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surveyed found the Pear Assistance and Leadership (PAL) Program to be
effective: (3) 62 percent of the staff who zttended the Spanish
Academy Program, which provided free Spanish instruction, considered
the program to be excellent; (4) the Wicat Computer Lab and the TEAMS
Improvement funds were utilized in practical ways but could not be
validly evaluated; and (5) 76 percent of the staff participating in
the Middle Schools Transitional Tra.hing Program considered the
program to be excellent. Statistical data are included on 16 tables
and graphs. Thirteen appendices comprising the bulk of the document
provide brief descriptions and evaluations of the following programs:
(1) Assistant Alternative School Administrator Program; (2)
Extracurricular Transportation Program; (3) Homework Pilot Program;
(4) outdoor Learning Program; (5) Peer Assistance and Leadership
program (PAL); (6) Pre-Kindergarten Program; (7) Private Schools
Program; (8) Project ASSIST; (9) School Community Liaison Program;
(10) Spanish Academy; (11) Transition Training for Middle School
Faculties; (12) TEAM Improvement Funds; and (13) Wicat Computer Lab
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CHAPTER 2 FORMULA: 1987-88 FINAL REPORT

BXECUTiVE SUMMARY

AUTHORS: Lesley Anne Swanson, Lauren Hall Moece, Nancy Baenen

Chapter 2 provides federal funding to supplement local
district funds in three areas: basic skills development,
educational improvement and support services, and special
programs. The Austin Independent School District received
$550,415 for the 1987-88 school year. Thirteen programs and
services were funded: Extracurricular Transportation, Project
ASS1iST, Spanish Academy, Assistant Alternative School
Administrator, Pre-K, Private Schools, Wicat Computer Lab,
TEAMS Improvement, Outdoor Learning, Homework Pilot, Peer
Assistance and Leadership (PAL), Middle School Transition
Training, and School-Community Liaison.
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MAJOR FINDINGS
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1. Just over nalf (58%) of the reassigned students rode
extracurricular buses at least once in 1987-88. Half of
those reassigned indicated they could participate in
activities without thé service. Overall costs in 1987-88
were $903 per student (the Chapter 2 portion was $400),
up 63% over last year. To the extent that AISD can find
ways to provide this service at a lower cost, overall
transportation coste can be brought more in line with
other large urban districts in Texas.

2. The Peer Assistance and Leadership Program (PAL) assisted
999 students this year (11,393 hours). Nearly all
students, three quarters of the administrators, and one
half of the teachers surveyed believed the program was
effective,

3. The Spanish Academy program, which provided free Spanish
instruction for 452 AISD staff, was considered excellent
by those attending at least six of the twelve sessions;
62% of those enrolled attended this often. Increased
attendance would result in greater benefit.

4. The Wicat computer lab and TEAMS improvement funds were
utilized in ways that were quite practical but not
possible to validly evaluate. If these and other pilot
efforts in AISD were set up in ways that could be more
soundly evaluated, more informed decisions and more
effective use of funds could result.

5. Middle school training was considered excellent by the 76

staff members participating. A more systematic method of

disseminating the information to other middle school
staff could have increased its impact.
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CHAPTER 2 FORMULA

FINAL REPORT
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During the 1987-88 schoot year, the Austin
Independent School District allocated its
Chapter 2 Formula ($550,415) and Chapter 2
carryover funds ($44,925) to 13 programs
and services. The AISD activities funded
and amounts they received were:

¢ Extracurricular Trunsportation ($192,000)

o Project ASSIST (%$79,968)

® Spanish Academy ($42,432 + $7,600 carryover)
e Alternative School Administrator ($39,394)

e Pre-K ($26,358 + $12,583 carryover)

e Wicat Computer Lab ($17,059)

® AJutdoor Learning Program ($16,000)
o Homework Pilot ($14,495)

e Peer Assistance and Leadership ($14,013)

® Transition Training for
Middle School Faculties ($12,776)

e School-Community Liaison ($12,000 + $7,530
carryover)

Additional allocations were for administration
($16,416 + $12,892 carryover), evaluation (318,904
+ $4,312 carryover), indirect costs ($10,882), and
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This report will describe each program and present findings
obtained from the evaluation activities conducted by the
Office of Research and Evaluation. A detailed description of
the evaluation procedures is provided in the Chapter 2
Formula: 1987-88 Technical Report, ORE publication number

‘ 87.14.
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ASSISTANT ALTERNATIVE SCHOOL ADMINISTRATOR
R Pt Pt R T2 E2RRTRITES

WHAT IS THE ALTERNATIVE SCHOOL?

AISD operates F.R. Rice as an alternative school for
secondary students removed from their home schools due to
incorrigible conduct. In 1987-88, two campuses operated --
Rice Middle School (for grades 6-8) and Rice High School (for
grades 9-12). Enrollment at the beginning of the second

semester was 198, for an expenditure per student of $198.96
in Chapter 2 funds. -

WHAT ARE THE DUTIES OF THE ASSISTANT ADMINISTRATOR?

The assistant alternative school administrator is assigned to
both the F.R. Rice campuces, but spends most of her time at
the Read (middle school) campus. All of her duties and
responsibilities are performed under the supervision of the
principal of F.R. Mice. Administratively, she supervises the
staff, oversees tue curriculum, and maintains supplies. 1In
addition to these duties, she has responsibilities that
relate to the nature of the school, which serves as a
discipline center. For example, she estimates that 30% of
her time is spent working with probation officers and the
court system on discipline/legal matters. She coordinates
the Transitional Academic Progrem (TAP) for retainees, works
with counselors on alternative programs for dropout
prevention, and works with Communities in Schools to place
students in work-study programs. She makes home visits and
spends a great deal of time on family counseling.
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EXTRACURRICULAR TRANSPORTATION
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WHY IS EXTRACURRICULAR TRANSPORTATION PROVIDED?

AISD’'s desegregation plan places some students in secondary
schools outside their home areas. To ensure an equal
opportunity to participate in extracurricular activities,
extra bus routes were added. The $192,000 from Chapter 2
Formula allocated to Extracurricular Transportation provided
transportation to and from extracurricular activities befrre

and after school, and transportation home after out-of-town
charter activities.

&




HOW MUCH SERVICE WAS PROVIDED BY CHAPTER 2 FOKMULA?
AT WHAT COST?

Twenty secondary schools were served by this program on 48
routes, for a total AISD cost of $433,334. An average of 10
students per bus were served by the extracurricular
transportation program, for an estimated 480 students served
daily. Chapter 2 Formula funds reimbursed $192,000 of this
amount, for a daily per student cost to Chapter 2 of $2.29,
and a total school year Chapter 2 cost per student of $400.
The total AISD cost per student was $903. This figure is 63%
higher than last year’s cost to AISD of $554 per student
(primarily because of a decrease in the number of routes
provided and a decline in ridership).

DID THE PROVISION OF EXTRACURRICULAR TRANSPORTATION GIVE
REASSLGNED STUDENTS AN OPPORTUNITY TO PARTICIPATE IN
EXTRACURRICULAR ACTIVITIES?

A sample of high school students was surveyed in the fall of
1987 concerning their use of extracurricular transportation
(see Figure 1). In general, responses indicate that:

e Over half (58%) of the reassigned students responding
(n=290) said that they had ridden an extracurricular
bus. .

® About two thirds (68%) of the reassigned students

respending (n=282) rode a late bus an average of
0-1 times per week.

FIGURE 1
BUS RIDERSHIP RATES PER WEEK FOR REASSIGNED STUDENTS

0-4 TIME (gBX)

4~5 TIMES (15%)
2-3 TIMES (10%)

3 9
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o About half (51%) of all reassigned high school
students responding (n=288) said that they would have
been able to participate in extracurricular
activities even if transportation had not been
provided. This is about the same percentage as last
year. Ninth and tenth graders were less likely to
say they‘'could participate without the buses than
eleventh and twelfth graders.

In general, nearly three quarters (74%) of the teachers
responding to survey items agreed that transportation enabled
some reassigned students to participate in extracurricular
activities, and that a reduction in the number of these bus

runs would result in a reduced participation from reassigned
students (69%).

IMPLICATIONS

Extracurricular transportation is expensive. AISD spends far
more on transportation than other large Texas urban
districts. Results indicate buses are enabling half the
reassigned students to participate in extracurricular
activities. However, the other half (especially 11th and
12th graders) would participate even without buses.
Transportation, program, and school staff should continue to
review ways to reduce service while still meeting reassigned
student needs. To the extent reductions are made, overall
AISD transportation costs can be reduced and Chapter 2 can
utilize more funds for programs and services more
instructionally focused. The practical feasibility of the
following possibilities might be explored (as well as other
options known to staff):

e Reducing the number of bus runs per school (some now
have multiple routes). If all schools had one bus
run, for example, the cost of 20 late bus runs would
be an estimated $180,556, a savings of $272,778.

e Eliminating early morning bus runs and rescheduling
the affected activities for afternoons wherever
possible. During the 1987-88 school year, nine early
morning bus routes (for students in drill team,
athletics, and band) operated for an average of 118

days each. The total cost of tuis service to AISD
was $32,522.

e Eliminating routes with the lowest ridership (figures
unavailable).
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HOMEWORK PILOT
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WHAT IS THE TEAMS HOMEWORK PILOT?

In the fall of 1987, plans were made for the development of
student homework packets by the secondary instructional
coordinator for mathematics. Intended for distribution to
all seventh and ninth grade students, these materials contain
examples of how to work mathematics problems related to TEAMS
objectives., About 40-50 practice problems with multiple
choice answers are also included. The first page of these
packets is a note to parents explaining TEAMS and the purpose
of the homework packets, as one of the purposes of the
packets is to encourage parent participation in preparing
their children for the TEAMS. Plans have also been made for
a sample of 400-500 students to receive a postcard in the
packet requesting feadback on the usefulness of the
materials,

Materials were finalized in January of 1988, However, a
decision was made at that time to postpone distribution of
the TFAMS homework packets until the 1988-89 school year,
because materials would not arrive at homes far enough in
advance of the TEAMS administration in February, 1988. Hence
no outcome information is available.

L2222 2222 2222222222222 2222223333232

OUTDOOR LEARNING PROGRAM
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WHAT IS THE OUTDOOR LEARNING PROGRAM?

The Outdoor Learning Program organized and funded study trips
to gseveral gites in the Austin area: Mayfield Park, Crowe'’s
Nest Farm, Wild Basin, and Austin Nature Center. An
overnight camping program for fifth grade students was also
funded by Chapter 2 Formula. Thirteen non-Priority, low SES
elementary schools participated in the program this year:
Andrews, Blanton, Brown, Dawson, Harris, Houston, Linder,
Maplewood, Reilly, Ridgetop, Walnut Creek, Wooldridge, and
Wooten. The goals of the program were:

® To reinforce concepts and ideas taught in the
classroom through hands-on instruction,

® To develop social interaction skills through group
activities, and

® To provide resources for classroom teachers.

Qo A 5 1 1
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HOW WERE THE STUDY TRIP ASSIGNMENTS MADE?

Because the Outdoor Learning Program traditio.ially generates
interest from more classes than it can serve, a random
drawing of eligible applicants was held in the fall to
determine this year’s participants. Each grade (1, 3, 4, and
5) visited a different site to esmphasize a different set of

essential elements in science. Schools went t- the sites one
at a time.

HOW MANY STUDENTS WERE SERVED?

A total of 131 classes went on study trips in Austin, and 7.5
classes attended camp (four days, three nights) through an
arrangement with Houston ISD. Chapter 2 Formula funds paid
all transportation costs and site admission fees. A total of
2,973 students were served. All comments received by
teachers on the study trips were positive.

The cost per student, tased on the allocated funding level of
$16,000, was $5.47. The ethnicity of students served is
shown in Figure 2. All groups were represented, with more
minority students served by this program than are enrolled in
the District overall.

FIGURE 2
ETHNICITY OF STUDENTS SERVED BY THE OUTDOOR LEARNING PROGRAM
VERSUS AISD OVERALL

Hispanic (31%) 29%)

- . Anglo/0ther (30%)
Anglo/Cther (49%)

AISD Qutdoor Learning

Based on January, 1988, enrollment.
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PEER ASSISTAMCE AND LEADERSHIP
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WHAT IS THE PAL PROGRAM?

The Peer Assistance and Leadership Program (PAL) selected and
trained 10th, 11th, and 12th grade students to serve as peer
facilitators to work with target students from their high
schools, feeder junior high schools, and feeder elementary
schools. Their purpose was to help these target students
anticipate and deal with the situations and problems they
face as they progress through school, such as academic
problems, drug and alcohol abuse, or dropping out. A staff
member from each of the participating high schools served as
the PAL Program sponsor. Staff from the Austin Child
Guidance Center assisted in the selection, training, and
supervision of program participants in this semester-long
course.

HOW MANY STUDENTS WERE ENROLLED IN THE PAL COURSE AT EACH
SCHOOL DURING THE FALL AND SPRING SEMESTERS?

During the fall, 1987 semester, 120 students were enrolled in
the PAL course at seven high schools. For the spring
semester, a PAL course was added at Travis, bringing total
enrollment to 161, about the same as the 159 enrolled in
seven PAL programs last spring. (Figure 3 shows PAL
service.)

FIGURE 3
NUMBER OF STUDENTS SERVED BY PAL PROGRAM (unduplicated count)
AND NUMBER OF HOURS OF PAL SERVICE BY GRADE SPAN

HS/JH (347)

KS/JH (3, 083)
High School (376)

High School (2, 845)

Number of Students Served Number of Hours of PAL Service

Total students served: 939 -
Total hours of service: 11, 393

—
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HOW MANY TARGET STUDENTS WERE SERVED?

A count based on teachers’ monthly reports showed a total of
999 target students were served by the PAL program during
1987-88. Students served by the PAL program came from 28
schools (10 elementary schools, 10 junior high/middle
schools, and 8 senior high schools).

HOW DID STUDENTS, TEACHERS, AND ADMINISTRATORS VIEW PAL?

A districtwide sample of administrators, teachers, and
students responded to questions about PAL on AISD surveys.
(See Figure 4.) In terms of referral to PAL:

e 70% of the administrators had referred one or more
students,

o 29-42% of the teachers haa referred one or more

students (with elementary least likely to have made a
referral).

FIGURE 4
FREQUENCY OF REFERRAL TO THE PAL PROGRAM

YES NO

Have you ever TEACHERS
referred a student Elementary 29% 71%
to the PAL program? Middle/JH 34% 66%
High School 42% 58%
ADMINISTRATORS 70% 30%

Respondents were also asked whether PAL is an effective way
to help potential dropouts; students with academic,
emotional, or behavioral problems; or those with potential
problems with drugs or alcohol. Results show that:

e Nearly all (over 90%) of the students believe PAL can
belp with all four types of problems.

e About three fourths of administrators believe PAL can
help potential dropouts or students with the
potential for problems with drugs and alcohol, but
fewer (54%) agree PAL is an effective way to work
with students with emotional or behavioral problems.

e About half of all teachers belizve PAL can help
potential dropouts, students with academic problems,
or students with potential drug and alcohol problems.
Fewer (41%) agreed that the PAL program is helpful to
those with emotional/behavioral problems.

T4




RESPONSES TO PAL QUESTIONS ON DISTRICTWIDE SURVEY

PAL is an effective way to help students:

Teachers

% Agreeing Students Admns Elem / Sec

e with academic problems 95 73 31 45
® avoid problems with drugs

and alcohol 93 74 46 49

e who are potential dropouts 99 74 58 56
e with emotional/behavioral

problems 98 54 50 38

Overall, of those responding, students reported the highest
level of belief in the efficacy of the program, while
elementary teachers, who have less contact with the program,
were less positive and more neutral in their responses.

About a quarter of them responded "Don’t Know" to these four
questions.
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PRE-K AT HARRIS
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WHAT IS THE PRE-K PROGRAM AT HARRIS?

" Since the mid-1970’s, the District has offered full-day pre-
kindergarten classes for low-achieving children. This was
the first year, however, that the program was funded by
Chapter 2 Fo-mula. During 1986-87, classes were shortened to
a half day and the number ot classes increased, in order to
serve as many children as possible. The Chapter 2 Formula
funds ($26,358) this year allowed the program to be
- lengthened once again to a full day at Harris Elementary
because there were special needs at the campus and because it
was not a campus served by Chapter 1. Carryover provided

$12,583 for .5 pre-K teacher at Casis (the Casis program was
not evaluated).

DID THESE PRE-K STUDENTS MAKE ACHIEVEMENT GAINS?

The pre-K students at Harris made excellent gains on the
Peabody Picture Vocabulary Test-Revised (PPVT-R) administered
in May, 1988. Based on a sample of 23, these Chapter 2
Formula students averaged a gain of 13.4 standard score
points from the pretest to the posttest, about the same as
the overall AISD averagz gain for full-day pre-K students
(14.0). From pretest to posttest, the standard scores of
students making average gains are expected to remain

constant so these gains indicate growth rates well above the
national average. (See Figure 5.)

(W2




However, in 1986-87, the Harris halfi-day pre-i classes
overall averaged similar gains, 13.7 points from pre- to
posttest. Thus, students served full day this year did not
show greater gains than those served half day last year.

FIGURE 5
HARRIS PR£-K PPVT-R SCORES
PREZ* PCGST=* GAINx
1986-87 76.3 30.0 13.7 half day
1987-88 76.9 90.3 13.4 full day

tstandard scores
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PRIVATE SCHOOLS
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HOW DO PRIVATE SCHOULS SHARE IN CHAPTER 2 FORMULA FUNDS?

Chapter 2 Formula funds are available through AISD to
qualified nonpubiic schools in the District. These funds are
distributed to approved applicants on a per-pupil basis for
purchase of items approved by the Texas Education Agency.

YHAT DID PRIVATE SCHOOLS PURCHASE WITH CHAPTER 2 FORMULA
FUNDS?

Chapter 2 Formula funds totalling $21,566 were used by 14
non-public schools to purchase nonsectarian instructional
books and materials (for items used in the classroom),
library resources (for items specifically housed in the
library and chacked out from there), and equipment such as
computer hardware (all of which must have been specifically
approved by the Texas Education Agency). Based on survey
responses from 12 of 14 schools, the schools generally rated
the items they purchased as being effective; that is, the
items accomplished at least half the intended purposes. The
schools and their appropriations are listed in Figure 6.
Funds were utilized by schools to serve: bilingual/ESL
students; students in compensatory reading, langusge arts,
and mathematics programs; students in gifted/talented
programs; and other unspecified groups.

D
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FIGURR €
NON-PUBLIC SCHOOLS RECEIVING CLAPTKR 2 FORMULA FUNDS
SCHOOL, ENROLLMENT APPROPRIATION
Austin ¥sldorf 158 $1,328
Creative Rapid Learning Center 85 715
Hope Luthe—an School 75 630
Kirby ™1l School 128 1,076
Perry 3chnol 45 378
Redeemer Lutheran 345 2,901
Sacrea Heart 200 1,682
St. Au. .n's 238 2,001
St. Ignatius 245 2,060
St. Louis 365 3,069
$t. Mary’s Cathedral School 115 967
St. Michael'’s Catholic Academy 240 2,018
St. Paul’s Lutheran 241 2,026
St. Theresa's 88 715
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PP P2t 22222 E 2232322232222 322SR P22 2222222222

WHAT IS PROJECT ASSIST?

Project ASSIST (Assisting Special Students In Stress Times)
has operated since the 1983-84 school year at three
elementary schools--Blanton, Walnut Creek, and Wooldridge.
Blackshear Elementary was added during 1985-86. ASSIST is
based on an approach to discipline called "reality therapy,"”
which stresses the importance of teaching students to accept
responsibility for their own behavior, in contrast to
controlling behavior with punishment. Teachers were trained
in the use of reality therapy, and one instructional monitor
per school was hired to supervise the ASSIST room, an in-
school suspension room for misbehaving students.

While the schools with ASSIST remained the same this year,
the student populations served changed considerably with a
return to neighborhood elementary schools. The grade levels
included at each school changed as well. In 1986-87, students
in grades 4-6 only were served. In 1987-88, all students at
the schools were included; Blackshear and Bianton had grades
K-6, while Walnut Creek and Wooldridge had grades K-5.

WHICH STUDENTS WERE REFERRED TO ASSIST CLASSROOMS?

Information from the student logs kept by instructionul
monitors was used to obtain the sex, ethnicity, and special
education status of students referred to the ASSIST rooms.
About 18% of the referrals were enrolled in special education

11 1%
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(a slightly lower percentage than last year). In general,.
more males (71%) than females (29%) and more Blacks (64%)
than Anglo/Others (21%) or Hispanics (15%) were referred to
ASSIST rooms. Black students were referred to ASSIST
classrooms at a rate that exceeded the percentage they
represented in the schools with Project ASSIST (see Figureé
7). Similarly, Anglo/Other and Hispanic students were
assigned to ASSIST at a rate that was lezs than the
percentage they represented in ASSIST schools. About the
same pattern was found last year.

FIGURE 7
ETHNIC PERCLUNTAGES OF STUDENTS IN ASSIST SCHOOLS

Black (64%)

Hispanic (42%)

Anglo/Other (30%X)
Hispanic (15%)

Ethnicity of All Students Ethnicity of Students
in Project ASSIST Schools Referred to ASSIST

DID THE FREQUENCY OF REFERRALS TO THE ASSIST ROOMS CHANGE?

Comparisons between years must be made cautiously given

vie change in school populations and grades served this year.

The data may be quite helpful, however, for planning
purposes.

Cverall, the number of students referred to ASSIST rooms
decreased from 454 in 1986-87 to 322 in 1987-88 (see Figure
8). Based on a total allocation of $79,968 in Chapter 2
Formula Funds, the average cost per student was $248.
However, the number of times individual students were
referred increased this year (see Figure 9). The total
number of referrals (duplicated count) this year was 1,670
(no figures are available for comparison with last year).

The cost per referral was $48, based on an average of 2.4
siudents referred per day.

o
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FIGURE 8
NUMBER OF REFERRALS BY GRADE

Grade 3 (54)

6rads 4 (67)

Number Missing = 5
%0nly 2 of the 4 ASSIST schools have 2 6th grade

FIGURE 9
FREQUENCY OF REFERRALS BY STUDENT AND SCHOOL

1 Time (144)

Blanton (453)

11+ Times (2
6-40 Timas (13)

Wooldridge (59)

2-5 Times (463) ¥alnut Cresk (63}

Per Student Per School

Total number of students referred: 322.

During 1986-87, 51% of the students were referred only once,
and 49% 2-5 times. This year, 45% were referred just once,
and 51% 2-5 times. Fifteen students (about 5%), most of them

13
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at Blanton, were referred more than six times. Last year, no
one was referred more than five times. Blanton sent more
students to the ASSIST room more often than the other
schools; their referrals accounted for almost half (48%) of
the total for all four schools.

-

DID SERIOUS DISCIPLINE RATES CHANGE SINCE 1986-877?

Incidence of corporal punishment by school was highest at
Blackshear (18), as it was last year; this was the only
school reporting any corporal punishment. The number of
instances, however, declined from 32 last year to 18, a
reduction of almost 50%. The number of expulsions and
suspensions nas remained about the same for the past three
years; this year, there was just one, at Wooldridge. Figure
10 shows the number of disciplinary actions for 1982-83
(before the implementation of Project ASSIST), 1983-84 (the
first year of Project ASSIST), 1984-85 (the second year of
Project ASSIST), 1985-86 (the third year of Project ASSIST),
1986-87 (the fourth year of Project ASSIST), 1987-88 (the
fifth year of Project ASSIST). Figure 11 shows the number of
instances of corporal punishment during the prast six years in
the three schools with ASSIST since 1983-84. Project ASSIST
appears to afford a clear alternative to suspensions and
expulsions and corporal punishment (for three of the four
schools, at least).

FIGURE 10
NUMBER OF DISCIPLINARY ACTIONS
AT BLANTON, WALNUT CREEK, AND WOOLDRIDGE

142




87.15

FIGURE 11
INCIDENCE OF CORPORAL PUNISHMENT
AT BLANTON, WALNUT CREEK, AND WOOLDRIDGE

NO. OF INSTANCES

0p BLANTON
O ——
60 Walnut Creek
..--B--
50 I
L ° Nooldridge
40 i ._... . ....O....
30 p
20 F a

82-83 83-84 84-85 85-86 86-87 87-88
SCHOOL YEAR

IMPLICATIONS

Discipline rates in the ASSIST schools have declined,
indicating that Project ASSIST has provided an alternative
for dealing with discipline problems. However, the rate of
repeat referrals for some students increased this year,
indicating that for them, Project ASSIST was not effective as
quickly as in the past. The fact that fewer students were
referred this year is balanced by the higher referral rate.
The benefits obtained from Project ASSIST must be weighed
against its high cost; a full-time monitor serving an average
of 2.4 students per day means a per-referral cost of §48.
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WHAT IS THE SCHOOL-COMMUNITY LIAISON PROGRAM?

The School-Community Liaison Program provided human-relations
problem resolution, assistance to students identified as
potential dropouts, crisis intervention, school-community
support services, and student activity support to schools
impacted by AISD realigned school boundaries .ffective in the
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fall of 1987. General assistance was also given to parents
during conference periods and home vigits, thus providing a
link between the school and home.

WHO WAS ELIGIBLE TO USE THESE SERVICES?

The School-Community Liaison Program used its allotted
$12,000 plus $7,530 in carryover Chapter 2 Formula funds to
provide transportation services for both narents and
students. Funds were available for use by all elementary and
secondary schools, and special campuses such as the
alternative schools and Clifton Center.

WHAT ACTIVITIES WERE FUNDED BY CHAPTER 27

Multicultural events, school orientations, Parent-Teacher
Association (PTA) meetings, and special trips were among the
types of activities funded. Students attended events at
places such as the University of Texas, Pioneer Farm, Laguna
Gloria Art Museum, Discovery Hall, Austin Children’s Museum,
Wild Basin, Bergstrom Air Force Base, and the Texas Memorial
Museum. Groups of elementary students gave performances of
folklorico dancing to peers at c’her schools. They
participated in tours of important sites in their own
neighborhoods, unfamiliar to them under the latest student
reassignment plan, to instill schocl pride. In all, during
the 1987-88 school year, 280 buses were paid for out of
current and carryover Chapter 2 Formula funds. Figure 12
presents a breakdown of bus requests by activity.

WHAT WAS THE COST PER PERSON FOR THESE SERVICES?

Based on an estimate of 60 persons per bus, approximately
16,500 students and 300 parents were served by this program.
The estimated cost per person was $1.16.

FIGURE 12
SCHOOL-COMMUNITY LIAISON PROGRAM BUS REQUESTS
ACTIVITY NO. OF REQUESTS NO. OF BUSES
e PTA Activities 4 5
® School Orientations 11 16
e Multicultural Activities 101 193
® Ongoing Activities 16 16
e Special Trips 17 28
® Adopt-A-School Activities 5 5
& Other 17 17
TOTAL: 166 280
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SPANISH ACADEMY
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WHAT IS THE SPANISH ACADEMY?

Evening courses in Spanish as a Second Language are offered
free to AISD employees under a continuing program known as
the Spanish Academy. Chapter 2 Formula funds for 1987-88
($42,432) and carryover funds ($7,600) were used to hire
three part-time instructors. The goals of the course were to
develop proficiency in conversational Spanish and to
familiarize participants with Hispanic culture. The course
was taught during 12-week sessions both fall and spring
semesters, and a third session was offered during the summer.
Spanish Academy student3 who attended six or more classes
were el.”ible for TESD (Time Equivalency Staff Development--
"blue card") or AAT (Advanced Academic “raining--"orange
card") credit. Each regular session met one evening per week
for two hours.

HOW MANY AISD PERSONNEL ATTENDED?

Program records kept by the Spanish Academy teachers
indicated that 452 participants enrolled in classes during
the summer, fall, and spring sessions. Overall, 62% of the
participants attended for at least six classes (see Figure
13). If everyone had attended every class, the cost per
student hour would have been $4.61. The actual cost was
somewhat higher.

FIGURE 13
NUMBER OF STUDENTS ATTENDING AT LEAST SIX CLASSES

6-12 CLASSES (62X%) %

P00 00 0.0 0. 9.09 00000
CR I X I X ICHICCC)
rate e e e %0 %0 e % e e

B
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otelele!

%Qualifisd for AAT OR TESD credit.
1-5 CLASSES (38%)
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HOW MANY POSITIONS WERE REPRESENTED IN THIS GROUP?

Most of the participants (based on the course evaluation)
were teachers (69%), with 10 jobs represented overall. Some
of the other positions represented were lil ~arian, counselor,
secretary, bus driver, psychologist, and auditor.

HOW DID THE PARTICIPANTS EVALUATE THE COURSE?

Participants in tlie fall semester who attended at least six
classes were asked to evaluate the Spanish Academy. The
return rate was 58%. In general, responses indicated that:

e Almost all participants rated the course as excellent
(79%) or good (19%).

e All of the respondents reported that the course had
helped them a lot (62%): or some (38%).

e Over 60% of those responding (64%)! indicated that
they did not presently gerve Hispanic students (some,
of course, were not teachers). Most (77%) of the 22
respondents with Hispanic students indicated their
participation affected student achievement.

DID PARTICIPATION IN THE PROGRAM HELP THE PARTICIPANTS IN
THEIR JOBS? '

Almost all of the respondents reported that the course had
helped them in their jobs. Responses in the fsll semester,

1987 were more significantly positive than those received
during the fall, 1986:

Has this course helped you in your job?

N ‘A LOT SOME NOT AT ALL
1986-87 109 18% 62% 19%
1987-88 69 43% 55% 1%
IMPLICATIONS

Oversll, participants had a favorable attitude toward the
Spanish Academy, and most intended to continue taking
classes. The program attracts AISD employees from a variety
of positions, with teachers representing the largest
percentage.
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TRANSITION TRAINING FOR MIDDLE SCHOOL FACULTIES
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HOW WERE THESE STAFF DEVELOPMENT FUNDS USED?

In 1987-88, 11 AISD schools changed from junior highs with
grades 7 and 8 to middle schools with grades 6, 7, and 8. A
commitment was made to do more than simply add sixth graders
into the existing structures. A transition period from a
junior high to a middle school concept was anticipated. To
facilitate this change, Chapter 2 Formula allotted $12,776 to
pay 39 substitute teachers for two days to allow middle
school personnel, selected by their principals, to attend a
conference sponsored by the Texas Middle School Association
(TMSA) . g

This funding allowed three teachers, one counselor, and one
administrator from each middle school and junior high to
attend the February conference, which included sessions on
transition training. Total AISD conference participants
numbered 76; 39 teachers were replaced by Chapter 2 Formula-
funded substitutes.

HOW WERE THE TRAINING SESSIONS RATED BY PARTICIPANTS?

Most respondentg to the in-service questionnaire considered
the training excellent; there was no plan, however, for the
participants to train others upon return to their campuses.
Survey results were as follows:

e £9% of the respondents agreed that conference
objectiveg were met, and that information was
presented clearly and concisely.

e 91% of the respondents agreed that interest was
maintaine” and that the objectives were clear.

® 85% of the respondents agreed that content was
relevant/useful.

e 84% of those responding wanted more training.

The districtwide teacher aurvey taken in May, 1988, also
addressed the need for training in middle school concepts.
Individual campuses provided their own training this year, so
the amount available by campus varied. About 61% of the
teachers responding reported no need for further training,
while the remainder wanted practical training on topics such
as scheduling and grouping, motivation, and adolescent social
and cognitive development.
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TEAMS IMPROVEMENT FUNDS
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WHAT ARE TEAMS IMPROVEMENT FUNDS?

A total of $16,152 in Chapter 2 Formula funds were allocated
to improve TEAMS performance at the elementary level. Funds
were used entirely for instructional materials.

WHICH ELEMENTARY SCHOOLS RECEIVED TEAMS IMPROVEMENT FUNDS?

Fourteen AISD schools at the lowest end of TEA’s rankings
were each allotted $600. A second group of 19 schools, those
that scored higher, but still below their predicted levels,
were each allotted $290. Nine schools that had achieved
above their goals, but nevertheless were considered to be at
risk because of their overall low SES population, were each

allotted $150. A complete listing of schools by group is
presented in Figure 14,

FIGURE 14
1987-88 FUNDING FOR TEAMS IMPROVEMENT

GRADE GRADE GRADE
135 $600 1 35 _$200 1 35 $150
+ + + Allan + + + Becker - - - Andrews
+ + + Allison - -+ Boone + - - Blanton
+ + - Blackshear + + + Govalle - + + Brown
+ + + Brentwood + + + Harris - - ¢+ Cook
+ + + Campbelil + + + Joslin + + + Ortega
+ + + Dawson -+ + Kocurek + + + St. Elmo
+ + + Houston - + 4+ Langford + + - Walnut Ck
+ + + Metz - - % Linder + - + Ridgetop
- + + Oak Springs + + + Maplewood -+ + Reilly
+ + + Sims ‘+ + - Norman
- - - Widen -+ + Odom
+ - 32 Winn + + o Palm
-+ + Zilker -+ - Pecan Springs
+ + + Zavala + + + Sanchez

-+ + Sunset Valley

- -+ Travis Heights

r % 4+ Webb

+ - + Wooldridge

+ + + Wooten

Changes in % mastering all 3 tests by grade between 1987 and

and 1988; 1987 mastery based on neighborhood attendance area.
¥ N/A
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TEAMS results show that 19 schools improved at all three
grades; 2 schools did not improve at any grade. Overall,
TEAMS expenditures seemed helpful as part of schools TEAMS

improvement efforts (although other factors may have impacted
these results).
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WICAT COMPUTER LAB INSTRUCTIONAL AIDE
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WHAT DOES THE WICAT INSTRUCTIONAL AIDE DO?

This instructional aide was assigned to the Wicat computer '
lab at Blanton elementary. Her responsibilities included
preparing the lab for use by 14 classes, K-6, each day. She
ensured the 30 terminals were ready for use, did backups of
student reports, produced teacher reports, and monitored
individual terminals from the manager station.

HOW OFTEN AND FOR HOW LONG DID STUDENTS GO TO THE LAB?

IN WHAT AREAS DID STUDENTS RECEIVE COMPUTER-ASSISTED
INSTRUCTION?

The lab was in use all day, every day. Fourteen 30-minute
class gessions were scheduled to allow for maximum student
participation. Students in grades one through four attended
daily; kindergarten and fifth grade students attended on

alternate days, and for sixth grade students, lab attendance
was an elective.

Instruction focused primarily on developing reading and math
skills, but programs in a total of nine curriculum areas were
available for use at the teacher’s discretion. Because
programs were individualized, students worked at their own
level and controlled their own progress. In addition to the
general student population, ESL, special education, gifted
and talented, and bilingual students all had the benefit of
lab use. Based on an enrollment of 401 students mid-year,
the cost per student was $42.52. This breaks down to
approximately 67 cents per contact hour.

DID PARTICIPATING STUDENTS SHOW GAI. ” IN ACHIEVEMENT?
Because students were not randomly assigned to a control
group {(that did not go to the lab) and an experimental group

(that did go to the lab), no definitive conclusions can be
drawn regarding lab effects on achievement gains.

21
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Overall, achievement scores provide some support for the
Wicat lab at the primary grades for basic skills, but not at
the intermediate level. It is not known to what extent other
factors influence these results.

Report on School Effectiveness (ROSR)

The ROSE .ndicates whether, compared to similar students in
AISD, those at Blanton exceeded, achieved, or did not achieve
predicted gains on the norm-referenced test used in AISD --
the Iowa Tests of Bacic Skills (ITBS). The predictions are
based on regression analyses which consider previous
achievement and other factors i. comparing growth rates. If
the Wicat lab had a positive impact, gains exceeding those
predicted would be the result. Figure 15 shows Blanton's
ROSE results. Results do not, however, provide support for
an overall positive impact of the Wicat lab in improving the
broad range of skills covered by the ITBS. Blanton studen.s
exceeded their predicted achievement level in only 1 of 12
comparisons in reading and mathematics {in grade 2
mathematies). They achieved predicted gaias in six
comparisons, and achieved below levels predicted in five.
The number tested was too small for analysis in two cases.
It is difficult to evaluate definitively the effect of Wicat
given cther factors at the school which may have influenced

results. A comparison group would have made more definitive
interpretation possible.

FIGURE 15
ROSE SUMMARY REPORT FOR BLANTON, 1987-88

READING MATH

Below Predicted Gain
(N=40)

b
Achieved Predicted Gain
(N=43)
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Achieved Predicted Gain
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(N=34)

Achieved Predicted Gain
{N=28)
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Texas Rducational Assessment of Minimum Skills (TEAMS)

Designed to measure achievement of minimum basic skills in
three areas—--reading, writing, and math--TEAMS tests are
administered annually in elementary grades 1, 3, and 5.

TEAMS objectives are part of the curriculum in these grades,
and fully 93% of the third and fifth graders had been
continuously enrolled in the district three years or more.
The student population at Blanton shifted this year, however,
due to the District boundary realignment plan. Figure 16
compares TEAMS scores at Blanton for 1987-88 with those who
lived in the Blanton area in 1986-87.

FIGURE 16
COMPARISON OF TEAMS MASTERY AT BLANTON, 1986-87 AND 1987-88

GRADE MATH READING WRITING

'87 .’88 '87 '88 '87 '88
1 75% 87% 70% 93% 86% 94%
3 74% 82% 70% 73% 74% 64%
5 82% 74% 68% 66% 74% 10%

TEAMS mastery percentages did improve at grade 1 in all areas
and grade 3 in math and reading. They declined in writing at
grade 3 and in all areas at grade 5. Wicat may have had some
positive impact on minimum basic skills at grades 1 and 3.

D
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CHAFTER 2 FORMULA
ASSISTANT ALTERNATIVE SCHOOL ADMINISTRATOR

Procedure

In order to determine the duties and responsibilities of the
assistant alternative school administrator at the F. R. Rice,
Read campus, an interview with the administrator was
scheduled during April, 1988. Points to be covered during
the interview were drafted by the Chapter 2 Formula
evaluation associate, and were reviewed by the supervising
evaluator, the assistant director of ORE, and the grants
administrator. A copy of the interview is included as
Attachment A-1.

The interview took place at the F. R. Rice, Read campus, and
was conducted by the Chapter 2 Formula evaluation associate.

Results

Results will be discussed by the evaluation question they
address.

Dl1-1. WHAT ARE THE DUTIES AND RESPONSIBILITIES OF THE
ASSISTANT ALTERNATIVE SCHOOL ADMINISTRATOR AT THE
F. R. RICE, READ CAMPUS?

The assistant alternative school administrator is assigned to
the two F. R. Rice campuses. However, most of her time is
spent at the Read (middle school) campus. All of her duties
and responsibilities are performed under the supervision of
the principal at F. R. Rice High School.

Student Body

The student body consists of students in grades 6, 7, and 8
who are referred to F. R. Rice, Read campus for behavior
problems, truancy, transfer adjustment, or the Transitional
Acadenic Program, which enables retainees to take eighth- and
ninth grade courses while completing seventh- and eighth-
grade promotion requirements. Many of these students need
remediation, as well as assistance with discipline problems.
As a result, a lot of individual work is done with each
student.

The assistant alternative school administrator stressed that
F. R. Rice at Read is a visiting school~-no cumulative
files are sent from the home school, where students return at
the end of the semester in which they were referred (unless

APPENDIX A




they are referred during the last six weeks, and then they
can return to Read campus the following semester). They
intake 6-10 new students per week. As of April 8, 1988, 148
students had been referrad during the 1987-§8 schocol year.

In addition to the students on the Read campus, Read students
were also served at the Travis County's Gardner House
Detention Center. A School-Community Guidance Center teacher
was employed to work with the students being detained at the
center.

Duties and Responsibilities

Some of the assistant alternative school administrator's
duties are the same as those of the assistant principal, in
that she is responsible for supervising the staff, overseeing
the curriculum, and maintaining the supply of textbooks. 1In
addition to these duties, however, she has additional
responsibilities because of the nature of her school, which
serves as a discipline center. 8he coordinates the
Transitional Academic Program (TAP) and works with the
counselors on alternative programs for dropout prevention and
follow-up. She makes home visits and community contacts, and
spends a great deal of time on family counseling. 8he
estimates that 30% of her time is spent working with
probation officers and the court system on discipline/legal
matters. She makes a large number of referrals to other
agencies (MHMR, Faulkner Center, Shoal Creek Hospital, The
oOaks, and the Creative Rapid Learning Center) and works with
Communities in Schools to place students in work-study
programs.

staff

The staff that the assistant alternative school administrator
supervises includes the following:

o A full-time reqular counselor,

o A full-time School-Community Guidance Center (SCGC)
Project Specialist,

o A full-time special education teacher,

o Twelve subject area teachers (approximately half
of whom are permanent substitutes hired after the
beginning »f the school year, as the student load
increased),

© A full-time teacher aide, who makes teacher materiails,
bulletin boaxd materials, monitors the halls, and picks
up attendancs rosters,

o A full-time secretary, who also serves as a bookkeeper
and attendance clerk,

© A pzrt-time nurse, who visits the campus twice a week for
three hours each visit, anad

0 Three custodians, who maintain the school facilities, as
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well as the Communities in School office, the Vision and
Hearing administrative office, the Health Services
adninistrative office, and two AISD administrator meeting
rooms, all of which are housed on the Read campus.

In addition to these staff members, the assistant alternative
school administrator also works with a Delinquency Prevention
officer from the Austin Police Department, probation
officers, and youth advocates.

APPENDIX A
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Attachment A-1
(™age 1 of 1)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Department of Management Information
Office of Research and Evaluation

ASSISTANT ALTERNATIVE SCHOOL ADMINISTRATOR INTERVIEW

Date of interview:

WHAT ARE YOUR DUTIES AND RESPONSIBILITIES?

« Coordination with Glenn Nolley

. Description of staff

. Description of student body

« Cumulative count of students
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Chapter 2 Formula
Appendix B
EXTRACURRICULAR TRANSPORTATION
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CHAPTER 2 FORMULA
EXTRACURRICULAR TRANSPORTATION

Procedura

Information concerning the Extracurricular Trauspertation
evaluation was collected using three different instruments.
The procedure for each instrument will be discussed
separately below.

Program Records

Records kept by the Department of Transgortation dozumenting
support services were examined in June in order to determine
how many bus runs were paid for with Chapter 2 Formula funds.
An estimate of the average number of students on aach of
these bus trips was obtained from the Director of
Transportation.

g8tudent Survey

During the fall, 1987 semester, a district-wide survey of all
high school students was cconducted from November 5-~16. A
total of 65 items were ircluded in the item pool, and each
student received from 10 to 26 of thase items, depending on
grade level and special program membership. 8Surveys were
distributed to 15,230 students; 12,267 of these surveys were
returned, for a return rate of 83%. The primary purpose of
the student survey is to provide vocational counselors with
information about the vocaticrial course interests and job
needs of students. The majority of the 69 items directed to
students in fall, 1987, concerned vocational matters.
However, tha survey also served as the means to get student
input on specific programs.

This year, the studsent survey included four items concerning

- extracurricular traansportation. These items were includad on

the surveys of a sample of students at all high schools.
Completed surveys were returned by 290 reassigned students
and 1,652 ncn-reassigned students. (The Student Master File
shows these reassigned students had either a desegregation
code of 3 = reassigned in an impacted school, or 4 =
reassigned, not in an impacted school.) The responses of the
reassigned students will be discussed in the results section.
These items are included as Attachment D-1.

Teacher Survey

The Office of Research and Evaluation regularly corducts

surveys of District teachers and administrators. 1In 1987-88

the teacher survey was conducted in the spring and included a
stered March 11

sample of all teachers. The survey was admain
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through May 13, 1988 and included 357 items overali. Of
these items, teachers received 8-24 items per survey. The
return rate for teachers was 78%.

Teachers at high schools and middle school/junior high
schools were sampled from the schools eligible for
extrz arriculir transportation services (see Figure B-1).

Survey items concerning extracurricular transportation were

solicited from central administrators, program staff, and ORE

staff; four of these items were selected for inclusion in the

teacher survey. These items are included as Attachment D-2.
Results

Results will be discussed by the evaluation instrument used
to collect data.

D2-1. HOW MANY BUS RUNS WERE PAID FOR WITH CHAPTER 2 FORMULA
FUNDS?

Program Records

According to information provided by the Transportation
Department, extracurricular transportation was provided for
students attending the following schools:

SCHOOL NUMBER OF ROUTES#®*
Burnet JH
Covington MS
Dobie M8
Fulmore MS
Kealing JH
Lanaxr MS
Martin JH
Murchison M8
Mendez MS

O. Henry M8
Paarce MS
Porter MS
Anderson HS
Austin 48
Crockett HS
Johnston..HS
Lanier HS
McCallum HS
Reagan HS
Travis HS

[
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TOTAL: 48 ROTTES

Figure B-1., SCHOOLS SERVED BY EXTRACURRICULAR TRANSPORTAT.ON.
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students involved in athletics, band, drama, and drill used
*his transportation when participation in these activities
required them to remain on their campuses after regqular
school hours or arrive earli. Transportation service was
also irovided for students involved in other school
activities; however, Chapter 2 Formula funding was not used.

i"2=1. ON THE AVERAGE, HOW MANY STUDENTS RODE ON EACH BUS?

An average of 10 students per bus were served by the
extracurricular transportation program, for an estimated
total of 480 students served daily. The cost of providing
servicsa for 175 days on these routesz at $1.96 per mile was
$2,124.64 per day, for a total late bus cost of $371,812.
Chapter 2 Formula paid $192,000 of this amount. The
approximate cost per student paid by Chapter 2 Formula was
$2.29.

D2-~2. DID THE PROVISION OF EXTRACURRICULAR TRANSPORTATION
GIVE REASSIGNED STUDENTS AN OPPORTUNITY TO PARTICIPATE
IN EXTRACURRICULAR ACTIVITIES8? WOULD STUDENTS HAVE
BEEN ABLE TO PARTICIPATE IN EXTRACURRICULAR ACTIVITIES
IF TRANSPORTATION HAD NOT BEEN PROVIDED?

D2-3. HOW OFTEN DID REASSIGNED STUDENTS USE THIS
TRANSPORTATION?

student Survey

A sample of high school students was surveyed concerning
their use of extracurricular transportation. The resulis to
the four items included in the survey are included as
Attachment B-l1. In general, responses indicate that:

o over half (57.6%) of the reassigned students
responding (n=290) reported that they had ridden an
extracurricular (late) bus. This is a decrease of
about 4% from last year's results.

o About two-thirds (67.7%) of the reassigned students
responding (n=282) rode a late bus an average of only
0-1 times per week. This is a decrease of about 3%
from last year's results.

o About half (51%) of all of the reassigned high school
students responding (n=288) said that they would have
been unle to participate in extracurricular
sctivities even if transportation had not been
provided. This is a decrease of about 5% from last
year's results.

It should be noted that the percentage of students
able to participate without transportation decreased
from 64.9% at the 12th grade level to 39.3% at the
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9th grade level. This decrease may reflect the age
of thoze students, because many of the younger
students do not yet have driver's licenses, and
therefore would not be able to drive themselves to
extracurricular activities if transpertation were not
providead.

Teacher Survey

Survey items concerning extracurricular transportation were
inciluded on the survey of 211 secondary teachers. The
response rate for this group was 72.5%.

Responses to the two teacher survey items are included as
Attachment B-2. In general, responses indiczte that:

o

Extracurricular transportation is expensive. Cuts have bzsan
recommended in this area. Possibilities include:

Q

About three-fourths (73.8%) of the teachers
responding agree that provision of extracu:rricular
transportation makes it possible for some rcassigned
secondary students who could not otherwise 4o so to
participate in extracurricular activities.

About two-thirds (68.6%) of the teachers responding
agree that a reduction in extracurricular
transportation would result in a reduced number of
reassigned students who would be able to participate
in extracurricular activities.

Implications

Elimination of extracurricular bus service as a
reflection of the District's philosophy that teaching
basic skills is top priority. If this bus service
were eliminated, it appears about half of the
reassigned high school students might not participate
in extracurricular activities.

An across-the-board reduction of bus runs to one per
school. Some schools now receive multiple routes.
Cutting back to one per school would be less
disruptive than total elimination. The cost of 20
late bus runs would be $180,556, an estimated savings
of $272,778.

Eliminate bus routes that serve high schools. If a
choice must be made between serving jvuior
high/middle schools and high schools, it seems likely
that middle schools/junior highs shoul” be a higher
priority, based on the grade 9~12 trends. Younger
students who don't drive are likely to be more
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dependent on the buses. During 1987-88, 27 of the 48
late bus runs served high schools only. Elimination
of these would save $243,750. The cost of 21 bus
runs to middle schools/junior higus only would be an
estimated $189,584.

Eliminate early morning bus runs and reschedule the
affected activities for afternoons. During the 1987~
88 school year, nine early morning bus routes (for
students in drill team, athletics, and band) operated
for an average of 118 days each. The total cost of
this service to AISD was $32,522.

Eliminate routes with the lowest ridership (figures
unavailable).

APPEMDIX B
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AUSTIN INDEPENDENT SCHOOL DISTRICT
DEPARTMENT OF MANAGEMENT INFORMATION
OFFICE OF RESEARCH AND EVALUATION

FALL, 1987 STUDENT SURVEY RESPONSE SUMMARY
FOR EXTRACURRICULAR TRANSPORTATION ITEMS

WOULD YOU HAVE BEEN ABLE TO PARTICIPATE IN EXTRA-
CURRICULAR ACTIVITIES IF TRANSPORTATION HAD NOT

BEEN PROVIDED?
A. YES B. NO

NON-REASSIGNED

9TH GRADE
10TH GRADE
11TH GRADE
12TH GRADE

NUMBER OF
RESPONSES

494
411
408
336

A 8
307 187
62.1"% 37.9%
267 144
65.0% 35.0%
297 111
72.8% 27.2%
245 91

72.9% 27.1%

REASSIGNED
9TH GRADE
10TH GRADE
11TH GRADF
12TH GRADE

NUMBER OF
RESPONSES

1116 533
67.7% 32.3%

A 8
33 51
39.3% 60.7%
36 43
45.6% 54.4%
41 27
60.3% 39.7%
37 20

64.9% 35.1%

APPENDIX B
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Attachment B-1
(Page 2 of 3)

87. 14
HAVE YOU EVER RIDDEN AN ACTIVITY/ATHLETIC BUS (LATE
8US) TO PARTIGIPATE IN EXTRACURRICULAR ACTIVITIES
OCCURRING BEFORE OR AFTER SCHOOL?
A. YES 8. NO

NUMBER OF

NON-REASSIGNED  RESPONSES A 8

9TH GRADE 479 172 307
35.9% 64.1%

10TH GRADE 422 194 228
46.0% 54.0%

11TH GRADE 406 172 234
42_4Y% S57.6%

12TH GRADE 337 129 208

38.3% 61.7%

TOTAL 1644 667 977
40.6% 59.4%

NUMBER OF

REASSIGNED RESPONSES A 8

9TH GRADE 88 50 38
56.8% 43.2%

10TH GRADE 78 39 39
50.0% 50.0%

11TH GRADE ‘ 67 41 26
61.2% 38.8%

12TH GRADE 57 37 20

167 123
S7.6% 42_4%

ON THE AYERAGE, HOW MANY TIMES PER WEEK DO YOU RIDE
AN ACTIVITY/ATHLETIC (LATE) 8US? (INCLUDE BOii4
MORNING AND AFTERNOON RIDES IN YOUR ESTIMATE.)

A. 0-9 B. 2-3 C. 4-5 D. 86-7 E. 8-9 F. 10

NUMBER CF

NON-REASSIGNED RESPONSES A B c D & F

9TH GRADE 466 393 83 23 6 3 8
84.3% 7.1% 4.9% 1.3% O0.€% 1.7%

10TH GRADE 408 348 28 21 6 2 3
85.3% 6.9% S.1% 1.5% 0.5% 0.7%

11TH GRAJE 4C0 349 26 15 4 2 4
87.2% 6.5% 2.7% 1.0% O0.5% 1.0%

12TH GR/DE 338 31 i8 4 2 0 2

e e EEE e R E e EE R E S e e e = = === = . = - - - = -

TOTAL 1612 1401 105 63 18 7 18

NUMBER OF

REASSIGNED RESPONSES A 8 c 0 E F
9TH GRADE 86 51 10 17 2 1 5
59.3% 11.6% 19.8% 2.3% 1.2% 5.8%

10TH GRADE 75 45 9 12 6

60.0% $2.0% 16.0% 8.0% 1.3% 2.7%

11TH GRADE 65 44 8 10 1 1 1
67.7% 12.3% 15.4% 1.5% 1.5% 1.5%

12TH GRADE 56 51 1 3 1 0 o]

TOTAL 282 191 28 42 10 3 8
67.7% 9.9% 14.9% 3.5% 1.1% 2.8%
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HAVE YOU BEEN REASSIGNED TO A HIGH SCHOOL OTHER

THAN THE SCHOOL THAT YOU LIVE CLNSEST T0?

A. YES B.

NON-REASSI
STH GRADE
10TH GRADE
11TH GRADE
12TH GRADE

NO

GNED

NUMBER OF
RESPONSES

486
420
404
342

A

101
20.8%

B

385
79.2%
328
78. 1%

REASSIGNED
9TH GRADE
10TH GRAUE
11TH GRADE
12TH GRADE

NUMBER OF
RESPONSES

89
78
66
52

1343
81.3%
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Attachment B-2
(Page 1of 1)

AUSTIN INDEPENDENT SCHOOL DISTRICT
DEPARTMENT OF MANAGEMENT INFORMATION
OFFICE OF RESEARCH AND EVALUATION

SPRING, 1988 EMPLOYEE SURVEY RESPONSE SUMMARY -
EXTRACURRICULAR TRANSPORTATION

14.THE PROVISION OF EXTRACURPICULAR TRANSPORTATION
MAKES IT POSSIBLE FOR SOME REASSIGNED SECONDARY
STUDENTS WHO COULD NOT OTHERWISE DO SD TO
PARTICIPATE IN EXTRACURRICULAR ACTIVITIES.

A. STRONGLY AGREE D. DISAGREE
B. AGREE E. STRONGLY DISAGREE
C. NEUTRAL
NUMBER OF
RESPONSES A 8 c (1] E
JEACHERS
SECONDARY 153 47 66 31 7 2
30.7% 43.1% 2v.3% 4.6% 1.3%
HIGH SCHOOL 86 30 40 10 S 1
34.9% 46.3% 11.6% 5.8% 1.2%
MIDDLE/JUNIOR HIGH 67 17 26 21 2 1
25.4% 38.8% 31.3% 3.0% 1.5%
TOTALS
TEACHERS 153 47 66 31 2

7
30.7% 43.1% 20.3% 4.6% 1.3%

1S.A REDUCTION IN EXTRACURRICULAR TRANSPORTATION wOULD
RESULT IN A REDUCED NUMBER OF REASSIGNED STUDENTS
WHO WOULD BE ABLE TO PARTICIPATE IN EXTRACURRICULAR

ACTIVITIES.
A. STRONGLY AGREE D. DISAGREE
8. AGREE E. STRONGLY DISAG::SE
C. NEUTRAL
NUMBER OF
RESPONSES A 8 ¢ 0 E
JEACHERS
SECONDARY 153 51 54 37 9 2
33.3% 35.3% 24.2% S5.9% 1.3%
HIGH SCHOOL 87 28 34 17 6 2
32.2% 39.1% 19.5% 6.9% 2.3%
MIDDOLE/JUNIOR HIGH 66 23 20 20 3 (o}
34.8% 30.3% 30.3% 4.5% 0.0%
TOTALS
TEACHERS 153 51 54 37 9 2
33.3% 35.3% 24.2% 5.9% 1.3%
~
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CHAPTER 2 FORMULA

TEAMS HOMEWORK PILOT

Procedure

In September, 1987, the Assistant Superintendent for
Secondary Education was consulted to discuss the evaluation
plans for the TEAMS Homework Pilot. At that time, the
Chapter 2 Formula evaluation associate was advised to meet
with the academic administrative supervisor for secondary
education to discuss the implementation of the Homework
Pilot.

During the next three months, the administrative supervisor
and the seccndary instructional coordinator for mathematies
were consulted periodically for updates on the development of
student packets to be distributed to seventh and ninth grade
students. These packets contain examples of how to work
mathematics problems related to TEAMS objectives. About 10-
50 practice problems with multiple choice answers are 2130
included (about 1-3 problems per TEAMS objective). On the
first page of these packets there is a note to narents
explaining TEAMS and the purpose of the homework packets,

as one of the purposes of the packets is to have parents
participate by assisting their children with these
activities.

In January, 1938, a student survey was developed by ORE to ue
distributed with the TEAMS homework packets. A copy of the
draft of this survey is included as Attachment C-1. Plans
called for this survey to be printed on a self-addressed,
stamped postcard that would be attached on the packets of a
sample of 400-500 seventh and ninth grade students.

Results
In January, 1988, a decision was made to postpone
distribution of the TEAMS homework packets until the 1988-89

school year. Therefore, no surveys were distributed, znd no
evaluation results were compiled.

APPENDIX C
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Attachment C-1
(Page 1 of 1)

ORApy

We would 1ike to know what you thought about this TEAMS homework

booklat.

Research and Evaluation (it doesn't need a stamp).
questions, cali Lauren Moede at 458-1227. Thanks!

1.

If yo

How much of the homework booklet did you compiete?

ALL MOST
Did your parents help you?
Did you have any problems understanding
the directions or explanations of how
to work the pr¢ lems?

Would you have preferred to have these
activities spread out into several booklets?

Did you find these activities helpful
in preparing for the TEAMS?

Did you enjoy the activities?

In what grade are you?

APPENDIX C

SOME

Please answer each question below by circling the best
answer. Then mail this pre-addressed postcard back to the Office of

u have any

NONE
YES NO
YES NO
YES NO
YES NO
YES NO
7th 9th
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CHAPTER 2 FORMULA

OUTDOOR LEARNING PROGRAM

Procedure

Information concerning the Outdoor Learning Program
evaluation was collected from program records and through an
interview. The procedure for each method will be discussed
separately below.

Interview

On May 25, 1988, an interview was held with the Outdoor
Learning Program Coordinator to discuss the evaluation of the
program. A final count of classes served was also obtained.

Program Records

Teachers of classes scheduled for a 1987-88 study trip filled
out program registration forms. In addition to information
on the school, grade, class size, and site, the cards asked
for an ethnic breakdown of the class. A sample Teacher card
ig included as Attachment D-1.

Results

Results will be discussed by the evaluation question they
address.

D4-1. HOW WERE STUDY TRIP ASSIGNMENTS MADE?
HOW DID THE PROGRAM FUNCTION DURING THE 1987-88 SCHOOL
YEAR?

Because the Outdoor Learning Program traditionally generates
interest from more classes than it can serve, a random
drawing of eligible applicants was held in the fall to
determine this year’s participants. During 1987-88, all
teachers in grades 1, 3, 4, and 5 in selected elementary
schools were eligible to apply. The program coordinator
reported tha* 13 non-Priority, low SES elementary schools
were included in the program this year.

Of the approximately 200 teachers thac applied, 121 (about
two-thirds) were selected in the drawing. A memorandum from
the pProgram coordinator <~ the school principals is included
as Attachment D-2, and a teacher application form is included
as Attachment D-3.

Each grade visited a different site to learn a different set
of essential elements (EE). Figure D-1 shows the sites by
grade. The EEs for each grade are included as Attachment D-4.
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DE STUDY SITE

Crowe’s Nest Farm
Mayfield Park
Wild Basin
Austin Nature Center
(Reptiles)
Austin Nature Center
(Birds of Prey)

b(»kﬂk'g

Y]

Figure D-1. OUTDOOR LEARNING STUDY TRIPS BY GRADE AND SITE.

D4-2. HOW MANY STUDENTS WERE SERVED?

Program records show that 2,923 students were served by the
Outdoor Learning Program. Of these, 2,778 made half-day
study trips, and 145 made 4-day camping trips. Chapter 2
Formula Funds paid all transportation costs and site
admission fees. The cost per student based on the allocated
funding level of $16,000 was $5.47. (See Figure D-2.)

ALLOCATED
PROGRAM # STUDENTS FUNDING COST PER STUDENT
Study trips 2,778 $11,700 $4.57 (1/2 day)
Camping 145 3,300 20.69 (4 days)
Supplies N/A 1,000 N/A
TOTAL 2,923 16,000 5.47

Figure D-2. NUMBER OF STUDENTS SERVED AND COST PER STUDENT.

From the data available on the Teacher Cards, it was possible
to determine the ethnicity of students paricicipating in study
trips. Information was available for 2,72¢ of the 2,923
students (93%). These data are compared to the AISD
percentages in Figure D-3. Students from all major ethnic
groups were rcpresenited, with more minority students served
by this program than are enrolled in the District overall.

ETHNICITY NUMBER PROGRAM % ATSD 3%
Black 794 29.1% 19.9%
Hispanic 1115 40.9% 31.3%
Anglo 778 26.7% 46.5%
Other 89 3.3% 2.3%

Figure D-3. ETHNICITY OF OUTDOOR LEARNING PROGRAM STUDY
TRIP PARTICIPANTS. (AISD percentages shown for
comparison based on January, 1988, enrollment)
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D4-2. HOW MANY STUDY TRIPS WERE FUNDED?

A total of 131 classes went on study trips in Austin, and 7.5
classes attended camp. Chapter 2 Formula funds paid all
transportation costs and site admission fees. Figure D-4
shows the number of classes served by grade and school.
Unsolicited teacher comments are included as Attachment D-5.
All 15 expressed positive reactions to the study trips.

SCHOOL GRADE

1 3 4 5
Andrews 6 - - -
Blanton 3 2 2 2
Brown 5 3 3 2
Dawson 5 3 2 4
Harris 5 4 4 2
Houston - 2 5 4
Linder 8 2 3 4
Maplewood 4 - 2 2
Reilly 3 5 3 2
Ridgetop 2 2 - -
Walnut Creek 3 3 2 4
Wooldridge - - - -
Wooten 5 - 2 2
TOTAL 49 26

N
[o0]
N
[o0]

Figure D-4. NUMBER OF CLASSES SERVED BY GRADE AND SCHOOL.

In addition to study trips, selected fifth grade classes
attended overnight camp (four days, three nights) through an
arrangement with the Houston ISD. As well as teaching
selected essential elements for the fifth grade, this outdoor
learning experience was designed to boost s%udents’
confidence and enhance their self esteem through mastery of a
new situation. These fifth graders will be entering middle
school next fall, and two of the schools, Reilly and Harris,
both feed into Pearce. Thus, they had a ~hance to establish
friendships with students they will meet .gain in sixth
grade. Figure D-5 shows schools and students participating.

SCHOOL GRADE CLASSES STUDENTS LOCATION

Walnut Creek 5 3 70 Camp Olympia
Reilly 5 2 30 Camp Cullen
Harris 5 2.5 45 Camp Cullen

Figure D-5. SCHOOLS AND STUDENTS SERVED BY THE OUTDOOR
LEARNING CAMPING PROGRAM.
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*One card per Teacher.

TEACHER CARD

Attachment D-1
(Page 1 of 1)

1987 - &8

Return this form along with a bus request.

NAME: TRIP DATE:
SCHOOL: SITE: Natural Sci. Center -
GRADE: Hayfield Park
TOTAL # OF ST'DENTS IN CLASS: Crowe's Nest
ETHNIC BREAKDOWN: Wild Basin
# Black
# Hispanic Other -
# Anglo
# Other
TEACHER'S PRINCIPAL'S
SIGNATURE: SIGNATURE:
OFFICE USE ONLY:
TRANSPORTATION NUMBER PLACED ON CALENDAR
KOTICE SENT PACKET #ADE

APPENDIX D
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AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment D-2
Division of Elementary Education (Page 1 of 1)
October 27, 1987

MEMORANDUM

TO: _ Select Principals

FROM: Lynda Pate - )
THROUGH: Jose Lopez Y~

SUBJECT: Chapter 2 Qutdoor Learning Trips

Students in fourteen elementary schools will have the opportunity to
learn more about the unique geology, flora and fauna of the Austin area
by participatio:; 1in the Chapter 2 OQOutdoor Learning Program. All
transportation costs and admission fees will be p.ovided for these study
trips.

The study trips focus on students acquiring study skills and science
concepts, reinforcing EE's, TEAMS, and ITBS objectives, and promoting
social interaction among students. All trips are led by {irained
personnel to ensure maximum use of study trip time.

Each grade level has a different trip to take. Please review the
attached information about each site. The trips have been planned to
enrich and enhance required science units.

Grade 1 - Mayfield Park and Crcovia NS/
Grade 3 - Wild Basin

Grade 4 - Reptiles Program (Austin Nature Center)
Grade S5 - Birds of Prey Program (Austin Nature Center)

No trips are planned for Grades 2 or 6 at this time. However, they may
be offered this spring.

Enclosed you will find a flyer for each classroom teacher in Grades 1, 3,
4, and 5. Each grade level's flyer is a different color. Teachers
teaching split grade levels should be given the flyer for the lower grade
level.

Thank you for helping distribute these flyers. If you have further
questions or would like for me to meet with these select teachers, please
call me at 451-8411, ext. 266.

APPROVED: O?/ flrescts gg&;&

La Vonne Rogers
Assistant Superintendent for
Elementary Education

Enclosures

xc: Ann Cunningham
Dr. Timy Baranoff

St
CH
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Attention!! Attachment D-3

(Page 1 of 1)

3rd Grade Teachers

THE CHAPTER 2 OUTDOOR LEARNING PROGRAM WILL BE OFFERING A STUDY
TRIP TO WILD BASIN, INCLUDING ADMISSION FEES AND TRANSPORTATIOHN

COSTS. TEACHERS IN SELECT SCHOOLS MAY APPLY TO TAKE THEIR CLASS
OM THIS EXCITING AND STIMULATING FIELD TRIP WHICH WILL ENHANCE AND
ENRICH THE RéQUIRED CLASSRO0M CURRICULUM.

WILD BASIN WILDERSNESS PRESERVE IS A 175 ACRE PARK THAT HAS BEEN
DESIGNATED A WILDERNESS PRESERVE. IT IS LOCATED JUST OFF LOQP

360 NEAR THE ARCHED BRIDGE. IT 15 AN EXCELLENT EXAMPLE CF THE HILL
COUNTRY EMVIROMMENT WITH SEVERAL HABITATS, IUCLUDINC OAK-JUIlIPER
WOODLAND, SEMI-OPEN GRADDLANDS, AND A STREAISIDE COMMUNITY.

THE GUIDED TOUR WILL BE FROM 9:30 to 12:00.

CULT wene Ann DCTINN
A2~ ar au g Zera temmy o 12 £ A 1Y

"R BRI

[] YES, I WANT TO TAKE MY CLASS T0 HWILD BASIN.
REGISTER MY CLASS TO ATTEND DURING THE MONTH OF {if possiblej.

THERE IS ANOTHER TEACHER AT MY SCHOOL AND GRADE LEVEL WHO WUULD

| TKE TO GO ALONG WITH ME AND Y CLASS NAMED

s e
MY NAME: %i:ﬂ“g)
1 _z.:v;:-;.‘\t‘:-;" e oA
MY SCHOOL: =" _.—3--“‘5"‘\:;,;?;\?5
&' a\r
MY GRADE: 3rd AF’F’Eymx D

IL-‘ RETURH THIS FORM IMMEDIATLEY TO LYMDA PATE, ADMIMISTRAL .OM BUILDINA.
Q = )

“—,
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Attachment D-4
ESSENTIAL ELEMENTS IN SCIENCE THAT RELATE TO THE
OUTDOOR LEARNING PROGRAM

{Page 1 of 3)
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Attachment D-4
(Page 2 of 5)

TEACHER COMMENTS ON
THE OUTDOOR LEARNING PROGRAM

The whole trip was very educational.
It was a very enjoyable trip. Our students loved it

It was a very organized field trip, full of many ‘ning
experiences.

1t was truly a learning experience (for all). The students
were very excited and loved every minute of it.

This was one of the very best field trips! My students and I
enjoved this experience, and I sincerely hope ‘0o b> 1nvited
baclk again.

Great! Had lots of fun.

The field trip was a real learning experience for the
stivdents.,

Ke all enjoyed it very much. It was a fun-filled edu~ali1nnal
experience. Hope it will be available for our students again
next year.

It was an excellent field trip!

Great! Very detailed information.

Excellent field trip!! Very well organized and interesting.
Children loved it! Please offer it again.

The Wild Basin trip was great! The children reallyx enjoyed
it and learned quite a bit! Thank you so much.

We left school in a pouring rain'! We didn't think we'd make
it, but it turned out to be a great trip. Thank you!

We enjoyed our trip! Thanks!

The study trip was verv interesting. The echildren enjoryed it
very much. Thank you!

APPENDIX D
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Attachment D-4
(Page 3 of 5)

ESSENTIAL ELEMENTS IN SCIENCE WHICH RELATE TO OUTDOOR LEARNING

Text:

2.(B)
(C)

3.(B)

(c)

4.(A)
(B)

GRADE

1.(a)

(B)

(c)
- .(Aa)

(B)

3.(B)

4.(n)

(c)

GRADE

1.(B)

(C)

(D)
(E)

State Board of Education Rules for Curriculum
"Principles, Standards, & Procedures For
Accreditation of School Districts" pages "?2-27.

Observe objects in the environment.
Observe events and changes in the environment.

Classify objects from the environment as being
living or non-living.

Arrange events in sequential order.

Describe objects from the environment.
Describe external features of organisms.

Use hand magnifers.

Use comparators: 1length, area shape, height,
size, texture, color.

Practice safety.

Observe properties of selected plants and animals.

Observe differences and similarities in the
physical world.

Classify objects from the environment.

Describe objects and events (sunrise, sunset,
flood) from the environment.

Deccribe the human use of plants and animals.

The student shall be provided opportunities to
measure objects from the environment.

Use thermometers.

Use comparators: mass, volume, symmetry,
temperature, texture size, shape.

Use rulers.

Practice safety.

A
)
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14 Attachment D-4
4 of 5
GRATE 2 | (Continued) (Page 4 of 5)

2.(a) Observe patterns in properties of select.d
pPlants, animals and objects.

3.(A4) Classify objects or selected plants and animals
by comparing similarities and differencies.

(B) Sequence objects and events.

4.(A) Name objects from a description of their
properties.

(C) Interpret the arrangement of data.

5. The student shall be provided opportunities to
record measurement of objects.

6.(B) Predict the uses organisms make of their
environment-

GRADE 3

1.(C) Practice safety.

2.(A) Observe patterns of growth in selected organisms.
(B) Observe that life occurs in cycles.
(C) Observe physical structures.

3.(a) Classify objects or events by comparing
similarities and differences in their properties.

(C) Classify natural resources.
4.(A) Describe changes that occur in environment.
5.(A) Record measurement of objects.

(B) Map anu measure the lacetions of objects.

€. The student shall be provided opportunities to
predict the outcome of an action. '

GRADE 4

1.(F) Practice safety.

2.(B) Observe that all living organisms depe' ° on plants
(food chain, food web).

4.(B) Describe the changes that occur in weatlter and
their effects.

(D) Describe how plants and animals protect themselves.

APPENDIX D
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Attachment D-4
87.14 (Page 5 of 5)

GRADE 4 [(Continued)

5.(B) Measure the growth of plants and animals.

6. The student shall be provided opportunities to
predict an outcome from a trend in data
(weather forecastings).

GRADE 5

1.(C) Practice safety.
2.(A) Observe phenomena of natural cycles.

3.(A) Classify objects, actions or events
according to similarities and differences.

1.(A) Describe changes in objects and events (rock
cycles, life cycles).

5.(Aa) Collect information by measuring objects and
recording data on graphs and tables.

(B) Measure weather conditions (temperature, wind
direction and speed, humidity).

6.(B) Predict cause-and-effect'relationships.

7.(C) Compare various ecosystems

GRADE 6

1.(D) Practice safety.

4.(B) Describe animal behaviors.
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Attachment D-3

TEACHER COMMENTS ON
THE OUTDOOR LEARNING PROGRAM

The whole trip was very educational.
It was a very enjcyable trip. Our students loved it!'

It was a very organized /ield trip, full of many learning
experiences,

Tt was ftruly a learning experience (for all). The studonts
were very excited and loved every minute of it.

This was one of the very best field trips! My students ana 1
enjoyed this experience, and I sincerely hope to be invited
back again.

Great! Had lots of fun.

The field trip was a real learning experience for the

students.
We all enjoyed it very much. It was a fun-filled educational
experience. Hope it will be available for our students again

next year.
It was an excellent field trip!
Great! Very detailed information.

Excellent field trip!! Very well organized and interesting.
Children loved it! Please offer it again.

The Wild Basin trip was great! The children really enjoyed
it and learned quite a bit! Thank you so much.

We left school in a pouring rain! We didn’t think we'd make
it, but it turned out to be a great trip. Thank you!

We enjoyed our trip! Thanks'

The study trip was very interesting. The children enjoyed it
very much. Thank you!
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CHAPTER 2 FORMULA

PEER ASSISTANCE AND LEADERSHIP PROGRAM

Procedure

The information collected concerning the Peer Assistance and
Leadership (PAL) Program was collected using four different
ingtruments. The procedure for each instrument will be
discussed separately below,.

SGR File

In order to determine the number of students in the PAI.
course eawn semester, the District priorities data analyst
used the SGR (Student Scheduling/Grade Reporting) file to run
a count of s.udents enrolled in course 9228. C(Counts were run
by school for each semester.

Monthly Progress Report

In order to collect information concerning implementation of
the PAL program, a copy of the Monthly Progress Report (see
Attachment E-1) was sent to each PAL sponsor one weelk before
the end of each month (see Attachment E-2 for cover letter).
Sponsors were requested to return the completed form by the
fifth working day of the following month; if they had not
peen received on time, sponsors were called and reminded

to submit this information. Responses to each of the items
were tallied by hand to obtain year-end totals.

Student Survey

During the fall, 1987, semester, a districtwide survey of all
high school students was conducted from November 5-16. A
total of 65 items were included in the item pool, and each
student received from 10 to 26 of these items, depending on
grade level and special program membership. Surveys were
distributed to 15,230 students; 12,267 of these surveys were
returned, for a return rate of 83%. This survey served as
the means to get student input on specific programs,
including the PAL program. Survey items were gsolicited from
central administrators, program staff, and ORE staff.
Included in the item prncl were four items concerning the PAL
program.

Teacher Survey

The Office of Research and Evaluation regularly conducts
surveys of District teachers and administrators. In 1987-88,
the teacher survey was conducted in the spring and included a
random sample of teachers. The survey was administered March
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11 - May 13, 1988, and included 357 items overall. Of these
items, teachers received 8-24 jtems per survey. The return
rate for teachers was 78%; for administrators, the return
rate was 89%. 3urvey items concerninz the PAL program were
solicited from ce..tral administrators, program staff, and ORE

staff; five of these items were selected for inclusion in the
teacher survey.

Results

The evaluation results will be presented by the evaluation
question they address.

D6-1. HOW MANY STUDENTS WERE ENROLLED IN THE PAL COURSE AT
EACH SCHOOL DURING THE FALL AND SPRING SEMESTERS?

During the fall, 1987 semester there were 120 students
enrolled in the PAL course at seven high schools. During the
spring, 1888, semester, a PAL course was added at Travis.

The enrollment in the eight PAL programs during the spring,
1988 semester was 161, about the same as the 159 enrolled in
seven PAL programs last spring. Figure E-1 shows the number
of students enrolled at each school.

T e e e e e = R = = R ) - — - G — —  ——  — — —— — —— = R = = = = e = - - —— o

Fall, 1987 Enrollment in PAL

Austin High 29
Crockett 5
Johnston 34
Lanier 16
LBJ 14
Re zan 11
Robbins 11

FALL TOTAL 120

Spring, 1988 Enrollment in PAL

Austin High 28
Crockett 18
Johnston 40
Lanier 17
LBJ 15
Reagan 19
Robbins 7
Travis 17

. SPRING TOTAL 181

Figure E-1. NUMBER OF STUDENTS ENROLLED IN PAL BY SCHOOL.
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HOW MANY TARGET STUDENTS WERE SERVED?
WERE THESE STUDENTS ENROLLED?

IN WHAT SCHOOLS

A count based on teachers’ monthly reports showed a total of
999 target students were served by the PAL program during
1987-88. Figures E-2 and E-3 show the number of students
served by grade level,

JUNIOR HIGH/

FLEMENTARY MIDDLE SCHOOL SENIOR HIGH TOTAL

SEPTEMBER 18% 58% 82x% 158%
OCTOBER 108 185 135 428
NOVEMBER 90 195 134 419
DECEMBER 102 185 150 437
JANUARY 94 160 177 431
FEBRUARY 119% 72% 133% 324%
MARCH 174 202 202 578
APRIL 178 160 220 558
MAY 116 191 204 511
TOTAL 999 1,408 1,437 3,844

¥ PAL students in training.

target studenis during September or February.

Some schools did not serve any

Figure E-2., NUMBER OF STUDENTS SERVED BY PAL PROGRAM DURING
THE 1987-88 SCHOOL YEAR (duplicated count -
students may be counted each month).

JUNIOR HIGH/

ELEMENTARY MIDDLE SCHOOL SENIOR HIGH TOTAL
SEPTEMBER 18x% 58% 82% 158%
OCTOBER 72 119 78 269
NOVEMBER 1 12 43 56
DECEMBER 6 7 39 52
JANUARY 5 : 14 25
FEBRUARY 0x 0x 0% 0x
MARCH 135 128 74 337
APRIL 18 14 45 77
MAY 21 3 1 25
TOTAL 276 347 376 999

¥ PAL students in training.

target students during September or February.

Some schools did not serve any

Figure E-3.

NUMBER OF STUDENTS SERVED BY PAL PROGRAM DURING
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Students se=ved by the PAL program came from 28 schools (10
elementary schools, 10 junior high/middle schools, and 8
senior high schools). The schools are listed in Figure E-4.

JUNIOR HICH/

ELEMENTARY MIDDLE SCHOOL ] SENIOR HIGH
Blackshear 0. Henry Austin High
Allan Martin Crockett
Metz Murchison Johnston
Brooke Burnet Lanier
Govalle Pearce LBJ
Campbell Dobie Reagan
Andrews F.R.Rice, Read Robbins

St. Elmo Porter Travis
Joslin Mendez

Ortega Lamar Clifton Center

Figure E-4, SCHOOLS IN WHICH STUDENTS SERVED BY PAL WERE
ENROLLED, 1987-88.

E6-3. HOW MANY HOURS OF SERVICE WERE PROVIDED BY THE PAL
STUDENTS?

A total of 11,393 hours of service were provided by PAL
students. Figure E-5 shows the number of hours of service by
grade level.

JUNIOR HILC /
ELEMENTARY MIDDLE SCHOOL SENIOR HIGH TOTAL

SEPTEMBER 18% 75% 68% 161%
OCTOBER 668 328 306 1,303
NOVEMBER 440 351 214 1,005
DI. CEMBER 521 455 359 1,335
JANUARY 473 235 310 1,018
fEBRUARY 623% 116% 274x% 1,013
MARCH 857 433 435 1,725
APRIL 938 576 496 2,010
MAY 927 514 383 1,824
TOTAL 5,465 3,083 2,845 11,393

Figure E-5. NUMBER OF HOURS OF PAL SERVICE BY GRADE LEVEL

E6-4. HOW DID STUDENTS, TEACHERS, AND ADMINISTRATORS VIEW
THE PAL PROGRAM?

Administrators (n=67), teachers (n=217), and students (n=119)
received four questions on their districtwid: surveys
concerning the PAL program. In general, their responses
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sugg :st that, of those responding:

0 Almost all of the students (95.3%), over half the
campus administrators (72.7%), and less than half ths
teachers (48.7%) agree that the PAL program is an
effective way to help students with academic

problems.

o Almost all the students (93.2%), about three-fourths
of the campus administrators (73.6%), and less than
half the teachers (48.1%) agreed that the PAL program
is an effective way to help students avoid prblems
with drugs or alcohol.

© Almost all the students (98.9%), three-fourths of the
campus administrators (79.2%),/4nd A';sut half the
teachers (56.5%) agreed that the PAL program ig an
effective way to work with students who are potential
dropouts.

© Almost all the students (97.7%) and about hzlf the
campus administrators (53.7%) agreed that the PAL
program is an effectiv way to work with students
with emotional or behavioral problems. Only 40.9% cf
the teachers agreed.

Discussion

Overall, elementary teachers were the most negative about the
PAL program, while students reported a consistently high
level of support for the program. About half (48.8%) the
elementary teachers responded that they were neutral or
didn’t know how to rate the program; only about a quarter
{28.9%) of them had referred a student to PAL. The overall
agreement rate for administrators (69.8%) was about 20 points
higher than that for teachers (48.6%). A summary of employee
responses to all the PAL items is included as Attachment E-1.
Student responses are included as Attachment E-2.




87.14 Attachment E-2
(Page 1 of 2)

AUSTIN INDEPEWNDENT SCHODL DISTRICT
OFFICE OF RESEARCH AND EVALUATION

RESPONSE SUMMARY FOR FALL, 1987 STUDENT SURVEY

7.THE PEER ASSISTANCE AND LEADERSHIP (PAL) PROGRAM IS
AN EFFECTIVE WAY FOR PEER FACILITATORS TO HELP
STUDENTS WITH ACADEMIC PROBLEMS.
A. STRONGLY AGREE C. NEUTRAL E. STRONGLY DISAGREE

B. AGREE D. DISAGREE
NUMBER OF
RESPDNSES A 8 (o D E
9TH GRADE 2 1 1 0 0 0
50.0% 50.0% 0.C% 0.0% 0.0%
10TH GRADE - 1 o] 1 0 0 0
0.0%100.0% 0.0% 0.0% 0.0%
11TH GRADE 31 23 6 2 o] o]
74.2% 19.4% 6.5% 0.0% 0.0%
12TH GRADE 51 38 11 1 1 (o]
74.54 21.6% 2.0% 2.0% 0.0%
TOTAL 85 62 19 3 0

1
72.9% 22.4% 3.5% 1.2% 0.0%

8.THE PEER ASSISTANCE AND LEADERSHIP (PAL) PROGRAM
IS AN EFFECTIVE WAY FOR PEER FACILITATORS TO HELP
STUDENTS AVOID PROBLEMS WITH DRUGS OR ALCOHDL.
A. STRONALY AGREE C. NEUTRAL E. STRDNGLY DISAGREE

B. AGREE D. DISAGREE
NUMBER OF
RESPONSES A B c D E
9TH GRADE 2 1 1 0 o] o]
50.0% 50.0% 0.0% 0.0% 0.0%
10TH GRADE 1 0 1 0o 0 o]
0.0%100.0% 0.0% 0.0% 0.0%
11TH GRADE 33 17 13 1 1 1
51.5% 39.4% 3.0% 3.0% 3.0%
12TH GRADE 52 34 15 1 0 2
65.4% 28.8% 1.9% 0.0% 3.58%
TOTAL 88 3 2 1 3

52 (o]
§9.1% 34.1% 2.3% 1.1% 3.4%

APPENDIX E .
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Attachment E-2
(Page 2 of 2)

9.THE PEER ASSISTANCE AND LEADERSHIP (PAL) PROGRAM IS
AN EFFECTIVE WAY FDR PEER FACILITATORS TO WORK WITH
STUDENTS WHO ARE POTENTIAL DROPOUTS.
A. STRONGLY AGREE C. NEUTRAL E. STRONGLY DISAGREE

B. AGREE D. DISAGREE

NUMBER OF

RESPONSES A B c D E
9TH GRADE 2 1 1 o o) o

50.0% 50.0% O0.0% 0.0% 0.0%

10TH GRADE 1 o 1 (o) o o)
0.0%100.0% ©0.0% 0.0% 0.0%

11TH GRADE 34 24 10 o o) o
70.6% 29.4% 0.0% 0.0% 0.0%

12TH GRADE 54 40 13 (o] 1 (o}
74.1% 24.1% 0.0% 1.9% 0.0%

TCTAL 91 65 25 (o} 1 (o]
71.4% 27.5% 0.0% 1.1% 0.0%

10.THE PEER ASSISTANCS AND LEADERSHIP (PAL) PROGRAM IS
AN EFFECTIVE WAY FD® PEER FACILITATORS TD WORK WITH
STUDENTS WITH EMOTIUNAL CR BEHAVIORAL PROBLEMS.
A. STRONGLY AGREE C. NEUTRAL E. STRONGLY DISAGREE

B. AGREE D. DISAGREE

NUMBER OF

RESPONSES A B C D E
9TH GRADE 2 o (o) o) o

2
100.0% ©0.0% 0.0% 0.0% 0.0%

10TH GRADE 1 (o) 1 (o) 0
0.0%100.0% 0.0% 0.0% 0.0%

11TH GRADE 34 29 4 1 o o)
85.3% 11.8% 2.9% 0.0% 0.0%

12TH GRADE 51 41 9 o 0
80.4% 17.6% 0.0% 2.0% 0.0%

TOTAL 88 72 14 1 1 (o}
81.8% i5.9% 1.1% 1.1% 0.0%

Ty
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Attachment E-1

ERIC

Aruitoxt provided by Eic:

. (Page 1 of 2)
AUSTiN INDEPENDENT SCHOOL DISTRICT
DEPARTMENT OF MANAGEMENT INFORMATION
OFFICE OF RESEARCH AND EVALUATION
SPRING, 1988 EMPLOYEE SURVEY RESPONSE SUMMARY -
PAL
232.HAVE YOU EVER REFERRED A STUDENT TO THE PEER
ASSISTANCE ANO LEAD” SHIP (PAL) PROGRAM FOR
ASSISTANCE FROM A PAL FACILITATOR?
A. YES 8. NO
NUMBER OF
RESPONSES A 8
TEACHERS
ELEMENTARY 38 11 27
28.9% 71.1%
SECONDARY 112 47 65
42.0% 58.0%
HIGH SCHOOL 77 35 42
45.5% 54.5%
MIDDLE,/JUNIPr? HIGH 35 12 23
34.3% 65.7%
ADMINISTRATORS
CANPUS 53 37 16
- 69.8% 30.2%
TOTALS
TEACHERS 150 58 92
38.7% 61.3%
ADMINISTRATORS 53 37 16
69.8% 30.2%
233.THE PEER ASSISTANCE AND LEADERSHIP (PAL) PROGRAM IS
AN EFFECTIVE WAY FOR PEER FACILITATORS TD KELP
STUOENTS wiTH ACAOEMIC PROBLEMS.
A.STRONGLY AGREE D.DISAGREE
8.AGREE E.STRONGLY OISAGREE
C.NEUTRAL F.DON’T KNOW
NUMBER OF
RESPONSES A B8 c D 3 F
TEACHERS
ELEMENTARY 39 7 5 14 1 2 10
17.9% 12.8% 35.9% 2.6% 5.1% 25.6%
SECONDARY 115 15 48 24 7 6 15
13.0% 41.7% 20.9% 6.1% 5.2% 3.0%
HIGH SCHOOL 79 11 32 19 4 3 10
13.9% 40.5% 24.1% S5.1% 3.8% 12.7%
MIODLE/JUNIOR HIGH 36 4 16 5 3 3 5
11.1%4 44.4% 13.9% 8.3% 8.3% 13.9%
ADMINISTRATORS
CAMPUS 55 24 6 9 4 3 2
43.6% 29.1% 16.4% 7.3% 0.0% 3.6%
TOTALS
TEACHERS 154 22 53 38 8 8 25
14.3% 34.4% 24.7% 5.2% 5.2% 16.2%
ADMINISTRATORS 55 24 16 9 4 0 2
43.6% 29.14 16.4% 7.3% 0.0% 3.6%
i)
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234.THE PEER ASSISTANCE AND LEADERSHIP (PAL) PROGRAM IS
AN EFFECTIVE WAY FOR &cER FACILITATORS TO HELP
STUDENTS AVOID FROBLEMS WITH DRUGS OR ALCOHOL.

Attachment E-1
(Page 2 of 2)

APPE§BIX E

A. STRONGLY AGREE D. DISAGREE
B. AGREE E. STRONGLY DISACREE
C. NEUTRAL F. DON’T KNOW
{{UMBER OF
RESPONSES A 8 c D E F
TEACHERS
ELEMENTARY 33 5 13 10 1 (o} 10
12.8% 33.3% 25.6% 2.6% 0.0% 25.6%
SECONDARY 115 9 47 29 6 5 19
7.8% 40.9% 25.2% S.2% 4.3% 16.5%
HIGH SCHOOL 80 ] 34 20 4 3 14
6.3% 42.5% 25.0% S5.0% 3.7% 17.5%
MIDDLE/JUNIOR HIGH 35 4 13 9 2 2 5
11.4% 37.1% 25.7% S.7% S5.7% 14.3%
ADMINISTRATORS o3 8 21 10 ; 0 3
CAMPUS 1
34.0% 39.6% 18.9% 1.9% 0.0% S5.7%
TOTALS
TEACHERS 154 14 60 39 7 5 29
9.1% 39.0% 25.3% 4.5% 3.2% 18.8%
ADMINISTRATORS 53 18 21 10 1 (o} 3
34.0% 39.6% 18.9% 1.9% 0.0% S.7%
235.THE PEER ASSISTANCE AND LEADERSHIP (PAL) PROGRAM IS
AN EFFECTIVE WAY FOR PEER FACILITATORS TO WORK WITH
STUDENTS WHO ARE POTENTIAL DROPOUTS.
A. STRONGLY AGREE D. DISAGREE
B. AGREE E. STRONGLY DISAGREE
C. NEUTKAL F. DON'T KNOW
NUMBER OF
RESPONSES A 8 c D E F
TEACHERS
ELEMENTARY 40 5 18 7 1 (o} 9
12.5% 45.0% 17.5% 2.5% 0.0% 22.5%
SECONDARY 114 19 45 21 6 5 18
16.7% 39.5% i8.4% S.3% 4.4% 15.8%
HIGH SCHOOL 79 10 33 15 4 4 13
12.7% 41.8% 19.0% S.1% S5.1% 16.5%
MIDDLE/JUNIOR HIGH 35 9 12 6 2 1 5
25.7% 34.3% 17.1% S.7% 2.9% 14.3%
ADMINISTRATORS
CAMPUS 53 29 13 8 1 (o} 2
54.7% 24.5% 15.1% 1.9% 0.0% 3.8%
TOTALS
TEACHERS 154 24 63 28 7 5 27
15.6% 40.9% 18.2% 4.5% 3.2% 17.5%
ADMINISTRATORS 53 29 13 8 1 ) 2
54.7% 24.5% 15.1% 1.9% 0.0% 3.8%
236.THE PEER ASSISTANCE AND LEAD .RSHIP (PAL) PROGRAM IS
AN EFFECTIVE WAY FOR PEER FACILITA.ORS TO WORK WITH
STUDENTS WITH EMOTIONAL CR BEHAVIORAL PROBLEMS
A. STRONGLY AGREE D. DISAGREE
B. AGREE F. STRONGLY DISAGREE
C. NEUTRAL F. DON’T KNOW
NUMBER OF .
RESPONSES A 8 c D E F
TEACHERS
ELEMENTARY 40 5 15 8 2 1 9
12.5% 37.5% 20.04% 5.0% 2.5% 22.5%
SECONDARY 111 7 36 33 11 7 20
6.1%4 31.6% 28.9% 3.6% 6.1% 17.5%
HIGH SCHOOL 78 3 22 25 9 S 14
3.8% 28.2% 32.1% . 3% 6.4% 17.97
MIDDLE/JUNIOR HIGH 36 4 1J 5 2 é é
11.1% 38.9% 22.2% S5.6% 5.6% .79
ADMINISTRATORS : : ° % % 16.7%
CAMPUS 54 16 13 14 7 1 3
TOTALS 29.6% 24.1% 25.9% 13.0% 1.9% 5.6%
TEACHERS 154 ; g; a3 s; A; 13 8 29
- . % 2€.8% 8 4% 5.2% 8.8
ADMINISTRATORS TS e e oy R %% sy
29.6% 24.1% 25.9% 13.0% 1.9% S.6%
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CHAPTER 2 FORMULA
PRE~KINDERGARTEN CLASSES
Procedure

INTERVIEW WITH CHAPTER ONE EVALUATOR

In the Summer of .288 the Chapter 2 evaluation associate
interviewed the Chapter 1 evaluator in order to obtain the
information for the final report.

Results

D7-1 How did the pre- to posttest gains made on the Peabody
Picture Vocabulary Test-Revised (PPVT-R) by
preklndergarten students at Harris compare to the
national norm? How do the gains compare to previous
years?

The pre-K students at Harris made excellent gains on the
Peanody Picture Vocabulary Test-Revised (PPVT-R) administered
in May, 1988. Based on a sample of 23, these Chapter 2
Formula students averaged a gain of 13.4 standard score
points from the pretest to the posttest, about the same as
the overall AISD average gain for full-day pre-K students
(14.0). From pretest to posttest, the standard scores of
students making average gains are expected to remain

constant so these gains indicate real growth rat.s well above
the national average.

However, in 1986-87, the Harris half-day pre-K classes
overall averaged similar gains, 13.7 points from pre- to
posttest. Thus, students served full day this year did not
show greater gains than those served half day last year.

Figur
HARRIS PRE~K PPVT-R SCORES
PRE* POST* GAIN*
1586-87 76.3 90.0 13.7 half day
1987-88 76.9 90.3 13.4 full day
*standard scores
7
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CHAPTER 2 FORMULA

PRIVATE SCHOOLS

Procedure

In the fall of 1987, the grants administr-tor was contacted
concerning the procedures used in notifyiny qualified private
schools of the application process for 1987-88 Chapter 2
funds. The procedures vsed are discussed in the results
section of this appendix.

In order to collect information concerning the effectiveness
of Chapter 2 expenditures made by private schools who
received Chapter 2 funds, a TEA survey form was adapted by
ORE staff to be completed by the schcols involved (see
Attachment G- 1). This survey form was reviewed by the grants
administrator and was sent during the first week of

Ap»il, 1988 to private schools receiving funds (see
Attachment G-2 for cover memo). A self-addressed, stamped
envelope was included.

Ir May, 1988, program records werc examined in the office of
tne grant administrator’s bookkeeper in order to determine
how funds were spent. These records included purchase
requisitions submitted by private schools receiving Chapter 2
funds.

Results

Results will be discussed by the evaluation question they
address.

D8~1. HOW WERE PRIVATE SCHOOLS NOTIFIED OF THEIR ELIGIBILITY
TO PARTICIPATE IN THE DISTRIBUTION OF CHAPTER 2
FORMULA FUNDS?

In April, 1987, the grants administrator and Chapter 1
instructinnal administrator sent a memo explaining the
applicat! : for 1987-88 funds to administrat:. s of private
(non-public) schools. Interested administrators were
requested to complete a participation form indicating their
intention to pirticipate. This memo, participation form, and
eligibility criteria are included as Attachment G-3.

In May, 1987, a reminder memo (Attachint G-4) was sent to
administrators who did not return a participation form nor
attended the planning meeting on May 14, 1987. Final.y, on
¥May 29, 1987, a certified letter (returr receipt requested)
was sent to administrators who had not responded to either ot
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was sent to provide documentation that all private schools
had received notification of the application for funds.

In August, 1987, private schools were notified (see
Attachment G-6) of the amount of funds allo~zated to their
account. AISD purchasing procedures were attached (see
Attachment G-7).

D8-2. WHAT MATERIALS, EQUIPMENT, OR LIBRARY RESOURCES DID
PRIVATE SCHOOLS PURCHASE WITH CHAPTER 2 FORMULA FUNDZI?

Chapter 2 Formula funds were ailocated to privates schools to
purchase instructional materials (for items used in the
classroom), library resources (for items specifically housed
in the library and checked ott from there), or equipment (a1l
of which must have been specifically approved by the Texas
Education Agency).

A listing of the amount and type of appropriations for each
of the non-profit schools is included as Attachment G-8.

D8-3. HOW DO PRIVATE SCHOOLS RATE EFFECTIVENESS OF THE
MATERIALS, EQUIPMENT, OR LIBRARY RESOURCES PURCHASED
" WITH CHAPTER 2 FORMULA FUNDS?

Annually, recipients of Chapter 2 Formula funds are required
by the Texas Education agency to evaluate the effectiveness
of programs assisted with Chapter 2 funds. Using a TEA form
adapted by ORE staff, private school administrators were
surveyed concerning the effectiveness of the materials,
library resouxres, and equipment purchased with Chapter 2
Formula funds. Completed forms were returned by 12 of the 14
schools for a return rate of 86%. Responses are included as
Attachment G-9. The results are discussed below.

According to the surveys, private schools did not expend any
Chapter 2 funds for students in remedial or enrichment
migrant programs or students in special education programs.
Only one school used Chapter 2 funds for boocks/materials for
studenrits in Bilingual/ESL programs, and this school rated the
materials as only moderately effective. The three schools
expending funds for books/materials for students in
compensatory reading programs rated the items purchased from
ineffective to extremely effective, as did the two schools
purchasing booxs/materials for students in other compensatory
language arts programs.

Several schools used their allocated Chapter 2 funds to
purchase materials for students in Gifted/Talented programs.
Of these, five schools purchased books/materials, which they
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Of these, five schools purchased books/materials, which they
rated from ineffective tc extremely effective. The two
schools purchasing computer hardware rated their purchases
extremely effective, as did the two schools purchasing
computer soxrtware with their Chap“er 2 funds.

Books/materials and computer sorftware were purchased by three
schools for students in compensatory —athematics programs.
The school which purchased software rcated it moderately
effective, while the two schools purchasing books/materials
rated them ineffective or extremely effective.

Most of the expenditures made by private schools were to
purchase materials for students not in any of the categories
specified by TEA. Of those purchasing books and materials
(n=11), one school rated their purchase ineffective, two
rated them moderately effective, five rated them highly
effective, and three rated them extremely ¢ffective.
Computer hardware was purchased by three schocls which rated
their purchases highly to extremely effective. A total of
six schools purchased computer software with their Chapter 2
funds:; these schools “‘ated these purchases from moderately
effective to extremely effective.

Conclusion

For the most part, private schools purchased books and
materials with their Chapte- 2 Formula allocations. Computer
hardware and software was a.so purchased by some of the
private schools receiving funds. In .eneral, these schools
rated the items they purchased as being effective; that is,
the items accomplished at least half of the intended
purposes.

~
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Attachment €-1 l

Page 1
87.14 (Page 1 of 2)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Department of Management Information
Office of' Research and Evaluation

EFFECTIVENESS RATINGS OF CHAPTER 2 EXPENDITURES

Rate the effectiveness of Chapter 2 expenditures for each of the
following types of students by circling the number which best describea
your opinion. Please do not circle more than one number or mark tetween
the numbers. Use the key below for definitions of scales.

KEY
1 = INEFF<CTIVE. Accomplished almost none (0% to Z0%) of the intended
purposes.
2 = NOT VERY EFFECTIVE. Accomplished few (21% to 40%) of the inte:rded

purposes.

w
(1]

MODEPATELY EFFECTIVE. Accomplished about half (41% to 60%) of the
intended purposes.

4 = HIGHLY EFFECTIVE. Accomplished most (61% to 80%) of the intended

purposes.

§ = EXTREMELY EFFECTIVE. Fully acconmhshed (81% to 100%) of the
intended purposes.

N = NOT APPLICABLE. Materials dexcribed on any given line were not

aggisted with Chapter 2 block grant funds.

Students in Bilingual/ESL Programs

Books, Materials 1
Computer Hardware 1
Camputer Software 1

[N -l V)
W W W
Lo -
(3 NS )
22 2

Students in Migrant Programs - Remedial

Books, Materials 1 2 3 4 5 N

Computer Hardware 1 2 3 4 5 N

Computer Software 1 2 3 4 5 N
’ Students in Migrant Programs - Enrichment

Books, Materials 1 2 3 4 5 N

Computer Hardware 1 2 3 4 5 N

Computer Software 1 2 3 4 5 N

Ao/ PLEASE OOMPLETE BACK PAGE
) Appendix G
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87.14 (Page 2 of 2)

Students in Compensatory Reading Programs

Books, Materials 1 2 3 4 5 N
Computer Hardware 1 2 3 4 5 N
Computer Software 1 2 3 4 5 N

Students in Other Compensatory Lanyuage Arts Programs

Books, Materials 1 2 3 4 5 N
Compute> Hardware 1 2 3 4 5 N
Computer Software 1 2 3 4 5 N
Students in Compensatory Mathematics Programs
Books, Materials 1 2 3 4 5 N
Computer Hardware 1 2 3 4 5 N
Computer Software 1 2 3 4 5 N
Students in Gifted/Talented Programs
Books, Materials 1 2 3 4 5 N
Computer Hardware 1 2 3 4 5 N
Computer Software 1 2 3 4 5 N
Students in Special Education Programs
Books, Ma ‘rials 1 2 3 4 5 N
Computer Hardsware 1 2 3 4 5 N
Computer Software 1 2 3 4 3 N
Books, Materials 1 2 3 4 5 N
Computer Hardware 1 2 3 4 5 N
Computer Software 1 2 3 4 5 N

PLEASE SEND THIS COMPLETED FORM T0:

Lisuren Moede

Austin Indeperdent School District
Office of Research and Evaluation
6100 Guadalupe, Box 79

Austin, TX 178752

Appendix G
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87.14. (Page 1 of 12
b
AUSTIN INDEPENDENT SCHOOL DISTRICT
Department of Intargovernmental Relations
April 29, 1987
MEMORANDUM
TO: Administrators of Private (Non-Public) Schools
FROM: fnn Cunninghzg&&grants Administrator
Allie .Langdon; Chapter ! Instructional Administrator
SUBJECT: Application for 1987-88 Education Consolidaticn and Improvement
Act Funds
The Austin Independent School District is preparing an application for
Education Consolidation and Improvement Act (ECIA) funds. <{hapter 1
of this act provides instructional and supportive assistance to educa-
tionally de¢ rived children. Chapter 2 provides for instructional and
supportive assistance in twenty-eight different areas. The Act became
law in 1981, and this is the sixth year for the programs. .:.ttached vo
this memorandum is eligibility criteria for both Chapter 1 and Chapter 2.
After carefully considering all information attached, please notify us of
your intentuon to participate in Chapter 1 and/or Chapter 2 funds for the
1987-88 schiol year. A participation form is included in this packet for
this purpose. A planning meeting will be held:
DATE: May 14, 1987
TIME: 10:00 a.m.
PLACE: Commerce Park, Building H
5555 N. Lamar (behind Warehouse Grocery)
West Conference Room
PHONE: 458-1291
Your attendance would be most helpful. If attindance is not possible,
please notify us of your intentions by submitting the Participation Form
no later than Mavy 14, 1987.
dyh
attachments )
xc: Dr. Garza Catherine Christner
LaVonne Regers Lauren Moede
Timy Baranoff Sister loretta Raphael
Oscar Cantu George Solano
APPROVED:
<, -
e PR * .
- T T s ad
- . .. Lee Laws
Appendix G
Q 5555 \. LAMAR BLVD.. BLDG. H. AUZTIN, TEXAS 78751-1002 5127458-1291
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Attachmenr = 3
(Page 2 of 12)
1987-88 Participation Form
ECIA Consolidated Application
Chapter 1
We would like to participate in the Chapter 1 program for the | 387-88
school year: k
[ YES NO
|
(We must have your decision by May 14, 1987)
Chapter 2 \

We would like to participate in the Chapter 2 funding for the 1987-88
school year:
YES NO
(We must have your decision by May 14, 1987) '
d ok k ok k ok Kk ok k Kk kk kkkkkkkkk kkk Kk kkkhkkkkkkk &k Kk k%

A represent.tive will be in attendance at the meeting on May 14, 1987:

YES NO

School*

Contact Person:

Address:

Phone Number:

RETURN TO:
Appendix G

Ann Cunningham 8

AISD

5355 N. Lamar, Building H

Austin, TX 78751

Q 82
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87.14

Chapter 1

CONTENTS:
® Eligibility for Chapter 1 fuuds

® Civil Rights Certificate

Appendix G
9

<0
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Attachment G-2

87.14 " (Page 4 of 12)
. ELIGIBILITY FOR CHAPTER 1 FUNDS

Chapter 1 | itle I) is a federally funded program for childr n performing below grade
level. Funds are generally used to provide help for children in the basic skills areas.
Your school may be eligible for Chapt-+ . support services if you have students enrolled
who reside in a public school Chapt L ittendance area.

Federal zegulations require that nonpublic schools and A.I.S.D. schools use the same
student selection criteria. The criteria set last y=ar was at the 30 percentile.
Students scoring below this scale on a standard achievement test might be eligible Zor
Chapter 1 services throurh the Austin Independent School District's Chapter 1 Project.

Some points to consider in making the lecision to apply..for Chapter 1 funds if you
have eligible students:

-ﬁonies provided are primarily for supplementary instructional support.

-The per pupil allocation of funds is equal to that of AISD Chapter 1 students.
~Chapter 1 teachers and/rmr aides are generally provided, if funds permit.

~Ycur school should have enough students eligible for Chapter 1, so that a
quality instructional support program may be established. A good rule of
thumb to follow is to have at least 10 eligible students.

~The basic instructional program must be provided by reqular classroom teachers
on your campus. Chapter 1 staff provides supplementary instructicnal suppox &

as directed by the campus classroom teacher. Such services are reinforcement
and remedial in nature. . " :

-Chapter 1 staff assigned to your campus are employees of the Austin Independent
School District and are subject to all rules, regulations, and policies thereof.

~-Chapter 1 st ff on your campus is supervised by the AISD Chapter 1 Instructional
Administrator, who also provides technical assistance on Chapter 1 program
operation to the campus Principal/Administrgéor.' Howewver, Chapter 1 staff
cooperates fully with the campus classrocm teachers and school's policies.

-Attendance at AISD Chapter 1 Staff Development sessions is required. Attendance
at District Staff Development sessions is optionil. (Teachers/Aides)

-Chapter 1 staff assigned to your campus must work the same number of days as
AISD staff. .

-Attendance data for payroll is verified and submitted to the District's Chapte.. 1

office by the principal and checks are received from the District's Chapter 1
office.

-The school principal and Chapter 1 staff are rosponsible for writing the program
description and program activities to be submitted in AISD's Chapter 1 Application
for the 1985-86 school year. Assistance will be prcvided by the-Chapter 1
Administrator.

~Compliance with all faderal regulations regarding nondiscrimination in accordance
with the attached Statement of Assurances.

Appendix G
PP L0 K84
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(Page 9 Of 12)

87.14 ClVIL RIGHTS CERTIFICATE

ASSURAMCE OF COMPLIANCE WITH TITLE VI OF THE CIVIL RIGHTS ACT OF 1964, SECTION 504 I
OF THE REHABILITATION AAT OF 1973, TITLE IX OF THT EDUCATION AMENDMENTS OF 1972,
AND THE AGE DISCRIMINATION ACT QF 1978 I

N

The applicant pr:+ides this assuranca in consideration of and for the purpose of obtaining Federal grants, loans, cantracs
{except contracts of insurancs or guaranty), property, discounts; or ~ther Federal financial assistz“c2 to education
programs or activities from the Department of Education.

»

The «pplicant assures that it will comply with: I
|

1. Tite VI of the Civil Rights Act of 1964, as amendad, 42 U.S.C. 2000d et seq., waich prohibits discriminaticn ¢~ |
the basis of race, color, or natien2l origin in programs and activities receiving Federal financial assistanca. I
' |

2. Se-tion 504 of the Rehabilitation Act of 1973, as amended, 29 U.S.C. 794, which prohibits discrimination on the
basis of handicap in programs and scvvities receiving Federal financial assistanca.

2 Tide 1X of the Educstion Amerndment. of 1972, as amended, 20 U.S.C. 1681 er seq., which prohibits
discrim.nation on the basis of sex in education programs and activities receiving Federal financial 3ssistanca,

4, The Age Discriminaticn Act of 1975, 2s amended, 42 U.S.C. 6101 et s5q., which prohibits discriminazion on the
basis of 2ge in programs or activities raceiving Fedsral financial assistance.

§. All regulations, guidefines, ang standards lawfully adopted under the sbove statutes by the United States
Deparument of Education.

Y

Tha applicant agrees that complianca with this Assurance constitutes 3 condition of continued recaipt of Federi f.inancial
assistance, and that it is binding upon the a3nplicant, its successars, transferees, and assignees for the period during which
such assistance is providerd: The applicasic further assures %hat ail contractors, subcontractors, subgrantees or others wid. -
whom it arranges to provide sarvices or benefits to its students or employees in connection with its educstion programs or
activities ars not discriminating in violation of the abovs .iatutes, rsgulations, guidelinez, and standards against thosa
students or employess. In the event of failure to comply the applicant understands that assistanca can be terminated and
th . applicant denied the right to receive further assistancs. The applicant aiso understands .hat the Department of
Education may at its discretion see 2 court order requiring compliance with the terms of the Assuranca or seek other
appropriate judicial ralief. . :

:..

.

"

The person or persons whosa signature(s) appear(s} below is/an"a authorized to sgn this spplicatic  3nd to commit tha

appilcant to the above sruvisions, . .
) Dats Authorized Officiai(s i
. ~"Name uf Applicant or Recipient
7 . « et

AAppendix 6

11 City, Siate, Zip Code

n
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N (Page 6 of 12)
Chapter 2

CONTENTS:
® Eligibility for Chapter 2 funds
Annual Certification of Racial Nondaiscrimination

® (Civil Rights Certificate

Needs Assessment Infermation

Needs Assessment Form

List of Possible Chapter 2 Activities

Since Chapter 2 funds are allocated on a per pupil basis, determined
by the number of students participating, no specific allocstions can
be determined until we are advised as to your participation. For
purposes of estimating your tentative allocation, use $7.00 per student
participating in your proposed program.

Appendix G
- 12




AUSTIN INDEPENDENT SCHOOL DISTRICT  Attachment G-3

87.14  DEPARTMENT OF FEDERAL AND STATE APPLICATIONS AND COMPLIANCE
. (Page 7 of 12)

.ELIGIRILITY FUR-.CHAPTER 2_EUNDS..

In order to be eligible for Chapter 2 funds a non-public schoel must:
....be a non-profit school.

....be in compliance with Titlz VI of'the Civil Rights Act of 1964, and
complete the Annual Certification of Racial Nondiscrimination for a
Private School (sas attached).

....be in comp.iance with Section 504, Rehabilitation Act of 1973.
(This prohibits discrimination on the basis of disablin¢ conditions.)

....bu in compliance with Title IX of the Education Amendments of 1972.
(This prohibits disceimina*ion on the basis of sex.)

....allow the Texas Education Agency to exercise administrative direction
and control -over Chapter 2 funds.

....allow a public agency to keep title to and exercise continuing
administrative control of all equipment and supplies acquired with
Ckapter 2 funds. (The public agency may place equipment and supplies
on a private school Tor the period of time needed for the program.)

....use the equipmént and supplies for secular. neutral and nonideological
purposes.

....use the Chapter 2 funds to supplement and not supplai.. existing
programs. (Funds must be used to provide an additional amount of
.servicas to those already available to_the students in the non-public
school.}

....not use Chapter 2 funds for the construction of facilities.

....show proof to the Local Edrzation Agency of the neads of the children
in the non-public school. .

....show proof to the Local Education Agen:y of the number of those
children who will participate in the Chapter 2 program.

....provide the .ocal Education Agency with a description of the Chapter 2
services to thosa children.

....provide administrative costs of the Chap*er 2 program from Chapter 2
non-public school allocation.

Funds will be allocated on a per pupil basis. You will receive funds
based upon the proration provided by Texas Education Agency.

Appendix G
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Attachment G-3

Annual Certification of Racial Hendisciimination (Page 8oif ‘gﬁgs Form is Open

for a Private School Exempt {rom Federal Income Tax
(For Use by Orpanizations That 0o Not File Form 990)

ubliz Inspection

I For IRS .
use OnLY

fe e panod beginning

.19 . and ending

. 19

1(a) Neme of arganizaticn which aperates, supervisas, and/ar controls school(s}

(d) Employer idintihication number
\ {see instructions under Definie
tions)

Address (number and street)

i

City or town, State, and ZIP code

E'(.) Name o Centzal Organization hotding groud exermplion letter COvernng the schoot(s). {If the same as the cigank
2ation inv 1(a) above, write “Same” and complete 2(c).} ! the arganization in 2{a) above holds an individual

. sxemption letter, wrile “Not Appficable.”

{b) Emproyer idantification numder

—

Address (number ang stract)

(3 Group <3emition numdcr (see
Instructions undar Defindiurs)

’ City oe town, Stata, and Zif coce

?{n Name of schoot (il mere ttan one sclicol, write “Ssze Altached,” and attarn list of tha names. addresses, 2P
¢odes, and empivyer identviicat:on numbers of the choois). I same as th? orglnizaticn in 1(3) abave, write

P

“Sime”

() Employer identification number.
if any .

Address (number and street)

-

Cily or town, State, end ZIP code’

Under pensitias of periury, § hereby Certiiy that | am 3. ‘horietad {9 13ke 0ffiCiel acttan on bonait of the above tChoot{t) snd thet to the zert of my Anowicage
2a8 belitl the ycheeils) has (have) Satitiied INE ISDHLIINE fauitemants Al saciions 4.0} thrsugh 405 of Revenue Pracadurc 7530 for the Senud Covered Dy ths

- carfrlacation, 1

~'(sx;mnun)

(Tille. or autlority of signer)

(Data)

Instructions

e Must File .
Evary organizstion that isinrg exemption from
federal ineoma tag unc2r sectide SQI(CYN(I) of

° the Code ynd thel Gperalas, tuperviten Or cone

trais a private schaot or 1CPOOIS muyst fite a Cartilie
r3tion of racial nandiscnntination, Il an orRasizas
tion i€ recurred to file Form 990, Return of Orga-
nization Examot from income Taz. Criher 23 2
sSsparate return o as part of 2 grouP return, the
caitification should be made an Schedule A (Form
920) tather than on this forme.

Am aulhornized offic:al ¢f a centr3s S1gamyr tion
may Ble one {orm tG Certifly fc? {ha SChoCi aulive
tset of subordinates. thit wauld olaer—ite e (e
Quire 13 file- on en individual bawme, Dut vniy of
the central orgamzation has encugh Contraf Over
the schools hisied on the icrm to vnsuse (hat the-
$chools maintain a raCiaily NONdisSliminatory pofe
Ky 88 10 students,

.

A "racisily vondis@riminatory pulicy av trs St
dints’ meansg that the schoal admits the students
of any tace 10 ot the rights, privilvges. programs,
and activilies available 10 stuoents at that scheol
10d LRt the sThoot does nat drscnimnate on the
basit of 1ace in INC sdmmaistration of its educas
{lonat pelucies, admssions paicies, schoiavsiud
tnd {oun progrems, and cifer school-adminesisred
plograms.

The Sirvice considers discimnination on the
brais of racs {p include discriminetion on the
batis 0f colar and nationasl or ethnic arigin.

A schooi i3 sn educatinnz? Giganitation which

siiy-maintging a reguiar facully and Curficu.

furrs and normally has & regu.arly earoited dody of
pucris or sludents in attendsnce it the plice
where ils educational activities are (egulerly Care
ried on. The tm includes prunary, sceondary,
pregsratory, or hugh schools, and coltelrs and
untvsrsities, wheiher aderated as a 2. irata legal
antity or as.sn aCtrnty of a chureh Or other ¢Iganie
Tation descnded in saction 501{c}(3).0f tha Code.
Tha term also inCludes pea-schcols and any othar
arganization that 1t a schoul 2 dafined-in section
1700350 ){A) i) of the Code,

A cantraf erganiration is an arganization which
has one or more sudordinatas unaer s ganersl
supgcvision ar €onsral, A suSordincie is 8 chagier,
locai, past, or atier umt of 8 centrel organiation,
A central OrQanization may eho Le & SUDArCInata.
2n ezamofe wouid be & State arganization which
has subowdinate umts, and 1 ilsetf aifilated wiil
& nationa{ ctganizatian.

The ~mployer identificalion number (EIN) Is @
ninediyt number issued By the Service to deny
tify- organizaiions. subject 10 vanaus pgrowsions of
{hetax law

The zroup exemptian rumber (GIN) is a foun
digit numbBar issued t a central argenization by
the Service, It 1dentilies a CEntral Orpgnization that
Na3 recesved a ruing from lhe Service recorniling
on » groun baus ihe exampton lrnm Federal irs
ccme tag- of the centead-oiganizalion £nd ity COw
ered WDOrdinates,

When to Fils

Uncer flov. Proe, 72-55, 19752 C.8. $87. ¢
carilication 2! isCiSl pongitcrunination Must hs
ivied annuatly, 1ile Form 3378 by the 15th duy of
the Sth month follcwing the end nf the organita.
tion's cefendur ycar or nscil per.od.

Appendix G
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Whete lO Filg -~ -

Sand your® return ¢ the
interns{ Nevenue Servica
Center 20w

v

If your arinclasd office
i3 lscated (Mum

7

CannectiCut. New
HemOsture, Meine.
Messacnusetis. Rhoda
Igiandg, or vermont

AnCover, MA (5501

Atsbima. florida. Georges,
tAissismicor. North
aioline, Soutn Caroing,
of fennessee

Attanta, GA 31101

Arksmae, Calorsdse, . -
Kansas., Lousiena, [lew
Mmateny Vulehoma, Teaats
ar Wysmung

Indisns. Xentueky,
ichigan, Ohiwe, or Vast
Yisgimie

Clacsnnatl. OM

Arirana, Californis,

Hawet:. Havedus, or Viah Fresns, C2

New Jervey or Maw Yora Hoitswile. MY

fihnois, lowe, MitHouri,

o1 liedresas Kentas City, MQ

Alaska, |danre. Minnetols.
dontana, tionth Tasets,
Oregnn, Sewin Qanote.

(o] SYTN \u'r
raghwington, ar Yiconen

Deloewerr. Maryland,
Panniyivanite, Vietinia,
Destnict ot Columana,
iny U5, rostesnien, of
{orergn Country

Philedalonie, PA 19233
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ASSURANCE OF COMPLIANCE WITH TITLE VI OF THE CIVIL RIGHTS AuT OF 1954, SESTION 50
OF THE REHABILITATION ACT OF 1973, TITLE IX OF THE EDUCATION AMENDMENTS OF 1872,
AND THE AGE DISCRIMINATIOM ACT OF 1975

A Y

The applicant provides this assurance in csnsideraticn of and for the purpose of obtaining Federal grants, loans, 2onmaces
{excagt contracss of insuranc2 or guaranty), property, disceunts, or other Federal financial assistsnce ta ecucstic:
pregrams or 2ctivities fram the Oeparmment of Educstion.

The =pplicant assures that it will comply with:

1. Tite VI of the Cvil Righss Act of 1964, 2s amended, 42 U.S.C. 2000d er s=q., which pronivits discriminaticn en
the basis of rar3, colar, or natienal origin in pregrams and acs ites recsiving Federal financial assistancas.

2 Section 504 of the Rehabilitaticn Act of 1973, as amended, 2@ U.S.C. 794, which prohidits discriminaticn an
basis of handieap in programs and activides recziving Federal financial assistanca.

3 Tide IX of the Edicstion Amendments of 1972, a3 - nended, 20 U.S.C. 1681 er ;;eq., which prehioi
discriminaticn on the basis of sex in education programs ang acsivities receiving Feceral financial assistancs.

4. The Age Discriminations Act of 1975, as amended, 42 U.S.C. €101 er =2q., which pmhibi.ts discriminaticn cen the
basis of age in programs or activides recziving Federal financial assiscancs.

& Ail reguladons, guicetines, ana standards lawfuilly adopted under the atove statutes by the United St3
Departme~r af Education.

The appiicunt agrees that campliancs with this Assurance constitutes 3 condition of continued recsipt of Federal financial
_ sssistance, 3nd that it is binding upen tha applicant, its .uccessars, transiersss, and astigness for the pericd curing which
such assistance i3 provided: The applicame further assures that ail contractors, subcsntracsors, iubgrantess or others with
- whom it arranges to provide sarvices or benefits to its stucents or empicyess in connection with its educstien grograms cr
actvities are not discriminadng in violation of the above statutes, regulations, quuaelines, and standards acginst those
studsants or employees. (n the event of failure to comply the appiicant understands that assistsnes can be ierminated snd
tha applicant denied the right 0 recsive further assiszance, Tre applicant aiso understands that the Deoaroment of
Educs.'on may at its discreticn sesk 3 court crdar requiring cempliance with the tarms of the Assurancs or sesk other

. appropriata judiciai rafief. .

The persan or parscns whose signature{s) appear(s) below is/are authorized tn sign this application, and to csmmit the
sppiicant to the above provisions. .

Datz Autharized Officiai(s)

Name of Applicant or Recipient

Strest

—Appencix G
15

Gy, State, Zip Cade

89,
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87,14 ) (Page 10 of 12)

NEEDS ASSESSMENT INFORMATION

Federal education programs are designed to meet specific needs of individual
stuaents. They are seldom meant for the general educational needs of a
student body, or school. Meaningful participation of your students in a
federally funded education program depends upon the administration's know-
ledge of students' educationai needs and a willingness to document those
needs for local and/or state education agency public school officials.

Early in the plauning process of an application a local education agency

needs to know specific information concerning the needs of your students

for a given program or service. If plans have to be formulated with incomplete
mformation, services may not really match student needs. For example, if
your school library needs new science books, you need an inventory of your
current inventory and an inventory of your projected needs. The information
needs to be communicated to the local education agerzy as the planning

process begins to assure that you stand a chance of getting what you need.

Many decisions must be made before presenting your needs. If you request

new science materials the application might allocate funds for this in an
instructional materials account. When you are ready to order and want

science filmstrips, microscopes and filmstrips projectors you will find

that your funds are not in accounts from which all of these.car be purchased.
An amendment weuld need to be filed requesting a transfer of funds to a capital
outlay account for the microscopes and projectors. This creates a lot of

work for the local education agency and a great delay in the use of the funds.
You need to be ready to specify any equipment needs, textbook needs, library
books, etc.

Each federal program has its own unique requirements. Each local education
agency may develop its own needs assessment. It is an asset to the application
process when private (non-public) schools know what their needs are and how
they can best be met.

Adapted from information providea hy George Solana
Catholic Conference Federal Program- Liason

Appendix G
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NEEDS ASSESSMENT

87.14 CHAPTER 2 FUNDS 1987-88 Attachment G-3

(Page 11 of 12)

I. Identification Information:

Name of School

Address of School

Phone Number

Name of Administrator (Principal)

Total Enrollment

Number of Assessed Handicapped Stud ats

Number of Economically Deprived Students

Number of Educationally Deprived Students

Number of LEP (Limited English Proficiesnt) Students

Number of Minority Students

II. Programatic Data:

° Type of Program/Service Requested

(see list attached)

Number of Students Directly Impacted by the Program/Service

Number >f Students to be Served

Summary Description of Program/Service

Time Line for Implementation

Method of Evaluatiun of the Program/Service

III. Budget Information {approximate amounts)

L7

Instructional Materials: § ~ibrary Resources:
Equipment Costing in excess of $100. (list by item and cost):

$
Appendix %
17

$

ERIC - s 9L




| — —_— L | L L s - L MR

87.14
Amendment? TEXAS EDUCATION AGENCY
Complete only on Amendmenis Standard Application Syster: {SAS) Caun'y-Oistnet No.
. Speacial Populations Programs Attachrsnt G-3
) .. -, School Year 1984-85 (Page_12 of 12)
SCHEDULE #31-Dlstribution of Funds Date Submittad
ECIA, Chaptar 2
Distribution of lunds allocated lcr Chapter 2 activilles: )
. FY 1984
FY 985 Carryover
(A) (B)
: Suchpter A—Basic Skills Development L S

$
- . % N N\
1. Sta.@ basic skills improvemaent program (ESEA., Tille 1) $ & N \ $ m

2. Special programs for Impraving basic skills (ESEA, Tille H)

Subchapter B—Educational Improv..ient and Support Services wmis S

1. Instructional maleriais and schoal library resources (ESEA, Tille {V) % S
2. Improvement in local edu.atianal prictives (ESEA, Tille IV)

3. G+ snce, counseling, and lesting (ESEA, Tille IV)

4. Emergency school aid (ESEA, Tille Vi)

5. Pracoilege science teacher lraining (NSFA)

8. Teachsr corps and teacher centers (Higher Education A.t of 1965)

Subchapter C—Special Projects .1 s S

. Metric sducaticn (ESEA. Tille 1) S $
Arts in educution (ESEA. Tille IIl)
. Preschool pannership programs (ESEA, Tilta ll)
Consuma’ aducation (ESEA. Tille ili)
Youth sinploymant (ESEA. Tille lI)
8. Law-related education (ESEA. Tille ll))
Environmental educalion (ESEA, Tile i) —
Heallh education (ESEA, Title lll)

9. Correclion education (ESEA, Title 111)
10, Olsssmination of information (ESEA. Tills IIf)
11. Blomedical scisnces (ESEA, Tills lil) — —_——
12. Population education (ESEA, Tillé lil)
13. Community schools (ESEA. Tille IV)
14. Gifted and talented children (ESEA. litle IX)
15. Educational proficiercy standards (ESEA. Tille IX) \
16, Women's educationsi equity (ESEA. Tille IX}
17. Special grants lor sala schools (ESEA. Tille IX) ]
18. Elhnic heritage program (E3EA, Tille IX) . —_— —_—
19, Career Educalion Incentive Act 2 -
20. Follow through (Econ. Opp. Act, Tille V, Part B)

LR ATt

N

Indirsct Cost . V.1 $ $

Total Chapter 2 funda budgete) ot School Yesr 1984-85

S (Sum of 1+lt+iit+1V) V. ! 3 $

Total Chapter 2 junds budyetad lo7 School Year 1984-85 io 2 used for the vi. | s s
benelil of chidren in private non-prolil alamentary and sucondary schocis (in-
' -18
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AUSTIN INDEPENDENT SCHOOL DISTR:.ICT

Department of Intergovernmental Relations
May 14, 1987

MEMORANDUM g?
TO: Administrators of Non-Public (Private) Schools
FROM: Ann Cunningham§§U

Allie Langdon &&/

SUBJECT. ECIA Charter 1/Chapter 2 Application

The Austin Independent School District is preparing its application
to the Texas Education Agency for funds from Chapter 1 and Chapter 2
of the Education Consolidation and Improvement Act of 1981. We
mailed information to y.u concerning your participation on April 28,
1987. A planning meeting was held on May 14, 1987. At this time,
we have not heard from you.

This memo serves as the final announcement to request funding from
Chapter 1 or Chapter 2 of the Education Consolidation and Improve-
ment Act for the 1987-88 school year. If we huve not heard from
you by 4:00 p.m. on May 25, 1957, we must assume that you do not
wish to participate in the distribution of these funds.

You may respond by mailing the participaticn form in the packet or
by calling Ann Cunningham at %58-1291. A second participation form
is attached for your convenience.

dyh

attachment

Xxc: Dr. Garza .
Ambrosio Melendrez

. JPROVED"

L

(g “Lee Laws

—Aopendix G
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. Attachment G-4
87.14 - (Page 2 of 3)

1987-88 Participation Form

ECIA Consolidated Application

Chapter 1

We would like to participate in the Chapter 1 program for the 1987-88
school year:

YES NO

(We musc have your decision by May 14, 1987)

Chapter 2

We would like to participate in tne Chapter 2 funding for the °987-88
school year:

l YES NO

(We t have your decision by May 14, 1987)

k k k k h k kK k ok k h khkk ok ok ko kkhkkokh ok kh ok hk khokkhk ok ok ok k kA Xk Kk H ok

A representative will be in attendance at the meeting on May 14, 1987:

YES NO

School:

Contact Person: ’

Address:

Phone Number:

RETURN TO:

Ann Cunningham

AISD

5555 N, Lamar, Building H Appendix G
Austin, TX 78751 20

Q $34
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II.

III.

PRLVALE (NUN=-ruBLLL) SLHUUL
NEEDS ASSESSMENT

8.7‘14 CHAPTER 2 FUNDS 1987-88

Identification Information:

Name of School

Attachment G-4
(Page 3 of 3)

Address of School

Phone Number -

Name of Administrator (Principal)

Total I' *ollment

Number of Assessed Handicapped Students

Number of Economically Deprived Students

Number of Educationally Deprived Stuvants

Number of LEP (Limited English Pro€icient) Students

Number of Minority Students

Programatic Data:

° Type of Program/Service Requested

(see list attached)
Number of Students Directly Impacted by the Program/Service

Number of Students to be Szarved

Summary Description ~f Program/Service

Time Line for Implzm_witation

Method of Evaluation of the Program/Service

Budget Information (approximate amounts)
Instructional Materials: §$ Library Resources:

Equipment Costing in ex~2gs of $100. (iist by item and cost):

$

_ Appendi x $6
C e 21

$
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Attachment G-5
(Page 1 025%1

AUSTIN INDEPENDENT SCHOOL DISTRICT

Department of Intergovernmental Relations

May 29, 1987

MEMORANDUM
TO: Administrators of Non-Public (Private) Schools
FROM: Ann Cunningham W

Allie Langdon a2/

SUBJECT: ECIA Chapter 1/Chapter 2 Application

The Austin Independent Sc™ool District is preparing its application
to the Texas Education Agency for funds from Chapter 1 and Chapter 2
of the Education Consolidation and Improvement Act of 1981. We mailed
information to you concerning your participatior on April 29, 1987
and May 14, 1987. At this time we have not heard from you.

Texas Education Agency requires that we have proof in our files that
you received notification of this application. This certified letter,
return receipt requested, is sent to provide this necessary documentation.

dyh

xc: Dr. Gonzalo Garza
Ambrosio Melendrez

APPROVED:

/ -

/ IEé’Law'; ) .

Appendix G
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Austin Independent School District

Deparntment of Iniergovernmental Relaiions

August 24, 1987

MEMORANDUM

TO: Kirsten Sotebier
Austin Waldorf School

TROM: Ann Cunningham

SUBJECT: ECIA Chapter 2 Formula Funds

Our application for Chapter 2 Formula Funds from the Education..
Consolidation Improvement Act of.1981, has been approved by
the Texas Education Agency. Funds were requested for ycur
school in this application. . -

Procedures have been established so that you may begin
spending these funds. Accounts have been set up for your
school. You will need to prepare purchase requisitions and
send them to this office. They will receive approval and be
sent to the AISD Finance Office for final processing.

Attached are directions for completing the purchase .
requisition forms and a completed sample.. AISD purchase

requisition forms are included in.this package.- The account - - -
number(s) for your school are listed below: . . .. -

388-11-6399.01-677 Instructional Materials $ 1,325

Please remember that Instructional Materials accounts can be

used only for items that will be used in the classroom.

Library Resources are items specifically housed in the library

and checked out from there. --All equipment must have been
specifically approved, item by item, by Tesas Education

Agency. If you did not request equipment in the spring, it

will need to be requested and approved in an amendment. This )
is a time consuming process. We will be doing an amendment -
sometime ¢ ring the winter to-take care-of any such-requests.

S N TN EE I T T T e S e e T W e S e

Appendix G
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6
1

Funds of this nature are jintended to be used for the school
year in which they were appropriated. Because of this, we
would like to have all purchase orders initiated by December
11, 1987. This will provide sufficient time for materials to
be received for use during the spring semester.

Because of rapidly increasing prices and transportation
expenses, we need to make allowances for these increases for
each purchase requisition. We will be setting aside 15% of
the total of each purchase requisition to cover these items.
When final payment is wmade on each order, any unused funds
will k2 added back into your balaace. We will notify you of
any remaining funds so that they may be completely expended.

;f you have any questions, please call me at 458-1291.
dvh
attachments
Xc: Sister Loretta
George Solana

Lester Lindig @ ——o- C—-
Johnette Champion

APPROVED:
/%//%
\ Lee Liws
waldorf

Appendix G
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Attachmert G-7
(Page 1 of 6)

**%*%** THESE INSTRUCTIONS ARE ESSENTIAL IN COMPLETING A PURCHASE !
REQUISITION PROPERLY. PLEASE TAKE THE TIME TO READ THESE
INSTRUCTIONS CAREFULLY AND KEEP THEM HANDY FOR FUTURE
REFERENCE.

ANY PURCHASE REQUISITIONS RECEIVED THAT ARE INCORRECT WILL
BE RETURNED TO YOU TO BE RE-DONE. THIS WILL CAUSE AN
UNNECESSARY DELAY IN THE RECEIPT OF YOUR MATERIALS.

.. SECTION 1 - COMPLETING THE DPURCHASE REQUISITION

1. carbon paper is nut needed. The forms are printed on NCR
paper.

2. Your school name is recorded in the space provided for
"School".

3. The "Department" name to be used is CHAPTER 2.
4. "Date Needed" is indicated ASAP (As Soon As Possible).
- 7-"The name of the school principzl or director should be typed

in the space provided for "Reguisitioned By". This person
should then initial beside his/her name.

PREPTVTETRp e

6. The "Purchase Order No." is completed by the AISD Finance
Office, so this should be left blank.

7. The "Account Number" to be used is the one provided in the
attached memo.

- =n8.zrThe "Date!_is_the date the-reguisition is being typed.

9. In the "Item" column, the i*ems being ordered are numbered
~-- from 1 to 10. (See item # 19). ALL ITEMS MUST BE DOUBLE
SPACED.

10. The liQuantity" column indicates the actual number of each
item that you are ordering.

11. The next area of the form is for. description. Give as much
-- . “information as you can (i.e., size, color, quality, catalog
number, etc.).

12. The "Unit Price" is the price PER SINGLE ITEM.

13. The "Discount" column is where any discounts should be
recorded, by percentage (i.e., 10%, 15%, 20%, etc.).

14. The "Total Cost" is tﬁ reflect the number of items ordered
times the unit prlie, less aﬂﬁmﬁéﬁfﬁunt reflected.

25
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87.14

15. The total cost of the order should be reflected in the lower
right-hand block on the requisition. This should also
include any shipping/handling charges. (See item % 18).

16. The bottom left section is for AISD office use only, so again
this should be left blank.

17. The bottom right section should be completed with the ENTIRE
‘name and address of the vendor.

SECTION 2 .- ADDITIONAL INFORMATION REGARDING PURCHASE
REQUISITIONS .

18. a1l known shipping and/or handling charges MUST be shown
separately on the Purchase Requisiticn.

19. Please remember that you may only order ten (10) items on a
purchase requisition. If more than ten items are needed FROM

"TTTT ONE VENDOR,-please fill out the top_part of the requisition

(#’s 2-7). Then in the body of the requisition, type SEE
ATTACHED LIST. Put your total in the bottom right block and
fill out all vendor infcrmation. Then attach a sheet with
ITEM NO., QUANTITY, DESCRIPTION, UNIT PRICE, DISC., TOTAL
COST, and list.your items. (See sample). :

20. A Purchase Requisition MUST BE in the amount of $15.00 or
more. The Finance Office will not process paper work if the
order is below the $15.00 minimum.

2l. lJeep the PINK copy of the purchase requisition for your
files. Send the WHITE AND YELLOW copies to:

Ann cunningham

AISD . .
5555 N. Lamar, Bldg. H
r.3tin, TX 78751

22. You will receive a BLUE and YELLOW copy of the Purchase Order
from the Finance Office. Keep these filed together with the
corresponding Purchase Requisition.

23. When your order is received, please sign and date the YELLOW

-+ COPY.of the PURCHASE ORDER in the space provided at the
bottom of the sheet. - Send this form to Ann Cunnincham at
the above address to indicate receipt of the materials. Do
not send this form to the Administration Building. (This
‘Yellow ‘sheet is referred to as the "Yellow Receiving
‘Sheet") :~For your record keeping, staple the BLUE copy of
the Purchase order to the PINK copy of the requisition and
keep them in your files for future reference.

Appendix G
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Attachment G-7

: PURCHASE REQUISITION’ (Page 3 of 6)
S 87.14 Austin Independent School District
For Supplies, Materials and Equipment
Not in Warehouse Stock
n T
o LINCOLY Requisition 1N° 17108
irrment CHAPTER 2 Purchase Orc'ar No.
(use rour cwt
Needed ASAP o - Account No. __ EEX-SX-XTXX.XX-XC¢ accouat §)
isitioned By: JANE Ié\h‘ /\}.’}Lj Date July 4, 1999
Teil here whef ; i—Describe fuily size, coicr, vality, caralog—give . . . -
? l Guannry l numbder, etc., h:nw:::;i:abl:.“!:i::r 1o| ;,0 sil::r'ns c:rwuseq arr'ached list. Unit Price Disc. etal Casr
1 .
1 ~ No. 968 VH:RTS-80 Meet the Computer: Beginning
-Topics, for TRS-80 Model . - 29.00 2¢.00
2 No. 429-VE Understanding the Computer 99.00 12€.00
2nc original and first cooy of this requisition o the Finance Office Total: =t | 227.00
-oved () Disapproved ( ) VENDOR:
Sunburst Communications
rvisor FIRM
- = Room VH-5
inal . STREST ADDRESS
pal or Director Appendix G 39 Washington Avenue
— 2/ .
| Pleasancville, N.Y. 10570
(of} 04 STATE zip




; Austin Incdependent School District

For Supplies, Materiais and Equipment
Not in Warehouse Stock

Attachment G-7
(Page 4 of 12)

2 Received:

103

Director of Finence

0 P [y
ol Commerce Park Requisition 16882
sriment Chapter 2 Purchase Order No.
.y —21- -8

Needed ASAP ‘w Account No. 386-21-6399.00-850
sisitioned By: Ann Cunningham Date 1-29-87
m | Gy [Tl e A § NS oy o o, oy, e i

SEE ATTACHED LIST ( 2 pages)

g 451.
RECEIVED 2186
l[\,“{ Q 43
] v 1o o
“‘l 2 ! 37 20% | - 90.37
Ans:d...)(b...... -

Send original and first copy of this requisition to the Finance Office Total: wesmap | 361.49
7
oroved (;}/ Disapproved ( ) VENDOR:
W Bairs
servisor %”V FIRM
(/ 501 E. 53rd Street
ol . STREET ADDRESS T
wipal or Director _ Austin, TX 78751
Appendix G
28
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Attachment G-7
(Page 5 of 6)

1 box Smead Top Tab Folders SME 2-153LGN 19.50 19.50
//

2 1 box Smead Top Tab Folders  SME 2-153LGY 19.50 19.50
3 I box Smead Top Tab Folders  SME-153LPK 19.50 19.50
4 2 box Smead Top Tab Folders  SME-153LY 19,50 39.00
5 .. 1 box Esselte Hanging Folders ESS 4152-1/5BLU . 14.55 14,55
6 1 box Quality Park C-Pak Envelopes QUA 69001 4.86 4.86
7 6 eac Papermate Pens .PAP 355-0L 2.10 12.60
8 6 eac Papermate Refills PAP 471-04 1.04 6.24
9 6 eac Pilot Precise Rolling Ball Pen PIL BX5-GN 1.19 7.14
10 12 eac Perma Pak Box  PER 1215 3.25 39.00
11 25 eac Smead Top Tab FIle Pockets SME 1524E 1.39 34.75
12 2 box Smead Fressboard Top Tab Folders SME 2403 27.50 . 55.00
13 3 box Esselte Top Tab File Guides ESS XPN925 12,59 37.77
14 1 pkg Avery Labels  AVE FF3-BK 3.41 3.41
15 1 pkg Avery Labels AVE FF3-LR 3.41 3.41
16 2 pkg Avery Labels AVE FF3-OE ' 3.41 6.82
17 1 pkg Avery Labels AVE FF3-PE ) 3.41 3.41
18 2 pkg Avery Labels AVE FF3-WE 5.41 6.82
19 2 box~ " "Dennison Labels DEN 43-797 3.52 7.04
20 ---8 eac- ardinal Data Binders : 4.10 32.80

CAQ 33412

CAQ 33413

J})CAQ 33414

L 1 CAQ 33415

i - ‘n‘t CAQ 33416

‘ CAQ 33417

I CAQ 33418

CAQ 33419
21 10 set AigneriData Indexes AIG CL 1411U0N .- 2.40 24,00
22 . 10 set _ Sparco Ring Binder Index SPR 21350 .80 8.00
3 2 pad Wilson Jones Column Pad WJ G7603 2.99 5.98

wr 104
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Pilot Mechanical Pencil PIL H115-3E 1.69 20.28

25 2 box Faber Castell Erasers FAB 813R 2.40 4.80
26 2 box Faber Castell Erasers FAB 827R 2.40 4.80
)7 2 ezc Jet Eraser FAB 813B 1.30 2.60

8 6 pkg Sparco Memo filler Sheets SPR F46-250 1.38 §.28

451.86
LESS 20% DISCOUNT ~  90.37

361.49

___Appendix G
30
ERiC 105




W
[

I
e
S
®
wS
—a
-de
*
o

)

AISO Enrollment
Private School Enrollment
Total Enrollment

SCHOOL

Rustin Haldorf

Creative Rapid Learning Center
Hope Lu:heran School

Rirby Hall School

Perry School

Redeemer Lutheran

Sacred Heart

St. Austin’s

St. Ignatius

St. Louis

St. Mary’s Cathedral School
St. Hichael’s Catholic Academy
St. Paul’s Lutheran )
St. Theresa’s

Tntals

HON-PROFIT PRIVATE SCHOOL 1987 - 1988

62901
2565
65, 466

158
85
75

128
45

345

200

238

245

365

115

240

241
85

2565

Entitlement
Per Pupil

$1,325.2882
712.9715
629.0925
1,073.6512
377.4555
2,893.8255
1,677.5800
1,996.3202
2,055.0355
3,061.5035
964.6085
2,013.0960
2,021.40839
712.9715

$21,514.9635

1549, 124
$8.3879

TENTATIVE
ENROLLMENT RPPROPRIATION ARPPROPRIATICON

#1,325
713
629
1,074

377
2,894
1,678
1,996
2,055
3,062

965
2,013
2,021

713

$21,515

Private School filllocation

LI

8RARY

$21,515

HATERIALS EQUIPMENT RESOURCES

$1,325
713
350
215

878
1,396
1,055
1,350

47S

950

48,707

$300

2,894

650

425

$4,269

279
559
37¢

800
600
1,000
1,062
490
2,013
1,071
288

$8,539

$21,515

10t
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Attachment G-J

87.14 (Page 1 of 2)
AUSTIN INDEPENDENT SCHOOL DISTRICT

Department of Management [nformaticn
Ofttice of Rerearch and Evaluation

AN

EF: BCTIVENESS RATINGS OF CHAPTER 2 EXPENDITURES

Rate the effectiveness of Chapter 2 expenditures for each of tne
following types of students by circling the number which best describes
your opinion. Please do not circle more than one number or mark between
the numbers. Use the key below for definitions of scales.

KEY

1 = INEFFECTIVE. Accomplished almost none (0% to 20%) of the intended
purposes.

2 = NOT VERY EFFECTIVE. Acccuplished few (21% to 40%) of the intended
purposes.

3 = MODERATELY EFFECTIVE. Accomplished about half (41% to 60%) of the
intended purposes.

4 = HIGHLY EFFECTIVE. Accomplished most (61% to 80%) of the intended

purposes.

5 = EXTREMELY EFFECTIVE. fully accomplished (81% to 100%) of the
intended purposes.

N = NOT APPLICABLE. Materials described op any given line were not
assisted with Chapter 2 block grant funds.
REGPOISES
I ——— e
Books, Materials 1 2 3 -t 4 5 N U
Computer Hardware 1 2 3 4 5 N Uy
Computer Software 1 2 3 4 5 N i
Stud: 1ts in Migrant Programs - Remedial
: Books, Materials 1 2 3 4 R} NoOWH LRt
: Computer Hardware 1 2 3 4 5 N i
@ Computer Software 1 2 3 4 5 N e
Students in Migrant Programs - Enrichment
Books, Materials 1 2 3 4 5 Nttt
~ Computer Hardware 1 2 3 4 5 N sl Lt
@ Compuater Software 1 2 3 4 5 N i e

PLEASE COMPLETE BACK PAGE

Students in Bilingual/ESL Programs
\

| Appendix G
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Students in Compensatory Reading Programs

/ Books, Materials 1-| 2 3 - 4 5 -1 Nttt
Computer Hardware 1 2 3 4 5 N W
Computer Software 1 2 3 4 5 N i

Studentg in Other Compensatory Language Arts Programs
Books, Materials 1-}) 2 3 4 5~ N KW
Computer Hardware 1 2 3 4 5 N w U]
Computer Software 1 2 3 -4 5 N uh o)
Students in Compensatory Mathematics Programs
Books, Meterials 11 2 3 4 5 I N Ut ]
Computer Hardware 1 2 3 4 5 N ol LAl
Computer Software 1 2 3 4 5 N W g
Students in Gifted/Talented Programs

v/ Books, Materials 1- 2 3-h | 4 5-1n N W1
Computer Hardware 1 2 3 4 5-1l. N MU
Computer Software 1 2 3 4 5- 1 N M7 un

Students in Special Education Programs
Books, Materials 1 2 3 4 5 N N
Computer Hardware 1 2 3 4 5 N Ui
Computer Software 1 2 3 4 5 N oy
Students Not in Any of the Categories Above
Books, Materials 1-1 2 3~ 4-@r s-n N |
Computer Hardware 1 2 3 4 —| 5 -1t N Wi
Computer Software 1 2 3~ -1 5-1 N i
- ~ s
2 ,\z/\j\ A
rk"'\? j)bq’ 30‘1»

(\-/'
PLEASE SEND THIS COMFLETED FORM TO:

Austin Independent School District
Office of Research and Evaluation
6100 Guadalupe, Box 79

Austin, TX 78752

~—Appendix G
33
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Chapter 2 Formula
Appendix H
PROJECT ASSIST
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CHAPTER 2 FORMULA

PROJECT ASSIST

Procedure

Project ASSIST Logs

The instructional monitors at the four Project ASSIST schools
(Blackshear-105, Blanton-106, Walnut Creek-141, and
Wooldridge-152) were sent a memo (see Attachment H-1)
explaining that they would be provided with a computer-
generated printout (see Attachment H-2) to record the
referrals to the ASSIST classroom. Each prlntout contained
an alphabetical listing of the students in eacii grade level.
The dates for the six weeks during which the log was used
were listed in columns. If a student spent any time in the
ASSIST classroom, the monitor put a check in the row of that
student's name and in the appropriate column for that date.

An updated prlntout was sent to the monitors one week prior
to the beginning of the next six weeks. Each new printout
was updated to reflect students that enrolled or withdrew
durlng the previous six weeks; however, monitors were
instructed to add names of new students to the printout if
they were referred to the ASSIST classroom and their names
were not listed on the current printout.

The student identification numbers of students referred to
ASSIST were entered on a CRT screen into a Project ASSIST
data file (SA-IMDAT 01 0l1). A SAS program (SA-IM002 01 01)
was used to merge the data file with the Student Master File
in order to tabulate frequency tables of sex by school, grade
by school, and ethnicity by school. The Pro;ect ASSIST file
was merged with the Special Education File in order to
tabulate a frequency table of special education status by
school.

OSA Files

The Office of Student Affalrs maintains a file (OSA) on AISD
students receiving suspensions and corporal punlshment Prior
to the 1984-85 school year, suspensions were categorized as
short (1-3 days), intermediate (4~10 days), or long (more
than 10 days). During the 1984-85 school year, a short
suspen51on could run from one to five days, and the
categorles of intermediate and long term suspensions were
eliminated. In their place, the categories of expulsion or
removal were created, and a student could be suspended fcr

APPENDIX H
2
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87.14

any number of days. The categories were again revised for
the 1985-86 school year. They were:

o] Compelllng (-5 cay suspen51on)

o Pre-Hearing (1-5 day suspen51on)

¢ Xemoval to Alternative Education Program (secondary
only), and

o Expulsion.

Records from the Offic2 of Students Affairs contain the type

of suspension, the total number cf days the student missed
due to the suspension, the student's Special Education status
as well as the student's school code. Because data for the
category including students removed *o an alternative
education program was available only for the 1985-86 year, it
was not used 1n comparing incidences of suspension.

A COBOL program (named "WENDY") was developed by an Office of
Research and Evaluation programmer to obtalin the suspension
and corporal punishment data from the OSA file. Because of
the changes in categories for suspensions, data in individual
categories could not be compared across years. Instead, the
totai :.umber of disciplinary actions was compared.

Results

Overall, records returned showed 320 students were referred
to the assist room at the four schools. Blanton's rate was
over twice as high as the next highest school, Walnut Creek.
This could be a function of the different philosophy of
Blanton's principal towards the ASSIST program.

Grade Level

The percentage of students referred to the ASSIST classroom
by grade varied among the schools (see Figure H-1). Overall,
the largest number of referrals were 5th grade students, w1th
the fewest number of referrals being among kindergarten
students. (see Attachment H-3)

Sex

At all four schools, more males than females were referred to
ASSIST at least once. (See Attachment H-4)

Ethnicity

At all of the ASSIST schools, Blacks were referred to the
ASSIST classroom in greater numbers than Anglo/Others or
Hispanics. The number of Anglo/Other referrals equaled or
exceeded the number of Hispanic referrals at all schools
except for Blanton. The percentage of Blacks referred to
ASSIST exceeded the percentage of Blacks enrolled in each of
the ASSYIST schools. Similarly, the percentages of Hispanic

APPENDIX H
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87.14

and Anglo/Other referr:ls were smaller than the percentages
of Hispanic and Anylo/Other students enrolled in these four
schools. Figure H-1 shows the number of students referred by

ethnicity.
- ____ _ETHNICITY
SCHoOL BLACK HISPANIC ANGLO/OTHER
Plackshear 30 (63.8%) 17 (36.2%) 0 ( 0.0%)
A (% Schoolwide) (59.0%} (39.0%) ( 2.0%)
3lanton 120 (79.5%) 9 ( 6.0%) 22 (14.5%)
(% Schoolwide) (63.0%) (18.0%) (19.0%)
Walnut Creek 24 (40.0%) 10 (16.7%) 26 ( 3.3%)
(% Schoolwide) (23.0%) (30.0%) (47.0%)
Wooldridge 32 (54.2%) 9 (15.3%) 18 (30.5%)
(% Schoolwide) (27.0%) (19.0%) (54.0%)
TOTAL 206 (64.4%) 47 (14.7%) 67 (20.9%)

Figure H-1. UNDUPLICATED COUNT CF STUDENTS REFERRED TO
ASSIST BY ETHNICITY,

Special Education Status

The number of Special Education students at each of the four
ASSIST schools was obtained from a District Priorities
pregramd (DP-SASCE 02 02) in order to compare the number of
speclai education students referred to ASSIST to the special
education population at each school. To obtain the
percentage of special education students per school the
School Characteristic Files were consulted. As can be seen
in Figure H-2, the percentage of referrals to ASSIST for
Special Education students was two to four times the
percentage of Special Education students at each of the four
Project ASSIST schools.

PERCENT REFERRALS FOR REFERRALS FOR
SCHOOL SPECIAL SPECIAL EDUCATION NON-SPECIAL

EDUCATION STUDE!TS EDUCATION

STUDENTS
Blackshear 8.3% 15 (32.0%) 32 (68.0%)
Blanton 9.7% 21 (14.0%) 150 (86.0%)
Walnut Creek 4.9% 12 (20.0%) 48 (80.0%)
Woolridge 6.0% 10 (17.0%) 49 (83.0%)
Figure H-2. SPECIAL EDUCATION STUDENTS REFERRED TO ASSIST
APPENDIX H
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Attachment H-1
87.14 (Page 1 of 1)
AUSTIN INDEPENDENT SCHOOL DISTRICT

Department of Management Information

Office of Research and Evaluation

September 4, 1987

To: Project ASSIST Instructional Monitors
Aaede
FROM: Lauren Mcede, Chapter 2 Formula Evaluation Associate

SUSJECT: Project ASSIST Logs

~s part of tne evaluation of Project ASSIST, computerized logs will be
used again tnis year to collect information concerning the students
referred to the ASSIST room in participating schools. The format of the
printout is the same as last year's; however, this year you will simply
cneck tne dates during which students were in your ASSIST classroom. The
sample 1og enclosed shows several examples of students who have been
referred to ASSIST. If you have any new students who are not listed,
piease include their names on the last page of the printout.

~n updatad printout listing all of the students enrolled in your school
{grades K-5 or K-6) will be sent to you every six weeks. The printout

for the firtt six weeks is enciosed. Please begin using the log as soon -
as you receive it. If you have any questions concerning the 1og, please
call me at 458-1227. My hours*are 7:45 to 12:45, Monday through Thursday.

iMoinm
mnciosures

Apsroved: 3

txecutive Diréctor
Department of Management Information

roved: C><2§242>14~‘<4: /G;212f14’°

Assistant Superintendent
Elementary Education

T
v
e o §

cc:  ASSIST Principals
Anrt Cunningham
Tom Anderson
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CHAPTER 2 FORM.JLA

SCHOOL-COMMUNITY LIAISON PROGRAM

Procedure

Information concerning the School-Community Liaison Program
evaluation was collected in two ways. The procedure for each
will be discussed separately below.

Interview

on June 2, 1988, an interview was held with the coordinator
of Home/Scnool Services by the Chapter 2 Formula evaluation
associate. The functioning and overall goals of the progrzm
were discussed.

Program Records

All records related to the School~Community Liaison Program’s

Chapter 2 Formula—-funded budget accounts were kept at the ]
program office located at Sanchez Elementary. On June 3,

1988, the number and type of bus requests were tallied in the

office of the School-Community Liaison Representatives’

secretary.

Results

D10-1. WHAT SERVICES WERE PROVIDED WITH THE SCHOOL-COMMUNITY
LIATSON PROGRAN SUPPORT FUNDS?

The School-Community Liaison Proqgram used its £12,000 in
allotted Chapter 2 Formula funds for transportation in
support of a variety of community, multicultural, and dropout
prevention activities.

D10-1. WHO USED THE SERVICES AND FOR WHAT PURPOSES?

At the beginning of the school year, the coordinator of
Home/School Services sent a letter to all secondary and
elementary pr1nc1pals explaining the types of transportatlon
services. eligible for Chanter 2 Formula funding. Special
projects such as the .lternative schools and the cllfton
Center could also apply for these services. A samgle letter
is included as Attachment I-1. Schools needing
transportation completed a request form and subnitted it to
the School-Community Liaison Representatives’ secretary.
This request was routed to the Grunts Administrator for
approval. Schools that did not follow this procedure but
were eligible for Chapter 2 Formula-funded transportation
could request reimbursement by submitting a request through
the procedure outlined above.
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87.14

D10-2. WERE MULTICULTURAL ACTIVITIES ORGANIZED TO PROVIDE
SOCIAL INTERACTION FOR ELEMENTARY STUDENTS?

Transportation was provided to parents and students for the
purpose of attending activities such as school orientations,
Parent-Teacher Association (PTA) meetings, study trips, and
multicultural events. During the 1987-88 school year, the
School-Conmunity Liaison Program office received 166 requests
for 280 buses. These buses were paid for out of both current
and carryover Chapter 2 Formula funds. Figure I-1 lists the
bus requests.

ACTIVITY NO. OF REQUESTS NO. OF BUSES

PTA ACTIVITIES 4 5
SCHOOL ORIENTATIONS 11 16

MULTICULTURAL ACTIVITIES Total: 101 193

(o)
3V

Hispanic heritage events

Texas Heritage Center

Pioneer Farm

Cesar Chavez speech

Black heritage events 1
UT Opera Lab Theatre
Mexic-Arte exhibit
Dougherty Arts Center
Arts Warehouse

Laguna Gloria Art Musesunm
Chinese New Year
Folklorico program

Carver Library
Huntington Art Museum
Austin Children’s Museum
Mariachi band performance
Texas Memorial Museum
Children’s art exhibit .
UT Performing Arts Center
National Association of
Bilingual Educators
(folklorico performance)

N
w

(]
PFEFOMOMRPOAOVGWWERESMPRPRPRPONDE W

PE O
FONNRPUOWUOURSRPNRERSWN

0000000000 00O0OO0OD0O0COO0OO0OO
(o)

ONGOING ACTIVITY

o Day Glo Program at %ilker 16 16
(every Wednesday, 8 weeks)

STUDY TRIPS Total: 17 28

Discovery Hall

Pedernales Falls State Park
Track Meets

Camp Lone Star

00O0O0
N NN
[PUREN IS ]
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o UT Astronomy Department 1 1
o Leander State Park 3 3
O Wild Basin 2 2
o0 Leander sports event 1 1
0 Bergstrom AFB 1 1
o Clifton Center to Sportspark 1 1
o Brackenridge children’s
Hospital 1 1
ADOPT-A~-SCHOOL ACTIVITIES
0 Tours of Austin Light, 5 5
Zachary Scott Theatre,
Karate center
OTHER Total: 17 17
o Jump Rope for Heart 1 1
o Zilker Park (PAL) 4 4
o Wimberley 1 1
o Dropout Prevention 11 11
TOTAL: 166 280

Figure I-1. SCHOOL-COMMUNITY LIAISON PROGRAM BUS REQUESTS.

D10-3. HOW MANY STUDENTS WERE SERVED? HOW MANY PARENTS WERE
SERVED?

Based on an estimate of 60 persons per bus, approximately
16,500 students and 300 parents were served by this program.
The approximate cost per person based on an allocation of
$12,000 plus a $7,530 carryover was $1.16.¢
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Attacnment I-1
(Page 1 of 1)

AUSTIN INDEPENDENT SCHOOL DISTRICT

HOME/SCHOOL SERVICES

T0: Principals

August 18, 1987

FROM: Bill Perry, Coordinator @

SUBJECT: Bus Requests

The office of Home/School Services (SCL “rogram) has supported special

transportation needs for schools for

a number of years. There are

limited transportation funds (frem Chapter II) available for multi-
cultural and drop-out prevention activities this year. General guide-
lines for utilizing this service follow.

(1) Please send your bus request
- School, 10 days in advance.

to Jo Wilson, Sanchez Elementary

(2) If for some reason you need to cancel a bus requested through

this program, please contact

Jo Wilson, 476-2457.

(3) Retroactive requests for previcus services cannot be honored.

(4) Field trips related to content areas will not be approved.
Please fund these from your “study trip" budget.

Your cooperation will be appreciated.

Approved:

Chonte, Qoo

Charles Akins
Assistant Superintendent
Operations/Community Resources

cc: Trensportation Dept.
Supcrvising Principals

APPENDIX I
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CHAPTER 2 FORMULA

SPANISH ACADEMY

Procedure

During September, 1987, the Chapter 2 formula evaluation associate
met with the three Spanish Academy teachers to discuss the
evaluation. A draft of the course evaluation was discussed, and
additional questions to be included were suggested by the teachers.
Methods of distributing the course evaluation forms were discussed,
and a decision of which participants would receive the form was made.

On November 30, 1987, copies of the evaluation form were delivered to
the Spanish Academy office (see Attachment J-1 for the evaluation
form and Attachment J-2 for the cover letter). Teachers were asked
to pass out the form and a self-addressed school mail envelope to
each participant who attended at least six classes. Participants
were requested to complete the form and return it tc ORE in the self-
addressed envelope. Participants who attended at least six classes
but were absent during the last class of the session were sent a copy
of the evaluation form and a return envelope.

Copies of attendance rosters kept by the teachers were requested in
order to tabulate the number of participants in attendance. These
records were sent to ORE in January and May, 1988.

Results

Results will be discussed by the evaluation question they address.

D1l1-1. HOW MANY AISD PERSONNEL WERE ENROLLED IN A SPANISH
ACADEMY CLASS?

Attendance rosters kept by the Spanish Academy teachers indicated
that 452 participants enrolled in Spanish Academy classes during the
summer, fall, and spring semesters. Overall, 62% of the participants
attended at least six classes. Most of these persons were therefore
eligible for AAT (Advanced Academic Training) or TESD (Time
Equivalency Staff Development) credit. Figure J-1 shows enrollment by
class level and semester, and Figure J-2 shows number of classes and
average enrollment.

17
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ENROLLMENT

1987 1987 1988
SUMMER FALL SPRING TOTAL
Beginning 40 140 148 328
Intermediate 16 24 17 57
Advanced 9 13 13 33
Translating/
Interpreting 0 24 8 32
TOTAL 65 201 186 152
Attended
6 or more
Classes 69% 61% 62%
Figure J-1. AISD PERSONNEL ENROLLED IN SPANISH ACADEMY.
NUMBER OF CLASSES
1987 1988 AVERAGE
SUMMER SPRING ENROLLMENT
Beginning 4 10 14
Intermediate 1 1 14
Advanced 1 2 9
Translating/
Interpreting 0 1 16
TOTAL 6 14 13
Figure J-2. NUMBER OF SPANISH ACADEMY CLASSES BY SEMESTER.

D11-1. WHAT POSITIONS WERE REPRESENTED IN THIS GROUP?

Participants completing the course evaluation form were asked to
supply their job title on the survey form. Most (69%) of the

respondents were teachers, with 10 jobs represented overall.
J-3 shows the job titles of the fall semester participants completing

the course evaluation form.

128
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JOB TITLE NO. REPRESENTED

Teacher

Librarian

Counselor

Speech Pathologist

Bus Driver

Secretary

Architect

Associate School Psychologist
Internal Auditor

Student Records Assistant
TOTAL

-

=t =t DN DD WO OO

-3

Figure J-3. AISD JOB POSITIONS REPRESENTED BY RESPONDENTS TO
THE FALL, 1987, SEMESTER COURSE EVALUATION FORM.

Participants were also asked to supply the name of the school in

which they taught or their job location. Figure J-4 shows the }
responses to this item. '

JOB LOCATIONS OF SPANISH ACADEMY PARTICIPANTS

Allan Maplewood McCallum HS

Andrews Mathews Reagan HS

Barton Hills Metz

Becker Nerman Carruth Annex
Blackshear Ortega Children’s Psychiatric
Blanton Patton Unit

Brooke Reilly Constr'~tion Management
Campbell Sanchez Early ..ildhood Assess-
Dawson Sims ment Center

Govalle Sunset Valley Homebound Services

Hill Widen Internal Auditing
Highland Park Zilker Saegert Bus Terminal
Houston Student Records and
Kocurek Fulmore MS Reports

Linder Porter MS VH Itinerant Program

Figure J-4. AISD JOB LOCATIONS REPRESENTED BY RESPONDENTS TO

THE FALL, 1987, SEMESTER COURSE EVALUATION FORM.
D11-2. HOW DID THE PARTICIPANTS EVALUATE THE COURSE?
Participants in the fall semester who attended at least six classes
were asked to evaluate the Spanish Academy. Completed forms were
returned by 71 participants (based on the 122 forms distributed to

eligible participants, the return rate was 58.2%).

In general, participants’ responses indicated that:

APPENDIX o 1‘38
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o Overall, the Spanish Academy course was excellent (79.1%
agreed) or good (19.1% agreed).

o Over half (61.8%) of the respondents reported that, in general,
the course had helped a lot, and over a third (38.2%) agreed that
the course had helped some.

o Most (79.7%) of those responding said that the course had
improved their rapport with Hispanic students.

o About a quarter (27.9%) of the respondents reported that their
participation in the Spanish Academy affected their Hispanic
students’ achievement. Only 8.2% of the respondents said that
their participation had not affected their Hispanic students’
achievement. The remaining respondents (63.9%) said that this
item was not applicable to their teaching situation.

o Almost all (97.1%) of those responding said that they
would continue taking Spanish Academy classes.

The remaining items on the survey were open-ended questions dealing
with aspects of the course that should be maintained or deleted, and
the number of semesters the respondent had attended the Spanish
Academy. In general, participants’ responses indicated that:

o Many of the respondents said that all aspects of the Spanish
Academy should be maintained for future classes. The informal
atmosphere and the teaching method used were cited several times
as aspects that should be maintained.

o Although many of the respondents said that they could not think
of any aspects of the Spanish Academy that should be left out,
some requested that homework assignments and some of the games
used should be omitted.

o The majority (72.1%) of the respondents reported that they had
attended the Spanish Academy for one semester. The other
respondents had attended from 2 to 12 semesters.

D11-3. DID PARTICIPATION IN THE PROGRAM HELP THE
PARTICIPANTS IN THEIR JOBS?

Almost all of the respondents reported that the course had helped
them a lot (43.5%) or some (55.1%) in their jobs. Only one
respondent (1.4%) said that the course had not helped at all.

These responses are more positive that those received during the
1986-87 school year, when 66.7% of the respondents to the fall and
spring course surveys said the course had helped some, 20.6% said the
course had helped a lot, and 12.7% said that the course has not
helped at all.

Responses to all survey items are included in Attachment J-3.
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(Page 1 of 2)
AUSTIN INDEPENDENT SCHOOL DISTRICT
Department of Management Information

O0ffice of Research and Evaluation

SPANISH ACADEMY EVALUATION FORM

CLASS LOCATION:

CLASS TAKEN (Beginner, Intermediate,
Advanced, Translation/Interpretation):

YOUR J0B TITLE:
YOUR SCHOOL NAME OR JOB LOCATION:

Please circle the most appropriate response.

1. Overall, the Spanish Academy course was:

EXCELLENT GOOD ADEQUATE POOR VERY POOR

2. Has this course helped you in your job? A LOT SOME NOT AT ALL
If it nas, please explain how.

3. Has this course helped you in general? A LOT SOME NOT AT ALL
If it has, please explain how.

4. Do you feel the course has improved your rapport with Hispanic students?

YES NO NOT APPLICABLE

If it has, please explain how.
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87.14 Attachment J-1
(Page 2 of 2)

5. Has your participation in the Spanish Academy affected your Hispanic
students' achievement?

YES NO NOT APPLICABLE

If it has, please explain how.

6. What, aspects of tne Spanish Academy classes should be maintained for
future classes?

7. What aspects of the Spanish Academy classes do you think should be left
out?

8. How many semesters have you attended the Spanish Academy {at least six
classes per semester)?

9. Given the opportunity, would you continue taking Spanish Academy classes?

YES NO

PLEASE SEND YOUR COMPLETED FORM IN THE SCHOOL MAIL TO:

Lauren Moede, Office of Research and Evaluation
Administration Building, Box 79
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Attachment J-2

(Page 1 of 1)
AUSTIN INDEPENDENT SCHOOL DISTRICT

Department of Managewment Information
Office of Research and Evaluation

November 30, 1487

TO: Spanish Academy Teachers
Aaede
FROM: Lauren Moede, Chapter 2 Formula Evaluation Associate

SUBJECT: Spanish Academy Evaluation Form

Enclosed are 175 copies of the Spanish Academy evaluation form to be
distributed to your students that have attended at least six classes. Also
included are self-addressed envelopes to be used py students to return the
completed surveys to my office. Please ask students to complete the form and
return it to me through the school mail.

If you have any questions, please call me or Nancy Baenen at 458-1227. Thank
you for your help in administering this questionnaire.

LM: Thm
Enclosures

Approved: Bo———/( A‘DL_.-_

Assistant Director
Department of Management Information

cc: Lee Laws
Ann Cunningham
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Attachment J-3
RESULTS OF FALL SEMESTER COURSE EVALUATION
(Page 1 of 13)

APPEI;DIX J

134




Attachment J-3
87.14 (Page 2 of 13)

1. OVERALL, THE SPANISH ACADEMY COURSE WAS:

n=68

Excellent 54 (79.4%)
Good 13 (19.1%)
Adequate 1 ( 1.5%)
Poor 0 ( 0.0%)
Very Poor 0 ( 0.0%)

2. HAS THIS COURSE HELPED YOU IN YOUR JOB? IF IT HAS,
PLEASE EXPLAIN HOW.

n=69

A lot 30 (43.5%)
Some 38 (55.1%)
Not at all 1 ( 1.4%)

Responses from Beginner students:

Improved rapport with Hispanic co-workers and students. I
can understand a little more Spanish.

I am still learning; I was only in the keginner class.

Not at all, so far.

I can now at least understand some of the language being spoken
around here.

Undﬁrstﬁnding Spanish-speaking students. ‘ommunicating instructions

o thenm.

I am able to communicate easier with my stuients.

Able to better understand parents who speak only Spanish. All of my
students speak primarily English but a few speak Spanish. It is
also nice to communicate some with the Spanish-speaking class next
to me.

A lot--I teach 95% Hispanic students.

Communicating with students and empathizing with students' learning
process.

I've only been using the Spanish in conversational settings, not as
an instructional tool.

I have three ESL students. I have been able to establish a good
rapport with them when I speak in Spanish and they realize that I
am having a hard time learning their language.

Yes, I have been able to communicate with the students who only spea
Spanish and help them select books that they want.

It's given me a lot of cultural awareness and insights.

I feel I would need to work in a Beginner I class but this one has
been very educational and fun.

Occasionally I use Spanish at work.

We are singing lots of Spanish songs for our Christmas program. Also
Spanish songs for a non-English spe2aking kindergarten class.

I can understand more of the teacher conversations in the teacher's
lounge and more of my students' speech differences which may be
attributed to dialectical differences. I cun also pronounce name
more accurately.
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I have a class of pre-k students that speak only Spanish. At the
beginning of the year, we did a lot of charades. Now I can
communicate my instructions to them, translate some of the songs,
and understand a little of their questions. (This comment was
from a music teacher.)

Recognize more words in conversational Spanish.

I can understand some of what the children are trying to tell
me. It also helps me relate t.o the problems they experience
learning English.

I can give a few very simple directions to monolingual students.

It has helped in communication with Hispanic adults and children.

I feel that I can reach....

I have no Spanish background and have three bilingual classes
to teach--without Spanish Academy I would be up a creek. Now I
can at least give simple commands and communicate my expectations
and materials to my students and before I could not.

I can use some Spanish words here and there.

It has enabled me to communicate with other students and parents.
Although my class is virtually English monolingual, I have
included much of the vocabulary for things such as counting, the
calendar, etc. The children love it!

Since I am a beginner, I can only recognize a few words, but it's
nice to be able to do that.

Cut the ice and make new friends.

It has helped me to understand many words my Hispanic students are
trying to communicate to me.

It helps me in working with the children in the 8ilingual classes
when we team. .

Hear more of conversations, more confident in talking to children.

I have bilingual students in PreK through 6. Actually, eight classes
of them. I can fairly well wade through simple books (with their
help about el gato, el perro, etc.).

Responses from Intermediate Students:

Kot applicable at this point.

Cultural understanding, confidence to try a few words of Spanish
with our few Spanish-speaking students. Increased understanding
with Hispanic students.

I speak some Spanish with students, and they enjcy the fact
that I know it.

I serve 20 students in the Bilingual program at Martin, only 25% of
whom have a useable English proficlency. My ability to
communicate with them has increased tremendously.

I enrc.led when I was working in an elementary school with 60%
Hispanic students and bilingual classes. It was very helpful
then, since I sometimes dealt with students who had little English
and the library had Spanish books. Now, in a high school setting,
there is hardly any need to use Spanish at work.

This y:ar I have not needed Spanish on the job. Understanding some
of what the Sp<nish-speaking parents are saying. Being able to
talk to them simply.

I have a bilingual student in my class and knowing some Spanish has
helped in instruction and with her self-esteem.
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I really don't have contacts with Spanish-speaking parents this
semester. (I did last year.) I'm gaining confidence with using
Spanish so I'll be ready when I have Spanish-speaking
students/parents again.

Responses from Advanced Students:

I teach several Bilingual classes of four-year olds. It has been
helpful when giving instructions or correcting behavior.

Confidence in communicating with Hispanic families.

I enjoyed the review of grammar and I learned things I had
forgotten.

I do not teach in a bilingual situstion, but many students and
teachers are Hispanic and I think it improves relations.

It has helped me be able to do presentations in Spanish for parents
and to write letters and notes to parents.

I was really pleased this summer and throughout the fall to be able
to help with Spanish-speaking people who came o the office.

Responses from Translation/Interpretation Students:

I feel more knowledgeable in £illing out important forms. Parent
conferences/parent letters in Spanish, teaching my students.
Vocabulary.

3. HAS THIS COURSE HELPED YOU IN GENERAL? IF IT HAS,
PLEASE EXPLAIN HOW.

n=68

A lot 42 (61.8%)
Some 26 (38.2%)
Not at all 0 ( 0.0%)

Responses from Beginner Students:

It has made me more aware of the Hispanic culture.

Better understanding of Spanish language and culture.

I can understand a little more Spanish.

General knowledge in Mexico.

The psychology of the Chicano family was very enlightening.
Additionally, the course in general has given me a better
understanding of the frustrations and problems encountered by
those who speak one language but live in another.

I have learned about the Hispanic culture more and can read and
understand menus at Mexican restaurants.

Keeping me at the job of learning £» I can identify with student
feelings.

Living and working in Texas I feel it is a definite plus to
understand/speak some Spanish.
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I understand a little bit now although I am not able to speak it.

Travels.

I really need the practice of speaking and listening Spanish. I‘m
too timid to strike out on ny own. This course has increased my
confidence.

The teacher, Susan Luton, is an excellent teacher. Just watching her
teaching methods each week is a great model and reminder to me.
Her enthusiasm is contagious.

More relaxed on the job because now I can understand the children,
especially if there is an emergency.

I am better able to communicate with students and the concerned
teachers are very interested in helping me.

I have enjoyed learning a second language. It is my new hobby and

I want to learn more.

Oh, yes. I am more confident to try to speak Spanish at every
opportunity....at the gas station, with co-workers....on trips to
Mexico.

Refresh correct pronunciation of words--new vocabulary. Since I have
only lived in Texas one year and have ccme from Georgia, this
course has helped me to become more acclimated to the Hispanic
influence and language.

Helps me communicate with a lady who occasionally cleans my house, as
well as feeling more comfortable among bilingual students.

It's helped me understana the culture and attempt to understand
conversation/written word and television in Spanish.

It makes me feel better, more comfortable, you might say. Better
cultural understanding.

Helped me understand how difficult it is for kids to translate from
Spanish to English.

Now, I can communicate with my Spanish-dominant parents without
having to have an interpreter every time.

TFeel more comfortable around Spanish speakers.

I am able to put together vocabulary I knew and communicate to
Spanish speakers. I grew up speaking two languages (English and
German), and wanted to expand my language capabilities to include
Spanish in order to communicate with more people.

Exciting to be able to recognize some words the children use. It is
helping my informal understanding of Spanish.

To communicate with man- more people and to better uncderstand their
culture.

It has helped me understaad some Spanish. It will take me a while to
really learn like I want to. I want to repeat this class; I
believe that will help, hopefully when I have jiore time to study.

It has taught me some new things about Mexico and the language.

Hear more of conversations, more confident in talking to children.

The bilingual teachers seem to appreciate my trying to explain to the
students in Spanish. Filling forms, etr~., various numbers, libro,
maestra.

Correct way to pronounce Spanish names.

Responses from Intermediate St ients:

I am able to communicate in Spanish with a little more ease. I feel
more confident in using the vocabulary I have learned.
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I practice with my Hispanic friends--some of the fear of speaking
Spanish is gone. Better communication within the Hispanic family.

Cultural understanding, confidence to try a few words of Spanish
with our few Spanish-speaking students.

Berond understanding. LPAC work, parent contact (in a listening
mode), increased usage with Hispanic friends and colleaqgues.

I have travelled into the interior of Mexico and have been able to
speak enough to get what I wanted.

I have some close tiles with Hispanics in Austin and in Mexico. My
inability to speak Spanish has been a handicap I am working to
overcome.

It is the first formal Spanish course I have ever had and it was very
important in systematizing my knowledge of grammar and idioms. I
consider it important to be familiar with Spanish if you live
where lots of people speak it.

It has been a great review.

I enjoy it and it makes me feel good to be able to do the above
(understanding parents).

I have a love of language and it has made me.feel better overall.

It is so much fun--I need a little fun during the week. I really
enjoy getting a chance to use and learn Spanish.

Responses from Advanced Students:

It has helped me feel more confident when speaking Spanish. It
allowed me to "get out" of the house and to meet and talk
Spanish with really nice peopie--especially other teachers.

I travel and work in Mexico in the summer and each year T
communicate better.

It has given me more self-confidence and a feeling of accomplishment.

The course has helped me with understanding more about Spanish
culture as well as with speaking and understanding the language.

Responses from Translation/Interpretation Students:

I am able to explain myself with more confidence. I have material
references I can refer to if I don't know how to explain or ask
something in Spanish.

Practice my Spanish with family. Oral and written. Vocabulary.

4. DO YOU FEEL THE COURSE HAS IMPROVED YOUR RAPEORT WITH
HISPANIC STUDENTS? IF IT HAS, PLEASE EXPLAIN HOW.

n=69

Yes 55 (79.7%)
No 2 ( 2.9%)
Not applicable 12 (17.4%)
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Responses from Beginner Students:

I am more willing to try to speak Spanish with the little ones, and
they are very patient with me.

Students have been very interested and pleased that I was learning
Spanish.

My vocabulary is not large enough to communicate in Spanish entirely.

They know I care enough to try to become more knowledgeable about
their language and culture.

I understand more than I can respond.

Anytime you can communlcate easier, rapport will become easier.

They feel easier with me.

They are excited that I know some Spanish=~=~also they feel more at
ease speaking with me.

I can count 1n Spanish with my students which is fun for all of us.

Susan Luton is an excellent teacher.

I care enougn to try their language.

Yes, I speak with some of wy Hispanic students for practice and they
are very eager to teach me. I also feel it has made us closer in
our relationshLip.

The students were surprised when I started speaking Spanish to themn,
and have since not been so shy around me.

I didn't know one word before and this course has been a great help.
I understand more about their culture and heritage. I have asked my
children about tnlngs I have learned in class. They see that I

kave a genuine interest in learning more about them.

I do not feel totally lost if they speak Spanish: they see I can
speak some Spanish and feel . sense of "common ground". Students
were pleasantly pleased and they would help me leirn new words.
This tyne of interaction hﬂlped to incresase their self-esteem. I
bzlieve it letz them know I care, really care about them. It've
asked them to help me learn and that maxes them feel important.

Increased communication skills and understandlng.

I explained that I was learning Spanish. I think the kids appreciate
the fact that I want to include them.

Wher: I give iustruction in English and then in Spanish my bilingual
kids "srarkle" and I always get a much better response from them.
They even help me and ceorrect me sometimes in my Spanish. So
ve're learnlng together!

I can communicate in the’r language a little bit.

I am helping these students retain some knowledge of their "native"
language=--they think it's wonderful to be able to count and <o
othgr Fhlugs in Spanish and English--and that their teacher can do
it too!

Can use a few words and it is fun!

The students are excited because I understand some of the Spanish
words; they are also excited about helping me learn to speak

Spanlsh.

I sometimes team teach for social studies with the Bilingual
teachers.

Hear more words, understand their conversation, can talk to them in
Spanish.

They love helping me pronounce.
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Responses from Intermediate students:

Freer to converse, spzak.

Anytime you can use someone's first language, even if you use
it poorly, you show respect for tkeir culture and needs.

However haltingly, I can now talk to and understand the students (we
both use a mix orf English and Spanish to make up for poor
vocabulary), something I was not able to do before this class.

Also, knowing more about the culture has provided a common ground.

I am able to communicate vith LEP children and their parents. I can
speak with ESL students in foreign language area.

Responses from Advanced students:

By improving my language skills.

I have students with Spanish-speaking parents and I believe my
knowledge of Spanish helps me and makes them feel more
comfortable.

They know I am trying to learn their language and they should correct
me if I make a mistake. Then if I correct thenm in English on a
glaring error they don't feel so bad about it.

Responses from Translation/Interpretation students:

I can relate to my students' background and their needs.
I feel ‘more confident in my ability.
I have always had good rapport with any student.

5. HAS YOUR PARTICIPATION IN THE SPANISH ACADEMY AFFECTED YOUR
HISPANIC STUDENTS' ACHIEVEMENT? IF IT HAS, PLEASE EXPIAIN HOW.

n=61

Yes 17  (27.9%)
No _ 5 ( 3.2%)
Not applicable 39 (63.9%)

Responses from Beginner students:

I can't judge.

They relate more to me and me more to them.

Comprehension of commands among students, during P.E. activities.

They can understand and comprehend the material better because I
can give it in Spanish as well as English.

It has reduced discipline problems because I know how to make sure
they understand what is expected.

Several students are responding more readily to instructions; my
attempt at Spanish established a bond of sorts.

Because they know what I want, the class participation is greatly
improved.
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I feel my students have tried a little harder because they know I
am interested in them.

The students feel so good that I am trying to speak their language
and they seem to try harder, and they feel a part of the class
more than before.

Not as much this year but originally and in past sessions. Not used
instructionally yet.

Not that I have noticed.

I understand their needs better.

They are more patient with me, as I am with them.

They know what to do now, because I give instructions in English
and Spanish.

A few who speak NO ENGLISH seem more comfortable if they sense you
understand what they're saying.

It would be difficult to say. I hope so.

Responses from Intermediate studants:

My Hispanic children feel I am interested in them and their culture
and language.

Responses from Advanced students:

I think it has kecause I am better able to understand their
preblems with a second language and what to do about them.

Responses from Tranélatiog/Interp;etatigg students:

On tests I've administered, I retest them in Spanish and they
sometimes score higher.

They feel proud to know two languages and they feel good knowing
their teacher is still learning--to teach them.

6. WHAT ASPECTS OF THE SPANISH ACADEMY CLASSES SHOULD BE
MAINTAINED FOR FUTURE CLASSES?

Responses from Beginner students:

hll (8 responses).

Informal class meetings.

Vocabulary lesscms, group discussions, the entire thing! For me, all
of it. I have been helped but want to improve more.

Expanding on school related vocabulary.

Teacher was excellent. Structured in a positive and enjoyable way.

The method of teaching the language is wonderful! TPR is much more
enjoyable than listening from a tape!

Teaching the course in Spanish and letting us Gringo's slowly catch
on. Love the games too!

TPR--it's great! It really works and helps a lot!
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Games and writing assignments.

More emphasis on conversation--or student production of Spanish.

I would not change anything in the course I am taking under
Ms. Susan Luton. She makes studying Spanish enijoyable.

The variety of locations and times to meet scheduling needs. The
various levels of classes for different levels of students.

Cultural, historical, or any elements helping teachers to relate to,
and understand better, Hispanic heritage. I enjoyed the special
Christmas activity.

Easy, laid back atmosphere and low key. No required examinations.
Includes cultural knowledge. ra Fabelo is an excellent
instructor. She makes learni. fun, accepts her students where
they are and encourages growth. The 2 hours passed very quickly--
lessons were well organized and presentation was clear.

Lecturers. Class particip-tion with things; i.e., making food, play-
like shopping, acting out situations (put the book under the table
kind of stuff). )

Informal atmosphere; no tests; interesting topics for vocabulary
building. )

Keep the same approach to learning.

The constant practice of speaking Spanish in class, and the lessons
with the tape.

The method. ) )

Lots of listening practice; oral participation; audio tapes; great
handouts with practical vocabulary; very enthusiastic instructor;
resource cultural speakers.

The availability of classes at the respective campuses.

I want to take lntermediate class in Spanish next time. At the
moment I feel I need to practice speaking Spanish to improve my
vocabulary.

Simple words that are used daily.

A lot of student participation, friendly atmosphere; the consultants:
Dora was a fabulous teacher!

One day per week meetings; meeting times right after school; Spanish
or Mexican heritage presentation.

The informality. Emphasis on good communication.

All excep.: musical chair games.

Essentially good as it is.

I like the format and presentation.

Teaching of vocabulary.

Contingedpictures with discussions. More one-on-one conversation
needed.

Responses from Intermediate students:

Two hours once a week; role-playing conference (teacher-parent) ;
cooking tortillas with native Spanish speaker; having "mystery
guest" to ask questions of (native Spanish speaker).

Keep as is.

Grammar; vocabulary; conversation; idioms; culture.

The grouping this semester was the best. I hope in the spring we
can continue rather than start over.

Lots of talking to the students. Hispanic culture presentations.
Games using Spanish.

Oral practice and lesson context in Spanish.
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Informality, role-playlng, conductlng class in Spanish. More
verbal practice; games; 1:0le playing; guest speakers (ask
questions).

Language development.

Responses from Advanced :tudents:

All.

Study of culture; holidays of Mexico.

Need more one-on-one communication practlce. Instructor
preparation and daily goals better defined. Availability of a
variety of classes.

I like the format of the classes and hope that the cultural parts
will never be sacrificed to 51mply ach1ev1ng fluency in speaking.

I like the handouts, the interview toplcs, and the sharlng of
backgrounds, problems, and solution. I also like reading plays,
stories, and poems and hearing about the culture.

Responses from Translation/Interpretation students:

All.

Vocabulary for classroom. More speakers.

Class speakers; translation of documentation; cultural background
of all Hispanics.

Cultural speakers.

7. WHAT ASPECTS OF THE SPANISH ACADEMY CLASSES DO YOU
THINK SHOULD BE LEFT OUT?

Responses from Beginner students:

None (18 responses).

I was very pleased with the instruction.

Childish games. A little too slow paced.

Musical chairs games employed in use of colors as language.

Teachlngs of other countries.

Can't think of any. Everycne seems to do their part. None--it was
very organized.

Any kind of homework that the next class is dependent upon. Not
ieave anythlng out. But ADD more listening for comprehension. I
can speak my instructions " to 4 year olds pretty well--but
understanding them is a whole new ball game!

Some of the homevwork.

Responses from Intermediate students:

None (4 responses).,
Can't think of anything.
I do not think we should repeat the resource people. I do enjoy
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the enrichment, but I want to add to what I have had.

Responses from Advanzed students:

None.

I don't know of any.

None~-all was helpful.

Long homework assignments because they usually don't get done.

Responses from Translation/Interpretation students:

None (3 recZponses). .
Nothing at this time. I have enjoyed all aspects of the classes.

8. HOW MANY SEMESTERS HAVE YOU ATTENDED 1THE SPANISH ACADEMY
(AT LEAST SIX CLASSES PER SEMESTER)?

n=68

One semester 49 (72.1%)
Two semesters 5 ( 7.4%)
Three semesters 6 ( 8.8%)
Four semesters 1 ( 1.5%)
Five semesters 1 ( 1.5%)
S’ semasters 2 ( 2.9%)
Seven semesters 1 ( 1.5%)
Twelve semesters 1 ( 1.5%)
"Several semesters" 1 { 1.5%)
"Every semester since

Sranish Academy began

except one summer

session 1 ( 1.5%)

9. GIVEN THE OPPORTUNITY, WOULD YOU CONTINUE TAKING SPANISH
ACADEMY CLASSES?

n=70
Yes 68 (97.1%)
No 2 ( 2.9%)

Comments from Beginner students:

Yes, at a later date other than spring 1988 semester. Definitely!

With a long work day starting at 7:30 a.m., I would have liked new
concepts introduced first when I was less tired with the review
done the second half.

I would prefer they end before 5:30; 7:15 to 5:30 is a long day.

I will continue to take the classes.
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Yes, but will be unable to do so for at least one semester.
Yes, please keep the opportunity available.

Comments from Intermediate students:

Yes, but only if same teacher, same day, and class. Susan is a very
good teacher. The class was easy-golng, enjoyable and fun. It
was actually fun to work hard for this class.

No, not at this time because of a crowded schedule. Will continue
next fall.

Comments from Advanced students:

No, mainly because it's too hard to get a babysitter. Comments: I
thought th~2 instructor was great. Great knowledge of subject
matter and she related well to the class.

Yes, absolutely.

Comments from Translation/Interpretation students:

Once again I want to thank Maria Elena for her hard work and great
attitude to help us. Gracias.
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CHAPTER 2 FORMULA

TRANSITION TRAINING FOR MIDDLE SCHOOIL FACULTIES

Procedure

Information concerning middle school transition training was
collected from program records, a districtwide teacher
survey, and an in-service saluation questionnaire.
Additional information was provided by the Assistant
Superintendent for Secondary Education in response to
questions from the Chapter 2 Formula evaluator.

Results

Results will be discussed by the evaluation question they
address.

D12-1. HOW WERE THESE STAFF DEVELOPMENT FUNDS USED?

In 1987-88, 11 AISD schools changed from junior highs with
grades 7 and 8 to middle schools with grades 6, 7, and 8.
AISD also has two secondary alternative schools (grades 7-12)
and two junior highs with grades 7 and 8. A commitment was
made to do more than simply add sixth graders into the
existing structures. A transition period from a junior high
to a middle school concept was anticipated. To facilitate
this change, Chapter 2 allotted $12,776 to pay 39 substitute
teachers for two days to allow middle school personnel,
selected by the various principals, to attend a conference
sponsored by the Texas Middle School Association (TMSA).
These substitutes were distributed among 15 schools, allowing
three teachers, one counselor, and one administrator from
each middle school to attend the conference, which included
sessions on transition training; not each attendee was
replaced by a substitute. Some district staff attended the
confereace as well, for a total of 76 AISD personnel. A list
of participants and schools is included as Attachment K-1.

D12-2. WHEN WERE THE TRAINING SESSIONS OFFERED? WHAT TOPICS
WERE OFFERED?

The TMSA conference was held February 21 - 23, 1988 in
Austin. Topics included: Mastery Learning in the Middle
School, Changing Your School’s Image, Problem Solving and
cQoperatlvc Learning, Nurturing the Middle School Student,
Hispanic Learners - How Their Culture Affects Their Learning,
A New Look At Homework, and Easing the Transition from
Elementary School to Middle School.
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D2~-3. HOW WERE THE TRAINING SESSIONS RATED BY PARTICIPANTS?

On April 21, 1988 an In-Service Evaluati~=: Questionnaire (see
Attachment K-2) was sent to each person who attended the TMSA
conference. A copy of the cover letter is included as
Attachment K-3.

Most of the participants completing the questionnaire were
either teachers (40%) or administrators (40%). The remainder
were counselors (20%). Of the 72 persons surveyed, 54
returned their completed questionnaires, a return rate of
75%. See Figure K-1 for the results of each item. Overall,
results of the evaluation indicate that:

o Most of the participants responding gave high rating-
to all aspects of the training. Items 1, 2, and 8
(objectives were clear, interest was maintained, and
the presenter was knowledgeable and well prepared)
were given the highest rating most often.

o Use of audio-visual materials (item 5) uvas given the
lowest rating by respondents, although ratings were
still high.

ASSESSMENT SCALE

ITEM 1(LOW 2 3 4 5 (HIGH)
* 1. Objectives 0 0 5 20 29
were clear. (9%) (37%) (54%)
2. Interest was 0 0 5 22 27
maintained. (9%) (41%) (50%)
3. Information 0 0 6 21 27
presented clearly (11%) (39%) (50%)
and concisely.
4. Content was 0 1 7 22 24
relavant/useful. (2%) (13%) (41%) (44%)
5. A/V materials 0 1 - 25 17
used effectively. (2%) (20%) (46%) (32%)
6. Printed 0 1 6 23 24
materials used (2%) (11%) (43%) (44%)
effectively.
7. Objectives 0 0 5 19 29
were met. (11%) (35%) (54%)
8. Presenter was 0 0 5 19 30
knowledgeable. (9%) (35%) (56%)
Figure K-1. EVALUATION OF MIDDLE SCHOOL TRANSITION TRAINING.
(n=54)
APPENDIX K
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Responses to the open-ended item provided largely positive
comments on the conference. Many reported the conference was
outstanding; four mentioned wanting to attend again in the
future. Only one of the 21 comments was negyative. Of those
responding, 42 (84%) indicated they would like additional
training. A comprehensive list of comments is included as
Attachment K-4. The top-rated presenter from the conference
has been invited to speak at a staff development activity to
be held on August 30, 1988 for all middle school staff.

Districtwide Teacher Survey

The Office of Research and Evaluation regularly conducts
surveys of District teachers. 1In 1987-88 the teacher survey
was ccnducted March 11 - May 13 (several weeks after the
February TMSA conference) and included all teachexs. The
survey included 357 items overall; of these 1tems, iidividual
teachers received 8-24 items per survey. One item concerning
middle school transition training was included in the survey.
Of the 152 middle school teachers responding to this item,
more than half (61.2%) reported no need for further training
in middle school concepts. Results of this survey item are
included as Attachment K-5. Suggestlons for further training
in middle schnol concepts are included as Attachment K-6.

Discussion

It is interesting that 84% of those responding to the
inservice questionnaire wanted more training, while only
38.8% of those responding to the d1str1ctw1de survey did.
Those who had recently had specific tr: "1ing that they
considerad excellent wanted more; those +ho did not receive
special training (but may have had some District or school
training) did not want more. Part of the differerce may be
explained by this--one group knew the trainiing could be
useful and the other did not. Also, staff development is not
perceived as positively by teachers as by administrators in
general (based on attitudes toward Project Best, for
example). Only 40% of persons responding to the inservice
questionnaire were middle school teachers (the remainder,
60%, were administrators and counselors), whereas all of the
respondents to the middle school question on the districtwide
survey were middle schecol teachers. In addition, the in-
service questionnaire was sent only to persons who had
attended the TMSA conference; the districtwide survey had no
such constraints.
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BEDICHEK:

Administrator

Counselor

Teachers (6)
(7N
(8)

BURNET :

Alministrator

Counselor

Teachers (6)
(7N
(8)

COVINGTON:

Administrator

Counselor

Teachers (6)
(7N
(8)

DOBIE:

Administrator

Counselor

Teachers (6)
(N
(8)

FULMORE:

Administrator

Counselor

Teachers (6)
- (7)
- (8

KEALING:

Administrator

Counselor

Teachers (7)
(8)

TMSA CONVENTION

February 21-23, 1988

Carolo Garcia, Assistant Principal

Krisi Osburn
Ruth Donges

Melinda Walker
Meomie Zarria

Mario Solis, Assistant Principal

Gloria Moreno
Margie Kincer
Mary Gifford
Susan Valentine

Sam Watson, Assistant Priacipal

Margo Mendez
Maryon Underwood
Kathy Nobles

ewdaPemdergrass

Martha Clapp
Diana Hernandez
Barbara Taylor
Ruth Franklin

Vicki Baldwin, Principal

Yolanda Rangel
Colleen Massey
John Ferguson
Velma May

Wayne Schade

Larry Britton
Courtney Kahn
Linda Jefford

APPENDIX ¥
¥

NAR 2 9 RELD

Attachment K-1
(Page 1 of 3)

Yolanda Rocha, Principal
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LAMAR:

Administrator

Counselor

Teachers (6)
(7)
(8

MARTIN:

Administrator
Counselor
Teachers

MENDEZ:

Administrator

Counselor

Teachers (6)
(7
(8)

MURCHISON:

Administrator
Counselor
Teachers (6)
)]
(8

O .HENRY:

Administrator

Counselor

Teachers (6)
@))
(8)

PEARCE:

< Administrator
Counselor-.
Teachers (6)
L )
(8)

Attachment K-1
(Page 2 of 3)

Floyd Odom, Principal
Vivian G'Daniel

Mrs. Henrie Mertz
Mary D. Harris

Patsy L. Underwood

Martin Bera, Principal
Marsha Sharp
David 0'Dell
Margarete Wilson
Armida Aleman

Physical Education
Science
Social Studies

Fortunato Vera, Principal
Brenda Goins

Monica Gonzalez

Molly Raine

Connie Barr

Isabel Cortez, Principal
Rita Flewry

Luis Gomez

Jacque Pederson

Melirda Barber

Jose Mata (Mon.)
David Freeman
Gayland Williams
Joan Lester
Marilyn Bartos

Barbara Williams .
Doris Manor ,
Minnie Payton

John Schwertaer )
Romana Jones 1
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PORTER:

Administrator

Counselor

Teachers (6)
(7
(8

ROBBINS:
Administrator
Counselor

Teachers (7)
(8)

RICE:

Administrator
Counselor
Teacher

John Pearson, Coordinator

rances Bush
¢riscilla Bangs
Shauna Wolfram
Mary Nancarrow
Mae Stephens

Eddie Qrum
Susie Salinas
Martha Louis
Ron Baker

Glenn Nolley
Susie Slege
Guwen T..omas

Freda Holley, Assistant Superintendent

Sherilyn Howze
Gloria Williams

Mike Pool, Coordinator
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UHFICE UF SIAFT JEVELOFMENT (Page 1 of 1)

a7.14 IN~SERVICE EVALUATION QUESTIONNARE  _— e oz renciony I

Please complete each item and return to the session monitor as you leave the sessior.
X &% SESSION NUMBER:™ «.i-¢.

A.  SESSION IDENTIFICATION of " Yolololololalolo)
DOBOOOEOOO®®
olofololol Jolelolo)
Session Title:
GG E @E S B GOIGGE QOO EEO® 3@
PEOOOOROO® <o PEOOCRO®E®| |24
QEOEAOO®OE B OO OEO®O® 2z
Slalolelololalolelo) <™
OEOEOOEO®®O® 3
Presenter(s):

B.  YOUR POSITION/LOCATION

Job Title: O Teacher O Aide ¢ Administrator © Other
@ OO .
PROOOOOE®O® Office or
OOPMOOEOAO® School # (See Back)
O Elementary © Jr. Hi./Middle o© Senior High o Other
{  PROGRAM/PRESENTER(S)
Please darken in the number on the scale which best describes your assessment of the
program/presenter.
Low HIGH
1. Objectives were clear. ) @ ® &)
2. Interest was maintained. o le>) o) c I
3. Information was presentec clearly and concisely. ) @ o ® o)
4. Content was relevant/useful. © (@) (&) ) ()
5. Audio—visual materials were effectively used. o @ (&) ®
6. Printed materials were effectively used. © @ ©) &) ®
7. Objectives were met. © ) &) ®
8. Presenter was knowledgeable and well prepared. o @ 2] D ®

D.  FUTURE PLANNING
Please indicate whether or not you would like additiona: training on this subject.

O yes ono

E.  ADDITIONAL COMMENTS

Please add any guestions, comments, or suggestions regarding this session and/or
future requests.
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T0:
FROM:

AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment K-
Department of Management Information (Page 1 of 1)
0ffice of Research and Evaluation

April 21, 1988

Persons Attending Middle School ~>nference
s MOLAL
Lauren Moede, Chapter 2 Formula Evaluation Associate

SUBJECT: Evaluation of M:ddle School Conference

During tiie 1987-88 school year, part of the Chapter 2 Formula federal

fundi

ng AISD received was allocated for transition training for middle

school faculties. As part of the evaluaticn of this component, persons

parti

cipating in the TMSA (Texas Middle School Association) Convention,

February 21-23, 1988, are being asked to rate overall the sessions they
attended. Please compiete the enclosed in-service evaluation
questionnaire (you may omit date, session location, and presenter(s) on

secti

on A) and return it through the school mail by April 29th to:

Lauren Moede, ORE
Adm. Bldg., Box 79

If you have any questions, please call me at 458-1227.

LM: Thm
Enclosure

Aporoved: P & Do

xecutive DArector i
Department of Management Information

Approved: QM )74 %‘b/ff&/

cc:

Assistant Superintendent 4
Secondary Education

John Pearson
Sherilyn Howze
Gloria Williams
Mike Pool ’
Ann Cunningham
APPENDIX K
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Attachment K-4

COMMENTS FROM PARTICIPANTS REGARDING THE
TEXAS MIDDLE SCHOOL ASSOCIATION CONVENTION

(Page 1 of 3)
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I think it is important for AISD to continue learning from
other Texas dlstrlcts so that we can improve and share our
good things in the future.

I would love to attend next year's convention in San Antonio,
perhaps on a comp time credit basis. I would be glad to pay
ny own way.

Nothing in AISD has ever compared to tlie presentations I saw.
I plan to attend this conference again. It was of excellent
quality. I found there my ideas confirmed that we must
educate the "whule child" and not just his test scores.

One of the most outstanding conferences I've been to.

It was worthwhile getting fund.: to attend this conference.
Tt should be funded again next year.

I appréciated having the opportunity to attend this
conference. Many ideas were shared and discussed with my
colleagues.

It was very interesting and quite stimulating. Thanks for
the opportunity +o attend.

It was enlightening to see and hear how other middle schools
operate. I came away from the conference with many new
ideas.

I found many materials ready for use in my classroom.

Several special proqgrams were of high interest {e.g., book
conferences, coope. .tive teaching, and the visitations of
neighboring schools).

Excellent workshop!

The sessions were very informative and well presented,

Most of the ideas were .bsolete to AISD.

This was an outstanding conference! Its unfortunate that
more of our principals were unable to attend.

The presenter did an outstanding job.

The conference was great! It was exciting and motivating. I
wish every middle school teachex could attend.

I would like add*+1c al training in the area of cooperative

learnlng, creat: lessons that 1ncorporate group work and
activities, how set up groups and maintain a learning
APPENDIX K
11
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environment, etc.
TMSA was great! The sessions gave me tremendous ideas for
use in the classroom and implementing 6éth to middle school.

It was a worthwhile program. It enhanced our views on middle
school.

Very helpful, productive, inspiring.
Enjoyed it--except for Brad Timberlake speaker.
I really enjoyed the TMSA convention. It was 1nterest1ng and

informing to be with other middle school personnel. I look
forward to at%ending it again.

APPENDIX K
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Attachment K-5
(Page 1 of 1)

AUSTIN INOEPENDENT SCHOOL OISTRICT
DEPARTMENT OF MANAGEMENT INFORMATION
OFFICE OF RESEARCH ANO EVALUATION

SPRING, 1988 EMPLOYEE SURVEY RESPONSE SUMMARY -
TRANSITION TRAINING

239.D0 YOU THINK THERE IS A NEED FOR MORE TRAINING ON
MIDOLE SCHOOL CONCEPTS?
A. YES B. NO
IF YES, WHAT SUGGESTIONS DO YOU HAVE?
(USE THE BACK OF THIS SURVEY TO RESPONO.)

NUMBER OF
RESPONSES A B
TEACHERS
SECONOARY 152 59 93
38.8% 61.2%
MIOOLE/JUNIOR HIGH 152 59 a3
38.8% 61.2%
TOTALS
TEACHERS 152 59 93

38.8% 61.2%

APPENDIX X
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Attachment K-6
COMMENTS FROM RESPONDENTS TO THE DISTRICTWIDE TEACHER SURVEY
REGARDING THE NEED FOR MORE TRAINING .
ON THE MIDPDLE SCHOOL CONCEPT

(Page 1 of 2)

APPENDIX
14




87.14

More or different training is always helpful. This is a
confu51ng "coming-out" perlod of a student's life. Shared
ideas on management, social developmeat and acceptance
methods, focus on school success for students, helping
students get organized in thought and action, etc., would be
beneficial to all, I'm sure. Each year students are a little
different in attitudes and actions.

What prerequisites are expected of sixth graders before
entering seventh grade (for each academic course)?

Scheduling and grouping; blocking.

More 1nformatlon on the exploratory nature of middle schools.
My M.A. is in middle schools, and most don't understand what
a middle school is like IJor the students.

about what our middle school concept is. The lack of
organization and follow through is appalllng. The sixth
grade has apparently been made the stepchild again. A little
plannlng--put in writing--for the principals on both ends,
with teachers receiving copies of same, would have been easy.

I don't believe teachers need more theory about why should we
have middle schools since that subject has “een tnoroughly
explored. What f do see, and this was con. ‘rmed when I
attended the Middle School State Conference, are the
foll wing needs:

1. Wha*% is a middle school student capable of doing
academically, sncially, and cognitively?

2. What problems do middle school students specifically
have that are due to age? How does this impact a classroom?

3. How does the teacher develop a classroom that
nurtures the middle school student so that he/she car. learn?

4. How can a teacher teach her/his students to love
learning and enjoy school? Too, too many of our students are
bored to death and schocl is a prison for them.

5. How can teachers learn to support each other to
build a positive school atmosphere?

No comment. I do not like the middle school concept.

Teachers need to be re-educated on what teaching (at any
level) is all about.

The Dlscovery Prcgram needs more specific plannlng, goal
setting, and coordination with sixth grade subject areas.

APPENDIX
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CHAPTER 2 FORMULA
TEAMS IMPROVEMENT FUNDS

Procedure

Informatlon concerning the TEAMS Improvement funds was
collected in two ways. The procedure for each will be
discussed separately below.

Interview

On May 30, 1988, the director of elementary school curriculum
was interviewed on the telephone by the Chapter 2 Formula
evaluation associate. The questions are included as
Attachment L-1.

Program Records

On May 20, 1988, program records were examined in the office
of the grants a:iministratecr. Purchase requlsltlons for TEAMS
materials were sent to the grants administrator for her
51gnature before they were sent to the finance offlce

Copies of these purchase requisitions were examined in order
to determine how the Chapter 2 Formula funds were spent. A
listing of the expendltures by school is included as
Attachment L-~2Z

Results
Results will be discussew oy evaluation question.

D13~-1. Which elementary schools received TEAMS Improvement
funds?

TEAMS results from 1986-87 were used to determine the level
of funding for this year. Fourteen schecols at the very
lowest end of the districtwide scores were each allotted
$600. A second group of schools, those that scored higher,
but still below their predlcted levels, were each allotted
$200. There were 19 schools in this group. A few schools
that had achieved above their goals but nevertheless were
determined to be at risk because of their iow SES were each
allotted $150. A complete listing of schools by group is
presented in Figure L-1.

APPENDIY L
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CHAPTER 2 FORMULA FUNDS?

87.14
1987-88 FUNDING LEVEL
S600 $200 $150
Allan Becker Andrews
Allison Boone Blanton
Blackshear Govalle Brown
Brentwood Harris Cno':
Campbell Joslin Ortega
Dawson Kocurek St.Elmo
Houston Langford Walnut Creek
Metz Linder Ridgetop
Oak Springs Maplezwcod Reilly
Sims Norman
Widen Odon
Winn Palm
Zilker Pecan Springs
Zavala Sanchez
Sunset Valley
Travis Heights
Webb
Wooldridge
Wooten
Figure L-1. LISTING OF SCHOOLS BY FUNDING LEYEL FOR TEAMS
IMPROVEMENT.
D13-2. WHAT INSTRUCTIONAL MATERIALS WERE PURCHASED WITH

District staff recommended to the s:chools that TEAMS
improvement funds be used to purchase items such as test

booklets, test forms, practice materlals, activity packets,
or Scoring High by Random House. A review of the purchase
requests thowed that the schools followed these guidelines in
orderlng materials The most popular items were TEA:S
practice booklets and activity matericls.
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87.14 Attachment L-1
(Page 1 of 1)
AUSTIN INDEPENDENT SCHOOL DISTRICT
Department of Management Information
Office of Research and Evaluation

TEAMS IMPROVEMENT:
INTERVIEW WITH DIRECTOR OF ELEMENTARY SCHOOL CURRICULUM

Date:

1. HWhich schools were selected to receive funds for TEAMS improvement?

2. How were these schools selected?

3. Briefly describe the districtwide TEAMS improvement activities.
How does the Chapter 2 funding fit into this general plan?

4. MWnhat types of instructional materials were purcnased with Chapter 2
Formula funds? How were they to be usec?

5. Were any constltants nired with chese funds?

-

6. HWas any staff development in TEAMS improvement provided for the
staffs in these schools?

APPENDIX L
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Appendix M

WICAT COMPUTER LAB INSTRUCTIONAL AIDE
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CHAPTER 2 FORMULA

JICAT COMPUTER LAB INSTRUCTIONAL AIDE

Procedure -

In order to determine the duties and responsibilities of the
Wicat computer lab instructional aide at Blanton Elementary,
an interview with the aide and the school principal was
scheduled during May, 1988. Questions concerning student
usage rates and subject areas were also addressed at that
time. Yoints to be covered during the interview were d-:afted
by the Chapter 2 Formula evaluation associate and were
reviewed by the supervising administrator, the assistant
director of ORE, anl the grants administrator. A copy of the
interview is included as Attachment M-1. The interview took
place at the Blanton campus and was conducted by the Chapter
2 Formula evaluation associate.

Results

Results will be discussed by the evaluation question they
addvess.

D14 .. WHAT ARE THE DUTIES AND RESPONSIBILITIES OF THE
WICAT INSTRUCTIONAL AIDE?

One instructional aide was assigned to the Wicat computer
lab. All of her duties and responsibilities were performed
under the supervision of the principal at Blanton Elementary.
She was responsible for preparing the lab for use bv 14
classes each day. Her duties included cleaning the 30
terminals and keyboards, checking the headphones, doing daily
and monthly backups of student reports, and producing reports
as required. She also monitored individual terminals from
the maniager station.

D14-2. HOW OFTEN AND FOR HOW LONG DID STUDENTS GO TO THE
WICAT 1AB?

The lab was in use all day, every day. Fourteen 30-minute

class sessions were scheduled to allow for maximum studen"
participation.

APPENDIX M
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D14-3. WHICH STUDENTS USED THE WICAT LAB? IN WHAT SURJECT
AREAS DID STUDENTS RECEIVE COMPUTER-AS5ISTED
INSTRUCTION?

Students in grades one through four went to the lab every day
for 30 minutes. Kindergarten ard fifth grade students
attended on alternate days, and for sixth grade students, lab
attendance was an elective. S.™~e Gifted and Talented students
were scheduled in tha lab for an additional 150 minutes a
week above the minimum.

Instruction focused primarily on developing reading and math
skills, but programs in a total of nine curriculum areas were
available. A description of these program areas is included
as Attachment M-2. Because programs were individuclized,
students worked at their own level and controlled tineir own
progress. The lab management system tracked progress by
¢«cudent and produced class reports, upon request, for each
teacher. 1In addition to the general population, ESL, special
education, yifted and talented, and bilingual students all
had the benefit of lab use.

Wicat lab instruction was not designed to replace the
classroom teacher. Rather, it works best if the teacher
informs the aide exactly where the class needs more practice
and reinforcement. In turn, the teacher needs to track
student progress, noting areas of deficiency and mastery.

D14~4. DID PARTICIPATING STUDENTS SHNW GAINS IN ACHIEVEMENT?
WERE THESE GAINS GREATER THAN PREDICTED?

Because students were not randomly assigned to a control
group (that did not go to the lab) and an experimental group
(that did go to the lab) no definitive conclusions can be
drawn regarding lab effects on achievemert gains. Overall,
achievement scores provide some support ror the Wicat lab at
the primary grades for basic skills, but not at the
intermediate level. It is not known to what extent other
factors inflvence these results.

Report on School Effectiveness (ROSE)

their students will perform on the ROSE, a test of

achievement in reading and math. This year, it was expected
thut Blanton’s 1987-88 scores would rise at all grade levels
due, in large part, to the daily individualized instruction
provided by the Wicat lab. This expectation was not upheld.

In half of the 14 components, two each (reading and math) for
seven grades (K-6), students met or exceeued the predicted
gain. The other half of th: components were eitl- welow the
l predicted gain (5 components) or too small to ana. rze (2

I Each year in the fall, schools pr.dict how well thay expect

APPENDIX M

Bixic g 172




87.14

components). Grades two, four, and six achieved their
predicted gains in both areas. Kindergarten and fifth grade
scored balow their predicted gains in both areas. Grades one
and three cach scored below predicted levels in one area,
with results in the other area too small for analysis.
Complete results are included as Attachment M-3.

ROSE SUMMARY REPORT FOR BLANTON, .987-88

GRADFE READING - MATY

K Below Predicted Gain Below rredicted Gain
(N=40) (N=4G)

1 * Below Predicted Gain
(N=31)

2 Achieved Predicted Gain Exceeded Predicted Gain
(N=43) (N=42)

3 * Archieved Predicted Gain
(N=25)

4 Achieved Predicted Gain Achieved Predicted Gain
(N=47) (N=47)

5 Below Predicted Gain Below Predicted Gain
(N=34) (N=34)

6 Achieved Predicted Gain Achieved Predicted Gain
(N=28) (N=28)

Texas Educational Assessment of Minimum Skills

Refer to TEAMS summary report (Attachment M-4)
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Date:

1.

10.

AUSTIN INUEPENDENT SCHUOL DISTRICT Attachment M-1
Department of Management Information (Page 1 of 1)
Office of Research and Evaluation

WICAT INSTRUCTIONAL AIDE/PRINCIPAL INTERVIEW

What are the duties and responsibilities of the instructional aide?

Describe the hardware and software used in the Wicat 1ab. What is the
maximum number of students that can be served at one time?

Which students have used the Wicat lab?

How often and for how mainy minutes do students go to the Wicat lap?

In what subiect areas do students receive computer-assisted instruction?

What feedback have You received from students?

What feedback have you received from teachers (such as feedback on the
class reports)?

What do you think are the best features of the Wicat program?

How do yru think students will benefit from this program?

Do you have any suggestion for improvement in the program?
APPENDIX M
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Attachment M-2
(Page 1 of 18)

[ " P

OBJECTIVE: The audio based Primary Reading curriculum is
designed to complement and enhance classroom instruction in
beginning r=2ading skills.

|
AUDIENCE: The curriculum is designed for use by kindergarten %

to third grgde students.

EDUCATIZNAL THEORY: The instructional approach requires the
learner to more deeply Process infermation by generalizing
from examples instead of learning through straight drill.
Comprehension is introduced at the outset. Skill instruction
is distribated, not massed. The program teaches with the
largest language unit available and places this instrction in
the context of scmething that is meaningfus to the student.
For example spelling patterns are taught in words, words are
taught in sentences, comprehension skills are taught with
paragraphs. Motivating graphics and high quality audio are
used throughout to base instruction on students' existing
linguistic knowledge.

CONTENT: The Primary Reading curriculum inclucdes common
reading skills that are organized into 13 strands or
recurring themes of instruction that build on one another to
develop and reinforce reading skills. These skills include:
Sight Words

Word Analysis

Word Meaning

Comprehension

Alphabet Skills

Phonic Analysis

Structural Analysis

Literal Comprehension

Inferential Comprehension

Discrimination Skills

Vocabulary

Context Skill

Prediction

000600000 000O

FORMAT: Roughly 99 hours of instruction are available at each
grade level. The 13 strands above encompass 1010 separate,
interactive activities, woven into 285 separate lessons.

Each lessan consists of two to five activites.

sequence. Mastery of newly presented items is determined by
the learner's performance on successive instances. Mastery
is viewed as something that must be maintained, not something
attained and never raassessed.

A
Each activity contains a teaching sequence and a practice I
APPENDIX M l
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Attachment M-2
(Page 2 of 18)

Each of the 13 instiuctional strands is interwoven into a
number of different instructional activities.

Letter Match: discrimination
Letter Find: alphabet skills and discrimination

. Letter Scunds: word anaylsis and phonic analysis

Picture Story: comprehension and prediction

Sight Words: 1literal comprehension and sight words

Sound Patterns: “iteral comprehension and phonic analysis

Sight Word Senteuces: sight words

Picture Sentences: context skilil and literal comprehension

Reading Stories: 1literal comprehension and inferential
comprehension

More Sound Pattern: 1literal comprehension and inferential
comprehension

Word Meanings: vocabulary and context skill

Many Meaning: vocabulary and context skill

Digging for Meaning: context skill, prediction and literal
comprehension

sls 2/86
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Attachment M-2

" P
WICAT'S (Page 3 of 18)

LEVEL: Decsigned for grades 4-8 but rcading levels span grades 2-10

OBJECTIVES/SKILLS

Rased on the SCHEMA Theory of reading. Students expand and refine their cxpcncncc
base due to the large variety of subject arcas requiring the use of different skills.

- Teaches HIGHER ORDER THINKING SKILLS . .. Improves student’s ability to think
both Abstractly and Concretely, to determine Fact and Opinion, and to master Non-literal

and Literal concepts.
FORMAT
Lessons presented through a "Newstand" with stories in a NEWSPATER Format.

- There are 113 Newspaper Editions, each containing 5 stories
565 scories TOTAL

- Students access material one reading level ABOVE and BELOW their Sct Level.
- AUTOMATIC adjustment of rcading level determined by student’s progress.
- Stories are designed around 4 PROTOCOLS, or skill groups .

GRAPH INTERPRETATION - Interprctation of data from a Graph, Table, Map, or
Pictograph.

DELETION - Identification of any sentences that arec Redundant, Irrelevant, or in
Conflict with the Mood or Tonc of the story. d.

INFERENCE - Students answer literal and infercntial questions rclated to thc‘ text an
select Key Words which led them to their answer.

RQUMENTATION Determination of the Author’s Point of View, Conditions to be mcl
in order to prove the viewpoint, and distinction between Fact and Opinion.

SCORING:
MASTERY 80 - 100%
WORKING 50 - 79%
FAILING 0- 49%

- Mastery of 5 stories ABOVE zot recading level moves Lwudent UP

- Failure of 1 story BELOW sct rcading lzvcl moves student DOWN

My: EE HEE B ==
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(Page 4 of 18)

WICAT CURRICULUM: Reading Comprehension

LEVEL: grades 4-8, re..r to Scope and Seguence in the Teacher's Manual
to determine stories addressed by grade level, protocol, and subject
matter

OBJECTIVES/SKILLS:

.Four protocols teach different reading s..ills through a spescial emphasis
-GRAREIC INTERPRETATION-interpretation of data from graphs, tables, map -
or pictograph .
.DELETION-identification of irrelevant parts of paragraph
. INFERENCE-infer facts, feelings and opinions from text and select key
words
-ARGUMENTATION-determine authors point of view, conditions to be met and
identification of fact or opinion

FORMAT:
.lessons presented as newspaper stories
.presents material one grade level bel.w or above assigned levei
.automatically adjusts grude level according to progress

STUDENT EBELPS:
.? key used to give hints and tutorials

REPORTS:
.CLASS SUMMARY REPORT
.can reflect specific dates
.gives number of tries and percent of stor.es mastered in each protocol
.shows progress over two week period

-INDIVIDUAL STUDENT SUMMALRY REPORT
.shows summary of learning strategies

-INDIVIDUAY, TRACE REPORT
.shows exact score for each storv read

TEACHER OPTIONS:
.Options available for individual 'student or class
.Teacher can assign grade level
.Teacher can assign from 1 to 4 protocols
.Teacher can assign the number of failures before a student will be
stopped .
.Teacher can assign the percentage of time.computer ar:s for key word
selections . I i
.Teacher can establish the amount of time to be spent on each protocol

SCCRING:- .
.Mastery~-80-100%
.Working-50-79%
.Failing-0-49%
-Mastery of five stories above grade level moves the student up
.Failure of one story below grade level moves the student dcwn

APPENDIX M
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WICAT CURRICULUM: Language Arts I
.ta LEVEL: grades 3-~6, refer to Scope and Sequence in Teacher's Manual for
a8 lesson content
its
or OBJECTIVES/SKILLS:
its .Two activity types-Choose It and Proof It
at .Choose It-grammar and word usage, subject/verb agrzaement, irregqular
verbs, subject and object pronouns
i .Proof It-capitalization and punctuation
1t
1C¢ FORMAT:

.Each lesson contains three to five of either Choose It or Proof It
.Each exercise contains pretest, practice and posttest
.lessons in grades 3 and 4 are seen as LGRAM .or LPUNC
.lessons in grades 5 and 6 are seen as UGRAM or UPUNC

STUDENT BELI S:
.Proof It exercises contain a teaching sequence as tutorial when needed

.PF l-help-gives tutorials in Choose It and keyboard help in Proof It
Available only in Practice mode -
.Instructions are available at the beginning of each new exercise

REPORTS.
.CLASS SUMMARY REPORT
.for each student, gives the number of lessons attempted, mastered,
averas> time in lesson an”. average score
.INDIV.SUAL STUDENT REPORT
.gives exact score for each lesson attempted
.COMPLETED ASSIGNMENT REPORT
.names of students who have nearly completed all of their abSlgnmants

TEACHER OPTIONS:
.available for class or individual I
.reorder seqguence of lessons
.remove lessons and/or activities from curriculum
.restart student or class at a p[Aarticular lesson '
.set a lesson to Complete or Not Complete~Complete will bypass
lesson, Not Complete will require repeating the lesson
.set the criteria for pass and fail
.view the Lessons and objectives '
SCORING:
.Pass-70-100%~-st"dent is allowed to move to the next.lesson '
.Conditional Pass-50-69%-student is allowed to move to the next lesson,
but is advised to repeat it
.Fail-0-49%-must repeat lesson l
, APPENDIX M
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WICAT CURRICULUM: .Spelling

LEVEL: grades 2 6, refer to Scope and Seguence in teacher manual co see
word lists of over 6,000 words divided into grade levels .
.Refer to Spelling Machire section under Scope and Sequence for spelling
patterns covered and content

OBJECTIVES/SKILLS:
.Teack : spelling to students in ¢grades two through six
.Compt.. £ present 1lists of whole wocrds to learn through visial imagery
.focuses attention on a words spelling rather than its meaning

FORMAT:
.Organized in a test-study-test format
.Each test contains 20 words selected randomly from 800 word list
chosen by teacher or computer by grade level
.Misspelled words from pretest are seen in the study section for students
.Students «ee, hear and copy the words
.Posttests include pretest words. Those mastered on posttest are dropped
from the list. Words misspelled in posttest appear in the following word
study
.Posttest II includes only words misspelled on either or both of previous
2 tests
.Spelling Machine appears after students complete 6 groups of words.
Spelling Machine consists of practice and a game.

STUDENT HELP:
.Audio prompts for spelling words
.Students get feedback on correct and incorrect spelling
.PF 1 key is used to get help in the Spelling Machine-it glves ar.
example of spelling pattern

RLPORTS:
.CLASS REPORT
-gives individual student information regarding group[ assignment,
pretest average, posttest I average, posttest Il average, and game
avesrage
.gives class average

.INDIVIDUAL REIORT . .
-shows results of student performance on pretest, posttest I and posttest
II ‘
.shov’s number of words passed, number of words in list
. shows percentage of words correct in Game and number of games played

TEACHER CPTIONS:
.Class assignments
.assign default path
.create word lists
.set number of words per test-default is 20
.display group information

APPENDIX M
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.Studeat éssignments
.~assign student to group
.set game frequencv from 1 to 10, default is game after 6 lists

SCORING: -
.percentage scores are given for the number of words spelle” correctly

on a test

.students scoring 100% on Pretest go on to Posttest I. If they make
100 % on Posttest I, they get a new set of words

.students receive 10 points when a word is spelled correctly on the
first attempt in Machine Game-the numtzr earned decreases with each
errcx

.A word is mastered by correchly spelling it twice

.Stucdent is halted when a word is misspelled on the second attempt on
all three tests

f
i
'
i
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INTRODUCTION

TRILRL TRaLenstLeY® comPlements and enhances curre-t
clasgsroom g by offering a comprehensive program thut
addresses basic math skills. WICAT's Math curriculum {s
designed to correlate with major publishers' texts to allow

- teachers to effectively coordinats classrosm pxcgrams with

WICAT's computer-assisted instruction.
The curricrlum features

0 automatic placemen¢ upon completion of a diagnos-
tic test

o automatic pacing of students according £o ability
o ungraded practice in specitic sgkills
6 instructional Rhelp suguences

_ WICAT's management system monitors the progress of stu-
dents and keups detailad records of per/irmance, erabling
teachers to make skillful and professional use of both
classroo:m and computer instructicn.

CURRICULUY CONTENT AND REATURES

The Math K-% curriculum provides drill and pra:tice for
students in fifteen subject areas. The curriculum begins at
the kindergarten level with whole numbers. Thereafter, the
curriculum is divided into grade levels. The subject areas
presented at each level are as follows:

Level 2 (Grades 1 and 2) Level L (Grades 3 angd 4)
Addition Addition Multiplication
Subtraction Subtraction Divisio.
Whole Numbers Whole Numbers Practions
Level C (Grades 5 angd §) Level D (Crades 7 and 8)
Addition Fiactions Fre-~Algeb.«
Subtraction Decinmals Probability
‘Whole Numbers Graphs . Sets
Multiplication Metrics Statistics
Diviaion Numerasion
Practions Ratios, Percents, Proportions
Decimals

APPENDIX M i
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WICAT CURRICULUM: Middle School Math

LEVEL: grades 5-8, see Scope & Sequence in Teacher's Manual
for assigning lessons.

OBJECTIVES/SKILLS:

~Five tvpes of lessons (Strands):

—~NUMBERS~concepts of number systems including fractions,
mixed numbers, decimals, intecers.
—~OPERATIONS-operations of addition, subtraction,
multiplication, divisicn, powers, sagi ire roots

& absolute values.

—GEOMETRY-geometric figures and relationships, trans-
formation, geometric reasoning, & measurement.

—ALGEBRA~uses & meaning of variables & algebraic
expressions.

—PROBABILITY/STATISTICS-~emphasizes the applications
of numerical information.

FORMAT:
-Within the strands, each lesson contains 2-8 activities.
—Each activity will be one of the followina tyves:
~REFLEXES~timed drill & practice on memorized facts,
"Think Fast"
~CONCEPTS~Teaches the concept or idea.

—ALGORITHMS~Practice nrob! mns using mathematical .
procedures,

—~PROBLEM SOLVING-word problems or DU zZle problems
geared to real life situations. "Soive It

ot

STUDENT HELPS:
-PF keys are opsrational when highlighted at the bottom
of the screen.
-Help key is PpFr1.
-8 to skip frama:s.
-C to turn calculator on or of=F.
-i (PF4) for .nstructions.
—-Special series of helps in "Solve It" exercises,

REPORTS
—-CLASS SUMMARY REPORT . .
vives information for each student including numpber of
lessons attempted, mastered, average score.
~INDIVIDUAL STUDENT REPORT
gives exact score for each lesson attempted,

gives status of passed, failed or conditional pass.
—~COMPLETED ASSIGNHENTS REPORT

names of students who need new lessons assigneqd,

APPENDIX M
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TEACHER OPTIONS:
~-Available for class or individual students.

-Reorder the sequence of lessons.

-Remove lessons or activities.

~Set a lesson to Complete or Not Complete. Comblete
will allow a student fo retake the lesson or activity
or to move on. Not Complete reguires repeating the
lesson.

-Set the criteria for Pass & Fail.

~-View the lessons and objectives.

-Change Mastery activites tec Scored activities.

~Change the time limit a student should spend in
Masterv Activities. (Default is 45 min.)

SCORING:

-Zach activity is
Pass (?) 70-.00%
Conditional Pass
activity but are

scored by the following criteria:
tudents may move to next activity.
(CP) 50-69% Students may move to next
urged to repeat.

Fail (F) 0-49% Student must repeat activity.
-2 fails zesults in stopping the staden: from continuing.
Control T will give you options.
~Zach activity is either Scored or Mastery, designated by
S or M in Scope & Sequence. Mastery activities recuires
cumpleting 10 problems correctly and gives a score of
100%.

Scored will show you now many correct out of how many
attempted.

APPENDIX M
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WICAT CURRICULUM: Writing I

lesson activity and topic

LEVEL: grades K-2, refer to Scope and Sequznce in teacher manual to identi
OBJECTIVES/SKILLS: Two activities or strands-Listen and Do and Make a Stecry
~-LISTEN AND DO-reviews word and phrase meanings and direction followin

from audio and graphic cues
- MARE A STORY-students build a pictorial representation of their topic by

choosing elements of the story from screen graphics. They compose
accompanying story

FORMAT: 1
.Students are assigned a lesson which includes 2 Make a Test and Listen
and Do activities and corresponding rev:ew activities
.Make a Test is not graded
.Listen and Do activities .re evaluated on mastery of individual words
and phrases and mastery of activities

STUDENT HELPS: ’
.PF keys are operational when highlighted at the bottom of the screen
-PF l-Help in Make a Story-studeat receives help on starting phrases for
a story. In Listen and Do, practice sections review instructions
. PF 3 - repeats audio
.Stop signs are given students when they have answered three guestions

incorrectly. Control t keys will allow the teacher to ‘'get the student
out. of it

REPORTS :
.CLASS SUMMARY REPORT-
.for each student, report gives numbe- of lessons attempted, mastered,
average time in lesson and average score
.INDIVIDUAL, STUDENT REPORT
.gives exact score for each lesson attempted
.gives status of Passed, Failed or Conditional Pass
.COMPLETED ASSIGNMENTS REPORT
.names students who have nearly completed all of their assignments

TZEACHER OPTIONS: I
.available for class or individuals
.reorder sequence of lessons
.remove lessons and/or activities from curriculum '
.festart student or class at a particular lesson
.set a lesson to Complete or Not Complete~Complete will bypass the lesson
Not Complete will require repeating the lesson .
.set the criteria for passing and failing

.view the lessons and objectives

.change mastery activities to scored activities

change tire limit students should spend in mastery activities

/print student stories
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SCORING: _ :
.Listen and Do activities are scored with Pass, Conditional Pass or Fail.
.Pass-P-70-100%

.Conditional Pass-50-69%
.Fail-0-49%

APPENDIX M
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CHAPTER ONE

INTRODUCTIONM

Thmpackage contains two courses -~ Creative
Writing ¢ mative Writing. Both courses are designed
for students in the third through sixth grades.

Informative Writing, like Creative Writing, focuses on
the pre-writivy activity of idea-generation. Students use
information from the lessons to write reports for a
particular purpcse.

H
.00 OB BB R K B SBE Em =

CURRICOLUM

R S lessons provide the facts and
background information needed to write a report. Twelve
lessons are available for third and fourth grade students,
and eighteen 1lessons for £fifth and sixth grade students.
Lessons for younger students are shorter and 1less complex
than the lessons for older studerts. Each lesson requires
about 15 to 20 minutes to read.

Lesson topics are drawn from scieuce and social’
studies. Some lessons relate to each other and can be used
to enhance a topic of discussion in the classrocm. For
example, three lesscns on the third and fourth grade level
concern the South Pole: penguins, Antarctica, and Amundsen.

After reading the information in the lesson tnrat they
selected froiw their menus, students can choose one of
several writing assignments. The assignment may ask the
students to tell the story in their own words, to pretend to
be characters in the story and describe what it would be
like, to write the report as if it were a newspaper
interview or article, to describe overcoming the¢: handicaps
of the characters in the story, or to change a condition in
the story and praedict the outcome.

APPENDIX M
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87.14 1 _, INTRODUCTION

Students can repeat a lesson as many times as they
want. Because the assignments vary, several reports may be
written about each stary.

Questions are included in the presentation to help
students focus on story content. Typically, students are
asked to anticipate what is going to happen. The questions
are conceptual ‘as well as factual and often draw on the
students® world knowledge. For example, students might be
asked how they would feel or what they would do in a
situation similar to that of the subject of the lesson. The
computer does not judge free response questions as right or
wrong. Rather, it allows students the freedom to speculate
about a topic or offer an opinion. The computer prnvides one
possible answer to compare with the students'.

Reports are not scored. However, the computer does
~rack the number of words and the number of times a document
has been revised.

An on-line glossary provide. help with difficult
vocabulary words, which are highlighted in the text.

Students are not expected to remember all of the
details in a lesson. Major facts are listed.in a review that
is avaiiable both ¢t the end of a lesson and in the word
processor when students go there directly from a lesson. In
, this way, students can focus their energies on writing, not
A recall.

e

_

After reading the lesson, students can choose to review
the major facts, to read the lesson again, to select an
assignment, or to begin writing.

- U

After a story is written using the word processor,"
students may 1) save the story in their personal files (as
many as 10 stories can be saved), 2) Jjelete the story, or
3) print the story for the teacher or for themselves.

APPENDIX M
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INTRODUCTION

The SRVMRIEIC NI Bor ogram is designed to give students many
ideas for writing and many opportunities to write. The interactive
introcuction to prewriting exercises encourage imagination as a first
step toward better writing.

Creative Writing is for students in grades three through six.
.The activities are similar for all grade levels vith vocabulary and
concepts increasing in difficulty at the higher grades. Students work
at their own level and move at their own pace through the curriculum.

The WICGAT writing program is sejuentially ordered skill develop-
me.t. WIGAT curriculum developers subscribe to the philosophy of
writing as a process. Traditicnal approaches often confuse correct
spelling and punctuvation for effective commumication. The Creative

Writing program stresses idea generation and organization first, and
editing second.

The WICAT Creative Writing curriculum provides a wealth of
stimili that will motivate students to write. It is ocomprised of
three categories of activities: 1) Comic Caption activities, 2) story
starters, and 3) Wordsworth, WICAT's student word processor. Variety
is provided through 112 different lessons - 62 in third and fourth
grade and 50 ir: fifth and sixth grade.

In Comic Captions, students write a dialogue for characters in a °
narrative series of cartoon pictures.

Story sturter activities are designed to help students generate
and organize ideas. Activities rejuire students to 1) create and
describe cbjects and characters, 2) resolve story dilemmas, 3) combine
several prople and objects into one story, or 4) write about provoca-
tive situations.

Students can use Wordsworth, the word processor, as a part of a
story starter exercise, or they can go directly to Wordsworth to writs
their own stories. Wordsworth allows writers to compose first drafts,
which they can later rewrite and edit. Students can insert, delete,
and rearrange information thus helping them recognize that written
material may be altered and improved in subsequent drafts. Stories
written with Wordsworth may be saved, deleted, or printed for either
the student or the teacher. The computer can hold up to ten stories
for each student ’~fore the student must delete one or more of the
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stories. When students wish to print out a story for the teacher,
they must decide how they want the story to be evaluated. They can ask
the teacher to read for the vaiuve of the ideas, for their orcanization,
for the level of detail and app:opriateness of word choice, or for
mechanical erro.s. %The reason will be written on the top of the story
printout.
(CORDINATING QLASSROM AND COMPUTER QURRICULUM

The successful use of the computer curriculum lies in the
develomment and implementation of a Coordinated Classroom and Computer
Plan. The goal of this plan should be to form a ocomplementary
partnership between the computer curriculum and the classroom activi-

ties, emphasizing the best of both., This manual descr’“es the four
steps and additional information reguired to achieve t! .s goal.

Each step in the plan is a separate cnapter in this manual:
1) Master the computer curriculum

2, Coordinmate classroom and comuter room activities

3) In%roduce students to the computer curriculum

1)  Monitor students as they work on the computer

Three zppendices provide additional information:

Appendix A) Scope and seguence of activities and lessons
Appendix B) Instructions for operating the teacher's manager
Appendix C) Information on the available reports

APPENDIX M 190
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ENGLISH A5 A SECOND LANGUAGE

OVERVTEW

The ESL program is designed to teach English to non-2nglish
speaking or limited-English speaking students from kindergarten
to sixth crade. The curriculum represents approxima.ely a vear's
worth of instruction for students who spend 15-20 minutes per day
on the computer. The prcgram relies heavily on graphics, animation,
and audio capabilities. The curriculum focuses on building listening
sitills, building connections between concepts known in the first
language and the English label for those concepts, learning:; useful
chunks of language in order to establish minimal proficiency in
the language, and recognizing linguiszic patterns in .,cder to be
able to generate novel sentences.

The curriculum is organized around five types of activities:

~ Find and Fill - Teaches vocabulary with concrete referents.
Students see a picture which introduces a set of interrelated
words.
bssisted by audio and graphics the student ider:ifies the
word that is spoken.

- Storybook - Introduces new vocabulary in a story context.
Again the stud=nt identifies the word that is spoken.

- Listen and Do - leaches various commands and concepts such
as directions, space prepositions, numbers and letters. ©She
student relays correct commands to a robot by using one key
and the robot then follows the student's directions.

- Dialogue - Teaches the use of common, useful, guestions, responses,!
anc expressions through conversrtions with four life-like character
displaved on the screen. These characters: John, Maria, Sam,
and Lyn:: talk with the student and the studeat must choose l
the correct aquestions or responses needzd to continue the dialogue.

- Make A Movie - Helps students to recognize and use a variety
of grammatical patterns by combining pictures to create sentences.

rom
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. ttachment M-2
(Page 18 of 18)

WICAT CURRICULUM: Typing I, II, IIIX

LEVEL: Typing I-grade- K-2, Typing II-grades 3-6, Typing III-grades 7-12
Refer to Scope and Sequence in the Teacher's Manual to identifv keys
addressed for each lesson

OBJECTIVES/SKILLS:
.Review of keyboarding skills
.Typing I uses audio to help students understand directions and feedback
.Typing II and III uses games to tec~h keyhoarding in a manner appealing
to older students

FORMAT:
.Typing X-17 lessons
.Typing IX-13 lessons
.Typing Iif-13 lessons
.Tutorials introduce keyboard and keys
.Drills provide practice .for accuracy and speed

STUDENT HELPS:
.Audio feedback on Typing I
.Students can select special practice sequences after complet. : zssons
.Feedback on words per minute (WPM) number of error and correct words
per minute (CWPM)

EPORTS: )

.CLASS SUMMARY REPORT .

.reports number of activities mastered in each strand

.reports number of activities completed in each strand

.reports average time per activity in each strand
+-INDIVIDUAL STUDENT REPORT

.provides list of completed activities

.indicates minutes on task in each activity

.indicates current status of each activity

.indicates accumulated total of the number of activit‘es completed in

each activity type
.COMPLETED ASSIGNMENT REPORT

.lists numes of students who have nearly completed their arsigned

lessons and are ready for more to be assigned

TEACHER OPTIONS:
.Special assignments by class or studeat or assignment of default sequence
.Adjust progress through curriculum -
| .Specify criteria for mastery -
SCORINC:
.Drill is mastered if student averages nc more than one mistake per screen
.Drills failed are given another chance to master. If they do master it,
they move to the next lesson. If they do not master it, they do not
proceed arl the computer notifies the teacher
.Games are won when students type correctly within the 120 second time
© limit
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87.14

87.8 AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment M-3
OFF ICE OF RESEARCH AND EVALUATION (Page 1 of 1)

REPORT ON SCHOOL EFFECTIVENESS (ROSE) FOR %‘

SCHUOL: BLANTON

Ty e e e e e e e e eyt e e S e e e e e e e e e e e e e e e e ey e e e e Ve e Ve ek S ks ek
% PERFORMANCE IN...
T et c e e e o e e e e %
% GRADE READING MATH 3
F o e e e e e e e e e o e e e e o %
b3 %
% K BELOW PREDICTED GAIN BELOW PREDICTED GAIN %
* ( -0.50, N= LO) ( -0.35, N= 40) %
% c
% 1 ++ BELOW PREDICTED GAIN
% ( -0.20, N= 24) ( -0.29, N= 31)
% =
% 2 ACHIEVED PREDICTED GAIN EXCEEDED FREDICTED GAIN =
? ( +0.01, N= 43) ( +0.22, N= 42) %
3 : ++ ACHIEVED PREDICTED GAIN #
% ( -0.15, N= 2&) ( -0.12, N= 25) %
S 4 ACHIEVED PREDICTED GAIN ACHIEVED PREDICTED GAIN =
f ( -0.11, N=47) ( +0.14, N= 47) f
* 5 BELOW PREDICTED GAIN BELOW PREDICTED GAIN ]
# ( -0.34, N= 3k) ( -0.38, N= 3k) %
3t 6 ACHIEVED PREDICTED GAl. ACHIEVED PREDICTED GAIN
% ( +0.02, N= 28) ( -0.10, N= 28)
v' '.J -' J‘ -’.-’ -'. ' J J -' J‘.' -F -' J J -' .'-v’:J J -' J J‘ -' J J -F % ‘J -F .’. ' :':
++ NUHBER OF S’UDENTS AT THIS uRADE IS T0O SMALL FOR ANALYS'S
"C"" e Vae s "C ':“""" """ ' $o5% :':!'3*""""' ‘ " b
? SCHOOL CPARACTERISTIC VALUE f

% SEX

% MALE 25? ;
t FEMALE 5%
% ETHNICITY %
i BLACK 613 =
= HISPANIC 21% ]
R OTHER 8% =
3 %
# PERCENT TRANSFER STUDENTS 12% ?
% PERCENT LOW-INCOME STUDENTS L5% % '
% %
% AVERAGE PUPIL/TEACHER RATIO 17-T0-1 =%
sededelefededefe e Teedet e dedede e e e e e e e vede de e e e e Ve e e S e e e ek '
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| Egzmm=m TEXAS EDUCATIONAL ASSESSMENT OF MINIMUM SKILLS
‘ SUMMARY REPORT REPORT DATE: MAY 1938
. ! ALL STUDENTS DATE OF TESTING: APRIL 1988
GANPUSs 106 BLANTOHN EL
DYSTRICT:s 227-901 AUSTIN ISD GRADE: 01
See TEST PERFORMANCE HoT GROUP CHARACTERISTICS
s OBJECTIVES . WASTERING 14 STERING BASEDON 52 ANSWER DOCUMENTS SUBMITTEL
ARESS NUMBER PERCENT “giyimen
HUNMBER PERCE'T
1.SEQUENCING OF HUMBERS 45 96 2§ Stucents Absent for Al Tests 1 2
M 2.PLACE VALUE 45 96 2 1 swcents Exempt from Al Tests - ARD 3 6
A \UIIRER _COMPARISON 43 91 4 | Stucents Exempt from A Tests : LEP 0 0
T 4.ADDITION 43 91 G| Other Students tiot Tested 0 0
H 5.SUBTRACTION 61 87 6 | Numper of Stugents Testea G8 92
&.H0 BLEMS (4.=) 43____ 91 4 IC COMP(
E 7 NEASUREMENT, TIME 53 91 G| Amenican Indran or Alaskan Natwe 0 0
f;: 8.GEOMETRIC SHAPES 47 100 0 asui:or Paaiic Istander 3% _g
13 8]
» T Hispanic 8 15
= 1 VWhite 12 23
oM c STUDENTS TESTED: 47 TOTAL MATHEMATICS: 61 87 ¢ | FREF/REDUCED PRICEMEALPROGRAM 25 643
o = s MATHEMATICS SCALED SCORE: 863 -CWEWRGPGRWS—_’—O__()_
Chapter | Regular Program
El Chapter | Migrant Remedial Mathematics Progeam 0 0
> 1.MAIN IDEA 35 80 9 | Chapter | Migrant Remediat Reading Program 0 0
2.SIGHT RECOGHITIOHN 41 93 31 crapter | Miarant Remedial Weiting Program 0 0
= Qupa! 19RDS 43 98 1] [lﬁlfTED‘ENGUSH‘PR‘GnC [INGUAUESL PROGRAKMS
G.CONTEXT CLUES 27 61 17 Limited English Proficient Stucents 1 2
R 1 5.:0RD STRUCTURE 43 98 1| Sunguat Program 0 0
E ONICS 39 39 51 Enqish as a Second Language Proqram 1 2
A 7.SPECIFIC DETAILS 33 75 11 svaunﬁttﬁﬂtﬂlﬁﬁ'ﬁkﬁcﬁxms
0 8.SEQUENCING EVENTS 29 66 15| Learning Disabihity 1 2 —_
| 9.PREDICTING OUTCOMES 28 64 16 gw-o:;ny ng.smzc: g 2 o :
peech Hanaicap,
STUDENTS TESTED: 44 L ] 3 Cther Handica| Conaition
READING SCALED SCORE: 803 "_EREVIO T?W%EO'GRAM 0 o, g‘
Hall-cay 0 0 o3
1.CAPITALIZATION G0 85 71 Funcay 1 2 o o
2.PUNCTUATIOHN 41 87 61 O ot Attens 0 0
—3.SPELLING 65 96 2 | No Informatien Prowded 51 98 s
6.SUBJECT-VERB AGREEMENT 26 51 23 <
w =S
R
1
T
,', PASS/FAIL SUMMARY
G BASED ON 48 STUDENTS WHO TOOh OHE OR MGRE TESTS
STUDENTS TESTED: 47 TOTAL HWRITING: (13 96 3 [ Passed ANl Tests Taken 39 81
1 9 4: HRITING SCALED SCORE: 333 Faied One Test oy ¢ 13
¢ . ailed Two Tests Onb
\) fu'lrd A Theor Yt'";l Q [1]
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TEXAS EDUCATIONAL ASSESSMENT OF MINIMUM SKILLS
SUMMARY REPORT

ALL STUDENTS

REPORT DATE: HMAY 1988

DATE GF TESTING: FEBRUARY 19838

WMPUS, 106 BLARTON EL
STRICT: 227-901 AUSTIN ISD GRADE: 03
5 TEST PERFORMANCE roT GROUP CHARACTERISTICS
s OBJECTIVES U T G 7 MASTERING BASED ON 40 ANSWER DOCUMENTS SUBMITTED
£ ] PERCENT “yumper
HIUMBER FERTENT
1. URDER KHOLE MHJMBERS 29 76 9 | students Absent for Al Tests 0 [1]
i 2.PLACE VALUE 35 92 3] stucents Exempt from An Tests : ARD 2 5
g 3.HUMBER PATTERHS 36 95 2] Stucents Exempt from Al Tests @ LEP 0 0
5 4. EXPAN?ED EOTATION ?,g 133 g Other Sludesnls Not Tested 32 9g
5.FRACTIONAL PARTS Number of Students Testea
1 Ton 3387 5 ["ETHNIC COMPOSITIO
: 7 .SUBTRACTIOHN 29 76 9 1 American Indian or A'askan Natve 0 0
A 8.HORD PROBLEMS (+) 34 89 G | Asian or Pacitic Istander 0 0
i 9.VI0RD PROBLEMS (-) 32 84 6] sack 28 70
f 10 .MEASURENENT UNITS 29 16 9 H-spa-\.c 3 8
{ 11.PICTORIAL MNODELS 31 82 7 _viate 9 23
~ I TREE/REDUCED PRICE MEAL PROGRAR 20 50
: STUDENTS TESTED: 38 TOTAL MATHEMATICS: 31 82 7 { CHAPTER T PROGRANS
> MATHEMATICS SCALED SCORE: 804 Craple: | Regular Program 1 3
| o HA [ CEN : 38 Chapter | Migrant Remedial Mathematics Program 0 0
1.MAIN IDEA 30 81 7 1 Crapter t Migrant Remedtal Reading Program 0 0
2.SIGAT HORDS 34 92 3 Cha"!cr 1 M.q‘am Remredal \Im nq Prearam, 0
3. CONTEXT CLUES 25 68 12 NGLISH PRO ICY/BILINGUADEST PROGRAMb
R 4.4O0RD STRUCTURE 22 59 15 Lnr-'.zca Enghish Preticlent s.uccnls 0
s g'PHgg{E’?cJE L §g gg 9| 8dingeal Program g g
- SP JAILS 3 ¢ 5 ]__Encush as a Secend Lanquaje Proaram
A 7.SEQUENCING OF EVEHNTS 29 78 § | SPECTAL EDUCATION PROGRAMS
) 8.PREDICTING OUTCOMES 27 73 10{ tearning Disatility 2 5
I 9.TABLE OF CONTENTS 35 95 21 Emcucndily Disturted 3 8
[} Speech Handicapsed 2 5
5 Visually Handicapped 0 0
: |__Otrer Hanaicaooren Condilion 1 3
STUDENTS TESTED:s 37 TOTAL READING. 27 73 10 NTED PROGRAM 7 18
READING SCALED SCORE: 771 ‘MUDFGF‘ENTRY
' PREDJCTED HATIOHAL RFANNG cOMP, (READING) PERCENTILE RANKL37 Alternatve 1o Sctial Promoton 0 c
] 1.CAPITALIZATION 36 0] Retaned 0 0
2.PUNCTUATION 28 78 8 |__Promoted 40 100
\ 3. SPELLING 35 87 1 NTINOOUS ENROULMENT IN DISTRICT
‘ 4.CORRECT ENGLISH USAGE 35 97 1| Oneor Two Years 3 8
v 5.SENTENCE STRUCTURE 33 92 31 Tnree Years or More 37 93
R ._LHFBD.OB EADING_ 34 94 2
| TARRATIVE WRITTEN CONPOSITION
F RATINGs 6 3 z_ 1 _o_
PERCENT ; 22 4 o :
1T ¢ 47 31 0 g
! T ' OF STUDENTS USING HRONG PURPOSE/MODE: 3 PASS/FAIL SUMMARY
g NHUMBER OF STUDENTS WRITI..G OFF TOPIC: BASED ON 35 STUDENTS WHO TOOK ONE OR RMORE TESTS |
Passed Al Tests Taken 20 55 |
STUDENTS TESTED, 36 TOTAL WRITING: 23 646 13 ] Failed Cac Test Only 9 24
WRITING SCALED SCOREs 31 Fared Tw? Tests Only 6 16
PREDICTED MHATIONAL 1 MIGUAGF (URITING) PERCFHNTILE RAMNX: 59 Etent A Thean Yoty %
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TzreIy TEXAS EDUCATIONAL ASSESSMENT OF MINIMUN; SKILLS
. SUMMARY REPORT REPORT DATE: MAY 1988
ALL STUDENTS DATE OF TESTING: FEBRUARY 1988
CAMPUS; 106 BLANTOH EL
DISTRICT: 227-901 AUSTIN ISD GRADE: 05
sue- TEST PERFORMANCE GROUP CHARACTERISTICS
secT MASTERING HOT
Fees OBJECTIVES U oenT MASTERING BASED OM 56 ANSWER DOCUMENTS SUBMITTED
TESTED) - NUMBER
NUMSER PERCENT
H 1,PLACE VALUE 37 74 13 ] Studgents Absent for Al Tesls 0 0
14 2. E(«UIVALENT FRACTIONS q1 82 9 Slucenls Exempt frem All Tests : ARD 3 6
' A (+,-) 94 88 [ Exempt from Al Tests : LEP 0 0
T g MUbTIPLICATmN g% 22 2l73 Oher Studerts not Tested 5(11 92
.DIVISION Nurrber of Students Tested
4 B |_&10RD PROBLEMS (+.=) 3060 20 | EVHRIC COMPOSITION
3.; 1E 7 .MORD PROBLENMS (x,%) 25 50 251 Amencan ladian or Alaskan Natve 0 0
- 'X‘I 8 .ﬁgﬁguggggﬁna' ggscmun gg Zg % (1) ;é?.an or Pacilic Istander 35 7%
. ) TS ack
AL T [T0.GRA 30 60 20| Hspanc 6 11
(=] i 11. PERIMETER OR AREA OF POLYGOHNS 47 94 3] wnie 8 15
>< (S: STUDENTS TESTED: 50 TOTAL MATHEMATICS: 37 74 13 ‘CMFTER.WRD‘GRKKS
MATHEMATICS SCALED SCORE: 762 Chap‘er | Regular Progrem q
= PREDICTED HATVIOHAL MATHEMATICS PERCENTILE RAHK: 38 Chapter | Migrant Remed:al Mathematics Program 0 0
1.MAIN IDEA 23 46 27 | Choper | Migrant Remedial Reading Program 0 0
2.COHTEXT CLUES ql 82 9 |_Craprer | Miarast Remedial Waling_Program 0
3. SPECIFIC DETAILS 21 54 23 TED ENGLI NCY/ UKUES‘L‘PROGRKHS
R 4 ,SEQUENCING OF EVENTS 27 549 231 umted Erglish Proficient Stucents 0 0
€ 5.DRAWING COHCLUSIONS 29 58 21 | 8mnqual Program 0 0
CT. OPINIOH Encleh as 3 Second Larauane Prearam 0 0 >
A |77 .CAUSE-AHD-EFFECT 27 54 23 CIALUEDUCATION PROGRAMS g
D 8.PARTS OF A BOOK 38 76 12§ Learmng Disadbikty 2 q o o
| 9 .GRAPHIC SOURCES 49 98 1] Eemotonay Disturbed 2 q @ o
N Speesh Handicagped 3 6 O
G Visualty Hanaicapped 0 0 e of
|_Ciher Har dicaon ng Condition 1 2 3
STUDENTS TESTED: 50 TOTAL READING: 33 66 17 [_GIETED/TALE D PROGRAM 7 13 [
READING SCALED scoar;: 7645 “MODE OF ENTRY o =
PREDICIED G ANK: 31 1 Alternative 1o Soctal Promotion 0 0 =h ot
1. CAPITALIZATIUN 46 94 31 Retancd 0 0 =
2.PUHCTUATION 349 69 15 ] Promoleg 54 100 7
LLING. 45 92 4 |"CONTINOOUS ENROLLMERT IN GISTRICT P
4.CORRECT ENGLISH USAGE q1 84 8 | Onecr Two Years q 7
w 5.SENTENCE STRUCTURE q] 84 8 | Three Years or More 50 93
R PROOFREADIL 29 80 10
| DESCRIPTIVE HRITTEN COMPOSITION
T RATINGs 4 3 2 1 _0_
! PERCENT 0 0 3 8 ;
T
N FRGENR' OF STUDENTS USING HRONG PURPOSE/HOOE: 14 PASS/FAIL SUMMARY
G NUMBER OF STUDENTS WRITING OFF TOPIC: BASED OM 51 STUDENTS WHO TOOK OMNE OR MORE TESOTS .
Far,ed Al Tests Taven
STUDENTS TESTED: 49 TOTAL HRITIHG: 5 10 4949 Fa caOne Tust Only 27 53
8 WRITING SCALE fared Two Tests Only 10 20
Q . PREQICTED IlATLﬂHAMN‘F (HRITING) PFRCFNTYILF RAHK:- 43 10129 Ihern Tomte q B 1 q 9
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GEAS
AMPUS: 106 BLANTON EL

TEXAS EDUCATIONAL ASSESSMENT OF MINIMUM SKILLS
SUMMARY REPORT

REPORT DATE: MAY 1988

ALL STUDEHNTS FEBRUARY 1988

DATE OF TESTING:

b1°48

ISTRICT: 227-901 AUSTIN ISD GRADE: 03-SPARISH
"_Jer- TEST PERFORMANCE NOT GROUP CHARACTERISTICS
i MASTERING
:.:fzso OBJECTIVES NUMBER PERCENT MS&LEE;ERSG BASED ON 1 ANSWER DOCUMENTS SUBMITTED
HUMBER PERCENT
' 1.0RDENAR HUMEROS HO DATA REPORTED FOR Stucents Absent for All Tests 0 0
At 2.VALOR DE POSICION FEMER THAN 5 STUDENTS | Stucents Exempt from All Tests - ARD 0 1]
A 3. HUNERACION
T G .NHUNEROS EN FORMA DES’RROLLADA Other Students Not Tested 0 0
l.‘l 5.FRACCIOHES | _tiumber of Students Tes:ed 1 100
i 6. SUMAS “ETARIC COMPCSITION
- 7 .RESTAS Amencan Indian or Alaskan Natve 0 0
al 8 .PROBLEMAS RAZOHADOS (+) Asian or Pacific Islender 0 0
A 9.PROBLEMAS RAZOHADOS (-) Black 0 0
T 10.UNIDADES LE MEDIDA Hispanic 1 100
1 11 .MODELOS VISUALES Write 0 0
c " FREE/REDUCED PRICE MEAL PROGRAM 1 160
s STUDENTS TESTED: TOTAL MATHEMATICS: [“TCHAPTER T PROGRAMS
MATHEMATICS SCALED SCURE: Chagpter | Regular Program 0 0
Cnagter | Migrant Remedial Mathematics Program 0 0
%. ID(E:GHG§§IICI;’AL £ L léguléATA RFPgRT%BDEE’g!;S Chapler | Migrant Remed:dl Reading Program g g
N MIENTO DE PALABRAS R THAR S Chagter | Minrant Remedial Wniling Program
_LAVES DE_CONTEXIO D ENGLISH PAOFICIENGY/Bl INGUADEST PROGRAMS |
R 4 .PALABRAS COMPUESTAS Limited Enghish Profictent Students 1 100
= 5.ANALISIS FORETICO Bilingual Program 0 0
< 6. DETALLES ESPECIEICQS Erghish as a Second Lannuage Proaram 1 100
A 7.SECUENCIA DE EVENTOS EPECTAL EDU RAMS
) 8.ANTICIFARDO DESERLACES Learning Disability 0 0
[ 9.TABLA DE CORTERIDO Emotionally Disturbed 0 0
N Speech Hanaicapped 0 0
G Visuatly Handicapped 0 0
Other Handicaroing Condition 0 0
STUDENTS TESTED; 1 TOTAL READIHG, -G1ﬁmﬂ1%D_FRDGRAI\1 0 0
READING SCALED SCORE: . MODE OF ENTRY
Alternative to Sociat Promotion 0 0
1.US0 DE MAYUSCULAS HO DATA REPORTED FOR Retaned 0 0
2.PUHTUACION FEWER THAN 5 STUDENTS |_ Promated 1 100
AFIA I—CONTINUOUS ENROLLVERT INUiSTRICT
4 .CONCORDANCIA DE SUJETO Y VERBO One or Two Years 0 0
W 5.US0 DE COHJUHCIORES Tnree Years of More 1 100

P 6, ESTRUCTURA_DE_ORACIOHES

-y [ 7.CORREGIR

T
|
Y PASS/FAIL SUMMARY
G . BASED ON 1 STUDENTS WHO TOOk ONE on MORE TESTS
Passed All Tests Token ATA REPORTED FOR
STUDENTS TESTED: TOTAL WRITING: . Failes Ono Test Only FENER THAN 5 STUDENTS
l AL TNG SCALED SCOKE: | Failed Two Tests Only
Eaind A Thica Teets
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Austin Independent School District

Depariment of Management Information
Dr. Glynn Ligon, Executive Director
Office of Kesearch and Evaluation

Dr. David 4. Doss, Assistant Director

Board of Trustees
Ed Small, President
John Lay, Vice President
Bernice Hart, Secretary

Nan Clayton Bob West
Dr. Beatriz de la Garza  Dr. Fary R, McKenzie

Superintendent of Schools

Dr, John Ellis
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