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University Child Care is committed tc the prevention of child se:ual abuse
in the center and the community by using the following program components:

FREVENTION: WRITTEN FOLICIES
- Mandated reporter status, state laws, procedures for
reporting abuse
- Daily classroom practices and procedures

FPREVENTION: A FERSONAL SAFETY CURRICUL_UM
o . . - . .. “PERMISSION TO REPRODUCE THIS
The currxcglum includes the following components: MATERIAL HAS BEEN GRANTZD BY
- Anatomically correct names for body parts &
- Assertiveness skills Elizabhet

- The right to privacy fW“A(é-;be\kw\S
D)

— Differences in personal touches
- Verbalizing about unwanted touches
. . TO THE EDUCATIONAL RESOURCES

- Knowing who to go to when troubled INFORMATION CENTER (ERIC)."
FREVENTION: PARENT/TEACHER DIALOGUES AND MEETINGS
Teachers and administrators discuss the facts about:

- Child sexual abuse

~- The center ‘s policies

- Abuse prevention activities with children

- lhe parent’'s role in prevention

I. FREVENTION: WRITTEN FOLICIES

hl A. A1l staff are informed and given copies of laws stating that they
are mandated to report suspicion of child abuse. They are given
the written reporting procedures of the agency and given training

in recognizing symptoms, documenting concerns, and handling a
disclosure.

wrote the following policies for two reasons: to reduce the pos-
sibility of abuse occurring within the centers and to reduce the
risk of abuse allegations being filed against the staff.

I. Written procedures for toileting and diapering children:
- Who is authorized to toilet and diaper children? //
- What provision will there be to record a child’'s abnormal
reaction to toileting or diapering?

:;g; B. Classroom Practices and Strategies: The staff discussed and
r~
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- Is the adult who is responsible for tuileting visible to
another staff member?
2. Written naptime policies:
- wWho will be designated nap monitor (e.g., the persun in
| charge of overseeing naproom protocol™
~ What will be the level of light allowed or regquired?
- Are all children and adults visible to the nap monitor?
- What soothing, caressing touch will be allowed?
- Will adults be prohibited or allowed to lie down along-
side children?

. Documentation of prescheool toileting accidents:

- Why might this be important?

- Will parents receive a copy?

Systematic observation of children’'s behavior with

objective, written records:

- What in-service training or supervision wili there be to
see that ongoing nonjudgmental written observations of
behavior occur? (These can be invaluable in assisting
in a child abuse investigation and in protecting staff
should an allegation be made.)

S. A written discipline plan that specifies a progression of
guidance techniques according to developmental levels:

- What 1s specified regarding a progression of guidance
techniques to handle disruptive children?

6. A written procedure for identifying and documenting concerns
regarding children’'s behavior and/or development:

- When does a teacher know to discuss & difficult child
with a supervisor?

- What guidelines are there for documentation of critical
incidences?

/7. Examination of the physical enviraonment for visibility of
children and staff at all times, including supervision in
Lathr-ooms:

-~ In a national study of se:iual abuse i1n day care (Finkel-
hor, et al, 1988), almost two—thiirds of the alleged abuse
occurred in bathrooms, places where adults are often
alone with one or two children. Written toileting proce-—
dures as well as visual access to bathrooms are preven-—
tive measures recommended.

8. E:xpectations that adults are not alone with one or two chil-
dren except in "emergency"” situations:

- Why should adults not be along with children?

- Finkelhor, et al (1988) cite naptime and the beginnings
and ends of the day as principal times when abuse was al-
leged to have occurred. During naptime, staff coverage
is often low (with principal staff perhaps in meetings
and nonteaching staff called in to "cover"), children are
sleepy and thus may be more complaisant, and potential
witnesses are asleep. At the beginnings and ends of the
day, there wmay be only one adult with one or several
children. Thus, supervision is low.

9. Expectations that staff follow professional policies and mon-
itor one another to insure that they do not place themselves
or children in "high risk" situations: We have defined the
following as "high risk" situations:

- Taking one child alone to the bathroom

- Being aione in the building and/or a self-contained
classroom with one or two children

- Helping a preschool child change clothing after a toilet—
ing accident gut of sight of other adults and children

(e
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‘home wrritten updates on activities. Keep the dialogue alive.
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- Lying down next to a child in the naproom

- Allowing the lighting in the naproom to be dark, thus
obscuring visibility of adults and children

- What other situations can you think of that e:ther might
be misconstrued by an observer or could potentially alluw
abuse to occur?

11. FREVENTION: A FERSONAL SAFETY CURRICULUM

A. The basic components of a personal safety curriculum includes

1. Anatomically correct names for body parts
Z. Assertiveness skills

3. The right to privacy

4. Differences in personal touches (the touch continuum)

S. Verbalizing about unwanted touches

6. Knowing who to go to when troubled

Teachers review their classroom philosophy and daily practices from the
point of view of building personal safety skills. We define program goals
(such as building sel f-esteem, your discipline/problem—-solving practices,
and the right of children not to participate in a given activity) so that
they all reflect meaning from the personal safety perspective. For
example, allowing a restless or disruptive child the right to choose "to
read" in the quiet corner during circle time supports a developing sense
of child autonomy in relationship to adults and groups. Similarly, a
discipline policy which encourages problem—solving among preschoolers
instead of adult-dictated solutions discourages the view that one always
does what adults command. In potential sexual abuse situations, children
need to trust their own judgment of their needs, and they need to be able
to assertively dicagree or refuse to comply with an adult.

Teachers implement elements of a personal safety curriculum tailored to
each specific classroom and to the values that emerge 1n the discussions
held with the parents of the children enrolled in that classroom. Send

. Fersocnal Safety Curriculum Activities

f. EXFLORING SELF--IMAGE

&. Children looking 1n the mirror - describing their own
faces, drawing their own faces
At this time a parent letter is sent home as fol lows:

Dear PFParents:

As we begin our Fersonal Safety unit, we will be exploring "Who am [?" and
"How have 1 changed and grown?" Flease send in baby pictures of your
child (these will be returned) and discuss with vour child memories of
him/her as a baby. Children will be dictating these "stories” and sharing
them.

Further on, we will make family trees as part of our efforts to help
children identify their support network. Knewing whom to go to when
‘troubled is an important part of our efforts. Please tell your child
about the persons to whom you encourage him/her to go to if troubled.

Sincerely,
Your Child’'s Yeachers

[N
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G. Bringing in baby pictures - telling stories about what

you could and could not do, then and now

c. Height and weight charts - exploring differences, unique-
ness

d. FPody questions - guessing how high 1 can jump, measuring
body parts

¢. Assembling an "It 's My Body" book (handprints and fool-
prints)

1. Filling out a family tree with names of grandparents,
siblings, ete. (parent involvement). Knowing your sup-
port system.

9. Visiting parents at work (parent involvement)

h. Inviting parents to attend a special "family day" for
each child (parent involvement)

i. FPRody tracings - cardboard body puzzle

2.  EXFLORING FEELINGS

The point is to expand the child's vocabulary about feelings
beyond happy and sad.

a. Feelings posters - photographs of children with differing
eixpressions. Taking pictures of our children with dif-
fering expressions of feelings. Children tell stories
about the pictures of their classmates? (What happened,
what the child is feeling...).

. Songs if you are "happy, sad, confused, excited, etc.,
and you know it."

¢. Teacher questions and dialogue with individual children-

- How do you feel when___ .7 {involving common
situations of disappointment, anger, excitement, sur-
prise, confusion) For example, how do you feel when
your best friend has asked ou to play and your
mother says you have to go to the dentist? Or how do
you feel when your best friend says "You're not my
friend anymore.”

- Facial Expressions Lotto: Two children’'s facws have
16 different feeling expressions. Children match and
discuss what the expressions mean.

S.  CHARTING AND COMPARING FAMILY SAFETY RULES

a. This Unit "nests" personal safety in the overall safety
curriculum for young children. The assumption is that
children need to know what to do in various unsafe situa-—
tions including fire, water, cars, streets, and personal
touch. Teachers ask children, "What safety rules do you
know? What kinds of things do children and adults do to
keep children safe?"”

b. A letter is sent home to parents asking them to discuss
all their safety rules with their child. In this way, we
get an idea of how much knowledge is being taught to each
child about fire safetv, traffic safety, water safety,
etc. The child brings in a list from home.

Dear Farente:

As part of our Fersonal Safety Curriculum, we have been asking children,
"¢t 1s safety?" and "What are sone safety rules?” Some examples of
Rdﬁjr answers are: “"Safety is if you go EP your house and get covered up

IToxt Provided by ERI
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in your bed."” "When you get in your car, you buckle up your seatbelt when

Mom is driving fast." "You be careful you don’'t fall." "It means stay
away from guns and ghosts and monsters.”

We would like you to talk about some of your safety rules at home, write
down your rules, and send them in by Friday. We will then discuss home
safety rules and record what the children say after they have t ._.ked about
safety at home.

In addition, we will be asking if we can visit some parents 1n their
offices on campus. This 1s an extension of asking families to vigit us at
school. These will be brief visits, just to see where parents work.
Usually we visit for 5-10 minutes.

Than#z you for your help 1n implementing our Percsonal Safety Curriculum.

Sincerely,
Your Child’'s Teachers

c. Teachers generate charts with children (all rules accept-
ed). Charts are hung on the wall and discussed.

d. Direct teaching of name, ptione number, and street address
occurs while constructing a "neighborhood" map. Children
bring in pictures of their houses. Fire hydrants, fire
stations, and police stations are included on the map.
Field trips may be appropriate at this time. Children
practice dialing 21! and report their address and phone
number on "“real" disconnected telephones.

e. Fire safety rules (stop, drop, and roll) and fire drills
are practiced.

4. EXFLORING ONE 'S FERSONAL SPACE AND PERSONAL TOUCH

Each child has a comfort lerel of how close other children
may come before he or she feels uncomfortable. We set up a
"Mother, May I" game for children to explore their individual
boundaries.

One child is in the middle of a circle, the teacher picks
various children and adults to approach the child, one step
at a time, saying, "May I take a step closer?" The child re-
sponds "yes" or "no." iIin this way, the child and the group
can experience and become aware of their own (and others’)
individual differences *‘n letting people physically approach
them.

This flows into various individual and small group discus-—
sions regarding touches that a child likes and does not like.
Common themes are tickling (Wwhen it feels good, when it does
not feel good), hugging, pushing, hitting, sitting on a lap,
being held when you're crying, getting pinched, etc. Teach-
ers 1ntroduce the ideas of "safe touch," "unsate touch."

S. ASSERTIVENESS SKILLS: WHAT DO YOU DO WHEN YOU DON'T LIKE
HOW A TOUCH FEELS?

A parent letter is sent home at this time as follows:

»
»




Dear Parents:

As part of our Fersonal Safety Curriculum, we will be worling on
assertiveness shills. Children need to be able to say "no" to an adult in
order to protect themselves in potentially abusive situations. According
to Kathy Beland in Talking About louching, "Molesters otten testify to the
fact that they would not molest a child who says ‘no’" (p. 19).

At school we allow children to refuse to comply with some adult
directives. (For example, a child who refuses to use the toilet before
nap: We inform the child of the potential consequence - wetting
him/herself and needing to clean up and change clothes afterwards. Then
we ask them again if they want to use the toilet. @ child who refuses
will be allowed that decision.)

Wle would like parents to also determine some situations in which they are
willing to let their child make the decision to do it his/her own way or
to say "no" and mean it. Some possibilities might include saying "no" to
a bath, saying "no" to wearing a particular shirt to school, or saying
"no" to a particular food being included in the lunch. Children can be
told that sometimes they can have things their own way and other times
they need to do what they are told to do. In potential sexual abuse
situations, children need to trust their own judgment of their needs, and

they need to be able ta assertively disagree or refuse to comply with an
aduit.

Sincerely,
Your Child' s ‘Teachers

When You’'re Not Sure If
Something is Wrong

When It s Clear To You That
Something Is Wrong

You have the right to say "no"
to touch you don't like. Say

When you don t like some touch
or interaction with a person,

"Stop,” "I don't like that,"” teil someone. Individual and
"Don t touch me," "1'm going to €iall group discussions 1nvolve
tell” {(a parent, teachier, etc.), v10 a child might tell. @As ap-
"Bo away," "No'* propriate, make the point that

the child needs to keep telling
until someone listens. Trust
your intuition if you do not
like a situation.

We encourage children with words
and practice sessions to say
these words assertively.

Tone of voice: Use a grown-up
voice; say it like you mean it.
Fosture/stance: Look directly
at the person, stand up etraight.
Facial expression: Look like
you mean it (e.g., body lan-
guage of assertiveness is
taught.)

At this point, several boois
are available to be read with
children: (1t 's My Body by
Lori Freeman, Parenting Fress,
Inc., 19825 My Body BRelongs to
Me by Kristin Baird;

Talking About Touching for
Parents and Kids by Kathy
Beland, Committee for Chil-~-
dren, Seattle, Washington, and
"Split Pea Soup” (story #1) in
George and Martha, Houghton

Mifflin, Boston, MA, 1972.

This “"teaching” is a fundamental
part of the Behavior Management
Flan and 1s actively taught all
year as part of our Social Prob-
lem-Solving strategy.
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6. SECRETS VS. SURPRISES:

Talk to children aboul what a surprise is.

a. A surprise is something that you don t tell the person
vau are surprising until the right time (birthday,
Christmas, Hannukah).

L. I+ an older person asks you to keep a secret and never
tell anyone else, then share it; kids don’'t need to keep
secrets for grown-ups.

c. Remenber, if you can share it later, it’'s just a sur-
prise.

Activities:

* Bmall group discussions of children identifying and
sharing surprises that they have kept

* Making presents and giving them

* Puppets and mini-plays help illustrate these themes.

Threats and Secrets:

* If someone says they will hurt you or something ter-
rible will happen if you tell, make sure you tell a
grown—up what they said and what they did. A threat
is like a secret: kids don't need to keep secrets.

Bribery and Secrets:

* Talk about actual situations and types of bribery that
might be used (money, candy, a kitten, a puppy, etc.)
to get a child to keep a secret or go somewhere with
an adult.

* Gafety Rule: You only accept these things from
another person after you ask your mother or father
if it is all right.

* Small group/circle discussions around "What if.....?"
For esxample, "What would you do if someone offered you
five dollars to go to the park with them?"

7. BRIVACY:

This unit takes place in the context of constructing, dec-—
orating, and furnishing play houses. In this way, discus-—
sions about where one can be private occur in a "hands on"
activity. A parent letter is sent home at this time:

Dear Farents:

Another part of our Fersonal Safety Curriculum involves your child’'s right
to privacy. We would like you to think about and talk to your child about
vyour “knocking rules" at home. Is your child allowed to enter your
bedroom or bathroom without knocking? Do you knock before entering your
child’'s room? Can your child shut the door to his/her bedroom or the
bathroom to be alone? Are there places in the house where your child can
be alone?

Please raise any questions you have that you would like to discuss with
us. Much of what we are teaching children depends upon your support and

&
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willingness to talk to your child about these issues.

Sincerely,
Yaur Child’'s Teachers

Activities:

* Building houses using cardboard, fabric, wood scraps,
wallpaper and paint. During this activity, we discuss
"Who is my family” and "Who can I go to if 1°'m in
trouble." Building houses allows the discussion of
how to get comfort from 2dults to cccur.
Woodworking and furniture-building for the houses foi-
1l ows. Individual discussions may occur as incidental
teaching about feelings, knowing who to go to when
troubled (again), labeling body parts, differences in
personal touches. Safety rules: The child is in
charge of who touches his/her private parts; child can
say no to persons touching his/her private parts ex-
cept for cleanliness reasons or a doctor ‘s visit. The
child needs to go and tell someone if this occurs.
Read and discuss George and Martha, story #3, "The
Tub" by James Marshall (Houghton Mifflin, Foston, MA,
1972) in small groups.

Guestions that may emerge throughout this unit are:

What are the "knocking rules” at home?

Do kids need to knock before they go into their parents’
bedroom?

Can children close the door and be alone when they want
to use the bathroom?

Are friends allowed to violate your rules of privacy?
Can children be alone in their bedroom?

What places are there in school where kids can be alone?
Can kids ask adults to go away and leave them alone?

Do adults tune into this "feeling of intrusion” and ask
children if they want them to leave? This is a self-
evaluative question for teachers.

FROBL.EM-SOLVING SKILLS IN DIFFICULT SITUATIONS

Social Skits: The idea is to develop three solutions to

any problem. A good reference is Children’'s Problem—-Solving
Books: Elizabeth Crary, Farenting Fress (7750 3ist Avenue,
N.E., Seattle, WA, 98115), 1982. The purpose 1s to empower a
child with the feeling that he/she can think of several dif-
ferent solutions to a dilemma. If one doesn't work, try
another. In a potential abuse situation, the ability to try
different soiutions without giving up may be protective for
the child.

Small Group Discussions: (Children offer solutions; all
responses are accepted.)

a. How do you get a toy if someone else has it and you
want it?
¥ Ask, "Can I have it7?”
*¥ Ask if you can have it when they are done.
* Offer them another toy.

J
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th the child.

»  Irring another toy and start playing wit
H. 1{ you want ta be friends with some children, what can
yvou de?
»  Bo say "hello" and ask thenm to play.
x  Ask them to color with you.
® lake them by the hand to the bnolk caorner and asi. an
adult to read to you.
x Take them ta blocks and give them a car and some
blocks to play with.
¥ Ask them to sit with you at lunch.
c. How to handle emergencies:
» Somecone feiling out of a tree.
¥ A ball rolling out into the road.
» Someone in a swimming pool wha is struggling.

T11. PREVENTION: FARENT/TEACHER DIALUGUES AND MEETINGS

Teachers and administrators meet with parents to inform them of the
ctatistics of child sexual abuse, of what they, as parents, can do to
prevent the abuse of their .child, and of the fact that 857 of child se:nual
abuse occurs with a known adolescent or adult to whom the parent has
entrusted the child’'s care and friendship. Tell parents that child care
worlers are mandated reporters under certain state laws. Inform them of
the components of a child sexual abuse prevention curriculum for
preschoolers. Gain their support (through dialogue and the availability
of prevention materials) to begin the implementation of the curriculum at
home and at school. Stress the importance of allowing the child to accept
and reject “touches" from significant otherc-—-especially relatives!
Children need to know what to do in a situation of inappropriate touch as
much as they need to know what to do when a fire breaks out or wihen they
cross the street.

Encowrage parents tn male unannounced visits to the center at all tiwmes of
the oay. Stress the partnership aof parents and teachers in efforts to
protect children.

QUILINE FOR FARENT/TEACHER FERSONAL SAFETY DISCUSSION

Introductions:
Over view of Child Sexual Abuse
Fublic lLaws Regarding
Mandated Reporters and the role of The Child
Frotective Service of your state
Classroom Palicies and Strategies
Over view of Prevention Curriculum Activaities
ffarental Role 1n Frevention (Handout)

Indicators of Abuses/Handling a Disclosure

open Discussion Guestions
Ferusal of Buools and Materials

3
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OVERVIEW OF CHILD SEXUAL ABUSE

Whotls Chitd Soxual Abuae?

Child soxual abuso s the oxploliation or coorclon of a chilld by an older pargon (aduit ot
adolescont) for tha soxual gratificatlon of the oldor parson. Chilld soxual sbuso {nvoivos a continuum of
bohavior that rangos (rom vorbal nonphysical abuse to violert, forclblo touching offansoa. {t can
ranga from a slnglo ancountor with an oxhibltlonlst, to confusing occaslonal fondling by a casual

acqualnlance, from yoars of on-golng abuse by a rolative or famlly membar 1o repo andlor oxploltation
through prostitution and pomography.

Tho Scopo Of The Problom

‘Alleast ona In four glrts and ona In tan boys will be soxually abused baforo roaching tho aga of
18.Tha actuat Incldance ks probably much graatar, aspoclally for boys. More than one-third of all

cases roporied lnvotve childron § yoars old and youngor, with 3 and 11 tho most common agos for
<hlld soxual abuso 10 bogln,

Tha soxual abusa of childron occurs In avary class, raca, raliglon, nalghborhood, cultural and
othnlc group.

Tho Dynamice Of Child Soxuaf Abuge

Chlld soxual abuso Is raroly commiltied by the “dangorous lrangor* that chiidron have
tfadltionally basn wamod sbout. (n fact, In 80-80% of tho reported casas, the offondor s comeono
tho chlid lovas and trusts. The offondor 0xlolts the chlld'e Innocanco, dapondonce, and ovontual foar.

Most ofton, the abuse bogins at a very young ago with fondling, and s kept sacrot through
brbaes, (hroats andlor spaclal altontlon. {t contlnuas for a numbor of yoars, often evontually oscalating
10 penatratlon end/or oralgonlial contact.

Why Don't Children Tall? .

Young chlldran do rot tell {or two roasons: at tha oa rly 6tages, thoy may slmply bo unaware that
tha touching Is Inappropdato. Lator thay ate bribod and/or coarcod Into koeoping tho sacro! by throats
of {righloning consoquencas to thomselves or thalr famililos If thoy toll,

Chligron aro often mada to fool rasponsitio both for tha atbyse and for tho consoquancas (o tholr

{omily H thay shoutd tall. Flnally, childran may not toll bocauso (hoy o not know how (o toll—or whom
lotoll.

Consequonces Q{ Child Bexual Abusae

Earty soxual victmlzation can fesult In (ifo long prodlems. Tho dogroo of trauma doponds on tho
600 and porsonality of tho child, tho nature of tho rolationchip botweon tho child and {he olfondar, tho
naturo and duration of the sbuse, and tho way dlsclogure (s handlod,

Prostltution, definquescy, coll dostructive patiarns, sulcido of suicide atiomots, doprossion,
s0xus! fears end dystunction, 8nd loworod sutf-0stoom aro ofton 8580clstod with earty and long torm

Amﬂom of victimlzation can i:ont-!nuo (nto futuro ganarations, Woman ebused as chlidron oflon

frarry men who will ebusa thelr children, Men abused as childran maey continue ta cycle of
victimlzaton s abusers. i or

p. 1, Beland, Kathy.

Talking About Touching II:
Personal Safety for Preschoolers.
Committee for Children,

Seattle, WA 98122
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£. Fhyfe-Perlins

University of Massachusetts
FARENTAL ROLE lﬂ‘PREVENTlgg Eerkshire House
OF CHI1LD SEXUAL. ARUSE Anmherst, MA 01003

Farental Awareness: Farents who are knowledgeable and aware of the
reality of child sexual abuse create an invisible safety net for children.
Yaou are more likely to be alert to signs of distress in your child, to ask

questions, and to really listen to the response.

Farental Screening: .Farents can taike protective steps to screen anyone

-

with whom they leave their child in care.

* Ask for and check references for all babysitters.
Teil vour babysitters (even if they are fami'y relatives) what your
family safety rules are.

* Tell a new babysitter you will call home at the child's bedtime to
check on things.
Do not tell yow child to "be good and do everything the sitter
tells you to do.”

¥ Ask your child how he/she likes each babysitter. Dismiss sitters
with whom your child is uncomfortable.

% Check that your child’s day care has an open door policy for visit-
ing. Make a surprise visit!

Farenting and Basic Frevention: Farents can wori basic prevention ideas
into their parenting.

* Respect your child's ascertiveness. Flan for appropriate times®
when your child can say “no" to a request of yours.

* In terms of building self-esteem, plan for some areas in which the
child is allowed to make decisions e.qg. (what clothes to wear,
what book to read...).

* Re aware of the changing needs for privacy as your child grows
older. What are the boundaries of privacy in your home - rules
about bathrooms, knocking on closed doors, etc.? Do they hold for
both grown-ups and children?

* Really listen to your child's discomforts. Validate his/her
feelings or fears regarding people, nightmares, etc. In this way,
you are building up & supportive family atmosphere which will en-—
courage your child to tell, if abuse occurs.

*  Respect your child's feelings not to kiss Aunt or Grampa

at the next family gathering. In this way, you validate
the child’'s right to share or not to share his/her body in per=nnal
touch with another. Young children can learn to "blow a kiss"
rather than be constrained to be hugged or kissed against their
wishes. Encourage and accept your child’'s assertiveness regarding
touches that he/she likes and does not like.

Teaching Assertiveness Skilis: We teach the children to be verbally
assertive in their classrooms regarding touches they don‘t like.

* We encourage children to say:

- "Gtop!'"

- "Don't touch me; I don't like that!
¥ We encourage children to say it like they mean it:
- looking directly at the other person's face
- looking like they mean it (no giggling or smiling)
- using a serious and assertive tone of voice
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In an unsafe personal touch situation, a child's ability to assertively
say "no” to an adult may be the only protection a child has.

Understanding the Touch Continuum We encourage you to be aware of the

Touch Continuum as diagrammed belows

< >

Nurturing Touch Z{EX Exploitive Touch

Confusing Touch

With nurturing touch, the needs of the child for comfort, warmth, and
reassurance arz being met by the adult.

In exploitive touch, the needs of the adult are being met. In many
clinical cases, the child can pinpoint the day and time he/she began to
"feel funny" or "not like to be near" the person. This feeling occurred
long before any sexual touching began. ©One can encourage children to
trust their inuuition and to pay attention when they "feel funny" or have
the "uh-oh" feeling. If we encourage children to tell us when they feel
this way (and respect their right not to be hugged or kissed), we have a
chance of preventing a molesting relationship from developing.

Secrets vs. Surprises: Within the family structure, you can take some
important preventive measures.

* Distinguish between surprises and secrets: -

- A surprise is a secret that gets told in a little while and
wakes someone very happy.

- A seZret is often asked by an adult to be kept and never told.
Adults sometimes threaten or bribe children to keep secrets.

#*  Consider adopting a "no secr#*z" rule and let vyour children Kknow
that you want them to come and teil you about any secret an adult
has asked them to keep. (Even it a mistake is made and a surprise
birthday present or party is given away, you have erred on the
side of personal safety.)

Teaching Independence in Toileting and Bathing: Another prevention
precaution is to teach your child to be independent 1in toi1leting {(around
three years of age) and to be independent in bathing (e.g., cleaning their
genitals themselves). 1n this way, you can tell caregivers and
babysitters that your child does not need help with these tasks.

Safety Rules Regarding Adults: Discuss simple rules regarding requests
or gifts from grown-ups. Children should get your narmission first.

* Some situations include those when arM adult asks a child:
~ to help find a lost puppy or kitten
- to accept a gift without the parents’ knowledge
-~ to accept a ride
- to show the adult how to find a nearby place

Children need tou have guidance in how to respond 1n ambiguous or
potentially unsafe personal situations. The reason we do not suggest that
you stress "stranger danger" information is= that the majority of child
molestation occurs with a person who is well-—-known to the child and to
whom the parent has entrusted the child's care and/or friendshap.

13
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