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EXECUTIVE SUMMARY

REPORT TO THE SPECIAL EDUCATION SERVICES COMMITTEE
The Referral Process for Special Education Service and

Communication/Interaction Between Regular and Special Education Teachers

AUTHORS: David Wilkinson, Natalia Luna
OTHER CONTACT PERSONS: Glynn Ligon, David Doss
MAJOR FINDINGS:

1. The referéal process:

Is a complex, legal process that by nature cannot be as quick and
responsive as teachers and others would like.

Cuts across AISD organizational lines and requires coordination among
teachers, counselors, principals, Psychological Services staff, and
visiting teachers, and finally depends upon a parent's signature
before 2 special education placement occurs.

Is poorly understood by teachers who receive no systematic, annual
inservice training about referrals.

Uses forms that require teachers to look up and write in information
that could have easily been retrieved from computer files.

Is not monitored well because responsibility is divided across so
many departments. Partially as a result, time varies considerably
for completion of the problem-solving and referral processes.

2. The communication process:

Is seen by some regular and special education teachers to be the
rasponsibility of special education.

Is unclear to regular education teachers who receive little inservice
training in special education processes.

The Full report presents recommendations for addressing the problems evident
in the current referrz1 and communication processes. These include:

Revision of forms to be simpler and computer-printed with available
information.

Inservice training of teacihers to explain the referral process,
alternatives to special edvcation, and communication with special
education teachers.

Creation of a structure to ensure the ongoing monitoring and
improvement of the referral process.
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PREFACE

A consultation agreement reached in summer, 1986 between the Austin
Association of Teachers and the A1SD Board of Trustees resulted in a mandate
to the Office of Research and Evaluation to conduct a study. The
consultation agreement is reproduced below.

45 = SPECIAL EDUCATION SERVICES

The Board of Trustees of the Austin Independent School District and
the Austin Association of Teachers agree to the following:

The referral process for special education service ghall be
studied and that recommendations for streamling the process
shall be made to the Superintendent by April, 1987.

The Office of Rescarch and Evaluation (ORE) shall study the
referral process and ways to improve
communication/interaction between regular and special
education teachers for the benefit of students including
placement information regarding the nature and extent of a
student’s disability, IEP .mplications for classroom
instruction, and other ongoing instructional concerns. This
study shall be par: of ORE’s second year of evaluation of the
Special Education Program in AISD. ORE's findings shall be
presented to a committee in February, 1987, and that
committee shall make recommendations related to this study to
the Superintendent.

The committee shall consist of:
30% regular and special education administrators
20% ragular classroom teachers
20% special education classroom teachers
30% professional support personnel suCh as counselors,
psychological services persornel, visiting teachers,
itinerant personnel for the visual and hearing handicapped,
and a representative from the Special Education Citizens
Advisory Committee.

%wa 1. ﬂ""%—

Chairmaﬁ. Board Team

_@&L"-/ﬁw)

Chairman, Austin Association of
" Teachers Team

This report presents the major findings from that stud;. Technical
information about the conduct of the study will be published in July, 1987
in Special Education: 1986-87 Final Technical Report (ORE Publication
Number 86.29).

iii

mn
4

o~




86.23

TABLE OF CONTENTS

Executive Summary

Acknowledgements

Preface

Table of Contents

List of Figures

Evaluation Overview

Introauction

Part One: The Referral Process

Part Two: Suggestions for Streamlining the Referral Process

Part Three: Communication/Interaction Between Regular and
Special Education Teachers

Part Four: Suggestions for Improving the Communication/Interaction
Between Regular and Special Education Teachers

Part Five: Conclusions and Recommendations
Part Six: Issues to be Considered b, the District
Attachment A - Refer:als for Special Education Assessment Memo

Attachment B

What's Required by Law in tha Referral Process

Attachment C - Flowchart of the AISD Referral Process

Attachment D - AISD Referral Forms

Attachment E - Resources Other Than Special Education for

Serving Special Needs Students

Attachment F

Important Dates on the Referral Timeline

Attachment G - Regular and Special Education IEP Coordination Form

ii
iii
jv

vi

39

49
57
65
69
70
72
75

106
107
108




86.23

Figure

F .gure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

1
2

10
11

12

13

14

15

16

17

LIST OF FIGURES

Page
PROBLEM-SOLVING AND REFERRAL PROCESS CHART 10
TEACHER RESPCNSES TO SURVEY ITEMS ABOUT THE INCIDENCE OF 18
SPECIAL EDUCATION REFERRALS AND THE TEACHER'S ROLE, FALL, 1986
SURVEY RESPONSES FROM REGULAR EDUCATION TEACHERS REGARDING 19
THEIR SOURCES OF INFORMATION ABOUT THE REFERRAL PROCESS,
FALL, 1986

TEACHER RESPONSES TO SURVEY ITEMS ABOUT THEIR SATISFACTION 22
WITH ASPECTS OF THE REFERRAL PPOCESS, FALL, 1986

TIMES BETWEEN IMPORTANT EVENTS ON THE REFERRAL TIMELINE 24
REFERRALS FOR INITIAL ASSESSMENT FOR SPECIAL EDUCATION 27
IN 1585-86

REGULAR EDUCATION TEACHERS' SUGGESTIONS ON WAYS TO 32

STREAMLINE THE PROCESS FOR REFERRING STUDENTS TO
SPECIAL EDUCATION

l
|
SPECIAL EDUCATION TEACHERS' SUGGESTIONS ON WAYS TO 33
STREAMLINE THE REFERRAL PRUCESS
SUGGESTIONS FROM ELEMENTARY COUNSELORS FOR STREAMLINING 34

THE REFERRAL PROCESS

COMMENTS FROM ELEMENTARY COUNSELORS ABOUT REFERRAL FORMS 35
COMMENTS FROM ELEMENTARY COUNSELORS ABOUT SECTIONS OF 36
THE STUDENT INFORMATION SHEET

SUGGESTIONS FROM PRINCIPALS AND ASSISTANT PRINCIPALS 37
FOR STREAMLINING THE REFERRAL PROCESS

INFORMATION REGULAR EDUCATION TEACHERS WANT THAT THEY THINK 44
THEY DO NOT HAVE

RESPONSES FROM REGULAR TEACHERS TO SURVEY ITEMS ABOUT 51
COMMUNICATION/INTERACTION WITH SPECIAL EDUCATION, FALL, 1986

REGULAR EDUCATION TEACHERS' SUGGESTIONS ON WAYS TO 52
IMPROVE COMMUNICATION/INTERACTION BETWEEN REGULAR AND
SPECIAL EDUCATION TEACHERS

SPECIAL EDUCATION TEACHERS' SUGGESTIONS ON WAYS TO IMPROVE 53
COMMUNICATION/INTERACTION BETWEEN REGULAR AND SPECIAL
EDUCATION TEACHERS

SUGGESTIONS FROM ELEMENTARY COUNSELORS FOR IMPROVING 54
COMMUNICATION/INTERACTION BETWEEN REGULAR AND SPECIAL
EDUCATION TEACHERS



86.23

EVALUATION OVERVIEW

An evaluation study was conducted by AISD's Office of Research and
Evaluation (ORE) during the fall and early spring of the 1986-87 school
year. The study results from a consultation agreement between the Austin
Association of Teachers and the Board of Trustees in which ORE was directed
to study the referral process and ways to improve the communication/inter-
action between regular and special education teachers (see consultation
agreement on page iii).

The study was the first part of the second of three years of evaluation of
the Special Education Program in AISD. The second part will be concerned
with special education assessment in AISD. Although both parts of the
1986-87 evaluation touch on aspects of the planned Year 2 evaluation,
examining the efficiency of service delivery to students, a more
comprehensive investigation of the special education services delivery
system will require additional evaluation in Year 3.

The following data collection evaluation activities were conducted:

® Interviews with regular and special education staff, including:
special education administrative staff, the Supervisor of
Psychological Services, the Coordinator of Visiting Teachers and
selected visiting teachers, elementary supervising principals,
elementary principals, secondary principals, elementary counselors,
secondary assistant principals, and secondary counselors.

® Surveys of regular education and special education teachers,
® Review of procedures and forms used with the referral process,
® Review of laws pertaining to aspects of the referral process, and

® Case studies on students referred during the last school year
involving 2 folder review and interviews with the referring teachers.

To guide the interviews, an exemplary practices approach was adopted.
Nominations of individuals and their campuses at which the referral process was
working were solicited from the Secondary Supervising Principal, elementary
supervising principals, Special Education administrators, visiting teachers,
the secondary instructional coordinator for counseling, and the Elementary
Counselors Steerin~ Committee. This approach was selected for two reasons:

(1) as a check in understanding of the referral process, and (2) in the hope
that successful ideas and techniques might be identified that would be shared
on a systemwide basis.

Because much of the data were in the form of opinions, analysis of the data
involved tabulation of survey rasponses and content-coding of open-ended
comments. Data derived from structured interviews were also content-coded.
Computer programs were utilized to obtain summary statistics from the master
special education computer file. District personnel were contacted for
clarification of key points.

Results are presented in narrative and tabular form. Important documents,
forms, and charts are attached.

vi 3
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INTRODUCTION

The need to study the referral process is based on a concern that
we may over-identify certain groups of students.

--regular education central administrator
The amount of paperwork involved in a referral process discourages
any well-intentioned teacher to refer students who need special
help because of lack of time.

The paperwork is too involved and long. Most teachr 's see the
lengthy process and then they do not follow through.

. . .it seems to take a long, long time when students need help
right away.

--regular education teachers

Two aspects of special education services were of sufficient concern to
teachers to be brought forwaid through the consultation process:

1. The procass for referring students tn special education, and

2. Communication/interaction between regular and special education
teachers regarding the instruction of special education students.

What is the source of teachers' concerns about the referral process? The
consultation agreement (see page iii) speaks of recummendations for
streamlining the process. What aspects of the process do teachers desire to
streamline?

In a districtwide survey in fall, 1985, regular education teachers were
asked to indicate the extent to which they agreed or disagreed with the
statement "The amou.nt of time it takes to refei a student to Special
Education discourages me from referring students." Among elementary
teachers, nearly two thirds (64.3%) agreed or strongly agreed with this
statement. However, less than a third (29.5%) of secondary teachers agreed.

In fall, 1986, a sample of regular and special education teachers responded
to a survey question asking them for suggestions for ways to streamline the
process for referring students to special education. Again and again,
teachers cited two factors: paperwork and time. Nearly one half of the
teachers who made suggestions mentioned one or both factors. Teacher
comments were pointed.
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About paperwork:

If there was a way to reduce the paperwork, this would help
streamline the process.

Less paperwork.

Cut down on some of the paperwork.

There is just too much paperwork!

Cut out all or most of the paperwork!!

The paperwork has discouraged me from getting these children tested.
About time:

Students should not be left to linge for a whole semester before
something about placement is done.

Once a student is referred to special education, do not let him/her
wait too long (sometimes a full szhool year), to avoid frustration.

Reduce the time between the initial referral and the official
evaluation and testing.

Shorten time between testing and placement.

There should be a diagnostician available at all times. It takes
too long to get a student tested. Time is critical.

A time period of less than a month for the entire referral process.

When referred even in first few weeks of school--they usually do
not receive services for 6 months.

About paperwork and time:

Shorter required timelines for completion of paperwork. The
process is too lengthy as is, services have wide gaps.

Reduce the amount of paperwork and forms. . . . Reducing the time
it takes to test and place a child if needed (in special ed.).

Reduce paperwork and time between referral to placement.

Althcugh these comments do not reflect the sentiment of a majority of
teachers, they highlight the core of teachers' concerns: that there is
too much paperviork involved in the referral process, and that the
process takes too long, Whether these perceptions are true is somewhat
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a matter of contention and subjective judgment. The Supervisor of
Psychological Services has asserted that the forms AISD uses are much shorter
than those used in some other school districts and those recommended by the
Texas Education Agency (TEA). Special Education administrators point out
that the length of the referral process is greatly influenced by the time
local campus staff take for necessary problem-solving and decision making
before a referral for assessment is considered.

Part of the problem is that conceptions of what constitutes the referral
process differ for teachers and others involved in the process. These
differences will be discussed further in Part One. Another part of the
problem is that to some extent the desire of teachers to have students who
are having difficulties receive specialized help is sometimes incompatible
with the purpose of special education.

In contrast to teacher concerns, the AISD administration has been concerned
with the number of referrals to special education. The consequence of an
"excessive® number of referrals to special education is a large commitment in
time and staff, particularly assessment staff, to sorting out the students
who are eligible for special education services from those who are not.

In 1983-84, AISD served more special education students (as a percentage of
enrollment) than any other large, urban Texas school district (see Special
Education in AISD: Context and Program Description, 1985-86, ORE PubTication
No. 85.26). Three years ago IIQBi-SSi, at the 1nsfigaf10n of the Associate
Superintendent, a concerted effort was made to cut down on the number of
referrals for testing for eligibility for special education services. At
that time, a memo was sent to principals and LST (Local Support Team)
Coordinators requesting that they reduce their number of referrals and
providing them with their schools' percentages of referrals made and
determined eligible. The memo has been repeated twice annually since then.
Attachment A is a copy of the 1986-87 memo.

To judge from comments made by counselors and principals, the message was
heard clearly by campus staff. The data also tend to confirm a trend of
decreasing referrals. Data from the Office of Psychological Services show
that while the numbcr of referrals for testing increased by 5% from 1984-85
to 1985-86 (white AISD's enroliment incriased Dy 1.0%), thne percentage Of
students determined to be eligibie fﬁcreaséﬂ;bi 21%, apparently retlecting a
greater accuracy in referring students most Tikely to qualify for services.
Information obtained by Special Education from the Texas Education Agency
shows that in 1985-86 AISD had reduced the percentage of students identified
for special education, ranking fourth among the nine largest districts and
near (thougn still above) tne state average.

However, as the AAT consultation agreement attests, teachers still have
con~erns about the process. What is tue referral process, and what can be
done to improve it?
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Part One - THE REFFRRAL PROCESS
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WHAT IS THE REFERRAL PROCESS?

Somebody's got to ride herd on this monster.

--glementary counselor

A Clarification

rgbecial education stuff gets misconstrued.

--elementary counselor|

The so-called "special education referral grocess" is not technically a

special education process. Until a student Is  "aced in special education,
the activities wnicn lead up to that placement lie in the realm of regular
education. This is made explicit in State Board of Education (SBOE) Rule
89.232(a) which states that “Referral of students for possible special
education services shall be a part of the district's overall regular education
referral or screening system.” Referral is made by the regular education
teacher. Regular educators complete the paperwork, contact the parents, and
chair the committee meetings. In AISD, even the assessment is conducted by
regular education personnel.

However, the distinction between what is a regular education function and what
is special education is an artificial one at best, considering that the
referral requirements stem from special education law, that special education
personnel are involved before placement, that some of the forms are special
education forms, and that portions of three sections of the AISD Special
Education Procedures Manual (including a flowchart) are devote¢ to tnese

Ty, xS

prepiacement activities.

This distinction is nevertheless important because:

® Within AISD's administrative structure, the Special Education staff
bear the responsibility only for those aspects of the referral
process over which they have influence or control. The same can be
said for the regular education participants in the process.

® Attempts to streamline the process need to involve both regular and
special educaticn.

Definition

The term "referral process" has been the source of some confusion. Teachers
and others sometimes use the term in an undifferentiated fashion to mean all
the events and activities which occur from the time a teacher decides to
seek special education help for a student until a decision is made regarding
whether to admit the student to special education. However, other people
have different, more specific meanings in mind for the term. To Special
Education administrators, the referral process has to do with the activities
required to comply with the law governing referrals to special education,
activities which take place before assessment. To the Office of
Psychological Services, the referral process begins when this compliance
information has been collected and the student is recommended for testing.

7 1 §
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In this report, the term will be used in the broad sense of those activities
needed to determine the eligibility of a student 7or special education. While
1t 1s possibie and usetui TOr anaiysis purposes to section tne rererrai
process according to whether the responsibility for furthering the process
1ies with staff on the local campus or with support personnel working out of
the rentral administration, the ?rocess needs, to be examined as a whole.
Therefore, all of the forms, including those which are used for assessment,
the securing of parent permission, and notification of the ARD meeting, are
regarded here as referral forms. The term “"paperwork" in figures and text,
unless otherwise specified, will refer to all of these forms.

However, it is important to note that the referral per se (as distinguished
from the process as a whole) is a referral for assessment, a comprehensive
individual assessment required by law to determine the student™s eligibility
TFor special education. The results of the assessment are reported to the
Admission, Review, and Dismissal (ARD) Committee which is responsible for the
admission decision.

In order to refer a student for comprehensive individual assessment, Texas law
requires that certain information be collected and submitted in writing with
the referral to spacial education. See Attachment B, WHAT'S REQUIRED BY LAW
IN THE REFERRAL PROCESS, for the pertinent SBOE rules. The collection and

| submission of this required information is an essential part of the referral

| process, but it takes place before the referral for assessment is made. In
AISD, a referral has not officialTy occurred until the LST (Local Support
Tean) Coordinator and a Psychological Services staff member (or a s:::ch
pathologist for speech handicapped services only) have signed the Checklist
for Special Education Assessment. In other words, while many activities have
taken place which may be considered part of the referral process, the referral
for assessment cccurs only at this later stage of the process.

The importance of this admittedly elusive distinction between the referral for
assessment and the referral process as a whole lies in understanding the
confusion, and sometimes resentment, of teachers and others for whom "the
clock starts tickine,," so to speak, from the time a teacher identifies a
problem and continues to run until the student is admitted to special
education and begins receiving services. Legal timelines do not come into
force until the official referral for assessment is completed. Because the
subjective clock starts running before the official one, it is not surpris-
ing to find the referral process frequently regarded as unacceptably long.

Flowchart

Figure 1 reproduces page II-1 of the Special Education Procedures Manual which
is labeled "Problem-Solving and Referral Process Chart.” 1nis flowchart is a
good overview of the major activities that fall within the referral process.
Attachment C presents a detailed flowchart of the AISD referral process. For
p:rposes of discussion, the referral process can be broken down into four
phases:

1. Local campus activity and problem solving,

2. Completion of the referral packet and meeting of the LST,
3. Comprehensive individual assessment, and
4

. Meeting of the ARD Committee and special education placement.
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Each phase will be dis:ussed in the following section.

Before that discussien, a few cautions are in order:

1'

It should be noted that the mode! of the referral process depicted
in the flowchart in Attachment C is somewhat of an ideal one. Every
case does not rit the model precisely. For some students who are
identified as needing special education services, the entire process
does not occur. There is no psychological assessment, for example,
in the case of pregnant students. For some health impaired
students, certification from a doctur is all that is required by way
of assessment. Students who have received special education
services in other school districts are placed in AISD special
education on a temporary basis while records are being obtained from
the other district.

The flowchart in Attachment C presents all of the possibilities
which might occur in an initial referral. Every activity depicted
does not occur in every case. Too, the complexity of the flowchart
is somewhat deceptive. Because of the necessity with the flowchart
format to diagram events in sequential order, events which sometimes
occur very near in time to one another appear further separated than
they might be.
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Figure 1. PROBLEM-SOLVING AND REFERRAL PROCESS CHART.
Source: Special Education Procedures Manual Page II-1.

REGULAR CLASSROOM
No problems -

+

TEACHER. notes that student
has learning problems I

¥

TEACHER initiates problem-
solving process ===>-

¥ ‘ A

CLASSROOM TEACHER or COUNSELOR completes
. Student Information Sheet
. Report of Vision Screening

. Report of Hearing Screening
. Health History/Information from Home

v N

LST MEMBERS review information and suggest
strategies or refer for assessment s==dmeeeeos ===

¥

FOLLOW-UP TO LST:

. Contact parents to explain Parents'
Rights Handbook, sign receipt page N
and Notice/Consent for Assessment.

. Complete medical follow-up to failed
vision or hearing screening.

¥

LST COORDINATOR and P.A. review and
accept completed referral packet N

4
Comprehensive Individual Assessment completed

Timeling: Within 30 school days to
complete assessment report

b AN
ARD COMMITTEE MEETING held @ | ecccccccccccae.d

Timeline: Within 30 calendar days after
receipt of assessment report

¥
SPECIAL EDUCATION PLACEMENT

(See Attachment C for a detailed outline of this process.)
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Local Campus Activity and Problem Solving. In the first phase, the regular
Classroom teacher (sometimes the counselor or principal) notices that a
student-has a learning or behavioral problem. One of these individuals,
usually the teacher, initiates the problem-solving process. In this mode,
the teacher will confer with other teachers, the counselor, the principal,
possibly a visiting teacher or a special education teacher or other support
personnel, for strategies and instructional modifications with which to
address the student's problem. This consultaticn may involve a meeting of
the Local Support Team (LST), but at this stage >f the process, meetings are
generally informal. (LST is one term used. Oth.rs are pre-LST, informal
LST, local campus meeting, consultation, conferencing, and preliminary

LST.) Information is gathered--from the student's folder, from the
student's other teachers, from the student's former teachers--to shed more
1ight on the student's problem and options that might be considered.
Additional resources, such as counseling or tutoring, are brought to bear to
help the student. The teacher tries other instructional strategies. At
this point, the problem is either resolved or it is not.

Completion of the Referral Packet and the LST Meeting. If the problem is
not resolved, the decision is made to consider tne special education
option. Information about the student's academic performance and behavior,
the student's health history and family circumstances, and vision and

hearing is documented in four forms:

. Student Information Sheet (PS-SE-500),

. Health History Inventory and Information from Home (PS-SE-507),
. Report of Vision Screening (V-21), and

. Report of Hearing Screening (H-13).

5GP

See Attachment D for copies of these forms. These four forms constitute the
extent of the teacher's paperwork burden.

If any of these forms is not completed, the process will be delayed.
Obtaining the necessary vision and hearing screening is sometimes
problematic and time consuming for local campus staff. Vision and hearing
testing technicians from AISD's Office of Vision and Hearing visit each
campus twice during the course of a school year. If a student is not
screened when these personnel are on the student's campus, arrangements must
be made for special testing. One possibility is to transport the student to
another campus where testing is occurring, but parents are sometimes unable
to provide transportation and local campus staff risk 1iability in case of
accident if they transport a student in a personal vehicle. Another
possibility is to transport the student to the Vision and Hearing Office for
special testing, but the same obstacles exist.

When the information is complete, a formal LST meeting is usually scheduled
and held. The parent is usually invited to this meeting. At this meeting,
the decision may be made to refer the student for comprehensive individual
assessment, the next step toward qualifying a student for special education
service. On the other hand, the decision may be made not to refer the
student for comprehensive assessment, but rather to implement other options,
e.g., referral to other district programs. (See Attachment E for a
description of these programs.)

15
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An LST meeting is not required by the District for a decision to be made to
refer a student for comprehensive assessment. The principal could make the
decision after consultation with the teacher and other persons, such as the
school counselor, the psychological associate, and the parent.

If the student is referred for assessment, the law requires that parent
consent for the assessment be obtained in writing. See Attachment D for a
copy of the consent form, PS-SE-800. The law a’so requires that the parent
be given a document developed by the Texas Education Agency (TEA) explaining
the parent's and student's legal rights. The parent must sign a form
acknowledging understanding and receipt of this document. If the parent
does not give consent for assessment or does not sign the receipt page, no
referral for assessment can be made, and the student must continue in
regular education.

In addition to the parent siyni .ures, another prereferral requirement is
that the student pass the vision and hearing screeninj tests. If the
student does not pass, the student must be examined by a vision or hearing
medical specialist, and a report of the findings must be sent to the school.

The referral for assessment is complete when the LST Coordinator and a
Psychological Services staff member meet, complete, and sign off on the
Checklist for Special Education Assessment (PS-SE-570). See Attachment D
for a copy of this form. The signatures of the LST Coordinator and the
Psychological Services staff member attest to the completion of all the
referral packet information. It is at this point that the referral

officially beﬁins. By law, the comprehensive individual assessment must be
compieted w n 30 school days from the date of the referral,

Comprehensive Individual Assessmggg. The Assessment Team Coordinator (ATC),

tne psycnoiogicai associate, notifies other District personnel of the
assessment needed. In each case, three events occur:

1. A visiting teacher completes a social history of the student.

2. A Psychological Services staff member tests the student in one to
six sessions,

3. A special education teacher completes a portion of the Student
Information Sheet, PS-SE-500. See Attachment D for a copy of this
form. The part completed by the special education teacher is at the
bottom of page 3 of this form.

Oepending on the areas of possible eligibility to be assessed indicated on
the Checklist for Special Education Assessment, additional assessment
activities may occur. In the case of a student being assessed for a
handicap in the areas of hearing or vision, a report is required from a
teacher of the auditorially handicapped or of the visually handicapped. If
a student has a suspected speech handicap, a report from a speech
pathologist is required. If a student may be eligible because of a physical
handicap, a report from a nurse or a doctor must be completed. For related
services, there must be a related service report. If a student is thought
to be emotionally disturbed (ED), the ED checklist (Behavior Description
checklist, Form N) is completed, generally by the referring teacher. If the
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checklist is not completed by the teacher, a Psychological Services staff
member obtains the information the form is designed to collect. See
Attachment D for a copy of the checklist. If the possibility of a learning
disability (LD) is being considered, an LD observation is conducted by
campus staff (often the counselor or the principal) and a Classroom
Observation Form (SE-810-83) is completed. See Attachment D for a copy of
the LD observation form. If any of these reports or forms is not completed,
;h? aszessment process (and hence the progress of the referral) will be
elayed.

Some additional steps are necessary if the handicapping conditions of ED,
LD, and autism are involved. In the case of LD, the Addendum to

Comprehensive Individual Assessment Report: Learning DisabiTities
(P5-101-88) form, sometimes referred to as Form 101, must be sent to the
school for the ARD Coordinator to secure the signatures of required
assessment team members. See Attachment D for a copy of this form. These
individuals must “concur® or "dissent® with the conclusion regarding the
student's eligibility as an LD student. If there is disagreement, the issue
must be discussed. An assessment team meeting may be held. If agreement is
not reached, resolution of the issue resides with the ARD Committee.

In the case of a student's possible eligibility as an ED student, the
comprehensive report must be signed by a licensed psychologist, of which
there are two in Psychological Services. If the psychologist does not agree
that the assessment indicates the student is ED, the comprehensive report is
amended to reflect the psychologist's conclusion. If a determination of
autism is made, the members of an Autism Committee (usually a speech
therapist, an appraisal person, and a psychologist or psychological
associate) sign the comprehensive report.

Psychological Services compiles all of the assessment information, then
writes, corrects, and duplicates the comprehensive individual assessment
report, and sends it to the school.

Meeting of the ARD Committee and Special Education Placement. Upon receipt
of the comprenensive assessment report, the ARD Coordinator (counselor,
principal, or assistant principal) schedules and holds an admission
meeting. By law, this meeting must be held within 30 calendar days upon
receipt of the written report. Also by law, the parert must be invited to
this meeting. See Attachment D for a copy of Notice of Admission, Review,
and Dismissal (ARD) Committee Meeting (SE-600-B5). 1ne parent is supposed

0 compiete page 2 0 e tormm declaring intent to attend the meeting or
not, among other things. See Attachment D. The ARD Committee, of which the
parent 35 a member, along with administrative, assessment, and instructional
personnel, decides whether or not to admit the student to special education
(1f the student meets the eligibility criteria). If the student is admitted
into the special education, and the parent accepts the piacement
decision--the parent has five days in which to give written consent--the
student is placed in special education.

Case Studies

A few case studies will be helpful in explicating the referral process.

13
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Case Study #1 Freddy  Grade 4

"Freddy" first came to the attantion of his teacher Mrs. Peterson almost
immediately after he entered her class in the fall of 1985.* His teacher
noticed that Freddy was below reading level, was having difficulty getting
along with others, and constantly seemed withdrawn. She spoke to his
mother, to the principal, and to another fourth grade teacher about the
problems she felt Freddy was having. She then tricd several strategies and
alternatives before actually referring him for special education services.
She tried peer tutoring which didn't work because Freddy couldn't get along
with others. Mrs. Peterson also tried early morning tutoring with Freddy
and another 1ittle boy. It did not work because Freddy could not get along
with the boy. She also shortened and modified his assignments. He still
seemed to fall behind. She would frequently call on him in an effort to
draw him into class activities. Nothing Seemed to work. Therefore, in late
September, 1985, she decided to refer him to special education,

The first step Mrs. Peterson took was to talk to the school principal. They
spoke about Freddy's problem, looked at his folder carefully, and decided
th:t the necessary steps to refer Freddy into special education should be
taken.

Mrs. Peterson then consulted with the special education teacher at her
school abuut the situation and obtained the necessary referral paperwork.
Mrs. Peterson was in charge of completing all the paperwork and making sure
that Freddy had his vision and hearing testing done. Surprisingly to Mrs.
Peterson, the process went rather smoothly with Freddy. The fact that his
case was rather serious seemed to speed things up. However, it was a matter.
of two months from the time Mrs. Peterson decided to refer him to the time
an LST meeting was arranged.

Freddy's case was reviewed at the LST meeting. It was decided that Freddy
was a good candidate for receiving special education services and should
therefore be given the battery of tests to determine if he would qualify.
The testing is the part of the referral process that Mrs. Peterson felt took
too long. The associate psychologist who does the testing at their school
has several other schools at which to test. He comes to Mrs. Peterson's
school once a week at the most.

Mrs. Peterson claimed that since Freddy's case was unusually serious, the
testing was pushed along rather rapidly. In her opinion, it took too long,
but not as long as with some other cases. It was approximately two and
one-half months before the testing was completed. In the meantime, Freddy,
in obvious need of special education services, was still in the classroom.
He became disruptive and hard to handle. However, he was to remain in the
classroom until it was officially decided that he was eligible to receive
special education services. Immediately after the testing an ARD meeting
was scheduled. At the meeting, approximately five months after the teacher
identified a problem, and two and one-half months after the referral for
assessment, it was decided that Freddy was eligible to receive services as
an LD student.

ARD = Admission, Review, Dismissal * Both the names of the student
LD = Learning Disabled and of the teacher have been
LST = Local Support Team changed.
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Case Study #2 Junior  Grade 9

This is "Junior's" second year in 9th-grade regular education classes. He
started having behavior problems early in the school year. He would jump
out of his chair and do and say strange things. His teachers brought the
bizzari and impulsive behavior to the attention of his counselor, Mary
Kowalski.*

Mrs. Kowalski agreed that Junior was having a problem and, after discussing
the matter with the assistant principal in charge of discipline, started
working with the his teachers. They tried several strategies and
alternatives to try to better Junior's situation. First, Junior's class
schedule was changed. He was placed with teachers he could take direction
from a 1ittle more easily. Mrs. Kowalski considered how the time of day
related to Junior's occurrences and started counseling him on a regular
basis. Nevertheless, Junior's condition did not improve. On the contrary,
Mrs. Kowalski noticed that Junior was becoming more and more depressed to
the point that he became suicidal. At this point, she spoke with Junior's
parents and got their permission to have the associate psychologist assess
the seriousness of their son's suicidal thoughts, and conduct further
testing if needed.

After testing Junior, the associate psychologist notified Mrs. Kowalski that
there were enough indicators to show that he might be eligible to receive
special education services. Therefore, after one month of trying different
strategies and alternatives to better Junior's condition, Mrs. Kowalski
decided to refer him for special education services. According to

Mrs. Kowalski, this is not the procedure she normally follows when referring
a child to special education. Normally, an LST meeting is held before a
student is referred for psychological testing. In Junior's case, she
referred him directly for psychological testing to measure the extent of his
suicidal threats and, as a consequence of the results, ended up referring
him to special education.

An LST meeting was held shortly afterward to review Junior's case. It was
decided that Junior's referral process should continue. Mrs. Kowalski
proceeded to complete the necessary paperwork. She sen® out a one-page form
of her own to Junior's teachers to get feedback on his behavior and grades.
She then compiled that information to complete the paperwork. She chose to
do this because she finds that some of the questions and wording on the
paperwork are not suited to high schooi and teachers have a difficult time
understanding it. She also arranged for Junior to get the necessary
testing.

In approximately three months, the vision/hearing screening and the
paperwork were completed. The psychological testing was completed twelve
days later.

Two months after the testing, five months after Mrs. Kowalski started the
paperwork, an ARD meeting was held. It was then decided that cunior was
eligible to receive services as an ED student.

ARD = Admission, Review, Dismissal * Both the names of the student
LST = Local Support Team and of the teacher have been
l ED = Emotionally Disturbed changed.
Q -
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Case Study #3 Luke Grade 2

“Luke" was a very verbal child.* His spelling was unbelievably good for a
second grader. Yet, Luke had difficulty in mathematics and reading. He had
trouble understanding directions, keeping up with what was required and was
easily frustrated. His teacher, Mrs. Johnson, noticed Luke's problem within
the first two weeks of school. She conferred with his first-grade teacher
and discovered that he had had similar problems the year before. She also
discussed Luke's problem with his parents and the counselor. They agreed

_ that different strategies and alternatives should be attempted before
referring him into special education. :

Mrs. Johnson immediately started working to improve Luke's situation, First
she mcdified his assignments. He no longer had to do seatwork. Instead, he
would work on a one-to-one basis with the teacher's aide. Then, she put him
on several behavioral programs, but none seemed to have a long-term effect.
The strategies and alternatives did not work. Luke continued to have
difficulties.

Mrs. Johnson spoke to Luke's mother and informed her Luke was still having
problems. At that point, they both agreed that Luke should be referred to
special education. Mrs. Johnston proceeded to get the necessary paperwork
from the counselor. She hurried and completed the paperwork in about a week
and a half and turned it in to the counselor. Now all she could do was try
to meet Luke's needs as best as she could and wait for the LST.

It was approximately one month before an LST meeting was held. Luke's case
was reviewed and it was decided that he should receive psychological
testing. According to Mrs. Johnson, the testing took three months
(actually, it took two). She stated that it took an additional month for
the results to be reported.

One month after the psychological report, an ARD meeting was held. It was
decided, approximately six months after the classroom teacher started the
paperwork, that Luke did not qualify for special education services. By
this time, it was almost the end of the school year. Luke was not making
any progress and Mrs. Johnson was frustrated because she could not meet
L:ke's needs and angry with the decision not to place Luke in special
education.

LST = Local Support Team * Both the names of the
ARD = Admission, Review, Dismissal student and of the teacher
have been changed.
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WHAT DO TEACHERS KNOW ABOUT THE REFERRAL PROCESS, AND WHERE DO THEY GET
THEIR INFORMATION?

A survey of regular education teachers showed that most had had experience
with the referral process and felt comfortable with tne teacher’s roie.

Two thirds of the teachers responding to the survey had at some time

reterred a student to special education. Almost one half of these teachers

had referred a student to special education who was not admitted. At the
same time, nearly three quarters of the teachers felt that "a great deci" or
"some® information about the teacher's responsibility in the referral
process was available. Over one half indicated that they had a good
understanding of the teacher's role in the referral process. See Figure 2.

Most teachers get their information about the referral process from the
school counselor and from other teachers, although teachers identify many
other sources. See Figure 3.

WHAT INSERVICE TRAINING OR INFORMATION ABOUT THE REFERRAL PROCESS IS MADE
AVAILABLE TO THE REGULAR EDUCATION TEACHER?

Regular teachers must become familiar with the process before they
are ever given forms to fill out. Some teachers don't understand
the special ed. program, therefore the referral process becomes a
waste of time and paperwork. Each school should give an inservice
at the beginning of the year to present guidelines and regulations
regarding special ed. programs in general. Most regular teachers
don't know what LST, ARD & IEP stand for.

~--special education teacher

There are no designated carriers of information, no systematic
carrier of information. The psychological associates and the
visiting teachers don't see themselves irn the role.

--special education central administrator

Everyone agrees that there should be inservices, and quite a few people
have conducted them in previous years, but inservice attempts have been
episodic and sporadic. At some local campuses, particularly the
elementary campuses, annual inservices are conducted by the

counselors. Some counselors have prepared or adapted written materials
to explain the process to teachers. One example at Becker Elementary
js a document entitled Let's Stretch Our Necks and Look Out for

Youngsters.

Districtwide, there is no systematic, annual inservice about the
referral process. (See page 46 for a description of special education
inservice about general topics.)
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Figure 2. TEACHER RESPONSES TO SURVEY ITEMS ABOUT THE INCIDENCE OF

SPECIAL EDUCATION REFERRALS AND THE TEACHER'S ROLE, FALL, 1986.

KEY: A = A great deal SA = Strongly Agree
B = Some A = Agree
C = A little N = Neutral
D = None or very little D = Disagree
SD = Strongly Disagree
N Yes No
Have you ever referred a studert 208 66.3 23.7
to special education?
Have you ever referred a student 204 47.6 52.5
for special education who was
not admitted?
% % % %
A B C D
How much information about the 200 17.5 54.5 19.0 9.0
teacher's responsibility in the
referral process would you say
is available?
% % %
SA A N
I have a good understanding of 209 12.9 42.6 18.2 19.6 6.7

the regular teacher's role in
the referral process.
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Figure 3. SURVEY RESPONSES FROM REGULAR EDUCATION TEACHERS REGARDING THEIR
SOURCES OF INFORMATION ABOUT THE REFERRAL PROCESS, FALL, 1986.

KEY: A. Special Education Procedures Manual
B. HELP: Handbook Explaining Local Procedures
C. Visiting Teacher
D. Psychological Associate G. Assistant Principal
E. Counselor H. Principal
F. Other [. Other Teachers
A ] ¢ ) |4
From what source do you get .6% 3.0% 1.8% 3.0% 43.6%
most of your information about
the referral process? (N=165) F G H I
T5.8%7 78 T 0@ 27X

Other sources listed:

=
"

—

on

Special educatvion teacher
Resource teacher
Own experience/training
College courses
‘ Workshops/inservices
Speech pathologist
Have not received any information
Special education chairperson
Counselors

ao—lo—ll’\)l—‘##w#

Note: Thirty-two teachers listed other sources. Some teachers listed more
than one source. In all, 32 teachers listed 35 other sources of
information about the referral process.

R
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HOM WELL DOES THE REFERRAL PROCESS WORK?

[The] Referral Process seems to be set up to "deter" rather than to
encourage identification of students.

--special education teacher

This question is concerned both with efficacy, how well the process
does what it is intended to do, and with e?T!cienc » how speedily it is
accomplished. Accordingly, the referral process should be viewed as
having two related aims. One is to identify th: students eligible for
special education service with the smallest amcunt of resources
expended. The second is to ensure that eligible students are processed
as efficiently and expeditiously as possible so that they can begin
receiving the help they need. :

To accomplish the first aim, the District needs to minimize referrals
which would not result in special education placement. The challenge
for the process is to accomplish its first aim without being so
restrictive that cnly the students with the most severe disabilities
are considered. On the other hanc, tie process should not be so
1iberal that too many referrals 51ow down the system and tie up
resources necessary to identify those students genuinely in need of
special education. It is not always possible to predict which students
will be eligible for services, but the "hit rate" can be .;aximized by
educating teachers and others involved in the process to make referrals
of students who stand a good chance of qualifying for services.

Teacher Opinion

One measure of how well the referral process works in AISD is refiected
in the opinion of teachers about the process. A sample of 390 regular
education teachers was asked to indicate degree of satisfaction or
g}ss;ti:faction with various aspects of the referral process. See

gure 4,

® Anount of paperwork--Many more teachers were aissatisfied than
satistied wi%ﬁ the amount of paperwork; however, nearly one
third did not have a strong feeling either way.

® Reasonabieness of the information required--Nearly one li1f of
the teauners surveyed were ambivalent about the reasonableness
of the information required. A slightly larger percentage of
t?aghers was satisfied tnan the percentage that was dissatisfied
with it.

e Time from the referral to the initiation of service--Nearly one
nait of tne teacners surveyed were dissatistied with the time
from the referral Lo the initiation of service. Nearly one
third were ambivalent, with the remainder satisfied.

0
]




o Opportunity for teacher involvement in the process of referral and
lacement of individual students--Uver one third of tne teachers
surveyed were ambivaient about their opportunities for involvement.
The percentage of teachers who were satisfied was twice that of the
percentage who were dissatisfied.

o Availability of information about referring students for special
education--Over one third of the teacners surveyed were ambivaient
about the availability of information about referral. A larger
percentage of teachers was satisfied with the information available
than the percentage that was dissatisfied.

Overall, teachers' dissat.sfaction is evident regarding two aspects of the

—

referral process: the amount Of paperwork and the time from the referral to
the initiation of service. KlfﬁougE Trom about one third to nearly one half
of the teachers indicated mixed satisfaction and dissatisfaction, teachers
were more satisfied than dissatisfied with the reasonableness of the

Tnformation required, their opportunities for %nvoiyemenf in the process,
and the availability of information about referring students tc special

education.
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Figure 4. TEACHER RESPONSES TO SURVEY ITEMS ABOUT THEIR SATISFACTION
WITH ASPECTS OF THE REFERRAL PROCESS, FALL, 1986.

QUESTION: How satisfied are you with the following aspects of

the current referral process?

KEY: A = Very satisfied
B = Mostly satisfied

C = Partly satisfied, partly dissatisfied
D = Mostly dissatisfied

E = Very dissatisfied

% 4 % 4 ~ %

N A B c D E
Amount of paperwork 195 2.6 20.0 31.3 25.1 21.0
Reascnableness of
information required 195 5.2 22.3 47.7 18.7 6.2
Time from the referral to
the initiation of service 188 3.2 15.4 31.9 26.1 23.4
Opportunity ici ceacher
involvement in the process
of referral and placement
of individual students 194 8.2 35.6 34.5 18.0 3.6
Availability of information
about referring students
for special education 192 8.3 31.3 37.0 17.7 5.7

531)
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Referral Timeline

Reduce the amount of time between the initial referral and the
official evaluation and testing.

--regular educaticn teacher

Another measure of the efficiency of the referral process is the amount of
time between the referral and special education placement. Using AISD's
master computer file for special education, the SEMS (Special Education
Management System), an attempt was made to calculate the amount of time

Detween certain key events on the referral timeline. Attachment F

delineates the important events on the timeline, along with the computer and
paper sources for their dates of occurrence. The following dates were
considered:

Date referred to a campus administrator
Date parent permission given for assessment
Date referral received by special education
Date of comprehensive assessment

Date parent notified of ARD meeting

Date originally placed

n
|
These events, logically and in the opinion of a special education {
administrator consulted, should have been chronological. In fact, when the |
students piaced in special education during the 1985-86 school year were |
considered, the calrulated times between each of these events ranged from

improbable to highly unlikely. For example, the time from the date referred

to a campus administrator to the date parent permission was given for

assessment ranged from minus 3,653 days (i.e., 10 years before) to 1,126

days (more than three years later.) In the face of these suspect times, it

was concluded that the SEMS Tile was not suitable for calculations of this

type. A considerable number of dates were missing. Attempts to refine the

calculations by imposing the logical chronological order on the data and by

including only those cases fitting this order resulted in the exclusion of

nearly all of the students considered. To account for these anomalies, ORE

was led to consider the following possibilities:

1. The data on the SEMS are not completely accurate, or

2. The assumptions about the chronological order of the events were
incorrect, or

3. The dates, even those thought to be relatively static, are extremely
€1yid, changing frequently over the course of a school year.

A smal. number of student folders was examined as part of case studies
conducted to enhance understanding of the referral process. Data about six
students were obtained. Based on this very small, random, although
nonrepresentative sample, the times between important events are displayed
in Figure b. A discussion follows the figure.
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Figure 5. TIMES BETWEEN IMPORTANT EVENTS ON THE REFERRAL TIMELINE.

Nober Days  Namber Days — NOber Days  NWmoer oays
Elapsed*  Since Last Event** Elapsed* Since Last Eventw*
Student #1 Date School{Calendar School|Calendar |[Student #2 Date  School|Calendar School|Calendar
B8 10+ =] - - - RS [10-2-85 -1 - -] -
PAR-PERM | 3-25-85 99 | 167 9| 167 PAR-PERM {11-18-85 R 47 x| @
RECEIVED | 3-/-85 Q21 149 -=71-18 RTS-RECL |11-18-85 K7} Ly 0 0
AS 5-2-8 19| 25 47 76 RECEIVED {12-5-85 43 64 11 17
PAR-NOT | 5~14-85 133 | &7 -6|- 8 AS 1-9-86 58 9 15 k)
PLACED 5-2-85 19| 225 6 8 PAR-NOT  |3-1-86 9 | 150 | 5l
ST-PROG | 5~2-85 139 | 225 0 0 PLACED  |3-5-86 9| 154 3 4
ST-PROG  |{3-5-86 9| 14 0 0
Student #3 Student M
REF-AS 12-3-85 - - - - REF-AS 12-5-85 - - - -
PAR-PERM | 11-12-85 -13 | -21 - -2 PAR-PERM |12-19-85 10 14 10 14
RECEIVED | No Date - - - -— RTS. RECD [12-19-85 a 4 11 31
AS 11-12-85 -13 | -21 0 0 RECEIVED {1-16-86 0] & =1| -3
PAR-NOT | 11-12-85 -13 | -21 0 0 AS 2-13-86 k1) 70 17 3
PLACED 11-20-85 -13| -2 0 0 PAR-NOT  |3-6-86 52 9] 15| 21
ST-PROG | 11-20-85 -7 | -13 6 8 PLACED  |Not admitted 57 % 5 7
ST-PROG  |ARD 3-13-86 - - -
Student 5 Student #6
REF-AS 10-29-85 - - - - REF-AS  [11-20-85 - - - -
PAR-PERM | 10-21-86 -6 -8 -6| -8 PAR-PEM [11-20-85 O 0 0 0
RTS-RECD | 10-21-85 -6 -8 0 0 RTS-RECD [11-20-85 O 0 0 0
RECEIVED | 10-29-85 0 0 6 8 RECEIVED [11-20-85 O 0 0 0
AS 11-19-85 15 pal 15 pal AS 1-10-86 25 2 . 51
PAR-NOT | 1-8-86 39 n 24| S0 PAR-NOT [1-9-86 24 50 -1] -1
FACED 1-14-86 43 77 4 6 PLACED 1-16-86 29 57 5 7
ST-PROG | 1-14-86 43 77 0 0 ST-PROG  [1-16-86 29 57 0 0

* Days are calculated fran the date the student was referred to a campus administrator.
** Days are calculated fran the preceding date.

REF-AS Date referred to campus administrator

PAR PERM Date parent permission given for assessment
RTS-RECD Date parent received the rights handbook
RECEIVED Date referral received by special education
AS Date of last camprehensive assessment
PAR-NOT Date parent notified of ARD meeting

PLACED Date ARD originally placed

ST-PROG Curvent program starting date

Average Nutber of School Days Elapsed - 59.17 (1/3 of the school year)
Average Nurber of Calendar Days Elapsed = 99.67 (3.2 months)
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Examination of Figure 5 indicates the following:

1. Even with a small, nonrepresentative sample, there is a noticeable
variance in the number of days which elapsed from the date referred
to a campus administrator to the date of placement (or, with Student
#4, the date of the ARD). The number of school days varied from -7
to 139, Calendar days ranged from -13 to 225.

2. One case, Student #3, illustrates an exception to the general model
of the referral process described. This secondary student
experienced emotional difficulties and was removed from the home
campus to Shoal Creek Hospital where the student was assessed by
staff there. This apparently accounts for the date referred to
campus administrator occurring after the parent gave permission for
assessment, was notified of the ARD meeting, and assessment took
place. Cases of this sort may also help to account for the
difficulty ORE had in using the SEMS file to calculate times between
events.

3. In four of six cases (67%) (in one case no calculation could be
made), the legal limit of 30 school days from the referral for
assessment to the completion of the comprehensive individual
assessment was met. For these four cases, the average time for
completion was 18 school days. For all cases, the average
completion time was 23.8 school days, within the legal limit.

4. In four of the six cases, the legal limit of 30 calendar days for
the ARD Committee to meet when the comprehensive assessment is
completed was met. For these four cases, the average time elapsed
from completion of assessment to the meeting of the ARD Committees
was 8.5 days. For all cases, the average time was 24.2 calendar
days, within the legal limit.

5. In the five cases for which there were dates, the average time for
local campus staff to complete the requirements for referring
students for assessment was 29 school days or 48.2 calendar days
(1.6 months).

6. For all six cases, from the date the student was referred to a
campus administrator until the student started in special education
(or was not admitted), an average of 59.17 school days elapsed. An
average of 99.67 calendar days elapsed (including school holidays).

Although these dates are from a sample insufficient for confident
generalization, the data indicate that in the majority of cases, legal
timelines are being observed. According to information provided by tne
OffTce of Psychological Services, the average time for completion of
comprehensive assessments performed by that staff is 32.5 school days, close
to the legal limit. Local campuses took more than one and one-half months
tc complete the requirements for referring students for assessment.
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Accuracy of Referrals

Another measure of how well the referral process works is the percentage of
referrals which result in special education placement. If many more
referrals are being made that do not result in placement than do, the
process is inefficient.

According to information fufnisned by the Office of Psychological Services,
799 referrals were made in 1985-86. Of these, 81% (647) were determined by
testing to be eligible for special education services. See Figure 6. It is
not known at this time what percentage of these referrals resulted in
spacial education placement. The Office of Psychological Services maintains
a computer file tracking the disposition of referrals for assessment.
However, the file does not contain placement data. The SEMS file contains a
current record of the number of special education students, but the number
of students who were assessed but not placed is not recorded. ORE is
attempting to match the computer records on these files to determine the
placement percentage.

A1l special education assessment is not performed by the Office of
Psychological Services. In 1985-86, 1,726 students were placed in special
education. Some of these students were temporary placements, special
education students coming from other districts who are provided services
until AISD obtains their records or, when it cannot, needs to refer them for
assessment. Another 361 students were speech handicapped. Speech
assessments are performed by Speech/Language Services. Students placed in
the Early Childhood units at St. Johns, Casis, and the Developmental Center
were assessed by their own staff. The same is true of students placed at
Mary Lee and Girlstown. Some students at the State Hospital and Shoal Creek
are not assessed by Psychological Services. Most students who received

. homebound services, usually classified as other health impaired (OHI), were
admitted by way of a doctor's report. See Attachment C. Pregnant students
placed in the Teenage Parent Program (86 in 1985-86) are tested by their own
staff, rarely by Psychological Services.

Examination of Figure 6 reveals the following:

® In 1985-86, 799 students were referred for assessment by
Psychological Services. Most of these students were referred by
elementary schools, an average of about 12 per school. Only about
six students per school on the average were referred by junior high
schools, about three students per school by senior high schools.

® A small percentage of the student enrollment at the elementary level
was referred. Even smaller percentages, less than 1%, were referred
at the secondary level. .

o High percentages of the students referred were determined to be
eligible for special education. However, 40% of the high school
students referred did not qualify for services based on test results.

)]
o
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Figure 6. REFERRALS FOR INITIAL ASSESSMENT FOR SPECIAL EDUCATION IN 1985-86.
This figure was supplied by the Office of Psychological Services.

Average No.

Referrals % of Students % of Referred

Type of Schoo! Per_School Referred Students Eligible
Elementary 11.9 2.05 82
Junior High 6.2 .72 82
Senior High 2.7 .15 60

84-85 85-86
Total Initial Referrals 761 799
% Eligible 60% 81%

Initial Referrals: Counted were students referred for initial evaluations
Tor special education during 85-86 (excluding partial batteries, temporary
placements and reevaluations). Students who were referred but moved out of
the District during 1985-86 before testing were not counted. Students
referred at the end of the school year who were not tested in 85-86 were
counted in number of referrals but w:re not computed as part of the
percentage of referrals qualifying for special education.

Eligible: Students whose test results indicated they qualified for special
education services.
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CAN THE REFERRAL PROCESS BE STREAMLINED?

The paperwork needs to be streamlined or the teacher will not get
involved.

The existing guidelines set up by law make any sort of streamlining
attempt very difficult.

The process has been greatly improved in recent years.

--regular education teachers

The Teacher Perspective

In fall, 1986, samples of 390 regular education and 330 special education
teachers were surveyed. Each sample was asked to respond to this survey
item: "What specific suggestions do you have for streamlining the process -
for referring students to special education?*®

Figures 7 and 8 summarize the suggestions given by regular and special

education teachers, respectively, on ways to streamline the referral process.

About one half of the regular education teachers who responded had something
to say about time and/or paperwork. Ten percent had not referred anyone or
did not know much about the process. Among the other suggestions made were:

® Provide a sample form or checklist.
@ Hire more staff to test students.
® Have inservice about the referral process.

Approximately 40% of the special education teachers who responded had
something to say about time and/or paperwork. Another 15% suggested that
more information on who/why/how to refer should be provided to regular
education teachers. Among the other suggestions made were:

® Special education teachers should help in the process.

® Use a screening instrument to determine if a student should be
referred.

@ Develop a better way to have vision/hearing screening done.

R0
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Figure 7.

REGULAR EDUCATION TEACHERS' SUGGESTIONS ON WAYS TO STREAMLINE

THE PROCESS FOR REFERRING STUDENTS TO SPECIAL EDUCATION.

Comment Number of Teachers

Left blank
Teacher wrote or indicated, "None."

Condense the forms and eliminate redundancy.

Have not referred anyone/Not er~ugh experience to
answer/Don't know enough about process

Shorten time between testing and placement.

Hire more professionals to decide on placement of student.

More information for teachers on who/why/how to refer

A filled-out example form or checklist

Speech referrals should not be as long as other referrals.

A time 1imit on the different steps of the referral process

Paperwork should be completed by someone.

Terminology on forms should be made understandable to
regular education teachers.

Pre-school inservice of the referral process

Administer a short screening test to each referred student.

A11 steps are necessary.

The teacher making the referral should be given feedback
as the referral progresses.

Teachers need forms in their room/names and phone numbers
of support personnel at her school.

Special education teachers need more time to test.

Test students on priority hased on severity and need.

Make it easy to return ED students to special education
if not workin? out in regular classroom.

Have simple explanation on system and a contact person
to answer questions.

Allow teacher input to referral system to be in oral
form in an interview. Teacher should be trusted to
make professional decisions regarding students.

Allow students to receive special education services

upon teacher observation, then make more definite decisions

about placement after formal testing.

Counselor follow-through

Cumulative folders for special education students who
transfer into AISD, should be requested immediately
by the school office.

Fewer people should be involved in the process.

Assistance should be given to teachers completing referral

Other
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Figure 8. SPECIAL EDUCATICN TEACHERS' SUGGESTIONS ON WAYS TO STREAMLINE
THE REFERRAL PROCESS.

Comment Number of Teachers

Left blank
Not qualified to answer question adequately

—
- O W

Reduce the paperwork and eliminate redundancy.
More information to regular education teachers and/or
principals on who/why/how to refer
Speed up the psychological testing process.
Use a screening instrument to determine if
student should be referred.
Develop a better way to have vision/hearing screening done.
S€eed up process after initial referral.
All steps are necessary.
Special education teachers should help in the
referral process.
Counselor follow through
Follow procedures consistently throughout the District.
Test students on a priority basis depending on
severity and need.
Parent involvement
The 30 days allowed for referral should be reduced.
Have one specific person in charge of gathering all
necessary information. 1
Flowchart of forms and process to be in the referral* 1
Get all special education teachers a consultation
period. 1

e N W W o o 00

[ ey

Note: The number of teachers who made suggestions was 38.
Several teachers gave multiple responses. The total
number of suggestions made by the teachers was 53.

* See pages 8 through 13 and Attachment C.
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The Counselor Perspective

Seven elementary counselors, six on the Elementary Counseling Steering
Committee and one with a dual-campus assignment, were interviewed in fall,
1986. Elementary counselors had a number of general suggestions for
streamlining the referral process. These are listed in Figure 9 below.

Figure 9. SUGGESTIONS FROM ELEMENTARY COUNSELORS FOR STREAMLINING
THE REFERRAL PROCESS.

1. For the sake of continuity and good working relationships,
keep the LST team (visiting teacher, psychological
associate, special education coordinator) the same.

2. To make for continuity from the primary to the intermediate
grades, assign the same support staff to paired schools.

3. Consider a different referral form to get started, one wnich
would have the teacher's impressions about the child and
what the concern was. This abbreviated form could also be
used for referring students for speech services.

4. The social history is done as part of the referral packet.
There is no need for a home visit. It should be done at the
point when the papers are signed. This would eliminate one
big part of the process.

5. Have the vision and hearing screening done on campus by the
?urse or even a nurse's aide, rather than by people coming
n.

6. Do as many things as possible on campus.

7. In the case where a student comes from outside the District,
rather than each school individually calling during the day
at regular phone rates, send the name to a person in Central
who would make the call using a WATS line.

8. Have an aide maintain a wall chart with the dates indicating
the referral's progress. Alternatively, have the aide enter
the dates on software on the school's computer.
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Counselors had some comments about particular referral forms. These
are cortained in Figure 10 below.

Figure 10. COMMENTS FkOM ELEMENTARY COUNSELORS A-UUT REFERRAL
FORMS.

Form: Student Information Sheet
Comments:

1. If possible, condense the Student Information Sheet to one or
two pages (from the current three pages).

2. Instead of having the teacher fill it out, someone on the
referral committee could take notes on what the teacher says
in the LST meeting.

3. Even when someone bears down firmly on the pressure-
sensitive, noncarbon paper, you cannot read the last page.

4. The form should be organized differently. It should read,
*Identify the problem." The next section should be test
scores, then classroom behaviors.

Form: Health History
Comments:
1. This form does not have to be completed before the LST
meeting. The information could be gotten from the parents in
the meeting.

2. Complete the Health History form after the LST meeting, if
possible.




Student Information Sheet. Counselors -ad some specific comments about sections of
is torm. Inese are summarized in Figure 11 below. Refer to Attachment D for a
copy of the form.

Figure 11. COMMENTS FROM ELEMENTARY COUNSELORS ABOUT SECTIONS OF THE STUDENT
INFORMATION SHEET.

dection Counselor (omment

II. Current Educational Teachers almost always think English or Spanish rather
Status than instructional level,
Why is it necessary to “now whether the student partici-
pates in P.E.?
This section is confusing to teachers. It is complicat-
ed and cluttered.

III. Testing Information Cut out testing information. It is in the student's
cumulative folder already.
There is a copy of this information on the measurement
card. Having it here is redundant.
Include an attachment for the testing information.

IV. Behavior Descriptors - The rating scale is not easy to understand.
Who looks at behavioral descriptors?
So what? It is good information, but it will not determ-
ine whether or not a student gets into special education.
Teachers have a hard time doing the rating in this
section. .
Attendance information was asked for in an earlier
section. In any event, attendance information is in the
cumulative folder which is brought to the weeting.
Teachers' judgments sometimes offend parents, e.g.,
indicating that a student is not well groomed.

V. Curriculum Objectives- If it is just a speech articulation problem, it does not
fit the situation to fi11 out this section.
- The information in this section does not contribute to
the decision-making process.
- It is not clear what information is being requested. We
should forget section V and just use section VI.
- This section "scares a lot of teachers."

VI. Educational Efforts There is not much difference between this and the
and Results following section.
Section VI is a lot 1ike section V. The two sections
could HYe combined.
A lot more space should be allotted to efforts and
results of efforts. Teachers will seldom attach extra
pages.

VII. Modifications "Modifications" includes "instructional strategies,"
given in section VI.
Section VII is difficult for teachers to complete. They
have often provided the information in section VI.
Teachers do not know what to put in the space.
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The Administrative Perspective

Ten principals and assistant principals were interviewed, one by phone.
They were askad for suggestions for ways to streamline the referral
process. Their responses are listed below.

Figure 12. SUGGESTIONS FROM PRINCIPALS AND ASSISTANT PRINCIPALS FOR
STREAMLINING THE REFERRAL PROCESS.

Keep only essential paperwork. It is important to have information
so as not make the wrong assessment, important that parents know
their rights, important to jot down notes.

There has to be someone who reserves the right to make decisions for
the student. Someone must be willing to take the lead.

3. Look at information already in the folder and decide what to do with
it. Try to calm the teacher down and have the teacher think about
alternatives, e.g., talking with Chapter 1 teacher.

4, Do a 1ot more verbal transmission of information. It is easier to
' articulate in a meeting than to write it down.

5. Make the forms less unwieldy.
6. I like the paperwork the way it is. If the teacher is serious, the

teacher will fill it out. It may be that the paperwork is necessary
for "quality control,” as a kind of "speed bump."
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Part Three - COMMUNICATION/INTERACTION
BETWEEN REGULAR AND SPECIAL
EDUCATION TEACHERS
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WHAT PLACEMENT INFORMATION IS AVAILABLE TO THE REGULAR EDUCATION TEACHER
REGARDING THE NATURE AND EXTENT OF A SPECIAL EDUCATION STUDENT'S DISABILITY?

As a “"special area toacher” I am frequently not told which children
are even in spec. ed. much less as to how to deal with their
handicaps.

--regular education teacher

This theme was sounded by a number of teachers responding to a survey. A
prime concern seems to be apprehension on the part of some teachers about
what to expect from special education students in their classes. Evidently,
these teachers feel as if they have been left in the dark, and perhaps at
some schools they have. However, according to the Supervisor of
Psychological Services, teachers are one of the audiences for whom the
comprehensive individual assessment report is written. This report, which
contains considerable information about a special education student's
disability, is supposedly available to teachers. At one high school, the
report apparantly is not. The assistant principal questioned whether the
sensitive psychological information it sometimes contains might not be
abused by some teachers. At this school, the report is kept in the special
education folders, which in turn are kept under lock and key by the
secretary to the special education department chairperson. The assistant
principal did not, however, have any objections to a teacher seeing a
student's IEP (Individual Educational Plan).

The student's IEP is another source of information available to the regular
education teacher. It is contained in the special education folder kept on
the campus. Although it is not intended to describe the nature of a
student's disability, it does specify the instructional program the student
is undergoing. The disability for which the student is receiving help could
be inferred from the kind of help prescribed.

As regards teachers' concerns about not knowing which of their students is
in special education, it is customary at some schoois for the special
education teachers to put into the regular education teachers' bexes lists
of which of their students is in special education. At the secondary level,
multiple copies of computer 1istings of the students in special education
are sent by Secondary. Special Education to the schools. Teachers can also
make inquiries of the special education department chairperson (at the
secondary level), special education teachers, the counselor, the assistant
principal, or the principal.




TO WHAT EXTENT ARE REGULAR EDUCATION TEACHERS INVOLVED IN FORMULATING SPECIAL
EDUCATION STUDENT'S IEP's?

The regular education teacher initially referring the student is a member of
the ARD Committee and participates in formulating the student's IEP. Subse-
quent to admission, an annual ARD meeting is held at which the student's IEP
is reviewed and modified if necessary. ARD's can be convened at any time to
modify a student's IEP.

HOM ARE IEP IMPLICATIONS FOR CLASSROOM INSTRUCTION COMMUNICATED TO THE
REGULAR EDUCATION TEACHER?

Their IEP's.
Behaviorul and academic IEP goals.

--regular education teachers' responses to a
survey question asking them what information
about special education students they would
like to have that they did not presently have

As stated on the previous page, the student's IEP is contained in the
special education folder kept on the campus. Evidently, some teachers never
see the IEP or are unaware that it is available to them. Some regular
education teachers receive from the special education teacher a form titled
Tﬁgular and Special Education IEP COOrdination (SE-626-86). See Attachment G.

Torm 1s used only when a student's ARD committee makes modifications in
the student's instruction. It is filled out and reviewed at each ARD
meeting. One intent of the form, according to a special education
administrator, is to encourage discussion petween regular and special
education teachers before a student's ARD meeting. The form is new in
1986-87, although it simply formalizes a procedure which has been going on
for some time. Special Education administrators report that the form is
being well received at the secondary level and that parents like it.

However, there does not seem to be any formal mechanism by which the IEP and
the instructional modifications it would specify are communicated to all of
the regular classroom teachers who feel they would like to see them.
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HOM DO REGULAR AND SPECIAL EDUCATION TEACHERS COMMUNICATE AND INTERACT
REGARDING INSTRUCTION? ‘

They don't communicate. Each [group] does its own thing. They
don't plan together.

Special education and regular education teachers talk a lot.

When a child is in special education, the regular teacher just
wants to say, "They're yours."

--elementary counselors

One structure in place which requires communication between regular and
special education teachers is the grading conference. Regular and special
education teachers are supposed to talk about the grade the special
education student is going to receive. According to an elementar
counselor, this conference takes a lot of time, and it is difficult for
teachers to find the time to meet. An elementary principal concurred that
there was not enough time for them to get together.

Another occasion for regular and special education teachers to meet is
before students' annual ARD's.

An elementary counselor redirects teachers who come to her with problems and
encourages them to meet directly with the resource teacher.

Another structure which promotes communication/interaction between regular
education and special education teacher is the team/grade level meeting.
Although not true at every school, special education teachers are invited to
these meetings. At some schools, a representative from the special areas
(art, P.E., music, special education) attends team meetings.

It is customary at some schools, especially at the secondary level, at the
beginning of the year for the special education teachers to put something in
the regular education teachers' boxes to let them know which of their
students are on the special education rolls and which special education
teachers are responsible for these students.

At one high school, the counselor and assistant principal spoke highly of
regular and special education teachers team teaching.

One secondary assistant principal ex, essed the opinion that it was up to
the special education teacher to make contact with the regular education
teacher.

For one principal, it goes back to the principal to set up the stage for the
teachers to work together.

As with teachers in general, informal communication always exists.




WHAT INFORMATION ABOUT THEIR SPECIAL EDUCATION STUDENTS DO REGULAR EDUCATION
TEACHERS WANT THAV THEY THINK THEY DO NOT NOW HAVE?

A sample of 390 regular education teachers was surveyed with the above
question. A summary of their responses is presented in Figure 13 below.

The majority of the responding teachers indicated that they did not want any
additional information about the special education students in their
classes. Most of the responding teachers who indicated that they wanted
information wanted to know who the students are, the students' problems, and
how to deal with them.

Figure 13. [INFORMATION REGULAR EDUCATION TEACHERS WANT THAT THEY
THINK THEY DO NOT HAVE.

Comment Number of Teachers

Teacher wrote or indicated, "None." 105
Left blank 9
I do not have a student in special education. 4

I am satisfied. 8
126

Description of students' problems and how to deal with them 36
IEP 10
I am not told anything. 9
Special education folder

Instructions/demonstration on alternative methods of
instruction and testing

Cooperation with special education teacher
Printout of test scores
Conference with special education and/or parents

What types of program are available, how do children
qualify, and how long does it take?

What studc.t and handicap in special education
Personal history
Progress made since in special education

Any information




WHAT RESOURCES ARE AVAILABLE TO SUPPORT THE REGULAR EDUCATION TEACHER IN
INSTRUCTING SPECIAL EDUCATION STUDENTS?

Our Special Education teachers are always accessible. The
counselor is also most helpful when I have concerns.

--regular education teacher

The primary resource available to support the regular education teacher in
instructing special education students is other staff. A1l of the following
have been mentioned as resources for the teacner:

Principal

Counselor

Special education teachers

Special education instructional coordinators
Psychological associate

Speech therapist

Visiting teacher

Occupational therapist

School nurse

Helping teacher

Special area teachers (e.g., Chapter 1)
Other regular classroom teachers

At one elementary school, the principal posts a handout with the names of
support persons.

Besides the people themselves, a variety of written _information has been
developed by different staff for the teacher's reference. Below is a brief
1ist of available materials encountered in the evaluation.

"Suggested Adaptations by Handicapping Condition"
*Characteristics L. D. Children May Exhibit"

"Teacher Checklist of Learning Disabilities"
"Identification of Children with L2arning Disabilities"
"Classroom Teaching Tec: aiques for the ADD Child"

Another resource available to teachers is a special program besides special
education through which the student's instruction might be bolstered. These
resources are cited in Attachment E.

Finally, and not least, teachers have their own resources based on training
t and experience on which to draw. The teacher can supplement that training
| by returning to school and taking special education courses, and by special
| education-related inservice. Inservice training is discussed on the next

page.

- F ‘ ~
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WHAT INSERVICE TRAINING DO REGULAR EDUCATION TEACHERS RECEIVE ABOUT SPECIAL
EDUCATION?

According to Staff Development, one day per year of special education
inservice is required for teachers.

This is one of the two days teachers earn of time-equivalency staff
development (TESD). Teachers acquire this training on their own time,
usually at the University of Texas or the Region XIII Educational Service
Center. In the estimate uf the Coordinator for Secondary Staff Development,
95% of teachers get their required training at Region XIII during the summer.
According to a Special Education administrator, this is a major ohstacle to
dictrictwide training because special education is addressed from a regional
rather than districtwide perspective.

According to the Coordinator for Secondary Staff Development, a wide variety
of topics can be approved for special education training; e.g., training in
cardiopulmonary resuscitation (CPR) because it may be useful in dealing with
students who have seizures. A listing of course offerings at Region XIII
for spring, 1987 is presented on the following page.

In addition to the training available through UT and Region XIII,
instructional films and videotapes can be checked out from Secondary Special
Education. Teachers view the material, then take a test over it. If the
teacher answers 80% of the test items correctly, the teacher gets the amount
of TESD credit equivalent to the length of the film or videotape. A one
hour videotape, if the teacher passes the test, is equivalent to one hour of
credit. By state definition, six hours equals one day of training.

Special Education has provided Staff Development and the Educational Service
Center with criteria AISD feels should be met before a topic should be
approved for special education training. Topics are not allowed special
education credit unless the instructor relates the topic to the handicapped
student. The following topics are considered appropriate for credit:

adapting materials,

modifying instruction,

social/behavioral topics, e.g., discipline, child abuse,
understanding handicapping conditions,

special education rules and procedures,
modifications/adaptations of essential elements,

individualized instruction,

learning styles, and

other topics such as parent conferences, etc. if the descriptor
specifically targets special education.

Special Education administrators hope to be able to review the ESC and
district offerings in advance and to come to agreement on which sessions
should receive s;ecial education credit. They could then have a master list
of acceptable courses to use to advise teachers,

Other than the one day of required training, special education inservice is
left up to the teacher and the local campus.

4
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Part Four - SUGGESTIONS FOR IMPROVING THE
COMMUNICATION/INTERACTION
BETWEEN REGULAR AND SPECIAL
EDUCATION TEACHERS
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HOW COULD THE COMMUNICATION/INTERACTION BETWEEN REGULAR AND SPECIAL EDUCATION
TEACHERS ABOUT INSTRUCTION BE IMPROVED?

A1l faculty members need to be properly informed about all special
education students at the beyinning of each semester!

--regular education teacher

The Teacher Perspective

A sample of 390 regular education teachers was surveyed in fall, 1986
regarding communication/interaction with special education. Results from
the responding teachers are presented in Figure 14 below. The majority of
teachers indicated that the amount of communication/interaction they nave
with speciai education teachers 1s tne right amount. Wniie more tnan one
quarter of teachers indica mixed satistaction and dissatisfaction
concerning the instructional information they receive about the special

education students in their classes, more teachers were satisfied than
dissatisfied.

Figure 14. RESPONSES FROM REGULAR TEACHERS TO SURVEY ITEMS ABOUT
COMMUNICATION/INTERACTION WITH SPECIAL EOUCATION, FALL, 1986.

KEY: A = Too little VS = Very satisfied
B = Just the right amount MS = Mostly satisfied
C = Too much PSPO = Partly satisfied, partly dissatisfied

MO = Mostly dissatisfied
VO = Very dissatisfied

4 % 4
N A B C
The amount of communication/ 195 33.8 60.5 5.6

interaction I have with the

special education teachers is:
% % % % %
VS MS PSPD MO VD

Concerning the special education 191 12.6 33.0 28.8 17.8 7.9
students in your classes, how

satisfied are you with the

information you get about

students' handicaps?

Concerning the special education 180 7.8 33.3 27.2 22.2 9.4
students in your classes, how

satisfied are you with the

information you get about students'

IEP's and their implications for

classroom instruction?
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Samples of 390 regular education and 330 special education teachers were asked
to respond to an open-ended survey item requesting specific suggestions for
ways to improve communication/interaction between regular and special
education teachers as related to instructional concerns. The responses
received from regular and special education teachers are summarized in

Figures 15 and 16, respectively.

Figure 15. REGULAR EDUCATION TEACHERS' SUGGESTIONS ON WAYS TO IMPROVE
COMMUNICATION/INTERACTION BETWEEN REGULAR AND SPECIAL EDUCATION

TEACHERS.
Lomment Number of Teachers
None/Not applicable/Don't know 18
Left blank 2%

Share/see IEP 5

List of students' names and problem areas 6

Diagnose students' strengths and weaknesses, related
performance information

Special workshop at the beginning of the semester/
workshops

There is already good communication.

Simple checklist

et

- W

Conference with special education teacher-:

Time not specified 1
Each six weeks/monthly

- Weekly

At gradirg time

At the baginning of the year

Every two months and at the midpoint of each semester

At a social

Once every semester

ek feed b P I N~ N

More communication/information from the special education
teacher concerning my special education students 7

There is not enough time. 5

Visits by regular classroom teachers to special education 2
classes/special education teachers visit regular classroom

- Hire more special education teachers. 2
- Special education teachers should do their own planning
and not depend on regular teachers. 1
; Stop staff reductions. 1
Education for regular education teachers on how a
special education student learns 1
Other 4
72
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Figure 16. SPECIAL EDUCATION TEACHERS' SUGGESTIONS ON WAYS TO IMPROVE
COMMUNICATION/INTERACTION BETWEEN REGULAR AND SPECIAL EDUCATION
TEACHERS.

Comment Number of Teachers
Left blank 2
=
Conference with teachers--
- Time not specified 6
- Every 6 weeks 3
- Every 2 weeks 3
Provide regular education teachers with a list of
special education students from "Day 1." 3
Team teaching 3
Communication is sufficient. 3
Special education teachers should follow through. 2
Regular education teachers should read special
education folders. 1
Regular education teachers should be trained to
understand special educaticn terminology. 1
Workshops presented by on-campus special education team 1
A checklist sheet for teachers to communicate 1
Not enough time to communicate 1
Introduce special education teachers to faculty and how
they can help with special education students in regular
classroom. 1




86.23

The Counselor Perspective

Seven elementary counselors, six on the Elementary Counselors Steering
Committee and one with a dual-campus assignment, were interviewed in
fall, 1986. Each was asked for suggestions for ways to improve
communication/interaction between regular and special education
teachers as related to instructional concerns. Their responses are
listed in Figure 17 below.

Figure 17. SUGGESTIONS FROM ELEMENTARY COUNSELORS FOR IMPROVING

COMMUNICAT:UN/INTERACTION BETWEEN REGULAR AND
SPECIAL EDUCATION TEACHERS.

Hold regular meetings, possibly every 3-6 weeks. The counselor

could get regular and special education teachers together and
can serve as mediator. Communication should be direct and
f-mal, rathe.' than exchanging a sheet of paper.

Require scheduled conferences between regular and special

education teachers. These conferences are often achieved when

parent conferences are held and all of the teachers are
involved. However, they do not take place in a -egular
fashion. Because special education deals with students of

-ranging ages, the teachers would have to attend all of the team

meetings. Meetings should be at the initiative of the special
education teacher. It is special education's job to get
students back into the classroom.

It is adequate at the elementary level. At the secondary

ievel, tne teacners do not know Students are in resource. They
may find out accidentally. Secondary teachers have expressed
this concern.

Students sometimes miss out on things when they go to
resource. The child is "penalized," e.g., by not getting work
which was assigned during the time the child was in resource.

"Some kind of starring" when a substitute comes in for the
regular teacher.

Come from a more common perspective. There are different
perspectives now. Special education comes from a learning
disabilities perspective, whereas to regular education it
appears that the student is not doing the work.

From 3:00 to 4:00 p.m., after school the resource teacher and
the regular teacher should communicate at ieast once a week.
ine IEF and otner forms snould be filled out "efore tne meeting.

35
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One Teacher's System

One high school special education teacher has a very ciromising system for
promoting communicaticn between himself and the regular education teachers
with whom he works. In brief, the system involves the special education
teacher's duplicating student schecules in order to create a master list of
the classes taken by his students. At the beginning of the school year, he
transmits this list to the regular teachers in whose classes the special
education students will be. He also asks the regular education teachers to
complete a very short progress report on the students, and he notes his
availability for conferences. Communication with the regular education
teachers is repeated on an every six-weeks basis.

A nice feature of this system is a card-sized form for regular education
teachers to request a conference. The form helps both teachers to schedule
effi..iently and also provides a record of contacts for the special education
teacner. Another attractive feature of the cystem is the progress report
which only requires the regular education teacher to make checks indicating
"yes* or "no® to progress indicators. Finally, the system is appealing
because it seems adaptable to computerization at the central level, thus
saving the special education teacher considerable effort while institution-
alizing a structure for promoting communication between regular and special
education teachers.
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Conclusions: The Referral Process

Teachers' primary complaints about. the referral process are that there is
too much p2perwork involved and that the process takes too long.

it is worth noting that some of the emphasis teachers placed on paperwork in
their comments derives from a perennial concern about paperwork in general.
To some extent, what is "too much" paperwork is a matter of contention and
subjective judgment. For Special Education and Psychological Services,
whose forms they are, the forms teachers are "overwhelmed" by have already
been streamlined and require information which by law must be collected. In
fact, the bulk of the referral paperwork is not done by teachers. It is
done by visiting teachers, psychological associates, and ARD Coordinators.

Nonetheless, the teachers' concern about paperwork is not without
foundation. Portions of the three-page Student Information Sheet are
confusing, and having teachers write in information which is readily
available from computer files is a waste of their time. The confusing part
can be clarified, and although some logistical problems would need to be
resolved, some information could be computer generated.

Whether the referral process takes “too long" is also a matter of point of
view. Undeniably, the referral process is a complex process and, for the
teacher seeking assistance for a student with learning or emotional
problems, a lengthy process. However, the teacher's view of the referral
process goes a long way toward explaining the perception of its length. To
the extent that the teacher's subjective clock bzgins runni..j before any
consideration of special education is or should be made for a student, it is
not surprising to find the referral process sometimes regarded as
unacceptably long. It must be remembered that with the exception of the 30
school day limit on the assessment phase, the control of the length of the
process is largely within local campus control. Further evaluation work is
planned to determine to what extent the assessment timelir.. can be shortened.

Teachers also may fail to credit the procedural safeguards for protecting
the rights of students and their parents which are a necessary, if
frustrating and time-consuming, part of the process. It is not in the best
interests of students and the District to make the process for referring
students to special education quick and easy for teachers if inappropriate
placement decisions are a result.

Perhaps the most fundamental issue to arise from this study revolves around
the question, "Who's in charge?" Three components--regular education,
special education, and Psychological Services--each have important roles to
play in the smooth functioning of the process; however, no person,
department, or group apparently has the time and authority to take the
responsibility for the process. Until the issue is adequately addressed, it
is 1ikely that all parties will continue in frustration.
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Recommendations: The Referral Process

As discussed above, some aspects of the referral process are more
susceptible to streamlining efforts than others. Local campus staff may be
able to reduce the time for activities in their area of responsibility, hut
some activities cannot be hurried. In the face of this reality, the best
course for the District seems to be to educate teachers about the reasons
for the length of the referral process and to inform them more fully about
available options other ci.iii special education for helping special needs
students.

The paperwork burden on teachers is one aspect that can be ameliorated.
Centr2l computer files contain considerable information about students which
can be computer-generated, rather than having teachers supply it. This
information includes student name, student ID number, student date of birth,
school, grade, class, semester units, parent/legal guardian, parent's home
and work address, Home Language Survey results, LEP status, attendance, and
group test results. Test results, in particular, should be computer printed
because of the amount of information that must be transcribed.

Some additional streamlining could be accomplished by revising the forms
themselves although much of the information is required by law to be
collected. Nonetheless, the forms, particularly the Student Information
Sheet, merit further scrutiny. It has been suggested that computer-
generated information could be appended rather than be part of the form.
Some sections of the Student Information Sheet are reportedly confusing to
teachers. The rating scale used with the Behavior Descrigtors section on
page 2 is subject to misinterpretation. The sections dealing with
instructional modifications and strategies seem to be repetitious, or at
least not mutually exclusive. These sections of the form could probably be
made clearer. Suggestions have also been made about changing the timing of
certain information-gathering activities which deserve further consideration.

Finally, it is essential that each campus have in place an explicit,
smoothly functioning system to manage the process. It is recommended that
the supervising principals pay particular attention to the details of how
the process is carried out on each campus and assist in the improvement of
the system when problems are found. The District may want to reconsider the
decision to make the LST optional.

Conclusions: Communication/Interaction Between Regular and Special

taucation leachers

While the majority of regular teachers report that they have sufficient
communication/interaction with special education teachers and in the main
are satisfied with the instructicnal information they receive about the
special education students in their classes, some teachers apparently feel
that they have been left in the dark about who their special education
students are and what to expect from them. Apparent, too, is that some
regular education teachers are unaware of, or have not sought, information
available about the special education students in their classes.
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It may be that some teachers feel they lack information because few formal
structures exist for regular and special education teachers to communicate
and interact about ongoing instructional concerns. Teachers have
opportunities to discuss special education students in grading conferences,
before students' annual ARD's, at team/grade level meetings, or informally
through notes and meetings, but communication gaps are evident from teacher
comments. An IEP coordination form being used this year may help remedy the
situation, but it is not used for all students. Another reason teachers may
feel they lack information is that there is an attitude among some regular
educators, and even some special educators, that communication about special
education students is the responsibilit of special education.

Although there seems to be general agreement that regular communication is
important and that teachers should meet, opinions vary as to the recommended
frequency of the meetings. It is likewise agreed that it is diffi.ult to
make time to meet.

Finally, teachers' apparent apprehensions about special education students
may arise from a lack of understanding of special education. A day of
special education inservice is required of teachers each year, but until
recently the topics could range somewhat far afield from special education.
The inservice which is delivered is from a regional, rather than a district,
perspective.

Recommendations: Communication/Interaction Between Regular and Special
tducation leachers

Conduct staff development to inform teachers about the. information that is
available to them. The students' IEP information is available to teachers,
and the comprehensive individual assessment report should be. Teachers can
get information and help from a considerable number of staff, both local
campus and support personnel, and from a variety of written sources.

Teachers need to be educated concerning their mutual responsibilities for
the instruction of special education students. An attitude which tends to
compartmentalize students and the responsibility for them needs to be
overcome by appropriate, district-directed staff develcpment.

There need to be expanded opportunities for communication at the campus
level. One possibility is to implement a computer-aided system for
formalizing communication between regular and special education teachers
1ike that described in Part Four. Another suggestion which has been made is
to mandate regular meetings; however, demands on teacher time are such that
those meetings are unlikely to occur.
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SUMMARY OF CONCLUSIONS AND RECOMMENDATIONS

CONCLUSIONS

The Referral

RECOMMENDAT ZONS

Process

1. The referral process is a complex
and time-consuming process. How-
ever, the process is set up to
safeguard the rights of students
and their parents, not tc be quick
and easy for teachers.

2. Teachers' primary complaints
about the referral process are
the paperwork involved and the
time it takes.

The bulk of the paperwork is not
done by teachers, but the
teacher's paperwork can be
streamlined.

3. Teachers and other staff under-
stand their role in the process
bettzr than they understand the
prccess as a whole.

4. Control of the timeline lies
largely with the locai campus.

5. No single department takes
responsibility for the referral
process.

1'

3.

Educate teachers about the neces-
sary reasons for the time required
in the referral process.

Streamline the process by:

o Computer generating information
such as test scores from central
computer files rather than
requiring the teacher or someone
else to spend time copying the
information out of a folder onto
a referral form,

® Revising the Student Information
Sheet, at least to be more
specific regarding what
information is to be supplied by
the teacher. See Figure 11.

® Reducing any unnecessary
activities that might exist.
See Figures 9 and 10.

Write and disseminate a "how to"
guide for teachers explaining the
referral process.

Educate staff regarding the
overall process beyond
individual or departmental
responsibilities.

Supervising principals should pay
special attention to the implementa-
tion of the referral process at each
campus, Alternatively, the District
should consider mandating the Local
Support Team (LST) again.

Consider structural changes so that
someone or some group takes primary
ownership for the process. A group
composed 1ike the Information
Services Committee (ISC) might be
considered.
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Communication/Interaction Between Regular and Special Education Teacners

Some regular education teachers 1.
are unaware of, or have not

sought, information avaiiable

about the special education

students in their classes.

There is an attitude among some 2.
regular and special educators

that communication about special
education students is the respons-
ibility of special education.

Few formal structures exist for 3.
regular and special »ducation
teachers to communicate and

interact about ongoing instruc-
tional concerns.

Everyone thinks regular communi- 4,
cation is important, and most
recommend meeting at regular,

though different, intervals.

Conduct staff development about
special education and to inform
teachers about the information
that is available to them.

Educate teachers concerning their
rmutual responsibilities for the
instruction of special education
students.

Implement a computer-aided system
for formalizing communication
between regular and special educa-
tion teachers 1ike that described
in Part Four.

Expand opportunities at the campus
level for communication.

General

Special education inservice is 1.
addressed nearly exclusively

by the Region XIII Educational
Service Center.

Redirect inservice training to
address special education from a
districtwide rather than a regional
perspective.
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I.
A.
B.

1.

ISSUES TO BE CONSIDERED BY THE DISTRICT

The following are issues which go beyond the scope of the present evaluation
to which the District, beginning with the Committee, needs to give more
long-range consideration.
the future to obtain data to aid decision-making.

Evaluation resources could be brought to bear in

Issue: Organizational Structure of Special Education

Possible Action: Reorganization of Staff

Considerations:

When communication and coordination problems arise,
consideration should be given to whether organizational factors
play a part.

Some other urban districts have a Department of Special
Education, headed by a director.

In the past, AISD has had a director of Special Education--
although AISD consciously chose to reorganize the administration
twice since without adding a director's position.

In some other urban districts, the assessment personnel are part
of special education. This is likewise true of visiting
teachers, nurses, and other support personnel.

A unified department might reduce the kind of “what's yours,
what's mine" type of thinking that is a detriment to the
interaction between different special education-related units.

The present organizational structure has strong support from
Special Education and others who believe that the integration of
special education with the elementary and secondary
instructional components has benefitted special education
students because it facilitates total program ownership better
than previous organizational structures.

AISD has been reorganized several times in the last few years.
Reorganization is stressful, time consuming, and can create
temporary inefficiency until the adjustments are worked through.

Issue: Operation of Psychological Services

Possible Action: Reconfigure Psychological Services.

Considerations:

See #4 and #5 above.

If Psychological Services were within Special Education organiza-
tionally, the availability of psychological testing outside the
bounds of special education might become even more limited than at
present.
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3.

III.
A.
B.
1.

2.

4.
Iv.

In the second part of its 1986-87 special education evaluation, ORE
will examine the type of assessment being performed in AISD. ORE
findings should provide some direction for decision makers to
determine the kind and level of psychological services the District
should provide in the future.

Issue: Forms Review

Possible Action: Have a central committee review all forms.

Considerations:

Large organizations commonly have a procedure for reviewing the
creation of all new forms.

Common complaints about special education forms is that they change
too often and that the users of the forms are insufficiently
censulted about their development.

Special education forms need to be changed to remain in compliance
when laws and rules change. Representatives from teacher and other
groups are usually consulted and included on forms revision
committees.

The Information Services Committee could be used for this purpose.

Issue: Dyslexic Students

A. Possible Action: Utilize Special Education Model

B.
1.

Considerations:

Regular education will soon encoun.cr many of the issues dealt with
by special education in identifying and providing instruction for
dyslexic students.

Many procedural questions will need to be decided. These include:

How will a determination of dyslexia be made?

Who will make the determination?

How severe will a student's dyslexia have to be for a student to go
into a special class for dyslexics or to need special education?
When will a student be considered to be functioning well enough to
return to a regular class?

N}11 parent permission be required to put a student in a special
class?

How will services be provided?

There must be some process by which decisions arising from these
procedural questions will be implemented.

The LST structure presently utilized by many campuses may be the

appropriate forum for problem-solving and decision-making about
dyslexic students.
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Attachment A

86.23
Austin Independent School District

Associate Superintendent

October 28, 1986

T0: principals and LST Coordinators

FROM: Gonzalo Garza A /@
SUBJECT: Referrals for Special Bducation Assessment

Por the past two years T have been requesting that each campus set two goals:
(1) to reduce the number of referrals for special education assessment,
::scct 11y referrals for resource placement as learning disabled students;

(2? to increase the accuracy of referrals by screening out students with
a low possibility of qualifying for special education services. 1 am pleased
to inform you that our ¢ attained both goals last year. I realize
that these goals were difficult to reach and 1 congratulate you.

1 am requesting that local c-g:ns continue to screen referrals for us‘secial
education assessment to maintaln this decreased number of referrals
increased probability that students tested will qualify for special
education. This will help ensure that high priority students needin

special education assistance will be able to be assessed and to receive
needed educational services. The conttnuing need for these 1s derives
from our increased student enrollment and the increasing n r of special
education re-evaluations as contrasted with the decrease in numbers of

support staf€.

Please note that T am not suggesting that we ignore the needs of students
ulth educational and/or behaegoul 3:»1 who will not qualify for special
education. I am recommending that we refer for speclal education assessment
only when the screening and referral information suggests there is a high
probability that the student may be found eligible for special education

seivices. The Pszchologtcal services _taff members have been trained in
Eotentutu.r\g‘ udents who may and may not qualify for special education
assessaent. are eligible to discuss screening and referral decisions

and to provide abbreviated testing to aid decision-making. The school Local
Support Team can be used for gtob em-solving for students with special needs
who will not qualify for speclal education services. i

in addition to the goals outlined above, I am also requesting that the local
canxuses assist Psychological Services toward their goal of maximizing time
eff cienc¥. Campus personnel can assist by com leting saperwotk accurately
and .stonp ly. providing ssace for testing, loca 1ng students for testing,
scheduling meetings according to whether Psycholog. cal Services staff
members need to be involved. and prior tiztng testing as to which
assessments can be deferred if necessary. It is especially important that
¥gut c complete the required assessment pagerwork in a timely manner.

is will avoid the problem we encountered in the last several years when
the Psychological Services staff members' productivity was reduced because
of paperivork backlog.

1 appreciate your efforts to work with u::i on these issues during the past
two school years, and I look forward to continued cooperation during 1986-87.

Attachment

cc: Dr. Freda Hollex
Mrs. Ruth MacAllister .
Dr. Zoe Griffith e
Mrs. Sandy Kern . 1N ' ’

ey 2 198

6100 Guadalupe Ausiin, Texas 78752-4495  512/451-8411
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Attachment B
86.23 (Page 1 of 2)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Department of Management Information
Office of Research and Evaluation

WHAT'S REQUIRED BY LAW IN THE REFERRAL PROCESS
89.221 The Admission, Review, and Dismissal (ARD) Comnittee.

(d) The written assessment report must be completed within 30 school days of
the date that the initial referral to special education for comprehensive
assessment was received. The ARD committee shall make its decision
regarding students referred for the first time within 30 calendar days
from the date of the completion of the written assessment report. When
this 30th day occurs during the summer, when school is not in session, the
ARD committee shall have until the first day of classes in the fall to
have made the written assessment, placement, and IEP decisions.

89.229 Notice Requirements and Complaint Procedures.

(a) General notice.

(1) The Texas Education Agency will develop a written document to be used
for notifying handicapped students or the parent or guardian of
handicapped students of their educational rights. This document
shall be disseminated to all school districts, regional education
service centers, and other agencies receiving special education funds.

(2) Agencies receiving special education funds shall provide a copy of
the Texas Agency document for notification of rights to the parent of
a student referred to special education fcr the first time for an
individual comprehensive assessment, and to the student when
appropriate. The document shall be provided at the time of referral.

(3) Local education agencies shall be responsible for explaining the
document, for providing answers to questions pertaining to the
document, and for providing to parents updated copies of the
document, if any.

(4) The document shall be available in writing and on cassette tapes in
English and Spanish, and in Braille.

89.232 Referral for Comprehensive Assessment.

—

The referral information must include efforts and strategies considered
for the student or in which the student participated prior to referral.
This includes compensatory education (especially critical on LD students).

89.232(a) Referral for Comprehensive Assessment.

(a) Referral of students for possible special education services shall be a
part of the district's overail regular education referral or screening
system,
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Attachment B
86.23 (Continued, Page 2 of 2)

(b) In order to refer a student for comprehensive individual assessment, the
following information must be submitted in writing with the referral to
special education:

(1) the student's current educational status, including attendance records,
grades and achievement data, student's use of the English language, and
classroom observation;

(2) results of the home language survey conducted in accordance with Texas
Education Code §21.455(a)(1l), if any;

(3) documentation of previous educational efforts and strategies provided
for the student and the results of those efforts, including
participation in or consideration for other special programs operated
by the district;

(4) documentation of recent vision and hearing screening, including
available reports from evaluations done by vision or hearing
specialists as follow-up to the screening;

(5) an updaté& general health history inventory or documentation from
recent medical evaluations identifying health or medical conditions
that may be affecting the student's current educational achievement; and

(6) information reported or provided by parents, including the language
spoken in the home,

(c) The recommendation of the language proficiency assessment committee
(established under Texas Education Code §21.462) shall be included in the
data for all limited English proficient students.

89.233 Comprehensive Individual Assessment.

The assessment report must indicate specific modifications necessary for
the student's progress in regular classes and in ot'~or special and
compensatory education programs if appropriate.

Initial assessment must contain information on the student's educational
ability so the ARD committee can determine mastery level and grading.

89.233 Lomprehensive Individual Assessment.

(a) The comprehensive individual assessment, including a written report, shall
be completed within 30 school days from the date a referral is received by
special education.
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THE REFERRAL PROCESS

Attachment C
(Palge 1 of 3
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(Continued, Page 3 of 3)
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Form #

PS-SE-500-85
(3 pages, in
quadruplicate)

PS-SE-507-85
(1 page, in
triplicate)

H-13 PP-340
(Revised 3-81)

H-4 5-85
V=21 PP-340A
(Revised 3-81)

V=4 5-85
PP3508

PS-SE-510-85
(1 page, in
quadruplicate)

Attachment D
(Page 1 of 31)

AISD REFERRAL FORMS

Form Name

Student Information Sheet

Health History Inventory
and Information from Home

Report of Hearing Screening
for Special Education Files

Special Referral for
Hearing Testing

Report of Vision Screening
for Special Education Files

Special Referral for Vision
Testing

Checklist for Special
Education Assessment

COMPLETED BEFORE REFERRAL FOR ASSESSMENT

Purpose

Collect required
information for
referral for
assessment

Same as above

Same as above
Same as above
Same as above
Same as above

Document comple-
tion of referral
packet; indicate

Required by

SBOE Rule
89.232 (a) (b)
(c). The be-
havior check-
1ist on page 2
is required to
to be put in
the report and
considered.

S'S0E Rule
89.232 (b 5-6)

SBOE fule
89.232 (b)(4)
Same as above

Same as above

Same as above

areas to be assessed

Completed by

Teacher or
counselor

Teacher
(sowetimes
nurse,
counselor,
visitin
teacherg

Testing
Technician

Hearing Testing
Technician

Testing
Technician

Vision Testing
Technician

LST Coordin-
ator
(usually
counselor)

PS-SE-800-84
(1 page, in
triplicate)

PS-101-85

Notice and Consent for
Initial Individual Assess-
ment

Addendum to Comprehensive
Individual Assessment
Report: Learning

Disabilities

Parent's consent
for special

education testing

Certify LD

75 12

SBOE Rule
89.222(c)

SBOE Rules

LST Coordinator
or designee
(usuall
teacher{

Regular teacher
special educa-
tion teacher,
LD observer,
Psychological
Services staff
members
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Form #

SE-845-85

SE-846-85

SS-EE- -82

SE-810-83

SE-600-85

SE-955-83

SE-910-85

SE-605-85

Form Name

Comprehensive lndividual
Assessment Eligibility

Comprehensive Individual
Assessment Eligibility
Report: Other Health
Impaired

Behavior Description
Checklist, Form N

Classroom Observation Form

Special Education:
Parent and Student Rights
(handbook )

Notice of an ARD Committee
Meeting

Record of Communication with
Parent/Community Agency

Consent to Release/Request
Records

Admission, Review, and
Dismissal (ARD) Comittee
Report

Attachment D
(Continued, page 2 of 31)

Purpose
Certify OH

Certify OHI

ED Checklist

Ducument LD

Inform parent of
legal rights

Parent notified
of ARD Meeting

Document record-
ing any communi-
cation with the
parent and the
community

Parent's consent
to release/request
records

Document ARD
decisions

xx = The year in which was form w~ - developed; e.g., 85 = 1985

73

76

Required by

SBOE Rule
89.211(b)(1)

SBJE Rule
89.211(b)(2)

Not required

SBOE Rule
89.234(d)(3)

SBOE Rule
89.229 (1-4)

SBOE Rule
89.229 (b) (1)

SBOE Rule

89.229
(a 1-4)

SBOE Rule

SBOE Rule
89.221(b)(c)

Completed by

Licensed
physician

Licensed
physician

Teacher or
Psychological
Services staff

Special educa-
tion teacher,
counselor,
principal

Transmitted to
parent--Parent
signs for
receipt

ARD Coordinator
or designee

LST Coordinator
or designee

ARD Coordinator
or special
education
teacher

Special educa-
tion teacher,
sometimes
assisted by
special educa-
tion supervisor
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AUSTIN INDEPENDENT SCHOOL DISTRICT % ti‘nue& page 3 of 31)

86'23 STUDENT INFORMATION SHERT ’:’."’T.::;?"
Neme of Student : 008 100

Last First (Lega!) N
School Grade Class Semestar Units
t:;:'l‘t{ium an Home Address Phone
Work Address Phone

[. REASONS FOR REFERRAL:

1) Specifically describe how the student performs in class on academic tasks or developmental skills.

2) Describe the student's classroom behaviors.

II. CURRENT EDUCATIONAL STATUS:
1) Home Language Survey results:
LEP Status: A 8 c

Languam -Est oftan spoken by family !n the student's home:

Language most often spoken by the student:

2) For each area complete instructional leve) and circle E (English) and/or S (Spanish) for language in which instruction

is presanted.
Instructional level:
Ora) Expression
Written Expression
Basic Reading Skill
Spelling

Circle Circle
(E/S Listening Comprehension (€E/S)
€/S Reading Comprehension (€/S)
E/S Mathematics Calculation (E/S)
E/S Mathematics Reasoning (E/s)

3) Attendance: days absent of . Usual reasons for absence:

4) Attach records of grades/progress reports and other appropriate data (work samples in area of weaknesses and record of

discipline).

5) Participates in P.E. Yes___ No Conmant:

6) ldentify student's strengths:

[Il. TESTING INFORMATION (Affix label when available):

-2
—
L]

te
Reading Comprenension 11-2) Word Analysis

Math Problems
Math Computation

TEAMS Obj. Mastered Metropolitan Readiness Tests 1i8S Scores
Dace Date Date
Yes No %ile G.E.
Reading —_—— Audi tory - Vocabulary J—
Math Visual Reading Comp.
Writing Sample Language Reading Total —_— —
Handwriting Pre-Reading Composite Visual Materials
Quantitative Reference Materials____
( ) bslorlﬁitudy Total
Minimum Competency (Sec. On) [TBS Scores pelling — —
Reading y Y agcores. “Date Capitalization
Math “le G.E Punctuation
driting (X) Language Usage
Listening Language Total
IAP Math Math Concepts

Mathematics

Writzen Sxpression
Using Sources of Info.
Social Stuaies
Science

Vocabulary
Reading Como.
Reading TOTAL
Soel1/Lang TOTAL
Math Concepts
Proolem Solving

Math Computation__
Math TOTAL

LT E
IH 111
LTTEEEEE THEE

PS-32+500-85

white: Referrai “aiger (“or 3pec:ai Eaucation]
rellow: Psycnologicai 3ervices

ALTH Parent

lg: Visicing Teacner

EKC 77

wll Toxt Provided by ERIC

Paqr: |

Math Total
PAL Scores
late
English ____ Spanish______

OTHER TESTS  Date

Results




Attachment D
86.23 (Continued, page 4 of 31)

Student Name: 10¢
IV. BEMAVIOR OESCRIPTORS: ﬁ

Using the code below, indicate the degree to which  each description s characteristic of this student. Also, star any
that you especially wish to emphasize.

3:<LIKE THIS STUOENT
1< -SOMETIMES LIKE THIS STUDEMT
1++<NOT LIKE THIS STUDENT

DK+ +D0 NOT KNOW

OVERALL ATTITUDE DISCIPLINE OTHER CHARACTERISTICS
— Positive —__ Self-control e Friendly
— COOpPSrative - Dependable — Happy
— Uninvolved — Knows right from wrong — Sense of humor
— Rebellious — [moulcive — Kind/considerate
— Can’t anticipate consequences — Assertive
A‘I‘TINT!MGII ly attends school of acticns — ?nthushstic
— Regularly at S s — Imaginative
Tardy to class AcTivaTY LEVEL Honest
- —_— :gp;opﬂ ate —_ Flexible
g ——
APPEARANGE —_— Responsible
— Well-groomed ~— Lethargic " shy
— Average SELP . InAGE — Manipulative
Self-confident — Angry
RESPONSE TO TEACHER ™ Accepts self — Depressed
- Seeks attention positively T Low self-image Anxious

— REquests help if needed

— J8EkS attention negatively

— Withdraws from teacher
— Resists authority

RESPONSE TO STUDENTS

— Oversensitive to criticisa

SCHOOLYORK
- Works independently
— Brings materials to class
- Participates in discussions

Relates appropriately 0

— rganized

— 'x‘“” friends Concentrates well
$ a leader —
Is a follower — Oaydreans

— Easily confused
Withdraws from interaction _—
Antagonizes
Fights

V. CURRICULUM 0BJESTIVES (Bastc Essential Elements) in Areas of Concern:

Content area/subject:

—__ Self-critical

MASTERY

Reteach effort and conclusion:

MASTERY
Content area/subject: _ ACH, NOT ACH,
Reteach effort and conclusion:

MASTERY
Content area/subject: ACH. NOT ACH.

Reteach effort and conclusion:

PS-SE-500-85

Page 2

78 75




Student Name: mg

Attacbment D
(Continued, page 5 0f 31)

86.23

EOUCATIONAL EFFORTS AND RESULTS:
Efforts (and Dates) Results
Currtculum modifications: .

‘nstructional strategies:

Behavior modification:

Schedule change:

Support service(s): _ :
(SpeciTy program)

Other: :
(SpeciTy program)

Farent contacts regarding problem area:

MODIFICATIONS:

Please indicate below the specific modifications of instructional content, setting, methods, or materials which.yocu think
miy be required by the student to achieve and maintain satisfactory proyress.

['S

Sp—

OTHER INFORMATION:
Provide any other rélevant information below.

FOR WHITE COPY ONLY AFTER REFERRAL TO SPECIAL EDUCATION

The ::::;al education teacher, as a member of the assessment team, has Completed the following (at least one fs
requ H
Check one: ___ review of referral information observation
conference with teacher other
student interview

Comments:

Special Education Teacher Signature Oate

#$-SE-500-85 Page 3

" 76




86.23

Student Name:

Attachment D
(Continued, page 6 of.31)
AUSTIN INDEPENDENT SCHOOL DISTRICT
Health Histcry Inventory and Information From Home

ID NO. School

I. HEALTH HISTORY:

Yes No 1.

(I R
2.
3.
4.

Does the student have any health or medical conditions that may be
affecting educational achievexnent?

If yes, describe

Medication(s) taken regularly:
Nane Reason

Name Reason

Last visit to physician:

Dx. Date

Reason

If result of visit would be pertinent to educationmal planning,
secure parent signature on Consent to Release/Request Student
Record(s), Form SE~910-84.

Secure and attach copies of prior medical data in student’'s folder
or frc. physicians.

II. INFORMATION FROM PARENT ABOUT THE HOME:

1.

2.

PS-SE~507-85
White Copy:
Yellow Copy:
2ink Copy:

Describe any unusual family circumstances:

Describe traumas student has experienced:

Date:

Signature of School Person Recording Information
Special Education
Psychological Services
Visiting Teachers

80




86.23 Attachment D
(Continued, page 7 of 31)

Austin lndependent School District - Vision and l'earing lusling tLopldu

REPORT OF HEARIKG SCREENING FOR SPECIAL TDUCATION FILES

Name School
Grade Classroom Teacher
Return to Referral/ARD Committee Coordinator,
(Name)
Reason for referral
TEST RESULTS
Hearing Threshold Level in Decibels -
Frequency (cps) 250 500 1000 2000 4000 6000
Right Ear: : : : : : : :
Left Ear: : : : : : : :

Pass Medical Refer *

Comments:

Test date Testing Technician

* Parent(s) notified that student should be examined by an ear specialist.
1-13 PP=340 Revised 3-81




Vision and Hearing Screening Program

Fo R. Ric‘ schoﬂl
86.23 2406 Rosewood Ave. Attachment D
469-2257 (Continued, page 8 of 31)
Present School Date

Previous School

SPECIAL REFERRAL FOR HEARINC TESTING J
Student's Name (Last Name First) Birthaate Grade
Name of Parent or Guardian Address and Zip Code Telephone

(Very Important

Person Making Referral Name of Teacher Name of Counselor

(Elementary Students) (Secondary Students)

1.
2.

Note: Please circle reason(s) for referral

Student new to AISD.

Student referred by Special Education Referral Committee or

ARD Committee (H-13 form must be completed by Sp. Ed. Coordinato.

and attached to classroll).

Turns head, strains, or leans forward to hear.

Complains of inability to hear.

Complains of buzzing or unusual sounds.

Usually attentive child who frequently asks for repetition of verbal instructions.
Seems to observe what others do when some direction has been glven.

Watches the lip movements of the speaker in order to understand better.

Has draining ears, earache.

Breathes through mouth or has frequent colds.

Unusual voice quality.

Inattention tr environmental sounds.

Continued listlessness.

Sudden hearing loss following an illness (measles, mumps, scarlet fever, sore throat, etc.)
Parent(s) request.

RECORD TEST RESULTS ON HEALTH CARD IN CUMULATIVE FOLDER:

TEST RESULTS

Right Ear: Pass Fail* Comments:

Left Ear: Pass Fail*

*Parent (s) notified that student should be examined by an ear specialist.

H-4

Date of Test Hearing Testing Technician

5-85




86.23 Attachment D
(Continued, page 9 of 31)

Austin Independent School District — Vision and Hearing Testing Program
REPORT OF VISION SCREENING FOR SPECIAL EDUCATION FILES

Name School
Grade Classroom Teacher
Return to Referral/ARD Committee Coordinator,

(name)
Reason for referral

TEST RESULTS

Right eye: Pass Fail *
Left eye: Pass Fail *
Tested: With glasses Without glasses
Comments:
Date tested: Testing Technician:’

% parent(s) notified that this student should be examined by an eye specialist.

V-21 PP 340A Revised 3-81




86.23

Attachment D
(Continued. page 10 of 31)

AUSTIN INDEPENDENT SCHOOL TISTRICT
Vision and Hearing Screening Program

F..R. Rice Secondary

Present School

469-0257

Previous School

Date

SPECIAL REFERRAL FOR VISION TESTING

Student's Name (Last Name First) Birthdate Grade
Name of Parent or Guardian Address and Zip Code Telephone

(Very Important)
Person Making Referral Name of Teacher Name of Counselor

(Elementary Students)

(Secondary Students)

S

Note:

1.
2.

Student new to AISD
Student referred by Special Education

" Referral Committee or ARD Committee

(V=21 form must be completed by
Special Education Coordinator and
attached to classroll)

Blinks excessively

Closes one eye when reading
Assunmes unusual facial expression
when reading

Tilts head when reading

Squints

Has difficulty reading from buard
Blurred vision

Please circle reason(s) for referral

10.
11.
lz.
13.
16.
15.
16
17.
18.
19.
20.
21,
22.

Holds book too close

Holds book too far away

Double vision .

Complains of smarting or burning eyes
Rubs eyes frequently

Tends to lose place on page when reading
Crossed eyes

Watery eyes (Without other physical
Reddened eyes symptoms of colds,
Red-rimmed eyelids allergies, etc.)
Frequent styes

Crusts on edges of eyelids

Parent request

Q

IToxt Provided by ERI

RECORD TEST RESULTS ON HEALTH CARD IN CUMULATIVE FOLDER
TEST RESULTS

Right Eye: Pass Fail®

Left Eye: Pass Fail*

Tested: With glasses
*Farent notified that this student should be éxamined by an eye specialist.

Comments:

Without glasses

Date of Test

V=4

3-85

PP3SOB

84

Vision Testing Technician

81




Attachment D

AUSTIN .»  “NDENT SCHOOL DISTRICT (Contiigugd v, RAg841 OF 31)
86.23 Checklist for Special Education Assesament Three~Yeer Resveluation
. Temporary Placesent
Student Yame DOB D¢ School
1. INITIAL MEPERRAL
(Date)
———tudent Informaticn Sheet Hearing and Vision
Health History Inventory If hearing screening failed:
Information from iome Audiological report
sotice and Consant for Asesessmant Otological report
Receipt of Perents Righte Handbook (p. 19) If vision screening feiled:
Report by optometrist
Signacurest
LST Coordinator Paychological Servicea Steff Member or Dete Received
Speech Pethologist for SH Services only o
II. AREAS OF POSSIBLE ELIGIBILITY TO BE ASSESSED "
Learning Disabled Speech Handicappec Autistic
oral expression Orthopadically Handicepped Pregnant
listening cowprshension Other Health Impaired Multiply Handicapped
vrittea expression Auditorislly Handicapped Deaf-Blind
ic readiag skills Visually Nandicapped
reading comprehension Mantally Retarded
sath calculacion Zmotionally Discurbed
math c i
spalling
III. FOR REEVALUATION, procsdures to be completed prior to initiacion of assassment
(Date)
—Hotice of Assassment — Hearing and Vision Scresning (if requested by ARD)
Specific Nocice of testing date. If hearing screening failed:
if requested by perent Audiological report
Otological report
1f vision screening feiled:
Report by ophthalmologist or optometrist
IV. COMPREHENSIVE INDIVIDUAL ASSESSMENT (REQUIRED for INITIAL and THREE-YEAR REEVALUATIONS)--except for
studente referred for consideration as pregnant, homebound, or hospitalized.
Ares of Asesssmeant Asasastent Team Membere Responsible Position(s) Date Due
Language Dominanc:
Language
Phyeical
fmotional/Behavioral
Sociological
Intellectual
Performance Levels/
Competencies
LD Observetions
Related Service (specify)
Comprahensive Assessment REPOTE DUB ccovvssverrosrrrrrssssssrrrrcsssssssssssrsacrssanssncsssssoes
Note: l. More than ons team member may be assigned to assess an area.
2. AH/TH reports due witt'n lO school days. Reports, other than Psychological Services, due within
20 school days. Comprehensive Assessment Report due within 30 school days.
3. Vocational Education Assessment is addressed in a separate report. when appropriate.
P8=§L-510.83 -

White Copy: Special Education
Yellow Copy: Psychological Services

Pink Copy!: LST/ARD Cou - iinstor
Cold Copy: Visiting Teacher

ERIC 8%

Aruitoxt provided by Eic:




AUSTIN INDEPENOENT SCHOOL DISTRICT At”.achment D

86.23 (« 'ntinued, page 12 of 31)
Wotice and Consent .or [nitial Individual Assessment
Student Name Birthdate ID#
~ Last rirst (jegal) al
Schoo! Grade Parent's Primary Language
Parent or
Guardian Address Phone(s)

You have been informed of the school's concern for your child's educational progress

and the need .to gather more information about him/her. VYcur child is being referred

by the school for a comprehensive individual assessment., Theattacred Student Infor-
mation Sheet .1ists reasons for the referral and gives the results of previous strat-

egies which have been used to help your child. The assessment will help school pere

sonnel understand your child's educational needs and determine if your child may need
special education services.

Your child will be tested in a one-to-one situation by qualified personnel such as
psychological services staff members and special education teachers. The individual
assessment is described on the back of this page. The results will be discussed with
you and used to plan your child's educational program.

If you have any questions, please fzel free to call me. Otherwise, please sign this
form and return the white and yelluw copies to me as soon as possible. Keep the pink
copy for your records. Thank you.

(Signature) (Position)

Name:{Flease print or type) ' [Address) [Phone)

By signing oelow I am indicacing that:

o I received the PARENT AND STUDENT RIGHTS TO A SPECIAL EDUCATION handbook and
understand tne rights described in the handbook, including:

. Not.ce (pp. 3,5,7,15) . Least restrictive environment (p. 11)

. Consent (pp. 3,8,13) . Confidentiality of information (p.14-15)

« Hearings (pp. 2,5,6,8,16-18) . Parttcipation in Admission, Review and

. Protection in evaluation Dismissal (ARD) Committee decisions
procedures (pp. 5-6 ) (pp. 7-8)

« [ understand and oive my consent for the proposed assessment. [ understand
that my consent for the assessment is voluntary and. may be revoked at any
time before the school has begun assessment. School personnel may test my
.child immediately as soon as they receive this form unless I indicate in
writing thut [ want school personnel to wait five days before beginning the
assessment,

STonature of Parenc/Guardian/Adult Student Date
PS=SE=-800-84

white Copy: Special Education Yellow Copy: Psychological Services Pink Copy: Parent

86 53




66.23 Attachment D
Consent for Initial Individual Assessment (Continued, page 13 of 31)

Information for Parent

The individual assessment-may include formal and informal tests in the following areas:

|
=<LANGUAGE/COMMUNICATION: Language dominance and communication skills may be |
assessed through tests such as the Bilingual Syntax Measure and the Peabody |
Picture Vocabulary Test-Revised.

~=ePHYSICAL: Medical reports, tests, and rating scales may be used to obtain
informacion about health, motor coordination, and visual/motor skills.
Ass::sment techniques may include a physical examination by a ichool nurse
or doctor.

«==EMOTIONAL/BEHAVIORAL: Social and emotional adjustment may be assessed
through observations by teacher and parent, reports of h.me und classroom
behavior, rating scales, student interview, and projective techniques as
needed. Measures such as the structured AISD Sentence Completion Test

may be used.

«=eSOCIOLOGICAL: & Visiting Teacher may contact you for an appointment to
;?t:;vieu you for information about your child's social and developmental
story.

«weINTELLECTUAL/ADAPTIVE BEHAVIOR: Your child's development in verbal abil-
ities, and/or non-verbal abilities and social behavior may be assessed by
tests such as the Wechsler Intelligence Scale for Children-Revised (WISC-R).

~==EDUCATIONAL/ACADEMIC: Samples of classroom work,classroom observations,
and individual achievement tests such as the Woodcock-Johnson Psycho-
educational Battery may be used. -Pre-academic skills may be assessed by
readiness tasts such as the School Readiness Survey.

-==LEARNING COMPETENCIES: Specific information about your child's strenaths
and weaknesses will be obtained. Information will be gathered from your
child's teachers and from criterion/curriculum referericed tests such as the
Brigance Comprehensive Inventory of Basi: Skills.

Other assessments arc conducted as determined necessary in such areas as speech
and language, occupational therapy, physical therapy, vocational education, and
adaptive physical education. If a student is eligible for special education
services, the district will conduct a comprehensive individual assessment at
least once every three years. Informal assessments will be conducted on an

ongoing basis as needed.

For School Use

Interpreter used to translate this notice? Yes No
(1f yes, signature of interpreter)
(STgnature)” Date
e o 84




Attachment D
86.23 (Continued, page 14 of 31)

AUSTIN INDEPENDENT SCHOOL DISTRICT

ADDENDUM TO COMPREHENSIVE INDIVIDUAL ASSESSMENT REPORT: LEARNING DISABILITIES

TO: Principal FROM:
ARD Coordinator Psychological Services
o Staff Member

Please circulate this Addendum and the enclosed report to the people listed below:

Regular Teacher

Special Education Teacher

LD Observer :

Each perpon needs to read the report, sign this Addendum, check "concur" or''dissent",
and fill in the date. After the report and this Addendum have been circulacid. they
should be returned to you. If there is disagreement, please notify me to see if an
assessment team meeting will be required before the ARD. The ARD meeting should be
scheduled after all the signatures are obtained. At the ARD you will place Copy 1 of
this Addendum in the Special Education folder and give me Copy 2 for my records.

I certify that I have read the Individual Assessment Report on
(Student MName) (DOB)

(ID No.) I certify that the report reflects

my conclusion regarding this student's eligibility as a learning disabled student.

Signatures of Required Assessment Team Members

Name Concur Dissent* Date

Psychological Services Staff Member

Regular Education Teacher

Special Education Teacher

LD Observer (if observer is not
already included in Assessment Team)

* Submit written statement of conclusions below or on separate page

Copy 1 - Special Education folder
Copy 2 - Psychological Services Office

% Q a1 88 -
! EMCPS 101-85 ‘ 80




—06,23

* DATE OF REPCRT:

Attachment D
(Continued, page 15 of 31)

AUSTIN INDEPENDENT SCHOOL DISTRICT [] Initial Assessment
Special Education
D Reevaluation

Student

[:] Special Request by
ARD Committee

COMPREHENSIVE INDIVIDUAL ASSESSMENT

Eligibility Report: ORTHOPEDICALLY HANDICAPPED

Date

Date of Birth

ID# School

PROFESSIONAL EVALUATOR: Licensed Physician

O 0O

YES NO

*Based on my examination, the above named student has a severe
orthopedic impairment which adversely affects educatioual
performance.

*Type of impairment (i.e., diagnosis):
*Severity of impairment (e.g., mild, moderate, severe):

*Functional implications of the impairment for the educational
process (e.g., modifications needed in the instructional
program, facilities, or equipment. .

SIGNATURE OF LICENSED PHYSICIAN NAME (please print)

ADDRESS

‘as-ss

Nl e vt e

TELEPHONE NUMBER

5 86




Attachment D
86.23 (Continued, page 16 of 31)

*DATE OF REPORT: AUSTIN INDEPENDENT SCHOOL DISTRICT [:] Initial Assessmen
Special Education

D Reevaluation

F
?
l
]
i
r

e

[:] Special Request b
ARD Committee

COMPREHENSIVE INDIVIDUAL ASSESSMENT

Eligibility Report: OTHER HEALTH IMPAIRED

Student Date
Date of Birth 1D# School
PROFESSIONAL EVALUATOR: Licensed Physician
[::] *Based on my examination, :he student appears to have limited strength,
vitality, or alertness, due to chronic or acute health problems, such
YES NoO .a8s a heart condition, tuberculosis, rheumatic fever, nephritis, asthma,

sickle cell anemia, hemophilia, epilepsy, lead poisoning, leukemia,

diabetes, or pregnancy complications, which adversely affects the
student's educational performance.

*Type of impairment (i.e., diagnosis):

*Severity of impairment (e.g., mild, moderate, severe):

*Functional implications of the impairment for the educationai
process (e.g., precautions regarding student's mobility, activity,
cognitive ability; need for rest periods and special equipment;
effects of any medication; need for medical updates):

*SIGNATURE OF LICENSED PHYSICIAN NAME (Please pranc)

ADDRESS TELEPHONE NUMBER

o ~=846-85 90
ERIC

IToxt Provided by ERI




Attachment D
auat Ll [NUEPENUDEND SCHOUL DISTRICT (Continued, page 17 of 31)

86.23 Behavior Description Checklist, Form N

Kame of Student ‘ 008

Person Completing Checkiist: Name Oate
Position School

Length of Time You Have Known Student

Oirections: This studemt has besn referred for assessment to deterwine the possible presenca of an
eetional disturbancs. The ARD comwittes will consider aany different types of data to determineg
whether this student is eligible for special educatiom. Your input will be very helpful to the come
aittes in meking this decision. -

"uummlhthsumulumuummﬁmofuu student 1n the school sete
ﬁa‘. The ratings represent your professiomal opinions and ohservations about this student. Plesse
m free to add any additional {nformation about this student wiich you fesl will be helpful to the

I. Academic Performance

timus
sly or
ver
Don't Know

Dften
0

e

| Perforns below demoastrated ability level in ome academic ares . . . . .
| Perforns below demonstrated ability level im all acadamic areas. . . . .
NrfomhlummudumtyMugmtm..........
Perforns below demomstrated adil1tv during growp instruction « * - * - -
lsdumﬁ-mwum-lnmfummn..
.mmuinintwfmnmluudcm............
Mmtmlymtslhmlumumsimtim.........

[l. Intarpersonal Relationships
Pears:

Uoes not 1nitiate relationships with peers o « « + o o o o o o v . . . |
Wﬂotmmwfﬂmlymmt‘mm............
Isteased or ridiculed by peers. . . . . v v v v 0 v o 0 o bbb e ..
mnumommumu...................
Withdraws from group 2ciVitIes. . & ¢ & o v o v v 0 v 0 v 0 0 v v v o |
Does nOt have FriendSe « « - o = v ¢ o ¢ s b b e 0 b b e a0 e e
Sullfes, pokes, torments, or teases peers. . . . . . . .. . .. ...
Tattles om ClasSSMAtES. .« c~ . o v v 0 o v bt e b bbb e e e e
Constantly seeks attention fromclassmetes . . . . .. .. .. ..., .

Teachers:
Oces not respond to friandly overtures from teachers . . . . . ... . |
Clings to adults e e e s e s 0 s e e 00 e

a " '§8°




86.23

Speaks disrespectfully to the tescher, , . . . . .

Is not responsive or friendly to tezzher in class.

Constantly seeks tsacher attemtiom . . . . .

. 2hOrs

Complains sbout the unfairmess of others . .
Palisback when touched . . . . . . .« o . .
Argues and must have the last werd . . . . .
Is not considerate of others . . . . . . . .
Ocss not assert salf im social sttuatioms, .,

Interrupts/distracts others. . . « « « « «

Sehavior/Feslings

Iseasflyangered. . . « o . ¢ v o0 0 0 s s
Is physically aggressive . . . . ... ...
Otsplays uncontrolled emstional outbwssts. .
TOlls J1@8 . o o o o ¢ o 0 s 00 0 a0 s o
ChOBLS « ¢ . ¢ 4 o vt s 0 s e s e s s e
Ofsplays repid mood shifts . . . ... ...
Tells exaggerated or bizarre storfes . . . .
Caydreams in class.
drags about antisoctal bemavior. . . . . . .
Steals things fram other childrem, . . . . .
Does not follow class rulese . . + . o . . «
Repeats ideas or activities over and over. .
Gives frrelevant answers . . . . . . . .. .
Talks to self at insppropriate times . . . .

Laughs inappropriately . . . . . . . . . . .

Omenstrates inappropriate factal expresstonms.

Oces not take care of possessfons. . . . . .
Eats fnedibles . . . . . ..........
Swears inclass. . . . . .o v 0o b0l
Oocss not show self control.. . . + . . « . &
Asprosches new situations with *I can’t® . .
Intarruots when the tescher is talking . .

$8-SE- 62

Attachment D
(Continued, page 1

1
i

Often
rely o
ver




86.23 Attachment D
(Continued, page 19 of 31)

- 2
i 5 3
i g T 2
S =3 A2

Is overactive, restless, and shifts positions. . . . . . . . .+« « « ¢

Apologizes repeatedly for him/herself. . . . . . . . .. . ¢ c o 000

Shows feelings 1nAPProPriately « « ¢ « ¢ « o« ¢ ¢ o 0 ¢ o ¢ 0 0 s o o o

IV. General Mood
Expresses concern about being lomely, unhappy . . . « . . ¢« o . o o o .

Is lethargic, nonerespomsive, listless . . . . . . . . . ¢ ¢ oo ¢ o oo
Isnot able to acCopt PPRISE . . - . ¢ ¢ . 4 ¢ 6 e e e e e 0 o o oo e

Makes derogatory statsments about self . . . . . . . ... ...

Is overly sensitive to criticism . . . . . . . . . oottt 00 e
Comments that nobody likes RIR/NEF . . « . ¢ ¢ ¢ . ¢ o e 0t 0 6 s 0 o
Displays @ 3ad m00de o o o ¢ o * ¢ ¢ ¢ ¢ s ¢ o ¢ o 0 s e s e s 0 o s
Complaing of Nightmeres, bad dreams. . . . . « ¢ « ¢ ¢ ¢ ¢ o o 5 %0 oo
Complaing s/he never gats & fair share of things . . . . . . . . . . ..
Slames him/hersalf 1f CRINGS QO WHOMG. . . o « ¢ ¢ ¢ o ¢ ¢ ¢ o o o ¢ oo

Seams O welcOme puURiSAIBAT. . . . . ¢ ¢ ¢ ¢ ¢ s o o b e oo s 0 o b aey

V. Physical Symptoms/Fears
Is absent on days of stress (tasts, oral reports, etc.) ... . .. ..
LaCKS SEIf CONPIOBNCR. o « « o & o o v e et e e e e
Is overiy afradd of getting injured. . . . . « . « o ¢ ¢ ¢« v o o o 0w
Is afradd of getting dirty . . . o . ¢ ¢ ¢ ¢ o ¢ ¢ o o 0 0 s s 0 s e o

Displays tics or other SAPNErisES. . . . « o ¢« ¢ o ¢ 0 s o o o 0o e

Mnurswlso..
GrIndS OOt . .. oot e '
Expresses concern that something terribie will happen. . . . . . . . .
Stuttars, stasmers or blocks on saying words . . . . . . . ¢ ¢ 4 o 0 ..,
Complaing about feeling SICk . . . « . - « o+ ¢ o ¢ o 0 0 o o < o 0 o o
Gets anxious about knowing the "right” answers . . . . . . « « . « « .. .

Please add iny other comments on the back of this form to describe this stucent.

§S-SE- 82 9?’0




86.23 AUSTIN 1NDLPLXILNT SCROOL DISTALCT Attachment D

$pecsal Education A
Classrooa Observation fora (Contlnuedv page 20 of 31)

Naas of Studeac to ¢
Jams of Observer Posicion
Dace of Observacien Tiae of Obssrvationt ' Frem ce

Place of Observactien (schoel, grade, cyps of clasas)

PART I3 OSSERVATIONX I¥ RECULAR CLASS ¢
Ae Dascribe snvitensesc of the clssazeesns

3. Deseride imstructional situstiom and student’s dehavier as cospsred Co classuates. faclude s tusning cemmentary
of spacifis behaviors and aveid subjective judagesentas

PART 1Z: FOCTSED OSSTRUATION ¥ APEA OF SUSPECTE) LEARMING JIFFIcy #

& Cosginue on Orher Pages ss Necessary. Ses observatien guldelines for suggastions 38 to hov to descride
the classteor. situation and the student's behavior,

94




. F

RIC

86.23 Attachment D
(Continued, page 21 of 31)

Classreom Qbservation Fora
Page 2

CLASSRCOM CESERVATION Poew SUTDELINES

PAAT 13 2SSERVATION '™% RTSIAR CLASS: The purpese ef this adservation 1s to provide inforzationm about the scudeat’”
-
) 2enavior euring 4 regular lesson in either a larze or spall roup setting. Oam each osservation. toesare the
stussat’s beasvior vith tlassmates. This 1sfor=acion uill be 18p0cCanC Ce an ugseorstanding of the cbser~

vatien., Recsrd specific bdemaviors asd avoid aasing jucgesents.

A. Classroos envirorsent. Observe asd record such things ass

seating -
instructional materials

portable, recular or open classrooms
pupil/ceacher ratio

CYPe and level of neise

laghting and cesseracure

svailavilicy of soace

ether stizuli te waich stusent may attend

8. Instructional situation ané studeat benavior. Observe and record such chings as:

1. Begiaaing of lessos .
o seeting arrsagenent and student's Prexisity te Cescher
o Noise snd activity level of grawp . )
« studest sed group respemse te teacher's “ready te actend” tues
« Studest aateractions

2. Directisas and assignuesnts
cype of aasignment and student resposse required
« student’'s respomse to teacner’s eral directions and vritten directions ,
+ studenc’s respomse e teacher's visual aids or cups (1.e., diagrams, charts, pictures. overheads, gestures,
facial expressien, ecthar bedy lamguage)
o studeat tatsractieas .

3. Student vork sad/or parcicipation in group lessom

o student's organazation asd use of macerials

« student looxs te ether stusxnts for infor=ation about instructions OFf £OT snsvers

« stucent ssxs teacher fer clarifitatiod; other ¢ ot ¢

o SCUdERT CORCEATTSCION OF 413Crsction vhile vorking (describe sourcs of inzerruption aod aote by salf or
egher seurte)

« Casik tespletion
student inceractiens

4. Transicion cime .
« student's response te teacher's directions nuu‘s.n transition
soise and activity level of group
student behsvior in mev activicy
student benavior during cssasicions
studant imtersctions

PART Il O3STRVATION IN AREA OF SUSPECTED HISABILITY. The purdose eof this part of the observation is to record the
STUSSRE § cenavier in a8 ires vnere nis/near schievement is lagging denind learming potential. Plan co
ebserve che studeat is the sres(s) of specific difficulcy fdeacifted by the Assessaent Team Coordinacor.

The ebservation guidelines for esch ares contain s list of student characteristics and an ootional check=

1isc. The characteristits vere chosen to dirscc the . .server's attentios Co relevaat bdenaviors; they are
Bt necessartily “syeptous” of s learning disabildicy.
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86.23 Attachment D
(Continued, page 22 of 31)

RECEIPT FOR RIGHTS BOCKLET

NAME OF STUDENT

DATE OF BIRTH SCHOOL,

This is to verify that I have received a copy of Special Educatior:
Parent and Student Rights, 1986 which informs me of my rights throughout
the child-centered educational process for handicapped students. These
rights have been explained to me by

name position

on

date

I understand that my rights include the right to receive:

(1) this and all other written notices in the language I understand (primary
language) or, if needed, a translation of such orally, in sign language
or in braille as appropriate, and

(2) answers from school personnel to additional questions I may have.

FOR STUDENTS WITH SUSPECTED/IDENTIFIED VISION OR HEARING PROBLEMS ONLY
This is to verify that I have received a copy of:
___Information about. the Texas School for the Deaf
___Information about the Texas School for the Blind
This information is provided so that I can be aware of services

available to my child through state institutions.

My signature below indicates that I received the information and understand its cont

SIGNATURE OF PARENT, GUARDIAN, GR ADULT STUDENT

DATE SIGNED

96
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Attachment D

(Continued, page 23 of 31)

86.23 AUSTIN INDEPENDENT SCHOOL DISTRICT ¥1 Usted necesits un

tnte ot de 11

Special Education i director de'ls escvelar
Notice of Adwission, Raview, snd Dismissel (ARD) Cosmmittes Mestin

INVITATION TO MEETING RE: Student

10#

School

Dest,

¥e would 1ike to iovite you to attend an Admission, Review, snd Dismisssl (ARD) Committes masting to discues
educacions]l pregrasming for your child. At this mesting, you will bs @ member of the ARD Committses. Other
senbers of the committes include school Trepressentetives of sdsiniscrecion, ssssssment, instruction, ead
othars as needed. WE STRONGLY URGE THAT YOU ATTEMD THIM MEETING, AS PARENT INVOLVEMENT IS AN IMPORTANT

PART OF YOUR CMILD'S EDUCATION.

Dats, Time 3 to J Place

1. The purposs of ths meeting is to!
aduit your child inco specisl education if he/she mests sligibility criteria

taview your child's program (ineludisg results of sny nev sveluations)
develop: snd/or reviewthe-ladividual Educational Plan (IZP) for your child
—Other (spacily)

2. Tha above action may result in"a changs of placement. Your child's present program,
proposed change(s) and.resson(s) for any. changes ars summarized below:

3. The information to be reviewed at this mesting may include:

the information used to refer your child for cowprehensive ssssesasnt (e.g.,
information from you, health history, vision/hearing screening results, praferred
lenguage, sducational reports)

—8chool records (e.g.s grades, sttendsnce veports, schisvement test pcores, discipline
teporcs, tesachers’ obsstvsetions) )
the information in ths comprehensive asssssment rsports (e.g., spesch/languege,
intellectual, sociological, smotional/beheviorsl, physical, sducational performance
levels
the information from releted sstvice assessment teports, (s.g§., spsech therepy,
occupstional/physical therepy)
other (specify)

The PARENT AND STUDENT RICUTS TO A SPECIAL EDUCATION handbook describes the Ttights you end your child

have during this process, including:

Notice (pp. 3, 5, 7y 13)

Conssnt (pp. 3, 8, 13)

Hesring (pp. 3+ 5 6, 8, 16-18)

Protsction in evalustion procedures (pp. 3-6)
Lesst restrictive savironment (p. 11)
Confidentislity of information {pp. 1é=13)
Participetion in Admission, seview, end
Dismiesal Commictee decisions (pp. 7-8)

1f you have any questions, pleass feal fras to call me.

(3ignatute) (Position) (Phons)

PARENTSt Thie is & copy. Plesse KEEP TNIS PAGE for your records.

(The school sleo will vetain s copy.) RETURN the ATTACHED Dsce of Notices
PAGE 2 tome. .. .

$E-600-83

White copy: Special Education Pile
Yollow copys Educational Folder
Pink copy? Parent

Page |




86.23 Attachment D
(Continued, page 24 of 31)

FOR SCHOOL USE ONLY

PARENT NOTIFICATION

Dates
Mailed/Taken (CIRCLE) by
Notice of ARD Meeting signed, dated, and returned
Document a minimum of two attempta to contact parant (specify results/input):
Person Parson
Date Time | Making Results
Contact Contacted

Home Language Survey zesults if other than Eaglish:

I translated this notice tc the parent:

(Signature of Interpreter) (Date)

98
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86.23 Attachment D
(Continued, page 25 of 31)

\
PLEASE RETURN THIS PAGE TO: RE: Studant
ID#
School
(Straat)
~(Ciey) (Stata) (21p)

PARENTS: PLEASE CHECK APPROPRIATE STATEMENT(S) BELOW AND RETURN:
1 will attend the meeting at the scheduled time (Date: Time: 3 to 3 ).

I would like to attend the meating, but cannot do so at the time suggaated. I will call to reschedule.

I will not be able to attend. I hava invited to attend this
meating as my raprasentative.

1 vill not be able to attend. My comments, as related to my child's education, ara writtan on tha bottom
of this form. I wisa to be notified of the rasults of the weeting.

I Ac .ot speak English well. 1 will need an intsrprater in .
(language)

(Parent’'s Signature)

PARENT'S COMMENTS:

$E-600-=85%




(Continued, page 26 of 31)

Attachment D

86.23

JStudent's Neme

Last ~ First Middie TR 7rade School Teacher/Ed. Lisison
} Pereon Neans of Contact
Time of Perason (Lotter. phone.
Date Comtact Making Contacted | home viait, con- Subject of Communication Outcome
Contact fecence, ete.)
[=}
o
—4
”™
?
[ 2]
3
4
G
Jo




Specisl Kducation

S1 Usted necesita un

Consent to Release/Reguest Scudent Record(s) intérprets, favor de 1lamar
el director de la escuels.
86,23

Attachment D
(Continued, page 27 of 31)

Student Name School

s Birthdate: Parent/Guardian

Home Addrese Telephone

I understand and give my coneant for the propoeed release ¢f tha information lietad belew:

Agency/lIndividusl requested to valsase records:

(Street) . (cioy) (3tate) )
|
\
Agency/Individual to receive rucords:
TStrest) (cicy) Gace) (i)
Resson records are peeded:
If you have any queetidons, call at i
(Namm) (Phone Mumber)

RECORD RILEASED/REQUESTED:

Special Rducation Racords (including curremt individual assessaent reports; Admiseion, Review, and

Dismissal (ARD) Committea reports' Individual Plan (IEP); etc.)
Medical Records

Report of Vision/Hearing Screening

Speech/Language Evalustion
Other information (specify)

(If yee, signature of interprater):

~ (Signature) T~ (Relationehip to Studeat) “(Date)

For School Use

Interpreter ueed to "ranelate thie notice? Yeas No

Signature Date

PILE ORIGINAL IN STUDENT ELIGIBILITY FOLDER
8=910 -gs 101
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fitachnent D

1
Home School
Non-Nome School

—— Privete/Parochial School

AUSTIN INDEPEMDENT SCNOOL DISTRICT
Special Educatioa

Adniseion, Review, and Dismisssl (ARD) Commi:tss Report

86.23

Studeat — Sex i)
“(lase) (i 3) Ktddle)
Semaster Current Handicepping
Birchdate School _ _ Grade Unite Condition(s)

CURRENT TOTAL TIME IN:
Sp. Ed. Inst. sin/hre per day/wk

Addrass ( __) Teacher Related Serv. ___ min/hre per day/wk
R Up (Direct Servics Only) (CIRCLE)
Raview:
Purposa(s) ef Mesting: Adaissiocn Annual 3-Year Resvaluation Vocational Discipline

- Dismissal ____ Temporary Placement Other:

1. ILIGIBILITY DETERNIRATIONS
A. Iafermation Reviewed by the Coz—ittee:

Date of Report Dats of Repoct
Referral felder informatiom Comprehensive individual assessment
Growp schievement/aptitude Relsted services assessment:
Voc. assessmsat: I II III (cizcls) R LEP stetus raport
Others Qthar:
Pareat iniermation:
3. Based en the infermatien iadicated abeve, the committes decided that cha gtudent:
DORS/DOZS WOT meet eligibility eriteria fer —_ / —
Primary Mandicap Other Handicap(e)

C. Based on the information reviewed above, the committee ensures that this decieion vwes noc primsrily due to: criteria
based on ¢ commend of the English laaguage, & differeat cultural lifestyle, or lack of educational opportumity.

11. INDIVIDUAL EDUCATIONMAL PLAM (1EZP)
The ARD Committes: A. vrote the IRP B. revieved the IEP (date IEP written: )
C. reviewed and amended the curreat IEP

e - 4 mu:‘

TINE PER DAY MODIFICATIONS NEEDED (IF ANY) “ADDITIONAL IiF SECOMGNOATIONS |
SUBJECT/AREAS |-=>~T30 - TCUAT] ViR equip., me materisl) | | ArzacuzDs

Student Behavioral Guidelinas
Discipline Review

Visually Nandicspped
Autistic

Texas School for 3lind/Deaf
— Day or Residential Comcract

SPECIAL TRAMSPORTATION MEEDED
Cacd Complated

|- — 7 —

GRADUATION OPTION RECOMMEMDED:

—— 1 (Regular) Plan:
1L (Special)#

otk
“hers the tine 18 eireled. the etudent conmet be Leetruvated full time (v _— ors
soquired by stete lov) dus to the headisapping sendition(s). *An sligible special education stu=-

y— AMT, TINE | DATES | dent who gradudtes through Option II

SERVICX(S) POSITION RESPONSINLE PER WEEK Beg. | sey return to school for additional
educetion until ha/she reaches age 22
(as of Septesber 1).

E

Limttc! English Proficient (LEP)
Student:
YES NO

Total smount of time (wi./hre. per day/wk.) ___ _Spec. . Reg. K. Voc. Ed. 0JT

II1. PLACEMENT DRCISIONS
Reguler Class Partieslly
A, ___lciveraat __ Support — Resourcs ___Self-Conteined __ Self-Contained __ Other:

3. 1f Annual ARD for coming yesr OR change of echool/tescher assignment:
School $p» £d. Teacher Grade®____ (*pending complation of requirements)
—_Mon-Howe School Plecement 1is required to implement ixf. Howe Schocl et time of this placement:
—__Dual Zaroliment. Privete/Parochisl School:

SE-603-835 Date Parent Notified of Htg.!:
White: Special Educstion Iils Dats of Mesting:
Yellow: Educational Folder Pege 1 of

Pink: Perent

102
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ALtachment D
sm“gmr.tinued, page 29 of 31)

86,23 _
C. Additional Recommendations:

D. The hendicapping comdition(s) is (are) such that teaching of essential elemente 18 the following subjact ares is

insppropriates
§. Group Testing Special Considerations:
s EXPERIENCE |\, . e Braille — Large Type — Sign Test
) oy — Read Test — Mark Ansvers _ Sasll Group
Hng: — Ixtend Time ___ Indiv. Adaia. —, Other:
Other ——Down 1 Level ___ Reverse Schedule

P. Scatement of eligibilicy for special iransportation:

G. This educetional placement is in the least restrictive anvironment and is eppropriate to mest the nesde of the stu-
deat. The student is being educated to the maximum extent 2ppropriate with studente who sre non-handicapped.

Alternstive placements reviewed snd reasons rejected:

Services reviewed and ressons rejected:

IV. COMMITTER SIGNATURES Indicate VH, AL, LPAC, Voc. Zd., others es eppropriste (continua on reverss 1if necessary).

Perent eignaturs obtained et:
— AXD Mesting

VOTING
School Conference
MEMBER AGREE DISAGREE* SIGNATURE —__ Howe Visit

Date of Signatura:

(Perent/Legal Guardian)#*®

- (Parent/Legal Guardian)

- (Aduinietretive Representetive) - Position
- (Instruction Reprasentstive) Poeition
- (Appraisal Rapresentetive) Position
- (Special Ld. Rapresentitive, it not repressnted sbove) Position

L4 ¢ dm.n'om. indicate eres(s) of disegreemsntom the back or sttech.
*MPeren: (or student over age 18) must give consent for admission.

PARENT WOTICE: Por your informstion, the reveres side of this page liste vhers an explenstion of your rights may be
found in the PARENT AND STUDENT RIGHTS TO A SPECIAL ZDUCATION handbook. If you heve sny questions,

please feesl frae to call (14
Nane

Phone

FOR SCHOOL USE ONLY
Notice of J~year Reevaluation Due

I Dete of Masting: J

Page 2 of
8K-603-83 ——

a Wite: Special Cduescion Ptis
- Yeliows Géusssionsl Polder

103 101




86.23 Attachment D
(Continued, page 30 of 31) {

The PARENT AND STUDENT RICHTS TO A SPECIAL EDUCATION handbook describes sll of the rights you end your child

have including:

« Wotice (pp. 3,5, 7, 195)

» Consent (pp. 3, 8, 13)

« Rearings (pp. 3, S, 6, 8, 16-18)

» Protaction in evaluation procedures (pp. 5-6)

« Least restrictive enviromment (p. 11)

« Confidentiality of information (pp. 14~-135)

» Participation in Admission, Reviev, and Dismissal Committes decisions (pp. 7-8)

SE-605-85 1 0 2
7 104




86.23

II. IMDIVIDUAL EDUCATIONAL PLAN
(ss meted oa pages 1 of this report)

A. Present Leveles of Competancies:
(Complete AREAS ss eppropriate)

Attachment D

(Continued, page 31 of 31)
Student

#*Specify name o0 eppropriete: may include Mora-Referenced
Teste, Curriculum/Performance-Based and Criterion-Rafetenced
Teete, and Tescher Observetion(e).

Evel.] Evel. Mathod |Grede/Age
MJM_M:"_J.M'_.“

Severe Iniormation on Current Functioning

 Diecrep, {include_information on etrenftha/wesknssses ss sppropriate)

SPELLING/VRITIEN
EXPRESSION

Indicate skills which may be prerequisite to perticipetion in vecationsl
education.

PRE~VOC/
- VOCATIONAL
Indicate phyeical ebilitiee/disebilities vhich would effect participation
PYSICAL in instructional eettinge or im P.K.
SPEECH/LANGUAGE
Functioning Indicate lesrning etyles, strengths, wosknsseee.
Level
INTELLECTUAL/
DEVRLOPMENTAL
Indicate behaviors which would affect educetional placesent, programmiag or discipline.
SOCIAL/
BERAVIORAL
POR EMOTIOMALLY OISTURBED STUDINTS ONLY =~ AS NOTID IN T ASSRSSMENT REPORT (Date: ) one or more of the

felloving charactaristics have been exhibited over & loug period of time, have occurred to s marked degres, end have sdversely

offected his/her educational performance:

——me S0 insbility te lsarn vhich cannot be explained by intellectual, sensory or heelth fectore;
o 80 inability to build or maintain estisfectory interpereonal reletionshipe with peere/teachers;
= inappropriate types of behavior or feelinge under normal circumetances;

— & gOnerel pervasive m00d of unhappiness or depression; or

— O tondency te develop physical eymptoms or feere associsted with personal or echool prodlems.

Special Lducation Tile
Educatienal Folder
Perent

Peyeholoegical Services

»

Date of Mesting:

Peges 3 of _ -
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86.23 Attachment E

RESOURCES OTHER THAN SPECIAL EDUCATION FOR SERVING SPECIAL NEEDS STUDENTS

AISD has a wide variety of special programs available to help students with
special needs. Many of the programs focus on students requiring remedial or
compensatory instruction. In 1986-87, the major compensatory programs are: |

Transitional Bilingual Education (TBE)

68 campuses
English as a Second Language (ESL)

.71 campuses

® Chapter 1 Regular - 33 campuses

o Chapter 1 Migrant - 24 campuses

o Chapter 2 Formula - all paired elementary campuses
o State Compensatory Education - 10 campuses

® Project Teach and Reach - 6 campuses

® Writing to Read - 3 campuses

o Title VII - 4 campuses

®

°

For a description of these special programs, the reader is encouraged to
refer to the following evaiuation reports.

ORE Report
Program Publication Number
ECIA Chapter 1/Chapter 1 Migrant 85.05
Chapter 2 Formula/Chapter 2 Discretionary 85.15
Programs for Limited English Speakers 85.57
Teach and Reach 85.63

In addition to these renorts of individual programs, several other reports
present information about the District's aitempts to plan for the needs of
students.
Baranoff, T., Howze, S., Christner, C., Schuyler, N., & Dugger, E.
(1986, June). A comprehensive plan for compensatory education.
Austin, TX: Austin Enaepenaenf Scnool District.
Christner, C. (1987, January). 1986-87 .verlap study. (Publication
No. 86.07). Austin, TX: Austin Independent School District, Office of
Research and Evaluation.

Doss, D., & Christner, C. (Eds.). (1986, March). AISD needs assessment
for 1986-87 (Publication No. 85.36). Austin, TX: Austin Independent
Schioo; District, Office of Research and Evaluation.

Wilkinson, D., & Luna, N. (1986, June). Special Education: 198C-86
Final technical report. (Publication Eo. 85.34). Austin, TX: Austin
Ind dent School D3

naependen istrict, Office of Research and Evaluation.

Wilkinson, D., & Luna, N. (1986, February). Special education in
AISD: Context and program description, 1955-35. (PubTication
No. 85.26). Austin, TX: Austin Enaepenaeﬂf School District, Office of

Research and Evaluation.

16 104




Attachment F

86.23 AUSTIN INDEPENDENT SCHOOL DISTRICT
Department of Management Information
Office of Research and Evaluation
INPORTANT DATES ON THE REFERRAL TIMELINE
File Variable Date Recorded on
SEMS REF-AS Date Referred to Campus Administrator Student Information
Sheet (PS-SE-500-85,
p. 2) or the completion
date for the Student
Information Sheet on the
Checklist for Special
Education Assessment
(PS-SE-510-85)
SEMS PAR PERM Date Parent Permission for Assessment Notice of Consent for
Initial Assessment
(PS-SE-800-84)
PSYSEA DTE-REF-COMP Date Referral Completed Checklist for Special
SEMS RECEIVED Date Referral Received by Special Ed. Education Assessment
(PS-SE-510-85)
SEMS AS Date of Lasf Comprehensive Assessment Comprehensive Individual
Assessment Report
PSYSEA DTE-RPT-DICT Date Report Dictated InTormation for Data
File
PSYSEA DTE-PRT-OMP Date Report Completed Comprehensive Individual
Assessment Report
SEMS PAR-NOT Date Parent Notified of ARD Meeting Notice of Admission,
Review, and Dismissal
ARD) Committee Meeting
Invitation to Meeting
SE-600-85)
SEMS PLACED Date ARD Originally Placed Admission, Review, and
(date of ARD) Dismissal (ARD)
Committee Report (ARD)
(SE-605-85)
SEMS ST-PROG Current Program Starting Date (same Admission, Review, and
as above for new admissions) Dismissal (ARD)
Committee Report
(SE-605-85)

xx = School year in which form developed EX: 85 = 1985

. 107 105




86.23

Attachment G

PLEASE PRESS FIRMLY

iD#

Student

REGULAR AND SPECIAL EDUCATION
IEP COORDINATION

e ARored formet of materigle:__

— Study side/menipulatives:__

— ESLmaterials
—”

MODIFICATION OF INSTRUCTION: Provide

— Shortinetructions (1 or 2step)

— Opportunity 10 repeat instructions
—  Opporkunity 10 write instructions
—— Visuai aids (pictures, flash cards, etc.):

—~— Audiory aids (cuss, tapes, tc.):
—— Instructional aids: ..

— Mullisensory information:_

Extratime for oral responee
Exira time for written responee
— Exams of raduced length
-— Ovalexams

PHYSICAL AND/OR ADAPTED EQUIPMENT REAUIRED:

of Date of meeting

ALTERATION OF ASSIGNMENTS: Provide

—— Reduced assignments

— Taped assignments:

= Extratime for assignments

— Opportunity 1o respond orally

- IVdividual contracts

e Emphasis on major points

—— Thskanalysis of assignments

w— Examption iram reading before peers
e Agsistance inclass discussions
— Specisiprojects in leu of assignments
— Other

MODIFICATIONS IN GRADING:

Please contact me with questions or need for assistance.

Special Education Teacher

108
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