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Public education has taken a ot of heat over the last five
years, but the elementary school principalship has
emerged not only unscathed but enlanced. Research has
proven that the common denominator for effective elemen-
tary schools is an effective principal.

Today's principal is better educated and beter pre pared
than ever before. The old image of the deskhound admin-
istrator and disciplinarian is being replaced by a new and
more fitting image as an iustructional leader more con-
cerned with improving teaching than devising bus sched-
ules. It is significant that the principals surveved for this
study listed unsatisfactory student performance as their top
problem.

Perhaps the greatest change in the clementary school
principalship over the last ten vears is one that will become
even more pronounced and significant in the next en
vears. It is school-based management, arising from the
growing realization that principals can do a better job of in-
structional leadership when given adequate decision-mak-
ing authority. Almost three-quarters of the principals sur-
veyed in 1988 noted they were included in administrative
terms established by the central office to make decisions
concerning their schools. Nine of ten principals rated their
level of authority as “high" or “nwoderate.”

There is still a long way to go. Less than half of the sur-
veyed principals felt that they had been given appropriate
control over the school or the hiring of teachers. If they are
to have responsibility for supervising and evaluating teach-
ers. the reasoning goes, they shouid also be responsible for
hiring them.

The principal of the 1990s faces enormous challenges
that may affect the very structure of the elementary school.
But if this survev is 2n indicator, the men and women who
will take on that challenge will have the training, the tools,
and the power to do the job.

Samuel G, Sava
Executive Director, NAESP
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Preface

———— 15 1988 survey of the elementary/middle school
principalship is the sixth of its kind, wih similar studies
having been conducted in 19283, 1948, 1958, 1968 and 1978.
Together they provide both a running account of the factors
that affect the status of the K-8 principal and a perspective
of the societal changes that have shaped Americaa educa-
tion during the past 60 years and that continue to be of con-
cern to principals in 1988. A few of the issues bearing on
the status of the principalship have remained constant in
each of the studies. Many are of course sharply different,
particularly those that confront the principal in 1988.

The past decade, and especially the five vears since the
publication in 1983 of A Narion At Risk by the National
Commission on Excellence in Education, has been marked
by perhaps the most concentrated attention that American
education has ever received. The 1983 report was quickly
followed by a series of additional “national reports,” each
driven by the desire to promote a particular point of view
and all calling for improvement of the educational system
so that the United States might more effectively compete in
the “information age” and in a global economy. As Nortk
Carolina’s former Governor James B. Hunt, Jr, said in a re-
port of the Task Force on Education for Economic Growth:

“Nothing matters more-—nothing. Education is the
public enterprise in our country that is closest to peo-
ple’s hearts—and most important io their lives. And
education is the enterprise that is crucial « success in
everything we attempt as a nation.”

In the day-to-day conduct of the education enterpr. -e, this
surge of public interest has brought far wider awareness of

xiii ] 5
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the crucial importance of the principal’s leadership in the
life of a school. The impact of this heightened awareness on
the elementary or middle school principal’s job was one of
the issues NAESP sought o explore in this study.

Like its five predecessors, the study is aimed primarily at
practicing principals. It is an attempt to identifv conditions
principals deal with as they go about their business of pro-
viding leadership to their school’s instructional program.

The raw data generated by the survey are far more exten-
sive than could be addressed in this document. I deter-
mining what information to include, the author has at-
tempted to keep in mind the primary audiences for which
the report is intended: practicing school principals (plus
those aspiring to become principals) and persons involved
in educational research and history,

JLD.
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Scope and Limitations
of the Study

—— CiGH-PAZE survey instrument containing 84 ques-
tions was muiled in the spring of 1987 tw 2414 principals.
Rather than focusing only on NAESP members, the partici-
pants were randomly selected from a list of all public
schools that included any of the grades from K through ¢
(with the exception of K-12 schools). Thus principals both
in schools focusing on the middle grades and in early child-
hood centers—as well as the more traditional K-4, K-6, and
K-8 st.uctures—were included. A follow-up study was
mailed to the total sample, with 834 responses received.
This represents a rate of response of 34.+ percent.

The responses to each question were tabulated during
the summer and fall by the Educational Research Service.
Tabul.tions were provided for the total sample as well as for
each of the following subgroups:

® Years of experience (ess than $: 5 (0 M: 15 or more)
Size of schoal (less than 400, 400 to 600; more than 600)
Community type {urban; suburban; small town: rural)
Sex (male, female)

NAESP member (ves 5 years or less; yes more than 5
vears; no)

Age (40 or less; 41 to 50; older than 50)

Would become a principal again if starting over (cer-
winly/probably would; certainly/probably would not)

® Elementary principalship as final goal (yes; no)

® Degree status (bachelor'symaster's; sixth year/Ph.D)

These tabulations generated nearly 250 pages of data, the

Xv 17




highlights of which are reported in this publication. Where
available and appropriate, comparative data from previous
studies are provided also.

Since the information in the study was gathered through
a sampling, it is of course subject to sampling variation. It is
important that the possible variation be kept in mind when
attempting to draw inferences about the universe of all
principals working in public schools that include any
grades K-6 (except K-12) schools. It should also be consid-
ered when attempting to compare the responses of two
groups of respondents (e.g., male and female principal+)
and then to generalize answers to the two respective pop-
ulations. Information about how to estimate the amount of
sampling variation associated with population inferences
drawn from sampling percentages comained in this report
is included in the technical note of the Appendix.

18
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Chapter 1

Personal Characteristics
of Principals

et {he csearch on effective schools demonstrates

L ]
Principals today
are full 2ime
administrators.

“the principal is the one individual who is directly involved
in every aspect of the school's operation, and therefore is
the primary figure in determining the school's quality and
character,” (NAESP Standards for Quality Elementary
Schools, p. 7). .

In examining how that responsibility is being carried
out, this report focuses attention first on the personal and
professional characteristics of today's elementary and mid-
dle school principals.

What is your title?

The title now applicd to most elementary and middle
school principals reflects the continuation of 2 rend noted
during the past 20 years toward recognition of the elemen-
tary school principalship as a full-time administrative so-
sition. The extent of the change that has taken place is in-
dicated by the fact that just 30 years ago the unmodified
iitle of “principal” (as contrasted with, say, “teaching prin-
cipal”) was not even used in the NAESP survey:

In the current study, terms such as “supervising princi-
pal” (one of the most common of the previously used des-
ignations) have given way to today's almost universally ac-
cepted “principal.” As seen in Table 1, the percentage of
respondents reporting “principal” as their title rose 0 96.4
percent, an increase of 3.7 percent from the 1978 study and
274 percent from 1968. Meanwhile the incidence of another
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THE K-8 PRINCIPAL IN 1988
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TABLE 1—POSITION TITLE

Titles 08 178 NS

Principat. ... .. ..

......... . 09.0% Q2 7% 90.4%

Supervising Principal . 126 11 NI
Teaching Principal. .. .. .. 14.6 37 1.1

Head Reacher. .

38 05 N.D.

Supt./Prin. or Supt. ... .. ND. N.D. 14
Asst. Supt./Prin/Asst. Supt. . N.D N.D. 0.2

Other.......... ..

.............. N.D. 240 08

O

The typical K-8

princijal is 47
yedars old.

variant, “teaching principal,” hes steadily declined (14.6
percent in 1968; 3.7 percent in 1978; 1.1 percent in 1988).
Other titles reported in the current survey irclude “super-
intendent/principal ™ or “superintendent” (1.4 percent),
“assistant superintendent/principal” or “assistant superin-
tendent”™ (.2 percent), and “other central office/principal”
or “other central office” (.8 percent).

More than 96 percn of the respondents to this survey
have no teaching responsibilities (see Table 2). When
teaching responsibilities were reported (1n combination
with administrative duties) such positions were found al-
most e fusively in schools with enrollments of less than
400 students. The mean amount of time devoted to teaching
vy principals who do teach is 36 percent of the school day.
Although teaching principals may be found in all tpes of
communities, a careful analysis of data indicates that they
work primarily in small schools or small school districts,
generally supervise fewer than ten teachers, and in very
small districts may hold the title of “principal/superinten-
dent.”

What is vour age?

The median age of all principals in this survey—and the
median also for men—is 47 vears (Table 3). The median
age for women principals is two vears younger (45). These
1988 figures reflect continuatior of a trend that has consis-
tently narrowed the gap in median ages between men and
women principals, and this is the first NAESP ten-vear study
to indicate women as being the younger of the two groups.

20
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TABLE 2—PERCENT OF ADMINISTRATOR TIME ASSIGNED TO CLASSROOM TEACHING

Nezer of Sehoed comnanty fipe (YN
fens Menre
than S theen Meh Srhcetf
Testedd Hit) ot Ok} trban £ rbean lenest Kuredd Metle Ferneile
Huve no teaching
responsihilities QG S, Q1 8o gg.7e, g, 96 3, PSRN Yo 8 935 8% 07 A% 9359,
Have teaching
responsibilities . 45 R2 03 o 3" 14 35 2 2- 05
Mean. . ... ... .. ... 36 37 01 G} 30 31 42 A3 27 49
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THE K-8 PRINCIPAL IN 1988

TABLE 3—MEUJMAN AGE OF PRINCIPALS (YEARS)

Year

Toral Male Femadde

1928
1948
1958
1968
1978
1988

NI 434 i8S
HG 5 4od 4 50.0
47.6 437 820
0.0 440 56.0
00 450 49.0
470 470 435.0

O

L

RN S R W TR RN

it is noteworthy that the youngest principal reported in this
study was a 27-year-old female.

The age distribution (Table 4) documents that the per-
cent of females under 40 years of age is 8.5 percent higher
than that reported in 1978, while the percent of males in
this same category decrexsed oy 9.1 percent. Although
progress in bringing more vw.umen into the elementary
principalship may be slower than desired, inroads are
being made, notably in the appointment of younger
women. Should the conditions reflected in this study con-
tinue, one might expect the next ten-year study to reflect a
more dramatic increase in the percentage of women hold-
ing clementary and middle school principalships.

What is your sex?

Recent years nave seen concerted efforts across the country
o promoie and implement affirmative action in equal op-

TABLE 4—AGE DISTRIBUTION OF PRINCIPALS

Sex
Male Feneile

Age Group Totel 978 1OM88 F R JU8Y
under 39.. ... . 4.7% 13 1% 4.2% 8. 7Y% 6.7%
339 .. 16.3 16.5 16.3 9.1 16.6
40-44 21 - 16.3 223 igt 196
4549 ... ... .. 192 209 i8.1 i8.1 233
5054 ... .. 199 188 202 218 184
5559 ... ... .. 135 100 14.0 16.1 117
60 or more.. ... .. 4.7 4.5 5.0 111 37

ERIC

IToxt Provided by ERI
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FERSONAL CHARACTERISTICS OF PRINCIFALS S
L~ |

portunity employment policies and practices. The study
shows that such programs have had a positive impact on
the emiplovment of women during the past 1S vears (though
nat, as will be further noted Later, on the emplovment of mi-
norities of race). The representation of women in the prin-
cipalship is now 20.2 percent, an increase of 2.2 percent
during the past ten vears (see Table 8). The wend in that di-
rection is most evident when comparing the sex of princi-
pals with less that five vears of experience (see Figure 1),
in which category 40.4 percent of the principalships are
held by women. This is the highest percentage of female
representation in the principalship since the 1928 study,
when 55 percent of the eletaentary school principals were
reported to be women, Women principals are found in all
sizes of schools and communities, although the data indi-
cate that they are more likely to be found in schools of less
than 400 students (22.1 percent ) and in urban areas (where
they constitute 26.5 percent of the principals).

Table 6 documents that the balance of female-to-male
principals varies from one region to another across the
United States. There are four regions in which more than
one of every four principals is likely to be female: the
Southwest (29.3 percent), New England (28 percent), the
Southeast (274 percent), and the Far West (25.3 percent).
The regions reporting the lowest percentage of female
principals are the Great Lakes (9 percent), the Rocky
Mountains { 12.5 percent ), the Plains (14.6 percent ), and the
Mideast (21.7 percent ).

{ How would you place yourself among ( the follow-
= ing) racial or ethnic groups?

mmmetmamessee  The historic preponderance of whites in the principalship
The whitemale  (cyrrently 89.8 percent) continues unabated, as Table 7

continues o demonstrates. Though the overall number of Hispanic prin-
represent the P b

typical” K-8 cipals remains relatively small, their representation has
P”fﬁf ipal shown an increase (3.5 pereent in 1988 compared 10 .9 per-

cent in 1978). However, the percentage of black principals
(4.4 percent) has declined by 11 percent during the past
ten vears. Within gender groups, the percentage of black fe-
males (8.3 percent) is more than twice as high as the per-
centage of black males (3.5 percent). Minority principals

23



TABLE S—GENDER OF PRINCIPALS

M of schaood Comnmunity Bpe
Loss More
than AN than Suby sould
Festert -0 Ot} OUKE Urlan Urbuin Town Rur.al
Male . TR, O, SR A SO, BRI 8O T, T R TR,
Foemale . 262 RAD 179 19~ BRI 13 15 % 202
o
O
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TABLE 6—S8EX OF PRINCIPALS BY REGION

Regron Tental Mede Female
New Englond .. 5.2% 4.7% 2%
Mideast. ... .. 13y 136 15.0
Southeast. ... ‘ 202 184 275
Great Likes. . 24 8 283 114
Plains ... o 1O R 114 8
Southwest . 98 8- 1d.4
Rocky Mountains. 38 4.2 2.4
Far West .. S 115 io- 144

Sans urduded i regtons New Pradeant (7 MA NME NHRENT Hadead £ 130 MDY NENY % Newetfevend AL AR 1L GA.
KY LA MS MM TN MUY Gonvaef Ferban TOIN ME OHOWT Mo $0 RS AN SKY NF ND SNDY Seweffrtcens A4 NMLOK
TN Kk Whstestteennss 003 13 MT (1 WY Feee Bt AN CA T ML OK WA

FIGURE 1—S$EX OF RESPONDENT BY YEARS EXPERIENCE
IN THE PRINCIPALSHIP

Percent Male

100

80

60

40

20

PR

0 . e N S ™
ALL LESS THAN 5 5TO 14 15 OR MORE
RESPONDENTS YEARS YEARS YEARS

Q

tznd to be concentrated in urban communities, where ap-
proximately two of 11 principals are members of a minority.
They are least likely to be found in rural communities,
where the ratio is approximately one of 15. With a rapidly
increasing minority population, particularly in the major
citics—and with well-documented demographic studies

RIC 25
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8 THE K-8 PRINCIPAL IN 1988

N R R S A R A S

TABLE 7-—RACIAL OR ETHNIC COMPOSITION OF ELEMENTARY PRINCIPALS

Caontmienty Hipe Sex
Seeh Seadt

Terteel Erbeent Drban Taaen? Rural Mele Female
Hispanic ... ... .. 3s% ad% 20%  3S%w 22% 3 3% 4.2%
Native American . .. 2.2 11 35 16 28 26 0
Asian/Pacific Isl. .. 00 00 Q.0 (.40 a0 00 QQ
Black ... . o EE 1t REY 31 1.7 35 83
White........ .. HIR 81.0 925 9l.s +33 o005 869
Other Nonwhite. .. 0.1 s HRY GO a.Q 02 a0

projecting that by about the veuar 2010 one of every three
Americans will be black, Hispanic, or Asian American (Har-
old Hodgkinson, Principal, January 1986, p. 11 )—the cur-
rent imbalance in the percentage of minorities in the prin-
cipalship indicates an urgent need for greater efforts to
recruit minorities into school leadership positions. Pro-
grams of equal opportunity employmenr and affirmative ac-
tion appear to be having only a modest impact on the situ
ation.

How would you classify yoursclf in regard to your

basic political philosophy?

This question evoked fewer responses (748) than any other
Politically, in the survey. Possible explanations for this reluctance to re-
pﬁ”‘&’“‘j‘ tend spond include: 1) a long-standing feeling by elementary
fo be a bit principals that they shovld reriain oat of political “involve-
cunservative. ’

ment’; 2) hesitance by principals "o publicly identify them-
selves with one “side” or the other; 3) failure o define the
response terms; and 4) the tendency of individuals to move
from one political orientation t.. another according to par-
ticular issues. Nearly 80 percent of the respondents (See
Table 83 declared themselves to be politicallv in the middle;
that is, they either “tend to be conservative™ (53.6 percent)
or “"tend (o be liberal™ (26.3 percent).

When the two conservative response categories are com-
bined, principals in the current study appear to differ litde
in palitical philosophy from those who participated in the
1978 study. Nearly seven of ten elementary and middle
school principals (69.6 percent) place themselves in the

26
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Plans for
retirement
contfirm the
prospect of high
turnover.

political right, a figure that is just 1.6 vercent less than that
reported ten years ago. Within genders, r. arly three out of
four men (72.7 percent) and about three out of five women
(58.4 percent) continue to identify themselves in the “con-
servative” categories—figures that are very consistent with
those reported a decade earlier.

Looking at the combined “liberal” response categories,
the principals who consider themselves liberal are most
frequently found in urban (41.9 percent) and rural (31.7
percent) areas, contrasted with the less than 24 percent in
small towns. The 31.7 percent figure for rural principals re-
flects a rather marked change, as only 23 percent identified
themselves as liberal in 1978. Although the differences are
very small, the percentage of “liberal™ appears o increase
slightly with level of education.

At what age (approximately ) are you planning to
retire from the principalship?

Much has been reported in the professional literature to in-
dicate that the nation’s schools will soon be hit by an unu-
sually high turnover in the principals. Some observers have
predicted that this turnover will exceed 50 percent by 1992.
The timing of the 1988 study thus provided a good oppor-
tunity 1o try to gauge the realities of the situation.

The years between ages 62 and 68 have traditionally
been seen as the "normal” years for people to retire, and in
fact the study shows (see Table 9) that 25.9 percent of the
nation’s K-8 principals plan to adhere to that custom. How-
ever, two other retirement-age levels seem to be gaining in
popularity. just over 20 percent of today’s principals plan to
retire at age 60 or 61 (an increasingly common level in
many career fields today). Perhaps more surprising, an ad-
ditional one in five K-8 principals plans to retire at age 55,
and the mean expected retirement age for all K-8 princi-
pals is now 58 years. This development may well reflect the
decision by several state governments to permit employees
to retire at age 55 without penalty, if the retiree has co. -
pleted a certain number of years of service—an arrange-
ment that seems to have great appeal. All in all, the study
appears to support the predictions of sizable turnovers.
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TABLE 9—APPROXIMATE AGE OF PLANNED RETIREMENT FROM THE

PRINCIPALSHIP

Age Tertedd
Less than SO ... 3.7%
SO 28
b 1.8
B 72 4.9
83 O .23
S4 P 1.5
b 5 JT e 206
1 T R i3
1 2725 5.0
. J 2.0
D 2 A 30
6C .. e . o a4
1) [ . Rt ¥
02 PRI 1 ¢ R
63 . 1.8
64 ... e 0.5
65 ... e 108
More than 65 . 1.9
Mean .. 58

Most of today’s
principals wiil
have left by the
year 2001).

Please indicate your anticipated year of retire-
ment.

More specifically, the study indicates that nearly 30 percent
of the nation's K-8 principals expect 1o retire by 1992 (sce
Table 10). By 1995, this fignre will have increased to 42.6
percent, and at the time of the next NAESP ten-year study in
1998, the turnover may be expected to have reached 56
percent. By the turn of the century, two of every three of to-
day’s clementary and middie school principals will have
been replaced.

A word of caution about dealing with these retirement
statistics: When one looks at the mean age at which three
different age groups plan to retire, some interesting figures
emerge that could pull down the overall retirement age re-
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TABLE 10—ANTICIPATED YEAR OF RETIREMENT

Yer Tosteed Accremelested teatel

987 .............. 2.9%

W8 ... 4.7

1989 ... ... ... .. +.3

990 ... ... .. .. 4.9

1225 40

p 69 29 8%,

1993 ... ... .. .. 5.4

994 .. ... ... 34

1995 .. ... 4.0 +2.0
1996 ............ . 25

1997 ... .. Gl

1998 ... ... .. +.8 30.0
1999 ... .. 34

2000 ... ... ... .. 5. 0.2
2001 or after ... 349 100.1

ported in this study. Principals who are 40 vears of age or
less indicate they plan to retire at age 55; those who are be-
tween 41 to 50 years of age plan to retire at age 58; and
those older than 50 believe they will retire at age 60. These
responses suggest that it would not be surprising if the in-
terest in early retirement displayed by today's younger
principals were to fade a bit as they grow older.

At any rate, the retirement figures suggest excelient job
prospects for people aspiring to become elementary or
middle school principals. They also pose some complex
problems for (he i=~utitutions involved in preparation pro-
grams, and for local, state, and national school administra-
tor associations. The next few years will offer an unparal-
leled opportunity to develop a close linkage between
school and university personnel. Such partnerships could
result in better identification of potential candidates for the
principalship, a more acute focusing of energies and re-
sources on developmental programs for aspiring princi-
pals, and the development of preservice and inservice prin-
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cipal preparation programs and activities specifically
geared to the community's special needs.

SUMMARY

The elementary school principalship today is occupied by a
full-time administrator who is better educated than were
his counterparts in previous years. The median age of the
principals in the study is 47 years. Although males continue
to predominate in this role, the number of females has in-
creased to 20 percent during the past decade.

The presence of nearly 90 percent Caucasians in the
principalship makes recruitment of minorities a critical
need, in the interests both of the schools and of the larger
society. The next decade will offer particularly useful and
pertinent opportunities to address this issue, since more
than half of today’s principals are slated to retire during
this time span, with the mean proiected age for retirement
being 58 years.

Politically, nearly eight of ten principals say they fall
somewhere between “conservative” and “liberal,” al-
though the clear majority is to be found in the conservative
half of the continuum.
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Chapter 2

Professional Characteristics
of Principals

e ee—t L ]S fOcused on school administrators have char-

Q

K-8 principals
are dedicated to
strengthening
the profession.

acterized K-8 principals as being possessed of high energy
and enthusiasm, high morale, and high satisfaction in their
position.

The data in this chapter cast further light on that propo-
sition and on the backgrouad and professional attitudes to
be found among today's K-8 principals.

Do you hold membership in NAESP and/or other
professional associations?

Among the traits that consistently distinguish outstanding
principals are their dedication to their profession and their
interest in strengthening the principalship—both of which
they demonstrate through their participation in profes-
sional associations whose activities directly relate to work-
ing in schools. Thus two of the “quality indicators” found
in the Standards for Quality Elementary Schools speak 1o
the following: 1) The principal actively pursues a program
of professional development on a yearly basis; and 2) The
principal is a member of local, state, and national profes-
sional associations and actively participates in their work.
About 47 percent of the respondents to the study are cur-
rent members of the National Associaiion of Elementary
School Principals (see Table 11), a 1.1 percent increase over
the figure in the 1978 study However, there is a bit of a
problem with that comparison. At the time of the 1978
Study, NAESP was beginning to experience a decline in

15

32



16 THE K-8 PRINCIPAL IN 1988

L

TABLE 11 —CURRENT MEMBERSHIP AND YEARS OF EXPERIENCE AS A
PRINCIPAL

Years Exprerience

Less Mare

Than 5- Than
Organization otal ) M 5
NAESP 46.7% ....... .............. 45.0% 45.5% 50.7%
NASSP IS4 . ........ ... ... 17.0 160 130
NEA M2 ... . ... 123 133 15.1
AFT 02 ... ........ . ... ... 0.0 a3 0.4
AASAS9 58 6.0 5.1
ASCD 391 ... ... 439 4.2 29.0
State Admin. Assoc. ... 67.0 64.3 66.7 69.5
Local Prof. Admin. Assoc. ... ... .. 529 43.3 54." 50.6
Local Admin. Barg. Union ... ... ... 11.7 11.7 9.5 15.1
Lel Tchr/Admin. Barg. Union ... 23 1.8 30 1.8
Other ........... ... ... ...... 18.8 222 19.0 15.1

membership—from a high of approximately 28,000 mem-
bers in the mid 1970s to a low of fewer than 14,000 by 1981.
Since that date, membershios have increased by nearly
10,000 (an increase of over 70 percent during the past
seven years) and the current total NAESP membership ex-
ceeds 24,000

Only state (67 percent) and local (53 percent) associa-
tions of administrators attract a higher percentage of prin-
cipals than does NAESP. As regards other national profes-
sional associations, 15.4 percent of the respondents belong
to the National Association of Secondary School Principals;
14.2 percent to the National Education Association (about
half the 1978 figure); and 39.1 percent (including 44.1 per-
cent of NAESP members) to the Association for Supervision
and Curriculum Development.

Just over half of the women in the survey (51.2 percent)
belong to NAESP, compared to 45.4 percent of the men (see
Table 12). Women also are much more likely than men to
hold membership in the Association for Supervision and
Curriculum Development (55.4 percent to 34.7 percent)
and to belong to the American Association of School Ad-
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TABLE 12-—MEMBERSHIP IN NATIONAL ORGANIZATIONS, BY GENDER

ATiAY

Oruanizetion Medlos Fenales
NAESP 45.4% 51.2%
NASSP 174 71
NEA ................ e 4.7 119
AFT 0.0 1.2
AASA ... 5.0 8.3
ASCDY ... ... ... . 347 59.4
ministrators (8.3 percent to 5.0 percent). On the other
hand, men (174 percent) are more than twice as likely as
women (71 percent) to join NASSP It is difficult to know
what to make of such data. Is it possible that women pl-.ce a
greater emphasis on supervision and curriculum develop-
ment than men do? Are women more likely than men to see
central office positions as a career option? Are more men -
than women interested in career possibilities at the sec-
ondary school level?
Regardless of whether you are currently a mem-
ber of NAESP, have you ever been a member?
e Nearly 62 percent of the respondents indicated that they
Some 62 percent  either are or have been NAESP members (see Table 13).
are orbavebeen ;¢ Goure may speak well for them but may also provoke
NAESP members

questions about the commitment of the 38 percent of K-8
principals who are strangers to their national professional
association.

While fewer males than females say they have never been
a member of NAESP (36.6 percent), a greater percentage of
females report being current NAESP members (51.2 com-
pared to 45.4 percent).

Commitment to the profession—as evidenced by mem-
bership in NAESP—appears to grow with experience. Thus
it may be distressing but not altogether surprising to note
that 52.7 percemnt of the principals reporting less than five
years of experience have never been NAESP members. The
nonmember percentage drops to 401 percent for those
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TABLE 13—PRINCIPALS WHO ARE NOW, OR HAVE BEEN, MEMBERS OF NAESP

Years Exprerivrice Comntanty e Sex
Less S 15
than fo or Stehr- it Newt-
NAESP Torteed 5 H More {rhn { rheert Toaren Reeral Mele Fenedle Member
Yes ... 61.9% 47.3% 59.9% T6.3% 64.7% 60.5% 60.9% 56.8% G 4% S8.8% 30.4'%
Na ... 38.1 327 30.1 23" 353 335 RV 43.2 3646 44 2 69.6
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with five to 14 years of experience and continues to fall
thereafter with each rise in experience level.

The typical length of time that NAESP members have
been members (see Table 14) is eight years (nine years for
men, five for women), one vear more than the mean in
1978. The overall length of membership by individuals
ranges from one year to 34. Nearly one in three members
say they have belonged to NAESP for three years or less,
while 3.2 percent have been members for more than 25

years,

If you are currently a member, does your school
district pay all or part of your dues?

More and more school systems are recognizing the value of
membership in a professional associztion such as NAESP—
a propositior wemonstrated by a continuing increase in the
number <. school districts that pay the dues involved.
Nearly <2 percent of the principals in this study (see Table
15) sa, their district pays alf of their dues (an increase of
18.2 percent from 1978), and another 5.2 percent say their
district pays part of the dues (up 1.5 percent).

The district covers the entire cost for more than half of
the principals in rural areas (50.6 percent) and small towns

TABLE 14—YEARS OF NAESP MEMBERSHIP
{61.9% of Respondents provided “Years of Membership™ data)

ey

Yoears as NAFSE Member featedl Meele Fenicele

Twd 3039, 26 8% 47.2%
009 342 4.8 326
ol ... ... . . 4.1 I8.5 14.6
Bwi . -9 9.0 34
200 24 0.1 ~0 2.2
25020 20 25 6.0
ormore ... ... 0. 1.2 1.5 0.0
Mean ... ... .. ... ... ... .. 08 (10 05
Range—Llow .. ..., ... ... .. 0t 01 01
High ............... ... 34 34 22
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TABLE 15—PAYMENT OF NAESP DUES BY SCHOOL DISTRICT

Casunrtanty Tipe Sex

Sub- Nrrieelt
Teaal  {vhan  (vbane Toen Rural  Male  Femle

District pavs
none of my dues ... S31% B28% SZI%  382%  44£.3% SUS%  62.4%
District pavs
100% of my
NAESP dues .......... 217 138 4006 509 500 441 318
District pays
part of my
NAESP dues ... ... ... 5.2 3.4 "3 1.9 3.1 5.0 59
Respondents ... ... 386 87 % 123 79 299 85
(56.9 percent), but only 13.8 percent of the principals in ur-
ban communities receive such support. This is a somewhat
surprising result, given the number of urban principals
covered by collective bargaining and the fact that payment
of professional dues is one of the areas for which such bar-
gaining is alloved. The fact that women principals are
more likely to be found in urban areas may also help ex-
plain why women are about 12 percent more likely than
men to be responsible for paying their own dues. At any
rate, payment by the district of all or part of the profes-
sional membership dues of elementary and middle school
principals is continuing to gain acceptance. This benefit
has become even more attractive with recent changes in
the federal tax laws that make deduction of professional
dues much more difficult,
Suppose you were starting out all over again,
would you want to become an elementary school
principal?
w——— The great majority (83.6 percent) of elementary and middle
Most K-8 school principals are evidently glad they chose that calling.
principalsare  yf hey were starting their careers over again, 50.5 percent
iﬁd&& of them would “certainly” make the same choice (see Fig-

ure 2), while another 33.1 percent would “probably” do
so—responses that are consistent with the findings of the
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1968 and 1978 studies. Comparing the “certainly” re-
sponses for men versus women, more women seem to be
satished with their jobs (54.9 percent) than men (49.5 per-
cent).

FIGURE 2—SUPPOSE YOU WERE STARTING OUT ALL OVER GAIN, WOULD
YOU WANT TO BECOME AN ELEMENTARY SCHQOL PRINC ¢FAL

- m———

CERTAINLY
WOULD
50.5%

CERTAINLY
WOULD NOT
2.7%
PROBABLY
WOULD NOT
13.7%

PROBABLY
WOULD
35-1%

How about the relationship between level of education
and interest in becoming a principal again—does more ed-
ucation lead to less interest? Apparently not; the responses
within each category (see Table 16) reflect very litle differ-
ence between principals who have a bachelor's or master’s
degree and those with a Ph.D.

38




22 THE K-8 PRINCIPAL IN 1988
.. " W SR S SR

TABLE 16—WILLINGNESS TO AGAIN BECOME A PRINCIPAL, BY DEGREE
STATUS

Kl Heoh Mt Ytz
Certainly Yes ... ... . 50 5% 51.3% AR A%
Probably Yoo ... ... 331 331 34.2
Probably No ... . . 13~ 1531 T4 4
Certiinly No ... ... ... 27 23 33

Do you consider the elementary/middle sc hool
s principalship your final occupational goal?

S amtwssmem  More than half of today’s K-8 principals (54.4 percent) do

Mewethanbalf ot see their present job as representing their final career

of fuday's K-8 goal (see Table 17), though the great majority (84.3 per-

principals plan cent) do want 1o remain in education. Those most inter-
ested in staying in the same kind of assignment as their
present one (just under 50 percent) are characteristically o
be found in small town and suburban schools enrolling
from 400 o 600 students.

Among, those indicating that the elementary and middle
school principalship is nor their final occupational goal,
the greatest deviation from the 1978 responses occurred
among respondents with less than five years of experience.
In 1978, 63 percent of such principals felt that they had
found their professional niche. By 1988 this total had
dropped 1 only 23.2 percent. Just over 73 percent of this
group aspire 1o become a superintendent (33.1 percent) or
an associate/assistant superintendent (15 percent) or either
take some other central office position (12.9 percent) or
become a director of elementary education (73 percent).

At least three explanations for such shifts in career goals
seem plausible. First, for those who have recently entered
the administrative career path, the: e may be a driving in-
terest in the greater income and broader influence they
perceive as going with higher positions in the school sys-
tem hierarchy. Since this group also includes the highest
percentage of women in the principalship, a second reason
may lie in grzater accessibility to central office positions. A
third possible explanation for a redirection of career goals
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TABLE 17—FINAL OCCUPATIONAL GOAL OF ELEMENTARY SCHOOL PRINCIPALS

Yo Exprerence Cammunty Tipe ey Liegree Mfies
fosa 3 15
theent e o b snteill flewch.
fertal 3 14 Mare ¢ rivont { rixent Toen Rureed Mele Fenutle = Nt PHD

Elementary School Principalship as Final Goal.

Yes Lo H5.0% 23.2% 398%  0605% 434 495%  49.0% 6. 1% 46.4% 43.3%  S0.1%  36.0%
No oo 844 6.8 ()2 335 S0 6 505 S50.4 039 537 567 499 4.0

o H No, Final Occupational Goal:

W Elem, School Reacher . 2.1 0.8 29 1.2 0.0 1.0 4.1 28 24 1.1 2.0 1.3
See. School Teacher 05 an Ia (0 (1.0 (.0 .0 1o g6 (10 04 14
College Teacher ... . 1206 137 120 1238 143 101 13.0 113 121 138 13.0 12,5
Sec, School Principal 35 1.0 A4 8K 1.0 DX 1.6 28 34 13 4.4 20
Supt. of Scbools . 28.0 331 332 K1 1K+ 324 2 - 313 161 23" 35.5
AnsOC ZAsst.

Supt. of & . 180 20.2 JREV 140 204 16.2 4.6 Q.4 139 195 T4.4 15.1
Dir of Elen. S 6.1 "3 3.8 5.8 K2 =1 4.9 4.7 47 113 i ] 4.0
Other Central

Office Personniel ... 100 129 10.1 58 14.3 5.1 1.4 Q-4 gt 138 115 2
Pos, Quside Field

of Education ... .. 18 8.1 125 349 11.2 13.1 9.5 17.a 171 9.2 16.3 14.5
aher oo 6.5 2.4 =2 1106 12.2 6.1 6.9 1.9 50 126 67 66
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Morale runs
bigh in the K-8
principalsbip.

The typical K-8
principal bas 22
years of school
experierice.

How would you best describe your morale?

Elementary and middle school principals are a generally
satisfied, contented group, as Table 19 reveals. Nine out of
ten note that wheir morale is either "excellent” (38.9 per-
cent) or “good” (51.2 percent). However, slightly more than
one in 100 principals do report that their morale is low.

These percentages are nearly idoentical within and across
each of the analysis categories: experience, size of schoal,
community type, sex, membership in NAESE age, career
goals, and degree status. “Excellent” morale is found most
frequently among principals in schools of 400 to 600 en-
rollment and in suburban districts. Incidentally, the per-
centage of females expressing “excellent” morale is about 4
percent higaer than that of males.

The extent of respondents’ morale compared with their
educational level is reported in Table 20.

How many total years (including your years as a
principal) have you been employed as a profes-
sional in education?

Nearly half of the respondents in the study (44.5 percent)
have from 20 to 29 years of experience in the education
profession (see Teble 21), with the median being 22, two
years more than in 1978. It may be noted that another drop
in median years of experience is to be expected in the 1998
study, given the number of principals who plan to retire
during the next few years.

As would be expected, the lowest median number of
years of professional experience (16) was of course re-
ported by those principals with less than five years of ex-
perience. The highest median (26 years) was reported by
principals who identified the principalship as their final ca-
reer goal. For principals in rura’” areas the median is 18
years. The median for women principals is 20, that for men
is 23. No one in the sample reported fewer than four years
of professional experience.
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TABL: 20—COMPARISON OF PRINCIPAL MORALE, BY DEGREE STATUS

Morale Torcd RechrMeat O-Yr/h D).
Excellent ... ... 38.9% : 38.2% 39.6%
Good ............... 51.2 S1.7 530.6
Fair ... ... ... ... 8.6 R 86
Poor ................ 13 1.4 1.2

TABLE 21—TOTAL YEARS OF EMPLOYMENT AS A PROFESSIONAL IN
EDUCATION

Number of Years 968 178 1O88
orless ... ..., 13.3% 7.0% 2.4%
0-19 40.3 38.4 36.8
20-:29 . 18.6 43.6 44.5
ormore ... L 277 11.0 16.3
Median vears employment ..., 18 20 22

How many years did you teach before becoming a
principal or teaching principal?

NAESP holds that persons entering the principalship should
The mean have at least five years of elementary classroom teaching
number of years oy perience—for good reason. As noted in Proficiencies for
as @ teacher is Principals (p.3): “Even the best preparation programs . ..
severt do not provide a level of practical understanding and skill
comparable to that gained from working directly with stu-
dents in the classroom on a day-to-day, sustained basis.”

Although the mean number of years of elementary teach-
ing experience for K-8 principals in general is reported to
be a healthy 77 years, it is disturbing to note that 22.3 per-
cent have had no elementary teaching experience at all (see
Table 22) and an additional 8.8 percent have taught for only
One Or WO years.

How old were you when you were appointed to
your first principalship?

Nearly three of every four respondents in the survey be-
came a principal between the ages of 26 and 39, with the
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TABLE 22—TEACHING EXPERIENCE PRIOR TO BECOMING A PRINCIPAL
torel Total Male Female

Elementary Teaching:

None ... 22.3% 25.5% 9.8%
Lyear ... .. 3.0 36 6
2years ... 5.8 6.6 25
Ivears .o "3 A 3.5
QVeALS ... 6.4 70 +.3
SYeATS ... 9.4 10.2 0.1
Gto9vears ... 21.6 232 i53
ormorevears ................ .. 24.3 16.2 55.8
Mean vears taught ... ... ... L. = 6.7 112

Secondary Reaching:

None ... ... 58.3% 53.3% 78.1%
vear ... 24 36 25
2years ... +.8 a5 1.9
3years ... 4.4 4.9 25
MVERNS .. 31 34 19
SVArS .. 28 3.1 1.3
GtoQvwears ... 109 12.4 5.0
I0ormore vears ... ... 124 138 6.9
Mean vears taught ... ... .. ... 7.2 7.2 7.1

mean starting age being 34 (see Table 23). Gender made a
difference. The mean age at which men first became prin-
cipals was 33; for women it was 39. Over 30 percent of the
men were principals by age 29, contrasted with 10 percent
of the women. Nearly half (45.7 percent) of the women re-
ceived their first appointment to the principalship after age
40, while 13.9 percent of the men were appointed at a sim-
ilar age. Interestingly 5 percent of the respondents first be-
came principals at age 25 or less (5.6 percent of the men
and 2.5 percent of the women).

The study reveals a gradual increase in the age at which
principals are appointed to their first principalship. For
principals with 15 or more years of experience, the mean
age is 32; for those with five to 14 years, the mean is 34
vears; and for less than five years, it is 39.
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TABLE 23—AGE AT TIME OF FIRST APPOINTMENT AS PRINCIPAL

sex Years Expertence
Less
Than 5- I50r
Age Group Total Male Femle F 14 Move
Lessthan26 ....... ... .. 5.0% 5.6% 25% 30% 3.3% 89%
26-29 ... 21.1 23.5 7.4 36 203 336
30-3¢ ... 30.3 332 185 185 3438 314
3539 .. 235 27 259 345 225 18.1
4044 ... 10.4 8.3 19.1 17.3 10.1 59
4549 ... 7.0 4.7 16.7 185 68 i8
S0orolder ............. 27 0.9 9.9 7.7 22 0.4
Meanage ........ ... .. 34 33 39 39 34 32

Given the probability that the next ten years are likely to
see increased numbers of retirerents, not to speak of con-
tinued progress in affording equal opportunities to women
and to minority groups, the 1998 study of the principalship
will likely show a downward trend in the mean age at
which principals—men and women alike—nrst hecome
principals, and the men vs. women disparity in age when
first appointed will also diminish.

Was an assessment center available to you prior to
your selection for your position as a principal?

A fairly recent trend in the process of selecting principals
Assessment has been the advent of assessment centers. Although a vari-

centers seem 4y St of such assessment operations are becoming available,
m“" f'a" kwﬂu" foall he one most frequently cited is the NASSP-developed Prin-
principals. cipal's Assessment Center model, which uses six activities

as the basis for assessing a candidate's abilities in 12 ge-
neric administrative skill areas. The growth of assessment
centers has mushroomed since 1981; at the time of this
study there were about 50 centers in 37 states, plus two
overseas and one in Canada.

Despite this rapid growth, only 6 percent of the respon-
dents report being aware of their availability (see Figure
2). Twenty percent did not know whether such a center was
available, and 74 percent said one was nof available. Many
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FIGURE 3—ASSESSMENT CENTER AVAILABLE PRIOR TO
YOUR SELECTION AS PRINCiPAL

6.1%

of the persons included in this study have been in the prin-
cipalship longer than five vears, and thus no assessment
center would have been available to them.

Of the 6 percent of the respondents for whom an assess-
ment center was availabie, nearly two-thirds (62.5 percent)
participated in this process. Such a participation rate—
combined with the rapid expansion in the number of as-
sessment centers, the practice by some states of mandating
their use, and the projection of a large turnover in the prin-
cipalship during the next decade—appears to assure con-
tinued growth in the use of some type of skills assessment
process as a part of future principal selection procedures.

47




PROFESSIONAL CHARACTERISTICS OF PRINCIPALS 31

Counting this year, how many years have you
been principal of your current school?

w————— The typical K-8 principal has been in his/her current
The ypical time  school for five years, the same figure that was reported in
attbe current  honh 1968 and 1978 (see Table 24). For women the median
school is five length of time is only three years, whereas for men it is six
years.

Nearly 37 percent of K-8 principals are within their first
three years in that position, a typical probationary period.
An zdditional 376 percent are in their 4th to 9th year and
21.3 percemt are in their 10th to 19th year, with 4.2 percent
having held that position for at least 20 years. Overall, the
tenure of nine out of ten women and seven of ten men is
less than ten years.

Have you ever served as a principal in another
school district?

The overwhelming majority of K-8 principals (71.7 percent)
K-8principals  have never served as a principal in a different school dis-
seem (o be an trict than the one they are in now (See Table 25). Of the
m‘m 28.3 percent who bure been a principal in another district,

two-thirds of them have served in just one additional dis-
trict, one in five has worked in two districts, about one in
ten has worked in three districts, and 2.8 percent have
served in four or more. Males (32.9 percent) are about
three times as likely as females (10.3 percent) to have
worked in another district.

TABLE 24—YEARS, INCLUDING CURRENT YEAR, AS PRINCIPAL IN CURRENT

SCHOOL
1968 1978 1988 ey
Years Fotet! Testesd Tisterd Meile Female
Three orfewer ... 37.6% 34.1% 36.7% 325% 54.0%
49 L. 324 427 376 379 30.2
0-19 ... 231 19.° 213 242 Q2
6.9 A5 4.2 5.1 (1.6
5 5 5 6 3
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TABLE 25-—PRINCIPALS WHO HAVE SERVED IN OTEER SCHOOL DISTRICTS
{28.3% of Total Population)

Camnumiity Tipe Sex
sub- Small
Total  Urhan Urban  Toun  Rural  AMale  Female

Total of Sample

........... 283% 13.0% 252% 36.2% 36.5% 329%

10.3%

One ather district ......... 659 609 674 699 593 640 88.2
Two other districts ... ... 215 26.1 174 20.5 25.4 228 59
Three other districts ... 9.8 13.0 109 T2 119 102 5.9

More than three
other districts

28 0.0 13 2.4 34 30 0.0

K-8 principals
tend to stay
tebere they are.

The data also reflect a direct relationship between prin-
cipal stability and the type of community involved. In gen-
eral, the bigger the communirty, the smaller the turnover in
K-8 principals. Only 13 percent of the principals in urban
districts have served as principals in another district, while
about 25.2 percent of suburban principals and slightly
more than 36 percent of the principals in small town and
rural districts have worked in at least one other district.

If yes, have you ever served as a principal in an-
other state?

About one in five of the respondents who have worked in
more than one school district (see Table 26) have also
served as a principal in another state. (Cautionary note:
The actual number of responses reflected in this table is
only 48 (6 percent), and of these 48 respondents, only 8
(16.7 percent) report working as a principal in two or more
other states. Somewhat surprisingly, nearly half (471 per-

TABLE 26—PRINCIPALS WHO HAVE SERVED IN OTHER STATES
(6.0% of Total Population)

Sex

Total Male Female

Principals who served in

another state

21.1% 19.0% 47.1%

ERIC

IToxt Provided by ERI
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The typical K-8
principal bas
been in that fob

Jor 1T years.

cent) of the women who have worked in some other school
district, also have worked in a different state. This figure
among males is only 19 percent.)

Clearly, elementary and middle school principals tend to
be stabile; they are not given to moving about.

Counting this year, how many years have you
been a school principal altogether?

The typical K-8 principal today has been in that job for 11
years, a longevity increase of one year over the finding in
1978 and the highest figure ever reported in this series of
ten-year studies (see Table 27). For women the median is
five years and for men 12, a disparity that is not as great as
it may seem, given the increasing number of women who
have become K-8 principals during the past decade.

Meanwhile there has been a slight increase (1.2 percent)
over the 1978 figure in the number both of principals with
three or less years of experience a:ii those with 20 or more
(4.7 percent), a reversal of declines reported in 1978 (see
Table 28). Of the 179 percent of respondents who have
been in the principalship for at least 20 years, 6.9 percent
have been principals for 25 years or more, suggesting that
those who speak about the “graying of the principalship”
may have a point.

TABLE 27—MEDIAN YEARS OF EXPERIENCE AS A PRINCIPAL

Sex
2R s 1958 F 0 1s% K78 JUNK Male Female

100 165 9.1 DAY 10.0 1.0 12.0 5.0

TABLE 28—TOTAL YEARS AS A PRINCIPAL

Years 1968 1978 1988
22.3% 15.4% 1¢ %
30.1 338 29.4
316 37 36.0
16.0 13.2 179

‘5
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O ————————— o ]
SUMMARY

More than half of the nation’s ¢lementary and middle
school principals belong to their state and local administra-
tor organizations, and just under half are members of
NAESP. Nearly half of the NAESP member principals report
that all or part of their dues to the association are paid by
the school district.

Elementary and middle school principals are highly sat-
isfied with their position, as evidenced by the fact that 85
percent say they would either “certainly” or “probably”
make the same career choice if starting over again, and that
about 90 percent say their morale is either “excellent” or

K-8 principals tend to be stabile, with less than 30 per-
cent reporting they have worked in more than one district
or in more than one state. The mean length of time spent in
the principalship is 11 years. Although less than half of the
respondents see the K-8 principalship as their final career
goal, this appears 10 be more a matter of striving than of
dissatisfaction with the principalship.

The median number of years that today's principals have
served as education professionals is 22, including some
classroom teaching. Their median age when they were first
appointed to the principalship is 34. By sex the median is
39 for women and 33 for men, a disparity that seems des-
tined to rapidly narrow.

o1




Chapter 3

Professional Preparation of
Elementary and Middle
School Principals

e )7 MEr Secretary of Education William Bennett won
considerable attention during the three and a half years he
served in that post by advancing a number of propositions
that were at a minimum off-beat. One of them was his the-
ory that specific preparation for the principalship was not
really necessary-—that the schools could turn to retired
army officers, for :x mple, or maybe businessmen looking
for a change of scenery In some states, moreover, the idea
seemed to perhaps be catching on; there has been much
alk in New Jersey, for example, about minimizing the cert-
ification requirements for principals and teachers alike,

NAESE, which has long held that the qualifications for
being a K-8 principal should include at least three vears of
experience as a eacher, was struck by Dr. Bennett's notion
and wondered how general it was. Thus the 1988 survey in-
cluded the following:

O Does your state require a specific certification for
~ws principals?

mmmmemenesms  The responses showed that, as of now at least, the Bennett

Most states idea is at best localized. Nearly 95 percent of the respon-

require that dents reported the existence of specific state certification

principals requirements for principals (see Table 29). Further, about
P P

possess proper

certification. half of the states represented by the respondents also have
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TABLE 29—STATE CERTIFICATION REQUIREMENTS FOR PRINCIPALS

Txtal

Yes 94.6%

No 5.4

If yes, are there re-certification requirenionts?

Yes ... 499
Every Year ... . L 21
Everv 2 Years ... .0 26
Everv 39 Years ... ... ... 217
Bverv SYears ... T
Every 6 Years or More ... e e 134
No information provided ontime period ... . 7.5
Mean years before re.certification . ... . .. . 5.0
Don’t knowmo response L o 8.6

requirements for recertification every five years, and an-
other 26 percent require recertification within the first to
fourth years of service.

To date, then, few states would appear to have iken up
Dr. Bennett's notion but rather are in effect in support of
the NAESP position. As expressed in such publications as
Standards for Quulity Elementary Schools and Proficien-
cies for Principals, NAESP endorses not only specific prep-
aration and certification but also a requirement that prin-
cipals be continuously engaged in professional
development activities that keep them up to date and
knowledgeable about current developments in the field.
What certifications do you currently hold in the
state in which you're working?

Nearly 94 percent of the survey respondents hold certifica-

By far, most tion as a principal (see Table 30), and nine out of ten also

principals bday 4 giate certification as 3 teacher, with women (95.7 per-

;?CMM! » cent) being slightly more likely than men (88.7 percent) to

be in this latter group. One in three respondents hold cert-
ification as a superintendent or administrator or supervisor.
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TABLE 30—STATE CERTIFICATIONS CURRENTLY HELD BY PRINCIPALS

Sex 1Xegree Staiuy Fineedd Genel
Bach 0-}r

Frincipealship Toal Male  Female Mast PhD oy Na
Teacher ............ ... 90.1%  BRT% 957% 9U.0% H9.2'% B94%  90.5%

Principal ... .. . o 939 93T 945 932 984 936 940

Superintendent .. 339 36~ 232 230 5TS 203 409

Other Admin.
Or Nupenisor L. 541 3ts +45 309 417 313 363

Oudtple cortatieatnm s produbie dmt soouns by penens totah whsch evoeesd B0 m e segon

Men (30.7 percent) are more likely than women (23.2 per-
cent) to hold centification as a superimendent, but 44.5 per-
cent of the women held certification as “other administra-
tor or supervisor,” compared to just 31.5 percent of the
men. This response (o the certification question reflects a
historical pattern by which women who manage to rise ‘n
central office positions have had to settle for semething less
than the superintendency (AASA, 1985). In recent years,
however, there has been a slow but steady move toward
naming women to the systemn’s top position, and the tradi-
tional sex disparities in central office positions seem
bound to diminish during the next ten years.

Level of education also plays a role in the types of certi-
fication reported by the respondents Those with bachelor's
or master's degrees are much less likely to hold certifica-
tion as a superintendent (or other administrative position)
than are those who have completed a sixth year or doctoral
program. While such a finding seems only natural. sinc2
cert‘fication programs are based primarily upon comple-
tion of additional coursework, the data contain a surprise.
It turns out that of those who hold the necessary creden-
tials for top-level positions, twice as many choose to remain
K-8 principals (or at least not seek certification for a higher
position) than those who do seek such certification. One
possible interpretation of this development is the proposi-
tion that more and more educators see K 3 schooling as
such a crucial level of education that it represents their ter-
minal career option. If that analysis be true, there would

Y
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principalship today is clearly at least the master's degree
(see Figure 4) and the level continues to climb.

Current efforts to extend the preparation of teachers be-
yond the bachelor’s degree will doubtless mean greater
pressure on principals to achieve at least the six-year certif-
icate and, increasingly, to complete doctoral studies.

How many of the following positions have you
held?

As the responses to this question show, the men and
The big majority  wromen who hold elementary and middle school principal-
of prircipals ships bring to that post a broad variety of educational ex-
;‘f':m out in periences and backgrounds. The vast majority had been

' teachers prior to taking their first principalship-—65.4 per-
cent at the elementary level, 0.8 percent at the intermedi-
ate level, and 35.6 percent at the secondary level (see Table
32). W men were more likely than men (82.6 percent vs.
60.9 percent) to move into a principalship directly from el-
ementary-level teaching. Men were twice  likely as

FIGURE 4—HIGHEST DEGREE HELD

Percent 1968 ] 1978 B o9ss
80

40

20

BACHELOR'S MASTER'S DEGREE SIX-YEAR DOCTOR'S DEGREE
DEGREE CERTIFICATE

*Includes less than Bachelor's

ERIC 56
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Y

TABLE 32—POSI{TIONS HELD BY PRINCIPALS

Before First Principalship
Sex
Total Meale Female
Elementary Teacher ... ... 65.4% 60.9% 82.6%
Intermediate Teacher . 0.8 2.1 339
Secondary Teacher ... . . e e 35.6 3.7 19.8
Before Current Principalship
Sex
Total Male Female
Elementary Teacher ......... ... . .. .. 68.2% 63.4% 86.8%
Intermediate Teacher ... ... . ... 43.2 44.9 383
Secondary Yeacher ... ... ... ... 37 42.1 20.4

EMuluple reachisng postions are probabie and scount e pencent tods whach exeeed B0 3

women 0 have had secondary teaching experience, three
times as likely to have been a secondary level assistant prin-
cipal, and about 23 times more likely to have been a coach
(278 percent) than were women (1.2 percent). The image
of the “retired” coach from the secondary school who be
comes the elementary or middle school principal, at one
time a fairly common pr.:ctice in some parts of the country,
appears to be fading; to.day only 22 4 percent of the total
group report this background.

An assistant principalship was the route to their first
principalship for slightly more thar one in ten of the re-
spondents, with 15.6 percent reporting that experience. For
about 6 percent the path to the principalship lay through
counseling or college teaching, and for 74 percent it was
experience as a central office administrator. Women were
slightly more likely than men to have experience as 2 coun-
selor, and twice as likely to have been a membe~ ~¢ a col-
lege faculty. The responses were much the same (though
with slightly higher percentages in each category) when
the principals were asked about their experience prior to
their current assignment—including teaching experience
at each level, coaching, an assistant principalship (20 per-

27
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compares with
on-the-fob
experience, the
participatants
in the survey

cent have served as assistant principals in elementary
schools), counseling, college teaching, and central office
administration.

What has been the value of the following types of

preparation and experience to your becoming a
successful elementary school principal?

With this question the respondents were asked to rate the
value of 1.ine different kinds of preparation and experience
to their success as a principal. The responses inevitably had
to arise from personal, individual experience, resulting in
wide variations in the number of responses reported for
each item.

K-8 principals see on-the-job experience as a principal
(96.8 percent), experience as a teacher (83.4 percent), and
experience as an assistant principal (66.7 percent) as hay-
ing “much value™ to their success as a principal (see Table
33). Graduate education, inservice study and training, and
meetings of localsstate principals have ‘'much value or
some value,” according to more than 90 percent of the re-
spondents. The respondents clearly spoke from firsthand
knowledge: About 53 percent had beer assistant principals,
and more than 85 percent had had each of the other expe-
riences.

TABLE 33—VALUE OF TYPES OF PREPARATION AND EXPERIENCE
TO SUCCESS AS ELEMENTARY PRINCIPAL

Total
On the job experience as principal:
(94.2% of respondents reported participating N = 786)
Of muchvalue . ... . . . 96.8%
Of somevalue .......................... ... e 28
Of lile value ....... ... ... .................... 4
Experience as a reacher:
(96.6% of respondents reported participating: N = 806)
Of muchwvalue .......... . ... ... ... ... . ... .. . B34
Ofsomevalue ............................. ... . ... 153
Of llevalue ............................. . ... . .. . 1.2
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TABLE 33-—CONT.
Experience as an assistant principal:
(52.8% of respondents reported participating: N = 440)

Ofmuchvalue ... ... ... . .. ... 66.7
Of some value ... ... .. . . 12.2
Of litke value ... ... . 21.0
Graduate education:
(93.5% of respondents reported participating: N = 780)
Of muchvalue .................. ... e 358
Of some value . ... . 57.0
Of tittle value . ... ... 72

Inservice study and training:
(85.9% of respondents reported participating: N = 716)

Of much value ... .. 355
Of some value .. ... 54.5
Of tittle value ... .. e 10.0

Local/state meetings of principals:
(88.7% of respondents reported participating: N = 740)

Of much value .. ... 235
Of some value ... ... ... R 593
Of Little value ... 17.3

Internship in elementary school administration:
(45.6% of respondents reported participating: N = 380)

Of much value ... .. 234
Of some value ... .. 299
Of little value . ... 46.7

Principal’s academy or center:
(44.2% of respondents reported participating: N = 369)

Of much value ... 21.6
Of some value . .. . e 30.7
Of little value ... 477

National meetings of principals:
(68.5% of respondents reported participating: N = 571)

Of much value ... . 16.6
Of some value ........ e 44.3
Of little value ... 391

Responses refiect the expertences of principals wix: had participared. for example, i3 an mterastup o school sdministeaten

59
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About 69 percent of the principals report attending na-
tional meetings of principals. Nearly 61 percent report
“much or some value” in such meetings, with experience
emerging as a factor in the reaction. The number of princi-
pals placing “much value” on them increased from 5.9 per-
cent for principals with less than five years of experience to
21.2 percent for those with 15 or more. Principals reporting
“much value” in attending national meetings increased by
3.2 percent from the 1978 study.

Responses to two other areas raise issues and questions
for further review. Research on school effectiveness has
pointed to the value of human resource development pro-
grams, both for teachers and for principals, and such pro-
grams have become mandated in many places. Thus prin-
cipal academies or centers, with widely varying support
levels, are now to be found in several states. However, only
44.2 percent of the survey respondents reported having
participated in an academy or center, and nearly half (477
percent) of these say the experience was “of little value™ to
their success. Since academies and centers are relatively
new phenomena, perhaps the latter response is more re-
flective of the sparsity of the experience than its usefulness.
More information is needed about the types of programs
offered and the relative success of their various compo-
nents. |

Several national reports have promoted the internship in
school administration as a means of improving principal
preparation—an assumption logically supported by the
high ratings given to such other on-the-job experiences as
teaching and serving as a principal or assistant principal.
About 46 percent of the principals report participating in
such programs, with 53.3 percen. seeing this experience as
having "much or some value™ and the remaining 46.7 per-
cent reporting “little value” Explanations for this kind of
response are not evident in the data, but it appears that the
prefession would be wise to thoroughly study internships
for those factors that distinguish good from bad before
mandating this experience as an element in preparation
programs.
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In which of the following areas do you feel your
own need for professional development is high-
est?

st Spurred in part by the spate of national reports on educa-

Instructional tion in recent years, K-8 principals have been placed in the
leadersbip vates ¢ pofeont of 2 quest for “educational excellence.” As the in-

::em“ ®at  tructional leaders of their schools, principals have been
: 53 Ismose  Clled upon to show the way, even though the destination

may not have been clarified. One of the benefits of this de-
velopment has been to sharpen principals’ thinking about
the professional development process and to identify the
professional development areas they see as being most «u-
cial to success (see Table 34).

Just over four in ten of the respondents place “improving
staff performance™ high on the list of professional develop-
ment needs. Other instructional leadership functions that at
keast 20 percent of the principals rank high include: plan-

TABLE 34—PERCEIVED NEEDS FOR PROFESSIONAL DEVELOPMENT

Sex
otal Male Female

Improving staff performance ........ ... ... .. ... 41.0% 40.7% 42.2%
Planning and implementation of curricular goals ... 277 293 205
Coping with political forces impacting the school .. .. 26.2 238 36.0
Supervision of the instructional program ... ..., 25.2 27.2 16.8
Assessmentevaluationof staff ........... ... . ... .. 235 253 16.1
Use of effective leadership behavior ................. .. 235 235 23.6
Improving student performance ................ .. .. 223 230 19.9
Planning/organizing personal time ............ .. 223 222 230
Assessment/evaluation of instructional program .. .. .. 193 205 13.7
Use of effective communications skills ................ 19.1 18.7 21.1
Dynamics of group processes ............. ......... . 168 15.7 211
Effective fiscal administration ............. .. .. .. .. . .. 10.4 9.1 155
Assessment/evaluation of students ....... ... .. ... .. 4.9 32 37
Other ... ... 21 1.9 31
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ning and implementation of curricular goals (277 percent);
supervision of the instructional program (25.2 percent); as-
sessment/evaluation of staff (23.5 percent); use of effective
leadership behavior (23.5 percent); and improving student
performance (22.3 percent). Other areas cited by from 16
to 20 percent of the principals include assessment/evalua-
tion of the instructional program, effective communica-
tions skills, and the dynamics of group procosses.

Somewhat surprisingly, more than one in four principals
(26.2 percent) placed “coping with political forces impact-
ing the school”—an area that principals have traditionally
shied away from—as the third highest professional devel-
opment need in the list. Historically, elementary school
principals have been somewhat reluctant o enter—or even
openly acknowledge—the political framework of their
school’s community. That attitude is rapidly being altered,
however, by trends in the nature of the principal's respon-
sibilities—the push for school-site management, for exam-
ple, and greater accountability for site-based decisions.
Thus principals are more openly acknowledging the need
io be prepared to deal witt: the myriad political forces that
have an impact on the school each day The next step is ‘o
place greater emphasis on the political aspects of school
ac:ninistration in principal prepararion and inservice train-
ing programs.

Ranked lowest on the list of development needs are fiscal
administration (10.4 percent), assessment/evaluation of stu-
dents (4.9 percent), and “other’ (2.1 percent). Should
school-site management practices continue to spread, more
principals will be given responsibility for the fiscal man-
ageraent of the school, and the ranking of effective fiscal
admunistration can be expected to rise in coming studies.
The low ranking (13th place) for assessment/evaluation of
students, particularly when compared 1o the sixth place
ranking for improving student performance, may best be
explained by the forced-priority nature of the question.
Those who ranked improving student performance higher
may well have assumed this topic to be more com>rehen-
sive than assessment/evaluation of students and to actually
include such assessment/evaluation practices as a key to
improving student performance.
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What are the main sources of ideas for innova-
tions that, during the past three years, have re-
sulted in significant changes of practice in your
school?

s Tvelve possible sources of ideas for innovations were iden-
State mandates  ified in the questionnaire, and principals were asked to
bave emerged as  chack up 1o three responses. Although the number of
the chief source () rces for innovation could arguably be greater than
of fnnovations Ny .
those indicated, the study attempted to force some priori-
tizing. Questions from previous studies forced principals to
make one choice, so direct comparison of this data with
that from previous studies is not possible. State mandates
or initiatives clearly have become the main source of
change in school practices (See Table 35). Such a choice
was not even identified in the previous studies, but the
high priority that individual state governors and legisla-
tures have placed on educational reform since the 1983
publication of A Nation At Risk made this additional choice
necessary. The 53.5 percent response is the highest that has

TABLE 35—MAIN SOURCES OF IDEAS FOR INNOVATIONS THAT, DURING THE
PAST THREE YEARS, HAVE RESULTED IN SIGNIFICANT CHANGES
OF PRACTICE IN YOUR SCHOOL

Tontad
State mandates or inftiatives L 53.5%
Local workshops ... o +1.2
Professiondd reading ... R = ¢
Consultants from outside the districr ... R A R
Cetaral ofhce seaff ..o oo . 2n-
Teachers ... ... e 20.4
Other principals ... ... C I I
College or university courses ... o0 L 162
Principals’ Academy or center .. L e 123
State professional associations ., .0 e 10.6
National professional associations ... L o 9.7
Parents or other community contacts . ... e N7

t1p 1o thiree puliple rosponses were reguested ansd acoount for pereent totafo whnh escenl K8y
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been reported in NAESP's ten-year studies since this ques-
tion was introduced in 1958.

Within the profession, serious reservations have been
expressed regarding the effect of many of these state man-
dates, but the principals were not asked to make any value
judgments. Meanwhile the reality of the various state initi-
atives was brought nome with pile-driver force to the na-
tion’s K-8 principals, who instuntly acquired the responsi-
hility for seeing to it that these mandates were
appropriately implemented and monitored. There inciden-
tally appears to be a clear relationship betweea the pres-
sures to implement state mandates and the importance that
principals now attach to learning how to cope with the po-
litical forces that impact on the school (see Table 34).

Other sources of innovations that the respondents note
as having resulted in broad changes in school practice in-
clude: local workshops (41 percent); professional reading
(34 percent); consultants from outside the district (29 per-
cent); central office staff (28 percent); and professional col-
leagues, including teachers (26 percent) and other princi-
pals (17 percent). College or university courses are
reported to be a main source of innovation by 16.2 percent
of the respondents.

SUMMARY

The 1988 study suggests that about 95 percent of the states
have certification requirements for principals. Half of these
arrangements require periodic recertification—80 percent
of them within five years. About 94 percent of all principals
possess the principal’s certificate.

About 98 percent of all principals have attained at least a
master's degree. The higher the educational level attained,
the more likely the principal is to hold certification for ad-
ministrative posttions other than the principalship.

Nearly all principals report having had teaching experi-
ence at either the elementary or secondary level. They per-
ceive preparation and experiences in the principalship and
in the classroom as having the most value to success as an
elementary school principal.
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Improving staff performance is viewed most consistently
as the area of greatest need for professional development.
The principals also attach much importance to improve-
ment in activities relating to their role as instructional lead-
ers. Such activities include planning and implementation of
curriculum, supervision of the instructional program, and
strengthening student performance. Principals identify
those resources closest to home—the local school district,
colleges and universities, local and state principals associ-
ations—as being the most helpful sources for personal
professional development (See Table 36).

TABLE 36—SOURCE OF GREATEST ASSISTANCE FOR PROFESSIONAL
DEVELOPMENT

Sex
Total Male Female
College or university ... ... ... 231% 238% 19.7%
Local district ......... ... ... ... ... ... . ... . . 331 31.0 414
Stuie demartment or intermediate agency ... ... 6.4 7.4 26
State association of administrators ... 173 19.2 99
Principals’ Academy orcenter ................. ... .. 16.0 148 211

The principals say the main source of ideas for educa-
tional innovations during the past three years has been
state mandates. As a result, principals have become much
more aware of their need to learn how to deal more effec-
tively with the various political forces that bear on schools
these days.
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Chapter 4

The Principal and the School

—— NStruments of our society, the nation's elementary

Q

E
Fewer principals
are being asked
0 dfrect more

than one school.

and middle schools inevitably reflect our society's interests
and concerns and provide clues to changing goals and
priorities.

One of the most important changes on the education
scene in recent years has been a reawakened recc. nition
of the crucial nature of the early years in shaping children’s
later progress in school and indeed i life. A useful clue to
the emergence of that understanding is found in the re-
sponse to a very significant question:

How many separately named elementary schools
are under your direction?

This query goes to a fundamental finding of the “‘Effective
Schools™ research during the past few years—that the key
determinant of a school's effectiveness is the principal. As
the late Ronald Edmunds observed (in Social Policy, Vol. 7,
March/April 1979) “"There are some bad schools with good
principals but there are no good schools with bad princi-
pals.” And good principals, he added, "spend most of their
time out in the school—usually in the classroom.”

The reference is of course 1o a school that has a princi-
pal’s undivided time and leadership—for the full day—not
to a principal who is assigned two schools, or even three,
and who must spend part of the time in transit.

A decade ago the findings of the 1978 study seemed to
suggest that such squandering of the principal’s leadership
was perfectly acceptable, and in fact there appeared 1o be a
trend in that direction. During the last ten vears, how-
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Median school
enroliment is

430, in a range
of 24 to 1,600.

ever—perhaps in response to changing community values
or priorities—the trend has reversed, as Table 37 shows.

Today nearly nine out of ten principals (876 percent)
serve just one school—5.3 percent higher than the figure
for 1978 and «bout identical to that for 1968.

As in the past, principals who today serve two or more
schools (about 12 percent of the total respondent group)
are most likely to be found in rural areas (22 percent) or
small towns (16 percent).

What is your school’s enrol!ment (including kin-
dergartners)?

There is an astonishingly wide range, the study reveals, in
the size of the nation’s elementary/middle schools, with the
largest having an enroliment of 1,600 and the smallest only
24 (see Table 38). Two percent of the respondents serve
schools-—predominantly located in rural areas or small
towns—with enroliments of 100 or fewer students. On the
other hand, 3 percent of the respondents indicate they are
in schools that enroll 1,000 or more students, primarily in
urban and suburban areas.

As in 1978, the principals who serve the largest schools
tend to be those over 50 years of age (median enrollment
460) and those with the highest academic preparation (me-
dian enrollment 440). As a group, however, the respon-
dents with S to 14 years of experience as a principal were in
the schools with the highest mean enroliment (490).

The median enrollment of the schonls served by the re-
spondent nrincipals is 430, the same as that reported in
1978 (see Figure 5). The mean enrollment of these schools
is 472, an increase of one student over that reported in
1978. Although the percent distribution of male and female
principals is nearly equal in each enrollment category,
women are about twice as likely as men to head schools
that enroll less than 200 students and men are more likely
to head schools that enroll between 500 and 699 students.
These differences are reflected primarily in schools of me-
dium size, with male principals serving schools having a
median enrollment of 440 students and female principals
serving schools with a median enroliment of 400.
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TABLE 37—(NUMBER OF) SEPARATELY NAMED SCHOOLS SERVED BY ELEMENTARY PRINCIPALS

Cemmrenily Tipe ey
Schoods 19068 197§ 08 Suehr Sruatdl
Served Totals Totals Totals i rhan Urban Toun Rieral Meale Fenetle
One .................. 87.7% 82.3% 87.6% 93.4% 96.0% 83 7% T O% 80.2% 93.2%
™wo .......... e 88 13.2 10.6 6.3 34 14.2 178 i1.9 5.4
Three ................. 2.0 1.9 1.3 0.0 0.0 0.8 +.3 1.5 0.7
More than Three . 16 26 0.4 0.0 0.0 13 0.0 0.3 0.7

TABLE 38— 1987 SCHOOL ENROLLMENTS ( COUNTING HALF-DAY KINDERGARTNERS AS ONE)

Years Experience Comnuanty Tipe Sex Age of Resporddents Degree Status
Less 5 15 0 41 Qleber
Schaol Than fo or Sub- Smail or fG than  Back/  6.Yr/
W Entroliment Rutal 5 § 5 More trban Urban  Toun Rural Male Female  ies 50 50 AMast PBD.

Lessthan100 ..., 20% 29% 19% 11% 05% 00 16% 67% 18% 30% 40% 06% 22% 26% 08%
000199 ..., 8.7 59 4.4 63 27 20 5.1 14.0 4.8 9.0 6.7 5.2 5.2 63 4.5
20010299 ..., .. 126 153 139 99 106 4.4 180 169 127 127 165 132 89 14.1 98
30010399 ...... 208 241 i85 199 176 192 223 236 207 205 210 212 204 197 224
40010499 ...... 209 21%& 193 228 191 286 227 124 207 223 196 212 219 209 215
SO0t 699 ... .. 227 165 243 261 255 315 168 174 244 16.3 192 245 237 214 256
70010999 ... .. 119 106 139 110 170 108 121 79 11.6 13.3 107 11.2 133 117 126
1L000ormore ... 32 29 38 25 0.9 34 1.6 1.1 33 30 22 2.7 4.4 33 28
Median . ....... 430 400 440 450 480 480 400 349 440 400 400 430 460 430 440
Mean ........... 472
Range—Low ... 24

High ... 1600
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TABLE 39—APPROXIMATE ENROLLMENT OF SCHOOL DISTRICT SERVED BY
RESPONDENTS
{Count half-day kindergarten pupils as one pupil cach)

Sex
District Enrollment Total “Male Femedle
Less than 300 ... 20% 2.0% 20%
300t0 2499 ... .. 378 414 225
2500109999 ... 344 33.0 397
10,000 0 24.999 . 14.6 143 159
25,000 or more .. 11.2 9.2 159

to have male principals in the elementary and middle
schools. On the other hand, districts enrolling more than
25,000 students are wwice as likely to have female princi-
pals.

How would you characterize the community
which your school serves?

m——In previous studies in this ten-year series, the respondents

Most survey were given three choices in responding to this question:
respondents , urban, suburban, and rural. The current study provides five
work in sma choices: large urban, medium urban, suburban, small
touns and rural . .
town, and rural. No attempt was made to provide specific

definitions for each category.

It develops that just over half of the respondents (see Ta-
hle 40) serve either small towns (31 percent) or rural com-
munities { 21.5 percent). About 7 percent are in large urban
communities, another 16 percent in medium urban com-
munities, and the remaining 24.7 percent in suburban
communities.

Slight differences in the type of community served and
the level of academic preparation of principals were noted
in the responses to this question. About 55 percent of the
principals who had a sixth year of preparation or the doc-
torate were found in suburban, medium urban, and large
urban areas, while small towns and rural communities em-
ployed this same percent (55) of principals with the bache-
lor’s or master's degree.
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TABLE 40—TYPES OF .. YMMUNITIES SERVED BY PRINCIPALS

Sex Degree Held
O-Yrt
Comnuanity fipe Tenal Atale Femuatle Hach/Mast PhD
Large Urban .. ... 6.9% 5.0% 14.6% 0.7% 6.6%
Medium Urban .. .. 16.0 16.1 159 145 20.1
Suburban ... ... ... 247 247 238 23.6 279
Small Town ... .. 310 327 238 335 24.6
Rural .............. 215 215 22.0 219 209

Regarding gender differences, while both males and fe-
males are well represented in the principalship within
each type of community, large urban areas are more likely
to employ females as principals and small tow s to employ
males. Small towns evidently have been less successful than
urban areas in the application of affirmative action proce-
dures to assure equity

What is the approximate compo:ition of the pupil
enrollment of your school?

Semenesemwmes - Demographic studies in recent years have pointed to the
Indicationsare  emerpence of dramatic changes in the composition of stu-

“";‘ :fum dent enrollments. Our schools will be confronted by in-
will bring more creasing numbers of at-risk students—students the schools
and ar have traditionally served least well
risk students. ) X )

Urban areas (see Table 41) already are reflecting some of
the kinds of changes that may be anticipated during the
coming years; the da.a indicate, for example, that Cauca-
sians currently muke up only about 55 percent of K-8 en-
rollments in the cities. Meanwhile Harold Hodgkinson Las
reported (in the January 1986 Principal, p. 11) thar today
“each of the nation’s 24 largest city school systems hz+ a
minority majority” and that the birth and immigration rates
among Hispanic, black, and Asian/Pacific Islanders make
them the nation’s most rapidly growing populations. Thus
the current distribution of ¢nrollments doubtless will be
markedly different by the time of the next NAESP study ten
vears hence, a demographic shift that is likely 1o give rise to
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TABLE 41 —APPROXIMATE MEAN DISTRIBUTION OF THE COMPOSITION OF
STUDENT ENROLLMENT (PERCENT) BY COMMUNITY TYPE

Steh. Small
Ratal {rhan { rhan Town Reeral
Hispanic ... ... ... 7 13 6 6 3
Native American .. .. 1 1 1 2 2
Asian/Pucific Islander 2 3 3 i 0
Black ......... ... .. 10 23 5 8 O
White ....... ... .. 76 55 82 81 B4
Other . .. .. ... ... 4 4 3 2 3

a number of new issues to confront K-8 principals over the
next decade.

7 3
Q\ } Is your school accredited by any agency other
%z~ than the state?

me—— Regional accreditation for secondary schools has been a

Accreditation common practice since the early 1900s, but such accredita-

beyond the state i was not available at the K-8 level until the Southern As-

level is rising sociation of Colleges and Schools began to accredit ele-
mentary schools in December 1960. The North Central
Association Commission on Schools followed suit during
the 1974-75 school year, and the Middle States Association
joined the movement in 1979. The Northwest and Western
Associations were the next to take up elementary school ac-
creditation, and when the New England Association of
Schools went along in 1985, regional accreditation became
available to all clementary schools throughout the United
States. Similar accreditation programs for private schools,
operated by such agencies as the Independent Schools As-
sociation of the Central States and the National Catholic Ed-
ucational Association, have also become available during
this period.

Today about one in five elementary schools across the
country (see Table 42) have taken up some type of accre-
ditation other than that of the state. The two largest re-
gional accrediting associations, the North Central Associa-
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TABLE 42—SCHOOLS ACCREDITED BY AN AGENCY OTHER THAN THE STATE

Total

Is your school accredited by an agency oth °r than the state?

YOS 20.9%

NO 789
First accredited

Before 1970 ... ... 222

1970-1079 427

180 or later ... ... 350
Accredited by

Southern Assn of Colleges & Schools ... ... . .. ... ... ... 54 .4

North Central Association ... .. e 320

Middle States Association ... ... ... . e . 1.2

No agencv specified ... ... ... 12.4

tion and the Southern Association, have accredited
elementary schools the longest and thus provide the best
measure of the extent of the movement. Of the schools that
the survey respondents report as being accredited by an
agency other than the state, the Southern Association Com-
mission on Elementary Schools accounts for more than half
(54.4 percent) and the North Central Association Commis-
sion on Schools about a third (32 percent). No specific ac-
crediting agency was identified by 12 4 percent of these re-
spondents, while another 1.2 percent indicated that their
school was accredited by the Middle States Association.
Of the accredited schools, the Southern Association
Commission on £ chools has at least 30 percent higher rep-
resentation from urban and rural areas than does the North
Central Association Commission on Schools, and a 20 per-
cent higher representation from suburban areas. Repre-
sentation from small towns is nearly equal in both accredit-
ing commissions. The differences seem more likely to be a
reflection of the policies of the two regional accrediting
agencies (along with the number of years each has been ac-
crediting elementary schools) than of varying interests
among principals within the two regions. The Southern As-
sociation has a long history of incentives that encourage
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Schoaol busing is
clearly on the
dectine.

Q

The assistant
principalship is
becoming a far
more common
position.

system-wide accreditation of individual schools within
large urban districts; the North Central Association has
only recently begun to move in that direction.

At any rate, there would appear to be the beginnings of a
trend toward increased numbers of elementary schools be-
coming accredited by agencies other than the state.

During the current school year, are any of the
pupils in your school being bused to achieve or
maintain racial balance?

This and the following question were repeated from the
1978 study, but the 1988 responses were too sparse 1o per-
mit a valid generalization and thus tables focused on them
have not been included in this report. However, approxi-
mately 10 percent of the respondents (a decline of 1.2 per-
cent from the total reported in 1978) indicate that pupils in
their school are indeed being bused to achieve or maintain
racial balance. Such busing was reported by 30 percent of
the urban respondents and by 5.5 percent or less of the re-
spondents from other community types.

Duiing the current school year. are any of the
pupils in your school district being bused to
achieve or maintain racial balance?

Nearly 18 percent of the respondents report that their
school districts are involved in busing programs to achieve
or maintain racial balance. More than half of the urban dis-
tricts have such programs, and nearly 11 percent of the sub-
urban districts.

Do you have an assistant principal assigned to
your school?

The number of assistant principals is reported to have in-
creased by nearly 13 percent during the past ten years, and
today such positions are to be found in nearly one-third of
the nation’s K-8 schools (see Table 43). Assistant principals
sre on the staff of three-fourths of the schools that enroll
more than 600 pupils, and more than one-third of those
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that enroll 400 to 600. Neatiy two-thirds of these assistant
principals serve on a full-time basis. with one in five serv-
ing part tie. Nearly 9 percent of the schools have fwo full-
time assistants, more than double the number reported in
1978.

TABLE 43—ASSIGNMENT OF ASSISTANT PRINCIPALS

Total
Do you have an assistant principal assigned o vour school?
Yes 32.4%
No oo 676
If Yes, How many?
Fulime— One ... . ... ... ... 632
Two o 8.6
More than Two .. ... ... 4.1
Parttime—One ... .. e 211
Two 0.4
More than Two ..o 0 o0 00
What allocation formula used?
Based on school enrollment ... ... .. ... ceeooo 402
Assigned to all ekementary andvor intermediate levels ... . 253
Based on number of staff members ... 02
Assigned o work with specific programs ... e 6.2
Other ... ... e 15.4
What major responsibilities?
Duties as assigned ... ... ... .. 163
Supervision/evaluation of teachers ... . 144
Supervisionevaluation of nonteaching seatt .. K1
Curriculum development ..., ... . 8.1
Disciplinesstudent managemene ... ... 19.5
Student evaluation/placement ... LE
Parent/community contacts ... . 11.0
Facilities management ... ... ... .. ... . .. . 87
Budget administration ........... ... 2
Other ... 26

ERIC 75
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More K-8 staffs
are including
spectalists like
Hbrarians and
counselors.

The principals with assistant principals were asked to
identify the kind of allocation system that was used in as-
signing an assistant to their school. The most frequent re-
sponse was that assignments were based on school enroll-
ment (46 percent). An additional 25 percent said it was
sirnply 2 matter of all elementary and intermediate schools
in the district being 2ss'gned an assistant. About 7 percent
said such assigrmerts were based on the number of staff
members, and 6 percent said the assistant was assigned to
work with specific programs. Some type of “other” alloca-
tion was reported by 15 percent of the respondents.

The principals who had assistants assigned to their build-
ing were also asked 10 identify the assistant principals’ ma-
jor responsibilities. Discipline and student management
were reported by about 20 percent of the respondents,
with 16 percent indicating “duties as assigned,” 14 percent
saying supervision and evaluation of teachers, and 11 per-
cent parent and community contacts. Between 8 and 9 per-
cent of assistant principals focus chiefly on student evalua-
tion and placement, facilities management curriculum
development, and supervision and evaluation of the non-
teaching staff, while 2.5 percent are given budget adminis-
tration responsibilities,

No outstanding differences were noted between genders
as to which principals were assigned an assistant principal
or in the manner in which the assistant was asked to sene.

How many of the following professional staff are
currently assigned to your school?

The typical elementary school staff today includes 21 full-
time classroom teachers (see Table 44). The median num-
ber is 19, one more than the number reported in the 1968
and 1978 studies. The mean number of teachers assigned to
a school increases with pupil enrollment; for example, the
difference between schools with an enrollment of less than
400 and those enrolling between 400 and 600 students is
eight teachers, a rise that could be expected with an addi-
tional section or group of students at each grade level.
Because a different response distribution was used in
the current study, direct comparisons with the findings
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from previous studies are not possible. However, since en-
rollments reported by schools in the current study have re-
mained almost identical to those reported ten years ago, it
can be assumed that the distribution of teachers has not
been radically modified, though it is also possible that a
number of current state reform efforts aimed at reducing
class size in the primary grades (e.g., Indiana’s "Prime
Time™) are beginning to affect the number of teachers as-
signed to elementary schools.

For the first .ime in this series of studies, the 1988 ver-
sion sought to get a handle on the incidence of part-time
teachers used in K-8 schools. While nearly seven of ten
principals (69.2 percent) say they have no part-time class-
room teachers at all, job-sharing programs have been initi-
ated in a number of school districts and appear to be gain-
ing support across the country

TABLE 44—NUMBER OF CLASSROOM TEACHERS ASSIGNED TO ELEMENTARY
SCHOOLS

Stze of School
Lexs than J00- More than

Classroom Teuchers Total s O 600
Full-time:

Worless ......... 11.0% 25.7% ¢.6% 1.1%

n-1m» ............. 224 478 7.2 1.1

16-20 ............ . 235 198 410 33

21-25 ... 169 39 311 185

More than 25 .., 26.2 27 201 76.0
Part-time

None ............. 69.2 70.5 60.0 1.6

| S 124 113 14.3 115

2 7.7 8.0 7.8 71

3% ... L 7.3 69 95 4.9

MuretansS ....... 33 33 2.4 4.8
Mean ............. .. 21 14 22 35
Mcedian ... ... 19

(V. an figures refer @ average number of full ume clasvroom eachers, excduding special ares eachers )

ERIC 77

IToxt Provided by ERI




THE PRINCIFAL AND THE SCHOOL 61
L

The study shows that today a mean of four and a median
of three full-time special-area teachers are assigned to
each elementary school (see Table 45), and when schools
reporting no special area teachers are eliminated, both the
mean and median figures increase by one. The number of
special-area teachers per school varies considerably; as
with classroom teachers, the number is directly related o
the size of the school. Part-time special-area teachers are to
be found in more than half (53 percent) of oday's K-8
schools.

These staffs also include a number of other professionals
(see Table 46). Full-time librarian/media specialists are the
most common, with nearly 60 percent of the principals re-
porting one or more such persons in their school. This

TABLE 45—NUMBER OF SPECIAL AREA TEACHERS IN ELEMENTARY SCHOOLS

Nize of Schaol
AMore
Less tharn B9 48 than
Apecial area teachens Tenedd HX} 7.4 OX)
Fuli-time
None ... ... ... . 17 26.0% 13.3% 8.3%
Ore o 12.0 20° 71 39
o . 158 18.9 16.0 10.0
Three 132 108 1”3 1i.1
Four ... .. .. .. ... 10.0 102 10.9 8.3
S 229 114 25.0 +0.0
Wormore .............. 8.5 2.1 9.6 178
Part-time
None ... ... ... .. 47.0 392 473 611
One ....... ... ... .. .. 13.8 147 134 128
™o ... 115 93 144 111
Threcorfour .. 14.7 136 137 8.9
Fiveormore . ........ .. 128 183 109 6.3
2 4 6
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TABLE 46—NUMBER OF OTHER PROFESSIONAL STAFF MEMBERS IN

ELEMENTARY SCHOQOLS
Mkewe than
Positron Nosere One COne
Full-time Nurse ..., ... e 79 4% 19.2% 1.4%
Part-time Nurse ... 435 S4.0 19
Full-time Counselor ... .. .. o o0.” 288 105
Part-time Counselor ... . e . 048 331 21
Full-time Librarian/Media Specialist .. 0.6 570 2.4
Part-time Librarnan/Media Specialist L 60.1 322 1.6
Full-time Other Professionals ... ... KBS .4 ~ 4 2
Part-time Qther Professionals ... 58 138 10.4

represents a increase of 12.4 percent since 1978 and contin-
ues a steady growth in full-time elementary school library/
media specialists that was first noted in the 1958 study. An-
other 34 percent of the principals report having one or
more part-tine library/medi.: specialists.

Also becoming more available in K-8 schools are coun-
seling services, with just over 39 percent of the principals
saying that their school's staff includes at least one full-time
counselor (an increase of 23.4 percent in the past decade);
and another 35.2 percent saying they have one or more
counselors on a part-time basis (an increase of 8.3 per-
cent). At the same time, however, more than half of the
principals say they have no full-time counselors (or nurses)
atall.

About one in five principals (20.6 percent) say their staff
includes one or more full-time nurses, and another 56.5
percent have one or more part-time nurses.

One or more “other” full-time professional staff mem-
bers were reported by 14.6 percent of the respondents, and
another 24.2 percent on a part-time basis. Both of these fig-
ures are lower than those reported in previous studies,
most likely becauvse of the inclusion of nurses in the pre-
vious figures. Although these “other” professional staff
members were not identified by title, it is probable that the
majority consist of such pupil service providers as speech
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Managoement of
personnel bas
become a bigger
element of the
principal’s job.

clinicians, audiologists, psychologists, social workers, and
special curriculum/program consultants, many of whose
assignments are itinerant by nature,

iHHow many of the following support staff are as-
signed to your school?

Previous ten-year studies have included a support-staff
question focused simply on the provision of weacher aides
and secretarial/clerical staff. For this study the question
was expanded to include additional types of support staff
positions and thus provide more information about the ex-
tent to which K-8 principals are involved in the manage-
ment of noninstructional personnel.

Nearly 54 percent of the principals (see Table 47) report
the availability of one full-time secretary or derical assis-
tant. An additional 26 .9 percent say they have two such full-
time persons, and another 12 percent report three or more.
The total number of schools with at least one full-time sec-
retary or clerical assistant (92.8 percent) represents a gain
of nearly 5 percent since 1978. An additional 20.2 percent of
the respondents reported one or more part-time secre-
taries or clerical assistants.

Full-time teacher aides are present in 74.6 percent of the
K-8 schools today, and the mean number of such aides is
three. (1f the schools reporting no aides are excluded from
the mean calculation, this figure increases to four.) Addi-
tionally, nearly 29 percent more schools have one or more
part-time teacher aides. These figures represent an in-
crease in fulltime aides of just over 7 percemt during the
past ten vears, and a decrease of about 6 percent in part-
time aides.

Regarding other support staff positions, although some
districts have turned to emploving health aids rather than
school nurses (as a cost-saving measure ), the study shows
that this practice is not widesp. ead: Only 6.8 percent of the
principals say they have one or more full-time health aides
in their school, with another 9.4 percent reporting one or
more on a part-time basis.

More than 95 percent of the principals say their support
staff includes one or more full-time custodians. More than
half of these principals (52 percent) say they have either
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TABLE 47-—NUNMGER OF SUPPORT STAFF ASSIGNED TO ELEMENTARY SCHOOLS

Afore More More Fite Fite Tont
Fhan Then Than or 17} or
Position Nerre Orie One Two Heo Tinve Three Faur More Nine More
Full Time Teacher Aides ... .. 254% 16.0% 13.4% 14.9% 7 2% 121% 11.0%
Part-Time Teacher Aides ... . 613 16.1 6.1 36 30 a4 34
Full-Time Secretary/Clerical .. 7.1 539 26.9 67 5.3
Part-Time Secretarv/Clerical .. 79.8 18.0 22
Full- Time Health Aide ... .. .. 932 6.1 0.7
Part-Time Health Aide .. ... .. 20.6 83 1.1
Full-Time Custodian ... ... ... 4.9 22.0 30.2 218 T8 13.7
Part-Time Custodian ... ... .. 66.3 237 39 4.0
Full-Time Cafeieria Workers ... 302 89 13.0 11.8 114 247
Part-Time Cafeteria Workers ... 463 17.2 14.6 6.8 6.0 8.7
Full-Time Other Support
Personnel .. ... . ... 854 7.4 7.2
Part-Time Other Support
Personpel .................. 75.8 138 10.4 \
oo o1
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two (30.2 percent) or three (21.8 percent) full-timc custo-
dians, with 34 percent reporting one or more on a part-
time basis.

Full-time cafeteria workers are reported by about 70
percent of the principals who responded to this question.
Approximately one-third of this group (35.4 percent) have
four or more such workers, and another 24.4 percent have
either two or three. In addition, about 17 percent of the
principals say they also have one part-time cafeteria worker
and another 36 percent report two or more part-timers,

About 15 percent of the respondents reported that their
support staff includes one or more full-time persons in an
“other” capacity (not identified) and another 24 percent
have one or more part-time persons doing “other"” work.

What is the male to female composition of your
teaching staff?

Teaching staffs in K-8 schools continue to be predominantly
Women continuie  female, with four of every five teachers being a woman (see

to be m"f‘m‘ Table 48). The y.roportion of schools reporting no men at
&mﬁs % all on the staff increased from 1 percent in 1978 to 73 per-
cent today. Nearly 40 percent of the schools report that 90
percent or more of their faculty members are women,
while less than 1 percent of the schools report 70 percent
or more of their faculty to be men.
The propertions of men and women reported in 1988 do
not differ significantly from those in previous studies.
What is the approximate ethnic composition of
your teaching staff?
Whatever the demographic trends in the ethnicity of Amer-
About 89 ican students, K-8 teaching staffs (see Table 49) remain pre-
percent of dominantly (89 percent) Caucasian. The study indicates
“m‘::{fs “'® " that T percent are black, thr. e percent Hispanic, and an-

other 1 percent native American, The number of Asian/
Pacific Islanders or members of other nonwhite ethnic
groups was too small to figure in the compilation.

The greatest mix of ethnic groups is found in urban
communities, where blacks constitute 17 percent of teach-
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and another 11.2 percemt say they are discussing the idea
(see Table 50). With a growing public concern for helping
students develop leadership skills, and with NAESP having
launched the American Student Council Association, the
number of student councils can be expected to have in-
creased rather substantially by the time of the next ten-year
study.

TABLE SO—PRESENCE OF A STUDENT COUNCIL IN ELEMENTARY SCHOOLS

Totut
Do you have a student council in vour school?
YOS e 50.8%
No, but being discussed or planned ... .. L 11.2
O i 380
How would you describe the attitude of parents
toward your school and its program?
e Numerous scholars have written in recent years about the
Schooliparent close connection between children's success in school and
mm‘“‘"‘ the attitude of parents toward the school and their involve-
are repm‘m (7] : f s
ment in the schocl’s work. As the study shows, today’s K-8
be very good dy Y

schools are doing a good job in fostering this kind of
school-parent cooperation (see Figure 6). Just over 46 per-
cent of the principals say their students’ parents are “highly
supportive and involved” and an additional 52.5 percent
say the parents are “supportive’ but have “little involve-
ment.” Less than 3 percent of the respondents in any type of
community reported parents to be “neither suy. ~ortive nor
involved.”

With the notable exception of responses from su. whan
principals, the “highly supportive and involved™ re.,, 1ses
ranged between 37 and 44 percent, with “supportive but
little involvement ™ responses ranging from 55 to 60 per-
cent. In suburban communities, nearly 60 percent of the
principals say parents are "highly supportive and involved™
and another 39.5 percent indicate "‘supportive but little in-
volvement.” The “highly supportive and involved” finding

R4



68

THE K-B PRINCIPAL IN 1988

“_

FIGURE 6—PARENTS’ ATTITUDES TOWARD YOUR SCHOOL AND PROGRAM

Percent
80
. Highly supportive and involved
D Supportive, but little involvement
60 — e

40

TOTAL

Less than 3% of
invalved "

——

URBAN SUBURBAN SMALL TOWN RURAL

the respondents in any of these categories responded “Neither supportive nor

seems especially remarkable, given the rapidly increasing
number of homes in which no parent is at home during the
day.

How would you characterize the extent to which
parent volunteers are involved in your school’s
educational program?

A remarkably high number of the principals—about 40
percent—report that “parents work in the school on a daily
basis™ (see Table 51). More than half (52.1 percent) of the
women and just over one-third of the men (36.4 percent)
report such intensive volunteer activity in their schools. Be-
cause demographic studies suggest that many if not most
parents are unavailable to help in the schools during the
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The “latcbkey”
child situation
is not fust a

“city” problem.

school day, the assumption is that the actual nwember of par-
ents who do such volunteer work within any individual
school mav be relatively small.

Nearly half (48.2 percent) of the respondents say parent
involvenent is “limited to special projects.” Participation of
this focused nature has long marked the relationship be-
tween parents and K-8 schools, is widely encouraged by
teachers and principals, and has helped to assure that ade-
quate assistance and supervision is available to students
during special activities and events. However, more than 12
percent of the principals (13.3 percent of the males and 79
percent of the females) indicate that there is "little to no in-
volvement by parent volunteers.”

Does your school have a parents’ advisory council
that is sometimes involved with curriculum is-
sues?

It would appear that nearly 60 percent of the nation's K-8
schools have a parent advisory council that at least on oc-
casion gets involved with curriculum issues (see Table $2).
Such councils are reported by nearly two-thirds of urban
and suburban principals and about half of the small town
and rural principals. A slightly higher percentage of female
principals (61.2) than male (55.4) report having such coun-
cils.

% What is the approximate percent of the student

body in your school that is from single-parent and
latchkey homes?

A major challenge to K-8 schools that was not recognized
as an area of concern in the 1978 study is the number of
children who reside in single-parent homes or in homes in
which both parents work—leaving voungsters on their own
after classes are over until a parent comes home from
work: the so-called latchkey children.

The principals report that today abou: 22 per.ent of
their students come from single-parent families and 15 per-
cent are in a latchkey situation (see Table 53). Such figures
are cause for conc ern, but even more distressing is the
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TABLE 52—PARENTS' ADVISORY COUNCIL SOMETIMES INVOLVED WITH
CURRICULUM [SSUES

Commuaniy ipe Sex
Steh- Sucel!
Total ¢ rboan Urban Toun Reered Meile Female
Yes ... ... 56.7% 05.4% 60.3% 48.4% 35.1% 59.4% 61.2%
No ..., 43.3 34.0 307 51.6 449G 44.6 388

TABLE 53—APPROXIMATE PERCENT OF SINGLE PARENT AND LATCHKEY
CHILDREN IN URBAN, SUBURBAN, SMALL TOWN AND RURAL COMMUNITIES

SINGLE PARENT

Cammusnity Tipe

Sub- Smeett
Percent Totals  'rban Urban Toust Rl
less than 20 ........... ... ... .. . .. 13.1 s.8 16.2 121 18.6
20:29... .. 13.3 v.3 138 16.9 12.4
30-39... ... .......... 180 1s.9 232 18.4 14.6
40-49..... ... e e 10.4 14.3 9.4 10.6 7.3
S0ormore .......... ..., 13.2 28.1 T4 10.6 8.0
Don't know/No response . ... ..., 320 27.0 300 314 39.1
LATCHREY
Cemmmentity Tipe
Sueh. Seniaaf
Fercentt Tentals Urban {rian Toun Rreral
Lessthan 20 ................. .. ... 16.8 12.7 17.2 187 185
20:29... .. 9.0 7.4 10.3 6.6 129
3039, 7.2 7.4 69 9.0 5.1
40-49.. .. 5.9 7.9 5.4 6.0 34
Sorme e oL 113 19.0 10.3 8.6 7.9
Bon’t knos. No response ., ., el 49.8 45.5 9.9 50.5 52.2

proportion of respondents who either say they ‘don't
know" the extent of such problems in their schools or who
failed 1o respond (a likely indication that they don't know,
either). One in three principals (32.4 percent) was unsure
of the number of students who lived in single-parent
homes, and slightly more than half (50.2 percent) didn't
know the number of latchkey children in their schools.
The conventional notion is that the problems ass¢ ;5 ted
with single-parent homes and latchkey children are ¢ . . -
tially “city” matters. The 1988 study confirms that these
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problems are indeed most common in urban areas, but the
data also show that suburbia and small towns and rural
communities are by no means immune,

How would you describe your relationships with
each of the parties listed below?

The “parties” cited in the question consisted of the school
K8principals  board, the superintendent, other ~entral office staff, teach-
enfoy very g00d  ars students, parents, and the community as a whole. Nine
relasionsbips out of ten principais perceive their relationships with each
of these groups as being either “excellent” or “good” (see
Table 54). Relationships with students drew the most fre-
quent “excellent” rating (63.5 percent), and relationships
with the school board the least frequent (42.8 percent).
The lowest ratings were given to relationships with the two
parties they see least often and who are farthest removed
from the school’s daily operations—the school board (1.6
percent “poor” and 5.7 percent “fair") and the superinten-
dent (1.1 percent “poor™ and 6.8 percent “fair”). No “poor”
ratings were reported with students or parents, and negli-
.gible “poor”’ ratings were reported with teachers and com-
munity (.1 percent each) and other central office staff (.2
percent).

SUMMARY

About 88 percent of the principals in the 1988 study have
responsibility for a single school and for an average of 472
students. About 53 percent serve rural and small town com-
munities. And of the principals with education beyond the
master's degree, 55 percent are found in suburban or ur-

ban areas.
The demograr  developments under way in the United
Statesaremost -y reflected in what is happening in ur-

ban schools, where Caucasian students make up only about
55 percent of overall enrollments, as contrasted with more
than 80 percent in the suburbs, small towns, and rural
areas. The principals report about a 10 percent decline in
the busing of students for purposes of desegregation since

19




TABLE 54—PRINCIPALS’ PERCEPTION OF THEIR RELATIONSHIPS
WITH EACH OF THE PARTIES LISTED BELOW

Total

School Board

Excellent .. ... .. . 43.0%

Good 49.7

2+ 31 A T 8.7

BOOT 16
Superintendent:

Excellent ... .. ... . 55.9%

GOoOod 36.0

37 T O 6.9

OO 1.1
Other Central Ofhice Staff:

Excellent . 54.0%

GOOd e 418

& 3§ S U 4.0

T 0.2
Teachers:

Excellent . . 54.5%

GOOd 43.6

37 ¥ 1 A 18

BOOr e 0.1
Sturdents:

Excellent . . .. . . 63.6%

Good .l 35.7

3¢ 3 0.7

T A Q.0
Parents:

Excellent ... .. . 46.6%

GOOA .. e 50.4

5 P 2.

OO e 00
Community:

Excellent . 46.3%

GO 50.3

2§ | A A 33

OO e 0.1
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1978, but such programs nevertheless continue in over 17
percent of the school districts.

The average school staff reported in the study consists of
21 full-time classroom teachers, four full-time special area
teachers, three teacher aides, and at least one secretary/
clerical assistant. Although members of minorities are re-
ported 1o make up about 11 percent of overall elementary-
middle school staffs, in the cities the proportion is 23 per-
cent. Women make up 80 percent of the faculty of K-8
schools, but men occupy 80 percent of the principalships.

With arrangements for elementary school accreditation
now available across the country, nearly 20 percent of the
schools represented in the study are being accredited by
some agencv other than the state. These schools are found
almost exclusively in the regions of the Southern and North
Central associations.

Just over half of the schools have a student council, and
six out of teh have a parent advisory council that gets in-
volved with curriculum matters About 40 percent of the
principals report that parent volunteers work in their
schools on a daily basis, while another 48 percent say par-
ent volunteers serve the school on a special projects basis.
More than 98 percent of the principals describe parental at-
titudes toward their school and its programs as either
highly supportive and involved or supportive but with little
involvermnent.

Overall, the principals of today’s elementary and middle
schools feel good about their school and enjoy the people
they work with. Their relationships seem to be best with
the people they deal with most often (i.e. students, teach-
ers, and parents), and less close but still either “good” or
“excell nt” with people they see only occasionally (ie.,
membe. s of school boards and superintendents).

O
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Chapter 5

Conteacts and Conditions of
Employment

————r—— N 1ONSs Of the workplace are of course critical
factors in determining how much satisfaction principals de-
rive from their job.

Contractual arrangements, terms of employmen, salary
and fringe benefits, the length and content of a typical work
day, the functions and respon:. bilities that command the
most time—such matters invariably have a major bearing
on morale and job satisfaction. Hence this question:

Do you have a personal contract with y:...r school
district? If yes, what is the term of your contract?

For a leader who must be prepared to make some tough de-
Most K-8 cisions, the sense of stability and securitv that goes with a
principals bave personal contract with the school district is of crucial 1m-
mfsm’m portance. Further, the offering of a contract, particularly a
multiyear contract, is also a measure of confidence.

Perhaps one reason why the leadership in K-8 education
is so strong is the fact that 875 percent of all principals are
covered by such a contract (see Table 55). About 40 percent
of these contracts extend over one year, with an additional
30 percent being of a continuing nature—that is, they re-
main in effect unless the principal is notified of termina-
tion. Multi-year contracts arc reported by 27 percent of the
respondents, with 19 percent holding contracts for two
years and the remaining 7 percent for three. Multiyear con-
tracts are least prevalent (12.6 percent) in urban commu-
nities. About one in four principals in urban, small town,

ERIC 73
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and rural communities report their contract is for two or
three years.

Do you have a written agreement with your
school district which specifies your salary, bene-
fits, and working conditions?

re—— More than 80 percent of all principals have a contract with
Employment the school district that specifies salary, benefits, and work-

c‘”“m"*m today ing conditions (see Table 56). Just ten years ago this figure
are being e
out was only 65 percent. In the current study a distinction is

made between a master agreement for all principals (53.1
percent of the total) and a contract specifically tailored 1o
an individual principal and school (28.3 percent )—the: first
time the ten-year study has done so.

TABLE 55—WRITTEN CONTRACTS FOR PRINCIPALS

Teral
TORS
Is @ written contract provided?
oS 87.5%
NO 125
If ves, what is the term of vour contract?
VYear ..o +0.2%
EYears oo 18.6
3Years . o L 8S
Continuing ... ... 304
Qther ... 23

TABLE 56—~WRITTEN AGREEMENTS WHICH SPECIFY SALARY, BENEFITS, AND
WORKING CONDITIONS

1978 Totals 188 Ftals
Yes 65.2% Yes, master agreement 53.1%
for all principals
Yes, although each 28.3

principal’s contract
may be different
No 348 No 18.5
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The mecs
annual salary
of K-8

privcipals is
aimaost $40.000

I7 percent of K-
8 principals
bave meril pay
drrangements.

While there has been a substantial improvement in the
proportion of K-8 principals covered by a written contract,
the fact remains that about 18.5 percent still lack that pro-
tection.

What is your 1986-87 salary as a principal?

The mean® salary paid K-8 principals in 1987 was $29.988
(see Table 57). About 26 percent of all principals report
earning less than $35,000 annually, while the earnings of 11
percent of all principals exceed $50,000.

A comparison of mean salaries (see Table 58) reveals
some interesting data. The reported salary of men is
$40,312, while that for women is $38,677 Traditionally, prin-
cipal salaries have been at least partially based on such fac-
tors as years of experience, size of school, acadenic prepa-
ration levels, and type of community (with average
suburban salaries the highest). That tradition stili prevails.

The average principal salary increased from $6,237 in
1958 to $39,988 in 1987 During this time span, however,
rises in the cost of living have consumed 75 percent of the
value of the dollar; the 1958 dollar value would be only §.25
today (see Table 59). Still, salary gains have kept ahead of
inflation. so that the actual purchasing power (or “real dol-
fars”) has increased by $3,760 (60 percent) over the past
30 years. The past decade, however, has been a somewhat
different story Despite a mean salary increase of $18,488
since 1978, the “‘real gain” (in 1958 dollars) during this
time span has been a modest $537

Does your district have merit or incentive pay for
principals?
Among the items that appeared on the national agenda fol-

lowing the Department of Education’s publication of A Na-
tion At Kisk has been the concept of rewarding teachers

* The data in this study are the first 2o report mean rather than
median salaries, so some of the lorg-term comparisons found in
previous reports are not included in this report.
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TABLE 57—COMPARISON OF PRINCIPAL SALARIES IN 1987

Size of School Communy Tipe
foss More
than JEX- than Sub- Small
Salary Ruange Tortel 00 O $59.7] t rhbunt {rban aen Rural

Less than 835,000 ... .. 26.3% 42.1% 17.9% 11.5% 12.6% 0.0% 38.3% 47.4%
£35,000—$39999 ... . 247 27.0 26.0 17.5 19.2 126 343 30.4
£40,000— 844,999 . ... 212 148 238 28.4 29.1 24.2 169 15.2
$45,000—$49.999 . 166 9” 20.0 235 24.7 278 93 5.3
$30,000 or more ... ... 11.3 0.4 11.7 i1 14.3 28.8 1.2 1.8
Mean ... $39988
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TABLE 58—COMPARISON OF MEAN PRINCIPAL SALARIES IN 1937

Compariscn Grouf Moan Salary
Urban ........... .. e e e $42,661
Suburban ... ... e 43,104
small Town ... .. e e 36,946
Rural ... A . 35,311
Ml s 40,312
Female . 38,677
Enrollment less than 400 ... ... ... ... ... 36,932
400-600 enrollment .. . 41,317
More than 600 enrollment ... ... .. ... .. 43,230
Less than S years experience ... ... e 36,700
5-14 veuars experience ... e 39,720
1S OF NRWE VEArs CXPUrience .. ... 42,678
Bachclor's/Master's Degree .0 ... 0 42,984
&Yr/PhD. Degree ... e 43,314
Total MCaN .. .. e e 39,988

TABLE S9—PRINCIPAL SALARIES ADJUSTED TO 1958 DOLLAR

Salartes
1058 Actreetd Mews Adf to 1958
Yeedrs Diosflar Value Nalary Dultar
1958 .. ... .. 1.00 84237 $6237
068 . ..., 83 970 8OS1
0978 ... 44 21,500 9460
1987 ... ... 25 39988 9997

and principals for work that exceeds the school district’s
normal expectations. Defining and measuring “normal” is
not easy, and the instinct of school district managers is to
rely on scores in student achievement tests as a basic mea-
sure of meritorious service,

Currently about 17 percent of the clementary and middle
school principals are involved in a merit or incentive pay
program (see Table 60}, with such programs being most
commonly found in suburban (22.9 percent) and urban
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TABLE 60—DISTRICT MERIT OR INCENTIVE PAY FOR PRINCIPALS

Cemanenity fipe Yex
Sub Small
Tenal { rhan riven Taen Ruredd Male remale
Yos ... 17.0% 20.7% 229% 14 7% 10.7% 17.4% 15.7%
No ... 83.0 793 e 85.3 ®9 3 826 843

if yos, is any porti
b 1 U 237
Ne ... 6.3

n hased on vour students” achievement?
36.8 214 139 211 230 24.0
63.2 8.6 86.1 8.9 76.4 76.0

Enurefsa
sometwbat sbrky
issue for many
principals

communities (20.7 percent). Men (174 percent) seem
slightly more likely t0 be involved in such incentive pay
programs than are women (15.7 percent).

Of the 17 percent of respondenis covered by merit or in-
centive pay programs, the salary of about one in four (23.7
percent) is at least in part based on how well the school’s
students perform in the classroom. This kind of arrange-
ment, with salary levels being tied to student achievement
levels, occurs most often in urban communities, where it
pertains to nearly 37 percent of the prmc:pals involved in
merit pay programs,

Which of the following types of tenure do you
have in your school district?

Tenure has long been an issue for principals and it has as-
sumed particular importance during the past wen vears, es-
pecially in those districts where teachers negotiate con-
tracts and where declines in enrollment have led to
reductions in force. If principals are credited with tenure
not only as a principal but as a professional emplovee, they
have seniority rights that would give them the option of re-
turning to the classroom if they did not have adequate sen-
iority to retain their position as a principal. 1f they have ten-
ure rights only as administrators, however, they would be
required to move to another district or to compete with
othe- first-year applicants for any classroom teaching posi-
tions that might exist.
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As for the situation that prevails today, half of K-8 princi-
pals do maintain tenure rights as a professional employee
(see Table 61) of the district. About three in ten say that
they maintain no tenure rights whatsoever, and two cf ten
have tenure rights only as principals.

TABLE 61—TYPES OF TENURE FOR PRINCIPALS

Community fipe

Subr Seail
Termare Total trban  Urban Rual Rural
None ... .. 2% 206%  180% 361%  36.6%
AsaPrincipal ... ... .. ... 204 24.0 24.7 17.6 145
As a Professional Employee ... .. 514 54.9 57.2 463 48.8

- What is your term of employment this year?

More than half (54.3 percent) of today's K-8 principals are
Most principals  omploved for 11 months or more ( See Table 62), the first
areon b ime that the proportion has ever topped the 50 percent
Jor 10 or pg level. An additional 40 percent work at least 10 but less than
T¥E 11 months, a figure that is nearly 4 percent below that re-
ported in 1978. These responses continue a trend, evident
since at least 1968, toward longer work years among ele-
mentary and middle school principals.
The proportion of male principals who work less than 10
months is now greater (see 1able 63) than that for their fe-
male counterparts (6 percent vs. 4.3 percent)—a switch

TABLE 62~ -ANNUAL TERM OF EMPLOYMENT OF PRINCIPALS
1968-1988

Months Emp!mwd 108 1978 JO88
Qbut lessthan 10 .. . . 21 4% 7.0% 5.7%
Wbutlessthan 11 . . . 472 43.8 40.0
Nbutlessthan 12 ... ... .. 13.06 19.2 215
12 . 179 300 328
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TABLE 63—ELEMENTARY PRINCIPAL'S TERM OF EMPLOYMENT IN 1987

Commuonity Tipe Sex
Stehr- Snrzill
Manth Emplovd Tta!l Urben {rhean Thun Ruerel Maic Female
OShut lessthan 10 ... . 5 7% 3.8% 1.0% 7% 8 6% 6.0% 4.3%
10but lessthan 1 .. ... .. 40.0 0.8 345 0.7 389 30.7 37.0
: lhutlessthan 12 ... .. 215 188 19.3 252 20.6 219 20.4
é 12 328 306 1.6 8.5 320 31.4 38.3
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One month is
the standard for
vacation time.

from 1978. Similarly, a higher percentage of women princi-
pals than men (58.7 percent to 3.3 percent) work an 11-
month or longer year. Ten years ago, women were nearly
twice as likely as men to work less than ten months, and
only 40 percent of the women principals compared to 51
percent of the men worked 11 or more months. It appears
that at least in regard 1o length of contract, gender equity
has been achieved among elementary and middle school
principals.

Just over half of urban principals are employed for less
than 11 months, while 11 months is the minimum for more
than half of all principals in rural, small town, and subur-
ban communities. The longer contracts are found mast fre-
quently in suburban areas, where nearly 42 percent of the
K-8 principals hold 12-month contracts and an additional
19.3 percent report working at least 11 months but less than
i2.

Does your school system give you a vacation? If
yes, on what basis is the number of weeks estab-
lished?

Today about 63 percent of the narion’s K-8 principals re-
ceive from one to eight weeks of vacation, whilc 37 percent
report that they receive no vacation time at all (see Table
64). The mean vacation period is four weeks. More subur-
ban (68.7 percent) and small town principals (64.8 per-
cent) receive vacation time than do rural (59 percent) and
urban (58.2 percent) principals.

Of the principals who receive a vacation, just over 45
percent indicate that it covers four weeks. A month off is
the norm for 60 percent of the suburban principals (who
tend to have longer average contracts) and about 40 percent
of the principals in other types of communities. An addi-
tional 13.5 percent of the respondents receive a three-week
vacztion, while about 20 percent receive two weeks or less.
At the other extreme, about 11 percent receive five weeks
of vacation, 75 percent six weeks, and 2.8 percent either
seven or eight weeks.

Three primary considerations go into determining how
lorig a principal’s vacation will be (see Table 65). The ma-
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TABLE 64—PRINCIPAL VACATIONS PROVIDED BY THE SCHOOL SYSTEM

Community ipe yex
Suh- Sencall

Tintat trbeant Urhan Teen Rural Mule Female
No ........ .. 370% 418% 31.3% 352% 410% 3T4% 35.0%
Yes oL 63.0 58.2 o8.7 04.8 590 626 05.0
Tweek ... 24 20 1.2 .1 2.3 2.1 35
2weeks ... 175 157 98 203 30.2 ing 211
Jweeks L 135 176 73 176 14.0 13.4 14.0
4 weeks L 452 412 59.8 351 395 40.4 0.4
Sweeks ... 111 137 122 108 4.7 124 RRY
6 weeks ... 78 5.9 73 8.1 93 0.7 105
7weeks L 2.4 39 24 27 0.0 26 1.8
8 wveks ... 0.4 00 0.0 1.4 0.0 0.0 18
Mean ... . . 04 04 04 04 03 O4 04

TABLE 65—BASIS FOR NUMBER OF WEEKS OF VACATION FOR PRINCIPALS
(63.0% of respondents)

Commuenity .
npe i
Steb- Small
Toral  Urban  Urban  Toum  Rural  Male Female
Dependent on length
of tenure in district .. .. .. 17.5% 20.0% 25.0% 116% 143% 175% 168%
Dependent on length
of contract .............. 282 238 197 374 316 299 218
Standard for all
principals ........... . ... 571 657 644 471 510 563 604
Other ................ .. ... 8.5 6.7 30 8.4 8.2 5.6 2.9

tRespoadents coukd sclecs nrire than one opten. this sxcouns tor percent iotabs whch exceed 00% )

jority of principals (571 percent) are allocaterd a vacation
that 1s “standard for all principals.” This practice 1s pa_iic-
ularly prevalent in urban (65.7 percent) and suburban
communities (64.4 percent). For about one in three prin-
cipals (28.2 percent) the vacaticn is “dependent on the
length of contract,” a practice rthat is more common in small
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towns (374 percent) and rural areas (31.6 percent). For an-
other 175 percent, including 25 percent of the suburban
and 20 percent of the urban principals, the 2amount of va-
cation is “dependent on length of tenure in district.”

The annual vacation for an additional 6.5 percent of K-8
principals is determined by some “other™ method. Al-
though gender does not appear to be a factor in determin-
ing the amount of time principals receive, it may be worth
noting that more females (9.9 percent) than males (5.6 per.
cent) are in the “other” category.

What is the number of days you are on duty per

year (exclusive of regularly paid holidays and paid
vacation days )?

The number of total days set forth in the contracts of K-8
Some principals  hrincipals varies widely (see Table 66). At the extremes,
work over 240 10.4 percent work fewer than 200 days per year while 13.3
days per year, percent work in excess of 240. The number of specified
some under 200). A

contract days also tends to form clusters, the most popular
being 200 to 204 days (12.4 percent), 210 to 214 days (16.4
percent), and 220 to 224 days (18.3 percent ).

TABLE 66—PRINCIPAL DUTY DAYS PER YEAR
(EXCLUSIVE OF PAID HOLIDAYS AND VACATIONS )

Sex Degree Status
Days on duty Tortal Male Female Bech Aast O-YriPh D).
Less than 200 ... ... 10.4% 9.9% 128% 28% 11.7%
200t0 204 ... ... ... 123 11.0 174 126 11.3
200 209 .. ... . 8.1 79 87 83 7.4
2024 . 16.4 I7.6 114 187 11.3
2B 219 . . 8.1 "9 8" 87 0.9
220w 224 ... 18.3 18.9 lol | S 19.9
235102290 ... 78 R 6. ) RE,]
230t0 234 ............. +.0 5.3 13 +.{) 6.1
235 239 ... 1.0 08 2.0 08 1.7
240 ormore ........... 13.3 129 148 11.9 16.0
Mean days worked ... 217 217 216 216 218

i .
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Sabbaticals may
exist but ferw gt

s .
Mest principals
are af school at
leas. ntine bours

per day.

The mean number of days worked by K-8 principals is
217 and the median number is 215. For women and princi-
pals with the bachelor's or master’s degree, the uverage is
one day less than the average for principals as a whole. Men
work an average of 217 days; principals who have a sixth
year of preparation or a doctorate work 218.

Have you ever had z paid sabbatical lcave as a
principal?

In Fringe Ber ~fits for Adnunistrators in Public Schools,
1985-86 (p. 13), the Educational Rescarch Service re-
ported that 53.7 percent of the school districts provide for
sabbatical leaves for principals, a percentage that probably
has not cha..ged markedly since the study was conducted.

However, only 3.1 percent of K-8 principals have ever re-
cefved such leave (see Table 67). The percentage of women
reporting a sabbatical is 4.8 compared to 2.7 for men. Not
unexpectedly, the most prevalent use of the sabbatical leave
is reported by principals who have completed doctoral
study—©6.5 percent (a figure considerably lower than the
27 percent reporied in 1978).

With the current emphasis on improving the skills of
principals as instructional leaders, it seems curicus that so
few principals take advantage of sabbatical leave provisions
to gain a2 more concentrated professional development ex-
perience.

Taking into consideration the time you typically
arrive at school in the morning and leave in the
afternoon, how much time (excluding evenings
and weekends) do you spend at school each day?

Nearly half (4% 6 percent) of the nation’s K-8 principals
spend about nine hours at school each day, and for 30 per-
cent it is ten hours. About 16 percent sperd eight hours or
less at school, and just over 4 percent spend an average of
11 or more (see Table 68).

The mean number of work hours per day is nine, the low
being seven hours and the high 12. The work week for
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TABLE 67—SABBATICAL LEAVES FOR EI EMENTARY PRINCIPALS

fea f R;g‘!t‘!’ Nettes
¢ xed Tl Male Fenale Bech Aast Oy D
Yes . ... 3% 2% +R% 17% 0.5%
Noy ..o 969 93 952 983 935

TABLE 68—TIME PRINCIPALS SPEND AT SCHOOL EACH DAY
(EXCLUDING EVENINGS AND WEEKFNDS)

Sex

Howrs Spent at Scbodd Final SMale Fernale

Less than 8 hours 1% 4% 0.0%
Shours . . ... ... .. ... 14.6 14.5 15.2
Shours . ... . o 490 521 0.0
0hours . ... ... . . . 304 276 +41.2
1thours ... ... . .. ... 4.2 4.3 3.6
12hours or more ... ... 0.1 0.2 0.9
Mean hours perday .. 09 09 09

more than 84 percent of K-8 principass exceeds the Ameri-
can "normal” of 40 hours.

) How many additional hours do you spend in
school-related activities each week (exclude sum-

mers )?

The number of additional hours K-8 principals spend at
The average school each week ranges from one to 50, with a mean of
m“"'e‘;m' six. Combining the mean responses to this question and
foday f;fls is 51 the previous question, it appears that K-8 principals spend

an average of 51 hours per week in school-related activities.
This is an increase of six hours above the 45 hours per
week average reported in 1978 (see Table 69).

The mean amounts of time vary by onlv one additional
hour among the various comparison groups. As for where
the extra time is most likely to occur, those groups report-
ing a mean of seven hours per week ure principals with
less than 14 years' experience, principals in schools with
fewer than 400 students, principals in rural communities,
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TABLE 69—ADDITIONAL HOURS SPENT IN SCHOOL-RELATED ACTIVITIES
EACH WEEK (EXCLUDING SUMMER)

Additimal School Relaved v

Hosrx Futal Male Female

bessthin2 . . 32, 36% 13%
2 . I13 115 03
3 123 126 109
4 1.3 114 109
5 ... . 187 1S3 173
&9 . A 211 237
wie .o 0.8 170 160
Morethan 12 ... . -7 =5 9.0
Mean hours per week 06 U6 07
Range—Low Lo 1 03] 01
High .. . 5G 50 20

female principals, principals less than S0 years of age, and
those with the most academic preparation. Perhaps princi-
pals who ha ¢ less experience (and are generally younger)
require more time to accomplish some of the tasks ex-
pected of the principal. Those who are principals of
smaller schools are least likely to have additional adminis-
trative support, and may need to spend this extra time just
to keep up with the work load. Those in rurai areas are
more likely to administer schools with lower enroliment
and may be expected to take ¢n such additional responsi-
bilities as assisting with coordination of transportation and
supervision at athletic events. A higher percentage of
women principals are found in the less experienced cata-
gory and tend to have slightly smalier schools than men,
which might explain why they spend an additional hour in
school-related activities exch week.

What percent of your time do vou estimate
spending on each of the following responsibili-
ties?

K-8 principals would appear to spend nore than half of
their time (53 percent) in three kinds of actuvity: supervi-
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sion and evaluation of teachers, discipline and student
management, and curriculum developmient.® The other Lalf
of their time is spread among parent/community contacts
and duties, assigned by the cenral office, each of which
takes up an average of 9 percent of the principal’s week; fa-
cilitie’, management, occupying an additional 8 percent of
the principal’s time; and 6 percent each on supervision/
evaluation of nonteaching staff. siudent evaluation/place-
ment, and budget administration. "Other” activities absorb
the remaining 2 percent.

NAESP’s Proficiencies for Principals (p. 9) states that
“the principal’s highest priority ... must be instructional
leadership” At least as demonstrated by the amount of time
they devote to this activity. K-8 principals have made that
priority their own. The principals say that supervision and
evaluation of teachers require at least 25 percent of their
time, and more than one-third (except in the cases of prin-
cipals of schools enrolling less than 400 students) say these
activities consume at least 30 percent or more of their time.
The study reveals a rather consistent (but not linear) rela-
tionship between the size of the school’s enrollment and
the percent of time the principals devote to this activity
(see Table 70). Evidently, the larger the school the more
time the principal spends on supervising and evaluating
the teaching staff. Women are slightly more likely than men
to concentrate on supervision and evaluarion, as are prin-
cipals with the greatest amount of academic preparation.

Disciplire znd student management command a mean of
17 percent of a principal’s attention (see Table 71), though
one in four say they spend less than 10 percent of their time
on this activity. Principals with fewer than five vears of ex-
perience report spending from 2 to 3 percent more time
on discipline and student management than do their more
experienced colleagues. Principals in both urban and small

* In previous studies no attempt was made to identify how prin-
cipals actually use the time they spend in school. For the 1988 sur-
wey instrument, ten broad categories (nine specific areas plus an
“other” category) were identitied as the major areas in which
principals might spend their time. Mean figures for the total re-
sponses are reported in Figure 7
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TABLE 70-—TIME SPENT BY PRINCIPALS IN SUPERVISION/EVALUATION OF TEACHERS

Schaod Sze Sex £ Jegree Matis

Percent .y Lexs than SO0 More than HBech: 6-Yr/

Time Spert Tonal 4o} ok} o0 Meale Female Meast Pi £y
Lessthan 10 ... T 9% 10.3% S.4% 9% 8% 5 1% 1% 5.9%
B-19 ... 273 299 271 230 7.0 26.0 271 K3
20:.29 ... L 289 286 307 204 288 291 297 2743
Wormore ... .. 359 Al12 368 21 350 392 341 390
Mean oo 5 24 20 26 25 26 25 26
TACLE 71—TIMF SPENT BY PRINCIPALS IN DISCIPLINE/STUDENT MANAGEMENT

Hevome Principal Privicipetishin
Years By erience Commiuniiy Rfve Auarrn Final Goal
- ) Cort/
fesy 5 15 Cert, Froh
Fercent of Than 1o or AN, 3 Small Prob Wordd

Time Toecrd 5 14 Mare { rhan ¢ rhar finen Rurai Weaeled Nof hin No
Less than 100 .. 20.3% 20.4% 274% 28.8% 227% 339% 227% 27.7% 27 4% 21.8% 28 7% 24.8%
019 ....... .. 337 352 315 360 360 339 328 319 351 266 23 345
20-29 . 225 235 24.1 19.6 209 212 24.4 223 220 234 237 21.2
30 or more 175 21.0 171 18.¢ 20.3 il 20.2 18.1 15.4 282 15.3 19.5
Mean ......... 17 i9 17 16 18 13 19 16 16 21 16 18
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FIGURE 7—AVERAGE PERCENT OF DAY SPENT ON JOB RESPONSIBILITIES

SUPERVISION/EVALUATION i
OF TEACHERS |

SUPERVISION/EVALUATION
OF NONTEACHING STAFF

CURRICULUM
DEVELOPMENT |
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MANAGEMENT o0
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EVALUATION/PLACEMENT

PARENT/COMMUNITY §55 0
CONTACTS ki

FACILITIES MANAGEMENT

BUDGET
ADMINISTRATION E

DUTIES ASSIGNED BY

OTHER

Percent

town communities also report spending 2 to 3 percent
more time than the average for all principals, while those
in suburban communities devote 3 percent less time. The
discipline and student management function apparently
has a strong bearing on the degree of satisfaction principals
derive from their calling. Those who say they “certainly
would” become a principal if starting over again, and those
whao see the principalship as their final goal, report spend-
ing only 16 percent of their time on these activities. Those
who “'certainly or probably would not” again become a
principal spend 21 percent of their time (the highest of all
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country, only 3 percent of the respondents in this study re-
port having ever received such leave,

The mean 1987 salary reported in the study is $39,988,
and for 17 percent of K-8 principals, the salary is tied to
some type of merit or incentive pay system. For the first
time ever, more than half of the principals report being
employed 11 or more months, and the mean number of
days worked is 217 The typical work day for principals is
nine hours, and they spend an average of six additional
hours per week in school-related activities outside the
school day, making their typical work week total 51 hours.

More than half of a K-8 principal’s time is consumed in
three activities: supervision and evaluation of teachers, dis-
cipline and student management, and curriculum develop-
ment. Supervision and evaluation of teachers demands the
most time, typically consuming about one-fourth of the
principal’s day.
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Chapter 6

Evaluation of Principals

—— discussing the uses and benefits of evaluation,
NAESP's Proficiencies for I'rincipals (p. 13) notes that *'Pro-
ficient principais are well aware that the purposes and ben-
efits of evaluation extend no less to themselves than 1o their
students and teachers.” With any evaluation there must of
course be a foundation, a hasis for measurement—a state-
ment of what is expected of the persons being rated. Hence
the 1988 survey posed (for the first time in this series of
studies) the following question:

Do you have a written job description with your
" school district for which you are held accountable
and against which you are evaluated?

Eight out of ten of today's K-8 principals do have a written
Todayeightof  job description and are held accountable for carrying out
ten K-8 its provisions (see Table 73). Nearly two of the eight prin-

;’;ﬁfg&mg cipals sav their job description may well differ from those
lescriptions of other principals in the district, having been tailored to

their specific situation.

As for the 20 percent who do not have a written job de-
scription, it may be symptomatic that this figure includes a
fourth of the respondents who would “certainly or proba-
bly not” become a principal if they were starting their ca-
reers over again.

How often are you formz ly evaluated as a princi-
pal?

About 85 percent of elementary and middle school princi-
pals are formally evaluated (see Figure 8) at least once a
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TABLE 73—PRINCIPALS' WRITTEN JOB DESCRIPTION FOR WHICH THEY ARE
HELD ACCOUNTABIE AND AGAINST WiHiCH THEY ARE EVALUATED

Beconte Principal Again

Certainily! CertainlyiProhably
Tortat Probably Worddd Would Not

Do you have a written job description?
Yes, standard for

all principals ... ... 61.6% 62.1% 59.0%
Yes, different for

e«ch principel ... . , 187 193 16.4
No . ... 19.7 184 24.6

FIGURE 8—FREQUENCY OF EVALUATION

ONCE EVERY TWO
OR THREE YEARS
%29%

RARELY OR NOT
AT ALL
7.5%

ONCE A YEAR
70.4%

MORE THAN ONCE
A YEAR
14.3%
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year—a figure that includes 14.3 percent who are evaluated
more than once a year. Fifteen percent of the male princi-
pals are in the latter group, contrasted with only 11.5 per-
ceat of the female principals. Regardless of the number of
years of experience or school enrollment, type of commu-
nity, gender, age, or degree held, about 70 percent of to-
day’s K-8 principals are formally evaluated at least annually,
versus 56 percent in 1978.

There are also principals—about 75 percent of the to-
tal—who are formally evaluated “rarely or not at all.” They
include 10.3 percent of the female principals and 10.4 per-
cent of the principals in schools with enrollments of less
than 400 pupils. The remaining 8 percent of the respon-
dents report being evaluated once every two or three
years.

A move would appear to have developed during the past
decade toward evaluating principals more frequently. The
trend is most evident when comparing the findings for
principals who report being evaluated “rarely or not at
all”—22 percent in 1978 vs. 75 percent today (see Table
74).

Is goal setting a routine part of your evaluation
process?

emeemms—  The discipline of establishing goals is now seen as a basic

Some 80 percent  clement of the principal’s job in 80 percent of the nation's

of K-8 schools K-8 schools (see Table 75). However, a breakdown by types

ﬁ;’;‘}g goals of community clearly indicates that goal setting is far more
often a part of the principal evaluation process in urban
and suburban districts (87 percent each) than in small
town (75 percent) or rural districts (70 percent).

TABLE 74—FORMAL EVALUATIONS OF PRINCIPALS: 1978, 1988

Fregquency 1978 1988
Morethanoneavear ...... 12% 14.3%
Oneavyear ................ 56 70.4
One every 2-3 vears ....... 10 79
Rarelyornotatall......... 22 75
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TABLE 75—GOAL SETTING AS A PART OF PRINCIPAL EVALUATION

Comnuouly fipe

Sahr- Senieedl
Total {rban Urbun Tinen Rural
Yes .. 80.0% 87 1% 87.2% T3.9% T0.3%
No .. ... 20.0 124 128 25.1 297

@ From whom are opinions about your evaluation

~%~ normally solicited?

x Of the wide range of people who may play a role in evalu-
Nowadays many  ating principals (see Table 76), the most frequent, in 7z.5
people "“‘-’;P‘“y percent of the cases, is the superintendent of schools—ex-
a principa . L

cept in urban school districts. There only 45. rcent of
evaluation role. p S¢ ly 459 pe

the principals say the superintendent gets directly involved.
Urban principals report that an assistant superint g is
the most frequent participant (56.3 percent) an -ned
in this process by other central office staff abe... > fre-
quently as is the superintendent (43.7 percent).

About one-third of the principals say that their own opin-
ions are 2 normal part of the evaluation process (an in-
crease of more than 13 percent from 1978). That practice
seems to be less common with experienced principals,
which likely explains the slightly higher involvement of
women in self-assessment than men. About 36,5 percent of
the principals with less than five years of experience say
they are asked to rate themselves, contrasted with 30.9 per-
cent for those with more than 15 years of experience. About
29 percent of principals in rural and small towns say they
are asked to make a self-assessment; among suburban prin-
cipals the figure is more than 38 percent.

Teachers also figure frequently in the principal evalua-
tion process, with 20 percent of the principals reporting
their involvement, a 10 percent increase since 1978. Partici-
pation of teachers is most common in rural areas (279 per-
cent) and least common in small towns (16.5 petcent).

Also often considered are the opinions of parents (in 8.5
percent of the cases), students (4.2 percent), and “others™
(5.7 percent).
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TABLE 76—PARTICIPANTS IN PRINCIPALS" EVALUATION

Totals Commuuenity Epe
Suib- Smmeill

Participenits P78 TO8K ¢ than Erbean thun Rueral
Superintendent ... L 62.8% "25% 45.9% o9.2% BT 1% 83.7%
Assistant Superintendent ... L 4.0 39.5 563 56.1 24.9 33
Other Central Office Personnel ... . 25.5 244 437 28.3 108 20.3
Teachers ... 9.5 20.2 186 19.7 16.5 279
Parents ... ... L 20 85 A 26 0.8 9.9
Students ... 1.3 32 27 +.0 +.0 5.8
Seff ..., e 194 320 333 384 29.3 294
Others ... 7.2 5.7 A 35 4.0 8.1
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O Do you have the right to respond to your supe-
“~~«  riors after a formal evaluation?

mmeremnemeen  Only 2.2 percent of the respondents say they are denied an
oppctunity to respond to their superiors following an
evaluation. About 93 percent do have that right, and the re-
mainring 4.8 percent say they aren’t formally evaluated (see
Table 77).

How frequently are you commended (by personal
comment Or in writing by the superintendent or
other central office administrators ) for something
you have done as a principal?

e—— Praise is of ccurse a powerful motivator in dealing with
Pratse from pupils, and a trend seems to have emerged in recent years
bigherupsbas g0 principals to be on the receiving end. That proposition
mm:; is demonstrated by a comparison of findings in the current
study and the study of a decade earlier. About 18.7 percent
of today’s K-8 principals say they are praised “frequently,”’
which is nearly a third more than in 1978, and about 47
percent are commended “sometimes,” up from 42 percent.
Meanwhile there has been a detline in the instances both
of principals who say they are “seldom”™ commenued and
those who say “never.” with the latter group dropping by
more than SO percent (see Figure 9) from a decade ago.

SUMMARY

Formal evaluations, conducted at least once a year, are re-
ported by 85 percent of today's K-8 principals. Eighty per-
cent of them say they have a written job description for
which they are held accountable and against which they are
evaluated. This same proportion of principals report for-
mal goal-setting to be a standard part of the evaluation pro-
cess, with the incidence being slightly more frequent in ur-
ban and suburban districts.

Except in urban districts, where an assistant superinten-
dent usually takes the lead, the superintendent is the per-
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TABLE 77-—RIGHT TO RESPOND TO SUFERIORS AFTER A FORMAL EVALUATION

Yeans Experierce Cemprenin Tipe Sex
Less s 15
than fo or Spb- Small
Total 5 I4 Maore t'rhern { rban Fenest Ruerel Male Female
Yes o 93.0% 90.4% 94.2% 93.3% 99.7%, 93.6% 93.2% B9 B% 93.9% BH.9%
No ................ 2.2 30 1.6 26 1.6 2.5 28 1.7 1.8 37
’_é_;‘ Not evaluated
fummliy ........ 4.9 6.6 4.1 4.1 37 +.0 +.0 85 4.2 7.4
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FIGURE 9—FREQUENCY OF COMMENDATION

50

son most frequently involved in the evaluation of K-8 prin-
cipals. About a third of the principals are cailed upon to
evaluate their own performance, and about 98 percent say
they have the right to respond to their superiors after a for-
mal evaluation.

The study shows some increase over the last decace in
the frequency with which principals are commended for
doing a good job.
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Chapter 7

Authority of the Principal

————¢ Of the consistent tincings in the Effective
Schools research has been the degree to which the quality
of a school’s program is tied to the level of the principal’s
authority to make decisions governing the school’s pro-
grams and operations. Having been given a high level of
authority, the wise principal recognizes the capabilities
and strengths of others and finds meaningful and appropri-
ate ways to involve them in the decision-making process.
With those kinds of considerations as a background, the
study posed a series of questions that began with the fol-
lowing:

that principals in your district have to make decé-
stons concerning their schools?

emmeesmmenes  Nine out of ten K-8 principals say they are given “high” or

“moderate” authority to run their schools (see Table 78).
However, the apparent positiveness of that response is

O How would you describe the leve! of authority
' %

TABLE 78—PRINCIPALS' PERCEIVED AUTHORITY TO MAKE DECISIONS
CONCERNING THEIR SCHOOL

Community Tipe Sex
Lerel of S Small
Aucthority Teral t'rhan  [rban Toun Krerea! Male Female
High ......... 49.0%  41.0%  S02%  S53.0% S514%  S0.5%  424%
41.4 45.7 598 40.3 39.4 0.7 44.8
9.1 128 95 6.7 80 83 121
05 0.9 0.5 0.0 1.1 05 06
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Responsibitity is
said to be in
balance with
authority.

somewhat dampened by the fact that ncarly one inten prin-
cipals report their level of aucharity to be “low™ or “none ™
This situation most seriously afflicts principals in urbai.,
areas; theirs was the most negative response to having a
“high” level of authority (only 41 percent) and the largest
to the rating of “low" authority or “none” (13,3 percent).
Women principals, constituting one-fourth of the respon-
dents from urban areas, mircor this urban protile.

In general, is the authority to run your school
given 10 you by the school board and central
administration in balance with the degree to
which they hold you responsible when things go
wrong?

About 81.6 percent of today's K-8 principals feel their au-
thority and the perfor.nance expected of them are pretty
well in balance. The percntages were even higher for men
(83.4) and for principals with a doctorate or sixth year of
study (86.8).

This same question was asked of principals ten years
ago, and the responses then and now are much alike (see
Table 79), with 80 percent of the 1978 principals respond-
ing “ves.” Particularly noteworthy was the difference be-
tween the responses of urban principals and those from
other types of communities. Just over 25 wercent of the ur-
ban principals said “no,” their authority and their respon-
sibility are not in balance. whereas that response came
from only about 15 percent of the principals from small
towns and 16 percent of the suburban and raral principals.

Currently there is much talk about the promise for prog-
ress inherent in a transition from central-office manage-
ment of the schools to site-based management. A major
consideration in any such move is willingness by the cen-
tral office to transfer appropriate autonomy and authority
tc the orincipal, and readiness by principals to understand
and accert the proposition that such a transfer must be ac-
companied by accountability. Thos¢ were unfortunately
considerations that the study could not measure.
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TABLE 79—PRINCIPALS' PERCEIVED BALANCE OF AUTHORITY WITH RESPONSIBILITY

Cormnanty fipe Sex $depree Statses
Totet! Total Stebr- St Bach: O-Yri
FAt s 88 {'rban { rhan Ynen Rreral Aale Female Mast )
Yoes ... 8% 81 6% T3 O, B3.0% B4 B 83 8% B34 T 2% 3% 86 8%
No ... 20 184 261 16.4 15.2 16.2 166 258 207 132

B
v
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In geneval,
authority futls
to extend (o
budget matters.

Principals bave
autborily for
supervising but
not for biring.

What percent of the total money spent on your
school this ycar (salaries, utilities, supplies, etc.)
is subject to the discretionary authority of you
and/or your staff?

Their vesponses to the two lead-off questions suggest that
in general, K-8 principals are pretty much in charge of
things at their sck Is When money enters the picture,
however, their autnority begins to seem more apparent
than real. Overall, the typical K-8 principal controls only
about 17 percent of the school's discretionary budget dol-
lars (sec Table 80), although women principals and those
holding a sixth year or doctorate control 22 percent.

Nearly 20 percent of K-8 principals say they control
“none’’ of the budget dollars, and an additional 53 percent
say thev control less than 20 percent. At the top end of this
continuum, only 14 percent of the principals exercise dis-
cretionary authority over 50 percent or more of the total
school budget. About 17 percent of rural principals say they
have this much budget authority, about 12 percent of urban
and small-town principals, and 14 percent of suburban
principals.

Which of the following statements best describes
your authority in each of these areas?

The study also sought indications of the principal’s author-
ity in three additional areas: selection of teachers, supervi-
sion and evaluation of staff, and instructional improvement
in the school.

Selection of teachers is the area in which the fewest prin-
cipals (about 37 percent) report having primary authority,
and the only one of the three areas in which a significant
nuriber (about one in ten) suggest that they have “little or
n» authority” (sec Figure 10). More than half (54 percent)
of the principals report that they “share authority with cen-
tral office” in the selection of teachers—a traditional prac-
tice that usually means that while principals may be invited
to participate in interviewing candidates, final authority for
selection and assignment rests with the central office. The
larger the school system, the more centralized this process
tends to become. Thus it is not surprising that nearly 17
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percent of urban principals say they have “little or no au-
thority” in teacher selection. Nearly 10 percent of rural
principals (compared to about 5 percent of the principals
in small town and suburban communities} say they are in
this same situation.

It is a paradoxical fact, then, that while principals are
held predominantly accountable for the supervision and
evaluation of teachers, they have relatively little authority
over teacher selection. Nearly 96 percent of the principals
in the study report that they have “primary authority” for
supervising and evaluating teachers and almost none re-
port “little or no authority” Only 4 percent of the principals
say that central office staff gets involved in these areas.

Responsibility for improving the school's approach to in-
struction provides yet another measure of the principal's
authority. Research clearly demonstrates that school im-
provement must originate within the individual school—it
cannot successfully be imposed—and that the principal is
the crucidl figure in making improvement occur. Yet only
674 percent of the principals report having “primary au-
thority” for improvement in their schools, with more fe-
male than male principals (74 percent vs. 66 percent) re-
porting themselves to be in this group. (It is quite possible
that the 32 percent of principals who say authority is
“shared with central office” largely reflects the fact that
many of the factors involved in school improvement lie be-
yond the direct control of the building principal.)

The next ten years seem destined to be particularly ex-
citing for principals, given the high priority that school im-
provement continues to receive on both state and national
agendas. It is virtually inevitable that there will be some re-
structuring ui schools during this time. The role of the
building principal as a site-based manager is likely to be-
come a pivotal part of such restructuring, a fact that has ma-
jor implications for principal preparation programs.

To what extent are teachers in your building in-
volved in the development and evaluation of the
instructional program?

Recent literature on school improvement has focused upon
the importance of collegial involvement and the empower-
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ment of teachers as being important factors in improving a
school's effectiveness. It develops that a full range of
teacher involvement in development and evaluation of the
instructional program is to be found in today's K-8 schools
(see Table 81).

About 61.5 percent of the principals say teachers have
some “formal involvement” in developing and evaluating
the instructional program. Such involvement was reported
by about 65 percent of the suburban principals and 63 per-
cent of those in smaii towns. Another 33.8 percent say their
teachers have “'no formal involvement but their opinions
are solicited.” an arrangement that apparently is most com-
me.n in rural areas (306.2 percent).

About 1.1 percent of the respondents say teachers are
“not at all” involved, apparently indicating that there are a
few principals who continue to make decisions with little
or no concern for the opinions of their teachers. And at the
other extreme, 3.6 percent of the principals say that teacher
involvement “consists solely of development and evaluation
of program.” Depending on how the respondents inter-
preted the question, this response could suggest that a few
principals have abdicated their leadership responsibility
for instructional improvement.

What is your role in evaluating teachers in your
school?

mmescen  Teacher evaluation, long recognized as one of the building
principal’s most important responsibilities, has received
considerable emphasis in recent school improvement liter-
ature, and several states have mandated that principals re-

TABLE 81 —EXTENT OF TEACHER INVOLVEMENT IN THE DEVELOPMENT AND
EVALUATION OF THE INSTRUCTIONAL PROGRAM

Fotal
No formal involvement but their epinions are solicted ... ... .. L 338
Formal involvement ... ... . 61.5

Process consists solely of develupment and evaluation of
program by teachers ... ... 36
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ceive special training in the evaluation process. Both in
1968 and in 1978, NAESP's ten-vear surveys have included
guestions probing the extent of such evaluations and how
frequently principals conduct them. However, no effort was
made to determine the type of evaluation instrument used,
nor the number of classroom observations typically in-
cluded in the precess. The 1988 study specifically referred
to “narrative format” and “checklist format,” and inquired
into the number of classroom observations per teacher.
The results are reported in Table 82,

Over the years there has clearly been an increased em-
phasis on teacher evaluation. As recently as 1968, 22 per-
cent of all beginning teachers and 34 percent of all experi-
enced teachers received no formal rating. By 1978 the
incideace of no rating had declined dramatically—to only 6
percent for beginning teachers and 6.9 percent for experi-
enced teachers. Currently it is less than 1 percent (.7) for
beginning and experienced teachers alike.

In the conduct of these evaluations, both narrative and
checklist formats are used extensively to record perfor-

TABLE 82—PRINCIPAL'S ROLE IN EVALUATING TEACHERS

Tipe of Beginning E\mﬂm?e;
Fraiuation Format Teachers Teachers
No formal evaluation ....... ... ... .. . 0.7% 0.7%
Narrative
Atfeastonceayear ................ ... 648 40.8
Every few vears ... ............. .. . .. .. 1.0 19.1
Checklist
Atleastonce s vear .............. . ... 55.1 38.5
Bvery few years .............. ..., .., 0.8 17.2

Average number of classroom visitsaeacher

15 223
18.0 34.8
270 16.1
46.7 19.1

6.8 7.7
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mance evaluations, with the narrative report being more
common for both beginning and experienced teachers.
Many principals employ both formats (explaining why the
combined totals in Table 82 exceed 100 percent).

As for the number of classroom observations made with
beginning and experienced teachers, 27 percent of the
principals say they schedule three classroom visits for be-
ginning teachers and an additional 46.7 percent schedule
more than three. Less than 20 percent of the principals try
to make do with two cr fewer classroom observations with
beginning teachers. There is less agreement about the
number of observations that should be made when evalu-
ating experienced teachers, except that it tends to be
smaller for beginning teachers. More than 57 percent of the
principals indicate one or two, another 16 percent say
three, and 19 percent say more than three.

Does your school system have an “administrative
team?”

e For purposes of the ten-year studies, the term “administra-
Admintstrative  ive 1eam” is defined as “a structure or mechanism that at-

m"‘”: "o tempts to bring the school system’s administrative and su-
coremion tin . .

ervisory personnel together for purposes of interaction,
mact districts. p yp 8 pu

consultation, and decision making.” More than seven of ten
respondents to the 1988 study (71.5 percent) report work-
ing in school systems that use some type of administrative
tam (see Figure 11), a slight increase from the 68 percent
reported in the 1978 study. While nearly 75 percent of sub-
urban and small town principals are part of an administra-
tive team, at least 30 percent of urban and rural principals
are not.

A second part to this question was addressed to those
who responded “yes,” their school sysiem does indeed
have an administrative team arrangement. It asked them to
describe the extent to which elementary principals are in-
volved in this team. About nine of ten principals (89 per-
cent) say they were involved “in a meaningful way” (see
Figure 12). The other 10 percent say either that they ar» in-
volved "'in name only” (9.6 percent), are “not included” (1
percent), or that they “don’t know" (.3 percent). When
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FIGURE 11-—ADMINISTRATIVE TEAM USED IN SCHOOL DISTRICT

Ouly 1 in

K8

principals feel

they bave
influence.

“mitich
1

compared to the responses of ten years ago, 7 percent
more K-8 principals perceive themselves as being “"mean-
ingfully involved” in an administrative team and 5 percent
fewer than in 1978 perceive their involvement to be “in
name only”

How much influence do ynu think you have con
school district decisions that aifect elementary
schools and elementary education?

Slightly more than one in four K-8 principals (276 percent)
believe they have “much influence™ in school district deci-
sions (see Table 83) that bear on K-8 education. About half
(49.4 percent) feel they have “some influence” and the rest
perceive themselves s having “little™ (19.7 percent) or “no
influence” (3.3 percent).
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FIGURE 12—ELEMENTARY PRINCIPALS INCLUDED ON
THE ADMINISTRATIVE TEAM

DON'T KNOW
0.3%

NOT INCLUDED
1.0%

IN NAME ONLY

9.0% IN A MANINGFUL WAY
89.0%

TABLE 83 —PERCEIVED INFLUENCE OF PRINCIPAL ON SCHOOL DISTRICT
DECISIONS THAT AFFECT ELEMENTARY SCHOOLS AND
ELEMENTARY EDUCATION

Commuenity
Nipe
Subr. Small
Total trban  Urhasn Toun Rural Mal>z  Female

Sex

ERIC

Much influence ... .. 27.6%  132% 266% 329% 374% 288% 230%

Some influence ... .. 494 47.3 51.6 527 43.9 50.2 46.0

Little influence ... 197 308 188 14.0 17.0 18.2 20.1

Noinfluence ....... 33 88 31 0.4 18 28 5.0
i 129
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Principals within the comparison groups tend to differ in
their perceptions of the extent of their influence. Urban
principals are about one-third as likely as rural or small
town principals to perceive themselves as having “'much in-
fluence” on such decisions, and one-half as likely as subur-
ban principals. Women are more likely than men (31.1 per-
cent vs. 21 percent) to feel they have “litle or no influence.”
And perhaps it should be noted that the “much influence™
response by principals with less than five years of experi-
ence (30.7 percent) declines steadily until it reaches only
26.8 percent of those with more than 15 years of experi-
ence.

SUMMARY

Eighty percent of K-8 prir.ipals feel that their authority 10
run their schools is in balance with the degree to which
they are held responsible when things go wrong. They re-
port controlling an average of 17 percent of the school-level
budget dollars. About 96 percent say they have primary au-
thority for staff supervision and evaiuation. When it comes
to selecting and hiring teachers, however, more than half
say they "'share authority with the central office” and nearly
10 percent say they have "'no authority” at all. Nonetheless,
about 68 percent of the principals report that they have pri-
mary authority for instructional improvement in their
school.

There is some indication that K-8 principals are becom-
ing more accepted as members of the school district ad-
ministrative team. About 78 percent of the respondents re-
port working in school districts where such a team
approach is practiced, and nearly 90 percent of this group
rerceive their involvement as being "meaningful.” Three of
four principals believe they have “much or some influence”
in district level decisions that affect elementary education.

Approximately 62 percent of principals say their teachers
are formally involved in the development and evaluation of
the school’s instructional program.”




Chapter 8

The Principal and
Collective Bargaining

St———— ] CLiVE Dargaining has become a fact of life in the

AR SN T
Mos! principals
are in districts
twhere teachers
have negotiated
caonfracls.

nation’s schools during the past 20 years, bringing with it
controversy and at times divisiveness both within and out-
side the profession. The questions addressed in this chap-
ter focus on the reactions of K-8 principals to the collective
bargaining process and their view of its effect on the qual-
ity of public education, on American public opinion, and on
the salary and welfare of principals.

Are the teachers in your school district covered
by a collec’ e bargaining contract?

More than than seven ont of ten K-8 principals work ia a
district in which teachers have collectively negotiated a
contract (see Table 84), an increase of 3.1 percent from the
1978 study. Collective bargaining is reported most fre-
quently by principals in suburban { 78.2 percent) and urban
(76.9 percent) schools, although nearly two out of three

TABLE 84 —PRINCIPALS WORKING WITH TEACHERS WHO NEGOTIATE

CONTRACTS

Total Total Sex

978 1988 Male Female
Teachers negotiate ... .. 68.0% 71.3% 73.6% 61.6%
TReachers do not negotiate ... .. 320 28.7 26.4 384

O
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Criiicism of
feacher union

bargaining may
be waning.

principals in rural and small-town schools are also in-
volved with management of a negotiated contract. A higher
percent of males (73.6) than females (61.6) work in districts
that have collective burgaining, a difference that may well
arise from the fact that a high percentage of female princi-
pals are employed in the southwest and southeast parts of
the country, where collective bargaining conunues 1o be
less common than in other sections.

In your opinion, is collective bargaining by teach-
ers having a good or bad effect on the quality of
public education?

There is some evidence that principals are getting inured
to dealing with teacher unions. While 37 percent of them
feel that collective bargaining by teachers has a bad effect
on public education, that is a reduction from the 42.9 per-
cent who felt that way ten years ago (see Table 85). More-
over, nearly 3 percent more (13.3 percent compared to 10.5
percent) say teacher collective bargaining has a “good ef-
fect.” Almost 20 percent (compared to 16.5 percent in 1978)
“don’t know" what the effect is.

Male principals (32.7 percent) are more inclined to say
that collective bargaining has “litle if any effect” than are
female principals (176 percent), while females are slightly
more inclined to report a “bad effect” (41.8 percent vs. 36
percent) or to indicate they “don't know™ (28.5 percent vs.
17.8 percent). By type of community, a greater proportion of
urban (19.7)and suburban (16.3) principals say the effect is
“good,” yet 36.6 percent of the urpan principals and 40.4
percent of those in suburbia say it is “bad.” Only 10.2 per-
cent of small town principals and 79 percent of those in ru-
ral schools see the effects of collective bargaining as
“good.” As the age of the respondents increases, so does
their approval of collective bargaining. Those with a sixth
vear of education or a doctorate also feel slightly more fa-
vorable toward collective n>gotiations (16.5 percent “‘good
effect’’) than do those with the bachelor’s or master's de-
gree (121 percent).

Since collective bargaining is a relatively new practice in
education (it was not even mentioned in the 1968 study),
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TABLE 85— EFFECT OF TEACHER NEGOTIATIONS ON QUALITY OF EDUCATION

Commuerty Hywe Sex Ape Degree Neaties
Je} Oleder
Total Total Stehr- Skt or 4. thert Bach. 6-Yr/
1978 1088 { ‘rban {rban Toren Rural Aetle Ferile Loy 56 5¢) Mest Ph
Good effect ... .. 105% 133% 197% 1603%  10.2% TO% 135% 121% 103%  13S%  154% 121%  165%
Liutle, if
- anyeffect ..., 301 29.8 213 28.1 36.2 311 2" 176 228 31.2 337 288 321
[y
N Badeffea ..., 429 37.0 36.6 40.4 331 39.0 36.0 318 40,4 355 315 376 35.4
Dontknow ...... 165 199 22.4 15.3 20.5 22.0 178 285 205 199 195 215 1640
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Feelings are less
firmre
bargaining by
principals

responses reported in this study may reflect a growing ac-
commodation to the process on the part of K-8 principals.
There also seems to be a somewhat less militant stance on
the part of teacher unions today than there was ten vears
ago, and the negative feelings on both sides would seem to
be fading. Given the steady growth of collective bargaining
by teachers across the country, the 56 percent turnover in
principals that this studs 1+sees during the next decade,
and the fact that nearly ..s pri.icipals rise from the ranks of
classroom teachers, it seems logical to suggest that ten
years hence still fewer principals will feel that collective
bargaining by teachers tends t. have a "'bad effect” on the
quality of public education.

In your opinion, is collective bargaining by prin-
cipals having a good or bad effect on the quality
of public education?

The Educational Research Service reported in Teachers
and Principals, May 1984 (p. 67), that “about one-fourth of
the principals are covered by a collectively bargained or
n:gotiated agreement; 5.5 percent under the same agree-
ment covering teachers ind 18.1 percent under a separate
contract.” Since the 1978 NAESP study reported that only 22
percent of all principals collectively negotiated their con-
tract, it is reasonable to assume that the percentages re-
ported by ERS have not changed dramatically in the past
three years.

Today's principals seem to have a slightly more favorable
attitude toward collective bargaining by principals than by
teachers (see Table 86). Just 13.7 percent say the effect on
the quality of public education is “'bad™ (compared to 37
percent who feel that collective bargaining by teachers has
abad effect). On the other hand, only 8.1 percent see the ef-
fect as being “good,” with 32.6 percent seeing “little if any
effect” and 45.6 percent reporting that they "don't know”
While some of this difference in opinion could be self-serv-
ing, it might also reflect the feeling that bargaining by prin-
cipals is less disruptive to children's education because
principals almost never strike.

13
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TABLE 86—EFFECT OF COLLECTIVE BARGAINING BY PRINCIPALS
ON THE QUALITY OF PUBLIC ED{ICATION

Community
ipe
Sich- Smalf
Testal Male Female Urban  Urban  Toun  Rured

Sex

Good Effect ... ... 81% 8.9% 9%  11.0% 8.9% 5%  28%
Lile, ifany Effect . ..., 326 333 284 313 381 310 20
Bad Effect ........... o137 14.0 130 121 99 145 19.3
DontKnow ... ..... .. 45.6 438 537 456 431 400 489

Few principals
Jeel collective
bargaining bas
belped them.

In any event, the effect of collective hargaining by prin-
cipals is seen as being “good ™ by 11 percent of urban prin-
cinals, by 8.9 percent of suburban principals, and by 8.5
percent of those in small towns. Only 2.8 percent of their
rural colleagues agree. A higher percentage of men (8.9
percent) than women (4.9 percent) view such collective
bargaining as “good.” About 44 percent of the men and 54
percent of the women say they “don't know.”

A further indication of waning antagonism mavy lie inthe
survey's finding that those persons who have moved into
the principalship within the past five years are more favor-
able toward collective bargaining by principals (10.7 per-
cent report a “good effect”) than those who have been in
the principalship for longer periods of time, though over
half of this group (51.2 pereent) “don't know™ what the ef:
fect is.

What, in your opinion, has been the effect of col-
lective bargaining by principals on the salary and
welfare of principals?

Principal enthusiasm {or collective bargaining by princi-
pals, never more than tepid at best, seems to be cooling
even further (see Table 87). Only 15.8 percent feel the pro-
cess had a “good effect” on their welfare, and that figure is
7 percent below the rating of a decade ago. A "bad cffect”
wvas reported by 22.6 percent fewer of the respondents
than in 1978, those saying "little if any effect” increased 28
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TABLE 87—EFFECTS OF COLLECTIVE BARGAINING BY PRINCIPALS
ON THE SALARY AND WELFARE OF PRINCIPALS

Years Expericrice

foss F 43
Tl Fual Than 5. ar

78 JUNS 5 I fore

Good effect ... ... .. 22 8% 15 8% 15.0% 4 9% 18.3%
Litde, if any cffect ... .. 293 335 29.3 340 357
Radeffect ............. 5.5 6.9 60 83 4.0
Dontknow ......... .. 12.4 437 497 +2 8 41.4

percent. and those responding “don’t know" increased by
1.3 percent. "Don’tknow™ is in fact the most common reply
to the question, and it is in partic lar the response of the
principals with the least experienc..

What effect, in your opinion, is collective bargain-
ing in public education having on public opinion
generally?

More than half (55.7 percent) of today's K-8 principals be-
Bargaining by Jieve that public opinion toward public education is ad-

educators is felt versely affected by collective bargaining in public educa-
g??;fﬁ oo tion (see Table 88), a slight decrease in the “bad ™ rating

from the 62 percent who gave that response a decade ago.
Only 4.1 percent see the effect as being “good,” and 23 per-

TABLE 88—~GENERAL EFFECT OF COLLECTIVE BARGAINING IN
PUBLIC EDUCATION ON PUBLIC OPINION

Sex Age
Oleder
Teatad Tl S or 4i- than
PAIRE ] O8NS Male  Female Loy 50 5
Goodeffect . . ... 33%  41% 47 IRS  22% 4.6% 4.9%
Little, if any effect ... 20.3 230 245 15.9 16.1 225 29.3
Bad effect ... ... .. 62.0 8”8.7 350 58S 63 4 50.6 48.5
Dontknow ....... ... 14.4 17.3 1.7 238 18.3 16.3 173

ERIC 13

IToxt Provided by ERI
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the schools open. Of the 8.9 percent of K-8 principals who
experienced a strike during the past five years, 62 percent
said they sought to keep the schools open, a decision re-
ported most frequently by suburban principals (65.5 per-
cent) and least frequently by thuse in small towns (56.3
percent).

SUMMARY

More than 70 percent of principals in the United Siates
work in districts in which teachers bargain collectively.
Principals tend to feel thut teacher negotiations have a neg-
ative impact on the quality of education, with 42.9 percent
saying the practice has a “bad effect” while another 20 per-
cent “don’t know.” They are «lightly more positive about
the eifects of principal collective bargaining, with only 14
percent reporting a “bad effect,” while another 46 percent
say they “don’t know" what the effect is. The majority of
principals see litle advantage to collective bargaining by
principals so far as their salary and general welfare are
concerned. Overall, about 58 percent of principals feel that
in general, collective bargaining in public education has a
“"bad effect™ on public opinion.

A strike by teachers was experienced by less than 12 per-
cent of the principals in the study, and more than 60 per-
cent of them sought to keep their schools open.




Chapter 9

1ssues and Problems
Before the Principal

e past decade has been a time of extraordinary
change for elementary and middle school principals. No
period in the history of education, even the "golden vears”
that followed the launching of Sputnik, has witnessed such
an intense focus on school operations and program quality
as that touched off by the publicatior in 1983 of the U.S. De-
partment of Education’s A Nation At Risk: The Imperative
Jor Educational Reform. Issued under the auspices of then
Secreiary of Education T H. Bell, A Natiorn At Risk nat only
had an enormous impact in and of itself but touched off half
a hundred additional reports, each focusing on promoting
the specific agenda of the sponsor as a way to improve the
nation’s schools.

The impact of these reports (and the actions they gener-
ated) came swiftly, and was astonishing in its scope. The
call for change, largely rooted in a return 10 a solid intellec-
tual and academic focus and heavily promoted as being
necessary to the nation’s economic and palitical survival,
resulted in the enactment of a range of new state mandates.
These focused in particular on the preparation of teachers
and school administrators, but they also involved a number
of modifications in the operation and curriculum of indi-
viiual schools and school districts. The jury is still out on
what the long-term effect of these imposed mandates will
be, and a verdict may not be forthcoming until the kinder-
garten class of 1988-89 becomes the first graduating class
of the 21st century.
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K-8 principal
role appears fo
be brvadening.

Many positive outcomes can be expected both from the
initiatives of recent years and from the modifications that
will continue 10 be made during the next decade. Change
can be beneficial, and indeed as NAESP's Standards for
Quality Elementary Schools notes:

Quality schools are never satisfied that all is well. They
are continually seeking to improve, to find better ways
of meeting the changing needs of their students and
the communities in which they are located (p. 2).

At any rate, through all of the upheaval and uncertainty
that change engenders, ¢lementary and middle school prin-
cipals must “keep school.” They must work with the stu-
dents who are in their classrooms, the teachers who are al-
ready on their staffs, the existing curriculum. They must
face the reality of changing home and family structures, so-
cietal pressures, limited financial resources, and the host
of other problems that are present in today's schools.

That is the background against which the study sought
responses to the following series of questions:

In your opinion, has the role of the principal in re-
lation to the following areas changed in the last
five years?

Much attention has been given recently to seven particular
aspects of the principal’s role: 1) building level authority
and responsibility; 2) curriculum development; 3) devel-
opment of instructional practices; 4) fiscal decision making;
5) personnel selection; 6) personnel evaluation; and 7) par-
ticipation in district policy development. In the responses
for each of these areas, the principals were asked to note
either that there had been an “increase™ in their responsi-
bility over the past five years or “no change” or a “de-
crease.”

More than half of the respondents reported increases in
four of the seven areas and no change in the other three
(see Table 90). Six out of ten (60.5 percent) cite evaluation
of personnel as the area that has changed most. Possibly
because of its close conceptual link with evaluation, devel-
opment of instructional practices ranks second (57 per-
cent), followed ?' g:ﬁiculum development (52.4 percent)
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TABLE 90—PERCEPTIONS OF PRINCIPALS REGARDING AREAS OF CHANGING
RESPONSIBILITIES DURING THE PAST FIVE YEARS

Total

Building Level Authority/Responsibility:

Increase .. 51.1%

Nochange ... ... 34.1

Decrease ... 14.8
Curriculum Development:

Increase ... .. 52.4

Nochange ... ... ... ... . .. . i 352

Decrease .. ... 12.4
Development of Instructional Practices:

Increase ... 57.0

Nochange ......... ... ... ... ... e 35.0

Decrease .. 79
Fiscal Decision Making:

InCrease ... 27.0

Nochange ... ... ... . .. ... ... . ... 56.6

DeCIy 16.4
Personnel Selection:

Increase ... 29.2

No change ....... ... ... 588

Decrease ... 12.0
Personnel Evaluation:

Increase ... 60.5

Nochange ......... ... . . ... 385

Decrease ... .. 1.0
Participation in District Policy Development:

Increase . 26.6

No change ....... e e 60.0

Decrease ... ............. e 14.3
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More than one
principal in ten
bas been named
in a civil suit.

and building level authority and responsibility (51.1 per-
cent). In responses by subgroups, only 46 percent of the
principals who hold the doctorate agreed with this percep-
tion, and the latter three changes evidently are felt most by
principals from small 1o~ and rural communities. Less
than half of the suburban ..id urban principals say their
roles in curriculum development have changed, and just <6
percent of the suburban principals report increase in
building level authority and responsibilitv*

Although more than half of the respondents perceive “no
change” in their roles in connection with developing dis-
trict policy (60 percent), personnel selection (58.8 per-
cent), or fiscal decision making (56.6 percent), there are
indications that change may nevertheless be underway.
Nearly 30 percent of the respondents say their role in per-
sonnel selection has increased during the pust Ave years,
and 27 percent say they have greater responsibilities in fis-
cal decision making and in the development of district

policy

Have you ever been named in a civil suit related
to your position as principal?

A major concern of principals everywhere in the United
States is the financial hardship that could result from a civil
suit related to their position as principal. In the responses
to these questions may be found both good and bad news
for elementary/middle school principals (se= Table 91). The
relatively good news is that “only” 12,5 percent of the sur-
vey’s respondents report ever having been named in such
a suit. Suburban (14.8 percent) and urban (12.8 percent)
principals are more often confronted by this prcblem than
are princ:pals from rural areas (11.9 percent) and small
towns (10.6 percent). Also males (13.4 percent) are also»

more likely than females (9 percent) to be named in such
Suits.

* Daia presented in Chapter 7 pro+side further evidence that
these are areas in which principals now devote more time and at-

tention.
A
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The numbers involved are *0o small to permit reliable
judgments, but it is illuminating to exa: iine the types of
complaints filed and the nutcomes. Although nearly one in
five civil cases (18.4 percent) are reported to be still in
progress, nearly 42 percent of such suits are reportedly
dropped and 15.5 percent are settled in favor of the princi-
pal; only 1 percent are reported to have resulted in a judg-
ment against the principal. The bad news is that more than
one in ten principals (the same 12.5 percent as above) has
been put through the personal trauma that goes with being
named in a civil suit.

The most frequent complaint lodged against principals is
liability for student injury (49.6 percent). Nearly 60 percent
of suburban principals involved in a civil suit have faced
this kind of charge. The safety and proper supervision of
students is clearly a critical matter. One in five principals
involved in a civil suit (20.3 percent) reports being named
as a result of dismissing a member of the staff—an action
that generated 32.7 percent of the suits against urban prin-
cipals and 12.8 percent among suburban  “cipals. An ad-
ditional 13 percent of such principals .  amed tc civil
suits for “reporting suspected child abuse™ (12.2 percent)
or “failure to report suspected child abuse™ (.8 percent).
Princinals involved in either of these situations face a po-
tential “lose-lose™ dilemma. Failure to dismiss incompetent
faculty means poor educational experiences for large num-
bers of children and continuing problems for the principal,
but failure to follow “due process” procedures and to have
on file appropriate documentation to support such action
opens the door 1o civil action. A requirement to report
child abuse has been mandated in most states, but doing so

obviously can produce a backlash.
Women were about three times as likely as men to be

among the 13.8 percent of principals to hwve “other” com-
plaints filed against them—such thiags as liability for in-
jury to a parent or other visitor, suspension or expulsion of
a student, and participation on an employment selection
commitiee in which a violation of civil rights is charged.
When faced with a civil suit, the majority of principals
(58.2 percent) report receiving formal support from the
school district as a first step. Such is the case with over 70
percent of suburban principals, but only 52.4 percent for
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TABLE 91-—EXPERIENCES OF PRINCIPALS WITH CIVIL SUITS

Community Bpe Sex Become Prin Again
Cert/ Cert/Prof
Suh- Smrall Prob Wordd
Toxtal {rban trban Toun Rural Male Female Waou:ld Not

Have you ever been named in a civil suit related to your position as principal?

oS e e 12.5% 12.8% 14.8% 10.6% 11.9% 13.4% 9.0% 117% 15.8%
g NO o B7.5 87.2 85.2 8#9.4 88.1 86.6 91.0 88.3 842
*To wiat wis the complaint related?
Liability for rrudentinjury ... ..., 49.6 429 59.0 429 46.2 505 44 4 521 423
Liability for staff member ........ .. ... 1.6 . 2.6 - 38 1.9 - 2.1 -
Dismissal of staff member .............. 20.3 321 12.8 21.4 19.2 21.0 16.7 19.1 23.1
Provision of educational services ..... ... 1.6 - 2.6 36 - 19 - 2.1
Reporting of suspected
childabuse ........................ ... 12.2 10.7 7.7 I3 192 133 5.6 10.6 154
Failure to report suspected
chidabuse ................. .. ... ... 8 - - 36 - 1.0 - - 38
Other ... 13.8 14.3 15.4 14.3 11.5 10.5 333 138 154
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*What was the outcome?

Suitdropped ... 41.7 00 433 308 429 443 267 43.0 38.1
Settledoutof court . ............ ... 233 125 333 269 19.0 227 267 215 238
Case still in progress .. ................ 18.4 208 133 231 14.3 15.9 333 203 14.3
Judgmentinmyfavor ......... ... .. .. 155 16.7 6.7 19.2 238 159 133 15.2 19.0
Judgment againstme .. ... 10 - 33 - - 11 - . 48

*From whom did you get formal support?
School district .............. ... ... .. 58.2 52.4 703 53.8 57.6 56.5 68.2 59.0 54.5
Local administrator association .. ... ... 72 14.3 - 5.1 9.1 7.6 4.5 7.7 6.1
State administrator association .. ... .. 78 7.1 27 128 a1 8.4 4.5 7.7 9.1
National administrator association ...... 26 4.8 - 26 30 23 4.5 1.7 6.1
= Insurance company ........... ... .. 209 214 21.6 205 182 214 18.2 214 18.2
o None oftheabove ...................... i3 - 5.4 5.1 30 38 . 26 6.1
Number responding ... L 8§30 188 203 255 77 662 166 681 133

*The numben respanding to sub-guestiuns are saall, the data bs Included onle o provide a baseline for future comparion
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The number one
chailenge:
programs for
underachievers.

urban principals and about 54 percent for principals in
small towns. Nearly 21 percent of the respondents received
formal support from an insurance company, a figure that
was consistent among all subgroups. Among the total re-
spordents, 7.8 percent report receiving support from their
state association, 72 percent from their local association,
and 2.6 from their national administrator association. Al-
though the latter figures appear lower than might be ex-
pected, the reason lies in the fact that liability assistance by
administrator associations comes on top of assistance cov-
ered by the local school district or its insurance carrier.

The financial aspects of being sued represent, of course,
only a part of the story. Principals who are confronted by a
civil action also undergo considerable personal anguish,
simply from being named in a suit. Thus perhaps it is not
surprising that among the principals who have been named
in a civil suit, 158 percent say they “certainly/probably
would not choose to become a principal if starting over
again.” Although 38 percent of the suits against those same
respondents were dropped and 19 percent settled in their
favor, they also experienced the highest percent (4.8) of
cases that resulted in a judgment against them.

To what extent is each item listed below cur-
rently or potentially (within the next year) a
problem in the school for which you are now re-
sponsible?

The list cited in the question contained 36 entries (see Ta-
ble 92), and the principals were asked to rate each as being
“maijor” or “minor” or “little or no” problem at all.

Only four were rated as being “major™ problem areas by
as much as 20 percent of the respondents. Ranked from
high to low, they were 1) providing programs for under-
achievers; 2) coping with state regulations and initiatives;
3) effectively meshing instructior with special academic
programs; and 4) level of parent involvement. Fifieen of the
areas were seen as "little or no” problem by more than 50
percent of the principals. In general it would appear that
while elcmentary and middle school principals are faced

lag



TABLE 92—PROBLEMS THE PRINCIPAL FACES

TOTALS Major
Major/ Only
Ainor > 1%
Providing programs for underachievers ... .. ... 74.3% (1)29.4%
+Managing studemt behavior ... L 708 (6)I88
Coping with state regulations/initiatives .. ... ... .. 707 (2)225
Evaluating teachers ... ... .. ... ... ... ... .. "0.2 (51197
+ +Level of parental involvement ... L 70.1 (4) 208
Level of teacher performance . . S 69 4 (12)15.1
Providing programs for gifted and mk.’mcd studcms . 669 (71185
Effectively meshing routine classroom insiruction
with special academic pull-out programs ... ... 657 (3)217
Childabuse ... ....... ... ... ... ... ... 64.6 (18)11.6
+Pupil absenteeism ... L G4.4 (143133
Saff morale ... ... 61.0 (1511306
Special needs of latchkev kids ... ... 61.0 (10)16.7
+ Dismissing incompetent seaff .. ... L 56.9 (9177
Inadequate availability of computers, video
machines, etc. for instruction ... ....... ... ... 56.8 (11)157
Teacher absenteeism ... ... L 54.0
Crisis maragement ... ... .. e 2.4
Providing programs for handmppcd karm s 50.8 (17) 118
+iIncreasing enrallment .............. ... 30.0 (8)18.4
Coping with federal regulations ... .. . 49.7
Complying with student records regulations ... ... . 378
Central office involvement with school
building decisions ............... .. S 477
Changing composition of student body ... .. ..., 4.0 (16v12.1
Declining test scores ... 44.5
Teachers union activities ... ... .. ... ... 43.6
Increased interest in pre-kinderganten program .. 425 (1M 116
Vandalismy ... ... 40.2
Declining enrollment ... ... ... ... ... 390 {18)12.6
Sexual behaviorof pupils .. ... 36.2
Use ofdrugs by pupils ... ... ... ... 353
Teacher shortages ............... ... ... ... .. 34.3
Use of alcoholic beverages by students ... ... 28.2
Non-English speaking students ... ... .. 270
Censorship of textbooks by segments of the public .. .. 26.3
violence intheschools .......... ... . L. 23.8
Use of alcoholic beverages by staff ... ... .. 19.4
Strike management ... . ... L. e ) 15.4

+ = tirhan problem e + > K4
+ + strhan problem o+ > 04
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with a wide variety of problems, very few are consistently
perceived as being of major potential.*

Two of the problem areas that fall in the top half of the
combined totals —teacher absenteeism and crisis manage-
ment—were not perceived to be “major” problems by at
least 10 percent of the respondents. Within the bottom half
of the combined responses, however, are three areas that
are perceived as “major” problems by more than 11 per-
cent of the principals. These areas, and the percent of prin-
cipals wiio see them as presenting major problems, are de-
clining enrollment (12.6 percent), changing composition of
the student body (12.1 percent), and increasing interest in
prekindergarten programs (11.6 percent).

The “major” responses of urban principals were sub-
stantially higher for seven of the problem areas than those
by principals from the other types of communities. These
areas and the difference in percent of “major” responses
are level of parent involvement (10.9 percent), managing
student behavior (9.8 percent), pupil absenteeism (8.9 per-
cent), dismissing incompetent staff (8.2 percent), changing
composition of the student body (75 percent), declining
test scores (6.4 percent), and crises management (6.1 per-
cent). The higher scores in these areas provide an indica-
tion of th: aique administrative and educational problems
faced by principals of urban schools. The only area in
which the “major” response from urban principals was at
least 6 percent lower than that for the group as a whole was
that of coping with state regulations and initiatives.

Some interesting differences also emerge from a com-
parison of the responses fron: principals who “certainly/
probab’y would become a principal again™ with those who
certainly or probably would not do so. Seven areas showed
at least 6 percent differences in responses berween these
respondent groups. For those who would not become a
principal again, these seven areas (and the percentage dif-

* For Table 92 the percentages of responses for both “major™
and "minor” problems were added together 1o provide a rank or-
der. So that the combined ratings might be compared with just
the "major” ratings, the able also indicates all “major” percent-
age totals that exceed 10 percent and the rank that the problem
would have been given on the basis of this single ranking.
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Security appears
fo be a major
concern for K-8
principals.

ference in reporting them as “major”* problems) are coping
with state regulations and initiatives (15.6 percent), man-
aging student behavior (11 percent), dismissing incompe-
tent staff (9.4 percent), level of teacher performance (8.8
percent), evaluating teachers (8.1 percent), teacher absen-
teeism (8 percent), and staff morale (6.1 percent). Thus it
would appear that the principals who are most discontent
with their job believe that the problems emerging from re-
cent “reform’ regulations and initiatives, combined with
the persistent problems associated with management of
teachers and student behavior, are making the principal's
job more difficult and less personally satisfying.

There are two additional areas in which differences of at
least 6 percentage points are to be noted within a compar-
ison group. "Major " response, by female principals exceed
by 6.5 percent the total group responses regarding the spe-
cial needs of latchkey children, and are 8.2 percent higher
than the responses of their male colleagues. The data do
not reveal whether female principals tend to be assigned to
schools that have more latchkey children, nor is it clear
whether this difference is an indication of greater sensitiv-
ity on the part of women to such childhood problems.

Relative to your own feelings of job security, to
whot extent is each of the items listed currently
or potentially (within the next year) a problem?

Nine items were identified (see list in Table 93 ) which were
judged likely to have major impact on the principal's feel-
ings relative to job security. The principals were asked to
rate each item as presenting a “major,” “minor,” or “little or
no” problem so far as job security is concerned.
Elementary and middle school principals would appear
to feel relatively secure in their job (see Table 93). Only
one area, “unsatisfactory student performance,” is viewed
as having a a "major” effect on their sense of security by
more than one in five (21.8 percent). Thirty percent of ur-
ban principals report this as a “major” sense of security
problem, while only 18 percent of suburban and 18.6 per-
cent of small town principals feel this way. Of the principals
who certainly or probably would not become a principal if
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TABLE 93—EXTENT TO WHICH EACH OF THE ITEMS LISTED IS CURRENTLY OR POTENTIALLY
{WITHIN THE NEXT YEAR) A PROBLEM RELATED TO JOB SECURITY

Community Tipe Sex
Seb- Smel!
Tenal Urban { vhan Teauen Rural Male Female
Unsatisfactory student performance:
Major ............. ... ... ... .. 21.8% 30.3% 18.0% 18.06% 22.3% 22.3% 202%
Minor ................... .. ...... 425 40.0 40.0 29 408 438 368
litlcorno ... ... ... ... 3587 29.8 42.0 3RS 309 339 430
Conflicts with teachers:
- Major .. ... ... 80 98 6.0 R 92 76 99
> MINOT ... 489 8.8 50.0 457 52.0 511 392
Litleorno ... .. ... ... ... 430 41.3 4.0 40.5 R8s 413 509
Conflict between my philosophy
and that of superintendent:
Major ...... .. ... .. ... ... ...... 11.2 9.1 96 11.2 14.6 117 9.2
Minor ............................ 375 37.1 387 404 363 402 272
Litlcorno ..................... .. 513 53.4 54.8 +8.4 9.0 8.2 63.0
Conflict between my philosophy
and that of parents:
Major ... ... ... .. 60 5.9 70 5.9 5.1 65 37
Minor ... 427 42.2 404 430 45.2 438 383
Litleorno ....................... 513 51.9 525 51.0 497 497 58.0
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starting over again, one in four (26.1 percent) also see this
as a “major” problem. Since the question was framed in the
context of job security, it would appear that many of today's
principals are experiencing considerable pressure to bring
about significant and visible student performance—most
likely as reflected in scores on standardized tests. It is not
clear from these data whether such pressure is self-
imposed or the result of external forces.

Three additional problem areas are viewed by more than
10 percent of the participants as having a “major” impact on
their sense of job security. District reorganization of the
schools is viewed as such a problem by 13.3 percent of K-8
principals, being most frequently reported by those in ru-
ral (16 percent) and suburban schools (14.6 percent). Re-
duction in force due to declining enrollment is seen as a
job-security problem by 11.3 percent of the respondents,
particularly those in rural areas (14.9 percent), contrasted
with those in cities (only 76 percent). The third “major”
problem area in this category, “conflict between my philos-
ophy and that of the superintender  vas reported by a to-
tal of 11.2 percent of the respondents Rural principals (14.6
percent) again seem most likely to find themselves in this
kind of situation, while urban (9.1 percent) and suburban
principals (9.6 percent )} are least likely.

The generally positive feelings principals report relative
to job security may best be summarized by looking at the
two areas that relate most specifically to personal perfor-
mance. Nearly three out of four principals see “little or no”
problem -vith their performance evaluation, and two of
three report “lit' © or no” personal deficiencies in skill
areas. Only 5.2 percent of the total respondents report
poor personal performance evaluation as a “‘major” prob-
lem, and even fewer (3.5 percent) report personal deficien-
cies in skill areas. Clearly, elementary and middle school
principals perceive themselves to be competent in their ad-
ministrative skills and are confident in the quality of their
leadership. As a result, they feel relatively secure in their
jobs.
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SUMMARY
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More than haif of today's K-8 principals feel that there has
been an increase during the past five years in their role in
personnel evaluation, e velopment of instructional prac-
tices, curriculum develcpment, and building level authority
and responsibility That ri« principalship is far from being
4 static position is demonst.-ated by the heavy impact on
building level principals of the array of school reform activ-
ities during the past five years.

Although a litigious climate exists throughout the coun-
try, only 12.5 percent of principals have had to face a civil
action, and just 1 percent of these cases has resulted in a
judgment finding against the principal. Liability for student
injury is the basis for nearly half of all civil suits filed
against K-8 principals, with teacher dismissal cases gener-
ating an additional 20 percent. Although the number of civil
suits and judgments against principals is relatively small,
the evidence suggests that those who have to face even the
prospect of such action find the price a high one, person-
ally as well as professionally.

Of 36 areas identified as posing current or potential
problems, only four are viewed by more than one in five
principals as being “major” They are provic'i g programs
for underachievers, coping with state regulations and initi-
atives, effectively meshing instruction with special aca-
demic pro. rams, and the level of parent involvement. Prob-
lems such as managing student behavior, evaluating
teachers, and level of teacher performance were ranked in
the top six areas wher combining “major” and “minor"
ratings of principals. Urban principals identified somewhat
different problems as priorities, with parent involvernent,
managing student behavior, pupil absenteeism, dismissing
incompetent staff, and increasing enrollment as their top
five concerns.

Of the nine items identified as likely to have major impact
on the principal’s feelings relative o job security, only “un-
satisfactory student performance”” was reported to be of
“major”’ concern to more than 20 percent of principals.
More than one in ten principals also cited "reorganization
of schools in the district,” “reduction in force due to de-
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clining enrollment,” and “conflict between my philosophy
and that of the superintendent” as major problem areas. In
general, elementary and middle school principals appear to
be confident of their skills and their ability to perform on
the job, and feel relatively secure in their positions




Chapter 10

The Future of the K-8
Principalship

————(1 CXaMining the current status of the elementary
school principalship in the United States, and comparing
current conditions wiih those of the past, the preceding
charters provide a glimpse into the future by suggesting
conditions and trends that are likely 1o have an impact on
the principalship in the years ahead. Those trends might
well include the following:

1. A 50 percent turnover in the principalship will result
in Increased numbers of women in the principalship.
School district-university partnersbips will be estab-
lisbed for the purpose of early identification and prepa-
ration of aspiring principals, with a particular focus on
the recruitment of minorities and women.

With a turnover in the principa’ship that is projected to
be as high as 56 percent by 1998, tremendous opportuni-
ties will exist for the employment of women and minorities.
Also spurring this development will be continuing pres-
sure for affirmative action programs and the increasing
ethnic diversity of the nation’s population. The trend re-
vealed in the study toward wider employment of women as
K-8 principals will doubtless continue and may well accel-
erate.

However, except for the small increase in the number of
Hispanic principals revealed in this study, ground actually
is being lost in the appointment of minorities of color to the
elementary and middle school principalship. Moreover, this
trend is likely to continue during the next decade unless ag-
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gressive minority recruitment programs are promptly ini-
tiated. This need for action is likely 10 stimulate the forging
of new partnerships between local school districts and in-
stitutions of higher educuation toward identifying good
prospects for administrative positions, developing individ-
ually prescribed professional development programs (in-
cluding programs aimed at classroom teachers) and a wide
variety of practical experiences leading to administrative
internships within the school district.

2. Principal preparation beyond the master’s degree will
becorme so common as o approach becoming standard-
ized

Actually, the average preparation level of principals has
been moving in this direction for the past 20 years. Mean-
while, preparation programs for teachers also are being el-
evaied beyond the “normal” four-year bachelor’s degree,
and principals will need 1o be able to provide leadership to
a more highly prepared staff.

7o this mix add an apparent trend toward school site-
based management and it seems likely that by the turn of
the century a sixth year of preparation will become "nor-
mal” for newly hired principals.

3. Principal preparation and inservice programs will
empbhbasize the proficiencies necessary for site-based
management, with a special focus on instructional lead-
ersbip.

With the individual school site increasingly being recog-
nized as the focus for school improvement, the effective
school principal will increasingly need to possess a broad
array of administrative skills (i.e., personnel and fiscal
management) as well as specific instructional leadership
skills (i.e., supervision of instruction and monitoring skills
for improving staff and student performance).

Further, the explosion of knowledge about teaching and
learning, plus the impact that new technology is expected
o exert on both instruction and management, provide ad-
ditional reasons to extend principal preparation praograms,
as does the growing need to be knowledgeable about the
operation and administration of instructional programs for
three- and four-year-olds and for a rapidly expanding
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group of at-risk students. And beyond all these things, the
study clearly indicates that principals keenly feel a need to
learn how to deal more effectively with the various political
forces that affect the schools these days.

Itis clear that those who occupy the principalship in the
coming years will be required to possess a broad array of
proficiencies needed for functioning effectively both as ed-
ucational leaders and as skilled managers.

Against this background, expectations are that principal
preparation programs will begin to include specialized
courses (and more carefully monitored practicum experi-
ences) dealing with such areas as developmentally appro-
priate programs for early childhood education and meet-
ing the needs of at-risk students. For principals already in
the field, principal academies or centers will continue to
8row as an inservice supplement to programs offered by
school districts and universities, and by state and national
profe: .onal associations.

4. School districts will decentralize operations so tiat
the school site is the focal point for change and account-
ability.

As principals become more skilled in instructional lead-
ership, they will be given greater freedom to make the crit-
ical decisions that affect their school. With this increased
autonomy, however, will come both higher expectations
and greater accountability for the results—not to speak of
the possibili= of performance-based administrative con-
tracts

These changes mav be expected to have some interesting
sptn-offs. As principals become more autonomous, they are
less likely to be moved about within a system. so that they
might have mure concentrated impact on the school’s cul-
ture. Principals mv be expected to acquire a higher level
of authority and responsibility, a greater role in fiscal deci-
sion making, and an increased voice in the selection of per-
sonnel.

5. Pressures for educational reform from the state and
national tevels will diminisb as scbool administrators
struggle to meet the mandates already impo.ed,

The eruption of changes in elementary/middle and sec-
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ondary schools touched off by publication of A Nation At
Risk seems likely to fade, but the problems associated with
some of these changes—particularly those mandated by
state legislatures—will continue o challenge about 70 per-
cent of the nation’s K-8 principals.

Mandating change is relatively easy; managing the
change process so that desirable improvements become a
part of the school culture is much more difficult and ume-
consuming. Although changing the school culture is a slow
process, many legislative bodies have continued to enact
new mandates without waiting for full implementation of
those already approved, much less for an assessment of re-
sults. Thus for a time, at least, principals will continue to be
given responsibility for managing the change process and
held accountable for the results.

Meanwhile, principals will become more politically as-
tute and more adept at developing channels of communi-
cation with legislators. And as legislators are made more
aware of (he problems that some of their actions have inad-
vertently created, and as public understanding of those
problems widens, the pace of mandated changes is ex-
pected to slow t¢ a more manageable Jevel.

6. The collective bargaining controversy will continue
to diminish in intensity and more collegial decision.-
making patterns to emerge.

The emotional impact of collective bargaining as a divi-
sive force between teachers and administrators seems to be
diminishing; indeed, interest in collective bargaining itself
appears to be diminishing. At the same time principals are
increasingly involving the school staff in 2 number of deci-
sions that affect them. This participative, collegial style
scems to better “fit” the image of a profession such as
teaching.

* x »

In providing a glimpse of the past and a2 summury of the
present, this 1988 NAESP ten-year study also provides some
optimism for the future, suggesting that if these projections
are accurate, those who occupy the elementary and middle
school principalship will have an increased veice in what
that future will ho'd.
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Chapter 11

The Typical K-8
Principal Today

t——C 0G0 from the data found in this report is a pro-

file of the “'typical” K-8 principal. This person is a white
male, now 47 years old. He is the administrator of one
school, is responsible for 472 pupils, and has been this
school’s principal for five vears. The school staff includes 21
full-time teachers, four special area teachers, three teacher
aides, and one full-time secretary. There exists in his
school both a student council and some type of parent ad-
visory council.

A professional in education for 22 vears, he has been a
school principal for 11 years, always in the school district
he serves now. He holds a master’s degree and state certifi-
cation as a principal. A member of his local principal's
group and his st7te association, he also is or has been a
member of the National Association of Elementary School
Principals. Although he “certainly” or “probably” would
become a principal again if given the opportunity to start
over, he is upwardly mobile and has aspirations that go be-
vord the K-8 principalship. Politically he tends to be con-
servative.

He has a written contract with the school district that
calls for 217 days of emplovment (11 months) at a 1986-87
salary of $39,988. His typical work week is 45 hours plus
six additional hours spent in school-related activities. His
performance as an administrator is formally evaluated once
each year. Secure in his job and confident of his abilities,
he sces unsatisfactory student performance as his greatest
potential job security problem.
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He believes that he is increasingly being given authority
for decisions within his school and is increasingly being
held responsible for the results. Personnel evaluation, the
promulgation of optimum instructional practices, 2nd de-
velopment of the curriculum are the primary areas in
which his role is growing. He exercises discretionary con-
trol vver 17 percent of the school budget and has at least
some voice in the employment of staff within his school. All
things considered, he believes the authority he is given to
run his school is appropriately balanced with the degree to
which he is held responsible when things go wrong.

As a group, elementary school principals are satisfied in
their job, confident in their skills, and upbeat about their
future.

JEO




Technical Note

Estimates of Sampling
Variation

— O PTOPCT use of the data contained in the summary

O

ERIC

Aruitoxt provided by Eic:

tables in this report, the limitations of the data must be rec-
ognized. Data collected in response 1o The K-8 Principal in
1988 are subject 1o two types of error: sampling error and
nonresponse error or bias. However, only the possible er-
ror associated with sample percentages that are due .,
sampling variatior can be estimated statistically. Table A
and Table B are included to assist users of the report in
drawing accurate inferences about the population, public
K-8 telementary and middle schoaol) principals, from these
sample statistics.

Confidence Intervals of Percentages

Table A provides the number of percentage points that
should be added w and subtracted from an observed sam-
ple percentage in order o obtain the 90 percent confidence
limits for the corresponding population. The range of per-
centages obtained includes the population percentage
about 90 times in 100. For example, consider the sample es-
timare that 276 percent of the 834 principals feel they have
much influence on school district decisions that affect ele-
mentary schools and elementary education (Table 83).
make an inference about the corresponding percentage of
all K-8 principals, the following procedure should be used.
Since 276 percent is nearer to 30 percent than any other
percentage shown in the cotlumn headings of Table A, this
figure s entered in the column headed 30 percent or 70
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TABLE A—APPROXIMATE NUMBER OF PERCENTAGE POINTS TO BE ADDED TO AND SUBTRACTED FROM THE OBSERVED
SAMPLE PERCENTAGES TO OBTAIN THE 90 PERCENT CONFIDENCE LIMITS FOR THE POPULATION PERCENTAGES

Obsered prrcentage near

Size of subgrowp 0% or 90% ~0% or 80% 30% or 70% 0% or 60% S0%
100-199 . ... .. 50 6.6 76 81 83
200-299 ... 35 4.7 53 37 58

~ 300-399 ... ... 29 38 44 47 48
& 400499 ... 25 33 38 40 41
500-599 .. ..... 22 29 34 36 37
600699 ... ... 20 2.7 31 33 34

700-799 ... .. 19 25 29 30 31
800-899 17 23 27 29 29
000-999 ... ... 16 22 25 27 2.7
1,000-1,099 ... .. 16 21 24 25 26
1.100-1,199 ... .. 15 20 2.3 2.4 25
1,200-1,299 .. .. .. 1.4 19 2.2 23 2.4
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percent. The observed percentage is based on a group of
834 therefore, the percentage appears in the row labeled
800-899. At the intersection of the designated row and col-
umn, a value of 2.7 percentage points is found. This value is
subtracted from and added to the observed sample per-
centage in order to obtain the approximate 90 percent con-
fidence limits that range from 24.9 10 30.3. It can be stated
with 90 percent confidence that the range from 24.9 10 30.3
includes the actual percentage for all K-8 school principals,
assuming nonresponse error is negligible.

Table B provides the amount of difference that can be ex-
pected between the sample percentages for subgroups of
particular sizes, again assuming that nonresponse error is
negligible. The table lists the approximate minimum num-
ber of percentage points by which two observed sample
percentages must differ In order to infer with approxi-
mately 90 percent confidence that the corresponding pop-
ulation percentages are actually different. Thus, if the dif-
ference between the observed percentages exceeds the
value given at the intersection of the appropriate row and
column, it can be assumed with 90 percent confidence that
the corresponding population percentages are different.

Consider these twa sample percentages. Of the suburban
principals, 18.8 percent feel they have little influence on
school district decisions that affect K-8 schools and K-8 ed-
ucation, while 14.0 percent of small town principals express
this same opinion. Is the 4.8 percentage point difference
between the two groups enough to infer with approxi-
mately 90 percent confidence that a higher proportion of
the population of suburban principals feel they have litle
influence on school district decisions that affect K-8 schools
and K-8 education?

Using the higher of the two percentages as a guide, the
section of Table B titled For percentages around 20 or 80
is selected. The number of respondents from each of the
two subgroups are used to determine the proper columi;
and row. There are 200 suburban principals; therefore, the
column headed 150-249 is selected. Since there are 255
small town principals, the row headed 250-349 is chosen. A
value of 6.0 percentage points is found at the intersection of
the appropridate row and column. Since the obse ~ved differ-
ence of 4.8 is smaller, it cannot be concluded with approx-
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TABLE B—COMPARING TWO PERCENTAGES—APPROXIMATE DIFFERENCE REQUIRED FOR SIGNIFICANCE AT .90 LEVEL OF
CONFIDENCE FOR SELECTED SUBGROUP SIZES

Srehgroup
Subgroup size 50- 149 150.249 250349 350-449 450-54¢ 5500-649 650-749 7500-849 NSO.949 950.
For percentages from 35 to 6%

50-149 ... ... 11.6 10.1 9.5 92 9.0 B9 8.8 B~ 8.0 RS
150-249 .. 10.1 82 7.5 ~1 6.9 6.7 a6 0.5 0.4 6.3
250-349 . 935 R 6" 63 640 58 5~ 56 5.4 5.3
350-449 ... .. 9.2 7.1 6.3 5.8 55 5.3 8.2 5.0 19 48
450-549 | .. 90 6.9 6.0 5.5 52 5.0 4.8 +.7 1.5 +.4
550-049 .. . 89 67 38 53 5.0 +.7 4.0 44 43 4.2
650-749 .. .. 88 6.0 57 5.2 +.8 4.6 +.4 4.3 4.1 4.0

5 750.849 . ... 87 6.5 5.6 530 4.7 4.4 +.3 +.1 39 38
830949 .. .. 8.6 64 3.4 4.9 15 4.3 +.1 39 37 36
950- ......... 8.5 0.3 53 4.8 4.4 4.2 4.0 38 36 35

For percentages arouna 30 or 70

50-149 ... ... 10~ 92 87 B4 8.3 81 81 8.0 B 78
150-249 .. ... 9.2 A 69 65 63 6.2 6.0 6.0 5.8 57
250-349 ... 87 6.9 62 5.8 5.5 53 3.2 5.1 5.0 49
350-449 ..... 8.4 658 .8 53 S.1 1.9 47 4.0 45 4.4
450-549 ..., 8.3 0.3 5.5 5.1 4.8 4.6 4.4 4.3 4.1 4.0
550-649 .. ... 8.1 6.2 53 49 1.6 4.4 +.2 4.1 39 38
650-749 . ... 8.1 6.0 5.2 4.7 ] 4.2 4.0 39 37 36
750849 ... .. 8.0 6.0 5.1 4.6 4.3 4.1 3o 38 3.6 3s
850949 .. .. 7.9 5.8 5.0 4.5 4.1 39 i 3.6 3.4 33

O 950 ..., o 7.8 5.7 4.9 4.4 4.0 38 36 35 33 3.2
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imately 90 percent confidence that the two population per-
centages are actually different.

Percentage points provided in both Table A and Tabke B
do not take into account any pussible nonresponse error or
bias between respondents and nonrespondents to the sur-
vey, a possible source of error with both sample and non-
sample surveys

TABLE C~—APPROXIMATE SIZE OF SUBGROUPS IN THE 1988 NAESP
TEN-YEAR STUDY OF THE PRINCIPALSHIP

Composition of Group Neember
Towal Respondents ... ... L 834
Sex: Male .. .. L 660
Female .. .. ... ... ... . ... . e 167
Age:dOyearsordess oo oo 224
dlroS0years . L 330
older than SOvears ... ... .. 268
Years of Experience: lessthans .0 0 171
Stold . 367
Bormore ... e : 208
Size of School: Less than 400 studemts ... ... L 342
400w o600 students ...l 299
More than 600 students .. ... ... . e 184
Community Tepe: Urban ... .. 0 0 187
Suburban .. ... 200
Smabtl Town .. ... . . .. e 255
Rural .. ... ... .. ... .. . .. P 178
NAESP Member: Yes ... ... e e 387
Svearsorless . o L 159
More than Svears .. . 0 L 215
NO +4(}

Would Become a Principal Again if Starting Over:

Certainly/probably would ... 679
Certainly/probably would not ... .. 133
Elementary Principalship as a Final Career Goul:Yes ... ... . 363
No ... .. ... 434
Degree Status: Bachelor'siMaster's 0 0 0 0 L 574
othyear/PhD. ...o..o.o.00 o 244
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