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ABSTR.

The 1987-88 Compensatory Language Experiences and
Reading-kecovery (CLEAR-RR! Program of the Columbus, Ohio Public
Schools was implemented to provide early intervention to 393
underachaevaing fairst-grade pupils in Columbus, Ohioc schools who
appeared unlikely to learn to read successfully without intensive
instruction. The program's two majc. goals were to develop and
provide CLEAR-RR for the first grade pupils and to adapt and apply
the 1- service program for teachers. Specially trained teachers
prcvaiaed one-on-one half-hour daily lessons during the school year.
Pupils included in the final pretest-posttest analysis had received
60 or more instructional lessons. Actaivities included reading and
rereading books while the teacher maintained a record of strategies
and errors, writing and reading stories, identifying letters, and
analyzing sounds in words. Students discontinued the program when
they had successfully achieved predetermined levels on the Reading
Recovery Diagnostic Survey and the vocabulary and compnrehension
subtests of the Comprehensive Tests of Basic Skills, Levels B and C.
Analyses of the standardized test data included comparison of Total
Reading scoures, pretest to posttest, using percentiles and Normal
Curve Equivalents. Results indicated that: (1) the 271 students who
completed the program gained an average of 9.6 NCEs; and (2) a staff
survey, principal survey, and parent survey indicated that
respondents generally viewed the program as effective.
Recommendations include continuing the program. (Thirty-three tables
of data are included; survey instruments, results, and comments are
attached.) (RS)
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Education Consolidation and Improvement Act - Chapter 1

FINAL EVALUATION REPORT
LANGUAGE DEVELOPMENT COMPONENT
COMPENSATORY LANGUAGE EXPERIENCES AND READING
CLEAR-READING RECOVERY PROGRAM
1987-88

ABSTRACT

Program Description: The purpose of the 1987-88 Compensatory Language
Experiences and Reading-Reading Recovery (CLEAR-RR) Program was to provide
early intervention to underachieving first-grade pupils who appeared unlikely
to learn to read successfully without intensive instruction. The program
featured individualized cne-to-one 1lessons provided by specia'ly trained
teachers. The lessons were based upon diagnostic instruments designed to
provide a comprehensive assessment of the pupil”s development of reading and
writing strategies. Reading Recovery was first developed in New Zealand by
Marie Clay. Data from th New Zealand program indicated that 90% of the
pupils were recovered (i.e., successful) after approximately 12 to 14 weeks.

The CLEAR-RR Program was initiated in the Columbus Public Schools in
1984-85 as a pilot project and by 1987-88 was in its fourth year. The
program was a joint effort of educators in the Columbus Public Schools, The
Ohio State University, and the Ohio Department of Education. In 1987-88 the
CLEAR-RR Program was located in 2f elementary schools, had a stuff of 57
teachers (29 FTEs) and served 393 pupils. Teachers normally served half-time
in the program and half-time as first-—grade teachers.

Time Interval: For 2valuation purposes the CLEAR-RR Program started on
September 21, 198,/ and continued through May 13, 1988. Pupils included in
the final pretest-posttest analyses must have received 60 or more
instructional le<.nns or have been discontinued (completed) from the program.

Activities: To %z1lp pupils develop reading strategies daily 30-minute
lessons included a variety of instructional activities, such as, reading and
re-reading books while the teacher recorded their strategies =nd errors,
writing and reading their own stories, letter identificatior, and sound
analysis of words.

Achievement Objective: Pupils were to receive CLEAR-RR instruction until
they were ready to be discontinued from the program. Discontinued pupils
were those who successtully completed the program according to (a)
predetermined levels on diagnostic measures indicating that the pupils were
reading at the average level for their respectlve classrooms, and (b) teacher
judgement that the pupils had developed effertive reading strategies and
could learn in the normal classroom setting without extra individual help.

Evaluation Design: The evaluation questions were based upon two major
program goals: to develop and provide CLEAR-RR for first-grade pupils, and
to adapt and apply inservice for program teachers. Questions were asked in
the following areas: (a) service patterns; (b) performance levels on a
standardized test of reading; (c) performance levels on six diagnostic
measures; (d) pupil performance in CLEAR-RR versus other compensatory
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programs; (e) attitudes of professional staff; (f) attitudes of parents; {g)
costs of CLEAR-RR versus other programs; and (h) long-term effects.

The major evaluation effort was accomplished through the administration
of two tests: a) The Reading Recovery Diagnostic Survey yielded scores for
six subtests (see below); and k) The Comprehensive Tests of Basic Skills,
(CTBS, 1981) included the Vocabulary and Oral Comprehension pretest, Level B,
and the Vocabulary and Reading fComprehension posttest, Level C. Analvses of
the standardized tezl data included percentiles, homeroom average NCE scores,
and pretest-postt=st NCE gains. .ocally=constructed instruments were used to
collect enrollment/attendance and survey (attitude) data.

Major Findings/Recommendations: The CLEAR-RR Program served 393 pupils in
1987-88. The average pupil enrollment was 84.5 days; the average atiendance
was 71.6 days; and the average number of instructional lessons was 56.2.
Program developers have estimated that most pupils need approximately 60
lessons to complete the program. Of the 191 pupils who received 60 or more
lessons, 63.4% (121) were discontinued.

A total of 271 pupi.s were either discontinued (201) or received 60 or
more lessons (70). Of this group, 253 pupils had valid scores for both the
CTBS pretest and posttest and were included in the evaluation sample.

In Total Reading the median percentile scores on the pretest and posttest
were 14,0 and 26.0. The mean NCE scores on the pretest and posttest were
76.9 and 36.5. The average growth was 9.6 NCEs. Overall, 58.5% of the 253
evaluation sample pupils gained 7.0 or more NCEs. The percentages of pupils
who were at various percentile levels on the posttest were as follows: (a)
15.0% (38) were at the 50%ile or above (grade level); and (b) 66.8% (169)
were below the 37%ile (still eligible for Chapter 1 services).

On the Reading Recovery Diagnostic Survey, 249 pupils who were in the
CLEAR-RR evaluation sample obtained the following mean scores in September
and May: Letter Identification, 3.1 and 51.5; Ohio Word Test, .5 and 15.3;
Concepts About Print, 7.4 and 16.7; Writing Vocabulary, 2.8 and 37.4;
Dictation, 4.6 and 30.9. The median scores for the September and May Text
Reading Levels were -1.0 (level A) and 10.0 (level 10). The Text Reading
Levels had approximate equivalents in the Ginn basal reading series. These
were the levels at which pupils could read with 90% accuracy or above.

NCE growth ih CLEAR-RR and other compensatory programs oparating in grade
1 could not be compared because most of the CLEAR-RR pupils were also in
another program. The cost per pupil served in the 1987-88 CLEAR-RR Program
($2864) indicated that CLEAR-RR was expensive in comparison to the other
programs, with costs per pupil secrved of $1,022 for Regular CLEAR (grade 1);
$626 for the Instructional Aide Program; and $1,001 for Regular CLEAK (grades
1-5).

Results of the CLEAR-RR Staff Survey and Principal Survey indicated that
respondents generally viewed the program as effective. On a scale measuring
program effectiveness that ranged from +2 to =2, the average ratings for the
program ranged from 1.7 to -l. The area of parent involvement received the
lowest mean rating from both groups. Respondents agreed with statements
regarding the value of the program, the use of whole language instruction in
regular classrooms, and support for program funding. On a scale that ranged
from +2 (strongly agree) to -2 (strongly disagree) the average responses to
these items ranged from 1.9 to 1.7.
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The Classroom Teacher Survey included ratings related to the reading
performance in 1987~88 of pupils who received CLEAR-RR in 1986-87. On a
scale that ranged from +2 (successful) to -2 (unsuccessful), the average
ratings on four reading items were as follows. For grade 1 (retained)
pupils, the average ratings ranged from .1 to -,6., For grade 2 pupils, these
average ratings ranged from .5 to .l. Within grade 2, the average ratings
for discontinued pupils ranged from .6 to .2 and for not discontinued pupils
ranged frot =-.2 to -,6. Teachers reported that 45.0% (10) of the former
CLEAR-RR pupils in grade 1 and 64.3% (45) of the pupils in grade 2 achieved
passing scores on basal tests of comprehension.

Parents who responded to the Parent Survey indicated that they were glad
their children were in the program and thought it had helped their children.
Parents reported an average of 3.5 contacts during the school year with the
CLEAR-RR teacher, however, a number of parents reported no contacts.
Specifically, 36.7% (22) said they did not initiate any contacts with the
teacher, 14.8% (9) reported no teacher-initiated contacts, and 9.7% (6)
reported no contacts of either type. Because of the relatively low (25.6%)
return rate for the survey, respondents may not be representative of the
entire group of program parents,

Results of analyses of the long-terr effects of CLEAR-RR revealed the
following. Of the former CLEAR-RR pupils who were in a school and at a grade
level where a compensatory education program was in operation in 1987-88,
42.0% (37) of the pupils from the 1985-36 evaluation sample and 52.0% (66) of
the pupils from the 1986-87 evaluation sample were still being served in a
compensatory education program. Of the 517 pupils from the the 1985-86,
1986-87, and 1987-88 samples who remained in the Columbus Public Schools
through November 1988, 72.3% (374) followad a normal grade-level
progression. The retention rates in grade 1 were: 25.57 for the 1985-86
evaluation sample as of November 1986, 20.8% for the 1986-87 evaluation
sample as of November 1987. 15.2% for the 1987-88 evaluation sample as of
November 198¢, and 19.1% for the 517 pupils in the three evaluation samples
combined. The retention rates in grade 2 were: 19.8% for the 1985-86 sample
as of November 1987 and 11.9% for the 1986-87 sample as of November 1988.
The percentages of pupils from the evaluation samples who were served in
special education were: For the 1985-86 evaluation sample, 14.]% in November
1986, 10.9% in November 1987, and 17.1% in November 1988; for the 1986-87
evaluation sample, 6.6% in November 1987 and 10.8% in November 1988; and for
the 1987-88 evaluation sample, 14.47 in November 1988, Pupils were served
more frequently for communicstion disorders related to speech and hearlng
problems than for developmental handicaps and learning disabilities combined.

Based on evaluation results it is recommended that the CLEAR-RR Program
be continued. Additional recommendations a.e: a) to corntinue funding at the
current level; b) to explore the retention problems in grades 1 and 2; ¢) to
provide service to more pupils with current staff; d) to coordinate efforts
of CLEAR-RR and the Instructional Aide Program or separate the two programs
to eliminate joint service; e) to share CLEAR-RR approaches with other
teachers; f) to improve parent involvement; g) to use criteria other than the
classroom average for disccatinuing pupils and to follow the progress of
discontinued pupils in subsequent years; h) to compare pupil progress in
CLEAR-RR and the CLEA%-Elementary Program; and i) to investigate alternatives
for using Reading Recovery techniques in small groups in order to serve more
pupils.
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Education Consolidation and Improvement Act - Chapter 1
FINAL EVALUATION REPORT
LANGUAGE DEVELOPMENT COMPONENT
COMPENSATORY LANGUAGE LXPERIENCES AND RE:DING
CLEAR-READING RECOVERY PROGRAM

April 1989

Program Description

The purpose of the 1987-88 Compensatory Language Experiences and Reading
- Reading Recovery (CLEAK-RR) Program was to provide early intervention to
underachieving firsc-grade pupils who appeared unlikely to leart to read
successfully without intensive instruction. Tec accomplish this purpose the
program featured individualized one-to-one lessons 30 minutes daily provided
by specially trained teachers. The lessons were based upon diagnostic
instruments which were designed to provide a comprehensive assessment of the
pupil”s development of reading and writing strategies.

Reading Recovery was developed in New Zealand by Marie Clay, a renowned
psychologist and educator. Dr. Clay”s early intervention program has been
employed increasingly in New Zealand since 1976, with encouraging results.
Throughout the years children at risk of reading failure have made
exception. . progress 1in learning to read. Often, as many as 90%Z of the
pupils have been able to work within the average range in their classrooms
after approximately 12 to 14 weeks of individual tutoring (Clay, 1985).
Reading Recovery has fit in well with the whole language approaches used to
teach all children to read in New Zealand which is, according to Becoming a
Nation of Readers (Anderson, Hiebert, Scott, & Wilkinson, 1985), the most

literate country in the world.

The Columbus Public Schools was the first school system in the United
States to attempt a Reading Recovery program. The CLEAR-RR Program first
operated in the Columbus Public Schools during the 1984-85 school year 2s a
pilot project. The program was initiated as a joint effort of educators in
the Columbus Public Schools, The Ohio State University (OSU), and the Ohio
Department of Education (ODE), with ass’stance from Marie Clay, Barbara
Watson, and others from New Zealand. Funding for the CLEAR-RR Program was
provided by Chapter 1 of the Education Consolidation and Improvement Act
(ECIA).

During the first four years (1984-85, 1985-86, 1956-87, and 1987-88) the
CLEAR-RR Program was in operation in the Columbus Public Schools, the program
was expanded each year in terms of the number of participating teachers,
schools, and pupils (see Table 1). For example, the size of the program
staff has expanded from 14 CLEAR-RR teachers (7 FTEs) in the pilot year
(1984-85) to 57 CLEAR-RR teachers (29 FTEs) in 1987-88. The number of
elementary schools served by the program was increased from 6 schools in the
pilot year to 26 schools in 1987-88. The number of first-grade pupils se- ed
in the program was increased from approximately 70 pupils in the pilot 17
to 393 pupils in 1987-88.
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Table 1

Number of Teachers, Teacher Full-time Equivalents (FIEs),
Schools, and Pupils Participating in the
CLEAR-Reading Recovery Program in the Columbus
Public Schools by School Year

School Teacher Pupils
Year Teachers?@ FTEs Schools Served
1984-85b 14 7 6 70
1985-86 30 16 12 224
1986-87 52 26 20 335
1987-88 57 29 26 393

4Plus support staff including 4 teacher leaders
and OSU-affiliated personnel.
bpiiot year
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CLEAR-RR teachers normally were assigned to schools in teams of tvo.
Each teacher setved half-time in the CLEAR-RR Program and half-time as a
first-grade teacher. During the half-day she served in the program, the
CLEAR-RR teacher worked witli 4 or 5 pupils individually for 30 minutes each.
One member of the tean taught Reading Recovery in the morning while the other
member taught a first grade class. Their assignments were reversed in the

afternoon.

In 1987-88, 58 teac ers were assigned initially to the CLEAR-RR Program
on a half-time basis. Because one of the teachers died in the beginning of
the school year, another CLEAR-RR teacher was assigned to the program on a
full-time basis. Thus, there were 57 CLEAR-RR teachers {56 half-time and 1
full-time) for a total of 29 FTEs. Several support personnel from OSU and
the school system also were engaged in working with CLEAR-RR pupils.

In 1987-88 the CLEAR-RR Program was located in the following 26
elementary schools.

Schools Served by the
CLEAR~Reading Recuvery Program

1987-88

Beck Highland Ohier
Burroughs Hubbard Pilgrim
Clarfield Leawood Reeb
Como Linden Southwood
Cranbrook Livingston Sullivant
Dana Main Weinland Park
East Columbus Maize West Broad
Eastgate Medary Windsor
Heyl North Linden

The 26 scnuols were staffed by program teachers as follows: 22 schools were

each served by 2 CLEAR-RR teachers, 3 schools were each served by 4 CLEAR-RR
teachers, and 1 schoul was served by the 1 full-time CLEAR-RR teacher.

The program teachers received support from 4 teacher le¢aders who served
as trainers, resource teachers, and program coordinators. The teacher
leaders taught a required credit course for the first-year Reading Recovery
teachers and provided inservice training for the experienced program
teachers. ‘Training included demonstratior lessons taught "behind the glass"
by program teachers while others observed and the teacher leaders discussed
the 1lessons. The teacher 1leaders also provided rescurce materials,
communicated program policies, and coordinated record keeping for the
program.

In the Columbus Public Schools the format for diagnosis developed by Clay
and others was followed with minor revisions. At the beginning of the school
year first-grade pupils who appeared tc be most in need of reading help took
the Diagnostic Survey of reading and writing tests: Letter Identification,
Ohio Word Test, Concepts About Print, Writing Vocabulary, Dictation Test, and
Text Reading Level. These tests were also administered at various times
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throughout the school year as pupils entered or exited the program and again
at the conclusion of the program year,

Pupils were selected for the CLEAR-RR Program based on two criteria: (a)
a qualifying score on a selection test and (b) low scores on the Diagnostic

Survey. Scores at or below the 36th percentile on the selection test
indicated that the pupils were qualified to be served in the ECIA Chapter 1
funded CLEAR-RR Program. Low scores on the diagnostic tests further

indicated that the pupils were not likely to learn to read successfully in a
regular classroom environment without extra individual help. Selection of
pupils occurred prior to tha program norm-referenced pretest.

Each pupil enrvlled in the program spernt approximately the first 10 days
"Roaming In the Known." During this period the CLEAR-RR teacher built
rapport with the pupil and provided an opportunity for the pupil to use the
strategies he or she already knew in meaningful reading and writing
%ctivities. Once the Reading Recovery lessons began, a familiar pattern was
established. A typical 30-minute 1lesson included most or all of the
following activities.

l. Two or more familiar books from previous lessons were selected by the
pupil to be read to the teacher.

2. The teacher made a running record while the pupil read the book cthat
was introduced to the pupil and attempted on the previous day.
During this time the CLEAR-RR teacher changed the focus from
instruction to observation. Meaning, structure, and visual cues were
analyzed to determine which cues were used or neglected by the
pupil. Each day the teacher carefully recorded the pupil”s
deveiopment of reading strategies (e.g., self-monituring, searching
for cues, cross-checking, self-correcting) or the ability to
determine the meaning of continuous text.

3. During letter identification, plastic letters were used cn a magnetic
board.

4, The pupil dictated a story and then learned to write and read it with
the teacher”s help.

5. During sound analysis of words from the written story, the pupil was
encouraged to say the word slowly and write what could be heard.

6. The completed story was cut into separate words and rearranged in the
correct order by the pupil.

7. A new book was introduced by the teacher.
8. The new book was attempted by the pupil.
When it was determined by the CLEAR-RR teacher, in consultation with the

classroom teacher ~nd the teacher leader, that a pupil had made sufficient
progress to work successfully in the normal classroom setting without extra
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help, the pupil was recommended to be discontinued. Discoatinued pupils were
defined as those whe had successfully completed the program according to
predetermined levels on the diagnostic measures and had been released from
the program. When pupils left the program (e.g., were discontinued, moved
from the school, were placed in special programs), then pupils on the waiting

list entered the program.

IR 14 Lla

Evaluation Design

As of Fall 1987, no specific evaluation objectives had been Aetermined
within the school system. An evaluation design was developed based on two
goals identified from the 1984-85 proposal:

l. To develop and provide the CLEAR-RR Program for first-grade
pupils.

The individual child who has been identified as being "at risk"
of failure has recovered essential reading strategies and can
function satisfactorily in the regular classroom.

2. To adapt and apply the necessary inservice program for teachers.

To 1imnlement the Reading Recovery techniques, teachers will
receive intensive training over the period of a year while
simultaneously implementing the program with children through
clinical and peer-critiquing ecxperiences guided by a skilled
instructor.

Based on these two goals, eight evaluation questions regarding the 1987-88
CLEAR-RR Program were developed. The questions focused on the following
areas: service patteras, pretest-posttest performance on a standardized test
of reading and on diagnostic measures of reading, pupil performance in
CLEAR-RR compared Lo other compensatory programs, attitudes of professional
staff and program pacents, costs of CLEAR-RR versus other compensitory
programs, and long-term effects of the program. The specific evaluation
questions and analyses for each are listed below.

Question 1 What were the service patterns of the CLEAR-RR Program?
Analysis 1.1 Number of pupils who were secrved.
Analysis 1.2 Number of pupils who were discontinued.
Analysis 1.3 Demographic characteristics of pupils who were served.

Analysis l.4 Demographic characteristics of pupils who were
discont.nued.,
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Question 2 What werz the performance levels of pupils discontinued or with

60 or more lessons on a standardized test of rcading?
Analysis 2.1 tumber and percent of pupils reaching the 50%ile on the
"otal Reading and Reading Ccmprehension scores on the CTBS.

Analysis 2.2 Number and percent of pupils reaching the 37%ile on the
Total Reading and Reading Comprehension scores on the CTBS.

Analysis 2.3 Number and percent ci pupils reaching the average NCE for
their room on the Total Reading and Reading Comprehension
scores on the CTBS. (Analysis will be based on available
data. Availability of data will ccme from schools involved
in other programs requiring total gchool testing.)

Analysis 2.4 Number and percent of pupils who have shown a gain of 7.0
NCE points between pretest and posttest 1in Total Reading
and Reading Comprehension on the CTBS.

Analysis 2.5 Analysis of central tendency and distribution of NCE scores
on the pretest and posttest of Total Reading and Reading
Comprehension on the CTBS.

Question 3 What were the pretest and posttest levels of performance of
pupils on the six diagnostic measures employed in the CLFAR-RR
Program?

Analysis 3.1 Descriptive data (mean, median, alpha, standard deviation)
on pretest and posttest diagnostic measures.

Analysis 3.2 Comparison of Text Reading Levels of pupils pre and post
using appropriate non-parametric statistics.

Question 4 How did CLEAR-RR pupils compare to pupils in other compensatory
programs?

Analysis 4.1 Number and percent of pupils reaching the 37%ile and the
50%ile on the Total Reading and Reading Comprehension
scores on the (TBS.

Anilysis 4.2 Comparison of distribution of posttest CTBS scores using
the Kolmogorov-Smirnov statistic.

Question 5 What were the attitudes toward Reading Recovery of teachers
participating in the program, of principals in schools served by
CLEAR-RR, and of teachers who had pupils in 1987-88 who were
served by CLEAR-RR in the 1986-87 school year?

Analysis 5.1 Frequency counts, percents, and content analysis of the
survey of program teachers (CLEAR-RP Staff Survey).
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Ana.ysis 5.2 Frequency counts, percents, and content analysis of the
survey of principals in schools served by CLEAR-RE
(Principal Survey).

Analysis 5.3 Frequency counts, percents, and content analysis of the
survey of teachers who had pupils in 1987-88 who were
served by CLEAR-RR in the 1986-87 school year and who were
ir the 1986-87 evaluation sample (Classroom Teacter
Strvey).

Question 6 What were the attitudes toward Reading Recovery of parents of
pupils participating in the program?

Analysis 6.1 Frequency counts, percents, and content analysis of the
survey of parents of pupils in CLEAR-RR duriag 1987-88
(Parent Survey).

Question 7 What were the costs of CLEAR-RR compared to other compensatory
programs?

Analysis 7.1 Cost per pupil of each program.

Analysis 7.2 NCE gain in reading for each program.

Analtysis 7.3 Cost of gain of 1.0 NCE point for each program.
Question 8 What were the long-term effects of the CLEAR-RR Program?

Analysis 8,1 Number and percent of pupils in the 1985-86 and 1686-87
CLEAR-RR evaluation samples who 1in 1987-88 attended a
school where a compensatory program was available and w!.»
were served by a compensatory program.

Analysis 8.2 Number and percent of pupils in the 1986-87 CLEAR-RR
evaluation sample scoring at or above the mean NCE for
their classroom on the CTBS Total Reading and Reading
Comprehension scores in April 1988.

Analysis 8.3 Number and percent of pupils in the 1985-86 and 1986-87
CLEAR-RR evaluation samples scoring at or above the 37%ile
on the CTBS Total Reading and Reading Comprehension scores
in April 1988.

- Analysis 3.4 Number and percent of pupils in the 1985-86 and 1986-87
CLEAR-RR evaluation samples scoring at or above the 50%ile
on the CTIBS Total Reading and Reading Comprehension scores
in April 1988,

Analysis 8.5 Number and percent of pupils in the 1985-86, 1986-87, and

1987-88 CLEAR-RR evaluation samples who followed a normal
grade-level progressicn.

Analysis 8.6 Number aud percent of pupils in the 1985-86, 1986-87, and
1987-88 CLEAR-RR evaluation samples who were later
identified and served in a special education class.
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evaluation design provided for the collection of data in the
% arcas of operation for the overall progiam.

(S

l. The September Information Form (SIF) was a computer printout listing
all pupils tested at the beginning of the school year and their
pretest scores on the diagnostic tesis. Pupils most in need of
CLFAR-RR services were selected from this 1ist by CLEAR-RR staff
with che assistance of their teacher leaders.

2, The CLEAR-Reading Recovery Pupil Service Form (PSF) was a computer
| generated preprinted form for each CLEAR-RR pupil. The form was
completed by the CLEAR-RR *eacher upon official entry of each pupil
|

into the program (see Appendix A).

3. The CLEAR-Reading Recovery Data Form (CRRDF) was used by program
teachers to keep enrollment/attendance data, number of lessons,
diagnostic inforwation, discontinved status, and service patterns
for ear pupil served (see Appendix B).

4. The May Information Form (MIF) was a computer printout listing all
pupils tested in the spring and their posttest scores on the
diagnostic tests.

5. The Comprehensive Tests of Basic Skills (CTBS, i1981) was used as the
pretest and posttest for all pupils in the CLEAR-RR Program. This
test series has empirical norms for fall and spring, establishe.
October 6 -~ 10, 1980. and April 27 to May 1, 198l. The description
of the CIBS pretest o.d posttest is as follows:

; Recommended Number
Level  Form Grade Range Subtests __ of Items

Pretest B U K.6-1.6 Vocabulary 17

Oral Comprehension 15

Total Reading 32

Posttest C 8} 1.0-1.9 Vocabulary 75

Reading Comprehension 25

Total Reading 50

The CTIBS tests were administered by classrcom and program teachers.

Pretesting occurred September 21-25. 1987. Posttesting occurred

April 18-22, 1988. All testing was uone .a level, as indicated in
- the table above.

6. The CLEAR-Reading Recovery Surveys were used to obtain information

- from staff members and program parents. The four surveys were:
CLEAR-RR Staff Survey, Principal Survey, Classroom Teacher Survey,
and Parent Survey (see Appendices C-F). Data collection was

completed in May 1988.

Data collection for the CLEAR-RR Program also inc uced parent involvement
information and inservice evaluation information, data which were not

Q
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specified in the CLEAR-RR evaluation design but were collected routinely for
other ECIA Chapter 1 programs. This information is not included here but has
been submitted to the Department of Federal and State Programs.
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Definition of Terms

Pupil Categories

Pupils Served: Pupils who were enrolled in the progran and had a completed
Pupil Service Form (PSF) and CLEAR-Reading Recovery Data Form (CRRDF)

*Discontinued Pupils: Pupils served who had successfully completed the
program according to (a) predetermined levels on diagnostic measures
indicating the pupils were reading at the average level for their
respective classrooms and (b) the combired judgement of CLEAR-RR
teachers and teacher leaders, with input from classroom teachers,
that the pupils had developed effective reading strategies and were
capable of learning in the normal classroom setting without extra
individual Thelp (Note: Criteria for discontinuing did not include
the completion of a specific number of lessons.)

*Not Discontinued Pupils (lessons Z 60): Pupils served who were not
discontinued and had 60 or more lessons

*Other Pupils Served (lessons < 60): Pupils served who were not
discontinued and had fewer than 60 lessons

Treatment Group: Discontinued pupils, and not discontinued pupils

Evaluation Sample: Pupils in the treatment group who had a valid CTBS
Total Reading score for both pretest and posttest

Reading Assessments

Selection Test: The Metropolitan Achievement Test (Metro), 1978, Form
JS, Primer Level, Reading Survey Test; administercd piior to the
pretest (ESEE: Pupils who scored at or below the 36th percentile
qualified for the CLEAR-RR Program.)

Pretest: The Comprehensive ests of Basic Skills (CTBS), 1981, Form U,
Level B; Subtests: Vocabulary and Oral Comprehension (Th- two
subtests yield a combined score for Total Reading.)

Posttest: The Comprehensive Tests of Basic Skills (CTBS), 1981, Form \i,
Level C; Suotests: Vocabulary and Reading Comprehension (The “wo
subtests yield a combined score for Total Reading.)

Diagnostic Survey: A set of six diagnostic measures individually
administered at the beginning of the program, upon sufficient pupil
progress to test for discontinuing, and at the end of the program
year: Letter Identification, Ohio Word Test, Concepts About Prints,
Writing Vocabulary, Dictation Test, Text Reading Level.

EVALSRVCS/P501/RPTFCRRSS
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Major Findings

Question 1 What were the service patterns of the CLEAR-RR Program?
Analysis l.1 Number of pupils who were served.
Analysis 1.2 Number of pupils who were discontinued.
Analysis 1.3 Demographic characteristics of pupils who vere served.

Analysis 1.4 Demographic characteristics of pupils who were
discountinued.

The service patterns of the CLEAR-RR Program are reported below in the
following order: the number of pupils who were served and their demographic
characteristics; the number c¢f pupils who were and were not discontinued and
related cemographic analyses; data on enrollment and attendance; the number
of lessons received; and a description of the evaluation sample.

The 1987-88 CLEAR-Reading Recovery Program served a total of 393
first-grade pupils in 26 schools (see Table 1, page 2). Pupils were served
30 minvtes daily, for an average of 2.5 hours of instruction per week.

The demographic characteristics (gender, race, and socio—economic status)
of the 393 pupils who were sz2rved in the program were analyzed from the
school district”s Student Master File (SMF), Pupil Information File (PIF),
and November 1987 official enrollment tape. The data were based on
information reported by parents and/or school personnel. Of the pupils
served, 55.7% (219) were boys and 44.3% (174) were girls (see Table 2). As
for the distribution by race, almost half =- 48,3% (190) of the pupils served
were: identified as Non-Minority, almost half -- 49,6% (195) were Black, and
the remaining 2.0% (8) were Other Minority (see Table 3). The Other Minority
category included Spanish Surname, Asian American, and American Indian.
Socio-economic status was indicated by pupil eligibility for subsidized (free
or reduced-price) lunch as of November 1987. Of the 393 upils served, 66.7%
(262) were on free lunch, 6.1% (24) were on reduced-price lu~ch, 26.0% (102)
were not on subsidized lunch, and the status of the remaining 1.3% (5 pupils)
was unknown (see Table 4),

For evaluation purposes, the pupils served in the program were divided
into three pupil categories: isrontinued pupils (those who had successfully
completed the program), not discontinued pupils (with 60 or more lessons),
and other pupils served (with fewer than 60 lessons). Pupil categories are
defined more specifically in the Definition of Terms section of this report.
The use of the 60 lesson distinction was based upon the premise in Clay’s
study which determined that au average of 60 lessons was needed for pupils to
be discontinued and to continue to work successfully in the normal classroom
setting. Of the 393 pupils served, about half -- 51,17 (201) were
discontinued, 17.8% (70) were not discontinued (with 60 or more lessons), and
31.0% (122) were other pupils served (see Table 5). The average number of
pupils served by each of the 29 full-time equivalent teacher teams was 13.6
pupils and the average number of pupils discontinued by each team was 6.9
pupils,
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Table 2 Table 3 Table 4

Percent and Number of Percent and Number of Percent and Number of
CLEAR-RR Pupils Served CLEAR-RR Pupils Served CLEAR-RR Pupils Served
by Gender by Race by Subsidized Lunch Status
1987-88 1987-88 1987-88
Gender % (N) Race % (N) Subsidized
Lunch Status % (N)
Boys 55.7 (219) Non-Minority 48.3  (190)
Free 66.7 (262)
Girls 44.3 (174) Black 49.6  (195)
Reduced 6.1 (24)
Other Minority2 Ze (8)
Total 100.0 (393) Neither 26,0 (102)
Total 99.9b  (393) Unknown 1.3 (5)
4Includes Spanish Surname, Total 100.12 (393)
Asian American, and American _
Indian
Due to rounding Note. Based on November
1987 data

@Due to rounding
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In order to determine whether or not there were any differences in the
percentages of pupils discontinued by gender or by race, Analysis 1.4 was
expanded. Results of these analyses did show differences (see Table 5).

Specifically, 59.8% of the girls were discontinued, compared with 44.3%
of the boys -- a difference of 15.5%. Furthermore, more girls than boys were
discontinued -- 104 girls compared with 97 boys -- even though more boys than
girls were served in the program (see Tzble 5). By contrast, a greater
percentage of boys than girls received fewer than 60 lessons.

The analysis by race indicated that 62.5% of Other Minority pupils were
discontinued, compared with 54.7% of Non-Minority pupils, and 47.2% of Black
pupils. Although the percentage of Other Minority pupils discontinued was
higher than the percentages discontinued for the other two groups, only 8
Other Minority pupils were served in the program. Most of the pupils served
were either Non-Minority or Black. A greater percentage of Black pupils than
Non-Minority or Other Minoritv pupils received fewer than 60 lessons.

CLEAR-RR teachers reported data on program enrollment and program
attendance for the 393 pupils served. The number of days of program
enrollment ranged from 3 days to 148 days, an average of 84.5 days of
enrollment per pupil. The number of days of program attendance ranged from 3
days to 143 days, an average of 71.6 days of attendance per pupil. The
differences between the numbers of days of enrollment and attendance were due
to pupil absences == if all pupils had perfect attendance then the enrollment
days and the attendance days would have been equal.

Enrollment and attendance data were analyzed further by pupil category.
For discontinued pupils, the average enrollment was 94.5 days and the average
attendance was 81.5 days. Within this pupil category, the average enrollment
for discontinued pupils with 60 or more lessons was 117.1 days and their
average attendance was 101.4 days. The average enrollment for discontinued
pupils with fewer than 60 lessons was 60.4 days and their average attendance
was 51.3 days. For not discontinued pupils with 60 or more lessons, the
average enrollment was 132.3 days and the average attendance was 111.7 days.
For other pupils served with fewer than 60 lessons, the average enrollment
was 40.6 days and the average attendance was 32.1 days.

Although pupil progressc probably was affected by attendance, pupil
attendance was not used as an evaluation criterion. The completion of 60
lessons was considered a more appropriate criterion.

The number of lessons completed by pupils ranged from none to 122, with
an average of 56.2 lessons. Differences between the number of days cf
attendance and the number of lessons received were mainly due to two
practices. First, pupils did not always receive lessons on Larent-conference
days and teacher-inservice days, although these days were considered indirect
service and did count toward attendance. Second, pupils did not receive
lescons while they were "Roaming In the Known" during their first 10 days of
attendance. Thus, pupils who left the program during these first 10 days
received no lessons.

EVALSRVCS/P501/RPTFCRR88
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Table 5

Percent and Number of CLEAR-RR Pupils Served
By Fupil Category, Gender, and Race

1987-88

Gender Race
Other
Boys Girls Non-Minority Black Minorityad Tota'l Pupils

Pupil Category % (N) % (N) % (N) % (N) % (N) % (N)
Discontinued 44,3 (97) 59.8 (104) 54,7 (104) 47.2 (92) 62.5 (5) 51.1 (201)
Not Discontinued 20.0 (44) 14.9 (26) 18.4 (35) 17.4 (34) 12.5 (1) 17.8 (70)

(LessonsZﬁO)
Others Served 35.6 (78) 25.3 (44) 26.8 (51) 35.4 (69) 25.0 (2) 31.0 (122)

(Lessons<60)
Total 99.9 (219) 100.0 (174) 99.9 (190) 100.0 (195) 100.0 (8) 99.9 (393)
Note. Due to rounding some total percents do not equal 100.0
Ancludes Spanish Surname, Asian American, and American Indian

20 .
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An ongoing concern of program planners is how long to serve pupils who
appear to make little or no progress after a large number of lessons.
Approximately 60 lessons are considered necessary for most pupils to
successfully complete the program, however, in 1987-88 the number of lessons
needed by pupils to be discontinued varied greatly. Foir example, one pupil
was discontinued after only 5 lessons but another pupil was not discontinued
after 122 lessons. The number of lessons completed by pupils who were
discontinued ranged from 5 to 117, with an average of 64.8 lessons. The
number of lessons completed by pupils who were not discontinued and oiher
pupils served (the two other pupil categories combined) ranged from none to
122, with an average of 47.2 lessons. Of the 191 pupils who received 60 or
more lessons, 63.4% (121) were discontinued and 36.6% (70) were not
discontinued. A distribution of the number of lessons completed by pupils in
the three pupil categories is shown in Table 6.

Because of the expectation that pupils needed approximately 60 lessons to
successfully complete the program, the treatment group was limited to the 201
pupils who were discontinued and the 70 additional pupils who had a minirum
of 60 lessons (a total of 271 pupils). Thus, the 122 other pupils served
were excluded from the treatment group. The evaluation sample was restricted
to those pupils who were in the treatment group, had both pretest and
posttest administrations of the standardized achievement test (CTBS), and had
a valid CTBS Total Reading score for both pretest and posttest. Of the 271
pupils in the treatment group, 18 pupils were excluded from the evaluation
sample because of incomplete test data. The evaluation sample was comprised
of the remaining 253 pupils, which was 93.4% of the treatment group and 64.4%
of the 393 pupils served.

£on,
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Table 6

Percent and Number of CLEAR-RR Pupils Served
by Pupil Category and Number of Lessons
1987-88

Pupil Category

Not Other Total
Number of Discontinued Discontinued Pupils Pupils
. Lessons Pupils? Pupilsb Served® Served
% (N) % (N) % (N) % (N)
’ Fewer than 60
0 0.0 0) 10.7 (13) 3.3 (13)
1-9 1.5 (3) 23.8 (29) 8.1 (32)
10-19 4.0 (8) 22.1 (27) 8.9 (35)
20-29 5.5 (11) 13.1 (16) 6.9 (27)
30-39 9.0 (18) 12.3 (15) 8.4 (33)
40-49 9.0 (18) 9.0 (11) 7.4 (29)
50-59 10.9 (22) 9.0 (11) 8.4 (33)
Subtotal 39.8 (80) 100.0  (122) 51.4 (202)
60 or More

60-69 16.9 (34) 11.4 (8) 10.7 (42)
7C0-79 9.5 (19) 4.3 (3) 5.6 (22)
80-89 13.9 (28) 18.6 (13) 10.4 (41)
90-99 10.9 (22) 30.0 (21) 10.9 (43)
100-109 4.0 (8) 24,3 (17) 6.4 (25)
110-119 5.0 (10) 8.6 (6) 4,1 (16)
120-129 0.0 (0) 2.9 (2) .5 (2)
Subtotal 60.2 (121) 100.1 (70) 48.6 (191)
Total 100.0 (201) 100.1 (70) 100.0 (122) 100.0 (393)

Note. Due to rounding the sum of percents do not always equal subtotal
or total percents or 100.0.

3 Discontinued pupils could have any numb r of lessons

b Not discontinued pupils with 60 or more lessons

C Other pupils served with fewer than 60 lessons
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Question 2 What were the performance levels of pupils discontinued or with

60 or mere lessons on a standardized test of reading?

Analysis 2.1 Number and percent of pupils reaching the 50%ile on the
Total Reading and Reading Comprehension scores on the CTBS.

Analysis 2.2 Number and percent of pupils reaching the 37%ile on the
Total Reading and Reading Comprehension scores on the CTBS.

Analysis 2,3 Number and percent of pupils reaching the average NCE for
their room on the Total Reading and Reading Comprehension
scores on the CTBS. (Analysis will be based on available
data. Availability of data will come from schools involved
in other programs requiring total school testing.)

Analysis 2.4 Number and percent of pupils who have shown a gain of 7.0
NCE points between pretest and posttest in Total Reading
and Reading Comprehension on the CTBS.

Analysis 2.5 Analysis of central tendency and distribution of NCE scores
on the pretest and posttest of Total Reading and Reading
Comprehension on the CIBS.

CTBS posttest scores from April 1988 were analyzed for the 253 pupils in
the evaluation sample and for certain subgroups within the evaluation sample
(see Tables 7-10). A number of pupils scored at or above the 37%ile (the
Chapter 1 eligibility cut-off score) on the pretest. Some analyses of
posttest scores were conducted excluding these pupils. A total of 55 pupils
who scored at or above the cut-off score on the Oral Comprehension pretest
and 36 pupils who scored at or above the cut-off score on the Total Reading
pretest were excluded from these analyses., A total of 52 pupils were in the
evaluation sample aithough they were discontinued or had completed their 60th
lesson after the posttest was administered. Some analyces of post test scores
were conducted excluding these pupils. Additional analvses were conducted
excluding jpupils who met either of the previous conditions, that is, they had
a pretest score at or above the cut-off score or they were discontinved or
received their 6uch lesson after the posttest administration, The preceding
subgroup analyses were conducted for the entire evaiuation sample and also by
pupil category within the evaluation sample.

The resu’ts of Analyses 2.1 and 2.2 indicated that on the Reading
Comprehension posttest, 39.1% (99) of the 253 pupils in the evalustion sample
scored at or above the 37%ile and 13.8% (35) scored at or above the 50%ile.
On the Total Reading posttest, 33.2% (84) of the pupils scored at nr above
the 374ile and 15.0% (38) scored at or above the 50%ile. The percentages of
pupils in the 1987-88 evaluation sample who scored at or above the specified
percentiles on the CTBS in April 1988 were lower than the percentages of
pupils in the 1986-87 evaluation sample who scored at or above the specified
percentiles in April 1987. The percentages of the 1986-87 evaluation sample
who scored at or above the 37%ile and 50%ile wer» as follows. On Reading
Comprehension, 45.5% (86) scored at or above the 37%ile and 24.3% (46) scored
at or above the 50%ile. On Total Reading, 38.6% (73) scored at or above the
37%ile and 18.57% scored at or above the 50%ile.
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Table 7

Percent and Number of Pupils in CLEAR-RR Evaluation Sample
Who Reached the 37%ile and/or 50%ile on the CTBS Reading Comprehension Posttest
by Pupil Category and Subcategory
1987-88

Pupil Category

Discontinued Not Discontinued (60 or more lessons)
Posttest: . Posttest
Pupil 37%11le 50%ile Pupil 37%11e 50%ile
Subcategory (N) % (N) % (N) Subcategory (N) 7 (N) 7% (N)
Discontinued (187) 50.3 (94) 18,2 (34) Not Discontinued (66) 7.6 (5) 1.5 (1)
Discontinued Not Discontinued
by Posttest (88) 70.5 (62) 27.3 (24) by Posttest (113) 19.5 (22) 6.2

Discontinued & Not Discontinued &

Oral Comp. Oral Comp.

Pretest<37%ile (138) 44,9 (62) 13.8 (19) Pretest<37%ile (60) 5.0 (3)

Discontinued Not Discontinued

by Posttest & by Posttest &

Oral Comp. Oral Comp.

Pretest<37%ile (59) 66.1 (39) 20.3 (12) Pretest<{37%ile (100) 16.0 (16)
O
o5
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Table 8

Percent and Number of Pupils in CLEAR-RR Evaluation Sample
Who Reached the 37%{1~ and/si 350%ile on the CTBS Total Reading Posttest
by Pupil Category and Subcategory
1987-88

Pupil Category

Discontinued Not Discontinued (60 or more lessons)
Posttest Posttest
Pupil 3721ile ___50%Zile Pupil 37%ile 50%ile
Subcategory (N) % (N) 3 (N) Subcategory (N) b3 (N) A (N)
Discontinued (187) 43.9 (82) 19.8 (37) Not Discontinued (66) 3.0 (2) 1.5 (1)
Disconfrinued Not Discontinued
by Posttest (88) 64,8 (57) 28.4 (25) by Posttest (113) 13.3 (15) 8.0 (9)
Discontinued & Not Discontinued &
Total Reading Total Reading
Pre*est<37%il> (153) 39.9 (61) 15.0 (23) Pretest<37Zile (64) 1.6 (1) 1.6 (1)
" "continued Not Discontinued
Fosttest & by Posttest &
al Reading Total Reading
Pretest{37%ile (66) 62.1 (41) 21,2 (14) Pretesi<37%ile (109) 12.9 (14) 7.3 )
IARS]
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Table 9

Zercent and Number of Pupils in CLEAR-RR Evaluation Sample
Who Reached the 37%Zile and/or 50%ile on the CTBS Reading Comprebension and/or
Total Reading Posttest by Pupil Subcategory

1987-88
Subtest
Reading Comprehension Total Reading
Posttest Pogttest
Pupil 37%1le 50%41le Pupil 37%1le 50%1le
Subcategory (N) Y4 (N) A (N) Subcategory (N) % (N) % (N)
Evaluation Sample (253) 39.1 (99) 13.8 (35) Evaluation Sample (253) 33.2 (84) 15.0 (38)
Evaluation Sample Evaluation Sample
by Posttest (201) 41.8 (84) 15.4 31) by Pusttest (201} 35.8 (72) 16.9 (34)
Evaluation Sample Evaluation Sample
& Oral Comp. & Total Reading
Pretest{37Z%Zile (198) 32.8 (65) 10.1 (20) Pretest{37%ile (217) 25.6 °n2) 11.1 (24)
Eveluation Sample Evaluation Sample
by Posttest & by Posttest &
Oral Comp. Total Reading
Preteat{37Xile (159) 34.6 (55) 11.3 (18) Pretest{37%1ile (175) 31.4 (55) 2l.6 (22)
o N
J.
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Analyses of posttest scores by pupil category and subgroup revealed cther
differences with regard to the percentage of pupils who score at or above the
specified percentiles. For example, 50.3% of the discontinued pupils
compared to 7.6% of the not discontinued pupils scored «t or above the 37%ile
on the Reading Comprehension posttest. Of those who were discontinued or
received their 60th lesson by posttest time, the percentages were 79.5Z2 and
19.5% respectively. In all comparisons, the percentages of pupils exceeding
the specified percentiles were higher for discontinued pupils than for not
discontinued pupils. The percentages also were higher when the pupils who
qualified for the evaluation sample after posttest time were excluded than
wi. n they were included.

Another way to view program results is to look at the percentage and
number of pupils who had posttest gcores below the 37Zile, the Chapter 1
eligibility cut-off score. Of the 253 pupils in the evaluation sample, 66.82
(169) scored below the cut-off score in Total Real’ng, That means that
approximately two~thirds of the pupils in the evaluation sample s8till
qualified for a Chapter 1 reading program after receiving Reading Recovery
instruction. Results of further analyses by pupil category indicated that
56.12 of the discontinuea pupils still qualified compared with 97.0% of the
not discontinued pupils.

The subgroup with the largest percentage of pupils who still qualified
for Chapter 1 after receiving Reading Recovery instr _tion was comprised of
the pupils who were not discontinued and had a Total Reading pretest score
below the cut-off. Practically all (98.42) of these pupils still qualified.
The subgroup with the smallest percentage of pupils who still qualified was
the pupils who were discontinued by posttest time. Only 35.,2% of these
pupils still qualified.

For Analysis 2.3, CTBS Reading Comprehension and Total Reading posttest
scores were availabtle for 2812 first-grade pupils who were tested in
schoolwide project schools in April 1988. NCE scores for pupils in the
homerooms of the 1987-38 CLEAR-RR evaluation sample pupils were selected from
available data. NCE scores were available for the homerooms of 149 of the
253 pupils in the evaluation sample. For each subtest, the number of scores
available per homeroom ranged from 9 to 27 scores. The homeroom average for
1 CLEAR-RR pupil was excluded from the analysis because the average was based
on fewer than 10 scores and therefore was considered unrepresentative of the
class. The analysis included the remaining 148 pupils, which was 58.5% of
the evaluation sample. Of the 148 pupils, 77.7% (115) were discontinued and
22.3% (33) were not discontinued.

Results of Analysis 2.3 were as follows. Of the 148 evaluation sample
pupils for whom homeroom averages were calculated, 40.5% (60) reached their
homeroom average NCE score in Reading Comprehension and 136.5% (54) reached
their homeroom average NCE scorc in Total Reading. Analysis by pupil
categery indicated that for Reading Comprehension, 49.6% (57) of the
discontinued pupils compared to 9.1% (3) of the not discontinued pupils
reached their homeroom average NCE score. For Total Reading, 45.2% (52) of
the discontinued pupils compared to 6.1% (2) of the not discontinued pupils
reached their homeroom average NCE score. Of the 54 pupils who reached their
homeroom average in Total Reading, 25.9% (14) sgcored beclow the 37%ile and
thereby s<ill qualifying for a Chapter 1 compensatory reading program.
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The homeroom average NCE scores varied considerably. The Reading
Comp-ehension homeroom averages ranged from 18.4 to 63.3 NCEs and the Total
Reading homeroom averages ranged from 22.4 to 62.2 NCEs.

Because of scaling problems in the pretest—posttest analysis of scores
from the Oral Comprehension pretest to the Reading Comprehension posttest,
Analyses 2.4 and 2.5 were limited to Total Reading scores (see Table 10).
The average change in Total Reading from pretest to posttest was 9.6 NCEs for
the entire evaluation sample, 12.1 NCEs for discontinued pupils, and 2.6 NCEs
for not discontinued pupils. Overall, 58.5% (148) of the 253 pupils in the
evaluation sample gained 7.0 or more NCEs between pretest and posttest
compared to 62.62 of discontinued pupils and 47.1% of not discontinued
pupils. The largest gain was made by the 66 pupils who were discontinued by
posttest time and had Total Reading pretest scores below the cut—-off. This
group had an average change from pretest to posttest of 19.3 NCEs and 80.3%
of the pupils gained the specified NCEs. The smallest gain was made by the
not discontinued pupils.

For Analysis 2.5 the Kolmogorov-Smirnov Goodness of Fit Test was run to
determine whether or not the distributions of the Total Reading pretest,
posttest, and pretest-posttest difference scores were relatively normal.
Results indicated that each of the three distributions of 253 scores did not
differ significantly from a normal distribution (for the pretest, K-S z =
.82, p = .51; for the posttest, K-S z = 1.07, P = .21; for "the
pretest=posttest distribution, K-S z = .60, p = .86). The means and standard
deviations for these distributions are shown in Table 10.
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Table 10

Pretest, Posttest, and Change Score Normal Curve Equivalents (NCEs)
on CTBS Total Reading Subtest for Pupils in CLEAR-RR Evaluation Sample
by Pupil Subcategory

1987-88
Change >
Pretest Posttest Change 7 NCEs
Pupil Mdn Mean Mdn Mean Mean
Subcategory ) Zile  NCE SD Zile NCE s NCE SD %
Discontinued (187) 16.0 28.6 14.6 32.0 40.7 10.7 12.1 15.5 62.6
Discontinued
by Posttest (88) 20.0 30.7 14.5 42.0 45,2 9.2 14.5 15.0 67.1
Discontinued &
Total Reading
Pretest<37%ile (153) 11.0 24.0 11.6 30.0 39.3 10.5 15.3 14.3 71.2
Discontinued
by Posttest &
Total Reading
Pretest<37%1ile (66) 14.0 24,7 11.2 40.5 44,0 9.0 19.3 12.8 80.3
Not Discontinued (66) 9.0 22,0 11.8 15.0  24.6 12.8 2,6 15.1 47.1
Not Discontinued
and > 60 lessons
by Posttest (113) 9.0 22.8 12.8 19.0 30.4 13.2 7.6 16,3 57.5
Not Discontinued &
Total Reading
Pretest<37%ile (64) 9.0 24.0 10.2 15.0 24,3 12,7 3.3 14.7 48.4
Not Discontinued
by Posttest &
Total Reading
Pretest<37%1ile (109) }.0  21.6 11.1 19.0 30.2 13.3 8.6 15.5 59.6 (65)
Total
Evaluation Sample (253) 14,0 26.9 14.2 26.0 36.5 13.3 9.6 15.9 5845 (148)
n
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Question 3 What were the pretest and posttest levels of performance of
pupils oa the six diagnostic measures employed in the CLEAR-RR
Program?

Analysis 3.1 Descriptive data (mean, median, alpha, standard deviation)
on pretest and posttest diagnostic measures.

Analysis 3.2 Comparison of Text Reading Levels of pupils pre and post
using appropriate non-parametric statistics.

Five diagnostic instruments adapted from Clay”s Diagnostic Survey and a
sixth one measuring text reading level were acdministered in September and May
to all pupils in the CLEAR~RR Program. Pupils were assessed on their ability
to: (a) identify 54 upper and lower case letters, (b) read a list of 20
basal words, (c) perform tasks related to 24 concepts about print, (d) write
all the words they could in 10 minutes, (e) write the words in a dictated
sentence comprised of 37 sounds, and (f) read successive levels of texts to
determine the highest level they could read with 90% accuracy or above. The
testing text levels, taken from Scott~Foresman passages, have been designated
as approximately equivalent to reauing selections in the Ginn basal reading
series used in the Columbus Public Schools (see Table 11). According t: the
teacher leaders, the correspondence between the two sets of reading levels
are not meant to be an exact one-to-one correspondence, Teacher judgment
must be used in determining the appropriate levels for each pupil tested.

A summary of data from the pretest and posttest of diagnostic measures is
presented in Table 12. The data are reported for discontinued pupils, not
discontinued pupils, and the combined evaluation sample. Scores were
available for 249 of the 253 pupils in the evaluation sample. Scores were
missing for 3 discontinued pupils and 1 not discontinued pupil. Table 12
does not include the reliability coefficient, Cronbach”s Alpha (X). Alpha
could not be calculated as planned for the diagnostic pretest and posttest
scores because individual item scores were not available for computer
analysis.

As shown in Table 12, pupils made gains from the pretest to the posttest
on all six measures. On the posttest one or more pupils scored at the
ceiling (within approximately 90% of the maximum possible score) on each of
the measures except Writing Vocabulary, the one measure that had no maximum
score. T™e numbers of pupils who reached the ceiling on the other five
measures were s follows: 229 pupils on Letter Identification; 111 pupils on
Ohio Word Test; 5 pupils on Concepts About print; 103 pupils on Dictation,

- and 4 pupils on Text Reading Level. .On Concepts about Print and Text
Reading Level the ceiling was reached by discontinued pupils only. On Letter
Identification the ceiling also was reached on the pretest.

The mean {average) s~ores for discontinued pupils were different than
those for not discontinued pupils. With the exception of Letter
Identification, the mean pretest, posttest, and change scores for
discontinued pupils were higher than those for not discontinued pupils. For
example, on the Ohio Word Test, the mean pretest scores for both pupil
categories were less than 1 word but the mean gain for discontinued pupils
was 16.7 words, compared to 9.8 words for not discontinued pupils. On
Writing Vocabulary, the mean pretest scores were 3.2 and 1.7 words
respectively, but the wean gain for discontinved pupils was 39.8 words,

O  compared to 19.9 words for not discontinued pupils.
. ERIC Ju
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Table 11

Approximate Testing Text Reading Level
Equivalents for CLEAR-RR Program

1987-88
Testing Levels Ginn Basal Series Levels
A-2 Readiness
3-4 Preprimer 1 (PP1)
5-6 Preprimer 2 (PP2)
/-8 Preprimer 3 (PF3)
9-12 Primer
14-16 Grade 1
18-20 Grade 2
22-24 Grade 3
26 Grade 4
28 Grade 5
30 Grade 6

Note. Pupils in the school system who have completed the
third preprimer and are beginning the primer level are
generally considered eligible for promotion to grade 2.
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Table 12
Pretest and Posttest Levels of Performance on Liagnostic Measures
for Pupils in CLEAR-RR Evaluation Sample by Pupil Category

1987-88

Diagnostic Pretest Pocttest Change

Measure Min. Max. Mdn. Mean SD Min, Max. Mdn. Mean SD Mean SD
Letter Identification

Discontinued 0 33 39.5 35.9 12.3 46 54 53.0 52.5 1.5 16.6 12.4

Not Discontinued 4 52 27.0 25.1 14,2 6 54 .0 48.8 7.2 23.6 12.9
Evaluation Sample 0 53 36.0 33.1 13.6 6 54 52.0 51.5 4,2 18.5 12.9
Ohio Word Test

Discontinued 0 5 0.0 .6 1.1 7 20 18.0 17.3 2.6 16.7 2.6

Not Discortinued 0 3 0.0 .2 .5 G 20 9.0 10.0 4.8 9.8 4,7
Evaluationr Sample 0 5 0.0 ) 1.6 0 20 17.0 15.3 4,6 14.9 4.5
Concepts About Print

Discontinu=d 1 16 8.0 7.9 3.1 9 23 18.0 17.4 2.4 G5 3.5

Not Dfscontinued 2 14 6.0 6.2 2.8 7 20 15.0 14.7 2.8 8.5 3.6
Evaluatfon Sample 1 16 7.0 7ed 3.1 7 23 17.0 16.7 2.8 9.2 3.5
Writing Vocabulary

Discontinued 0 10 3.0 3.2 2.1 22 77 42.0  43.0 10.9 39.8 10.6

Not Discontinued 0 5 1.0 1.7 1.3 7 40 21.0 21.6 8.3 19.9 7.8
Evaluation Sample 0 10 2.0 2.8 2.1 7 77 38.0 37.4 13.9 34.6 13.2
Dictation Test

Discontinued 0 26 4.0 5.2 4.9 23 37 34.0 33.0 3.2 27.8 5.7

Not Discontinued 0 14 2.0 2.7 3.2 2 35 26,0 24.8 7,2 22.1 7.2
Evaluation Sample 0 26 3.0 4.6 4.6 2 37 33.0 30.9 5.2 26.3 6.6
Text Reading Level? Mdn.

Discontinued -1 2 -1.0 - - 5 30 12.0 - - 13.0 -

Not Discontinued -1 2 -1.0 - -~ 1 10 5.0 - - 6.0 -
Evaluation Sample -1 2 -1.0 - - 1 30 10.0 - - 11.0 -

Note. Discontinued: N = 184, Not Discontinued: N = 65, Evaluacion Sample: N = 249. Sccres were missing
for 3 discontinued pupils and 1 not discontinued pupile Maximum possible scores were:

LI (max. letters = 54), OWT (max. words = 20), CAP (max. con: 2pts = 2%), WV (max. words in 10 minutes),

DT (max. souads = 37), TRL (max. level = 30).

8Text Reading Level A = -1, Level B = 0 when converted to numerical data. Medians were reported instead of
means and standard deviations for this ordinal ({i.e., non-interval) measure.
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On Letter Identification, the pretest and posttest scores for
discontinued pupils also were higher than tiose for not discontinued pupils
but the latter group made larger gains. Specifically, the mean pretest and
posttest scores for discontinued pupils were 35.9 and 52.5, an increase of
16.6 letters. The scores for not discontinued pupils were 25.1 and 48.8, an
increase of 23.6 letters.

Of particular interest to project personnel are changes in Text Reading
Level as it is felt that this 1s a strong indication of reading improvement.
The median pretest scores for discontinued and not discontinued pupils were
both approximately at level A (-1.0 when converted to numeric data). The
median posttest score for discontinued pupils was 12.0, for not discontinued
pupils was 5.3, and for both groups combined was 10.0. Thus, between the
pretest and posttest the median score for discontinued pupils increased 13.0
levels compared to 6.0 levels for not discontinued pupils, and 11.0 levels
for the comhined groups. According to the results of the Wilcoxin
Matched-Pairs Signed-Ranks Test, the pesttest scores for discontinued pupils
(z = -11.76, p <.001), for not discontinued pupils (z = -7.01, p<.001), and
for the combined evaluation sample (z = -13.68, P<.001) were significantly
higher than the pretest scores.

A further analysis of May Text Reading Level (posttest) by September Text
Reading Level (pretest) is shown in Table 13. 1In Septemver, 2ll 249 pupils
tested at levels A, B, 1, or 2. Of these, 132 pupils (532.0%) were at level A
and 44 pupils (17.7%) were at level B, the two lowest possible levels. ia
May, no pupils tested at levels A or B, and only 9 pupils (3.6%) were at
levels 1 or 2. The remaining 240 pupils (96.4%) tested at levels 3-30.
Moreover, in May, 198 pupils (79.5% of the 249 pupils) rested at level 8 or
above, the level at which pupils generally are discontinued at the end of the
year 1f all other factors indicate that the pupils should be discontir.ued.
Furthermore, at each successive September pretest level, a higher percentage
of pupils tested at level 8 or above on the May posttest. The percentages of
pupils at the various pretest levels who reached level 8 or above on the
posttest were: 74.2% of level A, 81.8% of level B, 83.,0% ot level 1, and
96.2% of levei 2,

Tt
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Table 13
Percent and Number of Pupils In May Text Reading Llevel Ry
September Text Reading Level for Pupils in CLEAR-RR
Evaluation Sample
1987-88
Text Reading Level
May September
A B 1 2 Total
% (N) X (N) 4 (N) % (N) 2 (N)
A
B
1 2.3 (3) 1.2 (3)
2 4.5 (6) 2.4 (6)
3 5.3 (7) 6.8 (3) 4,0 (10)
4 4,5 (6) 2.3 (1) 2.8 (7)
5 6.8 9) 6.8 (3) 10.6 (5) 6.8 (17)
6 2.1 (1) 4 (1)
7 2.3 (3) 2.3 (1) 4.3 (2> 3.8 (1) 2.8 (7)
8 7.6 (10) 11.4 (5) 14,9 (7) 3.8 (1) 9.2 (23)
9 9.8 (13) 6.8 (3) i0.6 (5) 7.7 (2) 9,2 (23)
10 28.1 (37) 13.6 (6) 14.9 (7) 23.1 (6) 22.5 (56 )
11 0.0
12 15.9 (21) 22,7 (10) 19.1 (9) 15.4 (4) 17.7 (44)
13 0.0
14 .8 (1) 2.3 (1) 2.1 (1) 1.2 (3)
15 0.0
16 6.8 (9) 11.4 (5) 2.1 (1) 7.7 (2) 6.8 (17)
17 0.0
18 3.8 (5) 4,5 2> 10.86 {5) 23.1 (6) 7.2 (18)
19 0.0
20 2.1 (1) iy (1)
21 0.0
22 .8 (1) 4,5 (2) 2.1 (1) 1.6 (4)
23 0.0
24 4,5 (2) 2.1 (1) 3.8 (1) 1.6 (4)
25 0.0
26 2.1 (1) Wb (1)
27 0.0
28 7es (2) .8 (2)
29 0.0
30 .8 (1) 3.8 (1) .8 (2)
Totald 53.0 (132) 17.7 (44) 18.9 (47) 10.4 (26) 99,8 (249)

Note. Due to rounding total percents do not always equal 100.0.
8Percent and number of pupils at Text Reading Levels in September
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Question 4 How did CLEAR-RR pupils compare to pupils in other compensatory
programs?

Analysis 4.1 Number and percent of pupils reaching the 37%i > and the
5021le on the Total Reading and Reading Comprehension
scores on the CTBS.

Analysis 4.2 Comparison of distribution of posttest CTBS scores using
the Kolmogorov-Smirnov statistic.

Comparisons of pupils served {n the CLEAR-RR Program ar' those served in
other compensatory programs could nc: be carried out as plarned during
1987-88 because must of the CLEAR-RR pupils also we<e served in another
compensatory program. In 1987-88, 89.3X (226) cf the 253 pupils in the
CLEAR-RR evaluation sample also were served in the Instructional Aide
Program, and 1 additional pupil was served in the Instructional Aide Program
and the Regular CLEAR Program. Only 10.3% (26 pupils) of the 253 pupils were
enrolled in the CLEAR-RR Program only. In an earlier study (Bermel, 1987)
CTBS sco- ey first-grade pupils in the 197°5-86 CLEAR-RR Program were
compared - scores for first-grade pupils in the Regular CLEAR Program and
the Instru .nal Aide Program. In 1985-8% comparisons could be made because
each pupil was enrolled in only one compensatory program.

Yoy
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Question 5 What were the attitudes toward Reading Recovery of teachers
participating in the program, of principals in schools served ty
CLEAR-RR, and of teachers who had pupils in 1987-88 who were
served by CLEAR-RR in the 1986-87 school year?

Analysis 5.1 Frequency counts, percents, and content analysis of the
survey of program teachers (CLEAR-RR Staff Survey).

Analysis 5.2 Trequency counts, percen‘s, and content analysis of the
survey of principals in schools served by CLEAR-RR
(Principal Survey).

Analysis 5.3 Frequency counts, percents, and content analysis of the
survey of teachers who had pupils JIn 1987-88 who were
served by CLEAR-ER in the 1986-87 school year and who were
in the 1986-87 evaluation sample (Classroom Teacher
Survey).

Ja May 1988 separate surveys were mailed tc 1987-88 CLEAR-RR staff
(pregram teachers), principals in schools served by CLEAR-PR during 1987-f°°9,
and classroom teachers who had pupils in 1987-88 who were in the CLEAR-RR
treatmert group in the 1986-87 school year. The purposes of the CLEAR-RR
Staff Survey and Principal Survey were to obtain the staff members”
perceptions of the relative effectiveness of the program in selected areas,
to determine their agreement with selected statements about the program, and
to collect their comments about .he CLEAR-RR Program in general. The
purposes of the Classroom Teacher Survey were to obtain teacher ratings .nd
related information with regard to the reading performance of pupils during
1987-88 who received the CLEAR-RR Program treatment during the previous
school year, to determine teacher agreement with selected statements about
the program, and to collect classrcom teacher comments about the CLEAR-RR
Program in general. Copies of the three surveys are included in Appendices
*-E.

CLEAR-RR Staff Survey and Principal Survey

The CLEAR-RR Staff Survey and the Principal Survey were mailed directly
to recipients by school mail. The return rates for the two surveys were:
94.7% for the CYEAR-RR Staff Survey (54 vsable surveys returned out of 57
mailed), and 84.6% for the Principal Survey (22 usable surveys returned out
of 26 mailed).

The CLEAR-RR Staff Survey and the Principal Survey contained many items
in common (see Appendices C and D). For items 1-13 on the CLEAR-RR Staff
Survey and items 1-12 on the Principal Survey, respondents were asked to rate
the effectiveness/ineffectiveness of the program in selected areas using a
5-point .~ale. Respondents also were given cthe option of circling not sure,
and the»: responses were excliuded from the analyses. For items 14-18 on the
CLEAR-RR Staff Survey and items 13-17 on the Principal Survey, respondents
were asked to rate the extent to which they eqree/disagree with statements
about the program using a S5-point scale. Items 19-21 on the CLEAR-RR Staff
Survey and items 18-20 on Principal Survey followed different formats and
will be discussed separately below.
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Responses for the CLEAR-RR Staff Survey are summarized in Tables 14 and
15. Table 14 includes items 1-13, rank ordered by the item means from very

effective(+2) to very ineffective(-2). As zhown in Table 14, all 13 mean

ratings were positive, an indication that respondents generally viewed the
program as effective rather then ina:ffectlve. The program arc that
tecelved the highest mean (average) ratinge of effectiveness were quality of
instruction (item 6), improvement of stulent reading fluency (item 11), and
high expectations for student learning (.tem 7). All three items received
mean ratings of 1.7. Two additional it«ms had mean ratings of 1.6 and one
item received a mean rating of 1.5. The program areas that received the
lowest mean ratings were parent involvement (item 5), pupll selection (item
8), and coordination with the regular school program (item 1). The mean
ratings for these three {items were .1, .3, and .6, respectively. The
percentages of responses that were very ineffe-*ive or ineffective ranged
from 26.4% to 20.4% for the three items.

Table 15 contains items 14-18, rank ordered by the item means from
strongly agree(+2) to strongly disagree(-2). The mean ratings for all five

items were positive, an indication of agreemant with the statements that were
supportive of the program. The statements that had the highest mean ratings
of agreement concerned the continued use of whole language instructional
m.thods (item 17), the value of CLEAR-RR to the school (item 14), and support
for funding of CLEAR-RR (item 18). The mear ratings for these items were
1.9, 1.8, and 1.8. The other two items in this section had mean ratings of
+5 and recefved the most responses of strongly disagree or disagree of the
items in this section. These two items concerned the noticeable 1m§fovement
of student attendance (item 15) and student behavior (item 16).

Item 19 asked, "What is your present position in the Reading Recovery
Program?" The purpose of this item was to verify that survey respondents
were in fact CLEAR-RR teachers and not other staff members or graduate
students working with the program. Response opticns sought for this {item
were CLEnd~teacher or classroom teacher. These were staffing designations
that had beenr used in the program {in previous years and were known by
respondents. Of the 54 respondents, 51 circled one or the other of these two
staff positions. The remaining 3 respondents circled more than one position
and/or wrote 1in "Reading Recuvery" under other. All 54 responses were
considered valid.

item 20 was included in the survey because of the possibility that
teacher ratings would vary by the length of teacher experience with the
program. Item 20 asked, "Including this year, how many yeara have vou been a
Reading Recovery teacher?" Responses indicated that 17 teachers each had 1
year, 17 teachers had 2 years, 14 teachers had 3 years, and 6 teachers each
had 4 years with the program.

The mean ratings for the first-year CLEAR-RR teachers and the experienced
teachers for items 1-18 were compared. Based on mean ratings, the first-year
CLEAR-RR teachers rated the program as more effective than the experienced
CLEAR-RR teachers in all of the program areas except teacher-principal
cooperation, parent involvement, and pupil scheduling. Teacher—principal
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Table 14

CLEAR-RR Staff Survey Responses for Items 1-13
Rank Ordered by Item Mean

1987-88
Response Category
Very In Very
Ef fective Between Ineffective
+2 +1 0 -1 -2 Total
Item Mean % (N) % (N) % (N) % (N) 4 (N) (N)
6. Quality of instruction 1.7 74.1 (40) 24,1 (13) 1.9 (1) 0.0 ®) 0.0 (0) (54)
lle Improvement of student
reading fluency 1.7 68.5 (37) 31.5 (17) 0.0 (0) 0.0 (0) 0.0 (0) (54)
7. High teacher expectatiors
for student learning 1.7 72,2 (39) 24.1 (13) 1.9 (1) 1.9 (1) 0.0 (0) (54)
10. Improvement of student
reading comprehension 1.6 61.1 (33) 37.0 (20) 1.9 (1) 0.0 (0) 0.0 (0> (54)
3. 1Instuctional leadership
by Reading Recovery
teacher leaders 1.6 67.9 (36) 22.6 (12) 9.4 (5) 0.0 (0) 0.0 (0) (53)
12. Pupil achievement 1.5 49.1 (26) 47,2 (25) 3.8 (2) 0.0 (0) 0.0 (0) (53)
4. Teacher-Principal cooper-
ation 1.4 €0.4 (32) 26.4 (14) 7.5 (4) 3.8 (2) 1.9 (1) (53)
13. Compatibility with
district Course of Study 1.3 44,4 (24) 48,1 (26) 3.7 (2) 0.0 (0) 3.7 (2) (54)
2. Communication between
regular classroom
teachers and CLEAR-Read-
ing-Recovery teachers 1.1 31.5 (17) 48.1 (26) 16.7 (9) 3.7 (2) 0.0 (0) (54)
N
4 P (table :ontinues)
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Table 14 (continued)

CLEAR-RR Staff Survey Responses for Items 1-13
Rank Ordered by Item Mean

1987-88
Response Category
Very In Very
Effective Between mneffective
+2 +1 0 -1 =2 Total
Item Mean 7% (N) % (N) yA (N) % (N) % (N) (N)
Pupil scheduling 1.0 37.7 (20) 37.7 (20) 18.9 (10) 0.0 (0) 5.7 (3) (53)
Coordination with the regu-
lar school program .6 25.9 (14) 33,3 (18) 20. 4 (11) 14.8 (8) 5.6 (3) (54)
Pupil selectici .3 17.0 (9) 37.7 (20) 18.9 (10) 15.1 (8) 11.3 (6) (53)
Parent involvement .1 3.7 (2) 31.5 (17) 44,4 (24) 11.1 (6) 9.3 (5) (54)
Responses of not sure were excluded from the analysis.
w
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Table 15 .

CLEAR-RR Staff Survey Responses for Items l4-18
Rank Ordered by Item Mean
1987-88

Item

Response Category

Strongly

Agree Agree Undecided Disagree
+2 +1 0 -1

Strongly
Disagree
-2

Total

o8

Mean 2 (N) (N) % (N) % (N)

A (N)

(N)

17. If I were a regular class—
room teacher not affili-
ated with the Reading
Recovery Program, I would
coiatinue to use whole lan-
guage instructional! methods
(e.g., many opportuni-
ties to read and write in
context) in my classroom.

l4. The CLEAR-Reading Recovery
Program is of value to.
pupils in my school.

18. Compared to other ways that
money could be spent for
compensatory reading pro-
grams in my school, I
supnort the funding of the
CLEAR-Reading Recovery
Program.

16. Although not a cdliect goal
of Reading Recovery, I have
noticed improvement of
student vehavior.

15, Although not a direct goal
of Reading Recovery, I have
noticed improvement of
student attendance.

1.9 92.6 (50) 7.4 (4) 0.0 (0, 0.0 (0)

1.8 87.0 (47) 11.1 (6) 0.0 (1)) 1.9 (1)

1.8 83.3  (45) 13.0 (7) 1.9 (nH 0.0 (0)

e5 15.1 (8) 39.6 (21) 30.2 (16) 15.1 (8)

] 15.1 (8) 30.2 (16) 41.5 (22) 13.2 (7)

0. )

0.0 (0)

1.9 (1

0.0 )

0.0 0)

(54)

(54)

(54)

(53)

(53)

E
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cocoperation (item 4) had the largest difference between che mean ratings of
the two groups (an absolute value of .5), with a mean rating of 1.1 for
first-year teachers, and 1.6 for experienced teachers. For items 14-18, the
first-year teachers had higher mean ratings of agreement than the experienced
teachers except for the item about the use of whole language instructional
methods. Caution should be taken in interpreting differences in mean item
ratings based on teacher experience with the program as the ratings are based
on small numbers of teachers and racings may have been affected bv responses
from only one or two teachers.

Item 21 asked, "How many pupils have you served in Reading Recovery this
year? The mean number of pupils reported served by each teacher was 6.7
pupils.

Comments received for item 22 are included in Appendix G. The comments
included the topics of: (a) pupil selection, (b) pupils who make little
progress, (c) teacher inservice to carry over to the classroom, and (d) the
difficulcy of being a half-time program teacher. For pupil selection, it was
suggested that the diagnostic tests be used instead of the Metropolitan or
CTBS, that better procedures were needed to identify the pupils with
potential to be average und the pupils who are developmentally handicapped
(LH), and that pupils with higher scores be served first while those with
lower scores mature and review. If pupils make little or no progress after a
designated number of lessons, it was suggested that they be dropped from the
program so that other pupils could be served. Reading Recovery inservice
workshops for all first, second, and third grade teachers were suggested as a
means of providing CLEAR-RR pupils with support and carry over in the
classroom, Another suggestion was to give booster lessons in the fall to
previous CLEAR-RR pupils. Finally, it was suggested that CLEAR-RR teachers
continue to serve half-time in the CLEAR-RR Program but also serve half-time
in the Regular CLEAR Program (instead of half-time in the classroom), or
else serve full-time in the CLEAR-RR Program.

Responses for the Principal Survey are summarized in Tables 16 and 17.
Table 16 includes items 1-12, rank ordered by the item means from very
effective to very ineffective. All 12 mean ratings were positive, an
indication that principals generally viewed the program as effective.
Moreover, only one program area, parent involvement, received any ratings of
very ineffective or imeffective. The program areas that received the highest
mean ratings of effectiveness were compatibility with district Course of
Study (item 12), high teacher expectations for student learning (item 6), and
teacher-principal cooperation (item 3). All three items received wmean
ratings of 1l.7. As shown in Table 16, three additional items had mean
ratings of 1.6 and four items had mean ratings of 1.5. The program areas
that received the lowest mean ratings were parent involvement (item 4), pupil
selection (item 7), and pupil achievement (item 11). The mean ratings for
these three items were .9, 1.2, and 1.4,

Table 17 includes items 13-17, rank ordered by the item means from
strongly agree to strongly disagree. The mean ratings for all five items
were positive, an indication of agreement with the statements that were
suppustive of the program. The statements that had the highest mean ratings
of agreement concerned che continued use of whole language instructional
methods (item 16), the value of CLEAR-RR to the school (item 13), and support
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Principal Survey Responses for Items 1-12
Rank Ordered by Item Mean
198, 88

Response Category

Very In Very
Effective Between Ineffective
+2 +1 0 -1 -2 Total
Item Mean 3 (N) 3 (N) 3 (N) b2 (N) % (N) (N)
12. Compatibility with dis-
trict Course of Study 1.7 70.0 (14) 36.0 (6) 0.0 (0) 0.0 (0) 0.0 (0) (20)
6. High teacher expectations
for student learning 1.7 73.7 (14) 21.1 (4) 5.3 (1) 0.0 (0) 0.0 (0) (19)
3. Teacher-Principal
cooperation 1.7 70.0 (14) 25.0 (5) 5.0 (1) 0.0 (0) 0.0 {0) (20)
5. Quality of instruction 1.6 73.7 (14) 15.8 (3) 10.5 (2) 0.0 0) 0.0 (0) (19)
10. Improvement of student
reading fluency 1.6 63,2 (12) 31.6 (6) 5.3 (1) 0.0 (0) 0.0 (0) (19)
8. Pupil echeduling 1.5 52.6 (10) 47.4 () 0.0 (0) 0.0 (C, 0.0 (0) (19)
1. Coordination with the
regular school program 1.5 60.0 (12) 30.0 (6) 10.0 (2) 0,0 (0) 0.0 (0) (20)
2. Communication between
regular classroom teachers
and CLEAR-Reading-Recovery
teachers 1.5 57.9 (11) 31.6 (6) 10.5 (2) 0.0 ) 0.0 (0) (19)
9. Improvement of student
reading comprehension 1.5 57.9 (11) 31.6 (6) 10.5 (2) 0.0 (0) 0.0 (0) (19)
11. Pupil achievement 1.4 52.6 (10) 36.8 (7) 10.5 (2) 0.0 (0) 0.0 (0} (19)
7. Pupil selection 1.2 26,3 (5) 68.4 (13) 5.3 (1) 0.0 (0) 0.0 0) (19)
4., Parent involvement .9 30.0 (6) 50.0 (10) 0.0 (0) 20.0 (4) 0.0 (0) (20)
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! . Table 17 . .

Principal Survey Responses for ltems 13-i:
Rank Ordered bv Item Mean
1987-88

Respcnse Category
Strongly Strongly
Agree Agree Undec ided Disagree Disagree
+2 +1 0 -1 =2 Total
It=m Mean % (N) (N) 7 (N) % (N) % (N) (N)

o8

16. 1 would encourage the use
of whole language instruc-
tional methods (e.g., Many
opportunities to read and
wricte in context) in
regular classrooms in
my school. 1.8 81.8 (18) 18.2 (4) 0.0 (0) 0.0 (0) 0.0 (0) (22)

13. The CLEAR-Reading Recovery
Program is of value to pupils
in my school. 1.8 86.4 (19) 9.1 (2) 4,5 (V) 0.0 (0) 0.0 (0) (22)

17. Compared to other ways that
money could be spent for
compensatory readlng programs
in my school, I support the
funding of the CLEAR-Reading
Recovery Program. 1.7 81.8 (™) 9.1 (2) 9,1 (2) 0.0 (0) 0.0 0) (22)

Although not a direct goal

of Reading Recrverv, I have

noticed improvement of

student behavior. 1.0 36.4 (8) 31.8 (7) 22.7 (5) 9.1 (2) 0.0 (0) (22)

14, Although aot a direct goal
of Reading Recovery, I have
noticed imprcvement of
student attendance. .9 36.4 (5) 27.3 (6) 27.3 (6) 9.1 (2) 0.0 0) (22)

-
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for funding of CLEAR-RR (item 17). The mean ratings for these items were
1.8, 1.8, and 1.7, respectively. The other twe dtems in this section
concernad the noticeable improvement of student attendance (item 14) and
student behavior (item 15). These items had mean ratings of .9 and 1.0,
respe: vely. Items 14 and 15 were the only {items in this section that

received any ratings of disagreement.

Items 18-20 were inc’uded in the Principal Survey to collect information
needed by the Reading Recovery teacher leaders for a specific report. The
responses for these items are discussed briefly here but they are appended to
this report with the comments received for it:m 21 (see Appendix H). For
item 18, a majority of the 22 principals reported no concerns about
implementatjon or left the item blank. Some of the other respouses included
the desirz -o continue the program, to expand the program, and to place
children who may qualify for developmentally handicapped (DH) programs on a
waiting 1list so that other children might be served first. For items 19 and
20, a majority of the principals reported that teachers and parents had
positive comments about the CLEAR-RR Programe. Comments for item 21 included
"very pleased," "proven progiam that works," and "This progrzu provides the
best, -ost direct and eff.ctive ear.y intervention instruction I have seen!"

Becaus. the CLEAR-RR Staff Survey and Principal Survey contained 17 items
in common, it was possible to ~ompare the survey results. The only
difference between the scale items, (in the first two sections) of the
surveys was that the CLEAR-RR 35taff Survey included an item about teacher
leaders (item 3) but the Principal Survey did not. Excluding this one item,
comparisons of the program effectiveness items .adicated chat, in all 12
areas, both groups generally viewed the progrem as effecti'e rather than
ineffective. The parent involvement and pupil selection items received the
lowest mean ratings from both groups.

The biggest differences between the program effectiveness ratings for th
two groups were for the items about coordination with the regular school
program, pupil selectfon, and parent involvement. For all of these items,
the principals” mean ratings were .8 to .9 of a point higher than the
CLEAR-RR teachers” mean ratlngs.

For the agree-disagree items, all of the mean ratings for CLEAR-RR
teachers and principals were positive, an indication that both groups
generally agreed with the five statements that were supportive of the
prograce A cowmparison of Tables 15 and 17 showed that the rank orders of
these items tor the two groups were exactly the same.

Classroom Teacher Survey

The Classroom Teacher Survey was distributed to teachers of specified
homerooms. Each instrument sent to a classrcom teacher -~ontained the name(s)
of one or more pupils in the homeroon who were in the 1986-87 CLLAR-RR
L .atment group and who were still enrolled in the Cotumbus Public Schools at
the time of the mailing. Of the 208 pupils in the 1986-87 treatment group,
191 were still enrolled. 0f these, 17} were in the 1986-87 evaluation
sample.
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The return rate for the survey was 71.8% (94 ucable surveys returned out
of 131 maiiled). The © responses to the Classroom Teacher Survey coatained
the names and student numbers of 137 (71.7%) of the 191 pupils for whom
ratings were sought. O0f the 137 pupils, 30 pupils were excluded from the
analysis due to one or more of the following reasons: the pupil was no
longer in the homeroom, the pupil was in special education, the teacher felt
the pupil had not been in the homeroom long enough for him or her to provide
ratings, the pupil”s grade level was missing from the survey. Thirteen more
pupils were excluded from the anatysis because they were not in the
evaluation sample. The final analysis was conducted for the remaining 94
pupils. This number was 49.7% of the 189 pupils who were in the 1986-87
evaluation sample.

Classroom Teacher Survey responses are summarized in Tables 18-23. of
the 94 pupils in the 1986' 37 CLEAR-RR evaluation sample who were included in
the final analysis, 21.3% (20 pupils) were retained in grade 1 and 78.7% (74
vupils) were in grade 2 in 1987-88. Almost two~thirds of the group, 64.97%
(61 pupils), were discontinued in 1986-87 and one-third, 35.1% (33 pupils),
were not discontinued. The 64.9% discontinued wss within .7% of the
percentage (65.6%) discontinued in the entire 1986-87 evaluation sample.

All 61 of the pupils who were discontinued were in grade 2. Of the 33
pupils who were not discontinued, 60.6% (20 pupils) were in grade 1 and 39.4%
(13 pupils) were in grade 2. View'd within grade level, in grade 1, none of
the pupils were discontinued; in grade 2, 82.4% of the pupils were
discontinued and 17.6% were not discontinued.

Table 18 includes a distribution of pupil ratings for items 3-13, rank
ordered by the item means from very successful (+2) to very unsuccessful
(-2), and reported by grade level. The ratings for pupils who were retainea
in grzade 1 and pupils who progressed to grade 2 were analyzed separately to
take iuto account the different teacher expectations for pupil performance
for these two groups.

Table 19 includes a distribution of grade 2 pupil ratings for items 3-13,
by 1986-87 puc'l category. That is, ratings for pupils who were discontinued
during 1986-87 are reported separately from ratings for pupils who were not
discontinued but received 60 or more lessons. Items in Table 19, 1like Table
18, are rank ordered by the item means. A positive mean rating indicates
successful performance and a +egative mean rating indicates unsuccessful
performance. In addition to item means, the percentages of positive ratings
(very succes ful and successful) and negative ratings (very unsuccessful and
unsuccessful) were considered.

Four items about reading were of particular interest: reeds and
understands basal reading stories (item 3), reads and understands
suppiemental reading materials used for instr.ction (item 4), makes progress
in reading group (item 11) and usually knows how to figure out new words
(item 12).

Results for Items 3-13 in Grades 1 and 2 (see Table 18). Overall, on
items 3-13, grade 1 pupils received four "successful" (positive) mean
ratings, four "unsuccessful" (negative) mean ratings, and three ratings in
between, Grade 2 pupils received seven successful mean ratings, one

-
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Table 18
Classroom Teacher Survey Ratings for Items 3-13
for 1987-88 Pupils Who Were in the 1986-87 CLEAR-RR Evaluation Sample
Rank Ordered by Item Mean by 1987-88 Grade Level
Rzsponse Category |
Very In Very
Successful Successful Between Unsuccessful Unsuccessful
Grade 1 +2 +1 0 -1 -2 Total
Item Mean % (N) % (N) % (N) pA (N) % (N) (N)

13. Attends class regularly .9 40.0 (8) 35.0 (7) 5.0 (1) 15.0 (3) 5.0 (1) (20)
6. Understands assignments Wb 5.0 (1) 40.0 (8) 40.0 (8) 15.0 (3) 0.0 (0) (20)
7. Works independently o2 5.0 (1) 45.0 (9) 25.0 (5) 15.0 (3) 10.0 (2) (20)
11. Makes progress in read-

ing group el 0.0 (0) 50.0 (10) 20.0 (4) 20.0 (4) 10.0 (2) (20)
8. Finishes seatwork .0 5.0 (1) 45.0 (9) 25.0 (5) 0.0 (0) 25.0 (5) (20)
5. Reads library hooks .0 10.0 (2) 35.0 (7) 20,0 (4) 20.0 (4) 15.0 3) (20)
4, Reads and understands

suppler:utal -eading

materials used for in-

struccion .0 5.0 (1) 30.0 (6) 35.0 (7) 15.0 (3) 15.0 (3) (20)
3. Reads and understands

basal reading stories -2 0.0 (0) 35.0 (7) 30.0 (6) 20.0 (4) 15.0 (3) (20)
9. Practices self control -2 10.0 (2) 30.0 (6) 15.0 (3) 25.0 (5) 20.0 (4) (20)
10. Writes own stories -2 0.0 (0) 40.0 (8) 20.0 (4) 20,0 (4) 20.0 (4) (20)
12 Usually knows how to

figure out new words -.b 0.0 (0) 15.0 (3) 35.0 (7) 25.0 (5) 25.0 (5) (20)

£
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Table 18 (continued)

Classroom Teacher Survey Ratings for Items 3-13
for 1987-88 Pupils Who Were in the 1986-87 CLEAR-RR Evaluation Sample
Rank Ordered by Item Mean by 1987-88 Grade Level

Response Category

Very In Very
Successful Successful Between Unsuccessful Unsuccessful
Grade 2 2 +1 0 -1 -2 Total
Item Mean % (N) % (N) % (N) y4 (N) % (N) (N)
13. Attends class regularly 1.4 56.2 (41) 31.5 (™ 6.8 (5) 4,1 (3) 1.4 (1) (73)
11. Makes progress in read-
ing group 5 9.5 (7) le7 (39) 20.3 (15) 10.8 (8) 6.8 (5) (74)
5. Reads library books e5 12.2 (9) L2 (31) 32.4 (24) 8.1 W) 5.4 (4) (74)
3. Reads and understands
basal reading stories .5 12.2 9) 45,9 (34) 23.0 (17) 14.9 (11) 4.1 (3) (74)
6. Understands assignments o2 9.5 (7 19,2 (29) 24.3 (18) 20.3 (15) 6.8 (5) (74)
4. Reads and understands
supplemental reading
materials used for in-
struction o2 9.5 (7) 36.5 (27) 29.7 (22) 14.9 (11) 9.5 \7) (74)
12. Usually knows how to
figure out new words .1 9.5 (7) 31.1 (23) 31.1 (23) 13.5 (10) 14.9 (11) (74)
7. Works independently .0 9.5 (7) 32.4 (24) 21.6 (16) 20.3 (15) i6.2 (12) (74)
9. Practices self control .0 16.2 (12) 27.0 (20) 20.3 (15) 12.2 (9) 24.3 (18) (74)
8. Finishes seatwork .0 13.5 (10) 25.7 (19) 20.3 (15) 24.3 (18) 16.2 (12) (74)
10. Writes own stories ~a 1 4.1 (3) 31.1 (23) 28.4 (21) £0.3 (15) 16.2 (12) (74)
=
0
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Table 19 .

Classroom Teacher Survey Ratings for Items 3-13

for 1987-88 Second Grade Pupils Who Were in the 1986-87 CLEAR-RR Evaluation Sample

Rank Ordered by Item Mean by Pupil Category

1987-88

Response Category

Very In Very
Successful Successful Between Unsuccessful Unsuccessiul
Discontinued Pupils +2 +1 0 ~1 -2 Total
Item Mean % (N) % (N) % (N) % (N) b3 (N) (N)
13. Attends class regularly l.4 5647 (34) 35.0 (21) 5.0 (3) 1.7 (1) 1.7 (1) (60)
5. Reads l1library books N 14.8 (9) 44,3 (27) 32.8 (20) 4,9 (3) 3.3 (2) (61)
11. Makes progress in read-
ing group .6 11.5 (7) 57.4 (35) 18.0 (11) 8.2 (5) 4.9 (3) (61)
3. Reads and understands
basal reading stories N 14.8 (9) 49,2 (30) 21.3 (13) 13.1 (8) 1.6 (1) (61)
4, Reads and undcrstandg
supplemental i1=ading
materials used for in-
struction A 11.5 (7) 41,0 (25) 29.5 (18) 11.5 (7) €.6 (4) (61)
6. Understands assignments b 11.5 (7) 42,6 (26) 23.0 (14) 13.0 (11) 4,9 (3) (61)
9., Practices self control o2 19.7 (12) 31.1 (19) 19.7 (12) 9.8 (6) 19.7 (12) (61)
7. Works independently o2 11.5 (7) 36.1 (22) 23.0 (14) 18.0 (11) 11.5 (7) (61)
12. Usually knows how to
figure out new words o2 9.8 (6) 36.1 (22) 3t. 1 (19) 2.2 (5) 14.8 (9 (61)
8. Finishes seatwork ol 16.4 (10) 26.2 (16) 21.3 (13) 21.3 (13) 14.8 9) (61)
10. Writes own stories .0 4.9 (3) 32.8 (20) 32.8 (20) 21.3 (13) 8.2 (5) (61)
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Table 19 (continued)

Classroom Teacher Survey Ratings for Ttems 3-13
for 1987-88 Second Grade Pupils Who Were in the 1986-87 CLEAR-RR Evaluation Sample
Rarik Ordered by Item Mean by Pupil Category

1987-88

Response Categnry

Very In Very
Successful Successful Between Unsuccessful Unsuccessful
Not Discontinued Pupils +2 +1 0 -1 -2 Total
Item Mean Z (N) % (N) Z (N) % (N) b3 N) (N)
13. Attends class regularly 1.1 53.8 (7) 15.4 (2) 15.4 (2) 15.4 (2) 0.0 (0) (13)
5. Reads library books -2 0.0 (0) 30.8 (4 30.8 (4) 23.1 (3> 15.4 (2) (13)
3. Reads and understands -
basal reading stories -.2 0.0 (0) 30.8 (4) 30.8 (4) 23.1 (3) 15.4 (2) (13)
11. Mz' s progress in read-
ing group -2 0.0 (0) 30.8 4) 30.8 (4) 23.1 (3) 15.4 (2) ("3)
6. Understands assignments -.4 0.0 (0) 23.1 (3) 30.8 (4) 30.8 (4) 15.4 (2) (13)
12. Usually knows how to
figure out new words -.5 7.7 (1) 7.7 (1) 0.8 (4) 38.5 (5) 15.4 (2) (13)
4. Reads and understands
supplemental reading
materials used for in-
struction -.6 0.0 (0) 15.4 (2) 30.8 (4) 30.8 4) 23.1 (3) (13)
8. Finishes gseatwork -.6 0.0 (0) 23.1 (3) 15.4 (2) 38.5 (5) 23.1 \3) (13)
7. Works independently -.9 0.0 (0) 15.4 (2) 15.4 (2) 30.8 (4) 38.5 (5) (13)
10. Writes own stories ~1.0 0.0 (0) 23.1 (3) 7.7 (1) 15.4 (2) 53.8 (7) (13)
9., Practices self control ~1.1 0.0 (0) 7.7 (1) 23.1 (3) 23.1 (3) 46.2 (6) (13)

6.
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unsuccessful mean rating, and three mean ratings in between. For grade 1,
the item about reading group progress had the highest mean rating (.1) of the
four reading items (items 3, 4, 11, and 12), 50.0% of these ratings were
successful (positive), and 30.0% were unsuccessful (negative). How to figure
out new words had the lowest mean rating (-.6) of the four reading items,
15.0% of these yatings were successful (positive), and 350.0% were
unsuccessful (negative). For grade 2, the items about reading group progress
and understanding basal stories each had the highest mean rating (.5) of the
four reading items, 58.1% to 62.2% of these ratings were successful
(positive), and 17.6% to 19.0% of the ratings were unsuccessful (negative).
How to figure out new words had the lowest mean rating (.1) of the four
reading items, 40.6X of the ratings were successful (positive), and 28.47
were unsuccessful (negative)., For items 3-13, pupils in both grades 1 and 2
received their highest mean rating for class attendance (item 13). Grade 1
pupils received their lowest mean rating (-.6) for how to figure out new
words. Grade 2 pupils received their lowest mean rating (-.1) for writes own
gtories.

Results for Items 3-13 by Pupil Category Within Grade 2 (see Tab" Ve
Overall, on items 3-13, discontinued pupils received 10 "successful"
(positive) mean ratings and one mean rating in between "successful® and
"unsuccessful". By contrast, not discontinued pupils received only one
successful mean rating and 10 unsuccessful mean ratings. For discontinued
pupils and not discontinued pupils, the items about reading group progress
and understanding basal stories each had the highest mean rating of the four
reading items (items 3, 4, 11, and 12). For discontinued pupils, the mean
rating for each of these items was .6, 64.0% to 68.9% of these ratings were
successful (positive) and 13.1% to 14.7% of the ratings were unsuccessful
(negative). For not discontinued pupils, the mean rating for each of these
items was =.2, 30.8% of the ratings were successful (positive), and 38.57
were unsuccessful (negative), For discontinued pupils, how to figure out new
words h¢d the lowest mean rating (.2) of the four reading items, 47.9% of the
ratings were succeseful (positive), and 23.0% were unsuccessful (negative).
For not discontinued pupils, the item about supplemental macerials had the
lowest mean rating (-.6) of the reading items, 15.4% of the ratings were
successful (positive), and 53.9% were unsuccessful (negative). For items
3-13, discontinued and not discontinued pupils received their highest mean
rating for class attendance. Discontinued pupils received their lowest mean
rating (.0) for writes own stories. Not discentinued pupils received their
lovest mean rating (~1.1) for self-control.

Tables 20 and 21 show distributions of pupil ratings for the three items
about the achievement of passing scores on basal tests (items 14-15) and the
retention item (item 19). The ratings are reported by grade level in Table
20 and by pupil category for grade 2 pupils in Table 21. Of particular
interest, for comprehension, 45.0% (3} of the grade 1 pupils and 64.3% (45)
of the grade 2 pupil®s achieved passing scores. Within grade 2, 71.9% (41)
of the discontinued pupils and 30.8% (4) of the not discontinued pupils
achieved passing scores in comprehension.

Based on item 17, (reading group status) the breakdown for pupils in the
reading groups was as follows: for grade 1, 5.6% (1 pupil) in the high
group, 66.7% (12 pupils) in the middle group, and 27.8% (5 pupils) in the low
group; for grade 2, 5.4% (4 pupils) in the high group, 39.2% (29 pupils) in

£

EVALSRVCS/P501 /RPTFCRR88
AU N




the middle group, and 55.4% (41 pupils) in the low group. By pupil category
within grade 2, the percentages of discontinued pupils in the high and middle
groups were higher than the percentages of not discontinued pupils in these
groups., For discontinued pupils the percentages were: 6.6% (4 pupils) in
the high group, 44.3% (27 pupils) in the middle group, and 49.2% (30 pupils)
in the low group. For not discontinued pupils the percentages were: no
pupils in the high group, 15.4% (2 pupils) in the middle group, and 84.6% (1l
pupils) in the low group.

Table 22 shows a distribution of letter grades earned in reading in the
last grading period (item 18). No pupils retained in grade 1 earned an A,
but 2.9% of the pupils in grade 2 earned an A, The percentages of pupils who
earned an E were 5.3% for grade 1, and 13, 0% for grade 2. Within grade 2,
all 11 of the A and B grades were earned by discontinued pupils. Ihe
percentage of grade 2 pupils who earned a grade of C or above was greater for
discontinued pupils than for not discontinued pupils -- 71.5% compared to
15.4%.

For item 19, classroom teachers reported that none of the pupils in grade
1 (i.e., those retained in 1987-88) would be retained in 1988- 89, however,
this occurrence may be explained by the district practice of not retaining
pupils more than once in the primary grades. The teachers also reported that
15.7% (11) of the 70 pupils in grade 2 would be retained. Within grade 2,
12,3% (7) of the 57 discontinued pupils would be retained, compared to 30.8%
(4) of the 13 not discontinued pupils. For {item 20, 65.7% (44) of the
classroom teachers responded yes, the CLEAR-RR Program was serving his or her
school in 1987-88, and 34.3% (23) responded no.

Table 23 shows a distribution of responses to items 21 and 22, the two
items about the CLEAR-Reading Recovery Program, rank ordered by the item
means from strongly agree to strongly disagree. Item 21 is about the value
of the program. Item 22 concerns support for funding of the program. For
both items the mean ratings indicated agreement rather than disagreement with
the two statements that were supportive of the program. Nevertheless,
caution is advised when interpreting the ratings fer items 21 and 22. Based
on comments received from respondents, it seems that some classroom teachers
may have confused the CLEAR-Reading Recovery Program with the
CLEAR-Elementary Program, the CLEAR-Elementary-CAI Program, or the entire
CLEAR Component of Chapter 1 programs. Thus, classroom teachers may have
been more or less supportive of the CLEAR-Reading Recovery Program than the
ratings indicated.

Item 23 asked about grade levels taught by respondents. The distribution
of grade levels taught was as follows: 27.9% (12) taught grade 1, 2.3% (1)
taught grades 1-2 split, 58.1% (25) taught grade 2, 7.0% (3) taught grades
2:-3 split, and 4.7% (2) taught another arrangement.

Comments received for item 24 are included in Appendix I. The comments
included the topics of: (a) the need for serving pupils in reading in grade
2 as well as in grade 1, (b) pupil selection issues, particularly those
related to pupils in Special Education and English as a Second Language
(ESL), and (c) the apparent confusion of respondents with regard to the
various programs that comprised the CLEAR Component. Reading assistance for
pupils in grade 2 was advocated for reasons such as continuity, follow-up,
and remediation. The selection of Special Education pupils was questioned.

Ec
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Table 20

Classroom Teacher Survey Ratings for Items 14, 15, 16, and 19
for 1987-88 Pupils Who Were in the 1986-87 CLEAR-RR Evaluation Sample
by 1987-88 Grade Level

— Grade
Grade 1 Grade 2 |
Tes ____No Total Yes No Total |
Item z (N) A (N) (N) A (N) Z (N) (N)
Achieves suggested passing
score on basal tests‘iﬂ
the area of:
14. Comprehension 45.0 (9) 55.0 (11) (20) 64.3  (45) 35.7  (25) (70)
15. Vocabulary 85.0 (17) 15.0 (3) (20) 81.2  (56) 18.8 (13) (69)
16. Decoding 26.3 (5) 713.7 (14) (19) 42.0 (29) 58.0 (40) (69)
19. Will be retained at
the end of this
school year 0.0 (0) 100.0 {20) (20) 15.7 (11) 84.3 (59) (70)
Note. Responses of not sure were excluded from the analysis,
e
o
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Table 21

Classroom Teacher Survey Ratings for items 14, 15, 16, and 1)
for 1987-88 Second Grade Pupils Who Were in the 1986 87 CLEAR-RR Evaluation Sample
by Pupil Category
1987-88

Grade 2 Pupil Category

Discontinued Not Discontinued
Yes No Total Yes No Total
Item % (N) % (N) -(N) 3 (N) A (N) (N)
Achieves suggested passing
score on basal tests in
the area of:
14, Comprehension 7.9 (41) 28.1 (16, (57) 30.8 (%; 69.2 (9) (13)
15. Vocabulary 83.9 A7) 16.1 (9) 156) 69.2 (9) 30.8 (4) (13)
16. Decoding 47.4 (27) 52.6 (30) (57) 16.7 (2) 83.3 (10) (12»
19. Will be retalned at
the end of this
school year 12.3 (7) 87.7 (50) (57) 30.8 {4) 69.2 (9) (13)

Noce. Responses of not sure were excluded from the analysis.
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Classroom Teacher Survey Ratings for Item 18 for 1987-88 Pupils
Who Were in the 1986-87 CLEAR-RR Evaluation Sample

Table 22

1987-88
Grade Level
Grade 1 Grade 2
Not
Discontinued Discontinued Total
item % (N) % (N) % (N) % (N}
18. Farned the followirg
letter grade in reading
in the last grading
perfod (Circle NA=Not
Appl.cable 1f pupil was
not en.olled)
A 0.0 (0) 3.6 (2) 0.0 (0) 2.9 (2)
B 21.1 (4) 16.1 (9) 0.0 (0) 13.0 (9)
C 42,1 (8) 51.8 (29) 15.4 (2) 44.9 (31)
D 31,6 (6) 19.6 (11) 53.8 (7) 26,1 (18)
E 5.3 @9 8.9 (5) 30.8 (4) 13.0 (9)
Total 100.0 « ) 100.0 (56) 107.0 (13) 100.0 (69)

Note. Responses of Not Applicable were excluded from the analysis,

Q
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Table 23

Classroom Tracher Survey Responses for Items 2}1-22
from Teachers ir Schools Served by CLEAR-Reading Recovery
1987-88

Response Category
Strongly Strongly
Agree Agree Undecided Disagree Disagree
+2 +1 0 -1 -2 Total
Item Mean Z (N) % (N) % (N) 3 (N) 3 (N) (N)

21. The CLEAR-Reading
Recovery Program 1s
of value to pupils in
my school. 1.4 58.5 (24 24,4 (10) 14.6 (6) 2.4 (1) 0.0 (0) (41)

22. Compared to other ways
that money could he
spent for compensatory
reading programs in my
school, I support the
funding of the CLEAR-
Read ing Recovery Program. 1.3 51.2 (21) 31.7 (13) 12.2 (5) 4,9 (2) 0.0 ) (41)

*« Responses of Don“t Know were excluded from the analysis. Some respondents may hzve confused the CLEAR-Reading
Recovery Program with other program(s) in the Compensatnry Languate Experiznces and Reading (CLEAR) Component.

70
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Question 6 What were the attitudes toward Reading Recovery of parents of
pupils participating in the program?

Analysis 6.1 Frequency counts, percents, ard conten% analysis of the
survey of parents of pupils in CLEAR-RR during 1987-88
(Parent Survey).

The CLEAR-RR Parent Survey was mailed in May 1988 to the parents of
pupils who were enrolled in the program prior to March 15, 1988 and who were
enrolled in the schocl district at the time of the mailing. 1Included in the
mailing were parents of pupils who nad been discontinued, pupils who had been
served but left the program before they were discontinued, and pupils who
were still enrolled in the program. The purposes of the CLEAR-RR Parent
Survey were to obtain the parents” perceptions of their children”s reading
and writing skills and also of the CLEAR-RR Program specifically, to find out
the number of contacts that parents had with the program, and to cz'lect
parent comments about the program in general (see Appendix F). The return
rate for the survey was 25.6%, (81 usable surveys returned out of 312
mailed). Because of the low return rate, respondents may rot be
representative of the entire group of program parents.

Tables 24-26 contain data from the CLEAR-RR Parent Survey. Parents were
asked to respond to items 1-8 and 10-16 by circling yes, no, or not stre.
For the analysis, yes responses were given a value of 2, and no responses
were ,* 'en a value of 1. Not sure responses were excluded. Thus, the number
(N) of parents responding to each item can vary.

As indicated in Table 24, the mean ratings for items 1-8 ranged from 2.0
to 1.6. Included in this section were three items about the child“s reading
(items 1, 3, and 5) and three similar items about the child”s writing (items
2, 4, and 6). For each pair of reading-writing items, the item about reading
received a higher mean rating than the item about writing. That 1is, a
greater percentage of _ areats were concerned that their children would have
trouble learning to read than were concerned that they would have trouble
learning to write, a greater percentage were satisfied -/ith their children’s
reading progress than were satisfied with their writing ability, and a
greater percentage often helped their children to read at home than helped
them te write. For item 8, 87.5% (56 parents) answered yes, "My child feels
successful in school this year," and 12.5% (8 parents) answered no. The
number of parents who responded not sure to items 1-8 ranged from 1 (item 5)
to 20 parents (item 4).

Further analyses of the response patterns for certain combinat‘ons of
reading-writing iteams (items 1-6) showed that a majority (37) of the 54
parents who resjonded to items 1 and 2 were concerned that their children
would have trouble learning to read and write, 12 parents were mnot concerned
about either one, and only 5 parents were concerned about one subject but not
the other. About half (38) of the 75 parents who responded t~ items 5 and 6
often help their children to both read and write, but 24 parents often help
their children to read onl .

Item 9 stated, "Before getting this survey, I knew that my child was in
the Reading Recovery Program." Of the 75 parents who responded to this item,
92.0% (69 parents) answered yes ard & 0% (6 parents) answered no. Not sure
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Table 24
Parent Survey Responses for Items 1-8
1987-88
Response Category
X Y-= No
- 1 Total
Item Mean 3 (N) b2 (N) (N)
1. At the beginning of the
year I was concerned that
my child would have trouble
learning to read. 1.8 77.5 (55) 22.5 (16) (71)
2. At the beginning of the
year I was concerned that
my child would have trouble
learning to write his or
her own stories. 1.7 59.6  (48) 30,4 (21) (£
3. I am ratisfied with my
child”s reading progress
in first grade. 1.9 91.2 (62) 3.8 (6) (68)
4 1 am satisfied with my
child”s ability to write
his or her own stories in
first grade. 1.8 33.1 (49) 6,9 (10, (59)
5 I often help my child to
read books at home. 2.0 96,2 (76) 3.8 (3) (79)
6. I often help my child to
write his or her own
stories at home. 1.6 60.3 (44) 39,7 (29) (73)
7. When my chilcd sees a new
word, he/she usually
knows how to figure it out. 1.7 0.8  (46) 29.2  (19) (65)
8. My child feels successful
in school this year. 1.9 87.5 (56) 12.5 (8) (64)
Note. Responses of not sure were excluded from the analysis.
Ll
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was not a resrponse option for item 9, Because specific know'edge of the
CLEAR-RR Program was required to answer {tems 10~19, parents wbho responded no
to item S were instrucied to skip these items. any responses to items 10-19
that were given by those who answered no to item S were excluded from the
analysis. -

Tfable 25 includes items 10-16. The mean ratings for these items ranged
from 2.0 to 1.9. That 1s, most parents answered yes to items 10-16,
indicating that they were glad their chiidren were in the program, they felt
welcome to visit, the program helped their children, their children enjoyed
the program, and so forth. The percentages of respondents who answered yes
to items 10-16 ranged from 98.5% to 90.9%.

Included in this section was one pair of reading-writing items. As with
the previous pairs of similar items, the reading item (item 12) received a
higher mean rating than the writing item (icem 13). The percentage of
parents who indicated that the CLEAR-RR teacher had helped their child to
improve in reading was 96.5%, compared to 90.9% for the vriting item. Also
included in this section was the statement, "The Reading kecovery teacher has
let me know how to help my child at home" (item 14). For this item, 90.9%
(60 parents) responded yes. The number of parents who responded not sure to
items 10-16 ranged from 1 (item 10) to 14 parents (item 13). As in the
previous section of the survey, the item that received the most not sure
responses concerned writing.

Table 26 contains & summary of information from items 17-19, items that
focus on the number of parent contacts with the CLEAR-RR Program. Responses
indicated that on the average, the CLEAR-RR teachers contacted parents during
the 1987-88 school year more frequently (2.3 times) than the parents
contacted the CLEAR-RR teachers (1.3 times)., The mean number of contacts
regardless of the initiating party (item 17 plus item 18) was 3.5. The most
contacts of each type were: 12 teacher-initiated, 6 parent-initiated, and 17
total contacts. The percentages of parents who reported one or more contacts
were 85.2%, 63.3%, ard 9C.3%, respectively. Thus, the percentages ~f parents
who renorted no contacts were 14.8%, 36.7%, and 9.7%, respective The
percentage of parents who indi-ated that thev had visited the CLEAR-RR
teacher was 72.1%. It should be noted that 5 responses to ites 17, 4
responses to item 18, and 2 responses to item 19 were excluded from this
analysis because the parents did not give specific numbers of contacts.
These responses included "almost daily," "every week," "numerous,"” "more than
one," and "when I pick up my child." Thus, the actual parent contact with
the prograw may have been underreported.

Item 20 was included in the surv2y =0 collect information that the
teacher leaders needed for a report. This item asked parents to rate the
CLEAP-RR program on a S5-point scale from very ineffective (-2) to wvery

eftective (+2). Responses of not sure were excluded from the analysis. The

mean response to item 20 was 1.3, indicating positive perceptions of the
program”s effectiveness. The ratings for the 74 parents who responded on tle
5-point scale gave tne f.llowing ratings: 73.0% (54) very effective, 81% (6)

effective, 6.8% (5) in between, 1.4% (1) effective, and 10.8% (8) very
ineffective. Six parerts we:e not sure.
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Table 25

Parent Survey Responses for Items 10-16
1987-88

Response Category

- Yes No
2 1 Total
Item Mean yA (N) yA (N) (N)

10. The Reading Recovery
teacher has explained to
me why my child i{s in the
program, 1.9 94,1 (64) 5.9 (4) (68)

11¢ I am giad my child has been
in the Reading Recovery
programe. 2.0 Y8.5 (66[ 1.5 (1) (67)

12. The Reading Recovery
teacher has helped my child
to improve in reading. 2.0 98.5 (65) 1.5 (1) (66)

13. The Reading Recovery
teacher has helped my child
to improve in writing his
or her own stories, 1.9 90.9 (50) 9.1 (5) (35)

l4. The Reading Recovery
teacher has let me know
how to help my child at
home . 1.¢ 9009 (60) 9.1 ((J) (' )

k5. My child has said that he
or she has enjoyed being in
the Reading Recovery
program. 2.0 56.9  (63) 3.1 (2) (65)

. 16, I feel welcowe to visit my
child”s Reading Recovery
teacher. 2.0 28.4 (62) 1.6 (1) (63)

Note. Responses from parents who answered no to item 9 and respones of not
sure were excluded from the analysis.
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Table 26

Parent Survey Responses for Items 17~19
Concerning Program Contacts and Visircs
1987-88

Mean

Number of Times

2-3

4-5 6+a

Total

>

(N)

(N)

%

(N) % (N) 3

(N)

(N)

17.

18.

19.

The number of times
during this school
ear that:

The Reading Reccvery
teacher has contacted
me 1is: 2.3

I have contacted tue
Reading Recovery
teacher is: 1.3

(The total number of
contacts for Items 17+18:) 3.5

I have visited my child’s
Reading Recovery teacher
is: 1.5

14.8 (9)

36.7 (22)

9.7 (6)

27.9  (17)

21.3

31.7

12.9

24,6

(13)

(19)

(8)

(15)

47.5

25.0

32.3

37.7

(29) 1i.5 (7) 4.9

 13) 5.0 3 1.7

(20) 27.4  (17)

(23) 8.2 (5) 1.6

(3)

(1)

(11)

(1)

(61)

(60)

(62)

(61)

8The maximum responses given were: 12 <ontacts (item 17), 6 contacts (item 18), 17 contacts (items 17 + 18)
and 8 visits (item 19).
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Comments received for item 21 are included in Appendix J. Because of the
low return rate, respondents may not be representative of the entire group of
Program Parents. Two major thewes were: (a) cthat parents were very pleased
with the program and thought it really helped their children and (b) they
suggested that the program be expanded to other grade levels. Two samplie
comments were, "I am very happy with this program. At the start of the year
my son didn“t know the ABC now he is reading. It has been a gieat help" and
"I think the program is terrific (sic) it has nelped my little girl read.
She comes home ard reads to me her stories!"
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Question 7 What were the costs of CLEAR-RR compared other compensatory
programs?

Analysis 7.1 Cost per pupil of each program.
Analysis 7.2 NCE gain in reading fecr each program.
Analysis 7.3 Cost of gain of 1.0 NCE point for each program.

Due to the fact that almost all CLEAR-RR pupils were also served by the
Instructional Aide Program, it was not possible to carry out Analyses 7.2 and
7.3 as planned (see the narrative for Question 4 regarding pupil
participation in more than one nrogram).

It was pc-<ible to make the cost comparisons shown in Table 27. In an
attempt to get comparable subgroups, non-piblic pupils were “Zrcpp:i irom the
analyses. This resulted in only 38 first-grade pupils in the Regular CLEAR
subgroup. A review of the program service for these 38 pupils revealed that
this was an atypical group. The percentage of pupils who were served and
were “‘ncluded in the evaluation sample was considerably 1lower than in
prev .s years and it was lower than for the entire Regular CLEAR Program
(grades 1-5) for the 1987-88 school year. In an attexpt tc nrovide a more
comparable subgroup for Regular CLEAR, data for all elementary pupils (grades
1-5) in the Regular CLEAR Program were included in Table 27.

The data in Table 27 indicate that in 1987-88 it cost an average of
$2,864 to serve a pupil in Reading Recovery compared to $1,022 in Regular
CLEAR (grade 1), $626 in the Instructional Aide Program, and $1,001 in the
Regular CLEAR Program (grades 1-5), Of the programs listed in Table 27,
CLEAR-RR had the highest percentage of pupils served who met the criteria for
the program evaluation sample. These criteria, however, differed among the
programs, e.g., CLEAR-RR used the number of lessons while Regular CLEAR used
attendance.
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Tahkle 27

Cost Analysis fc. First-Grade Public School Pupils in
Chapter i “1EAR Reading Recovery, Chapter 1 Regular CLEAK, and
the DFPF First-Crade Instructional Aide Program

1387-88
Program Cost? P _ Is ii Program Pupils per FIF Cost per Punil Percentage of
Number of FIE Per Pupils Served
Program Teachers or Aldes Tbtal FIE Served In Sample Served In Sample Served In Sample  Who Met Eval-
uation Sample
Criteria
CLEAR-RR 29.0 $1,125,679  $38,817P 393 253 13.6 8.7 $2,864 $4, 449 64. 47
Regular CLEAR
(Grade 1) 1.0 $38,817¢ $38,817 38 12 33.9 12.0 $1,022 §3,235 31.6%
Instructional
Aide 9.5 $1,114,036d  $12,310 1,780 91 19.7 11.0 $626  $1,124 55, 7%
Regular CLEAR
(Grades; 1-5) 52,0 §2,018,484  $38,817 2,016 1,072 38.8 20.6 $1,001 51,883 53.24

Note. Evaluation sample critcria differred among he programs.
A Cost figures include only teacher or aide costs (salaries plus fringe benefits).

used to exclude the influence of different salary costs due to different numbers of years of teacher experience.
C Figures are based on the proportion of pupils served at each grade level.
d Cost for aldes is based on o. wimm salary plus fringe benefits.

S
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b CLEAR-RK cost per FIL .18 based on actual salaries plus fringe benefite (81,125,679) divided by FIEs (29.0) and rounded to the
nearest dollar. This figure ($38,8)7) was then set as a constant for the Regular CLEAR Program costs per FTE. The constait was
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Question 8 What were the long-term efiects of the CLEAR-RR Program?

Analysis 8.1 Number and percent of pupils in the 1985-86 and 1986-87
CLEAR-RR evaluation samples who in 1987-88 attended a
school where a compensatory program was available and who
were served by a compensatory program.

Analysis 8.2 Number and percent of pupils in the 1986-87 CLEAR-RR

evaluation sample scoring at or sgbove the mean NCE for

- their classroom on the CTBS Total Reading and Reading
Ccmprehension scores in April 1988.

Analysis 8.3 Numbe. and percent of pupils in the 1985-86 and 1986-87
CLEAR-RR evaluatiun samples scoring at or above the 37%Zile
on the CTBS Total Reading and Reading Comprehension scores
in April 1988.

Analysis 8.4 Number and percent of pupils in the 1985-86 and 1986-87
CLEAP-RR evaluation samples scoring a“ or above the 50%ile
on the CTBS Total Reading and Reading Comprehension scores
in April 1988.

Analysis 8.5 Number and percent of pupils in the 1985-86, 1986-87, and
1987-88 CLEAR-RR evaluation samples who followed a normal
grade-level progression.

Analysis 8.6 Number and percent of pupils in the 1985-86, 1986-87, and
1987-88 CLEAR-RR evaluation samples whc were later
identified and served in a special education class.

Analyses 8.1-8.6 were conducted from available follow-up data for pupils
wi~ were in che 1985-86, 1986-87, and 1987-88 evaluation samples, The
original 1985-86 «valuation cazple was comprised of 141 pupils, of +hom, 98
were discontinued and 43 were not discontinued. The 1586-87 evaluation
sample was comprised of 189 pupils, o. whom, 124 were discontinued and 65
were not discontinued. The 1987-88 evaluation sample was compis.d of 273
pupils, of whom, 187 were discontinued and 66 were not discontinued. Not
discontinued pupils only included those who received 60 or more lessons. The
number of pupils included in the analyses for question 8 varied due, in part,
‘0 pupil mobility, the timing of data collection, and different restrictions
inherent in the - 4ious analyses,

. Table 28 contains a summary of results for Analyses 8.1, the study of the
1985-86 and 1986-87 CLEAR-RR evaluation sample pupils who were gerved by a
compensatory program in 1987-88. The analysis included three compensatory

« programs: the CLEAR-Elementary Program (CLEAR-Regular), ths _EAK-El2uentary
(CLEAR—CAT), and the first-grade Instructional Aide Progccm. Analysis 8.1
did not include pupils wh were on a waiting list of pup.ls to be served.
The criterion scores used ¢c establish eligibility and priority for program
service varied from program to program and school tou school.

O0f the 141 pupils in the 1985-86 CLEAR-RR evaluation sample, 88 pupils
were in a school and at a grade level where a compensatory program was in
operation during th: 1987-88 s3chool year. Nf these 88 pupils, 42.0% (37)
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Table 28

Percent and Number «f Pupil!s in the i985-86 and 1986-87 CLEAR-RR
Evaluation Samples by Compensatory Ecucation Program stetus in 1987-88

Compensatory Education Program Status

1985-8¢6 Not 1In
Evaluation Sample Comp. Ed. In Comp. Ed. Program Total
Grade in Pupil CLEAR-Regulard@ CLEAR-CAID Subtotal

198768 Category )3 (N) % (N) % (N) % (N) % (N)
2 Discontinued 66.7 (8) 33.3 (4) G.0 (0) 33.3 (4) 100.0 (12)
Not Discont.!nued 25.0 (5) 65.0 (13) 10.0 (2) 75.0 (15) 100.0 (20)
Subtotal 40.6 (13) °3.1 17) .3 (2) 53.4 (19) 100.0 (22)
3 Discntinued 70.6 (36) 19.6 (10) 9.8 (5) 29.4 (15) 100.0 (51
Not Discontinued 40.0 (2) 20,0 (1) 40.0 (2) 60.0 (2) 100.0 {5)
Subtotal 67.9 (38) 19.6 (1) 12.5 (7) 32.1 (18) 100.0 (56)
Total 58.0 (51) 31.8 (28) 10.2 (9) 42,0 (=7) 100.0 (88)

(rable continues)
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Table 28 (continued)

Percent and Number of Pupils in the 1985-86 and 1986-87 CLFAR-RR
Evaluation Samples by Campensatory Education Program Status in 1987-88

Compr asatory Fducation Program Status

1986-87 Not in
Evaluation Sample __Comp. Ed. In Comp. Ed. Program Total
Grade in  Pupil CLEARRegular? _ CLFAR-CAI> ~ Instr. Aide€ _ Subtotal
1987-88  Catrgory % N) % (N) (N % N) % N % N)
1 Discontinued 100.¢ (2) 0.0 © 00 (0 CO0 (0 0.0 (0) 100.9 (2)

Not Discontinued 7645 (26) 2.9 (1) 9.0  (9)  20.6 (7) 23.5 (8) 100.0 (34)

Subtotal 77.8 (28) 2.8 (1) 0.0 (0) 19.4 @) 22.2 (8) 100.0 (36)

2 Discontinued 40.0 (30) 57.3 (43) 2.7 03] 0.0 (0) 60.0 (45) 100.0 (75)
Not Discuicinued 18.8 3 78.1 (12.5)d 3,1 (.5) 0.0 (1)) 81.3 (13) 100.1¢  (16)

Subtotal 36.3 (33) 6l.0 (55.5) 2.7 (2.5) 0.0 ©) 63.7 (58) 100.0 u1)

Total 48.0 (61)  44.1 (56) 2.4 (3) 5.5 )] 52.0 (66) 100.0  (127)

Nete. Pupils servad f.om September 28 through the end of the school year were inciuded in the "In Comp. Ed. Program" categ-ry.
Puplls on a walting list to be served were includad in the "Not in Comp. Ed." Category. Excludes pupils in school/grale
combinations where compensatot * education programs were not offered.
4CLEAR-Regular is the Compensatory Language Experiences and Reading Elementary Program.

DCIEAR-CAI is the Compensatory Language Experiences and Rea’ing Elementary Computer—Assisted Instruction Progranm.
CInst. Alde is the Instructional Aide P-ogram {grade 1 only).
done pupil was in the CLEAR-Regular Program anc the CLEAR~CAI Program.
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were served iit a compensatory program. By grade level, 59.4% (19) of the 32
pupils in grade 2 were served, compared to 32,1% (18) of the 56 pupils in
grace 3, In each grade level the percentage served was lower for tne pupils
who had been discontinued in 1985-86 than for the pupils who had not been
discontinued. In grade 2, 33.3% (4) of the 12 discontinued pupils were
served in a compensatory program compared to 75.0% (15) of zha 20 not
discontinued pupils. In grade 3, 29.4% (15) of the 51 discoutinued pupils
were served !n a compensatory program compared to 60.0% (3) of the 5 not
discontin» 4 pupils. Overall, 30.27% (19) of the 63 discontinued pupils in
grades 2 and 3 were served in a compensatory program in 1987-88, two years
after they coupletes the CLEAR-RR Program.

O0f the 189 pupils in the 1986-87 CLEAR-RR evaluation sample, 127 pupils
were in a school and at a grade level where a compensatory program was in
operation during the 1987-88 school year. Of these 127 pupils, 52.0% (66)
wrre served in a compensatory education program. 3y grade level, 22.2% (8)
of the 3¢ pupils in grade 1 were served, compared to 63.7% (58) of the 91
pupils in grade 2. 1In each grade level, as in the 1985-8% evaluation sample,
the percentage served was lower for the pupils sho had been discontinued than
for the p pils who had not been disconcinued. In grade 1 neither of the 2
d:scontinued pupils was served, comp.red to 23.5% (8) of the 34 aot
fiscontinued pupils. In grade 2, 60.0Z (45) of the 75 discontinued pupils
vere gcerved compared to 81.3%7 (13) of the 16 not discontinued pupils.
Overall, 54.3% (45) of the 77 discontinued pupils in grades 1 and 2 were
served in a compensatory program in 1987-88, the year after they completed
the CLEAR~RR Program.

Only pupils who had a normal grade-level progression at posttest time
were included in analyses 8.2, 8.3, and 8.4. Valid CTBS Total Reading and
Reading Comprehension posttest scores from Aprii 1988 were available for 61
of the 141 pupils who were in the 1985-86 evaluation sample, of whom, 58 were
discontinued and 3 were not discontinued, Of the 189 pupils in the 1986-87
evaluation sample, valid CTBS Total Reading posttest scores were available
for 128 pupils. Of the 128 pupils, 177 were discontinued and 21 were not
discontinued. Valid CTBS Reading Comprehension posttest scores were
available for 138 of the 189 pupils in the 1986-87 evaluation sample of whom
68 were discontinued and 20 were not discontinued. Only pupils in the
1986-87 evaluation sample were included {n Analysis 8.

For Ana.ysis 8.2 the April 1988 CTBS Total Reading and Reading
Comprehension NCE scores for pupils in the 1985-87 CLEAR-RR evaluation sampl:
were compared to their homeroom average NCE scores for April 1988. The CTBS
scores were available from districtwide testing. The number of test scores
available per homeroom varied. Homeroom averages based on fewer than 10
scores were excluded becaus they were considered unrepresentative of the
clcss.

O0f the 189 pupils in the 1986-87 CLEAR~RR evaluation sample, CTBS Total
Reading NCE scores and homeroom average MNCE scores were available for 118
pupils. Of this number, 98 pupils had been discontinued in 1986-87 and 20
pupils had not., Results of the analysis indicated that of the 118 pupils
with available test data, 25.4% (30) reached their hcomeroor average NCE
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score. By pupil category, 28.6% (28) of the 98 discontinued pupils compared
to 1u.0% (2) of the 20 not discontinued pupils reached their homeroom average
NCE gcore. 0f the 30 puplls whe reached their homeroom average in Total
Reading, 33.3% (10) scored below the 37%il: and thereby still qualified for a
Chap. 'r 1 compensatory reading orogram. The homeroom average NCE scores for
Total Reading ranged from 25 to 66.

Reading Comprehension NCE scores and homeroom averag? NCE scores were
available for 97 of the 18% pupils in the 1986-87 eveiuation sample. Of the
97 pupils, 78 pupils had been discontinued in 1986-87 and 19 pupils had not.
Results cf the analysis showed that of the 97 pupils with available test
data, 27.8% (27) reached their homeroom average NCE score. By pupil category
33.3% (26) of the 78 discontinued pupils compared tc 5.3% (1) for the 19 not
discontinued pupils reached their homeroom average NCE score, The homeroom
average NCE scores for Reading Comprehension ranged from 24 to 62.

Results of analyses 8.3 and 8.4 showed that greater percentages of pupils
scored at or above the specified percentiles in Reading Comprehension than
did in Toisi Reading (see Table 29). Moreover, greater percentages of
discontinued pupils thar not discontinued pupils scored at or above the
specified percentiles. Results for the 1985-86 evaluation sample indicated
that in Total Reading, 41.0%7 (25) of the 61 evaluation sample pupils with
valid test data scored at or above the 37%ile and 23,0% (14) scuie? at or
above rthe 50%ile. By pupil category, 43.1% (25) of the 58 discontinued
pupils scored at or above the 37%ile and 24.1% (14) scored at or above the
50%71ile. On the Reading Comprehencion subtest, 45.9% (28) of the 61
evaluation samp'e pupils and 48.3% (28) of the 58 discontinued pupils reached
the 37%ile. For the 1986-87 evaluation sample, in Total Reading, 25.8% (33)
of the 128 evaluation sample pupils with vali1 test data scored at or above
the 37%ile and 13.3%Z (17) reached the 50%ile. By pupil category, 30.8% (33)
of the 107 discontinued pupils reached the 37%ile and 15.9% (17) reached the
50%1ile. Cn the Reading Comprehension subtest, 34.3% (37) of the 108
evaluation sarple pupils, 40.9% (36) of the 88 discontinued pupils, and 5.0%
(1) of the 20 not discontinued pupils scored at or above the 37%ile.

Table 30 summarizes results for Analysis 8,5, the distribut’ _..s of pupils
in the 1985-86, 1986-8°, and 1987-88 CLEAR-RF evaluation samples who followed
a normal grade-level progression, Only pupils who were enrollzd in the
Columbis Public Schools during the month of November in all of their
follow-up years (1986, 1987, and/or 1988) were included in the analiysis. The
numbers of pupils included from the threze evaluation samples were: 106
pupils (75.2%) from the 1985-86 evaluation sampie, 168 pupils (88.9%) from
the 1986-67 evaluation sample, and 243 pupils {96.0%) from the 1$87-88
evaluation sample [a total of 517 pupils (€3.7%) from the combined samples].

The percentages of pupils who followed a normal grade-level progression
were as follows: 51.9% (55) of the 106 pupils from the 1985-86 szmple
followed a normal grade-level progression into the fourth grade; 67.3% (113)
of the 168 pupils from the 1986-87 evaluation sample followed a normal
progression into the third grade; and 84.3% (206) of the 243 pupils from the
1987-88 evaluation sample followed a normal grade-level progression into the
second grade in 1988-89, Overalyi, 72.3% (374) of the 519 pupils in the
analysis followed a normal grade-level progression and 27.7% (i43) did not.
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Table 29

and Total Reading Porttest in April 1988

Percent and Number of Pupils in the 1985-86 and 1986-87 CIEAR-RR Rvaluation
Sarples Who Reached the 37%ile and/or the 50%ile on the CIBS Reading Comprehension

Subtest
Readirng Camprehension Total Reading
77dle 50%ile 37/ile S50%ile
Evaluation Sample N) % N) A ® N % N) % N)
15886
disontinued (58) 48.3 (28) 32.8 (19) (58) 43.1 (25) 24,1 (14)
Not Discontinved (3) 0.0 (0)] 0.0 (0) (3 0.0 (0} 0.0 0)
Subtotal (61) 45,9 (28" 31.1 19) (61) 41.0 (25; 23,0 (14)
1986-87
Discontinued (88) 40.9 (36) 23.9 {21) (107) 30.8 (33 15.9 (17)
Not Discontinued (20) 5.0 (L 0.0 0y (21 0.0 (8))] 0.0 ()
Subtc tal 7108) 34.3 37 19.4 (21) (1z8) 25.8 (33) 13.3 A7)
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Table 30

64

Percent and Number of Pupils in the 1985-86, 1586-87, and 1587-88
CLEAR-RR Evaluation Samples by Grade-Level
Progression Through November 1988

Grade-Level Progression

Not Normal Normal Total
Evaluation Sample % (N) % (N) A (N)
1985~86
Discontinued 27.1 (19) 72.9 (51) 100.0 (70)
Not Discontinued 88.9 (32) 11.1 (4) 100C.0 (36)
Subtotal 48.1 (51) 51.9 (55) 100.0 (106)
1986-87
Discontinued 12.0 (13) 28.0 (95) 100.0C (108)
Not Discontinued 70.0 (42) 30,0 (18) 100.0 (60)
Subtotal 32.7 (55) 67.3 (113) 100.0 (168)
1987-88
Discontinued 6 (1) 99,4  (177) 100.0 (178)
Not Dis=zontinued 55.4 (36) 44,6 (29) 100.0 (65)
Subtotal 15.2 (37) 84.8 (2.6) 100.0 (2453)
Total
Discontinued 9,3 (33) 90,7 (323) 100.0 (356)
Not Discontinued 68.3 (110) 31.7 (51) 100.0  (161)
Subtotal 27.7 (143) 72.3 (374) 100.0 (517)
Note. The 1985-86 evaluation sample was followed for 3 years

(normal progression into grade 4), the 1986-87 evaluation
sample for 2 years (normal progression into grade 3), and the
198./=88 evaluation sample for 1 year (normal progression into
grade 2). Only pupils enrolled in the Columbus Public
Schools during November in ezzh of their follow-up years were
included in the analysis.,

EVALSRVCS/P501/RPTFCRR88
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In each of the three evaluation samples a greater percentage of
discontinued pupils than not discontinued pupils followed the normal
progression, For discontinued pupils, the percentages who followed the
normal progression ranged from 72.9% for the 1985-86 evaluation sample pupils
to 99.4% for the 1987-88 evaluation sample pupils. For not discentinued
pupils, the percentages who followed a normal progression ranged from 11.1%
for the 1985-86 evaluation sample pupils to 44.6% for -he 1987-88 evaluation
sample pupils,

Some of the pupils who did not follow a normal grade-level progression
were retained in grade 1 and, except for the 1987-88 sample, others were
retained in subsequent grade-levels. For the pupils who were included in the
analyses, the retention rates in grade 1 were: 25.5% for the 1985-86
evaluation sample, 20.8% for the 1986-87 evaluation sample, 15.2% for the
1987-88 evaluation sample, and 19.1% for the 517 pupils 1in the three
evaluation samples combined. The retention rates in grade 2 were: 19.87% for
the 1985-86 sample and 11.9% for the 1986-87 sarple.

Tables 31-33 contain summaries of analysis 8.6 w ich fnllowed the special
education status of pupils from the 1985-86, 1986-87, and 1987-88 CLTAR-RR
evaluation samples through November 1988. The analysis included three types
of special education programs: communication disorder, developmental
handicap, and 1learning disability. The nercentages of purils from the
evaluation samples who were served in special education were: For the 1985-86
evaluation sample, 14.1% in November 1986, 10.9% in November 1987, and 17.1%
in November 1988; for the 1986-87 evaluation sample, 6.6% in Novembei 1987
and 10.8% in November 1988; and for the 1987-88 evaluation sample, 14.4% in
November 1988, Over the three .ollow-up years, service for communicatlion
disorders related to speech, hearing, anu language problems occurred more
frequently than service for deve'opmental handicaps and learning disabilities
combined. The percentages of discontinued versus not discontinued pupils in
special education were compared within each grade-level and within each
follow-up year within each evaluation sample. In general, results indicated
that higher percentages of not discontinued pupils than discontinued pupils
were in special education.

EVALSRVCS/2501/RPTFCRR88
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Text Provided by ERI

Percent and Number of Pupils in the 1985-86 CIFAR-RR Evaluation Sample

Table 31

by Special Education Status in November 1986, 1987, and 1988

Special Education Status

114/89

Not In Special
Followup Education In Special Education Tot..l
Year Cammmication Developmental Learming
Grade as Pupil Cisorder Handicay Disability Subtotal
of: Category )3 (N) % (N) % (N) % ) % (N) % N)
11/8
1 Discontinued 100.0 (2) 0.0 0) 0.0 0) 0.0 0) 0.0 (0) 100.0 2)
Not Discontinued  66.7 (18) 25.9 7) 7.4 (2) 0.C 0) 33.3 (9) 100.0 27)
Subtotal 69.0 (20) 4.1 7) 6.2 2) 0.0 (0) 31.0 (9) 100.0 (29)
2 Discont inued 90.9 (80) 3.0 (7) 0.0 (0) 1.1 (1) 9.1 (8) 100.0 (88)
Not Discontinued 91.7 (11) 0.0 (0) 9.0 ) 8.3 (1) 8.3 (1) 100.0 (12)
Subtotal a.0 1) 7.0 )] 0.0 0) 2.0 (2) 9.0 (9) 100.0 (100)
Total 8.0 {111) 10.9 (14) 1.6 (2) 1.6 (2) 14.1 (18) 100.1 (129)
11/87
2 Discontinued 9%.4 17) 5.6 Q) 0.0 0) 0.0 (0) 5.6 (1) 100.0 (18)
Not Discontinued 78.1 (25) 15.6 (5) 6.3 2) 0.0 0 21.9 (7) 100.0 (32)
Subtotal 84.0 (42) 12.0 6) 4.0 2) 0.0 0) 16.0 (8) 100.0 (50)
3 Discontinuved 9.8 (60) 1.6 (1) 0.0 0) 1.6 (1) 3.2 (2) 100.0 (62)
Not Discortinued 57.1 (4) 0.0 0) 14.3 (1) 28.6 () 42.9 (3) 100.0 7)
Subtotal 92.8 (64) 1.4 (1) 1.4 (1) 4.3 3) 7.1 (5) . 89)
Total 89 1 (106) 5.9 {7 2.5 &) 2.5 3 10.9 (13) 100.0 (119)
(table continues)
9.
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Table 31 (continued)

Percent and Number of Pupils in the 1985-86 CLEAR-RR Evaluation Sample
by Special Education Status in November 1986, 1987, and 1988

Special Education Status

Not In Special
Fol lowup Education In Special Education Total
Vear Commnication Developmental Learning
Grade as Pupil Disorder Hand icap Disability Subtotal
of: Category % N) b3 (N) % (N) b3 (N) % ()] X (N)
11/88
3 Discontinued 85.0 17) 5.0 (1) 0.0 0) 10.0 (2) 150 (3) 100.0 (20)
Not Discontinued  67.6 (23) 5.9 (2) 14.7 (5) 11.8 (4) 32.4 (11) 100.0 (34)
Subtotal 74,1 (40) 5.6 (3) 9.3 (5) 1.1 - (6)  26.0 (14) 100.1 (54)
4 uiscontinued 2.5 (49) 3.8 (2) 0.0 0) 3.8 (2) 7.6 (4) 1001 (53)
Not Discontinued  75.0 3) 0.0 (0) 0.0 (0) 25.0 (1) 25.0 (1) 100.0 (4)
Subtotal 91,2 (52) 3.5 (2) 0.0 0) 5.3 3) 8.8 (5) 100.0 (57)
Total 82.8 (92) 4.5 (5) 4.5 (5) 8.1 ) 17.1 (19) 9.9 (111)

" Note, ™ to rounding same total percents do mot equal 100.0. One discontinued pupil in grade 2 in November 1988 who was not in special
education was excluded from the analysis.

gu
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Percent and Number of Pupils in the 1986-87 CLFAR-RR Evaluation Sample
by Special Education Status in November 1987 and 1988

Table 32

Special Education Status

Not In Special
Followup Education In Special Education Total
Year Commumnication Developmental Leaming
Grade as Pupil Disorder Handicap Disability Subtotal
of: Category )4 (N) % (N) % N) % {N) % (N) p4 ()]
11/87
1 Discontinued 100.0 (2) 0.0 (0) 0.0 (0) 0.0 (0) 0.0 (¢) 100.0 (2)
Not Discontinued  91.7 (33) 2.8 49 2.8 (1) 2.8 (1) 8.4 (3) 100.0 (36)
Subtotal 92.1 (35) 2.6 (1) 2.6 (1) 2.6 ¢9) 7.8 3) 99.9 (38)
2 Discontinued 94.8  (110) 4.3 (5) 0.0 (0) .9 (n 5.2 (6) 100.0 (116)
Not Discontinued 9.3 (25) 3.6 (1) 3.6 (1) 3.6 (1) 10.8 (3) 100.1 (28)
Subtotal 93.8  (135) 4,2 (6) o/ (1) 1.4 (2) 6.3 (9) 100.1 (144)
Total 93,4  (170) 3.8 ¢)) 1.1 (2) 1.6 (3) 6.6 (12) 100.0 (182)
11/888
2 Discontinued 92.9 (13) 0.0 (0) 0.0 (0) 7.1 (1) 7.1 (1) 100.0 (14)
Not Discontinued  75.6 (31) 4.9 (2) 9.8 (4) 9.8 (4) 245 (10)  100.1 (41)
Subtotal 80.0 (44) 3.6 (2) 7.3 (4) %1 (5) 20,0 (11) 100.0 (55)
3 Discontinued 96.8 (92) 1.1 (L) L1 (1) l.1 (1) 3.3 (3) 100.1 (95)
Not Discontinued 77.8 (14) 0.0 0) 11.1 (2) 11.1 (2) 22,2 (4) 100.0 (18)
Suutctal 93.8  (106) .9 (D 2.7 3) 2.7 ) 6.3 (7) 100.1 (113)
Total 89.3 (150) 1.8 (3) 4.2 (7) 4.8 8) 10.8 (18) 100.1 (168)

Note.

Due to rounding same total percents do mot equal 100.0.

¥ne ot discontinued pupil in grade 1 in November 1988 who was enrolled in'a special education developmental program was excluded from
the analysis,

Q
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Percent and Number of Pupils in the 1987-88 CLEAR-KR Evaluation Sample
by Special Education Status in November 1988

Table 33

Special Education Status

Not In Special
Followp Education In Special Education Total
Year Commmnication Developmental Learming
Grade as Pupil Disorder Handicap Disability Subtotal
of: Category )3 N % (N) % (N) yA (N) 4 N) A N)
11788
1 Di scontinued 100.0 1) 0.0 ©) 0.0 (0) 0.0 0) 0.0 (0) 100.0 8
Not Discontinued  72.2 (26) 13.9 €)) 5.6 (2) 8.3 (3) 2.8 (16)  100.0 (36)
Subtotal 73.0 (27) 13.5 (5) 5.4 2) 8.1 3) 27.0 (10) 100.0 (37)
2 Discontinued 9.4 (160) 8.5 (15) 0.0 0) l.1 (2) 9.6 (17)  100.0 (177)
Not Discontinued 72.4 (21) 13.8 (4) 6.9 (2) 6.9 (2) 27.% (8) 100.0 (29)
Subtotal 87.9  (181) 9.2 (19) 1.0 2 1.9 (4) 12.1 (25) 100.0 (206)
Total 85.6 (208) 9.9 (24) 1.6 (%) 2.9 €)) 14.4 (35) 100.0 (243)
1G4
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Summary/Recommendations

In 1987-88 the CLEAR-RR program was located in 26 elementary schools and
had a staff of 57 teachers (29 FTEs). The program served a total of 393
underachieving first-~grade pupils who appeared unlikely to read successfully
without intensive instructlion. The pupils were enrolled in the program for
an average of 84.5 days, attended the program an average of 71.6 days, and
received an average of 56.2 lessons. The number of lessons received ranged
from none to 122.

Pupils were discontinued from the prugram based on scores on diagnestic
measures indicating thkat they were reading at the average level for their
classroom and Dbased on teacher judgment that the pupils had developed
effective reading strategies. Of the 393 pupils, 51.1% (201) were
discuntinued, 17.8% (70) received 60 or more lessons but were not
discontinued, and 31.0% (122) were not discontinued and received less than 60
lessons. Of the 191 pupils who received 60 or more lessons, 63.4% (121) were
discontinued.

The evaluation sample consisted of the 253 pupils who were discontinued
or had 60 or more lessons, and who had a valid score on both the CTBS pretest
and posttest. On the Total Reading posttest 15.0% (38) of the 253 pupils
scored a’. or above the 50%Zile (gcade level); and 66.8% (169) scored below the
37%ile (the eligibility criterion for Chapter 1 services). The 253 pupils
made an average gain of 9.6 NCEs in Total Reading. The average gain made by
the 187 discontinued pupils was 12.1 NCEs, compared to an average gain of 2.6
NCEs for the 66 not discontinued pupils. Overall, 58.5% of the 253 pupils
gained 7.0 or more NCEs. The percentages of pupils (for whom homeroom
average scores were available) who reached their homeroom average in Total
Reading were: 36.5% (54) of the evaluation sample pupils, 45.2% (52) of the
discontinued pupils, and 6.1%Z (2) of the not discontinued puplls. Of the 54
pupils who reached their homeroom average in Total Reading, 25.9% (14) scored
below the 37Zile and therefore gtill qualified for Chapter 1 sgervicas. The
homeroom averages in Total Reading ranged from 22.4 to 62.2 NCEs.

On the Reading Recovery Diagnostic Survey, the following mean scores were
obtained for Septembar and May from a sample of 249 CLEAR-RR pupils who were
discontinued or had 6C or more instructional lessous: Letter Identification
33.1 to 51.5; Ohio Word Test, .5 to 15.3; Concepts About Pirint, 7.4 to 16.7;
Writing Vocabulary, 2.8 to 37.4; Dictation, 4.6 to 30.9. The median scores
for the September and May Text Reading Levels were -1.0 (Level A) and 10.0
(Level 10). These were the levels at which pupils could read with 90%
accuracy or above. The Text Reading Levels had approximate equivalents in
the Ginn basal reading series. Text Reading Levels A through 2 were
approximately equivalent to che Ginn Readinese Level. Text Reading Levels 9
through 12 were approximately equivalant to the Primer Level. Pupils in the
school system who are beginning the P-imer Level are generally considered for
promotion to grade 2.

The NCE growth of CLEAR-RR pupils and pupils in other compensatory
programs could not be comparcd because most of the CLEAR-RR pupils also were
served 1in another program. The costs per pupil served in compensatory
programs were compared. The cost per pupil served in CLEAR-RR ($2864)
indicated that the 1987-88 CLEAR-RR frogram was an expensive one to maintain

10z
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in comparison to the other compenr-atory education programs. The costs for
the other programs were $1,022 for Regular CLEAR (grale 1), $626 for the
Instructional Aide Program, and $1,001 for Regular CLEAR (grades 1-5).

Results of the CLEAR-RR Staff Survey and Principal Survey ‘ndicated that
respondents generally viewed the program as effective. On a scale of program
effectiveness that ranged from +2 to =2, the average ratings for the program
ranged from 1.7 to .l. The area of parent involvement received the lowest
meen rating from bt th groups. On a scale that ranged from +2 (strongly
agree) to -2 (strongly disagree) the average responses to statements that
were supportive of the program ranged from 1.9 to 1.7.

The Classroom Teacher Survey included ratings related to the reading
performance in 1987-88 of pupils who received CLEAR-RR in 1986-87. On a
scale that ranged from +2 (successful) to -2 (unsuccessful), the average
ratings on four reading items were as follows. For grade 1 (retained)
pupils, the average ratings ranged from .l to -.6., For grade 2 pupils, the
average ratings ranged from .5 to .l. Within grade 2, the average ratings
for discontinued pupils ranged from .6 to .2 and for not discontinued pupils
ranged from =-.2 to -.6. Teachers reported that 45.0% (10) of the former
CLEAR-RR pupils in grade 1, and 64.3% (45) of the pupils in grade 2 achieved
passing scores on basal tests of comprehension.

Parents who responded to the Parent Survey indicated that they were glad
their children were in the program and thought it had helped their children.
Parents reported an average of 3.5 contacts during the schonl year with the
CLEAR-RR teacher, however, a number of parents reported no contacts.
Specifically, 36.7% (22) said they did not iniciate any contacts with the
teacher, 14.8% (9) reported no teacher-initiated contacts, and 9.7% (6)
reported no contacts of either type.

Analyses of the long-term effects of CLEAR-RR produced :the following
results. Of thne former CLEAR-RR pupils who were in a school and at a grade
level +here a compensatory education program was in operation in 1987-88.
42.0% (37) of the pupils from the 1985-86 evaluation sample, and 52.0% (66)
of the pupils from the 1986-87 evaluation sample were served in a
compensatory program.

When tested in second grade, the homeroom average WCE score in Reading
Comprehension was reached by 27.8% (27) of the pupils from the 1986-87
evaluation sample. The homeroom average NCE scores for Reading Comprehension
range from 24 to 62. The homeroom average NCE score in Total Reading was
reached by 25.4% (30) of the pupils rom the sample. Of the 30 pupils who
reached their homeroom averages in Total Reading, 33.3% (10) scored below the
37%ile and still qualified for Chapter 1| services. The homeroom average NCE
scores for Total Reading ranged froam 25 to 66. In Total Reading, 41.0% of
the 1985-86 evaluation sample reached the 37%ile and 23.0% reached the
50%ile; 25.8% of the 1986-87 evaluation sample reached the 37%ile and 13.3%
reached the 50Zile. In Reading Comprehension, 45.9% of the 1985-86
evaluation sample and 3%4.3% of the 1986-87 evaluation sample reached the
37%ile.

1GC
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Of the 517 pupils from the combined 1985-86, 1986-87, and 1987-88
evaluation samples who remained in the Columbus Public Schools through
November, 1988, 72.32 (374) foliowed a normal grade-level progr2ssion. The
retention rates in grade 1 were: 25.5% for the 1985-86 evaluation sample
(November 1986), 20.8% for the 1986-87 evaluation sample (November 1987),
15.2% for the 1987-88 evaluation sample (November 1988), and 19.1% for the
517 pupils in the three evaluation samples combined. The retention rates in
grade 2 were 19.8% for the 1985-86 sample as of November 1987, and 11.9% for
the 1986-87 sample as of November 1988.

The percentages of pupils from the evaluation samples who were served in
special education were: For the 1985-86 evaluation sample, 14.1% in November
1986, 10.9% in November 1987, and 17.1%2 in November 1988; for the 1986-87
evaluation sample, 6.6% in November 1987 and 10.8% in Novemt:r 19°8; and for
the 1987-88 evaluation sample, 14.4% in November 1988. Pup.ls were served
more frequently for communication disorders than for developmental handicaps
and learning disabilities combined.

The CLEAR-Reading Recovery Program has been continued during the 1988-89
school year, and it is recommended that it continue. With that in mind, the
following recommendations are presented:

l. Due to the comparatively high -~ost of the program, funding should
remain at the current level until a higher percentage of pupils can
be discontinued from the program, a lower percentage of pupils are
retained in grade, and a lower percentage of pupils need further
compensatory education services.

2. The retention problems in grades 1 and 2 need to be explored.
Closer communication between principals, CLEAR-RR personnel, and
other staff members might result in a clearer understanding of the
level of success of CLEAR-RR pupils.

3. The possibility of each program teacher providing service to more
pupils should be investigated. Although it 1is understood that
pupils who begin CLEAR-RR with low skills may require more than 60
lessons, it is possible that, as teachers become better trained,
they will be able to accelerate the progress of pupils. With
accelerated progreecs, pupils may be discontinued earlier, so that
others will have an opportunity to be served.

4. Close coordination between the CLEAR-RR Program and Instructional
Aide Program should be planned so that the personnel in each program
can be supportive of one anotter and of the pupils who are in both
programs. Of the 253 pupils in the 1987-88 CLEAR-RR Program, 89.7%
(227) also wetre served in the Instructional Aide Program. Or, in an
effort to serve more children the two programs should be sepzrated
so that eligible pupils are served in only one program.

EVALSRVCS/P501 /RPTFCRRSS
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6.

7.

8.

9.
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To support the efforis of CLEAR-Reading Recovery in the regular
classroom, CLEAR-RR teaching approaches learned during intensive
university training and follow-up inservice workshops should
continue to be shared with other teachers in the Department of

Federal and State Programs and with other classroom teachers serving
grades 1-3 ,

Program personnel should make efforts to improve parent involvement
in and awareness of the CLEAR-RR Program. Perent irnvolvement was

the program area that received the lowest ratings from CLEAR-RR
teachers and principals,

The criteria for discontinuing pupils from CLEAR-RR should be
modified. The current criteria of reaching the class average
discontinues pupils who perform at low levels on standardized tests
of reading. For example, for the 1987-88 sample, the homeroom
averages in Total Reading ranged from 22.4 to 62.2 NCEs. An NCE
score of 22.4 equates to the 9%ile which is too low to expect the
pupil to function in the regular school program without additional
assistance, The Reading Recovery Program needs to establish an
absolute rather than relative criteria for discontinuing pupils that

will ensure that discontinued pupils are nearer to the 36%ile cut
off for Chapter 1 eligibility,

The CLEAR-Reading Recovery Program and the CLEAR-Zlementary Program"
represent two different models of service for pupils who are low
achievers 1in reading, Pupil progress in the CLEAR-Elementary
Program (in groups) and the CLEAR-Reading Recovery Program
(one-to-one) should be compared in the future to determine whether
or not one program is more effective than the other with pupils who
have certain types of reading problems and/or with pupils at
specific levels of achievement. The linkages between the two
programs that are being initiated in 1988-89 should be stuaied, that
is, the service of CLEAR-RR waiting 1list pupils in CLEAR-Elementary
groups until a vacancy occurs in CLEAR-Reading Recovery Program.
Issues of cost—-effectiveness should be considered.

Program personnel should investigate alternatives for using Reading
Recovery techniques in small groups in order to serve more pupils.

162
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Appendix A

CLEAR-Reading Recovery Pupil Servic: Form (PSF)
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CHAPTER 1

CLEAR READING RECOVERY
PUPIL SERVICE FORM
GRADE ONE 1987-88

,_hand.

Directions: Within three days of the pupil”s entry into
. the program, complete the preprinted Pupil Service Form,

fold over and staple, ard place in the school mail, 1If

no preprinted form is availavole, f11l out information by

RRT is pupil”s Reading Reco..ry Teacher.

Program Code | 8

8/ 3] 0] 4 Date Pupil Enrolled ' ,

(first day of service)

b, 0 /07 /87

Pupil ,
Pupil”s Name Number |
Last First M, 1.
School _—-__l Room
School Name Code y Num. er
T , T_
RRT"s Name KRT"s SSN | |
RRT”s Cle ;sification: CLEAR Classrcom | -
Check one Teacher Teacher - Other |__
Today”s Date /[
For Evaluation Services Mly ,
Ver{fied Date
Initials
\.1 . 1 \c'\,
_ ERIC g
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Appendix B

CLEAR-Reading Recovery Data Form (CRRDF)
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FEAS NG RETLEAY/CHAPTER

JATA 7QRM
/ M /
dtudent LAt ‘Wme / rirst ‘iame dex TTE “ime Site ~NO
/
Stugent .3, ‘o, Race® Reading Yecovery ‘eacner AR T o,
Jirzrcate lLiagsroom ieacner
‘  Jirent Contac: Jates Schoo! Name
. Jtreet Neme “ity/tate «1p Coce
“arent/ Cudroran neme 161 ephone #0rK relepnone
Test Deta
' TeAC <1433F00M Sasal ¥
——— cate LI owT CAP w DIC | Rag, Lev | Series TicTe I _eve'w
Fq11
Srary
Sxit
My
RUNNING RECORD 300K INFORMATION
Level | A0 | A Ace
Lesson 2
LLut Lesson

Jate of Enroliment

END OF PROCRAM DATA
(Which ONE gescribes the cnild's status?)
Date (If yes,

Yes
Discontinued Q

{In tne £ncwn)

Numoer of Sessions

10 Transferred: Yes

(In the Xncwn)

-ata of First Lesson

Out of Jystem D

Nurber of Instruc. Lessons
(NOT including In The Known]

Chagter 1 (ONLY):

tnrol lment

miehin System [

wighdrawn:

LD Placement Eﬁ

O Placement [

~

Other Reason:

Agterdance

Stil! in Program Ye3
at &nd of Year

Date of 6% Lesson

verifies 0y: Teacner
(Please Initial)

* CODES 73R RACE/ :
LANCUACE CROUP

Shecner Teacner Leader

1sNoneminor:ty

Is8lack 11 Gmots FOR BASAL LEVEL: K, PP1, P92, PP3, P,
a:is::;sn 1, 2.1, 2-2, 31, etc,

Ss\merican inaiar



Pupil's Name - |
CHAPTER 1

Enroliment/Attendance Data

198/-88 .H TTT;;WH T{w lhr—F MITINITh|F M| TIN [ThiFIN]T |W [IN]F Enroll. A;.f::t Attend.
Aioq;l;—l_ ;;_ -3 :_:
Sol;t._ o -.:: _;j 3 el " -t 300-1 20]22 | 23 | 26] 25k 28] 29 ] 3¢ T
o..gv.—“ Tl B ene sl slwzfisfoe faslicfrojro]2s J22]23f26] 27|20 29] 30
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K = In the Known Se:sions
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X = Student absent from program (may be in sch..l and absent from program for other reason)
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Indirect Service (inservice Reading Recovery meetings, parent involvemant day, parent conference day, etc.)
No Schoo! or teacher not serving students >
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Columbus Public Schools
CLEAR-Reading Recovery Program

CLEAR-KR STAFF SURVEY
1987-88

Your opinions regarding the CLEAR-Reading Recovery Program are an important
part of program evaluation. Please answer each item carefully. There are no
right or wrong answers. Complete the survey and return it to Evaluation
Services via school mail (by folding and stapling the survey in reverse) by May

20, 1988. The answers you give will be completely confidential. Your survey

will be sepa~ated from your return label to insure your anonymity,., Thank you!

DIRECTIONS: Please circle the one response that best represents how effective
or ineffective you think the CLEAR-Reading Recovery Program is in the areas
listed below.

Very In- Very Not
Effective between 1Ineffective Sure
+2 +] 0 -1 -2 NS

le Coordination with the regular

school program +2 +1 0 -1 -2 NS
2. Communication between regular

classroom teachers and CLEAR-

Reading-Recovery teachers +2 +1 0 -1 =2 NS
3. Instructional leadership by

Reading Recovery teacher leaders +2 +1 0 -1 -2 NS
4. Teacher-Principal cooperation +2 +1] 0 -1 -2 NS
5. Parent involvement +2 +1 0 -1 -2 NS
6. Quality of instruction +2 +1 0 -1 -2 NS
7. High teacher expectations for

student learning +2 +1 0 -1 -2 NS
8. Pupil selection +2 +1 0 -1 -2 NS
9. Pupil scheduling +2 +1 0 -1 -2 NS
10. Improvement of student reading

comprehension +2 +1 0 -1 -2 NS
I1l1. Improvement of student reading

fluency +2 +1 0 -1 -2 NS
12, Pupil achievement +2 +1 0 -1 -2 NS
13, Compatibility with district

Course of Study +2 +1 0 -1 =2 NS

(OVER)

EVALSRVCS/PSOI/INSRRCRRS
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Circle the one response that best represents your opinion abcut each item
below. Use the following response key:

SA = Strongly Agree [
A = Agree

Undecided

D = Disagree

Strongly D{EESree]

[
L]

wn
o
#

14, The CLEAR-Reading Recovery Program
is of value to pupils in my school. SA A U D SD

15. Although not a direct goal of Reading
Recovery, I have noticed improvement
of student attendance, SA A U D SD

16. Although not a direct goal of Reading
Recovery, I have noticed improvement
of student behavior. SA A U D SD

17. 1If I were a regular classroom teacher
not affiliated with the Reading Recovery
Program, I would continue to use whole
language instructional methods (e.g.,
many opportunities to read and write
in context) in my classroom. SA A U D SD

18. Compared to other ways that money
could be spent for compensatory
reading programs in my school, I
support the funding of the CLEAR-
Reading Recovery Program. SA A U D SD

19. What is yocur present position
in the Reading Recovery Program? CLEAR CLASSROOM OTHER
(Please circle.) TEACHER TEACHER (Specify)

20. Including this year, how many years
have you been a Reading Recovery teacher?
(Please circle.) 1 2 3 4

21. How many pupils have you served in
Reading Recovery this year? (Please fill in the blank.) pupils

You may use the space below to explain one or more of your answers or tc
comment on the CLEAR-Reading Recovery Program in general.

22. Comments:

Thank you!

ik
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Columbus Public Schools
CLEAR-Reading Recovery Program

PRINCIPAL SURVEY
1987-88

Your opinions regarding the CLEAR-Reading Recovery Program are an important
part of program evaluation. Please answer each item carefully. There are no
right or wrong answers, Complete the survey and return it to Evaluation
Services via school mail (by folding and stapling the survey in reverse) by May
20, 1988. The answers you give will be completely confidential. Your survey
will be separated from your return label to insure your anonymity. Thank you!

DIRECTIONS: Please circle the one response that best represents how effective
or ineffective you think the CLEAR-Reading Recovery Program is in the areas
listed below.

Very In- Very Not
Effective between Ineffective Sure
+2 +1 0 -1 -2 NS
l. Coordination with the regular
school program +2 +1 0 -1 -2 NS
2, Communication between regular
classroom teachers and CLEAR-
Reading~Recovery teachers +2 +1 0 -1 -2 NS
3. Teacher~P.oincipal cooperat.on +2 +1 0 -1 -2 NS
4, Parent involvement +2 +1 0 -1 -2 NS
5. Quality of instruction +2 +1 0 -1 =2 NS
6. High teacher expectations for
student learning +2 +1 0 -1 -9 NS
7. Pupil gelection +2 +1 0 -1 -2 NS
8. Pupil scheduling +2 +1 0 -1 =2 NS
9. Improvement of student reading
comprehension +2 +1 0 -1 -2 NS
10. Improvement of student reading
fluency +2 +1 0 -1 -2 NS
1l1. Pupil achievement +2 +1 0 -1 -2 NS
12. Compatibility with district
Course of Study +2 +1 0 -1 -2 NS
(OVER)

117
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Circle the one response that best represents your opinion about each item
below. Use the following response key:

SA = Strongly Agree

= Agree

Undecided

= Disagree

Strongly Disagree

[w - R =22
"

13. The CLEAR-Reading Recovery Program
. is of value to pupils in my school.

Although not a direct goal of Reading
- Recovery, I have noticed improvement
of student attendance.

Although not & direct goal of Reading
Recovery, I have noticed imprcvement
of student behavior.

I would encourage the use of whole
language instructional methods (e.g.,
many opportunities to read and write
in context) in regular classrooms

in my school.

Compared to other ways that money
could be spent for compensatory
reading programs in my school, I
support the funding of the CLEAR-

Reading Recovery Program. SA A U D SD

What are your conc. ns about implementing Reading Recovery in your school
next year?

19, What do teachers in your school say about Reading Recovery?

20. What do parent say about the Reading Recovery Program?

You may use the space below to explain one or more of your answers to items
v 1-17 or to comment on the CLEAR-Reading Recovery Program in general.

21. Comments:

Thank you!
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To: Schoul Clerks in Selected Schools

Date: May 6, 1988

Services, 222-3011.

Thank you for your assistance.

CC: Dick Amorose
Sharon Bermel

EVALSRVCS/P501/INSRRCTR8
05/04/88

From: Phyl Thomas, Department of Evaluation Services

Subject: Classroom Teacher Surveys for Reading Recovery

Enclosed please find one or more surveys for distribution to selected
classroom teachers of pupils who were in Reading Recovery last year.,
Each rvey is for the teacher of a specified homeroom number. Please
place each survey in the appropriate teacher”s mailbox. If you have
any questions, feel free to call me at the Department of Evaluation




Columbus Public Schools
CLEAR-Reading Recovery Program

-~ SROOM TEACHER SURVEY
1987 -88

The ;uarpose of this survey to . find out what you think abo ¢ the reading performance of pupils
curreatly in your room who were served by the CLEAR-Reading Pecovery Program last year and your
opinions of the CLEAR-Reading Recovery Program. Your opinions are an {important part of program
evaluation. Please answer each item carefully. There a.e no right or wrong answers. Complete the
survey and return it to Evaluation Services via school mail (by folding and stapiing the survey in

reverse) by May 20, 1988. The answers you give will be completely confidential. No reporting will
be done for individual pupils. Thank you for vour cooperatioan.

Directions: Look at the white printout (next page) containing the names of pupils currently in your
room who were served by the CLEA -Reading Recovery Program last year. Copy the student number, LAST
NAME, and circle the grade level of each pupil from the printout onto the top of the survey form.
Please answer the items for each pupil. If you *ave more than one pupil listed on your survey, then
please complete all items for the first pupil before beginning it.ms for the next punil. For each
item, circle the one response that best represents your opinion.

+
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RUN DATE
0S5 mavy 88

SCHL HMRNM
CODE NUMB

CHAPTER 1
CLEAR READING RECOVERY PROGRAM

1986-87 FOLLOW-UP PUPILS

STUDENT
SCHOOL NAME NUMBER NAME

PREPARED BY
EVALUATION SERVICES

128
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GRADE
LEVEL




1.

2.

For

3.

4.

5.

0.

7.

8.

9.

10.

11.

12.

13.

ERIC

Is this pupil currently in your
room?

Has this pupil been in your room
long enough for you to evaluate
his or her reading performance?

items 3~13 use the following key:

+2 = Very successful
+1 = Successful

0 = In-between

-1 = Unsuccessful

-2 = Very unsuccessful

Pupil #1 Pupil #2 Pupil #3 Pupil #4

Student #: Student #: Student #: Student #: -
Name: Name: Name Name :
Grade: K 1 2 2 Grade: K 1 2 3 Grade: K 1 2 3 Grade: K 1 2 3
YES NO==—~ YES NO====~ YES NO==== YES NO-===

YES NO YES NO YES NO YES NO

|

|

If NO, then do not
rate this child
but rate any other
pupils as appro-
priate AND be sure
to go to item 20.

If NO, then do not
rate this child
but rate any other
pupils as appro-
priate AND be sure
to go to item 20.

If NO, then do not
rate ‘this child
but rate any other
pupils as appro-
priate AND be sure
to go to item 20.

If NO, then do not
rate this child
but rate any other
pupils as appro-
priate AND be sure
to go to item 20.

+2 +1 0 -1 =2

+2 +1 0 -1 =2

+2 +1 0 -1 -2

2+ 0 -1 =2

Reads and understands basal
reading stories

Reads and understands supplemental
reading materials used for
instruction

Reads library books

Understands assignments

Works independently

Finishes seatwork

Practices self contrel

Writes own stories

Makes progress in reading group

Usually knows how to figure out
new words

Attends class regularly

124

©
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+2 +1 0 -1 =2

+2 +1 0 -1 =2

+2 0 -1 =2

+2 +1 0 -1 =2

+2 +1 0 -1 =2

+2 +1 0 -1 =2

+2 41 ¢ -1 =2

+ ¥ 0 -1 =2

+2 +1 0 -1 =2

+2 +1 0 -1 =2

+2 +1 0 -1 =2

t2 +] 0 -1 =2

+2 +1 0 -1 =2

+2 +1 0 -1 =2

+2 +1 0 -1 =2

+2 +1 0 -1 =2

+2 +1 0 -1 -2

+2 41 0 -1 =2

+2 41 0 -1 =2

+2 +1 0 -1 =2

+2 +1 O

1
—
U
[N

{CONTINUED)

+2 +1 0 -1 =2

+2 +1 0 -1 =2

+2 +1 0 -1 =2

+2 +1 0 -1 =2

+2 +1 0 -1 =2

12 +1 0 -1 =2

+2 +1 0 -1 =2

+2 +!1 0 -1 =2

+2 41 0 -1 =2

+2 +1 0 -1 =2

+2 +1 0 -1 =2

+2 + 0 -1 =2

2 4 0 -1 =2

+2 4+ 0 -1 -2

2 +1 0 -1 =2

+2 +1 0 -1 =2

+2 4 0 -1 =2

+2 +# 0 -1 =2

+2 +1 0 -1 =2

+2 +# 0 -1 =2

2 + 0 -1 =2

+2 +1 0 -1 =2

06



14,
15.
16.

17.

18.

19.

For items 14-19, circle the one
response that best represents your
opinion.

Achieves suggested passing score

on basal tests in the area of:

Comprehension
Vocabulary
Decoding

Is in the following reading group
in my classroom

Earned the following letter grade
in reading i{n the last grading
period (Circle NA ~ NOT
APPLICABLE {f pupil was not
enrolled)

Will be retained at the en’ of
this school year

12¢

Pupil #1
(Same pupil as
previous page)

Pupil #2
(Same pupll as
previous page

Pupil #3
(Same pupil as
previous page)

Pupil #4
(Same pupil as
previous page)

Name : Name: Lt Name: Name:
|
YES NO NOT SURE |YES NO NOT SURE |[YES NO NOT SURE |YES NO NOT SURE
YES NO NOT SURE |YES NO NOT SURE |YES NO NOT SURE |YES NO NOT SURE
YES NO NOT SURE |YES NO NOT SURE |YES NO NOT SURE |YES NO NOT SURE
HIGH MIDDLE LOW [HIGH MIDDLE LOW |[HIGH MIDDLE LOW {HIGH MIDDLE LOW
A B C D F NA A B C D F NA A B C D F NA A B € D F NA
YES NO NOT SURE [YES NO NOT SURE ]YES NO NOT SURE |YES NO NOT SURE
Yol
b
0yt
172

(CONTINLUED)




Items 20-22 concern the CLEAR-Reading
Recovery Program.

20. Is the CLEAR-Reading Recovery _
Program serving your school this If NO then!
year? go to

item 23

if ¥ES
then go to
item 21

For items 21-22 circle the one
response that best represents
your opinion about each item.
Use the following response key: SA - Stronglv Agree

A = Agree

U = Undecidec

D = Disagree

SD = Strongly Disagree
DK = Don“t Know

SA A U D SD DK

21. The CLEAR-Reading Recovery Program
is of value to pupils in my school. SA A U D SD DK

22. Compared to other ways that money
could be spent for compensatory
rea'ing programs in my school, I
support the funding of the CLEAR~
Reading Recovery Program. SA° A U D SD DX

23. Circle the grade(s) you presently
teach. 1 1-2(spl.t) 2

2-3(split)

OTHER

You may use the space below to explaia one or more of your answers or to comment on the CLEAR-Reading Recovery Program

in general.

24, Comments:

128 Thank you!
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COLUMBUS PUBLIC SCH@®LS

EVALUATION SERVICES
52 Starling Street
Columbus, Ohio 43215

May 6, 1988

Dear Paient,

This year your child participated in the CLEAR-Reading Recovery Program
at his or her elementary school. We would like to know what you think
about your <child”s reading and writing and your opinions of the
CLEAR-Reading Recovery Program. Your opinions are important and will
help us to improve the program. Please take a few minutes to complete

the enclosed survey and return it in the enclosed envelope by May 20,
1988.

Thank you very much.

Yours truly,

94

Phasles M Vomae

Phyllis M. Thomas
Evaluation Specialist

Enclosure

13:
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Columbus Public Sc' ols
CLEAR-Reading Recovery Program

PARENT SURVEY
1987-88

The purpose of this survey is to find out what you think about your child’s

reading and writing and the CLEAR-Reading Recovery Program. Your opinions are

. an important part of program evaluation. Please answer each {tem carefully.

There are no right or wrong answers. The answers you give will be completely

confidential. Please put your completed survey in the enclosed envelope and

. mail it so that we may receive it by May 20, 1988. Return postage has been
prepaid. Thank you for your cooperation.

DIRECTIONS: Please circle the one answer (YES, NO, or NOT SURE) that best
gives your opinion about each item listed below.

l. At the beginning of the year I was concerned
that my child wculd nave trouble learning
to read. YES NO NOT SURE

2. At the beginning of the year I was concerned
that my child would have trouble learning
to write his or her own stories. YES NO NOT SURE

3. I am satisfied with my child”s reading

pr¢ 'ress in first grade. YES NO NOT SURE
4, I am s.tisfied with my child”s ability to
write his or her own stories in first grade. YES NO NOT SURE
5. I often help my child t~» read books at home. YES NO NOT SURE
6. I often help my child to write his or her
own stories at home. YES NO NOT SURE
7. When my child sees a new word, he/she
usually knows how to figure it out. YES NO NOT SURE
8. My child feels successful in school this year. YES NO NOT SURE
9. Before getting this survey, I knew that my
. child was in the Reading Recovery Program. YES NO— if NO, [
d/ then go
If YES to item 20
. then go on the next
to item 10 age.
on the next
lpage.

| PLEASE COMPLETE THE BACK OF THIS PAGE.

Q EVALSRVCS/P501/INSRRPARS .
FRIC 05/06/88 132
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Items 10 through 21 refer specifically to your child“s Reading Recovery Program
(not to services provided by the regular classroom teacher, Instructional Aide,
or other staff member).

10. The Reading Recovery teacher has explained
to me why my child is in the program. YES NO NOT SURE

J1. 1 am glad my child has been in the Reading
Recovery program. YES NO NOT SURE

12, The Reading Recovery teacher has helped my
child to imnrove in recding, YES NO NOT SURE

13, The Reading Recovery teacher has helped my child
to improve in writing his or her own stories. YES NO NOT SURE

14, The Reading Recovery teacher has let me
know how to help my child at home. YE3 NO NOT SURE

15, My child has said that he or she has enjoyed
being in the Reading Recovery program. YES NO NOT SURE

16, 1 feel welcome to visit my child”s Reading
Recovery teacher. YES NO NOT SURE

For items 17-19, please fill in the blanks giving the approximate
number of times.

17. The number of times during this school year
that the Reading Recovery teacher has
contacted me 1is: times,

18. The number of times during this school year
that 1 have contacted the Reading Recovery
teacher is: Zimes.

19. The number of times during this schcol year
that 1 have visited my child”s Reading
Recovery teacher is: __ times.

20. Circle the number or letters tha: best describes your view of the
Reading Recovery Program.

-2 -1 0 +1 +2 NS
Very In- Very Not
Ineffective between Effective Sure

You may use the space below to explain one or more of your answers or to
comment on the CLEAR-Reading Recovery Program in general.

2l. Comments:

Thank you'

EVALSRVCS/P501/INSRRPARS 132
05/06/88 '
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Comments from the CLEAR-RR Staff Survey
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Cclumbus Public Schoels
CLEAR-Reading Recovery Program

COMMENTS FROM THE CLEAR-RR STAFF SURVEY
1987-88

Students who have not shown any progress after 50 or so .essons need to be
dropped from the program so other students who can benefit from the program can
be served.

I fin? it hard to combine RR w/ regular 1st grade duties. There is too much to
do in order to do both jobs well. As a consequence, I often feel frustrated.

I feel more time should be allocated to analyzing ru: .ing records and preparing
for the next day”s lesson without the teacher working till 5° o°ciock every
night. Preparing for the whole class plus reading recovery requires too much of
teacher”s "own" time. Too much repetitive paper work. No carry over for
children in second grade. Some discontinued children wil! now repeat 2nd grade.

(1) 1/2 day in-service only in order to keep our schedules consistent (2) Need
mcre ferdback from [staff member] on home visits regarding absenteeism (2) Fall
tes ¢aves too late a start with readir, re.overy lesson (4) Time in fall to
giv - ster iesson to students in peed from : rev:ious year.

I would use the whole language approach in ceaching language arts (reading etc.)
because it encourages the child to use what he knows as a springboa~d to further
knowledge.

I have grown ar a teacher more in the last two years than I did my first ten
years. It°s a shame that more people don”t know about the reading process and
how successful it can be when implemented through a whole language approach!

Reeding Recovery has caused the students being served to make outstanding
progress in reading. Without Reading Recovery I strongly feel most of our
at-risk students would be retained. Instead, they are working at an averare
first grade level. Also, RR has shown me the important link between reading and
writing. And read ng can be taught without vsing one worksheet!

There need tc be more teocher-leaders so that they can make more visits or
colleague visits need to become a regular part of RR.

[#]13 = 1 feel their case load is too big.
Reaaing Recovery slculd be paired with 1/2 CLEAR teaching instead of 1/2 day
classroom,.

#3 Our teacher leaders need more help.

(1) Other 1st grade and 2nd grede teachers should be able to attend an inservice
on RR. procedures so hopefully there would be more carry-over into their own
classroom teaching. There isn“t enough reinforcement of what we teach in the
regular classis. (16) My students in RR seem to have a better self concept now &
this seems to help with their behavior.

This is a great program because it is self supportive in that not a lot of parent
involvement and classroom teacher involvement is needed. The children learn to
read anc¢ they learn to be self-efficient,

EVALSRVCS/P501/ECOMCRRSS
05/09/89




Reading Recovery is a definite asset to the total reading program. More emphasis
on meaning sentences and the story structure as a whole is of more importance
then memorizing vocabulary end emphasizing the phonics approach

We need better guide'ines for selecting students. Too many times children whe
belong in another program are with us with no help discontinuing. How can you
make someone average when they do not have the physical ability or potential to
be average.

Let us RR teachers throw out the Met [MAT?] test scores and use our diagnostic
survey results to soley determine eligibility and piacement in RR - We are
trained. We aren”t guessing! Trust us

There must be more cooperation with classroom teachers. Children should not be
taken from classes when the teacher does not wa~t the programe I have a child
discontinued and the teacher wants to retain her.

#8 If a student is still at level 2 or 3 after a given amcunt of lessons another
c¢nild should be selected.

I think a workshop should be provided for regular classrm. teachers so they could
see what 1is being done. They also need to see a lesson behind the glass.,

Classroom teachers are not seeing the improvement of students carry over in the
classrocme I have two children reading at level 14 & 15 in RR. In the classroom
they are only in the beginning of Inside My Hat and the teacher feels both should
fail the first grade.

#8 We need to look at children who are in the program for 80-90 lessons and still
on Level 2 or 3 - maybe our program isn“t for them! There should be a cut off =
this isn“t cost effective!

(#1) classroom teachers need inservice to see what we do in rdg. recovery or ways
to support in 2nd, 3rd etc. grades. (#8) Forget Metropolitan or CTBS as placement
instruments - the 6 tests in the diagnostic survey are much more indicative of
need! (#9) More time between students for paperwork to ensure accucacy

Reading Recovery is the break through, which enzbles teachers o help children
read who otherwise would have never achieved fluency.

R.Rs 1is Great!

The difficult part of R.R. is to share a classroom. The 1/2 day room and 1/2 day
RR is very difficult. RR may be more effective with an all day RR teacher !!!!

A very effective program which mases the tchr. reexamine method of tchg. rdg. and
improves the over-all rdg. in general. One greuat need - identifying DH kids
early so kids that can be helped may be served. We waste rur energy and see no
progress.,

I f.r1 we need to look at the selection process yet again. Too much time is
spen: on kids that end up in D.H. classes.

EVALSRVCS/P501/ECOMCRRSS
05/09/89
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I would like consideration to be given to holding workshops for other lst grade
teachers in the building whose children we serve. The R.R. teachers could take
their class for 1/2 day before we start our program. Th s workshop should be to
give thew a brief overview of the program and address their role in the program.
Consideration & implementation of the colleague visit idea would be very hel pful.

#2 It would be nice to have some kiud of informational session for all regular
teachers. Maybe at the instructicnal aide inservice.

#3 [Teacher leader] was excellent!! SUPER!! Fabulous!!

#4 Our principal was not supportive in many areas, even outside of Reading
Recovery. He said good things about Reading Recovery but he did not seem to
understand how it works. He never came to observe a lesson even when invited
several times.

(#)8 & [#]9 - Testing is fine. I feel we should schedule the high scorers first,
get them in & out fast, let low lows mature and review after the summer when
they“ve had no reading at home (in our area)

[#]15. Our kids are in school even when they’re sick (sort of a baby sitting
service)

[#]116. Some behaved better, some worse

One of the teachers had such a radically different philosophy that it was
extremely difficult to deal w/ him & his students (4 of my 7 were from his
room), I know we have to serve the lowest, but it°s difficult to help all the
children at risk when you have the same ones for so long because the
discontinuing test is too difficult for then.

I feel R.R. is a wonderful program. For it to be totally effective there needs
to be a follow up program in 2nd grade. When a child is discontinued he/she goes
back to a classroom setting of traditional phonjcs reading (providing the child”s
teacher is not a R.R. teacher) This is a great con.. ‘ion to thc child because
he/she wants to please the teacher. These lst grade non R.R. recovery teachers
need to be inserviced. When a discontinued child gets in 2nd grade the teacher
(for the most part) follows the basal reader teacher”s manual. Phonics are

stressed & these children become confused again. I am quoting a 2nd grade
teacher wio is retaining a child who was in R.R. in 1st grade "this child is
being reta‘ned because she can not decode". Has this reacher tried an

alternzaiive to teach reading without relying only on decoding skills? I feel
this is a short coming if R.R. - these 2nd grade teachers need tc be inserviced
more than once in the basics of R.R.

1) 1/2 day inservice only in order to keep schedule consistent 2) feedback from
[staff member] on home visits regarding absenteeism 3) Fall testing gives to[o]
late a start 4) time in fall to give booster lessons to student in need from year
before 5) equal A.M. & P.M. time at RR schools this should be inforced by
downtown administration & not by building principals 6) all first grade teachers
at RR schools should have inservice training on RR methods

Changing lives - Students are learning to read in first grade instead of trying
to play catch-up

LA A
LU N

EVALSRVCS/P501/ECOMCRRSS
05/09/89




101

Additional Comments
Item 1

In the reading recovery class it is co-ord. Not enough time to co-ord.
teachers who aren”“t R.R.

Except in reading recovery rooms

with all but 1 teacher

depends on classroom teacher

except in R.R. rooms

Item 2

witt all but 1 teache-

It”s all in wrat each Readi. -Recovery teacher does.

Item 5

depends on parent

Item 8

Lowest need more experiencial background before entering reading recovery
lowest need more experiencial background before entering RR
Itenm 9

Unequal time

unequal time

Item 13

who cares?

Item 21

{(+7 McArthur grant)
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Columbus Public Schools
CLEAR-Reading Recovery Program

COMMENTS FROM THE PRINCIPA

18. What are your concerns about implementing Reading Recovery in your school
- next yea~?

None

We are not to receive the program next year

We served 3 students who later tested as DH - This takes up many weeks, children
on waiting 1list could receive assistance earlier. Perhaps the very lowect

children should be on wait 1ist???

My biggest concern is that it does not go through all of the primary grades. At
this school, it is needed.

Let RR teachers havz more to say 1in the selection of students. Sometimes
students with the lowest test scores may qualify for DH, while a more average
child has c¢o wait for Reading Recovery assistance.

We love rlis program, but it is concentrated upon such a small No. of pupils.

I don”t have any

None

I wish it could be expanded for all first grades. I°m pleased with *he team and
have no concerns about the teacher team., I°m glad to have them and the program

Keepiag it here at [school] - not moving program or people.

Space available -

None

We are in full implementation

None

Would like to continue as it is -

My concern is for students making progress but not dis:ontinued. I would like to

see those students along with those not picked up in first grade be served in
second grade (Use of another CLEAR teacher?)

1 14¢
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19. What do teachers in your school say abou. Reading Recovery?
very much in favor

Most (especially K-3) are very interested in the program. They can see the
benefits for the regular classroom.

Positive and supportive comments
They like 1t

Same as 18, above.

Great!

Program seems to[o] rigid. Many regulations that don”t make sense or are counter
productive.

Very effective with small number of students

They are positive and feel the students are making alot of progress.
It has really helped.,

Favorable

It is a very good program. Children are helped as a direct rvesult of thic
program

I have heard no negative comments,

Surprisinglv, veLy little comments

Acknowledge the technique and successes of the program
Like Program

They want the material to be made available to them

1 have never seen teachers as enthusiastic and "sold" on a program as I have with
Reading Recovery.

05/09/89
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20. What do parent say about the Reading Recovery Program?

They like R.R. program

Most of the parents at this school have commented that their kids have made good
progress. I am not sure the parents totally understand the direct benefit of
Reading Recovery.

They are extremely happy and positive about the programe.

They like it.

They love it, if their child is in 1it.

Wonderful!

?

They like it very much

They feel they are learning to read at a faster rate.

Very positive

Have not heard

They like it.

All comments have been [?]

Very little input

Applaud it

like it.

No response

Théy like the program and are very pleased with their child”s progress.

142
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21. Comments

An excellent program however, T feel that RR teachers shou.d either spead full
day in classroom or with student = not mix the 2.

The Reading Recover[y] Program had a very rocky start this year, The ReRe
teacher was ill with cancer and never arrived at school. After many dates
(unkept) to arrive at school, she passed away in March. Because of this the
Reading Recovery program at [school] got off to a very late start. I am basicly
very much in favor of the R.R. program. The situation at [school] has been
completely different this year. = What ever I might say on this questionaire
would be skewed by [the teacher:gl situation,

see Item #1

This is a proven program that works!

I [am?] very pleased with reading.

This is the bes thing that has ever happened to Hubbard School.

I wish I have [had] the space & personnel to expand the program in my building!

Early intervention is best. This program provides the best, most direct and
effective early intervention instruction I have seen!

I feel given more literature in the classroom & training all students could
benefit from this program

It is a great program for helping children. It has reduced the retention rate of
our first graders. The children feel good about themselves.

Additional Comments

Item 1

Some improvement this year with in-service
Item 16

Oh YES!!!

EVALSRVCS/P501/ECOMRRPRS 145
05/09/89




F‘ 107

Appendix 1

Comments from the Classroom Teacher Survey
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Columbus Public Schools
CLEAR-Reading Recovery Program

COMMENTS FROM THE CLASSROOM TEACHER SURVEY
1987-88

[Pugil] is a success story for the Clear~Reading Recovery Program. [Pugil] has
made alot of progress this year! She is currently reading in Give Me A Clue.
She loves to read for enjoyment & reads whenever she is allowed.

I think the Clear Reading Program with [teacher] is much more cost effective than
the Reading Recovery programs I believe one Reading Recovery teacher would be
better for the children than having one teacher in the classroom in the morning &
another in the P«M. Due to so much absenteeism of first graders and the mobility
of the students I think there should be 10 children assigned for 4 days a week
and then for those who are present - 5 days a week. I think tutoring only 2 or 3
children for a day is very expensive. Also, when a child moves the last 2 months
of school and they aren”t replaced in the program it also increases the cost per
pupil served.

Richard has a speech problem which interferes with his decoding skills. He picks
up eight vocabulary more quickly.

I strongly agree that this program can be an outstanding help to the proper
childe I feel someithing ’s wrong with selection. The child reviewed here is
very D.H. (tested and ready fc placement in a special class next year.) Two of
my Reading Recovery students this year will be tested for D.H. soon. These
children should have been discontinued. The Kindergarten teacher has indicated
she felt this child was D.H.

The childrern in my school seem to need more support from parents, Some of the
children move frequently, and their attendance is poor.

A number of my CLEAR students have moved anead rapidly this year = due in part,
I"m sure to this program. Several ended up in my top group (3d grade reader)
[Teachgg] is super!

Reading Recovery is a great program, which has serviced several of my students
this year. I think the classroom teacher should have some input in selecting the
students to be served.

The success to any program, especially Reading, is continuity, If the
CLEAR/Reading Recovery teacher is absent, the program stops for that day or
weeks This shouldn”t happen. If more money is allocated then, by all means,

hire more resource teachers for the program. These children need the continuity
of the program. -

[PuEiI] Just moved two weeks ago. He was repeating first grade and was very
successful., {Pugil] is very young and immature. He will be repeating second
grade. Mother is very supportive of this idea.

EVALSRVCS/P501/ECOMCTR8 14&
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CLEAR-Rd. Reove., [Recovery] are good, but what happens when they leavs 1st
grade? 1I°ve tried to obtain ~e/help through these programs for children who
need something like this in 2n .ade (Either they were skipped over last year or
?) I was told our school had no 2nd grade materjials, so no assistance or further
advice given.

Every school should have Clear-Rdg. Recovery program regardless of amount of
students of low income status. There are students in my school needing
additional help and not being served,

From what I°ve seer of Reading Recovery, I feel its a great program but doesn”t
meet enough students who need it, and could benefit from it.

I am a new teacher in this school as of the beginning of the 4th quarter. I
answered the questions as best as I could.

Any second grade student reading on first level receives an F on their report
card in reading Both students will complete across the Fence - this year

The Clear Program is great, [Pupil] should be in SBH not the regular classroom
I think the student I evaluated will eventually be put in a special class.

[PuEiI] comes from an unsupportive home environment, Perhaps in a more
supportive environment reading recovery would do better.

I wish that it could be possible for second graders to be in a Clear program.
The more help they (children) get, the better it is for them. They are so
interested in Reading at school, but it is not continued at home by parents.

[PuEil] can do some decoding, but like many others, he is weaker in this area.

CLEAR/RR serves my school but not my grade level, In Sept. 1 out of 21 students
was on grade level in reading. They would have benefitted a great deal fron
CLEAR/RR assistance. This child in particular needed more assistance.

[Pupil] hearing problems re-occurred during this school year and probably
interfered with her hearing sounds (i.e. vowel) and attributed to her achieving
below the suggested passing score on basal tests in the areas of comprehension
and Decoding.

I am not completely familiar with the reading recovery program because I have not
worked on primary level for several years, until now.

It usually, in past experience, this yr. being the exception, has still required

extra tutoring in 2nd grade for thesc children. They also, do not enter at 2nd
grade reading level.

14¢
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1 am unfamiliar with the program; however, [Eugill would greatly, benefit by
continued assistance in reading.

I don“t have much contact with program. Seems to me there must be a way to serve
more children.

My aide is very good; therefore, the program is effective. There are, however,
other aides in our building whom are not very good and their students do not
benefit as much. Of course, we will lose one aide next year — mine. The good
one goes, the others stay! Bad sys:tem.

At our achool we need more help with students functioning below grade level- At
the second grade level each of us have 30 students and get no help from Clear,
ertc. It seems to me all of your Clear should focus on the lower grades By the
time the students are in 4th-5th it“s too late!

Even though I feel the program could be of value, when there is no primary
follow=up to Reading Recovery in second grade I don”t see how the remediation can
help! There must be an opportunity for each school to have CLEAR at all
levels-we have no primary!

I would 1like to have this program continued at our school. The children that
were in Reading Recovery feel confident about their ability to read and write.

Record Keeping- [pupil] is not in Clear - he is in ESL.

My low reading groups served by Clear-Reading have confindence and love of
reading.

This survey is not appropriate for a low functioning DH child.

I would like to see the program extended to include 2nd grade children. - Half of
the children in my classroom of the children in my classroom this year were
reading at least 6 mths. to 1 year behind grade level when they entered in
September. — If Reading Recovery cannot be of{tered, perhaps some tutors or aides
could be available to continue to help these children progress.

(Teacher] is doing an excellent job!

How much can it he., to have reading recovery in first grade and then no renedial
help in second grade?

I felt like the last 3 months that the students were deprived the class due to
the teacher being out. Many times it was not for sickness students need the
consistency.

-
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Both students are repeaters and so can not be retained{-] Pupil #2 has been
accepted for SLD placement and Pupil #1 will b- retested next year. These are
not a good sample of Reacing Recovery. The program works very well. Other years
I have had students who were in Reading Recovery and they were successful. I
feel the program should be expanded to more schools!

1 feel the Clear-Reading-Recovery Program should be in our schonl. It was last
year but was taken away and it is needed more than ever and would be helpful to
the children! I do support the funding of the Program!

[Pupil] was not enrolled in Clear-Reading Recovery Program. Her test scores at
the beginning of second grade was not that bad
[Pueill a Cambodian, came to me four months ago. He is in E.S.L.

I have only taught for 3 years. I have found I average 3-5 R.R. "graduates" each
year in my 2nd grade classrooms. In 3 years, I have found only 2 children who
seem to be independent readers on or above grade 1level. The rest have simply
amazed me at their ponr skills and yet they were discontinued.

CLEAR has worked some wonders for my low readers. Thank you, thank you, thank
you

[Teacher] & [teacher] provide an invaluable service to my students. An extemely
large number of my students benefitted from this program and prevented retention.

I’'m sorry - but because I°m a D.H. teacher, I don”t know much abdout the CLEAR
program. This survey would probably be more helpful if given to a regular
teacher!!!

The student on this form is a special case, She has been tested and she
qualifies for a DH class. But, I have been pleased with results from students
being served this year in Reading Recovery.

« reading program was taken from our school this year. We need it desperately,
[Pupil] has been somewhat successful 1in . ading but has recently reached some

type of plateau. [Pugil] has be.: tested for ..D. and h-. been recommended for
placement.

EVALSRVCS/P501/ECOMCTRS
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Appendix J

Comments from the Parent Survey
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Columbus Public Schools
CLEAR-Reading Recovery Progr.m

COMMENTS FROM THE PARENT SURVEY
1987-88

1°m very glad that it help my son [Pupil] in reading, and how to scund out the
words. I think it”s good that they have a program to help children in Reading.

I really do not [?] what the Clear-Readirg program is. It was never explain to
me. [Pupil] does not seem to be reading any better. He needs extra help with
his speech to be able to read. I feel!

I think it“s a good program to have. It did alot for my son”s reading.

I met and talked to the reading recovery teacher at my parnet[parent] & teacher
conferences this ycar My daughter doesn”t do as well now she is not in her
reading recovery 1 think

This is her first time 1 will like to come and visited

My child has learned to read very well since this program. I°m very pleased
cause before she couldn”t read at all.

I think it help”s a lot of children that have learning disabilities!

It has help my chiid reading ability a lot and he likes to read books all the
time now, and I work with him at home and when I take him to “he store he read
labels, signs. I didn”t know he had a reading problem but now he does very

well with the help of the Clear-Reading Recovery program.

The reason that I never visited the reading class I had no way to get there
[Pupil] really enjoys reading

1 am very happy with this program. At the start of the year my son didn”t know
the ABC now he is reading. It has been a great help.

The Res“ing Recovery program has improved my childs Reading & Writing in the
later part of the school. 1 would be satisfied if the school had this program
for K-4th grade level.

My daughter is heiping her second grade sister in her reading and im pretty
proud of her

1 feel that the program is one of the best my children have been 1in. My
dauchter has really gotten alct out of it. And her teacher is really good.

No coment

It helps cuildren read better, and urderstand what they read.

&
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I think it is a great program [teacher] is great with my childe I hope that
every child that needs help in the future car be helped through Reading
Recovery

Being a single parent, it°s hard to know exactly how to help your children.
Through this program, not only has it helped him it”s bziyed = in many ways.
Pleasc continue. We are very greatful,

Reading is better writting is bad.

I feel they should be graded on their own level (indivual) not as a group
I don“t approval of cusve grading!!

I feel the program has helped my child very very much.

The Reading Recovery ic needed in other grades as well. My oldes girl still
have a problem reading, and she is in the 5th grade. Please keep helping the
children, and we parents will keep helping too. Thank you for caring!

I truely happy that we have program for children at school thank you so much

I think the program js terrific it has helped my little girl read. She comes
home and reads to me her stories!

The Clear-Reading Recovery Program is a great program that should continue. My
doughter is doing great and she is no longer in the program because of her
imrcovement. Thank you.

I feel good about [EuEil's] Grades and His Reading He is doing Really good and
I Really do thank his teachers

1 am glad my child has had an oppurtunity to have this program its heiped her
to like to reac.

My child seems to do much better in the reading recovery program than she does
reading out of her own First grade reader. She really enjoyed reading
recovery!!

[Pugil] would have never made it thru first grace without the R.R. Programe.
This program should definately continue - for tl'ere is too many children who
really need that extra help. I am very glad fg:hool] has it.

There was a very big Improvement [n my child. I was really Happy Because
during the Middle of the school year I thought She was going to fail Thank to
youe.

I am a Foster Parent and I did not have [Eugill at the beginning of school. I
really don”t think his reading is that bad for Ist grade.

wVALSPYCS/P501 /ECOMRRPAS
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I am not sure how she is doing in her reading I haven’t seen anything she has
done in her reading class.

I think that the Reading Recovery program is a very successful program, and was
very glad that my child was able to be helped and impcuve in reading. I hope
the program last and hel_. kids that really need the help to improve there
reading and writing

I knew for sure that my child knew somewhat how to read. She just needec 1
little improving by encouragement. This shes received through this program
This is an effective program

[Teacher] is exceptional in teaching the Reading Recovery Program

it help my child alot. I am real happy about it. I am glad my child was in
it. thank you for helping my child.

I“m glad that there is a program to help other people to read. And i hope thet
it stay in the school & other place”s

I thiak that the Reading teacher has help [pupil] a lot considering she has a
little speaech problem But her speech has improved a tol

I feel it has helped very much. I am glad she was in the program.

I think that he reading program is a very good program and [Eugill has learn a
lot

At the bezinning of the first grade my child did no. know how to read or
pronounce words at all. The reading recovery program had dcne a great job with
him. He can do it all now. Thanks!

"It was very good for my child [pupil] . She has learned a let." Thank you
very much

[Teacher] is my childs teacher, she is very concerned with [EuEiI], & hac <nent
alot of time with her. Thanks for all of your hilp.

The Clear-Reading Recovery Program has been & big help to my daughter, it was a
surprise for me to know she wuas put in the Program I thank God for the program
because now my daughter is very aggressive & sure about what she”s reading &
doing

My child is very shy and has a hard time being comfortable around others. This
school year has been hard on him. He 1liked his reading aid but not his

classroom teacher. This had alot to do with what he would and would not do.

[Teacher] really does a super job and makes a child feel at ease in reading.
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My son has done very well, he is now out of Reading Recovery I am proud and

very pleased. Thank yvou!

i receive a lerter earlier in school stating my son was in the programe He

brought work home daily. His reading improved so much he was taken out of the

program. ‘
\

My little boy wants to learn and is very smart but he gives up to easily.

- I am very glad my child is in Reading Recovery so that she can learn to read &
get caught up in her reading skills & hope it be there when my son starts
school if he needs it

A
I was very pleased with my child“s progress. His t cher was very good with
{pupil] and, He really enjoyed her ard, her class.

I feel that this is a very good program. [Pupil”s] progress is great.

My daughter just started in Reading Recovery Program, & I”m impressed with how
she”s sounding her words out. Thank you, for giving her the opportunity to be
a better reader. [Teacher] is GREAT!

I am greatly satisfied with the reading recovery Program. It has helped
[pupil] tremendously. THANK YOU

Very effective program I am glad [pupil] was a parf of it

Yes I thinks that the Reading Program is very good, and it to bad that all
children can”t get into 1it.

»
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Additional Comments

Item 6
To writing sentences not stories
item 7

Sometimes
Sometimes

Item 8

Most of the time
Itm?9

Not Sure
Ttem 10

was in the program
Item 12

very much
Item 13

Sentences

Item 15

She cried when she had to leave progran

Item 16

felrt

Item 17

J see her when I picked up my caughter

Item 18

Because I have not heard from her I have not called

Items 18 & 19

But I am concern in my child learning
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