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Credits

The parent instruments are reflected in ALOE organization and remnant items and phrases.
Credit for the source of specific phrases and items is identified as either ATRP (Arizona Teacher
Residency Project) or CPST-SE (Critical Professional Skills of Teaching--Special Education).
The source is further identified by the categories of Teaching Plans and Materials (TPM),
Classroom Procedures (CP), Interpersonal Skills (IS), and Behavior Management (BehMgt),
General Testing Precautions (GT), Preparation of the Environment (Env), Test Administration

and Scoring (AS), aind the item number or descriptor.

ALOE: item Numbers, Descriptors, Quotes

2 a "Roferencedto.. . objectives"
4 b "Helped students identify objectives”

5 b "[Notall students necessarily get
same assignment.]"”

6 Stem "Plan (including questions to be
addressed) balanced higher and lower
thinking processes, such as Bloom’s
Cognitive Taxonomy identified here:

Identify, clarify, or summarize;

Apply information to particular
situations;

Identify and clarify parts of complex
ideas or synthesize (integrate)
knowledge;

Judge value and importance
of ideas .."

10a "Efficient teacher-attended routine
tasks (a manner indicating anticipation)”

b "Instruction not interrupted by routine
tasks"

e "appropriate activities when tasks done
early” and " putting away finished work
properly”

“reinforcing appropriate behavior at the
end”

"students working independently withous
distracting others"

"tasks done w.h no more than minimal
reminders”

SOURCE OF TERMS/CONCEPTS

from ATRP (TPM 2.3)
from ATRP (TPM 7 b): "help students determine their
achievement on objectives”
from CPST-SE (CP 5 b): "Activities or assignments are
differentiated to match the unique needs of
individual students."
from ATRP (TPM 5)
a "Plans require students to acquire factual
information cr to explain or summarize it.”
b "Plans require students to apply information
to particular situations.”
¢ "Plans require students to identify and clarify
parts of complex ideas or synthesize linowl-
edge by integrating information."
d "Plans require students to judge the value and
importance of ideas or information,”

from ATRP (CP 15.2): "Teacher attends to routine tasks
in a disruptive or inefficient manner"

from CPST-SE (CP 16 b): "When finished, students put
work away properly and engage in an appropriate
activities [sic)"

from CPST-SE (CP 16 d): “reirforces appropriate
behavior at the end"

from CPST-SE (CP 16 a): "Students in independent group
do not interrupt the teacher or disturb other
students”

from CPST-SE (CP 13.4): "Students . . . need only
occasional and mild reminders about adherence to
established classioom techniques.”

o4



ALGE Item Numbers, Descriptors, Quotes

11 b "Focused attention early for learning”
12b  "Apparant effort to preclude potential
confusion”

¢ "Immediate clarification in same or dif-

ferent words OR not needed"

13b "Teaching adjusted to monitoring and
interpreted student feedback”

Stem "Such teaching methods as the fol-
lowing observed:

. . . discussion, explanation, . . . demon-

stration, . . . drill, inquiry, .
tive leamning, . .
playing"

Stem "SPECIALIZED TECHNIQUES such as
VAKT, Learning Strategies Model,
Direct Teaching"

. . coopera-
. problem solving, role-

14b "Asked for responses or questions
throughout lesson”

¢ "Recognized students wanting to volun-
teer responsus”

d "Incorporated appropriate responses

into thu lesson"

15 Changed into simple past tense to match
grammar of other ALOE items.

SOURCE OF TERMS/CONCEPTS

from CPST-SE (CP 1 a): "Bagins lesson promptly.”

from CPST-SE (CP 15 c): "Disiractive scenarios are
anticipated and preventive measures taken"
concerning the physical setting”

from CPST-SE (CP 7.3): "The student is confused by
directions given the first time and does 't follow
them, but quick clarifications obtain prompt
appropriate responses.”

from CPST-SE (CP 19.4): "Follows lesson plan well, has
good follow-up questions which reflect cn-going
student understanding, and modifles instruction
accordingly,” and (CP 20 b): "On-going monitor-
ing for understanding by individual students is
conducted, and appropriate adjustments to
instruction are implemented.”

from ATRP (CP 7): "Teaching methods such as the follow-
ing may be observed: drill, inquiry, discussion,
role playing, demonstration, explanation, problem
solving, cooperative learning activities, etc.”

from CPST-SE (CP 3.5): "A specialized teaching technique
is evident and applied in a highly skillful and very
successful manner. (Example: VAKT, Learning
Strategies Model, Direct Teaching)"”

from ATRP (CP 5.4): *Teacher asks for responses or
questions frequently throughout the lesson and
provides feedback”

from ATRP (CP 5.3): "Some of the students wanting to
make contributions are recognized and asked to
give responses.”

from ATRP (CP 5.5). ". . . the teacher incorporates . . .
student responses and questions into activities”
and CPST-SE (CP 19.3): . . . to incorporate
responses effectively into on-going instruction.”

from ATRP (CP 10)



ALOE item Numbers, Descriptors, Quotes

16a "Provide( positive feedback for student
work”

b "Provided such corrective feedback
as additional input, foctising attention,
clarification, restatement with
prompting for incorrect answers,
nonresponsiveness, ‘wild guesses,’
or misinterpretations OR Not nseded"

¢ "Helped students evaluate their own
performance”
17a "Previewed or helped students identify
purpose or importance of lesson”

¢ "Modeled (demonstrated) the target
learning”
d "...opportunity to correctly practice
skills . . ."
18a "Relevant to objective(s)"

b "Students actively involved in concept
or skill closure”
19a "When used, supported (contributed to)
objectives”

d "Media/materials blended smoothly
with other kinds of instruction”

SOURCE OF TERMS/CONCEPTS

from ATRP (CP 6.4): "Students are told specifically what

is correct and incorrect about their performance

and are told specifically how to improve.”

from ATRP (CP 6.4). . . . told specifically how to

improve® and CPST-SE (CP 8):

a ‘"Incorrect answers are handled by such tech-
niques as supplying the question matched to
the wrong answer and prompting the correct
answer OR no such responses are given."

b ™I don't know' and non-responsiveness to the
teacher's questions are handled by such tech-
niques are providing additionai input, OR no
such responses are give 1."

¢ "Wild guesses or resporises that indicate a
major lack of understanding of the concept are
handled by such techniques as providing cor-
rective input or no such responses are given."

d “Answaers indicating a misinterpretation of the
question or lack of attention or a "flip" attend
are handleu by such techniques as clarification
and focusing attention, OR no such responses
are given."

irom ATRP (CP 6.5): ". . . teacher guidance helps students
to evaluate their own performance.”

from ATRP (CP 13 b): "Teacher uses ‘schniques which
help to make material meaningful to students or
explains the importance of what students are
learning.”

from ATFP (CP 13 c): "Teacher demonstrates or models
tha precise learning or response . , . expected.”

from ATRP (CP 13 a): "Each student is then given oppor-
tunity to practice that correct response.”

from ATRP (CP 12 d): "Closure/summarization is rele-
vant to the objective(s).”

from ATRP (CP 12 c): "Teacher actively involves
students in their own closure/summarization.”

from CPST-SE (CP 2.4): "Extensive use is madeof . . .
materials in a manner which clearly contributed
to learning the skill or concept” and ATRP (CP

2.4). "Materials chosen are relevant to the

objectives.”

from ATRP (CP 1.4): "Media blends smoothly with other
kinds of instruction.”



ALOE itom Numbers, Descriptors, Quotes

20 Stem "Chbserved all learners could effec-

21¢

22a

23b

242

25a

tively participate in the whole group"

"Continuously ohserved entire class
while directing relevant questions or
observation to any attended subgroup”
"Grouping based on diagnosed or
frequently-checked skill levels and
abilities with abjective being taught"
"Prgsented adaptations for those who
finished early or did not finish”

"Began and ended class on time”
"Revised instruction using evaluation
results or ghservation OR not needed"
"interruptions minimized by on-going
classroom management”

"Vorabulary appropriate arid at proper
difficulty level”

"Speech and writing grammatically
correct"

"Speech understandable”

"Noise lavel, activity, and movement
minimized distractions (conducive to
learning objectives)”

"Provided . . . materials in safe and
orderly setting”

"Bulletin boards and displays showed
student work or promoted instructional

purpose"”

SOURCE OF TERMS/CONCEPTS

from CPST-SE (CP 5a): ".. . or it can accuratsly be
assumed that all learners can effectively parti-
cipate in the whole group.”

from CPST-SE (CP 9): operational definition of
"withitness"

from CPST-GE (4.5): ". . . uses a diagnostic-prescriptive
approach”

from CPST-SE (CP 5 c-d): "Remedial, adaptive or enrich-
ment matetials/equipment which are distinct
from those provided tc others are used hy at
least ong student” and "Alternative presentation
methods are matched {o different children
depending upon their unigue needs.”

from ATRP (CP 16 a): "Activities are begun promptly.”

from CPST-SE (CP 19.4): ". . . mcdifies instruction
accordingly”

{rom ATRP (CP 16 ¢-d): "ihere are no delays during
the lesson” and "There are no digressions from
objective during the lesson.”

from CPST-SE (CP 18 b-¢): "The language is appropriate
for the learners."

from CPST-SE (CP 18 a): “Uses correct grammar. No
more than two errors.”

from CPST-SE (CP 18 d): "The language is charactei-
ized by proper volume, articulation, intonation
and pace.”

from CPST-SE (CP 15 ¢): "Distractive scenarios are
anticipated and preventive measures taken."

from ATRP (CP 17 a-b): "Classroom is free of litter" and
"Furniture is neat and orderly.”

from ATRP (CP 17 d): "Bulletin boards and displays serve
an instructional pursose.”



ALOE item Numbers, Descriptors, Quotes

26 Streamlined and changed into simple past
tense to match gramrnar of other ALOE

items.

"(Rated '5' if one activity was appropriately

conducted. . .)"

1 "lgnored one situation or activity"

2 "Attended each situation or activity
inefficiently”

3 "Attended one situation or activity weli,
the rest inefficient with busy work, idle
time, or practice that reinforces errors”

4 "One situation or activity clearly more
meaningful, but the rest not neglected”

& "Each situation or activity smoothly
attended, all students on task"

302 "Noise leval..."
". .. activity, and movement
minimized distractions . . ."

b "Provided student comfort. . .

". .. ventilation, temperature, and
avoided glares”

¢ "Spoken directions clear and moder-
ately presented”

d "Materials arranged to minimize dis-

tractions"

SOURCE OF TERMS/CONCEPTS

from CPST-SE (CP 10)

"Whole group/one activity situation.”

1 "Unable to handle more than one situation,
activity or group at a time. Cna is igr.ored.”

2 "Manages two situations, groups or activities at
a time, but both suffer because of the need to deal
with the items simultaniecusly.”

3 "Manages two situations, activities or groups
simulianeously with one daing well but with the
other characterized by such inefficiencies as
some degree of busy work, idle tims, or practice
that reinforces errors.”

4 "Handles two situations, activities or groups
simultaneously without becoming so immersed in
one that the other is neglected. However, one
group is clearly at an instructional advantage
over the other in terms of meaningfuiness of
their ~stivity."

5 "Handles two cr three situations, activities or
groups simultaneously with such smoothness that
ali students are on task with equally meaningful
learning activities.”

frorn CPST-SE (Env 4 ¢j: “. . . avoids noisy areas, other
voices, efc."

from CPST-SE (Env 4 a): "Has child face away from doors
and windows where moverment and activity are
going on or large open spaces with distracting
pictures, colors, toys, etc."

from CPST-SE (Env 5 a). "Makes certain the student is in
a comfortable position.”

from CPST-SE {Env § c¢): "Provides a well-lit room with
adequate ventilation and comfortable tempera-
ture” and CPST-SE (Env 5 d): "Avoids glaring
lights, reflections from pages and faces student
away from the window if possible”

from CPST-SE (Env 6 a): "Examiner speaks in a clear,
audible voice at a moderate rate of speed”

from CPST-SE (Env 7 d): "Provides an efficient arrange-
ment and method of manioulating materials to
avoid . . . distractions for tiie student”



ALOE item Numbers, Descriptors, Quotes

31 Streamlined and modified to fit ALOE
grammatical construction

a

b

32a

33a

"Disregarded or redirected irrelevant
remarks”

"Focused on motivation, interest, and
task”

"lgnored nondisruptive extraneous
movements . . ."

". .. such as encouraging general
performance, not specific items or
answers”

"Forasaw and precluded fatigue and
distractions®

"Instrument efficient to process"

"Maintained record of appropriate
demographic data (s.g., chronological
age, correct items, etc.)"

"Evaluated as a whole, weighting
results as needed"

"Test evaluated within the jntent of the
instrument”

*Based on spacific observed informa-
tion for objective, straightforward

style in interpretation”

"Reason for the raport implicit or
specified”
"Recording done soon”

"Standard English spelling, grammar
.. . for formal written reports . . . "

". .. low-inference words for written
reports . . ."

". .. on specific students . . ."

SOURCE OF TERMS/CONCEPTS

from CPST-SE (AS 9)

a "Examiner disregards or redirects irrelevant
remarks”

b "Examiner minizes extraneous movements by
developing motivation, interest, and task

orientation”

¢ "Examiner ignores extranecus rr.ovements which
do not interfere with the students functioning
from CPST-SE (Env 6 c): "Examiner commends and
encourages for general performance but never
on gpecific items”
from CPST-SE (AS 9 d): "Examiner handles extranecus
bahavior by foreseeing fatigue and distractions"
from CPST-SE (AS 16 d): "Examiner completes report
within a few hours of completing the assessment"
from CPST-SE (AS 11 d): "Examiner double-checks the
chronological age, the number of correct items,
additions, and arithmeti~ calculations”
from CPST-SE (AS 10 d): "Examiner evaluates equivalent
responses in light of other responses listed in the
scoring standards”
from CPST-SE (AS 10 b): "Examiner krows the jntent of
each test or subtest weil"
irom ATRP (TPM 7 a): implicit in "Preassessments are
planned to determine students’ knowledge base"
and CPST-SE (CP 20 d): "Summative testing
which is matched to the objectives is conducted,
and the results provided to the students”
and CPST-SE (AS 15 a): "Examiner makes report
straightforward and objective"
and CPST-SE (AS 13 a): "Examiner omits hear-
say or unverified opinions . , ."
and CPST-SE (AS 13 c): "Examiner uses behav-
ioral descriptions or supporting information
rather than generalized statements . . ."
and CPST-SE (AS 13 d): "Examiner backs all gen-
eralized statements with specific information”
from CPST-SE (AS 13 a): "Examiner is aware of the
reason for the report . . . "
from CPST-SE (AS 16 d): "Examiner completes roport
within a few hours of completing the assessment”
from CPST-SE (AS 15 b): "Examiner edits the report
carefully for spelling, grammar, and punctuation”
from CPST-SE (AS 15 c): "Examiner edits sematics --
... nebulous words, pet expressions . . ."
from CPST-SE (AS 15 d): "Examiner writes to report on a
specific, urique student”

Vi



AL OE ttem Numbers, Descriptors, Quotes

34 Modified item to fit ALOE grammar

36 Modified from ATRP (IS 1) with subdescrip-
tors by Barbara Welisr, Center for Educa-
tional Development, Tucson, Arizona, from
Mary Collin's Enthusiasm Scale (1976)

a

38b

3%a

"Eve contact or facial expressions
communicated respect, concern, and
interast.”

"Yoice inflections stressed points of
interest and importance.”

"Posture communicated poise, . . . moved
around room, . . . sat among students”
"Gestures accentuated points.”

"Used student names in both a warm,
friendly way"

"Asked (or knew) student interests
and opinions”

"Language free of derogatory refer-
ences, sarcasm”

"Clear expectations about behavior
supported by constructive comments
about (un)acceptable behavior”

"Indicated awareness of participation
and any significant off-task behavior"
"Nonverbal feadback, smiles, frowns,
nods, proximity®

"Praised, corrected, recognized, or
dicplayed student products at signs of
emerging frustration, boredom, or
restlessness to appropriately meet
needs”

". .. complimented sustained effort and
self-discipline during difficulty”
"Feedback adjusted to emotional needs
without overreacting or losing balance

"Appropriate behavior reinforcement”
"such as: rewards, compliments, cor-
rection, non-verbal communication,
encouragement”

"Inconsequential misbehavior overlooked
OR none existed"

SOURCE OF TERMS/CONCEPTS

from CPST-SE (GT 1)
from ATRP (IS 1)

a "Eye contact or facial expressions communicate
pleasure, concern, interest, etc."

b "Voice inflections stress points of interest and
importance.”
c "Posture (moving around room or sitting among
students) communicates enthusiasm."

d "Gestures to accentuate points communicated"

from ATRP (IS 2 d): "Teacher tises students' names in a
warm and friendly way."

from ATRP (IS 2 a): "Teacher asks about students'
interests and opinions."

from ATRP (IS 4 d): "Teacher's language is free of
derogatory 7efarences or sarcasm."

from ATRP (IS 4 a). "Expectations about behavior are
clear” and CPST-SE (BehMgt 6 a): "identifies
inappropriate behavior . . . and CPST-SE (CP 11 ¢):
"Makes suggestions for further improvement of
student’s work in such a situation.”

from CPST-SE (BehMgt 5.5): "Identifies . . . all significant
off-task bahaviors . . ."

from ATRP (IS 4 b): "Teacher provides nonverbal
feedback (smiles, frowns, nods, moves closer to
student, efc.) . . ."

from CPST-SE (CP 12.1-4): "Detects cutward signs of
emerging frustration . . .” and CPST-SE (CP 11 a):
"Shows a genuine interest in a student's work when
the student first begins to show signs of boredom or
restlessness.”

from CPST-SE (CP 11 b): "Compliments the student for
effort in such a situation.”

from CPST-SE (BehMgt 4.4): "Appropriately responds
(neither overdoing nor underdoing) to learners who
participate . . ."

from ATRP (IS 5 c): "Appropriate behavior is reinforced."

from CPST-SE (BehMgt 4.5): . . . responds . . . using a
variety of compliments, encourageing [sic] state-
rients, rewards, or non-verbal responses.”

from ATRP (IS 5 b): "Inconsequential behavior problems
are overlooked or none exist."

vii
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ALOE item Numbers, Descriptors, Quotes

41a

43 a

"Focused on individuals who cause dis-
ruptions rather than the entire class"

"Major disruptions attended to quickly
and firmly”

"Appropriate Lonsequences, such as:
based on severity of rule violation or
off-task or disruptive behavior. . ."

"clarity to students"”

"consistent and fair application”

"Behavioral objectives based on base-
line data or observation"

"Qne specific system vvith understand-
able rules and consequences (e.g.,

assertive discipline, precision teach-
ing)"”

"Uses direct observation measurement
procedure, such as . . . event recording”

"Such techniques as the following
observed (combined or modified as
indicated): activity reinforcement”
"contingency contracting, social
reinforcement”

"group contingency, home-based
reinforcement, modeling, shuping,
social reinforcement”

SOURCE OF TERMS/CONCEPTS

from ATRP (IS 6 a): "Individuals who have caused ris-
ruptions are dealt with rather than the entire class
being punished.”

from ATRP (IS 6 b): "Major disruptions are attended to
quickly and firmly."

from ATRP (IS 6 c): "Consequences for misbehavior are
based on the severity of the disruptions” and CPST-
SE (BehMgt 8.5): "Consequences . . . are matched ‘o
the severity of the infraction.”

from ATRP (IS 4 a): "Expectations about hehavior are
clear” and CPST-SE (BehMgt 8.5): "Consequences
.. . are obviously clear to the students . . .”

from CPST-SE (BehMgt 8.4): "Consequences . . . are con-
sistently and fairly applied . . ."

from CPST-SE (BehMgt 12 a): *Writes objectives aimed at
at least one student based on collected baseline data
or which will be assessed by direct observation.”

from CPST-SE (BehMgt 9 d): "Uses one specific manage-
ment system with clear rules and coiisequences that
children understand (eg. [sic] assertive discipline,
precision teaching)”

from CPST-SE (BehMgt 12 a): "Uses a direct observation
procedure in connection with the lesson . . . such as:
event recording to obtain performance data.”

from CPST-SE (BehMgt 9 c): "Uses several different rein-
forcers such as edible, tangible, token social, or
activity reinforcers.”

from ATRP (IS 5 a): "Teacher uses techniques (e.4., social
approval, contingent activities, etc.) to maintain
appropriate behavior.”

from CPST-SE (BehMgt 9 e): "Demonstrates at least one
of the following techniques during the lesson: ioken
system, contingency contracting, home-based rein-
fercement, group contingency, social reinforcement,
modeling, shaping.”

viii



The Critical Professional Skills of Teaching--Special Education (CPST-SE) is reflected in
ALOE's Conference Skills Instrument (CSI) general organization and items and phrases. Credit for
the source of specific Reference Edition CSI phrases and items is thus ident'fiad by the CPST-SE
Conference component Item number (e.g., 5.1-5.5) or item-and-descriptor (e.g., 1 a, 2

b, or 16 d).

CSI item Numbers, Descriptors, Quotes

1a

b

«
[ Y

"Specified purpose and outline of
content”

"Provided appropriate setting”
"neat, clean”

"comfortable seating”
"confidential, uninterrupted®

"Provided record accessibility and
ease of viewing"

*Appropriate closure, including sum-
mary, follow-up, and transition to
informal conversation"

"Courteous, deferential, respectful,
and polite”

"Unconditional positive rugard without
moralizing"

"Helping individual identify/deal with
any defensive or adjustive behavior
OR None existed”

"Indicates 3mpathy when the individual
has difficult, answering a quastion
(expressed understanding, concern,
and encouragement duting especially
sensitive moments)”

"Facilitated speaking what's on the
individual's mind . . . "

" ... rather than un c interviewer's
next remark”

"Clearly stated questions related to the
conference purpose . . . "

"Checked what is meant”

"Interpreted or summarized and iden-
tified constructive intervention
strategies”

CPST-SE SOURCE OF ITEMS/PHRASES

from 1 a: "Written interview guide has statement giving
the purpose of the interview."

from 2 stem: "Provides Appropriate Setting"

from2a:"...spaceis clean, neat..."

from2b:". . . provides for comfortable seating . . . "

from2c:". .. provisions have been made for no inter-
ruptions . . "

from2b:". .. provides for . .. ease of seating, easy
viewing of charts and records . . ."

from 1 d:". .. provides for appropriate closure of the
interview including . . . summary of highlights,
transition from formal interview to informal
conversation, and follow-up.”

from 4 a: "is courteous, deferential and polite throughout
the entire conference/interview.”

from 4 b: "Maintains unconditional pasitive regard
throughout conference/interview, nu imoralizing"

from5.5.". . . interviewer helps clients deal with the
defensive mechanism of stage of adjustment gr
No defensive or adjustive behaviors are evident.”

from 4 ¢: "Expresses understanding and concern when the
client reveals problems or discusses worries"
and IPS 4 d: "Encourages client when he/s.© has
difficulty answering a questicn or has a problem
talking about a topic."

from 8: "Keeps the Client Talking"

from 9.5: "Actively involved in what the client is saying."

from 10.3: "Questions are clearly stated and . . .
related to the theme of the interview . . . "
from 10.4:". . , asks for clarifications when appropriate.”
from 13 d:". . . interviewer brings thoughts to focus by
bringing together several ideas through summariza-
mn.w
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CSI item Numbers, Descriptors, Quotes

4 a "Relevant to conference purpose”

b "Real need addressed for specific reso-
tion”

¢ "Meaningful examples, samples, charts,
profiles, or test results provided"

d "Related to a whole picture"

5 ¢ "evaluated options to resolve needs”

d "Constructively-directed, avoided
irrelevant or disruptive sidetracking”

6 a "Understandable, articulate, correct”

b "Professional vocabulary appropiiate
for the interviewed person's age and
background"

¢ "Talked to, not down or over the head"

d "Provided alternatives and qualifica-
tions for sensitive areas”
7 a "Appropriate initiation begu: by

interviewer"

"what should be accomplished in the

conference, topics to be addressed
.., use of information, assurance of

confidentiality . . ."

"length of the conference”

". .. topics to be addressed (any added
by the individual) . . ."

b "Use of time effective to achieving
conference goais"

¢ "Managed distractions and digressions
OR none existed"
d “Routine tasks not disruptive"

8 b "Persons identified as who will do what
when”

¢ "Alternative pians specified if
unsuccessful”

d "Follow-up plan specified”

CPST-SE SOURCE OF ITEMS/PHRASES

from 17.3: the positive side of "Trivial items or irrele-
vant content are avoided . . ."

from 17.5:". .. a1eal problem is addressed in terms of
possible solutions and a specific plan of action.”

from 17.4: "Client is provided with work samples,
charts, profiles, test results or meaningful
examples . . ."

from 17.3: "Content . . . includes important items and
issues that are brought together to form a
whole.”

from 17.5: ". . . addressed in terms of possible solutions
and a specific plan of action.”

from 11.5: ". . . while staying on target and accomplishing
the goals of the interview"
and 15.2: ". . . instances of wasted time during
the interview."

from 6 a: "Speech is understandable and art:.ulate”
and 6 b: "Oral expression is correct.”

from 6 d: "Vocabulary is professional but appropriate for
the age and background of the client.”

from 12 ¢: "Does not talk down to or over tha head of the
client.”

from 12 d: "Provides for alternative responses in sensi-
tive araas."

from 16 stem: "Initiates the Conference/Interview”

from 16 a: "Explains the purpose of the conference/inter-
view, what is trying to be accomplished, how the
information will be used, and assurances of confi-
dentiality.”

from 16 ¢: "Indicates how long the conference/interview
will last.”

from 16 d: "Invites the client to add topics, to ask ques-
tions, and to genuinely interact in the inter-
view."

from 15.4: "Interviewer makes highly effective use of
time througtiout the interview resulting in the
achievement of the goals of the interview . . ."

from 15.5: ". . . interviewer is confronted with distrac-
tions and efforts by the client to digress . . ."

from 14.2: "Attends to routine tasks in a disruptive or
ineffickant manner . . "

from 18.4: ". . . who will do what, when is specifically
stated.”

from 18.5: ". . . the plan includes specifics about what
alternative strategies will be pursued if the
initial ones do not succeed . . ."

from 18.4: "There is a clear plan of action . . ."

14



CSI 1tem Numbers, Descriptors, Quotes CPST-SE SOURCE OF ITEMS/PHRASES

9 a “Summary of highlights" from 19.4:". . . summary of highlights . . ."
b "Limitations of conference stated" from 19.4:", . . statement of limitations of sessions . . .*
¢ "Follow-up plan of what was to happen from 19.5.". . . conference/interview concludes with a
next" . - statement about what is to happen next (follow-
| up plan).”
d ‘"Informal courtesy" from 19.3:". . . courtesy . . ."
10 Modified slightly to fit ALOE grammatical from 20
construction.
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Instrument History

Teaching owes a profound debt to the Georgia Department of Education and Lester M. Solomon
for pioneering the Teacher Performance Assessment instruments (TPAI) developed by the Uni-
versity of Georgia College of Education with over 4,000 educators contributing to teaching com-
petency development. Quantification and analyses of observed teaching skiiis--and related support
to teachers--have opened an era of educational research otherwise impossible.

Based on the TPAI, the Arizona Teacher Residency Project (ATRP) was piloted at Northern
Arizona University several years beginning in 1983. The present instrument owes its basic shape
and components to the TPAIVATRP. Hierarchical scales with values of 1-to-5 were found most
fitting for some items. Discrete scales with combinations of characteristics or subskills were
found most fitting for other items. A key component to the TPAI/ATRP is the training program
which creates a common frame of reference and a set of procedures for ieacher evaluation and
communication. This reduces subjectivity.

The Critical Professional Skills of Teaching--Special Education (CPST-SE) soon incor-
porated and expanded the ATRP. Specialized vocabulary and skiils attempted to keep the strengths
of ATRP while focusing on concerns and issues specific to Special Education.

The Arizona Lesson Observation and Evaluation (ALOE) began in March, 1988, as a revision
of ATRP. Comments on the teacher-evaluation systems of the Amphitheater, Kyrene, Apache
Junction, and Peoria School Districts in Arizona were appended to specific ATRP items for
possible tailoring to further support such teacher education "customers." (These districts had
shown the most teacher-administrator support for their teacher evaluation systems in Arizona.
These systems also largely supported ATRP.) The consensus at the time was to rewrite the ATRP
into a discrete-scale document. The regular teacher education faculty wanted feedback from
various groups who worked with the ATRP before further tailoring to teacher education needs.

Feedback from the following sources changed the direction from a revision into another
generation of focused teacher observation:

(1) University student teacher supervisors with backgrounds in (a) elementary and (b)

secondary teacher education, (c) Special Education, (d) Foundations, and (e) Educa-
tional Psychology,
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(2) Educational Specialties Faculty (Special Education and Bilingual/Multicultural Educa-
tion), and

(3) Educationai Psychology Faculty.

Busy faculty members suggested specific items or descriptors within their areas of expertise. In
addition, Dr. Ron Hockwalt, District Superintendent of Cajon Valley Union School District, El
Cajon, California, submitted his district teacher evaluation system for consideration. This system
translated Effective Schools Research into competency format and uniquely contribuied the basis
for ALOE items eight and nine.

In 1984, the State of Arizona established Cer.ter for Excellence in Education (CEE) at
Northern Arizona University. Legislative support assumes accountability, and ‘he ALOE is one
component of the Teacher Education Database effort to validate all teaching graduates. A quickly-
growing school, the Center for Excellence in Education has separate regular ard Special Edscation
teacher education instruments. Completely separate long-range databases for regular and Special
Education would require major adjustments for dual majors, but database construction for each
area is also more than the Center has allocated resources to develop. Thus, the Center moved into a
phase of blending the much longer CPST-SE with the ATRP/TPAI into the ALOE.

Since the ALOE integrates ATRP and CPST-SE, ALOE would be considerably longer than
either parent instrument except for two strategies. ALOE attempts to (1) reduce duplication and
(2) convert predominantly hierarchical-scale instruments into predominantly discrete-scale
instruments. Directions to quantify the scales in instrument directions are brief examples.

Discrete-scale items are scored as: Hierarchicul-scale items; are scored as in the example:
1 - None of the descriptors is evidant. 1-17.1 Few or no students achieve objective
2 - One of the descriptors is evident. 2-17.2 Some students meet objective
3 - Two of the descriptors are evident. 3 - 17.3 Many students meet objective
4 - Three of the descriptors are evident. 4 - 17.4 Most 3tudents meet objective
§ - Four of the descriptors are evident. 5-17.5 Nearly all students meet objective

6 - Five of the descriptors are evident.

7 - Six of the descriptors are evident.
The total value possible depends on the number
of descriptors identified.

Whereas hierarchical-scales rank statemenis or characteristics, ALOE discrete-scales include
three-to-six possible observations called descrintors, for instance: (a) One characteristic
existed; (b) Another trait was evident; (c) Some issue was addressed. While the parent instru-
ments address many of the same skills, both are predominantly hierarchical-scale instruments.
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Teaching context is a source of concern for observers. Does the observation focus on teach-
ing a simple skill within a lesson, on a lesson itself, or on an instructiona! unit? ALOE separates
items specific to an instructional unit into a supplement to be observed by the cooperating
teacher. There are thirty items both cooperating teacher and university supervisor observe.

In 1989, the ALOE editing committee representing teacher education and inservice at
Northern Arizona University, Arizona State University, and Grand Canyon University reviewed
the instrument. It is the intent of the editing committee that the instrument and the knowledge
base serve rather than drive the teaching. The TPAI, ATRP, and GCPST-SE items all have a 1-10-5
quantitative potential. The committee moved to a more open-ended approach.

Like ATRP and CPST-SE, ALOE will soon be adapted to scanner forms. The ALOE has several
features and applications seldom addressed in instruments: (1) Context editions for comparison
with methods class instruments,and to focus on specific seitings for university supervisers and
cooperating teachers, and an expanded Reference Edition for clarification. (2) The basic Super-
visor Edition has nine percent (9%) less items than the ATRP, the shorter parent document. (3)
Two supplementai items address Bilingual/Multicultural Education. Two more items address
uniquely Special Education concerns, one of which is observed by both cooperatiig teacher and
university supervisor. (4) A Categorical Component--planning, implementation, discipline and
organization, and reflection--add the dimension of focusing attention on the conceptual knowledge
base for expanding professional teaching repertoire. (5) Garry Taylor's Functional Elements
Analysis of Teaching Skllls (FEATS), recently developed at NAU, is 90-94% content related {0 the
ALOE, providing an instructional counterpart so teacher education faculty do not have to “teach to
the (ALOE) test." Accordingly, concern for ALOE instrumental research effect is minimized.
FEATS addresses interrelated teaching concepts especially appropriate for methods classes and
inservice. (6) The Conference Skills Instrument (CSI), screened by individual Special Education,
Educational Psychology, and Educational Administration faculty, was iniegrated into the compre-
hensive package. Internships allow more time for actual conferences to be conducted and observed
in Special Education, Educational Psychology, and Educational Administration. Teacher inservice
offers opportunity for mentors, department chairs, and principals to observe actual conferences
scarcely available to university supervisors.

Students from regular and Special Education (20-10-30 each) and Vocational Education are
involved in the pliot study establishing correlation of parent instruments to ALOE during fall,
1989. The Center is trving to balance reliability and usability (streamlined in the low-inference
ATRP format) while addressing concerns raised by education constituents (validity). Dr. Lester
Solomon and the Teacher Assessment Project in Georgia faced this concern in the mid-1970s.
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Organization and Intended Applications

The present document (ALOE) and Garry Taylor's Functional Elements Analysis of Teach-
ing Skills (FEATS) form an integrated observation package allowing for teaching to be addressed
in three dimensions:

(1) a categorical perspective,
(2) a clustered-repertoire context perspective (FEATS), and
(3) a skill level.

These dimensions are addressed in three contexts with distinct instrument editions for individuals
able to observe teaching from specific perspectives:

(1) Methods Edition designed to compare with existing instruments involving
lessons taught peers in teacher education methods class
settings,

(2) Supervisor Edition designed for university supervisors, inservice agency
observers, and researchers to observe lessons taught in
actual K-12 classroom settings, and

(3) Cooperating Teacher designed for cooperating teacher, department chair, or prin-

Edition cipal to observe instructiocnal units taught in actual

K-12 classroom settings.

All of the Methods Edition items and descriptors can be observed in the Supervisor (lesson-focus)
Edition setting, which in turn can be observed in Cooperating Teacher (instructional unit-focus)
Edition setting. These editions have a cumulative relationship up to the complete Cooperating
Teacher Edition. The Reference Edition was designed to explain in the same format expanded
explanations of the skills and concepts. As such, it is cumbersome to use. The other three editions
are more abbreviated work editions Intended for reguiar use. Once ALOE is piloted, evaluators
are Intended to receive their appropriate work editions (Methods, Supervisor, or
Cooperating Teacher Edition) with the Reference Edition. The various editions can be
- used to identify developmental aspects of teaching ability.

For teacher education and inservicing, Conference Skills Instrument (CSI) focuses obser-
vation on personal conferences. Conference Skills Instrument Reference and Work
Editions aru inciuded in the present document. Lesson observations are easier to arrange than
conference abservations. Simulation may address such skills and issues for most teacher educa-
tion. Special Education, Educational Psychology, and Educational Administration internships allow
enough time for actual conferences to be conducted in those flelds. Teacher inservicing offers
oppoertunity for mentors, department chairs, and principals to observe actual conferences.

[ I\



ALOE Reference Edition

Expanded Arizona Lesson Observation and Evaluation
March 30, 1990

Available Editions (Applications)

The instrument has a categorical component to allow focus on such general clusters as identifying
beforehand what is to be taught and actually teaching what has been planned. The editions (applications)
are cumulative. Methods items are inciuded in the Supervisor Edition, which is, in tum, included in the
Cooperation Teacher Edition. This feature allows skills to be compared as students progress through the
teacher education program and into their initial years of teaching.

METHODS cLAss EDITION (Simulation)

This edition is designed for comparison with instruments used In methods classes for peer teaching. Any
item can be used as the focus of observation. Italicized items, descriptors, and phrases in the Methods
Edition are not normally expected to be observed in simulation (peer-teaching) settings. These italicized
items are printed only to help the observer keep the context of the skills usually observed in elementary
and secondary schools.

eoucaTion SUPERVISOR/RESEARCH EDITION (Teaching a Lesson)

The teaching context is the lesson. Designed to assist actual K-12 lesson observation by both university
supervisors and cooperating teachers during field experience and student teaching.

COOPERATING TEACH ER eoition (Teaching an Instructional Unit)

The teaching context is the instructional unit. This edition expands the Supervisor Edition with items for
which a mentor has knowledgs of adopted curriculum, local school policy, and long-term exposure to
instructional unit implementation. Such mentors include cooperating teachers during student teaching and
school principals or department chairs as the teaching career begins.

The CATEGORICAL COMPONENT adds an integrative dimension to the instrument,

which is more than a mere average of itams in each category. As one finishes rating each category, the
perceived “feei” for the category is recorded in the categorical component. This component is valuable
for introductory professional education coursework to develop perspsctive. It is most important to keep
the context of individual skills to the instructional setting. This is the realm in which the art of teaching
operates. The definitions for the ratings from Functional Elements Analysis of Teaching Skills (FEATS) by
Garry Taylor are briefly:

zero not applicable to the activity four needs significant refinement
one  unobserved, needs education before practice five needs minimal refinement
two  needs significant education/practice six developed or mastered

three needs additional education/practice



Categorical Component

DIRECTIONS FOR THE CATEGORICAL ITEMS (BELOW) ON THIS PAGE: As you conclude and
develop a consensus or “feel” for a category with the other evaluator (the cooperating teachers
department chair/principal or the university supervisor/mentor), record the perception as a rating
rather than an average for the following categorical items. Circle the appropriate number 0-through-6.
The purpose is not to average the items of each category, but to estimate an overall "feel" for each
category. Categorical Component rating definitions developed by Garry Taylor for Functional Elements
Analysis of Teaching Skills (FEATS) are:

Categorical Rating Scale Definitions

Not Needs Needs Needs Needs Needs Mastered
applicable education  significant minimal significant minimal

before education education refinement refinement

practice and practice  and practice
0 1 2 3 4 5 6

PROFESSIONAL THINKING AND PLANNING: Was able to identify beforehand what was
to be taught and the criteria by which to evaluate achievement.
0 1 2 3 4 5 6

INSTRUCTION AND CLASSROOM ORGANIZATION: Was able to actually teach what was
planned or provide reason(s) for changes in the lesson.
0 1 2 3 4 5 6

DISCIPLINE AND CLASSROOM MANAGEMENT: Maintained classroom behavior and
professional decorum conducive to the desired learning.
0 1 2 3 4 5 6

REFLECTING (after post-observation conference): Was able to identify areas of
strength and plan for continued professional development.
0 1 2 3 4 5 6

ANALYSIS (after post-observation conference): Was able to identify
cause-effect (interaction) relationships of teaching decisions and skills to
what happened in the lesson

0 1 2 3 4 5 6

PROFESSIONAL DEVELOPMENT (after post-observation confer-

ence): Was able to identify strategies, styles, techiniques, or approaches ¢
improve teaching effectiveness with the students in the observed lesson.
0 1 2 3 4 5 6
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Directions for following pages: tems ar quaniiid as:

Discrete-scale items are scored as:; Hierarchical-scale items are scored as in the example:
1 - None of the descriptors is evident. 1-17.1 Few orno students achieve objective
2 - One of the descriptors Is evident. 2-17.2 Some students meet objective
3 - Twe of the descriptors are evident. 3 - 17.3 Many students mest objective
4 - Three of the descriptors are evident. 4 - 17.4 Most students meet objective
5 - Four of the descriptors are evident. 5-17.5 Nearly all students meet objective

6 - Five of the descriptors are evident.

7 - Six of the descriptors are evident.
The total value possible depends on the number
of descriptors identified.

PROFESSIONAL THINKING AND PLANNING

Specified Observable, Measurable Lesson Objectlves

Condition for lasson observation: Outline of unit objectives

a. Objectives based on identified unit concepts and skilis
(measures to determine achievement)

b. Objectives logically sequenced OR one objective planned

¢. Appropriate for student sticcess level

d. Specified conditions of performance

Specified Teaching Procedures for Lesson
Referenced to objectives

Identified clearly how objectives are met
Sequenced in terms of what students are to do
Included an advanced organizer (set)

Included appropriate closure

Included integrative transitions

~oopOop

Specified Resources for Lesson

Condition: List or inclusion of materials (even in facsimile form)

a. Relevant and referenced to objective/learning activity

b. Usable (e.g., readable, easy-to-follow directions)

c. Concrete or manipulative (hands-on) material included
OR Not needed

d. Supplemental resources contributed to skill or concept
OR School-adopted resources sufficient

23
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Specified Procedures for Assessing Progress (4) Assessment
Condition: Indicate pre-presentation, progress check, and post- Procedures
presentation evaluation scheme, including obsservation, records,

teacher-made, or standardized tests

a. Referenced to objectives (all that's targeted to be iearned)

b. Helped students identify objectives before any graded
assessment

¢. Appraopriate to objectives (what is planned), content
(what is taught). and procedures (how it's presented)

d. Assessment appropriate fo target students (not necessarily
the same for all students) and expectancies (approximate
or district-defined grade-level expectations)

e. Planned for periodic progress checks

Planned for Student Diversity (5) Diversity of

a. Based on poted observation, such as Student Culture
cognitive abilities  cultura/language backgrounds and Behavior
learning styles social/emotional maturity
learning rates reluctant or difficult-to-reach pupils
at-risk pupils handicaps

b. Targeted specific or individual instruction (referenced to
specific assessment or previous event) OR observed that
individualized instruction not needed
[Not all students necessarily get same assignment.]

¢. Provided for adaptive or unfinished assignments relevant to
objectives and meaningful enrichment activities for those
who finish early

d. |dentified alternative procedures (such as referral to special-
ists of students with special needs the teacher can't meet)
OR observed that alternative procedures were not essential

Activities Accounted for Student Diversity (8) Diversity of
Plan (including questions to be addressed) balanced Student
higher and lower thinking processes, such as Bloom's Abilitias

Coghnitive Taxonomy identified here:
Identify, clarify, or summarize;
Apply information to particular situations;
Identify and clarify parts of complex ideas or
synthesize (integrate) knowiedge;
Judge value and importance of ideas,
according to the following criteria:
a. Appropriate to unit objectives
b. Apparent for student ease and motivation (readiness)
¢. Smooth transition to/from other cognitive levels
d. Appropriately balanced higher and lower cognitive
thinking
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Established Condltions for Learning (7) Classroom
a. Procedures specify control techniques to facilitate Control and
target learning Management
activity reinforcement token system
social reinforcement modeling

b. Facilities (physical arrangement) and materials
readily accessible (organized to maximize target
learning)
c. Specified expectations for student behavior
identifying discipline strategies (beginning at lowest-
key effective strategy): eye contact, proximity,
gestures, touch, cue, "chew,” natural conse-
quence, time out, punishment, suspension, sxpul-
sion
preorganizing (directions to initiate non-routine trar-
sitions) to facilitate routines and minimize dis-

tractions
contingency contracting shaping
activity reinforcement modeling
group contingency token system

home-based reinforcement

Specific Cooperating Teacher Observation

UNIVERSITY SUPERVISOR OR MENTOR PREVIEWS ITEMS 8 AND 9 WITH PRINCI-
PAL, COOPERATING TEACHER, OR DEPARTMENT CHAIR. Some descriptors are
available as the cooperating teacher evaluates the overall unit when
completed. At the school site, teacher knowledge of district scope and sequence
should determine relevance of a lesson and unit to adopted course objectives.

Adherence to Curriculum Objective (8) Unit Progress
a. Preassessment or previous unit performance defined and Feedback
base from which to build unit
b. Unit performance evaluation based on specified criteria
c. Enrichment and/or remedial plans based on formative
evaluation OR Approximately 80% of the students
achieved 80% of the objectives
d. Students were provided unit feedback

Adherence to Course Objectives {9) Adherence to

( 1 )instruction meets adopted scope and sequence. Curriculum

(2 )Any substituted materials are related to the Objectives
adopted course of study.

9.1 Unrelated

8.2 Slightly related

9.3 Satisfactory

9.4 Relevant to course
9.5 Most relevant to course

$4
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INSTRUCTION AND CLASSROOM OKGANIZATION

Attended to Routine Tasks (or Time on-Task) (10) Routine Tasks
a. Efficient teacher-attended routine tasks (a
manner indicating anticipation)
Ingtruction not interrupted by routine tasks
Materials ready and in place
Smooth transitions between activities or parts
of the lesson (e.g., the transition from opening
into the main body, the instructional component)
e. Evidence of established routines, such as:
appropriate activities when tasks done early
putting away finished work properly
reinfarcing appropriate behavior at the end
students working independently without distract-
ing others
tasks done with no more than minimal reminders

aoyo

Opened Lesson Effectively (11) Lesson Opening
a. Previewed lesson (established clear set)
b. Focused attention warly for learning (quickly
engaged class in targzi (earning)
¢. Made use of student motivation and enthusiasm
(e.g., having students "teuch” what they know)
d. Opening smooth and integrated (elements fitted
together, seamless with lesson components
connected naturally)
e. Connected (bridged) previous learning to new learning

Gave Clear Directions and Explanations Related to (12) Directions and
the Lesson (or No Misunderstandings were Apparent) Explanations
a. Appropriate (effective) to group size (whether for

class, group, or individual)
b. Apparent effort fo preciude potential confusion
¢. Immediate clarification in same or differcnt words

OR not needed




Used Appropriate and Effective (13)
Teaching Methods (Techniques)
a. Relevant to objective
b. Teaching adjusted to monitoring and interpr~-.d
student feedback, effective for student achieve-
ment and personal grewth
C. Attention drawn to target leaming rather than
the method (tool) being used
d. Smooth transitions between methods (e.g., lesson
parts, elements, groups, delivery systems) OR one

method appropriately used
Such teaching methods as the following observed:
TELLING SHOWING DONG cooperative
audio tapes demonstration  exercise learning
debate modeling drill manipulation
discussion pictures inquiry problem
explanation video tapes practice solving
exposition written word simulation  role-playing
lecture

panel discussion
SPECIALIZED TECHNIQUES such as VAKT, Learning Strategies
Model, Direct Teaching

Used Student Responses and Questions in Teaching (14)
a. Questioning techniques effective for class involvement and
appropriate to lesson (including such means as active

student involvement or thought-provoking questions)
b. Asked for responses or questions throughout lesson
¢. Recognized students wanting to volunteor responses
d. Incorporated appropriate responses into the lesson
e. Levels of questions, such as
concrete
inferential
pairs of students ailowed to answer
questions on a "buddy system"
effective for class involvement and appropriate to
lesson
f. Clear, supportive, and helpful answers 10 questions

11

Appropriate
Teaching

Mathods
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Provided Opporttunities for Participation
15.1  Class activities required passive presence.
15.2  Only a few students required to participate
actively; most appeared to be bystanders.
15.3  Most students had opportunit, and participated
actively at some time in the lesson,
such as physical movement
small group discussion
manipulation of {hands-on] materials

15.4  All students had opportunity and participated in
some type of activity.

15.5 All stuuents had opportunity and participated in
two or more activities OR one activity was appro-
priate for the lesson.

Provided Student Feedback Throughout Lesson
a. Provided positive feedback for student work
b. Provided such corrective feedhack as

additional input focusing attention
clarification restatement with prompting

for incorrect answers, nonresponsiveness, "wild
guesses,” or misinterpretations OR Not needed
c. Helped students evawuate their own performance

Promoted Student Retention
a. Previewed or helped students identify purpose or
importance of lesson
b. Linked existing student experience or interest to
current lesson
Modeled (demonstrated) the target learning
Accurate response to any mistakes with oppor-
tunity to correctly practice skills befora making
assignment or testing
e. Strategies presented to help organize content
such as classifications

generalizations

concept relations
f. Reviewed previously-learned material

L

Provided Opportunity for Closure or

Summarization

a. Relavant to objective(s)

b. Students actively involved in concept or
skill closure

c¢. Related to lesson setting (what was next,
clarification of assignment)

2K
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Used Instructional Equipment and Other Aids

Support media/materials were unnecessary (rated “5")

OR the following are evident:

a. When used, supported (contributed to) objectives

b. Teacher modeled objective with concrete or manipula-
tive (hands-on) materials before practice

v. Guided practice used media/materials before inde-
pendant student practice

d. Media/materials blended smoothly with other kinds
of instruction

Demonstrated Ability to Work with Individuals,

Small Groups, and Large Groups

Observed all learneis could effectively participate in the

whole group (with minimal frustration and boredom)

(rated "5") OR

a. Continuously observed entire class while directing rele-
vant questions or observation to any attended subgroup

b. Grouping based on diagnosed or frequently-checked skill
levels and abilities with objective being taught

¢. All students doing work they can successfully achieve
at approximately 80% mastery level with minimal frus-
tration, according to frequent checks

d. Teacher role effective to each group size

Instruction Addressed Cultural/

Behaviaral Diversity

The class was apparently homogeneous regarding ethnic

representation, handicap, language, socio-economic status,

emotional development, and cognitive ability (rated "5*) OR

a. Integrated instruntion to address varied student needs

b. Lesson adjustrmients to addrass learning styles and language
ability presented before beginning class activities

¢. Presented adaptations for those who finished early or did
not finish

d. Adapted lesson for student motivation (readiness to be able
to master target learning with minimal boredom or frus-
tration)

29

13

(19) instructional
Equipment/Aids

(20) Grouping

(21) Diversity



Used Instructional Time Effectively
a. Began and ended class on time
b. Instructional pace and intensity (fast enough but
not too fast) effective for class
¢. Revised instruction using evaluation results or
observation OR not needed
d. Interruptions minimized by on-going classroom
management
such as easily removed, replaced equipment
material management and distribution
quick attendance-taking
preventing disruptive situations
seating to minimize distraction and
maximize appropriate role modeling
smooth traffic patterns and transitions

Demonstrated Knowledge in Subject Area

a. Presented information relevant to topic or objectives
b. Vocabulary appropriate and at proper difficuity level
¢. Accurate information in context and current sources
d. Additional resources for independent student use

Acceptable Written and Oral Expression
a. Speech and writing grammatically correct
b. Speech understandable

¢. Writing legible

Maintained an Attractive and Stimulating
Envirorment
The teacher had no authorization or opportunity to
control or modify the classroom setting (rated "6")
R
a. Noise level, activity, and movement minimized
distractions (conducive to learning objectives)
b. Provided smooth retrieval, arrangement, use,
transition, and storage of materials in safe and
orderly setting
¢. Bulletin boards and displays showed student work
or promoted instructional purpose
d. Provided student comfort with such matters as:
ventilation, temperature, avoided glares, and
view of materlals

3U
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(22) Instructional
Time Use

(23) Subject Area
Knowledge

(24) Speech and
Writing

(25) Environment



Special Education Supplement

(Rated "5" if one activity was appropriately conducted
"6" if not special education)

Exhibited Overlapping Behavior

More than one situation or activity simultaneously not

apparent during the lesson OR When handling more than

one situation or activity simultaneously:

26.1 Ignored one situation or activity

26.2 Attended each situation or activity inefficiently

26.3 Attended one situation or activity well, the rest
inefficient with busy work, Idle time, or practice
that reinforces errors

26.4 One situation or activity clearly more meaningful,
but the rest not neglected

26.5 Each situation or activity smoothly attended, all
students on task

Bilingual-Multicuitural Supplement

(Rated "6” it not bilingual involving English)

Lessons Involving Engilsh

Meaningful to Students

a. Emphasizes regular content, not drill in English

b. Presented in a connotative context understood by
students

¢. Self-evident input during instruction in English OR
NEP students not represented

d. Eighty-percent (80%) mastery of objectives achievable

15

(26) Overlapping
Behavior

(27) Weaningful
Lessons
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Bilingual-Multicultural Supplement
(Rated "6" when not bilingual involving home language)

Lessons Involving the Student Home Language (28) Home Language
a. Used such registers as Proficiency
colloquial formal
Informal semi-formal
technical

appropriately to develop home language while
learning basic skills

b. Focused on development of home language speaking,
reading, and writing

¢. No disruptive (distractive) hesitations or lapses
related to the language itself

d. Provision for practice and expansion of LEP student
home language

e. Eighty-percent (80%) mastery of objectives
achievable

Specific Cooperating Teacher Observation

UNIVERSITY SUPERVISOR OR MENTOR PREVIEWS ITEMS 29-33 WITH PRINCI-
PAL, COOPERATING TEACHER, OR DEPARTMENT CHAIR. Student success can be
confirmed by the cooperating teacher as qulzzes and tests are administered.
Items on testing can be observed by the cooperating teacher only when a test is
administered and reported. /tem 34 can be observed gnly when a standardized
test is administered.

Student Success Rate (29) Pupil Success
Condition: Unit evaluation results and criteria Rate

At the 80% Mastery Level:

29.1 Few students (less than 60%) achieved objective

29.2 Some students (about 60-69%) met objective

29.3 Many students {(about 70-79%) met objective

29.4 Most students (about 80-89%) met objective

29.5 Nearly all students (about 90-100%) met
objective

OR at the 100% Mastery Level:

29.6 All students met objective to the extent specified

Testing Skills

Test Environment and Materials (30) Testing
a. Noise level, activity, and movement minimized Environment
distractions (conducive to measuring objectives)

b. Frovided student comfort with such matters as:
ventilation, temperature, and avolded glares

¢. Spoken directions clear and moderately presented
d. Materials arranged to minimize distra~stions

3z



Handled Extraneous Behavior

No extraneous behavior existed (rated “5") OR

a. Disregarded or redirected irrelevant remarks

b. Focused on motivation, interest, and task

¢. Ignored nondisruptive extraneous movements,
such as encouraging general performance, not
specific items or answers

d. Foresaw and precluded fatigue and distractions

Test Scoring

a. Instrument efficient to process

b. Maintained record of appropriate demographic
data (e.g., chronological age, correct items, etc.)

¢. Evaluated as a whole,%eighting results as needed

d. Test evaluated within the jntent of the instrument

Performance Recording and Report Writing

Much teacher reporting is limited to the grade book and

the report card, which meets these criteria. However,

formal written report criteria are also addressad here.

a. Based on specific observed information for objective,
straightforward style in interpretation

Reason for the report implicit or specified
Recording done soon

Standard English speliing, grammar, and low-
inference words for formal written reports on
specific students OR not needed (e.g., grade book)

aogo

Standardized Testing Supplement (Rated "6" if not applicable.)

Standardized Procedures

a. Used exact wording of directions

b. Maintained accurate timing

¢. Presented materials in the prescribed manner

d. Didn't depend solely on reading printed directions,
but did have them available for ready reference

(31) Extraneous
Behavior

(32) Scoring

(33) Recording

(34) Standardized
Testing
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DISCIPLINE AND CLASSROOM MANAGEMENT

Class Cohesiveness and Rapport

Group cohesiveness and classroom rapport could not be
established and cultivatedn (rated *5"), OR the teacher
was able to establish rapport with the class and bulld a
general sense of belonging, evidenced by:

a. Students generally supported teacher leadership

b. Students supported efforts of each other towards targeted
learning

¢. Student language free of derogatory references, sarcasm
d. Student treatment of others fostering self-worth and sense
of belonging (group cohesiveness and cooperation)

Communicated Professional Concern

a. Eve contact or facial expressions communicated
respect, concern, and interest.
appeared interested eye contact without staring

eye-brows raised lighting up frequently
demonstrative shining, "dancing” eyes
looked pleased changes in expression
supportive frequent smile
vibrant demonstrative
b. Yoice inflections stressed points of interest and
importance.
changed volume and speed suddeniy
clear articulation varied tone and pitch
c. Posture communicated poise.
natural movement unpredictable and energetic
moved around room sat among students
changed pace swinging around

d. Gestures accentuated points.

vigorous noddiig when in agresment
pointing natural movement
sweeping quick and demonstrative

Demonstrated Warmth and Respect
a. Used student names in both a warm, respectful way
b. Asked (or knew) student interests and opinions

praising accepting ideas, ieelings
clarifying varied respons.es
encouragement

c¢. Maintained environment of mutual respect
d. Language free of derogatory refeiances, sarcasm

QA
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(35) Group Dynamics

(36) Professional
Support

(87) Promote Mutual
Respect



Provided Feedback to Students about Behavior
a. Predominantly positive reinforcement
b. Clear expectations about behavior supported by con-
structive comments about (un)acceptable behavior
¢. Indicated awareness of pariicipaiion and any signifi-
cant off-task behavior
d. Nonverbal feedback
smiles frowns
nods proximity

Responsive to Student Needs and Feelings

(Promoting Healthy Self-concept) during

Intervention

No apparent need for intervention (rated "5") OR minor

behavior problems appropriately managed by the following:

a. Praised, corrected, recognized, or displayed student
products at signs of emerging frustration, boredom,
or rostlessness to appropriately meet needs

b. Encouraged/romplimented sustained effort and self-
discipline during difficulty

¢. Feedback adjusted to emotional needs without over-
reacting or losing balance

d. Treatment of students fostering self-worth and sense
of beionging (group cohesiveness and cooperation)

Maintained Positive Classroom Behavior

a. Classroom control maintained through clear directions,
smooth transitions, and astablished routines

b. Appropriate behavior reinforcement, such as:

reward non-varbal communication
compliment encouragement
correction

¢. Inconsequential misbehavior overlooked OR none existed
d. Guidance to promote self-discipline and responsibility

19

(38) Feedback about
Behavior

(39) Sensitive to
Students

(40) Positive
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Managed Disruptive Behavior (41) Disruptive
No disruptive behavior existed (rated “5") OR Behavior
a. Focused on individuals who cause disruptions
rather than the entire class (individual strategies
planied as needed for special needs)
b. Major disruptions attended to quickly and firmly
¢. Appropriate consequences, such as;
based on severity of rule violation or off-task
or disruptive behavior,
clarity to students,
consistent and fair application, and
matched to age, class, and policy
d. Keeping intervention as private as possible

Specific Cooperating Teacher Observation

UNIVERSITY SUPERVISOR OR MENTOR PREVIEWS ITEM 42 AND, WHEN APPLI-
CABLE, ITEM 43 WITH PRINCIPAL, COOPERATING TEACHER, OR DEPARTMENT
CHAIR. The cooperating teacher's background puts these items In context.
However, the supervisor's general and special background keeps these matters
in perspective. Observation of such matters as appropriate attire and
grooming can be made at this time.

Maintained Professional Decorum (42) Decorum
a. Attire, hygiene, and grooming appropriate for
a classroom environment
b. Complied with school policy and legal standards
for public staff conduct and confidentiality
c¢. Directed conduct of students according to
school policy
d. Supervised non-instructional duties for which
the cooperating teacher is normally responsible
(Condition: student teaching in full charge of all
the cooperating teacher's normal responsibilities)




Special Education Supplement
Used Behavior-Management Skills and Techniques
a. Behavioral objectives based on baseline data or observation
b. Qne apecific system with understandable rules and conse-
quences (e.g., assertive discipline, precision teaching)
¢. Uses direct observation measurement procedure, such
as the following, for ongoing records to evaluate behavior
and modify interventions
duration recording interval racurding
event recording time sampiing
d. Such techniques as the following observed (combined
or modified if indicated):

activity reinforcemant modeling
contingency contracting shaping
group contingency social reinforcement

home-based reinforcernent  token system

37

(43) Bahavior-
Management
Skill

21



ALOE Methods Edition

Arizona Lesson Observation and Evaluation
March 30, 1990

The ALOE Methods Edition is provides a frame of reference for preservice or inservice
teacher education for a peer-teaching setting. However, this edition is not intended for faculty.
This edition is intended for on-going comparison with instruments involving lessons taught to
peers in teacher education methods class settings. Coordinated on-going comparison with
various Instruments available in teaching methods classes is possible by research staff only
with such an edition. This makes a longitudinal picture possible.

Though an introductory education instructor might focus on specific items, caution must
be made to keep teaching practice in context as much as possibie. Interaction of specific skills
with each other varies effectiveness for intended purposes. Thus, teaching concepts should
generally be established before specific ALOE items are identified to the one observed. This is
best done inductively, letting students generalize rationale and conclusions from a common set
of observations.

The Categorical Component--planning, instruction, discipline and class management, and
reflection--is vital to developing an integrative context for skills with their relationships to
other factors under the teacher's conirol. This component is especially vital in introduction to
professional teacher education and in synthesizing pedagogy into more than mechanistic
cloning of skills. Conceptual grasp of why and when certain teaching practices are effective is
so impertant since the knowledge base is growing. The ALOE assumption is that the context
makes teaching skills coherent. This instrument balances conceptual foundation with specific
teaching practices in the hope of helping teacher educators and mantors foster the effective art
of teaching related to professional practice and factors within a teacher's control.

22
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Categorical Component

DIRECTIONS FOR THE CATEGORICAL ITEMS (BELOW) ON THIS PAGE: As you conclude and
develop a consensus or “feel” for a category with the other evaluator (the cooperating teacher:
department chair/principal or the university supervisor/mentor), recerd the perception as a rating
rather than an average for the foilowing categorical items. Circle the appropriate number O0-through-6.
The purpose is not to average the items of each category, but to estimate an overall "feel" for each
category. Categorical Component rating definitions developed by Garry Taylor for Functional Elements
Analysis of Teaching Skills (FEATS) are:

Categorical Rating Scale Definitions

Not Needs Needs Neexls Needs Neods Mastered
applicable education  significant minimal significant minimal

before education education refinement refinement

practice and practice  and practice
0 1 2 3 4 5 6

FROFESSIONAL THINKING .+\i3 PLANMING: Was able to identify beforehand what was
to be taught and the criteria .y which t s evaluate achievement.
0 1 J 3 4 5 6

INSTRUCTION AND CLASSROOM ORGANIZATION: Was able to actually teach what was
planned or provide reason(s) for changes in the lesson.
0 1 2 3 4 5 6

DISCIPLINE AND CLASSROOM MANAGEMENT: Maintained classroom behavior and
professional decorum conducive to the desired learning.
0 i 2 3 4 5 6

REFLECTING (after post-observation conference): Was able to identify areas of

strength and plan for continued professional development.
0 1 2 3 4 5 6

ANALYSIS (after post-observation conference): Was able to identify
cause-effect (interaction) relationships of teaching decisions and skills to
what happened in the lesson

0 1 2 3 4 5 6

PRCFESSIONAL DEVELOPMENT (after post-observation confer-
ence): Was able to identify strategies, styles, techniques, or approaches to
improve teaching effectiveness with the students in the observed lesson.

0 1 2 3 4 5 6

39
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DIRECTIONS FOR ITEMS ON THE FOLLOWING PAGES: items are quantified as follows:

Discrete-scale items are scored as: Hierarchical-scale items are scored as in the exampie:
1 - None of the dascriptors is evident. 1-17.1 Few students achieve objoective
2 - One of the descriptors is evident. 2-17.2 Some students meet objective
3 - Two of the descriptors are evident. 3-17.3 Many students meet objective
4 - Three of the descriptors are evident. 4-17.4 Most students meet objective
5 - Four of the descriptors are evident. 5-17.5 Nearly all students meet objective

8 - Five of the descriptors are evident,

7 - Six of the descriptors are evident.
The total value possible depends on the number
of descriptors identified.

ltalicized items, descriptors, and phrases are not normally expected to be observed in simuiation
settings. The other items can be supplemented with ratings on such matters as promptness with
assignments, conscientious work, and contribution to coursework,

PROFESSIONAL THINKING AND PLANNING

Specified Observable, Measurable Lesson Objectives (1) Objectives
Condition for lesson observation: Outline of unit objectives

a. Objectives based on identified unit concepts and skills

b. Logically sequenced OR one objective planned

c. Appropriate for student success level

d. Specified conditions of performance

Specified Teaching Procedures for Lesson (2) Procedures
a. Referenced to objectives

b. Identified clearly how objectives are met

¢. Sequenced in terms of what students are to do

d. Included an advanced organizer (set)

e. Included appropriate closure

f. Included integrative transitions

Specified Resources for Lesson (3) Resov-ces
Condition: List or inclusion of materials (even in facsimile form)
a. Relevant and referenced to objective/learning activity
b. Usable
¢. Concrete or manipulative (haids-on) material included
OR ot needed
d. Supplemental resources contributed to skill or concept
OR school-adopted resources sufficient

44




Specified “rocedures for Assessing Progress
Condition: Include pre-presentation, progress chect, and
post-presentation evaluation scheme, including obiier-

vaiion, records, teacher-made, or standardized tests

a. Raferenced to objectives

b. Helped students identify objectives before assessment
c. Appropriate to objectives, content, and procedures

d. Assessment appropriate to students and expectancies
e. Planned for periodic progress checks

25

(4) Assessment
Procedures

ITALICIZED ITEMS BELOW ARE NOT NORMALLY
OBSERVED OUTSIDI: THE K-12 CLASSROOM SETTING.

Planned for Diversity of Student Cuiture

and Behavioral Patterns

a. Based on observation

b. Targeted specific instruction

¢. Provision for adaptive or unfinished assignments and
enrichment activitios for those who finish early

d. Identified alternative Irocedures OR observec' altera-
tive procedures not essential

Activities Accounted for Diversity

of Student Abiiities

Plans (and questions) balanced lower and higher levels of

cognitive thinking (e.g., knowledge, application, analysis,

synthesis, and judging).

a. Appropriate 1o unit objectives

b. Effective for student ease and motivation (readiness)

¢. Smooth transition to/from other cognitive lavels

d. Appropriately balanced hiyher and lower cognitive
thinking

Established Conditions for Learning

a. Procedures spec!y control techniques to facilitate
target learning

b. Facilities and materials read!ly accessibie (organized
to maximize target leaming)

c. Specified expectations for student behavior

41

(5) Diversity of
Student Culture
and Behavior

(6) Diversity of
Student
Abilities

(7) Classrcom
Control and
Management
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Cooperating teacher PREVIEWS ITEMS 8 AND 9 WITH UNIVERSITY SUPERVISOR
OR RESEARCH EVALUATOR. Some descriptoi's are not avalilable until the
cooperating teacher observes the overall unit upon completion. At the school
site, your knowledge of district scope and sequence should determine relevance
of a lesson and unit to adopted course objectives.

Adherence to Curriculum Objectives (8) Adherence to
a. Preassessment or previous unit performance Objactives
defined based from which to build unit
b. Unit performance evaluation based on speci-
fied criteria
¢. Enrichment and/or remedial pians based on
formative evaluation OR Approximately 80%
of the students achieved 80% of the objectives
d. Students were provided unit-feedback

Adherence to Course Objectives (9) Adherence to

(1) Instruction meets adopted scope and sequence. Adopted

(2) Any substituted materials are related to the Curriculum
adopted course of study.

9.1 Unrelated

9.2 Slightly related

9.3 Satisfactory

9.4 Relevant to course
9.5 Most relevant to course

Y5
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INSTRUCTION AND CLASSROOM ORGANIZATION

ITALICIZED DESCRIPTORS BELOW ARE NOT NORMALLY
OBSERVED OUTSIDE THE K-12 CLASSROOM SETTING.

Attended to Routine or Ritual Tasks

(or Time on-Task)

Efficient teacher-attended routine tasks

Instruction not interrupted by routine tasks
Materials ready and in place

Smooth transitions between activities or parts

of the lesson

Studsnts showed evidence of established routines

anpoe

Opened Lesson Effective,,

a. Previewed lesson (established clear set)

b. Focused attention early for learning

. Used student motivation and enthusiasm

d. Opening was smooth and integrated

e. Connected (bridged) previous learning to new learning

Gave Clear Directions and Explanations Related to

the Lesson

a. Appropriate for group size

b. Apparent effort to preclude confusion

¢. Immediate clarification in same or different words
OR not needed

Used Appropriate and Effective

Teaching Methods (Techniques)

a. Relevant to objective

b. Teacrhing adjusted to monitoring and feedback

¢. Attention drawn to target learning rather than
the method

d. Smooth transitions between methods OR one
method appropriately used

43

(10) Routine Tasks

(11) Lesson Opening

(12) Directions and
Explanations

(13) Appropriate
Teaching
Methods



Used Student Responses and Questions in Teaching

a. Questioning strategies effective for class involvement and
appropriate to the lesson (including such n.eans as active
student involvement or thought-provoking questions)
Responses or questions solicited throughout lesson
Recognized students wanting to volunteer responses
Incorporatea appropriate responses into the lesson
Levels of questions effective for c'ass involvement

and lesson

f. Clear, supportive, and helpful answers to questions

aos

Provided Opportunities for Participation

15.1 Required passive presence.

15.2 Few students required to participate actively;
most appeared bystanders.

15.3 Most students had opportunity and participated
actively at some time in the lesson

15.4 All students had opportunity and participated
in some type of activity

15.5 All students had opportunity for participation
In two or more activities OR one activity was
appropriate for the lesson.

Provided Student Feedback Throur® ut Lesson

a. Provided positive feedback for st N

b. Provided corrective feedback for incorrect answers,
nonresponsiveness, "wikd guesses,” or misinterpre-
tations OR not needed

¢. Helped students evaluate their own perfurmance

Promoted Student Retention

a. Previewed or helped students identify lesson's
purpose or importance

b. Linked existing student experience or interest to
current lesson

¢. Modeled learnings

d. Accurate response to mistakes with opportunity
to correctly practice skill betore assignment or
assessment

e. Strategies presented to help organize content

f. Reviewed previously-learned material

44
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(14) Use of Student
Responses

(15) Opportunities
to Participate

(16) Feedback to
Students

(17) Retention
Techniques
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Provided Opportunity for Closure or (18) Closure and
Summarization Summarization
a. Relevant to objective(s)

b. Students involved in concept or skill closure

C. Related to lesson's setting

Used Instructional Equipment and Other Alds (19) Instructional
Support medla/materials were unnecessary OR the Equipment/Aids
following are evident:
a. When used, supported objective(s)
b. Modeled abjective(s) with concrete or manipulative
(hands-on) materials
¢. Guided practice used modia/materials
d. Media/materials blended with other instruction

ITALICIZED ITEMS AND PHRASES
BELOW ARE NOT NORMALLY OBSERVED
OUTSIDE THE K-12 CLASSROOM SETTING.

Demonstrated Ability to Work with Individuals, (20) Gro.ping

Small Groups, and Large Groups

All learners could effectively participate in the whole group

with minimal frustration and boredom OR

a. Continuously observed entire class while directing rele-
vant questions or observation 0 «.., attended subgroup

b. Based on diagnosed or frequently-checked skill levers and
abilities with objective being taught

¢. All students doing work they can successfully achieve
at approximately 80% mastery level with minimal frus-
tration, according to frequent checks

d. Teacher role effective to each group size

Instruction Addressed Cuitural/ (21) Diversity

Behavioral Diversity

The class was apparently homogeneous regarding ethnic

representation, handicaps, language, socio-economic status,

emotional development, and cognitive ability OR

a. Integrated instruction to address varied student needs

b. Lesson adjustments to address learning styles and language
ability presented before beginning class activities

¢. Presented adaptations for those who finished early or did
not finish

d. Adapted lesson for student motivation (readiness)

son
o
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Used Instructional Time Effectively (22) Instructional
a. Began and ended class on time Time Use
b. Instructional pace and intensity effective for class
¢. Revised instruction using evaluation results or

observation OR not needed
d. Interruptions minimized by on-going classroom

management

wonstrated Knowledge in Subject Area (23) Subject Area
information relevant to topic or objectives Knowledge
Vocabulary appropriate and at proper difficulty level

Accurate information in context and current sources

Additional resources for independent student use

Qe T®O

Acceptable Written and Oral Expression (24) Spesech and
a. Grammatically correct speech and writing Writing

b. Understandable speech

¢. Legible writing

ITALICIZED ITEM 25 HERE IS NOT NORMALLY
OBSERVED OUTSIDE THE K-12 CLASSROOM SETTING.

Maintained an Attractive and Stimulating (25) Environment

Environment

The teacher had nc authorization or opportunity to

control ar modify the classroom setting (rated "6*)

R

a. Noise level, activity, and movement minimized
distractions

b. Smooth retrieval, arrangement, use, transition,
and storage of materials in safe and orderly setting

¢. Bulletin boards and displays showed student work
or promoted instructional purpose

d. Provided student comfort




Special Educadon Supplement

(Rated "5" if one activity was appropriately conducted or
"6" if not special education.)

Exhibited Overlapping Behavior

More than one situation or activity simultaneously not

apparent during the lesson OR When handling more than

one situation or activity simuitangously:

26.1 Ignored one situation or activity

26.2 Attended each situation or activity inefficiently

26.3 Attended one situatic n or activity well, the rest
inefficient

26.4 One situation or activity clearly more meaningful,
but the rest not neglected

26.5 Each situation or activity smoothly attended, all
students on task

31

(26) Overlapping
Behavior

ITALICIZED ITEMS BELOW ARE NOT NORMALLY
OBSERVED OUTSIDE THE K-12 CLASSROOM SETTING.

Bilingual-Multicultural Supplement

(Rate "6" if not bilingual involving English.)

Lessons Involving English

Meaningful to Students

a. Emphasizes regular content, not drill in English

b. Preseited in an understandable context

c. Self-evident input during instruction in English OR
NEP students not represented

d. Eighty-percent mastery of objectives achievable

Bilingual-Multicultural Supplement

(Rate "6" if not bilingual involving home language.)

Lessons Involving the Studeni Home Language

a. Used language registers appropriately to develop
home language while learning basic shills

b. Focused on development of home language speaking,
reading, and writino

c. No disruptive hesi..itions or lapses (in the language)

d. Provision for practice and expansion of LEP stu-
dent home language

e. Eighty-percent mastery of objectives achigvable

(27) Meaningful
Lessons

(28) Home Language
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Cooperating teacher PREVIEWS ITEMS 29-33 WITH UNIVERSITY SUPERVISOR
OR RESEARCH EVALUATOR In classroom settings. Student success can be
confirmed only after quizzes and tests are administersd. Items on testing can
be observed by you only when a test is administered and reported. Item 34 can
be observed only when a standardized test is administered.

Student Success Rate (29) Success Rate
Condition: Unit evaluation results and criteria
At the 80% Mastery Level

28.1  Few students (less than 60%) achieved objective
29.2 Some students (about 60-69%) met vbjective
29.3 Many students (about 70-79%) met objective

29.4 Most stugents (about 80-89%) met objective

29.5 Nearly all students (about 90-100%) met objective
OR at the 100% Mastery Levei:

29.6 All students met objective to the exterit specified

Testing Skills

Test Environment and Materials ‘30) Test Setting
a. Noise levei, activity, and movement minimized

disirdactions

Provided stucdent comfort

Spoken directions clear and moderately presented

Matenials arranged to minimize distractions

oL

Handled Extraneous Behavior (31) Test Behavior
No extraneous behavior existed OR
a. Disregarded or redirected irrelovant remarks
b. Focused on motivation, interest, and task
¢. Ignored nondisruptive extranecus movements,
such s encouraging general performance, not
specific itams or answers
d. Foresaw and precluded fatigue and distractions

Test Scoring (32) Test Scoring
a. Instrument efficient to process
bh. Maintained record of appropriate demographic
data (e.g., chronological age, correct itemns, etc.)
¢. Evaluated as a whole, weighting results as needed
d. Test evaluated within the intent of the instrument
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Performance Recording and Report Writing (33) Reporting
Much teacher reporting is limited to the grade book and
the report card, which meets these criteria. However,
formal written report criteria are also addressed here.
Based on specific observed information for objective,
straightforward style in interpretation

Reason for the report implicit or specified

Recording done soon

Standard English spelling, grammar, and low-
inferenca words for formal written reports on

specific students OR not needed

]G>

Standardized Testing Supplement

(Rate "6" if not applicable.)

Standardized Procedures (34) Standardized
Used exact wording of directions Procedures
Maintained accura.e timing

Presented materials in the prescribed manner

Didn't depend solely on reading printed directions,

but oid have them available for ready reference

ansoh
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DISCIPLINE AND CLASSROOM MANAGEMENT

ITALICIZED ITEMS AND PHRASES ARE NOT NORMALLY
OBSERVED OUTSIDE THE K-12 CLASSROOM SE ' TING.

Class Cohessiveness and Rapport (35) Group Dynamics
Group cohesiveness and classroom rapport could not be
established and cultivated, OR the teacher was able to
establish rapport with the class and build a general sense
of belonging, evidenced by:
a. Students generally supported teacher leadership
b. Students supported honest efforts of each other
towards targeted
¢. Student language free of derogatory references, sarcasm
d. Student treatment uf others fostering self-worth and sense
of belonging (group cohesiveness and cooperation)

Communicated Professional Concern (36) Professional

a. Eve contactor facial expressions communicated Support

respect, concern, and interest.
b. Voice inflections stressed impontance and interest.
c. Posture communicated poise.
d. Gestures accentuated points.

Demonstrated Warmth and Respect (37) Promote Mutual
a. Used student names in a warm, respectful way Respect

b. Asked (or knew) student interests and opinions

¢. Maintained environment of mutual respect

d. Language free of derogatory references, sarcasm

Provided Feedback to Students about Behavior (38) Feedback about
a. Predominantly positive reinforcement Behavior
b. Nonverbal feedback evident
¢. Indicates awareness of participation/off-task behavior
d. Clear expectations about behavior supported by con-
structive comments
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Responsive to Student Needs and Feelings (39) Sensitive to
(Promoting Healthy Self-concept) during Students
Intervention

No apparent need for intervention (rated a total of "3")

R minor behavior problems appropriaiely managed by

a. Praised, corrected, recognized, or displayed student
products at signs of emerging frustration, boredom,
or restlessness to appropriately meet needs

b. Treatment of students fostering self-worth and sense
of belonging (group cohesiveness and cooperation)

¢. Feedback adjusted to emotional needs without over-
reacting or losing balance

d. Encouraged/complimented sustained effort and self-
discipline during difficulty

ITALICIZED ITEMS BELOW ARE NOT NORMALLY
OBSERVED OUTSIDE THE K-12 CLASSROOM SETTING.

Maintained Positive Classroom Behavior (40) Positive
a. Through directions, transitions, and routines

b. Appropriate behavior reinforcement

¢. Inconsequential misbehavior overlooked OR none existed

d. Guidance to promote se!f-discipline and responsibility

Managed Disruptive Behavior (41) Disruptive
No disruptive behavior existed OR Behavior
a. Focused on individuals who cause disruptions

b. Major disruptions attended to quickly and firmly

¢. Appropriate consequences

d. Kept intervention as private as possible
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Cooperating teacher PREVIEWS ITEM 42 AND, WHEN APPLICABLE, 43 WITH
UNIVERSITY SUPERVISOR OR HESEARCH EVALUATOR in classroom settings. The
cooperating teacher’'s background puts these items in context. Howaver, the
supervisor's general and special background puts these matters In perspec-
tive. Cooperating teacher observation of such matiers as appropriate attire
and grooming can be noted at this time.

Decorum (42) Decorum

a. Attire, hygiene, and grooming appropriate for
a classroom envircnment

b. Complied with school policy and legal standards
for public staff conduct and confidentiality

c. Directed conduct of students according to school
polity

d. Supervised non-instructional duties for which
the cooperating teacher is normally responsible
(Condition: student teaching in full charge of all
the cooperating teacher's normal responsibilities)

Special Education Supolement
(Rate "6" if not applicable.)
Behavior-Management Skill (43) Behavior-
a. Behavioral objectives based on baseline data or observation Management
b. One specific system with understandable rules and conse-
quences (e.g., assertive discipline, precision teaching)
c. Uses direct observation measurement procedure, such
as the following, for ongoing records to evaluate behavior

and modify interventions
duration reinforcement modeling
event recording time sampling

d. Such techniques as the following observed (combined or
modified if indicated):

activity reinforcement modeling
contingency contracting shaping
group contingency social reinforcement

home-based reinforcement  token system

¢
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CATEGORICAL RATINGS

Plannin

Instruction

Reflecting

Analysis DISCIPLINE

Professional Development 181 19 MI 21k

Tesacher:
Date: Major/Minor:
Simulation (G~ade Level/Subject):

Observer

Observer Code (circle): Supervisor 1,

Cooperating Teacher 2, External

INSTRUCTION and Data Collector 3, Self 4, Peer §,
Other 7

Observation Code (circle): Practicum
1a, b, ¢, Student Teaching 2a,

b, ¢, Entry-level 3a, b, ¢

For course-related observation;

Iustructor: Course:

dtteinihb St
*6Not a Special
Bducation class §°
(Item #17)
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Arizona Methods | Teacher Observed: 1.D.
Edition

Lesson

. Date: Observer:
Opbservation and
Evaluation Course: ' applicable, check PRACTICUM ( )
RECORD Instrument being

compared with ALOE:

"DIRhC'I'IONS With ALGE "
and Discipline Categone
- teacher. (2)- Mark direct nu
- refer to the complete:seto 'ALOE
' gory. When: thesummary g

'gOry Then observe the lesson for Instruction
lauﬂy] from thc confercnce with the observed

TO TRANSFER '10 'I’HE SUMMARY. HEE ...Cimle appropnate descnptor letwrs (A, B, etc.) or the statement
number (1-t0-5) best’ descnbmg hlerarchxcal -scale items, ‘Write in‘ ‘the'direct numerical entry (usually 4-t0-7) in the
box immediately: below the: summaxy tem number, Cucl"“ the' appropriate number in the Categorxcal Raungs box
-for these definitions: 0'= Not applicable; 1= N: 8 ¢ ;
' pracuce'3=Needsminnnalf nand pra

Reflecting (a) Analysis (b) Professional Development

1 Objectives (1) 2 Procedures (2)

Planning
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3 Resources (3)

4 Assessment Procedures (4)




40

5 Routine Classroom Tasks (10)

6 Lesson Opening (11)

Instruction

7 Directions and Explanations (12)

8 Appropriate Teaching Methods (13)

- Descriptor &

) ‘Notnormafly bb’s’?rv‘cd outside the K-12 classroom setting.
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9 Student Responses (14) 10 Provided Opportunities for Participation (15)

- K412 classroont ‘setting

11 Feedback to Students (16) 12 Retention Techniques (17)

E-i_jbz"ré&thumef'ibal' Entry -
ied _ Descrptors 1 None [

Cevident ome [
R 3TW6 D:_"
he:ohide - Y o
R A . 5 Four (]
: ; = -6 Five: 0

*Not ncnnglly‘.-bbservcd outside the K-12 cl: -sroom setting.
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13 Closure and Summarization (18) 14 Instructional Equipment/Aids (19)

15 Subject Area Knowledge (23) 16 Speech and Writing (24)

*Not narmallj observed outside the K-12 classroom se’ﬁmg

(1
u v




17 Special Education Overlapping Behavior (26)

bu

43



44

18 Professional Support (36) 19 Proinote Mutual Respect (37)

Discipline

20 Feedback about Behavior (38) 21 Sensitive to Students (39)

61




ALOE Supervisor Edition

Arizona Lesson Observation and Evaluation
March 30, 1990

The ALOE Supervisor Edition is designed for teacher observation in elementary- and
secondary-level classrooms. Though you can focus on specific items, caution must be made to
keep teaching practice in context as much as possible. Interaction of specific skills with each
other varies effectiveness for intended purposes. Teaching concepts should generally have been
established before related ALOE items are presented to the observed teacher. Ongoing
development of teaching concepts is best done inductively, letting the teacher generalize during
a post-observation conference the rationale and conclusions of what the teacher and you, the
supervisor, observed.

Since university supervisors, researchers, and chservers from central ofi.ces lack time
to observe whole instructional units, this edition focuses on the lesson. Items related to
instructional units are italicized and prefaced with boldfaced notes to alert you not to evaluate
what is not expected. You should, however, be aware of the unit context and provide relevant
observations to the local mentor or cooperating teacher. The mentor at the school site is able to
observe lessons and evaluation--perhaps, too, possible conferences--of the instructional unit.

The Categorical Component--planning, instruction, discipline and class managernent, and
reflection--is vital to developing an integrative context for skills with their relationships to
other factors under the teacher's control. This component is especially vital in synthesizing
pedagogy into more than mechanistic cloning of skills. Conceptual grasp of why and when
certain teaching practices are effective is important since the knowledge base is growing. The
ALOE assumption is that the context makes teaching skills coherent. This instrument balances
conceptual foundation with specific teaching practices in the hope of helping ieacher educators
and mentors foster the effective art of teaching related (o professional practice and factors
within a teacher's control.

45
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Categorical Component

DIRECTIONS FOR THE CATEGOHICAL ITEMS (BELOW) ON THIS PAGE: As you conclude and
develop a consensus or “feel” for a category with the other evaluator (the cooperating teacher/
department chair/principal or the university supervisor/mentor), record the perception as a rating
rather than an average for the following categotical items. Circle the appropriate number
0-through-6. The purpose Is not to average the items of each category, but to estimate an overall
“ieal” for each category. Categorical Compenent rating definitions developed by Garry Taylor for
Functional Elerents Analysis of Teaching Skills (FEATS) are:

Categorical Rating Scale Definitions

Not Needls Needs Needs Needs Nevds Mastered
applicable  education  significant minirnal significant minimal

before education education refinement refinement

practice and practice  and practice
0 1 2 3 4 5 6

PROFESSIONAL. THINKING AND PLANNING: Was able to identify beforehand what was
to be taugit and the criteria by which to evaluate achievement.
0 1 2 3 4 5 6

INSTRUCTION AND CLASSROOM ORGANIZATION: Was able to actually teach what was
planried or provide reason(s) for changes in the lesson.
0 1 2 3 4 5 6

DISCIPLINE AND CLASSROOM MANAGEMENT: Maintained classroom behavior and
professional decorum conducive to the desired learning.
0 1 2 3 4 5 6

REFLECTING (after post-observation conference): Was able to identify areas of

strength and plan for continued professional development.
0 1 2 3 4 5 6

ANALYSIS (atter post-observation conference): Was able to identify
cause-effect (interaction) relationships of teaching decisions and skills to
what happened in the lesson

0 1 2 3 4 5 6

PROFESSIONAL DEVELOPMENT (after post-observation confer-
ence): Was able to identify straiegies, styles, techniques, or approaches to
improve teaching effectiveness with the siudents in the observed lesson.

0 1 2 3 4 5 6

{ hv R
¥
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DIRECTIONS FOR ITEMS ON THE FOLLOWING PAGES: Items ar) quantified as follows:

Discrete-scale items are scored as: Hierarchical-scale itei:.. are scored as in the example:
1 - None of the descriptors is evident. 1-17.1 Few students achieve objective
2 - One of the descriptors is evident. 2 - 17.2 Some students meet objective
3 - Two of the descriptors are evident. 3 - 17.3 Many students meet objective
4 - Three of the descriptors are evident. 4 - 17.4 Most students meet objective
5 - Four of the descriptors are evident. 5-17.5 Nearly all students meet objective

6 - Five of the descriptors are evident.

7 - Six of the descriptors are evident,
The total value possible depends on the number
of descriptors identified.

ltalicized items, descriptors, and phrases are not normally expected to be observed in lesson
settings. The cooperating teacher, principal, or a peer teacher at the school site has opportunity 1o
observe the "cooperating teacher” items at the end of each skill category identified above. The

university supervisor should consult about such items with the cooperating feacher during the
pnst-observation canference.

PROFESSIONAL THINKING AND PLANNING

Specified Observable, Measurable Lesson Objectives (1) Objectives
Condition for lesson observation: Outline of unit objectives

a. Objectives based on identified unit concepts and skills
b. Logically sequenced OR one objective planned

C. Appropriate ior student success level

d. Specified conditions of performance

Specified Teaching Procedures for Lesson (2) Procedures
Referenced to objectives

Identified clearly how objectives are met

Sequenced in terms of what students are to do

Included an advanced organizer (set)

Included appropriate closure

Included integrative transitions

~2a0pow®

Specified Resources for Lesson (3) Re:ources
Condition: List or inclusion of materials (even in facsimile form)
a. Relevant and referenced to objective/learning activity
b. Usable
c. Concrete or manipulative (hands-on) material included
OR not needed
d. Supplemental resources contributed to skiil or concept
OR school-adopted resources sufficient



Specified Procedures for Assessing Progress
Condition: Include pre-presentation, progress check, and
post-presentation evaluation scheme, including obser-

vation, records, teacher-made, or standardized tests

a. Referenced to objectives

b. Helped students identify objectives before assessment
c. Appropriate to objectives, content, and procedures

d. Assessment appropriate to students and expectancies
e. Planned for periodic progress checks

Planned for Diversity of Student Culture

and Behavioral Patterns

a. Based on observation

b. Targeted specific instruction

c. Provision for adaptive or unfinished assignments ancj
enrichment activities for those who finish early

d. Identified alternative procedures OR ovserved alterna-
tive procedures not essential

Activities Accounted for Diversity

of Student Abilitles

Plans (and questions) balanced lower and higher levels of

cognitive thinking (e.g., knowledge, application, analysis,

synthesis, and judging).

a. Appropriate to unit objectives

b. Effective for student ease and motivation (readiness)

¢. Smooth transition to/from other cognitive levels

d. Appropriately balanced higher and lower cognitive
thinking

Established Con ditions for Learning

a. Procedures specify control technicues to facilitate
target learning

b. Facilities and materials readily accessible (organized
to maximize target learning)

¢. Specified expectations for student behavior

48

(4) Assessmant
Procedures

(5) Diversity of
Student Culture
and Bshavior

(6) Diversity of
Student
Abilities

(7) Classroom
Control and
Management



Dear University Supervisor:

DO NOT SCORE ITEMS 8 OR 9. PREVIEW ITEMS 8 AND 9 WITH
COOPERATING TEACHER, DEFARTMENT CHAIR, OR PRINCIPAL. Some descriptors
are not observable until the cooperating teacher evaluates the overall unit
upon completion. At the school site, the cooperating teacher's knowledge of

district scope and sequence should determine relevance of a lesson and unit to
adopted course objectives.

Adherence to Curriculum Objectives (8) Adharence to
a. Preassessment or previous unit performance Objectives
defined based from which to build unit
b. Unit performance evaluation based on speci-
fied criteria :
¢. Enrichment and/or remedial plans based on
formative evaiuation CR Approximately 80%
of the students achieved 80% of the objectives
d. Students were provided unit-feedback

Adherence to Course Objectives (9) Adherence to

(1) Instruction meets adopted scope and sequence. Adopted

(2) Any substituted materials are related to the Curriculum
adopted course of study.

9.1 Unrelated

9.2 Slightly related

9.3 Satisfactory

9.4 Relevant to course
9.5 Most relevant to course



INSTRUCTION AND CLASSROOM ORGANIZATION

Attended to Routine or Ritual Tasks

(or Time on-Task)

Efficlant teacher-attended routine tasks
Instruction not interrupted by routine tasks
Materials ready and in place

Smooth transitions between activities or parts

of the lesson

Htudents showert evidence of established routines

aoom

Cpened Lesson Effectively

Previevsed lesson (established clear se?)

Focused attention early for learning

Used student motivation and enthusiasm

Opening was smooth and integrated

Connected (bridged) previous learning to new learning

Po0 o

Gave Clear Directions and Explanations Related to

the Lesson

a. Appropriate for group size

b. Apparent effort to preclude confusion

¢. Immediate clarification in same or different words
OR not needed

Used Appropriate and Effective

Teaching Methods (Techniques)

a. Relevant to objective

b. Teaching adjusted to monitoring ard feedback

¢. Attention drawn to target leamning rather than
the methoc

d. Smooth transitions between methods OR one
method appropriately used

(10)

(11)

(12)

(13)

S0

Routine Tasks

Lesson Opening

Directions and
Explanations

Appropriate
Teaching
Methods
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Used Student Respor.ses and Questions in Teaching (14) Use of Student
a. Questioning strategios effective for class involvement and Responses
appropriate to the lesson (including such means as active

student involvement or thought-provoking questions)

Responses or questions solicited throughout lesson

Recognized students wanting to voluntear responses

Incorporated appropriate responses into the lesson

Levels of questions effective for class involvement

and lesson

Clear, supportive, and helpful answers to questions

eaowE

iy
.

Provided Opportunities for Participation (15) Opoortunities
15.1 Required passive presence. to Participate
15.2 Few students required to participete actively;

most appeared bystanders.
15.3 Most students had opportunity and participated

actively at some time in the lesson
15.4 All students had opportunity and participated

in some type of activity
15.5 All students had opportunity for participation

in two or more antivities OR one activity was

appropriate for the lesson.

Provided Student Feedback Throughout Lesson (16) Feedback to
a. Provided positive feedback for student work Students
b. Provided corrective feedback for incorrect answers,
nonresponsiveness, "wild guesses,” or misinterpre-
tations OR not needed
¢. Helped students evaluate their own performace

Promoted Student Retention (17) Retention

a. Previewed or helped students identify lesson's Techniques
purpose or importance

b. Linked existing student experience or interest to

current lesson

Modeled learnings

Accurate response to mistakes with opportuniiy

to correctly practice skill before assignment or

assessment

e. Strategies presented to help organize content

f. Reviewed previously-learned material

a e
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Provided Opportunity for Closure or (18) Closure and
Summarlzation Summarization
a. Relevant to objective(s)

b. Students involved in concaept or skill closure

c. Related to lesson's setting

Used Instructional Equipment and Other Aids (19) Instructional
Suppoit media/materials were unnecessary OR the Equipment/Aids
following are evident:
a. When used, supported objective(s)
b. Modeled objective(s) with concrete or manipulative
(hands-on) materials
¢. Guided practice used media/inaterials
d. Media/materials blended with othar instruction

Demonstrated Ability to Work with Individuals, (20) Grouping

Small Groups, and Large Groups

All learners could effectively participate in the whole group

with minimal frustration and boredom OR

a. Continuously observed entire class while directing rele-
vant questions or observation to any attended subgroup

b. Based on diagnused or frequently-checked skill levels and
abilities with objective being taught

¢. Ali students doing work they can successft'.y achieve
at approximately 80% mastery level with minimal frus-
tration, according to frequent checks

d. Teacher role effective to each group size

Instruction Addressed Cultural/ (21) Diversity

Hehavioral Diversity

The class was apparently homogeneous regarding etkinic

representation, handicaps, language, soclo-economic siatus,

emotional deveiopment, and cognitive ability OR

a. Integrated instruction to address varied student needs

b. Lessun adjustments to address learning styles and language
ability presented before beginning class activities

c. Presented adaptations for those who finished early or did
iot finish

d. Adapted lesson for student motivation (readiness)

b




Used Instructional Time Effectively

a. Began and ended ciass on time

b. Instructional pace and Intenslty effective for class

¢. Revised instruction using evaluation results or
observation OR not needed

d. Interruptions minimized by on-going classroom
management

Demonsirated Knowledge in Subject Area

a. Information relevant to topic or objectives

b. Vocabulary appropriate and at proper difficulty level
¢. Accurate information in context and current sources
d. Additional rescurces for independent student use

Acceptable Written and Oral Expression
a. Grammatically correct speech and writing
b. Understandable speech

C. Legible writing

Maintained an Attractive and Stimulating

Environment

Tte teacher had no authorization or opportunity to

control or modify the classroom setting (rated "6")

R

a. Noise level, activity, and movement minimized
distractions

b. Smooth retrieval, arrangement, use, transition,
and storage of materials in safe and orderly setting

c. Bulletin boards and displays showed student work
or promoted instructional purpose

d. Provided student comfort

Special Education Supplemem
(Rate "5" if one activity was appropriately conducted or
"6" if not special education.)

Exhibited Overlapping Behavior

More than one situation or activity simultaneously not

apparent during the lesson OR When handling more than

one situation or activity simultaneously:

26.1 Ignored one situation or activity

26.2 Attended each situation or activity inefficiently

26.3 Attended one situation or activity well, the rest
inefficient

26.4 One situation or activity clearly more meaningful,
but the rest not neglected

26.5 Each situation or activity smootnly attended, all
students on task

AV
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(22) Instructional
Time Use

(23) Subject Area
Knowledge

(24) Speech and
Writing

(25) Environment

(26) Overlapping
Behavior
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Bilingual-Multicul.ural Supplemant
(Rate "8" if not bilingual involving English.)
Lessons Invoiving English (27) Meaningful
Meaningful to Students Lessons
a. Emphasizes regular content, not drill in English
b. Presented in an understandable context
¢. Self-evident input during instruction in English OR
NEP students not represented
d. Eighty-percent mastary of objectives achievable

Bilingual-Multicultural Supplement

(Rate "6" if not bilingual involving home language.)

Lessons Involving the Student Home Language (28) Hume Language

a. Used language registers appropriately to develop
home language while learning basic skills

b. Focused on development of home language speaking,
reading, and writing

c¢. No disruptive hesitations or lapses (in the language)

d. Provisicn for practice and expansion of LEP stu-
dent homa language

e. Eighty-percent mastery of objectives achievable

Dear University Supervisor:

DO NOT SCORE ITEMS 29-34. PREVIEW ITEMS 29-33 WITH COOP-
ERATING TEACHER, DEPARTMENT CHAIR, On PRINCIPAL. Student success can be
cenfirmed only after quizzes and tests are administered. Items on testing can
be observed by you only when a test Is administered and reported. [tem 34 can
- - - . 18 M . /S el lﬂ =

Student Su. -vss Rate (29) Success Rate
Condition: Unit evaluatio.. results and criteria

At the 80% Mastery Level

29.1  Few students (less than 60%) achieved objective

29.2 Some students (about 60-69%) et objective

29.3 Many students (about 70-79%) met objective

29.4 Most studants (about 80-89%) met objective

29.5 Noearly all students (about 90-100%) met objective

OR at the 100% Ma=tery Level:

29.6 All students met objective to the extent specified

Teesting Skills
Test Environment and Materials (30) Test Setting
a. Noiss level, activity, and movement minimized
distractions
b. Provided student comfort
c. Spoken directions clear and moderately presented
d. Materials arranged to minimize distractions

U



Handled Extraneous Behavior
No extraneous behavior existed OR

a.
b.
c.

Disregarded or redirected irrelevant remarks
Focused on motivation, interest, and task
Ignored nondisrupiive extraneous movements,
such as encouraging general performance, not
specific items or answers

Foresaw and precluded fatigue and distractions

Test Scoring

a.
b.

c.
d.

Instrument efficient to process

Maintained record of appropriate demographic
data (e.g., chronological age, correct items, etc.)
Evaluated as a whole, weighting results as needed
Test evaluated within the jnfent of the instrument

Performance Recording and Report Writing

QLo &

Much teacher reporting is limited to the grade book and
the report card, which meets these criteria. However,
formal written report criteria are also addressed here.
Based on specific observed information for objective,
straightforward style in interpretation

Reason for the repo:t implicit or specified

Recording done soon

Standard English spelling, grammar, and low-
inference words for formal written reports on

specific students OR not needed

Standardized Testing Supplement
(Rate "6" if not applicable.)
Standardized Procedures

asEo®

Used exact wording of directions

Maintained accurate timing

Presented materials in the prescribed manner
Didn't depend solely on reading printed directions.
but did have them available for ready referenc.
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(31) Test Behavior

(32) Test Scoring

(33) Reporting

(34) Standardized
Procedures



DISCIPLINE AND CLASSROOM MANAGEMENT

Class Cohessiveness and Rapport
Group cohe:siveness and classroom rapport could not be
established and cultivated, OR the teacher was able to
establish rapport with the class and build a general sense
of belonging, evidenced by:
a. Students generally supported teacher leadership
b. Students supported honest efforts of each other
towards targeted
c. Student language free of derogatory references, sarcasm
d. Siudent treatment of others fostering self-worth and sense
of belonging (group cohesiveness and cooperation)

C¢ municated Professional Concern

a. Eye contact or facial expressions communicated
respect, concern, and interest.

b. Yoice inflections stressed importance and interest.

c. Posture communicated poise.

d. Gestyres accentuated points.

Demonstrated Warmth and Respect

a. Used student names in a warm, respectful way

b. Asked (or knew) student intarests and opinions

¢. Maintained environment of mutual respect

d. Language free of derogatory references, sarcasm

Provided Feedback to Students about Behavior
Predominantly positive reinforcement

Nonverbal feedback evident

Indicates awareness of participation/off-task behavior
Clear expectations about behavior supported by con-
struclive comments

aooe
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(35) Group Dynamics

(36) Professional
Support

(37) Promote Mutual
Respect

(38) Feedback about
Behavior
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Responsive to Student Needs and Feelings (39) Sensitive to
(Promoting Healthy Self-concept) during Students
Intervention

No apparent need for intervention OR minor behavior

problems appropriately managed by

a. Praised, corrected, recognized, or displayed student
products at signs of smerging frustration, boredom,
or restlessness tv appropriately meet needs

b. Treatment of students fostering self-worth and sense
of belonging (group cohesiveness and cooperation)

¢. Feedback adjusted to emotional needs without over-
reacting or losing balance

d. Encouraged/complimented sustained ¢iturt and self-
discipline during difficulty

Maintained Positive Classroom Behavior (40) Positive
a. Through directions, transitions, and routines

b. Appropriate behavior reinforcement

¢. Inconsequential misbehavior overlooked OR none existed

d. Guidance to promote self-discipline and responsibility

Managed Disruptive Behavior (41) Disruptive
No disruptive behavior existed OR Behavior
a. Focused on individuals who cause disruptions

b. Major disruptions attended to quickly and firmly

¢. -‘Appropriate consequences

d. Keptintervention as private as possible

74
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Dear University Supervisor:

DO NOT SCORE ITEMS 42 OR 43. PREVIEW ITEM 42 AND, WHEN
APPLICABLE, 45 WITH COOPERATING TEACHER, DEPARTMENT CHAIR, OR
PRINCIPAL. The cooperating teacher's background puts these items In context.
However, your general and special background puts these matters in perspec-

tive. Your observation of sucii matiers as appropriate attire and grooming cun
be noted at this fime.

Decorum (42) Decorum

8. Attire, hygiene, and grooming appropriate for
a classroom environment

b. Complied with schaol policy and legal stand:rds
for public staff conduct and confidentiality

¢. Directed conduct of students according to school
pality

d. Suparvised non-instructional duties for which
the cooperating teacher is normaily responsible
(Condition: student teaching in full charge of all
the cooparaling teacher's normal responsibilities)

Special Education Supplement
{Rate "8" if not applicable.)
Beluavior-Managenont Skill {43) Behavior-
a.  Behavioral objectives based on bassiine daiz or observation Managernent
b, Qne soogifiz system with undsrstandable rules and conse-
quances (e.y)., assertive disciviins, precision teaching)
2. Uses direct observaiicn measuremant procedurs, such
as the fallowing, for ongoing recerds to evaluate buhavior

ang mexlify inierventons
duration reinforcemerit madeliriy
event recording time sampling
d.  Such techniques as the following observed (combined or
modified if incicated):
activity reinforcement medefing
confingency contracting shaping
LHra contingerey social reinforcament

heyrra-triased raintorcement  foken system

'? g
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Teacher: ID: Date: __

Major/Minor:

Simulation (Grade Level/Subject): Observer:

Observer Code (circle): Supervisor 1, External Data Collector 3, Self 4,
Peer 5, Other 7

Observation Code (circle): Practicum 1a, b, ¢, Student Teacking 2a, b, ¢,
Entry-level 3a, b, ¢

For course-related observation: Instructor: Course:

JCATEGORICAL RATINGS
R 3 B~
APlanaing 0 1 2 3 4 5 6118
Jinstruction 0 1 2 3 4 5 6| Ec Alaljala T . 42 I“
Ao . 14 ] = 1
Discipline 0 1 2 3 4 5 6 : .E'E slelelslelsls E “ s
& ; i o
“1  Analysis 0 1 2 3 4 5 6 )18 LIS
2 & 1=&=ls|BiB|B|B]|B]B
4 Development 0 1 2 3 4 § 6 § DJDIDIDI]IDIID 8 g

L ]

1) B -

E E E j1agl CjCcjcCcicicic|c

)
SI DD DD
] =
& .g
| 3
%.& AlA LA A 2 AlaAA A LAlALAATA 2 A A * 6 Neither Special RBducation,
= Bilingual/Multicultural, nor
s S|B|B|B|B|B 3 BIB|B B B |B|B|B BB 3 B | B the teacher's responsibility (#25-28
EX: N and 43)
g LR cfcjcilcic 4 cjcjecjcjcjcypcycecjcjgc 4 c | C ** Not evaluated by the supervisor, Preview
: s 5 what to look for during conference with
1% 3 D}D DD 5 D DEIDIDI]IDI]D D} D b cooperating teacher and the teacher being
' Q observed. When these have been observed,
=l E |E E E 6* £ the Cooperating Teacher ALOE will be
& returned to the university.
F
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Supervisor
ALOE Teacher Observed: 1.D.

Arizona Date: Observer:

Lesson Circle: Practicum ( 1a, b, ¢ ), Student Teaching ( 2a, b, ¢ ),
Observation and | entry-level or first, second, third years teaching { 3a, b, ¢ )

Evaluation

RECORD  |riims™

Reflecting (a) Analysis (b) Professional Development

1 Objectives

ool

2 ot

SEe

il Einelie

Rationale
""""" Needs significant
finément; and 6=
> summary sheet, the:.
Speci! Educauon
L_.
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2 Procedures 3 Resources

4 Assessment Procedures S Diversity of Student Culture and Behavior

Vimerical Eniry -

ERIC 79




6 Diversity of Student Abilities

7 Established Conditions for Learning

Review the: follo
teacher, who

9 Adherence to Course Objectives

Optional comments on either of the above items (please indicate item number):

8u
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16 Routine Classroom Tasks

11 Lesson Opening

Instruction

12 Directions and Explanations

13 Appropriate Teaching Methods

et ) e[

8i
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14 Student Responses

15 Provided Opportunities for Participation

16 Feedback to Students

17 Retention Techniques

* Descriptor Entry

Obse'rve:_d-.
[l 2 Posi

[]b Correative

8z
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18 Closure and Summarization

19 Instructional Equipment/Aids

20 Grouping

21 Cultural/Behavioral Diversity
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22 Instructional Time Use

23 Subject Area Knowledge

24 Speech and Writing

25 Environment

" Deyer 1ptor Emry
Observed Clax‘.ﬁed;?-.
D aOrammar correc: 0

0w Understandable f{m-

D cLeglblc

Rationale: .
_qsponslbillty
of “this teacher

84



67

26 Special Education Overlapping Behavior

27 Bilingual Education Meaningful Lessons

28 Bilingual Education Home Language

[Jd Practice and expansion []
[Je Achievable obj

ectiy

Rationale: -

8

J
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evauation to you

29 Student Success Rate 30 Testing Environment and Materials

32 Test Scoring

31 Handling Extraneous Behavior during the Test

34 Standardized Procedures

33 Performance Recording and Report Writing

Optional comments on any of the above items (please indicate item number):
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35 Class Cohesiveness and Rapport 36 Professional Support

Discinline

37 Promote Mutual Respect 38 Feedback about Behavior
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39 Sensitive to Students

40 Positive Classroom Behavior

41 Managed Disruptive Behavior
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Raview the

43 Special Education Behavior-Management

Optional comments on either of the above items (please indicate iiem number):




ALOE Cooperating Teacher Edition

Arizona L.esson Observation and Evaluation
March 30, 1090

The ALOE Cocperating Teacher Edition is designad for teacher observation ir elementary-
and secondary-level classrooms. Though yau can fecus on specific items, caution must be made
to keep teaching practice in cortext as much as possible. Interaction of specific skills with each
other varies effectiveness for intended puiposes. Tecaching concepts should generally have been
established before related ALOE items are presented to the observed teacher. Ongoing
developmient of taaching concepts is best done inductively, letting the teacher generalize during
a post-observation conference the rationale any conhclusions of what the teacher and you, the
cooperaiing teachier, observed.

Since university supervisors, researchers, and observers frorn a central office are not
likely to have time to observe whole instructienal units, their edition fo~uses on the lesson.
Although the Cooperating Teacher Edition focuses on the lesson, items related to the
instructional unit are specific to this edition and supplemenrt the lesson with its unit
setting. Othe: observers are aware ¢f such iteins since these are presented in the Supervisor
and Reference Editions 10 allow other observers to provide relavant observations and
suggestions.

The Categorical Component--planning, instruction, discipline and class management, and
reflection--is vital o developing an integrative context for skills with their relationships to
other factors under the teacher's contrel. This component is especially vital in synthesizing
pedagogy into more than mechanistic cloning of skills. Conceptual grasp of why and when
certain teaching practices are effective is important since the knowledge base is growing. Tha

LOE assumption is that the context rakes teaching akills coherent. This instrument balances
cunceptual foundation with specific teaching practices in the hope of helping teacher educators
and mentors foster the effective art of tsaching related to professional practice and factors

within a teacher's ¢conirol.
72
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Categorical Component

DIRECTIONS FOR THE CATEGORICAL ITEMS (BELOW) ON THIS PAGE: As you conclude and
develop a consensus cr “feel” for a category with the other evaluator (the cooperaiing teacher/
department chair/principal or the university supervisor/mentor), record the perception as a rating
rather than an average for the foliowing categorical items. Circle the appropriate number 0-through-6,
The purpose is not to averags the items of each category, but to estimate an overall "feel® for each
category. Categorical Component rating definitions developed by Garry Taylor for Functional Elements
Analysis of Teaching Skills (FEATS) are:

Categorical Rating Scale Definitions

Not Needs Neads Needs Neexts Needs Masteored
applicable  education  significant minimal significant miriimal

before education education mefinement refirement

practica and practice  and practice
0 1 2 3 4 5 9

PROFESSIONAL THINKING AND PLLANNING: Was able 1o identify beforehard what was

to be taught and the criteria by which to evaluate achievernent.
0 1 2 3 4 5 6

INSTRUCTION AND CLASSROOM ORGANIZATION: Was able to actually teach what wa:,
planned or provide reason(s) for changes in the lesson.
0 1 2 3 4 5 6

DISCIPLINE AND CLASSROOM MANAGEMENT: Maintained classroom behavior and
professional decorum conducive to the desired leaming.
0 1 2 3 4 5 6

REFLECTING (after post-observation confersnce): Was able to identify araas of
strength and plan for continued professional development.
0 1 2 3 4 5 6

ANALYSIS (after post-observation conference): Was able to identify

cause-effect (interaction) relationships of teaching decisions and skilis to
what happened in the lesson
0 1 2 3 4 5 6

PROFESSIONAL DEVELOPMENT (after post-observation confer-

ence): Was able to identify strategies, styles, techniques, or approaches to
improve teaching effectiveness with the students in the observad lesson.
0 1 2 3 4 5 G
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DIRECTIONS FCR ITEMS ON THE FOLLOWING PAGES: Items are quantified as follows:

Discrete-scale items are scored as: Hierarchiczi-scale items are scored as in the example:
1 - None of the descriptors is evident. 1 - 17.1 Few students achieve objactive
2 - One of the descriptors Is evident. 2 - 17.2 Some students meet objective
3 - Two of the descriptors are avident. 3 - i7.3 Many students meet objective
4 - Three of the descriptors are evident. 4 - 17.4 Most students meet objective
5 - Four of the descriptors are evident. 5 - 17.5 Nearly all students meet objective

6 - Five of the descriptors are evident.

7 - Six of the descriptors are evident. NORMALLY, A RATING OF 6 MEANS THE ITEM
Ttie total value possible depends on the number IS NOT RATED OR NOT APPLICABLE.

of descriptors identified.

Specific Cooperating Teacher Items in each skill category should be reviewed with the univer-
sity supervisor. These items require observation of such matters as test administration, con-

tribution to the adopted curriculum, and decorum.

PROFESSIONAL THINKING AND PLANNING

Specified Obseyvable, Measurable Lesson Otlectives
Condition for lesson observation: Qutiine of unit objatives

a. Objectives basad on identified unit concepts and slils
b. Logically sequeticed OR one objective planned

¢. Appropriate for student success lavel

. Speciiied conditions of performance

Spacifled Teaching Procedures for Lesson
Referencad to objectives

identified clearly how obiactives are met
Sequenced in terms of what students are to do
Included an advanced organizer (sef)

Included appropriace clesure

included integrative transitions

canom

e
-

Specified Mesources for Lesson

Condition: List or Inclusion of mat~rizis (aven in tacsimile form)

#. Rolevant and referericed to objective/learning activity

b. Usable

¢. Concrete or manipulative (hands-on) material included
OR not neadad

¢. Supplemental resources contribuited to skill or cncept
OR school-adepted resources sufficient

2

{1) Objectivas

(2) Procsdures

(3) Resources



Specified Procedures for Assessing Progress
Condition: Include pre-presentation, progress check, and
post-presentation evaluation scheme, including obser-

vation, records, teacher-made, or standardized tests

a. Referenced to objectives

b. Helped students identify objectives before assessment
¢. Appropriate to objectives, content, and procedures

d. Assessment appropriate to students and expectancies
e. Planned for periodic progress checks

Planned for Diversity of Student Cu'ture

and Behavioral Patterns

a. Based on observation

b. Targeteu specific instruction

c. Provision for adaptive or unfinished assignments and
enrichment activities for those who finish early

d. Identified alternative procedures OR observed alterna-
tive procedures not essential

Activities Accounted for Diversiiy

of Student Abllities

Plans (and questions) balanced lower and higher levels of

cognitive thinking (e.g., knowledge, aoplication, analysis,

synthesis, and judging).

a. Appropriate to unit objectives

b. Effective for student ease and motivation (readiness)

c. Smoth transition to/from other cognitive levels

d. Appropriately ba'anced higher and lower cognitive
thinking

Established Conditions for Learning

a. Procedures specify control techniques to facilitate
target learning

b. Facilities and materials readily accessible (organized
to maximize target learning)

¢. Specified expectations for student behavior

J3
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(4) Assessment
Procedures

(5) Diversity of
Student Culture
and Behavior

(6) Diversity of
Student
Abilities

(7) Classroom
Control and
Management



76

Dear Cooperating Teacher:

PREVIEW ITEMS 8 AND 9 WITH UNIVERSITY SUPERVISOR OR RESEARCH
EVALUATOR. Some descriptors are not available until you observe the overall
unit upen completion. At the school site, your knowledge of district scope and
sequence should determine relevance of a lesson and unit to adopted course
objectives.

Adherence to Curriculum Objectives (8) Adherence to
a. Preassessment or previous unit performance Objectives
defined based from which to build unit
b. Unit perfcrmance evaiuation based on speci-
fied criteria
¢. Enrichment and/or remedial plans based on
formative eveluation OR Approximately 80%
of the students achieved 80% of the objectives
d. Students were provided unit-feedback

Auherence to Course Objectives (9) Adherence te

(1) Instruction meets adopted scope and sequence. Adopted

(2) Any substituted materials are related to the Curricuium
adopted course of study.

9.1 Unrelated

9.2 Slightly related

9.3 Satisfactory

9.4 Relevant to course
9.5 Most relevant to course

J4
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INSTRUCTION AND CLASSROOM ORGANIZATION

Attended to Routine or Ritual Tasks (10) Routine Tasks
(or Time on-Task)

Efficient teacher-attended routine tasks

Instruction not interrupted by routine tasks

Materials ready and in place

Smooth transitions between activities or parts

of the lesson

e. Students showed evidence of established routines

0o

Opened Lesson Effectively (11) Lesson Opening
. Previewed lesson (established clear set) )

. Focused attention early for learning

¢. Used student motivation and enthusiasm

d. Opening was smooth and integrated

e. Connected (bridged) previous learning to new !earning

o

Gave Clear Directions and Explanations Related to (12) Directions and
the Lesson Explanations
a. Appropriate for group size

b. Apparent effort to preclude confusion

¢. Immediate clarification in same or diffurent words

OR not needed
Used Appropriate and Effective (13) Appropriate
Teaching Methods (Techniques) Teaching
a. Reievant to objective Methods

b. Teaching adjusted to monitoring and feedback

¢. Attention drawn to target learning rather than
the method

d. Smooth transitions between methods OR one
method appropriately used
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Used Student Responses and Questions in Teaching (14) Use of Student
a. Questioning strategies effective for class involvement and Responses
appropriate to the lesson (including such means as active

student involvement or thought-provoking questions)

Responses or questions solicited throughout lesson

Recognized students wanting to volunteer rasponses

Incorporated appropriate responses into the lesson

Levels of questions effective for class involvement

and lesson

Clear, supportive, and helpful answeis to questions

oa0m

-
Y

Provided Opportunities for Participaticn (15) Opportunities
15.1 Required passive presence. to Participate
15.2 Few students required to participate actively;

most appeared bystanders.
15.3 Most students had opportunity and participated

actively at some time in the lesson
15.4 All students had opportunity and participated

in some type of activity
15.5 All students had opportunity for participation

in two or more activities Ot ong activity was

appropriate for the lesson.

Provided Studer. . eedback Throughout Lesson (16) Feedback to
a. Provided positive feedback for student work Students
b. Provided corrective feedback for incorrect answers,
nonrasponsiveness, "wild guesses,” or misinterpre-
tations OR not needed
¢. Helped students evaluate their cwn parformance

Promoted Student Retention (17) Retention
a. Previewed or helped students identify lesson's Techniques
purpose or importance
b. Linked existing student experience or interest to
current lesson
Modeled learnings
. Accurate response to mistakes with opportunity
to correctly practice skill before assignment or
assessment
e. Strategies presented to help organize content
f. Reviewed praviously-learned materiai

a e




Provided Opportunity for Closure or
Summarization

a. Relevant tc objective(s)

b. Students involved in concept or sk il closure
¢. Related to lesson's setting

Used Instructional Equipment and Other Aids

Support media/materials were unnecessary OR the

following are evident:

a. When used, supported objective(s)

b. Modeled objective(s) with concrete or manipulative
(hands-on) materials

¢. Guided practice used media/materials

d. Media/materials blended with other instruction

Demonstrated Ability to Work with Individuals,

Small Groups, and Large Groups

All learners could effectively participate in the whole group

with minimal frustration and boredom OR

a. Continuously observed entire class while directing rele-
vant questions or observation to any attended subgroup

b. Based on diagnosed or frequently-checked skill levels and
abilities with objective being taught

¢. All students doing work they can successfully achieve
at approximately 80% mastery level with minimal frus-
tration, according to frequent checks

d. Teacher role effective to each group size

Instruction Addressed Cultural/

Behavioral Diversity

The class was apparently homogenieous regarding ethnic

representation, handicaps, language, socio-economic status,

emotional development, and cognitive ability OR

a. Integrated instruction to address varied student needs

b. Lesson adjustments to address learning styles and language
abiiity presented before beginning ciass activities

¢. Presented adaptations for those who finished early or did
not finish

d. Adapted lesson for student motivation (readiness)

9%
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(18) Closure and
Summarization

(19) Instructional
Equipment/Aids

(20) Grouping

(21) Diversity
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Used Instructional Time Effectively (22) Instructional
a. Began and ended class on time Time Use
b. Iastructional pace and intensity effective for class

¢. Revised instruction usiing evaluation results or

observation OR not needed
d. Interruptions minimized by on-going classroom

management
Denionstrated Knowledge in Subject Area (23) Subject Area
a. Information relevant to topic or objactives Knowledge

b. Vocabulary appropriate and at proper difficulty level
¢. Accurate information in context and current sources
d. Additional resources for independent student use

Acceptabie Written and Oral Expression (24) Speech and
a. Grammatically correct speech and writing Writing

b. Understandable speech

c. Legiole writing,

Maintained an Attractive and Stimulating (25) Environment

Environment

The teacher had no authorization or opportunity to

control or modify the classroom setting (rating “6*)

R

a. Noise level, activity, and movement minimized
distractions

b. Smooth retrieval, arrangement, use, transition,
and storage of materials in safe and orderly setting

c. Bulletin boards and displays showed student work
or promoted instructional pumpose

d. Provided student comfort

Special Education Supplement
(Rate "5" if one activity was appropriately conducted or
"6" if not special education.)

Exhibited Overlapping Behavior (26) Overlappirg
More than one situation or activity simultaneously not Behavior
apparent during the lesson OR When handling more than
one situation or activity simultaneously:
26.1 Ignored one situation or activity
26.2 Attended each situation or activity inefficiently
26.3 Attended one situation or activity well, the rest
inefficient
26.4 One situation or activity clearly more meaningful,
but the rest not neglected
26.5 Each situation or activity smoothly attended, all
students on task

R 98




Bilingual-Multicultural Supplement

(Rate "6" if not bilingual involving English.)
Lessons Involving English
Meaningful to Students

a.
h.

Emphasizes regular content, not drill in English
Presented in an understandable context

¢. Self-evident input during instruction in English OR

d.

NEP students not represented
Eighty-parcent mastery of objectives achievable

Bilingual-Multicultural Supplement
(Rate "6" if not bilingual involving home language.)
Lessons Involving the Student Home Language

b.

Used language registers appropriately to develop
home language while learning basic skills

Focused on development of home language speaking,
reading, and writing

¢. No disruptive hesitations or lapses (in the language)
d.

Provisiun for practice and expansion of LEP stu-
dent home language
Eighty-percent mastery of objectives achievable

81

(27) Meaningful
Lessons

(28) Home Language
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Dear Cooperating Teacher:

PREVIEW ITEMS 29-33 WITH WUNIVERSITY SUPERVISOR OR RESEARCH
EVALUATOR. Student success can be confirmed only after quizzes and tests or
other evaluations are administered. Items on testing can be observed by you
only when a test Is administered and reported. /tem 34 can be observed only
when a standardized test Is administered.

Student Success Rate (29) Success Rate
Condition: Unit evaluation results and criteria

At the 80% Mastery Level:

29.1 Few students (less than 60%) achieved objective

28.2 Some students (about 60-69%) met objective

29.3 Many students (about 70-79%) met objective

29.4  Most students (about 80-89%) met objective

29.5 Nearly all students (about 90-100%) met objective

OR at the 100% Mastery Level:

29.6 All students met objective to the extent specified

Testing Skills
Test Environment and Materials (30) Test Setting
a. Noise level, activity, and movement minimized
distractions
b. Provided student comfort
c. Spoken directions clear and moderately presented
d. Materials arranged to minimize distractions

Handled Extraneous Behavior (31) Test Behavior
No extraneous behavior existed DR
a. Disregarded or redirected irrelevant remarks
b. Focused on motivation, interest, and task
c. Ignored nondisruptive extraneous movements,
such as encouraging general performance, not
specific items or an'wers
d. Foresaw and precluded fatigue and distractions

Test Scoring (32) Test Scoring
a. Instrument efficient to process
b. Maintained record of appropriate demographic
data (e.g., chronological ags, correct items, etc.)
c. Evaluated as a whole, weighting results as needed
d. Test evaluated within the jptent of the instrument

100



Performance Recording and Report Writing

aew

Much teacher reporting is limited to the grade hook and
thae raport card, which meets these critaria. Howaver,
formal written report criteria are alse addressed here.
Based on specific observad information for objective,
straightforward style in interpretation

Reason for the report implicit or specified

Recording done soan

Standard English spelling, grammar, and iow-
infarence words for formal writen reports on

specific students OR not nseded

Standardized Testing Supplement
(Raw "6" if not applicable.)
Standardized Procedures (34)

Ao o

Used axact wording of directions

Maintained accurate timing

Presented materials in the prescribed manner
Didn't depend solaiy on reading printed directions,
but did have them available for ready reference

101

(33) Reporting

Siandardized
Procedures
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DISCIPLINE AND CLASSROOM MANAGEMENT

Class Cohessiveness ana Rapport (35) Group Dynamics
Group cohesiveness and classroom rapport could not be
established and cultivated, OR the teacher was able to
astablish rapport with the class and build a general sense
of belonging, evidenced by:
a. Students generally supported teacher leadership
b. Students supported honest efforts of each other
towards targeted
¢. Student lanpiiage free of derogatory references, sarcasmn
d. Student treatment of others fostering self-worth and sense
of belenging (group cohesiveness and cooperation)

Communicated Professional Concern (36) Professional
a. Eve contact or facial expressions communicated Support

respect, concern, and interest.

b. Yoice inflections stressed importance and interest.
¢. Posture communicated poise.

d. Gestures accentuzted points.

Demonstrated Warmth and Respect {37) Promote Mutual
a. Used student names in a warm, respectful way Respect

b. Asked (cr knew) student interests and opinions

¢. Maintained environment of mutual respect

d. Language free of derogatory references, sarcasm

Provided Feedback to Students about Behavior (38) Feedback about
a. Predominantly positive reinforcement Behavior
b. Nonverbal feedback evident
€. Indicates awareness of participation/off-task behavior
d. Clear expectations about behavior supported by con-
structive comments

102
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Responsive to Student Needs and Feelings (39) Sensitive to
(Promoting Healthy “elf-concept) during Students
intervention

No apparent need for intervention OR minor behavior

problems appropriately managed by

a. Praised, corrected, recognized, or displayed student
praducts at signs of emerging frustration, boredom,
or restlassness 1o appropriately meet needs

b. Treatment of students fostering seif-worth and sense
of balonging (group cohesiveness and cooperation)

¢. Feedback adjusted to emotional neads without over-
reacting or iosing balance

d. Encouraged/complimented sustained effort and self-
discipline during difficulty

Malntained Positive Classroom Belhavior (40) Positive
a. Through directions, transiticns, and routines

b. Appropriate behavior reinforcement

¢. Inconsequential misbehavior overlooked OR none existed

d. Guidance to promote self-discipline and responsibility

Managed Disruptive Behavior (41) Disruptive
No disruptive behavior existed OR Behavior
a. Focused on individuals who cause disruptions

b. Major disruptions attended to quickly and firmly

¢. Appropriate consequences

d. Keptintervention as private as possible

103
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Dear Cooperating Teacher:

PREVIEW ITEM 42 AND, WHEN APPLICABLE, 43 WITH UNIVERSITY SUPER-
VISOR OR RESEARCH EVALUATOR. YOUR background puts these items in context.
However, the supervisor's general and special background helps keep these
matters in perspective. Your observation of such matiers as appropriate
attire and grooming can be noted at this time.

Decorum {42) Decorum

a. Attire, hygiene, and grooming appropriate for
a classroom environment

b. Complied with school policy and legal siandards
for public staff conduct and confidentiality

c. Directed conduct of students according to school
polity

d. Supervised non-instructional duties for which
the cooperating teacher is normally responsihle
(Condition: student teaching in full charge of all
the cooperating teacher's normal responsibilities)

Speciai Education Suppiement
(Rate "6" if not applicable.)
Behavior-Management Skill (43) Behavior-
a. Behavioral objectives based on baseline data or observation Management
b. QOne specific system with understandable rules and conse-
quences (e.g., assertive discipline, precision teaching)
¢. Uses direct observation measurement procedure, such
as the following, for ongoing records to evaluate behavior
and modify interventions
duration reinforcement modeling
event recording time sampling

d. Such techniques as the following observed (combined or
modified if indicated):

activity reinforcement modeling
contingency contracting shaping
group contingency socfal reinforcement

home-based reinforcement  token system
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Teacher: 1D: Date;

Major/Minor:

Simulation (Grade Level/Subject): _ Observer:

Observer Code (circle): Cooperating Teacher 2, Self 4, DPeer 5,
Other 7

Observation Code (circle): Practicum %a, b, ¢, Student Teaching 2a, b, ¢,
Entry-level 3a, b, ¢

For course-related observation: Instructor:

Course:

B ICATEGORICAL RATINGS 1 | 2

{Planning 0 1 2 3 4 5 6]} _!_

Jinstruction 0 1 2 3 4 5 6 AlA Alz | 3s[3s)srssfasfaofarfez]as}
 Ibiscipti 0 1 2 3 4 5 6 2 1 8 -
[Riscipline le [sfefe|afs]s]s]s|] El— 11
2 . v B
Reflectllg 0 1 2 3 4 5 ¢ 5 c clelclele Eéﬂ Alaialalalala
1 Analysis 0 1 2 3 4 5 6 - o &
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-
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INSTRUCTION
and Classroom Organization
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Cooperating
Teacher
ALOE
Arizona
Lesson
Observation and
Evaluation

RECORD

Teacher Observed:

Date:

Observer:

Circle: Practicum ( 1a, b, c), Student Teaching ( 2a, b, ¢ ),
Entry-level or first, second, third years teaching ( 3a, b, ¢)

Professional Course
(if applicable):

Reflecting (a) Analysis

(b) Professional Development

1 Objectives

Planning

~“Rationale::

ed-lettered items form the'

 best describing
the direct numerical

educaionand
tion‘and practice;. .
5= Needs minimal *
mastered, On the -~ -
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2 Procedures 3 Resources

 Deseriptor Enry ve

Rationale:

4 Assessment Procedures 5 Diversity of Student Culture and Behavior

ect sk O

A 105
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6 Diversity of Student Abvilities 7 Established Conditions for Learning

8 Adherunce to Objectives* 9 Adherence to Course Objectives*

* Not normally ‘observed by university supervisors’ bseried by university superyisors

e 109
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10 Routine Classroom Tasks

11 Lesson Opening

Instruction

12 Directions and Explanations

13 Appropriate Teaching Methods

: l_;)es(':).'iprcijf_i Entry :.

"z‘kéc('_;Nimie'_rical'Enr_ry :
i6d" - Descriptors 1 None[]
evident ',._.{:_{;-'2_ one'[J
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14 Student Responses

15 Provided Onportunities for Participation

16 Feedback to Students

17 Retention Techniques

111



93

18 Closure and Summarization

19 Instructional Equipment/Aids

20 Grouping

21 Cultural/Behavioral Diversity

‘homogeneous
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22 Instructional Time Use

i

23 Subject Area Knowledge

24 Speech and Writing

25 Environment
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26 Special Education Overlapping Behavior

27 Bilingual Educatior Meaningful Lessons

28 Bilingual Education Home Language

29 Student Success Rate*

114
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30 Testing Environment and Materials*

31 Handling Extrancous Behavior durirg the Test*

X dpéfvi&ors. )

33 Performance Recording and Report Writing*

;“Na; nor:trially fobse(ved by university supervisor

Y ‘abserved: by wniversity supervisors.




34 Standardized Procedures®

116
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35 Class Cohesiveness and Rapport 36 Professional Support

line

iscip

D

37 Promote Mutual Respect 38 Feedback about Behavior

ERIC C 117
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39 Sensitive to Students

40 Positive Classroom Behavior

41 Managed Disruptive Behavior

42 Decorum*
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43 Special Education Behavior-Management*

119
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CSI Reference Edition

Expanded Conference Skills Instrument
November 10, 1989

DIRECTIONS: The foilowing items are quantified as follows. Discrete-scale items are scored as:
- None of the descriptors is evident.
- One of the descriptors is evident.
- Two of the descriptors are evident.
- Three of the descrlptors are evident.
- All four descriptors are evident.
- All five doscrlptors are evident (item one).
This instrument is intended for settings in which conferences are likely to occur and be observed.

CDUI&CDN—*

Plans Appropriate Conferenceo/ (1) Preparation
Interview

a. Specified purpose and outline of content

b. Provided appropriate setting

neat, clean comfortable seating
quiet confidentlal, uninterrupted

Provided record accessibility and ease of viewing
Actual student materials or evaluations of per-
formance organized and available beforehand

e. Planned transition to informal conversation

with parents or clients after summary and
follow-up components of the conference

a0

Sensitive to Feelings (Warmth and Respect) (2) Sensitive
a. Courteous, deferential, respectful, and polite
b. Unconditional positive ragard without moralizing
¢. Helping individual identify/deal with any defen-
sive or adjustive behavior OR None existed
d. Indicates empathy when the individual has diffi-
culty answering a question or expressing a problem
(expressed understanding, concern, and encour-
agement during especially sensitive moments)

101
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Provides Support (3) Support
a. Facilitated speaking what's on the individual's
mind, rather than on the interviewer's next remark
b. Clearly stated questions related to the conference
purpose getting more than “yes" or "no"
¢. Checked what is meant without jumping to con-
clusions
d. Interpreted or summarized and identified con-
structive intervention strategies

Content Is Substantive (4) Relevance
a. Relevant to conference purpose
b. Real need addressed for specific resolution
¢. Meaningful examples, samples, charts, pro-
files, or test results provided
d. Related io a whole picture

Provides Focus (5) Focused
Specific with examples or details

Definite rather than hesitant or apologetic

Evaluated option(s) to resolve needs

Constructively-directed, avoided irrelevant

or disruptive sidetracking

aooD

Appropriate Interviewer Language and Speech (6) Language and
a. Understandable, articulate, correct Speech
b. Professional vocabulary appropriate for the inter-
viewed person's age and background
¢. Talked to, not down or over the head of the indivi-
dual
d. Provided alternatives and qualifications for sensi-
tive areas

Use of Conference/interview Time (7) Use of Time
a. Appropriate initiation begun by interviewer
what should be accomplished in the conference,
topics to be addressed (any added by the individual),
use of information,
assurance of confidentiality, and
length of the conference
b. Use of time effective to achieving conference goals
¢. Managed distracticns and digressions OR none existed
d. Routine tasks not disruptive
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Res" i*s In Constructive Pian of Action (8) Action Plan
a. lear strategies defined or implied

k. “ersons identified as who will do what when

c. .'‘ternative plans specified if unsuccessful

d. Follow-up plan specified

Smooth Closure (9) Closure
a. Summary of highlights

b. Limitations of conference stated

¢. Follow-up plan of what was to happen next

d. Informal courtesy

Conference Report (10) Report
a. Professionally, neatly typed with proper written
expression
b. Proper identification information with significant
information, such as:
date addresses ethnicity
names relationships ages

¢. Contains reasons for conference/interview, descrip-
tion of setting, estimate of validity of information
obtained

d. Waell organized, thorough report of content session,
summary, recommendations, and planned follow-up
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CSl Work Edition

Conference Skills Instrument
November 10, 1989

DIRECTIONS: The following items are quantified as follows. Discrete-scale items are scored as:
1 - None of the descriptors is evident,
2 - One of the descriptors Is evident.
3 - Two of the descriptors are evident.
4 - Three of the descriptors aro evident.
5 - All four descriptors are evident.
6 - Ali five descriptors are evident (item one).
This instrument is intended for settings in which conferences are likely to occur and be observed.

Plans Approprlate Conference/ (1) Preparation
Interview
Specified purpose and outline of content
Provided appropriate setting
Professional attire, hygiene, and grooming
Materials or evaluations organized and
available before conference
e. Planned transition to informal conversa-
tion after closing summary and follow-up

oo

Sensitive to Feelings (Warmth and Respect) (2) Sensitive
a. Courteous, deferential, respectful, and polite
b. Unconditional positive regard without moralizing
¢. Helping individual identify/deal with any defen-
sive or adjustive behavior OR None existed
d. Indicates empathv when the individual has diffi-
culty answering a question or expressing a problem

Provides Support (3) Support
a. Facilitated the individual's thinking, not inter-
viewer's next remark
b. Clear questions for more than "yes" or “no"
¢. Checked meaning without jumping to conclusions
d. Interpreted or summarized and identifled strategies
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Content Is Substantive

a.
b.
c.
d.

Relevant to conference purpose
Real need addressed for resolution
Meaningful records provided
Related to whole picture

Provides Focus

a.
b.
c.
d.

Specific examples or details

Definite rather than hesitant or apologetic
Option(s) to resolve needs

Directed, avoided sidetracking

Appropriate Interviewer Language and Speech

a.
bl

Understandable, articulate, correct
Professional vocabulary appropriate for the inter-
viewed person

c. Talked to, not down or over the head
d.

Provided alternatives and qualifications for sensi-
tive areas

Use of Conference/interview Time

a.
b.
c.
d.

Appropriate initiation by interviewer

U'se of time effective to achieving conference goals
Managed distractions and digressions OR None existed
Routine tasks not disruptive

Results in Constructive Plan of Action

a.
b.
c.
d.

Clear strategies defined or implied

Persons identified as who will do what when
Alternative pians specified if unsuccessful
Follow-up plan specified

Smooth Closure

Suramary of highlights

b. Limitations of the conference stated
c.
d. Informal courtesy

Follow-up plan of what was to happen next
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Conference Report (10) Report
a. Neatiy typed with proper written expression
b. Proper identification information
¢. Contains reasons for conference, setting, estimate
of validity of information obtained
d. Waell organized, thorough report of content session,
summary, recommendations, and planned follow-up
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conferencel Conference Director: ID.
lnsstr;i;'u::..m Date: Supervisor:

HRecord Circle: Practicum ( 1 ), Student Teaching ( 2 ), Entry-level ( 3a, b, ¢ )

R AT

SUMMARY STATEMENT 4
o3
e

1 Plans Appropriate Conference/Interview 2 Sensitive to Feelings (Warmth and Respect)
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3 Provides Support

4 Content Is Substantive

5 Provides Focus

6 Appropriate Interviewer Language and Speech
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7 Use of Conference/Interview Time

8 Results In Constructive Plan of Action

9 Smooth Closure

10 Conference Report
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FORMAL Test Administrator:

1.D.

ADMINISTRATION | Date:

Observer:

RECORD Circle: Practicum ( 1 ), Student Teaching ( 2 ), Entry-level ( 3a, b, ¢ )

1 Testing Environment and Materials (30)
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2 Handling Extrancous Behavior during the Test (31)

3 Test Scoring (32)

4 Performance Recording and Report Writing (33)

5 Standardized Procedures (34)

tandardized
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