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Psychometric Properties of the

Parent Attitude Toward Children’'s Expressiveness Scale

(PACES)’
Carolyn Saarm
Sonoma State Universaity

Rohnert Park, Cali1fornia 94Q2g

what PACES 1s Intended to Measure

The Parent Attitude toward Children’s txpressiveness Scale
{PACLS) provides a measure of the respondent’'s degree of
acceptance-control! illowed toward & chi1la’'s hypothetical
emotional-expressive behavior. All 1tems begin witnh "If my
school-age child....,” the intent being to elici1t parents’
expectations aboutl theit response to their own child's e<pressive
behavior. The scale 1s not 1ntended to evaluate parent’s
attitudes taoward preschonlers’ or older adolescents’ emctironal
expressive behiavior, althouah the scale may be used with parents
who have children 1in these twOo DLHher Adge groups,

As an attrtude measure, the usuxl Laveal must be made about
the ambiguous relationship between attitude or peliret and
behavior. However , ac the validity data girscussed betow
indicate, PACLS doees appear to be independernt of social
desirabilily, differentiates Lelween contrasted ygroups, and

pussesses construct validity 1n so far as (a) 1t 1s signiticantly

Special thanks are extended to Llaine Stone for her
assi1stance 1n the many data analyses npresenter here,

)
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(but only moderately) correlated with other scales evaluating
parental attitudes toward control; and (b) PACES 1is also
successfully discriminated from other family attitude scales with
which it ouaght not to correlate. such as marital satisfaction
Structure and Development of PACES

Format

PACES 15 a 20 item scale with a multiple choice format for
each 1tem. The four options presented to the respondent for each
item range from an accepting or permissive response to a very
controlling or restrictive reaction to the emotional-expressive
behavior displayed py the chiid. Tne four optiuns are converted
1O a3 Likvert scale ¢f 1 tu 4. whereby 1 18 the most accepting
response and 4 1s the most controlling. Thus, high scores
suggest a relatively more controil ling attitude toward children's
emotional-expressive dbehavior, while laower scores 1ndicate a more
accepting or permissive response to children’s emotional-expres-—
S1ve behiavior.,

Dlescript 1ve Cantant

come ot the accepting responses are or a4 sympathetic, even
empathic sort, while others are more suggestive ot
permissiveness, @.g., 1anoring the child’'s behavior. Some ot the
most controlling reactions border on humilirating or raidiculing
the ¢hild: others are more ot a ccolding response. No react 1ons
were 1ncluded that 1nvolved corporal puniehn.nt, although we are

aware that many parents do indeed punish by ohysical means

certain of their ¢hildren’s emotional behaviors, we refrained



from including such an extreme degree of controlling reaction
(despite its prevalence) so as not to appear to sanction such an
approach to children’s emotional-expressive displays.

Emotional Displays Sampled 1n PACES

The emotional-expressive behaviors represented 1n PACES
include anger (4 items: numbers 2, 7, t1, 18,), distress or
sadness (2 1tems: numbers 1. 8,71, fear (4 1tems: numbers 6, 12,
12, 16). anxiety or nervousness (3 1tems: numbers 3, 38, 17.]),
interest or curiosity (3 i1tems: numbers 4, 14, 19), happiness or
pleasure (2 1tems: numbers 5, 10, 15,), and disgust (1! 1tem:
sumber 203, EBecauce we believe that, virtually by definition,
the soctalifaticn of emotion occurs in interpersonal contexts
{see Saarni, 1n prese), our 1tem content reflects what might be
called emotion blends rather than simple, "pure’ emotions oOr
affects. However, the item content reflects, as a result.
greater simi1 irity to real-life situations encountered by parents
1 gealing with thetr children’s emotional behavior., which we
aran' can tax, at times, the most patient parent.

wWe found 1n devoioping our 1tem pool that anger- anag fear-
related behaviors were2 most litkely to elicit parental control
respunsss, hence theilr over-representation among our 1tem
content, Such a bras may 11mit generalizabrlity to some sub-
sultures in North America. We also determined that the dispilay
ot diusgust 18 rarely controlled by parents 1n their chiidren,
with the erception of showing disgist toward tood or eating.

Some adults, for example, may experience, yet 1nhibit, their



disgust upon seeing a drunken derelict sprawled on the sidewalk,
but children are more likely to experience apprehension in this
situation rather than disgust. It has come to our attention,
however, that some parents do react restrictively toward their
chi1ldren when the chi1l1d shows disgust at a baby brother's or
sister’'s diaper changing routine. But this context does ncot have
the same degree of wide-spread applicability as do tne
socialization efforts extended toward getting children to 1nhibit
their disgust upon being served food that 1s visually unap-
petizing {(to the child, that 1s).

[tem Pooi Developmment

The content of the 1tem stems was created by tLhe authior with
1nput from several graduate students 1n the Lepartment of
Counceling at Sonoma State Universaity., Then this 1ni1tral st
was taken to a child clinical class and a research design seminar
for refinement. From these classes possibilities for the four
options for each 1tem stem were also solicited. It should be
notead that approximately nalt of the students i the [ept. ot
Counseling are parents themseives - as well as pursuing training
in family counseling. Thus, they represent a4 bLrcad cross-section
ot what might be construed as “experts’ for jJuaging the caontent
validity of the 1temys contained 1n PACLS.

The ne-t academic vear the author submitted the present 20
1tem scale with 1ts respective 4 options per 1Tem to 3 dittetent
graduate class 1n chaild clinical psychology (N=2013; the average

percent agreement between the author’'s ranking ot the options
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according to a 1 to 4 scale and th¢ se graduate students’ rankings
was 71%.
Reliability

Test-Retest Reliability

Test-retest reliabi1lity was calculated on 36 respondents (18
of whom were parents) who were graduate students 1n a
psychological assessment class. The 1nterval was 4 weeks, and
the sample was homogeneous. The correlation coetficient was r =
.77; the firsi mean was 33.5, s.d. = 4.4, and the second mean was
22.7, s.d. = &5.7.

Irternal consizstenzy: CTronbiach's Alpha

Based on a total sample sizo o~f 207 rarents (temales:
NZ127: males: N-8£0). and representing a more heterogena20us group
(see descriptive correlations pelow under validity data),
Cronbach’s alpha coeftficirent was . 7¢. The zveruge corrected
iten-total correlation was .32. Additional descriptive statis-
trco regarding the nature 0f the 1temc are containead i Table 1,

Tneert Table 5 about vy e

Internal Conaistency:  Faltor Arailviilsg

Using the same sample, an exploraiory factor analysts way
under tahen to determine whether PACES contarned underliying
factors which miygnt account for the var vqo0s T assorted tems.
Given the assumption tha: those vari1ables wnose correlations with

the cther variables fall below .4 are unlirely to load meaning-



fully on any factor (Hedderson, 1987), only item pairs 4 and 14
(r=.80), 14 and 19 (r=.60), and 4 and 19 (r=.43) obtained inter-
1tem correlations of sufficient magnitude to be considered.
These three itemzs, 4, 14, and 19, are all concerned with displays
of curieosity., which were portrayed 1n the item stems by having
the child atare at or watct, closely some other perscon whiie n
the company ¢t the paraent.,

Not surprisingly, only one factor emerged in the factor
matril- whict hao substantial lcagings, and this factor wasg

v 1411y desaribed as the “staring factor, Item 4 had a loaoing

.
o
-

ot - oatem 14 4 toaging of L 9%, anc 1tem 19 a loading of .60,
Thuy, vartually all the variance tor 1tem 14 (staring at a
mentaliy ratardeg person on the bus) was accounted for by tnig
factor, and 1tem & (staraing at a person whose head 18 ~overed
Wit Scar Ligsw: was o a close second.

v, indepondent tactor analysis ot PACES was undertaren by
Pabhes , [acenbara, nd Miiler o vurs) with g smaller sample
cons it ang only ot mothers (N-o110o0) . Itemas 4, 14, 18, ang aiso
1tem 19 re-uberart berioicr 1n oa o restaurant) altl toaded & oor
abenv e o oA o canele matn fantor . Pabes. et_al. also obtained a
mer e anbiguous fecona tactor with loadings of L6 or higner, but
tho- :==umption <or meaningtul anterpretation, 1.e., that 1tem
Dalr- should correlate at least .40, was not reported.

Summary . In our cpinton, the gifferences obtained 1n the

two tactor analyses do not appear especially problematic,

partircularly given the larger and more heterogeneous pupulation



on which our factor analysis was conducted. The commonality of
the three “staring” items, 4, 14, and 19, which emerged i1n both
factor analyses, does not disrupt the overall internal
consistency of the scale in terms of how parents are responding
to the 1tems. Thus, we have concluded that we have a unidimen-
sional scale that across repeated testing and according to
internal consistency evaluation represents a relirable instrument
for attempting to assess the degree of controi 1n a parent's
attitude toward children's emotional-expressive behavior.
validity Studies and Other Desariptive {tata

Descriptive Data

A correlation matric was plotted for 2valuitng whether age,
number of children, number of years of egucation., or occupational
level were at all related to total s€cores on PACESL.  tor gooupar
tr1onal level we used a simple descriptive f-t1ier cystem., where
referred to manual labor (only 1.4% of thigs sample); 2 1nciluded
clorizal goasitiong and work=1n-the-home (34, 74 =« ranged from
cervioe ta rales to technical ocoupationy v, 4 vncluded
egducators, managers. and administrators 17,140 and L oreferred
to proftessionals (27.1% )Y, Thoge who were L1l crtugents were
asked to choose the occupaticonal category mast Iikely to be
descriptive ¢f what they would be doing when they ompleted thetr
degr ee. It 15 evident that our samplie 15 braced towsirdg middle
and upper-middle clascs, 1ncluding many two-parent famililes 'n

which the mother did not work cutside the home (see thne second

cateaory ). All respondents were parents:; ol1% Ot the cample were

g



females. Table 2 presents the correlutions of this demographic

information with the PACES total score.

Insert Table 2 about here

we found PACES to e unrelated to age, education, or
occupational status 1n this sample. what dird give us pause was
the significant necative correlation between the number of
cthiildren and PACES. Apparent iy as parents have more children,
they tend t> become more accepting (1.e., they obtain lower
scores on PACES)Y of thetr children's emotional-expressive
behavior. Does tnis mean they have given up on ity ing te controd
thetr chiyldren, norhaps sut Gt sheer oshaustion? Or Jdoes 17 mean
that one tearns from axpertence. rolls with the punches, so-Loe-
apeal . and does not put 1y much importance on politeness attler
having survived one or more children? facetousness aside. an
answer to such a question awaltts further research using PACES.

ser ifferenies ang within fouple fomparisons

Ces differen esn.  TomDInng A&rocs sever 31 osmaller samples,
wis examined whether gender naz an etfect on the PACES total

scure., Indeed 1t did. and woman Soored syarnifisantly lower than

mey | females' mean . =7.01, .ad, v 6011, No127 0 males! mean o
39,81, s.0. 1 TL0L0 N-wU; by, 208y o 7o L uat, while the

magnitude of thie mfforencs s not ecspectally large, 1 doeoes
suggest that the stercectyrioe characterisation of women as teing

more accepting of emoticnal-e-precsive behavior than men does



manifest itself in the Parent Attitude toward Chiidren’s
Expressiveness Scale,.

wWithin-couple comparisons. A pool of 50 married couples

provided the data for examining husband/wife correlations.
Despite thelr means being similar (wives' mean - 35,22, s.d. =
5.3; husbands’ mean = 37.03, s.d. = 5.27), husbands anag wives had
11ttle 1n common 1N how they responded to PACES, The corretation
coefficirent for the wiven' and husbands’ total scores wias only r
= L2535, whach, while significant at p- .05, 1s not especially
mmpressive. An earliler stuay with a smaller sample si1Ze had
Droduced ooceorselataien of only o= 18 between husbands and wives
for the PROES total score {(Saarn:. 19850,
Examining the extent of correlation between SPOUSes J4crosy

Thems e 1ded g o tanaoe from -, 07 tor atem 1 o L for o drtem 4.
The average husband/wite 1tem correlation wds a meager 1.0, Thic
lack of relationship between husbands’ and wives' attitudes
toward ¢ ldren’s expressIveness suggests an interesting and

My le s L vster 0f 1111 300N messages that the cnylaren of
thesa caraen s muct recerve., We are attempring In our current
rese ot b Lo evpliore the effects Lhat this tangre of gender - 1i1nked
Soecitglizarion attrtudes might have on the deve lopment ot

emctiena ) o ompetence 1t grade-schiool o omyidaren (see btelow tor

resedr ch Tn progress .,

consiruct Validity: Correlations with utner ifelated Measur oo

Tatle 2 contains the correlations petween PACES and the

tollowing measures: fay Selt-monytering Scale (M, Snyder, 1474,

11



10
(b) three subscales from the Marital Satisfaction Inventory:
affective communication, dissatisfaction with children, and
conflict over child-rearing (D. Snyder, 13s81); (c) Family
Cxpressiveness Questionnaire {(Halberstadt, 1983); (d) Crowne-
Marlowe Social Desirability Scale (1964); (e) Affective
Communication Test (Friedman, Prince., Riggro, DiMatteo, 18940);
and (f) the 10 subscales «of the Family fnvironmant Scaile (Moos,
1474, Not all subjects completed all these meacures: thug, the

sample ¢17e varied from N=65 to N=75 across these correlations.

insect Table 5 about tere

Ae e-pectec, PACES di1ad not correlate with £0C1al
desiratailaty, dissataistfaction with marite: art=ctive
cammuntcation. or marital conflict over trala-rearing. wes 1.ad
thought it would correlate pesitively with Selt-monitoring angd
negatively with the Family Evprecsiveness Questronnaire ke
Fiowe L0 the Correlat ions were nedar oo, Ty osur pan o, Y he e
P MEdnUl e= mayv have bDeen 1Nappropr iate o Lompar 1san wilh
CACET due to ther'r internal structure ang ditterent focus o1
1oressment

PACES dird obtain =i1gnificant positive o reigtiong wath o the
Die st fa~t1on with Children subscale o o080 and with several
Lant 1y Envaronment subscales:  Achievement Crrentataon ipe o000
Moral relirgious Oraientation (p- .02, and vontrol rp-.0sr, all ot

Wwh1oh suggest 1Ncreasing parental oontror attitudes toward tami by



11
1ife. PACES correlated negatively with the Expressiveness
subscale in the Family Environment Scale (p<.01), which makes
sense 1in that parents espousing more controlling attitudes toward
their children's expressive behavior are likelier to perceive
their family environments as less expressive. It also correlated
negatively with the Affective Communication Test (p<.03),
suggestiing that to scme degree the perception of “charisma’ 1n
oneself is negatively related to pessessing a controlling
attitude toward one's children's expressiveness. {Friedman, et
al. have nick-named the ACT the “charisma’ scale, based on some
of their validity studres.)?

Validity: Contrasted Groups

PACES was administered to & group of parents whese chtidren
cttended an urban Catholic parochial school (N=HQ), We
hypothesized that these parents would espouse more restrictive
attitudes toward their children’s expressive behavior than would
the graduate students 1n the Counseling Department at Sconoma
State Univers ty, half of whom were alse parents (H-34).,  The
rationale for this expectation was that generally there 1s con-
siderable empnasis in both our training and in our counseling
textbooks on the importance of expressing how one feels; thus,
Counseling students should obtayn relatively low or accepting
FACES scores. On the other hand, parents electing to send thear
chi1ldren to parochial schonls would be evpected Lo bhe more
concerned with their children acquiring aspects of self-control

that are consistent with the religious dogma of the school and
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church. (Recall that PACES also correlated positively with the
Moral-Religious Orientation subscale of the Family Environment
Scale.)

Indeed that was what we found cut. The parents of parochial
school children obtained a mean of 40.94, s.d. = 5.46, which
significantly exceeded the Counseling students’ mean of 33.53,
s.d. = 4.9 (F (1,82 ) = 40.45, p-.000).

Summary. PACES appears to have good construct validity as
an attitude measure evaluating the degree to which parents
pelieve children "ought” to control their displays of emotional-
expressive pehavior, PACES dig not correiate with those scales
with which 1t was not expected to (e¢.g., Social Desirability,
subscales of marital dissatisfaction). PACES did correlate with
those scales with which 1t was expected tc correlate (e.g.,
Control, Achievement, and Moral-Religious Orientation,
Evprecssiveness subscales cf the Family Environment Scale). PACES
1lso sucressfully disariminated between two samples whose
attitude: toward chilidren’s «.-precsion of feelinas were predicted
to be sigraficantly diffarent,

Regearch using PACES

Comnlevity of Children’'s Thinking about Emotion Management

Usaing a small sample (NzZ2), Saarni {'135) examined
children’'s {ages 7-13 years) expectancies about three ccmpiex

variables: (a) their Justifications for why emotironal-expressive

behavicr should be managed:; (b) their expectations about

interpersonal consequences for having managed emotional-




13
exj ressive behavior; and (c) their beliefs about how they achieve
a balance between expressing their genuine feelings and managing
their emotional-expressive behavior. These three variables were
obtained through individual interviews using photo-accompanied
vignettes, which had been used in an earlier study (Saarni,

1979). Their parents completed the Parent Attitude Toward
Children’'s Expressiveness Scale, the 1ntent being to e~amine how
parental attitudes were related to children’s expectan:Iles about
the requlation of emotional-expressive behavior.

The three child variables were coded according to a conce-
ptuzlly establiched set of ranked categories such that ascendinag
rant wae associlated with more complex thinking and empirically
confirmed by significant positive corretations with 1nireas ing
Hyge. (The cocding criteria and examples are contained 11t Saarny,
1925, ) The data were analyZed in a regression analysis (other
predictors had also been 1ncluded; see Saarni, 1985). The
resuits showed that the Justification variable was ot related Lo
crther mothers' or fathers' PACES scores.  However., the
Iinterpor aonal consequences variapble was significantly related to
fathere' PWCES acores, such that fathers espousing more accepting
cr permissive attitudes toward children's expressiveness were
more 1ikely to have children who gave more complex responses
abhout the nterpersonal consequences cof emotion management. In

1

contrast, mothers' PACES scores contraibuted siygnificantly to
the1r ch:idren’s scores on the balance variable. In tnis case,

howavar , a3 more controlling maternal attitude toward children’'s



14
expressiveness was associated with more complex thinking about
how to balance one’'s display of genuine feelings with management
of emotional-expressive behavior.

Given the small sample size, 1t 1s not entirely clear how
one ought to interpret this parent gender effect on children’s
thinking. However, there 1s some research which does suggest
that maternal controlling behavior or corrective style can be
predictive of their children providing higher -level rationales
(Hoffman & Saltzstein, 1967; Jchnson 8§ McGrl1licuddy-Delist,
1983).

Thnere 1s s8¢ little researcn on fathers' attitudges tcward
cnild-rear 1Ing. much less compared to their respective spouses
{1.e.. the mothers of the children 1n question}, that we can only
speculate as Lo why more accepting fathers have children who
think 1n a more complex fashion about the 1nterpersonal con-
soquences of expressive dissemblance. One possibility 1s that
when fathers think and act 1n a way that s not se>-role
stereotvp1c fe.g,, they do not endorve stereotynic masculineg
emot ional stocicism), they challenge their grade-vchool ajge
c¢hildren to think about the sociral counseguances of managed
emotional-exproassive behavior. It should be noted that the
Fighezat level 1 the coding scheme for the consequences vartable
was for responses that indicated that the subject thought that
the interactant 1n the pnoto vignetie wouuld see past the
emoticonal-expressive dissemblance and realize that the protagon-

ist's factal evpression was a false front.,  Perhaps these

1t



15
higher-scoring children, whose fathers were more accepting of
their children’'s displays of genuine feelings, come to understand
that roles and social maneuvering often require "false fronts,”
but at home, because one is 1n the home or with cne’'s parents,
one may express one's genuine emotions. In other words, they
have learned that social context is inextricably linked with tne
management of emoticnal-expressive behavior.

Decoding "Emotional Fronts' and PACES

Hunt {1985) investigated what sorts of cognitive skills and
social insight children needed to be able to infer another’s
genuine 1ntermnal emoticnal state, despite contradictory
expressive Ccues, She referred to such 1nstances of expressive
dissemblance as “emotional fronts” and sought to find cut what
contributed to 1ncreasing accuracy in seeing beyond such
emotional fronts and recogni1zing the underlying genuine emotional
state. She congidered two opposing arguments as to what sort of
parental socializing influonce would contribute most to emoticnal
decoding 4abiilityv: - 1) the position advanced by Saarni (1381) was
that soci1al envireonments characterized by chronic expressive
inhibiticon would be more likely to produce children with more
Timited emoctional encoding and decoding skills. This was
hypothesized to be g¢. because without adeguate emotichnal-
epressive ~ommunications from others, the cognitive elaboration
and growing cansciousness of emotional experience wiil be
diminished, perhaps even leading to what Tomkins (14%79) has

referred to as a “"bleaching of affect.” (2) The opposing

1%



16
hypothesis considered was originally advanced by Halberstadt
(1983), who argued that greater inhibition of emotional-
expressive behavior on the part of parents would lead to their
children acquiring greater skill at decoding emotional states,
because the nonverbal cues had presumably become subtle and
covert.

Hunt's =ample si1ze was small (N=32, 16 couples, thus an
equa) number of mcthers and fathers), and as a result she could
only report general trends. She found that with younger children
{6-7 years) there was a tendency for parents espousing a more
contrelling attitude to nave reduced emoticnal decoding abiliity
11y their ¢children, In het multiple regression analysis, PACES
was alsce the strongest predictor of emotional decoding ability
(mere accepting scores assoclated with greater skill at emotional
decoding). Thus, some tentative support was found for the first
position proposed above by Saarni that greater famiiial
expresaivity & associated with greater emctional sensitivity. A
Targer sample zize permitting separate analyses by parent gencer
{gtven the results of the sex differences decscribed above) might
shied more 1vght on what this trend consists of.

Hunt argued that Halberstadt’'c position may be more relavant
to nonverbal cue judgment tasks and may not be applicable to

reaszoning about emotional experience 1n others. She

appropr tately (1n our oapinion) concludes, "However, despite the
possibility that “i1nhibitors” are shilleag non-verbal decoders,

and “"expressives are skilled emotional reasconers, 11 seems more

1
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plausible to expect that these components would be rel ted in
some systematic and meaningful way. At present, then, there 1is

no way to easily reconcile the findings. (p. 224).

Emotional Responsiveness and PACES

Fabes et al. (1988) examined the degree to which mothers’
scores on PACES were related to their children’s emotional
responsiveness., The latter was evaluated by having the children
(elementary school age) watch a videotape of a family describing
their coping with the difficult consequences of a serious car
accident and while viewing the tape, their facial expressions
were coded and heart rate reccrded. Mcthers cof sons (N-5€) were
found to be significantly more controlling 1n their attitudes
than mothers of daughters (Nz57). Using the scores from the two
factors nouted previously (see factor analysis discussion above),
Fabes et et al. found significant relationships (alber1t modest)
between more controlling maternal attitude and boys revealing
less sadness and distress and lower arousal {(slower heart rate)
during the videoctape. For girls, maternal controlling a;titude
was si1gnificantly related to the girls e<pressing Jless facial
sympathy and also verbally reporting less sadness. Thus, the
experience of sympathy, or emotional responsiveness more
generally, does seem to be related to mothers’ attitudes or
belefs about when, where, with whom, and how children "ought toO
regulate their emotional-expressive behavior.

Regsearch 1n Progress
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Our current project is an examination of what sorts of
variables contribute to emot.ional competence, an umbrella term
that we use to refer to the demonstration of self-efficacy in the
context of emotion-eliciting social transactions., Without g21ng
into much detail here, we are looking at three parent variables
(PACES, Parent, Satisfaction Scale (Guidubaldy & Cleminshaw,
1985), and Moos' Family Environment Scale) und five child
variables (age group, sex, Wheeler and Ladd’s (1982) Children’'s
Self-Efficacy for Peer Interaction Scale, the Children’s Version
cf the Family Environment Scale (Pino, Simons, & Slawinowski,
1984), and Moos and Trickett's (1387) Classroom Envirconment
Scale) as predictors of 1ndividual differences 1in children’'s emo-

tional competence. Emotional competence 1§ assessed via

0

individual interviews using as stimulil both photo-accompanied

and car toon-accompanied vianettes., An emotional competence 1index
ie created by compiling the children’s coded responses tc
quectiong about decoding emotional states, recogniziing ‘emotional
fronts.” proposing nterpercsonal negotiratron sitrateglies,
predicting future emotional behavior, ana sc forth,

The soumple s1ze 1S currentily 10& chitdren 1n three age
groups (6-7 yrs., 8-9 yraz,, and 10-11 yrs.), all of whom have at
least one parent responding. Fortunately. we have a very high
proportion of bcth methers und fathers responding (about 2/3 of
the zample), which will permit us to analyze separately by parent
gender. At this writing we have not yet completed our data

analyes, but the eventual results should shed }light on the



socialization me ssages sent by mothers and fathers to their
children about emotion management and about how one uses one’'s
emotional-expressive behavior in structuring relationships.
Conclusion

As Maccoby and Martin (1983) have pointed out, remarkably
1ittle socializatron research has examined directly parental
behavior or attitudinal influences on children's emotional
displays or experience. While some recent research has peen
undertaken with toddlers or preschoolers, curiously lacking has
been research on parent attitudes or behavior as related to their
older children's understanding of emotional experience. The
development of the Parent Attitude toward Children’s
Expressiveness Scale opens up numerous possibilities for
investigating a variety of questions 1n the area of emotional
development, family systems, and socialization. As documented
above, PACES has good reliability and internal consistency, and
tLs construct validity also appears solid, As a new instrument,
1ts use 1n research 12 st111 infrequent, but as 1t becomes more

widely used, additiornail validrty may be found for 1t.

21
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Description of PACES' Total Score and Individual ltems

PACES Total

1tom Means

I1tem variances

Inter-1tem
{ovariancens

Inter-1tem
{orrelations

Mean:

Mean

48.

39

variance:

MInimum

. 104

-

a1.77 std. Dev.:

Max imum

3.0

(99

A4



PACES

Total

Table

24

2

Correlations Between PACES and Demoaraphic Data

Age Education
10 -.004
(Nz 1649} (N=T70)
'
<

Uzcupaton # ot Chiidren
-,02 -.41 (p < 000!
(N=70Q (N=T70



Table 3

Correlations Between PACES Total Score and Assoried Measures

Measures PACES Total Score

Self-monitoring .11

Marital Satisfaction Inventory:s

Affective Communication .12
Dissatisfaction with Children .22 (p«.04)
Conflict Over Child-Rearing .03
Social Desirability -.01
Affective Communication Test -.20 (p<.03!
Family Environment Questionnaire -.07
(Halberstadt)

Family Environment Scale (M0oOos):

Cohesion .10
Expressiveness -.27 (p<.01})
Conflict .04
Independence .01
Achievement Orientation 30 dpe 009
Intelijectual-Cultural Orientation -.06
Active-Recreational Orientation -. 1
Moral-Religious Crientation 25 (pr. 02y
Organization -.03
Control .23 (pc.03)

! Higher scores on the Marital Satisfaction Inventory generally

indicate greater marital dissatisfaction with the subscale dimension.

ERIC <




PARENT ATTITUDE TOWARD CHILDREN'S EXPRESSIVENESS SCALE

(PACES)
Carolyn Saarni
Copyright 1982

SCORING KEY

The scoring weights for the multiple choice format used in PACES range
from 1 to 4, where 1 = the most accepting or permissive attitude toward
children's cmotional expressiveness and 4 = the most controlling or restrictive
altitude. 1In the Table below, cach scale item number is represented by the

number in parenthescs; the numbers following and separated by commas are the

weights assigned to the multiple choice options a, b, o, and d. The total score
is obtained by adding across items the number of weighted options selected by
the respondent. The higher the score, the more restrictive or controlling

is the respondent's attitude toward children's emotional expressiveness.

(1) 4,3,1,2 (6)1,4,3,2 (1) 4,1,2,3 (16)4,1,2,3
(2) 4, 2,3, 1 (N1,4 2,3 (121,2,43 (7)3,2,1,4
(3)1, 3,4, 2 (8)3,1,2,4 (13)4,1,3, 2 (18)4,1,3,2
(4) 4, 1, 3,2 (9)3,1,2,4 (14)1,4,2,3 (19)1,4,2,3
(5) 2, 1, 3,4 (10)3,2,1,4 (15)2,1,4,3 (20)2,4,1,3
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PARENT ATTITUDE QUESTIONNAIRE

Instructions: In the following multiple choice questions please circle only one

.- Yesponse which seems most similar to what you would be likely to do in the situation

described.

1. If my school-age child is bragging about his/her skill in some activity to another
child, proceeds to goof up and hurt him/herself, and then comes to me for aid, I would:

tell them that they look foolish being so upset after bragging
attend to them a little, but with some annoyance

comfort them about the injury and ignore the bragging

give comfort but also mildly chide them about the bragging

an ow
. - . )

2. If my school-age child receives an undesirable birthday gift from a family friend
or relative and looks obviously disappointed, even annoyed, after opening it in the
presence of the person giving the gift, I would:

a. be annoyed with my child for being rude

b. look the other way

c. remind my child to say thank-you

d. say that it really was too bad they didn't get what they wanted

3. If my school-age child is very shy around adults who come to visit our home and
prefers to stay in the bedroom during the visit, I would:

let my child do as he/she pleases
reproach my child about behaving Tike a mouse
tell my child that he/she must stay in the living room and visit with the guest

remind my child to be polite

o nown
L) a » L]

4. 1If during a bus ride my school-age child continues to look intently at someone
whose whole head is covered with scar tissue, 1 would:

nudge my child and say to mind his/her own business
permit the looking

tell my child it is impolite to stare

ask what he/she is doing

anoon
- . - »

5. If my school-age child starts to giggle during a funeral, I would:

a. ignore it
b. smile understandingly at my child
c. frown at my child
d. frown and also tell my child to be guiet
6. I1f my school-age child is afraid of injections and becomes a bit shakey while

waiting for his/her turn for a shot, I would:

comfort them before and after the shot

tell them not to embarrass me by crying while getting the shot

tell them to try to get more under control

tel]l them that the pain lies more in the fear than in the actual shot

a0 oo

7. 1t my school-age child shouts at me in anger after I accidentally throw away
his/her favorite comic book, I would:

a. apologize
b. ¢ive them a piece of my mind about the disrespect shown to me and tell them

to go to their room
c. apologize but tell them to stop yelling at me
d. send them to their room to cool off, then apologize later

i

g
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8. If my school-age child carelessly loses some pr<zed (but inexpensive) possession
and reacts with tears, 1 would:

a. tell them not to get so upset about it

b. tell them how unhappy 1 am about the loss too

c. remind them to be more careful next time

d. say they should not feel so sorry for themselves since they were so careless
as to lose it in the first place

9. If my school-age child is about to appear on a local television program and inquires
with visible nervousness about how many people will be watching the show, | would:

a. say tc get control of themselves and try not to show their nervousness

b. reassure and comfort my child
€. suggest thinking about something relaxing so that their nervousness will

not be so obvious
d. tell my child to get a grip on him/herself if he/she wants a good performance

10. If my school-age child attends a family birthday dinner in a nice restaurant
and exuberantly jumps cui of his/her chair and shouts "Happy Birthday!" I would:

smile but also tell my child to try not to be so rambunctious

say nothing

smile understandingly about my child feeling so happy

say that proper restaurant behavior requires sitting down and speaking
quietly, despite feeling happy and excited

Qan oom

11. If my school-age child becomes very angry at his/her sibling, begins to shout
and stomp around the room, and I am nearby, I wouly:

a. tell my child to speak civily and apologize as well
b. not intervene

c. try to find out what the altercation was all about
d. tell my child to cool down

12. If my school-age child has some unfounded fear (e.g., of the dark, of dogs, etc.)
and gets panicy in the feared situation, I would:

8. reach out with a touch and assure them I was there to help
b. give assurance that I was there to help but that it was time for them
to realize they had no real reason to be afraid
c. tell them they are being silly and will embarrass themselves someday by being

so afraid
d. tell them to control themselves better so that they will feel less afraid

13. If my school-age child is teased and called names by another youngster on the
way home from schoo! and arrives home trem>ling and tearful, I would:

a. say "if you don't want to be a sissy, scaredy-cat, or whatever, you should
stick up more for yourself"

b. feel concerned myself and also comfort and reassure my child

c. tell my child to keep a stiff upper lip and not let the other child see

him/her so upset
d. reassure my child but also say that showing one's fear to others sometimes

causes problems

14. If my school-age child rather obviously watches a mentally retarded person
as we ride the bus, I would:

permit the staring

nudge my child and say to mind his/her own business
ask what he/she is doing

tell my child that it is impolite to stare

3 ¥
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15. If my school-age child wins a race in a track meet and after receiving every-
. one's congratulations continues to jump around gleefully and exclaim over the victory,
Comen o woulds
a. say nothing but would begin to feel uncomfortable

b. smile approvingly and offer more congratulations
c. frown at the display and say that real winners do not keep "crowing"

d. suggest they were over-doing it and to calm down

16. If my school-age child appears to be quite afraid during an amusement park ride
and other accompanying youngsters do not seem to be afraid, I would:

a. tell my child to shape up or he/she will be teased by the other kids

b. comfort and reassure my child
c. let him/her cope with the fear without my intervening
d. tell my child to try to get better control of him/herself

17. If my school-age child is in a recital (e.g., dance, music, gymnastics, etc.)
and during a solo makes an error and proceeds to look as if on the verge of tears,

afterwards [ would:

a. say that the performance was fine, but it would have been better if they
had not looked so upset about the mistake

b. compliment the performance and say nothing about the mistake

c. compliment the performance and say that the concern on their face after the
mistake showed the audience that they really wanted to do well

d. say that no one would have paid attention to the mistake if they had not
acted so babyish about it

18. If my school-age child comes home from school very angry about something the
teacher has done and proceeds to slam doors, mutter dire threats, and scowl fiercely,

I would:

a. reprimand my child for being so out of control and behaving inappropriately
in the house

b. ask what had happened

¢c. tell my child that his/her behavior is disruptive

d. tell my child that I just hope he/she doesn't act this way at school

19. If my school-age child is staring with interest at a woman breast-feeding
her baby, I would: ,

a. permit the looking

b. nudge my child and say to mind his/her own business
c. ask my child what he/she is doing

d. tell my child that staring is impolite

20. If my school-age child mutters "yecchh" and grimaces when Grandma serves some
of her casserole on his/her plate, [ would:

remind my child to be more polite

tell my child to apologize and shape up immediately or leave the table
smile rather nervously and ask my child "well, what do you think it is?"
frown at my child while asking him/her to apologize for the poor manners

a o o
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