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PREFACE

Teaching Literacy was written under a

A Guideline for
310 Special Project Grant awarded to George Mason University
by the Virginia Department of BEducation, Division of Voca-
tional and Adult Education. A number of different people
contributed to the Guideline, and the editor would like to
acknowledge their help.

The ficst version of the Guideline was written by Jean
Lewis (Chesterfield County ESL Program) and Tracy Ryriakeas
(then teaching in the Pairfax County Adult ESL Program) .

They were also rasponsible for field-testing and did some
revision. The editor and Michele Burtoff, as consultant, did
extensive revision and re-writing. Other help was given by
Don Ranard of the Center for Applied Linguistics, Melissa
King of the Arlington Country ESL Program, and Jack Wigfield,
Alemany Community College, San Francisco. Rena Baker and
Wendy Rahm also offered advice and provided ideas and
materials for some of the attachments. Gayle Belcher did the
artwork and layout of the numerous attachments to the
curriculum pages.

In addition, the editor would like to thank those
programs in Virginia that field~tested the first draft of the
Guideline, and provided suggestions for revisions: the City
of Alexandria Adult BSL Program, Pairfax County Adult ESL
Program, Chesterfield County ESL Program, Henrico County
Adult ESL Program, Harrisonburg Adult ESL Program, and
Virginia Beach Adult ESL Program.

Pinally, we would like to express appreciation to the
Division of Vocational and Adult Education for funding this
Guideline. We are grateful to Maude P. Goldston, Associate
Director of Adult Education, and to Horace Webb, area
supecrvisor, for their encouragement, patience, and supporct.

The editor would very much like to hear from users of
this Guideline. Please send comments and suggestions to her,
Depactment of English, George Mason University, Fairfax,
Virginia 22030.

This Guideline is not protected by copyright and may be
reproduced in whole or in part. Any repraduction muse,
howevar, include a line giving full credit to the editor,
George Mason University, and the funding source (a 310 grant
from the virginia Department of Education).
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INTRODUCT ION

A. BACXGRCUND

Significant numbers of students in adult BSL programs
need special literacy instruction. Typically, such students
have & number of different profiles. Same 40 not know how to
read and write in their own language. This group may include
those who speak languages vhich are not written at all
(preliterates such as the Hmong) or who are from societies in
vhich there is little or no use of the written forms of their
lang?aq’s (non-literates such as many from rural Central
America).

Other students may have only minimal reading or wegiting
skill in their own language, but none in English. Such
students, too, may need special literacy .instruction,
especially if the written form -of their language does not use
a Roman-based alphabet (e.g., Chinese, Khmer).

Ideally, an ESL program would offer separate, special-
ized literacy classes for these students. Those who speak
languages written in a Roman alphabet could be taught basic
literacy skills in their own langquage, since research has
shown that literacy skills may be transferred. On the other
hand, those who are already literate iz a non-Raman or non-
alphabetic language (e.g. Khmer or Chinese) could be taught
the system of the Raman alphabet. And finally, pre= literate
students could be given instruction in reading and writing
readiness as vell as in decoding strategies. Thus, all would
have the skills and knowledge necessary to enter and succeed
in regular BSL programs.

Unfortunately, however, the number of students requiring
such instruction do not justify the cost. Moreover, quali-
fied instructors are rare. As a result, "literacy studeris”
are often placed in regqular, beginning-level ESL classes,
along vith students vho have higher levels of literacy (6.g.,
those who can already read and write in their own language, a
language such as Spanish).

This is problamatic for a number of reasons. The
regular, beginning-level ESL class typically employs taxt-
Rooks; the textbooks are meant to be read and studied at
home. Thus, it is assumed that the student can already read
in some language. The teacher then proceeds to concentrate
on aural/oral skills and does not incorporate the literacy
skills needed to interpret the textbook into the curricul um.
Even if the teacher i{s aware of a literacy problem, most
adult ESL teachers are not trained to deal with it. More=-.
<ver, many adult ESL programs have a definite time frame of
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instruction and a fized limit on the number of times a
student can cepeat a given level.

These factors conspire against the ESL *literacy
students®, and they often do not do well in our EST pro=
grams. They tend to repeat the lower level of instruction
until they (1) are pushed ahead to a higher level for which
‘they lack adequate literacy skills; (2) are forced to dcop
out because of “excessive® time in the program; or (3) deep
out valuntarily, frequently because the program is not
meeting their needs.

In short, wve have to recognize that special literacy
classes are a luxuzy that many adult BT programs cannot
afford, and accept the fact that the literacy students
profiled above are qtouzod in classes with other beginners
wvho have higher level literacy skills. Since this solution
is problematic for literacy students, we thus must seazch for
vays to help teachers deal effectively with this new level in
their already multi-level classes —— the literacy level.*

This Guideline for Teaching Literacy to ESL students is
designed as an aid for regular ESL teachers who must deal
with different levels of literacy in thei:r classroam, It is
0Qt a comprehensive ESL curriculum; it is meant to be
incorporated {nto a *survival® ESL curriculum. The Guideline
contains competency-based literacy objectives; therefore, it
vould be most efficiently used along with a competency-based
adult ®suzvival® ESL curriculum, such as the one dev oped by
REEP, ** PFor each competency-based topic of the ESL curricu-
lum (wvhich concentrates on sgokon English), the Guideline
lists appropriate literacy o jectives and procedures to be
taught after the oral/aural objectives have been mastered,
The literacy objectives are merely suzq.stions. to be taught
only if they are approprciate for.the ndividual students,

B. APPROACHES TO TEACHEING LITERACY

All methods of teaching beginning reading can be
classified into two bagic approaches: gynthetis and

"By “literacy level® is meant students who need special
instruction in reading and wtitinz. By refetring to taese
students as making up a literacy level, we do not mean, of
course, that they are azll on the same level; there ace in
fact many literacy levels. See Section r.

**The REEP Curriculum can be purchased for ©i¢.50 from The
Refugee Education and Employvment Program, Wilson School,
1607 wilson Boulevarzd, Arlington, VA 22209.
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« Synthetic approaches begin with the small parts or
pieces of the language (letters and sounds) and Lbuild to
larger language units (words and phrases). Synthetic
approaches are thus code~gentered approaches which focus on
teaching decoding skills with little em[ sis on meaning. A
prize example of this approach is, of ccurse, the phonics
method, which focuses on sound-symbol corzespondence (i.e.
“sounding out®) as the key to reading. Another code-centered
approach is the linguistic method, aamed for its originator,
Bloamfield (a famous linguist). This nethod focuses on the
recognition of frequently-occurring patteczns in words, e.qg.
a.bu dha.b fat, zak, sat, hat. Again, meaning is gt empha-
s$l12ed.

Analytic afpzonchos on the other hand, begin with the
whole language in context (words and sentences) in crder to
derive meaning. Analytic approaches are thus aeaning=-
gentered, and are therefore considered most apf:opriato for
adult learners. One example of this approach is the whole-
word, or sightword method, in which each word is taught in
reference to its meaning. The words are most of ten presented
on flashcards which are then used cs labeis for objects, if
possible., word shapes are also taught as an aid to recogni-
tion, aud the learner practices both zoadi:g and writing the
word. Another example of a meaning-center approach is the
use of language experiencs stories, which enplocy the learn=-
er's own words and ideas, thus allowing the learner an active
tole in the literacy process.

Then, how dies a teacher decide which of these two najor
approaches is best to achieve success in literacy? The
debate iz as yet unresolved by teachers of reading, although
current theory and practice tend to Zavor the meaning-
centered approach. EHowever, most practitioners of ESL
literacy, facing the special challenge of teaching beginning
zeading to non-native speakers, have opted for an eclectic
approach which can take advantage of the strategies of both
approaches. Thus, in keeping with the state-of-the~art, this
Guideline reflects an eclectic approach. It enploys a
basically meaning-centered approach which is supported by the
teaching of selective decoding skills (i.e. phonics) .

C. GOALS AND ASSUMPTIONS OF ESL LITERACY

What do teachers do whey they teach literacy or literacy
skills? A common definition of literacy is the ability to
tead, but reading ability can be found in varying degrees,
Teachers need to be more specific, and above all, more
realistic in defining their goals. & good goal for ESL
literacy student=s may be the attainment of knowledge and
skills needed to enter, and succeed in, a ®"regular® gsy
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class, i.e. a class that uses a textbook. In other words,
one goal may be to teach students those skilla necessarcy to
continue to learn. when dealing with adult leacners, it may
be useful to keep in mind the adult educators' view of
literacy. It is defined in functional terms-~-the ability to
function in today's society. Punctionally literate adults
should be able to £ill in all kinds of forms, read notices
;ng adv::tisomonts. read and pay bills, find aad perform
obDs, etc.

Adult BESL students learning to read for the first tine
(in a second language, no less!) have the same needs and
responsibilities as all adults in this society. Therefore, a
functional definition for literacy is a practical and useful
one for them. However, teachers must always be aware that
adult learners are decision-meking individuals who have
different sets of priorities, and they should address these
Priorities as best as they can. adults, unlike children, are
not a captive audience. Thus, effective teachers of adults
define, and re-define, their gosls for every class, and
inasmuch as possible, for every individual they face.

In setting goals, teachers must also have realistic
expectations. Neither too much nor teo little should be
.assumed. Adult learners may really yant to learn to read,
but they racely have the luxury of time to accomplish their
goal quickly and easily, if ever. They have jobs, families,
and other adult responsibilities.

In addicion, older ESL students often have foo: phgsical
heslth, including poor eyesight, which may greatly impede
their progress. Therefore, PLogress must be measured on a
different scale than usual. A lot of patience, repetition
and practice are necessary, but at the same time,

relations between teachers and students nust always be
maintained.

Unfortunately, though, most available print materials
relevant to the skill level of the adult BESL student have
been designed for children; they are generally inappropriate
for adults. BSL teachers should take extreme care in
selecting materials to use with ®literacy level® students, as
well as in setting realistic goals for them. Only then will
“success” be possible.

D THE CORE CORRICULUM OF THE GUIDELINE

As the title of this work indicates, it is a literacy
curriculum guideline, It is not meant to be a step-by-step
guide to teaching literacy skills, but merely to serve as a
guidelirie and a supplement to regular competency-based ESL
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instruction., It should be most useful to teachers of multi-
level classes where students are at various stages in their
reading and writing development.

Because it is a guideline, this work is also not
intended to be used from cover to cover. Nor is it necessary
that all obioctivos 4t a given level be taught, The Guide-
line is designed to be flexible to facilitate coordination
vith the gpecific topics and objectives in the regular ESy
curriculum, and their order of presentation. Where there is
no established competency-based BSL curriculum for the class,
teachers may pick and choose topics/objectives depending on
the time available in their programs and the needs or
interests of their students.

The heart of the Guideline is the Core Curriculum. This
consists of a Pre~literacy level and Levels 1, 2 and 3. (See
below for discussion of levels.)

Levels 1 - 3 are similar. Bach level contains a number
of topics (e.g., clothing, transportation) for which there is
4 number of competency-based objectives. Each topic is
presented on & separate page, folloving this format:

TOPIC:

CBJECTIVES:

TEXTS:

SUPPLEMENTAL MATERIALS:
PROCEDURES:

PHONICS ITENM:

OBJECTIVES: PFor each topic a number of learning objectives
are listed. An attempt has been made to develop specific
literacy objectives which are relevant to the topic and
lcvzi.tand which meet the needs and int:erests of adult
students.

Renembering that this is not a comprehensive ESL
curriculum, it is important to emphasize that ural/aural ESL.
objectives relevant to the topic and level should have been
taught first, before preceding to reading and weiting skills.
As Wayne Haverson has said, "In ESL literacy, the learner
should re2d4 and write gnly the language that he or she
comprehends, ®

It is impossible t. say how long it will take to teach a
particular literacy objectiwe of a particular topic at a




particular level. The length of time involved depends
crucially on the individuals being taught (cheir backgrounds,
emotional readiness, previous contact with concepts and
vocabulary involved in the topic, degree of oral control of
the material, hov fast they learn, and 80 on). A suggested
time frame is two to four hours pPer veek per topic, per
objective. The acquisition of liceracy ‘s a slow process,
and constant review of previous material needs to bg worked
in with newv material.

TEXTS: The list of objectives for each topic is followed by
a list of commercially available texts which can be used to
help teach the objectives. Specific page numbers are
indicated for the teacher's convenience.

Por most topics, where possible, more than one published
text is given, so that teachers can use the text or texts
available to them. The texts listed in the Guideline are the
ones most commonly found in adult ESL classrooms vhere
teachers employ a competenc
Some are not literacy texts

(A complete list of published texts referred to in
the Guideline can be found on Pg. 12-13.)

SUPPLEMENTAL MATERIALS: Each curriculum page includes a lise
of supplemental materials which may be needed to teach the
objectives. Supplemental mnaterials may include supplies,
Pictures, readily-available forms (e.g., change of address
forms from the post office), coins, and so on. ‘

PROCEDORES: This section contains suggested procedures which
can be employed to teach the objectives. The procedures
listed in this section are referred to as “General Tech-
niques” or “Specific Techniques®. General Techniques are )
described and explained in a separate section near the end of
the Guideline. Specific Techniques are explained cn the
curriculum page, and are employed to teach/practic: specific
objectives.

PHONICS ITEMS: This section of the curriculum page has been
left b.ank, so that teachers can choose the specific phonics
item they wish to teach with pacticular topics/objectives. A
step-by-step procedure for teaching phonics is given in the
General Techniques section of this Guideline.

Specific phonics items have not been included here for
Several reasons. First of all, there is no inherent order
for presentation of the topics/objectives. Teachers acre free
to select topics/objectiver in any order to meet the needs of
their students. Although the ordering of competency-based
objectives may not affect the student's ultimate success, the

’
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ordering of phonics items may. Phonics instruction needs to
be presented in an orderly manner cover a period of time.

Secondly, some teachers are better prepared to teach
phonics than others. Teachers with no background in reading
or phonice instructic. might best ignore phonics at the
earliest levels,

Thirdly, it is not clear that the extensive use of
phonics instruction within the BESL literacy class is advis-
able anyvay. To quote Donald Ranard (°Teaching Literacy to
Adult Non-Native Speskers of English® in Haverson and
Haynes) s

Phonics instruction teaches the student to sound -
out nev words. Por non-literate students with
little or no oral knowledge of English, this skill
is of limited value. Reading, it must be remer
bered, is not merely to sound out writtan materi-
al. Reading is the ability to make the correct
connections between written symbol and meaning.

It might be added that many successful native and
non-native readers of English do not rely upon their ability
to sound out words. 1In fact, studies have shown that it is
o:lzytm readers who rely heavily upon such a reading
stzategy.

Still, depending on considerations of class and teacher
prepazation, some emphasis on phonics may be helpful to the
ESL learner. To quote Ranard again:

coe onics instruction is not without value.
English, after all, uses an alphabet, which means
its symbols stand for sounds ... Moreover, while
phonics instruction may be of limited value in
teaching non-B1.glish speaker to read new words, it
can help them to visualize the written forms of
vords they learn to speak outside the classroom. I
teach phonics in the form of short drills and
exercises, lasting about fifteen minutes, but not
until some of the words that are used as examples
of the generalizations being taught, are vords that
the students already recognize,

ATTACHMENTS: For many of the topics, we have included
“attachments® — other materials which can be used in
teaching the objectives. These attachments include simpli-
fied forms, enlarged labels, and so on.

SIGHTWORDS: Following the curriculum page, which contains
the five sections described above, and attachments, is a list
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of suggested sightwords relevant to the particular leacrning
objectives., This “"list" of suggested sightwords agpea:s as a
group of "flashcards” (i.e., they can be duplicated and cut
up for use as flashcards). Please note that they are only

tions; the teacher should not attempt to teach all of
them (or at least, not all of them at one time), since
students are only able to retain a fev sightwords at one
time. 1In additinn, if teachers g:.:.: to select words which
are not listed, blank "flashcard” sheets have been provided
here 30 teachers can make their 2wn cards.

The sightwords of Level 1 are all given in capital
letters. The sight vords of Levels 2 anZ 3 are given in
small letters. I is assumed that sigatwords at a lower
iovoi wil. also be taught (or reinforced) at the higher

evels.

NOTE O PAGINATION: It should.be noted that the sightwords
and attachments are not paginaced. This is to facilitate
adding nev material or sightwords, deleting, or ce-ordering,
t0 meet the needs of individual teachers.

The Pre-Literacy level follows a format similar to that
of Levels 1-3, except for the fact that the units of this
level -~re not topics, but skills. For that reason, phonics
itens and sightwords have been omitted.

It should be emphasized, that the four skills presented
in the Pre-literacy level represent a minimum of reading
readiness work for the pre-literate learzner. Pre-literate
learners, thcse “rom cultures in which literacy is rare or
non-sxistent, may need considerable vork and time to develop
concepts such as same-different and top-to-bottom arnd
‘aft-to-right directionality.

Additional activities for vorking with such students can
be found in EnLry £o Engljish (Beal) or Breakthrough &9
Literacy (Mackay). (Complete references are given in the
bibliography.)
E. GUIDELINE CONTENTS

In addition to this Introduction the Guideline contains
the following sections:

l. Core curriculum: Pre-lit=2racy Level, Levels 1, 2, and 3
(discussed above). -

2. General Techniques: This section contains step-by-step
procedures >f general taochniquss which can be used to
teach literacy skills. Teachers may refer to this -
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section when teaching particular objectives. This is
not an all inclusive list of teaching techniques, and
teachears should feal free to use and develop their own.

This section contains descriptions for teaching/present-
ing: ALPHABET, NUMBERS, DICTATION, PHONICS, SIGHTWORDS,
MATCHING, CLOZE, CONTENT QUESTIONS, LANGUAGE EXPERIENCE
STORIES. In addition to these general techniques, some
specific techniquas are described within the curriculum,
and should be used for teaching particular objectives.

Assessing ESL Literacy: This section discusses consi-
derations and techniques for assessing ESL literacy
skills. It also contains descriptions of three ESL
litezacy tests, as vell as a complete copy of one
literacy test.

Bibliography: The bibliography lists some of the kaown

ESL adult literacy materials available and is divided

into 3 sectionr - teacher resources, classroom materi-

:.jl:s. and addresses of major national literacy organiza-
ons.

Publishers’' Addresses: The addressses of publishers of
ma*terials used in the Guideline or listed in the
bibliography are given here.

Appendices

Appendix A contains Handwriting activities Books 1-§,
developed by the Center for Applied Linguistics. Taes®
sre included in the unabridged edition of the Guideline
only and are reproduced with permission of the Canter
for Applied Linguistics, washington, D.C.
Apgnndix B contains g Activities Number Baok L
and Numbeg 890K 2 - Qn Time, developed by the Center for
Applied Linguistics. These are included in the
unabridged edition of the Guideline only and are
reproduced with permission of the Center for Applied
Linguistics, washington, D.C.

LEVELS
The four levels of the litera.y curriculum ({i.e.

Pre-literacy and Levels 1 - 3) are described below.

Pre=Literacy: This level is designed Zor students who are
totally non-literate, or who possess literacy skilis in a
non-Roman alphabet. At this level they will learn -such
literacy skills as identifying same or different, and
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distinquishing directionality (e.g. top~bottom, left-right).
They vill also learn to recognize, COpY, and write the
letters of the Raman alphabet ar vell as the rnumbers 1-100.
In addition, they will be able to sign their name.

Level 1: This level is designed for students who possess
minimal literacy skills in some language. Students at this
level have mastered the skills described for the Pre=literacy
level. At Level 1 they will learn to £1i11 out the simplest
of forms and read common- gightwords which appear on basic
signs and labels. They will learn £o read the most caamon
words contained in their (spoken) survival vocabulary. They
vill also learn to tell time, read and understand calendars,
and read and understand price tags. They will be able to
match visuals with appropriate sightwords. They will
understand the concept of sound-symbol correspondence

(i.e. phonics). _

Level 2: Students at this level have mastered the skills and
objectives described for the Pre=Literacy level and Level 1.
At Level 2 students will learn &9 £111 out more complex
forns, as vell as read more and different signs aand labels.
They will learn to read sinmple schedules and instructions as
vell as £ind major headings in the nevspaper and yellow _
pages. When this level is mastered, students should be able
to follow along in a simple textbook.

Level 3: Students at this level have mastered all the skills
and objectives described for the Pre=litecacy levei, Level 1
and Level 2. At Level 3 students vwill extend their literacy
abilities. They will leazn to £4ill out all kinds of forms
(including a medical history form and an enployaent applica-
tion), use phone books and aevspapers to get information,
open and use a checking account, use and understand maps to
give and follow directions, and even write short notes. Wwhen
this level is mastered, the student should feel comfortable
using a textbook.

G. USING THE GUIDELINE

As the title suggests, this Guideline is designed to
quide the teacher in presenting and teaching literacy skills
to adult learners in the context of an ESL class., 1In other
vords, it is nes wvritten as step-by-step procedures which
nust be followed to achieve "success.® Pach page of the core
curriculum provides the teacher with well-defined literacy
objectives and suggested materials and procedures for
teaching those objectives. However, it isg up to the indivi-
dual teacher to decide when to introducs particular objec-
tives and how best to teach them. To use this Guideline most
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effectivelv, however, tha teacher should keep inr mind the
following:

e Alwavs be sure that the stucents have oral/aural
control over the material before introducing the
literacy objective. In other words, integratas the
literacy objectives into the EZSL class; do not attempt
to teach oral and written meanings at the same time.
Literacy objectives should be taught only after the
students can anderstand the material (or tepic)
aurally.

o Always stick to the objective. The literacy objec-
tives have been carefully defined so that it is clear
what is to be taught. In turn, it will then be clear
to the students what is to be learned. In other
words, do nab go off on tangents, which will confuse
students. The teacher will discover that the more
precise the cbjective, the easier it is to teach it
and evaluate whether or not it has been learned.

o Never think that the curriculum must be followed page
by page, or that every single objective must be
taught. The curriculum is written in terms of
competency-based objectives which are not necessarily
ordered. The teacher mus: dec.de when and what to
teach, based on the needs and desires of the indivi-
dual students. :

e Alwavs plan the literacy lesson in advance so that all
the materials and texts needed to teach and reinforce
pacrticular objectives are on hand when needed. To
Plan in advance the teacher should carefully read che
objective(s), consult the text(s), and consider the
procedures. Good planning will aveid unnecessacy
confusion and misunderstanding on the part of the
students.

e Do not expect immediate mastery of the objectives
after they are introduced. The time nseded for
mastery will vary depending on the particular objec-
tive and the individual student. Repetition and
te-cycling of material will be necessacy.




POBLISHED MATERIALS USED IN THE GUIDELINE

This is a complete list of the published materials
referred to in this Guideline. Publishers addresses are
given at the end of the Guideline.

YOCAROLARY ROXLDER, D. G. Liebowitz. National Textbook
Company, 1983.

BASIC ENGLISH PQR ADQLT COMPETENCY, Autumn Keltner,
et. al. Prentice-H8all, 1983.

BEPORE HQOK L, John and Mary Ann Boyd. Regents Publishing
Company, 1982.

£OR ADOLT COMPETENCY, Autumn Keltner, et. al.
Prentice Hall, 1981, Books I and II. ’

A Conversation Book: ENGLISE IN EVERYDAY LIFE, Tina Cacver

and Sandra Fotinos. Prentice-gall, 1977. Book 1.

SEOKEN HERE: Getting Started, Jerry Messic and Roger
Kranich. Cambridge Book Co., 1982.

ENGLISH TEAT WOKXS, K. Savage, et. al. Scott-Foresman, 1982.
Books 1 and 2, Visuals.

ENIRY TO ENGLISH, Kathleen Kelley Beal. Steck-Vaughn .
Company, 1982. Book 1.

ERGLISH, Johnnie Prather, et. al. Alemany Press,
1980. ‘Books 1, 2A and 2B, Visuals.

ACTIVITIES EOOK L - §. Washington, D.C.: The
Center for Applied Linguistics. (These books are
teproduced with permission of the Center as Appendix A
of the unabridged edition of this Guideline.)

W ACTIVITIES SOMBER 200K L. Washington, D.C.: The
Center for Applied Linguistics. (This book is

reproduced with permission from the Center as pact of
Appendix B in the unabridged edition of this Guideline.)

- Skills in English, 8. Foley and
H. Pomann. Regents, 1982. Books l-4.

IMRACT, Janice C. Motta and Rathcyn L. Riley.
Addison-Wesley, 1982. Books 1 and 2.
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PUBLISHED MATERIALS USED IN THE GUIDELINE, p. 2

A NEW SIART - 4 Eunctiopal Course in Basic Spoken English and
ey, Lincda Mrowicki and peter

Purnborough. Heimmann Educational Books, Inc., 1982.
Student Book, Literacy Workbooks 1 and 2.

BOOK 2 - QN TIMR. Washington, D.C.: The Center for
Applied Linguistics. (This book is reproduced with
permission from the Center as part of Appendix B in the
unabridged edition of this Guideline.)

QXTORD RICIURE RICRIONARY QF AMERICAN ENGLISH,
E. C. Parnwvell. Oxford University Press, 1978. Book

and accompanying wWall Charts.

msagag:n ESL LITERACY, Diane M. Longfield. Delta Systems,

BICIURE II! Segquences for Conversation, Consultant: John
Dumicich. Regents, 1981.

YOCABOLARY RUILDER, D. G. Liebowitz., Natioral
'r_oxtbook Company, 1983,







PRE-LITERACY

SKILLS:

SAME~DIPPERENT ..cvveceoseccccsoscesoscoccansasnensanness 16
DIRECTIONALITY ...ceececvevococcsaosasascosnnansasccsvene 19
NOMBERS .ccvevenveccaceccscescsosencncccnansncsncscncnses 20

AL’BA&T ...........................Q.................... 21

Note: The skills presented in this level represent a minimum
of reading readiness work for the pre~literate learner.
Pre-literate learners, those from cultures in which literacy
is race or non-existent, will need further work on concepts
such as same-different and top-to-bottom and left~-to~right
directionality. Por additional activities for working with
such students, the teacher is referred to Entzy ta English or
Areakthrough tg ‘Litecacy. (Complete references are given in
the bibliography.)
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PRE-LITERACY
SKILL:
OBJECTIVES:

TEXTS:

SUPPLEMENTAL

PROCEDORES:

-

SAME-DIFFERENT

l. Students will understand the concepts of
‘same® and °"different®,

2. Students will be able to identify shapes
that are the same or different from other
shapes.

A_Ney Stars Literacy workbook 1, PP. 1-8
A New Start

Literacy Workbook 2, pp. 1-4
Book 2, pp. l=3

Enkzy to English
Rassage tg ESI Literacy, pp. 10-22

MATERIALS: A number of objects that can be used
to show the concept of the same
or different, e.3. 2 pencils, 2
pens, 2 books, etc.
Teacher-made worksheets (see
attachments for samples)

l. Specitfic Technique - Concept Same-Different
- Teacher holds up 2 similar objects
and says “same®. Repeat this with other
objects until students understand the
concept.

b. Teacher holds up 2 different objects and
says “diffecent®, Repeat this with
other objec.s until the students
understand the concept.

2. Specific Technique - Identifying Same or

Different Shapes (see PP. 17-18)




Instructions for Procedure 2
(Pre-Literacy Skill: Same-Different)

IDENTIPYING SAME OR DIFFERENT SHAPES

The pre-reading activities on the following sample
worksheets are used to help the learner wit: visual discrimi-
nation. Note that the tasks become more difficult in each
successive sample worksheet, forcing the learner to make
finer distinctions. Once the learner can discriminate
geometric shapes, letters of the alphabet are used to test
discrimination. Please note that the objective is to teach
"same-different®--got to teach ‘the names of the letters of
the alphabet. However, using the letters of the alphabet to
practice visual discrimination passively introduces the
letters which the students will soon learn.

The lines in chese activities should be called
“sentences® by the teacher or aide to acquaint the leacrner
with the vocabulary which will be used in class later. It is
QCL necessary to explain the concept of sentence at th/s time.

In working through these activities, the learner not
only learns visual discrimination, but is also exposed to the
concept of directionality. With the help of the teacher or
aide, the leatner will learn to "read” the symbols from left
to right and from top to bottom. (Note: Make sure that the
students are holding the worksheet right side up before you
begin the activity!)

The directions for each sample worksheet change
slightly, sometimes directing the students to put an X,
others telling the students to CIRCLE or UNDERLINE, etc.

Make sure the students follow the directions, since they are
the most common directions given in £illing out forms as well
as én textbooks, and thus are a good preparation for the
students.

Note that each worksheet asks for other information that
adult learners need to know, such as NAME, ADDRESS, and
TEL. NO. Not all pre-literate students will be able to f£ill
in this information, but some will. If a learner shows
interest in trying to £ill in this information, the teacher
or aide should help him/her. These requests for information
gassivolylint:oduco the learners to words to come (see Level
’ TOPI.C )/.
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A teacher or aide should lead these worksheet activities
at the beginning until the learners are sure what is required
¢f them. An overhead projector could be useful in this.

(These activities and worksheets are adapted from those
designed by Judith Haynes, and are taken from "Teaching ESL
to Illiterate Adults,” a booklet produced in the series of
Indochinese Refugee Education ‘Guides, Adult Education Series
#9, by the Center tor Applied Linguistics. This booklet is
currently available from the ERIC system. Por complete
reference, see the bibliography.)
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DIRECTIONS: Put an X on the shape that is not the same in each sentence
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Pre-Lit

NAME
ADORESS

DIRECTIONS: Put an X on the shape in each sentence thatis got the san
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Pre-Lit
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NAME

TELEPHONE NUMBER

DIRECTIONS: Put an X on the shape in each sentence that is pot the sa
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Pre-Lit
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DIRECTIONS: Circle the shape that is not the same in the sentence.
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Pre-Lit

SOCIAL SECURITY NUMBER

DIRECTIONS: Circle the shape that is not the same in the sentence
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Pre-Lit

FIRST NAME
LAST NAME
DIRECTIONS: Put an X on the letter in the sentence that is the same.
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PRE-LITERACY
SKILL: DIRECTIONALITY

OBJECTIVES: l. Students will be able to distinguish
b:twoon left-right and top-bo':tom orienta-
tion.

TEXTS: A _Ney Stact Literacy Workbook 1, Pp. 1-8

A_Ney Start Literacy Workbook 2, pp. l=-4
Entzy to English Book 2, pp. l=3

e PP. 10-22

SUPPLEMENTAL MATERIALS: Teacher-made worksheets (see
attachments for samples)

PROCEDURES: l. Specific Technique = Identifying Same oc
Different Shapes (see p. 17-18)

-19-
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Pre-Lit

NAME

DIRECTIONS: Place an X on the shape that is not the same.
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Pre-Lit

DATE

DIRECTIONS: Circle the letter in each sentence that is ngt the same.

Ajeuonsanq

b b d b




Pre-Lit

Tel. No.

DIRECTIONS: Circle the shape in each sentence that is g_cg the same.
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PRE-LITERACY
SKILL: NOMBERS

OBJECTIVES: *l. Students will be able to read and vrite
independently 0-50.
*2, Students will be able to read and cepy
S1-100.

Rassage to BSL Literacy, pp. 2-4
& Ney gStart Literacy Workbook 1, PP. 18-30
A_New _sStart Student Book, pp. 4-5

S8, PP. l-4

Before Book (Cn
Entry to Engliss Book 2, pp. 25-31

Book 1 (included in
unabridged editicn of Guideline)

TEXTS:

SUPPLEMENTAL MATERIALS: Number flash carcds
Pencils
Anything available that can be

counted, e:. beans, paper clips,

buttons
Game of B8ingo (fo: oral number
recognition)

PROCEDORES: l. General Technique - Numbers

2. Specific Technique - Put Pile of objects to

be counted on students' desks and have

students count them, group them by $'s, by
10's, etc., and write the numbers on papecr.

3. Specific Technique - Write a number- on

board and have students read it and then

count out correct number of objects.

*These numbers should be taught in smaller sets (0-10, iu-20,

etc.); tb's literacy activity should be taught only afrer

the studencs have learned the concept of these numbers.




PRE-LITERACY
SKILL: ALPHABET

OBJECTIVES: l. Students will be able to read letters of
alphabet both in sequence and out of
gequence.

2. Students will be able to copy and then
weite independently capital letters in

. manuscript.

3. Students will be able to read, copy, and
then write independently small letters in
manuscript.

4. Students will be able to sign their names
({i.e. in cursive).

TEXTS: Rassage to ESL Literacy, pp. 73-75, 12-27
. Eatry to English Book 2, pp. 4=5
Before Baok One, pp. 5-10
A_New Start Literacy Workbook 1, pPp. S5=12
Handwriting Activities Books l1-3 (included in

unabridged edition of Guideline)

SUPPLEMENTAL MATERIALS: Alphabet flash cards
Lined writing japer (large-ruled)
Tactile letters
Tracing paper

PROCEDORES: l. General Technique =~ Alphabet

2. Specific Technique =~ Write scudent's name
in cursive on lined paper. Distribute
tracing paper and have students practice
tracing their signatures. Students should
then practice copying their signatures’
without tracing papec.

~
4.
LV




TOPICS:
PERSONAL IDENT
CLASSROOM ....
PAMILY .......
TIME/CALENDAR
MONEY ........
POOD .........
CLOTHING .....
TRANSPORTATION
HEALTH .......

LEVEL 1

I?ICATION .................................
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0 0000 0000000000000 ® 0o 000000000 0 0 0000 00000
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® 000000 0000000000 ® 0 00000 000 00000 00000000
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33




LEVEL 1
TOPIC:
CBJECTIVES:

TEXTS:

SUPPLEMENTAL MATERIALS: Top part of almost any application

PROCEDURES :

PHONICS ITEM:

e emt e mme e wterom e e

PERSONAL IDENTIFICATION

l. Students will ba able to read sightwords
requesting personal information.

2. Students will be able to £ill out simple
forms requesting personal information.

pP. 1; pp. 5-9
Entzy to English Book 1, pp. 7-14
A New Start Literacy wWorkbook 1, pp. 13-17

-

(e.g. bank, job)
Social Security Cards
Alien Registration Cards
Drivers Licenses
Magazine Subscription Forms
Teacher-made worksheets (see
attached samples)

l. General Technique - Sightwords

2. Specific Technique - Pilling out forms
(attached). Please note that the samples
included lhrere vary in difficulty. Some
students will need to first practice
copying on lined paper; others will be able
to write on a single line. During this
activity, the teacher or aide should be
circulating to check the students'’
progress.

3. General Technique - Matching
Have students match the sightwords with
specific information (e.g. city - Arling=-
ton, address - 1.20 wilson Blvd., etc.)
2:0 specific information that the =students

ow,

-23-
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LEVEL L
TOP IC: CLASSROCM

OBJECTIVES: *l. Students will learn to read simple ques-
tions words (e.g. who, what, where) and
certain words for commands (e.g. listen,
read, write).

*2. Students will learn to read the words for
simple classroom objects.

TEXTS: Bassage to RESL Literacy, pp. 79-84

SUPPLEMENTAL MATERIALS: Various classroom objects and
materials, e.g. desk, chair,
pencil, book, etc.

Labels and flash cards for classroom
objects

PROCEDORES:: General Technique - Sightwords

General Technique - Matching

Specific Technique - Play 20 Questions

a. All students have their own "pack" of
Sightword cards on desk top.

b. One student holds a classroom object/
picture behind back.

¢. Other students ask yes/no questions to
identify.

d. Students hold up correct sight-word card
when they know the answer.

(VN SN
e o o

PHONICS ITEM:

*The commands and classroom objects you choose to teach as
Sightwords should come from your classroom text, or a basic
Cext that is used in your school. (Remember: Everything
taught as a sightword should already have meaning and be in
the students' aural/oral vocabulary.):

- 24 -
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LEVEL 1
TOPIC:
OBJECTIVES:

PROCEDORES:

PHONICS ITEM:

FAMILY

1.
2.
3.

Students will be able to read and write
family relationships (e.g., father, son).
Students will be able to spell their family
names.

Students will be able to £ill out forms
asking about family relationships.

A _New Start Literacy Workbook 2, pp. 99
A New Scart Student Book, pp. 130-131
Bassage to ES[ Literacy

Qeford Picture Dictionary, p. 71

SUPPLEMENTAL MATERIALS: Pictures of your family

Pictures of students' families

Pictures of families from magazines

Teacher-made worksheets (see
attached sample)

General Technique - Sightwords

General Technique =~ Matching

Students bring in pictures of their

families and match sightwords to members of

their family.

General Technique - Cloze

Specific Technique

a. Pass sightwords for family retationships
out at random, '

b. Make various family groupings by calling
out relationships and having students
with appropriate cards group them-
selves. E.g. teacher says 'father’,
'mother', 'son', and students with those
sightwords stand up and move together.

Specific Techniqua - Filling Out Forms

(Sample Attached)
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LEVEL 1
TOPIC: TIME/CALENDAR

CBJECTIVES: l. Students will be able to read and write cthe

days of the week.

2. Students will be able to read aad write the
months of the year.

3. Students will be able to read basic
sightwords about time.

4. Students will he abl2 to read and write the
gfmb::s for clock time, including digital

ocks.

TEXTS: Before Rook Ope, pp. 17-23
2 ppo 90-97
A New Start Literacy workbook 1, pp. 41-53
4 New Start Student Book, pp. 13-14

SU2PLEMENTAL MATERIALS: Large clock, watch
Calendar
Bean bag, ball, or other object for
throwing

PROCEDURES : 1. General Technique - Sightwords
2. Specific Technique -~ Bean Bag Toss

a. Teaﬁhe: says the name of a day of the
week.

b. Teacher tosses bean bag to a student,
vho must then say the pext day and hold
up the appropriate sightword card.

c. That student tosses the beanbag to
another student, etc., and follows
instruction in "b",

d. Teacher may also follow this method for
teaching the months.

3. Specific Techniques - Calendar
Students will write in days of week on
blank calendar form (attached).

4. General Technique -~ Dictation

Have students write down (digital) clock

time as you say it.

PHONICS ITEM:
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LEVEL 1

TOPIC: MONEY

OBJECTIVES: 1. Students will be able to recognize signt-
words relating to common denominations of
money (both coins and bills).

*2. Students will be able to recognize and
write common money symbols (in conjunction
with numbers).

3. Students will identify equivalent amounts
of money (Example: 2 nickels = 1 dime).

4. Students will count coins to a given
amount.

TEXTS: Basic Engligh for Adult Competency, pp. 30-32
Before Book One, pp. 13-16
Rotry o Engligh.Book 2, pp. 32-50
A _New Start Student Book, pp. 7-12
A_New Start Literacy Workbook 1, pp. 29-40
Passage £o ESL Literacy, pp. 137-143

SUPPLEMENTAL MATERIALS: Money

Sales tags and stickers

Cash register receipts

Newspaper ads for food, clothing,
etc,

Copies of common signs relating to
money found on vending machines
(e.g. no pennies, gquarters only)

PROCEDURES: l. General Technique - Sightwords
2. General Technique - Dictation
3. General Technique = Matching
Have students match (visuals of) coins and
bills with sightwords
4. Specific Technique - Writing Amounts of
Money
a. Give students an amount of money.
b. Students will count and write correct
amount in numbers with correct symbols
on chalkboard or paper.

*Note: This objective i3z to be taught only after students
can count and manipulate American money.

-27 -




LEVEL 1
TOPIC: MONEY, p. 2

5. Specific Technique
a. Hand out various salas tags and/or
receipts to students.
b. Write a price on the board.
C. Student who has that price stands up and
reads price.
6. Specific Technique
a. Hand out food and clothing ads from
newspaper.
b. Write several prices on board.
C. Students locate and circle those prices
that are in their ads.
d. Walk around room to check answers.

PHONICS ITEM:

- 28 -
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LEVEL 1
TOPIC: FOOD

OBJECTIVES: l. Students will identify common group names
of food used in their local Supermarkets,
e.g. dairy, produce.

*2. Students will be able to read words for
some common foods.
3. Students will be able to read prices and

units of measuremsnt, as well as abbrevia~
tions for units of measure.

£ 2, PP. 33-35
] (Alemany) Student Book 1,
FOOD pp. 1-4
Literacy Workbook 1, pPp. 69-76
ge R8L3CVY, pp. 144-145; 149-163

Qxford Picture Dictionary, p. 20

SUPPLEMENTAL MATERIALS: Real or artificial foods or
Pictures of foods
Supermarket ads
Photos/pictures of supermarket
interiors

PROCEDOKES : l. General Technique - Sightwords
2. Specific Technique - Food Group Names
a. Place food group name signs around the
room.
b. Have students place visuals or foods (or
enmply containers) and food word cards 0
the corresponding food groups.

PHONICS ITEM:

*These words should be chosen on the basis of the students'
Preferences; i.e. what foods do students eat/buy? Do got
overload them with sightwords!
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LEVEL 1
TOPIC: CLOTHING

OBJECTIVES: *l. Students will be able to read words for
colors, sizes, and articles of clothing.
2. Students will match sightwords to actual
articles of clothing (or visuals of
clothing).

TEXTS: A_New Start Literacy Workbook 1, pp. 83=92
A_New Start Student Book, pp. 25-26
Before Book One, pp. 25-28

lsh (Alemany) Student Book 1,
CLOTHES pp. 1-8
1 » PP. 10-13

SUPPLEMENTAL MATERIALS: Clothing tags and labels for
different sizes
Catalogues

PROCEDROURES: l. General Technique - Sightwords

2. General Technique - Matching

3. General Technique - Language Experience
Story (see p. 31) '

4. Specific Technique: Newspaper ads
a. Hand out newspaper ads for clothing.
b. Students circle words from ads as

teacher calls them out or writes them on

the board.

PHONICS ITEM:

*Remember: This objective is to be taught only after the
students have mastered these words orally/aurally; i.e. Do
they understand them? Can they talk about or describe che
different articles of clothing?
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Instructions for Procedure 2
(Level 1: Clothing)

LEA: MY FRIEND

Pass out the picture of the girl (at:ached; however, you
can use any picture),

Give the students colored crayons, pencils, or markers.

Review the names of the colors, using the cravons or
markers themselves, or pieces of colored paper.

Have che students color the articles of clothing with
cul .8 of their choice.

Introduce or review the names for the articles of
clothing, using the sightwords and the General Technique
for teaching sightwords.

Have the studznts label the articles of clothing in the
picture (students may need help).

Pass out the worksheet with numbered sentences
(attached). Read the sentences about the picture out
loud. Have the students repaat each sentence. (They
will not be the same for all students, as students will
not necessarily have chosen the same color for each
article of clothing.)

Have students £ill in the hlanks. (Qse the blackboard or
flashcards tc indicate the correct words,

Pass (ut the "paragraph” worksheet (attached);. BHave the
studen=s £ill in the cloze exercises.

Have the students copy the pParagraph abouvt their
picture.

(This activity was developed by Tracy Kyriakeas.)
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L1
'Name
1.This is my friend.
a
S
= 2. She has o _ — hat
3. Shehasa _ dress.

’i 4, She hay new

|

5. She hag o shoes.

6. She is pv

v.
L -

7. I like her.
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My Friend

This is my friend. She has a
hat. She has «
dress. She has
new | . She has ,
shoes. She is pretty. I like her.

My Friend
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LEVEL 1

TOPIC: TRANSPORTATION

OBJECYTIVES: 1. Students will be able to read simple
traffic and pedestrian signs.
2. Students will be able to read simple bus or
train schedules.
3. Students will be able to read and write

temms for directions (e.g. right, left, up,
straight, etc.).

TEXTS: A New Start Lite:acy Workbook 1, pp. 77-84
Ex = (Alemany) Student Book 1,
TRAIISPORTATION, pp. 1-12

Entzy to English Book 2, pp. 55-59
8aaic English for Adult Competency, pp. 52-54

SUPPLEMENTAL MATERIALS: Road signs or pictures of signs (see
attached samples)

Local bus or train schedules (see
attached sample )

PROCEDURES : l. General Technique - Sightwords
2. General Technique - Matching
Have students match traffic signs {symbol:)
with words.
3. Specific Technique - Role Play
Using a simple bus or train schedule, have
studsnts ask each other what time the ous
leaves, arrives, etc.
4. Generul Technique - Dictation
8. Give students simple directious to a
nearby place (e.g. grocery store).
b. Have students take notes (i.e., write
down pertinent terms for directions).
C. Ask students to read their notesg “o give
the same directions.

PHONICS ITEM:
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LEVEL 1
TOFIC: HEALTH

OBJECTIVES: l. Students will be able to read, and write
names for different parts of the body.
2. Stugents will read a medical appointment
card.
3. Students will be able to recognize sight-
wvords for common over-the-counter
medications.

TEXTS: Evervday Engligh (Alemany) Student Book 1,
HEALTH, pp. 1-8, 12-13
e, pp. 40-43

L New Start Literacy Workbook 2, pp. 65-73
' » Wall chart for body.

pazrts, p. 8 (ia book)

SUPPLEMENTAL MATERIALS: Parts of own body

Medical appointment cards

Pictures of parts of body and flash-
cards

Labeled diagram of body (sample
attached)

Unlabeled diagram of body

Boxes/Packages of common cver-the-
counter medications

. General Technique - Sightwords

Specific Technique - Total Physical

Response -

(Use TPR to reinforce names of body parts.)

&. Teacher holds up sightword card and
students point to appropriate body part.

b. Teacher points to body part and students
hold up corresponding sightword ¢ard.

3. Specific Technique - Students read a
medical appointiment card (attached) by
answering teacher-posed questions.

4. Spgcific Technique - Labelling Parts of the

Body

a. Teacher holds up sightword for a part of
the body and models name.

b. Students say name.

C. Students label correct body part by
writing word in appropriate place on
unlabelled picture.

PROCEDORES:

[ S X ol
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LEVEL 1
’ TOPIC: HEALTH, p. 2

d. Students correct own work by looking at

labeiled picture of the hody.
5. General Technique - Matching

a. Teacher gives students a "symptom"
(e.g. "You have a headache").

b. Students choose appropriate over-the-
counter medication (from number of
packages of medication).

PHONICS ITEM:

- 34 -
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LEVEL 2
TOPIC: PERSONAL ID

OBJECTIVES: l. Students will be able to read sightwords
relating to personal ID.
2. Studente will be able to fill in personal
information on simplis forms.

TEXTS: English for Adylt Competencv Book I, pp. .-=8, J
p. 22
Lifelines Book 1, pp. 11-18
Passage to ESL Literacy, pp. 85-80

Fpglich That Works Book 1, pp. 2-32

SUPPLEMENTAL MATERIALS: Magazine subscription forms
Registration forms
Application forms
Teacher-made worksheets (see
attached samples)
Scale
Yardstick

PROCEDCORES: l. General Technique - Sightwords

2. Specific Technique - Total Physical

Response (TPR)

a. Bring a scale and yardstick to class.

b. Give students oral commands to weigh and
measure themselves and/or each other.

C. Ask them to record thig information on a
worksheet. (See attached sample.)

3. General Technique - Language Experience
Story (LEA)

Develop a "story® with students using some
vocabulary relating to personal ID.

4. Specific Technique = Filling Sut Forms
Distribute simple focrms for students to
£fill out. (See attached samples.) This
can be repeated on a daily basis during
study of this topic and as a periodic
review. Teacher should be available to
help individual s:tudents during this
aceivity.

PHEONICS ITEM:

14,
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SIGN HERE
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Home Address )
City State Zip
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LEVEL 2
TCPIC: TELEPHONE

QBJECTIVES: *l. Students will read sightwords related to
telephone use, such as instructions on pay
phones,

2. Given selected major headings, students
will be able to locate the appropriate
section in the Yellow Pages (using alpha-
betical order).

TEXTS: Evervday English (Alemany) Book 1, TELEPHONE
PP. 1-3
English for Adult Competency Book II,

SUPPLEMENTAL MATERIALS: Visuals for Evervday English
(Alemany)
Yellow Pages
Teacher-made worksheet (see
attached)

PROCEDURES: l. General Technique - Sightwords
2. Specific Technique - Alphabetical Order
a. Write 4 or S major headings from the
Yellow Pages on the blackboard. (se
headings that begin with different
letters.
b. Ask students to alphabetize them.
C. Write a new heading on the board.
d. Ask students to put it in the list, in
alphabetical order.
3. Specific Technique - Yellow Pages
a. Give students the Yellow Pages
b. Ask them to find some particular,
heading. Time them. (Students may work
in pairs.)
C. Continue this activity with other
headings.

PHONICS ITEM:

*Remember: This objective should be :raught only after
students have practiced telephone use orally.
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LEVEL 2
TCPIC:
OBJE TIVES:

TEXTS:

CLASSROCM PROCEDURE AND SIGNS

1. Students will be able to read sightwords
and symbols for signs commonly found in
buildings (e.g. exit, men, women),

2. Students will be able to re2ad and respond
to classroom commands (ofcen found in
textbooks).

m“—muﬂ_mmmgu PR. 70-71
ww_sgum PP. 64
Entry to English Book 1

A Ng: g;ar; Literacy Workbook 2, PP. 60-64,

SUPPLEMENTAL MATERIALS: Signs

PROCEDCRES:

PHONICS ITEM:

Pictures of Symbols (see attached
sheet)

Textbooks/wcrksheets with simple
directions

l. General Technique - Sight ords
2. General Technique - Match._ .

a. All students have their own "pack" of
Sightword cards on desk top.

b. One student holds up "symbol" picture.

€. Students hold up correct sightword card.

3. Specific Technique = Total Physical

Responsa :

a. Teacher holds UP a sichtword card which
gives a particular command.

b. Student(s) nust ict it Out appropriately
after readi.g the card. (e.g. Teacher
holds up "Open" - students open book or
dear.)

- 38 -
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LEVEL 2
TCPIC:
OBJECTIVES:

TEXTS:

TIME/CALENDAR/WEATHER

1. Students will be able to read and recoré
(i.e. write) clock tine.

2. Students will be able to read and write
months of the year and days of the weexk,
including abbreviations.

3. Students will be able to read the names of
the seasons and various basic weather terms
(as found in weather reports).

angi;sb for Adult Competency Book I, pp. 13,

English in Evervday Life Book 1, pp. 62-63,
69, 72-75

. [mpagt Book 1, pp. 107=-113

Basjc Vocabulary Buyilder ("Calendar", "Time",
"Seasons”)

Number Book 2 - Qn Time (included in
unabridged edition of Guide%ine)

1 i 1. r p L ] 0

SUPPLEMENTAL MATSRIALS: Clocks, watches

PROCEDURES::

PHONICS ITEM:

Calendar

Pictures illustrating different
kinds of weather (from
magazines or teacher drawn)

l. General Technique - Sightwords

2. General Technique - Cloze Exercises

3. Specific Technique - Show various clock
times and have students write down clock
time.

4. Specific Technique - Have students read
days of week/months of year from calendar.

S. General Technique - Matching
Use basic weather terms and visuals.

6. ?:ngal Technique - Language Experience
Bave students talk about the weather for
that week (i.e. yesterday, today, tomorrow)
or have students talk about the weather of
particular seasons.
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spinach soup

corn flakes

poultry
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LEVEL 2

TCPIC:
OBJECTIVES:

TELTS:

MONEY

l.

2.
3.

Before Book One pp. 11-16

Students will be able to read price tags
and write prices from dictation.
Students will be able to write numbers
(1-50) in words.

Students will £ill out and sign checks.

Cc Vv B°°k I' po 39’
p. l44.
Literacy Workbook 1, pp. 29~42

SUPPLEMENTAL MATERIALS: Real money

PROCEDURES:

PHONICS ITEM:

Play money
Sales tags and stickers
Register receipts

General Technique - Sightwords

(given with Level 1 sightwords)

General Technique - Dictation

Read prices to students and have them write

down the price in numbers. (You can also

ask them to f£ill out a check with a price

that is dictated.)

Specific Technique - aAds and Receipts

a. Give students sample receipts or price
lists from the newspaper ads.

. B. Ask students to read the prices of

various items.
Specific Technique - Pass out sample check
forms for students to fill in and sign
(attached).
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LEVEL 2

TOPIC: FOOD

OBJECTIVES: l. Students will be able to read names for
different food groups from supernarkets.
2. Students will be able to read selected food
labels.
3. Students will be able to find and read the
quantity on food labels.

TEXTS: English for Adult Competency Book I, pp. 32-38

English for Evervday riving Book 1, pp. 80-83
Lifelines Book 1, pp. 4l1-44
(Alemany) Student Book 2a,
FOOD, pp 1-25
Impact Book 1, pp. 47-53
¢ Pe 20 (also see
accompanying wall chart)

SUPPLEMENTAL MATERIALS: sSigns of food groups (teacher-made)
Newspaper ads
Pictures of food
Cans, boxes, cartons, jars, tubes,
packages of different food items

PROCEDURES : l. General Technique - Sightwords
2. Specific Technique - Containers/Guantities

a. Teacher gives students various types of
food containers.

b. Students read the quantities listed on
the containers.

3. Specific Technique - Food Group Names

2. Place signs for food groups around the
room.

b. Have students place food or pictures of
foods, food containers, and finally
sightcards for food words in the
corresponding food groups. .

4. Specific Technique - Total Physical

Response (TPR) - Reading Food Labels

a. Teacher places several food containers/
jars at front of room.

b. Teacher asks students to bring the
spinach, or vegetable soup, etc.

C. Students must read label to select the
correct item.

PHONICS ITEM:
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LEVEL 2
TOPIC:
CBJECTIVES:

TEXTS:

CLOTHING

l.

2.
3.

Students will be able to read signs for
common clothing items.

Students will be able to read price tags.
Students will show an understanding of care
instructions found oa clothing labels,

£ Book I,
. 109-110, 115-116
Book 1, pp. 86-89

Inpact Book 1, pp. 6§3-69

(Alemany) Book 1, CLOTHES
FP. 11, 14

SUPPLEMENTAL MATERIALS: Items of clothing

PROCEDURES:

PEONICS ITEM:

l.
2.

4.

Ads form local stores

Price tags/stickers

Qothing labels and washing instruc-
tions (see attached sample)

General Techaique - Sightwords

General Technique - Matching

Match items of clothing with the *depart-~

ments® they belong in.

Specific Technique - Price Tags

a., Teacher gives students various price

b. Students identify size and price.

Specific Technique

a. Teacher hands out ads from newspaper or
local stores dealing with clothing.

b. Teacher writes words for clothing on
board.

c. Students locate these words in their ads
and circle them,

Specific Technique - Labels

a. Teacher holds up article of clothing/
visual and gives oral care instructions
(i.e. "You should not wash this. Send
it to the cleaners.")

b. Students must £ind appropriate "label" -
see attached sample.
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LEVEL 2
TOPIC: TRANSPORTATION

CBJECTIVES: *l. Students will be able to read various
traffic signs and symtols, especially those
related to driving.

2. Students will be able to read simple
schedules. (See Level 1 Transportation.)

TEXTS: English for Adult Competency Book I, pp. 76-77
English for Adult Competency Book II, pp. 81,

87, 89, 93

v B°°k l' PP. 111-113’
105-107, 108, 109-110
Lifelines Book 1, pp. 33-34

SUPPLEMENTAL MATERIALS: Traffic signs
Pictures of traffic signs (see
attachments for Transportation,
Level 1)
Traffic sywmbols used for driving
test
Local bus schedules

PROCEDURES : l. General Technique - Sightwords
2. General Technique - Matching

PHONICS ITEM:

*Note: Only pursue this objective if students drive or are
trying to prepare to pass the driver's test. - .

4
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LEVEL 2
TOPIC:
OBJECTIVES:

TEXTS:

PARTS OF THE BODY/HEALTH EMERGENCIES

1. Students will read the names for the parts
of the body when shown a labelled diagran
of the body.

2. Students will read over-the-counter drug
labels for important information such as
product and dosage.

3. Students will be able to locate and read
the emergency numbers for the local police
and fire departments, poison control
center, as well as the ambulance or
hospital emergency numbers. (See front
page of phone bhook.)

Enclish for Adult Competency Book I, pp. 53-56
60-64 .

English in Evervday Ljife Book 1, pp. 131-132,
138-139
Lc Vi ilder ("Parts of the Body",
“Health")

Evervday English (Alemany) Scok 2B, BEALTH
PpP. 3-4

A New Start Literacy Workbook 2, pP. 65-73

SUPPLEMENTAL MATERIALS: Over-the-counter --Ug packages

PROCEDORES:

PHONICS ITEM:

Diagram of the body (See attach-
ments to Health, Level 1)
Telephone book for locating emer-

gency numbecrs

General Technique - Sightwords

General Technique - Matching

Specific Technigque = Drugs

See attached sample worksheet for matching
over-the-counter drug packages with
sightwords.

4. Specific Technique - Finding Emergedcy
Numbers

Hand out telephone books and ask students
to find various emergency numbers.
(Teacher or aide should provide local
ambulance and hospital numbers for students
to write down and keep.)

(W N SN )
e o o
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Micro-Thin Coating - Fast Pain Relief .
300 TABLETS-325 MG (5 GRS.) EACH

DIRECTIONS for ADULTS

HEADACHES, . .Take 1 or 2 tablets with a glass of
water every 4 hours, as necessary, up to 12 taplets
a day.

COLDS-FLU... To relieve painful discomforts and
reduce the fever, take 1 or 2 ‘ablsts with a glass
of water (or fruit juice) every 4 hours, as necessary,
up to 12 tablets a day.

PAIN...Take 1 or 2 tablets with a glass of water
every 4 hours, as necessary, up to 12 tablets a
day.
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ADVANCED FO

T — MPTOMATIC RELIEF OF
&alds/Hay Fever/Sinus Congestion
NO ASPIRIN/NO CAFFEINE 100 TABLETS

sajoudgdiowy YjyjesapjsAapog siied

ADULTS: 2 tablets every
4 hours. not o exceed 12
- tablets in 24 hours.

Do not give to children
under 6,

1.4
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£:5:1 PROTECTIVE
$ Y57 COATING ACTIGN

PEDIo-
Bismo!

Soothing relief for:
*Indigestion « Upset Stomach
* Heartburn « Diarrhea ¢ Nausea

16 FL. OZ. N

wmwam.mmmdm

$alduddIowy Yijeal/4Lpog syiey

DIRECTIONS
SHAKE WELL BEFORE USING

Adults. . .2 tablespoonfuls
Children. . according to age:

9 to 12 years - 1 tablespoonful -
6 to 9 years-2 teaspoonful
3 to 6 years-1 teaspooriful

For children uncer 3 years. consuit

a physician.

1%

ERIC - /

FullText Provided by ERIC - . e . .e .-
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1 aspiiin 4 Band-aids
2 cold medicine S ointment
3 adhesive tape 6 laxative

sajouadrowyg Yjeapj/Lpog syiey

7 antacid 10 thermome
8 cough medicine

9 heating pad
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LEVEL 2

TOPIC: OCCUPATIONS

CBJECTIVES: 1.

2.

Students will be able to read the names of
entry-level jobs/occupations as found in
the want ads/classifieds.

Students will read and £ill in information
on a simple job application form.

TEXTS: 1 Book I,
pp. 128-29, 135
i Book 1,
pp. 116-118, 120-122
Erzlish That works Book 1, pp. 67-83

SUPPLEMENTAL MATERIALS: Visuals from

PROCEDURES: 1,

PHONICS ITEM:

English That Works
Book 1 (for identifying jobs)
*Sample job application forms
(samples attached)

General Techniques - Sightwords

General Techniques - Matching

Students match words for jobs/occupations

with visuals of the jobs.

Specific Techniques - Alphabetical Order

a. Write 4-5 jobs/occupations on board.

b. Give out sheet of simplified want ads
(which are in alphabetical order).

C. Ask students to find and circle ads for

, particular occupations.

Specific Technique - Job Applications

Have students £ill out simplified job

applications. (See attached sample.)

Before doing this, be sure to teach the

sightwords for occupations of students

Yhich are not otherwise covered in.this

esson.

- *The sample forms attached will probably prove too difficult

for most of the
what they can.

students. However, they should £ill out
The teacher should familiarize them with the

unfamiliar parts.

I
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APPLICATION FORM 1

Nama Telephone |
Address Sacial security no,
Date ol birth ‘

Citizen of US.A.

e e e ‘

Position spplied for:

Salary expected Date ready lo starl
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APPLICATION FOR EMPLOYMENT

PERSONAL INFORMATION

—

| _ARE YOU EMPLOYED NOW?

SOCIAL SECURITY
DATE NUMBER
NAME PHONE NO.
Laal Fhel Middle
PRESENT ADDRESS B
Slisst Chy Slete
PERMANENT ADDRESS _
r—_ Suesl City Slsle
I RELATED TO ANYONE IN OUR EMPLOY, REFERRED
STATE NAME AND DEPARTMEN, 8y
I DATE YOU SALARY
POSITION CAN START OESIRED

IF 50, MAY WE INQUIRE
OF YOUR PRESENT EMPLOYER

EVER APPLIED TO THIS COMPANY BEFORE?

WHERE

WHEN

\

48|
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A |

fEM P LOYM ENT H lSTORV: List In order with LAST employer frst. Account for last §0 yeara worked.

1. fROM 10 | JoBTME SUPERVISOR'S NAME SALARY
Month | Year uomul Yeas Stasting| Last
COMPANY LOCATION REASON FOR LEAVING

DESCRIPTION OF DUTIES (lndlc;lo signilicanl c;spomlblmln. accomplishmenls, and conlribulions).

2. FROM 10 JOB WITLE SUPERVISOR'S NAME SALARY |
Monih | Yesr | Month | VYear Staging] Lesl
TCoMPANY T T T | vocation | 'REASON FOR LEAVING

DESCRIPTION OF DUTIES (ndicate signilicant responsibliliies, accomplishments, end contributions).

179 |

173
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1

m
Darl Drug T orporalion 1s an equal opporlunily employer.

APPLICATION FOR EMPLOYMENT

PERSONAL INFORMATION

NAME (Las) (First) (Inuial)
ADDRESS (City) (State) (Zip)
HOME TELLEPHONE WORK TELEPIIONE SOCIAL SECURITY NUMBER

EMPLOYMENT INFORMATION

Fulltime ()
. Parttime ()
BROSHIION DI SIRED DATE AVAILABLE FOR WORK
LIST FINIE AVAILABLE 1 OR WORK:
Monday Tusday Wednesday Thursday Fnday Satuwrcay Sunday
beom = - From _. _ . _trom _____ . _keom ________lrom _______From __________From ___ _
™ lo lo .. . o . _ To e To To e To ______ ..

Have yvou ever been employed by ! or applied to | | the Dart Drug Corporation before?

= 1o, please list location(s) and darels): .- _ e e

Are youwunder 21? | *No v Yes 1€ yes, what it your date of birth? _

Q i youare not a V.S, eszen, are you legally eligible for employment w the .S ? [ 1Yes | INo . 175

What ivpe of visi do you have? BRI N 194 # lssue Date
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LEVEL 2
TOPIC:
OBJECTIVES:

TEXTS:

EMPLOYMENT: WANT ADS

l. Students will be able to locate majer
sections of the newspaper, particularly the
classifieds.

2. Students will be able to read and demon-
strate understanding of standard abbrevia-
tions and common terms used in want ads.

Engligh for Adult Competancy Book I, p. 125
English for Adult Competency Book II, p. 13§
TR : o

Book 2, p. 88

English That Works Book 1, pp. 168-170, 186,
198

SUPPLEMENTAL MATERIALS: Newspapers

PROCEDURES::

PHONICS IT®=M:

Teacher-made simplified ads for jobs
want ads from smaller publications,
such as community weeklias

l. General Technique - Sightwords
2. Specific Technique - Locating Section of
the Newspaper
a. Pass out newspapers to each student or
group of students.
b. Show students sightword for a specif:.c
section of the newspaper.
C..Students actually locate that section in
their newsp=:er.
d. Repeat with different sections of the
paper.
3. Specific Technique - Locating Jobs
a. Have students read classified ads to
locate ard circle specific job titles,
hours of ork, days of week, gqualifica-
tions, ecc.

- 46 =
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has my permission

(name of studcnt)

to go on a ‘field trip to
on

He will lezve at Z ma'ﬁ)d return at

. | understand that if

anything nappens, | release the school from

all responsibility.

(place)

(signature of parent or guardian)

(date)




Oce. 1, 1987

Dear Parent/Guardian,

Sjooyag atqng

The PTA {s sponsoring a back-to-school aight at Wilson

@
Q
=
=
<
~
o
@
Q
<
q
o
e
]

High School on Tuesday, Oct. 10 ac 7:00 p.ﬁ. On that evening

74 will be able to meet and talk with your children's teachers.

t

Ann Smith, President .
Wilson High School

PTA

187
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Please excuse £or being

absent from school on

(day and/or date)

He/She had

e.g( a cold )
the flu
a fever
a doctor's appt.
a family emergency

Signature




LEVvIL 3
TOPIC: COMMUNITY RES’QURCES: PUBLIC SCHOCLS

CBJECTIVES: 1. Students will understand the basic divi-
sions of the American public school system
(e.g. Elementary, etc.), and be able to
read related sightwords.
2., Students will be able to write the titles
of principal employees of public schools.
#3, Students will understand and be able to
follow a form for a note of absence for
their children from school.
5 4. Students will be able to understand common
school notices senc home (e.g. field trip
notices, PTA meetings, etc.).

TEXTS: nvervday English (Alemany) Book 2A, SCHOQS &
: COMMUNITY SERVICES pp. 23, 57; 9=-11; 20-21
Epglish in Evervday Life Book I, pp. 3,
10-12

English for Adult Competency Book II, p. 166

SUPPLEMENTAL MATERIALS: Teacher-made notices (see
attached samples)

FROCEDURES: l. General Technique - Sightwords
2. General Technique - Content Questions
Use sample notice and forms as "text."
3. Specific Technique - Note of Absence
a. Have students £ill out standard fora for
absence for a child (sample attached).
4. Specific Technique - Reading Notices
8, Divide the students in pairs, and give
each pair a different school-related
notice, Be sure the notice is simple.
b. Ask students tc read the notice, and
then posge the following questions:
-What is the notice about?
(e.g. meeting, field trip, change ia
schedule)
~When? (is the meeting, trip, change,
(date) etc.)
-What time?

PHONICS ITEM:

*Phis objective includes making the students aware of what is
an acqeptable excuse for absence from school. _——
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LEVEL 3
TOPIC:
OBJECTIVES:

TEXTS:

TRANSPORTATION

1. Students will be able to read bus/train
schedules and record (i.e. write) pertinent
information, such as destinations, times,
and fares.

Li:g;ing; Book 2, pp. 31-33, 35-38
C

Book II,
pP. 79=81
i Book 2' PB. 43"45' 48"50!
52; 557 7lr 73‘74

SUPPLEMENTAL MATERIALS: Local bus and train schedules

PROCEDORES:

PHONICS ITEM:

Long distance bus and trains
schedules

1. General Technique - Sightwords
2. Specific Techniques - Reading Schedules
a. Teacher gives each student (or pair of
students) the same bus/train schedule.
b. Teacher poses question based on
schedule. E.g. "When does the 5:00
train from Washington arrive 1n New
York?"
c. Students must respond to question :in
writing.
OR
b. Teacher describes a specific scenario.
E.g. "You want to go to Richmond on
Thursday morning. You need to arrcive
before noon, and want to retuzn by 7
p.m. Which trains will you take? FHow
much will you pay?” etc.
c. Students must respond in writing.
3. Specific Technique = Role-Play
a. Give one student a (locai) ous/train
schedule. This student "works at tae
information desk."
b. Have other students ask for informacicn.
c. Student at "information desk" must
respond.
d. Student who asked questicn must write
down appropriate informacion.
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LEVEL 3
TOPIC:

PHONICS ITEM:

INTERPRETING CHARTS AND MAPS/FOLLCWING
DIRECTIONS, P. 2

3. Specific Technique - Maps
a. Teacher hands out simple street maps to

b.

groups of students and tapes copy of the
same map to board. (An overhead can
also be used.)

Using map at the front of the room,
teacher demonstrates how to use cross
streecs to find a particular location,
e.g. the school.

Teacher asks students to find other
locations.

148



LEVEL 3

TOPIC: INTERPRETING CHARTS AND MAPS/FOLLOWING
DIRECTIONS

- OBJECTIVES: 1. Students will be ab.e to read simple charts
of age/temperature and show understanding
Dy providing specific information when i
is solicited.
*2. Students will be zble to both give and
receive written directions based on simple
street maps.

TEXTS: XS Book 1, pp. 115-117,

122-123, 126-127

£
PP. 168-69 .
Lifelines Book 1, PpP. 71-74

D 7 Book II,

SUPPLEMENTAL MATERIALS: Teacher-made chart of the
’ Cemperature for one year
Simplified maps of the local area

PROCEDURES : l. General Technique - Sightwords
2. Specific Technique = Charts

a. Teacher should construct a graph or
chart such as the one that follows.

b. Hand out copies to the class.

€. Using an overhead projector at the front
Of the room, have the students £ollew on
their own charts as you explain the
chart/graph.
Ask specific questions to individual
Students to check comprehension.

Example of Chart for Monthly Temperature

70°
5
50° :

Jan. Feb. Mar. Apr., May

*Note: This objective assumes that the student can, of
course, use a street map to follow Qral directions.
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C&P Rates

This page gives rates for cails within Virginia which are
In C42"s nearby long distance serving area

Lowest rates —
dial-direct one-minute rates

duoydaa]

Otal-direct rates aiso apply on calls piaced with an Qperator from a
resdence or business phene where dial-direct facilites are not

On diai-direct cails you pay only for the mmnutes you taik. The imtial
rate penod is one Muwite antytme of day or mght.

Additional savings spply evenings/holidsys, nights and

T W

N '. I

Lo l-

Senmtesnand

* Evening
40% discount

e Cach
mege  sdosons
e

a 13
n 18

3
I 1% 12
a7 18

* Oracoumt rates i ted are rounded

Aates etfective November 12, 1982, Subject to change.

2032




JUL 28 8¢
® LETAIL OF ITEMIZED CALLS =

DATE TIINE CALLEDPLACE  AREA"NUMBER RATE  Min —

SOSSATET COMMUNICATIONS===e
14 931AM TWOHAR3ORS MN 218 834 2696 N 41
14 1013AM OMAHA NE 4C2 339 0356 ]
16 8loPM NASHVILLE ™ 615 352 5364 7
18 1005PM cCuLEsRA b4 S12 684 7068 22
23 208PM NASHVILLE ™ 615 352 5364 23
24 1131AM MINNEAPOLS MN 612 338 2355 7
27 932PM TWOHARBORS MN 218 834 2696 25
28 735PM MINNEAPOLS MN 612 338 2355
29 7S6PM TWOHARBORS MN - 218 834 2696

AT&T COMMUNICATIONS TOTAL CHARGE FOR ITEMIZ

BILLING QUESTIONS = CALL 703 352 6243

@C&p Teleohornie ACCOUNT NUMBER = 703 243 7015 876

Auoydajag
i B B BN RPN
Muu.uu-l-unv

R ES NN

ATsT ACCOUNT NUMBER = 703 243 7015 876
Commuscations ¢

JUL 28 85
DETAIL OF ITEMIZED CALLS Page 5

TO SYMEOLS IN *RATE® cOLuMN ON PRECEDING PAGES
OIALED (MO SERVICE CHARGE)
CALLING CaRD OfaLgD (SERVICE' cmaRGE APPLIES)
OPERATOR STATION TO STATION (SERVICE CMARGE APBLIES)
PERSON TO PERSON (SERVICE CMARGE aPPLIES)
DAY RATE (MO OISCOUNT)
EVENING RATE (e0% 02ISCouUNT)
NIGNT/WEEKEND RATE (6€O% OISCOUNT)
MULTIRATED (MORE TAN ONE RATE PEIRICD aAPeilgsS)
PART OF CALL CONTAINED IN SPEC LONG OISTANCE CALLING SVe
OVERSEAS STANDARD RATE (NQ DISCOUNT)
OVERSEAS OISCOUNT RATE (2S% LESS T™AN STANOARD)
Y OVERSEAS ECONOMY RATE (40X LESS THAN STANOARD)
ASOVE JYMBOLS GO NOT apSLy TQ CALLS TC OR FPROM ALASKA

@

2

-onbuxno'uno
S 0000 000009
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C&PTelephone ACCOUNT NUMBER = 703 243 7015 876

Bast “Compary JUN 28 85
4R CURRENT -CHARGES Page
Monthly charges * JUN 28 thru JUL 27 17.82
Other Charges & Credits = detail enclosed .90
Federal subscriber line charge 1.00
Local Surcharge .28
Taxes®™ .60 U.S. .60
Changas In service - NO CHARGE to call 703 876 7249
811 1ng questions <~ NO CHARGE to call 703 352 6243
L- So0 Basx § * Gemt Amaunt
P T
C&PTglgphong ACCOUNT NUMBER = 703 243 7015 876
A Bas Attamte™Campusy JUN 28 85
SUMMARY OF CHARGES Page 2
, CaP TELEPHONE COMPANY = ® ® @ = o = = = o o 20.60
ATST COMMOUNICATIONS = = = o o 2 o o @ @ o o 4.94
PO TR L CHAl g Rt UL XY ‘M

- 07 EETINL IHOURT DOE————¥¥-53
1707242e01547w0000 081200000730000000000000002554 0 3

Soo Sacx Q « Crewt Amount
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TELEPAONE

1. Student will read and understand telephone
bills for "Date Due® and "Total Amount
Due”.

2. Students will be able to find a name and
ggnfo: in the white pages of the phone

On.

3. Students will read and understand the codes
for various long-distance rates (e.gq. day,
evening, nighe),

Lifelines Book 1, pp. 95-98
A_Newy Start, Student Book, pp. 126

Book II,
pPp. 18-19
Book 1, pp. 100-102,
199-113

(Alemany) Student Book 2B,
TELEPHONE pp. 6-8, 117

SUPFLEMENTAL MATERIALS: Sample telephone bills
Phone books

PROCEDURES: l. General Technique - Sightwords
2. Specific Technique - Using the Phone Zook

a. Solicit names of students' friends in
the area (or, give them a name).

b. Student must £ind the name and phone
nunber in the phone book.

Specific Technique

. Pass out sample telephone bills.

b. Students identify "Date Due” and "Total
Amount Due“.

C. Point out that "Total Amount Due® can ke
found easily, since it is coded with a
different color.

PHONICS ITEM:
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furniture

sportswear

%)
=
=
S
=
S
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N

suits and coats

cosmetics

207

budget
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. customer
. linens
service

75|

o

S ladies’ shoes housewares
= |

%

refaond hardware

7]
g

s A

2%

Sz exchanges - toys

Qs

Qe

=S

=

1]

discount appliances
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€1

© ENCLOSE THIS ORDER BLANK —
. OMvd Bus asder SENT te ANOTH € RPERSON o ADDRE
JCP enney I THE AVTACHED ENVSLOPE 3 Sl tpiam et i saous oot otk ey
- [ R N T I S R S T S T T T T |
Y (¢ TOOAY'S DATE
] pknohn;..wmﬂ . MARING ADCRESS ¢ l'!l:
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2. SAPORIANY - ot yous HOME PHONE MUMBER0usg §hoips us (p008 P pou et
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K Selowdinsus
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! W. BE LL & CO ORDER MEMORANDUM
|

O HELP US TO SERVE YOU BETTER, PLEASE FOLLOW THESE INSTAUCTIONS

1 Pontlag nane, 2 Check merhod ol 3. Lust the hon 4. Twsn in your 6. Yowsr ordesr will be
borst wnstead unned paynem. aumbetis) ond & oides 8 Psocessed prompily
20 Lude w0 Wae . bewel descagnion wioimanaa, 8nd you will be
ovided ol the lemis) you iowelty, s coma ¢ Poged when

wish 10 puschase. counter conplated.

~ Thank you lor yowr cooperation —

METHOD OF SAV“N'
‘ K {Check Onel
1IN H mfm
(wiuscoyimin o] cmm e T i A B S )

seinne . B l
P10 8824, 4/0% 7 varns | [ SR N




LEVEL 3
TOPIC:
CBJECTIVES:

TEXTS:

SHOPPING

l. Students will be able to read names for
common departments in large stores, and be
able to associate appropriate merchandise
vith the department.

2. Students will be able to locate appropriate
department to return or exchange an item.

3. Students will be able to locate order
number for an item in a catalogue and £ill
out sample order form.

Book II, pp. 121,
123-125
Lifel ines Book 2, pp. 51-54, 55-57
impact Book 2, pp. 69=72

SUPPLEMENTAL MATERIALS: Clothing items

PROCEDURES:

PHONICS ITEM:

Visuals of clothing items for
different occasions
Catalogues

l. General Technique - Sightwords
2. General Technique - Matching
3. Specific Technique - Total Physical

Response (TPR)

a. Place signs indicating "departments" in
«tore (include refund/exchanges).

b. Give students instructions to buy
specific items, or return things. They
must go to appropriate "place” in store.

4. Specific Technique - Catalogques

Using catalogues or monthly catalogue store

circulars, have students select an item to

buy and £ill out catalogue order form

(sample attached).

- 51 -
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grilled

Z-pooy

ice cream

coffee
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drip pipes

plumber landlord

€ - sieday swoy

~electricity

bathtuab leak

faucet ~ leaky

215
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makes noise

electrician

handy man
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‘fix lamp

repair television

| - S)eday] JWwol
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LEVEL 3
TCPIC: HOME RE2AIRS

OBJECTIVES: l. Students will be able to cead and write
simple common requests for housing repairs.
2, Students will be able to locate proper
person to contact for repairs.

TEYTS: English for Adult Competency Book I,
pp. 93-95

ppP. 108-111
Lifelineg Book 2, pp. £5-66, 69

Lifelines Book 4, pp. 42-45
ish (Alemany) Book 2B, HOUSING

Book II,

PP. 4-12

SUPPLEMENTAL MATERIALS: Visuals for typical household
problems
Yellow Pages from the phone bock

PROCEDURES: l. General Technique - Sightwords
2. General Technique =- ‘atching
Match visuals of household problems with
sightwords.
3. Specific Technique
a. Teacher writes list of repair people on
board (e.g. plumber, electrician, ezc.).
b. Teacher passes out Yellow Pages to
groups of students,
c. Teacher holds up visual of typical
problem in house. ‘
d. Studerts c..0ose correct repair person
from list on board.
e¢. Students look up repair person in phone
book aad write name and phon: umkter of
one near them.
4. Specific Techn.que
a. Have students select a household problen
that neads repair (e.g. leakv faucert,
. broker. disposa. unit or refrigerator,
etc.)
b. Have student write note for landlord or
.initor about the repair that is needec.

PHONICS ITEM:

- 62 =
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KALORAMA Eaglish basement
APARTMENT, sunny. one bedroom for
non-smoker. Wall-to-Wail carpeting,
secunty. $575. includes unlines. 433-
5109.

: ° N -.- - -k
L sems
e ——

HOUSE FOR RENT - near Westemn
Aveaue/River Road: intersection and
Friendship Heights Metro. Cozy 2 be-
droom home. living room, dining room.,
‘hardwood floors, central air conditioning,
separate garage. fenced in backyard.
large front porch. full basement with
washerzdryer. beautiful shade trees.
Availabie immediately. $950. Call owner

in Annspolis. (301) 268-1058.

0o0Ms

AER AREA furn, oVt SA & en-
rance. amenities 33238.~9o
Sam. 3318 99-3368 =
AEDXANORIA 3@ 3R 3 -~on
aroRer oF n 0™
Xitghen & faundry 27 v

S35 ma Cau 184-9788 v 8.

ALEXANDRIA 8. Acoms n
ey Prewood T $500 montr
- 74 gNi8 OOOI, :;mu. Sars

ANNANOCALS Lge wom ang
Satn, AON-emMoaer. $290 ~o.
avan Jan © Call 943-7°%9

ANNAPQLIS, (38 com very
Ig closet. ovt 8A ‘or Jw:et
] . 1 363.781C
ARUNGTON NO wd. cog. ‘s
ron-ermw. $200. = Vs utis SN
Ul ., v Jaugton. 532-713¢
PLEASA; . [ FURNISHED room for
in privats home: includes utilities (&3
phone); kitchen and laundry snvile
located near Amencan University
block from N busas): immediate occx:
¢y. $300 pes moath. Call after 6
244.6043),
kg "

ROCM for RENT. large. Amerrcan
versity Park. Close to Mewo, shopp
o, Call 362-5523 after $:30 p.m.

ROOM for RENT - pnvais hore. pn
bathroom, laundry faciliues, utilines
cluded. Walk to bus. Nea-smoker. $-
Call 229-4367.
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Repairs/remodeling landlord agrees to make:

9000 000 0000000000000 000 0000000000000 0000000CSOOC0OCO CECISSSOIESIOSIOICCTCETCLTIITOIEO

Security deposit receipt:
Amount due:

Amount paid:
Balance due:

(This depositis general monies and may be used by the landlord to cover the costs of damages '€
apartment by the tenant or his’her guests or as delinguent rent.)

Security deposit paid by:

Security deposit paid for pet:

Qin .

Sioned: — —
{Cate) “qr
(Cat®) . Tare
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TENANT iINFORMATICON SHEST

Acaress of the acarmaent e tenant is renung

Cate agartment is rented

Tenant's name
Previous address
Length of ime at that address
Reason for leaving

duisno

® e 8800800 0 * e 0

Place of empioyment
Length of time at that job

Income

.
....»?‘\....l.....'............‘...'l.....l....ll...l..l...."

Horme phone number

Business phone number

Emergency contact:
Name

Phone

Address__

..................'..............................

Names and ages of people who wiil be ‘livmg 1N apartment:

References:
Character references

Credit reference

...................‘.......‘....................................'..‘l.

- WIS 4 e it W et ccame nt ap i - v e e - - ot — -




LEVEL 3
TOPIC: HOUSING

OBJECTIVES: 1. Students will be able to read sightwords
for basic types of housing and rooms 1in
houses

*2. Students will read simple newspaper ads
pertaining to housing.

TEXTS: Practical Vocabuylaryv Builder, "Housing",

Pp. 18-21
1 ! jfe Book 1, pp. 50,

S6, 59, 44-45, 46-48
i - Book I,

pp. 86-89, 100

pp. 102-106, 112
Lifelineg Book 1, pp. 61-64

ency Book II,

SUPPLEMENTAL MATERIALS: visuals for housing (house, apart-
ment, etc,)
Visuals for furniture
Newspaper ads for house or apartmen
rental (samples attached)

General Technique - Sightwords

General Technique - Content Questions

Specific Technique - Real Estate Ads

a. Pass out real estate ads.

b. Bave students read and locate specific
items, e.g. area, rent, number of
bedrooms.

PROCEDURES::

W
e o o

PEONICS ITEM:

*Students should be made aware of various types of lease/
rental agreements. Advise students to have any lease or
agreement explained to them Ry a friend before signing
anything.

- 6l -
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Hu8 JEF‘ERSCN ST FALLS CHURCH. va 22041

PHONE: 931.1333

—
( GIANT PHARMACY

30 EA
0 REFILLS

OHSCARO AFTEA DATE seLow
05/18/864

GIANT PHARMACY

352« S JEFFERSCN ST FALLS CrLOCH 42

PHONE: 931.1333

ASCAAC AFTER 04 €
= -

0 hhr[ Li .

How much?

How often?
C

*»%’f“xﬁﬂ ‘BRU' S
£ ....&#nﬁ\:snzss&asf‘.m}é;’ﬁﬂ"
~, 410 3C3 Or. ficbinscn,
Ricasrd Loo,
Cne teaspoeonful feur times 2
dzy. Dennatel Zlixiw,
18V cc.
12 26 85

N —

How much?

How cften?

PHONE 527. ——ONE $27.2600
A58 N GLEBE ACAD

e
NO. 498 731 DATE 11=-12-84
Marshal Zolin
one tabtlet two times a
day
Trinlin no. 16

Dr. Feldaan

\—

How much?

How often?

How much?

How often?

Looking for Other Intormation

MATCH:

1. The prescription number is 498 731.

2. The doctor is Dr. Robinson.
3.The patient is Gena Kolin.

4.The medication goes in the nose.




T sromune, s
5400 LEE MIGHWAY
- ARLINGTON, vA, 20
. A . 5332e88-
187493 ‘R"(‘41 ﬂ: \:Aﬂanw‘s
Yannos Misitzis: verncy Rahn |
Chew cne tablet 3 times a day Take cne tables twise
every 8 hours for 10 days dally ATRINCL »20
(Amoxicillin 25Cmg Chew #30) £2b23 1981
S 8 S .
— o Y, =
y How much? How much?
-C]
g How often? How often?
N .
GIANT PHARMACY
1524 S. JEFEERSON ST.. FALLS CHURCH, VA 22041
PHONE: 931.1333
RX £3345272 2, FELIMAM oy 4°9‘543 on. Gz a..
I“A%.F:ﬁﬁqfla%qi QLIN Dine How.
91/03/33 RIGE One teaspoonf:l 3 4izes 2 3
ONZ T TABLET | 8Y mMOuUTH, ’
FCUR TiMES A nay for 10 days. ]
: ieéracycl-..e SyTuz 123z%
- <G ¢cc
EMYCIN_ZSOMG 12 26 85
40 £ e — —
_ 0 REFILLS IO T
How much? How much?
How often? How often?
Looking for Qther Information
MATCH:
1. The doctor is Dr. McManus. A
2.The prescription number is 83345272. B
3.The dosage is one teaspoonful three times a day. D
4.The patient is Yannos Misitzis. (o

231
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@ CIANT PHARMMACY
3824 S. JEFRERSON ST, FALLS CHURCH. VA 22041
PHONE. 9311333 ’

’R.PELUHAN
IN

fy
)"_"

'“H
LR O T}

e

(IS I SRV

o oeea Ty,
r

1]
i
50 o i'l
it

"fl“’
T H?J‘J

et A.l'!l

e

i Do)
1
-1

11

Ta . ¥ L JVRRY

L -- et ity

.
-t Mmmmw

’) ' -‘ ‘LBD -t \‘ 'd ’ 'c."-.

How much?

How often?

FMOME 9367333 j
m ARUNGTON. VA, 22207
OATE §

'”6-603 «11.80
2. Iy Kyriaeas
Cantil #30. Take ora

tatlet every & hours.

(1)

Dr. xiegel.

\_ y,

How much?

How often? __

\—

D.
—_—
g GIANT PHARMACY

How much?

How often?

3524 S. JEFBERSO. IT. FALLS CHURCH. VA H

PHONE: 9311333

RX 833441 1« LEEL T
MARSHALL R, I
. Ql-C 3.2 i
TWO SFRAT - Tl ~10.75 -
TWICE & an
MSQLEID’E i
L=z AL 3 TR SaTE 8¢
v REFILLS 'm':%f? N
How much?
How often?

e . ———— e ety




LEVEL 3
TOPIC: HEALTH 2

-OBJECTIVES: l. Students will be able to read dosages frcm
labels on prescription drugs and demon-
strate understanding.

2. Students will be able to read names for
selected internal body parts, as well as

other body parts not previously taught,
from a labelled picture.

TEXTS: Practical Vocabulary Builder, pp. 3, 16
English for Adult Competengy Book I,
pp. 53, 60-61
i - Book II,

PpP. 56-=-59

Ricture It, pp.131-134
iapact Book 1, PP. 73=77, 79, 99-=105

SUPPLEMENTAL MATERIALS: Pictures of* human body (See
attachments, Level 1 Health)

Prescription labels from bottles

PROCEDQRES: 1. General Technique - Sightwords
2. General Technigque - Matching
3. Specific Technique - Reading labels
Practice with worksheets similar to thcse
attached.
4. Specific Technique - Demonstrating
comprehension
a. Hand out various prescription latels.
b. Using a clock at the front of the room,
or one drawn in the board, ask students
individually to show when they should
take the medicine for the prescription
label they are holding.

PHONICS ITEM:

- 50 -
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MEDICATION SHOULD 88
TAKEN WITH SLENTY OF

WATER

@. May Cause
DROWSINESS

DO NOT DAINK
ALCIHOUIC SEVERAGES

TAKEWITH )

FOOD OR MILX )

Tang MEDICATION on an
[ -

hOw Oere or
aer 3 reel
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THIS PRESCRIPTION \ SHAKE WELL
'umoT BE REFLLED \ 240 KEEP N
( : AEFRIGEMATOR

FOR EXTERNAL USI
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: SCHOOL ENTRANCE PHYSICAL EXAMINATION

COMMONWEALTH OF VIRGINIA

r
NAME: SIRTH DATE,
LAST [T} 'Y {INICKNAME) MO/DAY /YR
sex,  mae [ eemae [ RACE. CHILD'S SOCIAL SECURITY &
PARENT O GUARDIAN WORK PHONE:
LASY Fiasy 'Y}
HOME PHONE_
HOME ADDAESS w
?
CITY/COUNTY $CHOOL DIVISION. GRADE:
)
HEALTH HISTORY

HAS CHILO HAD ANY SERIOUS NINES. £S, ACCIDENTS, OPERATIONS, NUTRITIONAL, DENTAL, MENTAL OR EMOTIONAL PROBLEMS Of HANDICAPPING CONDITIONS?
# SO, LIsT, .

)
2
3

I CHID RECEIMING CONTIMUING mEDicALCarts ves []  wo [

IS CHID TAKING ANY MEDICATION REGULARLY,
IS CHAD USING ANY MEDICAL DEVICE: ves [] wo []
vis [] w~o[]

SIGHED. PARENT D OR GUARDIAN D DATE

' ;

!
| WHI NOT PERMIT MV CHILD 1O HAVE lmumlaanuS' _|».~D/0a PHYSICAL uAmNmONDuCAust OF MV RELIGIOUS BELIEFS. TO THE BEST OF my
KNOWLEDGE, CHILD 1S IN oooolumm AND FREE FROM COMMUNICAME DISEASE

Q i ‘ ' 2 lo
plc 239 | |

’- s '
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MRARANIEY PIEER . el

DAELO A. FALO' M. O. ‘~-=f;:o'2:l:'3=-
MAUREEN Q'REGAN, M.O. Qbstecrics 2z Gynecalogy ~23 3.4 33€S
GUSTAVO A. POSS'. ‘\-4. D. * 3-3.:;&;-»..

FoaqCi,rre  AQ3.
S30 0 203D

1280 Aeer. =~ bve=

Se 039
Sestan /8 275X
0.4 373080
PATIENT INFORMATION
DATF:
- NAME: ARE: DATE OF BIaTH:
g SINGLE: MARRIED: DIVORCED: ~TIOM:
= HOME ADDRESS: . SEomD:
— CITY: STATE: I3 —_
PLACE OF EMPLOYENT™T: ACCURATION:
BUSINESS ADDRESS: cITy:
BUSINESS PBOKEL: . SOCIAL SECURITY "IUMBFR:

NAYE OF SPUSFE:

FMPLOYER: BUSINESS 2ucNE:

NAME OF HEALTH INSUPALICE:

NAME CF CARRIER: ID MUMBIR:

GROUP: CCOE:

‘ledical History (piease cliecs!

1. Hearz Ailment 10.Blzdder or Kidnay Ailmenr-s _
2.0igh blood nressure ll.aAre vou takina anv meﬁ'.:a'.‘.c"..-__
3. Resairators Discase 12.I¢f yes, what meAicines _—
4, Diabetes 13.0rua Allernies
$. Rheunatic Fever l14.Farmily hisecrv ot anv of she azges
5.7Tumors or Grow-hs 1I.P%re7iaus Surserwv —

: 7. Histoss oF 3reast Cancer___ lG.C0ther Piseases_ e L

8. Blood Discasas 17. Pafarre h

m— T S . —— - .

.0, Liver Niszeas<s

241 ,

e ———— o - — - - o - Ve e e e e e et ey e -
.
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STANDARD HEALTH EXAMINATION RECORD

Date _ /I 1/ Name Age Sex
mo day yeas (tasl) (lest)
Address Phone Buthdale
MEDICAL HISTORY
Have you had any pioblems wih:
(check »#)

PAST ILLNESSES DISEASES IMMUNIZATIONS—TESTS
Frequent colds Chicken pox — Diphiheria _—
Frequenl sore llwoals Measles ———  Whooping Cough _
Bronchilis Mumps —  Poliomyellis -
Allerges Scarlet Fever - —  TYetanus —_—
Operalions or sernous Poliomyelitis —  Smallpox -

njuries Whooping Cough —  Typhowd S
Slomach upsels Other Tuberculin -
Kidney trouble Other
Convulsions
Tuberculogis
Diahales
Blood dkseases (anemia, elc) . —--————— Ll?a::nlgodlcallons You Are Now
High blood pressure SURGERIES DATE ~ —~ Z e - —

Hearl allacks ..___ .
Mentat depression
Bad headaches or migraines __ _
Liver lrouble (hepatiis)

!

Allmg_ples lo Medications
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Medical History

SRR R ]

Mark Apcroprists rtams

ZAmTnnts T Rheumatism
TAsnma  Zsgronchiis T Emonyserma
~Cncer I Tumor

T Cigpetes  ~ Hypogiycermia
= Oizmness = fFauitng

C Eplepsy  — Sezures

T Eve Prodlem  — Claucoma
C Frequent or Severe Heacacne
C Hearing impairment

= Heart Conaiton

= Mign 8looa Pressure

< T Mepatitss

—
—
o

-~

g
-
—

< Pain or Pressure in Chest

S Papiauons T Pounging Heart

C Paralysts

C Pertods of Unconsciousness

C Rheumatic Fever

C Shartess of Breath

C smoking (-acxs Per Qv NO. of Years: )
C Stormacn, Lver, or intestinai Troudle

C ™vroia Troubie

T Tubercuiosis

7. Urinary Tract Infection

-V = Svoniils = Conormea

= Other.

T )
;
E

Use of
- Contacs T Dentures = mMaanng Alg
C Pacemaker = Prosthess
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- REGISTRATION SLI?

TODAY'S DATE

NAME
ADDRESS
o
=
= BIRTHDATE - HOME PHONE
- WORK PHONE EMPLOYER
QCCUPATION

SOCIAL SECURITY #

PARENT OR SPOUSE'S NAME

REFERRED BY

IN CASE OF EMERGENCY, PLEASE NOTIFY

Single Married Widowed

Divorced
Female Male
INSURANCE MEDICARE #
BLU§ CROSS BLUE SHIELD #
GROUP CODE OTHER

ANY ALLERGIES?

Q. 244




LEVEL 3
TOPIC: HEALTH 1

CBJECTIVES: l. Students will be able to f£ill out a simgle
: medical history form.
2. Students will be able to read and under-
stand general warning labels found on
prescription drugs.

TEXTS : Lifelines Book 2, pp. 81-83
Lifelines, Book 4, p. €8
- 1. Book II,
PP. 61"63

SUPFLEMENTAL MATERIALS: Prescription bottles
Simple medical information forms
from local physician (samples
attached)
*Warning labels from prescription
drugs
Props for TPR in Procedure 4

PROCEDURES: l. General Technique = Sightwords
2. General Technique =-Content Questions
Use text of Medical Bistory forms; also use
. varning labels as text,
3. Specific Tachnique - Medical form

a. Have students £ill out sample medical
forms (attached).

4. Specific Technique -~ Total Physical

“~sponse (TPFR)

-« Apply selected warning labels to
prescription bottles which contain
"placebos”, e.g. candy, water, etc,

D. Hand a student a bo:itle and ask him/her
to read the label, act out the warning,
“take”® the medication, or otherwise
d-monstrate comprehension. :

C. Teacher should have other props on hand,
such as milk cartons, jar of water,
food, empty alcohol bottle, etc.

PHONICS ITEM:

*The teacher may obtain:real labels from a local druggist,
Having the real labels is helpful since they are in
different colors.
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A CREATIVE MAGAZINE WRITTEN TO MAKE LEARNING FOR 2-6 YEAR OLDS FUMI
O 1 fun year for only $9.95 (I 2 years for only $18.95

ParBTS ST

Q Payment Enciosed ( Bill me later

Subserghons to Canads
g ather countnes aad $4.00
Dor yaar. Moans rert n U S
aurency Allow &8 weens
197 oginvery.

Mugeet charscrers
@ 9, 1954 Mugoets. Ine

«WGWYS

la Bb Cc Dd Ee Ft Gg Hh 1 Jj Kk U Mm Nn Oo Pp Qg Rr Ss Tt Uu W Ww Xx Yy 24

SPA LADY

METRO AREA

3 X-toads ¢ Bethesda ¢ Cnion ¢ Columbia

x * Frederick ¢ Gaihersbus
Mariow Heighis ¢ Mi. Vernon ¢

Baue

pringheld
udge
Ness

* Landmark

h Whealon

g * S

Veuddby

e

eriung * Wash. D.C.; K §1 « Van

sons Coines * Whita O,

L
P

Rockville © 7 Coiners * Suver

Fau

RECEIVE A FREE CNE WEEK

MEMBERSHIP
Name
Address
Phone Work Phone Store Where Coupon

Was QObtained

First time visitors only.
Must be over 18 unless accompanied by a guardian. Age

- Coupon gocd for one person only
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LEVEL 3
TOPIC: OTHER COMMONITY RESOURCES

OBJECTIVES: l. Students will locate different government
services in blue pages of the phone-book.
2. Using local community service handbook,
students will look for and find specific
information.

TEXTS: English for Adult Competency Book II,
pp. 182-186

SUPPLEMENTAL MATERIALS: Phone books
*Handbook of community services

PROCEDORES: l. General Technique - Sightwords
2. Specific Technique - Finding Specific
Agencies
a. Teacher lists various agencies on the
chalfboard (Legal Aid, Welfare, Library,
etc.
b. Give pairs of students phone bhook.
C. Students look up numbers in blue pages.
d. Students may suggest additional services
to look up.
3. The same technique can be applied for use
of community services handbook.

PHONICS ITEM:

*Call United Way or other community agency to obtain copies
of a local community service handBook.

- 58 -






L3

hold

Community Resources:
Post Office -2

pick up

foward

20 4




L3

[-901JJ0 1504
183210083y fNunwwo)

stamps

money orders

parcel

package

oo

)

registered

insure

change

deliver



| |
| - 321JJ0 1804
:§321n083Y NHlunwwo)

DON’T DELIVER MAIL
TEMPORARILY AS

NAME:;

ADDRESS:
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0 WILL PICK UP MAIL UPON RETURN

[0 START DELIVERY ON:
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As soon as you know your new address, mail this card to 3!l the paocple,
businesses, and publications wha send you mail.
For publications, tape an old address label cver name and old address seciions ana
Q complete new address.
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S - |
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LEVEL 3
TOPIC:
OCBJECTIVES:

TEXTS:

*COMMUNITY RESCURCES: POST OFFICE

l. Students will be able to read words
commonly found on signs in the post office.

2. Students will be able to re»2 and £fill out
a change of address form.

Ezsxx§a§_£ngliah (Alemany) Book 1, POST OFFICE
ppo -3
Lifel ipes Book 1, pp. 75-78

i (Alemany) Book 2A, POST

OP?I@ ppo l' 3' 7' 9"12' 15
petency Book 1,
pv. 147-150, 167

PP. 158-162

Book II,

SUPPLEMENTAL MATERIALS: Items from Post Office (stamps,

PROCEDURES:

PHONICS ITEM:

aerograms, postcards, change-of
address cards, etc.)

l. General Technique - Sightwvords
2. Specific Technique - Role Play

a. Make signs indicating different postal
services (e.g. Stamps Only, Registered
Mail, Packages, Mail, Pick-up).

b. Place signs at the front >f the rocm
with a student playing the postal
enployee,

C. Divide the students into groups, making
a customer "line” for each service.
Students must make an appropriate
request based on the "line” they are
standing in,

3. Specific Technique - Postal forms
Bave students £ill out change of address
forms from the post office.

*The objectives in this topic are to be taught only after the
students can handle the topic and vocabulary aurally/orally.
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LEVEL 3
TOPIC:
OBJECTIVES:

TEXTS:

PERSONAL ID

1. Students will be able to read (additional)
words necessary for answering personal ID
questions (e.g. sex, education, etc.).

2. Students will be abie to £ill out a variety
of forms.

Lifclines Book 1, Chapter 1-4
Literacy Workbooks 1 and 2
(yorksheets for all forms of information)

English for Adult Competency Book I, pp. 1ll-12
English for Adult Competency Book II, p. 91
Englisb in Evervdavy Life Book 1, p. ¢

English That dorks Book 1, pp. 22-32

SUPPLEMENTAL MATERIALS: Simple forms (preferably differing

PROCEDURES:

PHONICS ITF™:

in appearance from one another,
but requiring the same informa-
tion)

Forms found in magazines and junk
mail (These can require more
information than those used at
lower levels, including
Mz./Mrs., marital status, date
of birth.;

l. General Technique - Sightwords
2. Specific Technique - Forms
a. Have students actually £ill out a
variety of forms (sample forms
attached).
3. General Technique - Matching
Jave students match full forams of words
with abbreviations.

*See Levels 1 ands<2 for additional practice, if rnecessary.
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The American Fim Instiiute

St dent Discount
Ticket

Send me AMERICAN FILM (10 issues annually) at the special student rate
of $12.,97. That's a savings of 35% on the regular $20 rate and entitles me to
full membership privileges in The American Film Institute.

C Sl me 8571¢C

ZWTSSJ

" "&‘ Maél?eé
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SUBSCRIBE

TO ZOOBOOKS TODAY.

The book you are holding in your hand is only one of a
wonderful series of ZOOBOOKS? that are being pub-
lished every month. Each book is about a different
animal or group of animals, and each one is just as
beautiful and informative as this one.

SEND SUBSCRIPTION TO:
NAME

{Mewee print cicerly)
STREET
CITY
STATE ZP

(J Check here if subscription is for a child.

Birthdate
(Montiv Doy’ Yeur)

BILL TO (if diffarent from address above):
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CPayment enclosed (314 for 10 issues)
Cutude U.S.A.. plcase udd 38 per vear for surfuce dulisery.

O Please bill me.
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LEVEL 3
TOPIC:
OBJECTIVES:

FOOD

l. Students will be able to find srecific
foods, given only food section headings
(e.g. fruit--nranges, produce--lettuce).

2. Students will be able to read abbreviations
for common measurements and locate the
quantities on foud packages.

3. Students will be able to read food ads and
find the better value.

4. Students willi be able to read representa-
tive menus from American fast food
restaurants and know the cost of particular
items.

Lifelines Book 2, pp. 41-43, 45-47
' ' ' Bock 2, pp. 20-22

SUPPLEMENTAL MATERIALS: Various typ2s of food containers

PROCEDURES:

Food ad sections from local papers
Menus from local restaurants and
fast food chains

1. General Technique - Sightwords
2. General Technique - Matching .
3. Specific Technique - Containers/Quantities

a. Teacher gives .cudents various types of
food containers.

b. Students read the quantities listed on
their containers.

4. Specific Technique - Food Group Names

a. Give students a general shopping list
(see attached sample).

b. Hold up visuals or flashcards of
specific foods and have students write
them under the appropriate heading.

5. Specific Technique - Reading Menus

a. Hand out menus to the stidents. Give
them a limit they can spend.

b. Teacher (or other student) asks them
what they will eat.




LEVEL 3
TOPIC: FoCD, P. 2

6. Specific Technique - Price Shepping
a. Teacher divides students into groups.

b. Teacher gives each group several food
ads from local stores.

C. Teacher writes a shopping list on board.
d. Each group must find the best price for
the items on the shopping list in the

ads.

PHONICS ITEM:

o n smg—" ——— - - bt i e . 4 e e
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Dairy
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Cold Sandwiches

MENU

Side Orders

poO

-
W

Tuna Salad $300 Green Salad $1.25
i Chicken Salad 3.00 Potato Salad 85
1 Bologna 2.25 Cole Slaw .85
; 5 Salami 250 French Fries 1.10
4 Turkey 3.25
' §  Roast Beel 350 Beverages
. :: Cheese 2.25 Coke, Sprite, Diet Coke sm.75 g 1.00
S |
: :’ Club 350 iced Tea am.75 Ig 1.00
! %E Choice of bread:Rol |, Rye, White, or Whole Wheal Milk 15
:E sJkCheese or tomalo 15¢ exira Colfee 50
: Beer 1.50
.~{ Hot Sandwiches
! i Hamburger I 2,;'50 Dgsggﬂg_
; iE Génlled Cheese 2.25 Ice Cream 1 scnop .75
1 ‘ 3 Steak 'n' Cheese 3756 2 scoops 1.35
! o Barbecue 3 50 Brownio 86

| 27

Do
-3
I.
-

&

Mixed Frint Salad
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INCOME (PER MONTH):

1.

3.

4,

Husband's Incoma:

Wife's Income:

Other Incoma:

Ocher Incoma:

EXPENSES (PER MONTH):

1.

10.

T e e e —— — e —— v~ % .

Rant:

Utiliciaes:
(electricity, watar,
sewer)

Telephone:

Food:

Transportaction:
(car payment, gas,
oil, bus fare,
insyrance)

Clothing:

Medical.

Insurance:

Savings:

Other:

273

BUDGET

Total Income:

Total Expensas:
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CHECK CASHING

APPLICATION

PRIVILEGE CARD (PLEASE PRINT ALL INFORMATION)
| [50
FIRST INITIAL STORFE CARD NO.
ADDRESS .
STREEY CITy STATE . 2P CODE
i
RES. PHONE - BUS. PHONE DR. LIC. #/SS#
(ESSENTIAL FOR CHECK CASHING PRIVILEGES)
Race Male/Ferpale Age/OB —;«algm Waight C;IOI Eyes Color Halr
' Code_
Ref.
APPLICANT'S SIGNATURE .~ T - v o DATE
Act. .

276
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€1

P
| - Application for
; | E ® ' Employment
| corporation AN EQUAL OPPORTUNITY EMPLOYER®
| 'RERSONALIQATAR & Slirdc e i bt b AR A Tl AR T3y 3 5 AR
’ LASTNAME FIRST MIDDLE INITIAL
!
HOME ADDRESS PERMANENT ADDRESS (leave blank i same as home address)

; STREET STREET
i CITY STATE ZIP CiTyY STATE 2P
[}
! TELEPHONE — A“EA CODE NUMBER TELEPHONE — AREA CODE NUMBER

) Person 1o contact NAME TELEPHONE — AREA CODE NUMBER

n an emelgency

279 280
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€1

L EDUGATIGON'AND

Type of School

JRAI|

Name & address of school

NG

Sl

AR AR

Dates attended
from molyr o molys

Gradualed
Yes § No

Type ol Degree
Diploma or Cerlificate

Major/Minors
Field of Study

High School

College oi
Umvelsuy

Other
Education

' FOREIGN LANGUAGES

(List tluent only)

2

D READ
D READ

D WRITE
D WRITE

D SPEAK
D SPEAK

212




PERSONAL REFERENCES: Omit relatives, ernployers 'and coworkers.

Name

Address

Phone

Occupation

(Day)
(Nawghi)

(Dav)
(Night)

Rl




PHYSICAL RECORD:

UU_TOU HAVE ANY PHYSICAL DEFECTS THAT PRECLUDE YOU FROM
PERFOAMING ANY WORK FOR WHICH YOU ARE 3EING (ONSiDERED?

‘WERE YOU EVER INJUREN? GIVE DETAILS.

HAVE YOU ANY DEFECTS IN HEARING? IN VISION? IN SPEECH?
& N CASE OF
5 EMERGENCY NOTIFY
= NAME ADORESS PHCNE NO
=y FORMER EMPLOYERS (LIST BELOW LAST FOUR EMPLOYERS. STARTING WITH LAST ONE FIRST)
; MONTAND YEAR | NAME AND ADORESS OF EMPLOYER |  SaLadv | posmon | atasom cor coorn
P FROM ' | ,
= | '
-~ FROM J 'f t
Q : | |
o ! '
a i i i
i~ | . !
3 REFERENCES:
s SIVE 3ELOW THE NAMES OF THREE PERSONS NOT RELATED TO YOU. WHOM YOU HAVE KNOWN AT LEAST ONE YEAR
Y NAME ] ADORESS BUSINESS o
=
<N

|
|
1
| I

| AUTHORIZE INVESTIGATION OF ALL STATEMENTS CONTAINED IN THIS APPLICATION IUNDERSTANO THAT MISREPRESENTATION CA
OMISSION OF FACTS CALLED FOR IS CAUSE FOR OISMISSAL. FURTHER. | UNOERSTAND AND AGREE THAT MY EMPLOYSENT S F-‘.‘OR N(':O

OEFINITE PERIOD AND MAY REGAROLESS OF THE DATE OF PAYMENT OF MY WAGES AN RY INATED AT Axy Ti
WITHQUT ANY PREVIOUS NOTCE GES AND SALARY. BE TEAMINATED Y

SIGNATURE
INTERVIEWED 8Y 00 NOT ‘A RITE BELOW THIS LINE OATE
REMARKS: .
i
NEATNESS ’ CHARACTER
PERSONALITY ] ABILTY
SALARY
HIRED FOR OEPT. POSITION WILL REPORT WAZES
APPROVED: 1. 2 3
EMPLOYMENT MANAGER 0EPT HEAD GENERAL MANZSES

THIS FORM HAS BEEN OESIGNED TO COMPLY WITH STATE ANO FEDERAL FAIR EMPLOYMENT PRACTICE LAWS PROMIBITIN
QISCRIMINATION ON THE BASIS OF AN APPLICANT'S SEX OR MINORITY STATUS. QUESTIONS OIRECTLY OR INDIRECTLY. nenscm.-g
SUCH STATUS HAVE BEEN INCLUDED OMLY WHERE NEEDED TO DETERMINE A BONA FIQE OCCUPATIONAL QUALIFICATION R FOR
QTHER PERMISSIBLE PURPOSES. SUCH QUESTIONS ARE APPROPRIATELY NOTED ON THE APPLICATION. NOTWITHSTANDING “wES 2
EFEORTS. THE MANUFACTURER OF THIS FORM ASSUMES NO RESPONSIBILITY ANQ HEREDY QISCLAIMS ANY LIAGILITY 233
mczgs'm lger:z_ gm. OF ANY QUESTIONS UPON WHICH A VIOLATION OF STATE AN FEDERAL FAIR EMPLOYMENT PRACTICE
LAW .

<85
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LEVEL 3
TOPIC:
OBJECTIVES:

TEXTS:

SUPPLEMENTAL MATERIALS: Teacher-made time schedules, work

PROCEDQRES::

WORK SCHEDULES AND WAGES

l. Students will be able to read and underc-
stand time sheets and work scheduyles.

2. Students will be able to read information
about dittgtent wage scales and calculate
gross earnings.

3. Students will be able to read pay check
stub and understand the difference tetween
gross and net earnings.

ish k3 Book 1, pp. 135-143,
147-148, 164-166
i in _Ev i Book 1, pp. 124-125

English in Evervday Ljfe
Englash for Adylt Compatency Book I, p. 134

Schedules, and wage scales
(samples attached)
*Pay check stubs (samples attached)

‘

l. General Technique - Sightwords

2. General Technique - Content Questions

Use schedules and pay check stub as well as
pages indicated in books as "tex:".

3. Specific Technique - Time Sheets

a. When you begin this topic, distribute
copies of empty Time Sheets (sample
attached) to students.

b. Have them fill in their names, and the
"Time In" (i.e. the time class begins)
in the appropriate day slot.

C. Have them £ill in "Time Out" at the end
of class. Remind them to sign ia and
out for breaks, lunch, etc.

d. At the end of the week or when you have
completed this topic, have them calcu-
late the total hours ~pent in class.

*Books of pay theck stubs may be purchased in any office
supply store. -

- 65 =

286

- - = - - e—em— e —



sadepm /sagnpayss yiom

TIME SHEET

Name

Company Pay Period Ending

Time In

Time Out

Total Hours

Monday

Tuesday

Wednesday

Thursday

Friday

Saturday
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Y OF EARNINGS AND DEDUCT\ONS

__STATE WITHHOLDING TAX

EMPLOYEE'S
NAME

SQCIAL PAY
SECURITY NO, FROM TO

T~ EARNING S e

GROSS EARNINGS S
(VERTIME
CTHER COMPENSATION roTAL
EARNINGS S
el IV DEBUCTIONS S T e o DT e s ) 1o 0T e rxoal =

WITHHOLDING TAX S
STATE DISABILITY INSURANCE
FEQERAL INSURANCF CONTRIBUTIONS ACT

2
d
s TOTAL o
- = l DEDUCTIONS §
< — ) s S
¥  4H416 REDIFORM CcHECK NO.

EMPLOYEE'S

NAME

SOClAL PAY

secw-:mr NO. FROM TO ,

; W EARNING Sor sl ™ 4 i r e e 2 s St 7 S I8 A phoarn

'STQTEMENT OF EARNINGS AND DEDUCTIONS

GROSS EARNINGS S
QVERTIME

OTHER COMPENSATION TOTAL
EARNINGS s

WITHHOLDING TaX S

<TATS DISABILITY INSURANCE -
FROERAT INSUMANGE LIl [ RIBUTIONS A%T
STATE WITHHQLDING TAX

9 TOTAL
- ) CEDUCTIONS S

=

4H416 REDIFCRM CHECK NO.

GSH

-~ .- - —— e e .




7 - sa8e\\ pUR InpaydS JIoM

pay period

hour

259




—

Judwhojdwyg

C - suoyrdnodoQ

‘laundry worker

experience

skills

tailor

__references

housekeeper

messenger




GENERAL TECHNIQUES

241




GENERAL TECHNIQUES

This section of the guideline contains step-by-step proce-
dures for a number of general techniques which are referred
to in the core curriculum. These techniques may be usefuyl

for teaching certain objectives given in the curriculum.

These techniques are only suggestions for teaching; texts and

other activities and materials should be used as well.

ALPHABET «euvutnsanonnneneensnscnonsnnenensnsnnnensennnns
NOMBERS & vvuvesensennennencenseensnnnnensencnsennennnn,
DICTATION & tuvenernennrnnrenensnnnccnencennnsnneoneneenn.
PHONICS & ieunnecnnnonneennnnneenneennsnnnesennesnnnnn.,
SIGHTWORDS +veevsenneennennsnnsnseneennnsnnennennnnnnns
MATCHING e iuutnnneennnneensnssesnnnnnesnsonensnnennnnn,
LANGUAGE EXPERIENCE APPROACH . vuvvvevnvnnnnnnnnnnnnnnn.,

o 3
'CONTENT QUESTIONS tueuunennennennsennnsnneosenseneennnnn,

f




General Technique: Alphabet

The following is a procedure for presenting the letters of
the alphabet to the students for the first time. Use only
one set of letters (i.e. small or capital) initially. The
procedure can be repeated for the other set of letters.

1. Buy or make a set of alphabet flashcards.

2. Starting at the beginning ¢f the alphabet, hold up the
flashcard and say the name of the letter.

3. Students repeat the name of the letter.

4. Say the name of the letter two more times. Students
repeat each time.

S. Place the flashcard on the chalkboard ledge so students
can see it. If there is no ledge, pin or tape the card
on or near the board (i.e. the front of the room).

6. Bold up the next letter and follow steps #2-5,

7. After presenting 4 or S letters this way, print the
letters (in _seguence) and have students identify the
letter. If they have difficulty, help them until they
can identify the letter without a prampt from you.

Continue with the next 4 or 5 letters in the same way
- until the entire alphabet has been presented in
sequenca.

[+ ]
.

9. Hold up flashcards one by one, in saquence.

10. Hold up flashcards in random order to see if students
can identify all letters out of sequence. (This will be
more difficult). .

Note: It may not be possible to present all the letters
of the alphabet in one class period. Even if you can,
it will probably take the students longer than one class
to learn the alphabet., To practice the alphabet you may
wish to use one or all of the following activities.

® Place the flashcards, in sequence, on the chalkboard
ledge. Say a letter, and ask a student to give it to

you,

e Randomly distribute the flashcards to the class. Ask
each student to hold up the card(s) he/she has, and
identify it (them).

- 69 =

<33




General Technique: Alphabet (continued)

® Using the names of the letters of the alphabet, give the
students a dictation exercise. (See General Technique:
Dictation.)

e Write a short word (that students have in their Qral
vocabulary) on the board. Ask a student to identify the
individual letters (i.e. spell the word). Repeat with
other short words.

¢ Have student match snall letters with capital letters.

As the students learn to identify the letters of the alphabet
by name, they will be motivated to write them. Capitalize
upon this motivation, by allowing them time to copy the
. letter at various points in the lesson. Help them to learn
to write the letters correctly by providing them with lined
worksheets showing the stroke order of each letter, While
they are practicing (i.e. writing) the letters, circulate
around the classcroom to check their stroke order. and to help
individual srudents.
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General Technique: Numbers

The follewing is a step-by-step procedure for presenting
number symbols for the first time. Pre nt only small sets
of numbers at one time (e.3j. 1-10). Rcpeat the procedure for
other sets of numbers.

1. Buy or make a set of number fiashcards. To reinforce
tLhe meaning of the numbers. you may also wish to make a
set of “"domino® flashcards, consisting of a number of
dots.

2. Beginning with the numbers 1-10, hold up the first
flashcard and say the number. (You can hold up the
"domino” card at the same time to reinforce the meaning
of the number.)

3. Students repeat.

4. Say the number two more times. Students repeat each
tine.

S. P.ace the flashcard on che chalkboard ledge (or at the
front of the room) so students can see it. Point to the
flashcard and ask students to identify the number.

6. Repeat steps #2-5 for each number 'in sequence.

7 -

7. After all numbers (in the set) have been presented, ask
students to read the numbers in sequence.

8. Then, hold up the flashcards in random order and have
the students identify the numbers Qut of gseguencs.

To practice the numbers, you may wish to use one or all of
the following activities:

e Have the students match the "domino” flashcards with the
number flashcards.

e Place number flashcards on the blackboard ledge in
random order. Say a number and ask a student to give it
to you.

® Give the students a dictation of groups of numpers, both
in and out of sequence. (See General Techniques:
Dictation.)

e Have the students copy the numbers. It would be helpful
to provide them with lined worksheets that indicate the
stroke order for forming each number.

-71-
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General Technique: Dictation

Dictation ig e3sentially a writing activity. It is used to
check students' comprehension as well as writing/spelling
ability. The teacher says something aloud (e.g. a letter,
number, word, or sentence) and the students write down what
they hear. To give a dictation, follow these steps:

l. Ask the students to take out a Plece of paper.

2. Tell the students to listen. Say the item (i.e. letter,
number, word, or sentence).

3. Students write what they heard. (Leave time enough for
them to write.) .

4. Repeat the item.

S. Continue with the next item, repeating steps #2-4,
(Remember to tell students to skip lines between items.)

6. After you have dictated all the items in the activity,
go back to the beginning and repeat each item once so

that students can check their answers before the papers
are collected (or corrected).
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General Technique: Phonics

Phonics is an approach to teaching reading which emphasizes
the sound-letter correspondencas in words. Therefore, it is
only useful to teach students to "sound out® letters which
have the same sound. In other words, the vowel
letters, which can have a variety of sound values, do not
necessarily lend themselves to a phonics approach. Thus, it
is recommended that you begin phonics instruction with
consonants which have a consistent sound value in initial
position. Por example, m, n, p, b, s, ¢t all have a consis-
tent sound value in initial position. of course, if your
students f£ind phonics instruction useful, it can be used for
"sounding out” letters in medial and final position as well.

There are a variety of ways to teach phonics. One way to
teach phonics is outlined in a step-by-step procedure below.

i. Bald up a letter flashcard for the sound to be learned,
and ask students to identify it by name. QR you may
identify the letter by saying, °"This is the letter n°*.

2. Then write the letter on the board and say again, "This
is the letter g°.

3. Hold up a visual of a "key" word which begins with that
letter. The "key" word should be a word known by the
students. Por example, hold up a picture of a man, and
say “This is a man”, :

4. Students look at the visual and repeat the *key"
sentence/word after the teacher. This is done three
times.

S. Then point to the letter on the board again, and say,
“This is the letter g°.

6. Then say: “The sound of the letter o is /o/ (or mmm) as
in man”.

7. Students liQten and repeat.

8. Say a number of "key" words that begin with g, as you
point to the letter on the board. For example, man,
mop, miss, gmuch. Be sure to use only words which are
alzeady known to the students.

9. Students listen and repeat as teacher models each word
separately. This is done three times.
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10.

1l.
12.

13.

General Technique: Phonics (continued)

Ask students for words they know that begin with the
sound of the letter q.

Weite the words on the board, underlining the .

Then tape the visual of the man on the board and write

the word beneath it. Point to the word, say it, and
underline the p,

Check that the students know the difference between the

name of the letter and the sound of the letter by asking
the questions: “What is “he name of the letter?” ™What
is the sound of the letter?*

To practice sound-letter correspondences, you may want to use
one or all of the fallowing activities.

® Give each student a "flashcard® (or index card) with the

letter that was introduced. Say a series of words (all
should be a part of the students Spoken vocabulary, if
possible). Every time the students hear a word begin-

ning with the sound they just learned, they hold up the
card.

Ask students to match letters (sounds) to visuals of
words that begin with that sound.

Bave students keep a "log® of key words that begin with
a4 particular letter/sound. For example, one page is
devoted to @, another is for B, etc,

Select a *word family”® that appears in a topic you are
teaching. For example, Eight when you are teaching
directions, write =ight on the board. Using the
consonants that students have learned to *sound out, "
make different words and have the students read them.

Example: _right
night
sight
light
Light
Light




General Technique:

Sightwords

Sightwords are words which students have in their spoken
vocabulary, but which have not yet been presented visually.
Sightwords, as the name implies, are meant to be recognized

on sight.
too many sightwords at once.

Therefore, you must not overload the students with
Since the sightwords al:eadg .
es

have meaning (in spoken English) for the students, it is

to capitalize on that meaning as an aid to menory. There are
various ways to present sightwords; one way is outlined in a
step-by-step procedure bhelow.

l.

10.
11,

12.

13.
14.

Say the sightword in the context of a meaningful
sentence, o: "key" sentence, if possible. (For example,
if you are teaching what, you may say "what is your

name?*)

Students repeat the sentence.

Hold up a flashcard (large enocugh for the students to
see) with the sightword on it, and say the word.

Students repeat. This is done two more times.

Hold up the card, and ask individual students to "read”

the word.

Write the key sentence on the board, underlining the

sightword.

Read the sentence aloud.

Students repeat. This is done two more times.

Point to the sightword, and say it aloud.

Students repeat.

Ask individual students to "read" the sentence, CR the
sightword. (Indicate which one by pointing.)

Place the sightword card on the chalkboard ledge, or
elsevhere at the front of the room.

RePeat steps #1-12 with other sightwords.

After all sightwords in that day's lesson have been
introduced, call out the words individually in random

order, and have a student choose the correct flashcard
and give it to you.

K3
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General Technique: Sightwords (continued)

To practice sightwords you may wish to use cne or ali of the
following activities:

¢ Give each student a set of sightword cards. (A set
consists of the words taught that day.) Say a word and
have students hold up the correct card.

o Write all "key" sentences on the board. Say a sight-
word, and have a student come up te the board and cizcle
the co.rect word.

® Give students a worksheet with all the "key" sentences,
but with a blank in the place of the sightword. wWrite
all the sightwords on the board. Now say each "key”
sentence (complete) aloud. Students must write/copy the
correct sightword in the blank.

e Have students match sightwords with visuals. (This
activity can only be done for sightwords whose meanings
are easily depictable. e.g. a chairc.)

¢ Have students copy the sightwords from personal sets of
flashcards into their noteabooks.

. ¢ Give the students a dictation, using the sightwords as
( the items. (See General Technique: Dictation.)




General Technique: Matching

Matching activities are used to practice students' under-
standing of relationships, all kinds of relationships. Some
types of matching activities are:

e Matching words with pictures (visuals).

e Matching letters with pictuces whose words begin with
that letter.

e Matching items with categories (e.g. dress--clothing;
milk==dairy)

Matching activities may be done individually, using work-
sheets, or they may be done as a class activity, using
flashcards, pictures, etc. B
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General Technique: Language Experience Approach
(Modified)

The language experience approach consists of developing a
language experience story from the shared experience of the
students. Language experience stories constitute a method
for teaching reading to pative English speakers, but it can
be adapted for use with non-native English speakers as well.
The basic premise of a language experience story is simple:
Since the story is generated from the students (i.e. using
the students'own words/vocabulary), and it is a story of
their own real-life experience, the students not only will be
motivated to read the story, but will alsc be ¢apable of
reading the story.

One way of presenting and using a language experience story
in the classroom is outlined for you in a step-by~-step
procedure below. Please note that for maximum effect, it may
take more than one class period to do this activity.

QAL L

1. Choose a topic from a shared class experience (e.g. a
field trip, a birthday celebrated in class, etc.) CR
better yet, have the students choose the topic.

2.' Encourage the students to tell the story. You may use
“prompting® questions such as: "What did we do yester-
day?® “"Thepn what happened?” etc.

(Although a language experience story is traditionally
done individually, i.e. each student tells his/her own
story, it is usually too time-consuming in most class-
es. Therefore, in this version we are developing a
"whole class” story. To maximize participation, go
around the room, calling on each student to contribute
to the story.)

3. Write down what each student says on the blackboard, or
on a large pad of butcher paper at the front c¢f the
room. You may make corrections, especially st-uctural
ones, but take care to use the gtudents' vocabulary, and
not your own.

4. When the story is finished (it may consist of only 3-4
sentences), read the entire story to the class. Poiat
to each word as you read; precision in pointing is
important.

5. Re-read the first sentence, pointing to the words.
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- General Technique: Language Experience Approach (continued)

6. Ask a student to read that sentence, as you point to the
words.

7. Repeat steps $5-6 with each sentence, dntil the entire
story has been read.

8. Pick out the meaningful words in the story, or words
that are relevant to the topic you are teaching.
Onderiine them.

9. Read the underlined words as you noint to them. Have
the students look, listen, and repeat after each one.

1l0. Take the story home, type or write ii up, and duplicate
a copy for each student. Also, make zightword flash-
cards with the meaningful words from the story.

QAY 2

l. Teach sightwords from the story. (See General Tech-
nique: Sightwords)

2. Distribute copies of the story to each student.
3. Read the story aloud as the students follow along.
4. Ask individual students to read the story.

S. Ask studenps to copy the story.

To practice and reinforzce the language exjerience story, you
may wish to use one or all of the following activities.

o Distribute individual sets of sightwords from the story
to all the students. (You may use 3x5 cards.) Write a
sentence from the story on the board, leaving a blank in
place of a sightword. Bave students °fill in the blank"
by holdirg up the appropriate sightword card. Repeat
with other sentences from the story.

e Hold up a sightword flashcard and have students circcle
that word on their own copies of the story. (This is a
type of matching activity.)

e A variation of the above activity: Say a sightword out
loud, and have students circle the word on their own
copies of the story.




General Technique: Language Experience Approach (continued)

e Make sentence strips (on large strips of paper or

cardboard) for each sentence of the story. Use these
strips as "flashcards". Read each sentence in sequence,
and have the students repeat after each one. Then read
each sentence Qut of sequence, and have the students
repeat after each one. Then hold up each strip and ask
the students to arrange the strips in proper sequence.

Have the students huy a binder or folder in which to
keep the story. (This may be a typed copy or one
written in their own hand.) AsS more language experiernce
stories are added, this binder or folder will constitute
a "book" of materials that the student will really be
able to read!
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General Technique: Cloze (modified)

Cloze is a technique used in language teaching to check a
student's reading proficiency; more recently it has been used
Lo test a student's overall, or global, language

proficiency. In a true cloze exercise, every Nth word (for
example, every Sth word) is deleted from a reading passage,
and the student is required to Supply a correct word (or even
the exact word) according to tha context. However, in many
lower-level ESL classes, modified cloze exercises are used
for "fill-in-the-blank" activities. Por exanple, only
Prepositions may be deleted, or only modal verbs. For the
purposes of the literacy class, a cloze exercise may be
constructed to practice and check sightwords that have been
introduced.

A step-by-step procedure for constructing a cloze exercise
for literacy students follows.

l. Choose a passage or sentence that is familiar to the
students. This means that it is not orly under ogal
control, but that they have gseen it bef-re (e.g. from a
textbook, from class worksheets, from signs, from a
language experience story, etc.).

2. Delete the sightwords that are being practiced, leaving
blanks in their places. ' :

3. Provide a list of sightwords that f£it in the blanks.
Include a couple of extra words as distractors, if you
wish. (A qugh more difficult and challenging version is
not to supply the sightwords at all. Do this only if
the students can handle it.)

4. Ask the students to write the correct words in the
appropriate blanks.

Note: This exercise may be Put on worksheets and
distributed to the class for students to work on
independently. An alternative is to put the exercise on
the blackboard and make it a class activity. In this
case, ask individuals to come to the board and write the
word in the blank.
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General Technique: Content Questions

This is a technique to present and check comprehension of any
written "text". The text may consist of a reading passage, a

form, a schedule, a written dialogue, etc.

1.
2.

3.

Read the "text" aloud as students listen.

Leave time for students to look at the text and "read"
it to themselves.

Read the "text” aloud again as students follow along.

As you read, stop periodically to ask students questions
about the text. Questions may be asked about the
meaning of words, general concepts, etc.

When the reading and questioning is finished, ask the
questions again for the class to respond as a whole.

Direct students having difficulty to the particular part
of the "text" that contains the answer.

-82-
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ASSESSING ESL LITERACY*

ESL Literacy students offer special challenges for
testers, because traditional methods of written testing
cannot be used and oral testing alone does not reveal needed
information. Some means of assessing literacy skills at
intake are suggested below.

The most important information is probably to be found
on personal information sheets. If these are completed by a
bilingual counselor, they should contain information
regarding:

1) educational level in the native lanquage,

2) work experience,

3) previous specialized training,

4) previocus ESL language. and literacy skills
training, .

Intake testing should begin with an informal, individual
oral interview in which the skills being tested increase in
difficulty. Testing should be discontinued when the student
becomes frustrated and unable to complete the tasksS. Give an
easy question or two to round out the oral test. Keep in
mind that the student is under stress, and that all testing
must be done in a friendly, relaxed manner.

During the oral interview, the tester can do some or all .. ..
of the following as a literacy component:

l. Give the student a hook upside down and check
left-to-right directionality by requesting that the
student open it.

2. If that task is Successfully completed, the tester
can check the studant's knowledge of numbers by
requesting s/he turn to a specific page.

3. Another test of literacy is to give the student a
pPencil and take note of how it is held.

4, Request that the student write his/her name or some
other piece of personal information, and watch for
any labored writing technique.

*This section is adapted from i ]
Jeffrey Bright, et. al., PP. 42-5, which was adapted and
expanded from Cheryl Jibodh and Donna Meyer “"Testing for
ESL Literacy.®*
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s. 7 check the student's decoding skills, isolate
either a word or a letter from a Page of writing
and request that it be identifjed. Then write the
letter 3 and say "a"., GHave the student repeat.
Add @, p, &, or' 4 in front of the a and ask the
student to read the word. Watch the student's lip
movement to see if s/he is at least trying to
pProduce the word.

6. Dictation is another method by which literacy can
be tested. Point to an object in the room (pencil,
book, paper, table), say the name of the object,
and have the student write it down. Spell the word
if necessary. A more advanced form of this method
would be to dictate a simple sentence in the Tast
Or present progressive tense. Have the studen:
weite it. Another method jis to have the student
attempt to £ill out a‘form. These activities
(dictation and form filling-out) should be only
done with students who can at least write gome
English.

The following types of information may also help to
determine the literacy level of ESL learners, and should noc
be overlooked:

o referrals from bilingual social workers or public aid,

‘ " o self-reports from the students themselves,
® reports from other students., ot —
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ESI Literacy Tasts

nd 8 ' ] » developed for the Oregon
Indochinese Refugee Vocational ESL Program, tests
listening comprehension, identification of pictures
corresponding to visual cues, and visual discrimination
of pre~literate students. The results discriminate
several levels of listening comprehension ability. It
can be easily administered to a group by one teacher/
tester. Copies are $2.00 each, Prepaid, from ESL
Clearinghouse, Department of Aduit Education, Oregon
State Oniversity, Corvallis, OR 93331.

L, The Henderson-Moriarty ESL/Literacy
Placement Test by Cindy Henderson and pia Moriarty, is
designed to be administered individually to adult
learners of English as a Second Language who have
minimal or no oral English skills and who fall into one
of the following categories:

(1) no reading or writing skills in any language,

(2) minimal ;eading and writing skills in the native
language (generally, less than 4 years of formal
schooling),

(3) reading and writing skills in a langquage that does
not use the Roman alphabet,

The HELP Test has three components: -

1. Intake information/first language assessment,

2. Oral English assessment (including reading and
manipulative skills),

3. Written English assessment (including reading
skills).

A £lip chart format and functional reading

skills (calendar, clock, appointments) make it eas;
Co use and well-suited for ESL literacy learners.
Answer sheets and plenty of sSupplies are included.
This test is available for $9.95 from The Alemany
Press, P.0. Box 5265, San Francisco, CA 94101.

i L was developed by Don Ranard
for the Fairfax County Virginia Adult ESL Program and
revised by the ESL staff of Chesterfield County,
Virginia. This Simple placement test is an objective
test which is designed to give the ESL instructor an
idea of the degree of English literacy a student may
have. This test is reproduced on pp. 86-38,
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*A LITERACY PLACEMENT TEST
NAME__ DATE

ADDRESS EXAMINER

1. a. Student points to number (letter) read at zandom by
the examiner
b. Student reads the nunber (letter) indicated at
randem by the examiner.

12345678910

2. Same procedure as 1.
A BCDETFGHII J
NOPQRSTUVW

3. . Student reads the words then joins the word an

-1-pencil
2. girl
3. book

4. hand

S. money

*This test was developed by Don Ranard for the Fairfax County
Adult ESL Program and modified by the Chesterfield County
ESL Program,
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A LITERACY PLACEMENT TEST, P. 2

4. Student reads and copies,

1. He is a student.

2. They eat rice.

3. I go by bus.

4. I live in the O.S.

S. This is my book.

S. Student reads aloud. '
Tom is a student. He studies English. He studies

every day. He studies in the morning. He stuéies from
9:00 to 12:00. He goes home after class. He goes home

by bus.

~—-t - 87 =
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A LITERACY PLACEMENT TEST, P. 3

6.

For the student: Read the following paragraph silently
and write answers to the questions in complete
sentences.

The alamm clock rang. It was seven o'clock. Ann
Jones jumped out of bed quickly. Then 3he washed her
face and dressed, She was always late, so she did not
have time for breakfast. She ran all the way to the bus

stop and got there just in time to catch the bus. Ann

- never eats anything in theé morning. She always says to

her friends at school: "It's nice to have breakfast in
the morning, but it's nicer to be in bed!"

1. What time did Ann Jones get up?

2. Was she early, or was she late?

3. Did she have time for breakfast?

4. Did she run all the way to the bus stop, or
did she walk part of the way?

S. Did she just catch the bus, or did she miss
the bus?

6. Doces Ann Jones ever eat breakfast in the
morning?

7. go;: she prefer to have breakfast or to lie in
]
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BIBLICGRAFHY FOR ADULT ESL LITERACY

This bibliography is intionded to be a starting place for
teachers who wish to learn mo:e about teaching beginning
literacy skills to adult ESL students. It is by no means
compl ete.

This bibliography consists of three sections:

I. Teacher Resources
II. Classroam Resources
III. National Literacy (rganizations

TO locate items referred to in this bibliography, the
following information may be useful: Commercially published
materials may be purchased f:am the publishers. The
addresses of commercial publishers of material included here
can be found at the end of tais Bibliography.

Articles in journals can be located in a local university
library. Documents vith an ED number can be read on
microfiche or in institutions with an ERIC collection, or may
be ordered fram: ERIC Document Reproduction Service,

P.O. Box 190, Arlington, VA 22210. (You need to have the ED
number to order the document.) Addresses for obtaining other
documents are given within the bibliographic entry itself.

I. TEACHER RESQURCES

Bartley, Diane B., Bd. Adu.t Basic Pducation Teacher
Eaggm. New York: «olliez-Macmillan International,
979%.

Batchelor, Karen, Jack wigfield, and M. Weiss. "ESL Adult
Literacy: Scme Want t> Read," In Ilyin and Tragarzdh,
Bds. Classroom Practiceas in Aadult ESL. wWashington,
D.C.: TESOL, 1978.

Bell, Jill and Barbara Burnaby. A Handhook for
€Y. Toronto, Ont.: OISE Press, 1984.

(Distributed by Dominic Press Ltd. or Alemany Press.)

Borden, Jill. yolunteerism in Adult Education: A Guidekagk
i Zalunteer

for Increasing the Scope and Quality of
in adult Edn.cs.i.an. Phoenix, Arizona: Phoenix

2rograms
Union Bigh School District #210. (Available for $17.74
from Jill Borden, 2333 N. Dayton, Phoenix, AZ 85006.)

313




Bright, Jeffrey P., Kamla Koch, Arlene Ruttenberg, and Dennis
Terdy. An ESL Literacy Resource Guicda. Arlington
Heights, Ill.: Illinois Statewide :SL/Adult Education
Service Center, 1982. (Available ¥rom Curriculum
Publications Clearingbouse, Western Illinois University,
HBorrabin Hall 46, Macomb, IL 6145S5.)

Celce-Murcia, Marianne and Lois McIntosh, 1979. Teaching

English as a Second Language. Rowley, Massachusetts:
Newbury House Publishers, 1979. (Section C. containg 6§

articles on BSL reading.)

Clark, Raymond C. Teaching .
Brattleboro, Vermont: Pro-Lingua Associates, 1980.

Cohen, Judy, et. al. A Reading and Writing Brogram Using
adult ESL Students

_Language Experience Methodology Among
in 4 Baaigc Education Prograi, 198l. vVolunteer Tutor
Manual (210 pages) ED21391S5 and
Administrator/Instructors Manual (173 pages) ED 213914.

Dixon, Carol N. and Denise Nessel. La-guags
Bayward,

approach £0 reading (and
California: The Alemany Press, 1983.

Guebert, Linda. "Learning to read in a second language."
TESL Talk 1S.1-2 (1584): 52-59.

Haverson, Wayne W. and Judith L. Eaynes.

- Adult Learmers, (Language in Education: Theory and
Practice, No. 49) Washington, DC: Center for Applied
Linguistics, 1982. (Distri,uted by Harcourt Brace
Javonovich Internationil.)

MacKay, David, et al. Rreak.hrough to ritecacy, Te2ghec's
%%nl. Hariow, Essex, England: Longman Gre Led.,

McGee, Donna. “Reading Skills for Basic Literacy." TESL

Mullen, Dana. PFluency First: pPreparation for Reading and
Wrdting. An Qc3). English Course. Instructor's Manual.
1974 (270 pages). 105 767

*Teaching ESL to Illiterate Adults.” Adult Education Series
#9, Indochinese Refugee Education Guides. ED 197628.

Thonis, Blinor wall. Teaching Reading to Non-English
e« New York: Colliezr-Macmillan Teachers

Speakecs
Library, "1970.

Wigfield, Jack. "ESL Adult Literacy." CATESCL Occasigpal
Rapers, No. 3, 1977, 146 791.
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II. CLASSROOM RESOURCES

Texts referred to in the Core Curriculum of the Guideline are
indicated with an asterisk.

Basic Literacy Iraining (parts I and II). College of DuPage
Open College, District 501, Glen Ellyn. [(Available #.ee
Curriculum Publications Clearinghouse, Western Illinois
University, Horrabin mall 46, Macomb, IL 61455.)

Sequenced units for teaching beginning literacy,
looseleatf format with vorksheets which may be copied,

*Beal, Kathleen Kelly. Entzy Lo Bnglish., Austin, Texas:
Steck-Vaughn Company, 1982. (There are four Student
WO:l;b?oks in the series, with Teacher's Editions of
each.

*Boyd, John and Mary ann Boyd. " Before Bogk 1. New York:
Regents, 1982. (Consists of a Student Workbook and
- Teacher's Manual.)

Brever, Pamela. Grammarwork. New York: Regents, 1382,

*Carver, Tina Kasloff and Sandra Douglas Potinos.
8ogk: Life. Englewood
Cliffs, New Jersey: Prentice-gBall, Inc., 197-.

*Dumicich, John, Consultant. it! Sequences for
conversation

- New York: Regents, 1980,

Sompetency-2ased Adylt 4 Second Language

Education/Fngl ish ag
- ¢ dealth. (Availaible from curriculum
Publications Clearinghouse, Western Illinois University,
Horrabin Hall 46, M.camb, IL 61455.)

‘Foley, Barbara and Howard Pomann, Lifelines - Coping skillg
in « New York: Regents, 1981. (There are 4
books in the series.)

Gottlieb, Joan S. FPorms and Messagess (Life Coping Series)
Aus::in. Texas: Steck-Vaughn Campany, 1983. ’

Quide £9 ESL Literacy Qurriculum. Chicago, Iil.: Chicago
Urban Skills Institute, 198S. (Availsble from Chicago
Urban Skills Institute, 3901 South State Street,
Chicago, IL 60609.)

Activities mook 1-5. Washington, D.C.: The
Center for Applied. Linguistics. (These books are
reproduced with permission of the Center as Appendix A
of the unabridged edition of this Guideline., These ,
books are Dot available for distributiocn in the U.S. and
May DOt be ordered from the Center for Applied
Linguistics.)
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*Handwriting Activities NMumber Book L. washington, D.C.:
The Canter for Applied Linguistics. (This book is
reproduced with permission from the Center as part of
Appendix B in the unabridged edition of this Guideline,
It is pot availacle for distribution in the U.S. and may
got be ordered from the Center for Applied Linguistics.).

*Kel tner, Autumn, Leann Howard, and Prances Lee. BRasic
. Englewood Cliffs, NJ:
P;:gt}ct-ﬂall' Inc., 1983 (Student Book and Teacher's
G e).

*Keltner, Autumn, Leann Howard and Prances Lee. English for
Adult e « Englewood Cliffs, New Jersey:
Prontic:-aall, Inc. 1981. (There are two books in the
series.

Kleinmann, Howard H. and Julie Weissman. Eyervdavy Consumer
English. Lincolnwood, Il1l.: National Textbnok Company,
198Ss.

Koch, Kamela, Linda Mrowicki, and A. Rul:tenberg. Bersopal

Stories: A 890k for Adults whc are Learning &9 Read.
Book 1. Palantine, Ill.: Li-more Publishiag, 1985.

Kunz, Lauri. TIhe New Azrivals: BESL Stories for ESL
Students. Books 1 & 2. Haywoed, CA: The Alemany
Press, 1982.

Lane, Martha. Ihe Emergency English Workbook. Philadelghia,
PA: Luthern Church Women, 1982. Also has acccmpanying

Emezgency English Tutor's Handbook.

*Liebowitz, D.G. Baslg Vocabhulary Builder, Lincolnwood,
Ill.: National Textboock Company, 1983.

*Liebowitz, D.G. Rractical Vocabularzy syilder, Lincolawood,
Ill.: National Textbook Cocmpany, 1983.

*Longfield, Diane. pPassage £o ESL Literacy. Arlington
Beights, Ill.: Delta Systems, Inc., 1982. (Consists of
Student Workbook and Instructor's Guide.)

Mellgren, Lars and Michael Walker. New Horizons in English.
Reading, Mass.: Addison-Wesley, 1980. (The series
consists of 6 books, 6 workbooks, 5 readers, 6 teacher's
resource books, and cassettes,.)

*Messec, Jerry L. and Roger E. Xranich. English Spoken
Here: Getting Started. New York: Cambridge Book
Company, 1982. ,

*Motta, Janice C. and Kathryn L. Riley. Impact. Reading,
Mass.: Addison-Wesley. 1982. (There are three books
and teacher's quides in thi:s series.)

316




——mmsee -

s wm o P VL s & mw Gt i et e e s . cWem se W mee P TR ¢ easea -

*Mrowicki, Linda and Peter Furnborough. A New Start, A
functiopal course in basic spoken Epnglish and survival

s

CY. Exeter, New Hampshire: Heinemann Books,
1982. (The series includes a Student Book, Teacher's
Book, 2 Literacy Workbooks, and Cassettes.)

*Number Book 2 - On Time. Wwashington, D.C.: The Center for
Applied Lingquistics. (This book is reproduced with
pernission fram the Center as part of Appendix B in the
unabridged edition of this Guideline. It is pot
evailable for distribution in the 0.S. and may not be
ordereJ from the Center for Applied Linguistics.)

*Parnvell, E.C. QOxford Picture Dictioparv of American
English. New York: Oxford University Press, 1978.
(Accompanying wall charts are avajlable separately.)

Piltch, Benjamin. Eind the Right Letter: Letter
nation pragtice. Phoenix, N.Y.: Frank

E. Richards Publishing Company, 1972.

Piltch, Benjamin. PRind the Right Numbher: Number
Discrimination Practice. Phoenix, N.Y.: Frank

E. Richards publishing Campany, 1972.

Piltch, Benjamin. PRind the Right Word: word Discrimination
Bractica. Phoenix, N.Y.: Frank E. Richards Publishing
Campany, 1972.

This is a workbook which gives practice in word
matching. The first 22 pages contain word
discrimination activities, and are recommended for ESL
students. (The last 14 pages involve discriminating
sentencs. sequences, ard are pot recommended for ESL
students, since most ESL literacy students will not be
able to read the sentencss.)

*Prather, Johnnie, et, al. Evervdav Enqlish. San Francisco,
California: The Alemany Press, 1980. (There are 2
books in this series.)

*Savage, K. Lynn, Mamie How, and Ellen Lai-shan Yeung.
That Works. Glenview, Illinois: Scott,
Po::man and Company, 1982. (There are 2 books in this
series.)

Starkey, Carolyn Morton, and Norginia wright Penn. Building

Beal Life English skills. Lincolnwood, Ill.: National
Textbook Company, 198S.

Stein, wendy. FPilling Qut Eorms - ‘Skills Practice.
Syracuse, N.Y¥.: Néw Readers Press, 1979.

Walsh, Robert E. PBasic Adult Survival English. Englewood
Qiffs, N.J.: Prentice-Hall, Inc., 1984.
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Wigfield, Jack. Pizst steps in reading and writing, Rewley,
MA: Newbury House. 1982.

III. NATIONAL LITERACY ORGANIZATICNS

Many of these national organizations have state and/or local
chapters which may be able to supply you with information,
materials, and volunteers. Some have newsletters to provide
teachers with recent information on methods and materials.
Call or write the national organization to get the location
and number of your local organization,

1. Coalition for Literacy, 50 zast Huron Street, Chicago,
IL 60611, 312-944-6780.

This is a group of organizations, each of which is
committed to literacy problems.

2. CONTACT, P.O. Box 81826, Lincoln, NE 68501-1826,
407/464~0602. (Contact s -orsors the Contact Literacy
Center, the National Clea:. aghouse for the Csaliticn for
Literacy.)

3. Laubach Literacy International, peter Waite, Executive
Director, 1320 Jamesville Avenue, P.O. Box 131,
Syracuse, NY 13210, 315-422-9121.

4. Literacy Volunteers of America, Ine., Jinx Crouch,
Executive Director, 434 Oak Street Syracuse, NY 13203,
315-474=7039.

S. into:nacional Reading Association, Ralph C. Staiger,
Executive Director, 800 Barksdale Road, P.0. 30x 8139,
Newark, Delaware 19711, 301-731-1600.

6. U0.S. Department of Education, Office of Vocational and

Adult Bducation, Jorie Mark, Branch Chief, 400 Maryland
Avenue SW, washington, D.cC. 20202, 202-472-5860.
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PUBLISHERS' ADDRESSES

Addison-Wesley Publishing Co.
South Street
Reading, MA 01876

The Alemany Press
2501 Industrial Parkway west
Baywvard, CA 94545

Collier-Macmillan
International
866 Third Avenue
New York, NY 10022
800-354-9815

Cambridge Book Compaay
888 7th Avenus
New York, New York 10106

Delta Systems, Inc.

218 N, Arlington Heights Road
Arlington Beights, 1T, 60004
800-323-8270

Dominie Press Ltd.

345 Nugget Avenue
Agincourt, Ontario M1S4J4
CANADA

ERIC Document Reproduction
Service

P.0. Box 190

Arlington, VA 22210

703-841-1212

Frank E,. Richards
P.O. Box 66
Phoenixz, NY 13138

Barcourt Brace Javanovich
Internatcional

6277 SeaBarbor Drive

Orlando, FL 32887

Heinemann Bducational Books
4 Pront Street
Exeter, NH 03833

Luthern Church Women
2900 Queen Lane
Philadelphia, PA 19129-1091

Linmore Publishing, Inec.
P.O. Box 1545
Palantine, 17, 60078

National Textbook Company
4255 West Tonky Avenue
Lincolnwood, IL 60646

Newbury House
5S4 Warehouse Lane
Rowley, XA 01969
617-948-2704

New Readers Press
Box 131
Syracuse, NY 13210

Oxford University Press

. 200 Madison Avenue

New York, NY 10016
212-679-7300

Prentice-gall, Inc.
Englewood Cliffs, N7 07632
201-592-2000

Pro=-Lingua Associates
Brattleboro, VT 05301

Regents Publishing Company

2 Park Avenue
New York, NY 13016
212-889-2730

Scott-Foresman Company
1900 East Lake Avenue
Glenview, 11 6002S
800-732-6657

Steck-Vaughn Company
Box 2028
Austin, TX 787638

Syracuse University
Publications in Continuing
Education

224 Buntington Ball

Syracuse University

Syracuse, NY 13210

TEsSQL

201 D.C. Transit Building
Georgetown University
Washington, D,cC. 20057

- 98 o




