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new scholarship on women int¢ the curriculum, with emphasis on
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*Integrating the Scholiaxrshlip on Women: Transforming the Curriculum” is
a three-year grant funded project to integrate the scholrrship on women into
lower-level survey courses in thirteen disciplines. The project provides
eleven workshops of five semesters® duration, in which seventy-seven faculty
will (1) read and analyze both the theory and content of the new scholarship,
(2) revise courses in 1light of this new theory and content, and (3) teach the
revised courses while they are tested and evaluated. Several conferences will
reinforce and extend these activitles., A conference on pedagogy will explore
the actual classroom dynamics of teaching the new material, while a conference
on Interdisciplinary study will relate the work of the separate disciplines
to each other and develop the cross-disciplinary connections necessary for
genuine curriculum change. The project will conclude with an Area Conference
for secondary schools, colleges, and universities in the Baltimore area in
ordar to communicate its results ard begin working with those schools for
curricular reform. A newsletter, RE-VISIONS, published twice a year provides
an on~going review of the activities of the project.

ED31609 3
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English Literaturs Integrating the Scholarship on
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AASCU/ERIC Model Programs Inventory Project

The AASCU/ERIC Model Programs Inventory is a two-year project seeking
to establish and test a model system for collecting and disseminating
information on model programs at AASCU-member institutions-~375 of the
public four-year colleges and universities in the United States.

The four objectives of the project are:

o To increase the information on model programs available to
all institutions through the ERIC system

o To encourage the use of the ERIC system by AASCU
institutions

o To improve AASCU’s ability to know about, and share
information on, activities at member institutions, and

(o) To test a model for collaboration with ERIC that other national
organizations might adopt.

The AASCU/ERIC Model Programs inventory Project is funded with a grant
from the Fund for the improvement of Postsecondary Education to the
American Association of State Colleges and Universities, in collaboration
with the ERIC Clearinghouse on Higher Education at The George
Washington University.
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Summery

Towson State University‘’s project, “Transforming the
Curriculum, Integreting the Scholarship on Women" waa a
three-year project to integrate the new acholarship on women
into the curriculur with emphasis on the introductory survey
couraes in eight representative disciplinea: Ar:i, Biology,
Businesa, Education, English, Hiastory, Paychology, and
Sociolagy. Approximately 70 faculty met in workshops for five
aeneatera to 1) read and discuaa the ncw acholaerahip on women,
2) evaluate current ayllebi and create new ayllabd
incorporating the new acholarship, and 3) teach the new ayllabi
in their clasaasa. Workshop activity waa supplemented by three
conferaencea, on Integrating the New Scholarship on Women into
the Curriculum, on Interdisciplinary Study, and an Pedagogy,
and the project concluded with an Ares Conference to
disseminate.ita reaults to neighboring inatitutions. In
addition to the new ayllabi, other producta of the project
include a 140 page booklet, Resources fox Curriculum
Change, and aix issues of a newaletter, RE-VISIONS,
describing the proceasesa and outcomes of the project.

Sara Coulter and Elaine Hedges, Women’a Studies

Towson State University, Towson, MD 21204
(301> 321-2859, 2860, 2660
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RE-VISIONS: aix isaues, Winter 1984-Fsll 1986

ON OUR NMINDS: current nevslstter with reports on
continuing project work and disasemination,
publishad each seseater beginning Fall 1987
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Executive Summary

Project Title: Transforming the Curriculum: Integrating the
Scholsrship on Women

Grantee Organization: Women’s Studies
Towason Stete Univeraity
Towaon, MD 21204

Projyect Directore: Sara Coulter
Elzine Hedgesa
(301> 321-2859, 2860, 2660

The Towson State Univeraity Project (1583-1986)
"Transformina the Curriculur: Integrating the Scholarhsip on
Woren," waa intended to integrate the resulta of the new
acholarahip on women into the traditional curriculum, with
emphasia on tranaforming the introductory aurvey couraea in
representative disciplinea across the curriculum.

Approximately 70 faculty participated in workahopa in Art,
Bioclagy. Busineaa, Education, English and Writing, Hiastory,
Paychology, and Sociclogy, in which they read in the theory and
content of the new scholarahip, conducted individual research
projecta, evaluated their current ayllabi, modified them to
reflect the new acholarship, and taught the new ayllabi for two
saenaatera. Workahop activity was aupplenented with ocutaide
consultanta, and with three conferencea, on Integrating
Scholarsahip on Women intoc the Curriculum, on Interdiaciplinary
Study, and on Pedagogy. The project concluded with an Area
Conference that introduced representatives cf aecondary and
post-secondary education in the Baltimore~Washington area to
the project’as reaulta.

The primary purpocae of the project wvas to create change in
the traditicnal and heavily mala-oriented curriculum in higher
education: to work towards a more gender-balanced cur:ziculus by
introducing the materials and perspectives on women that have
baen developed by feminiat acholarahip over the last fifteen to
twenty Years and to do a0 in the kind of inatitution moast
representative of Americen higher education--the mediunm
selective, public, non-doctoral, co-educational univeraity.
While Women’a Studiea couraea and programa were thriving acroaa
the nation, they were not aignificantly influencing the
traditional curriculus. Curriculum integration projecta, auch
as Towason’a, have been conducted to help aolve this problem.
Towaon’s project astabliahed certain apecific goala: 1) that
curriculum change be aysatematic within the inatitution:; 2) that
curriculunr integration work be led by axperienced women’a
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atudiea faculty: and 3) that, in addition to the raview and
diacuaaion of feminist acholarahip, specific work on syllabi
and the teaching of raviesed ayllabi be included aa part of the
project.

Towaon was an ideal setting for the curriculuam integration
project because the univeraity has & well-daveloped women’s
atudiea program, & hiatory of comaitment to the educetion of
women, feculty who are oriented to teaching and therefore to
apending time on a project that would improve their teaching,
and a atudent body compoaed of those who would banefit moat
fromn curriculur change--57% femsle, middle and working class,
and racially mixed.

Even with theae favorable conditiona, careful preliminary
planning waa neceasary to enaura adegquate participation and
aupport for the Project. In addition to extenaive consaultation
with administratora and department chairs, preasentations were
made at department meetingas in esch depertment aelected for
inclusion in the project, faculty were racruited individually,
and two pilot workshopa, funded by faculty development, were
conducted for one aeneater to teat our general deaign.

At the heart of the Towaon project was the set of 11
workahopa, extending over five seneatera. Each workahop ret
for at leaat five two-hour seasaiona or the equivalent each
aneater, and each was coovdinated by a facilitator chosen from
tre Towmon Women’as atudies faculty for her teaching experience
and knowledge of the new scholesrahip. Each workahop benefited
from the servicea of two consultants who often aslao gave public
lectureas open teo the camnpua community. The pro)ect waas
fortunate in being able to support the aervices of two Viaiting
Profasaora, ona in American Hiatory and one in Biology, each of
whoR wasa in reaidence for ona aemaater.

The three conferencea were designed to reinforce and
extend the activity of the workahops at crucial pointa in their
prograas. Early in the project a one~-day conference provided
faculty with an overview of the nature and meaning of
curriculum transformation work and satablishad & context for
+heir own discipline-oriented study. Threa ocutaide apeakera
discuased the implications of the new acholiarahip on women for
the humanitiea, the social aciencea, and the aciencea, while a
fourth asddresmed the isaue of women as satudents. NMNidway in the
project a8 ‘two-day Interdiaciplinary Conference peraitted
faculty to aasess their progresg, to see how change in their
discipline was reinforced by change in other diasciplineas, to
explore gender iasuea comronl to all the diaciplinea, and to be
introduced to the atage or phase theory of curriculum
changa--the stages faculty are likely to experience as they
integrate material on women. Shortly after this conference, &
one-day Pedagogy Conference explored the issuesa of clasasroon
dynamica as they affect women atudenta and the experience of
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faculty as they introduced new material. This focus on
peuagogy was continuad in another one-day sesaion in the laat
senaater of the project. The project concluded with an Area
Conference at which inastitutiona of aecandary and
post-aecondary educaetion in the Baltimora-Waashington area were
introduced to the design and resulta of the Towaon project.
Workahop faculty led seasaiona on the changes they had made in
their coursea in apecific diaciplinea for thoase attending.
This conference esatablished continuing contacts that have
resulted in requeats for materials, conaultanta, and workshops
from these inatitutiona.

The resaulta of the project have basn extenaive and
diverse, ahort term and long term. The immediate goal of the
project--change in the ayllabhi of participating fsculty--has
been achieved. Some changes are snall but promise to increase
aa the individuals become more comforteble with them. Some
changesa are extensive, resulting in completely new or
tranaformed couraea. Faculty have been activated to
participate in conferences, presant papera, lead workshops, and
aupport relevant lssues on departmentesl and university
committeea. Studenta are responding well to the new matarial
and are beginning teo take it for granted, often queationing
inatructoras of courses that do not yet include material on
woren. The project haa increased the real. support of the
inatitution for women’a atudiea and women’a programaming. We
have a half-time asecretary, funding for a newslettexr publiashed
each semester, and encouragernent to puraue esatablishing a
woran’s inatitute. Towson ia increaaingly being recognized aa
e leader in curriculum intagration as evidenced by the large
nunber of preaantations we hava given in the last two yeara and
that continue to be scheduled. Our dissemination work with ten
community collegea hse reaulted in a desire for further, rore
extaenaive work on their part. Five will support their faculty
through releasaed-time to participeate in more extensive
developnent if grant funding can be obtained.

The project provided as=veral forms of avaluation: essays
from faculty at the end of each asemeater of workshop activity,
before and sfter ayllabi, evaluationa of each conference, &
student attitude survey administered in selected coursea,
informal reporta from faculty on student response to the new
materia)l and performance on teats and papera, and an ocutside
evaluator who in.erviewed each member of the project and the
project directors. In general, measurinig the impact of a
project of this kind is difficult. Some results are short term
and obvious, others, long term and sluaive. We believe that
change will continue to occur over many years at different
rates in different individuals,

Py



Body of the Report

Preject Overview

The Towaon State Univerasity Project (19843-1988&),
“"Tranaforming the Curriculum: Integrating the Scholarahip on
Women,"” was intended to integrace the reaults of the new
acholarship on women into the traditional curriculum, with
emphaais on tranaforming the introductory asurvey couraea in
raepraesentative diaciplinesa acroaa the curriculum.
Approximately 70 faculty perticipated in workahopa in aArt,
Biology, Business, Education, English and Writing, History,
Paychology, and Sociology, in which they read in the new
achaolarship, evaeluated their current ayllabi, modified them to
reflect the new achclarship, and taught the new ayllabi for two
serestera. Workahop activity was supplermented tvith outaide
consultants, e€nad with three conferencesa, on Integrating
Scholarship on Women into the Curriculum, on Interdiaciplinary
Study, and on Pedagogy. The project concluded with an Area
Conference that introduced representatives from approximately
43 inatitutiona of secondary and post-secondary education to
the project’a reaulta. In addition to the modified ayllabit,
the progict producad a 140 page booklet and six issuea of a
navaletter deacribing its procesaes and its outcomes. The
astudent audience aerved included the approximately 9,000
studenta who were expoaed to the new ayllabi for the two

teaching aenzastera of the project, and larger numbera who have
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been and will be exposed aa the newly-modified coursea continue
to be taught.
Buxpeae

The primary purpose of the project waa to create change in
the traditionel and heavily male-oriented curriculum in higher
education: to work towarda & more gender-balanced curriculua by
intraducing ths materials and perapectivea on women that have
been developed by feminiat acholarship over the laat fifteen to
twanty yeara. Initially. that scholarship was s responae to
the widespread and growing recognition, beginning in the late
1960a, thet the experiencea and perspectives of women were
almost totally absent from the curriculum in higher education.
Surveya revealed, for example, that hiastory textbooksa devoted
leaa than one percent of their coverage to women: that
literature couraes contained on average only eight percent
women authora; that the moat widely used textbook in art
hiatory included not a aingle woman artist; that
generalizationa about “human" behavior in paychology were basaed
on research 90 percent of which hed been done on males; that in
socioiogy the atudy of women waa often confined to aspacial
uaits on the family or on minority groupa;:; and that esven
sc.entific procecures were o ten leaa objective than ia
commonly believed, given the asy and clasa of the researchera.

The new scholarahip that developed to correct such

distortiona and miarepresentationa as the above initially led
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to the creasation of apecial couraea in ¥Yomen‘s Studiea and to
the emergence of Women’s Studiea aa & nev academic diacipline.
Woman’a Studiea courses, and entire programa of study based on
them, have flourished aince the early 1970a. Currently there
are over 30,000 such courasea and 500 degree granting prograna,
and the published acholarsahip haa hean rightly deacribed aa a
publishing “exploaion.”

The problem, however, which became eapparent by the early
19808, was that the bulk of the curriculum in higher education
resained esasntially unaffecied and unchanged by thia new
acholexrahip. Women’s Studies courses and traditionsl couraea
coexisted inside inatitutions of higher educetion, but ran in
separate trackc and did not converge. Vaast numbera of college
studenta thua remained unexpcaed to the content and
implicationas of the new acholarship. At a time when women
conpriae over half of the atudents in higher education, thia
became an increasingly aericus problem.

Curriculum intagration projecta therefoxre began to emerge
in the early to aid 1980a. Such projects were heavaily
concentrated in three typea of inetitutiona: large, public,
reseasrch universities, privste women‘’a colleges, and private
universitiea. No project had been deaigned to serve the moat
representative kind of inatitution in higher eduucation--that
which teachea the largeat number of Arerican college

atudenta--the medium selective, public, non-doctoral
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university. Towson ias auch a comprehenaive, public univeraity,
and its project waea intended to provide a rodel for that type
of inatitution.

In addition, having exanined the deaigna and outcomea of
other curriculua integration projects, their achievements and
thesir limitationa, Towson’a project eatablished certain
apecific goala. The firat of theae waas that curriculum change
be ayatematic within the inatitution. The deciaion waa
therefore made to emphasize revision of a carefully selected
and repraaentative range of introductory survey courasea ascroaa
the curriculum,. All studenta mnust teke some of thase couraesn,
which pravide the intraductiona to the varioua acaderic
disciplinea and usually give atudents their initial end cruciel
exposure to the meaning of the “liberal arta.'" 2) That
curriculum integration work is beat achieved when a atrong,
well-developed woren‘’sa studiesa progrsm is present, with an
experienced facultry to initiate, guide, and suatain the
curriculum integration work. Towaon had auch a program and
auch faculty, who were in charge of designing and conducting
the faculty workshops that were the heart of the project. 3
That genuine curriculun change is mnat likely to occur when
proviasiona for actual modificetion of ayllabi, and for tesching
those ayllabi, are built into the project, rather than having a
project mexraly or primerily focus an introducing faculty to the

new scholarship. Hence the Towaon projeact bulilt into ita
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structure not only cne but two asmeaterr of claaarocom teaching,
in order to provide faculty with time ... apply, teat, and
further modify their naw asyllabi.

At the conclusion of the project we would satill argue for
the deairability of the above thras conditionsa. What we have
discoveraed, however (although we anticipated this), ia that .ot
aven two to three senesters of reading in and exposure to the
new acholarahip ia always sufficient to make faculty aware af'
the breadth, depth, and implicationa of the new acholarship on
women and to motivate them to include it; that curricuulum
modification or change ia likely to be modeast or tentative in
sone casea (although radicel in othera); that waya need to be
found without infringing on academic freedom or aseeming to
dictate to faculty, of aupervising the teaching of the new
&yllabi in order te evaluate the nature and amount of change;
and that waya naeed to be found of geserating in project faculty
a atnae of continuing reaponsibility both for curriculum
revision and for disseminating the reaults of their work and
experience to non-project faculty. Although our 70 faculty
reprasented a large number, compared to other integration
projecta, it was far from covering all of the faculty who teach
all of the aectiona of the introductory survey coursea we had
tsrgeted. How to motivate project faculty to continue their
own work and to help apread it to othera in their departmente

after the conclusion of the project remaina a problen. Future
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projacta might conider includi..g a commitment that each
diacipline-oriented group of project faculty be reaponaibile

for giving a formal report of its results to the faculty of ite

departaent.

In many waya Towson was an ideal aetting for the
curriculur integration pruoject wve draigned. Threa factors were
paramount. One: the univeraity had a well-developed women’s
atudiea program and a history of commitment, including ita
origina aa a normel achool and a atill extenaive teacher
training program, to the education of women. Two, since the
achool emphasizea teaching more than reaesxrch, faculty were
generally more receptive than they often are at research
univaeraitiea to the idea of apanding time changing and
improving their courses and their teaching. Thixd, aas an urban
public coeducational inatitution with a student body that ie
primarily working and middle claas, racially mixed, including
13 percent minority atudenta, and that ia 57 percent female,
both faculty and the adminiatration felt a responsibility to
recognize and reapond to the need for changes in the curriculum
thet would reflect the composition of the student body. In
addition, the Towson faculty, like that of soc many irau‘tutionsa
of higher education today, is a astatic fasculty. Seventy-one
percent are tenured, and the achool is able to hire only a

limited number of young inatructors whoae graduate achool

14



Page 7

training might include some of the new ascholarship on women.
Many faculty therefore recognized the need to *"update®” their
knowledge.

On the other hand, because it ia a teaching rather than a
reaearch oriented inastitution, Towson haa & heavy teaching
load--four couraea or twelve hours 8 semeater. In addition,
many faculty teach evening and aumner coursas in order to
aupplement their modeat saslariea. They also aasume a heavy
anount of department and univerasity committee work. With
limited time for research and new reading, and with released
time from teaching difficult to obtain deapite somawhat
improved efforts in this direction from a reacently established
faculty development office, faculty find it difficult to
participate in a curriculum change project. Although we
atructured the time frame of the pro)ect a&s realiatically aas we
could, apreading the work over five aameatera, the meny heavy
and conflicting demanda on faculty time muat be taken into
account in creating & project that will enable and encourage
them to give to the work of the project the time it demanda.

Even with the above favorable conditiona--the intereat of
the faculty in teaching and the univeraity’s comaitment to
woren--careful preliminary planning waa neceasary to ensure
adequate participation and support for the project. The

project directora and women’a studiesa faculty researched other
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curriculus integration projects and conaulted with project
directora and other experta in thia field. They met with the
president, provast, vice-preaidanta, and council of department
chaira tc explain the project and solicit support.
Preaantationa were made at department neetings in each
department selected for inclusion in the project. A foldex
containing information about the project, a reprint of a major
review of the acholarahip on women in that diascinline, and a
brief questionnaire, were provided in advance for each
departmant member. Nodeat suma were provided by faculty
development to conduct ctwo bilot workahops for one asaemeater to
test ocur general design. We received commitmente for becoming
a priority in the selection of Visiting Scholara for three
vyeara, for the annual faculty conference for two years, and in
allocation of departmental funds for travel and speakers. The
univeraity agreed to greatly reduce its indirect coats and to
provide free room and beocard on campua for speakers and
conaultants.

Simultaneously, the women’s studiea office was gathering
and distributing information on Rainatrearing and the
acholarahip on women. This helped to stimulate intereat and
prepare for the more systematic work that the grant would
provide.

The thoroughneas of our preliminsry planning waa important

in 8 number of waya: it eliminated conflict with departmenta
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and department chsirs insofar as tha participstion of their
faculty wea concerned and the later scheduling of these faculty
to teach the courses that were being nwainatreamed; it permitted
us to begin ismediately even in sdvance of the actusl receipt
of the funding (otherwiase we would have atarted a aemeater
behind achedple): it gave the project directorsa time to deal
with the rany unexpected broblemsa that had not besn
anticipated.
Project Description

At the heart of the Towacn project has been a set of 11
workashopa, extending over five semeatera. In these workshops,
organized according to diaciplinea, selected groups of faculty
have purasued a seriea of sequenced activitiea! they have read
in the theory and content of the new scholarship on women,
undertaken individual reasearch projecta (Appendix E), revised
thair ayllabi, and teated the new syllabi through two
conaecutive semeaters of clsasroom teaching. Eleven workahops
have been conducted in: Art, Americen History, Americen
l.iterature, Engliash Literature, Composition, Business and
Profesaional Writing, Educetion, Businesaa, Psychology,
Sociclogy, and Biology and Health Science. Each worksahep hasa
met for at least five two-hour seaaiona or the equivaelent each
asemester, and each haas been coordinated by a facilitator chosen
from the Towaon women’s satudiea faculty Sor her teaching

experience and knowledge of the new acholarship.
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The workahops were organized by diacipline or aspeciality
within diaciplines to facilitsete faculty communication and
enhance the focus on concrete changes in apecific couraea. The
five semeatera of workahop activity were deaigned to afford
faculty maximum opportunity both to absorb and to apply the new
echolarship. It was conaidered eaaantial that theareticsl
perapectiveas be provided in terma of which the new research on
women could be examined and underatood, and ac faculty apent a
full year on the theury and content of the new acholarahip. 1In
sone workahopa it waa more effective to alternate theory and
content than to aseparate them into two aseparate asmeatera as
had been originally planned. Including individual reaearch
projects in the plan enabled faculty to puraue tle new
acholarahip in their own apecislitiea, and to repoxrt on thia teo
their peere; in m "y ceaea theae projects had an additional
benefit in that led faculty to modify or “mainstream"
their upper-level, apecialized coursea. Finally, in suataining
the workshopa through two aemeatera of actual claaaroom
teaching, the project tried to enaure that its ultimate
goal--trananitting the new mnateriala and perapectives to
astudenta--would be attained.

The firat two seneaters of reading and discuaaing the new
theory and content were the moat atimulating for the
participantae. Although the facilitators often felt that

workahop meabera were not adequately comprehending the new

18



Page 11

material, the essay evaluaticna and commenta of the workshop
menbersa were consiatently enthuaiastic. The remaining three
seneatera of ayllabua revision and teaching the revised course
were leaaa satiafactory and seemed to loase nomentum. Analyzing
& syllabua ia comparatively dull and involves faculty in
familiar atrugglea and rationslizaticna that they prefer to
avoid as long as posasasible. They frequently felt traepped within
the limitationa of & departmentel course description or
textbook e€end were not, in most cases, aggresaive or creative in
thinking of changea. One helpful atratagy waa to ask workahop
participants to brainstrom all the poasible changes that could
be made or patterna that could evolve from the most
conaervative to the most radical. They could then pick and
choocae from thia range of posaibilities what they wanted for
their own course. Syllabi and ideas from other projecta were
helpful here.

While we believe that succeaa dependas on sufficient time to
read, abaorb, and apply the new material, our five seneatera
began to seen too long. Wayas need to be found to maintain
interest more effectively during the last three seneaters.
Partly in reaponse to thias prablem, asome workahopa, in addition
to ayllabua reviaion and diacussion of the claasroom
experience, continued coverage of more me¢ .erial, or invited
colleaguea, either from women’s studiea or from other workshops

in the projact, as guaat apeakera. For example, the Engliah
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Literature Workahop invited & women’a atudiea faculty member
from the history depasrtmant to review the history of
Chriatianity aa it had affected women, and later a member of
the philosophy department to disacusa ths =ork ahe waa doing for
her-diasertqtton on feminiat diascourse. The Education Workshaop
invited a memder of the Paychology Workahop to report on aex
differencesa in recent cognitive theory and research which waa
hia workahop project the preceding semeater. Some workahopa
returnaed to the theoretical essays with which they had begun in
the firat asemeater, diacovering that now they were understood
aa they had not been earlier.

To enrich and deepen faculty underatanding of the new
materiala on women, outaide consultanta, outatanding acholars
in their fi=zlda, were invited to campua to give public lecturea
and to meet with workshops in order to advise on curriculum
modification: new courae content, new perapectives, and
workable atrategiea for eifecting and institutionalizing
change. Each workahop besnafited from the aervices of at leaat
two such censultants, and their public lectures, open to the
entire faculty and atudent body, helped publicize the project,
thuas adding to ita visibility on cempua. We learned that it ia :Q
important to distinguiah between the consultant who ia a
leading acnolar in research on woman and the consultant who hasa

axperience integrating ana teaching that research in courses. \'%
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Both are uaaful in ifferent waya. Seldomn can one person cover
both. Locating the latter is more difficult than leoceting the
forrer.

Furtharaore, the project waa fortunate in being able to
support the aervices of two Viasiting Professors, one in
American History and one in Bioclogy, each of whom waas in
residence for one semester. The Viaiting Profesaoras offered
both lower and upper-level couraea aa modela of curriculunm
reform, nmade formal presentationa on the theory and practice of
the new scholarahip to their departmenta, to woman’a atudiea
faculty, and to studenta, and served aa consultants and
advisora to TIPSE workshopa in thair disciplinea. They added
an importent, additional dimenaion to the project.

Easential to the project were threa major conferencea (see
Appandix ), each designed to reinforce and extend the activity
of the workahopa at crucial pointa in their progreaa. In
Jaruary 1584 a one-day conference provided faculty with the
opriortunity to gain an overview of the nsture and negning of
cur riculur tranasformation work and thua to eatablish a context
for their own diacipline-oriented atudy. Three outside guest
speakers discussed the implicetiona of the new scholarship on
wonean for broad areas of the college curriculua--the
humanitiea, the asocial aciencea, and the aciencea~-while a
fourth addreased the isaue of women ss atudents: how teachera

teaach and utugants laarn in the claasrocoan. The thema
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connecting all of the presentations was the need to recognize

the role that gender has played in the waya the academic

disciplinea define themaelvea, in the valuea they aasert aﬁd _—
the procedures they uae; and the equal importance of gender
iasuea in the claasroom, as teschera try to facilitate learning
for both rale and female atudenta.

The two-day Interdisciplinary Conference, held in January
1983, brought to campua five apecialiasta in curriculum
transformation work. At this point in the project, with
faculty approximately half-way through, it was conaidered
important to provide them with an opportunity to discuvas their g
progreass, to see how change in their diacipline is being
reinforced by change in other disciplinea, and to help thenm
further explore gender-related problema of content, theory, and
methodology that are basic to all of the disciplinaa. 1In
praparation f£or thisa conference, we aaked workahop members to
read during the preceding aummer Dale Spender’s _Men’s Studaies
Modified, which i1ia a collection of esaays critiquing the
diaciplinea on their treatment of women. In September, they
identified topica they would like to have addreassed at the
Interdiaciplinary Conference in January. The Spender beok was
not aa succesasful as we had anticipated, for faculty felt
inadequate to evaluste a critique of soneone’s else’sa
discipline and were sometimea alienated by the cumulative

attack of these eaaays on the traditional diasciplinna. A
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batter approach, we now beliave, would have baen a collection
of aaaaya that would have given atriking or memorable examples
of conceptual problemsa, such as Joan Kelly-Gadol’a “"Did Women
Hava a Renaiassance?" which quickly and cleesarly defines the
problem of historical periodization Laaed on men’sa, but not
woran‘a, livea. In apite of aome problema in roving faculty
beyond their own diaciplinea, it ia important to do =0, for
information and inaighta from all of the disciplines muat be
pooled in order to begin to explein why and how axtensively
womnan have been left ocut of the curriculum and how the
curriculum can be changed to include then.

The Interdiaciplinary Conference began with a preaentation
on the phases of curriculus changa--the atages faculty are
likely to experience aa they undertake curriculum modification.
Theae stagea are 1) a curriculum from which women are largely
abaent, 2) one to which a faew "great®” woren have been added, 3)
one in which women, having been "added," are msean aa an
anoraly, or a problem, aince they don’t fit into trsditional
categories and value ayaterns, 4) & curriculur in which women
are studied on their own terma, and these terma are aseen to
raise queationa about traditiocnal categories, assumptions, and
valuea which therefore need to be modified to account for
woRen’s experiencesa, and 3) a tranaformed curriculum, in which

men’s and wvomen’s experiencea are underatood together, and in

23



Page 16

which race, clasa, and gender are recognized aas r.ecsssary

. categoriea of analysaia.

It ia in the fourth of thesa atagea that faculty are
likely to encounter what have been called the “inviaible
paradigna® undarlying the acadexnic disciplinea--thosae
epiatarclogical and rmethodological aasumptions that have led to
the excluaion or devsluation of women’a experience. The
conference apaskersa therefore prasented s series of panel
diacuasiona in which they identified and critiqued these
invisible parcdigas which include the belief in objectivity,
dualiatic thinking, the use of language to reflect gender
ideclogy, and the uwae of male experience as the norm. During
the two days of the Interdiaciplinary Conferance formal
presentationa by invited, outside apeakers and amall group
workshopa enabled project faculty to identify and explore the
implications of these paradigme in the academic disciplines.

In Narch 1985, a one day Pedagogy Conference for all
project faculty included a foramal presentation by a guest
speaker, a panel of faculty diacuaasing their experience in the
project, and a panel of students diacuassing their exparience in
the claaaroom. Reaocurce materiala included “The Claaaroom: A
Chilly Climate for Women?" frosx the American Association of
Collaegea snd a compilation of concerns and experiencea of
project faculty as they had begun to integrate material by and

about women into their coursea. Padagogy continues to be of
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great interest to faculty lecauae it eaasily cuts across all
disciplinea, they have had little formal training in how to
teach, and they care about their atudents’ learning. Feminiat
padagogy ox inforuation about how women are affected by the
classroom aituation is leasaa waell developed than the new content
about wvoaen. It isa, therefore, harder to provide materials and
anawara. Neverthelesa, in reasponse to faculty interesat, we
acheduled an extra one-dey conference aeaaion in the last
senester of the project at which Marilyn Schuater and Suaan Van
Dyne of Smith College gave preaantations and led discusaionas
that helped faculty analyze their teaeching methoda. Based on
our experience, we believe that it is easier to chenge claas
contert than classroom behavior but that both are necesaary for
a truly transformed curriculum.

The project concluded with an Area Conference for
inatitutiona of higher and aecondary education in the
Balrtimore-Waahington area. Thia one-day conference conasiated
of four morning formal presentationa by the project
co-diraectora, a faculty participant, and a astudent, followed by
two acta of afternocon workshops led by project faculty
oxrganizad according to academic disciplines. The conference
waa attended by approximately 150 representativea, faculty and
adminiatratora, from 45 inatitutiona of secondary and
poat-aecondary education, and &ll participeanta raceived

materiala describing the Towason project and curriculum
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tranaformation isasuea, in addition to specialized materiala in
the afternocon workahaopa. The raaponase to the conference waa
enthusiaatic, and we are &2till receiving requeats from thoae

attending far further work with them.

Project Resuits

The reaulta of the project have been extenaive and
diverse. They are briefly suanarized below according to impact
on faculty, atudenta, the inatitution, and the region.

The regional impact includea all disaemination work including
the FIPSE funded diesseminstion project (1986-87) with ten
cormmunity collegea in the Baltimore-Weahington area. MNore
detailed aupporting evidence ia prcvided in appendicea.
FACULTY

1. Changes in couraea taught by project faculty range from
mnodeat to extenaive. Areas of change include incorporating
nore material by woren, uaing gender as a category of analyais,
in some cases total reorganization of the categories of &
ayllabua from a claaa and gender perapeactive, providing more
research topics sbout women for student papera, and introducing
new claasroom procedurea that are drawing upon feminist
pedagogy. (See, for instance, in RESOURCES pp. 18-19 and pp.
83-85.)

2. New women’a atudiea couraes are being proposed and
acceptaed by departmenta involved in the project. For exanmple,
two new couraes in Art and two to three new couraea in Hiatory.

3. As & result of the project, faculty are attending more
conferencea) many project faculty are preaanting papara and
writing articles on their work in the project.

4. About 20-25 faculty are actively engaged in the
dissemination efforta with area inatitutiona (see REGION
below). Through having to act as workahop leaders and
consultanta to faculty at other inatitutiona, they are
reinforcing and extending their own learning.
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S. Formal preaentationa to their colleagues of the results
of the project have beean given by the Education and Biclogy
workshopa. There will be a presentation to the Engliash
Department in the near future.

6. Aaide from the specific activitiea enurerated above,
there haa been a general change in attitude. We see that
faculty are tsking feaminiat acholarahip nore serioualy; that
ia, they are attending to publisher‘’a noticea, announcemants of
conferencea and apeakera on womnen rather than, as in the paat,
relegating auch material to aomeone elae "in that area.” In
addition, faculty have “given thamselves permiasion' to
gueation the traditiona within their disciplinea. We aee thisas
new attitude aa leading to continuing change.

7. A number of project faculty have expraeassed a deaire to
continue the discuasiona begun in the worksahopa even though the
project anded in May 86. We are currently making plana for
such discuassions.

STUDENTS

1. Student Attitude Survey (Appendix F) providesa aone
information on atudants.

2., Project faculty report that atudenta are reaponding
wall to the material on womaen, are writing better than usual
papersa or eassay examnsa, are producing better than usueal
discuasiona, are asking good gquestions.

3. Students are aore aware of whether a courae doea or
does not include material on women and are more willing to
queation the inetructor if woran are absent or trivialized.

4. Both faculty and atudenta are more coafortable with
diacuaaion of materiael by/about wonen and seen to expect it
rather than finding it unuasual. Thia is true for both men and
women atudents. The aasumptions in the classroom have changed.

3. In some inastancesa, atudenta are queationing the
curriculum as a whole r in their major departments and
requesating explanation, i1f not justificetion, of the rationale
behind current courae offerings. Thease gqueations and requeata
are coming even from departmenta ocutaside the project, for
exanmpie@, Geography and Political Science, indicating that the
project ia having a broad impact.

.87
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6. In fall 86 the project inastituted DIALOGUES, a
faculty-atudent discuasion seriea. A majority of the workahopa
in the project have held meetings with students to discuss
lssues of course content and peadegogy related to women. Nany
departmenta are continuing the DIALOGUES aeriea. Some of the
impact of the project on atudenta cited in points 2, 3, and 4
above haa been evident through and facilitated by the
DIALOGUES. The DIALOGUES aeriea has encouraged committed
atudents to bscome more active, and the project haa given them
a student constituency to which to apeak.

7. Studenta are publishing through the Women’s Center a
newaletter for the firat time. Thia perhspa reflecta a growing
sense on their part that they have a right to aspeak or that
they will be listenad to now more than before.

INSTITUTION

1. The project has increased avareneaa of and reapect for
women‘’s astudies as an important and essential area of academic
inquiry. Women’a Studies is receiving more financial suppnrt
and additional faculty.

2., Through the large number of project participanta, a
polit:asl coastituency has been crasatad throughout the
unive. 4ity on the varioua deciaion making bodiea in
departrenta, in the colleges, and at the university level. In
our institution, many important deciaionas are made by feculty
committeea.

3. The success of the project has increased the real
support and commitment of the administration. Initielly the
adminiatration contributed generoualy to overhead coata of the
project.. During the courase of tha projeact, ite asupport waa
primarily verbal. At the conclusion of the project and
aspecially given the succeas of the Area Conference, tha
administration has incressed its materisl support. That is, we
have securaed a half-timas secretary, some incraeased budget
including funda to produce a newsletter, and priority for
diacretionary funda. We have also been encouraged to pursue
plans for creaating & women's inatitute at Towson.

4. There is more concern for hiring or keeping faculty who
hava apecializxed on women in their diacipline. And plena are
underwvay to begin to create a aeries of joint appointmenta
betwveen Women’s Studiea and varioua academic diaciplinea in
order to increaae the presence of Women’s Studiea perapectives
and materials in the traditional departmenta.
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S. We are exploring a course on feainist perspectivea on
the libaral erta, to be cffersd through the graduste achool.
We have not previoualy bean involved in graduate couraea.

REGION

Through our newaletter RE-VISIONS, publiashed each semeater
of the project and distributad locally and naticnally, and
through our conferencea, eapecially our Area Conference in
April 86, and through our FIPSE dissmemination project with
cormunity collegea, we have esteblished & regionel presence and
expertise in the area of integrating the scholarship on women
into the traditional curriculum. The impact of thia includes
the following:

1. We conducted diasemination work under & FIPSE grant for
ten community collegea in the Baltimore-Washington area. Thia
involved a general conference held in November 8& and numerocua
on~aite conferencas and/or workshopa (Appendix H). 1In
addition, we were invited to provide speskera and workshops €or
the annual, atate~wide meeting of the Association of Faculty
for the Advancernent of Comnunity College Teaching (AFACCT). Aa
a reault of that exposure, we have given a preasentation at
Frederick Community College and praovided information to other
comnunity colleges not among the ten in the diasemination
grant. As & result of the asuccess of this dissemination work,
aelected comaunity collegea want to pursasue more aystematic
faculty development and have applied to FIPSE for funda to
aupport that effort.

2. Our dissemination work with four~-year collegea has
included consultation, apeechea, or workahopa for Johns Hopkins
Univeraity, University of Naryland Baltimore County, Gettysbury
College, University of Baltimore, Goucher College, University
of Richmond, Ohio Univerasity, and the College of Notre Dame
(two year faculty development under an AAC Quill Grant). In
addition to continuing work with some of these institutiona, we
preaented seasiona during the spring 1988 asesneaster for
Glaaaboro State College (N.J.) and Froatburg State College
(Md.).
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3. Our diasemination work with aecondary achoola has ao
far bean primarily with private achools, but we intend to make
further efforta to involve the public school system. We have
worked with Nercy High School, Friends School, The Park School,
St. Paul’as School for Girls, and with AINS, the aassociation of
independent achoola. A membexr of the project alao gave a
presentation at a atate-wide raeting of aelected high school
principala.

4. We have presented raporta on the pioject at seven
national conferancea: Asaocliation of Americen Colleges,
American Educational Reaearch Association, Nationel Association
for Woren Deana Administratora and Counselora, and National
Women’a Studiea Aasociation (‘86 and “87), the Conference on
College Composition and Communication, the National Association
for Liberal and Tntegxrstive Studiea, and the National
Conterence of the Aasacciation of Women in Paychology. We will
be presenting workshops at the annual meeting of the Americen
Association of Higher Education and the National Women’a
Studiea Association apring and aummer of 1988.

va t3J

The project provided aeveral forms of evaluation: esasays
from faculty at the end of each semeater of workshop activity,
before and after ayllabi that could be analyzed for change,
aevaluations of each conference, & student attitude survey
administered in selected courasea, informal reports from faculty
on atudent reaporae to the new material and performance on
teata and papers, and an cutaide evaluator who interviewed aach
menber of the project and the project directors (Appendx G>.
In addition, we have been conducting individual interviewa (in

progressa) with project participanta one year after completion

of the project. We participated in an evaluation of
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mainstrearning projects conducted by Formative Evaluation
Reaearch of Ann Arbor for the Ford Foundation and have been
informed that we have besen aelected by the Ford Foundation to
participate in a more extanaive on-aite avaluation project they
»#1i1l be conducting in the near future.

We are eager to find evaluation procedurea and inatruzents
that tall ua what ia happening and permit ua to determine what
ia most effective, but we are aceptical about vhe ability of

current methoda to identitfy iaportant information. MNuch

cooperative aeffort needs to be devotad to this issue. To that

end we organized a collaborative presentation on the evaluation
of integration projecta at the American Educational Reaearch
Association in April 1987. We learned much that we wish we had
known when we were creating our original propnzal. Papera from
the session are availasble fror the individual presenters listed
in Appendix H, Coultexr Vita, AERA preaentation.

The procedures uased in our own project varied widely in
effectivenesa. The faculty esasys were uaeful in the firat two
semesteras but sometipmea difficult to get faculty to write. We
believe the on-going proceaa of change is complex, individual,
and important to cepture. We would therefore recommend that,
where easays are not provided by the faculty, individual
interviewa be conducted. Nany faculty whc will not reapond to
mermoes or write esaaya will be glsd to talk on the phone or in

peraon about their opiniona and reactiona. Time for such
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conversation should be provided in the original planning.

It ia important to collect examplea of before and after
ayllabi, but they may not be as informative aa anticipated and
should be accomnpanied by discusaion of what the faculty msember
seaea asa the changes or aas the particular approach to women in
the course. Syllabi alao need to be supplemented with paper or
exercise asaignmenta and teat gqueationa since these are what
many atudenta uae aa an index to what the courae ia ebout. A
change in content without a change in teat questions convinces
atudenta that the changea are unimportant.

Evaluations of conferences can be informative and ahould
be conducted, but they seem to have leaa influence on the
planning of the next conference than might be supposed,
probably becasuae aoxe things cannot be changed and the purpose
of =2ach conference ia different.

The atudent attitude survey was an attempt to get aome
data on atudenta. We choae an attitude survey over a content
survey becauae we could not find a content survey that would be
appropriate for the diversity of coursses we were mainatreaming.
We were not pleased with existing asttitude survey instrumentsa
and tried to create ona of our own. The survey waa expensive,
time consuming, irriteted both faculty and students who had to
£11]l it out, and did not yield uasful information in proporxtion -
to the trouble it involved. Until better alternatives are

available, we would not recommend thia kind of evaluation.
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The interviews of the outaside evaluator, Dr. Sue Roaaser
(Appandix G), were very useful and a good mathod of evaluation.
The quaationa were ayatermatic and anawers could therefore be
corpared. The faculty felt freexr to indicate their
diasatisfaction to an outside interviewer. The year-after
interviewa that we have been conducting are producing
intereating reaults in the aenae that there is a much wider
variety of waya that faculty are taplementing their new
perapactives than we would have anticipated. We look forward
to the Ford evaluation but retain some acepticiasm about the
ability of current methoda to reasaure such fundamentel, long
termn change.

In general, measuring the impact of a project of thia kind
ia difficult. There ia conaiderable variety according .o
peraocnality, diacipline, and the politica of a particular
department. In apite of much knowledge of and experience with
the faculty in the project, the co-directors are still
surprised by sudden leapa forward. Juat when it seema as
though no progreas haa been made, a new course /ill be created,
a faculty member will move from paasivity to active comritnment,
an opponent will cease oppoaing, & mind will have been changed.
We have sapacially observed & number of apecific positive
developrents, including the creation of new couraas, additional
mainatreaming of existing couresea, attendance at conferences,

new directiona in reaearch, etc., in individusl faculty in the
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semasters aince Dr. Roaser conducted her exit interviewa with
them. There is an unpredictable gquality tec these developments
that suggeats the emcotional struggle lnvolved in this kind of
fundamental chenge. We bhelieve that change w.ll continue to
occur over nany yeara at different ratea in different

individuals.

Sumrary end Conclusions

While we have included in the preceding diacussion sany of
our inaighta and conclusionsa, we would asphasize here the
alowneaa and complexity of this fundamental kind of change.
Continuing opportunity and auphort for such curriculum change
ia easantial if large numbera of faculty or inatitutiona are to
participate so *hat auch educational change becormesa wideapread
and thorough rather than acattered and superficial.

;’ To this end we would underscore several prevalant needa.
One, wa naad atill to discover the kKinda of support that are
moat effective at sach atage in the process of changing faculty
minda end curriculuun content. A coaparative atudy of the
procedurea and strategiea uaed in various curriculum
tranaformation projecta would be useful.

Two, we need to counteract the belief that such curriculum
change can ba simple and quick. In our conaulting work we
continuslly find that we need to deal with the belief of well

meaning administrators that one day or one year of well

SR
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organized work will produce a tranaformed curriculum.
Integreting gender, let alone race, clasa, ethnicity, and
aulti-cultural material, requirses auch a fuundamental
reoriaentation of the diaciplinea and of faculty thinking and
habita that it inevitably meena long-term commitment of time
and resourcea. Frequently thia reorientaetion involvea
corraecting misunderastandings about women’s atudiea and ferminiam
aa well as about the complelxitv of the isauea involved in
curriculum integration.

Three, becesuae it is unlikely that auch large-acale
projecta as Towson’s and others that were conducted during the
early and mid-1980a will b= funded in the future, it ia
imperative that the resulta of auch projecta be made mnore
ayatematically and conveniently availsable to the
ever-increasing numbera of faculty and inatitutiona intereated
in curriculum tranaformation and requesating assistance. There
ia by now & rich body of curriculum tranaformation nsterial
evailabhle, including daacriptiona of projecta and the
trannformed syllabi that are their producta. A reasource center
for the collection and diatridbution of such nateriala is
urgently naeded, ao thet faculty and inatitutiona throughout
the country would have afficient acceasa to those materiala beat
auited to their needa. We would encourage funding agencies to
conaidar thia s priority for the imnmediate future of curriculum

transformation work.
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