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CHAPTER ONE

Why Do People Participate in the Arts?

(]
ABOUT A CENTURY AGO Sir jJohn Lubbock,
Lord Avebury, declared that “art 1s unquestionably
one of the purest and highest elements in human
happiness It trans the mind through the eye, and
the eye through the mind. As the sun colors flow-
ers, so does art color life !

Do 20th-century Americans share this romantic view of art?
Why do people participate 1n arts-related activities® For those of
us already 1nvolved, onc answer seems obvious: With Sir John,
we believe that the arts—music, pamting, sculpture, drama, and
dance—add exatement and joy to our lives. Most of us, espe-
cially arts educators and adnunistrators, wouid ke to share those
experiences with as many of our fellow-atizens as possible.
There 15 a second answer, however, perhaps even more 1impor-
tant: Modern society requires competence m acquinng informa-
tion both visually and aurally. One need only think of the mul-
tutudes of diagrams we confront when we attempt to assemble
holiday toys for our children, or recall the quantitie, of nfor-
mation we acquire by word of mcuth, to know that without the
kinds of literacy provided by training 1n the arts we cannot fun--
tion properly.

Others do not share our perspective. For many people, the arts
play little or no conscious role in hfe; sometimes they are seen as
minor diversions 1n a crowded schedule of work and leisure ac-
tivities. Why do these differences in attitude and behavior exist?
And, given the belief that the arts can provide all that Sir John
suggests and more, what can be done to increase the level of
awareness and involvement among all members of our society?

' Sir John Lubbock, Lord Avebury, The Pleasures of Life 2 vols (London Mac-
millan, 188y), Vol 2, p 8o
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2 Why People Participate

We cannot begin to answer these questions unless we first have
a basic understanding of current patterns of participation 1n the
arts. Why do we choose a certain level of participation 1n one or
more of the arts? Is there demand for increased opportunities to
take part 1n arts-related activities, and 1f so, what are the barriers
to such participation?

While the capacity to recognize and appreciate beauty may be
inborn 1n all of us, participation 1n the arts as audience or artists
usually involves a learning process. What 1s the relationship be-
tween childhood and carly adult expenences with the arts and
later participation?

In 1982, with funding from the National Endowment for the
Arts, the Census Burcau conducted a “Survey of Public Partici-
pation 1n the Arts™ (sPpa) to gather information on which prelim-
inary answers to all of these questions can be based. The Novem-
ber and December interviews produced 2,678 valid responses to
the complete sppa questionnaire. In the present study, data from
thesc two months of the survey have been used to examme
whether early exposure to the arts 1s related to participation raier
n hife.?

But what do we mean by “cxposure,” and is 1t an adequate
term to describe the process by which people come to love and
enjoy the arts? Those who study the workings of society think
not; they prefer to use the word “socialization” to describe the
relationslup between carly arts-related experiences and later par-
ticipation 1n the arts. Sociahization has been defined as the process
by which mdividuals—usually children and teenagers—acquire
various orieptations, attitudes, and patterns of behavior that will
persist when they become adults.*

The sppa data collected from a national sample pernuts analysis
of three basic subjects: the patterns of socialization n the arts, the
relationship of those patterns to adult participation 1n arts-related
activitics, and the relavonship of socialization patterns to de-
mand for increascd participation. But before trying to under-

* For \nformation about obtaining the full results of the onigmal study, pleasc
refer to the Appendin

' David Easton and Jack Denms, Chuldren and the Politual System (New York
McGraw-Hill Book Co |, 1969). p 7
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Why People Participate

stand how carly expenences relate to later behavior, 1t 1s neces-
sary to define and describe the behavior being analyzed.

What exactly do we mean by “arts-related activities?”For prac-
tical reasons, we defined partic’pation as attendance at hive per-
formances (jazz, classical music, ballet, operas, musicals, and
plays), visits to art muscums and galleries, watching or listening
to these arts-related programs on television, radio, or records,
and participating directly in sinnlar activities as performers or
artists. The broad definition was uscd because Americans gener-
ally recognize these terms, and such recognition allowed us to
communicate casily with our respondents in the context of a sur-
vey mterview. It also allowed us to make a systematic examina-
tion of the relationship between adult participation and those car-
hier expeniences m the arts which we have called “sociahization.”

Analysis of the data gleaned from the sepa allowed us to test
two hypotheses:

® There 15 a relationship between carlier arts-related
experiences and later participation, cither as consumer or
producer, 1n the arts.

% Thosc individuals with a greater number of youth-
ful experiences are hkely to have higher rates of participation
m arts-related activities as adults

These hypotheses are said to express “relationships” because the
spPA data cannot establish the fact that carly expenence wath arts-
related activities causes ligher levels of participation later 1n hfe.
We can, however, identify those experiences and, to some extent,
mcasure their relative intensity. We can also analyze the existence
and level of participation across activities as diverse as attending
the opera and creating a painting When we compare information
about childhood activitics with the information collected about
adule activities, we can answer some questions about the hnks
between socialization and adult participation in arts-related activ-
1ties. The pattern which emerges can suggest pohcies and strate-
gies likely to ncrease public participation 1n the arts.

But what about those individuals whose behavior differs from
the prevaihng pattern? We all know people who had little or no
exposure to the arts as children or young adults, and who never-

o 0
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4  Why Peopie Partcipate

theless participate i arts-related activities. We also know people
with the opposite characteristics high levels of early socialization
who no longer have anything to do with the arts. Again, using
the sppa data, we can learn something about them which may be
useful 1n our efforts to increase participation.

Finally, data gleaned from the sppa can tell us something about
how those carlier socialization expertences are related to current
demand for broader opportunities to participate 1n the arts, and
about the obstacles encountered. This analysis extends the study
of socialization to include the possibility for changing the behav-
10r of those who express a desire to color thetr lives with art.

| S
P



CHAPTER TWO

Socialization in the Arts

THOSE OF US WHO ARE COMMITTED to

the arts find 1t difticult to understand how anyone

who has seen a great painting, experienced the ex-

citement of drama or dance, or hstened to a splen-

did symphony could resist enchantment. Art en-
gages our emotions as well as our senses, and we assume that
others must be stmilarly moved. We also assume—perhaps too
readily—that anyone who has been exposed to art must surcly
want to participate 1n the arts ever thereafter.

As Sir John Lubbock so aptly observed, art 1s one of the great
pleasures of hife, as well as a practical necessity Others have made
more extravagant claims. Charles Fairbanks, for example, be-
lieved that “Art is the surest and safest cavilizer. . . Open your
galleries of art to the people, and you confer on them a greater
benefit than mere book education; you give them a refinement to
which they would otherwise be strangers.”! Like thosc of us who
are comnntted to the arts, Fairbanks was convinced that mere
exposure to art would have lifeleng effects. In other words, he
used a certamn type of “sociahzation model” to explain at least one
aspect of human behavior

The socialization model as we have defined 1t here suggests
that our current behavior is, n part, a function of youthful learn-
ing experiences. In particular, arts-related experiences are said to
create an understanding of and appreciation for the arts that will
lead us to participate morc as adults. But what precisely are those
experiences that “sociahize” us? Are soine more effective socal-
izers than others? Doces 1t make a difterence when during our

'‘Charles B Fairbanks, Ay Unknown Chum (New York The Devin-Adair Co
1915). p 139
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6 Soaiahization

youth those experiences take place® And how about the quality
and intensity of expenience?

The first step i the analysis of socialization 1s to use the data
available m the Survey of Public Participation m the Arts (sppa)
to find out how people are sociahzed, and to what extent. The
sPpA asked 11 questions about arts-related exper-ences occurning
prior to age 24. The questions covered three basic kinds of ea-
periences:

% Lessons, mcluding those i music, visual arts, act-
ing, ballet, creative wniting, and crafts;

# Appreciation classes in both music and art; and

& Attendance at arts-related events, including plays,
classical concerts or dance performances, exhibitions in art
galleries or muscums, and hearmg classical music or opera
played in the home.

The three questions on the sppa about attendance asked only how
often such arts-related expenences had taken place during the re-
spondent’s cntire youth.  The eight questions on lessons and
appreciation classes attempted to cheit more information, asking
the age at which those experiences had taken place: when the re-
spondents were younger than 12, between 12 and 17, or from 18
to 24 years old The age categones thus correspond roughly to
three stages of schooling clementary, high school, and college.
No attenipt was made to find out how often young people in
cach age group were given lessons or appreciation classes, nor
was there any way to assess the quahity of the expenence.

Table 1 cvokes nmages of hittle girls 1n tutus and teenagers in
high-school plays, of Boy Scouts and Girl Scouts carning merit
badges in crafts. Clearly, many people take certain kinds of les-
sons—and not others—during cach period of youth. More than
half of all those who took ballet lessons, for cxample, did so be-
fore age 12, while acting lessons are more common between ages
12 and 17. After age 18, music icssons are rare indeed, Most sur-
prisng, perhaps, 1s the fact that so few had lessons of any kind
during more than onc of the three periods of their youth.

Table 2 tells us that art and music appreciation classes are a.so
closely related to age: While fewer than 20% of the respondents




Table 1 Basic Soaalization Expenences Lessons
Lessons  Lessons  Lessons  Lessons  Lessons  Lessons
From From Betore Betore  From Dunng
Lessons  Apes Ages Age 12 Age 12 12178 All
Tyvpe ot Betore  12-17 18-24 & brom & From 18-24 Threc
Lessons None Age 12 Qnly Only 12-17 18-24 vy old  Peniods
Music 54 0% H 8% 17 9% 2 2% 8 2% 3% 1 9% 3 6%
Visual
Arts 80Y 9 92 57 8 1 16 10
Acting 90 3 4 49 22 3 ] 6 3
Ballet 931 41 9 8 1 1 3
Creative
Writing 845 2 54 78 04 1 16 4
Crafts 70 15 129 46 9 1 13 5
) 49
v a2
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Table 2 Basic Sociahization Experniences Appreciation Classes
Classes  Classes  Classes  Classes  Classes  Classes
From  From Betore  Before  From Duning
Classes  Ages Ages Age 12 Age 12 12-17& Al
Tyvpe ot Before 12-17 18224 & From & From 18-24 Three
Classes Nene  Age12 Only  Only 12-17  18-24  vrs old  Punods
Art Appreciation/
Art HIS(OP)’ 82 5% 3% 49% 102% 3% %% 12% 2%
Music
Appreaation 807 12 76 86 5 1 Y 5

[
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Socialization 9

took such classces, they tended to do so between the ages of 18
and 24. The response pattern suggests that this type of arts-re-
lated activity takes place in college, and 1s likely to have been
voluntary. We have no way of knowing, however, why people in
that age group clected to take such classes.

Art lessons and appreciation classes are, of course, the most
formal means of sociahzation 1n the arts. Less formal, but per-
haps equally important, arc those experiences which teach young
people to be “consumers™ of art. Takle 3 describes socialization
experiences 1n the form of attendance at arts events and exposure
to classical music in the home. Here, sppa results do not tell us at
what age those experiences took place; they do indicate, how-
ever, that roughly 70% of the respondents had no such exposure
to the arts while they were growing up. They also tell us that,
for the overwhelming majonty of the remaining 30%,, such ex-
periences were only occasional.

So far, analysis of the sppa data has provided some interesting
insights about individuals and their sociahzation in the arts.
These individual indicators provide a three-dimensional perspec-
tive on sociahization experiences. The fi.t dimension tells us
whether or not the individual had a certain cxpenience. The sec-
ond dimension focuses on when—at what period of the person’s
youth—two types of expenience occurred. The third dimension
1s somewhat more comphcated By looking at multiple experi-
ences within each of the three types (lessons, apprecianon classes,

Table 3 Basic Sociahizaton Experniences Home Exposure and
Attendance

Never Ocaavionally Often

Parents or other adults
listened to classical
music or opera 71 2% 20 5% 8 3%

Taken to art muscums
or galleries 679 276 46

Taken to plays, dance
or classical music
performances 695 257 48

[
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10 Socialization

and exposure to the arts), and finding out whether the expen-
ences took place during one or more of the age peniods, the third
dimension provides an mdicator—albeit crude—of the depth of
socialization 1n the arts.

But “depth” 1s a qualitative word, and the sppa did not ask
questions about the quality of arts-related experiences. How,
then, did we construct that indicator of the depth of socializa-
tion?

To begin with, we created indices by assigning a score or value
to cach expenience, whether lesson, appreciation class, or atten-
dance at an art event. For example, an individual who had beoth
music and acting lessons before the age of 12 would be given a
score of 2, one “point” for cach experience 1in a single time pe-
riod. /inother person may have had art lessons between the ages
of 18 and 24, and music lessons duning 4l three periods of his
youth. That person would receive a total of 10 points, 3 for the
art lessons and 7 for the music lessons. The more types of lessons
a person has had, and the more those lessons occurred in all three
periods of youth, the higher the score on the index. Thus, 1n this
category of experience, an individual could carn a score ranging
from zcro (no lessons) to 42 {every kind of lesson during all three
periods of youth). Similarly, an individual who took art appre-
aation classes could score as many as 14 points, while the range
of scores for the home exposure and carly attendance index 1s 0
to 6.

At this point, three indices of the depth of arts-related experni-
ences have been created:

% Anindex of the number and timefraime of lessons;

% Anndex of appreaation lessons taken during the
same three timeframes; and

< An mdex of childhood attendance at concerts,
plays, and other arts-related cvents.

The fourth end final index combmes all three of the above 1n-
dices to create a single index indicating the degree of socialization
cach individual has experienced. The range of this index is from
o0 (no sociahzation experiences) to 62 (the maximum number of
experiences possible 1n all three of the ume peniods of youth).

17
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Did any individual who answered the questionnaire actually
score 622 How many scored zero? How were the scores of all
2,678 valid responses? distributed between o and 622 And what s
the meaning of these masses of statistics? How are we to mterpret
differences of a single point?

Analysis 1s made much casier once cach mdex 1s divided mto
categories based on the distribution of individual scores.* Cate-
gorics for the indices can be constructed by referring to the pont-
system set forth in Table 4.

Tables § and 6 explam m more detail how those “socialization
points” were awarded 1n cach of the first two indices of arts-re-
lated experience, lessons and appreciation classes.

The third component of the combined sociahzation index—
attendance at concerts, plays, and other arts-related cvents and
exposure to classical music and opera while growmg up—is dif-
ferently constructed, as mdicated in Tables 4 and 7. Table 4 1n-
dicates the number of points assigned to these experiences for the
purposc of creating the combined sociahization mdex (the fourth
index), and Table 7 divides the two attendance experiences into
cight categories .a ascending order of intensity

Finally, by combin:ng the data from the first, second, and third
indices, we arnive at an index of “‘total socialization,” one which
mecasures—agaim crudely—a fourth dimension to the description
of soaalization c¢xpenences (Table 8). This fourth dimension,
which groups experniences across different arcas, may e labelled
“breadth.”

Tables § to & give us a general indication of the distnbution of
socialization experiences i the population. The results a*¢ some-
what dismaying. 43% of all respondents admut to having had no
lessons of any sort About 75% had no appreciation courses, and

The number of vahd responses used for cach speafic analysis may vary
shghtly because of missmg data
* The difference between categones represents a hierarchiaal relatnonship A
higher score means greater breadth and/or depth of arts-related expenences, but
there1s no fixed ratio of category values 4 15 not twice as much as 2, nor does ¢
represent a fixed level of ncrease Given the diversity of dimensions being mea-
surcd and the impreasion of thar measurement. a hierarchical mdicator was the
best that could be achieved

O

RIC 13

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

12 Sociuahzation

Table 4. Hlustraung the Pomt System for Indexang Sociahization

Experiences

Index Category

No of Pomnts

Lessons )

e 0

Appreciation classes 0

L ROV VR

Home exposure and early attendance: -

Combmed index

PO S B

None
1-2
3-5
6-10
11-42
None
1-2
3-4
5-7

8-14
0-6

None
1-3
4-6
7-11

12-62

* Pomus were allocated for each of three ty pes of early exposure (Table 3) based on frequency,
and added to the combuted soctalization index Two pomes were scored for “often,” one for

“occastonally,” and zero for “never,” yielding a maximum score of 6

Table 5 Sociahzation Index Lessons

Category

0 No lessons before age 25
1 One or 2 different lesson
eapertences before age 12 or 1
lesson expersence at age 12-17 (Score 1-2)

[}S)

Up to 5 different types of

lessons before age 12, or other
combination of lessons totaling

5 pomnts Not mcludmg lessons

n one area at ages 12-17 and 18-24

3 Six to 10 lesson soctalization
pomts Must include lessons
n at least 2 different areas
Could include lessons in 1 area for
all 3 age groups

4 More than 10 lesson socialization
pomts Lessons n at least 2 areas
for more than one age group

43 0%

18 5%

15 4%

15 1%

8 0%

19




Soctahzation 13

Table 6. Soctahzation Index  Apprecration Classes
Category
0 No spprectation classes 74 9%

1 Two class experiences before
age 12 or 1 class experience
between ages 12 and 17 (Score 1-3) 6 9%

2 Two class experiences before
age 18, or 2 experiences m same
arca before age 18 or 2 experiences
with 1 between age 18 and 24
(Score 4-6) 8 6%

3 As many as 3 experiences
mn 1 arca or 1 experience at
any age n cach area (Score 7-11) 8 0%

4 Experiences m both arcas
with the majority occurrng late
in youth (Score 8-14) 1 7%

Table 7. Childhood Attendance at Concerts, Plays, and Other Arts-
Related Events

Category* .
None 57 4%
Went to art muscums or galleries occasionally 11 4%
Attended performances occastonally 9 2%
Went to art muscums or galleries often 8%
Attended performances often 1 3%
Both activities occastonally 14 4%
Went to art muscums often

and attended performances occasionally 2 1%
Attended performances often

and went to art miuseums occasionally 1 8%
Both actvities often 1 8%

* These categories were nesther given scores nor used m the computation of the combmed
ndex of sptialization (Table 8) beaause they are construdted by usig ondy two (1 ¢, atten-
dance at art museums and performances) of the three exposure experiences See footnote on
Table 4

Elt <{

Aruitoxt provided by Eic:




Aruitoxt provided by Eic:

14 Socialization

Table 8 Combmed Index of Socialization

0 Expenenced none of the
11 socialization activities 29 5%

I Expenenced at least 1 and
as manv as 3 difterent activities
or 1 experience at age 13-24 (Score 1-3) 24 5%

2 Expenenced at least | and

as many as 6 different activities

(at youngest age) or 1 experience

m both 12-17 and 18-24 age groups

(Score 4-6) 15 5%
3 Expenenced as many as

8 different activities or several at
different age levels (Score 7-11) 14 0%

4 Experienced as many as
8 different activities and/or several
different activities at later ages or
n successtve age groups (Score 12 or more) 16 5%

less than 10% had the equivalent of more than two appreciation
classes during different periods. Almost 60% say they had never
been to a concert, play, or art museum during their youth. Only
about 20% both attended performances and went to art galleries,
even occasionally. Very few (about 16% ) had what we would call
rcasonably deep and broad participation 1n arts-related activaties
At the happier end of the spectrum, the distibution of all so-
aialization activities (Table 8) shows that about 70% of all re-
spondents had some kind of socialization experience, and 23%
indicate that they have had expeniences equivalent to taking art-
related lessons during all three time-penods covered (Table §).
These results suggest that we are a nation that has grown up
with only margmal involvement in formal or informal traming
and experience 1n the arts—a discouraging conclusion, especially
n view of the major cfforts of recent years to increase exposure
to the arts. Is there any comfort to be had from the sppa statistics?
Indeed there is, for the sociahizauon described as having occurred
during youth (prior to age 24) was experienced by adults whose

21




Socialization 1

ages varied from 25 to over 62. Data presented in Table 9 shows
a definite relationship between age and sociahization. The older a
respondent is at the time of the survey, the less hkely 1t is that he/
she will have had one of the formal arts-related socialization cx-
peniences. This pattern scems to have evolved continuously over
the last four decades, as cach succeeding age category has appar-
ently had more arts-rclated sociahization during youth. The one
exception to this rule is in the area of hearmg classical music or
opera in the home, where there 1s httle difference across age
groups.

Care must be taken, however, not to over-interpret these re-
sults. Some of the differences may be attributable to poor mem-
ory, since cach succeeding age group must go farther back to
recall relevant expeniences. A small number of *Oh yes, I'd for-
gotten” cases could change the results sigmificantly, because
many individuals had only one or very few experiences.

There s still another way to group those 2,678 valid responses.
We would like to know whether those little girls 1n tutus went on
to participate in high-school plays, or if the Boy Scouts also tocok
music lessons. To examne this aspect of socialization 1n the arts,
we use a muluvanate staustical technique called factor analysis.
Factor analysis 1s not as daunting as 1t sounds. It merely asks a
certain kind of question: Have the people who did activity A also
donc activity B? It repeats the question for all possible pairs, and
uscs the results to indicate the strength of an association among
groups of actiities; 1n other words, 15 someone who took ballet
lessons likely to have visited art museums? Or would that person
prefer attending concerts? The results of this kind of analyss tell
us which experiences tend to occur together.

Seven groups or “factors” were created from that mass of re-
spondents; five of the factors take both age and subject matter
nto account, demonstrating that both are important For exam-
ple, onc group of individuals (Factor 1) seems to achieve most of
its arts-related sociahzation across a broad spectrum of activities,
but during only one period (age 18 to 24) of youth. A sccond
group (Factor 3) has roughly the same kind of activity pattern as
Factor 1, but during the igh-school years. Two groups are more
focused, Factor § on appreciation classes before the age of 18, and
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Table 9

Socaiahzatie

Experiences by Age Group at Time of spea Interview

Age
Group

Neve: attended

a plav, dance,
classical concert, or
art nuscunt i vouth

Neuver had 2 music
orart dppreciation
class prior to Age 25

Never had music,

acnng, wnnng, ballet,

art, or cratt lessons
prior to Age 25

Never had an arts-

related socuahization
experience prior to
Age 25

Never heard classical
music or opera plaved
n the howe durning
vouth

18-24
yrs old
25-31
yrs old
32-42
yrs old
43-61
yrs old
62 +
yrs old

44 2%

489

56 8

60 7

7

Average for all
age groups 574

*73 W

62 4

68 8

LR

877

749

*22 5%

[
w
t

647

430

*12 5%

371

48 2

295

70 1%

69 3

705

7004

712

* Many respondents still n school as well as not having reached age at which many people have appreciation classes
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Sociahzation 17

Factor 6 on lessons during grade school. Finally, two groups are
very focused on subject matter: Factor 4 people take ballet lessons
at all ages, while thosc of Factor 7 concentrate on art lessons
(tramning) between the ages of 18 and 24. The last group, Factor
2, consists of pcople who had sigmficant exposure to the arts
during all three periods of youth, through visits to art museums
and attendance at performances, and through hearing classical
music at home.

The groups, or “factors,” account for less than half of the var-
lance n socialization activities, which means that most people
with some expenience do not exhibit a regular pattern of arts-
related socialization. This suggests that much socialization in the
arts 1s haphazard. For those individuals whose experience 1s char-
acterized by a closc relationship with a parucular factor, there 1s
more of a pattern, but 1t may also reflect a narrow perspective
either in terms of content or time. Later we shall sce that both
content and time play important roles in predicting adult arts-
related behavior.

Which of these approaches—factor analysis or the indices of
sociahzation—would be the most satisfactory basis for subse-
quent analyses? The choice 1s obvious: Because many people
who expenenced arts-related sociahzation cannot be linked to
any of the seven groups or “factors,” the sociahization indices are
more uscful. They permit us to take into account all the sociali-
zation expenences described by the sepa. Factor scores would
not. Nevertheless, factor analysis can help to explain some of the
variations in group behavior, as we will see in Chapter 4.
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CHAPTER THREE

Participation in the Arts

THE NOTION of “participation 1n the arts” has a

democratic ring to 1t that 1s especially appropriate

to our part of the Americas. As the Smithsonian

Institution proudly declared on one of 1ts posters,

we are a “nation of nations.” The United States has
been built by peoples who brought with them a rich mélange of
cultural tradrtions, creating in their homes and local communi-
tics forms of art not always recognmized by the academy. The vast
numbers of quilt-makers and potters, of folk-singers and square-
dancers, the itinerant painters, the poets and attic scribblers were
both creators and consumers of art. In urbamzed 20th-century
Amecrica, however, neither the process of acquiring the necessi-
ties of life nor the need to provide our own cntertainment re-
quires us to engage 1n arts-related activities. How, then, will the
arts be supported?

We as a nation have long belicved that, without widespread
public participation, the arts in America will lzngwish. In 1833
the Amenican philosopher Margaret Fuller pointed out that there
has always been a great difference between America and the Old
World in this matter of patronage of the arts. “When an immortal
poet was secure of only a few copyists to circulate his works,”
she wrote, “there were princes and nobles to patromze Iiterature
and the arts. Here 1s only the public.”* Today more than ever,
public participation 1n arts-related sctivities 1s essential, and we
need to know more about how people come to devote part of
their leisure time to the arts.

In order to find out whether there 1s a relationship between
carly socialization and that indispensable public patronage, we
must analyze the sppa data for information about the levels and

* From an essay by Margaret Fuller in the New York Tribune, 1833
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patterns of adult participation. As always, however, measure-
ment 15 not casy. We must begm by defiming exactly what it 1s
that we ar¢ measuring.

In our society, there are three basic types of adult arts-related
participation:

% Audience parucipauon, where people attend con-
certs or other hive pertormances, or go to museums and gal-
leries;

¢ Media-related parnapaton, where people partake
of arts activitics through television, radio, or recordings;

*  Darect participation, where people are the artists,
instrumentalists, dancers, or actors.

The sppa asked people whether they had participated 1n any of
those three kinds of activities duning the previous year, and if so,
how often. Analysis of the answers «0 even such apparently sim-
ple questions, however, 1s full of pitfalls. For example, Tables 10
and 11 reveal a surprisingly high level of all three types ot partic-
ipation. There 1s evidence that some of those numbers may be
too high. The design of the questions can lead to confusion be-
causc they are asked with no qualifiers as to the extent of partic-

Table 10 Partiapation during the Previous Year:

Live Audience Media
Tvpe o Parnapanon Parnupation Partcipanon

Jazz Performance 9 9% 29 2%
Classical Music 108 KER]
Opera I8 171
Musical Play or Operetta 18 2 250
Non-Musial Play 109 261
Ballet 34 155
Visited Art Gallerv/Art Muscum 215 27

Read Novels, Short
Stories, Pocetry or Plays — 56 7

Attended Art or Craft Far 411 —

+ The partuapanion rates  this Table are based on the Novembor-Deceniber 1982 mterviews
and may differ from the typical resules of the full survey samiple

26
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Table 11. Direct Participanion in the Arts during
the Previous Year

Type of participation

Lessons in hterature,
creative writing, art,
photography, crafts,
ballet, music, etc

Pottery, ceramics jewelry
or similar crafts

Weaving, crocheting, quilting,
needlepornt, sewing or
simular crafts

Musical or non-musical

play, opera or ballet
production (not performer)

Musical Performance
(not pertormer)

Creative wnting
(not course work)

Art Phe ographs.

movies or video tapes

Painting, drawing,
sculpture or printmaking

1pation or 1ts quality For example, jazz concerts are not defined,
and the musical may have been a community theatre production
of “Annie Get Your Gun.” Classical music could mclude a Bach
prelude for organ i church, and opera on television nught have
been an ana lasting less than 15 munutes and sung by Luciano
Pavarott1 as part of a variety show. The possibilities are endless:
Takng art photographs could be mterpreted as producing any
reasonably decent snapshot of flowers 1n the park.

Yet another problem can lead to overestimates of participation:
Some people may have wanted to gain the approval of the inter-
viewer or cnhance therr status by answering n the affirmauve.
Even among Margaret Fuller's democratic American public, 1t 1s
good to be seen as 1 patron of the arts.

All of these problems bring nto question the accuracy of par-
ticipation cstimates and the usefulness of the data for compan-
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son. Nevertheless, when responscs to participation questions arc
compared to other responscs, there may be a conservative bas to
the results; exaggeration of participation should tend to dilute
relationships between participation and other characteristics such
as soctahzation. Thus any posiuve findings may have been re-
duced by the extent of exaggeration.

One techmgque for overcoming data problems such as these 1s
to develop less precisc indicators of the behavior being measured,
that 15, to accommodate crror in the estimates of participation by
broadening the categories with whichtis mcasured. The indices
of participation created 1n this study arc examples of that ap-
proach. Becausc it was not possible to measure reliably the level
of participation within specific activities, the aggregation took
place across activity categorics. For example, attending live per-
formances was used as the aggregate measure for attending jazz
concerts, classical concerts, opera, musicals, plays, and/or bal-
lets. As n the casc of the sociahzation indices, cach category was
assigned a value: Non-attendance equals o; attendance at 1 or 2
cvents of any type cquals 1; attendance at more than 2 ecvents
cquals 2. Paradoxically, this hicrarchical measure of participation
s be.h more crude than an accurate count of actual attendance at
performances, and more accurate because 1t absorbs some mea-
surc of exaggeration.

Ten mndices of adult arts-related participation were developea.,
and the distribution of responscs 1s reported n Table 12. Each
index has shghtly ditferent values, which explamns the varying
number and location of blank spaces on the table. For some ac-
tvitics such as ballet, even aggregating scveral related activities
did not create a large group of high-level parucipants, so there
arc two blank spaces. For others, particularly those actvities that
include television, the rate of participation includes well over half
the respondents. But because the questions asked only wh. .aer
people had attended performances once or more than once dur-
ing the past ycar, these indices are only approximate measures,
and respondents in the same catege 'y may have very different
rates of participation. Nevertheluss, the indices are sufficiently
accurate to support an analysis of the relationship between so-
ciahization and current adult participation, without fear of mis-
leading results.
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As we have seen, the pattern of sociahzat:on n the arts tends
to be related to the age of the people who answered the sppa ques-
tionnairc, with younger respondents reporting more Jessons, ap-
preciation classes, and attendance at arts-related activities than
those who were older when the questions were asked. Do adults
have similarly different patterns of participation in arts-related
activities, depending on agc? sppa data provides some answers to
the question, interesting because they probably correspond
conventional wisdom on the subject. It comes as no surprise, for
cxample, that younger people arc more likely to participate in
Jjazz-related activiues than are older people. Gallery and muscum
attendance 1s more popular 1n the middle groups (not to be con-
fuscd with middle age). Older people are evidently more inter-
ested in the performing arts, except for the oldest group, where
participation declines; age in cxcess of 62 years scems to curtail
activities away from home. Media-related participation follows
the same gencral pattern, although the relationship 1s weaker.

Figure 1 graphically presents the relationship of age to each of
the participation indices. T" = lines show a general downward
slope with increasing age, with some exceptions in mtermedate
age groups. The steady decline 1s most noticeable in those activ-
itics involving direct participation in the arts as artist or per-
former. The other kinds of activities show a characteristic hump,
indicating increased participation in the middle age groups and a
renewed downward slope for the upper age group.

Unfortunatcly, the sppa data cannot explain the differences in
participation at various ages. Can the “hump” in the intermediate
age groups be attributed to factors such as more disposable in-
come? Are the oldest people simply less interested m participat-
ing, or arc they physically less able to do s0? Does the dechine n
participation by those in the oldest age group reflect their lower
levels of socialization in the arts? How can we explain the fact
that, n cach of the ten parucipation indices, younger people are
not morc likely to participate in the arts?

For most adults, participation 1n the arts 15 a leisure-time activ-
1ty, and it 1s possible that people from differing generations have
differing patterns of leisure behavior, depending on socialization
or other factors.

Although we cannot come to any conclusions about gencra-
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Tabl: 12 Indices of Participation 1n the Arts during the Previous Year

Never Once
Acnviry 7o %o

Twue

o
o

Once or
thwe

,
o

Morce than
twace

o
o

ATTENDANCE
Attending hve
performances of Jazz.
classical music. opera,

plays. musicals &/or
ballets 692 —

VISUAL ART

Visiting galleries or

craft shows, watching

TV programs on art 41 4 —

Doing art crafis,

making movices.

photogaphs, panting.

drawing, sculpture,

etc 714 17 6

MUSIC

Attending any musical

performance or

watching or listening

on TV, radio or

~ecords 454 —

Playing music 438 —

76

236

271
285

202

34

275
277

vz

uoneduey
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(6)

(10

THEATRE

Watching plays,
acung, wniting,
working behind scenes

Off-stage help.
providing support for
stage or musical
performance

LITERATURE
Attending plays,
reading fiction,
watching plays on TV,
writing

Reading, histening to,
taking lessons, or
doing creattve writing

BALLET

Attending ballet,
dancing in ballet,
watching ballet, on
TV, stage support role

* More than once

** Support for one, support for both

97 0

339

789

473

2000

102

189

*81

242 119
"25 "5
19 6 —_
‘)4‘
ol

uonednuieg

%4




70 p—
60—
Literature audience (8)
50 pmm
Playing music (5)
Music audience (4)
- Visual arts audience (2)
Theatre audience (6)
30—
Attendance (1)
20—
Ballet (10)
Writing (9)
Dotng art (3)
10—
Off-stage (7)
0

AGE GROUP 18-24 yrs 25-31 yre 32-42 yrs 43-61 yrs 62+ yrs

Figure 1 Indices of Participation by Age Groups: Percent participating m arts-
related activities at least once during the previous year
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tional pattcrns, we can learn something by applying the factor
analysis techniques used in the study of socialization. In addition
to arts-related activities, general leisure activities like going to
the movics, sports, cxcrcise, ctc., were included on the sppa
questionnaire. This permits us to examine arts-related activities
in the context of all leisure-time pursuits, and to 1dentify the ex-
tent of crossover between the arts and other types of activities.

Again, the results are somewhat discouraging for those of us
who are dedicated to the arts. By far the largest group of people
surveyed—those who are part of a general standard leisure-activ-
itics group—do not participate in any arts-related activities 1n
their sparc time.? In fact, about half the sample (and the general
population) does not have a highly-structured pattern of leisure
activity. People relax in many different ways, but most do noth-
ing beyond watching television witk enough regularity to be
considered part of a group.

There are, however, small groups of people who have fairly
regular leisure habits, and some of these groups are heavily ori-
ented towards the arts. It is interesting that only two of the fac-
tors arc mixed, reveahng crossover patterns where people spend
concentrated leisure time on activities as diverse as going to mu-
seums and gardening.

Analysis of patterns of adult participation in the arts and of the
use of leisure time n general thus reveals that, apart from the
large group that has no particular pattern of leisure activity at
all,3 there 1s hittle mixing of the arts with other leisure behaviors
in a patterned or regular way.

The results also reveal an unhappy fact: The arts have a small
group of devotees, but in general they are hard-pressed to com-
pete with other leisure activities for the attention of the public.

* This result parallels an carhier study that identified a general popular lesure
factor Using shghtly different techmques, the carlier study also found a large
portion of the sample (about half) to have no speaific leisure pattern See the
Appendix for references to more details on this study

' Diversity of leisure activity does not exclude the possibihity of some occa-
sional arts-related activaty, but simply indicates such irregulanty that no clear
pattern can be said to exist

ERI

Aruitoxt provided by Eic:




CHAPTER FOUR

The Relationship Between Socialization and
Participation in the Arts

THE BASIC SOCIALIZATION MODEL pre-

dicts that people with positive socialization expe-

riences 1 a given kind of actuvity will be more

likely to participate 1n that same kind of activity as

adults. The 1dea 1s not new; indeed, many of us are
familiar with the quotation from a poem by Alexander Pope,
who wrote: “ 'Tis education forms the common mind- Just as
the twig 1s bent the tree’s inchned.” Pope and the modern-day
sociologist arc expressing, each 1n his own way, a tenet of com-
mon wisdom. But does that tenet hold true m the case of the
relationship between socialization and participation m the arts?
Analysis of the sppa data can answer that question 1n broad, gen-
cral terms; 1t can also refine considerably our understanding of
the efficiency of vanious types of socialization in promoting later
narticipation.

Six categones of socialization are explored 1n order to asscss
thetr relationship to adult participation 1n the arts They include
four kinds of lessons (music, visual arts, other arts such as ballet,
drama, writing and crafts, and appreciation classes) and two
kinds of audience-related activities (home exposure to the arts,
and attendance at performances or visits to galleries and muse-
ums). In cach case, the results of the sppa data provide strong
evidence supporting the hypothesis of Pope, the sociologsts,
and common wisdom across a broad range of activities.

Understanding the information presented mn Figures 2, 3, and

" Alexander Pope’s Moral Esays In Four Epistles to Several Persons was first
pubhshed in London n 1781 For a modern editton, see the same work under the
utle Epistles 10 Several Perons, Introduction and notes bv James E- Wellington
(Coral Gables, Florida University of Miann Press. {1963])
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Figure 2 The Relatnonship of Music Lessons to Listenig to Musicon TV,
Radio, or Records
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The Relationship

4 1s perhaps more complicated than 1t looks, and 1t 1s important
to specify exactly who we are talking about when we read the
figure horizontally and vertically. The horizontal dimension has
grouped respondents into eight groups. The groups arc the same
in all the figures. Anyone who belongs to once group (those who
only took music lessons prior to age 12, for cxample) 1s auto-
matically excluded from all the other groups. When we read the
figurc vertically, however, we are focusing on the percentage of
people 1n one category of socialization who participate in each

%
$O p— KEY 10 GROL P
I Nomusk lossons
2 Muad lossany
botord age 12
¥ Muaciiwons ages
12-17
30—
4 Mustc fowons aets
18-24
5 Music ltsons
butore age 120 and
agus 12417
s Perform
204 6 Musad oo §music
botore g 12, and ]
aps 18- 24 ]
* {1l
7 Musiclossons e 'l classical
12-17 md 1% 24 ] NS
' |
AN {1l
8 Muuc lessonsin " N 'l /
O atl thred agt group ! S
1 Cdneproups ; N ]
! AN [
] X ]
’ "\ ‘' |
[ [y J
] Y ]
] Y P /
H \ Fd
'l L} " //
[ —~ “ s
- 4
L e N
GROUP | 2 3 4 5 6 7 8
Figure 4 The Relationship of Music Lessons to Performing Music
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activity as adults. We learn from Figure 2 that amiong thosc who
only took music lessons prior to age 12, (Group 2), more than
40% said " at they hstened to classical music on television, radio,
and recordings. About 37% said they histened to jazz, 22% said
they attended musicals, ctc. But when we add up the percentages
on the vertical columns of the figures, the total is more than
100%. Clearly, there 1s some overlap here. Some of thase people
who only took music lessons prior to age 12 arc participating 1n
more than one music-related activity as adults. Nevertheless, the
40% who listen to classical music may not be the same people
who attend musicals.

Childhood music lessons are good predictors of adult partici-
pation in music activities. Indced, the more music lessons people
had prior to age 24, the more hkely they are to spend some of
their leisure ime on music. For example, the participation rate
for thosc with music lessons during all three periods of youth is
at least three times greater than for those with no music lessons,
and can be more than 100 times greater. Having had lessons only
before turning 12 mcans an increased adult participation rate
varying from 10% to more than 100%. If lessons were the only
predictor of the rate of participation, their impact could be con-
sidered very strong; however, conclusions about causal relation-
ships must be tempered by the fact that httle 1s known about
other variables that act in combination with, or outside the effect
of lessons.

Specific patterns of adult participation may differ according to
activaty, represented by the percentage scale. The differences 1n
percentage show that, for onc adult activity—listening to classi-
cal music on television, radio, or recordings—the increase from
Group 1 (no music lessons) across the following seven groups of
socialization expenences 1s almost unbroken. The relationship
between these two activities (socialization and adult participa-
tion) 1s stronger as the age at which lessons occurred increases,
and as the number of time-periods in which lessons were taken
increases. In other words, long-term expenence with music les-
sons during childhood and youth predicts an adult participation
rate almost three times that for people who had no music lessons.

If a second activity line 1s tracked across lesson categories, a

3
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shghtly different pattern emerges. Figuse 3 shows that attending
classical concerts increases with the experience of lessons, but
differs little based on the age at which lessons occurred—untl we
reach lessons 1n multiple time-periods that include peopl: 18 to
24 years old (the last three groups).

The uneven or varying patterns for different types of partici-
pation indicate that the effects of socialization are uneven, and
suggest the influence of other factors such as the quahty of the
socialization expenence or the interaction of quality with age.
Furthermore, opera and other activities that arc attended by a
small proportion of the population present a problem 1n statisti-
cal reliability because of the small number of respondents. For
those activities, 1t 1s probably best to look at trends across several
socialization charactenistics to determine 1f they exhibit a com-
mon pattern.

A sccond perspective on the relationship between socalization
and current participation 1s provided by Figure 5. Adult music-
related participation has been aggregated into a single index. The
music participation level is then compared to each music-lesson
sociahization category and shown on four bars. The results reflect
those of Figures 2 to 4. As one moves from left to right, the total
length of all four bars gets longer, indicating generally higher
levels of participation. This 1s the expected result, because the
index of musical activity 15 a condensed aggregate of all types of
music participation actiities, as shown on Figur-s 2 to 4.

But there is something different about the bar graph. It shows
clearly that increased sociahization (represented by movement
from left to nght across the graph) leads to a second type of n-
creased participation. Notice how the three bars on the right in
cach group get progressively bigger. This shows that people who
had music lessons when they were 18 to 24 years old are more
hkely to participate in multiple activities as adults; the difference
in participation shows up most vividly in Groups 4, 5, 6, and 7,
where these people are concentrated. Those with lessons 1n all
three periods of youth are much more likely to be frequent par-
ticipants as adults. This pattern 1s repeated many times for each
type of socialization and participation.
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The pattern inferred from these results consists of two parts:

& Having some socialization in an art-related activity
will be assoctated with a higher probability of adult partici-
pation 1n a similar activity;

& The greater the level of sociahzation (as measured
by the index), the lagher the level of adult participation will
be.

Analysis of the s2pa data reveals that music lessons during
childhood and youth markedly ncrease adult participation 1n ac-
tivities focused on music. Is there a similarly strong relationship
between socialization in the other arts and later participation?

In gencral, the relationship between art lessons and adult par-
ucipation 1n visual arts looks very much like the pattern for mu-
sic: Adult participation n most activities increases as levels of
sociahization increase. For example, as the level of art lessons 1n-
creases within age groups and across several time periods of
childhood and youth. the level of adult actvity in which the n-
dividual actually produces a work of art also increases. The ab-
sence of art lessons while grov £ up markedly reduces later art-
related activities; almost half ot the people with no lessons spent
their leisure time on something other than art. By contrast, only
8% of those who had art lesscns when they were 18 to 24 years
old failed to participate in visual arts activitics, and cveryone who
had lessons 1 all three periods of youth participated. Moreover,
there 15 a steady increase across lesson groups for the proportion
with the highest visual arts activity. The one exception 1s that
those who had lessons when they were 18 to 24 years old have a
higher rate of participation than those who had lessons from 12
to 17 and before they were 12 years old.

There 15 another, new dimension to the results: Where the vi-
sual arts are concerned, the age at which the sociahzation expe-
rioncac aceurend s worv imnartant For three of the six art-related
actvitics, taking art lessons between the ages of 18 and 24 15 2
stronger ndicator of adult participation than having lessons be-
fore age 12 or between ages 12 and 17. And for five of six adult
activitics, having lessons during adolescence is a stronger :ndi-
cator of later participation than lessons prior to age 12. Knowing
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when art lessons occurred provides additional imnformaton about
the likely effect on adult behavior.

When we analyze the data for lessons n the other arts—acting,
ballet, wnting, and crafts—the basic relationship remains the
same: If you had lessons while growing up, you are more hkely
to participate in that activity as an adult. But (he effect of lessons
at an older age vanies somewhat 1n these categories of adult par-
ticipation. For example, for ballet dancers the age at which les-
sons occurred is less important than taking those lessons 1n more
than one time period prior to age 24 For those who took creative
writing lessons, age 1s more important for later activities such as
reading and attending performance, but less important for actu-
ally writing literature, drama, or poetry. On the other hand, the
age at which lessons were taken is extremely important for pre-
dicting adult participation in crafts.

Lessons teach students how to participate in the arts as artists
or performers, but not as patrons. Another strategy exists to so-
cialize young people who might become adult patrons or con-
sumers of the arts created or performed by others. In the absence
of princes and noblemen to support the arts, those who apprea-
ate them a.. very unportant people. Can arts appreciation
classes, hike art lessons, effectively train the consumers of art?
Again, there 1s no data in the sppa that permits us to draw cause-
and-cffect conclusions about the relationship between arts appre-
aiation classes and later participation. We can evaluate a widely-
held assumption, however, one that declares that individuals
who had appreaiation classes are more likely o participate m re-
lated activities than are those who had no such classes.

Not surpnisingly, the sppa data supports that assumption; by
now, the general pattern 1s clear. Nevertheless, there are some
differences between the effects o” 'essons and of appreciation
classes on adult participation in the arts. The strongest relstion-

chin avicre hotssrnam annuracabenm alacna e e A At
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attendance at cvents such as museum exhibitions; agam, n-
creased socialization increases adult participation. For those who

3 The reader 1s remmded that classes taken when older, or taken more fre-
quently, increase the level of sociahzation
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become artists or performers, however, taking appreciation
classes between the ages of 18 and 24 appears to be less important
than 1t was 1n the case of lessons. Adult participation rates for
crafts people, painters, and sculptors, for example, actually de-
chine for those who took appreciation classes during that period.

The effect of arts appreciation classes on all adult participation
1n visual arts activities repeats r4ie carlier pattern. Although more
modest, there 15 an increased level of participation associated
with socialization experiences occurring later or more fre-
quently; in other worws, more classes, or classes when older,
mcan a higher level of adult parucipation.?

There 1s also a positive relationship between music apprecia-
tion classes and adult parucipation, but it may be somewhat
weaker than 1n the case of the visual arts. The effect of apprecia-
tion classes taken before the age of 12, for example, is neghgible
for most activities.* Participation rates increase sigmficantly for
those who took such classes durning their high-school years, but
the increasc for college-age classes 1s not as strong. Furthermore,
those who had classes during more than one period apparently
do not participate at a higher rate than those with classes 1n a
single period.

Docs the same pattern persist when we look at the sppa data on
youthful participation as consumers of the arts? Respondents
were asked about exposure to three types of arts events: visiting
art galleries and muscums, attending performances (classical
concerts, ballet, and drama), and heanng classical music or opera
in the home.

In the case of music, general results again confirm the expec-
tation that this type of socialization has a positive relationship to
adult participation. Apparently, early exposure “rubs off,” or 15
associated with other socialization activities that have a combined
effcct on later participation, but the effects are not uniform. For
example, those who indicated that they heard classical music or
Opera OIlch  WCIC Ot IMOTE ey 10 attind Lot as aduils,

' In this mstance, level of participation mieans a greater vaniety of visual arts
activities, Of Mmore activity In one of two areas

+ Note that, because of the small number of people mvolved, the saniple of this
group could not be tested separately
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but they were likely to enjoy media versions (television, radio, or
recordings) of their favorite musical activities more often than
people wirc had only occasional exposure when they were
young.

Visiting art galleries or attending performances is another type
of audience socialization, and the question asked by the sppa fo-
cused on how often the expenence occurred. Once agam, the
data demonstrates that adule participation increasc. witk higher
levels of early sociahization. The strength of the relationship var-
ies with different types of activities. It1s strongest when the 1n-
dividual participated in 1dentical behavior (such as visiting art
galleries or watching television shows about the visual arts) both
in youth and adulthood. It 1s much weaker when the adult 1s ac-
rually creating art; in this case, the behavior required is very dif-
terent from the socializanon expenence as consumer of art.

What effect does the frequency of sociahzation experience as au-
dier e have on adult participation 1n the arts? To begin with, the
frequency of visits to art galleries before age 24 has hittle or no
bearing on whether an individual will later creatc works of art.
Nor does 1t affect the index of adult visual-arts activities. Simi-
larly, frequency of sociahzation experience in music has only a
shight relationship to levels of adult activity. When carly atten-
dance is compared to the index of adult attendance at ive perfor-
mances (a comparnson of relatively sirmilar activities), 1t becomes
clear that, although 1t helps to have had these socialization expe-
riences, it makes httle difference if people had then: frequently
or infrequently.

When youthful experiences as audience for art are combined
nto a single index, there 1s no change in the strength or shape of
the relationship to later participation 1n the arts. Once agam,
while adult attendance increases 1f childr~n had sociahzation cx-
periences, the frequency of those expeniences makes hetle differ-
ence to the level of adult partictpation. In other words, more 15
not better.

So far, the sppa data allows us to come to four conclusions:

% Any sociahzation in the arts 1s likely to be reflected
in higher rates of adult participation i related activities;

%4
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< For many activitics, the age of socialization 1s an
important predictor, especially socialization that occurred
during the years between 18 and 24 (college age);

% Actvitics which socialize young people to be con-
sumers of art arc good predictors of later participation as
audience, but not as good predictors of participation as artist
or performer; and

% Lessons and appreciation classes arc much more
closcly related to high levels of adult participation than are
audience-socialization activities.

Important as these conclusions are, there 1s niore to be learned
from those uscful tools called indices. Up to tlus point, we have
been examining the relationships between individual adult activ-
ties and socialization expenences. Indices allow us to analyze
more general indicators Here, we are companing indices of so-
ciahization (early arts-related experience) with indices of current
participation. The results parallel those for individuals. For ex-
ample, we know that for individuals, “more 1s better,” and we
expect that people with higher levels of sociahzation will also
have higher levels of participation n the arts as adults. The n-
dices also show the effects of multiple socialization experiences.
Indeed, as the level of sociahization 1n the arts increases, the ab-
solute level of adult participation in arts-related activities gocs
continually upward, from 27.5% t0 92.8%. At the same time, as
the level of socialization goes up, the proportion of people who
participate frequently also rises. This relationship 1s true for all
four indices of current adult participation.

But those adults who responded to the sppa questionnaire var-
1ed in age from 18 to 95, and the carlier analysis of socialization
and participation showed that age made some differences.
Younger people had higher socialization levels, and participation
levels varied according to the age of respondents, creating a com-
plex pattern deperding on the subject and type of activity n-
volved. We should, therefore, analyze the cffects of age on the
relationship between socialization and participation.

It would be vcry tedious to run through all f the foregoing
analyses for cact age group. Fortunately, there 1s a shorthand
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techmque for describing the magnitude of relationships between
socialization and participation. It 1s called “correlation analysis,”
and simple corrclations show how closely related a pair of char-
acteristics is. Making these kinds of companisons will permit us
to assess the “cffects” of sociahzaton across age groups, and
across categories of socialization and/or participation.

In this analysis, the strength of relanonships 1s expressed by
Spearman Rank Order cocfficients (Rho) ranging from —1 to
+ 1. Minus 1 indicates an inverse relationship: As the value of
one characteristic goes up, the other comes down. Zero indicates
that there is no relationship between pairs of characteristies: A
change in the value of one has no effect on the value of another.
A perfect positive relanonship (every change 1n the value of one
charactenstic corresponds to a preaisely proportional change in
the other) 1s expressed by + 1. In the soaal sciences. where be-
havior is usually the result of a complex set of circumstances,
correlations of about 3 are acceptable, .5 1s good, and 7 or .8
may be too good to be believable, espeaially 1f only two charac-
teristics arc being compared.

A matnix of correlaton cocfficients 1s used to describe the re-
lationship between pairs of socialization experiences and current
adult participation activities. ;r: this matnix, a single number sum-
manzes all of the results, albeiz with some loss of information.
For example, for individuals from 18 to 24 years old, the corre-
lation coefficient of .25 tells us that there 1s a moderate positive
relationship between childhood aii _:idance at arts events and cre-
atng art as an adult. However, we also find that for people be-
tween 43 and 62 years old the coefficient 1s only .16; therefore,
the relationship between childhood attendance at arts events and
creating art as an adult 1s not as strong as 1t was for the 18- to 24-
year-olds. Other kinds of information emerge from such anal-
yses; for example, for people who are aged 62+, childhood at-
tendance at arts cvents 1s a much better predictor of adult partic-
1pation at music Cvents than of actuaily creating art,

The correlauons reveal many such differences Indeed, one of
the most persistent differences 1s that correlations berween so-
ciahization and adult participation are often lower in the oldest
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age group. Is 1t possible that the effects of scciahzation have worn
off by the time an individual reaches age 622

A second pattern reveals that correlations for creating visual or
hterary art are usually highest for the youngest respondents,
those between 18 and 24 years old. Can we explain this because
young people are much closer to their classes and the age when
there are more opportunitics for expenmentation? As this age
group assumes responsibility for jobs and families, will 1t be-
come more difficult to maintain relanvely high levels of activity
in these areas?

A third geneial pattern reveals another prominent difference
associated with the age of respondents. Middle-aged people (43
to 62 years old) are most likely to engage 1n sedentary audience
actvities. The delay in embarking on this kind of participation
may be the result of changing socio-cconomic status and the
aging ~f their children.

In some cases there 1s very hittle difference across age groups.
For exaraple, age does not seem to matter much when 1t comes
to engaging in all visual arts activities prior to the age of 62. In
other areas, such as creating art or attending musical perfor-
mances, there are wide differences, depending on the age of re-
sporndents.

Thus we may conclude that the role played by the age of the
respondents varies more with the type of adult activity than with
the level or type of sociahzation expenence.

The data allows us to make another point about the relation-
ship of socialization to partcipation. The correlations between
carly lessons and aault creation of ait are much higher than be-
tween either attendarce or appreciation classes and similar adult
participation. Furthermore, correlations between attendance or
appreciation classes during youth, and adult attendance at arts-
related events are not higher than the correlations between les-
sons and current attendance. These analyses reveal clearly that
lessons 1n the arts are the sirongest predictor of subsequent par-
uup.uiun. L scenis Ulae “:L‘uuiug’ w e’ 1 a bl appn cach o
socialization than “learning avout.”

Nevertheless, we must be coutious' Qther fa-*ors, such as so-
cro-economic status and demographics, play a role in determin-
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ing the effect of socialization on adult participation Indced, fac-
tor analysis which took those characteristics into account reveals
that there are no strong connections between specific sociahza-
tion and participation charactenistics—at least none that are
stronger than the internal relationships (that 1s, relationships
within cither the partcipation or sociahzation characterstics).
Nor are there any overnding predictors of either socialization or
participation among socio-demographic characteristics. Thus,
while it 1s possible to 1dentify relationships between individual
experiences, much of the variance in current adult participation
remains unexplamed 1 terms of sociahization or socio-demo-
graphic charactenstics. The uncxplamned variance is probably
largely the result of the complex development of attitudes to-
wards leisure activities and the interaction of those attitudes and

other key factors in people’s hives
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CHAPTER FIVE

Contrary Cases

ANALYSIS OF THE DATA from the Survey of
Public Participation 1n the Arts has so far focused
on the behavior of the majority in each of the sub-
groups identificd The sppa dataallows us to define
two kinds of majorities, one that participates m the
arts as adults, and one that docs not:

% If a sub-group 1s composed of people with sigmfi-
cant socialization 1n the arts, the majonty of that group con-
tinues to participate.

> If a sub-group consists of individuals with no so-
aalization expeniences during childhood and youth, the ma-
jonty of that group does not partcipate 1n the arts as adults.

But what do we know about the minornity 1n each of those cases,
those with high levels of socialization who no longer participate,
or those with no soaalization who now, as adults, dedicate at
least part of their leisure time to arts-related activities?

Why do some people behave differenuy from the majority? To
find out, we will empioy something called “exception analysis.”
But we cannot possibly examine all of the factors that contrnibute
to these differences Indeed, the data provided by the sppa per-
muts us to analyze only a few charactenstics of the minorities in
cach category.

Of the three types of vanables examined 1n this study—social-
1zation, participation, and socio-demographic characteristics—
only the third provides a basis for comparison of majority and
minority respondents in cach sub-group. Speafically, the re-
scarch question bemng asked 15 this. How do the minornity re-
spordrnte—rthe cantrarv cases—on a particular participation
question differ socio-demographically from the majority re-
spondents? For example, are the 2% of unsociahized opera-atten-
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ders nicher, better-educated, or more likely to live in cities than
the majonty of unsociahized respondents who do not attend op-
era?

To answer the rescarch question, we must first establish what
constitutes a majority-minority situation. In terms of percent-
ages. a §1-49 spht would not be sigmificant. Instead, this study
assumes a 70% to 30% sphit. In other words, wherever there1s a
strong relationship between socialization and participation, a set
of contrary cases exists. Thus for cach question on current adult
participation, at lcast 70% of the respondents must have been so-
cialized at a speafic level, or have had no socialization experi-
ences at all.

Secondly, the socio-demographic charactenstics of the two
groups—majority and minority—must be compared. Seven so-
cio-demographic factors are sigmficant: age, income, mantal sta-
tus, race, sex, education, and the size of the community 1n which
the respondent lives.!

Who, then, are the unsociahzed participators? They share four
key charactenstics:

< They are almost always better-educated than the
majority, the unsocialized non-participators.

» They usually have a higher income, but often their
current arts-1clated activitics do not require money to sup-
port participation (instead of attending the opera, they
watch 1t on television).

» If they are involved 1n jazz-related activities, or are
creating art, they are younger than the majornty.

% They are more likely to hive mn urban arcas, even
when participation would not be affected by the availability
of arts-related facihities such as concert halls, dance studios,
or museums.

' For cach factor, the mean value for participants and nonparticipants is com-
parcd using a t-test to esumate the probability that sample differences are statis-
ucally different in the population Because a large number of tests (64 » 7 vana-
hles) were performed a verv stringent probability (p < 004) was used to udge
significance  Therefore, where differences are reported. they are very bkely to
represent real differences m the total population
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The opposites of the unsocialized participators are, of course,
the socialized nonparticipants, and, as might be expected, these
nonparticipants often exhibit the opposite characteristics. They
tend to have less education, to live 1n more rural areas, and to be
shghtly older.

The results for sociahized nonparticipants are different from
the results for unsociahzed participants n another way. Of 18
current activitics on the indices, eight show no differences on any
of the seven socio-demographic factors. Whatever 1t 1s that keeps
highly-sociahzed individuals away from the arts-related activities
enjoyed by at least 70% of people sociahzed like them, 1t 1s not
explained by the socio-demographic characteristics examined
here. Could these contrary individuals be representative of the
problem of 1mprecise measurement? The lack of precise qualita-
uve or quantitative measurements of socialization experiences
may have grouped them erroncously with respondents who had
more or better sociahzation expeniences. Or perhaps these
highly-sociahized people no longer enjoy the particular activaty.
The little girls dancing 1n tutus may have become women who
would rather go canoeing.
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CHAPTER SIX

Art, Artists, and the Public

NOW THAT WE KNOW something concrete
about the relationship between socialization in the
arts and later participation 1n aris-related activities,
how can we put that knowledge to use? What can
be done to increase enjoyment of the arts among
our fellow-citizens who, as we have seen, have been only margin-
ally exposed to the excitement, joy, and practical rewards of mu-
sic, drama, dance, and the visual arts?

The casiest way to increase parucipation would be to provide
opportunitics for pcople who have expressed a desire to spend
more of their leisure time on arts-related activities. Is there un-
satisfied demand for more opportunities to participate in the arts?
The sepa revealed that demand always exceeds levels of current
participation, but, depending on the activity, it varies greatly in
intensity. For example, no less than 32.7% of respondents would
like to attend more musicals, but only 7.6% cxpressed an interest
in sceing more opera.

Based on the cxpressed desire for more participation, how
many people might attend arts-related events in the future? We
can estimate their numbers by adding current participants to
nonparticipants who expressed an interest 1n attending. The re-
sults suggest that there are significant opportunities to ncrease
participation; we learn, for example, that 1t might be possible to
increase the audience for opera by 365%, provided that there
were no barriers to participation,

But there are barners to reahizing the desire for increased par-
ticipation, some external and others self-gencrated Not every-
one who would like to attend four operas nst.ad of one will he
abic to do so. Lheretore, the real potential for an increase in at-
tendance 1s probably much smaller, closer to current rates of par-
ticipation 1n each activity.
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What is the effect of socialization on demand for increased par-
ticipation? Surprisingly, 1tis not a major factor, except indirectly.
Demand for more participation in arts-related activatics 1s much
greater among current participants (ranging from 50% to 68%)
than 1t is among those who do not now participate (ranging from
only 7% to 25%). We alrcady know that socalization 1s related
to higher levels of participation; thus we might expect current
participants to demand opportunities for more participation.
There is also somewhat heavier demand for increased participa-
tion among thosc non-participants who had more socialization
experiences than others n their group. Both groups, however,
reported barriers to increased participation.

The sppa 1dentified 21 different barriers to attendance at seven
types of cvents. Three of them—time, cost, and lack of availabil-
ity—were cited most frequently. Barriers associated with health
problems were the most common only for the older age groups.

No matter which arts-related activity 1s chosen by those who
want to increase their participation, the cost in ime and money
of doing so is of major importance. The fact that visiting art gal-
leries 1s often tree 1s reflected 1n a lower proportion of respond-
ents mentioning cost as a barner, and a higher proportion men-
tioning time.

Sometimes, the barricrs to increased participation are external:
Pcople may work so hard that there 1s hterally no time for leisure
pursuits of any sort. Similarly, some people may earn so little
moncy that all “costly” leisure activitics arc prohibutive. In other
cascs, however, people are making choices about the usc of their
leisure ime and discretionary funds that amount to the cstablish-
ment of priontics. whether consciously or unconsciously.

The existence of prioritics implics value judgments. If people
have made such choices 1n the past, particularly with regard to
the usc of time, it is doubtful that those choices will change un-
less there is a change in attitude. Thercfore, demand for increased
participation must surcly be discounted to the extent that real-
choice behavior has determined participation in the past.

Can atatudes be changed? [he sppa data otters an intriguing
possibility. The logic of the results imphes that, because ligher
levels of socialization are associated with higher levels of adule
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participaticn 1n arts-related activities, and because demand for
increased participation 1s greatest among those who already par-
ticipate, increased cfforts to socialize young people 1. the arts
might lead cventually to a change in attitudes.

The 1implications of these results for policy and program de-
sign are significant. If higher levels of current adult participation
are a goal, then inducing higher levels of socialization may be one
key to achieving that goal. Although the sepa does not provide
sufficiently relabic and unambiguous data to support conclu-
sions about dirert causal hnkages, we do know that socialization,
especially certain activities such as having lessons, is strongly as-
sociated with current participation and with the demand for
more participation among current participants and non-partici-
pants alike. We also know that people who had lessons later 1n
life (ages 18 to 24) arc likely to participate more than those who
had their training while very young. In terms of designing train-
ng programs, maximum cffect is possible only if the training 15
continuous, or at least occurs over several different timeframes.
Traiming that occurs only once and at a young age will have the
least effect on adult participation.

There arc at least two possible explanations for this patters.
Traming received only a few years ago 1s more hkely to have an
effect than traiming received 20 or 30 years ago. Other analyses
show that the correlation between socialization and participation
decreases somewhat with age. Second, tramning that takes place
between the ages of 18 and 24 1s more likely to be voluntary, and
thercfore reflects the real interests of the individual. Because it 1s
something people want to do, they are more likely to continue
to pursue it in later life. Thus a program that offers the opnor-
vty for later traming during youth 1s more hikely to produce
morc p.ns and practitioners of the arts than programs offered
at an carlier age.

There 1s very lietle known about the quahity of carher sociali-
zaton experiences, and therefore we cannot argue for programs
that inclnde mvoluntarv features hike tramine auotas The nro-
cess at work is complex enough to make 1t impossible to tell ex-
actly how sociahzation influences later behavior. There are several
possibilitics, however. Socialization may mnsull a real love for the
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arts, or an intellectual connection of the sort that draws the for-
mer p1ano student to piano recitals to adnure the technical skill
being demonstrated. Feelings of guilt may be important in cases
where individuals were indoct.inated with the 1dea that they
shoula enjoy the arts; they might be the once- or twice-a-year
audier. e. A kind of guilt may also Jave parents to expose their
children to the arts, thereby accounting for considerable atten-
dance at performances, and probably much of the participation
as audience for recordings and for arts-related progr. ms on tele-
vision and radio. Of course all of these possible linkages are af-
fected by current environmental factors such as cosi, famaty sit-
uation, availlability, and social pressures, among others. Even 1f
we assumc for the me . wnt that the relational results described
here represent some ".1:d of causal hink, 1t 15 clear that most of
the variance 1n current @ articipation 1s still unexplained. In other
words, we know only small part of why people participate 1n
arts-rclated activities.

In the hght ot these considerations, 1t 1s difficult to 1dentify a
policy that will have a mgh probability of furthering the goal of
increa< g adult participation It 1s even difficult te- "arget the ap-
propriawc population group. Using the logic that “more 1s bet-
ter,” should we target those already being sociahzed 1n the arts?
Or should we select those not recerving any socialization, on the
.ssumption that 1t 1s more mmportant to take the first and most
basic step towards mcreased participation? The latter approach
assumecs that other factors, not even considered 1n the present
study, arc not driving socialization results or at least operating as
catalysts. Given the nature of the data from the Survey of Public
Participation 1n the Arts, these remain unanswerable questions.
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APPENDIX

Readers of this report may wish to obtain more information
about the details of the study conducted by Dr Richard J. Orend
and about related rescarch projects condurted for the Rescarch
Division of the National Endowment for the Arts. The follow-
ing reports arc available through the Education Rescarch Infor-
mation Center (ERIC) system:

** Richard ]. Orend, “Socialization 1n the Arts.” April
22, 1987. ERIC Identification Number ED 283 768.

% John Robinson, ct al., “Public Participation n the
Arts: Final Report on the 1982 Survey.” Survey Rescarch
Center, Umiversity of Maryland, January 1986. ERIC Iden-
tificaion Number: ED 264 168.

< Alin R. Andreaso. and Russell W. Belk, “Con-
sumer Response to Arts Offerings. A Study of Theater and
Symphony in Four Southern Cities.” University of Illinoss,
September 1978. ERIC Identification Number: ED 230 450.

% Richard J. Orend, “Leisure Parucipation in the
South, 1980.” Volume I: Results; Volume I11: Appendices;
Volume HI: Summary. Human Resources Rescarch Orga-
mization, July 1980. ERIC Identification Numbers: ED 206
521, ED 206 522, and ED 206 §23.

% John S. Reed and Peter V. Marsden, ““Leisure Time
Use 1n the South. A Sccondary Analysis, 1980.” Unmiversity
of North Carolina, 1980. ERIC Identificaion Number: ED

221 435.

These documents are the ongimal research reports as prepared by
the invesugators. They contam extensive mformation about
mcthods, and numerous tables and figures. The ERIC collection
1s available at hundreds of hbrancs in the U.S A and abroad, as
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well as “on-lme” from computenized mformation services. Re-
quests for information about the purchase of microfiche or xerox
copies of these reports should be sent to- ERIC Document Re-
production Services (EDRS), Consumer Service, P.O. Box 190,
Arlington, Virgima 22210.

Q o
ERIC o'l

Aruitoxt provided by Eic:




