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ADMINISTRATIVE SUMMARY
Program Description

Youth vith moderate to severe disabilities face an uncertain future vhen they
leave the public schools (Will, 1987). The Albuquerque Public Schools has
responded to this need by providing a program for improving the transition from
school to working life for severely disabled youth. The prog:'am has been
titled, *Transition To The World Of Work (Transition To Work).®

Transition To Work iz a new field in special education. The enphagis of the
program is on developing functional skills (such zs vork-related skills,
recreational/leisure gkills, and vocational skills) and the ability to apply
these skills outside the school. The ultimate goals of the prcgram are tc help
students obtain meaningful, paid employment and function successfully in the
community.

Students at four secondary side-by-side achools participated in Transition To
Work activities during the 1988-89 school year. The achool sites evaluated
included: Madison Middle School, Taft Middle School, Manzano High School, and
Valley High School. The program provided asystematic vocational, domestic,
leisure/recreation, and functional training in the community.

Nethodology

The study vas designed to evaluate the program in terms of: (1) the extent to
vhich the program implemented its objectives and activities; (2) the impact of
the program on students; (3) the benefits of the program; and (4) the devel-
opment of suggestions regarding vhat could be done to make the program more
effective.

Data for the study vere collected by these methods: review of records, survey
research, and interviews.

Findings

(1) Of the students enrolled at the four gside-by-side sites, 233 participated
in the Transition To Work Progrem during the 1988-89 school year. This
number represents 67.34% of the enrolled students.

Ninety-three poiat eight(ggrcent (93.8%) of the parents, 94.6% of the high
school service providers =, and 86.8% of the middle school service
providers perceived that the community-based activities provided by the
Tranesition To Work Program met the needs of the students.

(1

’ Service providers consisted of teachers, educational agsistants, and
therapists.
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(4)

(3)

(6)

(7)

C vEm

Parents and service providers of middle school students perceived that all
Transition To Work activities had positive impact on students--especially
community-based activities guch as learning how to eat in restaurantg and
visiting job sites.

High school service providers and parents clearly thought that the
activities of the program had a positive effect on students. Service
providers tended to see a more positive effect on students than did
parents at the high achaool level.

Sixty-three point four percent (63.4%) of the high school parents and 43.6%
of the middle school parents sav a need for parent training in the area of
Transition To Work. 3y comparison, 5¢,5% of high school service providers
and 50.9% of middle school service providers sav a need for parent
training.

Parents and service providers suggested geveral parent training topics to

help students and their families with transitioning to adult life. The

topics included:

(a) What effect do vages have on Social Security benefits?

(b) What service agencies and employment agencies are available to students
vith disabilities after they leave high school?

(c) Whet are the roles of differsnt agencies in the school to work
transition process?

Respondents vere amked to identify specific benefits of the Transition To

Work Program for students. Benefits identified included:

(a) Students developed independence and self-respect.

(b) Studente developed skills such as personal g-ooming gkills, wvork-
related akills, transportation skills, and leisure akills.

(c) Students benefitted due to the patience and dedication of the staff.

ii
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EVALUATION REPORT

TRANSITION TO THE WORLD OF WORK

Background Information

Although great strides have been made in the education of children and youth
vith disabilities since the Education For All Handicapped Children Act-Fart B
(EHA-B) vas introduced, the Act does not insure that disabled citizens have
vocational opportunities after high school. The_folloving statistics are
indicative of the severity of the problea:

(1) The Department of Labor estimated that the current unemployment rate among
handicapped jindividuals is 59%.

(2) The 1985 Herris Poll findings revealed that 40% of all disabled etudents
ages 16 and over do not finish high school conpared to 15% of non-disabled
persons vho do not finish high achool.

(3) The Harris Poll (1985) indicated that 50% of all persons yith disabilities,
ages 16 and above, report a household income of $7,500 a year or less.

Tvo federal agencies, the Office of Special Education and Rehabilitative
Services in the U.S. Department of Education and the Administration on
Developmental Disabilities in the Department of Health and Human Services have
made the "transition from student to adult s’.atus® a national priority.

Legislation such as the EHA-B, the Secondary Education and Transition Services
provision of Public Lav 98-199, and the Education Act Awendments for Handicapped
Children have further focused attention on the concept of transition from school
to adult life for youth vith disabilities.

Transition to vork is a nev field in special education. It includes programmatic
changes vhich emphasize teaching students in the community. As Williams,
Vogelsburg, and Schutz (1985) stated:

The last fev years of a handicapped
student’s schooling must be future
oriented. There must be emphesis on the
development of functional skills and the
ability to apply these gkills in
environments outside the achool--at home,
in public and comaercial locations, in
vocational settings, and even in leisure
activities. (As quoted in Hariry &
McCormick, 1986, p.481.)




The national goals of Transition are enhancing student opportunities for (1)
obtaining meaningful, paid employment, and (2) functioning successfully in the
community. To address these goais meaningfully, restructuring and rethinking of
all professional roles and responsibilities are required.

An example of restructuring and rethinking roles includes training teachers to
participate in on site vocational agsessment of students and job placement of
students--a role formerly assumed by the Department of Vocational Rehabilitation
after students left school. This restructuring and rethinking roles takes
teachers out of the classroom sand into community settings vhere teachers assess
students’ abilities in actusl job settings and assist in helping students obtain
employment before students leave high school.

Prograas Description

In 1985, the Albuquerque Public Schools (APS) initiated the Transition to Work
Program for students with moderate and severe disabilities. Funds from {he
EHA-B vere used "to enhance student opportunities for successfully completing
the transition from school to the vorld of wor® (APS EHA-B Plan, 1988).

Students at four schools vith side-by-side programs participated in Transition
To Work activities during the 1988-89 school year. The schools inciuded:
Hldilon(a*ddle School, Taft Middle School, Manzano Higa School, and Valley High
School. Specizl education students attending these side-by-side programs are
deemed to be have special needs vhich do not allov them to function in regular
achools. Students require intensive programming and additional services such as
speech and language therapy, physical therapy, occupational therapy, and adapted
physical education.

The Transition To Work Program was designed to meet the special needs of side-
by-side students who had difficulty transferring vhat vas learned in the
classroom to the community or home. Students, through community-based
instruction activities, were provided the opportunity to apply functional gkills
in environments other than the classrcom. More gpecifically, The Transition To
Work Program provided systematic vocational, domestic, leisure/recreation, anc
functional training in the community,

(2) Grant and licKinley Middle School students were included in some, but not

all, aspects of the program. Hence, they vere not included in the study.




According to the Addendum to the Side-by-Side Curriculum Guide, skills developed
in the categories of objectives depend on the age and gkill level of the stu-
dents. Examples of skills ere described briefly by category.

Yocytional Treining included learning vork-related behaviors such as attending
to task, folloving directions, grooming, and being on tinme.
It also included exploring the community for places of
employment and having the opportunity for different job
experiences.

Dowestic Treining included learning to cook, clean, or do other domestic
chores depending on the age and skill level of the student:.

tion Training included learning how to socialize vhen bowling,

dancing, svimming, and engaging in other recreational
activities.

Functional Training included learning howv to use city transportation, tske care
of one’s ovn belongings, lezrn money-handling akiils, and
ask for assistance if needed.




EVALUATION DESIGN

Development Of The Study

In November of 1988, Central Office Special Education Department administrators
met to prioritize the EHA-B Components not yet studied. The Transition To Work

Component vas considered to be & priority for evaluation during the 1988-89
school year.

The EHA-B Evaluator vas assigned +o study the impact and effectiveness of the
component. Beginning in December of 1988, the evaluator intervieved special
education administrators, teachers, educational assistants, and parents to

ascertain their perceptions of the program and questions they wanted to have
ansvered.

Research questions to be addresszed and -éthods for data collection wvere
determined. Questions to be addressed vere:

(1) Hov many secondary side-by-side students vere served by the Transition To
Work Component and vhat vere their characteristics?

(2) To vhat degree do service providers and parents agree on the
appropriateness of the program’s prescribed goals and objectives?

(3) To what degree are the prescribed goals and objectives being successfully
implewented?

(4) What effect do the prescribed goals and objeézives have on students?

(5) What specific benefits to students vere identified?

(6) What can be done to make the program stronger/more effective?

Data ccollection vas azcomplished through reviev of records, survey research, and
irtervievs. Each of these methods is briefly described.

Reviev Of Records.

Records in the special education files vere revieved to determine hov the
program evolved and vas impleaented. Records revieved included the Digtrict

Side-by-Side Curriculum Guide, Transition To Work Handbook, and administrative
records at the school sites.




Survey Research.

Tvo hundred ninety-one (291) parents of side-by-side students and one hundred
forty-eight (148) special education teachers, therapists, and educational
asgistants vere surveyea 7 ascertain the impact and effectiveness of the
program. Comments vere solicited on the benefits of the program and hov the
progras could be strengthened.

Eighty (80) or 27.49% of the parent surveys vere returned. Eighty-seven (87) or
58.78% of the APS service provider surveys vere returned. Nore specifically, 53
of 79 or &7X% middle school service providers returned instruments. Thirty-seven
(37 of 69 or 53.6% of the high school service providers returned instruments.

Intervievs.

Group and individual intervievs of special education teachers, educational
assistants, administrators, assistant principals, and project staff vere
conducted prior to administering the survey and, in some instances, after the
survey. Pre-survey interviews vere designed to obtain background information,
to find out about the program, and to determine if the intervievees had
questions they would iike ts have ansvered.

All questions vere incorpo-ated into the study. Post-survey interviews vere
used to clarify issues raised in comments on the survey.

Rather than discuss the results of each data source in isolation, all the
information has been integrated according to topics throughout the discussion.
The end result is a comprehensive picture of the effectiveness and impact of the
progranm.




FINDINGS AND ANALYSIS

Profile Of The Population Served

One of the major goals of the study vas to create a profile of the students
served. Tvwo hundred thirty-threes (233) or 67.34% of the total number of
students in the four side-by-side schools participated in Transition To Work
activities. Table 1 summarizes the number of students in the various primary-
exceptionaiities at each site.

. At the tvo middle school side-by-side sites, 121 students ages 10-16 partic-
ipated in Transition To Work activities., Students served had a variety of
handicapping conditions (See Table 1).

At the tvo high school side-by-sid2 sites, 112 students ages 15-21 participated
in the transition program. Since side-by-side students can be in high =~hool
until 21 years of age, students tended to receive general activities the first
three years of high school and intensive transition to work treining the laat
tvo years of high school. Students served had a variety of hendicapping
conditions.

Table {: SUMNARY OF STUDENTS® PRIMARY EXCEPTIONALITY AT EACH
SIDE-BY-5SIDE SITE PARTICIPATING IN TRANSITION TO THE WORLD OF WORK

Primary Middie School High School
Exceptionality Madison Taft Momano Valley | Totals

(1) Behaviorally Disordered 3 - i - 4
(@) Blind/Visually Impaired - - 1 - 1
{3) Communication Disordered 9 11 4 5 &3
(4) Deaf - - - - 0
{3) Deaf/Blind - - 2 2
{6) Educable Memtally Handicapped 2 b 30 24 %
(1) Hearing Impaired i - - 1
(8) Learning Disabled 2 1 - - 3
(9 mltiply Ispaired 4 19 4 16 43
{10) Physically Ispaired 9 3 20 3 37
{11) Severely/Profoundly Handicapped ) 12 9 8 k)
(12) Trainable Mentally Handicapped 13 2 25 a3 a7
{13) Yealth Ispaired 3 i 1 1 6

Total Side-by-Side students per school 70 N % 2 346

Total participants in Transition per

school. 0 I} 5 % 223




Agreement Betveen Parents And Service
Providers On Appropriateness Of Activities.

All groups vere asked hov appropriate community-based learning experiences vere
for special education students in side-by-side sites. Ninety-three point eight
percent (93.8X) of the parents responding agreed or strongly agreed that
community-based activities vere appropriute for their children. Of the 41
parents of middie school students, 80.5% strongly agreed vith providing
community-based activities. Of the 39 high school parents responding, 71.8%
strongly sgreed vith the importance of providing community-based learning
experiences for their children. Parents not supporting community-based learning
experiences vanted academic emphasis instead of vocational training.

!
Ninety-four point six percent (94.6%) of the high school service providers and
86.8% of the middle school service providers perceived community-based learning
experiences as being appropriate for this population. Hernce, there vas strong
sgreement betveen parents and service providers that community-based instruction
is appropriate at high school and middle school levels.

Parents and service providers vere asked their perception on the appropriateness
of specific categories of objectives in the Transition To Work Curriculum. Table
2 susmarizes the perceptions of both groups for middle school. The majority of
perents perceived ali objectives to be appropriate or very appropriate. Parents
sav socialization, community-based learning experiences, transportation, and
therspeutic svimming as being very appropriate. Fourteen point six percent
(14.6X) of the parents responding did not see vocational objectives (e.g., career
avareness) as being appronriszile.

Some of the parents indicated that their children would lose their socisl
security benefits if they became employed. Hence, these parents did not vant
their children to vork. Other parents thought that their children would have
to vork in sheltered employment situations rather than supported employment or
competitive employment. In post-survey intervievs, program planners expressed
that there is a need to educate parents about different types of employment
opportunities.

Table 2: SUMMARY OF FINDINGS — MIDDLE SCHOOL
Parents; Service Providers

Categories Vary Not Don't | Very Not Don't
OF Gbjectives Appro. | Appro. | fippro. | Krow | Appro. | Appro. | Appro. | Know

Vocational Objactives | 4136 | 3008 | 106 | 488 | mes | 26ke | 13an | g
3

Hork-velated Bahaviors| 41.5 | 31 | 9.8 1.6, | 50.9 1132 |32 | 1L 4

Hoam Comcanity Living | 58.5 1 29.3 | 24 | 7.3 | %.6 {20.8 | 17.0 | 1.9

Socialization 65.9 | 31.7 0 | 24 |42 {377 ] 7.6 | 7.5
Money Handling 48.8 1390 | 49 | 7.3 | 434 |30.2 | 2.7 | 57
Comweni ty-based 659 |29.2 | 24 | 24 (528 (283 ) 7.5 | 132
Instrection (CBD) .
Therapestic Swieming | 610 | 29.3 | 4.9 | 24 | 226 {30.2 | 11.3 3.8,
; Transportation 8.9 § 9.8 | 49 | 24 ;472 |25 | 11.3 | 13.2

* Rows totaling less than 100% are de to respondents' omitting the item.
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There vere some discrepancies in hov middle school service providers perceived
the appropriateness of the objectives, compared to the perception of parents.
Except for vocstional objectives, more service providzrs than psrsnts perceived
objectives to be inappropriate for their students. The objectives that more than
10X of the service providers perceived as inappropriate included: vocational
objectives, work-related behaviors, home community living, money-handling,
therapeutic svimming, and transportation. Service providers perceived
socialization, community-based experiences, home community living, wmoney-
handling, vorik-related behaviors, and transportation tn be most appropriate.
Educational assistants and therapists tended to see objectives as being
inappropriate more than did teachers.

Differing perceptions by role groups is not unique to this program. It has also
been seen in the evaluatior of the Early Childhood Program. The perceptions of
the respondents can be attributed to, at least in part, the training and philos-
ophy of professionals. Therapists are trained in the medical-model vhere there
is a developmental sequence of skill development. Special education teachers in
transition prograws have been trained in tompetency-based curriculum vhere
specific skills wmist be acquired regardless of the developmental sequence.
Hence, ve have a philosophical difference that could be bridged through
inservice.

Inservice, according to comments on the survey by 34 (or 39%) of the service
providers, has been focused on teschers. In post-gurvey intervievs, special
education administrators concurred that educational assistants and therapists
have not had the depth of training on the restructuring and rethinking of their
roles in the transition program. There is a need for clarification of all roles
in the nev employment-oriented program. Further, inservice may help unify
perceptions of persons with differing responsibilities on the importance of
specific activities. Additional comments on the survey indicated that
therapists also vanted more involvement in the pisnning prrnceas for the program.

Table 3 summarizes the responses of high school parents anc, high school gervice
providers. Service providers and parents generally vieved ali objectives

positively. In both groups, however, 15-16% of the rispondents stated that vocational
objectives wer2 not appropriate for their students. 1In post-survey interviews,
special education administrators expressed concern that 15-16% of the service
providers stated that vocational and money-handling objectives vere not

appropriate for their students. They indicated that further study is needed.

Table 3: SUMMARY OF FINDINGS — HIGH SCHOOL
Parents Service Providers

Categories Very Nt Dow't | Very Nt Don't
Of Objectives Rppro. | Appro. | Appro. | Know | Rpwo. | Appro. | Appro. | Know

Vocational Objectives | 15.4% | 487 | 15.4x | 17.9¢%] 4222 | anex | 16.2¢ | 1892
Work-related Behaviors| 43.6 | 41.0 | 2.6 |12.8 | 2.5 | 125 | a1 | 189
Home Commmity Living | 48.7 | 2.3 | 7.7 |10.3 |25 | 135 | 81 | 189

Socialization 69.2 12.5 | 0.0 [10.3 | 730 |23 | 0.0 | 27
Money Handling 48.7 130.8 | S.1 |154 |622 | 81 |162 | 135
Community-based 64.1 156 | 26 | 7.7 |67.6 {21.0 | 0.0 | 5.4
: Instraction (CBI)

Therapestic Suiming | 46.2 | 436 | 51 2 | &1 (&0 | B |38

Transportation 661 1308 | 00 | 51 |730 |189 | &1 | 0.0

* fows totaling less than 1008 are dee to respondents’ omitting the item.




A reviev of high school survey respondents indicated that parents vho did not see
vocational objectives as being appropriate vere concerned that their children vould
lose social security benefits. Service providers who say vocational objer:itives and
money-handling skills ag inappropriate vere predomirately therapists and educational
assistants. According to special education administrators, the perceptions of the
respondents can be attributed to the fact that, at least in part, inservice has been
focused on teachers rather than educational assistants and therapists. Inservice may
help unify perceptions of persons with differing responsibilities on the importance
of specific activities.

Service providers vho thought therapeutic svimming vas inappropriate for their
students vere preaominately teachers. O0Of those responding, 35.1X indica‘ed that
vocational training vas much more important than svimming. Eleven percent (11X%) of
the respondents indicated that only students vho need svimming as therapy should use
‘therapeutic pools. Respondents indicated that students not needing swimming as
therapy vould be better served by svimming in community pools.

Extent Objectives Are Implewented In Prograns

The discrepancy analysis model vas used to compare the extent service providers
implemented objectives in their program with hovw they perceived the importance of the
objectives. Discrepancy analysis is currently the model recommended for use by the
Nationel Center for Research in Vocational Education (1986).

Service providers vere provided a description of a specific objective. Then, service
providers vere asked the extent to vhich they implemented specific objectives in
their program. Their responses vere then compared with hovw they rated the importance
of specific objectives (see pages 7-9). Since a similar format vas used for all
seven objectives, only the description and questions for vocational objectives are
presented here.

Vocational objectives, depending on the age and skill
level of the student, include: the student vill explore
the community for places cf emsployment; the student vill
learn hov to apply for a jco; and the student vill
identify requirements of svailable and appropriate Jjobs.

1. Hov appropriate are these objectives for students
vith vhom you vork?

s. Very sppropriate b. Appropriate c. Sot appropriate
d. Not applicable to wy position. e. Dor’t Knox

2. To vhat extent do you iwplement themse cbjectives in

your progran?
2. A gieat deel b. Scmewhat c. A little

d. Never e. Not spplicable to my position.

3. To vhat extent have these objectives affected your
students?
8. A great deal b. sowevhat c. A li’tle
d. Never e. Not applicable to my position.




.,.

Parents’ ratings verc also comparsd. Again, since = similar format vas used for all
seven objectives, only the description and questions for vocational cbjectives are
presented here.

Vocational objectives, depending on the age and skill
level of the student, include: the student will explore
the community for places of employment; the student will
learn how to apply for a job; the student will learn how
to apply fur a job; the student will identify
requirevents of available snd appropriate jobe.

1. How sppropriate are these objectives for your child?
a. Yery sppropriate b. Lppropriate c. Not Appropriate

d. Not spplicable to my child. * e. Don’t Knovw
2. Is your child invclved in activities to meet these
objectives?
a. Yes b. Ko c. I’» not sure
3. To what extent have these cbjectives affected your
child?
a. A great desl b. Somewhat C. A little
d. Never e. Not applicable to my child.

The responses for middle school providars and parents are presented in Table 4.
Resultas for high school service providers and parents are summarized in Table S
(page 10). Service providers tended to implement a specific objective in
relationship wvith hov they rated the importance of the objective.

When comparing middle school and high school parent perceptions of importance versus
actual implementation, the ratings vere similar. Significant discrepancies appeared
in vocational objectives and money-handling. Parents felt that vocational objectives
and money-handling skilles should be implemented more than they are.

Table 4: COMPARISON OF NIDDLE SCHOOL RESPONDENTS' PERCEPTION
GF INPORTANCE OF OBJECTIVES VERSUS ACTUAL IMPLEMENTATION

Service Providers’ Parents’ Ratings Extent
Ratings Of Of Isportance Inplemented

Isportance Nean Mean Nean

Socialization 4,65 4,78 4.65
Transportation 4,65 473 4,47
Comeni ty-basad

Experiences 454 4,78 4.65
Money Handling 4,19 4.29 3.78
Nork-related 4,14 4,00 4,00

Behaviors
Vocationul Objectives| 3.89 4,23 3.62
Therapeatic Swiming | 3.73 4.53 4.85

Note: R five point Likert scale was used reflecting a continuue of
services/importance. Five was high.
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Table 5: COMPARISON OF HIGH SCHOOL RESPONDENTS' PERCEPTION
0F DOATINGE OF VERSUS ACTIVY. DLBETATICH

Service Providers!
Ratings OF Parents' Ratings  Extent
Isportance Of Isportance  Implemented
Mean Mean Mean
Socialization 4,69 LR} 4.65
Trezsportation 465 454 547
Commmity-based
Experiences 4,54 4% 465
Nonay Handling 413 4,13 7
Woric-ralated
behav = 4 14 4,15 4,00
Vocational Objectives| 3.89 3.63 3.62
Therapatic Swiming | 3.73 L Y- ] 4.65

Note: A five point Likert scale was usad reflecting a continum of
services/importance.  Five was high.

[

Parents of middle school and high school students vere asked if their children
participated in the activitiea designed to address the objectives. Fror 12% to
25% of the parents responding indicated- they did not know the degree to which
their children participated in these activities. This uncertainty has

_ implications for parent conferences. In order for parents to support future-

oriented programe for handicapped youth, they must clearly understand the
activities of the program (Wehman, 1985).

Extent Activities For Specific Objectives Affected Students

Each parent and service provider wvas asked to respond to the question, "To vwhat
extent have activities for specific objectives affected your students/your

child?®* Table 6 (page 12 ) summarizes the findings for middle school
respondents.

Overall, the majority of middle school parents and service providers perceived
that all activities for specific objectives impacted gtudents "some® or "a great
deal.® Parents tended to perceive a greater impact on their children in
community-based instruction, therapeutic svimming, and transportation. Service
providers sav the greatest impact with community-based instruction, vork-related
behaviors, and in teaching students to use transportation. According to “he

discrepancy analysis model, the activities designed to meet the objectives were
effective.




Table 6: MIDOLE SCHOOL RESPONDENTS:
EXTENT OBJECTIVES AFFECTED STUDENTS

Parents Service Providers

Categories Of Great Don't | Great Don't
Specific Objectives | Deal Some None  Know | Deal Some Nome Know

Vocational Objectives | 19.5% | 58.6% | 7.3¢ | 146x | 2832 | 4722 | 198 | 22 7s
Work-related Behaviors| 220 | 536 | 4.9 | 195 | 4.5 | 321 | 1.9 | 206
Howe Comswnity Living | 29.3 | 58.6 | 49 | 7.3 |31 | 396 | 0.0 | 151

Socialization M7 |60 | 49 | 24 |22 [T | 0.0 | 151,
Money Handling 7.1 jeas 122 | 24 (283 |59 | 1.9 | 17.0
Commwnity-based

Instraction (CBD) | 512 | 464 | 0.0 | 0.0 | 415 |azs | 1.9 | 122
Therapavtic Swimsing | 48.8 | 36.6 | 4.9 | 98 | 151 |sto | 1.9 |21
Transportation M5 | 463 | 9.8 | 24 |8 |45 | 57 | 170

¥ Rou- totaling less than 100X are due to respondents’ cuitting the item.

Table 7 summarizeas the findings for high schocl respondents. High school
service providers clearly thought the program affected students more strongly
than did psrents. Service providers, hovever, tended to see therapeutic
svimming and vocational objectives as having less impact than the other
objectives.

Table 7: HIGH SCHOML RESPONDENTS:
EXTENT OBJECTIVES AFFECTED STUDENTS

Parents Service Providers

Catenories Of Great Don't | Great Don't
Specific Objectives | Deal Some MNone Nnow [Deal Some  Nome Know

Vocational Objectives | 333X | 43,4 %] 2.6% | 20.6% § 48.6% | 24.2% | A.1% | 18.9¢
Work-related Behaviors| 43.6 | 46.1 | 0.0 ¢ 10.3 {622 |62 | 2.7 | 18.9
Hooe Community Living | 359 [543 | 0.0 | 129 |67.7 | 243 | 27 | 54

Socialization 6.2 | 487 | 00 | St 676 {29.7 | 27 | 0.0
Noney Hendling BI |53 | 26 {128 |62 | 81 | 162 | 135
Community-based

Instre:tion (CBI) B0 |39 100 52 |73 |20 ] 0.0 | a7
Therapeetic Swiming | 28.2 | 53,9 { 51 | 128 ; 27.0 | 62.1 27 | &t
Transportation B8 M0 | 00 | 52 {649 |29.7 | 27 | a7

* Rows totaling less than 100K are due to respodemts’ owitting the item.
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Parants’ Perceptions And Parent Training

According to special education adwministrators and documents, the side-by-side
special education program shifted from an academic f .cus to a blend of academic
and vocational activities in 1985. The discrepancy analysis model again vas
used tc measure if parents had embraced the current philosophy.

Parents vere asked questions regarding their beliefs on their child’s educa-
tional needs. Table 8 (page 14) summarizes the statements and regponses by
level. Parents vere first asked to respond to the statement: "It is more
important for my child to vork on academics rather tkhan vocational activities.®
Results indicated that 29.3% of the middle school parents agreed or strongly
agreed vith this statement, and 63.4X disagreed. ~ In a related question, 68.8%
of the parents said that academics and vocational activities vere equally as
important for their children. Fifty-six point four percent (56.4%) of high
school parents ard 80.5X% of middle school parents said that academics and
vocational activities were equally important for their child. Special education
service providers are trying to promote the concept that academics and
vocational activities are equally as important for side-by-side students. Of
the parents responding, 20.5% of high school parents and 29.3% of middle school
parents still support an emphasis on academics. More parent training or the
goals for the program is warranted.

Parents vere also asked "Iz there a need for parent training on Transition To
Work?® Sixty-three point four percent (63.4%) of the high school parents and
43.6% of the middle school parents gav the need for parent training in the area
of Transition To Work. .

Parents vere then asked if they would attend parent meetings on the Transition
To Work Program or related topics. Eighty-tvo point nine percent (82.9%) of the
middle school parents anrd 71.8% of the high school parents said they would
attend such meetings.

Finally, parents vere asked to assess their knovledge level of employment
services or agencies that can help their child after he/she graduates. Fifteen
percent (15X%) of middle school parents and 84.6X% of the high school parents said
they vere avare of the agencies listed in the question. Sixteen (16) or 41% of
the parents of high achoul students and 38 or 93% of parents of middle school
students requested parent training on agencies available to help them after
their child graduates.

Service providers vere asked if there was a need for parent training on hovw
parents can help the student vhen he/she is an adult. Fifty-nine point five
percent (59.5X) of high school service providers and 50.9% of middle school
service providers gaid there vas a strong need for the training.

Parents and service providers suggested several topics for parent training.

Thege included:

(1) Effect of vages on Social Security benefits.

(2) Continuum of employment options that are or should be available in the
community.

(3) Roles of different agencies in the school to work transition process.

(4) Entitlement services versus eligibility services.
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Table 8: PARENTAL OPINION O CHILDREN' 5 NEEDS

I 1 1
Stromgly I Dor't 1 Strongly
Statesent Agree  fgree Know Disagree Disagree

Middle School Parents
It is wore important for wy
child to work on academics
rather than vocational )
activities. 2.0 | 7.3} 7.4 ] 19.%

Academics and vocetional
activities are equally as
inportant for my child. 3bB.6 |49 | 24 |74 0.0

High School Parents
It is move isportant for wy
child to work on acauemics
rather than vorational
activities. 12.8 7.7 | 154 | 6.2 | 15.4

fAcademics and vocational
activities are equally as
inportant for wy child. 23.1 B3 128 |86 | 51t

nad Of Parant
It is sore important for ay
child to work on acadewics
rather than vicational .
activities, 17.5 7.9 | 11.3 | 45.0 | 172.5

Acadewmics and vocational
activities are equally as
isportant for wy child. 3.0 38.8 1.5 | 21.3 25

* Rows totaling less than 100X are due to respondents’ oumitting the item.

Specific Benefits Of The Prograwm

In open-ended questions, parents vere asked to identify three things they liked
most about the program and hov the program benefitted their child. Table 9
(page 15) summarizes the responses. Of 41 middle school parents, 36 or 87.8%
responded to the item. Of 39 high school parents, 34 or 87.2% responded to the
item.
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Table 9 BENEFITS OF PROGAAM FOR STUDENTS

Number Of Responses
Middle High
Description School School
Parenis Parents
X (Vimb1) (N=39)
{1) My child has had the opportenity to develop
seversl skills such as personal groowing
skills, work-relatad skills, transportation
skills, money-handling skills, and leiswe
skills. a3 3
{2) Commenity-basad experiences help becawse
they start early to provide a variety of
experiences which prepare students for the
fetare and show thes what job opportwnities
exist. 19 18
{3) The stwients bevefit dee to the patience and
dedication of the staff. (High school
parents especially liked job coaches.) 8 18
(4) The program fosters independence in my
child and helps hiw/her gain self-respect. 5 )
{5) The opportunities for socialization help
my child. 4 2
(6) Individualizing the program to meet
individusal student needs makes a difference. 3 5
(D 1 didn't know my child was in the program. 3 0

Note: The frequency of a comsent does not indicate the validity of the commet.
It reflects mmber only.

High school and middle school parents saw strong benefits of the program in
specific skill development and in community-based learning experiences. High
school parents stressed that the program fostered independence and self-respect
¢ in their children. Both groups sav the dedication and patience of the staff to
be beneficial to their children.
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Suggestions To Make The Program
Stronger/NMore Effective

Those surveyed vere asked for suggestions that would make the Transition To Work
Program stronger/more effective. The responses are susmarized belov. The
number in parentheses at the end of each comment indicates the number making
aimilar observations.

(1)

(2)

(3)

(4)

(5)

(6)

(7)

(8)

(9)

(10)

Ve need more parent training and paresnt involvement. To do this, ve need
more communicution betveen home and school. We need to help parents learn
about Transition To Work, what is realistic for their child, and hov to
expect students to be more responsible and independeat at home. (63
service providers, 25 parents)

Hire more job coaches 0 students can receive more frequent individuanlized
attention on the job gite. Students need the support of the job coaches
to succeed in their vork experiences. (28 gervice providers, 27 parents)

Ve [gervice providers] need to have more input on hov funds should be
used. (24 pervice providers)

High school service providers and middle school parents indicated that
middle school needs to emphasize socialization over work skills and
community-based activities rather than classroos based activities., (20
service providers, 8 parents)

We need to enlist the support of parents and the business community to
expand community-based instruction and increase effectiveness. (19
gservice providers, 29 parents’

Funds need to be made available earlier in the year. Therapists should be
allotted monies gseparately from teachers, because teachers spend the money
before getting the input of therapists. (19 service providers)

Provide more training on community-based instruction. Allov us to visit
programs across the country. (17 gervice providers)

We need more communication and cooperation between agencies, achools, and
community. (17 service providers)

Coordinate more betveen and among levels and start the program in
elementary school. (12 service praviders)

Provide more community-based instruction and provide it year round. (19
parents)




Several service providers suggested inservice topics. These suggestions
included the following:

(1) Suggestions for gtuff developwent topica from middle gschool staff

(a)
(b)
(ec)
(d)
(e)
(2) T
{(a)
(b)

{c)

(d)
(e)

(£)

(g)

Farents identified sowe topics of particular interest to them. These included:

Conduct job training inservices for all team menbers. (7)
Provide sessions on resources in the community. (7)

Present an overviev of the overall program and hov ve compare to
other programs. (5)

Provide inservices on how to get vieelcheir bound students off
sampus. (2)

Conduct inservices on the implications of accepting P.L. 94-142
monies. (2)

» h ce provide
How do ve get more parent involvement? (7)
Hov should ve schedule taxis ond trips and vhere do ve get the money
for it? (7)
How can ve include external contracted staff (e.g., speech
therapists) in Effective Teaching Training to foster continuity of
teaching strategies. (3)
How do ve involve severe/profound students more in Traasition To
Work? (S)
How can ve have everyone take a UNM class called Community-based
Instruction: Implementing Integration and Independence? (5)
Have workshops on iaterdisciplinary spproech on teaning to help
clarify specific staff roles and assist in program implementa-
tion. (7)
Hov does our program compare with vhat is happening in the rest of the
country? (4)

(1) Topics recommended by Middle School Parents

(a)
(b)

(c)

(d)

What resources are available? (17)

Hov do you access the Department of Vocational Rehabilitation or other
services? (10)

Where do you go and vho do you talk to regarding job gervices, job
placement, and living skills? (10)

Information! We need to knov vhat is ahead of vs, vhat services are
available and vhat criteria are needed for group homes and sheltered
vorkshops. (12)

(2) Topics recommended by High School Parents

What agencies are available to help support disebled individuals? (8)
What can I do or to vhom can I turn zfter graduation? (8)

(a)
(b)




SUMHARY AND CONCLUSIONS

The Transition To Work Comeponent was evaluatad during the 1988-89
school year.

The study vas designed to addrecs the folloving questions:

(1) Hou mary secondary side-by-side students vere garved by the Transition To
Work Component and vhat vere their characteristics?

(2) To vhat degree do mervice providers and parents agree on the
appropriateness of the program’s prescribed gosls and objectives?

(3) To vhat degree are the prescribed goals and objectives being successfully
implemented?

(4) What effect do the prescribed goals and objectives have on students?
(3) What specific benefits to students were identified?
{6) What can be done to make the program stronger/more effective?

Data collection took three forms: review of records, surveys, and interviews.

Major Findings
The major findings of the study vere:

(1) Tvo hundred thirty-three (233) or 67.34% of the students vith special needs
at four secondary side-by-side schools participated in Transition To The
Wsrld Of Work Program.

(2) There vas strong agreement by parents (93.8X), high school service
providers (94.6%), and middle school gervice providers (86.8%) that
community-based learning experiences meet the needs of the students
served.

(3) Perceptions of persons vith differing responsibilities in the program
differed in the importance of specific activities. This vas especially
pronounced at the middle school level.

(4) Service providers tended to implement an objective in direct relationship with
hov they (and parents) vieved the importance of an objective. Exceptions
included:

(a) money-handling skills were implemented less than parents and service
providers thought was important; and
(b) widdle school parents thought that vocational objectives and money-handling

i objectives vere more important than the rate at vhich they vere

implemented.
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(5) All groups surveyed sav the activities of the Transition To Work Program as
positively impacting studenta.

(6) Parents’ perceptions on educational needs of their children vere tappad.
Fifty-aix point four percent (56.4%) of the psrents responding perceived
thet academics vere equally as important as vocational activities for their
children. This reflected that parents have emhraced the philosophy of the
program especially at the high school level vhere 80.5% of the parents
agreed that academics are as important as vocational activities. Hovever,
almost 70X of the middle school parents Freferred an emphasis on academics
rather than vocationsl activities.

{7) Parents vere asked if there vas a need for parent training on Transition To The
World Of Work and related topics. 1In response, 63.4X% of high achool parents
and 43.6% of middle school parents perceived a need for parent training on this
and related topics.

(8) Parents and service providers suggested several topics for parent training.
These suggestions included:
(a) Effect of vages on Social Security benefits.
(b} Continuum of employment options that sre or should be available in the
community.
(c) Roles of different agencies in the school to vork transition process.
{d} Entitlement services versus eligibility services. :

(9) Parents vere asked to identify specific benefits of the program for their
children. The benefits identified included:
(a) Developing skills needed to hold employment.
(b) Providing opportunities in the community for career exploration.
(c) Fostering independence and self-respect in gtudents.

(10) Suggestions for improving Transition To Work vere solicited in surveys.
These included:
(a) Train all parents and staff on resources available in the community.
{b) Provide training on vhat other districts are doing.
(c) Find a vay to increase parent involvement.
(d) Provide vays to involve the severe/profound population more in Trarsition
To Work.
(e) Provide more job coaches.
(f) Provide monies and information earlier in the year.
(g) More communicatior is needed betveen home and school.
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