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Managing a Responsive and Reponsible Forensics Program
" in a Small College

One of the biggest juggling acts thet & teacher in 2 small college can
be called on to perform 1s to juggle a forensics program that 1s poth
responsive and responsible. We want programs that are responcive to our
swdents’ needs and wishes, but also that are responsive to the missions -
and priorities of our respective departments or programs {and hence to our
colleges themselves), and also to the personal and professional needs and
goals of our faculty members. We also want programs that are
responsible to those same areas: stugents; department, program, and
cellege; and teaching staif. At times responsiveness and responsibility
seem to come into conflict; at times the needs of the difrerant
constituencies seem to come 1nto conflict. wWhen this happens, our task as
faculty membersz. program edministrators, or department chairs 12 to sort
things out.

The purpose of this paper 15 to look at the development and
management of an intercollegiate forensics program at a small cellege,
nd to provide same considerations that will help in the gorting out
process noted above. | will Tirst of all provide a contet for anaiyzing 2
program anc then discuss the analysis itself. Such an analysis shoulc
provide the foundation for & program's development 1’11 follow that with
some points for program management, and conclude briefly with a list of
resources which mught provide some assistance in dzveleping or running a
program

The Context for Your Analysis

You may have inherited a program already in p'ace. If 30, your
armval 8s someone new can provide 8 catalyst for the departmental
decision-roaters 1o Iook at the program and its development to date Or
4ou may wizh 1o start a program. 17 so, you will want to get 1t started on
the best possible founcation. Finally, you may have had your program for
gears. If so. you might benefit from analyzing the direction of its
development. and asking yourselr 1f that is the best way forit to go.




Targughout it s important to beep in mind the overall mission of
your institution 1tself, and als0 the focus of your particular prearain A
each 1nstitution and program 15 different, <2 the Kind ol Torensics prograni
each should have will be difterent. '

Getting Started

A 100k at your institutional and departraental mizzion statement 1. a
good place to begin. f you can't 1ind 1t, don't be surprized Smitier anc
MscDoniels [“Departmental Objectives: How Do Small College Programs
Define their Mission?” Roger Srmtter and Joseph MacDoniels, paper
presented at the Central States Speech Association Convention,
Indianapohiz, Indizna, April 4-6, 19385] found that very few department:
had mizsion statements, or even very clear abjectives or priorities. I
rour department doasn’t have them..take & giant step sidevwaus enc lau
them out. Planning 1s 1rrelevant without goals and prionties. If you cen't
knov where you want to go, any road will tate you there .

Once you have your departmental mizzion or prion ty hist of
cbjectives betare you, you are ready to consider your 1orensics progran
The better 1ts foundation, the better chance the program 1tzelf will hawe2
to be effective, responsive, and responsible Iy suggestion s that you
take a very simple “who, what, When, Where, why, and How™ approach e
your program’s dewelopment a3 the bas13 1or your anaiysis.

The Analysis

1 w%s (or whorn) are you trging 1o serye? ¥who 13 the most important?
AnoLiar waiy to ask this 1 whose 1683 wa: tms, anywaytre

Are you responding to student nterest or enthusiasm? If so, a3k
yourself about those stugents--their motivation, thair gb:lities, thewr
commitment 1o tne program, their prior expziisances Are theu juniors or
centors wno w11l be gone bu the time you Get yeur program into place, 2r
are they Nirst year students who #1ll be able to grow with the progrem?
How many of thern ere there™ Where on their list of acadermc and personal
activitres will the forensics program NitT Just 3z you wiant to aydd i
synarome of nobody wanting to bake the bread but eyeryone wapiing ta at
it, you want. Lo 8void the sundrome of workang very nard Lo bake bread
nobady wants 19 eel... or who will be gone when the bread 1tself 15 ready

"
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Do the enthusiasts have acadeniC reasong for svanting to engace 'n
the activity, or are the reasons largely socisl ones? Are the students
looking for & way to interact leze formatly with gach ather and wth
departmental members, to exercise a sense of comradene or departrnental
1dentity? T the 1atter 1 the case, sonme activity other thian forensics
prograrn may serve just as well . or e¥en petter. The gernands ot an
intercollegiate forensic program may preclude participation by all
members of the department and can separate 3s well as unite Since the
primary activity takes place of T campus, 1dentification with the
deparitment 1tselt may be difficult to acheve. A research or dizcussion
olub or a group with a service project may be 3 petter 1dea.

(10 you have a group of indiv1duals ¥eho did well in speech activities
1n high scnonl and want 1o make their marks that same way in college?
They may be sut Tor ndividual achievernent over tesm achievement . anc
w1lt give you another vind of problem. Another kind of activity 1s also 8
better solution Lo their need for recofnition or involvement with campus
activities Prima donnas, or dons, you con't need!

The support. Tor the program may come from an individual Taculty
member. He or she may have participated as an undergi-ajuate or az a TA
cosch, and valued the soc1al relationships, the skl puilding, end the
recogmition that an affective program can bring about Make sure that this
1S the faculty member who will hawe responsibihity for coeching of

sg15ting with your proqram _not someone else! 1T the enthusiasm Keets
up after the respon3ibiiity1s given out, Jou may have 3 winner

vour adralrsiratiogn may want such & pragram for s0me af the 2bove

reazans 1 you do not share them, you w1il need to |mpress upon those

sarmmztrators the tremendous amount of time, energy, and money ucn 3

prograrm w1ll invo ve, you will also have to be sure that the reward to you
and Jour program is erorth the outlay of personal and professional
resources Furthermore, jorensics 15 different that it used to be. Make
sure your adrmmstrators understand these activities TODAY Lool. glze Tor
the motivation they have Tor wanting tha program 1t may be that therz is
some other. better, way to resch these goals than @ 1oransics leam.

Hoswever, YOU or (Jour deoartment may #want the program Tz 1E, 0i
courze, the best reason 1o have it. {7 you are to be happu 1n and with 1t
this 1€ the only reason to have 1t

b
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2Ty T--ar, what Tunction will your proaram zer-e”

Your program may serve many purposes-

a) academic, or formal extensions of the classroom ,

b} co-curncular, or reinforcement of classroom learning

c) extracurricular, or to provide an enjoyable and useful
activity for student nteraction

d) program visability, or to attract campus recogmtion,
pubhicity, or support; to increase student enroliment 1n
Courses; or Lo help attract potential majors ta your
department.

¥hile the latter. or indeed any, of these functions, can be met in 8
variely of ways, a lively and well organized forensics prograrn 1s
certainiy one v:ay to meet them. Additionally. of course, your program:
may serve several functions.

However, before you commit yourself 1o such s program, ask
yourseli 17 an intercolleqiate foransics program 15 the best way 10 meet
thet need Thig 15 3 time, money, and energy-consuming activityit itz to
be handled responsibly. Are there other ¥ays to give your students
continued experience 1n put hic speaking performances of different types®
To continue their skill builaing™ A student speakers bureau might be 3
better 1des, where students tall to resl sudiences aboul real 135ues. Are
there other ways to provide social intersction that 1s useful to the
students? (and to others?) Perhaps a big brother or sister project
between uour speech majors and language-handicapped children 1n the
community would be a better way to provide social interaction for the
students and als0 provide a meaningful service tor the community It can
8le0 provide some interesting publicity for your program: Forensics
activities. however, take place of1 campus--1f ydur goal 1s program
visavility, an on-campus activity might better serve that purpose, such as
& student consulting or tutoring service for oral prezentstions 1n other
clazses, or a ¥rorkship in communication sk1lls 1or camous ‘eaders.

If you decrde the program is curricular or ce-curricular, oy neeg te
deal with the question of academic credit. The course ricell should
receive acecemic credit on par with the other offerings 1n your
department. Whether 1t 15 for one credit ico-curricular ofrering,
generallyr or for three or Tour crediis (curricular}, teacting the coursze




snould be built in to the departmental offerings and faculty teaching load
Frankly, | recommend a three or four credit course, which student: take
their rirst term in the pkogram They might continue their academic
involvement with a one credit co-curricular course. This course, even for
one credit, will be the most time-consuming activity its faculty teacher-
coach will have; Lo receive no or one credit for teaching it 12 an
untorgivable imposition. Evenif it is taught as an overload, have the three
or four credit overinad on the books as an acknowledgement of the faculty
member’s time ang expertise.

Grading & course given for credit ic another consideration. If the
course is a part of the regular curriculum, treat it as such and grade it as
you would a public speaking or oral interpretation course. Test on theory
a3 well 335 pertormance. Keep vin-loss record separate from the qrading
tor the course. The same i< true 07 a8 one-credit co-curricular course.
This »vould be equivalent to singing in the college choir, for example, 2nd
12 normally graded pass-fail. Nevertheless, win-loss chould again be kept
separate from the grade, otherwise you will 1ind gther people, and such
thin2s as scieculing, 1n effect "grading” your student You want to reserve
that for yourseir, as part of your rignt and responsibility as a teacher

One way or another, you will have to face the question of tesching
wersus coaching. ang here 1s a s1gniticant point of responsibility in your
program Az a coach, you want your students to win. A3 a teacher, you
vwant them to develop their individual best. | encourage the teacher
format as the more responsibie, but your own circumstances may imal.e the
coaching to win che better choice.

Qne way this conthct will present 112211 13 in such factors 2:
fincing selections for oral interpretetion and topics and research
information for public spegking Thic ic the most difficult stage for ti:
stugent. and cén be the critical stage from an event-winming point of
view How much help do you give your students as a teacher? Az 3 coech®
¥fhat 17 your student selects a perfectly accepteble piece of literature for
periorimance, or 8 topic of reazonable general interest--but which can be
expected Lo have ittle appeal to judo2: 1n the contest formeat? Do ucu
vety or discourage s use”™ The forrnsics circunit 1s a very specraized
context, so teaching thz senze o acapting to the audience or the situatien
becorn2z repetitive after awhile. and student maternal can become narraw
in form ana content 17 1t 15 Tocused Lo »in in the contest setting.




Furthermore, 1n most 3peech clasze:, the ENLeMPOrangQus 1ormas 12
encouraged ror public speaking. Fanuscript or memo- ~2d speeches are
discouraged. Just the opposite 1s trug in public spewiing contests. The
problem can be partially offset by having your students compete in severs
typec of events, 50 that they become familar with both methods o1
presentation, but "extemp” and “impromptu” as categories are st
different from using extemporaneous delivery for an informative or
fersuasive speech. And extemp presentations in these lattar contest
categores generally do not win.

“Winning” selections in oral Interpretation events are similarly
narrow in rorm and presentation style. For exampie, the 1irst person
narrative 1s the typical selection in both Prose and poetry, and selections
requiring skill in descriptive narration or presentation of complex verse
structure succeed less often. “Dramatic” elements 1n interp of drama and
in dramatic duo, 8= well as I1n Prose and poetry, tenc to displace excellent
sensitive or lightiy-handled material. & coach directs the students intg
“winmng” material, a teacher into Challenging hterature. The teacher-
coacCh has a dilemma.

Coaches as well gs teachers are aware of these protlems, as
convention programs on coaching and judging problen:s in forensics events
b2ar witness. Another responsibility or a teaciier-coach 13 1o becoms a
part of the ongoing dialogue on such 1535ue- Eventually, through the
cornmitted action of coaches wno are alsgo teachers, much of such conflict
may be reduced. | doubt that it will ever be entirely eliminated.

3 Mkars an the hist of departmentsl priorities will Uour prograte 13l
Mg contlicts arice and they will, wrhich qiyes™

Conflicts can anse from differences 1n values and I1n perspeclives as
well a3 from scarce resources. All three can be present in 3 program.

Your administration may value winning, and you teaching .. or vice
versa There may be value difierences ameng the racuity memoers 1 the
depariment and among those nvolved 1n the toacning. and there mau be
SuCh conflicts between coaches and students and amaong the stugents
themselvee, A responsisle prograra will have & focus sumewhers along the
continuum, a focus that 13 responsive o the carticular circumstances of
department, nstitution, faculty, and students Dnce it 12 discovered or




decided! 1t must be articulsted for anc eventually pu all concerned A
student who does not believe “winning 1sn't everything, 1t 13 the only
thing” will be eaten shive 1n a highly competitive program, especially 1t he
or she doesn’t fully understand what 1s happening. Similarly, s hardware-
motivated student, coach, or administration will become Increasingly
frustrated by a “laid-back™ approach (o a program, and considerable
dissention and hard feelings can result.

Yalues will partly account for the perspective taken on s given
1ssue, along with circumstances of the moment, individusl needs, and
such things as friendsnips and social relationships. These factors will
guide any decision being made, and they should be recognized and '
underztood at the gutset, Having program priorities clearly specifed n
advance helps provide a more objective criteria for decision-making. The
dec1310ns may involve such things as stucent attendance at s given
lournement versug remamning on campus for an important exam or guest
speakerin a class: or who among several students are selected to attend a
“special” tournarment --the one who wins easily but doesr't work hard
because he or she doesn't really have to, or the hard-working but averane
competetor, or whether or not students are encouraged to try diverse
events, topics, and styles for the experience or are helped to do one or
L#0 events really well so that they will have 8 better chance of qualifying
for competition at nationals.

And resources are always scarce--energy, time, and money How
much clazstime can your coaches and stugents miss 1n order to compete
effectively? 0o you and they expend more energy on forensics or on
gcademicsy How many students make 3 speech trip--fewer so you can
mal.¢ more Lrips, or more 3o everyone can cornpeia’ Do you and students
supplement the departmentsl budget by assisting with your ovsn rmeal
expenses? T you are funded out of & departmental buaget, do yeu spend
the money on quest speakers for classes or on 59&ech wps” A
rzsponsible program does not merely react to problems when they arice; 3
responsitie program has anslyzed 1n advance program priarities and can
use them a< a guide to help determine an approproate decision

4 Mms?iand of proaram il vou have”

The answer to this 12 of course suggested 1n your previous ansyrers.
¥Your prograra will @5t on several continua 1t w1l be focuzad primaniy




on student, faculty. admimectrative, or departmental neeog, it will have an
emphesis rangqing fror-the purely academic to the purely extra-curricuier,
it will be directed t0 a point somewhere between winning and learming; it
will seek to develop the abilities of several fine and enthusiastic
speakers or provide an opportunity for everyone to compete a little, learn
something. and have & good time, it will shape the focus of depertmenta!
decisions or respond to them. It can be a responsible program at any point
on these continua. The critical question iz not where 1t falle, but rather
whether or not its directorz and participants understand where 1t falls,
and whether or not it 15 responsive 10 and consistent with departmental
angd oroqram priorities.

S Aow will you handie such a program?®

This leads me to the second part of the paper, managing a forensics
program. Assuming you are clear, or at any rate, ciearer, on the kind of
program you wish to have, how do you go about doing this?

Debate and drama are group activities Forensics can be managed
entrieiy on 2 on2-to-0nz basis between students and coach, which gives 1t
more fiexibility in s12e and scheduling than thoze other programs.
However. | recommend that you still maintain the group ermphasis 3s much
ac possible The leam does wwell or poorly, not gne indi+1dual person

The first sess1gn Start the year with 8 qroup meeting for n2vs and
returmng students to expiain your program philosophy and rormat. The
coach should handle thiz meeting, introducing students "assiztents™ who
v111 help with the program These may be deparimantal 2ssistante,
experienced participants, or even newcomers yho have done particular
events before if you have g nevr program Meet for a time 33 a group 2ach
weel 1or ceveral weeks, to help establish the “tearn feeling.” Itas
important that there be a regular meeting time for forensics, whether or
not you have a formal class scheduled. You and the <tudents need to think
in terms of “If this is Tuesday, there must be rorensics at 4, or at 7, or
whenever.” At this first meeting it 15 8 qood idea to cutiine the season 30
that students may beqin to plan theiwr orf-campus days and prepare their
schoolvrork 1n advance. Also, ground-rules Y9r participation should be
outlined, and at this meeting | go over my "Ten Commandrments for
Forensicators™ from the “Gospel According to SuZZa.” My students also
learn how and y’hen they may come for coacning, how and wnen they ere
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selected for participation in an individual tournament, and when groue anc
sub-group meetings are. We meet as a whole group to discuss geners!
forensics issues, then divide into three groups dealing with orel
interpretation, public spesking, and limited preparation events. A student
assistant is assigned as an assistant coach for each of these three areas.

Within each grouping each specific event is explained and
demonstrated by someone who has done the event before. Then
brainstorming for ideas occurs--for interp selections or themes, 1or
speech topics, and Tor likely draws for extemp and impromptu speeches.
The latter group begins to prepare an idea and rcsearch file to chare, and
the former two groups begin to hunt for material. | also recommend your
scheduling a special session at your library, focusing on how Lo do
research on topics and haw to find good literature to perform. Frequently
your library staf{ will conduct such a session.

Subseiquent sessiona_ After the first month the students work in
their qroups with partners and with their student coaches, and schecule
individual appointments with me | elso attend the group sessions at leazt
every othar time. When students come to see me they should have
something to show me--8 topic lhst, an outline, 8 draft, or a presentation
to react to. Theyknow | have httle time or interest in doing ther #Or
for them. but. | w11l be glad o respond to what they have done and to msahe
suglestions once they give me something to work with.

Time management for cagches | am also not avarlable “just
anytime” to hesr speeches o to talk about forensics, although | wes when
| began coaching. Here my priorities have shifted based on both
departmental and persongl neeids, and forensics is no longer the focus of
our program although we still maintain an active and successful team.
However, | post weekly hours when | am available Lo work with students,
so | am able to manage my ovwn time more eftectively to hendle other
responsioihities along with forensics It tonk & little while to make the
change-over, since students had been used to 1008 of my time, bu! by now
they tate 1t for granted that 1f they ask. 1t they can see me syl refer
them to the sign up sheet for the week. | will adiust those times if
necessary 1o meet the class or work schedule of a particular student, but .
also expect the students to adjuzt their personal schedules to
accommooate the time | have available for Torensic:. We are all busy
peopie with many commitments




Student commitment levele Students are expected to 1dentify
themselves as wanting to compete at the varsity, jumor varsity, and
“speech club” level. The varsity includes those students who ¥rant to
compete in as many events as possihle, and to attend every tournameht
There are fevrer o! these students than 14 years ago, refleciing 1n many
cases the diversity of other interests students now have and the lesser
role that speech has played in their earher, high school experiences.

The junior varsity are those students who want to compete 1n
several tournaments each semester, 1n the two events which | require 1or
an overnight meet. By second semester, many of these students will neve
added a third 2vent, but these students are less highly motivated for the
competition and particpate mare for personal and socis! reasons. | regard
these students a3 as 1mportant to the program a< the varsity, #nd they
considerably outweigh the varsity in numbers. The problem comes when
they try to make themselves, or me, believe that they really want to be
competing at the varsity level, and they do not have the motivation and
self-discipline to work that hard Motivation 1s really the differentiating
factor between varsity and Jv, not abihty.

Occasionally a student who wants to be on the varsity 12 not very
good, so that grouping has a second critena, that of "Being ready 1or
varzity level competition.” To help determine this we have an intersquad
meet sbout two weeks before our Nnirst tournament. Severa! 7aculty
colleagues, who know me well and who understand forensices, serve as
critic judges--two to 8 round All students present. their speeches
(varsity must have 2 prepared. JY must have 1) and the critics eveluate
them and make written comments. arter reading the comments | éesign
people to varsitiy or jumor varsity, junior varsity may move up to varsity
status when their work 1s “ready,” and they are assisted inimproving their
work. The comments also help the students polish their speeches befuie
that first competition, providing Teedback 10 supplemant my 2wn.

The number on the vareity team s determined by hc» many neople
we have space for in the college vehicles we use for travel. we take
jurnor varsity people as well ec varsity people 11 space 1S avalisble, but
all jv people are guaranteed two tournaments a semester. | designate in
advance which these are--gensrally the closer and thus less expensive
meels. JY members who have confhicts they tell me about ir advance are
accommodated at one of the other meets.

1.

fe




h

You may be wondering about the students who argan the "speech
club - These are all the people who tell me they are goinyg to wnite e
speech over the weekend, but never do... | don't worry much about them
when they talk with me or e student assistant | make a mental note of
them, but no one 1S 0N the team until a piece of wort: 1$ cornpleted | am
happy to nave them in the "club,” and these people are invited to our
activities and programs..! just don't assume 1'l1 ever see them at 8
tournament until | first see o prece of fintshed work. The student hes the
responsibility for producing the work.

This has been a convenient designation for several students who
have 8 heavy schedule for a semester and have to drop out of the program,
or who competed as a first year student or a sophomore but who have
developed a greater interest «n campus politics or @ fraternmity or sorority
as @ junior or senor These people can help serve &3 cosches occasionally,
help out at. the early forensics team meetings with demonsirations of
events or topic 1deas, and participate 1in some of the social activities. But.
they snd we Know that thers are no expectations of interccliegiate
competition Tnis has been 8 wonderiul comprormse for seve-al studerts
who felt they "should” be out ior forensics, but whose hearts weren't
really :nit. Because of that, forensics was always left to last and thus
poorly dong, it 1t was done at a'l. Here the students can feel a part of the
program vi1thout quilt, and | can use them to heip out here ang there when
needed--but they ar: no longer a drain on tearn finances and the time and
energy ot us &l Agmn, problems occur here only when students are
unwil’ing or unable to see personal priorities and sey honestly that they
want to participate, but not compete. Once they feel reassured that
regard for them a3 individuals does not depend on whether or not they are
out for forensics, such honesty 1S gasier.

Ey now you may have figurec out that | am not trying to have as
many people as possible out tor forensics .. However, | am not, to
paraphrase the Marine Corps. only looking Tor 8 “Tew good speakers.” The
program a! Fipon seeks tn be responsive to the nzeds of students whe sre
motivated to learn and yrow &s speakers, wilhing to work, and to share the
responsibility for their participation. We can sleo accommodsate 8 12w
faniy motivated and talented tpeal.ers Few small college progrems Cen
aiford tne time, the money, or the energu Invoives 1n taking as many
stugents a: possible to every tournament Students commitied o the
program for s aczders.c and perzonal development possibihities, arg 'ts




oppoi wunities for soci1al interaction, and who are willing to share in tre
deveiopment of both themseives and the program--these are the stucents
for whorn your program should be respunsive 1511 it 1s to be responsible to
all persons 1nvolved.

Some Comments on Program Management
\

While | have made the major points in the above sections. | do have 8
few comments | wish to make regarding staffing and budgeting, bearing in
mind the theme of maintaining a responsible program

Be aware that coaching and administering & forensics program will
involve considerable work by the raculty member involved. This person
should receive full academic credht hours for that work. Furthermore,
people in the department, other departments, and the administration ne2d
to realize that this person is maintaining other faculty responsibilities on
8 three or four-day week, because life and teaching go on despite the
coach’'s being out town most Fridays and weekends from October through
Merch. Release time from other responsibilities in the department and the
college should be provided or soma sort of compensating elements should
be arranged. In particular, the role of coaching in considerations for
tenure and promotion should be openly discussed and mutually ajreed upon
Coaching tasks can be traded or chared as much as possible 1o help
minmimize coach burnout. Particular censitivity must be shown toward the
strezses which a coaching schecule places on a coach’s persanal life,

It 1¢ not only the time away from campus on weekends that must he
managed by the coach, but also the one-on-one coaching itself. Everyons
moarnis about pre-registration, when appointments with some twenty
people or more must be mananged in the space of a week or twe. The
forensics coach has to manage this every week Ideally, each student
shiou!d have one hour of coaching one-on-one per event per wesk. AssUme
dou have six people out for forensics, and each is doing two events You
now heve 12 hourc you shoulg schedule, or- else fael you should, 1n additicn
to your other teaching and tacuity responsibilities, and you have only
Monday to Thursday to do 1t 1n decause you leave Friday morning for @ meet
and you will be off carnpus until late Saturcey mght. And Monday 1<
anather weel:,

T
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I your college, your departmant. and your faculty are not ready to
handle such a schedule you cannot reasonably expect. to have a highly
competitive program You can expect to have stress anc burnout.

Furthermore, the time and telephone calls needed to get a team on
the road are considerable. There are transportation and housing to
arrange, an entry and judges to pian for, requisitions, insurance, excused
sbsences. end related paperwork. Most telephone calls seem to require
three tries to get through, and just when you have everything arranged
one student gets laryngitis and snother cannot get excused from an exam...
So you start again. An hour or two a week can be spent simplyin program
administration, and | think you can see why | spoke in favor of students
acsuming their share of the respansibiltiy for 8 forensics program. You
don’'t have time for, and yyou shouldn't make the time for, calling each of
them to see 1f they've decided whether or not they want to go next
weekend.. The basketball coach doesn't play that game, and neither should
you.

Funiding your program 1s another area of concern The best program
1s one that 15 funded through a departmental budget, just as the drams
department funds 1ts productions and the chemistry department funds its
test tubes You haven't time to raise money along yrith everything eise,
ang getting caugnt up 1n student activities funding makes your program
responsible to someone other than the department itselr. If at ell
possible, try Tor funding of an academic program through academic
sources. Only farling that, try other means. And throughout you shoulc
stress the acadernic elements of your program, seeking at ieast co-
curncular status. Only then w1l you get your coach’s erforts at least
partiu acknowledged.

Alumni donations may be an area overlooked 8s a funding source 14
a program, or an "engei” sormewhere ¥ho might help underwrite hiring a
coach or an assistant coach, or some of the travel You should of cource
work through your Cevelopment Office for these. Ripon has beneritted
from an “anonymous donor™ wha has assisted with a grant so that we may
have a debate as well 835 a forensics program.

Hosting a high school tournament 1< 8 great deal of ¥work £nd will not
necessartly provide you much proiit. Your state high school activities
assgciation shouid be contactea about your scheduling such 8 tournarmens




and your accommadating any ctate reguirements ang customary practices
vou also need & large number of well trained students to nelp you run the
tournament, enthusiasm alone will not suitice and can at times cause
more problems than 1t helps resolve.

Hosting a college tournament also takes time. It does provide some
program visability on your campus, however (as does the high school
tournament), and can be a good way of providing nearby competition for
your neignboring colleges. Be sure you work out your schedule and rules to
accommodate common tournament practices 1n your area, however, and
don't plan to get mch on the proceeds. There are other reasons than
financial ones for hosting a college tournament.

Consider the possibihity of hosting a workshop instead o1 @
tournament, by the way. You may make &s much money ont, will fina 1t
far easier to arrange, and 1t may provide a more valuable sernice to the
high schools or colleges In jour area than does a complicated and
gxpensive tournament.

tn managing your budget, same Coaches are able to snarz a room with
students and 1n other ways cut corners This 1s easier to do, | have found,
11 you are younger... | also believe1t1s important to maintain some
drsiance pelween Lvou and your team, phigsical and psychological Stuadents
aiready have Triends and student assistants to go to for help. They &lso
nead 8 coach. You and they will need to estabhish the balance 1n your
interpersonal relationships that w111 enable you to play, and therm to
respond to, coach-student roles. Maintaiming separate housing
arrangements and social activities may be one w2y 10 help do this. I ihe
2nd, 1t may be worth the money

Suggested Sources for Program Assistance

Some of the comments above niay be applicable to & gebate 82 well
a3 8 forensics program. If you have neither, you may want to explore beth
possibihities before deciding Attached are sorme people, organiZations,
and publications that may h&lp you get started or deal with an unexpectied
protblam
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S & Smell Colleqs Cormnpinttten

Leanne woll, Heidelberg Coilege, Tiffin, Oho
Gonme Suzza, Pipon College, Ripon, wisconsin until August, 1688, then
at the College of ¥iooster, wooster, 0o
two persons in the central states area who are active in the small
college comrnitiee and who have debate and forenzics experience

froes Examination Debate Association Michael Bartanen, Pacitic
Lutheran Umversity, Tacoma, Washington
has reqional representatives on advisory council; pubhshes national
tournament calendar, publiches yea booke vs1th theory and practical
advice: membership gets you on mailing lists

Amercan Debate Association weren Decker, George Mason University,
Farrfax, virginia
a nev league which was founded at the 19§67 5CA convention, tu help
make debate more conversational and communicative

American Farensic Association Jim Pratt, University of wisconsin at
River Falls, wisconain

nations! individual events tournament (or AFA-NIET) for forsnsics,
glong with national debate tournament (or NOT), but for debate |
recommend that most smatl schiools pursue mermpership in CEDA Or
the new ADA, histed above, use AFA Tor help ¥A1th forensics, the AF 4
has district chairs who handle area tournaments and gi1ve
ss315tance. 11 publishes a national tournarent calendar and hes 8
journal; membership gets you on mailing I'ste 1or matenals

Mationgl Farensic Associstion  Christine Reynolids. University of
wiisconsin at Eau Cloire, Wisconsin |
has 3 nationa! tournament and pr vides other services

Honorary Assoctations tholding national tournaments, journa'ls; could

ofier assistance)
F1 Kappa Delta: Harold widvey, South Dakotea State Umversity,
Broolngs, South Dakota
Delta Sigma Rhe-Tau kappa Alphs Sheryl A Friedley, Geerge rlason
Umwversity, Farras, A




High Schonl Forensics Associations or groups such gs
National Forencic League, Ripon, Wisconsin Jim Copeland

Ww13consin High School Forensic Association

wisconsin Debate Coaches Aszociation

wisconsin Forensic Coaches As3sociation
publish handbooks and manuals on events, tournament
management, judging, etc.; may be able to suggest aree
people who could help you {(your state will have similar
organizations)}

Speech Communication Association
could recommend people to help you
haz publications and could suggest resources
ERIC resources and bibhiographies, articles, convention papers

There are countless suppliers of handbonks and evidence cards for both
NOT and CEDA debate: there are a variety of books availatble on depzte.
debste coaching. and tournament managermentiin additior to hendboehs
avarlaple from groups ke the high school cnachies” associalions noted
aDO'v'e)

It 1s difficult to 1ind 3 good dook on preparing and doing rorensics events,
the AF4 and HFA publish event descriptions winch serve as “rules” for the
events at most tournaments. An ERIC z2arch for books or articles and

papers from speech conventions. dealing ¥/1th coaching forensics, follows




Some contacts for helo with thes e

Association Tor Theatre wn Higher Education--Programs of Limited 5i12e

Duncan Smith, Chair ATHE-TPLS
Department of English and Theatre Arts
Hartwick College

Oneonta, NY 13820

Mark A. Heckler, ATHE-TPLS Vice Chair for Conferences
Department of Fine Arts theatre

Siena College

Loudonville, NY 12211

Central States:
Jim De Young, Monmouth College. Monmouth, [1hnois
Ruius Cadigan, Rockford Coliege, Rockford, ll1linois

Southern States:
Joyce ‘webh. Shepherd College. Shepherdstown, ¥est Virgima
John Urquhart, Cumberland Callege, Wilhiamsburg, Kentucky

Western states:
Sturlee Henman, Lewis-Clark State College, Lewrston, [dano

17




Results of ERIC database search--forensics and coaching

AN ED280094.

AU Reigch, Robert J.; Ballard-Reisch, Deborah S.

TI Coaching Strategies in Contest Persuasive Speaking; A Guide to Coaching the Novice.
IS RIEAUGB7. '

AN ED279055.

AU Ballard-Reisch, Dzborah.

TI "Let Us Entertain You": Service Programs for Individual Events.
1S RIEJULST.

AN ED265588.

AU Reynolds, Christina L.

T1 Coaching Strategies in Contest Rhetorical Criticism.
1S RIEJUNBG.

AN ED264606.

AU Keefe, Carolyn.

TI A System for Evaluating Tournament Competition for Academic Credit.
1S RIEMAYS86.

AN ED252896.

AU Young, Marilyn J.; And Others. :

T1 A Developmental Project for Student Evaluation of Directors of Forensics. Final
Report, October 30, 1975 through August 31, 1976.

1S RIEJUNSS. -

AN ED251890.

AU Keefe, Carolyn.

TI Topical Concerns in the Poetry Coaching Dyad.
IS RIEMAYSS.

AN ED244318.

AU Madsen, Sandra.

TI Ethical Considerations {n Building a Forensic Program.
1S RIEOCT84.

AN ED244316.

AU Ulrich, Walter.

TI The Ethics of Forensics: A Preliminary Inquiry.
1S RIEOCT84.

AN EJ292959.

AU Miller, N. Edd. .

TI Academic Rewards and the Coaching of Forensice: A Modest Proposal.

SO Association for Communication Administration Bulletin; v47 p54-55 Jan 1984. B4.

1S CIJMAYB4.

AN ED230994.

AU Walsh, Grace.

TI Reflections on Forensics.

SO Journal of the Wisconsin Communication Association; vl3 p43-49 1983. 83.

1S RIENOVB].

AN E4199797.
AV Fryar, Maridell.

—

71 Coaching for Individual Events.

: uGsl.
EMC IS RIEA -




Results of ERIC database search--forensics and coaching

AN ED276082.

AU Fisher, Daryl J.

T1 Developing High School Debaters: Evidence, Arguments, and the Coach.
1S RIEAPRS87.

AN ED276081.
AU Unger, James J.
TI The Debate Coach and the Debate Teacher: Friends or Foes.

1S RIEAPR87.

AN ED276080.

AU Kalmon, Stevan; Brittain, Robert. .

TI College Summer Institutes Should Not Coach High School Debaters on the Current High
School Debate Topic (and) Reaction Paper.

1S RIEAPRS87.

AN ED224083.

AU Friedley, Sheryl A.

TI Ethics and Evidence: The Ildeal.
1S RIEMAYSB],
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