. Freeman
makes suggestions for improving skilis of secondary students
including setting goals and providing learnirg sctivities to
improve basic academic study. and affective skills. (MC)

DESCRiPTCRS: »sBehavior Problems: =Behavior Modification;
*Sk§11  Analysis; *Classroom Techniques; *Discipline; Resource
V! ‘erials; Elementary Secondary Educaticn; Skil11 Devalopment:
. avior Development; Emctional Uevalopment; Social
Development; Therapy; Teaching Methods:

EC141845

Administrative Consideratfons, Actionz and Procedures for
savaloping and Implementing an Alti: “ative Pregram for
Digruptive and Disciplinary Problem Yo .1 in a Metiropolitan
School System.

Robledo, Yolanda Ga“za

{980~ 226P.

NOTE: University of Houston.

UMI, P.0. Box 1346, Ann Arbor, MI 48106 ($24,00 pc, $13.00
mf) Order No. 8105361.

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 041; 143:

Results of the survey of 11 metropolitan gschool districts
showed that teachers, acdministrators, and othsr educational
professionals consider disciplin? a major problem, that tha
legal factors of due process and stu.Int/parent rights are
important issues to e considured in developing alternative
programs, and that the most significant programs that should
be considered are counseling programs, psychological services,
and home visitation programs. (PHR)

DESCRIPTORS: sBehavior Problems; *Nontraditional Education;
*Admir istrator Attitudes; +Teacher Attitudes; *Discipline

(cont. next page)
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Problems; High Schools; Urban Schools; Due Process: Special
Programs; School Surveys:

EC140939

Outer Dimensions of ~;assroom Conflict.

5P.

NOTE: 28min/black and white/1/2 inch reel to reel/3/4 inch
cassatte. A Trainer’s Manual is a part of tha CONSERT Prcject,
Previousiy entered 1in ERIC (ED 199 216, Clearfinghouse No. SP
017 623).

Box 688 -UTD, Richardson, TX 75080 ($48.50).

EORS: NOT AVAILABLE

ODCUMENT TYPE: 141; 051;

The mnmaterials described {n ths manual are based on a series
of anecdotes of conflict situations in secondary classrooms.
The situatfons focus on emotional and bshavioral problems of
adolescents. The trafner’s manual i{s intended to be used with
a videotape cassette that depicts f{ifteen vignettes of
classroom events in which stuuant benavior problems are
portrayed. A serfes of teacher’s response forms is provided
for each episode, offering chc_ies between five clusters of
teacher bshaviors. The clusters are: authoritative-appealing
to outside authority; neutral fecilitation; i{incentive
manipulation; interview and supportive i{ntarvention; and
cdel ibarate {gn.ring. The vignettes aro presented in narrative
form along with the worksheets and mav be used with or without
the accompanying videotape. (JD)

DESCRIPTORS: *Emotionai Disturbances; sAdolescents;
*Behavior Problems; *Classrcom Teachriques; *Conflict
Resolution; Discipline Problems; Informal Assezsment;
Mainstreaming:; Secondary Education; Student Teacher
Relationship;: Teacher 8ehavior; Teacher Response;

EC140291

Attention Structure, Anti-Societal Behavior, and Peer 3roup
Repulation of Behavior smong Adolescent Students.

Bart, William M.

Adolescence vi6 n62 p433-42 Sum 1981;

EDRS: NOT AVAILABLE

ODCUMENT TYPE: 080; 143;

A study i{nvolving 30 seventh and eighth graders i{n a
racfally fntegrated schonl with a high {incidence of
antisocietal behavior revealed mixed confirmation for the
ethological thesfis underlying ant.socfetal behavior. Findings
suggest that schools with high antisocieta’ bahavior should
couple dJiscipline with instruction on effactive communicatfon
between students. (CL)

OESCR1IPTORS: »Behavior Problems; *Antisocial Behavior; speer
Relat fonship; Junfor , High Schools; Oiscipline; Student
Attitudes; Teacher Attitudes; Communication Skills:

IDENTIFIERS: *Ethology;

1981-Sum 10P.

EC133061

Video Training Workshops on Child Variance.

Morse, Willfam B.; Smith. Judith M.

Council for Exceptional Chiidren, Reston, Va.

12P.

SPONSORING AGENCY: Bureau of Education for the Handicapped
(DHEW/OE), washington, D.cC.

NOTE : Six 3/4 fnch videocassettes/worlk.shop leader’s
manual/Activity sheets/""Understanding Chi:s Variance"" is a
part of the kit or sold separately as Product No. 200 for
$B8.75; $7.44 CEC member price, ISBN-0-86586-099-8.

The Council for Exceptional Children, Publication Sales.
1920 Associatfon Dr., Reston, VA 22091 ($595.00 complete
program; $505.75 CEC Member price, Product No. 199).

EDRS: NOT AVAILABLE

DDCUMENT TYPE: 100; 052;

The kit, consisting of six vidac training workshops, a
workshop leader’s manual. activity siteets. and a texi. ‘th
self instructional modules, {s designed to help teachers,
parents, and paraprofessionals understand the range of variant
behaviors occuring {in elementary and seccndary classrooms.
Materials are designed to be used in five 2 hour inservice or
preservice workshops. Dne videocassette features 15 incidents
of problem behavior while tne remaining five present
contrasting intergretations of the probiem behavior by 10
axparts {in specfal education, sociology, psychology, and
medicine. The text presents self instructional modules on six
theoretical rositions: psychodynamic, behavioral, biophysicail,
socidolagicai, ecological, and alternative. Each unit {includes
a pre- anr pulttest, a brief history of th2 position,
descriptina of terms, and a review of diagnostic and
intervention techniques. The workshcp leader’s manual out® fnes
prociadures and activities for five workshops. (CL)

_DESCRIPTORS: sBehavior Problems; *Teacher Workshops:;
sTheories; sClassroom Techniques; Elementary Secondary
Eaucation; Inservice Teacher Educatfon; Preservice Teacher
Education; Intervention; Oiscipline; Videotape Recordings:;
Teacher Educatfon;

EC131B73

How to Handle Probtem Behaviors {n School: A Manual for
Dealing with Problems Most Frequently Faced by £lementary
School Parsonnel,

Silverran, Marvin

1980~ a8P.

H and H Enterprises, Inc., Box 1070 H-2, Lawrence, KS 66044
($3.25, soid in sets of 4 only, add 7% for postage and
handl ing $2.00 minimum).

EORS: NDT AVAILASLE

REPORT ND.: ISBN-0-89-79-049-3

OOCUMENT TYPE: 052; 010;

The book {s {intended to help school personnel improve the
wehavior and motfvation of school children through the
application of behavior managexment techniques. Principles of

\ »7it. naut nage)
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behavior modification are outlined in the first chapter and
include specifying a behavioral goal to be reached by the
child, presenting a punishment or reward immediately after the
behavior 1is exhibited, and selecting a reinforver that is
meaningful to the child. Brief chapters apply the principles
to the following areas: reasons for the lack of effectiveness
of coirporal puni* wment, f{ignoring and praising behavior,

improving behav*® - and motivation, avoiding conflicts,
improving school attendance, reducing 1lying and tattling,
helping the child with school phobia, improving cafateria

behavior, helping the shy and nonassertive child, teaching
manners and respect for others, helping the hyperactive chiid,
devdloping an after school guidance activities program, and
improving standardized test parformance. The final two
chapters give note of other effective techniques to change
behavior and offer a 1is\ of suggested readings. (DB)

DESCRIPTORS: #Behavior Problems; +«Behavior Modification:
*Discipline; =Classrocm ‘fechniques; Hyperactivity; Corporal
Punishment; Social Reinforcement; Motivation; Attendance;
School Phobia; Withdrawal (Psychology); Standardized Tests;
After School Programs;: Guidance;

EC130611

Class Control .and Bshaviour Problems: A Guide for Teschers.

Saunders, Malcolm

1979~ 228P.

McGraw~Hi11 Book Co.. 122i Avenue of the Americas, New York,
NY 10020 ($9.95)

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 055;

Practical strategies for teachers to achieve and maintain
student behavior are detailed in the text. Thirteen chapters

addrest: the following specific issues (sample subtopics in
parenth.::2e): background and rationale; distinctionsz batween
sickness and behavior problems (origin, classification):

current theories; teachar behavior (conflict, change, stress):
class management (atmosphere): the school’s role in reducing
disruptive behavior; supportive agencies (hsalth, social
services); emotional maladjustment (effects of stress on
children); identification of need for special .mlp (assessment

instruments); functions and roles of a specialist (behavior
modification, counsel ing, group therapy): and specific
problems (nroblems of immigrants, unlawful schosl absence,

death and separation). The final chapter sets forth situations
snd cases with 1listings of possible teacher interventions.
(cL)

DESCRIPTORS: Emotional
Elementary Secondary

Disturbances; *Behaviur
Education; *Classroom Techniques;
*Discipline; Theories; Classification; Student Evaluation;
*School Role; =Teacher Role; *Teacher Behavior; Emotional
Adjustment; Teaching Guides:

Problems;

EC 130452

Classroom Management.

Doyle, walter

1980~ 31P.

Kappa Delta Pi, P.0. Box A, West Lafayette, IN 47906 ($3.00)

EDRS: NOT AVAILABLE

DOCUMENT TYPE: DJ52;

The booklet offars guidelines for maintaining order in the
classroom. An {inic¢ial section addresses the features of
classroom motion, classroom demands, and the relationship
between activities and classroom order. Section I1 focuses on

some of the btasic processes involved in accomplishing class
cooperation: beginning the year, selecting and arranging
activities, monitoring and timing activities used in the

classroom, and stopping misbehavior. (SBH)
DESCRIPTORS: *Behavior Problems; *Classroom Techniques;
Teaching Methods; Teacher Role; *Discipline;

EC123617

When Classroom Control {s Siipping Away, Ask Yourself...
(Behavioural Control Through Naturalistic Solutiens).

Eaton, Marie: Hansen, Cheryl L.

B.C. Journal of Special Educaticn v3 nd4 p335-56 Win 1979;

1979-¥Win 22P.

EDRS: NOT AVATLABLE

DOCUMENT TYPE: 0Q70;

A review of behavioral research in the area of classroom
management s presented. Four questions for %eachers to ask
themselves when a probiem in the classruom arises explore the
appropriatenass of the 1instructional materials, student
understanding of teacher expectations, managemant
effactiveness, and sources of help. Techniques for coping with
classroom problems are provided. Methods for enhancing student
self control, such as writing an essay on the consequences of
disruptive behavior, are constdered. The use o0Ff token
economies and ¢ ““er tactics (e.g., time out) are described. A
taxonomy of suggestions is included. (PHR)

DESCRIPTORS: *Behavior Problems; Elemantary Secondary
Education; Literature Reviews; Educational Research; sBehavior
Change: sBehavior Change; *Classroom Technigues: *Discipiing;

E£C123550

Classroom Management: A Guide for the School

Tanaka, Jack

1979- 199P.

Available from Charles C Thomas, 301-327 E. Lawrence Ave..
Springfield, IL 62717 ($16.75)

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 055;

Intended for school consultants, the book discusses the
classroom management of problem student behaviors from a
social learning perspective. In the section "“Preparation for
Consultatior,’’ the role of tha consultant is defined, the

(cont. next page)
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negotiations with teachers and principals are outlined, and
some behavioral concepts relevant to classroom management are
pre- >nted. The section ""Problem Solving’’ proposes a series
of steps to be taken 1in the school consultation process,
covering such topics as specifying and assessing problem

student behaviors, implement ing behavior measurement,
spacifying dasirzdle behaviors, identifying positive
rainforcers, delingating contingent relationships, and
fostering positive 1nteractions. An example of a classroom

managemant program employing & point system is presented,
along with axamples of agendas, letters, and forms that may be
used during consultation. The section ""Consultation
Expericnces’’ presents special difficulties and emotional
issues that are often encountered during actual consultations.
A glossary and list of selected readings are appended.
{Author/DLS)

DESCRIPTORS: *Behavior Problems; *Consul tants;
*Socialtzation: *Discipline;: +Teaching Maethcds; Consultation
Programs; *Reinforcement; *Behavior Change; +*Evaluation
Mathods; *Classroom Techniques;

EC122432

Basic Techniques for Early Classroom Intervention.

Caldwell, Judith

Pointer v24 ni1 p53-60 Fall 1979;

Available from UMI

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 052;

Basic managsment of disruptive classroom behavior is a
necessary aspe::t of classroom control. Three basic techniques
are planrad: ignoring, in which {nappropriate behavior is not
reinf'orced; signal interference, {n which ncnverbal signals on
the part of the teacher affect behavior change: and proximity
control, in which <¢the teacher’s physical proximity to the
dizturbance brings about desired tshavior change. (PHR) *

1979-Fal 8P.

DESCRIPTORS: *Behavior Problems; Elementary Secondary
Education; *Classroom Techniqucs; *Discipline; =*Student
Behavior: Reinforcemant; *Bahavior Change; Nonvarbal

Communication; *Proximity;

EC122430

A Principal’s Checklist for School Behavior Management.

Fayun, Stanley A, And Others

Pointer v24 ni1 p32-44 Faii 1979;

Availeble from UMI

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 052;

A chacklist for helping administration, staff, students, and
parents manage school behavior is'presented. The eight main
areas covered include: bshavior expectation and values;
communicated expectations; strategies for preventing ‘sehavior
droblems; strategies for promoting student coping skills;

for reacting to behavior problams; consut tatfon,
and staff dovelopment; ' individualized educational
»iai,ning; and feedback and evatuation. Each of the main areas

1979-Fal 13P.

has two or more subcategories. Each subcategory 1s dicussed
and a table i{llustrating the continuum of permissible
discipiinary reaction for unaccepZable student behavior is
provided. (PHR)

DESCRIPTORS: *Behavior Problems; Elementary Secondary
Education; *Classroom Techniques:; Student Teacher Relationship
i *Student Behavior: *Teacher Respcnse; Discipline; Principals
: Check Lists;

EC 120887

Strategies in Classroom Management.

Shrigley, Robert L. .

NASSP Bulletin v63 n42" p1-9 Sep 1979;

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 052;

Six strategies for the management of behavior problems in a
classroom at the secondary school level are presented. The six
are as follows: (1) deliberately designed coping skills curb
surface disruptive behavior of students; (2) excellent
teaching tends to gprevent disruption; (3) teachers should
tolerate normal, but sometimes irritating student behaviors
typical for the age group being taught; (4) free expression
and due process gqranted students have resulted in better
inforred teachers and increased use of preventative
techniques; (5) punishment 1is one alternative for modifying
deviant behavior; and (6) tke teacher cannot be expected to
solve all the problems in the classroom singlehandedly. (PHR)

DESCRIPTORS: Emotional Disturbances; #*Behavior Problems;
Sacondary ducation; {oping; *Classroom Techniques; *Classroom
Techniques; Discipiine; *Change Strategies; Civil Rights;
Educaticnal Legislation; gehavior Change; *Teacher Responsc;
Teaching Methods; Teaching Guides;

1979-Sep aP.

EC114461
Teaching thy Behavior Disordered Child.
Neel, Richard S.

Early Years V9 N8 P27-30 Aor79;

EDRS: NOT AVAILABLE

=A 3 Suggestions are given to help regular class teachars
deal with mainstreamed behavior problem children. Examples are
provided of overactive, aggressive, and disturbed children’s

1979-APR 4P.

behavior. Methods to help students blow off steam and to
provide natural consequences for student actions are
discussed. (CL)

DESCRIPTORS: *Bahavior Problems; Aggression; Emotional
Disturbances; Early Childhood Educattion; *Mainstreaming:;
*Teaching Methods; Behavior Change; Discipline; *Classroom

Techniques; Clagsroom Techniques;

92
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EC111322
Reward Direction-~-Not parfection.
Krumbsl1tz, John D.; Duckman-Shoor, Laurie
Theory into Practice Vi6 N4 P243-250 Oct 1977;: :977-0CT 8P.
EDRS: NOT AVAILABLE

=A 3 The principle of successive approximations, which

summarizes learning as a series of small steps, is described
and applied to changing problem behavior in students. One
example 1is given for using the principle to remadiate calling

out of turn in class. It is reported that the instructor who
teaches according to the principle becomes a keen observer of
gtudent bshavior, a good task analyzer, and a skilled learning
manager. The following criticisms of the approach are cited
and discussed: {t requires more work from the teacher: it
requires 3he teacher to change teaching habits; it invo’ves
lowering standards; it saets up {nequality in student
treatment; and {t presents problems in terms of traditional
grading. (SBH)

DESCRIPTDR3: Emotional Disturbances; =*Behavior Problems:
Elemantary Secondary Education: sBehavior Change; »*Positive
Reinforcement; #Contingency Managemant; Teaching Methods;

Classrocm Techniques;

EC102574
Maintaining Productive Student Behavior.
1977~ 39P.
National Education Association, {1201 16th St., N.W.,

Washington DC 20036 (No. 1504-5-00) ($3.00).

EDRS: NOT AVAILABLE

=A 3 The author presents a review of professional literature
and research studies on constructive and disruptive student
behavior. Utilizing the 1literature turvey as a base, an
initial chapter provides some ideas on how educators can begin
to devalop a logical and orderly examination of the problem in
their own school district or school situation. Subsequent
chapters cover a model for improving student behavior in the
ecducational setting and basic processes for arriving at and
maintaining constructive behaviors in young children. Selected
rasearch referencas are listed, and a copy of tha Disruptive
Behavior In. .ntory ‘s appended. (SBH)

DESCRIPTDKS: Emotfonal Disturbances; *Behavior Problems:
Early Childhood Education; Elementary Secondary Education:
Resgearch Reviews {(Publications); Literature Reviews;

*Classroom Techniques; *Behavior Change; Discipline; Classroom
Techniques;

own goals, and giving them input in rule formation. (CL)
DESCRIPTORS: *Behavior Problems: Secondary Education:
*Discipline; *Classroom Techniques; Educational Methods:

EC102515
A New View of the Dynamics of Discipline.
Kindsvatter, Richard
Phi Delta Kappan V59 N5 P322-325 Jan 78;
EDRS: NOT AVAILABLE
=A 3 The author considers sources of student misbehavior
(including student adjustment problems and negative attitudes

1978~JAN 4P,

toward the teacher and/or ciass), and examines throe
components of discipline: behavior expectations, behavior
adjustment, and control techniques. The interaction between

sources of student misbehavior and the components of

discipline is discussed, and a matrix is provided. {Cl.)
DESCRIPTORS: Emotional Disturbances; #*Behavior Problems;

Education; Elenentary Secondary Education; +*Discipline;

*Classroom Techniques; Student Behavior; sStudent Teacher

Relationship;

EC102380

Discipline and Learnin,: An Inquiry Into Student-Teacher
Relationships. Revised Edition.

1977~ 188P.

Nationai Education
washington GC 20036.

EDRS: NOT AVAILABLE

=A 3 Presentad are 22 papers on the relaticnship between
discipline and 1learning as seen by teachers, administrators,
counsalors, psychologists, school board members, and lawyers.
Papers touch on tha following topics (sample subtopics in
parentheses): discipline (an account of how an inner city
school learnad to deal with disruptive youth in a pos{tive
way); historical perspectives (a comparison of behavior
problems ranked according to seriousness in 1928 and 1972):

Association, 1201 i6th St., NW,

punishmant (the case against short suspensions); behaviorism
(behavioral group counsaling with disruptive children):;
student response .0 control (teaching students to modify
teachers’ buhavior); special {ssues today (an approach to
discipling in urban schoois); and order and justice (two

contrasting solutions for school vialence). (CL)

DESCRIPTORS: sEducation: Emotional Disturbances; *Behavior
Problems; Elementary Secondary Education: *Discipline;
Behavior Change; sCperant Conditioning; Ciassroom Techniques;

}

cont {ngency Management; spunishment; Disciplina Problexs:
EC102520 Discipline Policy: Suspension; Urban Education; Educational
Teaching Dis uptive Adolescents: A Game Worth Winning. Philosophy; History; Legal problems; Teacher Role; Student
Wilde, John ¥.; Sommers, Peggy Teachei- Relationship: Violence; +Learning: '
Phi Daelta Kappan V59 N5 P342-347 Jan 78; 1978-JAN  6P. N
EDRS: NOT AVAILABLE
*A 3 The authors suggest rour methods for praventing
behavior problcms in students: giving students a rationale tor
the subject matter, informing them of goals and objcctives,
structuring the classroom to ailow students to choose their
01 1174 INFCRMATION SERVICES, INC,
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EC100705 teacher roles and classroom environment, i{ntervention
Managing Insppropriate Behaviors. strategies when student behavior fails to anform to
Lovitt, Thomas C. expectations and the abflity to interpret and respond to
Teacher V95 N5 P§1-82 Jan 1978; 1978-JAN 2P. children’s emotional needs. It 1s recommended that teacher

EDRS: NOT AVAILABLE

=A 3 Strategies are suggusted for dealing with inappropriate
classroom behaviors of mainstreamed handicapped children.
Considered are preliminary strategies (such as stating goals
and explaining the rules), motivation techniques (itncluding
using a token economy), and reducing inappropriate behavior by
giving somathing (such as unpleasant consequences for frequent
fnapprogriate behavior) or taking away something (such as the
opportunity to get reinforcement). {CL)

DESCRIPTDRS: =+Dissbilities: E.ementary Sdcondary Education;
*Bohavior Prcblems; «Clasaroom Techniques; sClassroom
Techniques; Discipline; *Behavior Change;: Dperant conditioning
i Motivation; Mainstreaming; ccntingency Management;

EC100523

An Evaluation of Daily Report Cards with Minimal Teacher and
Farent Contacts as an Efficient Method of Classroom
“ntervention.

Lahey, Benjamin B. and Dthers

Sehavior Modificatfon Vi N3 P381-384 Jul 1877: 1977-JUL

14P,

EDRS: NOT AVAILABLE

*A 3 An experiment using daily report cards to modify
behavior during rest periods was conducted with 50 normal
kindergarten children from two classrooms. Targeted was the
excessive amount of disruption that occurred during rest
periods. Measurement, which required minimal changes in the
teacher’s established procedures, was completed in 20 minutaes
each day during rest period. cChildren took home a ""Brag
Sheet’’ at the end of each day wherein they were rated on 7
positive type behaviors. Results suggested that the use of
daily report cards, which required no special training of

either parents or teachers, represent a highly efficient
method of i{ndirect intervention with behavior problems of
children. (MH)

DESCRIPTDRS: Exceptional Child Research; *Behavior Problems
Early Childhood Education: sBechavior Change: *Report cards;
*Classaroom Techniques; Inforial Assessment: Intervention:;
*Positive Reinforcement;

EC09310Y i
Classroom Management: A Model for the Identification,

Davelopment, and Assesswent of Compatencias.
Goodman, Gay; Pendergrass, R.A

Peabody Journal Jof Education Jv54 Jn3 Jp196-200 Apro77;
1977-APR 5P.

EDRS: NOT AVAILABLE

*A 3 An eclectic modal of clasasroom managemsnt 3kills
incorporating disciptinary, behavioristic, and therapeutic
approaches {s presanted. Necessary areas of teacher competence

training programs {introduce concepts at the cognitive lavel
before providing opportunities for application in classrooms.
The authors maintain that assessment of teachers’ behavior
management skills must encompass the teacher’s cognitive
knowledge, actual classroom fnteraction and effects on student
behavior. (GW)

DESCRIPTORS: Emotional Disturbances; =Behavior Problems;
*Models; =*Classroom Techniques; Discipline; *Teacher Education
+ Intervention; Emotional Problems; *Teaching Skilis:

EC091297

Rasponding to Student Misbehavior.

Gorton, Richard A.

National Association of Secondary School Principals (NAASP)
Bulietin V6i N405 Jan01977: 1977-JAN  9P.

EDRS: NOT AVAILABLE

sA 3 Discussed {s the administrator’s role in coping with
behavior problems {n the school through nonpunitive approaches
to changing the stucent and methods of changing the school
environment. Stressed is the remediation of learning problems
frequently underlying misbehavior through such techniques as
behavior modification. Alternative educational programs such
as work study programs and special classes or .. hools for
chronic misbehavers are examined {n terms of saeven guidelines
such as caraful screening and assignment of students and a
teacher who wants to work with these kinds of students. (DB)

DESCRIPTDRS: Emotional Disturbances; +*Behavior Problems;
Elementary Secondary Education: *Administrator Role: Classroom
Techniques; *Work Study Programs; *Special Classes;
«Discipline;

£C090646

Reducing Inappropriate Classroom Behaviour of Retarded
Students Thirough Three Procedures of Differential
Reinforcement.

Deitz, S. M. and Dthers
Journal of Mental Deficiency Rasearch V20 N3 Pi55-170 Sep
1976; 1976-SEP 16P.
EDRS: NOT AVAILABLE
*A 3 Studied in six experiments was the effectiveness of
reducing insppropriate classroom Lehavior in 22 adolescant EMR
Ss through the use of three positive reinforcement procedures:
the differential reinforcement of 1low rates of responding
(DRL), theOdifferential reinforcement of other tehavior {DRO),
and the differential reinforcement of incompatible responding
(DRI). TwoOexperiments were conducted Yo test the
effectiveness of each differential reinforcement procedure. In
the experiments {nvolving DRL disruptive behavior was reduced
fn an individual student and in a ciass of 14 students. DRD
(cont. next page)

are identified in reference to decisions about student and

NledR T e Y ST

Do 96 |



EE

r

1

LR Y 2 S-S
-Fe ~
ot e

FullToxt Provided

J

PRINTS-

uUser:008004-+- 02aug89 PO43: PR 0/5/1-46
DIALOG ,

PAGE: 44

Item 44 of 48

Q

RIC

by ERIC

DINLOG File S4: ECER/EXCEP CHILD - 88-83/JUL

was effective in reducing tha disruptive behavior in one male
student, and reducing talking out {n two pairs of students.
Thz DRI procedure proved successful in reducing sleeping in
class of one student, andOin reducing aggressive talking cut
behavior in one student. Successful results indicated that
these procedures may be effective alternatives to common
procedures, such as punishment, used to reduce inappropriate
behavior in the classroom. (PT)

DESCRIPTORS: *Hi1d Mental Retardation; *Positive
Reinforcement; *Beghavior Change; *Behavior Problems;
Excepticnal Child Research: MNsntal Retardation: Elementary
Secondary Education; Operant Conditioning; Antésccial Behavior
s Classroom Techniques:

ECO81106

The Eliminaticn of Discipline Problems Through a Coxbined
School-Home Kotivaticnal System.

Aylion, Teodoro and Others

Behavior Therapy V6 N5 P616-626 Oct 75;

EDRS: NOT AVAILABLE

=A 3 Upon discovering limitations {in a school based
reinforcement program to oeliminate discipline problems in a
class of 23 third graders, a procsdure was designed which
linked the child’s daily classroom behavior to conseguances
provided at homa by parents. To give the child and parent
feedback, a ""Good Behavior’’ letter wasOsant homa if the

sudent wmet criteria for good conduct. Parents then provided
differential consequences {in the home based on receipt or
nonreceipt of the latter. Findings showed that within a da,,
contingant praesentation of the letter decreased disruptive
behavior to 2 mean of 10% (bazeline prior to the program was
set at 90%): and that when the letter was given irrespective
of conduct in school, disruption rose to 50%. {Author/SB)

DESCRIPTORS: Exceptional Child Research; *Behavior Problems
Primary Education; *Reinforcenent; *Parent Influsnce:
*Classroom Technidues; Oiscipline; Feedback; Parent School
Relationship; Hotivation;

1975-0CT 119,

ECO073392

Eliminating Classroom Disturbances of Emoticnally Disturbed
Cnildren by Positive Practice Procadures.

Azrin, N. H.; Powers, M. A.

8ehavior Therapy V6 N4 P525-534;

EDRS: NOT AVAILABLE

=A 3 In & study involving six emotionally disturbed boys
(7-11 years old) enrolled in a special education class, the
effectiveness of the Positive Practice (PP) procedure to
eliminate disruptive bLehavior was evaluated. During 20 minute
class periods, theOincidence of disruptive behaviors (speaking
aloud or getting out uf the seat without authorization) was
compared for the four study phases: warnings, reminders and
reinforcements; 1loss of recess; dalayed PP; and immediate PP.
The PP procedure required the child to practice asking
permission to speak out or leave his seat after a disruptive
episode. Digruptive actions decreased by 95% when the practice

1975-JUL 10P.

requirement was delayed and by 98% when it was immediate, as
compared to 60% reduction during thes loss-of-recess procedure.
The principal advantage of the PP procedure over the
alternative methods was its reeducative value as well as its
greater effectiveness. (Author/SB)

DESCRIPTORS: Exceptional Child Research; *Emotional
Disturbances; *Behavior Problems; =*Children; Discipline:
Classroom Techniques; *Behavior Change; *Dperant Conditioning;

IDENTIFIERS: *Positive Practice;

011176
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EC172820

How to Integrsate the Visually Impaired.

Hodgson, Ann

Brftish Journal of Special Education v12 ni1 p35-37 Mar 198;

1985-Kar 3P.

EDRS: NOT AVAILABLE

Document Type: 080: 0©055;

The types of planning and school and classroom organization
necessary to mainstream visually impaired students are
examined, generai teaching suggestions ara offered, and
modifications to the traditional classroom are suggested. (CL)

Descriptors: =Visual Impairments: rMainstreaming: Elementary
Secondary Education; Teaching Methods; Classroom Techniques;

EC172646

Insuring Classroom Success for the LD Adolescent.

Haman, Theresa A. And Others

Academic Therapy v20 nS p517-24 May 1985;

UMI

EDRS: NOT AVAILABLE

Document Type: 080; 055;

The article 1lists sources of assistance and teaching
strategies used by 71 secondary classroom teachers perceived
by teachers of learning disabled students as highly effective
teachers for that population. Sources and strategies cover 10
academic disciplines: business, home economics, fndustrial
arts, mathematics, English, music, physical education,
science, social studies, and vocational education. (CL)

Descriptors: sLearning Disabflities; *Mainstreaming;
*Teaching Methods; *Classroom Techniques: Secondary Education
*Teacher Effectiveness:

1385-May 8P.

EC17 1868

How to Integrate the Hearing Ixpaired.

Hoc.3s0n, Ann

Special Education: Forward Trends vi11 né4 p27-229 Dec 1984;

1984-Dec 3pP.

UMI

EDRS: NOT AVAILABLE

Document Type: 080; 055;

Suggestions are offered for facilftating i{ntegration of
hearing impaired and deaf students. Considerations cover three
main areas: school organization, the pupil, ans the classroom.
The 1importance of wunderstanding the student’s fatigue is
emphasized. (CL)

Descriptors. »*Hearing Impairments, *Mainstreaming. Deafness
Classroom Environment: School Organfzation:

EC17 1414

The Exceptional Student in the Regular Classroom. Third
Edition.

Gearheart, Bil1l1 R.: Weishahn, Mel W.
1984- 420pP.
C.V. .Mosby, 11830 Westiine Industrial Dr., St. Louis, MO

63146 ($24,95),

EDRS: NOT AVAILABLE

Report No.: ISBN-0-8016-1756-1

Document Type: 010; 052:

The text 1{s intended to provide basic information for the
regular classroom teacher who will work with mainstreamed
mildly handicapped students. Introductory chapters address the
following topics (sample subtopics in parentheses). historical
and philosophical basis for special education (effects of
litigation on programs for the hancicapped); and the legal
framework for services (P.L. 94-142, legislation and policies
regarding gifted education, advantages of the least
restrictive setting). The succeeding eight chapters are
devoted to strategies for educating students with hearing
impairments, visua! {mpairments, orthopedic and other health
impairments, speech disorders, mental retardation, learning
disabilities. behavioral disordars, and gifted and talented
students. tach of the chapters cffers suggestions for the
regular clas<sroom teacher. The concluding two chapters
emphasize instructional and accommodative approaches and the
importance of good personal f{nteracticn. (CL)

Descrirtors: sMild Disabilities: *Gifted: *Classroom
Techniques: rMainstreaming: Elementary Secondary Education;
Hearing Impairments; Visual Impairments; Speech Handicaps;
Mental Retardation; Learning Disabilities, Behavior Disorders
Teaching Methods: Teacher Attftudes;

EC171382

Curriculum Adaptations. A Mainstreaming Model for Use in EOG
6250, The Schoo’? Curriculum.

Criss, Marty

i983- 20+P.

Note: Contatned 1{n: Special Education Training for General
Education Doctoral Students. Final Report, June 3, 1982-August
31, 1984 (see EC 171 377). For related documents see, EC 171
378-381.

EDRS: NOT AVAILABLE

Document Type: 052:

Geographic Source: U.S.; Fflorida

A module is presented for teachers of mainstreamed
handicapped students. The module 1{s sutlined for a 3-hour
class and includes the following topic areas (sample subtopics
in parentheses). i{ntroduction/rationale; idea of curricular
adaptation (observation, Anstructional design, material
selection); classroom groiping {structure of learning tasks,
students’ task p2rsistence): academic learning time (teacher
behaviors to increase academic learning time, group work. Case
studies of eight mainstreamed students are presented, and
group ass fignments regarding currfculum adaptations are
offered. {CL)

Descriptors: +Disabil{ties: *Mainstreaming; +Curriculum
Development; +Classroom Techniques, Elementary £ducation;
Teacher Education: Teaching Methods: Grouping (lnstructional
Purposes);

020536
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EC170777 Focus on Exceptional Children vié n3 pi-12 Nov 1983:
Adapting Instruction for the Mainstream. 1983-Nov 12P.

Wood, Judy V. UMI ~
1984~ 226P. EDRS: NOT AVAILABLE
Charles E. Merill, 1300 Alum Creek Dr., Box 508, Columbus, Document Type: 080; 141;

OH 43216 (no price quoted). The model to aid regular teachers in providing the most
EDRS: NC™ AVAILABLE personalized attention to the greatest number of mainstreamed
Report No.: ISBN-0-675-20129-2 students is presented with descriptions and illustrations of
Document Type: 010; 052; students’ responsibilities (following directions, approaching
The text examines the instructional part of a model for tasks, obtaining assistance, gaining feedback. and gaining

mainstreaming mildly handicapped students. The first chpater reinforcement) and teachers’ responsibilities (materials

provides an overview on mainstreaming in terms of the law, the organization, work areas, time constraints, task transitions).
problems, and the teacher’s role. A chapter on identification (MC)

reviews federal definitions of handicapping conditions, Descriptors: *Disabilities; *Mainstreaming: +Models;

describes five stages in the referral to placement process, *Teacher Responsibility; +Student Responsibility: Classroom

and considers uses of test data. The succeeding five chapters Techniques: Elementary Educat{on:

deal with specific classroom approaches to facilitate

mainstreaming (sample subtopics in parentheses): adapting the

environment (preparing the master schedule, designing the EC160988

physical environment): adapting instruction (learning and Delivering Industrial Arts Instruction to Mil3iy Handicapped

conditions affecting 1 arning styles); mcdifying lesson plans Learners.

(components of lesson plans, ways to present the lesson); Horton, Steven

managing the classroom (techniques {nvolving the physical Career Development for Exceptional Individuals vé n2 p85-92

organization of the classroom, grouping, peers, assignments, Fall 1983; 1983-Fal 8pP.

and preventing planning before mainstreaming): and evaluating Ui

students in the mainstream (adaptations on the regular EDRS: NOT AVAILABLE

classroom tests, alternative grading procedures, and Document Type: 080: 141;

graduat ion requirements). (cL) Eight educable mentally retarded junior high students were
Descriptors: +*Mild Disabilities; *Mainstreaming; rClassroom integrated into an industrial arts class through an approach

Techniques; =*Student Evaluation; *Evaluation Methods: *Lesson modifying direct instruction and 1lead time orientation,

Plans; Elementary Secondary Education; Models; Class testing procedures, record-keeping simplifcations, equipmnent

Organizavxion; Classroom Environment; Teaching Methods: certification, project procedures, daily data records, and

Cognitive Style; Curriculum Development; grading. (CL)

Descriptors: +*Mild Mental Retardation; +Industrial Arts;
tMainstreaming; Junior High Schools; Equipment; Classroom

EC 152382 Teckniques; Teaching Methods: Grading; Vocationai Education:
Integrating Physically Handicapped Pupils,

Hodgson, Ann

Special Educatfon: Forward Trends vii{ ni p27-29 Mar §984; EC160276

1984-Mar  3P. Preparing Students for Mainstreaming: Practical Tips for

UMI . Teachers.

EDRS: NOT AVAILABLE Bunting, Sharon R.

Document Type: 080; 055; 1982~ 85P.

Intended for regular class teachers working with Cedars Press, P.0. Box 29351, Columbus, OH 43229 ($8.90).
mainstreamed physically handicapped pupils, t»» article offers EDRS: NOT AVAILABLE

guidelines regarding school organization, c. tions directly Report No.: ISBN-0-935-326-02-6

affecting the pupil, and classroom consi. utions. A brief Document Type: 055;

review of the major conditions (such as allergies, cerebral The handbook is intended to help special educators deal with

palsy, and muscular dystrophy) is presented. (CL) organizational and structural issues of mainstreaming mildly
Descriptors: *Physical Disabilities; *Mainstrecaming, hand icapped elementary students. A syStematic management ]L()zz

Elementary Secondary Education: Classroom Environment; approach {is stressad. Consideration of classroor management

L 10 aspects touches upcn  recommendations for arranging the
1_ physical environment of the special class and the class

EC16i384 schedule. Suggestions for assessing the students’ academic,
Teaching Children to Be Independent Learners: A Step-by-Step behavioral, and social skills are offered. A section on

Strategy. (cont. next page)

\ Cohen, Sandra; deBettencourt, Laurie
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behavior management 1includes discussion of such topics as
class rules, token rewards, and checkmark reward systems. Data
procedures are briefly summarized. Criteria for advancement
into less restrictive settings are considered. personnel
involved in mainstreaming are discussed, and
placement/followup procudures are noted. A final chapter
describes four levels of management and integration in terms
of behavior management, academic management, data,
mainstreaming, and criteria for advancement. A large portion
of tive handbook is composed of appendixes, including sample
lesson plan forms, data sheets, and reporting and evaluation
forms. (CL)

Descriptors: +Mild Disabilities; »Classroom Environment:
*Student Evaluation: sMainstreaming: *Class Organization:
*Behavior Modification; sStudent Placement; *Special Classes;
Elementary Education; Criteria;

EC152931

Structured Experiences for Integration of Handicapped
Children.

Anderson, Karen; Milliran, Al

1983- 392P.

Aspen Systens Corporation, 1600 Research Bivd., Rockville,
MD 20850 ($27,50).

EDRS: NOT AVAILABLE

Report No.: ISBN-0-89443-877-8

Document Type: 010; 052;

The text is intended for a resource activities guide for
classroom teachers responsible for integration o' handicapped
children. Focusing on attitudes and classroom arrangements for
positive interaction, the book presents an experience
education approach. An initial chapter describes activities
for teachepr workshops concentrating on understanding
uniqueness and commonality. Simulation activities designed to
increase empathy and knowledge are presented in chapter 2,
while chapter 3 provides suggestions for activities to
understand high {incidence handicapping conditions. The focus
of chapter 4 is on low incidence handicaps, such as hear ing,
visual, and physical impairments, Chapter 5 covers aspects of
self esteem, acceptance and encouragement, while the
activities in chapter 6 are designed to foster abilities in
the understanding of helping. Chapter 7 addresses skills in
dealing with parents and other family members. Approaches for
individual izing and personalizing the environment are explored
in the eights chapter, followed by an exploration of learning
centers and their benefits for mainstreamed children. A final
chapter emphasizes the need for nositive reinforcement of
others as well as of self nurturance. An epilogue contains 180
activity idieas for teachers to enhance mainstreaming. (CL}

Descriptors: *Disabjlities;: *Attitude Change; *Mainstreaming
! *Learning Activities; *peer Acceptance: Elementary Secondary
Education; Simulation; Classroom Environment; Teacher
Workshops; Teacher Attitudes: Reinforcement: Peer Relationship

ERIC3

Aruitoxt provided by Eric

EC151084

Making Integration Work: A Teacher’s Perspective. A Guide to
Integrating Handicapped and Nonhandicapped Preschool! Chiidren.
Appendix D.

Price, HMarilyn; Weinberg, Nessa

Albuquerque Special Preschool, NM,

1982- 97+P,

Sponsoring Agency: Special Educaticn Programs (ED/OSERS),
Washington, DC.

Note: For a related document, see EC 151 083.

EDRS: NOT AVAILABLE

Document Type: 052;

Geographic Source: U.S.: New Mexico

The manual is intended to help teachers who are integrating
handicapped children into preschool programs. It opens with a
description of the Albuquerque Special Preschool, a program in
which handicapped children were integrated in successively
less restrictive environments. The raltionale for integration
is presented in terms of research and of parents’ responses. A
section on preparing for an integrated classroom, assessment,
development of an individualized education program, and
selection of curriculum. The final section details strategies
for use in the integrated classroom. including incorporating
play, using self-selection as an approach to foster
interaction conducting snack time and large -group activities,
scheduling cutdoor activities, considering effects of group
management/eny ironmental factors, and dealing with
differences. (CL)

Descriptors: *Disabilities; *Mainstreaming; *Program
Development; +Peer Acceptance; Preschool Education; Teaching
Methods: Classroom Techniques: Teacher Role; Curriculum:

Identifiers: Albuquerque Special Preschool;

EC 150945

Common Solutions for the Uncommon Child (X-8).

Haag, Kimberly And Others

1982- 119pP.

Interstate Printers and Publishers, Inc., Jackson at Van
Buren, Danville, IL 61832 ($7.50).

EDRS: NOT AVAILABLE

Report No.: ISBN-0-8134-2239-6

Document Type: 052;

Twenty-five gen2ral profiles of special children with
specific types of academic and behavioral characteristics and
188 strategies for teachers are presented to assist the
regular education teacher who has exceptional students in the
classroom (kindergarten through grade 8). The rationale of
this approach is that although cach special child has
individual needs, working with these students has revealed
that many have similar deficiencies to varying degrees, with
some overlap. General profiles are presented because of these
universal traits. Each profile has a name, a cartoon face, and
a general description, as well as a list of characteristic
behavior. The names include the following: Stevie Squirmer,

(cont. next page)
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PY¥Tee Akt Gapah Stlenty ™ arid Virginia visual. A Teacher who observes a
particular behavior by a student can locate the behavior on Document Type: 080: 143:
the characteristics 1ist. Next to the bahavior are numbers for Elementary teachers (N=17) trained in a classroom management
suggested strategies located in the latter part of the bock. program designed to increase academic learning time in
These 188 strategies are techniques that have been used and mainstreamed classes were found to be superior to control
that the regular education teacher can implement without teachers (who had been trained in a different program) {n nine
devoting a great deal of time to a particluar student. Inly teacher behaviors covering areas of reinforcement, behavior
the strategies that are consistent with and complementary to during seatwork, and reduction of noninstructional time.
the teacher’s style of teaching need to be employed. Thirteen Experimental students (N=176) obtained signficantly more
general teacher guidelines are also included. It {s suggested favorable posttreatment means than did control Ss for ontask,
that this guide, which may serve as an inservice aid, allows a mildiy deviant, and seriously deviant behavior. {cL)
means fcr discussing a student by referring to a profile, thus Descriptors: +Disabilities; *Mainstreaming; *Teacher
maintaining confidentiality. (SEV) Behavior; +Time on Task:; Elementary Education; Classroom

Dascriptors: sDisabilities; *Student Behavior; *Intervention Techniques; Inservice Teacher Education;

i *Mainstreaming; sStudent Teacher Realationship® *Classroom .
Techniques; Elemgntary Education; Student Characteristics;

EDRS: NOT AVAILABLE

EC142165 ED
Visually Impaired Learners: A Handbook.

EC143325 North Carolina State Dept. of pPublic Instruction, Raleigh.

How to Integrate Autistic and Other Severely Handicapped
Children into a Classroom.

Koegel, Robert L

1982~ 28P.

Note; For related {nformation, see EC 143326 and £EC 143327.

H and H Enterprises, Inc., P.0. Box 1070, 946 Tennessee,
Lawrence, KS 66044 ($4.00).

EDRS: NOT AVAILABLE

Report No.; ISBN-0-89079-064-7

Document Type: 052;

The manual provides step-by-step instructions for
integrating an autistic or other severely handicapped child
into the classroom environment. Sections address the following
topics: indivigualization of instructional materials;
selection of stimulus materials based on the student’s level
of functioning and the need for a permanent record of the
student’s responses; programing the instructional paterials
(which {nvolves the steps of fdentifying an end objective and
f111ing 1in the steps of a continuum to reach that objestive);
unsupervised instruction (which involves obtaining long chains
of responding and incorporating the program materials);: steps
for i{ncreasing group size; the rationale for integrating the
autistic nd other severely handicapped children with normal
children; and procedures for integrating autistic and other
severely handicapped children 1{nto a normal &lassroom. Zach
section contains exercises relating to the topic under
discussion. (SW)

Descriptors: =putism; +Severe Disabilities: *Mainstreaming;
*Classroom Techniques; Elementary Secondary Education;
Individualized Instruction; Media Selection: Program
Development; Student Educational Objectives; Teaching Methods:

EC142305
Classroom Management in Elementary Mainstreaming Classrooms.
Borg, Walter R.:; Ascione, Frank R.
Journal of Educational Psychology v74 nt p85-25 Feb 1982;

Div. for Exceptional Children.

1981- &3P,

Document Type: 052;

Geographic Source: U.S.; North Carolina

Government: State

The booklet 1is intended for regular and special aducators
involved with visually impaired students in North Carolina
local schools. Seven sections are devoted to the following
topics (sample subtopics in parentheses): characteristics (low
vision training, vision testing); classroom arrangement
(seating location, lighting): materials (large print, braille,
criteria for use); teaching strategies (tips for notetaking,
lecturing, using charts and maps, math tips, reading
suggestions. science tips, writing tips, use of typing,
listening suggestions); specifal training (daily 1iving skills,
orientation ard mobility, vocational training); additional
instructional areas (suggaestions for teaching physical
education, industriai technology, home economics); and
guidance and counseling. (CL)

Descriptors: *Yisual Impairments; *Mainstreaming; *Teaching

Methods; Elementary Secondary Education; Student
Characteristics; Instructionsl Materiais: Visually Handicapped
Mobility; Mathematics; Reading Instruction; Science

Instruction; Classroom Environment; Class Organization: School
Counsel ing; Handwriting Skills; Guidance:
Identi{fiers: North Carolina;

EC141614

Preparing Secondary Students for the Mainstream.

Salend, Spencer J.; Vigliani{, ponna

Teaching Erceptional Children vi4 n4 pt137-40 Feb 1982;
1982-Feb 4aP.

EDRS: NOT AVAILABLE

Document Type: 080: 052

An observation framaworl 1is presented to help teachers

(cent. next page)
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prepare the learning environment for mainstreamed handicapped
secondary students. The checklist addresses aspects of
fnstructional materials and support personnel, subject matter
presentation, learrer response variables, student evaluation,
classroom management, social interactions. and physical
design. (CL)
Oascriptors:
Obs .~vation
Environment:

*Oisabilities;
Techniques:

*Mainstreaming:
Secondary Education:

*Classroom
Classroom

EC140830

Programming Generalization When Mainstreaming Excepticnal
Children.

Thorpe, Harold W. And Others

Journal of Special Education Technology v4 ni pi5-23 Win
1981 1981-Win 9P.
UMI

EDRS: NOT AVAILABLE
Oocument Type: 080: 052;
The authors contend that teaching strategies having the most

relevance for mainstreaming can be derived from research on
generalization of behaviors. Eight categories of
generalization techniques for mainstreaming exceptional
children are presented, including emphasizing similar

components and teaching self managemont and independent study
skills. Practical procedures for use in facilitating
mainstreaming are listed. (Author)

Oescriptors: =*Oisabflities; *Mainstreaming; *Generalization
Elementary Secondary Education: Classroom Techniques:

EC140237

Handicapped Preschool Chidren in the Mainstream:
Background, Outcomes, and Clinical Suggestions.

Cooke, Thomas P, And Others

Topics in Early Cht1dhood Specfal Education

Mainstreaming--A Challenge for the 1980s vi ni p73-83 Apr 198:
198 1-Apr 11P.
EORS: NOT AVAILABLE
Oocument Type: 080;
Research is reviewed on {instructional

facilitating integration of preschool handicapped children

through adult and peer 1imitation as well as through
intentfonal {intervention to increase appropriate language and
socfal play. The author cites the scarcity of research on
overall program outcomes on integrated settings .-+ describes
a 3 year evaluation study in Northern California which
suggested a trend toward preference of the integrated setting
for the handicapped child. Clinical suggestions offered
fnclude emphasizing structured practices that bring
handicepped and nonhandicapped students together for high
rates of appropriate social interaction. (CL)
Descriptors: *Ofsabilities; *Mainstreaming:
*Classroom Techniques; Preschool
Imftation: Peer Acceptance: Intervention;

070; 052;
procedures for

+Program
Educat fon;

EC 140234

Pinpointing Teacher Goals to Assist in a Successful
Preschool Classroom.

Ashteon-Lilo, L. dJennifer

Topics in Early Cht1dhood Special Education
Mainstreaming--A Challenge for the {9805 vi ni{ p37-44 Apr 1{98;

1981-Apr 8P,

EORS: NOT AVAILABLE

Oocument Type: 080;

Questions
preschool
their own

052;
to help adwmrinistrators, parents, and teachers of
mainstreamed handicapped students develop goals for
change sra presented. Eight categories are
addressed: the physical environment: snacks. lunch, naps,
tofleting: transitions: schedul ing and planning:
individualization: developmentally appropriate activities

recordkeeping: and teacher fnput. (CL)

Oescriptors: +Oisabfifties: sMainstreaming: *Classroom
Environment; Preschool Education: Teacher Role; Teacher
Behavior;

EC 133003

Mainstreaming: An Instructional Perspective.

Meyen, Edward L.:; Lehr, Donna H.

Educational Horizons v59 n3 p1i3-18 Spr 1981; i381-Spr 6P.

EORS: NOT AVAILABLE

Document Type: 080: 052:

The autbars redirect attention to the instructfonal needs of
the handicapped student {n the mainstream setting. Three
characteristics of mildly hand{cspped learners are
reviewed--task oriented behavior, attentional problems, and
interpersonal relaticnships. Environmental events or
sttuaticns which can be varied to meet the needs of particular
learners are grouped i{nto three clusters:. those relating to
fnstruction as a process, those relating to the cvert and
covert responses of the learner, and those which occur after
responses by the learner. It is concluded that {f
mainstreaming {s to ce more than social integration, attention
must be shifted to the conditions required for effective
instruction. (SB)

Oescriptors: *Oisabilities: *Mainstreaming: *Student Needs:
tClassroom Environnent: Elementary Secondary Education:

EC132958

Mainstreaming ‘the Learning Disabled Adolescent: A Manual of
Strategies and Materfals.

Woodward, Oolores M.

1981- 249P.

Aspen Systems
20850 ($23.95).

EORS: NOT AVAILABLE

Report No.: ISEHN-0-89443-299-0

Oocument Type: 010: 052:

The text is designed to help regular class teachers deal

(cont. next page)
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with mainstreamed learning disabled
addressed in {ndividual chapters are (sample subtopics in
parentheses): creating a climate for learning {in the
mainstream (characteristics of LD students, learning styles);
teaching the adolescent how to learn (teacher made tests, test
selection); interventfon strategies for common educational
problems (1imited concentration to task, excessive moodiness,

(LD) students. Topics

negative schoel attitude, poor comprehension, poor spelling,
siow reading); teaching content areas (task analysis,
determining readability, soctial studies, mathematics): career

and vocational programs (career education models): affective
education (creating a climate for learning, introducing peers
to the mzinstreamed student): programing for the LD student
(fndividuatized sducattion program, parsonnel development}; and
how to buy educational materfal® for the mainstream class
(readabiiity analysis, media selection). (CL)

Descriptors: sLearning Disabilities: *Adolescents:
sMainstreaming; sClassroom Techniques: *Intervention;
Classroom Environment; Student Characteristics: Cognitive
Style; Teaching Methods;

EC132670

Mainstreaming with Referenca %o Learning Styles.

Jonos, Shaila

Learner in the Process v2 n2 p52-%7 Nov 1{980: 1980-Nov 6P.

EDRS: NOT AVAILABLE

Document Type: 080: 055; 160;

Four factors to consider 1in enhancing the integration of
handicapped children by ascertaining the child’s learning
style are: cognitive style, sensory modaijties, behavioral
response to classroom environments, and behavioral response to

teeching style (teacher centered or student centered). A
checkliist to survey the student’s learning Style is provided.
(cL)

Descriptors: *Disabilities; *Cognitive Style; *MainStreaming
*Loarning Modalities: Teaching Styles; Classroom Environment

I3
’
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EC132108
Soctal Status Improvement of Unpopular Handicapped and
Nonhandfcapped Pupiis: A Review.
Leyser, Yona; Gottlieb, Jay
Elementary Schoot Journal vB8% n4 p228-36 Mar 1981;
9P.
EDRS: NOT AVAILABLE
Document Type: 080;
The literature is
handicapped
classmates.

1981 -Mar

070:

reviewed on Strategies for improving a
learner’s social interactions with nonhandicapped
It is reported that without specificatiy designed

interventions, cognitively and behavtoratly handicapped
chiidren tend to be socfally rejected when they are
mainstreamed. The following approaches are reviewed.

sociometric grouping, providing a classroom gcal structure of
cooferation rather than competition, encouragement ¢* the

classroom activities, positive reinforcement of social
interaction and/or of the socially rejected student in front
of his peers. direct coaching of social behavior skills, and
peer tutoring. (DB)

Descriptors. *Disabilit.es; *Mainstreaming,
; *Social Status. +Teaching Methods: Elementary Secondary
Education: Sociometric Techniques: Peer Teaching: Positive
Reinforcement: Classroom Environment; Cooperation;
Interpersonal Competence:

*Peer AcCeptanze

EC131423

The Impact of Handicapped Students on Other Students in the
Classroon.

Barclay, James R.; Kehle, Thomas J.

Journat of Research and Development in Ecucation
p30-92 Sum 1979; 1979-Sum 13P.

EDRS: NOT AVAILABLE

Document Type: 080: 143;

The article summarizes three studies of the effectiveness of
the psychotogical support system ard social-affective
development for 150 educable mentally retarded (EMR) and 87
tearning disablted (LD) children. Ss were assessed on the
Barclay Classroom Ctimate Inventory and placed in mainstreamed
or alternate educationatl settings, Among four conciusions were
that mainstreaming of EMR children without a carefut

vi2 n4

assessment of their socfal support system and abiiity to
relate to others can result in generally adverse
social-affective consequences, and that EMR females have a
7ar;icularly difffcult adjustment 1{n mainstreamed settings.
CL
Descriptors: *Mild Mental Retardation: *Learning
Disabilfties; +*Peer Relationship; *Interpersonal Competence;

+Classroom Environment; +Mainstreaming;

Elementary Secondary
Education; Exceptional Chilid Research:

EC 130960
Toward Integration in the Mainstreanm.
Hoben, Motlie
Exceptional Children v47 n2 pi00-05 Oct 1980;
EDRS: NOT AVAILABLE
Document Type: 141;

1980-0ct 6©P.

070;

Under a research and development project entitied Reducing
1solation in the Mainstream. classroom teachers who had
hearing impaired or vision impafred stiudents in their classes

were recruited to join special educators in investigating how
to promote integration of handicapped students. bData was
gathered on nonacademiC factors such as student interaction.

classroom ¢ imate. and handicaped stucdents’ self concept
through structured observation. structured interviews. and
teacher, report. It was found that interaction patterns could

be changed by restructuring the physical classroom environment
and by utilizing the cooperative learning approach. (SBH)
Descr iptors. *‘Disabtlities; Visual Impairments; Hearing
{cont. next page)

i l 7+ handicapped student’s active participation and involvement {n
O 5
ERIC  oz0841
et ]

WITOANMATION SERVICES, ir




]El{J!:kadaptatlons of

User:009004
DIALOG (V=RSION 2)

PRINTS

24dec86 P049: PR SO/S/ALL (items 1-38)

PAGE: 33

Item 20 of 38

DIALOG File 54: ECER/EXCEP CHILD - 66-86/NOV

Impairments; Elementary Secondary Educati:on. rMainstreaming.
*Peer Retlationship; *Peer Acceptance, *Interaction, Classroom
Design; Teaching Methods: Success; Cooperation;

€C130959

Integrating Handicapped Students into the Mainstream.
Johnson, David W.: Johnson, Roger T.

Exceptional Children v47 n2 p90-98 gct 198C; 1980-Oct 9P.
EDRS: NOT AVAILABLE

Document Type: 08CG: O07C;: 052;

The article establishes the importance of constructive

interaction between handicapped and nonhandicapped students as

the primary objective of mainstreaming, discusses a
thaoretical model and supporting validating evidence
concerning how handicapped students may be successfully
intzgrated into constructive peer retatfionships with
nonhand fcapped neers within the regular classroom, and
outlines a set of piactical strategies for teachers directly

based on the theoretical model and supporting evidence. Listed

among the benefits oOf pesitive peer relationships are the
teaching of social competencies necessary to reduce social
fsolatfon and providing the context fin which children master
aggressiva impulses. findings of six studies that directly

compared cooperatively structured
and tndividualized fnstruction involving mafnstreamed
handicapped students are cited. rocedures for structuring
cooperative tearning activities are noted to fnclude arranging
the classroom so that group members are close together and
facing each other, and so that the teacher as well as members
of other groups have clear access to all the groups, (SBH)

learnfing with competftive

Descriptors: *Disabtlities; Elementary Secondary Education,
*Peer Relatfonship; *Peer Acceptance; sTeacher Rotle;
sKainstreaming; Exceptfonatl Child Research; Classroom
Environment; Interaction;

EC130744

A Resource Guide for Mainstreamirg.

Haglund, Elafne; Stevens, Vera Lee

1980~ 179P,

Charles € Thomas, 301-327 E, Lawrence Ave., Springfield, IL
62717 ($13.50)

EDRS: NOT AVAILABLE

Document Type: 052;

The authors focus on specific strategies, concrete examples,
and the applfcation of research findings {in integrating
exceptional children 1nto the regular classroom. Emphasis is
placed on fosterng learning strengths rathes than dwelling on
learning weaknesses, The book ' translates the
diagnostic/prascriptive teaching approach into a workable ptan
that can be used :n all educational settings, Chapters address

the following questfons: what is the state of the art in
special education; what personal and professional qualities
are needed in working with mainstreamed students; what

the teaching/tearning process are needed in

nainstreamed classroonms; and what resources can be utilized by

the regular classroom teacher in planning effective programs
for mainstreamed students. In addressing these questfons, the
authors provide a history of special educatfon, a chart of
developmental processes. a learning center guide, an overview
of an inservice training program, adaptations of methods and
materfals, and f{nformatfion necessary for fimplementing P.L.
94-142 (the Education for All Handicapped Children Act).
Appendixes {nclude checklists for teacher referrals, a review
of commonly used testing instruments, informational resources,
a glossary of behavior modification terms, terms and
definitions relating to educational psychology, and a list of
sources for perceptual motor development. (S8H)

Descriptors. +Disabflities: Eiementary Secondary Education;
sMainstreaming; *Dfagnostic Teaching; State of the Art Reviews
, Teacher AQualifications; Teaching Methods; Learning Centers

(Classroom): Federal Legistlation; Resource Materials;

Evaluation Methods; Glossaries;

EC124116

Teaching the Hildly Handicapped in the Regular Classroom,
Second Edition.

Affleck, James Q. And Others

1580~ 180P.

Available from Charles E. Merrfll Publishing Co., 1300 Alum
Creek Dr., Columbus. OH 43216 {$6.95 paperback)

EDRS: NOT AVAILABLE

Document Type: 055;

The text emphasizes practical aspects of mainstreaming
mitdly handicapped students. An inftial chapter examfnes

implications of labeling exceptional children and reviews the
most common handicapping conditions (mild mental retardatfon,
tearning and language disabilities, and emotional
disturbances). The concepts involved f{n the principle of least
restrictive environment are explored. The effect of P.L.
94-142 (the Educatfion for All Handicapped Children Act) is
discussed in terms of a model of systematic instruction,
Chapter 4 analyzes procedures for classroom management,
including developing individual behavior programs. The
succeeding five chapters focus on components of a systematic
fnstructional model: f{fnftial assessment. determination of
goals and objectives, selection of instructional activities,
monitoring of the fnstructional program, and implementation.

Appended is a case study of a 6 year old mildly handicapped
stucdent. (CL)

Descriptors. +*Mild Disabilities; Mild Mental Retardation;
Learning Disabilities, Emotional Jisturbances; Elementary
Secondary Education, +Mainstreaming, Labeling (of Persons);
Federal Legislation, rTeaching Methods, °*Classroom Techniques
*Behavior Change; Student Evaluatfon; Program Development;

Program Evatuatfon:
Identifiers. *Education For All Handicapped Children Act;
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