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Preface

rreface v

Propositinn 98 requires the governing boards of California school districts to
prepare ard issuc an annual School Accountability Report Card for cach elemen-
tary school and high schoo! under their jurisdiction, beginning in school year
1989-90. At a minimum, the report card must assess 13 specified school
conditions. A model report card was adopted by the Statc Board of Education on
Junc 9, 1989, 10 assist school districts in complying with the new constitutional
and statutory requircments, and a copy was sent 10 cach school district in
California on Junc 12. The model report card has been reproduced and placed in
the Appendix to this Manual.

This document was designed to provide technical assistance and examples of
what report cards for individual schools might contain and how they might be
developed. However, the manual is not intended to be exhaustive, just a source
of initial idcas.

School boards have the discretion to implement the model, as well as the
comments and suggestions in this Technical Assistance Manual, in whole or in
part, or to develop their own ideas for accountability report cards. Ata minimum,
of course, an assessment of cach of the 13 specified school conditions is included,
as provided by law. At lcastonce every three years, school boards must comparc
their accountability report cards to the State Board’s model.

Each School Accountability Report Card must include, but is iiot iimited to, an
assessment of cach of the following school conditions:

1. Student achievement in and progress toward meeting reading, writing,
arithmetic, and other academic goals

. Progress toward reducing dropoat rates

. Estimated expenditures per student and types cf services funded

. Progress toward reducing class sizes and teaching loads

- Any assignraent of teachers outside their subject arcas of competence

. Quality and currency of textbooks and other instructional materials

- The availability of qualified personnel to provide counseling and other
student support services

. Availabiliiy of qualified subztitute teachers
9. Safety, cleanliness and adequacy of school facilitics

10. Adequacy of teacher cvaluations and opportunitics for professional im-

provement

1. Classroom discipline and climate for lcarning

12. Teacher and staff training and curriculum improvement programs

13. Quality of instruction and lcadership

N O AW

o0

An assessment, for purposes of the School Accountability Report Card, means
descriptive or statistical information that provides a substantive evaluation—that
is, a way for the reader to judge or determine significance, value, character,
quality, or importance.

This document contains a variety of information related to scheol accountability
1epori cards, including examples of what portions of actual report cards might

1
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look like. The examples, cach of which follows a discussion of the legal
requircments and the State Board of Education’s recor.umendations, have been
highlighted for casy identification. As indicated in the Contents, the document
is organized to consolidate informaiion about cach arca of assessment to be
included in the report cards, as well as various report-card related requirements
and optional efforts.

JAMES R. SMITH WILLIAM L. PADIA
Deputy Supetrintendent for Curriculum Director, Program Evaluation
and Instructional Leadership and Rescarch Division




Requirements of Law

Recommendations
in the State-adopted
Model

Comments

Development Process 1

Development Process

The governing board of cach school district maintining an clementary or
sccondary school shall by September 30, 1989, or th.c beginning of the school year
develop and causc to be impleinented for cach school in the school district a
School Accountability Report Card.

Education Code §3525€, as added by Proposition 98

By September 30, 1989, or the beginning of the school year, local school beards
must have in place a process leading to the issuance of the first report cards. The
process may include a tim.c lince for issuance and a designation of individuals
responsible for various preparatory tasks.

The first report cards must be issued during the 1989-90 school year, Recognizing
the work load and short time linc involved, issuance should occur as quickly as
the business of the district will allow. Both parents and local media should be
notificd of the existence of the report cards and provided copies on request. Once
issued, opportunitics should be provided for staff and the community to discuss
the content of the report cards.

Beginning with the 1990-91 school year, report cards should be issued cach
November. This recommendation is for the purpose of focusing attention state-
wide on the report cards. If a district chooses a different time period for issuance,
the local school community should be alerted.

Preparation of the report card for cach school should involve all segments of the
school community, including administrators, teachers, parents, students (at the
secondary lcvel), and other interested representatives.

From the “Principles” Scction in the State Board of Education's Model
School Accountability Report Card (See Appendix, page 67.)

Ir. terms of the process which must be established by September 30, 1989, or the
beginning of the school year, this deadline should be regarded as the later of the
two dales.

From the “Guide for Completing the State Model” in the State Board of Education’s
Model School Accountability Report Card (See Appendix, page 68.)

P..or 1o September 30, or the beginning of the school year, whichever is later, the
Sta‘c Department of Education recommends that cach school board take action,
recorded in the minutes, sctting forth the developmental activities Icading to
issuance of the first report cards. The action can be as simple or as claborate as
the local school district governing board wishes.
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California School District Resolution Regarding School Accountability Repart Cards

WHEF.EAS, Education Code Section 35256 requires the California School D uict to develop and cause to be
implemented a school accountability report card for each of the schools under its jurisdiction,

BE IT RESOLVED, That the Governing Buard of the Caufornia Schoul District hereby establishes a tentauve
timetable, provides authorizations, and makes assignments related to the prepaiation and issuance of the first
school accountability report cards, as follows:

* The tentative date for issuance of the first report cards is january 1, 1990.

 Under the direction of Assistant Superintendent Julie Ross, data gathering and the development of daa
displays for report cards will be completed no later than November 10, 1989.

» Each school site council is hereby auihorized to act as a school accountability report car¢’ commuttee
for the site and is requested to prepare materials for incorporation in the document, as well as to
coordinate with Assistant Superintendent Ross develupment of materials at the district level. This
process should be completed no later than November 10, 1989.

* Under the dircction of Deputy Superintendent Bill Matlin, statistical data and descriptive ma.ernials from
individual schoul sites will be compiled into initial draf report cards for each site. Deputy Superinten-
dent Matlin will consult and coordinate with site councils and district personnel as necess2.y and
appropriate. The initial draft report cards will be presented to the Board at its meeting on December
13,1989,

* With input from the Board, revisions to the initial draft report cards will be made, and final versions
will be presented to the Board at its meeting on December 27, 1989. Supenintendent Al Gonzales will
make the presentation and .vill supervise any amendments made by the Board in adopting the ducu-
ments.

* Under Superintendent Gonzales’ direction, the report cards, once adupted, will be issued. Appropriate
notification will be made of parents, guardians, and other interested parties, and appropniate efforts will
made to publicize the documents.

* Superintendent Gonzales is authorized to provide individual copies of report cards and any summary
matzrials that may be developeu free-of-charge to parents, guardians, the media, and uther interested
parties. At the Superintendent’s discretion, fees may be levieu for multiple copies and for copies
requested for commercial purposes. Such fees shall be the maximum permitted by taw.

DULY ADOPTED, This thirteenth day of September, 198.

Edith Goldman, Secretary




Notification/Publicity 3

Notification/Publicity

Requirements of Law The governing board of cach school district shall annually 1ssue a School
Accountability Report Card for cach schoul in the school district, publicize such
reports, and notify parents or guardians of students that a copy will be provided
upon request.

Education Code §35256(c), as added by Proposition 98

Recommendations The main objective of the School Accountability Report Card s 10 inform the
in the State-adopted local school community about conditions and progress being made at cach local
Model school sitc. All information should be presented in a format that is casily

understandable to the local school community.

The first report cards must be issucd during the 1989-90 school year. Recognizing
the work load and short tiine line involved, issuance should occur as quickly as
the business of the district will allow. Both parents and local media should be
notificd of the existence of the report cards and provided copics on request. Once
issucd, opportunitics should be provided for staff and the community to discuss
the content of report cards.

From the “Principles” Section in the State Board’s Model Report Card

The School Accountability Report Card is an important document, and every
cffort should be made 1e make it available in the primary langaage of cach parcnt
requesting a copy.

Thereportcard falls under the Public Records Act. A charge equal to nomore than
the costs of duplication may be levied. Districts are strongly encouraged to make
the document available to requesting parents and to the local media frec-of-
charge. When copies are requested for commercial purposes (c.g., by real estate
concems), districts are encouraged to recoup their duplication: costs.

From the “Guide for Completing the State Model™ in the State Board's Model Report Card

Comments For purposes of notifying parents, guardians, and other interested partics about
accountability report cards, districts should employ the means nurmally used to
notify those individuals about other important matters—be they documents sent
heme with students, mailings, newsletters, or other means. No extraordinary
notiiicauon eifortnerds to be rade on behalf of the report cards, but, conversely,
the notificativn means that is selected should not be intentionally designed to
limii awareness of the document.

s
f~ s
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Notification/Publicity- . . -*"

Important Notice SN

Date: January 1, 1990 O

To: All parents, guardians, and other i
interested parties

From:

Pamela Klein, Principal }
|
|

Flag Elementary School

Re: ACCOUNTABILITY REPORT CARD T .
Today’s Students ...
1989-90 SCHOOL YEAR )
Tommorrow’s Leaders
FLAG ELEMENTARY SCHOOL

The Governing Board of Califurnia School District takes pride in announcing that the first Accountabulty Report
Card for Flag Elementary School has been issued.

The report card, required by Proposition 98 (tvovember, 1988), contains informetion about a vanety of school
conditions, including student achievement, expenditures, instrucuonal matenials, the schoul faclity, and the
protram quality.

If you are interested in receiving a copy uf the 1989-90 Accountability Repurt Card for Flag Elementary School,
please complete the following and return it to the School Office.

Address; — - - -~ - - -
L ] Phone: ( )

Please check one:
()1 would like the four-page executive summ.ary of the Accountability Report Card.
{ )1 would like the full 25-page Accountability Report Card.

There is no charge for single copies uf the executive summaiy ur the full Accountability Report Card intended
for private use. A charge of 50 cents per copy of the executive summary and $2.75 per copy of the full Ac-
countability Report Card will be made for multiple copies or copies intended for commescial purposes.

le -

fom i s s, C—— — — —— — S — — — — G — —— — — — G—— — t—— — — — —— — — — p— — ——- S— i ——— — —

Name: . - } S ; R

o
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Press Release

California Sckool District O
555 Middle Road
California City, CA 99999

Contact: Al Gonzales ~
Superintendent of Schools
(222) 555-5555

California City—The Governing Board of the California School District today released the first accouritabil-
ity report cards for each of the district’s eight elementary schools, two middle schools, and one high
school. The report cards, develoged and issued in accordance with Proposition 98 (an initiative passed by

California voters in November, 1988), provide statistical and desc iptive information about a variety of
school conditions.

The documents cover student achievernent, attendance and dropout rawes, funding, Jlass sizes and teaching
loads, assignments of teachers, instructional materials, student support serv-ces, s ubstitute teachers, school
facilities, teacher evaluatiors and profe.sional improvement, classroom dis.ipl ae and chimate for learming,
teacher and staff training, curriculum "mprovement, and the quality oi instruction and leadership.

Board President Helen Rodniguez Jones said, “The Board is pleased to have ths opportunity to communi-
cate with parents and the school community about our successes, our protiems, and our progress. We

hope that everyone will take the time to read the accountability report card foi the schools in their neigh-
borhood.”

The report cards were developed with inpit fum school site councils composed parents, teachers,
administrators, students, and other intz,ested members of the local community.

Superintendent Al Gonzaies has announced a series of community forums to discuss the accountabihity
report cards to be held in conjunction with the January PTSA meetings at each of the distnict’s schools. key

district and school site staff, as well as Board members, wi!t be present at each forum. Parents are encour-
aged to attend.

Copies of the accountability report cards for any or al' - f the district’s schools are available to the media
free-of-charge.

In accordance with Proposition 98, accountability report cards will now be issued annually for each of the
district’s schools. The Board has targeted Novem >r 1990 for release of the 1990-91 report cards in accor-

dance with the recommendations of the State Board of Education and Su perintendent of Pubiic Instruction
Bill Honig.
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Summary

Requirements of Law

Recommendations
in the State-adopted
Model

Comments

The.e are no spedific legal requirements for producing a summary of the School
Accountability Report Card.

The main objective of the School Accountability Report Card is to inform the
local school community about conditions and progress being made at each local
school site. All information should be presented in a format that is easily
understandable to the iocal school community.

From the “Principles™ Section of the State Board’s Model Report Card

To the extent that report cards are lengthy or complicated, districts should
consider preparing a summary that extracts key points. The summary need not
address all 13 school conditions, but it should note the general content of the full

document and indicate where a copy may be obtained.
From the “Guide” Section, of the State Board's Model Report Card

Districts should consider “working backwards” with summary documents. first
decide on the length (e.g., two pages, four pages, and so forth), then edit and
summarize materials to fit.

Districts should also consider distributing the summary documents, if they
choose to develop them, in conjunction wi.h the notification. Depending on the
length of the summary, this could prove to be a cost-effective alternative.

[ %Y
I




A Profile of
Q Flag Elementary School
California School District

Excerpts from the
School Accountability
Report Card

Today’s Students...
Tomorrow’s Leaders

Introductory Statement

In 1899, Charles H. Duell, Commissioner of the U.S. Office of Patents, said, “Everything that can be
invented has been invented.” At that time, however, no one had heard of computers, arrplanes,
penicillin, the works of James Baldwin, or Crayolas®.

Perhaps the most fundamental discovery we have made in the past 90 vears is how vast the frontiers are
which still lie ahead of us. The students attending Flag Elementary now will be among the pioneers who
will explore those new fruntiers. What awaits them is every Lit as challenging and exciting as anything
that awaited explorers, inventors, and leaders of the past.

The School Accountability Report Card was established by Proposition 98, an initiative passed by
Califomia voters in November, 1988. The report card, to be issued by local school boards for each
elementary school and secondary school under their jurisdiction, provides parents and other interested
people a variety of information about the school.

The idea behind the report card is not to pass final judgment, but to assess progress—to take stock of
where we have been, where we are, and where we are headed. The information in it covers everything
from student achievement to the cleanliness of the schoo! facility. We like to believe that Flag
Elementary merits the “A+” shown in the graphic above, and in some ways it does. But we recognize
there are areas where the school needs improvement, and we invite all of you to join in the
improvement effort.

The report card reflects an important extension and enhancement of public disclosure. We hope you
both enjoy Flag Elementary’s first report card and find it an important and useful document. If you find
ways in which we can make it a better document, please let us know.

Calfornia School District Governing Board Flag Elementary School

A ntability Report Card itt
Helen Rodriguez Jones, President ceot 1y Repo Committee

George Ellison Pamela Kicin, Principal (Ex-Officio) Lois Jurgens, Teacher
Marge Ellroy Joe Blatke, Teacher Betti Luiz, Aide (Parent)
Terri Sanchez Mary Iris, Teacher Dave Mendez, Parent
Jon Lowell Joan Herman, Sccretary Doris Taget, Nurse
Edith Marshall James Howell, Teacher Cary Wilson, Teacher

Ted Woodbury
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ERIC

Aruitoxt provided by Eic:

Comments from the Acccountability Report Card Comniittee

Students, teachers, g irents, administrators, student support staif — all of us are individuals. We have
different backgrouri..., different skills, and different experiences. A problem that challenges one of us takes
another but a moment to sclve. Wt « frghtens one of us excites another. One’s pain is anuther’s pleasure.
To educate — whether as teache.s, parents, support staff, or admini. aturs — we must be aware of
individual differences and respond to them appropriately.

Basic School Profile

Flag Elementary serves th.ce neighborhoods — Fruitvale, Kingswood Estates, and part of Cyprus. Our ten-
square-mile service area is about 50 percent Hispanic, 30 percent white, and 10 percent black, with the
remaining 10 percer.t div.ded among Asian, Native American, and other ethnic groups.

Last year, we had approximately 630 K—6 students. They were 60 percent Hispanic, 25 percent white, 10
percent black, with the remaitung 5 percent d'vided among other ethnic groups. Our students were about
53 percent female and 47 percent n.ale. We had 14 disabled students (2 percent of the total). We usualty
have i2 to 18 disabled students enrolled in our reguiar instructional program.

Student Achievement

Flag Elementary is making steady, sustained progress toward academic excellence. We do not teach to
tests. We teach to build foundations for future learning aad academic growth—good test scores are a
natural result. In striving to improve over the past several years, Flag Elementary has been fortunate.

¢ That parents have been very supportive and helpful
» That the curriculum has been enhanced and learning made more interesting

¢ That more financial help has come for instructional materials, supplies, equipment, and instructivnal
aides

¢ That student support services have been built up

* That we have successiully fought back against diug dealers who were pushing their way onto the
campus

The results of our efforts are paying off. Please help us continue to make gains. Cetting improvements going
and building a new spirit are difficult challenges, we have surmounted them. Reinforcing strengths,
maintaining efforts, and continuing to improve are even more difficult challenges, they are not nearly as
glamorous or as visible, but without them, vur students will begin to fall behind. Our children deserve to be
leading the charge toward the future, ot scrambling to catch up!

Dropouts/Attendance

Last year, actual attendance rates at flag Elementary averaged abuut 90 percent uf enrollment. In other
words, one student in every ten did not come to schuol. About half the absences were because of illness or
other excused reasons. The rest were truant, dropouts, or otherwise unaccounted for. This level of
unexcused absence is simply nut acceptable to us, and we hivpe it’s not acceptable to you either. This year,
our goal is to boost actual attendance rates significantly toward the 95 percent level.




Expenditures/Services Offered

Last year, Flag Elementary cost about $2 million to operate, or approximately $3,200 per student. Roughly
$2,000 per student (63 percerit) was spent in the cla.c oom for teachers, teaching aides, books, supphes, and
equipment. Another $900 per student (28 percent) was .., ent for student support activities (such as nursing
and counseling} and for administration at the school site. The remaining $300 per student (9 percent) was
spent for district-provided program and administrative services.

Flag Elementary provides a variety of services above and beyond regular classroom instruction. Our
counselor reviews each student’s progress each year and attempts to identify and work with those who are
not achieving well. Our school nurse provides emergency medical attention as permitted by law, 1n addition
to providing health instruction to our classes throughout the year. Our school social worker «dentifies and
assists families of students in need. Our cafeteria provides nutritious and well-balanced breal.fasts and
lunches for the students. In coordination with regular classroom teachers, district employees work with
students who have specific learning disabilities.

Class Sizes/Teaching Loads

The California School District belie- =s that class size is one of the real keys to improved education. Our
class sizes are too large. We want to lower them. We believe we could do a better job of education if each
teacher were responsible for fewer children. California .aw envisions all schocls reaching a goal of 20
students per class over time, Flag Elementary’s average is currently 31 students per class. Our district would
like to hire more teachers but simply doesn’t have the funds. Moreover, the district’s facilities are functioning
at capacity for the most part. (For those who would like more information about our district's income and
how it is spent, please call the district Business Office at 555-3972.)

Textbooks and Other instructional Materials

As a general pattern, California School District purchases new or revised textbooks (and other basic
materials) for use beginning in the year following each state adoption, which is conducted on a seven-year
cycle. Therefore, all of the basic textbooks we use are less than seven years old.

Counseling and Other Student Support Services

Flag Elementary has a part-time school counselor, a part-time nurse, and a part-time librarian. Through the
California School District, our students have access to the services of a psychologist, a social worker, a
speech and hearing specialist, and a resource specialist. Ideally, we would have full-time student support
staff for a campus of our size. Our student support services personnel have work loads well above
professionally recognized standards.

The California School District’s governing board has made difficult choices over the years to balance
classroom instructional needs, student support activities, administration, facilities, and other operational
demands against limited financial resources.




Classroom Discipline and Climate for Learning

We attempt to incorporate the latest research on student motivaton and effective techniques to encourage
students “at risk” ~f faiiure. We encourage coordination between special services providers and classroom
teachers. We have classroom, grade level, and school recognition programs that reward students for
academic achievement, attendance, and good citizenship. We endeavor to have a variety of different
learning experiences for each class every year, including field trips and special presentations.

FLAG ELEMENTARY HAS CLOSED THE DOOR TO DRUGS. We can and we will take extreme measures to
protect the educat’on of many students from the irresponsible actions of a few.

Quality of School Instruction and Leadership

At Flag Elementary, we have a diverse student population. We endeavor to assess, assist, and educate the
whole child. As a significant part of that endeavor, we provide parents the tools to continue structured
learning outside the classroom, and we encourage the use of those tools. We recognize that for our students
to compete in the real world, they need much more than school alone can give them.

The complete Accountability Report Card for Flag Elementary is available on request at the School Office. it
contains more detail on each of the areas discussed above, as well as including information about community
involvement; teacher assignments; subslitute teachers; safety, cleanliness, and adequacy of school facilities;
teacher evaluations and opportunities for professional improvement, teacher and staff training; curnculum
improvement programs; and a recent survey of staff and parents.

]
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Requirements of Law

Recommendations
in the State-adopted
Model

Comments

Introduction 11

There are no specific legal requirements for including an introduction in the
School Accountability Report Card.

The main obje-tive of the School Accountability Report Card is to inform the
local school community about conditions and progress being made at cach local
school site. All information should be prescricd in a format that is easily
understandable to the local school community.

Preparation of the report card for each school should involve all segments of the
school community, including administrators, teachers, parents, students (at the
sccondary level), and other interested representatives.

From the “Principles” Section of the State Board’s Model Report Card

Although not required by Proposition 98, introductory scctions describing the
school’s student and community profile, a goals and mission statement, and
community involvement in the school may prove to be an effective way to lcad
into the specific reporting on the various school conditions. These could appear
under the general heading, “School Description.”

From the “Guide” Section of the State Board’s Modei Report Card

An introductory statement offers the opportunity 1o acquaint the reader with the
purposc of the School Accountability Report Card, places the information that
follows in perspective, identifies the processes by which the document was
developed, highlights certain aspects of the school’s operation, and meets any of
a varicty of other ends.

If a school sitc committee participates in the development of the accountability
report card, the introductory statement could be prepared directly by its members.

A

.
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Accountability
Report Card

Flag Elementary School
California School District

Today’s Students...
Tomorrow’s Leaders

Introductory Statement

In 1899, Charles H. Duell, Commissioner of the U.S. Office of Patents, said, “Everything that can be
invented has been invented.” At that time, however, no one had heard of computers, airplanes, penicil-
lin, the works of James Baldwin, or Crayolas®.

Perhaps the most fundamental discovery we have made in the past 90 years is how vast the frontiers are
which still lie ahead of us. The students atter.ding Flag Elementary now will be among the pioneers who
will explore those new frontiers. What awaits them is every bit as challenging and exciting as anything
that awaited explorers, inventors, and leaders of the past.

The School Accountability Report Card was established by Proposition 98, an initiative passed by
California voters in November, 1988. The report card, to be issued by local school boards for each
elementary school and secondary school under their jurisdiction, provides parents and other interested
people a variety of information abuut the school—its iesources, its successes, and the areas where it
needs improvement,

The idea behind the report card iz not to pass final judgment, but to assess progress—to take stock of
where we have been, where we arc. and where we are headed. The information in it covers everything
from student achievement to the cleanliness of the school facility. We like to believe that Flag Elemen-
tary merits the “A+" shown in the giaphic above, and in some waye it does. But we recognize there are
areas where the school needs improvenient, and we invite all of you to join in the improvement eifort.

The report card reflects an important extension and enhancement of pubiic disclosure. It 1s a historic
document, riv other governmental agency anywhere in the world provides this level of information to
the public in a readily understandable fashion on a regular basis as part of an organized, mandatory pro-
gram. We hope you both enjoy Flag Elementary’s first report card and find it an important and useful
document. If you find ways in which we can make it a better document, please let us know.

iy

Calfomia School District Governing Board Flag Elementary School

Accountability Report Card Committee
Helen Rodriguez Jones, President abilily Rep d :

George Ellison
Marge Ellroy
Terri Sanchez
Jon Lowell
Edith Marshall
Ted Woodbury

Pamcla Klein, Principal (Ex-Officio)
Joc Blatke, Teacher

Mary Iris, Teacher

Joan Herman, Secretary

James Howell, Teacher

Lois Jurgens, Teacher
Betti Luiz, Aide (Parent)
Dave Mendez, Parent
Doris Taget, Nurse
Cary Wilson, Teacher
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Commentary

Requirements of Law There are no specific legal requirements for including commentanes in the
School Accountability Report Card.

Recommendations The main objective of the School Accountability Report Card is to inform the

in the State-adopted local school community about condiuuns and progress being made at cach local

Model school site. All information should be presented in a format that is casily
understandable to the local school community.

Preparation of the report card for cach school should involve all segments of the
school community, including administrators, teachers, parcnts, students (at the
sccondary Ievel), and other interested representatives.

From the “Principles” Section of the State Board’s Model Report Card

Although not requircd by Proposition 98, introductory scctions describing the
school’s student and community profile, a goals and mission statement, and
community involvement in the school may prove to be an cffective way 10 Iead
into the specific reporting on the various school conditions. These could appear
under the general heading, “Srhool Description.”

From the “Guide” Section of the Model Report Card

Comments Acommentary, cither as part of or separate from anintroductory statement, offers
the opportunity to focus the reader’s attention on specific matters deemed most
important by the accountability report card committee, governing board, or other
persons responsible for the development of the document.
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Comrnents by the Accountability Report Card Committee

At Flag Elementary, we have set forth : everal basic “rules” which we urge everyone to foliow — beginning with
ourselves and including all of you:

* Find time to communicate. We are all busy with things that seem very important, but really nothing is
more important than understanding one another. Teachers, administrators, student supponi services
personnel, pa ents, community members, students —all of us—need t. communicate clearly and force-
fully. Good communication is responsibie for 90 peient of the success in every endeavor we undertake.

* Encourage creativity. It's easy to fall into the trap of viewing everything as right . wrong, in or out, ug or
down. The world we live in is infinitely more complicated. If we just mindlessly follow old rules and
don’t look at problems creatively, we aren‘t really thinking. Children are naturally creative. The ones who
grow up with the greatest amount of creativity left are those who will get the  ‘ter paying and more
satisfying careers.

* Keep expectations high. Everybody needs to feel like a winner from time to time, but each person also
needs to know that he or she has made real accomplishments. We need to be sure that we challenge
children and reward them when they reach important milestone.

*  Be courteous to one another. None of us has yet run across a teacher, administrator, parent, or anyone in
the field of education who was intentionally evil or thoughtless. Of course, we have different ideas and
approaches and different opinions of what is the best thing to do in a given situation. But we all have the
same goal. maximizing the learning process and giving our children the best preparation we can. Let's all
work toward that goal in a friendly and courteous way.

* Respond to the individual. Students, teachers, parents, administrators, student support staff—each of us is
an individual. We have different backgiuunds, different skills, and different experiences. A problem that
challenges one of us takes another but a moment to solve. What {rightens one of us excites another.
One’s pain is another’s pleasure. To educate—whether as teachers, parents, suppor. staff, or administra-
tors—we must be aware of individual differences and respond to them appropriately.

At Flag Elementary, we endeavor to convey respect for people, for our environment, and for our heritage. We do
this by providing instruction about many things:

o The English language and other languages, stressing important works of literature

* Oursociety and government, including respect for the rule of law, the value of honesty and integrity, and
other shared social values

*  Ourculture and other cultures, including appreciation for art, music, and uther aspects of the humantties

*  The physical world, including its universal language of mathematics, understanding and appreciation of
our environment, and other aspects of scientific study

As you read this, our first Report Card, we hope what emerges is the picture of a school with a solid record of
improvement, a regular faculty that is technically skilled and exceptionaiiy cooperative, and a student body that
(for the most part) really wants to perform well. Do we have problem:s? Of course we do, and the Report Card
identifies some of the areas where we are working to do a better job. But, all in all, we are proud of what the
teachers, students, and support staff at this school have accomplisked over the past several years. We do our
best here, and the results are worth it!

One thing more, if you have questions, comments, problems, or suggestions concerning the operation of Flag
Elementary, please tell us. Our Principal, Pam Klein, endeavors to be available every day before and after school
on a drop-in basis. Also, we endeavor to be present at all our PTSA meetings and other public forums. We
would really enjoy meeting you, hearing your thoughts, and working with you to make Flag Elementary a better
school for your child.
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School Profile 15

There arc no specific legal requirements for including a school profile in the
School Accountability Report Card.

The main objective of the School Accountability Report Card is t0 infornu the
local school community about conditions and progress being made at each local
school site. All information should be presented in a format that is casily under-
standable to the local school community. Statistical information should be pre-
sented in a way that cnables the reader to evaluate significance.

As appropriate throughout, report cards should display statistical information
regarding staff and students by gender, cthnicity, and handicapping conditions to
reflect progress toward educational and emptoyment cquity.

From the “Principles” Section of the State Board's Model Report Card

Although not required by Proposition 98, introductory scctions describing the
school’s student and community profile, a goals and mission statement, and
community involvement in the school may prove to be an effective way to lead
into the specific reporting on the various school condit. .1s. These could appear
under the general heading, “School Description.”

Information concerning the school’s location, its student enrollment, cthnic

composition, and other demographic factors will be informative. This section

should be relatively bricf, rclying on graphs and tables for visual simplicity.
From the “Guide” Section of the Model Report Card

Maps or general descriptions could be used to acquaint the reader with the
attendance arca of cach school. Statistical informaticn about students and staff
could be presented cither in tatie or graph form.

DO
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Basic School Profile

Flag Elementary serves three neighborhoods. Fruitvale, Kingswood Estates, and part of Cyprus. Our ten square
mile service area 1s about 50 percent Hispanic, 30 percent white, and 10 percent black, with the remaining 1
percent divided among Asian, Native American, and other ethnic groups.

Table 1 shows the breakdown by gender, ethnicity, and handicapping conditiun of vur student pupulation over
the past four years.

Table 1. Composition of Students by Gender, Ethnicity, and Handicappir.g condition, Flag Elementary School

Year No. Black Hisp. White  Other Male  Female Handicapped
1984-85 621 9% 63% 22% 6% 48% 52% 2%
1985-86 624 9% 63% 22% 6% 47% 53% 2%
1986-87 615 8% 62% 22% 8% 48% 52% 3%
1987-88 626 9% 61% 24% 6% 48% 52% 3%
1988-89 630 10% 60% 25% 5% 47% 53% 2%

Last year, we had approximately 630 k—6 students. They were 60 percent Hispanic, 25 percent white, 10
percent black, with the remaining 5 percent divided among other ethnic groups. Our students were about 53
percent female and 47 percent male. We had 14 disabled students (2 percent). Normally, we have 12 to 18 dis-
abled students enrolled in our regular instructional prugram. They receive individualized attention as necessary
from a resource spec.alist ana a speech and hearing specialist, who are piovided by the district on a pull-out
basis.

Our regular school staff has about 36 peuple, some serve full-time, vthers serve pan-time. We have 21 full-time
teachers, we also have a part-time school nurse who provides some health instruction, & part-time counselor, a
part-ime libranian, six teacher aides, two food service personnel, two custodial personnel, a school secretary, and
the principal. There are other employees of the Califorma Schoul District who provide services to vur schoul, in-
cluding several bus drivers, a speech and hearing specialist, a resvurce specialist, two curriculum courdinators,
and various district administrative personnel.

Table 2 shows a breakdown of the district’s personnel by gender, ethnicity, and handicapping condition last year.
Twenty-two of the district’s 602 employees (3.7 percent) were disabled. The composition of persunnel among, the
varnious school sites within the Califoernia School District, including Flag Elementary, is generally reflective of the
district as a whole.

Table 2. Composition of Personncl by Gender, Lthnic..), and Handicapping Condition Within Jub Classifica
tions, California School District

o I Black Hisp. ~ White  Cther ‘Male  Female I Handicapped
Administrative [ 13% 18% 65% 4% 68% 32% 0%
Student Support* | 8% 30% 46%  16% 47%  53% | 2%
Teachers | 7% 32% 50% 11% 34% 66% ; 1%
Classified** 10% 37% 40% 13% 29% 71% j 2%
Total 9% 30% 50% 1% 42% 58% 4%

* Nonadmimstration and numicaching ceruficated or ercdentialed persunncl providing scrvices o studants, such es counse]
ors, nwrses, librarians, and psychologists.

** Noncredentialed employees, such as secretaries, custodians, bus diivers, and groundskeepers.
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Goals and Mission Statement 17

Goals and Mission Statement

There are no specific legal requirements for including a goals and mussion
statement in . School Accountability Report Card.

The main objective of the School Accountability Report Card is to inform the
local school community about conditions and progress being madc at cach local
school site. All information should be presented in a format that is casily
understandable to the local school community. Statistical information should be
presented in a way that enables the reader to evaluate significance.

From the “Prunciples” Scction of the State Board's Model Report Card

Although not required by Propesition 98, introductory sections describing the
school’s student and community profile, a goals and mission statement, and
community involvement in the school may prove to be an effective way to lead
into the specific reporting on the various school conditions. These could appear
under the general heading, “School Description.”

The basic educational goals of the school and approaches 1 instruction and
organization, possibly listed in summary fashion, would help introduce the
program discussions that follow.

From the “Guide” Section of the Model Report Card

Depending on its complexity, a sci.00l’s goals and mission statement could be
included verbatim.

If the goals and mission are interwoven with other introductory material, it may
be unnccessary to have them listed under a separate heading.




Goals and Mission Statement

Flag Elementary School is dedicated to a single major purpose. providing the best educational experence
for each student who eniolls. Ou. teachers, administrators, a.d support staff endeavos to direct their
energies primarily toward that end.

Within our averall mission, we have established specific goals—goals that we review each year as a total
institution. This year we have dedicated all our goals to0 an instructional program in which we resalve 1o
convey respect for people, for our environment, and for our heritage. We will emphasize.

 The English language and other languages, stressing imporiant works »f literature

» Our society and goverrunent, including respect for the rule of law, the value of honesty and integ-
rity, and other shared social values

»  Qur culture and otl.er cultures, including appreciation for ant, music, and other aspects of the
humanities

* The physical world, includir ‘ts universal language of mathematics, understanding and apprecia-
tion of our enviroriment, and other aspects of scientific study




Community Involvement 19

Community Involveme:it

Requirements of Law

Recommendations
in the State-adopted
Model

Comments

There are no specific legal requirements for including in the School Accounta-
bility Report Card a statement on the communitiy’s involvement in the school.

TL.e maua objective of the School Accountability Report Card is to inform the
local school community about conditions and progress being made at each local
school site. All information should be presented in a format that is easily
understandable to the local school community. Statistical information should be

presented in a way that enables the reader to evaluate significance.
From the “Principles” Section of the State Board's Model Report Card

Although not required by Proposition 98, introductory sections describing the
school’s student and community profile, a goals and mission statement, and
community involvement in the school may prove to be an effective way to lead
into the specific reporting on the various schoo! conditions. These could appear
under the general heading, “School Description.”

Under this [community involvement] section, the report card could identify any
efforts made by the school to involve parents in school site councils, parent-
teacher organizations, advisory groups, eic. Compacts (involving institutions of
higher education and/or the business community), business/school partnerships,
and community participation programs could be highlighted.

From the “Guide™ Scction of the Model! Report Card

This is an area where, in a complimentary fashion, individuals and organizations
could be identified by name. Also, this section could highl:ght the particular
outreach efforts a school and district aremaking and enlist readc.rs in those efforts.

&)
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Community Involvement

Flag Elementary has a very active Parent-Teacher-Student Association (PTSA). About 150 parents and six
students attended meetings regularly last year. Ten parents and two students regularly participated on our
school site council, helping shape new cu.riculum offerings and new policies on safety (which will be
discussed later in more detail). We are proud to say that participating parents reflected the rich and diverse
ethnicity of our service area.

We want to encourage 1ore parents to ,.... the Flag Elementary PTSA. Please call Jenny Jackson (555-
2345) or Bill Roybal (5,5-2631), this year’s co-chairs, if you would like more information.

Flag Elementary is part of the Quality Education Program. We encourage all parents to read to their chil-
dren every day. We send schoolwork home each week for parents” inspection and comment. We have
regular conferences with teachers and parents. You will find out more about the progrem duning the parent
conferences with your child’s teacher. If you can’t wait until then, ask your child’s teacher about the
Quality Education Prcgram today! We really believe in it; we want you to know more about it.

During 1986-87, Flag Elementary was “adopted” by Fruitvale Builders Exchange. The association has paid
dividends for both of us. Fruitvale Builders provided us new playground equipment, employee time for
special maintenance projects, and established Flag Elementary’s GRADUATE PROGRAM—any Flag
Elementary student who goes on to graduate from high school will receive a $100 US Savings Bond from
Fruiivale Builders. Special discounts are also offered to the parents of Flag Elementary students. Fruitvale
Builders is very pleased with the “new look” of Flag Elementary, as well as with the improvements we've
been making in our curriculum offerings. They also report that business from Flag Elementary parents has
isen dramatically.

Flag Elementary is actively seeking other partnerships or compacts with local businesses. Through these ar-
rangements, we hope to find additional human and monetary resources, as well as equipment and sup-
plies, to benefit our children.

Flag Elementary is also pleased with the support received from brother and sister public agencies. The State
City Police and Fire Departments, as well as Merc, Hospital, provide personnel and demonstration pro-
grams every year. We believe these efforts contribute significantly to our goal of improving the safety,
security, and drug-free environment of our students, both at school and at home.

Flag Elementary would like to have a regular monthly newsletter for parents. In last year's survey, a number
of parents suggested that a regular newsletter would prove beneficial. Right now, we just don’t have the
resources or volunteer time to achieve that objective. If you could help in any way—such as, writing,
editing, preparing copy for publication, printing—please contact our Principal, Pamela klein (555-2287).
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Situdent Achievement

Requirements of Law

Recommendations
in the State-adopted
Model

The School Accountability Report Card shall include .. an assessment of student
achicvement in and progress toward meeting reading, writing, arithmetic, and
other academic goals.

Educatien Code §33126(2) and §35256(a), as added by Proposition 98

An asscssment, for purposes of the School Accountability Report Card, means
descriptive or statistical information that provides a substantive ev aluation—that
is, a way for the reader to judge or determine significance, value, character,
quality, or importance.

From the “Introduction” Section of tiie State Board's Model Report Card

The main objective of the School Accountability Report Card is to inform the
local school community about conditions and progress being made at cach local
school site. All information should be presented in a format that is casily
understandable to the local school community. Statistical information, such as
test scores, should be presented in a way that enables :he rcader to evaluate
significance.

The report card should assess school program performance and conditions, not
the performance of individual staff or students.

As appropriate throughout, report cards should display statistical information
regarding staff and students by gender, ethnicity, and handicapping conditions to
reflect progress toward educational and employment equity.

From the “Principles™ Section of the Model Report Card

Report the school’s California Asscssment Program (CAP) results, in relation to
statc averages and comparison groups (relative ranks), for at least the past three
years.

Report locally administered measures, in relation to national, state, or other

benchmarks, where appropriate, to reflect more fully achievement in and prog-

ress toward meeting reading, writing, arithmetic, and other academic goals.
From the “Model” Section of the Mode! Report Card

CAP score reporting is intended to reveal school progress and trends over time.
School performance data should be displayed in relation to statewide averages
and comparison groups (rclative ranks), so as to make them more meaningful to
rcaders. Here, in particular, data should also reflect performance by gender and
cthnicity (where sample size is sufficient), so thut readers can assess the school’s
success in addressing ceducational cquity.

To give a more complete perspective on student achicvement and progress,
districts may also want to report the results cf other locally administered norm-
refcrenced or criterion-referenced measures (e.g., CTBS, proficiency tests, ctc.)
or statc-administered high school equivalency exams (e.g., GED and CHSPE).
Schools may also wish to report SAT, ACT, and PSAT scorcs; honors, advanced
placement, or vocational course enrollments; results of the California Physical
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Comments

and Health-Related Fitness Test; evaluation criteria, other than standardized
tests, forkindergarten through grade two, or other measures which would helpthe
local community assess student achicvement and progress toward meeting
academic goals. School boards should determine the other measures which best
indicate student performance.

From the “Guide” Section of the Model Report Card

Report cards should not include test score information when “groups™ reported
have only a single individual in them.

“Test score information could be displayed cither in tabular form or graphically.
Itis wise te include some text to direct the reader’s attention to the most important
statistics.

Data conceming CAP tests can be extracted from current and past issues of the
school’s Performance Report.

GO
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Student Achievement 23

Tables 3 through 5 show the performance of Flag Elementary’s third and sixth graders on the California As-
sessment Prugram (CAP) since 1983-84. The CAP tests third and sixth graders in reading and mathematics.
Table 3 shows our rankings both in relation to the state average ind in relation to comparison schools—that
is, schools with student bodies similar to Flag Elementary’s. The, tables show that:

* Lastyear, our performance was about even with the siatewide average at both grade levels tested and
in both reading and mathematics.

*  Wehave generally ranked higher than about two-thirds of our comparison schools.

*  Our growth in reading performance at the third grade level has been close to the state as a whole
over the past five years.

Table 3. Performance of Third and Sixth Grade Students on California Assessment Program,

Sixth Grade: Reading

Sixth Grade: Mathematics

Actual Scores Ranked Against Actual Scores Ranked Against
State Stateas | Comparison State State as | Comparison
Year School Average a Whole Schools School Average a Whole Schools

1983-84 247 249 49% 72% 264 261 52% ! 79%
1984-85 250 253 49% 74% 266 264 51% 78%
1985-86 258 260 49% 74% 270 268 51% 78%
1986-87 257 260 48% 73% 271 270 52% 80%
1987-88 263 265 49% 76% 273 270 52% 79%
1988-89 2__ 2__ 49% 76% 2__ 2 52% 80%
Growth

S—Year +__ +__ +__ +

1~—Year +__ +__ +__ +

Third Grade: Reading

Third Grade: Mathematics

Actual Scores

Ranked Against

Actual Scores

Ranked Against

State Stateas | Comparison State State as | Comparison
Year School Average a Whole Schools School Average aWhole |  Schools
1983-84 265 268 49% 72% 277 274 52% 79%
1984-85 271 274 49% 74% 280 278 51% 78%
1985-86 278 280 49% 74% 285 283 51% 78%
1986-87 279 282 48% 73% 288 285 52% 80%
1987-88 280 282 49% 76% 284 281 52% 79%
1988-89 2__ 2__ 49% 76% 2__ 2 52% 80%




*  Ourgrowth in mathematics performance at the third grade level has been about even with the state
as a whole.

e Reading performance at the sixth grade level has improved over the five years, which isin keeping
with the state as a whole, but it has not been as consistent as our growth in mathematics.

e Mathematics performance at the sixth grade level has been strong each of the past five years, ex-
ceeding the state average.

* Our Hispanic and black students’ scores show the most ga:.. .n mathematics at the sixth grade level.
Over the past year, black students’ scores at both the third and sixth grade levels in reading and
mathematics met or exceeded our overall performance level. (CAP results are not available based
on handicapping conditions.)

* Mathematics parformance among our male and female students is evenly matched at the third and
sixth grade levels.

Table 4. Breakdown of CAP Scores by Ethnicity, Flag Elementary School

Sixth Grade: Reading Sixth Grade: Mathematics

Year Black |Hispanic| White Asian All Black | Hispanic| White Asian ( All
1983-84 ! | !
1984-85 Data Not Available Data Not Available
1985-86
1986-87 247 256 256 327 257 241 244 270 316 271
1987-88 249 257 257 329 263 244 247 274 318 273
1988-89 252 258 259 330 265 249 251 276 321 277
Grovith
2—Year +5 +2 +3 +3 +3 +8 +7 +6 +6 +6
1—Year +3 +1 +2 +1 +1 +5 +4 +2 +3 +4

Third Grade: Reading Third Grade: Mathemalics

Year Black |Hispanic| White Asian | All Black | Hispanic|{ While .; Asian r All
1983-84 ! ‘ ! ! ! ‘
1984-85 Data Not Available Data Not Available
1985-86 ! |
1986-87 —_ i 237 283 369 279 — 270 282 355 ‘ 288
1987-88 235 | 237 283 369 280 265 269 280 353 284
1988-89 238 E 239 285 370 283 268 270 282 355 I 287
Growth (
2—Year — | +2 +2 +1 +4 — +0 +0 +0 -1
1—Year +3 1 +2 +2 +1 +3 +3 +1 +2 +2 +3
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Table 5. CAP Scores by Gender, Flag Elementary School

Grade 6: Reading Grade 6: Mathematics Grade 3: Reading Grade 3: Mathematics

Year ] Male |Female All Male [Female All Male {Female All Male [Female | All

1983-84 | 230 | 266 247 | 265 | 264 | 264 250 295 265 277 | 278 | 277
1984-85 | 233 283 250 | 267 | 268 | 266 255 300 | 271 280 | 280 | 280
1985-86 | 241 277 | 258 | 271 272 | 270 261 306 § 278 | 286 | 285 285
1986-87 | 240 | 276 257 | 271 272 | 271 262 306 | 27 | 288 | 288 | 288
1987-88 | 246 | 282 263 272 | 274 | 273 263 307 ( 280 | 284 | 285 284
1988-89 | 248 | 285 265 278 1279 | 277 266 | 3N 283 286 | 287 | 287

Growth
5—Year | +18 +19 +18 +13 +15 +13 +16 +16 +17 +9 +9 +10
1—Year +2 +3 +3 +6 +5 +4 +3 +4 +3 +2 +2 +3

The California School District has established performance standards for each of grades two through six in
the district, which cut across all subject matter areas. Flag Elementary’s students have been among the best
in the district at meeting those standards. Table 6 shows our performance. Currently, data on the district’s
performance standards are not collected by ethnicity, gender, or hand <apping condition. However, the
district’s governing board has changed that policy effective in 1990-91.

Flag Elementary is making steady, sustained progress toward academic excellence. We do not teach to tests.
We teach to build foundations for future learning and academic growth, good test scores are a natural result.
In striving to improve over the past several years, Flag Elementary has been fortunate:

 That parents have been very supportive and helpful.
* Thatthe curriculum has been enhanced and learning made more interesting.

*  That more financial help has come for instructional materials, supplies, equipment, and instructional
aides.

 That student support services have been built up.

o That we have successfully fought back against drug dealers who were pushing their way onto the
campus.

Table 6. Percent Passing California School District

The results of our efforts are paying off. Standards, by Grade Level, Flag Elementary

Please help us continue to make gains.
Cetting improvements going and Grade 1985-86 | 1986-87 | 1987-88 | 1988-89
building a new spirit are difficult
challenges; we have surmounted them.
Reinforcing strengths, maintaining
efforts, and continuing to improve are
even more dificult challenges. They are

93.0% [93.7% |95.3% 95.8%
91.4% (92.3% |94.3% 95.1%
89.8% [91.0% }193.2% 94.5%
88.2% [89.6% [92.2% 93.8%

"nndHhwN

not nearly as glamorous or as visible, 6 87.5% [89.0% {91.8% 93.5%
but without them, our students will
begin to fall behind. Qur children
deserve to be leading the ~harge toward
the future, not scrambling to catch up!

Average 190.5% 191.5% 193.4% | 943%
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Dropout Rates

Requirements of Law

Recommendations
in the State-adopted
Model

The School Accountability Report Card shall include . . . an assessment of . . .
progress toward reducing dropout rates.
Education Code §33126(a) and §35256(a), as added by Proposition 98

An assessment, for purposcs of the School Accountability Report Card, means
descriptive or statistica: .. formation that provides a substantive ev aluation—that
is, a way for the reader to judge or Jdetermine significance, value, character,
quality, or importance.

From the “Introduction” Section of the State Board's Model Report Card

The main objective of the School Accountability Report Card is to inform the
local school community about conditions and progress being made at each local
school sitc. All information should be presented in a format that is easily
understandable to the local school community. Statistical information, such as
test scores, should be presented in a way that enables the reader to evaluate
significance.

The report card should assess school program performance and conditions, not
the performance of individual staff or students.

As appropriate throughout, report cards should display statistical information
regarding staff and students by gender, ethnicity, and handicapping conditions to
reflect progress toward cducational and employment cquity.

From the “Principles” Section of the Model Peport Card

Report dronout rates listed in CBEDS data for the school site over the most recent
threc-ycar period. (Applicable to high schools only.)

Report actual attendance or absence rates by grade level.

List any intervention programs to promote attendance and/or to reduce dropout
rates.
From the “Model” Section of the Model Report Card

The dropout rates for the preceding three years should be included for high
schools, based on CBEDS reports.

Information for the past three years on cnrollment, excused and unexcused
absence, truancy, tardiness, and actual attendance should be included for all
schools.

The emphasis in this assessment arca should be on plans to promote attendance
and progress being made to reduce dropout rates. Intervention programs con-

ducted at the school and their effectivencess should be noted.
From the “Guide” Section of the Model Report Card
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Dropouts/Attendance

Table 7 shows attendance rates at Flag Elementary for the past three years. They have been improving
steadily. However, last year, actual attendance rates at Flag Elementary averaged about 94 percent of en-
roliment. In other words, one student in every 20 did not come to school. About half the absences were
because of illness or other excused reasons. The rest were truant, dropouts, or otherwise unaccounted for.
This level of unexcused absence is s..uply not acceptable to us—and we hope it’s not acceptable to you
either.

|
Table 7. Enrollment and Attendance at Flag Elementary* '
\
|
|
|
\

1986-87 1987-88 198889

Type of data Range Average Range A Average Range . Average
Enrolled 594-624 615 602-640 626 614-637 630
Excused 14-26 20 12-30 20 15-28 21
Unexcused 9-59 30 8-44 26 6-33 19
Attending 545-582 565 550-620 580 575-600 590
Actual
Attendance
Rate 91.8% 92.6% 93.6%

* To report actual atiendance more accuratcly, the Department of Education 15 an the proess of implementing procedural
changes which should take effect in 1990-91.

This year, our goal is to boost actual attendance rates significantly toward the 97 percent level, reflecting the
elimination of unexcused absences. Qur plans to achieve that objective include:

* Phoning the first day a child is absent

* Providing family counseling for every student identified as “at risk” of dropping cut

* Establishing a “buddy system” among students so that they help keep accoun: of one another

* Stressing the bond briween student and teacher to make students wa.it to keep their teachers informed

counted for down to a minimum by notifying the school of relocations.

A high school dropout is truly a wasted resource, but a dropout in the elementary grades is a tragedy. PLEASE,
HELP US KEEP ALL OUR CHILDREN IN SCHOOL!

|
|
|
|
|
|
|
i
In some cases, parents muve and fail to notify the school. Please help us keep the number of students unac- |
|
|
\
|
|
|
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Expenditures

Requirements of Law

Recommendations
in the State-adopted
Model

Comments

The School Accountability Report £ . shall include . . . an assessment of . . .
estimated expendituses per student ar 'pes of services funded.
Education Code 3. >(a) and 35256(a), as added by Proposition 98

An assessmet, for purposes of the School Accountability Report Card, means
descriptive or staustical information that provides a substantive evaluation—that
is, a way for the reader to judge or determine significance, value, character,
quality, or importance.

From the “Introduction” Section of the Statc Board’s Model Report Card

The main objective of the School Accountability Report Card is to inform the
local school community about conditions and progress being made at cach local
school site. All information should be presented in a format that is easily
understandable to the local school community. Statistical information, such as
test scores, should be presented in a way that enables the reader to evaluate
significance.

As appropriatc throughout, repor: cards should display statistical information
regarding staff and students by gender, cthnicity, and handicapping conditions to
reflect progress toward educational and employment cquity.

Form the “Principles” Section of the Model Report Card

Report per student expenditures from the General Fund and from categorical
funds, based on district averages.

List types of services funded, including categorical and other special programs,
c.g., special education, counscling, library services, social work, psychology,
child welfare and attendance, and LEP services.

From the “Mode!” Section of the Model Report Card

Expenditures per student from the General Fund, and for categorically funded
programs, should be included bascd upon district averages. The report card
should list the types of services funded at the school -ite, including categorical
programs (c.g., GATE, transportation, and special education). Specific support
levels for cach of the services and the number of students served may be included.

Information should also be included concerming the allocation of General Fund
expenditures so that readers will know how funds are being spent. Expenditures
rould beseparated into (1) direct pupil services costs (i.e., funds spent in the class-
room); (2) school site costs for student support services, plant operations,
administration, ctc.; and (3) district cosis for district-provided services, admini-

stration, ctc.
From ine “Guide™ Section of the Model Report Card

Districts may wish to report spending for vasious categories of services based on
averages. A worksheet and instructions for that purpose follow the example.

1ay]
c

3
3
/|
]
:
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Last year, Flag Elementary cost about $2 million to operate, or approximately $3,200 per student.
Roughly $2,000 per stude- (63 percent) was spent in the classroom for teachers, teaching aides, books,
supplies, and equipment. Another $1000 per student (31 percent) was spent for student support activities
(like nursing and counseling) and for administration at the school site. The remaining $200 per student (6
percent) was spent for district-provided program and administrative services.

Our overall funding level was up about 3 percent between 1986-87 and 1987-88, and up another 3
percent between 1987-88 and 1988-89. We receive some “categorical” support — that is, funds which
must be used for specific children or services. We receive about $30,000 in federal funds for our low-
achieving students, $30,000 in state funds for our limited-English-proficient students, and $17,000 from
School Improvement (which is allocated by our School Site Council).

Flag Elementary provides a variety of services above and beyond regular classroom instruction. Our coun-
selor reviews each student’s progress each year and attempts to identify and work with those who are not
achieving well. Our school nurse provides emergency medical attention as permitted by law, in addition
to providing health instruction to our classes throughout the year. Our school social worker identifies and
assists families of students in need. Our cafeteria provides nutritious and well-balanced breakfasts and
lunches for the students. District employees work with students who have specific learning disabilities in
coordination with regular classroom teachers.

Expenditures/Services Offered
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Costs of Operating the School

Technical Assistance Manual for the Model School Accountability Report Card

July 1, 1988, Through J:-~~ 30, 1989

School Name __Flag Elementary School - Enrollment _ 630
Cost Category FTE Pictorial Display Total Per Student  Percent of Total
DIRECT PUPIL SERVICES COSTS $1,287,986 $_ 2,043 63 %
Instruction
Teachers 24 fre seelelliiiit 5 812792 5 1,290 40 %
Instructional aides 7 fte enesces ¢ 75197 119 3 %
Employee benefits (teachers and aides) ¢ 221,997 ¢ 352 1M1 %
Books, supplies, equipment, and other
costs § 94,000 149 5 %
Pupil Support 2 fle es ¢ 84000 ¢ 133 4 %
Counselors, psychologists, and nurses
salaries and benefits; supplies; other costs
SCHOOL SITE COSTS $_ 629,000 1,000 31 %
Instructional Support _3 fte see § 95000 s 151 5 %
Curriculum supervisors and specialists;
librarians and library aides; media
technicians salaries and benefits; supplies;
other costs
School Site Leadership _3.fle_ ess $ 139,000 $ 21 7 %
Principal, vice-principal, other supervisors;
secretaries and clerical staff salaries and
benefits; supplies; other costs
Plant Maintenance and Operations _6 fte eseces $ 240,000 $ 381 12_%
Custodians, painters, gardenurs salaries
and benefits; supplies; utilities; insurance;
maintenance costs
Food .2 fte e $ 86,000 § 137 4 %
Cafeteria workers salaries and benefits;
food and supplies; other costs
Transportation 2 fte_ e § 69,000 s 110 3 %
Bus drivers and mechanics salaries and
benefits; buses; fuel and supplies, other costs
DISTRICT COSTS $ 120,000 $ 190 6 %
District Administration _3 fle_ see § 120,000 ¢ 190 6 %
District administrators per school
including superintendenits, secretaries
and clerical staff salaries and benefits;
equipment; office supplies; other costs
TOTAL COSTS $2,036,986  $ 3233 100 %
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Instructions for Completing “Costs of Operating the School”

For each school, “Costs of Operating the Schou!” identifies the costs of delivering various program services
on behalf of students and the staffing necessary to deliver these services. This display 1s completed by the
school site administrator, with the assistance of district personnel, as necessary.

Program services costs are accumulated at ihe district level. Each district needs to provide these program
costs for each school site. To determine the costs for each school, two methods are available.

* Distribute program service costs on a pro-rata or "averaged” basis to each school site.
* Maintain a separate accounting for all program costs for each school site.

By far the easier, less time consuming, and probably more accurate method is the former. In most districts,
the latter method would require a complete school-site-based accounting system.

The first method involves developing an average Jistrict-wide cost per service unit, and subsequently apply-
ing the average cost to each school site. The instructions for this method are as follows:

METHOD 1: DISTRIBUTING PROGRAM COSTS USING THE "AVERAGED” METHOD

School districts presently accumulate costs within state-defined and federally-defined program service areas.
These service areas parallel the program service costs displayed in “Cost of Operating the School.”

Program Services
Improvement of instruction

Educational media

School site leadership (administration)
Oper-tion and maintenance of plant
Food services

Student transportation

Instruction

Teachers’ salaries

Instructional aides’ salaries

tmployee benefits

Books, supplies, equipment, and other costs
Pupil support

Instructional support

Average program costs are developed using total full-time equivalent (fte) staff for those programs in which ali
staff are assigned directly to the school sites. Exa.nples of such assignments would be teaching staff, prinuipal,
vice principal, nurse, and so forth. For those pragrams in which all staff are not directly assigned to the

srt ! sites, average costs are developed using total number of classrooms used for instruction as the divisor.
ex .ie5 of such assignments might be maintenance staff, bus drivers, and district office staff,

Step 1. District Calculates Average, District-wide Program Costs

To determine the average district-wide program costs pur fte or classroom, the following information must he
gathered at the district level:

A. Program costs. Accumulate the total distric. wide costs for each service program listed above. (Note.
these costs should equal Column 3 of Form )-380, costs remaining in Column 3 for Special Projects
should be added to the Instructional costs.)

B. Fteinformation. Accumulate the total fte staff within each service program incluc’ «d in this report.
The fte information is needed for all programs.

C. Classrooms used. Accumulate the total classrooms used for instructional purposes. This number may
be most easily derived by calculating the total fte for classroom teachers in the distnct.,




>

- Exariple.

The formula to calculate the average, district-wide cost for each program is:
For programs whose staff are directly assigned to school sites
Total program costs + Total ite = Average cost per fle

For programs whose staff are NOT alt Jirectly assigned to school sites
Total prograrr: costs + Total classrooms used = Average cost per classroom

These average costs per program are then provided to each school site administrator by the district office.

Step 2. District Calculates Allocated, Ristrict-Wide Program FTE

The “Costs of Operating the School” report includes the display of fte information for all services programs
available at the school site. For those service programs in which all of the staff are assigned directiy to the school
sites, the fte for each school can be identified with reasonable ease.

However, for those service programs in which all of the staff are NOT directly assigned 1o the school sites, the
district-wide program fte must be allocated in the same way that the district-wide program costs were distnibuted.

Tolal program fte + Total classrooms used = Allocatzd fte per classroom
The average fte per program is then provided to each school site adm:nistrator by the district office.

Step 3. School Administrator Calculates the Average Program Costs for the School Site
To determine the average program costs for each school, the following information must be available.
A. Average program costs. This is provide! &, the district office (as covered in Step 1, above).

B. Fteinformation. Accumulate the school-wide ‘e staff for each program in which ail staff are assigned
directly to the schools.

C. Classrooms used. Accumulate the total classrooms used for instructional purposes at the school.
The formula to calculate the average program costs for the school site is:
For programs whose staff are directly assigned to school sites
Average program cosls x school fte = Average cost per schuol
For prog-e:vis whose staff are NOT all directly assigned to school sites
Average program costs x School classrooms used = Average cos* per school

Step 4. School Administrater Calculates the Allocated Prosram FTE for the Scheol Site

As noted previously, the “Cost of Operating the School” report includes the display of fte information for all
service programs available at the school site. For those service programs in which all of the staff are NOT directiy
assigned to the school, the average program fte must be determined for each school in the same way that the
average program costs were determined:

Allocated program fte x School classrooms us~d = Allocated fte per school

Step 5. School Administrator Completes the “Cost of Operating the Schoal” Report

The “Cost of C_.rating the School” report is compiled by the school administrator. Using the elements previously
developed, the pictorial display of the program cost/fte information might be completed as follows.

Program Fte Costs ~
Instruction Assigned Average cost x Assigned fte
Pupil support Assigned Average cost x Assigned fte
Instructiona! support Allocated Average cost x Classrooms
Schooal site leadership Assigned Average cost x Assigned fte
Operation/maintenance Allocated Ave.age cost x Clas~-ooms
Food services Allocated Average cost x Cla. »ooms

Student transportation Allocated

-

Average cost x Classroomis

e ptheag
[ -

N e




Separate from the “Cost of Operating the Schiool” report, the model School Accountability Report Card directs
the preparation of a listing and description of significant services offered at the school. Within that hsting and
description, the presence of major categorically funded programs at the school should be noted, along with the
approximate impact of funding from the categorical sources on the . hool’s overall operating costs.
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Class Sizes/Teaching Loads

Requirements of Law The School Acceuntability Report Card sha'l include . . . an assessment of . . .

progress toward reducing class sizes and teaching loads.
Education Code § 33126(a) and § 35256(a), as added by Proposition 98

Recommendations An assessment, for purposcs of the School Accountability Report Card, means
in the State-adopted cescriptive or statistical information that provides a substantive ev aluation—that
Model is, a way for the reader to judge or determine significance, value, character,

quality, or importance.
From the “Introduction” Section of the State Board’s Medel Report Card

The main objective of the School Accountability Report Card is to inform the
local school community about conditions and progress being made at cach local
school sitc. All information should be presented in a format that is easily
understandable to the local school community. Statistical information, such as
test scores, should be presented in a way that cnables the reader to evaluate
significance.

From the “Principles” Section of the Model Report Card

Report the distribution of class sizes at the sche il site by grade level or by
department (as appropriate) and the average class ize, using CBEDS informa-
tion.

For high schools and middle schools with departmentalized programs, report the
distribution of tcaching loads and the average teaching load, using CBEDS
information.

Describe any plans, programs, and progress to reduce class sizes and/or weaching
loads.
From the “Model” Section of the Model Report Card

Using the most recent CBEDS report, a display of class si..cs at the school site by
grade level or by department, as appropriate, should be shown, along with the
average class size. For high schools and middle schools with departmentalized
programs, a display of tcaching loads should be shown, aiung with the average
teacher load.

The emphasis in this asscssment arca should be placed on bricfly describing
cfforts being made to reduce class sizes and teaching loads, or special adjustments
that arc made in class sizes and teaching loads for programs; c.g., year-round
school programs, instructional aides, and classroom volunteers.

From the “Guide” Section of the Model Report Card

9o
ol
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Class Sizes/Teaching Loads

Table 8 shows that uur median class size and teaching load at flag Elementary have remained a steady 31
for the past four years, although the medians vary grade by grade. The mediaa represents the class size or
teaching load confronting at least 50 percent of the students or teachers. You will notice that median class
aizes are larger in grades four through six. This is because we receive some of the children in those grade
levels from the C. F. Howard School’s attendance area. That school is at capacity and simply has no place to
house the students.

Currently, we are operating three classes at each grade level with a single regular teacher in each classroom.
Some classroom teachers have part-time assistance from teachers’ aides.

The California School District believes that class size is one of the real keys to improved education. Our
class sizes are too large. We want to lower them. We belicve we could do a better job uf education if each
teacher were responsible for fewer children. California law envisions all schools reaching a goal of 20
students per class over time, Flag Elementary’s average 1s currently 31 students per class. Our district would
like tu hire more teachers but simply doesn’t have the funds. Moreover, the district’s facihities are function-
ing at capacity for the most part. (If you would like more information about vur district™. income and expen-
ditures, please call the district Business Office at 555-3972.)

Table 8. Median* Class Sizes and Teaching Loads by Grade Level for Regular Classroom
Instruction, Flag Elementary

Grade level 1985-86 1986-87 1{ 1987-88 ! 1988-89
Kingergarten 29 30 : 30 30
Grade 1 29 29 30 30
Grade 2 29 29 29 30
Grade 3 29 29 29 29
Grade 4 ! 32 31 34 33
Grade 5 35 34 33 35
Grade 6 34 37 34 33
Overall i 31 \ 31 31 | 31

*Class size and teaching load confronting at least 50 percent of the students and teachers at cach grade ievel.

Our district is considering another alternative that would h.lp lower class sizes and teaching loads. placing
Flag Elementary (among other schools) on year-round school status. There are important advaritages and dis-
advantages to year-round status. Our district board members and staff are ve.y interested in your opinion of
the alternative. (For more information, please call the district Facitities Office at 555-9025.)

35
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Teachers’ Assignments

Requirements of Law The School Accountability Report Card shall include . . . an assessment of ... . any
assignment of teachers outside their subject areas of competence.
Education Code § 33126(a) and § 35256(a), as added by Proposition 98

Recommendations An assessment, for purposcs of the School Accountability Report Card, means
in the State.adopted descriptive or statistical information that provides a substantive eyaluation—that
Model is, a way for the reader to judge or determine significance, value, character,

quality, or importance.
From the “Introduction” Section of the State Board's Model Report Card

The main objective of the School Accountability Report Card is to inform the
local schcol community about conditions and progress being made at each local
school site. All information should be presented in a format that is casily
understardable to the locat school community. Statistical information, such as
test scores, should be presented in a way that enables the reader to cvaluate
significance.

The report card should assess school program performance and conditions, not
the performance of individual staff or students.
From the “Principles™ Section of the Model Report Card

Report the rumber of teachers assigned to classrooms outside their credential’s
authorization. Provide explanations as necessary.
From the “Model” Section of the Model Report Card

Chapter 1376, Statutes of 1987 (SB 435), established a mandatory reporting
proceaare for any assignment of teachers outside their areas competence. Using
ir.forination provided in this report, schools should list the number of teachers
assigned to classrooms outside their credential’s authorizations. As necessary,
cxplanations of the nature and extent of, and raiionale for, such assignments

should be included.
From the “Guide” Section of the Model Report Card

Commentis As sh wn in the follow ing cxample, individual teachers could be ighhighted in
a complimentary fashion.
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Teachers’ Assignments

Under California law, teaching credentials for the elementary grades permit instruction across all subject
matter areas. Therefore, Flag Elementary has experienced no problems with the assignment of teachers
outside the subject ereas where they are qualified to provide instruction.

Morec er, as a matter of cooperative school policy, we have endeavored to take advantage of the special ex-
pertise of our teachers. Our teachers exchange classrooms with their colleagues from time to time when they
can offer students special instruction based on their advanced education, specialized training, or expenence.

Dave Masters, one of our fifth grade teachers, is also an experienced farmer. Last year, he gave “guest presen-
tations” in each of our second through sixth grade classrooms on agriculture and its importance to our state
and our community. The presentations were geared for the different age levels and proved to be outstanding
learning experiences for the pupils. l

Peg Jones, one of our kindergarten teachers, is also a professional actress and mantains her membership in
the Screen Actors Guild. She, 100, gave “guest presentations” in other classrooms about the real work of siiow

business. The pupils who listened to her and participated in the acting exercises she inciuded gained much 1
more understanding of, and appreciation . r, how television programs and motion pictures are made.

As these two examples show, we regard each teacher at Flag Elementary as a real resource. We encourage
teachers to work with one another so that their individual expertise can be molded into the most effective
total program.




Requirements of Law

Recommendations
in the State-adopted
Model
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Instructional Materials

The School Accountability Report Card shall include.. .. an assessmentof . ... [thej

quaiity and currency of textbooks and other instructional materials.
Education Code § 33126(a) and § 35256(a), as added by Proposition 98

An assessment, for purposes of the School Accountability Report Card, means
descriptive or statistical information that provides a substantive evaluation—that
is, a way for the reader to judge or determine significance, value, character,
quality, or importance.

From the “Introduction” Scction of the State Board’s Model Report Card

The main objective of the School Accountability Report Card is to inform the
local school community about conditions and progress being made at each Iocal
school site. All information should be presented in a format that is easily
understandable to the local school community. Statistical information, such as
test scores, should be presented in a way that enables the reader to evaluate
significance.

From the “Principles” Section of the Model Report Card

Describe the school’s textbooks and other instructional materials, supplics, and,
cquipment. State whether they are sufficient in supply and of acceptable quality
and currency to support fully we school’s instiuctional program.

Describe additional resources available 1o support the instructional program of
the school.

Describe the nature and extent of educational technology being used.
From the “Model” Section of the Model Report Card

The process by which textbooks and other instructional materials are reviewed,
selected, and maintained should be bricfly described, with emphasis on proce-
dures and policies designed to ensure quality. The age of textbook sei.es or other
key instructional materials should be noted. Explanations should be provided for
the continued use of cxceptionally old materials. The sufficiency of bacic
textbooks and other basic materials to support the instructional program should
be noted. Other classroom materials, c.g., workbooks and resource bocks, might
also be mentioned.

Attention could also be paid to site instruciional materials, supplics, and cquip-
ment that arc resources shared by classrooms, including those contained in

libraries, resource centers, laboratories, computer centers, ctc.
From *“Guide” Section of the Model Report Card
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Textbooks and Other Instructional Materials

Under California law, the State Board of Education reviews elementary level teatbouks aud uther instructional
materials and then adopts those meeting specific quality standards. Generally, schools chouse primanly from
the textbooks and other instructional materials tha* have been adopted by the State Board, though nona-
Topted materials can be used th,ough a petition process. The adoptions are conducted on a seven-year cycle.
one year the adoption wil! focus on mathen..tics, the next year, it will focs on history and social science, the
next, English and language arts; and so forth.

In the California School District, a district-empaneled team (which includes teachers from each school)
examines available textbooks and other instructional materials, and then it selects those for use in ali the
district’s schools. Teachers and administrators who have participated on the instructional materiais review
team have reported that decisions are never clea)-cut. Publishers’ offerings have different strengths and weak-
nesses; it i» rare that any single offering is judged better than others in all respects. The review team works
cooperatively to make the best possible decisions for the students in our schools.

As a general pattern, California School District purchases : 2w or revised textbooks iand other basic matenials)
for use beginning in the year following each state adoption. Therefore, all of the basic textbooks or uther in-
structional materials we use are le_. than seven years old. These are some of the major textbuuk series now in
use:

* Discovering Mathematics, Good Guy Publishers, copyright 1984.

* Elementary English, Outstanding Books, copyright 1983.

e Understanding the World Around Us, Best and Company, copyright 1987.
* History Lives, Top Notch Publishers, copyright 1986.

Parents are encouraged to come and look at any of the instructional materials in usc at Flag Eiementary.
Copies are available in the School Office, and they are available for loan.

Our distiict has set a priority on ensuring that there are sufficient textbooks and other instruct.onal matenals
to support the schools’ programs fully. When our students need individual materials for us2 at school or at
home, they have them as a general rule. Only occasionally is there a temporary shortage which requires
sharing. Such shortages are usually corracted within a few days.

As in all schools, our instructional programs use a variety of materials other than textbooks, including work-
books, enc, clopedias, dictionaries, maps, charts, computers, caiculators, audiovisual equipment, and re-
source materials. As for supplementary materials that are needed for daily use in the direct instructional
program, such as workbooks, our district’s policy is to ensure inat every student has the materials he or she
needs. Of course, there are occasionai shortages, but, again, these are usually remedied within a few days.

Usually, we continue to use some supportive materials, like dictioriaries, until they wear out. Others, hike
maps and wail charts, we replace perioically as changes occur in our instructional program or as outside
events dictate. For example, we endeavor to replace maps if there is a mujor change in political subdivisions
or other aspects of geography.

Flag Elementary has a small computer lab—four personal computers, each with a imited amount of tutonal
software. Our part-time school librarian provides instruction and monitors students’ use of the computer
stations on a rotating basis. Expanding uur computer lab is a priority with the school. We don't have re-
sources to reach that goal right now, but the Flag Elementary PTSA is working toward the goal in couperation
with school and district officials.

Our audiovisual equipment at Flag Elementary is not very goud. The Ca .iurnia School District 1s working to
replace outdated equipment on a school-by-school bas's as funds can be found. We do not expect our
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school’s situation to improve this year, but we are on the list for replacement equipment by 1992. The instruc-
tional films and tapes to which we have access are also of low quality. In a recent visit to our school, a review
team ciled this as an area where improvement is really needed.

The library at Flag Elementary has about 12,500 books, or roughly 2C pe. student. Currently, we are concentrat-
ing On acquiring age-appropriate works (fiction and nonfiction) which have been recomimended by our teach-
ers. We subscribe to two school-oriented periodicals that support the instructional program. We have three
complete encyclopedias that are all less than ten years old—we do get annual updaies from the encyclopedias
publishers. The library is only open from 9:00 a.m. to 11:45 a.m. during school days. Paula Drozier, a creden-
tialed school librarian, serves part-time at Flag Elementary. For the balance of the instructional day, she serves
at Central High School.
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Counseling/Other Student Services

Redquirements of Law

Recommendations
in tt.. State-adopted
Model

The School Accountability Report Card shall include . . . an assessment of . . . the
availability of qualified personnel to provide counscling and other student
Support services.

Education Code § 33126(a) and § 35256(a), as added by Proposition 98

An asscssment, for purposes of the School Accountability Report Card, means
descriptive or statistical information that provides a substantive evaluation—that
is, a way for the reader to judge or determine significance, value, character,
quality, or importance.

From the “Introduction” Section of the State Board's Model Report Card

The main objective of the School Accountability Report Card is to inform the
local school community about conditions and progress being made at each local
school site. All information should be presented in a format that is casily under-
standable to the local school community. Statistical information, such as test
scores, should be presented in a way that cnables the reader to evaluate signifi-
cance.

As appropriate throughout, report cards shoul” ‘isplay statistical information
regarding staff and students by gender, cthnicity, and handicapping conditions to

reflect progress toward educational and-employment equity.
From the “Principles” Section of the Model Report Card

List, by jobtitle, all qualified personnel assigned to provide counseling and other
support scrvices, csiimate time spent in that capacity, and dispiday cascloads.
From the “Model” Section of the Model Report Card

The primary reporting objective in this assessment arca is whether there are
qualificd personnel to provide counscling and other student support services
(c.g., nursing, social work, child welfare and attendance, library and media, and
speech and hearing). “Qualified” should be interpreted as possessing the required
credential, certificate, or license to provide the services. The model calls for the
listing by job title or functional grouping of persor.acl assigned to provide these
services and an cstimate the amount of time (or FTE) they spend in this capacity.
Information concerning the work loads of counsclors and other studeat support
scrvices personnel should also be included, in comparison to statewide averages
or professionally recognized standards. Descriptions may be included of pro-
grams in which noncredentialed or nonlicensed persons (such as classified
cmployeces, volunteers, and community agency personncl) perform these tasks.
Advisement programs and other commercially prepared programs could also be
described.

From the “/iuide” Section of the Model Report Card
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Couiiseling/Other Student Services - -

ERI

Aruitoxt provided by Eic:

Counseling and Other Student Services

Flag Elementary has a part-ume school counselor, a part-ime nurse, and a part-time librarian. Through the
California School District, our students have access to the services of a psychologist, a social worker, a
speech and hearing specialist, and a resource specialist. Ideally, we would have full-time student support
staff for a campus of our size. Our student support services personnel have workloads well above profes-
sionally recognized standards.

The California School District’s governing board has made difficult choices over the years to balance
classroom instructional needs, studeiit support activities, administration, facilities, and other operational
demands against limited financial resources.

When schools were funded largely through local property taxes, California School District had a relatively
low property wealth base from which to draw its resuurces. Because of these fairly low funding levels in
the past, California School District was unable to establish as strong a student support services program as
it would like to have now.

The state of California is now responsible for most of the financial support of public schools, but revenues
are based largely on past practices adjusted each year for inflation and changes in enrollment. There has
been little real (inflation-adjusted) growth in school funding over the years, and ©  .ajority of funding
increases have been targeted to particular groups of childrer —low achievers, studeits with exceptional
need,, limited-English-proficient students, and so forth. The wack of real discretionary funding increases has
prevented California School District frum substantially increasing the historical level of student support
services without shorting some other part of the district’s operations.
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Substitute Teachers

Requirements of Law

Recommendations
in the State-adopted
Model

The Schuul Accountability Report Card shall include . . . an assessment of . . . the
availability of qualified personnel to provide counscling and other student
support services.

Education Code § 33126(a) and § 35256(a), as added by Proposition 98

An asscssment, for purposes of the School Accountability Report Card, means
descriptive or statistical inforraation that provides - substantive evaluation—that
is, a way for the reader to judge or determine s.gnificance, value, character,
quality, or imiportance.

From the “Introduction” Scction of the State Boara’s Model Report Card

The main objective of the School Accountability Report Card is to inform the
local schiool community about conditions and progress being made at each local
school site. All information should be presented in a format that is casily under-
standable to the local school community. Statistical information, such as test
scores, should be presented in a way that enables the reader to evaluate signifi-
cance.

As appropriate throughout, report cards should display statistical information
regarding staff and students by gender, cthnicity, and handicapping conditions to
reflect progress toward cducational and employment cquity.

From the “Principles” Section of the Model Report Card

Report whether the school has had any difficultics in securing qualificd substitute
teachers. If so, report whether the lack of available credentialed substitute
teachers has impacted the regular operation of the instructional program.

From the “Mode!” Scction of the Model Report Card

The report card should include information on any difficultics schools have had
in sccuring qualified substitute tcachy rs. If difficulties have been encountered,
their impact on the regular instructional program and cxisting staff assignments
should be described. The impact of redirecting current teacher.. or administrators
to cover classes could be discussed. An cxamination of some of the reasons for
any difficulties could also be included.

From the “Guide” Section of the Model Report Card




Substitute Teachers

When itis necessary Flag Elementary obtains substitute teachers fro..1 the California School Distrct’s pool.
Last year, about 60 percent of the teachers in the pool had regular elementary credentials, the remainder
had various types of emergency credentials that enabled them to teach as substitutes for imited time
periods.

To the extent possible, we endeavor to establish ongoing relationships between regular teachers and substi-
tutes, especially when we know the regular teacher will be away from class periodically. Last year, Donis
McKenna, one of our second grade teachers, was appointed to both the teachers’ collective bargaining
team and a statewide task force on curriculum improvement. These duties called her away from the
clazsroom about five days a month, but she worked with the same substitute teacher, Greg Potter, through-
out the year to maintain a cohesive instructional program and continuity of classroom discipline.

In a teacher survey at Flag Elementary last year, thret . hers reported having a substitute they would rate
as unsatisfactory. Most of our teackers (more than 75 _ercent) said that the substitutes were at least satisfac-
tory; nearly 25 percent said the substitutes were well above average.

Last year, our school operated 21 classes for 175 instructional days, or a total of 3,759 ciass-days. Subst-
tute teachers were neeued for 221 c'ass-days, or 5.9 percent of the total. During three additional instruc-
tional days, classes were ot held so that teachers could attend staff development programs.




School Facilities

Requirements of Law

Recommendations
in the State-adopted
Model

Comments

School Fazilities 45

The Schoo! Accountability Report Card shall include. .. an assessmentof . .. {the]

safety, cleanliness, and adequacy of school facilities.
Education Code § 33126(a) and § 35256(a), as added by Proposition 98

An assessment, for purposcs of the School Accountability Report Card, means
descriptive or statistical information thai rovides a substantive cvaluation- —that
is, a way for the reader to judge or determine significance, value, character,
quality, or importancc.

From the “Inwroduction” Section of ihe State Board's Model Report Card

The main objective of the School Accountability Report Card is to inforr the
local school community about conditions and progress being made at cach rocal
school site. All information should be presented in a format that is casily
understandable to the local school community. Statistical information, such 2
test scores, should be presented in a way that cnables the reader te evalu,
significance.

From the “Principles” Section of the Model Report Card

Assess the cleanliness and adequacy of the school facilitics.

Asscss safety at the school site.
From the “Mode!” Scetion of the Model Report Card

To asscss the cleanliness of the school, the report card could cite the maintenance
schedule and financial allocations devoted toup-keep and how they have changed
overtime. The deferred maintenance program and whetherspace assignments are
in line with design specifications could be discussed, in addition to the age of
buildings and plans for new construction.

Regarding school safety, statistics from the Standard School Crime Report could
be shown and comparcd against state or district averages. Schocl plans, policics,
and procedures for ensuring campus safety could be highlight.d. These could
include carthquake preparcdness, fire drill and take-cover procedures, play-
ground supcervision, and protocols for using potentially dangerous instructional
cquipment or chemicals stored at the school site.

Schools might consider employing a school community opinion survey in
assessing safety, cleanliness, and genera: satisfaction with the school facility.
From the “Guide" Section of the Model Report Card

The following caample includes a chart in which the number of various wypes of
crimes occurring at Flag Elementary arc compared with the statewide average.
However, as you will note, Flag Elementary has little crime activity. In such a
casc, it might be casier to simply indicate the few specific instances that have
occurred and not include a full comparison chart. On the other hand, including the
full comparison illustrates how well the school is doing in relation to the state
average.
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Safety, Cleanliness, and Adequacy of School Facilities

Flag Elementary is situated on a eight-acre site at the corner of Kenneth Avenue and Garfield Road. There 1s an
older classroom t uilding {built in 1946) called Wilber Hall. It houses ten classrooms, the Schoul Office, and the
cafetena/multipurpose room. We also have a newer building (built in 1972) called Normar Zenter. it houses
eight classrooms and has a small multipurpuse room. We aiso have three portavle/relocatable units which were
installed in 1981.

Among all our facilities, we have approximately 40,000 square feet of classroum space. With 630 n—6 stu-
dents, we are essentially right at our design capacity.

We have two playgrounds. The area between Wilber Hall and Norman Center is fenced off for use by the
kindergarten and first grade classes. The main play area behind Norman Center has a large blacktop zone,
which includes four basketball half-courts and poles for stringing voileyball nets. The grassy area which extends
to the perimeter of the school site has two basebali diamonds and a soccer field. Generally, vie ax use the
grass field in the early fall (until mid- to late-October) and the late spring (beginning about mid-Apnil).

We do a numbs - of things to promote student safety at Flag Elementary. Here are some examp.les.
* The school perimeter is securely fenced. Our custodial crew examines the fence at le.ast weekly for needed
repairs.

Our teachers include age-appropriate instruction for every class, stressing things | ke (1) waiking and nding
bikes .long roads in a safe manner, (2) not cooperating with strangers who ask them to get in a car or er er
aplace hidden from view; (3) recognizing poison labeis; and (4) saying NO to drugs and alcchol.

Cleaning solvents and other toxic materia's on this campus are kept in securely locked facilities when not
inuse.

When students are in attendance at Flag Elementary, we generally have at least four ueople on campus
who have had American Red Cross training in CPR and basic first aid

We ensure that procedures for student emergencies are reviewsd with the faculty and staff nght before the
school year commences.

When students are on the playgrounds, we g_nerally have child to adult supervisiun ratios ot rw more than
100:1.

Table 9 shows the numbers and types of crimes at Flag Elementary in contrast to an everage schoui statewide.
Flag Elementary is slightly larger than the average school.

Our custodial crew endeavors to clean the entire facility at least unce each school day at a ime when it will
not disrupt instructional activities. Occasionally, emergeiicy repairs requue that customary cleaning activities
be modified.

Last year, most staff and parents responding to our survey (more than 80 percent) felt Flag Elementary was
generally clean and well maintained. A, least 20 percent felt our custudial crew did a better than average job.
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Table 9. Comparison with Statewide Average School for Various Types of Crimes, Flag Elementary

1985-86 1986-87 1987-83
Crime School  State ) 7$chool State School  State
Property 6 7.770 10 7.190 4 7.600
Assault (no weapon) H 7.390 8 7.520 8 7.650
Substance abuse 15 2.740 1? 2.100 12 1.740
Theft from students 3 2.360 2 2.170 2 1.960
Weapons possession 1 1.020 1 0.970 0 1.080
Sex offenses 0 0.280 0 0.310 0 0.290
Assualt (with weapon) 0 0.250 0 0.230 0 0.190
Robbery 0 0.180 0 0.110 0 0.120
Extoruon 1 0.070 0 0.060 0 6.05¢
Homicide ] 0.002 0 0.002 0 0.001

In relation to safety, 8C percent of the parents expressed corfidence that their children were generally safe
at school. About 90 percent of the staff felt the school was a safe place to work.
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Evaluation/Professional Improvement

Requirements of Law

Recommendations
in the State-adopted
Model

The School Accountability Report Card sha'linclude . . . an assessment of ... [the]
adequacy of teacher evaluations and opportunitics for professional improvement.
Education Code § 33126(a) and § 35256(a), as added by Proposition 98

An assessment, for purposes of the School Accountability Report Card, means
deaviap e Or statistical information that provides a substantive evaluation—that
is, a way for the reader to judge or Jetermine significance, value, character,
quality, or importance.

From the “Introduction” Section of the State Board’s Model Report Card

The main obyective of the School Accountability Rzport Card is to inform the
local school community about condi.ions and progress being made at cach local
school site. All information should be presenied in a format that is casily under-
standable to the local school community. Statistical infesmation, such as test
scores, should be presented in a way that cnables the rcader to evaluate signifi-
cance.

As appropriate throughout, -2pont cards should display statistical information
regarding staff and students by gender, ethnicity, and handicapping conditions to
reflect progress toward cducational and cmployment equity.

From the “Principles” Section of the Model Report Card

Describe the school’s teacher evaluation procedures and the criteria on which
they are based.

List opportunitics for professional improvement.
From the “Model” Section of the Model Report Card

Caution should be excrcised in responding to this arca because it involves discus-
sion of possible confidential personncl-related information. The basic objective
of this assessment is to describe the teacher cvaluation process as well as
programs and services that are provided to tcachers to promote their professional
improvement. The mandatory criteria for evaluation set forth in SB 813 could be
cited, as well as the process for certifying administrators as competent to evaluate
teachers. The methods i..r relating teachers® professional growth plans to evalu-
ations could be discussed in gencral terms. Opportunitics for professional
development could include pre- and in-service training, staff development
programs, and cmploye? assistance programs (c.2., counscling and substance
abuse programs).

From the “Guide” Scction of the Modei Report Card



Teacher Evaluations/Opportunities for Professional improvement

TF.= teacher evaluation process within the California School District was adopted by the goveraing board in
agreement with the teachers’ association. Once every two yea.s, each permanent facuity member 15 evalu-
ated by the principal or by a district instructional program coordinator on a variety of paints, including
general student performance levels, classroom deportment, effectiveness of instructionas techniques, thor-
oughness and rigor of lesson plans, and the nature and extent of homework assignments. Probationary
employees are evaluated at least twice each year.

The California School District prepares a listing each month of upcoming oppoitunities for professional im-
provement. The professional improvement opportu. . es offered by the district, either directly or on a
contract basis with private providers, are decided on by a district-wide team of teachers and administrators.
Interested teachers are generally accepted on a first-come, first-served basis, depending on therr classroom
assignments and commitments.

Mereover, there are a variety of other opportunities available through on-campus and 6{f-campus extension
programs. Teachers desiring to avail themselves of opportunities outside those offic.aily listed by the district
(when release time is needed) do so by submittirg a letter of request. California School District’s policy isto
approve requests unless there are significant reasons to deny them.

Last year, about 80 percent of our teachers took advantage of professional improvement opportunities. Most
of the professional impruvement activities centered around our elementary reading program, which we de-
termined to be a high [ -iority last year. This year we have decided to focus on our elementary mathematics
program, and we expect that eight tu ten of our teachers will take advantage of some professional improve-
ment activities in that area. Moreover, we anticipate that three to five teachers will take advantage o profes-
sional improvement as a consequence of improvemenit goals estabiished in their evaluations.
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Classroom Discipline

Requirements of Law

Recommendations
in the State-adopted
Model

The School Accountability Report Card shall include . . . an assessment of . . .
classroom discipline and climate for leaming.
Educ-tion Code § 33126(a) and § 35256(a), as added by Proposition 98

An assessment, for purposes of the School Accountability Report Card, means
descriptive or statistical information .. provides a substantiv e evaluation—that
is, a way for the rcader to judge or determine significance, value, character,
quality, or importance.

From the “Introduction” Section of the State Board’s Mode! Report Card

The main objective of the School Accountability Report Card is to inform the
local school community about conditions and progress being made at each local
school site. All information should be presented in a format that is easily
understandable to the local school community. Statistical information, such as
test scorces, should be presented in a way th.t enables the reader to evaiuate sig-
nificance.

As appropriate throughout, repc t cards should display statistical information
regarding staff and stugenis by gender, ethnicity, and handicapping corditions to
reflect progress toward educational and employment equity.

From the “Principles” Section of the Model Report Card

Listschool programs and practices that promote a positive learning environment.

Describe the school’s disciptine plan, including policies related to tardiness and
truarncy.

Report suspensions and expulsions in the previous school year.
From the “Model” Section ol the Model! Report Card

A description of the school’s discipline policy, code of conduct, anéd/or policies
on homework could be included. It might be appropriate to include survey results
of any measures of parent, staff, or student perceptions of the school climate.
Brief descriptions might also be included of schooli athletic programs, academic
recognitions and awards, student incentive programs, extracurricular and multi-
cultural programs, and other activities that promote self-estcem.

From the “Guide” Section of the Mode! Report Card
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Classroom Discipline and Climate for Learning

We have several major efforts to promote an effective learning envircnment at Flag Elementary:

* During teachers’ in-service activities, we attempt to incorporate the iatest ,esearct. on student motivation
and effective techniques to encourage students “at risk” of failure.

° We encourage special service providers to coordinate with classroom teachers so that eachers have as
much advance notice as possible that a student will be away from class and for how 'ong a period of
time. We stress keeping classrooms intact as much of the time as possible.

* We have classroom, grade level, and school recognition programs that reward students for academic
achievement, attendance, and good citizenship. Last year, approximately 100 students (16 percent) re-
ceived some type of formal recognition. Of those, about half received more than one award. Annually,
we revier uur recognition programs to ensure they do not unfairly discriminate based on gender, eth-
nicity, or handizapping condition. Following that review, we set standards for our recognition programs
for the coming year; those standards are co.aveyed clearly to students and parents.

* We endeavor to have a variety of different learning experiences for each class every yeur, including field
trips and special preszntations. Through field trips, we endeavor over the course of seven years at this
school to ensure that students are exposed to the variety of business, industrial, governmental, and rec-
reat:onal services available in this community. Through special preseniations, we endeavor each year to
ensure that students are exposed to some interesting aspect of the major branches of study in arts and
sciences.

In coordination with a district-wide team of teachers and adminustrators, the California School District has
established basic homework expectatior.s for each grade level. For kindergartners, parents recenv e a weekly
note outlining the activities to be done and suggesting suppiementary activities to do after schooi. Beginning
with first grade, more traditional homework should be anticipated which would take the average student
about the following lengths of time to complete:

GradE T .ottt esessests s eeseses e tseensoes ssensass msasasensanen 30 minutes
Grade 2/3 45 minutes
Grade 4/5 60 minutes
Grade 6 ....ueveeerevereennenn. 75 minutes

In addition to homework, we strongly recommend that parents encourage recreational reading for about the
same length of time as the humework assignments take. We wou'd be pleased to lend you books .rom the
school library for this purpose. Just ask at the School Office. READING IS A FUNDAMENTAL SKILL. EN-
COURAGE IT.

Classroom teachers face discipline problems a!l the time. The vast majority are handled simply by giving
o.al commands, changing activities, or separating students at risk of conflict. At the discretion of teachers,
students are referred to the principal fur additional disciplinary measures when normal procedures fail to
resolve problems, problems constantly recur, or probiems are judged sufficiently serious to warrant tie prin-
cipal’s intervention.

Most of the time, parents of students referred to the principal will be .ontacted, informed of the problems,
and asked to help n resulving them. Under California law, if a student presents ungoing discipline problems
or is failing to achieve academically, the parent(s) may be compelled to come to school for a day, observe
the child, and learn how to help.
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Tardiness and truancy are major problems at Flag Ele:nentary. Last year, we began classes some days with
as few as 50 percent of the students in attendance. Our School Sie Council considered this problem. The
council concluded that one significant reason was the relatively early (7.45 a.m.) starting ime for classes.
Working with the district’s governing board, our parents and staff were successful in having the starting
time moved up to 8:10 a.m. beginning this year. So far, the results have been very encouraging.

Truancy, especially among our fifth and sixth graders, is improving, but is still a major problem. Last year,
among our 160 fifth and sixth graders, 40 (25 percent) were truant at least one day. We simply must
improve attendance. We plan to do everything we can to motivate attendance and create a positive
awmosphere—that is, to make Flag Elemertary a place children like to come—but we cannot do it alone.
We need the help of every parent to be sure all the children get to school. We also need your 1deas of
ways to improve. Please give any thoughts you may have to the School Secretary or to a PTSA Officer, or,
better yet, come to a PTSA meeting and tell us!

Last year, our principal had to suspend 20 students ai.d expel two. The decisions to take such extreme
measures were very difficult ones to make, but these measi.ses had to be taken in order to protect other
students and maintain a proper educational enviroriment. Fur the most part, the suspensions involved pos-
session and use of drugs and/or alcohol. A few cases involved repeated fighting. The two expulsions
involved students selling drugs to classmates.

FLAG ELEMENTARY HAS CLOSED THE DOOR TO DRUGS. We can and we will take extreme measures
to protect the education of many students from the irresponsible actions of a few. The drug menace has
o long r'agued our community. We want to do everything possible to bring about an end to the mad-
ness.

In last year’s survey, all of our teachers and 85 percent of our parents found classroom discipline satistac-
tory or better. Nearly 90 percent of all staff and 75 percent of parents found the climate for learning was
satisfactory or better. Significant numbers (43 percent of teacners and 32 pe: ent of parents) rated the
climate for learning above average.
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Training/Curriculum Improvement

Requirements of Law

Recommendations
in the State-adopted
Model

The School Accountability Report Card shall include . . . an asscssment of . . .
teacher ana staff training, and curriculum improvement programs.
Educa.ion Code § 33126(a) and § 35256(a), as added by Proposition 9§

An assessment, for purposes of the Sthool Accountability Repont Card, means
descriptive or stauisucal information that provides a substantive ¢valuation—that
is, a way for wne rcader to judge or determine significance, value, character, qual-
ity, or importance.

From the “Introduction” Section of the State Board’s Model Report Card

The main objective of the School Accountability Report Card is to inform the
local school community aboui conditions and progress being made at each local
school site. All information should be presented in 2 format that is casily
understandable to the local school conimunity. Statistica: information, such as
test scores, should be presented in a way that enables the reader to evaluate sig-
nificance.

As appropriate throughout, report cards should display siatistical information
regarding staff and stuucnts by gender, ethnicity, and handicapping conditions to

reflect progress toward cducational and employment cquity.
From the “Principles” Section of the Model Report Card

Describe training activitics for teachers, student support services personnel,
administrators, and classified employces at the school.

Describe curriculum improvement activitics.
From the “Model” Scctior. of the Model Report Card

A description of training and staff development opportu~iiics should be listed
according to job category. This scction could contain @ discussion of mentor
teacher programs and how mentor teachers arc used at the school. The report card
could discuss how the curriculum is revised and improvements are :nade.
Participation in any instructional pilot programs or grants could be cited. The
cffectiveness of on-site, district, county, or state level training cfforts, 2, well as
those provided by ncarby colleges ur universitics, might be mentioned. It is
reccommended that some specific examples of curriculum improvements be

noted.
From the “Guide” Section of the Model Report Card

8.
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Teacher and Staff Training/Curriculum Improvement Program

During 1988-89, California School District’s teachers and most student support personnel had two days of
staff development activities just before the instructional year began and three more during the year. Most of
our classified empioyees (sec-etaries, custodians, groundskeepers, bus drivers, and so forth) had two days of
staff development activities before the year commenced.

Generally, the nature of staff development activities is decided on through a process which begins witn rec-
ommendations rrom district-wide committees of people actually working in the various job classifications.
Usually, the recommendations are s.bmitted in priority order and, based on funding available, are then
considered during the district’s negotiations with its centificated and classified employees. Almost always, a
conser.sus is quickly reached on the nature of staff development activities and endorsed by all parties.

Of course, staff development activities vary among job classificaions. Last year, for example, our teachers
received information about sigr.ificant new research findings concerning student motivation. The bus
drivers were briefed on new emergency procedures and safety equipment recently installed in our bus fleet.
The school secretaries received training on the district’s new interactive computer netwu k for processing
attendance and personnel data.

Over the years, teachers and administrators who have served and are now serving at Flag Elementary have
found the assistance provided bv the Califoinia Literature Project, the California Math Project, and the
California School Leadership Academy to be most beneficial because of their concentration on the practical
application of innovative and sound instructional and administrative strategies.

Across the California School District as a whole, we estimate that approximately 4 percent of general ex-
penditures are devoted to staff development activities. Using this as a benchmark, it means that about
$8C,000 of the funding support for Flag Elementary goes for staff development or a little more than $125 per
student.

Last year, Flag Elementary focused its curriculum improvement efforts on Evglish-language arts. Recently,
the California State Board of Education adopted a new curriculum framework which markedly changed the
emphasis of the English-language arts program to one based primarily on tlie study of literature. Our distnct
realigned its curriculum to coordinate with this restructured approach. Beginning in .988-89, we began
w.king with new instructional materials reflecting the new approach. Our focus at this school included
identifying important reading materials for our students at all grade 'evels, both in class and at home.

Generally, our plan is to continue focusing our curriculum improvement efforts on the subject matter area
most recently addressed at the state level. In this way, we endeavor to keep our students apace with current
thinking and approaches. District-wide, we .pend about 1 percent of general fund support for curriculum
iriprovement. This tranclates to about $20,000 at Flag Elementary or a little more than $30 per student.

il e e o S e i e T et i e e R G 2
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Instruction and Leadership

Requirements of Law

Recommendations
i, the State-adopted
Model

The School Accountability Report Card shallinclude . .. anassessmentof ... . [the]

quality of school instruction and lcadership.
Education Code § 33126(a) and § 35256 (a), as added by Proposition 98

An assessment for purposes of ' "¢".001 Accountability Report Card, means
descriptive or statistical inform stiv. that provides a substantive evaluation—that
is, a way for the reader to judge or deterraine significance, value, character,
quality, or importance.

From the “Introduction” Section of the State Board's Model Report “ard

The main vojective of the School Accountability Report Card is to inform the
local school community about conditions and progress being made at cach local
school site. All information should be presented in a2 format that is casily
understandable to the local school cominunity. Statistical information, such as
test scores, should be presented in a way that enables the reader to cvaluate sig-
nificance.

As appropriate throughout, report cards should display statistical information
regarding staff and students by gender, ethricity, and handicapping conditions to

rcflect progress toward educational and employment equity.
From the “Principles” Section of the Model Report Card

As.css the quality of the schuol’s instructional program, including its alignment
with state frameworks and standards.

Describe the school’s leadership team(s) and their role(s) in ensuring the quality
of the instructional program.

Describe the school’s efforts to address the nezds of special student populations,
including, but notlimited to, the placement of individuals with exceptional needs
inthe least restrictive environment and the instruction and rcclassification of LEP
students.

Describe the affirmative steps taken to inform siudents, parents, and all staff of
their right to be treated cquitably, regardless of gender, <thnicity, or disability.
From the “Model” Section of the Model Report Card

The focus of this scction is to assess the overall quality of the school’s instruc-
tional program and leadership. Recognitions and awards as an exemplary school
should be mentioned, along with significant problems, deficiencics, or issucs
noted in recent site reviews. Any statistical information available on graduates
could be cited, such as high school graduation, college placemeri, and so forth.

Information should also be included on the school’s efforts 10 incet the needs of
special student populations in the context of the overall instructicnal prograr. ,
such as the placement of individuals with exceptional needs inthe least restrictive
environment and the t1 sitioning of limited-Engish-proficient (LEP) students.

Information from surveys regarding the schoul’s instructional quality and lead-
ership could be included. Such surveys may have been part of the school’s
program quality review or SIP sclf-study and could be utilized for this purpose.

From the “Guide” Section of the Model Report Card

¥
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Quaiity of School Instruction and Leadership

At Flag Elementary, we have a diverse student population. We endeavor to assess, assist, and educate the
whole child. As a significant part of that endeavor, we provide parents the tools to continue structured
learning outside the classroom, and we encourage the use of those tools. We recognize that for our students
to compete in the real world, they need much more than school alone can give them.

We look on the educational process as a shared responsibility. Beginning with kindergartners, we establish
expectations not only for academic achievement but also for social participation. We emphasize the sepa-
rate roles that each of s plays—teachers, students, parents, student support personnel, and administrators.
We accept responsibility only within the context where it is legitimately ours.

At the same time, we emphasize cooperation and mutual benefit. We believe that working togethur we can
achieve and accomplish greater objectives, and we believe that our social and governmental struCiure must
continue even if some fail to shoulder their full burden. We offer encouragement and the means fo, self-
improvement.

The curriculum of the Cuifornia School District is appropriately aligned with state-adopted frameworks and
guidelines. Moreover, it is constantly being reviewed by specialists and by regular classroom teachers with
an eye toward improvement.

The policy of the California School Distr.ct and of Flag Elementary is that special education students receive
individual and separate attention only to the extent necessary to keep up in the regular classroom. In keep-
ing with federal and state laws and policies, students with exceptional needs are always placed in the least
restrictive environment. At Flag Elementary, we generally have 12 to 18 individuals with exceptional needs
among our students. These special students spend most (son.atimes all) of the instructional day with regular
classes—a process called "mainstreaming.” For too long these individuals have been locked away and
sheltered, rather than incorporated in the mainstream of living. That is no longer true.

When a student with limited English proficiency enters Flag Elementary, he or she is placed in the setting
that most effectively promotes cevelopment of English language skills, whiie keeping up with academic
work. At Flag Elementary, we always have some students for whom English is not a native language. These
students often live in homes and neighborhoods where English is not spoken regularly. One of our kinder-
garten teachers is fully bilingual (Spanish), and one first grade and one second grade teacher are each
teamed with bilingual teaching aides (also Spanish). When assistance is needed with children speaking
native languages other than Spanish, we obtain it from district support personnel or community members.

The principal of Flag Elementary regularly confers with teachers and other staff about operational issues. The
principal was complimentec in a recent evaluation for being open and participatory, yet not losing control
of the management process. The same evaluation commended the school for its effective integration of m-
nority pupils and for the cohesiveness of its teachers as an instructional team.

On the negative side, the evaluation suggested that insufficient attention had been paid to the school’s
physical and health education activities. While meeting legal minimums, these activities were not found to
be well integrated in the total curriculum.

Because of meeting statewide goals for improvement, Flag Elementary did receive commendation from the
State Superintendent of Public Instruction last year. Mureover, the Califormia County Office of Education
honored our school prinripal as one of the 1988 Top Ten Educators.

More than 85 percent of the siaff and 75 percent of the pareits responding to last year's survey found the
overall instructional program at Flag Elementary satisfactory or better. Nearly a third of parents and 40

percent of staff rated it above average.

A compiete display of the results of fast year’s survey of staff and parents is attached.




Survey

Requirements of Law

Recommendations
in the State-adopted
Modei

Comunents

Suivey 57

There is no legal requirement Jor conducting surveys 1n prepanng the School
Accountability Report Card.

The main objective of the School Accountability Report Card is to inform the
lucal school community about conditions and progress being made at cach local
school site. All information should be presented in a format that is easily
understandable to the local school community. Statistical information, such as
test scores, should be presented in a way that enables the reader to evaluate
significance.

The report cards do not replace program quality reviews or WASC accreditation
reports. They should be viewed as complementing but not duplicating these
assessments. Review teams should use report cards as a source of valuable
information and sclf-assessment, and report cards should draw important infor-
mation about school conditions from the various reviews and reports. Wherever
possible, data included in report cards should be extracted from existing sources,

not scparatcly or redundantly generated.
From the “Principles” Section of the Model Report Card

Schools might consider employing a school community opinion survey in
assessing safety, cleanliness, and general satisfaction with the school facility.

Information from surveys regarding the school’s instructional quality and lcad-
crship could be included. Such surveys may have been part of the school’s
program quality review or SIP self-study and couid be utilized for this purposc.

From the “Guide” Section of the Model Report Card

A varicty of approaches may be employed for surveying. Survey instruments can
be relatively simple or quite complex. Currently, California school districts vacy
ucmendously in the use of opinion surveys. A few undertake regular, quite
sophisticated cfforts; others undertake periodic cfforts (predominantly in con-
junction with school improvement); still others have performed fairly sophisti-
cated, though onc-time, surveys.

There are scveral reasons districts may wish to undertake regular surveys for
purposcs of accountability report cards. First, the results can yield important
information for usc indesigning and revising curricula, policics, procedures, and
other aspects of school operation. Sccond, the effort demonstrates to parents,
staff, - tudents, and other interested partics that the school’s goveming authoritics
are genuinely interested in their opinions. Third, survey results are quantifable
and, thus, provide a meaningful and relatively casily understood contribution in
repoit cards.

There arc important philosophic, policy, and technical issues to address in the
undertaking of any survey cffort. Districts should not undertake such efforts
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Comments (continued) without due consideration or without committing the human and monetary
resources to make the process workable and the results meaningf 1l. Surveys:

* Need to be developed with care.

« Should be adjusted for different groups (i.c., different surveys may need to
be creaiud for the different types of teaching, student support services, clas-
sified, and administrative personnel, as well as for parents [guardians],
students, and other members of the school community [e.g., business Icaders,
clected officials, etc.]).

» Take a concerted follow-up cffort to get adequate returns;

* Require a strong analytical cffort (particularly to determiric needed changes
in survey instruments).

* Always present the opportunity for skewed results because of particular
cvents of the moment.

+ May yicld results that arc not always casy to explain.

+ Tend to obligate their administrators to reveal results, even when the results
arc clcarly distorted for some reason.

Districts need to think through these issues carefully, in addition to deciding who
should be surveyed, how often, and by whom. Once scttted on pursuing a survey
cffort, districts need to think through ahead of time how the process itself will be
accountable; for cxample, establishing a threshold level of returns for the relcase
of any results and cstablishing parameters for modifying tly. survey cifort once
it is under way.

Generally speaking, site-based surveys should endeavor to cover all staff, except
at particularly large schools. Parents, guardians, students, and other interested
partics canbe surveyed on a sam pling basis unless the community served is small.
However, when sampling is used, it is wisc to distribute surveys to a fairly large
sample, anticipating a relatively low return rate.

Although the state-adopted model mentions opinion surveys in only a couple of
specific places, there is certainly nothing wrong with districts pursuing a more
broadly based effort. Indeed, districts making the decision to engage in survey
cfforts are naturally well advised to get maximum advantage from those cfforts.
For example, the marginal additional work seeking and tabulating 30 responscs
versas 20 is probably quite small. The real work is preparing the instrument,
distributing it, following up to 2et responses, and tabulating the returns.

Opinion surveys may offer participants a range of potential options; that is:

 Extremely limited (c.g., three options: I=agree, 2=disagree, and O=no
opinion)

+ Relatively limited (c.g., six options: 1=strongly agrce, 2=ugrec somewhat,
3=not sure, 4=disagreec somewhat, S=strongly disag-.¢, and O=no opinion)

* Relatively broad (c.g., a ninc- or ten-point rating scale, in addition to “no

opinion™)
+ Completely unlimited (e.g., a generalized question with space for written
responses)
o bl




Survey 59

For purposes of gathering data uscful in accountability report cards, districts are
probably well advised to scek responses within extremely limited or relatively
limited ranges. However, opportuniti. should be provided for additional com-
ments in writing; this both (1) gives survey administrators a more detailed vizw
of the respondent’s thoughts; and (2) may actually make respondents fect more
comfortable with offering a quantiied opinioa.

When survey cfforts are undertaken, districts need to be sensitive to the many
bias¢s that may distort the accuracy of results (and which cannot always be
anticipated ahead of time). For example, if survey instruments are not prot .ded
in the primary language of individuals who are limited-English-proficient, those
individuals’ opinions may well be underrepresented in the results. Also, individ-
ual perceptions may affect the accuracy of results (c.g., if student< believe they
arc¢ being “graded” on what they say, or if parents bziieve their children’s
academic grades will be adversely affected by “wrung” answers). Finally, even
relatively innocent events may 2ffect a truly random sampling of opinion (c.g.,
such as emphasizing t":c rcturm of questisnnaires at PTSA meetings, which
invariably include a “seclf-selecied” groups of parents and other interested
partics).

Anotucrkey issuc to which individuals responsible forthe design and administra-
tion of surveys need to be sensitive is the sclection of terminology. Designing a
survey instrument is a delicate balance between using terms that embody too
many concepts and dividing responsces into so many parts (or subparts) that the
instrument becomes overly burdensome.

For cxample, while it is interesting to solicit opir:ions on a school’s “overall
quality,” the responses are not terribly meaning ful without knowing more detail.
One person may rate quality high because of the instruction in mathematics, while
another 1ates it low because of graffiti-on the walls.

Caution needs to be exercised in the framing of survey questions or points of
inquiry to cnsurc that they do not becor ¢ de facto referenda on the job
purformance of specific individuals. For example, the Department of Education
cuggests that it is inappropriate to ask about the quality of adininistration at a
school with a single administrator.

Finally, the designers of survey instruments need to oe sensitive to “leading”
questions; c.g., questions that always tend to soiicit a particular response or
responscs that arc skewed. Sometimes this can be obvious, such as asking, “We
arc doing a good job of teaching here, aren’twe?” instcad of*“How would you rate
the teaching at this school?” Often this phenomenon is muzh more subtle,
however, and is revealed only by careful study of actual responses over time.

We have set forth below 100 arcas of inquiry that may be used in survey cfforts;
they are divided among the 13 school conditions listed in Proposition 98, It is
assun~d that these arcas of inquiry, if used, will be appropriately distributed
among, and adjusted for, the various kinds of staff at the school or district, parcnts
(guardians), students, and other intcrested parties included in the survey. Some
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Comments (continued) arc designed caclusively to clicit writticn comments, whercas others arc designed
to be used in conjunction with a rating scale and with an accompanyin request
for claboration and additional commentary. For example:

The overall quality of instruction at this school is...

OUTSTANDING SUPERIOR AVERAGE  FAIR Poor No OrinioN

What pleases me most is ...
What distresses me most is ...
Other comments

Sample Questionnaire Student Achievement
1. Ibelieve my own child’s achievement at this school has been ...

2. In rclation to other sc! ols with which I am familiar (wheze I have
worked), I find student achievement at this scheal is ...

3. [Ifind the testing program at this school (in this district) is ...

4. Student achicvement at this school would incrcase most substantiaily
from ...

Dropout/Atendance
5. TIbelicve the dropout prevention efforis at this school are ...
6. This school’s cfforts to promote actual attendance are ...
7. The level of uncxcused absence at this school could mo effectively be
lowered by...
8. This school could do a better job of promoting actual attendance by ...

Expenditures/Services Offered
9. The level of financial support provided for this school is ...

10.  Given the resources provided, the Lypes of services offered at this school
are ...

11. I would like to sce the folloving services offered at this school ...

12.  The way financial resOurces are sperit at this school is...

13. I believe *he financial resources at this school would be applicd more
effectively if ...

14. Do you feel asthough yourideas are taker: into account within the financial
decision making at this school (in thix district)?

15.  De youfeclas though yourideas and opinions are respected in terms of the
services provided to students?

Class Sizes/Teaching Loads

16. [Ifeel that class sizes at this school generally are ...

17. Ifeel that the size(s) of the class(es) my child attends is (are) ...

18. [Ifeel that the loads bome by teachers at this school arc generally ...

19. [Ibelicve my child’s teacher(s) has a workload that is ...

20. 1n comparison to other schools with which I »m familiar (where I have
worked), this school’s class sizes aré ...

21. In comparison to other schools with which 1 am familiar (where I have
worked), teachers’ loads at this school arc ...

32, Ifclass sizes and teaching loads could be reduced substantialiy by going
to a ycw-round schedule, would you favor u .ing so?

23. Whatoptions do you sce for reducing class sizes and icaching loads®

o 6o




Survey 61

Teachers’ Assignments
24. How often do you have to teach classes which are not within the arcas of
your credential’s authorization (or certification)?
25. How cffective has this school been in working to minimize teachers
wolatng in arcas outside their credential’s authorization (or certification)?
26. Do you feel your idcas and opinions are taken into consideration when
assignment problems arisc?

Textbooks/Instructional Materials

27. 1 belicve the quality of the basic textbooks (instructional materials) my
child uses is ...

28. How often docs your child have to share basic textbooks (instructional
materials) with other students?

29. Ibelicve the quality of the supplementary materials at this schuol is ...

30. How would you rate the use of educational technology within the instruc-
tional program at this school?

31. Inrelation to other schools with which you cre familiar (where you have
worked), how sufficient is the educational technology at this school?

32. [Ibclicve the quality of the library at this school is ...

33. Ibclicve the library resources at this school would benefit most from ...

34. How uscful do you find the school library?

Counseling/Student Support

35. How cffeciive is the counseling program at this school?

36. The counseling w«ugram at this school would benefit most from ...

27. In additicn to counscling, the student support services at this school
include ... Pleasc rate cach. How could cach onc be most cffectively
improved?

38. Inrclation to counscling and student support servines at this school, do you
belicve yourideas and opinions arc taken into acouunt when decisions are
made?

40. How would you rate the counseling (other student support scrvices)
received by your own child?

41. Should the level of emphasis placed on counscling and student support
services at this school be changed? If s, should it be emphasized more or
less?

42.  How supportive and cooperativ. arc the instructional staff and administra-
tors at this school with the counselors and other student supnort services
personnel?

Substitute Teachers

43. How would you rate the quality of substitue teachers at this school?

44, The sulstitute teachers my own child has had at this school were ...

45. How well respected are substitute teachers by the regular instrucaonal
personncl?

46. The substitute teachers who kave handled my class(es) were ...

47. How often, if at all, have you experienced a substitute teacher you found
unacceptable?

48.  Wl.at vould be done to improve the quali'v of substitute teachers at this
school (in this district)?
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49. Forshort-term absences of teachers, are we better off obtaining substitutes
or combining classes?

50. Do your feel you opinions and ideas ar €n into account in the
devclopment of policics related 10 substitute tcachers?

Safety/Cleanliness/Adequacy of School Facilities

51. Overall, I belicve my degree of safety at this school is ...

52. Safety at this school could be most cffectively enhanced-by ...

53. Rate the cleanliness of this school in relation to others that you know.

54. What could be done to improve the cleanliness of this school?

55. Rate how well this schocl is maintained in relation to othe: schools that
you know.

56. What could be donc to improve maintenance at this school?

57.  Overall, how would you rate this school facility?

58. Recognizing limitations of financial resources, what do you think are the
most important improvements that could be made at this school facility?

59. If the classrooms and other facilitics at this school could be more
cffectively utilized on a year-round schedule, 10w supportive would you
be of a change to such a schedule?

60. How would you rate this district’s attention to its facilitics? Do you believe
that level of attentior: should be increascd or decreased?

Teacher Evaluation/Professional Improvement

61. Do you find the process of ey aluation at this school fair and helpful to you
as a teecher?

62. Do you think the teachers at this school are being well 2valuated?

63. How would you rate the degree to which your ideas and opinions are
considered in developing the evaluation process?

64. Tbelicve the professional improvement cpportunitics provided by this
school (in this district) are ...

65. Do you belicve your idcas and opinions zre taken into account in the
process of detennining professional development opportunitics?

66. How successful is this school (district) in relating the evaluation process
to professional improvement activivies?

67. How could the cvaluation process be improved?

68. How could professional improvement opportunitics be zuore effectively
decided on?

Classroom Descipline/Climate for Learning

69. Ibelicve that discipline at this school is ...

79. 1find that the discipline of students in the classes I attend is ...

71. Tbclicve “.1at studeant discipline ai v *s school would be improvea most
by ...

72.  Tbelieve the discipline of the students in the class(es) I teach is ...

73. The climatc for Icarning at this school is ...

74. How cffective is this schuol in dealing with students who are tardy or
truant?

75. Is the power to suspend and expel used wisely at *his school?

76.  Arc your ‘deas and opinions taen into consideration in the process of
determining disciplirary policies at this school?

U




71.

78.
79.

80.

Survey 63

Lo you know of specific efforts this school is making to promotc a pes-
itive leaming environment? It so, could you describe them bricfly?
How would rate the amount of homework you receive at this school?
Do you find that homework assignments are well integrated with the
instructional program?

Do you belicve that the teachers at this school grade homework promptly
and fairly?

Training/Curriculum Improvement

81.

82.

83.
84.

85

86.

87.

Do you belie your ideas and opinions arc taken into consideration when
training activities are decided on?

I belicve that the teacher or staff training I have received at this school (in
this district) is ...

Could the staff at this school benefit from more training? Of what type?
Do the instructional personnel at this school scem familiar with current
rescarch and ideas on ceffcctive education?

Do you find your idcas and opinions arc so»ght out and considered in
curriculum improvement cfforts?

Do you know of any curriculum improvement e(forts now under way (or
rccently completed) at this school? 14 so, could you describe them briefly?
How could the curriculum at this schiool be improved most cffectively?

Quality of Instruction and Leadership

88.
89.
90.
91.
92.
93.
94.
9s.
96.
97.

98.
99.

100.

I believe the overall quality of the instructional program at this school
is...

In comparison to other schools with which I am familiar (where I have
worked), I belicve the instructional program at this school is ...

How would you rate the Icadership of this schooi?

Do you find the administrators of this schoo! supportive of you as staff?
Do you find the administrators of this school fair and cficctive, even
though they may not always agree with your opinions?

In your view, do the staff at this school make every effo.t to ensure that the
nceds of all students arc met?

Do you believe that your views on the school’s operation are actively
sought out and your thoughts and opinions respected?

Do you find that this school makes a good cffort to keep the community
it serves well informed?

How well dc you believe this school integrates students with special needs
into the regular instructional program?

What could this school do ‘c improve the quality of instruction and
lcadership?

How could this school more effectively keep the community informed?
Do you belicve that community resources which enhance the education of
pupils arc being well used by this school?

Are you satistied with your own child’s progress av this school?
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Triennial Comparison

Requirements of Law

Recommendations
in the State-adopted
Model

Comments

Not less than triennidlly, the governing buard of each school distnct shall
compare the conicent of the school district’s School Accountability Report Card
to the model School Accountability Report Card adopted by the State Roard of
Education. Variances among school districts shall be permitted where necessary
to account for local needs.

Education Code § 35256(b), as added by Proposition §8

Atlcastonu. cvery three ycan, school boards must compare their school report
cards to the state model.
From the “Introduction” Section of the State Board’s Model Report Card

The state model is a guide for school districts and is not a mandatory standard.
Variances from the model are permitted, provided that, at a minimum, the 12
specifiew schonl conditions are assessed in the report card for each school.

Atleast snce every three years, school boards must comp- .e “eir report cards

with the, state model.
Fro n the “Principles™ Section of the Model Peport Card

We rccommend that after making a comparison with the state mode., school
boards take official action and record the findings in their minutes.




(alifornia School District
Resolution Regarding Comparison of Accountability
Report Cards With the State-Adopted Model

Satage

WHEREAS, Education Code §35256(b) ~quires the California School District to compare the accountability
report cards it issues with the stcie-adopted mode' accountability report card at least once every three years,

BE IT RESOLVED, That the district has conducted a comparison in keeping with law and finds the following
differences between the accountability report cards it issues and the state-adopted model:

® XXX

*yyy

* 777
TEIT FURTHER RESOLVED, That the Boua 4 finds that these differences are necessary and appropriate to meet
the needs of the area served by its schuols. The Buard also finds that the Lasic requirement of iaw has been met:

that is, that an u>sessment of each of 13 school conditions specified in Educauon Code § 33126(a) is included in
each report card issued.

DULY ADOPTED, This day of 19

Edith Goldman. Secietary

— e e
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APPENDIX |
Proposition 98: Model Scheool Accountability Report Card *

Adopted by the California State Board of Education on June 9, 1989

Introduction Proposition 98 rcquircs the govemin, boards of California school distrives t0
prepare and issuc an annual School Accountability Report Card for cach clemen-
tary and sccondary schoolunder their jurisdiction, beginning in school year 1989-
90. Ata minimum, the report card must assess 13 specified school conditions. A
mode! report card has been adopted by the State Board of Education 10 assist
-hool districts in complying with the new constitutional and statutory require-
mcnts. The model appears on pages three {71] and four [72] of this document.
Folicwing the model is a guide providing instructions and suggestions for
optional assessment information and indicators which school districts may wish
to include.

School boards have the discretion to implcment the model, in whole or in part, or
to develop their own school report card forn:at, provided an assessment of each
of the 13 specificd school conditions is included. At Ieast once every three years,
school boards must compare their school report cards to the state model.

The School Accountability Report Card must include, but is not li.ited to, an
assessment of cach of the following scuool conditions:

1. Student achicvement in and progress toward niceting reading, writing,
arithmetic, and other academic goals

. Progress toward reducing dropout rates

- Est.mated cxpenditures per student, and types of services funded

. Prcgress tovrard reducing class sizes and teaching loads

- Any assignment of teachers outside their subject arcas of competence

. Quality and currency of textbooks and  the - instructional materials

. The availability of qualified personnel to provide counseling and other
student suppott services

. Availaoility of qualificd substitute teachers
9. Safety, cleanliness, and adequacy of school facilitics

10. Adequacy of teacher evaluations and oj portunitics for professional im

provement

11. Classroom discipline and climatc for lcarning

12. Teacher and staff training and curriculum improvement programs

13. Quality of instruction and lcadership

An asscssment, for purposes of the School Accountability Report Card, means
descriptiv < or statistical information that provides a substauive evaluation—that
is, a way for the reader to judge or determine significance, value, character,
quality, or imnoriance.
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Appendix 67

Principles In completing their School Accountability Repor Cards us:ng the state niodel,
school boards should keep in mind several general principles:

Ther inobjective of the School Accountability Report Card is to inform
the local schovr community about conditions and progress being made at
cach local school site. All information should be presented in a format that
is casily understandable ‘o the local school community. Statistical informa-
tion, such as test scores, should be presented in a way that enables the reader
to evaluate significance.

The state model is a guide for school districts and is not a mandatory
standard. Variances from the model arec pemmitted, provided that, at a
minimum, the 13 specified school conditions arc assessed in the report card
for cach schoo!.

Prepareuion of the report card for cach school should involve all segments
of the school community, inclnding administrators, teachers, support staff,
parents, secondary level students, and other interested representatives.

The report cara should assess school program purformance and conditions,
not the perfomance of individual staff or stiidents.

By Scptember 30, 1989, or the beginning of the school ycar, local school
boards must have inplace a process leading to the issuance of the first report
cards. The process may include a time line for issuance and a designation
of individuals responsible for various preparatory tasks.

The first report cards must be issued during the 1989-90 school ycar. Rec-
ognizing the work load and short time line involved, issuance < ould occur
as quickly as the business of the district will allow. Both parents and local
media should be notificd of the existence of the report cards and provided
copics on request. Once issucd, opportunitics should be provided for staff
aad the .ommunity to discuss the content of report cards.

Beginning withthe 1990-91 school year, report cards should be issued cach
November. This recommendation is for the purpose of focusing attention
statewide on the report cards. If a district chooses o diffcrent time penod for
issuance, the local school community should be alerted.

At least once cvery tnree years, school boards must compare their report
cards against the state model.

The report cards do not replace program quality reviews or Westem
Association of Schools and Colleges (WASC) accreditation reports. They
should be viewed as complementing but not duplicating these assessinents.
Review teams should use report cards as a source of valuable information
and sclf-assessment, and report . 1ds should draw important informatioa
about school couditions from the various reviews and reports. Wherever
possible, data included in report cards should be extracted from cxisting
sources, not separately or redundantly generated.

As appropriate throughout, report ~ards should display statistical informa-
tion regarding sta’l and students by gender, cthnicity, and handicapping
conditions to reflect progress toward cducational and employment cquity.
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68 Technical Assistance Manu‘al for the Model School Accountability Repart Card

Model School The follrwing is the state model Schoo' Accountability Report Card, with
Accoutability recommended means of assessing cach of the 13 school conditions specificd in
Report Card Proposiiion 98:

Assessment Area #: — Student Achievement

* Report the school’s California Assessment efrogram \CAP) results, in
relation .0 state averages and comparison groups (relative ranks), forat least
the past three years.

° Reportlocaliy administered measures, i:1 relation to national, state, orother
benchmarks, where appropriate, to reflect more fully achievement in and
progress toward mceling reading, writing, arithmetic, and other academic
goals.

Assessment Area #2 — Drepout Rates

* Report dropout rates listed in CBEDS data for the school site over the mw st
v eent three-year period (applicable to high schools orly).

* Feport z:stual attendance or absence rates by grade level.

« List any :ntervention programs to promote attendance and/or to reduce
dropout rates.

Assessment Area #3 — Expenditures and Services Offered

* Repori per student expenditures from the General Fund and from categori-
cal funds.

¢ List types of sarvices funded, including categorical and other special
programs; 2.g., z:pecial education, counseling, library services, social work,
psychology, child welfare and attendance, and LEP scrvices.

Assessment Area #4 — Class Size and Teaching Loads

* Report the distribution of class sizes at the schoo! site by grade level or by
department (as appropriate) and the average class size, using CBEDS infor-
mation.

» For high schools and middle schools with departmentalized programs,
report the distributionof teaching loads and the average tcachingload, using
CBETIS information.

* Tscribe any plans, programs, and progress 10 reduce class sizes and/or
teaching loads.

Assessment Area #5 — Teachers’ Assignments

* Rcport the number ~“1eachers assigned to classrooms outside their creden-
tial’s authorization. t,.vide exolanations as necessary.

Assessment Area #6 — Textbooks and Instructional Materials

* Describe the school™  <tbooks and other instructional materials, supplics,
and cquipment. State whethertney are sufficient in supply and of acceptable
quality and currency to support fully the school’s instructional program,

* Describe the nature aid extent of educaddonal technology being used.

* Describe additional resources av  ble to suppori the instructional pro-
gram of the school.
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Assessment Area #7 — Counseling and Student Support Services

» List, by job itle, al’ qualified personnel assigned to provide counseling and
other support services, estimate time spent in that caf ‘city, and display
caseloads.

Assessment Area #8 -— Subsiitute Teachers

+ Report waether the school has had any difficulties in sccuring qualif.cd
substitute teachers. If so, repo * whether the lack of . vailable credentialed
substitutc teachers has impacted the regular operation of the instuctional
program.

Assessment Area #9 —- School Facilities and Safety

« Assess the cleanliness and adequacy of the school facilities.
» Assess safety at the school site.

Assessment Area #10 — Teacher Eva'uation and Professional Improve-
ment

¢ Describe the school’s teacher cvaluation procedures and the criteria on
which they are based.
+ List onportunities for professional improvement.

Assessment Area #11 — Classroom Discipline and Climate for Learning

« List programs and practices to promotc a positive learning environment.

+ Describe the schuol’s discipline plan, including policies related to tardiness
a1d truancy.

 Report suspensions and expulsions in the previous school year.

Assessment Area #12 — Training and Curriculum Improvement

* Describe training activitics for teachers, student support services pessonnel,
administrators, and classified employecs at the schooi.
« Describe curriculum improveraent activities.

Assessment Area #13 — Quality of Instruction and Leadership

» Assess the quality of tt chool’s instructional program, including its
alignment with state franicworks and standzeds.

* Describe the school’s icadership tecam(s) and their role(s) in ensuring the
quality of the instructional program.

 Describe the school’s efforts to address the needs of special student
populativns, including, but not limited to, the placement of individuals with
exceptional needs in the least restrictive environment and the instruction
and reclassification of limited-English-proficienit (LEP) students.

* Describe the affirmative steps taken to inform students, parents, and all staff
of their rigat to be trcated equitably, regardless of gender, cthnicity, or
disability.
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Cuide for Completing
the State Model

School Description

Although not required by Propositio~ 98, introductory scctions describing the
school’s st dent and community profile, a goals and mission statement, and
community involvement in the school may prove to be an cffective way o lead
into the speific reporting on the various school conditions. These could appear
under the ._cneral heading, “School Description.”

School Profile

Information conceming the school’s location, s student enrollment, ethnic
composit; dn, and other demographic factors will be informative. This section
should i > relatively bricf, relying ou graphs and tables for visual simplicity.

Goals and Mission Statement

The basic cducational goals of the scI 1 and approaches (o instruction and
organization, possibly listed in summary fashion, would help introduce the
program discussions that follow.

Community Involvement

Under this section, the report ¢ .d could identify any efforts made by the school
to involve parents in school site councils, parent-teacher organizations, advis oy
groups, and so forth. Compacts (involving institutions of higher education and/
or the business communily), business/school partnerships, and community
participation programs could be highlighted.

Instructions and Suggestions for Assessment Area Reporting

In addition to the recommended means of assessing school conditions roted in
the siate model, there are many other measurcments that schools may find helpful
to report within the asscssmeat of the 13 school conditions. Below are some
alternatives and options that school districts may wish to consider.

Assessment Area #1 — Student Achievement

CAP score reporting is intended to reveal school progress and trends over time.
School performance data should be displayed in relation to statewide averages
and comparison groups (relative ranks), so as to make them more mcaningful 10
readers. Here, in particular, data should also reflect performance by gender and
cthnicity (where sample size is sufficient), so that readers can assess the scb-ol’s
success in addressing cducational equity.

To give a more ¢ iplete perspective on student achievement and progress,
districts may also want to report the results of other locally administered norm-
or criterion-referenced measures (c.g., CTBS, proficiency tests, and so forth) or
statc-administered high school equivalency cxams (GED and CHSPE). Schoois
may also wish to report SAT, ACT, and PSAT scorcs; honois, advanced place-
m?nt, or vocational course cnrollments; results of the Cal fornia Physical and
Health-Related Fitne:s Test, evaluation criteria, other than standardized tests, for
kindergarten through grade two; or other measures which would hel; the local
community assess student achicvement and progress toward mecting academic
goals. School boards should determine the other measures which best indicate
student performange.
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Assessment Area #2 — Dropout Rates

The dropout rates for the preceding three years should be included for high
schools, based on CBEDS reports.

information for the past ithrec years on enrollment, excused and uncxcused
absence, truancy, tardiness, and actual attendance should be included for all
schools

The emphasis in this ussessment arca should be on plans to promote zttendance
and progress being made to reduce dropout rates. Intervention programs con-
ducted at the school and their effectiveness should be noted.

Assessment Area #3 — Expendiiures and Services Offered

Compare schnol per student expenditures to average districtwide per student
expenditures from the General Fund and from categorical funds. The report card
should list the types of services funded at the school site, including cacgorical
programs (c.g., GATE, transponaiicn, and special education). Specific support
levels for cach of the services and the riumber of students served may be included.

Information should also be included concerning the allocation of General Fund
-xpenditures 0 that readers will know how funds are b2ing spent. Expenditurcs
could be separated into (1) direct pupil services costs (i.c., funds spent in the
uassroem); (2) school site costs for stadent support services, plant operations,
administration, and so forth; and (3) district costs for district-provided services,
administration, and so forth.

Assessment Area #4 — Class Sizes and Teaching Loads

Using the most recent CBEDS report, a display of class sizes at the school site by
grade level or by department, as appropriate, should be shown, along with the
average class size. For high schools and middle schouls with departmentalized
programs, a display of teaching loads should be shown, along with the ~verage
teacher load. Nonmanagement certificated staff whe do not have regular class-
room assignments should notbe included in the displays of class sizcs orteaching
loads.

The emphasis in this assessment arca should be placed on bricfly describing
cfforts being made to reduce class sizes and teaching loads, or special adjustmer:s
that are made in class sizes and 1eaching loads for programs; e.g., year-round
school programs, instractional aides, and c.assroom volunteers.

Assessment Area #5 — Teachers’ Assignmenis

Chapter 1376, Statutes of 1987 (SB 435), cstablished a mandatosy reporting
proccdure for any assignment of teachers outside their arcas of cumpetence.
Using information provided in this report, schools siould list tie number of
teachers assigned to classrooms outside their credential’s authorizations. As
nccessaty, cxplanations of the nature and ecxtent of, and rationale for, such
assignments should be included.

Assessment Area #6 — Textbooks and Instructional M -terials

The process by which textbooks and other instructional materials are reviewed,
sclected and maintained should be descr “ed, bricfl,, with emphasis on proce-
dures and policies designed to ensure quality. The age of the textbook srries or
other key instructional materials should be noted. Explanations should be
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Guide for Comleting provided for the continucd usc of exceptionally old matenials. The sufficieacy of
the State Model basic textbcoks wnd other basic materials to support the instructional program
(continued) should be noted. Other classroom materials, ¢.g., workbooks and resource books,

might also be mentioned.

Attention could also be paid to site instructional materials, supplics, and equip-
ment that are resources shared by classrooms, including those contained in
libraries, resource centers, laboratories, computer centers, and so forth.

Assessment Area #7 — Counseling and Student Support Services

The primary report’™ ¥ objective in this assessment arca is whether there are
qualified personnel to provide counscling and other studant support services
(2.g., nursing, psychological, social work, child welfare and attendance, library
and media, and speech and hearing services). “Qualified” should be interpreted
as possessing the required credential, certificate, or license to provide the
services. The model calls for the listing by job title or functional grouping of
personnel assigned to provide these services and an cstimate of the amount of
time (or FTE) they spend in this capacity.

Informatior concerning the work 'ouds of counsclors and other student support
services pessonnel should also be included, :n comparison o statewide averages
or pofessionally recognized standards. Descriptions may be included of pro-
grams in which noncredentialed or nonlicensed persons (such as classificd
cmployees, volunteers, a. d community agency personnel) perform these tasks.
Au . isement programs and other commicercially prepared programs could also be
described.

Assessment Area #8 — Substitute Teachers

The report card sheuld include information on any difficultics schools have had
in securing quahified substitute teachers. If difficultics have been encountered,
their impact on the regular instructional program and cxisting staff assignments
s 'dbe described. The impact of redirccting current teachers or administrators
*~ cover ciasses could be discusscd. An ¢xamination of some of the reasons for
any difficultics could also be included.

Assessment Area #9 — School Facilities and Saiciy

To assess the cleanliness of the school, the report card could cite the maintenance
schedule and financial allocations devoted to upkeep .nd how they have changed
over time. The deferred maintenance program and whether space assignments
are inline with design specifications could be discussed, in addition to the age of
buildings and plans for new construction.

Regarding school safety, statistics from the Standard School Crime Report could
be shown and compared against state or district averages. School plans, nolicics,
and procedures for ensuring campus safety could be highlighted. These could
include carthquake preparedness, fire drill and take-cover procedurces, play-
ground supervision, and protocols for using potentially dangerous instructional
cquipment or chemicals stored at the school site.

Schools might consider employing a chool community opinion survey in
assessing safety, cleanliness, and general satisfaction with the school facility.
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Assessment Area #10 — Teacher Evaluation and Professional Improvement

Caution should be exercised in responding to this arca because il involves
discussion of possible confidential personnel-related information. The basic
objective or this assessment is to duscribe the teacher evaluation process as well
as programs aad services that arc provided to teachers to promote their profes-
siona improvement. The mandatory criteria for evaluation sct forth in SB 813
could be cited, as well as the process lor certifying administrators as competent
to evaluate teachers. The methods for relating teachers® professional develop-
ment or improvemen. plans to cvaluations could be discussed in general terms.
Opportunitics for professional development could include pre- and in-scrvice
training, staff development programs, and employee assistznce programs (c.g.,
counscling and substance abuse programs).

Assessment Area #11 — Classroom Discipline and  anate fer Learning

A description of the school’s discipline policy, code of conduct, and/or policics
on homewo:'. could be included. It might be appropriate to include survey results
of any mcasures of parent, staff, or student perceptions of the school climate,
Brief descriptions might also be included of school athletic programs, academic
recognitions and awards, student incentive programs, extracurricular and multi-
cultural programs, and other activitics that promote self-csteem.

Assessment Area #12 — Training and Curriculum Improvement

A description of training and staff development opportunities should be listed
according to job category. This section could contain a discussion ol mcntor
teacher progri..ns and how mentorteache . s arc used at the school. The report card
couldinclude adic ussionofhow the curnculum s revised and improvements are
made. Participation in any instructiona! pilot programs or grants could bz cited,
The cffectiveness of on-site, district, county, or state-level training cfforts, as welt
as those provided by ncarby colleges or universities, might be mentioned. It is
rccommended that some specific examf.  of curriculum improvements be
noied.

Assessment Area #13 — Quality of School Instruction and Leadership

The focus of this < ection is to assess the overall quality of the school's instruc-
tional program and leadersbip. Recognitions and awards as an exemplary school
shouald be mentioned, along with signilicant problems, deficiencies, or issucs
noted in recent site reviews, Any statistical information available on graduates
could be cited, such as high school graduation, college placement, and so forth.

Information should also be included on the school’s cfforts to meet the needs of
special student populations in tne conteat of the overall instructional program,
such as the placement of individuals with eaceptional needs in the least restrictive
cnvironment and the instruction and reclassification >f limited-English-profi-
cient (LEP) students,

Information from surveys regarding the school’s instructional quality and lead-
crship could be included. Such surveys may have been pa  of the school’s
prograin quality review or SIP sclf-study and couid be usced for this pusposc.
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General Advice
and Suggestions

The sctool Accountability Repeat Card is an important document, and
every cffort should be made to make it av ailable in the pnmary language of
cach par- . requesting a copy.

The report card falls under the Public Records Act. A charge equal to ne
more than the costs of duplication may be levied. Districts are strongly en-
couraged to make the document available to requesting parents and (o the
local media free of charge. When copics arc requested for commercial
purposcs (c.g., by real estute coneemns), districts are encouraged 1o rccoup
their duplication costs.

Although an asscssment of cach of the 13 specified school conditions is the
minimum which must be included iy the renort cards, districts may wish to
consider phasing in and reviewing cyclically the comprehensive ass<ss-
ment of the various conditions. In other words, comp-chensive aticntion
may be focuscd on a limited number of assessment areas each year, while
information about other assessment arcas is carried farwars! with only
minimal revision.

In terms of the process which must be established by September 30, 1989,
or the beginning of the school year, this deadline ' suld be regarded as the
later of the two Caices.

Report cards need not be prepared and issued for adult schools or regional
orcupational center and program sites. However, nothing nrecludes the
preparation and issuance of report cards for these sites. As 2 matter of good
public relatiess, districts should strongly consider doing so.

Special attention should be placed on continuation high schools. While
report cards must be prepared and issued for these sites, the different needs
of the students attending and the differcnt focuses of the instructional
progrim(s) should be made clear.

To the extent that report cards are lengthy or complicated, districts should
consider prenaring a summary that extracts key points. The summary need
rot address all 13 school conditions, but it should note the general content
of the full document and indicate where a copy may be obtained.
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