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Introduction

In the past, researchers have painted a rather bleak picture of the educational
attainment of rural youth. Indced, research on rural schools has raised questions about
the ability of small rural schools to provide an adequate basic education for their
students and prepare them for college. Severai rescarchers (Ayleworth & Blomm, 1976;
King, 1963; Sewell, 1963; Sher, 1978) have rcported factors thought to contribute to
lower academic achievement among rural students, such as lack of curricular d¥- ity
and a paucity of college preparatory courses. Further, previous rescarch has indicated
that rural students possess traits often associated with academic failure and are more
likely to drop out of college before completion (Ayleworth & Bloom, 1976; Brown, 1983).
McLaughlin (1970) noted that a disproportionate number of rural college students
"exhibited depressive reactions” to their post-secondary experience.

Unfortunately, little research examines in detail the "educational pathways" of rural
youth. In general, there is a lack of follow-up information on the educational
attainment of rural high school graduates. Research is needed that carefully examines
rural school graduates’ matriculation, persistence, and withdrawal rates in post-secondary
institutions in order for collcge and university personnel to deal adequately with these
students. In addition, research nceds to describe rural students on a number of
important variables that are related to educational persistence and attrition.

Policy decisions affecting the future of small rural schools, cspecially in regions such as
the Midwest with substantial rural populations, must be guided by empirical rescarch on
small or rural schools and the students who attend them. The present study, supported
by the North Central Regional Educational Laboratory, was specificaily designed to
obtain follow-up information on rural youth in Iowa from school districts with
enrollments of less than 300. In the summary report of this study (Elliott, Schoncrt,
Bills, 1988) we describe rural Iowa youth as differing on a number of important
outcomes suggested by previous rescarch (Aylesworth & Bloom, 1976) of rural youth.

The purpose of this paper is to fully describe the "cducational pathways" of rural youth
in Jowa. We examine the first five years after high school graduation. MacBrayne
(1987) suggests that because rural communities can differ markedly from cach other,
research is necded that utilizes quite narrowly defined samples. C:)nscqucntly, wc make
modest claims for the gencralizability of our data beyond rural Iowa. Although this
rescarch docs pertain to Iowa youth, we think the results should gencralize, at the Icast,
to other comparable (however construed) sctting, in the Midwest. Although the rural
Midwest (in particular the NCREL states of Illinois, Indiana, Iowa, Michigan, Minncsota,
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Chio, and Wisconsin) is hardly undifferentiated, there seems to be enough similaritics in
terms of high school dropout ratcs, college attendance patterns, ethnic and racial
composition {although to a Icsser extent), and what is perhaps a vaguely dcfined
Midwestern "ethos" to permit us to gcneralize our findings with some caution to thc rural
Midwest. There is no substitution, of course, for replication in othcr scttings.I Bccausce
of the lack of descriptive rural rescarch (Nachtigal, 1979) we are providing "profilcs" of
typical rural Iowa youths within four descriptive educational categorics:

1. Two-year Attenders

a. Persisters: All students who matriculated into a program rcquiring two
years or less and persisted until graduation.

b. Noanpersisters: All students who matriculated into a program requiring two
years or less and subsequently wit-drew from an institution, at least ¢ncc,
prior to completion of a program.

2. Four-year Attenders2

a. Persisters: All students who matriculated into a four-year institution and
persisted until gracuation.

b. Nonpersisters: All students who matriculated into a four-ycar institution
and subsequently withdrew from the institution, at least once, pricr to
completion of a program.

Using these four categories, we examine and compare respondents on the following
characteristics: family background, significant other influence (familial), other
influence (extra familial), student characteristics, and high ﬁchool and college
background. It shouid be noted that these are not mutually exclusive categorics bccausc
some students attended bota two-year and four-year institvtions at different times.

I. There is no way to provide a precisc estimate of the generalizability of our findings.
The most comprehensive source of American educational statistics, the Office of
Educational Research and Improvement’s Digest of Educational Statistics, presents an
enormous amount of data that allows comparisons between states, but nowherc draws
urban-rural distinctions.

2. Of coursc, wc rcalize that morc rceently the average length of cnrollment for studcnts
to carn a bachelor’s degrce is approximately five ycars.
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Method

This study was designed to elicit a better understanding of the educational paths taken
by the graduates of small rural high schools in Iowa during the first five years
following graduation. Because we have described our research methodology in
considerable detail in another paper (Elliott, Schonert, Bills, 1988), we outline only the
most salient aspects here. We have reproduced the full methodology section of that
paper as Appendix A in this report.

Sample Selection

We began our sample selection by randomly sclecting 11 rural Iowa school districts with
enrollments of less than 300 from a population of 98 such districts (lowa Education
Directory, 1986-1987 School Year). We collected information on the graduating class of
1983. Although education may not be entirely complete five years out of high school, by
this point students can be expected to at least be on somewhat established "pathways."
Moreover, we selected 1983 rural graduates because we felt that they were close cnough
to their high school experiences to be able to reflect upon them accurately.

Respondents

Qur initia! sampling frame consisted of 236 rural Iowa students from the graduating
class of 1983. Out of this sample we were able to contact 221 students. One hundred
and seventy-four students returned completed surveys, for a response rate of 81 percent.
These surveys comprise the data for this study.

Survey Instrument

We developed a survey instrument using questions from the ongoing High School and
Beyond study to gain information from 1983 graduates (National Center for Educational
Statistics, 1983). These items have all been carcfully field tested and have highly
satisfactory reliability and validity.

We found it necessary to change the tense on several questions because High School and
Beyond surveyed students who were stili in school, and we surveyed students after their
high school graduation. Qur survey instrument is presented as Appendix B.




Data Collection

Data collection included a telephoné precontact and three follow-ups. Following survey
collection, we conducted on-site visits to the school districts to collect transcript
information on each respondent and to talk to school personnel (i.e., superintendent,
principal, or counselor). We did this to determine the dropout rate for the class of 1983
as well as to elicit further information about the students and the schools. For example,
in order to check the accuracy of students’ responses, we collected information regarding
students’ participation in extracurricular activities and parental educational and
occupational levels.

Data Processing and Analysis

We compiled clear "profiles” of each group (i.e., two-year persister, two-year nonpersister,
four-year persister, four-year nonpersister) by examining frequency distributions by
group. Because we are not testing hypotheses, we did not formally calculate statistical
significance tests. We highlight differences that aie of clear, substantive interest.

QOperational Definitions of Variables

The variables used in the present study have been considered salient by educators and
researchers investigating educational attainment (Schiamburg, Chin, & Lee, 1988). We
describe them as follows: ‘

I.  Family backgrcund: Family characteristics while the student was in high
school, including family composition and parental occupational and educational
information

2. Significant others’ influence (familial): Mothers’ work histories while the
students were in school and students’ estimates of how much influence their
parents had on their future plans

3. Other influences (non-familial): Students’ perceptions of others’ influences on
their educational and occupational decisions, and best friends’ plans for college

4. Student characteristics:

a. Descriptive: Number of siblings and current residence

b. Achievement: Educational achievement test results from kindergarten
through the twelfth grades, including ACT and SAT dJata

c. Social participation and values: Participation in voluntary groups, and
several indicators of values

d. Achievement motivation: Expectation to go to college




5. High school background:

a. Academics: High school program and grades

b. Activities: Hours worked and jobs worked while in high school as well as
extracurricular participation

c. High school rating: High school rating by students on school curriculum,
academic interference, and school ratings

6. College background:

a. Academics: Students’ estimates of college grades
b. Post-secondary history: Degrees earned

Results

Almost 80 percent of our students enrolled in a post-secondary institution sometime
during the first five years after high school graduation.3 Between the time they left
high school and the time of this study, 26.4 percent of the respondents withdrew from a
post-secondary institution before program completion. In this paper, we consider only
those students who enrolled in a post-secondary institution. In a companion paper (Bills,
Schonert, Elliott, 1988) we describe those student who went directly from high school
into the labor market.

Two-year Attenders

As noted above, this category includes all of those students who matriculated into a
program requiring two years or less. Ninety students (65% of our college attendcrs)
constitute this group. Sixty-one students compose the group "two-year persisters”
("persisters" in the remainder of this section. See Table | in Appendix C for summary
information). Twenty-six of these were males (42.6%), and 35 were females (57.4%).4
Twenty-nine students compose the group "two-year non-persisters” ("nonpersisters” in the
remainder of this section). Twelve were males (41.4%) and J7 were females (58.6%).
Becauce these numbers roughl, correspond to the sex comparison of the full sample,
gender seems unrelated to either attendance or persistence in two-year colleges. Among
persisters, 39 (63.8%) we. : married and 22 (36.1%) already had their first child. This
compares with 21 (72.4%) of nonpersisters who had married and 8 (24.1%) who have
already had their first child.

3. The number of tables required to summarize all relevant information wou!d be
cumbersome, so we do not present them here. We summarize the main patterns of
interest in the text.

4. There were 69 males (39.7%) and 103 females (60.3%) in our total sample; thercfore,
percentages regarding gender must be interpreted with caution.
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Family Background

Persisters and nonpersisters gencrally lived with both parents during high school.
Fathers of both persisters and nonpersisters were farmers (41% and 38%) and their
mothers were primarily homemakers (30% and 28%) or clerical workers (18% and 17%).
The highest level of education among most parents was a high school diploma (over 50%
ot the parents in each group). The fathers of nonpersisters had attended vocational or
trade school at higher rates than other pare.ts. The mothers of noupsrsisters were about
twice as likely to have attended a four-year college (21%) than the mothers of persisters
(11.5%).

Significant Other Influence (Familial)

The mothers of persisters were more likely than those of nonpersisters to work full-time
before and during our respondents’ elementary and high school years. However, among
both groups, the majority of mothers did not work before students’ elementary school
enrollment.

Among persisters, the majority of boti mothers and fathers were identified as
influencing post-high school plans "a great deal" whereas the majority of parents of
nonpersisters were only "somewhat" influential. In addition, the majority of students in
both groups indicated that their parents thought that the students should "go to college"
following high school. '

Other Influences (Non-familial)

Neither persisters nor nonpersisters perceived counselors, military recruiters, college
tecruiters, or male or female best friends as significantly influcncing their post-high
school plans. Half of the students in both groups indicated that tcachers were
"somewhat" influential, and the others indicated that teachers were "not at all"
influential. Guidance counselors, teachers, friends, and relatives thought that students
in both groups should "go to college" right after high school. M.ost of the students in
both categories indicated that their closest friend in high school planned to attend
college.




Student Characteristics

Descriptive. The vast majority of both groups considered themsclves "somewhat" or
"very" religious. The majority of persisters and nonpersisters had between three and
four siblings and currently reside in a rural community or small city.

Achievement Tests. Achiecvement test scores (K-12) showed significant differences
between the two groups. The scores of persisters ranged from a percentilc score of 42 to
52, whereas nonpersisters’ scores ranged from 55 to 63. The mean ACT composite scores
for persisters and nonpersisters were 18.1 (ranging from 9 to 26) and 19.7 (ranging from
15 to 25) respectively. We will address this finding in the discussion. '

Social Participation. Very few respondents in either group have participated in
organizations other than church and sport-related since leaving high school.

All of the nonpersisters sad 87 percent of persisters indicated that finding the right
person to marry and having a happy family life was "very important” in their lives.
This was followed closely in importance by "success in my line of work" among both
groups. This contrasts wit. the small percentages of respondents (23% of persisters and
17% on nonpersisters) indicating that having lots of money was "very important.”

Achicvement Motivation. In the twelfth grade, the majority of both groups (82%)
expected to go to college. Just four years earlier, 33 percent of persisters and 41 percent
of nonpersisters "had not thought atout” attending college. In addition, the majority of
both groups desired and cxpected to attend college the fall following their high school
graduation. Subsequently, 66 percent of persisters and 79 percent of nonpersisters
attended college that fall.

High School Background

Academics. The majority of persisters and nonpersiste 3 were enrolled in a "gencral"
prcgram during high school. Persisters received grades that were "about ha!f B and half
C" (34%) or "mostly B" (23%). Nonpersisters received grades that were "half B and half
C" (41%) or "half A and half B" (21%).




Activities. Students in both groups worked between 1 and 14 hours a weck in lawn carc,
farm work, manual labor, or service jobs while in high school. Students participatcd in

a variety of extracurricular activities in high school, particularly varsity athletics, band
or orchestra, chorus or dance, school newspaper or yearbook, and church activities. Vcry
few students participated in cheerleading, hobby clubs, honorary clubs, subject matter
clubs, student government, or junior achievement.

High School Rating. Persisters were more likely than nonpersisters to believe that school
should have placed more emphasis on academics (21% to 14%). In addition, persisters
were twice as likely to "agrec strongly” that school provided them with the counscling
nccessary to continue their education.

Most students in both groups fclt that poor study habits were an interference to their
education. Further, students rated their high school as "good" in regard to conditions of
buildings and classrooms, library facilities, quality of academic instruction, teacher
intercst in students, and effective and fair discipline. Nonpersisters werc more likely
.than persisters to characterize school spirit as "excellent" (48% to 39%).

College Background. Although all of our nonpersisters withdrew at least once from 2
program requiring two years or less, more than one-third (38%) eventually attained a
degree. Of this group, two received certificates, four received associate degrees, and
five studeats eventually received bachelor’s degrees.

Among persisters, 6 received various types of diplomas, 25 received vocational
certificates, 20 received associate degrees, and 8 reccived bachelor’s degrees. One of the
persisters was enrolled in a graduate program at the time of this study.

When asked for reasons for withdrawal from a post-secondary institution, nonpersisters
overwhelmingly indicated "could not afford to continuc" and "carcer indecision" as
rcasons for withdrawal.

Turning to college grades, persisters were more likely than nonpersisters to report
receiving "half A and half B" (30% to 21%). Equal numbers of both groups rcported
receiving "mostly B,"” "half B and half C,"” or "mostly C." None of the persisters reportcd
receiving grade that were "haif C and half D" and "mostly D," whereas scveral of the

nonpersisters reported receiving such grades while in college.




Four-year College Attenders

As noted earlier, this category includes all of thos~ students who matriculated into a
program requiring four years or more. Eighty-nine students (51% of our respondents)
comprise this group (see Table 2 in Appendix C). Sixty-eight of them are "four-year
persisters” ("persisters” in the remainder of this section). Twenty-three of these were
males (33.8%), and 45 were females (66.2%). Twenty-one students are "four-year
nonpersistegs" ("nonpersisters" in the remainder of this section). Of this total, 5 were
males (23.8%) and 16 were females (76.2%). Among persistess, 2§ (29.5%) were marricd
and 7 (10%) already had their first child. This compares with 10 (47.5%) of
nonpersisters who had married and 3 (14.3%) who had already !.ad their first child. Due
to the fact that two and four-year attenders are similar on several variables, we will
address only those findings where they differ significantly.

Family Background

Remarkably, every four-year noapersister lived with both parents during high school.
This was slightly less likely among persisters. Far more persisters than nonpersistees had
fathers engaged in farming (62% to 48%). Among persisters, the largest single group of
mothers were employed as homemakers (38%) whereas among nonpersisters the largest
single group of mothers were employed as clerical workers (24%). By contrast 22 percent
of the mothers of persisters were employed in clerical positions and 14 percent of the
mothers of nonpersisters were homemakers.

Among persisters, the highest level of cducation achieved by over half of their fathers
(52%) was high school gracuation. This was irue for just over a third of their raothers
(38%). The mothers of both persisters (41%) and nonpersisters (43%) were morce likely
than fathers to attend college (22% and 33%).

Significant Other Influence (Familial)

The mothers of nonpersisters were more likely than those of nersisters to work full-time
prior to and during the studen?s’ elementary and high school years. Among both groups,

however, the majority of mothers did not work prior to students’ elementary school
enrollment.




Mothers and fathers were identified by the majority of both groups as influencing post-
high school plans "a - -eat deal." In addition, students in both groups indicated that the
majority of their parents thought that the students should "go to college" following high
scheol.

Other Influences (Non-familial)

Persisters were more than twice as likely to identify teachers as influencing them "a
great deal" than were nonpersisters (25% to 10%). Half of the students in both groups
indicated that teachers were "somewhat" influential.

Student Characteristics

Descriptive. The majority of persisters and nonpersisters had between two and threc
siblings and currently re.ide in a rural community or a@ small city (non-suburban).

Achievement Tests. The achievement test scores (K-12) of persisters and nonpersisters
were similar. The scores of persisters ranged {rom a percentile score of 69 to 75,
whereas nonpersisters’ scores ranged from 63 to 76. The mean ACT composite scores for
persisters and nonpersisters were 22.5 (ranging from 13 te 33) and 20.9 (ranging from 11
to 33), respectivety.

Social Participation. Persisters were almcest twice as likely as nonpersisters to participate
in a sorority or a fraternity (18% to 9%).

Ninety percent of persisters and 81 percent on nonpersisters indicated that finding the
right person to marry and having a happy family life was "very important" in their
lives. This was matched in importance by "success in my line of work" (90%) among
persisters. Seventy-six percent of nonpersisters rated "success in my line of work,"
"steady friendships,” and "steady work" as "very important." Surprisingly, only 21
percent of persisters and 19 percent of nonpersisters indicated that having lots of money
was "very important.”

Achievement Motivation. In the twelfth grade, the vast majority of both persisters and
nonpersisters expected to go to college (97% and 91%). Just four years earlier, almost
twice as many nonpersisters as persisters "had not though about" attending college (29%
to 15%). In addition, the overwhelming majority of both groups desired and expected to
attend college the fall following high school graduation. Subsequently, 87 percent of
persisters and 86 percent of nonpersisters attended college that fall.

- 10 -
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High Schoo: Background

Academics. The majority of nonpersisters were enrolled in a "college preparatory"
program during high school whereas persisters were most often enrolled in a "general”
program during high school. Persisters received grades that were "mostly A" (40%), or
"half A and half 3" (24%). By comparison, nonpersisters receivéd grades that were
"mostly B" (34%), "half A and half B" (24%), or "mostly A" (24%).

Activities. While in high school, the singls largest group of persisters worked 1 to 4
hovrs a week (35%), compared with nonpersisters where the larges. group worked 15 to
21 hours a week (33%). In both groups, respondents worked in lawn care, farm work,
manual labor, or service jobs. Persisters and nonpersisters participated in similar
numbers of activities while in high school. These included varsity athletics, debating or
drama, band or orchestra, chorus or dance, school newspaper or yearbook, student
government, and church activities. Oddly, our group of nonpersisters were consistently
mcre likely to hold icadership positions in the organizations they joined.

High School Rating. Persisters were somewhat more iikely than noppersisters to credit
their school with providing them with the counseling they needed to continue their
education (29% to 19%).

Persisters were more critical than were nonpersisters of poor teaching as an interference
in their education (68% to 52%). Most Students in both groups believed that poor study
habits were an interference. Furthermore, both groups of students rated their high
school as "good" in regard to conditions of buildings and classrooms, library facilities,
gaality of academic instruction, teacher interest in students, and school spirit.

College Background. Although all of our nonpersisters withdrew at least once from a
program requiring four years or more, almost three-quarters (71%) of them eventually
earned a degree. Of this group, three earned vocational certificates, three received
associate degrees, and eight students eventually received received bachelor’s degrees. In
addition, one nonpersister was enrolled in a graduate program at the time of the study.

Among persisters, two earned vocational certificates, eight received associate degrees,

and fifty-eight earned bachelor’s degrees. Three of the persisters were enrolled in a
graduate program at the time of this study.
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When asked for reasons for withdrawal from a post-secondary institution, nonpersisters
overwhelmingly indicated career indecision and financial constraints as their reasons for
withdrawal. If nonpersisters changed post-secondary institutions, they gave most often
as their reason that they either "wanted a less expensive school" or "wanted better career
opportunities.”

In regard to college grades, persisters were more likely than nonpersisters to report
earning "mostly B" (32% to 19%). The largest single group of nonpersisters reported
earning "half B and half Z." Significantly more persisters than nonpersisters reported
receiving "half A and half B" (21% to 5%), but equal numbers of both groups reported
earning "mostly A."

Discussion

Based on the findings of the present study, many common assumptions about the
educational attainment of rural youth may be mistaken. Of the rural students who
matriculated into post-secondary institutions, three-fourths persisted until degree
completion. Using this as our measure of educational attainment, we found it surprising
that among the 139 students who matriculated into a post-secondary institution, a total
of 156 degrees were earned.> This is especially striking in that almost half of all
students matriculating into higher education nationwide will leave without ever
completing a degree (Tinto, 1987). What accounts for the 'lérée percentage of degrce
earners in rural Iowa?

There are two plausible explanations for these high persistence rates. One of these lies
in the rural family. Austin (1979) suggests that the home is still a powerful determinant
of a student’s educational devclopmen.. Almost all of the students in our study grew up
in a traditional family unit. Almost all of our respondents who attended post-secondary
institutions chose to attend a.. institution in Jowa. Furthermore, only six percent of our
college-going respondents attended post-secondary institutions outside of Iowa. This
finding may indicate the strong pull toward family experienced by the rural youth in
our study.

5. Several students in our sample had earned more than one degree.
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Our findings indicate that the parents of rural Iowa youth exert mors influence than
any other group on the educational decisions of students. Apparently they are
influencing their offspring toward higher education. Considering that the majority of
parents had little or no post-secondary education and most are employed in farming or
blue-collar occupations, it appears-that explanations for the high persistence rates must
be identified elsewhere within the family. Recently, the focus of research has shifted
from the influence of parental educational and occupational level to the influence of
what parents actually do in the home to support their child’s education (Schiamberg et
al. 1988). Additional research is needed to identify specific parental behaviors that
facilitate persistence.

Perseverance may be a characteristic ¢f the traditional value system found in our rural
youth. It may also be an important component for succeeding in college. Although
many of our students noted the difficulties they faced at college, such as poor study
habits and difficult courses, the majority of them completed their education.
Perseverance is further demonstrated by the fact that most of these students balanced
extensive extracurricular involvement with a considerable amount of paid empleyment
while in high school. Perhaps possessing a high degree of perseverance fostered by the
traditional rural family allowed the rural students to overcome many of the obstacles
that would otherwise have interfered with their educational attainment.

The rural school provides a second explanation for the high persistence rates of rural
Iowa youth. 'Our findings suggest that the way in which rural students perceive their
rural schools may have an influence on performance. In spite of our own observation
that the majority of the schools in this study were aged and lacked updated facilitics,
students were positive in their assessment of school facilities. Indeed, the academic and
community "ethos" evidenced in rural Iowa schools may be contributing to students’
perceptions of their schools (Lightfoot, 1983). That is, the students’ perceptions of
school climate and sensc of belonging may outweigh in their minds the importance of
more "objective" indicators of school quality as determinants of what constitutes a good
educational experience. We do not intend this as a rationale for a failure to invest in
school facilities, but rather as a recognition that more 3oes into making a good school
than tangible resources.
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Rural communities and schools clearly differ from schools in urban areas. For instance,
we found that rural Iowa students participate in a significant number and variety of
high school extracurricular activities. This is consistent with research indicating that
students from smaller rural school engage inr more extracurricular activities and assumc
more leadership roles than do students from larger schools (for a review of this research,
see Andre & Holland, 1987). Downey (1980) associates a high level of involvement
among rural youth with developing increased perseverance. Perhaps this perseverance,
developed through the rural family and fostered through school involvement, is readily
transferred to other educational experiences, specifically post-secondary persistence.
This certainly merits examination in future research.

While many characteristics of our nonpersisters warrant close attention, one of our most
notable findings was the number of nonpersisters eventually earning a degree. Indeed,
out of a total of 50 nonpersisters, both two-and four-year, 26 (52%) eventually obtained
a college degree. These results are remarkable given previous research on rural youth in
higher education. As noted, much of the research on the educational attainment of rural
youth has been discouraging. In the course of critically evaluating this research, it
became obvious to us that many of the finding in previous studies were not descriptive
of rural youth from Iowa’s small rural schools, or, we suspect, in much of the rural
Midwest.

Part of the reason that our results differ from much earlier work may be due to
conceptual confusion in some earlier studies. Tinto (1987) has questioned the accuracy
and usefulness of existing data on student withdrawal. As he (1987) contends:

Not all student departures from institutions of higher education lead to withdrawal
from the broader system of higher education. Many institutional departures result
in the migration of persons to other institutions of higher education (institutional
transfer). Others result in only a temporary withdrawal from education (stopouts).
In both cases, many institutional departures eventually earn their college degrees
from other institutions of higher education, though quite a few require more than
four years to do so. (p.9).

Further, Tinto (1987) notes that individual commitments to education take two major
forms: goal and institutional. Among rurai students pursuing higher education, it is
likely that those students who entered an institution and persisted until graduation
exhibited a high degree of commitment both to their institution and to the goal of
graduation. A higher degree of institutional commitment may be demonstrated by
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higher rates of sorority and fraternity membership among the four-year persisters in our
study. Astin (1984) argues that greater levels of stuuent involvement in post-secondary
institutions are associated with higher levels of integratior and development and, thus,
will increase the likelihood that the student will persist in that institution. On the other
hand, those stndents who transferred from one institution to another before earning
their degree probably possessed less commitment to the particular institution, along with
less involvement, and a greater commitment to the goal of graduation.

Research in the past has indicated that rural students are "at risk" for academic failure
and college attrition (Aylesworth & Bloom, 1976; Brown, 1985). Of our respondents who
withdrew from a post-secondary program before completion, the majority were enrolled
in programs requiring two years or less.

As mentioned above, two-year nonpersisters included students who withdrew from the
institution and transferred to another two- or four-year institution as well as those who
departed from the entire educational system. Several factors may help account for
withdrawal decisions among this group. Every two-year nonpersister placed marriage
and family life far above other values. (Indeed, three-fourths of them were married, the
highest marriage rate among all respondents in our study). Perhaps traditional values
seriously conflict with the educational goals of this group. Consistent with this is the
fact that students in this group exhibited lower levels of achievement motivation as
carly as tpe eighth grade when compared to persisters. Further, two-year nonpersisters
perceived themselves as being ill-served in terms of educational and occupational
counseling in high school. Considering that a significant number of these students
withdrew for financial reasons and/or career indecision, it appears that they may have
failed to receive much needed career and financial aid counseling.

It should be note 1, however, that 11 of the nonpersisters cventually did attain two- or
four-year degrees. This finding may be related to the fact that nonpersisters had higher
achievement tests scores than persisters, indicating that those who voluntarily withdraw
are more academically capable, and, therefore, tend to be more critical of their college
experience.
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Another notable finding was the number of our four-year nonpersisters who eventually
attained a degree. Almost 80 percent of those students who withdrew from a four-year
institution went on to complete a program. This includes completion of both two- and
four-year degrees. For iastance, many of our students who withdrew from a four-year
program transferred to a two-year institution. Some students later transferred back to a
four-year institution. Perhaps their initial decisions to enroll in four-year institutions
were inappropriate and they would have been better suited to a two-year institution.
Their decision to enter a four-vear institution may have been influenced by greater
participation among this group in college preparatory programs in high school. Indeed,
students enrolled in college nreparatory courses may mistakenly assume that they are
expected to enroll in a four-year institution immediately after high school, when some
may be better served bv attending a two-year institution. Also, one must not
underestimate the effects of the separation from the rural family on decisions to
withdraw. We speculate that among ronpersisters’ reasons for withdrawal is the desire
to relocate closer to their family. As noted earlier, rural family values play a big role in
the Iives of rural youth. For example, four-year nonpersisters were twice as likely to be
married than were four-year persisters. This puvll toward family and marriage may be
stronger in our group of nonpersisters and, in turn, have a profound effect on
educational attainment.

Four-year nonpersisters also indicated that they withdrew because of financial reasons.
It may be that these students would have benefitted from counseling to first earn an
associate’s degree at a less expensive community college an_d lIater transfer to a four-year
institution. Research needs to determine the effects (positive and negative) of varied
attendance patterns on persistence among rural students.

Unexpectedly, we found that our group of four-year nonpersisters were more often
leaders in extracurricular activities during high school. One would intuitively think
that four-year persisters would more likely be leaders. However, perhaps four-year
nonp'ersisters were so involved with extracurricular activities that they gave less priority
to planning their educaticnal and career goals. In addition, nonpersisters worked more
hours in paid employment during high school which would further conflict with future
planning. As mentioned previously, four-years nonpersisters were considerably less
likely than persisters to have given much thought to college whilc in the eighth grade.
Consequently, these four-year nonpersisters may have been ill-prepared when making
college-related decisions, including choice of major. Evidence supporting this is found
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from our findings indicating a preponderance of program changes (changing majors)
among four-year nonpersisters. Certainly, this needs to be investigated more fully.

In summary, it appears that the educational attainment of rural Iewa youth is non-
reflective of rural youth as typically portrayed in the literature. In part, this may be
due to failure of earlier research to distinguish different rural settings. Further,
although the majority of the rural youth in our study who withdrew from a post-
secondary institution eventually earned a degree, future research needs to examine more
closely those rural youth who leave the post-secondary system entirely. In addition, the
majority of our respondents, both persisters and nonpersisters, indicated serious
dissatisfaction with the career couaseling they received in high school. Certainly,

research in the future must examine the significance of such perceptions on educational
decisions.
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Appendix A

Methodology

Sample Selection

We began our process of sample selection by randomly selecting 11 rural Iowa school
districts with enrollments of less 300 fzom a total of 98 such districts (Iowa Education
Directory, 1986-1987 School Year). The choice of districts of this particular size was madec,
" in part, because of calls from researchers for a database on this sizable group (Nachtigal,
1979; Helge, 1983). Additionally, these small rura} districts remain politically vulncrablc to

reorganization efforts and other iegxslatxve action intended to improve their effectweness
and inefficiency.

Our initial sampling frame censisted of 236 rural Iowa students from the graduating class
of 1983. This particular group was chosen because although educational and occupational
careers are not firmly established five years out of high school, by this point students can
be expected to be on at least somewhat established "pathways." Moreover, we felt that they
were close enough to their high school experiences to be able to reflect upon them
accurately.

Inmally, we contacted superintendents in each of the 11 schooi districts via telephonc to
explam the purpose of the study. We asked thé superintendents for the names, ad&resscs,
and telephone numbers of all students from their district in the graduating class of 1983,
In the cvent that student addresses and telecphone numbers were not available, we requested
parents’ addresses and phone numbers. We also requested that each superintendent provide
a cover [etter that we could copy and send along with the survey to demonstrate the school
district’s support of our research. All of the supcrintendents agreed to participate in the
study.

Following the phone contact, a letter reiterating our tclephone conversation was sent to cach
superintendent as well as the high school principal. In this letter, we again specified the
information we requested (i.e., student names, addresses, and telcphone numbers). In
addition, we included a sample copy of the cover letter that we wished them to prepare.
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Unfortunately, the lists of students that were sent to us rarely contained all of the
information we needed. Only a few of the school districts gave studeats’ phone numbers,
and most provided students’ names and parents’ addresses. At times this made it almost
impnssible to use dircctory assistance to get the phone numbets of the students. We callcd
superintendents again to request this information, but many s:ill sent parental phone
numbers,

Survey Instrument

A survey instrument was deveioped to gain information from each high school graduate
for the years 1983 through 1987. We sclected survey items from the ongoir_lg High School
and Beyond study (National Center for Educational Statistics, 1983). These items have
all been carefully field tested and have highly satisfactory reliability and validity.

We chose our items primarily from the following arcas: high school background,
parental educational and occupational background, educational attainment, employment
history, attitudes and interests, and partizipation in voluntary groups. We selected these
areas because of their demonstrated relationships with our outcomes of interest; namely,
the relationship of educational aspirations and attainment to employment (Brodd ct. al.
1985; Brown, 1985; Fagg, 1982; Farris, Boyd, & Shoffner, 1985; Mclntire, Cobb, & Preatt,
1986). We pretested the survey with a sample of individuals from a population similar

to our proposed research sample.
!

o

In addition, we chose a cover design directly related to rural Towa youth and included a
transcript release form for each participant to sign on the inside front cover.

Data Collection

Precontact. We begap our data colle:tion procedure with a precontact of each student.
As stated earlier, we had difficulty obt&ining the majority of student telephone numbers.
As a result, prior to telephoning students, we spent a great deal of time calling parents
for students’ phone numbers. Still, we belicve this effort was worthwhile. Several
studies demonstrated that contacting respondents before sending a survey significantly
increases response rates (Linsky, 1975).

Initial Mailing. After a precontact, we then sent the survey to each student. The survey
was accompanied by a cover letter from the researchers, a cover letter from the district
superintendent or principal, and a self-addressed, stamped envelope. We sent a different
cover letter to students whom we were unable to contact by phone.
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First Follow-Up. One week after the initial mailing, we sent a postcard to remind the
students to complete the survey or to thank them for their participation. We included
our phone number on this poste. rd and urged the student t3 call us collect if they had
misplaced the survey.

Second Follow-tJp, The second follow-up occurred three weeks after the initial mailing.
As with the initial mailing, we included the survey and a self-addressed, stamped
envelope. We also included a different cover letter that specifically addressed the
importance of the research study.

Third Follow-Up. Seven weeks after the initial mailing, we executed a third follow-up.
This follow-up procedure incladed sending a survey, a self-addressed, stamped envelope,
and a new cover letter by certified mail.

On-site Visits. The next step in our data collection strategy consisted of on-site visits to
participating schools to collect transcript information on each respondent. The
information we collected included the following: (a) achievement test scores from
kindergarten through the tweifth grade, (b) ACT scores, (¢) kindergarten through twelfth
grade absenteeism rates, {(d) graduating class rank, (¢) high school grade point average,
and (e) number of fuiling grades in high school. In order to check the accuracy of
students’ responses, we collected information regarding student participation in
extracurricular activities as well as parent education level and occupation. We spoke at
length with school personnel (i.e., superintendent, principal, or counselor) to determine
the dropout rate for the class of 1983 as well as to sclect further information about the
students and the school. We found these often informal conversations to be
exceptionally valuable in helping us understand our findings.

A "Principal Survey" was left with cach principal or primary administrator during our
site visits. All 11 administrators returned the survey. This survey consisted of questions
relating to the "nature of the human environment in and around school, interaction
among staff, students, and parents, level of academic involvement between students and
teachers, discipline and reward structures.® Additionally, each administrator was asked
to describe how cliosely their responses reflected the conditions that existed while our
sample attended high school.
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Nonrespondents

Several weeks after we had completed the third follow-up, we made attempts to contact
our nonrespondents. We were able to contaci 32% of the nonrespondents for whom we
had current phone numbers. During our telephone interview with the nonrespondents,
we asked them several selected questions from our survey. The general finding of this
follow-up is that our nonrespondents did not differ significantly from our respondents
on a number of important dimensions (i.e., school achievement, class rank,
extracurricular participation in kigh school, occupation, and education! attainment).
This confirmed that our respondent sample was represcntative of rural Iowa youth from
school districts with an cnrollment of less than 300.

Data Processing and Analysis

Data from the survey and the transcript information were coded into machine-readable
form preparatory to statistical analysis. Data analysis were performed using Statistical

Package for the Social Sciences (SPSSX) computer program. The data were nominal in
nature, thus frequencies were the most commonly used statistical procedure. In

subsequent repo ts we will analyze the data in more detail using multi-variate
procedures.
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‘Rural
Tathways

Rural Jowa's Class of 1983

Thank you for accepting our fnvitation to participata fn RURAL PATHWAYS. This {s
a voluntary but faportant gurvay. We ore plessed that you have agreed to par-
ticlpata. Your cooperation and partfcipation will help us learn more about the
expariences of rural high school students and their plans for the future.

All informatfon which would pernit identiffcation of the tndividual will be held
fn strict conftdence, will be used only by persons engaged in and for the pur-
poses of this survey, and will not be disclosed or released to others for any
purposes oxcept as required by law. :
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ATTENTION!

Congent Form

As part of this study, you are requested to grant permission for
access to your school records. All faformation collected will be confi-
dential and only the researchers will have access to this iaformation.

1 have read and understand the above statement and the attached letter.
1 glve permission to have my sczhool records released to the researchers
fnvolved in this study.

Youtr Name (please print)

Your Signature

Dage

29
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That's all the questions we have.

- Please write in anything else that you think we should know about rural schools

' and thelr effect on you.

NOTE:

ERIC

Aruitoxt provided by Eic:

Thank you for your tfime and participation.

Have you read and signed the cranseript release form found on
the inside frunt cover of this survey?

GENERAL INSTRUCTIONS
PLEASE READ EACH QUESTION CAREFULLY.

It is important that you follow the directions for yesponding to each kind of

question. These are:

{CIRCLE ONE)
What Is the color of your eyes?

Brownl.ciiverencnnnnnne. 1
Blue......oovvvennanenn., é
Green......... Cesennnnnen

Another color............ 4

{CIRCLE ALL THAT APPLY}

(CIRCLE ONE)

If the color of your eyes is
gteen, you would circle the
nunber to the right of "Green.”

Last week, did you do any of tha following? {[CIRCLE ALL THAT APPLY]

a. See a play............... 1
b. Go to a movie............
c. Attend a sporting event.. 3

|CIRCLE ONE MUMBER FOR EACH LINE)

If you went to a movie and
attended a sporting event last
week, you would circle the two
nuabsrs as shown.

Do you plan to do any of the following next week? [CIRCLE ONE NUMBER FOR EACH

LINE]
Not
Yes Sure No If you plan to study at a
friend’s house, do not plan to
a. Visit a relative,........... 1...2..09 visit a relative, and are not
b. Go to a museun.............. 1..@2)..3 sure about going to & museus next
c. Study at a friend's house..(!) ..... 3 week, you would cfrcle one number
on each line as shown
{VRITE IN}

What 1s your favorite sport? [GIRCLE ONE)

football.................. 1
Basketball................ 2
Baseball.................. 3

Other (WRITE IN)

1f your favorite sport is ice hockey,
you would circlie the nugber to the
right of "Other” and write "Ice
Hockey* on the line as shown.

Some questions ask what you were’doing during a specific tiae period. For

example, “What were you dolng during September 19837"

Please watch for these

time references and make sure you are thinking sbout the correct month and year.

TIANK YOU FOR YOUR COOPERATION

-

- You may skip any question you do not wish to answer.

2. He are asking you these questlouns in order to gather {nformntion about whnt
happens to rural students as they move out of high school and make docisions
about post-secondary education and work.

3. Your responses will be merged with those of other students, and the answers
you give will never be identified as yours.

. ',3
HE HOPE YOU YILL ANSWER EVERY QUESTION, BUT YOU MAY sKIP Aﬁsj:l
QUESTION YOU DO NOT WISH TO ANSWER.




1.

SECTION 1.
HICH SCHOOL BACKGROUND

Which of the following bast describas yoyr high school program? [CIRCLE

QHE)

Ganeral.....coiiiiiiverrenninncrrrnninnnaees 1

Acadenic or college preparatory....cceeceeeee. 2

Vocational (Occupacional preparation)
Agriculturel occupations.......ceevvenueesss 3
Business or office occupatfons........ccc.e. 4
Discributive education.....c.ccevvreeennnns 5
Health occupstions,.......cvvvvivenencernnns 6
Home economics occupations.....ceeevncuvenns 7
Technical occupations.........ceovveeveeeses 8
Trade or industrial occupations............. 9
Ocher

. Have you teken any high school coursss in the following aress which have

squipped you for a baginning job in that sres? [CIRCLE ONE NUMBER FOR EACH
LINE]

Yes HNo
s. Agriculcure, including horticulcure.......... 1....2
b. Auto mechanfcs.......ccciiveninennnnncnnncene 1....2
.c. Commercial arts........ccccvvencnrnennsonnans i....2
d. Computer programming or computer
OPBEALIONS. . vvvrrreenneennceeerereneeecssnns 1....2
¢. Construction tredes:
1) Carpantry, cabinat msking, or aillwork....l....2 -
2) Blectrical...vvviirennnrcnnonnccncanascnce 1....2 -
3) HesonEY...ivirerencrenasenccasecsnscannes 1....2
L) Plumbing....covevivrerencncanciacncacanes 1....2
. Drefeing....cvviveenencnencnerecesacenscnnans 1....2
g Electronles.....c.cvvrecerreerennceinncesenes 1....2 -
h. Homs economics, Including distetics
and child carg....vvieviinennrencncennconenns 1....2
§. Hachine shop....ccvveerenrcnscnrcenercascense 1....2
. Sales or metchendising........ccccvveerencene 1....2
k. Sacratarisl, stanogrsphic, typing,
or other offlice work......oovivnennninncnnne 1....2
1. Welding...ovoviivinnecinnnnss teesesssseaseanse 1....2

a. Other (Dascribe)

. Which of the following bast dascribes Jour grades in high school?

{CIRCLE ONE]

Hostly A (2 nunericel average of 90-100)............ 1
About half A and half B (85-89)....cccvvvvrccccens: 2
Mostly B (80:B4)......cccvevenencnnnnnscaccanccanans 3
About half B and half C (75¢79}...ccvveeercccnnnnnss 4
Hostly C (70-74)...cvvvviinnnnnns Cesesssesrecencties 5
About half C end helf D (65 69) . eiernceccennnnnnncns [
oSty D (60-64)..c00veeienrcnscnnnscnreensonccncnss 7
Hostly below D (below 60)............. ceessscsaasans 8

ERIC 3 -
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SECTION VI
PERSOHAL HISTORY

1. To what axtent have you voluntsrily participated in the following groups
since you lsfc high school? (By volunterily, we mean you are not an
employes of the group; by active perticipant, we mean that you attend the
meetings or svents; by membar only, we mean that you are on a malling or
telephone 1ist so thet you are kept Informed of msetings and events.)
[CIRCLE ONE NUMBER FOR EACH LINE}

K s p T 00 Mo QD OR

Union, ferm trade or professionel associacion......
Church or church-related activities................
A sorority or fraternlty.....oeeveereieerencecnnnes
A social, hobby, garden, or card playing group.....
Sport teams or sport clubs.....c...evvuiiineniinna,
A literary, art, discussion or study group.........
A student government, newspaper, journai

or yearbook staff......c.ccieriiiiieeiiecreiinanians

. A droma club or theater 8roup............. eeeiaaas
An orchestra, band, chorus or other musical group..
Political organization.....cccvevevrencnrcncennnnss

Another voluntary group In which 1 participate
(DESCRIBE) ceee

NUHBER FOR EACH LINE]

e

- [P - o Mmoo b

Active Hesder Mot
participanc oaly sc sll

I UOUO 2.....3

1 2
1 2
D S 2..... 3
1 2
1 2

1 2
R G 2
1 2
1 2

Y -
. Hov Important is sech of the following to you In your 1ife? {CIRCLE OHE

Sossvhat Yary

¥t sC a1l lspactent isportent

Being succassful in my lines of werk.......c.cc.u.ts
Finding the Yight person to marry and

having-a happy fenily life..... tesessenscacnsnanans
Having lots of @ONEY..c.c.vcvcveecercennsonnsannanse
Having atrong friendships.....ccovvvvnriinnnnnncns
Being able to find stesdy work.....ccevcveveeccerons
Being a leeder In my community....ccceveeccencece..
Being ables to glve my children batter

opportunities thsn I've had........c.ccviiinnnnnnss

. Living close to parents and relatives..............
. ‘Getting avay from this srea of the country.........
. Working to correct social and econoaic

fnequalicies.....coovrieiinnerannncencncencncanses

. Having children....cccvvenrncrencerencsencacsaannes
. Having leisure time to enjoy my owm lnternst: ......

(CONTINUE TO NEXT PAGE)

l....... 2,000 3
....... 2....0.. 3
l....... 2......0 3
l....... 2,000 3
l....... 2....... 3
l....... 2....... 3
L....... 20,000, 3
| AP Y JA 3
l....... 2000000 3
l....... 2,000 3
L....... 2. 0000 3
L....... 2....... 3
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4 Estimate how well you hava done in all of your course vork or progranms 4.

during the perfod since you left high school. [CIRCLE ONE]

Hostly A (3.75-4.00 grade polnt &Verage)........e..eeeevnrnrnernnrenennns 1
About half A and half B (3.25-3.74 grade point average)................. 2
Hostly B (2.75:3.24 grade point average)................. Ceerereseeiiaes 3
About half B and helf C (2.25.2.74 grade point BVETAEC) ... iieniiiennans 4
Hostly C (1.75-2.24 grade polnt &VETBEE)........eeverreseencsrnreenrenss 5
About half C and half D (1.25-1.74 grade point aversge)................. 6 5.
Hostly D or below (less than 1.25)....cuureeieenrnrnnnrocernneennnnennss 7
Have not taken any courses for which grades were given.................. 8

(CONTINUE TO SECTION VI1)

ERIC
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lave you taken any of the following tests? [CIRCLE ONE NUMBER FOR EACH
LYNE}

Yes No

a. College Board SAT test.....cvveeveernrennnn. l....... 2

b, ACT LeStS. .o iitriiiinnrneneeeroeennnnnnns t..... ]
c. Armed Services Vocational Aptitude

Battery (ASVAB)...cvuvvvrnncrnnncnnrnnnncnne | S 2

vhich of the job categories belov comes closest to the kind of work you did
for pay vhile in high school? (If mora than one kind of work, chooss all
that apply.) [CIRCLE ALL THAT APPLY]

Did not work for pay............ ceevense ceevens 1
Lawn work or ‘odd jobs............ Ceeseeriaenas 2
Watter or waitress {n e restaurant or :

L1 S T 3
Babysitting or child care.........cvivevnnnne. 4
Faro or agricultural work........cvvvvevvnnnnn /
Fnctory vork, unskilled or semt-skillad....... 6
Skilled trade....cvvvvveernennnnns ceceecacenns 7
Other manual 1abor.......ccevereneeenecrnnnnes 8
Store clerk or selesperson......cveeveveeeece. 9
Office or clerfcal......coivvvrereneencneennne 10
Hospital or health......iveeeernnnennnernnnnns 11
Other

. While in high school, ebout how msny hours par vesk on ths avarsga did you

vork for psy outslds your own home? {CIRCLE ONE} .

L 1
1:4 hours per week....vvvieeeeerrnnnerorannnns 2
5-14 hours per week............... teeersaaenns 3
15-21 hours per week......covevenunn. serenenee 4
2229 hours per week.....veeeeennnnnceeenn cees 5
30-34 hours per week............... veertesenens 6
35 hours Or more Per weeK......cveeevencnnrnns 7

. How much do you agres with each of the following statemsnts about your high

school? [CIRCLE ONE NUMBER FOR EACH LINE}

Agtee Agtee Bleegeon Bleogren Bess et
Strengly L 1) 3y apty

8. School should have placed more
enphasis on basic acadeaic subjacts
(rmath, science, English, etc.)...... teeenee | A 2...... 3..... 4,..... H]

b. School should have placed more
emphasis on vocatinnsl and

technical programs..........cccvvvvnvneinenns l..... 2...... J..... 6..... ]
c. School did not offer enough
practical wvork experfence.................. 1..... 2...... 3..... 4..... ]
d. School provided ms with counseling
that helped me continue ny education....... l..... 2...... 3..... 4..... 5
8. School provided me with counseling
that helped me find employment............. 1..... 2...... 3..... 4o.... 5 .
N
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8. Dld you participate in any of the follouing types of activities either In
or out of high school? [CIRCLE ONE NUHBER FOR EACH LINE)
rets 3cipatad

ettively (but Patclripeced
Bid aet ROt 40 & losdes 46 6 liedos

Pesslelpece o oiflcet) oc oitlcer

8. Varsity athletlc taams...ccvveeneeene s, N SR Y S 3
b. Octher athletic teans - {n or out of

8chool.. . viiiiiiieiiieererecnccacercennnnns 2oiiiinnn, 3
€. Cheer leadars, pap club, majorectes........ Y 3
d. Debating OF drama..evccvieceeneceneereennns S 2 3
o. Band or orchestra..vou.vineceeencennncaanen 2.0, 3
£. Chotus OF GaNCE.....cvvivereerennnrannnnnss B 2.0 iinnnn 3
§- Hobby clubs such as photography, model

building, hot rod, electronics, crafts..... Y S k]
h. Honorary clubs, such as Beta Club or

Naclonal Honor Soclety.....cevereeerennncee | P teeedosniannas 3
f. School newspaper, magazine, yearbook,

Y 11 T 2 ieiinnns k]
J. School subject-macter clubs, such as

sclence, history, language, business,

BTG i teeoeceoiencasencasnnansanssnssnce: sas 2. i0e00nan k]
k. Student council, studant governmant,

policical club. ... iiiiiieeireeeercenncanens 2.0ieianes 3
1. Vocatlonal education.clubs, such as

Future Hoasnakers, Teachers, Future

Farpmers of America, DECA, FBLA, oc

LI ¢ S Ciieinnaas 3

a. Youth organizations fin the comaunitcy,

such as Scouts, ¥, @CC...ceeeercercrcncanecs S 2. 00000 3
n. Church accivicies, including youth

BEOUPS. ¢ et iieteeiuerenssecnssecsnnnnsaenns | S P |
o. Junior Achlcyeucnt .................. teeenns 20 iiiennns 3

9. Which of the following psople livaed in tha sams housahold with you during
high school? [CIRCLE ALL THAT APPLY)

s. 1 lived alone........... teeesseacensennns .1

Fatharl. i iietenesereecoscecacecescsans e 2
€. Ocher male guardian (sccp +facthar

or foster father)...... tecevsnsannans veeee 3
A, HothaC.eoueeeireeeceeeeerecncncence ceeees . b
o, Other female guardian (scsp-mother

or f£oscer BOCLhET)..cevunrerrunecennceianns 5
f. Brothar(s) and/or siscer(s)

(including stap- or helf-)..ecvvevnnn.nn.s 6
. Grandparent(s)........cvuunn. seesanns i
h. Hy husbend/vife......cvvvivverennnnnns veeo 8
1. Hy child or ay children....... tecsensesane 9
J. ocher relacive(s) (children or 4dulcs)....l0
k. Non-telative(s) (children or adulcts)...... 11
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Aruitoxt provided by Eic:

2. Betueen the time you laft high school and the present time, have you ulth
draun from eny school before you completed your studles at that school?
[CIRCLE ONE]

YeS. e uivieesereisiacnnnas 1 [If *yes”, please answor naxt question.}
2

a. Uhat vere your reasons for withdrawing? [CIRCLE ONE NUMBER FOR EACH
LINE]
Hy Not ay
reasons ressons
1) T could not afford to go full time or continue

T T 1T, 3 | RPN 2
2) T was working full Elme....vvveecerrnnneeecncccrennnaess l...... 2
3) T was working Part CLMme.......ccevrvveeceecenoerennnns.s | N 2
4) 1 got married, had a baby, or took on other

famliy responsibiiltles.....cvreinincrneriennannennn.ns | S 2
5) 1 was undeclded about career plans..........ceeeeuuee... | SN 2
6) There uas too nuch pressure or strain with my

load of 8chool WOTK. .. . iieriuieiierineirinnennnnenanss | 2
1) The school program was not relevant to the work

T vanted "0 d0...cciieueiornninenernnncassrecnncscnanss lo.o..... 2
8) I vas failing or not doing as well as I wanted.......... | SN 2

9) Ocher (EXPIAIN)

3. If you changed posc-secondary instituctlons (collega, jr. college. voce-
tional fnscftutes), what were your ressons for changing schools? (If you
hiave changed schools mors than onca, pleass ansuer for the most recent
time.) (CIRCLE ONE NUMBER FOR EACH LINE}

Hy Not ay
reasons reasons

a. Did not change 8choolS...vcceiinerrececenencnseencanenenes RN 2
b. Hy intarests changed, and my fornar school did

not off{r the course of study I Wanted.....eeeeeenneennnnn. ) 2
c. Hanted to attend a less expensive school................... | 2
d. Hanted t> be at a smaller school.........civvceinnennnnnnn. R 2
6. Wanted to be at a larger school.....ccevevevenenreennnnne.. | S 2
£. Hanted to attend school closer to home....cvivevvnennnnnns | S 2
g. HWanted to acttend a school farcher avay from homs........... R 2
h. Wanted to attend a school that would glve me

better caresr opportunicles.....ovverireceensonnnroceecnnnn | SR 2
1 Wanted to attend a more presciglous school........co0uvuu.s | R 2
3. Wunted to acttend a school where I could maximize

oy intelloctusl and personal development..........cecv.e... | S 2
k. Hore group or soclal activicies of Interest.........ccc.... S 2
1. Transferred from a tWwo-year to a four-year school

to continue @y educatioN. e c.iierieirnnreceeroineioereennn, | RN 2
. Family responsibllitles. . ..o iiirnrneerieenenerseseennnanes | S 2
n. Mlealth probices or physicel handlcap....vvvvevereninrnnnnnn | 2
o. Hanted to transter to an academlically less demanding

school. . i viiirniineninns S eeeeetceeeninntaaitanenrenanan | SR ]
p. Hanted to transfer to a school that would prepare

me more quickly for an occupation....ccceevereienirenanss deeieiien 2

q. Othatr (EXPLAIN)




SECTION Vi
EDUCATIONAL H1STORY

1. Ye would 1ike informetion about all of the schools you heve gone to since
you left high achool. Pleese atert with the first school you went to efter
high school.

ERIC

Aruitoxt provided by Eic:

First ycer after high school:

Nane of gchool entered:

Course of study (progrem or major):
Expected length of ecademic progrem:
Did you withdrav from thie school before Yes No
conpleting your planned progrem......cocvverevnereeernnrensnsnnns 1....2
Completed progrem/degree or certificate earned (describe):

. Second yser efter high school: Yes to
Continued in ebove mentioned progrem........covvvveenccrrnciannnn. 1....2
Nane of echool entered:

Course of study (progrem or major):

Expected length of academic progrem:

Did you wvithdrav from this school before Yes Ho
corpleting your plenned pProgrem......ccccrvrerncerennenncennneoss f....2
Conpluted progren/degrea or certificate esrned (describe):

. Third yeer after high school: Yes No
Continued In ebove mentioned Program......ccovvvvereecnncecenncenn 1....2
Hane of school enteved:

Course of study (progrems or mwejor): _ _—

Expected length of acedenmic progran:

Did you withdrev from this school before Yes No
coapleting your plenned progrem......cicceeeecncescnernccnnnncees 1....2
Conpleted progras/degres or certificate earned (describe):

. Fourth yeer after high school: . Yes lNo
Continued In ebove mentioned Progral......cvevvvereeeecncenennnnne 1....2
Nane of echool enteted:
Course of study (program or mejor):
Expected length of ecedemic progrea:
Did you withdrav from this school before Yes No

conpleting your plenned Program........cccvueveecccnnnnnreeennnns 1....2

Conpleted progrem/degres or certificate sarned (describe):

. Fifth yeer after high school: Yes tlo

Continued in ebnve mentioned Progrem.......covcvieeerrnnnncecnnncs 1....2
Hame of school entered:

Course of study (progras or nejor):
Expected length of acadenmic progren:

Did you withdrav fronm this school before Yes No
completing your planned program.......ccevvveneeccneccenccnneenns 1....2
Conpleted progranm/degres or certificate sarned (describe):

10. Did your mpther (stepaothet or femele guerdien) usually vork duting the

follouing periods of your life? [CIRCLE ONE NUMBER FOR EACH LINE)

a. When you were in high school.......... l....
b. When you were f{n elenentery

scheol. oot iiieiernneenernansiennan. l....
c. Before you wvent to elementery

school. .. ioiviiiieriinernrnnenennnneen 1....

(CONTINUE TO HEXT PAGE)

Vetded Vervod Dant  Poss mat
potteting full tlea bany erpty

2........ b JR Go..... 5
2........ b J 4...... 5
p S ... L 5
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SECTION 11
- GENERAL BACKGROUND INFORMATION

The nexc qussclons ask sbout your parents or guardlans. Please answer for those
parents with vhom you lived n high school. For sxample, 1f you have both »
natursl facher and a step-father or ochar male gusrdian, answer for the mala who
livad in chs sams housshold wich you. If you did noc live with eicher, use the
catagory--Did noc Mve wich fathsr (stapfacher or aals gusrdisn).

Plasss ansusr for the ssms parsons in lacer quastions chet ssk sbout your fsther
or your mothsr.

1. Plassa dsscriba balow chs job hald by youtr fathsr (stepfachsr or mala
gusxzdian) while you wars in high achool. -
(VRITE IN) )

Which of che cetsgoriss balow comss clossat co dsscribing your fachsc's
Job? [GIRGLE ONE}

Did noc liva with fscher (scapfather or male gusrdlan)................ 1
CLERICAL such as bank teller, bookkespar, sscratery, typist,

mall carriar, Clcket QBaNE. . ..iuieeeeeerreennrorescronnenenennanns 2
CRAFTSMAN such es baksr, sutomobils mc hanic, machinisc, paincar,

plusber, celsphons inscallar, carpental........coveeenuvennvevnre o 3
FARMER, FARM HANAGER. ... ...cciuuueeererencenrenrnsenrnsneeenenennaenes 4
HOMEHAKER OR HOUSEWIFE ONLY. ... tcueueenrerireerereresosesennnranonss 5
LABORER such ss construction worksr, csr washar, ssnitary worker,

L T 6

HANAGER, ADHINISTRATOR such sa salas msnsger, office managar, -
school adainiscrator, buyar, restsursnt |ansger, govarnasnt

Y 3 T 7
HILITARY such as carser officsr, snlisced man or woaan in tha

Arasd Forces......cvvvvnnes L 8
OPERATIVE such geat cuctsr, sssssblar, machine operator,

Wslder, caxicab, bus, oF CrUCK ATLVEE. . .uunre. e eeeeernnvonesrnnnnss 9

PROFESSIONAL such ss accountent, ercisc, raglstsred nursa,
snginesr, librarisn, wricer, soclal workaz, sctor, sctraas,

achlate, policicisn, but not including achool teacher............... 10
PROFESSIONAL such &s clargymsn, dsncisc, physiclen, lawyer,

sciancist, collags caschar, ., .....ctiiiieiiiniecranrsnnsennnnneanns 1
PROPRIETOR OR OWNER such as ownar of s samsll businecss,

CONCrACCOr, KBMLBULANE OMNIBL. ctvvreerraronnsssncsssscsesnnroancannn- 12
PROTECTIVE SERVACE such as dstective, pollcs officer or uard,

Sharlfl, £lra FQnEaE. o.ttiiiineeirirerernrnansans sovennereeranns 13
SALES such ss salespsreon, adverctising or insurance sgenc,

Taal eSCACE BIOKAT ..t ivriirereeenienneneearecnensres sensnncnrnnres 14
SCHOOL TEACHER such as alamentary or sucCONdAKY.........ov.verenennennos 15
SERVICE such ss barber, bssuticlen, praccical nurss, private

household worker, Janfcor, VefEal. o vuonnoreerernveneoremoseennns 16
TECHNICAL such as drafcsnan, medicel or dencal technician,

CORPULEE PrOBTAMMIOE . 4 eeeensonerrsonsnsconssonmenncnnnncnesanoneessee 17
Never worked........ cere-eennns St eeecareieecteie e aat ettt eaenannn 18
Don’E KMOW. . v..iteei i iiiiieeieeiteereeenes teeeiieitetnctnncinanannns 19

40

ERIC

Aruitoxt provided by Eic:

7. since lesving high school, hava you crisd to snlisc into any branch of the
Armed Forcaa? [CIRCLE OAE}

S . it teitataiees esesereenreean 1
No, buc I plan to cry to enlisc soon........... 2 (If "Yes*, answer s and
No, and I don’t plan co enldSt...verinennenn... 3 b below)

a. Whan did you FIRST snter active milicary saxvice?

Honch
Year

b. What was chs dats of your LAST ssparetion from act’ve ssrvica?

Honch
Yasr

(COXTINUE TO SECTION VI)
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LY

6.
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Aruitoxt provided by Eic:

b. Second year after graduation:

Occupation

Location

Salary __weekly __ nonthly

Opportunity for promotion (DESCRIBE)

c. Thlrd year after graduation:

Occupation

Location

Salary —_weekly __ monthly

Opportunity for promoticn (DESCRIBE)

d. Fourth year efter graduation:

Occupation

Location

Salary __weekly _ monthly

Opportunity for promotion {DESCRIBE)

e. Current occupation:

Occupation

Locetion

Salary __veekly _ nmonthly

Opportunity for promotion (DESCRIBE)

Hov fer 1s your current employment site froa the city or community where
you lived aa a senfor in high school? [CIRCLE ONE]

Sane place I lived in vhen I was a senior in high school.............. 1
Less than S0 oiled.....ccicevrennenrerconsercsssosesncsnascsarses Tee.o 2
S0 €0 99 BlleB...ruuerrcenrcrenncenrccnssscsasssanscnssssssasssannnnan 3
100 €0 399 mIleS. . cuurenrenenesensosssncasscnsasessesncnansssnnsnnnses 4
200 €0 499 mIleS.....ucrrutianacerranonctannes sesescesersansenarnns S
500 BE1es OF MOTC@...c.veeesreersocnsncsssnssescnsncnssssnsssancennsnns 6

. What wes the highest level of educatlion your father (stepfather or male

guardian) completed? {CIRCLE ONE]

Did not live with father (stepfather or male guardfan)................ 1
Less than high school gradustion.......e.vveeerevnncroneccconsonssenen 2
High schonl graduation only.......ceeueesssercecscasecnnnoscsonrsnnnns k]
Vocational, trade, or business (Less than two years...........c.... 4

ITWwo yesrs Or more..c.eee.vreeere-on S

school after high school
. {Less than two years of college.... 6
(Two or more years of college

(Including 2-year degree)........ 7
College pProgram......coeceensee --{ (Finished college (4-or 5-vr degree.8
{Haster’s degree or equivalent...... 9
(Ph.D., M.D. or other sdvanced
professional degree.............. 10
Don’t know...ec.vvcererenscesescncee Geteeseoenacace-cesecectecctsancns 11

. Please describe below the job held by your mother (stepmother or femsle

gusrdian) while you were in-high school. (WRITE IN)

Which of the categories bulow comes closest to describing your mother’s
Job? [CIRCLE ONE]

Did not live with father (stepfather or msle gusrdian)................ 1
CLERICAL such ss bank teller, bookkeeper, secretary, typlse,

osil carrier, ticket Sgent.......ccoevrncenccensconsascnnsssanscnnnns 2
CRAFTSHAN such as baker, sutomobile mechanic, machinist, palnter,

plumber, telephona installer, carpenter...........ccoeeveeevercsnces k]
FARHER, FARM HANAGER....ccvucerrunceransceranosecensansssccssnsnnscens .6
HOMEMAKER OR HOUSEWIFE ONLY.....vvcevvenenrocenessosnsccasasccnnsnenss S
LABORER such as construction worker, cer wesher, sanitary worker,

farm 18borer. . ceevrecrerrenrrennsconsscssecasssacassensssscnscscnnns 6

HANAGER, ADHINISTRATOR such £2 sales manager, office msnager,
school administrator, buyer, restsurant msnsger, government

1.7 3 3 03 7
HILITARY such as cerser officer, enlisted msn or wozan {n the

Armed FOrCeS....vceerrennsonssnossssssossersosecesececnecnccanancesns °
OPERATIVE such mest cutter, asserbler, machine operstor,

welder, texicab, bug, or truck driver....cc.vvveviecreecerecncennes 9

PROFESSIONAL such gs sccountant, srctist, register«d nu 'ce,
engineer, librarisn, writer, gsocial worker, sctor, sctress,

athlste, politiclan, but not including school teecher............. ..10
PROFESSIONAL such as clergyman, dentist, physician, lswyer,

sclentist, college teecher..c.viviinrinecenrerceenesecenccacncscanns 1
PROPRIETOR OR OWNER such es owner of & small business,

contrsctor, FeSCOULANE OWNBL.....cecreescnreasnsencsencsscncsnnnnnns 12
PROTECTIVE SERVICE such as detective, police officer or guard, -

sheriff, flra FIghter.. ... iiiiiireerencerereecnrcenccacancenaranens 13
SALES such as salesperson, advertising or insurance agent,

resl estate brokul..ecuveeeeresnssenscssasonssasscsessossnssasssnnas 14
SCHOOL TEACHER such as elementary or secondsIy.....cceesveeeconnssneee 15
SERVICE such as barber, beauticlan, practical nurse, private

household worker, janitor, walter......ccvvvreerrrsnnnccenssceceenes 16
TECHNICAL such as draftsman, medical or dental technician,

COMPULEL PrOBLAMMBEL .. crucrecocresssacscsescscesassossscscasssosssancscs 17
Hever worked.......iiiiieeninnennrceessnssscessnscessccsssssssasnnns Lﬁ.fss
Don’t KMOW. . uuueeeeerrooeeeassesnssssssssssssssesssranceaseseennnnne p &X [
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4. What was the highast leval of educatfon your mqther (stepmother or female
guardizn) combplsted? [CIRCLE OHNEj}

Did not live with mother (sctepmothsr or femsle guardian).............. 1
Less chan high school graduatfon........cccevreeiveenccccncnsannnnanes 2
High school graduation only....cccieeeecrrecerersccnrecrenearocennnns 3
Vocational, ctrads, or businass {Less than two years............... 4

achool after high school - {Two Years Oor MOT0..ceeeccncnnvans. 5

" {Less than two years of college.... 6
{Tuo or mors years of college

{including 2-year degree)........ 7
College Program....eeevvecenes --l (Finished college (4-or 5-yr degree.8
(Haster’s degree or equlvalesnc...... 9
{Ph.D., M.D. or other advanced
prefesslonal degred....c.co00... 10
DOn’E KNOW. .. eeinererieerrenevesinneessesensnscansasasacensnsnsnranes 11

(%)
.

How mucb did sach of the following parsons influance your plana for afcar
high school? [CIRCLE ONE NUMBER FOR EACH LINE)

- Not at all Somswhat A grast daal

a. Your father......c.vvveeinnnernnene S 2iieiiiens 3
b. Your mother...cccevrvcecrncccancnns 2.t 3
c. A guldanca counselor.....ceeeeevees | P P 3
d. Teachers.......cccvvrecnencncennnns S 2. iiinnne 3
s, Hilicary recrufcears..........ec0uee S 2.0t 3
£. Collegs racrufters.....ccevevennnes S S 3
8. Male best frioend...cccveeecerncncne 2. iieacacas 3
h. Female best friend....covvvvnennnns S . 3

6. Whac did che following psopls think you should have done after high school?
{CIRCLE ONE NUMBER FOR EACH LINE) -
Later o
ctede
sthoel
Get o g o Eacer They ] Sose
o te fullecine oprres-  aflitssy dea‘c dom’t  ast
college ) Clsasdlp  service cste knev  epply

8. Your father.....ccevevenesecnnees S WA SR Jeveren 4....5....6...7
- b. Your mother.......ce0uuse cevessrenne 1....2..... b JUP 4....5....6...7
¢. A guldanca counsslor........ PO TR I...... 4....5....6...7
d. Teachers....oovveenenscnnncnces PR TP J b 4....5....6...7
e. Friands or relacivas

aboUL YOUE OWR AF8..cccveresccrecanes 1....2..... Joolbh 05000060007

. Please think of your clososc friand fn high school. As far as you know,
ars cthes following stecements trus or falsa for him/her? [CIRCLE ONE NUMBER
FCR EACH LINE]

Trus Falsa

8. Got good grades......cccvevennncnnan | S 2

b. Was intarssced in school............ | S 2

c. Atcended classes regularly....... seelivanns ool

d. Planned to go to collegée...ceecure.. S 2
[:[{j?zia’ popular wich others............. ) 2

Aruitoxt provided by Eic:

I 4-4

. How secisfied ara you wich chs following sspects of your present or most

. We would lika informecion about all the jobs you heve held sincs leaving

SECTION V
EMPLOYMENT HIISTORY

‘ve

..Please start with the firse job you held after high school,
even Lf 1t sctarted while you were still in school. Then go
on to the next job you held and answer the questions about
that job.

...BE SURE TO INCIUDE YOUR CURRENT .J0B
..If you have MORE THAN ONE JOB AT A TIME, pleaso list them

separately.
..If you have had TOO HANY JOBS TO FIT, please make sure to
put your currept.or-post -recenc job in even if thac means

leaving out some jobs.
..If you WOULD LIKE HELP WITH THESE QUESTIONS, please call us
collect at area code 319-335-5311

recent job? {CIRCLE ONE NUMBER FOR EACH LINE]

Yery Very
soctsfled Secisfled Blesetisfled clisatlsfled
a. Working condfcions......ce..vuun. l.......  Z B 4
b. Opporcunicy for promotion
enployer.. . cviierieenieeaiiennne l....... 2 000 B 4
c. Opporctunity for developing
new skills...... ..c.c.0cvennnces loeee... 2.0 0ne- b PR 4

. Wers you willing to move from your homs town fn order to get the job you

and advancement with this . !
wanzed? [CIRCLE ONE]

Yes, I'was willing to move away.....ccvceenr.. 1
Yes, it made no difference O @B...cccvvvecnns 2
Yes, but 1 preferred to find work

in chis communley...coovvveiiiiernnecnannns 3
o, I was noc willing to movVe..see.vssunsense. 4

. How many jobs (parc-time or full-tims) heve you held since leaving high

school?

. Since laaving high school, how many times hava you baen out of work for at

lesst three consscutive months?

high school. Pleass start wich cthe firsc job you held.
a. First year afrer graduation:

Occupation

lLocation

Salary __weekly __ monthly

Opportunity for promoction (DESCRIBE)
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. Betveen the time you left high school and the present time, have you

entolled in or did you take classes at any school such as college or uni-
versity. graduate or professional school, service academy or school, busi-
ness sci.ool, trade school, technical institute, vocational school, commu-
nity college, and so forth? (Do not include Armed Forces training pro-
grsms.) {CIRCLE ONE)

. Betveen the time you left high school and the present tims, have you held a
-full-time or-part-time job of any kind? {CIRCLE-ONE}-

{If "No", skip to page 156. Section VI]

(CONTINUE TO SECTION V)

46

10.

11,

. How much did each of the following interfere with your education {n high

. Please rate your school on each of the following aspects. {CIRCLE ONE

school? {CIRCLE ONE NMUMBER FOR EACH LINE)

tiot at A great
all Samevhat  deal

. Courses were too hatd............ 1
. Hard to adjust to school
school routine......cceeenenneenn
c. Poor teaching.....cevcvecennnnnne
d. Poor study habits................
e. Courses were tOO €8SY..coeecosore

NUMBER FOR EACH LINE]

Don’t
Poor Fair Good Excellent know

s, Condition of buildings and

ClasSEOOBE. s vreerrererencncncanes l...... 2..... 3....... devivnnnn 5
b. Library facilities................ l...... 2..... k JAPI bovevenes 5
c. Quality of academic instruction...l...... 2..... k JUP 4o....... 5
d. Reputation {n the comasunity....... l...... 2..... [ P bovernnns 5
8. Teacher {nterest in students...... il...... 200 3..00nee beveveren S
€. Effective discipline....c.ccvvvene l...... 200000 b JR bovivenns S
g. Fairness of discipline............ l...... 2..... k JAPI bovevenee 5
h. School spfrft..........cccvevnennne 1...... 2..... b bdoivianne 5
At vhat age do you expect to: [CIRCLE ONE HUMBER OR HARK AH "X" FOR EACH
QUESTION]
Pont  MNeve Age In yeere:
oxpece slzeady
te 4o done  Dwésr 30
Ws  thie 10 10 19 20 2 22 13 M 1 2 2 W 2 e
a, Get married?......... 1e..2....3
b. Have your first
child...v.cevennenee. 1...2....3 o e
c. Start your first
regular (not
sumner jJob?.......... 1...2....3 o o e e
d. Live in your own *
home or apartment?...l...2....3 __ __ __ __ __ __ __ __ __ __ . .
e. Finish your full-
tine education....... 1...2....3

Did you expect to go to college when you ware in the following gradast
{CIRCLE ONE NUMB_R FOR EACH LINE}

Vas Hadn't

Yhen you were . . . not thought

Yes Ho sure about it
2. In the 8th grade?......cccevvnnanee l...... 2....3..00000e 4
b. In the 9th grade?.....cccvvencrnnns l...... 2.3 4 .
c. In tho 10th grade....eeeeesss S TR 20003, P Y4
d. In the lith grade?...........c.... N P 2.3 4
e. In the 12¢h grade?....cccveeerennns ) 2....3. . ceiennnn 4




SECTION III SECTION IV

ADDITIONAL BACKGROUND INFORMATION JOB AND EDUCATION INFORMATION
1. Sex: [CIRCLE ONE} 1(a) Pleasa describa hare what you post desired to do September 1983 following
. high school graduatfon.
MAlB. o v ecncencesscsonsannenannssss 1 (* Note that the first column of responses below is designated as ‘desired’
FemBL @ e err cevereenvenenasasanennnss 2 seplease clrcle that clioice that comes the closest to what you described above
2. Do you think of yourself as a roliglous person? {CIRCLE ONE) - (b) Please describe hare what you expected to be dofng September 1983 following
high school gradustfon (This {s not necessarfly what you destired to do.)
Y88, VOIY......ivtninivinnnnncrannnans 1
Yes, somewhat.,..o.ovvevnvncenncennns 2 (* Note that the second column of responses below Is designed as ‘éxpected’ R
Ho, not at all....veeceevcnceacnnnnnes 3 --please circle the cholce that comes closest to what you described above.)
3. What is your race? [CIRCLE ORE} (c) Pleasa describe what you acrually did Septeamber 1983 follouing high school
graduation.
BlacK. . ieiviererierereencncencarennee 1 (* Note that the third column of responses below Is designated ‘did’ -- please
L1 2 * clrcle the cholce that comes closest to what you described above.)
Agerican Indian or Alaskan Nactive... 3
Asian or Pacific Islander........... 4 (d) Which of the categorias balow comes closest to describing the choices
indicated abova? [CIRCLE ONE FOR EACH COLUMN}
Othar (DESCRIBE) CLERICAL such es bank teller, bookkeeper, secrotary, typlsc, DSesized Especeed o1y”
. mall carrier, ticket B8EAC....cvvrerverenscnsnncnsnnscnnnannes 1....2...3
4. How many brothers and sisters do you heva? Pleaso fncluda stapbrothers snd CRAFTSMAN such as baker, automobile mechanic, machinisc, .
stepsisters {f cthey live, or heve lived in your homa. [CIRCLE ONE) * painter, plunber, telephone fnsctuller, carpenter.............. 1....2...3
FARMER, FARM MANAGER.......ecevuvrnncerncascarens Crerr e 1....2..33
NONE . ¢ cecerrccncecccacnccccccacnnannnes 1 HOMEMAKER OR HOUSEWIFE ONLY.....cveveeceneseronnennsncnrononnans 1....2...3
OB e e e veeveececeesecescacnsanasnnans 2 LABORER such as construction worker, car washer, sanitary
TMO. tevreriencnnnerearcccsarereacenns 3 worker, farm laborer......ce..veivseeierenenasnnrnirerainnnns l1....2...)
LB e e veeecncecesecncecenncnannnses 4 MANAGER, ADHMINISTRATOR such as sales manager, offica manager,
T ] school administrator, buyer, restaurant manager,
FIVB e tecevevecnnensnscnvancane Veeeee 6 governnent offfclal..cceceecnccnserrscccroncnssnsccncnsensnans 1....2...3
SIX OF BOKB.vveuoeeveececncncacsanane i HILITARY such as career officer, snlisted man or woman in the
Armed ForCoS....cvcvrerieercececrcrecsacscansanvecannsenssasns 1....2...3
5. Did you complate high school? [CIRCLE ONE) OPERATIVE such mest cutter, assembler, machine operator,
welder, taxicab, bus, or truck driver...ceceeverivererernrnnne 1....2 .1
Y68, ZTaGUBTEd. . vuueerenrenonencnranansssssnrsserassssnnsnens 1 PROFESSIONAL such as accountant, artist, registered nurse,
fio, stI11 1n high 8choo)...cvevrennecrracenessonsrasensnncnne 2 engineer, librarian, writer, social worker, actor, actress,
No, lefc high school without complating.........cccvvvevennns 3 athlete, politician, but not fncluding school teacher......... 1....2...3
Yes, lefc high school but hava sinca passed a high school PROFESSIONAL such as clergyman, dentist, physician, lawyer
squivalency tesc, for example, tha GED.........ccecvvvnnnne 4 sclentist, college teacher.....cvvvverreerencnnercreecerenenes 1....2...3
PROPRIETOR OR OWNER such as owner of a small business,
6. Which of -the followlne bast dascribas the pl.c. whare you currgncly reside? CONLractor, reSCAUXANE OWNEBL.cocecceceercrsacecsncsssacscersenes 1....2...3
{CIRCLE ONE} - PROTECTIVE SERVICE such as detective, police officer
—_ or guard, sherf{ff, fire figheer...... ettt tiesreteren e 1....2...3
In a rural or farming communicy............... 1 SALES such as salespsrson, advertising or insurance
In a szall city or town of fawer than egent, real estate broker.......cceveriiriiiirintinnnnrinnaes 1....2...3
50,000 peopls that is not a suburb SCHOOL TEACHER such-as olementary or secondary.......eeveeessens 1....2.. )
of & larger plece.....ccveueeeccccersrsacannns 2 SERVICE such as barber, beautician, practical nurse,
In a medjum-sized city (50,000-100,000 private houschold worker, janitor, walter..................... | SR S |
LT 11 X T 3 TECHNICAL such us drufcsman, medical or dental
In a suburb of a medium-sized city.evetunrenns 4 technician, coRPUtOr PrORIAMBEL ...ceeececraassasansassnnsncnns 1....2..
In a large city (100,000-500,000 paople....... 5 SERVING in an apprenticeship progtam or government
In a suburb of a large clty..c.vovvviencnnnanss 6 Eralning Program...cveecereeceerecsororesccnncsersnoarnareanss 1....2...3
In a very largs city (over 500,000 peopls..... 7 HOMEMAKER (without other fob)...........lcceiiiiiieeeininninne, 1....2...3
€ ) suburb of a very large city....cc00nvense 8 SELF-EHPLOYED In your OWN business....ccevvreerercosercrscncnnee 1....2...)
B ‘Litery base or SEACION...vvvvessirsnnesses 9 Horking WITHOUT pay in family business or farm........o0cvvvvnun 1....2...}
[E l(: Hot working.....oovevenveencnnes sannnnns feeesisenoranenarannns 1....2...3
attend school veed2..3
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TABLE L.

TWO-YEAR ATTENDERS: SUNMARY INFORMATION

Persisters
% (n)
Male 42.6 (26)
Female 574 (35)
Married 63.8 (39)
First child 36.1 (22)
-38 -

o1

Nonpersisters

% (n)

41.4 (12)
58.6 (17)
72.4 (21)
24.1 (8)




TABLE 2.
FOUR-YEAR ATTENDERS: SUMMARY INFORMATION

Persisters Nonpersisters
% (n) % (n)
Male 33.8 (23) 23.8 (§)
Female 66.2 (45) 76.2 (16)
Married 29.5 (21) . 47.5 (10)
First child 10.0 (7) 14.3 (3)
-39.
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