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EXECUTIVE SUMMARY

REPORT TO THE SPECIAL EDUCATION SERVICES COMMITTEE

The Referral Process for Special Education Service and
Communication/Interaction Between Regular and Special Education Teachers

AUTHORS: David Wilkinson, Natalia Luna

OTHER CONTACT PERSONS: Glynn Ligon, David Doss

MAJOR FINDINGS:

1. The referral process:

Is a complex, legal process that by nature cannot be as quick and
responsive as teachers and others would like.

Cuts across AISD organizational lines and requires coordination among
teachers, counselors, principals, Psychological Services staff, and
visiting teachers, and finally depends upon a parent's signature
before a special education placement occurs.

Is poorly understood by teachers who receive no systematic, annual
inservice training about referrals.

Uses forms that require teachers to look up and write in information

that could have easily been retrieved from computer files.

Is not monitored well because responsibility is divided across so
many departments. Partially as a result, time varies considerably

for completion of the problem-solving and referral processes.

2. The communication process:

Is seen by some regular and special education teachers to be the

responsibility of special education.

Is unclear to regular education teachers who receive little inservice
training in special education processes.

The Full report presents recommendations for addressing the problems evident
in the current referral and communication processes. These include:

Revision of forms to be simpler and computer-printed with available
information.

Inservice training of teachers to explain the referral process,
alternatives to special education, and communication with special

education teachers.

Creation of a structure to ensure the ongoing monitoring and
improvement of the referral process.
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PREFACE

A consultation agreement reached in summer, 1986 between the Austin
Association of Teachers and the AISD Board of Trustees resulted in a mandate
to the Office of Research and Evaluation to conduct a study. The

consultation agreement is reproduced below.

latraPiaakilannialSERMICZA

The Board of Trustees of the Austin Independent School District and
the Austin Association of Teachers agree to the following:

The referral process for special education service shall be
studied and that recommendations for streamling the process
shall be made to the Superintendent by April, 1987.

The Office of Research and Evaluation (ORE) shall study the
referral process and ways to improve
communication/interaction between regular and special
education teachers for the benefit of students including
placement information regarding the nature and extent of a
student's disability, IEP implications for classroom
instruction, and other ongoing instructional concerns. This
study shall be part of ORE's second year of evaluation of the
Special Education Program in AISD. ORE's findings shall be
presented to a committee in February, 1987, and that
committee shall make recommendations related to this study to
the Superintendent.

The committee shall consist of:
30% regular and special education administrators
20% regular classroom teachers
20% special education classroom teachers
30% professional support personnel such as counselors,
psychological services personnel, visiting teachers,
itinerant personnel for the visual and hearing handicapped,
and a representative from the Special Education Citizens
Advisory Committee.

Chairm , Board Team

Chairman, Austin Association of
Teachers Team

This report presents the major findings from that stud;;. Technical

information about the conduct of the study will be published in July, 1987
in Special Education: 1986-87 Final Technical Report (ORE Publication

Number 86.219).
iii
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EVALUATION OVERVIEW

An evaluation study was conducted by AISD's Office of Research and
Evaluation (ORE) during the fall and early spring of the 1986-87 school
year. The study rEsults from a consultation agreement between the Austin
Association of Teachers and the Board of Trustees in which ORE was directed
to study the referral process and ways to improve the communication/inter-
action between regular and special education teachers (see consultation
agreement on page iii).

The study was the first part of the second of three years of evaluation of
the Special Education Program in AISD. The second part will be concerned
with special education assessment in AISD. Although both parts of the
1986-87 evaluation touch on aspects of the planned Year 2 evaluation,
examining the efficiency of service delivery to students, a more
comprehensive investigation of the special education services delivery
system will require additional evaluation in Year 3.

The following data collection evaluation activities were conducted:

Interviews with regular and special education staff, including:
special education administrative staff, the Supervisor of
Psychological Services, the Coordinator of Visiting Teachers and
selected visiting teachers, elementary supervising principals,
elementary principals, secondary principals, elementary counselors,
secondary assistant principals, and secondary counselors.

Surveys of regular education and special education teachers,

Review of procedures and forms used with the referral process,

Review of laws pertaining to aspects of the referral process, and

Case studies on students referred during the last school year
involving e folder review and interviews with the referring teachers.

To guide the interviews, an exemplary practices approach was adopted.
Nominations of individuals and their campuses at which the referral process was
working were solicited from the Secondary Supervising Principal, elementary
supervising principals, Special Education administrators, visiting teachers,
the secondary instructional coordinator for counseling, and the Elementary
Counselors Steerinn Committee. This approach was selected for two reasons:
(1) as a check in understanding of the referral process, and (2) in the hope
that successful ideas and techniques might be identified that would be shared
on a systemwide basis.

Because much of the data were in the form of opinions, analysis of the data
involved tabulation of survey r3sponses and content-coding of open-ended
comments. Data derived from structured interviews were also content-coded.
Computer programs were utilized to obtain summary statistics from the master
special education computer file. District personnel were contacted for
clarification of key points.

Results are presented in narrative and tabular form. Important documents,
forms, and charts are attached.

vi
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INTRODUCTION

The need to study the referral process is based on a concern that
we may over-identify certain groups of students.

--regular education central administrator

The amount of paperwork involved in a referral process discourages
any well-intentioned teacher to refer students who need special
help because of lack of time.

The paperwork is too involved and long. Most teach( see the

lengthy process and then they do not follow through.

. .it seems to take a long, long time when students need help
right away.

--regular education teachers

Two aspects of special education services were of sufficient concern to
teachers to be brought forward through the consultation process:

1. The process for referring students tr special education, and

2. Communication/interaction between regular and special education
teachers regarding the instruction of special education students.

What is the source of teachers' concerns about the referral process? The
consultation agreement (see page iii) speaks of recumendations for
streamlining the process. What aspects of the process do teachers desire to
streamline?

In a districtwide survey in fall, 1985, regular education teachers were
asked to indicate the extent to which they agreed or disagreed with the
statement "The amoalt of time it takes to refer a student to Special
Education discourages me from referring students." Among elementary

teachers, nearly two thirds (64.3%) agreed or strongly agreed with this
statement. However, less than a third (29.5%) of secondary teachers agreed.

In fall, 1986, a sample of regular and special education teachers responded
to a survey question asking them for suggestions for ways to streamline the
process for referring students to special education. Again and again,

teachers cited two factors: paperwork and time. Nearly one half of the

teachers who made suggestions mentioned one factors. Teacher

comments were pointed.

1



86.23

About paperwork:

If there was a way to reduce the paperwork, this would help
streamline the process.

Less paperwork.

Cut down on some of the paperwork.

There is just too much paperwork!

Cut out all or most of the paperwork!!

The paperwork has discouraged me from getting these children tested.

About tine:

Students should not be left to linger for a whole semester before
something about placement is done.

Once a student is referred to special education, do not let him/her
wait too long (sometimes a full school year), to avoid frustration.

Reduce the time between the initial referral and the official
evaluation and testing.

Shorten time between testing and placement.

There should be a diagnostician available at all times. It takes
too long to get a student tested. Time is critical.

A time period of less than a month for the entire referral process.

When referred even in first few weeks of school--they usually do
not receive services for 6 months.

About paperwork and time:

Shorter required timelines for completion of paperwork. The
process is too lengthy as is, services have wide gaps.

Reduce the amount of paperwork and forms. . . . Reducing the time
it takes to test and place a child if needed (in special ed.).

Reduce paperwork and time between referral to placement.

Although these comments do not reflect the sentiment of a majority of
teachers, they highlight the core of teachers' concerns: that there is
too much paperwork involved in the referral process, and that the
process takes too long. Whether these perceptions are true is somewhat

2
11
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a matter of contention and subjective judgment. The Supervisor of
Psychological Services has asserted that the forms AISD uses are much shorter
than those used in some other school districts and those recommended by the
Texas Education Agency (TEA). Special Education administrators point out
that the length of the referral process is greatly influenced by the time
local campus staff take for necessary problem-solving and decision making
before a referral for assessment is considered.

Part of the problem is that conceptions of what constitutes the referral
process differ for teachers and others involved in the process. These
differences will be discussed further in Part One. Another part of the
problem is that to some extent the desire of teachers to have students who
are having difficulties receive specializeJ help is sometimes incompatible
with the purpose of special education.

In contrast to teacher concerns, the AISD administration has been concerned
with the number of referrals to special education. The consequence of an
"excessive" number of referrals to special education is a large commitment in
time and staff, particularly assessment staff, to sorting out the students
who are eligible for special education services from those who are not.

In 1983-84, AISD served more special education students (as a percentage of
enrollment) than any other large, urban Texas school district (see Special
Education in AISD: Context and Program Description 1985-86, ORE PubTicafion
No. 85.26). 'Three years ago (1984-85), at the instigation of the Associate
Superintendent, a concerted effort was made to cut down on the number of
referrals for testing for eligibility for special education services. At
that time, a memo was sent to principals and LST (Local Support Team)
Coordinators requesting that they reduce their number of referrals and
providing them with their schools' percentages of referrals made and
determined eligible. The memo has been repeated twice annually since then.
Attachment A is a copy of the 1986-87 memo.

To judge from comments made by counselors and principals, the message was
heard clearly by campus staff. The data also tend to confirm a trend of
decreasing referrals. Data from the Office of Psychological Services show
that while the number of referrals for testing increased by 5% from 1984-85
to 1985-86 (while AI5U's enrollment incrtased-by 1.6%-it the percentage of
students determined to be eligible increased by 21%, apparently reflecting a
greater accuracy in referring students most likely to qualify for services.
Information obtained by Special Education from the Texas Education Agency
shows that in 1985-86 AADhadreducedtleofstideliesercelitsidenified
for special education,TaTkifththiiiiitingouramongetieiargest.stricsan,
near (though still above) the state average.

However, as the AAT consultation agreement attests, teachers still have
concerns about the process. What is tae referral process, and what can be
done to improve it?

3
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Part One - THE REFERIVIL. PROCESS
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WHAT IS THE REFERRAL PROCESS?

[
Somebody's got to ride herd on this monster.

- -elementary counselor

A Clarification

Special education stuff gets misconstrued.

- -elementary counselor

The so-called "special education referral process" is not technically a
special education process. Until a student is :aced in special education,
the activities which lead up to that placement he in the realm of regular
education. This is made explicit in State Board of Education (SBOE) Rule
89.232(a) which states that "Referral of students for possible special
education services shall be a part of the district's overall regular education
referral or screening system." Referral is made by the regular education
teacher. Regular educators complete the paperwork, contact the parents, and
chair the committee meetings. In AISD, even the assessment is conducted by
regular education personnel.

However, the distinction between what is a regular education function and what
is special education is an artificial one at best, considering that the
referral requirements stem from special education law, that special education
personnel are involved before placement, that some of the forms are special
education forms, and that portions of three sections of the AISD Special
Education Procedures Manual (including a flowchart) are devoted trINEFF
prepiacement activities.

This distinction is nevertheless important because:

Within AISD's administrative structure, the Special Education staff
bear the responsibility only for those aspects of the referral
process over which they have influence or control. The same can be

said for the regular education participants in the process.

Attempts to streamline the process need to involve both regular and
special education-

Definition

The term "referral process" has been the source of some confusion. Teachers

and others sometimes use the term in an undifferentiated fashion to mean all
the events and activities which occur from the time a teacher decides to
seek special education help for a student until a decision is made regarding
whether to admit the student to special education. However, other people
have different, more specific meanings in mind for the term. To Special

Education administrators, the referral process has to do with the activities
required to comply with the law governing referrals to special education,
activities which take place before assessment. To the Office of
Psychological Services, the referral process begins when this compliance
information has been collected and the student is recommended for testing.

7
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In this report, the term will be used in the broad sense of those activities
needed to determine the eli_gibility of a student for s ecial education. While
it is possible and useful for antrysis purposes to section ne rererra

process according to whether the responsibility for furthering the process
lies with staff on the local campus or with support personnel working out of
the central administration, the process needs to be examined as a whole.
Therefore, all of the forms, including those which are used for assessment,
the securing of parent permission, and notification of the ARD meeting, are
regarded here as referral forms. The term "paperwork" in figures and text,
unless otherwise specified, will refer to all of these forms.

However, it is important to note that the referral per se (as distinguished
from the process as a whole) is a referral for assessment, a comprehensive
individual assessment required by law to determine the student's eTigibility
for special education. The results of the assessment are reported to the
Admission, Review, and Dismissal (ARD) Committee which is responsible for the
admission decision.

In order to refer a student for comprehensive individual assessment, Texas law
requires that certain information be collected and submitted in writing with
the referral to special education. See Attachment B, WHAT'S REQUIRED BY LAW
IN THE REFERRAL PROCESS, for the pertinent SBOE rules. The collection and
submission of this required information is an essential part of the referral
process, but it takes place before the referral for assessment is made. In

AISD, a referral has not offiETITTy occurred until the LST (Local Support .

Team) Coordinator and a Psychological Services staff member (or a s
pathologist for speech handicapped services only) have signed the Checklist
for Special Education Assessment. In other words, while many activities have
taken place which may be considered part of the referral process, the referral
for assessment occurs only at this later stage of the process.

The importance of this admittedly elusive distinction between the referral for
assessment and the referral process as a whole lies in understanding the
confusion, and sometimes resentment, of teachers and others for whom "the
clock starts tickiK," so to speak, from the time a teacher identifies a
problem and continues to run until the student is admitted to special
education and begins receiving services. Legal timelines do not come into
force until the official referral for assessment is completed. Because the

subjective clock starts running before the official one, it is not surpris-
ing to find the referral process frequently regarded as unacceptably long.

Flowchart

Figure 1 reproduces page II-1 of the S ecial Education Procedures Manual which
is labeled "Problem-Solving and Referrer rocess Chart." This flowchart is a

good overview of the major activities that fall within the referral process.
Attachment C presents a detailed flowchart of the AISD referral process. For

purposes of discussion, the referral process can be broken down into four
phases:

1. Local campus activity and problem solving,
2. Completion of the referral packet and meeting of the LST,
3. Comprehensive individual assessment, and
4. Meeting of the ARD Committee and special education placement.

15
8
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Each phase will be discussed in the following section.

Before that discussion, a few cautions are in order:

1. It should be noted that the model of the referral process depicted
in the flowchart in Attachment C is somewhat of an ideal one. Every

case does not fit the model precisely. For some students who are

identified as needing special education services, the entire process
does not occur. There is no psychological assessment, for example,
in the case of pregnant students. For some health impaired
students, certification from a doctor is all that is required by way

of assessment. Students who have received special education
services in other school districts are placed in AISD special
education on a temporary basis while records are being obtained from
the other district.

2. The flowchart in Attachment C presents all of the possibilities
which might occur in an initial referral. Every activity depicted

does not occur in every, 73117--Too, the complexity of the flowchart
is somewhat deceptive. Because of the necessity with the flowchart
format to diagram events in sequential order, events which sometimes
occur very near in time to one another appear further separated than
they might be.

I

9



86.23 Figure 1. PROBLEM-SOLVING AND REFERRAL PROCESS CHART.
Source: Special Education Procedures Manual Page II-1.

L
REGULAR CLASSROOM

No problems

TEACHER. notes that student
has learning problems

4,

TEACHER initiates problem-
solving process

4,

CLASSROOM TEACHER or COUNSELOR completes
. Student Information Sheet
Report of Vision Screening

. Report of Hearing Screening

. Health History/Information from Home

4,

4 -E

LST MEMBERS review information and
strategies or refer for assessment )... )-

4,

FOLLOW-UP TO LST:
. Contact parents to explain Parente

Rights Handbook, sign receipt page
and Notice/Consent for Assessment.

. Complete medical follow-up to failed
vision or hearing screening.

4,

LST COORDINATOR and P.A. review and
accept completed referral packet

I--

Comprehensive Individual Assessment completed

Timeline: Within 30 school days to
complete assessment report

4,

ARD COMMITTEE MEETING held

Timeline: Within 30 calendar days after
receipt of assessment report

SPECIAL EDUCATION PLACEMENT

A

A

A

A

(See Attachment C for a detailed outline of this process.)

10
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Local Cam us Activit and Problem Solvin . In the first phase, the regular

c assroom eac er sometimes e counse or or principal) notices that a

student has a learning or behavioral problem. One of these individuals,

usually the teacher, initiates the problem-solving process. In this mode,

the teacher will confer with other teachers, the counselor, the principal,
possibly a visiting teacher or a special education teacher or other support
personnel, for strategies and instructional modifications with which to

address the student's problem. This consultation may involve a meeting of

the Local Support Team (LST), but at this stage ,f the process, meetings are

generally informal. (LST is one term used. Oth:rs are pre-LST, informal

LST, local campus meeting, consultation, conferencing, and preliminary

LST.) Information is gathered--from the student's folder, from the
student's other teachers, from the student's former teachers--to shed more
light on the student's problem and options that might be considered.
Additional resources, such as counseling or tutoring, are brought to bear to

help the student. The teacher tries other instructional strategies. At

this point, the problem is either resolved or it is not.

Completion of the Referral Packet and the LST Meeting. If the problem is

not resolved, the decision is made to consider the special education
option. Information about the student's academic performance and behavior,
the student's health history and family circumstances, and vision and

hearing is documented in four forms:

1. Student Information Sheet (PS-SE-500),

2. Health History Inventory and Information from Home (PS-SE-507),

3. Report of Vision Screening (V-21), and
4. Report of Hearing Screening (H-13).

See Attachment D for copies of these forms. These four forms constitute the

extent of the teacher's paperwork burden.

If any of these forms is not completed, the process will be delayed.
Obtaining the necessary vision and hearing screening is sometimes
problematic and time consuming for local campus staff. Vision and hearing

testing technicians from AISD's Office of Vision and Hearing visit each
campus twice during the course of a school year. If a student is not

screened when these personnel are on the student's campus, arrangements must
be made for special testing. One possibility is to transport the student to
another campus where testing is occurring, but parents are sometimes unable
to provide transportation and local campus staff risk liability in case of

accident if they transport a student in a personal vehicle. Another

possibility is to transport the student to the Vision and Hearing Office for

special testing, but the same obstacles exist.

When the information is complete, a formal LST meeting is usually scheduled

and held. The parent is usually invited to this meeting. At this meeting,

the decision may be made to refer the student for comprehensive individual
assessment, the next step toward qualifying a student for special education

service. On the other hand, the decision may be made not to refer the
student for comprehensive assessment, but rather to implement other options,
e.g., referral to other district programs. (See Attachment E for a

description of these programs.)

1
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An LST meeting is not required by the District for a decision to be made to
refer a student for comprehensive assessment. The principal could make the
decision after consultation with the teacher and other persons, such as the
school counselor, the psychological associate, and the parent.

If the student is referred for assessment, the law requires that parent
consent for the assessment be obtained in writing. See Attachment D for a
copy of the consent form, PS-SE-800. The law a'so requires that the parent
be given a document developed by the Texas Education Agency (TEA) explaining
the parent's and student's legal rights. The parent must sign a form
acknowledging understanding and receipt of this document. If the parent
does not give consent for assessment or does not sign the receipt page, no
referral for assessment can be made, and the student must continue in
regular education.

In addition to the parent signi Aires, another prereferral requirement is
that the student pass the vision and hearing screeninj tests. If the
student does not pass, the student must be examined by a vision or hearing
medical specialist, and a report of the findings must be sent to the school.

The referral for assessment is complete when the LST Coordinator and a
Psychological Services staff member meet, complete, and sign off on the
Checklist for Special Education Assessment (PS-SE-570). See Attachment D
for a copy of this form. The signatures of the LST Coordinator and the
Psychological Services staff member attest to the completion of all the
referral packet information. It is at this point that the referral
officially begins. By law, the comprehensive individual assessment must be
completed within 30 school days from the date of the referral.

Comprehensive Individual Assessment. The Assessment Team Coordinator (ATC),
the psychological associate, notifies other District personnel of the
assessment needed. In each case, three events occur:

1. A visiting teacher completes a social history of the student.

2. A Psychological Services staff member tests the student in one to
six sessions.

3. A special education teacher completes a portion of the Student
Information Sheet, PS-SE-500. See Attachment D for a copy of this
form. The part completed by the special education teacher is at the
bottom of page 3 of this form.

Depending on the areas of possible eligibility to be assessed indicated on
the Checklist for Special Education Assessment, additional assessment
activities may occur. In the case of a student being assessed for a
handicap in the areas of hearing or vision, a report is required from a
teacher of the auditorially handicapped or of the visually handicapped. If

a student has a suspected speech handicap, a report from a speech
pathologist is required. If a student may be eligible because of a physical
handicap, a report from a nurse or a doctor must be completed. For related
services, there must be a related service report. If a student is thought
to be emotionally disturbed (ED), the ED checklist (Behavior Description
checklist, Form N) is completed, generally by the referring teacher. If the

12 1 s./
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checklist is not completed by the teacher, a Psychological Services staff
member obtains the information the form is designed to collect. See

Attachment D for a copy of the checklist. If the possibility of a learning

disability (LO) is being considered, an LD observation is conducted by
campus staff (often the counselor or the principal) and a Classroom
Observation Form (SE-810-83) is completed. See AttachmenfD-1177copy of
the LD observation form. If any of these reports or forms is not completed,
the assessment process (and hence the progress of the referral) will be
delayed.

Some additional steps are necessary if the handicapping conditions of ED,
LD, and autism are involved. In the case of LO, the Addendum to

,Com rehensive Individual Assessment Re ort: Learnin' Disabilities

orm, some imes re erre o as orm I, mus e sent to the
school for the ARD Coordinator to secure the signatures of required
assessment team members. See Attachment D for a copy of this form. These

individuals must "concur" or "dissent" with the conclusion regarding the
student's eligibility as an LD student. If there is disagreement, the issue

must be discussed. An assessment team meeting may be held. If agreement is

not reached, resolution of the issue resides with the ARO Committee.

In the case of a student's possible eligibility as an ED student, the
comprehensive report must be signed by a licensed psychologist, of which
there are two in Psychological Services. If the psychologist does not agree
that the assessment indicates the student is ED, the comprehensive report is
amended to reflect the psychologist's conclusion. If a determination of

autism is made, the members of an Autism Committee (usually a speech
therapist, an appraisal person, and a psychologist or psychological
associate) sign the comprehensive report.

Psychological Services compiles all of the assessment information, then
writes, corrects, and duplicates the comprehensive individual assessment
report, and sends it to the school.

Meeting of the ARD Committee and Special Education Placement. Upon receipt

of the comprehensive assessment report, the ARD Coordinator (counselor,
principal, or assistant principal) schedules and holds an admission
meeting. By law, this meeting must be held within 30 calendar days upon
receipt of the written report. Also by law, the parenkrTsi,Erte invited to
this meeting. See Attachment D for a copy of Notice of Admission, Review,
and Dismissal (ARD ) Committee Meeting (SE-600-85). The parent is supposed
to complete page 2 of the form declaring intent to attend the meeting or
not, among other things. See Attachment D. The ARD Committee, of which the

parent is a member, along with administrative, assessment, and instructional
personnel, decides whether or not to admit the student to special education
(if the student meets the eligibility criteria). If the student is admitted
into the special education, and the parent accepts the placement
decision--the parent has five days in which to give written consent--the
student is placed in special education.

Case Studies

A few case studies will be helpful in explicating the referral process.

13
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Case Study #1 Freddy Grade 4

"Freddy" first came to the attention of his teacher Mrs. Peterson almost
immediately after he entered her class in the fall of 1985.* His teacher
noticed that Freddy was below reading level, was having difficulty getting
along with others, and constantly seemed withdrawn. She spoke to his
mother, to the principal, and to another fourth grade teacher about the
problems she felt Freddy was having. She then trig several strategies and
alternatives before actually referring him for special education services.
She tried peer tutoring which didn't work because Freddy couldn't get along
with others. Mrs. Peterson also tried early morning tutoring with Freddy
and another little boy. It did not work because Freddy could not get along
with the boy. She also shortened and modified his assignments. He still
seemed to fall behind. She would frequently call on him in an effort to
draw him into class activities. Nothing teemed to work. Therefore, in late
September, 1985, she decided to refer him to special education.

The first step Mrs. Peterson took was to talk to the school principal. They
spoke about Freddy's problem, looked at his folder carefully, and decided
that the necessary steps to refer Freddy into special education should be
taken.

Mrs. Peterson then consulted with the special education teacher at her
school about the situation and obtained the necessary referral paperwork.
Mrs. Peterson was in charge of completing all the paperwork and making sure
that Freddy had his vision and hearing testing done. Surprisingly to Mrs.
Peterson, the process went rather smoothly with Freddy. The fact that his
case was rather serious seemed to speed things up. However, it was a matter.
of two months from the time Mrs. Peterson decided to refer him to the time
an LST meeting was arranged.

Freddy's case was reviewed at the LST meeting. It was decided that Freddy
was a good candidate for receiving special education services and should
therefore be given the battery of tests to determine if he would qualify.
The testing is the part of the referral process that Mrs. Peterson felt took
too long. The associate psychologist who does the testing at their school
has several other schools at which to test. He comes to Mrs. Peterson's
school once a week at the most.

Mrs. Peterson claimed that since Freddy's case was unusually serious, the
testing was pushed along rather rapidly. In her opinion, it took too long,
but not as long as with some other cases. It was approximately two and
one-half months before the testing was completed. In the meantime, Freddy,
in obvious need of special education services, was still in the classroom.
He became disruptive and hard to handle. However, he was to remain in the
classroom until it was officially decided that he was eligible to receive
special education services. Immediately after the testing an ARD meeting
was scheduled. At the meeting, approximately five months after the teacher
identified a problem, and two and one-half months after the referral for
assessment, it was decided that Freddy was eligible to receive services as
an LD student.

ARD = Admission, Review, Dismissal
LD = Learning Disabled
LST Local Support Team

* Both the names of the student
and of the teacher have been
changed.
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Case Study #2 Junior Grade 9

This is "Junior's" second year in 9th-grade regular education classes. He

started having behavior problems early in the school year. He would jump
out of his chair and do and say strange things. His teachers brought the
bizzare and impulsive behavior to the attention of his counselor, Mary
Kowalski.*

Mrs. Kowalski agreed that Junior was having a problem and, after discussing
the matter with the assistant principal in charge of discipline, started
working with the his teachers. They tried several strategies and
alternatives to try to better Junior's situation. First, Junior's class
schedule was changed. He was placed with teachers he could take direction
from a little more easily. Mrs. Kowalski considered how the time of day
related to Junior's occurrences and started counseling him on a regular
basis. Nevertheless, Junior's condition did not improve. On the contrary,
Mrs. Kowalski noticed that Junior was becoming more and more depressed to
the point that he became suicidal. At this point, she spoke with Junior's
parents and got their permission to have the associate psychologist assess
the seriousness of their son's suicidal thoughts, and conduct further
testing if needed.

After testing Junior, the associate psychologist notified Mrs. Kowalski that
there were enough indicators to show that he might be eligible to receive
special education services. Therefore, after one month of trying different
strategies and alternatives to better Junior's condition, Mrs. Kowalski
decided to refer him for special education services. According to
Mrs. Kowalski, this is not the procedure she normally follows when referring
a child to special education. Normally, an LST meeting is held before a
student is referred for psychological testing. In Junior's case, she
referred him directly for psychological testing to measure the extent of his
suicidal threats and, as a consequence of the results, ended up referring
him to special education.

An LST meeting was held shortly afterward to review Junior's case. It was

decided that Junior's referral process should continue. Mrs. Kowalski

proceeded to complete the necessary paperwork. She sent out a one-page form
of her own to Junior's teachers to get feedback on his behavior and grades.
She then compiled that information to complete the paperwork. She chose to
do this because she finds that some of the questions and wording on the
paperwork are not suited to high school and teachers have a difficult time
understanding it. She also arranged for Junior to get the necessary
testing.

In approximately three months, the vision/hearing screening and the
paperwork were completed. The psychological testing was completed twelve
days later.

Two months after the testing, five months after Mrs. Kowalski started the
paperwork, an ARD meeting was held. It was then decided that was

eligible to receive services as an ED student.

ARD = Admission, Review, Dismissal
LST = Local Support Team
ED = Emotionally Disturbed

* Both the names of the student
and of the teacher have been
changed.
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Case Study #3 Luke Grade 2

"Luke" was a very verbal child.* His spelling was unbelievably good for a
second grader. Yet, Luke had difficulty in mathematics and reading. He had
trouble understanding directions, keeping up with what was required and was
easily frustrated. His teacher, Mrs. Johnson, noticed Luke's problem within
the first two weeks of school. She conferred with his first-grade teacher
and discovered that he had had similar problems the year before. She also
discussed Luke's problem with his parents and the counselor. They agreed
that different strategies and alternatives should be attempted before
referring him into special education.

Mrs. Johnson immediately started working to improve Luke's situation. First
she modified his assignments. He no longer had to do seatwork. Instead, he
would work on a one-to-one basis with the teacher's aide. Then, she put him
on several behavioral programs, but none seemed to have a long-term effect.
The strategies and alternatives did not work. Luke continued to have
difficulties.

Mrs. Johnson spoke to Luke's mother and informed her Luke was still having
problems. At that point, they both agreed that Luke should be referred to
special education. Mrs. Johnston proceeded to get the necessary paperwork
from the counselor. She hurried and completed the paperwork in about a week
and a half and turned it in to the counselor. Now all she could do was try
to meet Luke's needs as best as she could and wait for the LST.

It was approximately one month before an LST meeting was held. Luke's case
was reviewed and it was decided that he should receive psychological
testing. According to Mrs. Johnson, the testing took three months
(actually, it took two). She stated that it took an additional month for
the results to be reported.

One month after the psychological report, an ARD meeting was held. It was
decided, approximately six months after the classroom teacher started the
paperwork, that Luke did not qualify for special education services. By
this time, it was alm7fftfii end of the school year. Luke was not making
any progress and Mrs. Johnson was frustrated because she could not meet
Luke's needs and angry with the decision not to place Luke in special
education.

LST = Local Support Team * Both the names of the
ARD = Admission, Review, Dismissal student and of the teacher

have been changed.
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WHAT DO TEACHERS KNOW ABOUT THE REFERRAL PROCESS, AND WHERE DO THEY GET
THEIR INFORMATION?

A survey of regular education teachers showed that most had had experience
with the referral process and felt comfortable with the teacher's role.

Two thirds of the teachers responding to the survey had at some time
reread student to special education. Almost one half of these teachers
had referred a student to special education who was not admitted. At the

same time, nearly three quarters of the teachers felt that "a great deiil" or
"some" information about the teacher's responsibility in the referral
process was available. Over one half indicated that they had a good
understanding of the teacher's role in the referral process. See Figure 2.

Most teachers get their information about the referral process from the
school counselor and from other teachers, although teachers identify many
other sources. See Figure 3.

WHAT INSERVICE TRAINING OR INFORMATION ABOUT THE REFERRAL PROCESS IS MADE
AVAILABLE TO THE REGULAR EDUCATION TEACHER?

Regular teachers must become familiar with the process before they
are ever given forms to fill 747-75me teachers don't understand
the special ed. program, therefore the referral process becomes a
waste of time and paperwork. Each school should give an inservice
at the beginning of the year to present guidelines and regulations
regarding special ed. programs in general. Most regular teachers
don't know what LST, ARD b IEP stand for.

- -special education teacher

There are no designated carriers of information, no systematic
carrier of information. The psychological associates and the
visiting teachers don't see themselves in the role.

- -special education central administrator

Everyone agrees that there should be inservices, and quite a few people
have conducted them in previous years, but inservice attempts have been
episodic and sporadic. At some local campuses, particularly the
elementary campuses, annual inservices are conducted by the
counselors. Some counselors have prepared or adapted written materials
to explain the process to teachers. One example at Becker Elementary
is a document entitled Let's Stretch Our Necks and Look Out for
Youngsters.

Districtwide, there is no systematic, annual inservice about the
referral process. (See page 46 for a description of special education
inservice about general topics.)

17
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Figure 2. TEACHER RESPONSES TO SURVEY ITEMS ABOUT THE INCIDENCE OF
SPECIAL EDUCATION REFERRALS AND THE TEACHER'S ROLE, FALL, 1986.

KEY: A = A great deal
B = Some
C = A little
0 = None or very little

Have you ever referred a studero'
to special education?

Have you ever referred a student
for special education who was
not admitted?

How much information about the
teacher's responsibility in the
referral process would you say
is available?

I have a good understanding of
the regular teacher's role in
the referral process.

SA = Strongly Agree
A = Agree
N = Neutral
D = Disagree

SD = Strongly Disagree

N Yes No

208 66.3 33.7

204 47.6 52.5

% % % %ABCD
200 17.5 54.5 19.0 9.0

% % % % %
SA A N D SD

209 12.9 42.6 18.2 19.6 6.7

18
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Figure 3. SURVEY RESPONSES FROM REGULAR EDUCATION TEACHERS REGARDING THEIR
SOURCES OF INFORMATION ABOUT THE REFERRAL PROCESS, FALL, 1986.

KEY: A. Special Education Procedures Manual
B. HELP: Handbook Explaining Local Procedures
C. Visiting Teacher

D. Psychological Associate G. Assistant Principal

E. Counselor H. Principal

F. Other I. Other Teachers

A

From what source do you get .6% 3.0% 1.8% 3.0% 43.6%
most of your information about
the referral process? (N=165)

15781 T:81 'KU vrer
Other sources listed:

Special education teacher N = 15

Resource teacher 4

Own experience/training 3

College courses 4

Workshops/inservices 4

Speech pathologist 1

Have not received any information 2

Special education chairperson 1

Counselors 71

Note: Thirty-two teachers listed other sources. Some teachers listed more
than one source. In all, 32 teachers listed 35 other sources of
information about the referral process.

6
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NOM WELL DOES THE REFERRAL PROCESS MORK?

[The] Referral Process seems to be set up to "deter" rather than to
encourage identification of students.

--special education teacher

This question is concerned both with efficacy, him well the process
does what it is intended to do, and with efficiency, how speedily it is
accomplished. Accordingly, the referral PiTairiffould be viewed as
having two related aims. One is to identify thy: students eligible for
special education service with the smallest amount of resources
expended. The second is to ensure that eligible students are processed
as efficiently and expeditiously as possible so that they can begin
receiving the help they need.

To accomplish the first aim, the District needs to minimize referrals
which would not result in special education placement. The challenge
for the process is to accomplish its first aim without being so
restrictive that only the students with the most severe disabilities
are considered. On the other han6, tie process should not be so
liberal that too many referrals slow down the system and tie up
resources necessary to identify those students genuinely in need of
special education. It is not always possible to predict which students
will be eligible for services, but the "hit rate" can be ...taximized by
educating teachers and others involved in the process to make referrals
of students who stand a good chance of qualifying for services.

Teacher Opinion

One measure of how well the referral process works in AISD is reflected
in the opinion of teachers about the process. A sample of 390 regular
education teachers was asked to indicate degree of satisfaction or
dissAisfaction with various aspects of the referral process. See
Figure 4.

Amount of a erwork--Many more teachers were aissatisfied than
satisrie with the amount of paperwork; however, nearly one
third did not have a strong feeling either way.

ReasonWeness of the information required--Nearly one 141,1f of
tne teaCners surveyed were ambivalent about the reasonableness
of the information required. A slightly larger percentage of
teachers was satisfied than the percentage that was dissatisfied
with it.

Time from the referral to the initiation of service--Nearly one
'half of the teachers surveyed were dissatisfied with the time
from the referral to the initiation of service. Nearly one
third were ambivalent, with the remainder satisfied.
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O'.ortunit for teacher involvement in the 'rocess of referral and

placement o in vi s u en s-- ver one nira o ne eacners
surveyed were ambivalent about their opportunities for involvement.
The percentage of teachers who were satisfied was twice that of the
percentage who were dissatisfied.

students ecial

TdricTt1111--Overr.oneefirifEtTherssutvere.ivaleamnt
about availability of information about referral. A larger

percentage of teachers was satisfied with the information available
than the percentag' that was dissatisfied.

Overall, teachers' dissatisfaction is evident regarding two aspects of the

referral rocess: the amount of a.erwork and the time from tne referral to

the n a ion o service. i oug tram about one ir' o near y one a

of the teachers indicated mixed satisfaction and dissatisfaction, teachers
were more satisfied than dissatisfied with the reasonableness of the
information required, their opportunities for involvement in the process,
and the availability of information about referring students to special

education.
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Figure 4. TEACHER RESPONSES TO SURVEY ITEMS ABOUT THEIR SATISFACTION
WITH ASPECTS OF THE REFERRAL PROCESS, FALL, 1986.

QUESTION: How satisfied are you with the following aspects
the current referral process?

KEY: A = Very satisfied
B = Mostly satisfied
C = Partly satisfied, partly dissatisfied
D = Mostly dissatisfied
E = Very dissatisfied

Amount of paperwork

Reasonableness of
information required

Time from the referral to
the initiation of service

Opportunity rcir teacher
involvement in the process
of referral and placement
of individual students

Availability of information
about referring students
for special education

N

%

A

195 2.6 20.0 31.3 25.1 21.0

195 5.2 22.3 47.7 18.7 6.2

188 3.2 15.4 31.9 26.1 23.4

194 8.2 35.6 34.5 18.0 3.6

192 8.3 31.3 37.0 17.7 5.7
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Referral Timeline

Reduce the amount of time between the initial referral and the
official evaluation and testing.

--regular education teacher

Another measure of the efficiency of the referral process is the amount of
time between the referral and special education placement. Using AISD's

master computer file for special education, the SEMS (Special Education
Management ystem), an attempt was made to calculate tRe amount of time
Sween certain key events on the referral timeline. Attachment F

del;neates the important events on the timeline, along with the computer and
paper sources for their dates of occurrence. The following dates were

considered:

Date referred to a campus administrator
Date parent permission given for assessment
Date referral received by special education
Date of comprehensive assessment
Date parent notified of ARD meeting
Date originally placed

These events, logically and in the opinion of a special education
administrator consulted, should have been chronological. In fact, when the

students placed in special education during the 1985-86 school year were
considered, the calculated times between each of these events ranged from
improbable to highly unlikely. For example, the time from the date referred

to a campus administrator to the date parent permission was given for
assessment ranged from minus 3,653 days (i.e., 10 years before) to 1,126

days (more than three AFTIater.) In the face of these suspect times, it

was concluded that the SEMS fiTe was not suitable for calculations of this

type. A considerable number of dates were missing. Attempts to refine the
calculations by imposing the logical chronological order on the data and by
including only those cases fitting this order resulted in the exclusion of

nearly all of the students considered. To account for these anomalies, ORE

was led to consider the following possibilities:

1. The data on the SEMS are not completely accurate, or

2. The assumptions about the chronological order of the events were
incorrect, or

3. The dates, even those thought to be relatively static, are extremely
Fluid, changing frequently over the course of a school year.

A smal, number of student folders was examined as part of case studies
conducted to enhance understanding of the referral process. Data about six

students were obtained. Based on this very small, random, although
nonrepresentative sample, the times between important events are displayed
ITIFTgure 5. A discussion follows the figure.
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Figure 5. TIMES BETWEEN IMPORTANT EVENTS ON THE REFERRAL TIMELINE.

muter
Elapsed*

Student #1 Cate School

KA miter
Since Last

Calendar Schcol

DOS
Event**

Calendar Student 12 Date

mooer GRA ruiter
Elapsed* Since Last

School Calendar School

Lays
Event**

Calendar
REF-AS 10-9-84 REF-AS -10-Z-85 =I=

PAR-PER1 3-25-85 99 167 99 167 PAR -PERM 11 -18-85 32 47 32 47
RECEIVED 3-7-85 92 149 - 1 - 18 RTS-RECA. 11-18-es 32 47 0 0
AS 5-22-85 139 225 47 76 RECEIVED 12-5-85 43 64 11 17
PAR -NOT 5-14-85 133 217 - 6 - 8 AS 1-9-86 58 99 15 35
PLACED 5-22-85 139 225 6 8 PAR-NOT 3-1-86 91 150 33 51

ST-PRCG 5-22-85 139 225 0 0 PLACED 3-5-86 94 154 3 4
ST-PRCG 3-5-86 94 154 0 0

Student ID Student 14
REF-AS 12-3-85 %WM =I= REF-AS 12-5-85 Mb= %WM =1M

PAR -PEI 1 11-12-85 -13 -21 -13 - 21 PAR-PEPti 12-19-85 10 14 10 14
RECEIVED No Date - -- -- RTS. REM 12-19-85 21 45 11 31

AS 11-12-85 -13 -21 0 0 RECEIVED 1-16-86 20 42 -1 - 3'
PARROT 11-1246 -13 -21 0 0 AS 2-13-86 37 70 17 23
PLACED 11-20-85 -13 -21 0 0 PAR-NOT 3-6-86 52 91 15 21
ST -FROG 11-20-85 - 7 -13 6 8 RACED Not admitted 57 98 5

ST -FROG PAD 3-13-86 MOM* Mx= =1M

Student 15 Student 16
REF-AS 10-29-85 %WM ,1==. REF-AS 11-2o46 __ __ __ --
PAR -PER1 10 -21-83 - 6 - 8 - 6 -8 PAR -PERT 11 -2o-85 0 0 0 0
RIS-REM 10-2146 - 6 - 8 0 0 RTS-RECD 11-20-85 0 0 0 0
RECEIVED 10-29-85 0 0 6 8 RECEIVED 11-20-85 0 0 0 0
AS 11-1946 15 21 15 21 AS 1-10-86 25 ,-, 25 51

PAR -HOT 1-8-86 39 71 24 50 PAR-NOT 1-9-86 24 50 - 1 - 1

EXED 1-14-86 43 77 4 6 PLACED 1-16-86 29 57 5 7

ST -FROG 1-14-86 43 77 0 0 ST-PROG 1-16-86 29 57 0 0

* Days are calculated fran the date the student tes referred to a carpus administrator.
** Days are calculated fron the preceding date.

REF-AS

PAR PERM

RTS-RECD

RECEIVED

AS

PAR-NOT

PLACED

ST -FROG

Date referred to carpus administrator
Cate parent permission given for assessment
Date parent received the rights handbook
Cate referral received by special education
Date of last caiprehensive assessnent
Date parent notified of AR) meeting
Date NI) originally placed
Current progran starting date

Average limber of School Days Elapsed - 59.17 (1/3 of the school year)
Average Number of Calendar Days Elapsed = 99.67 (3.2 months)
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Examination of Figure 5 indicates the following:

1. Even with a small, nonrepresentative sample, there is a noticeable
variance in the number of days which elapsed from the date referred
to a campus administrator to the date of placement (or, with Student
#4, the date of the ARD). The number of school days varied from -7

to 139. Calendar days ranged from -13 t9 225.

2. One case, Student #3, illustrates an exception to the general model
of the referral process described. This secondary student
experienced emotional difficulties and was removed from the home
campus to Shoal Creek Hospital where the student was assessed by
staff there. This apparently accounts for the date referred to
campus administrator occurring after the parent gave permission for
assessment, was notified of the ARD meeting, and assessment took
place. Cases of this sort may also help to account for the
difficulty ORE had in using the SEMS file to calculate times between
events.

3. In four of
made), the
assessment
assessment
completion
lompletion

six cases (67%) (in one case no calculation could be
legal limit of 30 school days from the referral for
to the completion FrIre comprehensive individual
was met. For these four cases, the average time for
was 18 school days. For all cases, the average
time was 23.8 school days, within the legal limit.

4. In four of the six cases, the legal limit of 30 calendar days for
the ARD Committee to meet when the comprehensive assessment is
completed was met. For these four cases, the average time elapsed
from completion of assessment to the meeting of the ARD Committees

was 8.5 days. For all cases, the average time was 24.2 calendar
days, within the legal limit.

5. In the five cases for which there were dates, the average time for
local campus staff to complete the requirements for referring
students for assessment was 29 school days or 48.2 calendar days
(1.6 months).

6. For all six cases, from the date the student was referred to a
campus administrator until the student started in special education
(or was not admitted), an average of 59.17 school days elapsed. An

average of 99.67 calendar days elapsed (including school holidays).

Although these dates are from a sample insufficient for confident
generalization, the data indicate that itiajogalitheir
timelines are being observed. Accordingonorn)prov.e..ye
Office of Psychological Services, the average time for completion of
comprehensive assessments performed by that staff is 32.5 school days, close

to the legal limit. Local campuses took more than one and one-half months
to complete the requirements for referring students for assessment.
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Accuracy of Referrals

Another measure of how well the referral process works is the percentage of
referrals which result in special education placement. If many more
referrals are being made that do not result in placement than do, the
process is inefficient.

According to information fuVnisned by the Office of Psychological Services,
799 referrals were made in 1985-86. Of these, 81% (647) were determined by
testing to be eligible for special education services. See Figure 6. It is
not known at this time what percentage of these referrals resulted in
special education placement. The Office of Psychological Services maintains
a computer file tracking the disposition of referrals for assessment.
However, the file does not contain placement data. The SEMS file contains a
current record of the number of special education students, but the number
of students who were assessed but not placed is not recorded. ORE is
attempting to match the computer records on these files to determine the
placement percentage.

All special education assessment is not performed by the Office of
Psychological Services. In 1985-86, 1,726 students were placed in special
education. Some of these students were temporary placements, special
education students coming from other districts who are provided services
until AISD obtains their records or, when it cannot, needs to refer them for
assessment. Another 361 students were speech handicapped. Speech
assessments are performed by Speech/Language Services. Students placed in
the Early Childhood units at St. Johns, Casis, and the Developmental Center
were assessed by their own staff. The same is true of students placed at
Mary Lee and Girlstown. Some students at the State Hospital and Shoal Creek
are not assessed by Psychological Services. Most students who received
homebound services, usually classified as other health impaired (OHI), were
admitted by way of a doctor's report. See Attachment C. Pregnant students
placed in the Teenage Parent Program (86 in 1985-86) are tested by their own
staff, rarely by Psychological Services.

Examination of Figure 6 reveals the following:

In 1985-86, 799 students were referred for assessment by
Psychological Services. Most of these students were referred by
elementary schools, an average of about 12 per school. Only about
six students per school on the average were referred by junior high
schools, about three students per school by senior high schools.

A small percentage of the student enrollment at the elementary level
was referred. Even smaller percentages, less than 1%, were referred
at the secondary level.

High percentages of the students referred were determined to be
eligible for special education. However, 40% of the high school
students referred did not qualify for services based on test results.

.13
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Figure 6. REFERRALS FOR INITIAL ASSESSMENT FOR SPECIAL EDUCATION IN 1985-86.
This figure was supplied by the Office of Psychological Services.

Average No.
Referrals % of Students % of Referred

Type of School Per School Referred Students Eligible

Elementary 11.9 2.05 82
Junior High 6.2 .72 82

Senior High 2.7 .15 60

Total Jnitial
84-85

Referrals 'TM
% Eligible 60%

85-86

81%

Initial Referrals: Counted were students referred for initial evaluations
for special education during 85-86 (excluding partial batteries, temporary
placements and reevaluations). Students who were referred but moved out of
the District during 1985-86 before testing were not counted. Students

referred at the end of the school year who were not tested in 85-86 were
counted in number of referrals but ware not computed as part of the
percentage of referrals qualifying for special education.

Eli ible: Students whose test results indicated they qualified for special
eauca ion services.
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Part Two - SUGGESTIONS FOR STREAMLINING THE REFERRAL PROCESS

Li
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CAN THE REFERRAL PROCESS BE STREAMLINED?

The paperwork needs to be streamlined or the teacher will not get
involved.

The existing guidelines set up by law make any sort of streamlining
attempt very difficult.

The process has been greatly improved in recent years.

--regular education teachers

The Teacher Perspective

In fall, 1986, samples of 390 regular education and 330 special education
teachers were surveyed. Each sample was asked to respond to this survey

item: "What specific suggestions do you have for streamlining the process
for referring students to special education?"

Figures 7 and 8 summarize the suggestions given by regular and special
education teachers, respectively, on ways to streamline the referral process.

About one half of the regular education teachers who responded had something
to say about time and/or paperwork. Ten percent had not referred anyone or

did not know much about the process. Among the other suggestions made were:

Provide a sample form or checklist.
Hire more staff to test students.
Have inservice about the referral process.

Approximately 40% of the special education teachers who responded had
something to say about time and/or paperwork. Another 15% suggested that
more information on who/why/how to refer should be provided to regular
education teachers. Among the other suggestions made were:

Special education teachers should help in the process.
Use a screening instrument to determine if a student should be
referred.
Develop a better way to have vision/hearing screening done.
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Figure 7. REGULAR EDUCATION TEACHERS' SUGGESTIONS ON WAYS TO STREAMLINE
THE PROCESS FOR REFERRING STUDENTS TO SPECIAL EDUCATION.

Left blank

Comment Number of Teachers

90
Teacher wrote or indicated, "None." 12

TO!

Condense the forms and eliminate redundancy. 3C
Have not referred anyone/Not er^ugh experience to
answer/Don't know enough about process 12

Shorten time between testing and placement. 10

Hire more professionals to decide on placement of student. 8
More information for teachers on who/why/how to refer 7

A filled-out example form or checklist 6

Speech referrals should not be as long as other referrals. 5

A time limit on the different steps of the referral process 3

Paperwork should be completed by someone. 3

Terminology on forms should be made understandable to
regular education teachers. 3

Pre-school inservice of the referral process 3

Administer a short screening test to each referred student. 3

All steps are necessary. 2

The teacher making the referral should be given feedback
as the referral progresses. 2

Teachers need forms in their room/names and phone numbers
of support personnel at her school. 1

Special education teachers need more time to test. 1

Test students on priority based on severity and need. 1

Make it easy to return ED students to special education
if not working out in regular classroom. 1

Have simple explanation on system and a contact person
to answer questions. 1

Allow teacher input to referral system to be in oral
form in an interview. Teacher should be trusted to
make professional decisions regarding students. 1

Allow students to receive special education services
upon teacher observation, then make more definite decisions
about placement after formal testing. 1

Counselor follow-through 1

Cumulative folders for special education students who
transfer into AISD, should be requested immediately
by the school office. 1

Fewer people should be involved in the process. 1

Assistance should be given to teachers completing referral 1

Other 5

ITS
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Figure 8. SPECIAL EDUCATION TEACHERS' SUGGESTIONS ON WAYS TO STREAMLINE
THE REFERRAL PROCESS.

Comment Number of Teachers

Left blank 3

Not qualified to answer question adequately 6

Reduce the paperwork and eliminate redundancy. 11

More information to regular education teachers and/or
principals on who/why/how to refer 8

Speed up the psychological testing process. 6

Use a screening instrument to determine if
student should be referred. 5

Develop a better way to have vision/hearing screening done. 4

Speed up process after initial referral. 4

All steps are necessary. 3

Special education teachers should help in the
referral process. 3

Counselor follow through 2

Follow procedures consistently throughout the District. 1.

Test students on a priority basis depending on 1

severity and need.
Parent involvement 1

The 30 days allowed for referral should be reduced. 1

Have one specific person in charge of gathering all
necessary information. 1

Flowchart of forms and process to be in the referral* 1

Get all special education teachers a consultation
period. 1

17

Note: The number of teachers who made suggestions was 38.
Several teachers gave multiple responses. The total

number of suggestions made by the teachers was 53.

* See pages 8 through 13 and Attachment C.

33



86.23

The Counselor Perspective

Seven elementary counselors, six on the Elementary Counseling Steering
Committee and one with a dual-campus assignment, were interviewed in fall,
1986. Elementary counselors had a number of general suggestions for
streamlining the referral process. These are listed in Figure 9 below.

Figure 9. SUGGESTIONS FROM ELEMENTARY COUNSELORS FOR STREAMLINING
THE REFERRAL PROCESS.

1. For the sake of continuity and good working relationships,
keep the LST team (visiting teacher, psychological
associate, special education coordinator) the same.

2. To make for continuity from the primary to the intermediate
grades, assign the same support staff to paired schools.

3. Consider a different referral form to get started, one wnich
would have the teacher's impressions about the child and
what the concern was. This abbreviated form could also be
used for referring students for speech services.

4. The social history is done as part of the referral packet.
There is no need for a home visit. It should be done at the
point when the papers are signed. This would eliminate one
big part of the process.

5. Have the vision and hearing screening done on campus by the
nurse or even a nurse's aide, rather than by people coming
in.

6. Do as many things as possible on campus.

7. In the case where a student comes from outside the District,
rather than each school individually calling during the day
at regular phone rates, send the name to a person in Central
who would make the call using a WATS line.

8. Have an aide maintain a wall chart with the dates indicating
the referral's progress. Alternatively, have the aide enter
the dates on software on the school's computer.
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Counselors had some comments about particular referral forms. These
are coLtained in Figure 10 below.

Figure 10. COMMENTS FkOM ELEMENTARY COUNSELORS VUUT REFERRAL
FORMS.

Form: Student Information Sheet

Comments:

1. If possible, condense the Student Information Sheet to one or
two pages (from the current three pages).

2. Instead of having the teacher fill it out, someone on the
referral committee could take notes on what the teacher says
in the LST meeting.

3. Even when someone bears down firmly on the pressure-
sensitivr, noncarbon paper, you cannot read the last page.

4. The form should be organized differently. It should read,
"Identify the problem." The next section should be test
scores, then classroom behaviors.

Form: Health History

Comments:

1. This form does not have to be completed before the LST
meeting. The information could be gotten from the parents in
the meeting.

2. Complete the Health History form after the LST meeting, if
possible.
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Student Information Sheet. Counselors :..ad some specific comments about sections of
this form. These are summarized in Figure 11 below. Refer to Attachment D for a
copy of the form.

Figure 11. COMMENTS FROM ELEMENTARY COUNSELORS ABOUT SECTIONS OF THE STUDENT
INFORMATION SHEET.

Section Counselor Comment

II. Current Educational - Teachers almost always think English or Spanish rather
Status than instructional level.

- Why is it necessary to !..now whether the student partici-
pates in P.E.?

- This section is confusing to teachers. It is complicat-
ed and cluttered.

III. Testing Information - Cut out testing information. It is in the student's
cumulative folder already.

- There is a copy of this Information on the measurement
card. Having it here is redundant.

- Include an attachment for the testing information.

IV. Behavior Descriptors - The rating scale is not easy to understand.
- Who looks at behavioral descriptors?
So what? It is good information, but it will not determ-
ine whether or not a student gets into special education.

- Teachers have a hard time doing the rating in this
section.

- Attendance information was asked for in an earlier
section. In any event, attendance information is in the
cumulative folder which is brought to the oeeting.

- Teachers' judgments sometimes offend parents, e.g.,
indicating that a student is not well groomed.

V. Curriculum Objectives- If it is just a speech articulation problem, it does not
fit the situation to fill out this section.

- The information in this section does not contribute to
the decision-making process.

- It is not clear what information is being requested. We

should forget section V and just use section VI.
- This section "scares a lot of teachers."

VI. Educational Efforts - There is not much difference between this and the
and Results following section.

- Section VI is a lot like section V. The two sections
could he combined.

- A lot more space should be allotted to efforts and
results of efforts. Teachers will seldom attach extra
pages.

VII. Modifications - "Modifications" includes "instructional strategies,"
given in section VI.

- Section VII is difficult for teachers to complete. They
have often provided the information in section VI.
Teachers do not know what to put in the space.
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The Administrative Perspective

Ten principals and assistant principals were interv;ewed, one by phone.
They were asked for suggestions for ways to streamline the referral
process. Their responses are listed below.

Figure 12. SUGGESTIONS FROM PRINCIPALS AND ASSISTANT PRINCIPALS FOR
STREAMLINING THE REFERRAL PROCESS.

1. Keep only essential paperwork. It is important to have information
so as not make the wrong assessment, important that parents know
their rights, important to jot down notes.

2. There has to be someone who reserves the right to make decisions for
the student. Someone must be willing to take the lead.

3. Look at information already in the folder and decide what to do with
it. Try to calm the teacher down and have the teacher think about
alternatives, e.g., talking with Chapter 1 teacher.

4. Do a lot more verbal transmission of information. It is easier to
articulate in a meeting than to write it down.

5. Make the forms less unwieldy.

6. I like the paperwork the way it is. If the teacher is serious, the
teacher will fill it out. It may be that the paperwork is necessary
for "quality control," as a kind of "speed bump."
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Part Three - COMMUNICATION/INTERACTION
BETWEEN REGULAR AND SPECIAL
EDUCATION TEACHERS

39
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WHAT PLACEMENT INFORMATION IS AVAILABLE TO THE REGULAR EDUCATION TEACHER
REGARDING THE NATURE AND EXTENT OF A SPECIAL EDUCATION STUDENT'S DISABILITY?

As a "special area gather" I am frequently not told which children
are even in spec. ed. much less as to how to deal with their
handicaps.

--regular education teacher

This theme was sounded by a number of teachers responding to a survey. A

prime concern seems to be apprehension on the part of some teachers about
what to expect from special education students in their classes. Evidently,

these teachers feel as if they have been left in the dark, and perhaps at
some schools they have. However, according to the Supervisor of
Psychological Services, teachers are one of the audiences for whom the
comprehensive individual assessment report is written. This report, which

contains considerable information about a special education student's
disability, is supposedly available to teachers. At one high school, the
report apparently is not. The assistant principal questioned whether the
sensitive psychological information it sometimes contains might not be
abused by some teachers. At this school, the report is kept in the special
education folders, which in turn are kept under lock and key by the
secretary to the special education department chairperson. The assistant

principal did not, however, have any objections to a teacher seeing a

student's IEP (Individual Educational Plan).

The student's IEP is another source of information available to the regular
education teacher. It is contained in the special education folder kept on
the campus. Although it is not intended to describe the nature of a
student's disability, it does specify the instructional program the student

is undergoing. The disability for which the student is receiving help could
be inferred from the kind of help prescribed.

As regards teachers' concerns about not knowing which of their students is
in special education, it is customary at some schools for the special
education teachers to put into the regular education teachers' boxes lists
of which of their students is in special education. At the secondary level,
multiple copies of computer listings of the students in special education
are sent by Secondary-Special Education to the schools. Teachers can also

make inquiries of the special education department chairperson (at the
secondary level), special education teachers, the counselor, the assistant
principal, or the principal.

4
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TO WHAT EXTENT ARE REGULAR EDUCATION TEACHERS INVOLVED IN FORMULATING SPECIAL
EDUCATION STUDENT'S IEP's?

The regular education teacher initially referring the student is a member of
the ARD Committee and participates in formulating the student's IEP. Subse-
quent to admission, an annual ARD meeting is held at which the student's IEP
is reviewed and modified if necessary. ARD's can be convened at any time to
modify a student's IEP.

HOW ARE IEP IMPLICATIONS FOR CLASSROOM INSTRUCTION COMMUNICATED TO THE
REGULAR EDUCATION TEACHER?

Their IEP's.

Behavic41 and academic IEP goals.

--regular education teachers' responses to a
survey question asking them what information
about special education students they would
like to have that they did not presently have

As stated on the previous page, the student's IEP is contained in the
special education folder kept on the campus. Evidently, some teachers never
see the IEP or are unaware that it is available to them. Some regular
education teachers receive from the special education teacher a form titled
Re ular and S ecial Education IEP Coordination (SE-626-86). See Attachment G.
The Tom Is use on y wnen a s u ent's ARD Committee makes modifications in
the student's instruction. It is filled out and reviewed at each ARD
meeting. One intent of the form, according to a special education
administrator, is to encourage discussion oetween regular and special
education teachers before a student's ARD meeting. The form is new in
1986-87, although it simply formalizes a procedure which has been going on
for some time. Special Education administrators report that the form is
being well received at the secondary level and that parents like it.

However, there does not seem to be any formal mechanism by which the IEP and
the instructional modifications it would specify are communicated to all of
the regular classroom teachers who feel they would like to see them.
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NON 00 REGULAR AND SPECIAL EDUCATION TEACHERS COMMUNICATE AND INTERACT
REGARDING INSTRUCTION?

They don't communicate. Each [group] does its own thing. They

don't plan together.

Special education and regular education teachers talk a lot.

When a child is in special education, the regular teacher just
wants to say, "They're yours."

--elementary counselors

One structure in place which requires communication between regular and
special education teachers is the grading conference. Regular and special

education teachers are supposed to talk about the grade the special
education student is going to receive. According to an elementary
counselor, this conference takes a lot of time, and it is difficult for
teachers to find the time to meet. An elementary principal concurred that

there was not enough time for them to get together.

Another occasion for regular and special education teachers to meet is
before students' annual ARD's.

An elementary counselor redirects teachers who come to her with problems and
encourages them to meet directly with the resource teacher.

Another structure which promotes communication/interaction between regular
education and special education teacher is the team/grade level meeting.
Although not true at every school, special education teachers are invited to

these meetings. At some schools, a representative from the special areas
(art, P.E., music, special education) attends team meetings.

It is customary at some schools, especially at the secondary level, at the
beginning of the year for the special education teachers to put something in
the regular education teachers' boxes to let them know which of their
students are on the special education rolls and which special education
teachers are responsible for these students.

At one high school, the counselor and assistant principal spoke highly of
regular and special education teachers team teaching.

One secondary assistant principal ex,.'essed the opinion that it was up to
the special education teacher to make contact with the regular education
teacher.

For one principal, it goes back to the principal to set up the stage for the
teachers to work together.

A$ with teachers in general, informal communication always exists.

4
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WHAT INFURIATION ABOUT THEIR SPECIAL EDUCATION STUDENTS DO REGULAR EDUCATION
TEACHERS WANT THAI THEY THINK THEY DO NOT NOW HAVE?

A sample of 390 regular education teachers was surveyed with the above
question. A summary of their responses is presented in Figure 13 below.
The majority of the responding teachers indicated that they did not want any
additional information about the special education students in their
classes. Most of the responding teachers who indicated that they wanted
information wanted to know who the students are, the students' problems, and
how to deal with them.

Figure 13. INFORMATION REGULAR EDUCATION TEACHERS WANT THAT THEY
THINK THEY DO NOT HAVE.

Comment Number of Teachers

Teacher wrote or indicated, "None." 105

Left blank 9

I do not have a student in special education. 4

I am satisfied. 8

Description of students' problems and how to deal with them 36

IEP 10

I am not told anything. 9

Special education folder 8

Instructions/demonstration on alternative methods of
instruction and testing 5

Cooperation with special education teacher 4

Printout of test scores 4

Conference with special education and/or parents 3

What types of program are available, how do children
qualify, and how long does it take? 3

What studc.it and handicap in special education 3

Personal history 2

Progress made since in special education 1

Any information 1
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WHAT RESOURCES ARE AVAILABLE TO SUPPORT THE REGULAR EDUCATION TEACHER IN
INSTRUCTING SPECIAL EDUCATION STUDENTS?

Our Special Education teachers are always accessible. The

counselor is also most helpful when I have concerns.

--regular education teacher

The primary resource available to support the regular education teacher in
instructing special education students is other staff. All of the following

have been mentioned as resources for the teacher:

Principal
Counselor
Special education teachers
Special education instructional coordinators
Psychological associate
Speech therapist
Visiting teacher
Occupational therapist
School nurse
Helping teacher
Special area teachers (e.g., Chapter 1)
Other regular classroom teachers

At one elementary school, the principal posts a handout with the names of
support persons.

Besides the people themselves, a variety of written information has been
developed by different staff for the teacher's reference. Below is a brief

list of available materials encountered in the evaluation.

"Suggested Adaptations by Handicapping Condition"
"Characteristics L. D. Children May Exhibit"
"Teacher Checklist of Learning Disabilities"
"Identification of Children with oarning Disabilities"
"Classroom Teaching Tec:.iiques for the ADD Child"

Another resource available to teachers is a special program besides special
education through which the student's instruction might be bolstered. These

resources are cited in Attachment E.

Finally, and not least, teachers have their own resources based on training
and experience on which to draw. The teacher can supplement that training
by returning to school and taking special education courses, and by special

education-related inservice. Inservice training is discussed on the next

page.
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WHAT INSERVICE TRAINING DO REGULAR EDUCATION TEACHERS RECEIVE ABOUT SPECIAL
EDUCATION?

According to Staff Development, one day per year of special education
inservice is required for teachers.

This is one of the two days teachers earn of time-equivalency staff
development (TESD). Teachers acquire this training on their own time,
usually at the University of Texas or the Region XIII Educational Service
Center. In the estimate of the Coordinator for Secondary Staff Development,
95% of teachers get their required training at Region XIII during the summer.
According to a Special Education administrator, this is a major obstacle to
dictrictwide training because special education is addressed from a regional
rather than districtwide perspective.

According to the Coordinator for Secondary Staff Development, a wide variety
of topics can be approved for special education training; e.g., training in
cardiopulmonary resuscitation (CPR) because it may be useful in dealing with
students who have seizures. A listing of course offerings at Region XIII
for spring, 1987 is presented on the following page.

In addition to the training available through UT and Region XIII,
instructional films and videotapes can be checked out from Secondary Special
Education. Teachers view the material, then take a test over it. If the
teacher answers 80% of the test items correctly, the teacher gets the amount
of TESD credit equivalent to the length of the film or videotape. A one
hour videotape, if the teacher passes the test, is equivalent to one hour of
credit. By state definition, six hours equals one day of training.

Special Education has provided Staff Development and the Educational Service
Center with criteria AISD feels should be met before a topic should be
approved for special education training. Topics are not allowed special
education credit unless the instructor relates the topic to the handicapped
student. The following topics are considered appropriate for credit:

adapting materials,
modifying instruction,
social/behavioral topics, e.g., discipline, child abuse,
understanding handicapping conditions,
special education rules and procedures,
modifications/adaptations of essential elements,
individualized instruction,
learning styles, and
other topics such as parent conferences, etc. if the descriptor
specifically targets special education.

Special Education administrators hope to be able to review the ESC and
district offerings in advance and to come to agreement on which sessions
should receive special education credit. They could then have a master list
of acceptable courses to use to advise teachers.

Other than the one day of required training, special education inservice is
left up to the teacher and the local campus.
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Part Four - SUGGESTIONS FOR IMPROVING THE
COMMUNICATION/INTERACTION
BETWEEN REGULAR AND SPECIAL
EDUCATION TEACHERS
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HOW COULD THE COMMUNICATION /INTERACTION BETWEEN REGULAR AND SPECIAL EDUCATION
TEACHERS ABOUT INSTRUCTION BE IMPROVED?

All faculty members need to be properly informed about all special
education students at the beginning of each semester!

--regular education teacher

The Teacher Perspective

A sample of 390 regular education teachers was surveyed in fall, 1986
regarding communication/interaction with special education. Results from
the responOing teachers are presented in Figure 14 below. The majority of
teachers indicated that the amount of communication/interaction they have
with special education teachers is the right amount. While more than one
quarter of teachers indicated mixed satisfaction and dissatisfaction
concerning the instructional information they receive about the special
education students in their classes, more teachers were satisfied than
dissatisfied.

Figure 14. RESPONSES FROM REGULAR TEACHERS TO SURVEY ITEMS ABOUT
COMMUNICATION/INTERACTION WITH SPECIAL EDUCATION, FALL, 1986.

KEY: A = Too little VS = Very satisfied
B = Just the right amount MS = Mostly satisfied
C = Too much PSPD = Partly satisfied, partly dissatisfied

MD = Mostly dissatisfied
VD = Very dissatisfied

The amount of communication/
interaction I have with the
special education teachers is:

Concerning the special education
students in your classes, how
satisfied are you with the
information you get about
students' handicaps?

Concerning the special education
students in your classes, how
satisfied are you with the
information you get about students'
IEP's and their implications for
classroom instruction?

N

%
A

%
B

%
C

195 33.8 60.5 5.6

VS MS PSPD MD VD

191 12.6 33.0 28.8 17.8 7.9

180 7.8 33.3 27.2 22.2 9.4
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Samples of 390 regular education and 330 special education teachers were asked
to respond to an open-ended survey item requesting specific suggestions for
ways to improve communication/interaction between regular and special
education teachers as related to instructional concerns. The responses
received from regular and special education teachers are summarized in
Figures 15 and 16, respectively.

Figure 15. REGULAR EDUCATION TEACHERS' SUGGESTIONS ON WAYS TO IMPROVE
COMMUNICATION/INTERACTION BETWEEN REGULAR AND SPECIAL EDUCATION
TEACHERS.

Comment Number of Teachers

None/Not applicable/Don't know 18

Left blank 3

Share/see IEP 5

List of students' names and problem areas 6

Diagnose students' strengths and weaknesses, related
performance information 1

Special workshop at the beginning of the semester/
workshops 3

There is already good communication. 2

Simple checklist 1

Conference with special education teacher-
- Time not specified 12

- Each six weeks/monthly 7

- Weekly 5

- At grading time 7

- At the beginning of tha year 2

- Every two months and at the midpoint of each semester 1

- At a social 1

- Once every semester 1

More communication/information from the special education
teacher concerning my special education students 7

There is not enough time. 5

Visits by regular classroom teachers to special education 2

classes/special education teachers visit regular classroom

Hire more special education teachers. 2

Special education teachers should do their own planning
and not depend on regular teachers. 1

Stop staff reductions. 1

Education for regular education teachers on how a
special education student learns 1

Other 4

TZ
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Figure 16. SPECIAL EDUCATION TEACHERS' SUGGESTIONS ON WAYS TO IMPROVE
COMMUNICATION/INTERACTION BETWEEN REGULAR AND SPECIAL EDUCATION
TEACHERS.

Comment

Left blank

Number of Teachers

2

Conference with teachers --
- Time not specified 6

- Every 6 weeks 3

- Every 2 weeks 3

Provide regular education teachers with a list of
special education students from "Day 1." 3

Team teaching 3

Communication is sufficient. 3

Special education teachers should follow through. 2

Regular education teachers should read special
education folders. 1

Regular education teachers should be trained to
understand special education terminology. 1

Workshops presented by on-campus special education team 1

A checklist sheet for teachers to communicate 1

Not enough time to communicate 1

Introduce special education teachers to faculty and how
they can help with special education students in regular
classroom. 1

79.
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The Counselor Perspective

Seven elementary counselors, six on the Elementary Counselors Steering
Committee and one with a dual-campus assignment, were interviewed in
fall, 1986. Each was asked for suggestions for ways to improve
communication/interaction between regular and special education
teachers as related to instructional concerns. Their responses are
listed in Figure 17 below.

Figure 17. SUGGESTIONS FROM ELEMENTARY COUNSELORS FOR IMPROVING
COMMUNICATION/INTERACTION BETWEEN REGULAR AND
SPECIAL EDUCATION TEACHERS.

1. Hold regular meetings, possibly every 3-6 weeks. The counselor
could get regular and special education teachers together and
cin serve as mediator. Communication should be direct and
f'omal, rathe. than exchanging a sheet of paper.

2. Require scheduled conferences between regular and special
education teachers. These conferences are often achieved when
parent conferences are held and all of the teachers are
involved. However, they do not take place in a egular
fashion. Because special education deals with students of
ranging ages, the teachers would have to attend all of the team
meetings. Meetings should be at the initiative of the special
education teacher. It is special education's job to get
students back into the classroom.

3. It is adequate at the elementary level. At the secondary
level, the teachers do not know students are in resource. They
may find out accidentally. Secondary teachers have expressed
this concern.

4. Students sometimes miss out on things when they go to
resource. The child is "penalized," e.g., by not getting work
which was i*signed during the time the child was in resource.

5. "Some kind of starring" when a substitute comes in for the
regular teacher.

6. Come from a more common perspective. There are different
perspectives now. Special education comes from a learning
disabilities perspective, whereas to regular education it
appears that the student is not doing the work.

7. From 3:00 to 4:00 p.m., after school the resource teacher and
the regular teacher should communicate at least once a week.
The IEP and other forms should be filled out eTore the meeting.
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One Teacher's System

One high school special education teacher has a very promising system for
promoting communication between himself and the regular education teachers
with whom he works. In brief, the system involves the special education
teacher's duplicating student scheeJles in order to create a master list of
the classes taken by his students. At the beginning of the school year, he
transmits this list to the regular teachers in whose classes the special
education students will be. He also asks the regular education teachers to
complete a very short progress report on the students, and he notes his
availability for conferences. Communication with the regular education
teachers is repeated on an every six-weeks basis.

A nice feature of this system is a card-sized form for regular education
teachers to request a conference. The form helps both teachers to schedule
efft.iently and also provides a record of contacts for the special education
teacder. Another attractive feature of the system is the progress report
which only requires the regular education teacher to make checks indicating
"yes" or "no" to progress indicators. Finally, the system is appealing
because it seems adaptable to computerization at the central level, thus
saving the special education teacher considerable effort while institution-
alizing a structure for promoting communication between regular and special
education teachers.
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Part Five - CONCLUSIONS AND RECOMMENDATIONS
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Conclusions: The Referral Process

Teachers' primary complaints about the referral process are that there is
too much paperwork involved and that the process takes too long.

It is worth noting that some of the emphasis teachers placed on paperwork in
their comments derives from a perennial concern about paperwork in general.
To some extent, what is "too much" paperwork is a matter of contention and
subjective judgment. For Special Education and Psychological Services,
whose forms they are, the forms teachers are "overwhelmed" by have already
been streamlined and require information which by law must be collected. In

fact, the bulk of the referral paperwork is not done by teachers. It is

done by visiting teachers, psychological associates, and ARD Coordinators.

Nonetheless, the teachers' concern about paperwork is not without
foundation. Portions of the three-page Student Information Sheet are
confusing, and having teachers write in information which is readily
available from computer files is a waste of their time. The confusing part'
can be clarified, and although some logistical problems would need to be
resolved, some information could be computer generated.

Whether the referral process takes "too long" is also a matter of point of
view. Undeniably, the referral process is a complex process and, for the
teacher seeking assistance for a student with learning or emotional
problems, a lengthy process. However, the teacher's view of the referral
process goes a long way toward explaining the perception of its length. To

the extent that the teacher's subjective clock begins runni..j before any
consideration of special education is or should be made for a student, it is
not surprising to find the referral process sometimes regarded as
unacceptably long. It must be remembered that with the exception of the 30
school day limit on the assessment phase, the control of the length of the
process is largely within local campus control. Further evaluation work is

planned to determine to what extent the assessment timelir..; un be shortened.

Teachers also may fail to credit the procedural safeguards for protecting
the rights of students and their parents which are a necessary, if
frustrating and time-consuming, part of the process. It is not in the best
interests of students and the District to make the process for referring
students to special education quick and easy for teachers if inappropriate
placement decisions are a result.

Perhaps the most fundamental issue to arise from this study revolves around
the question, "Who's in charge?" Three components--regular education,
special education, and Psychological Services--each have important roles to
play in the smooth functioning of the process; however, no person,
department, or group apparently has the time and authority to take the
responsibility for the process. Until the issue is adequately addressed, it
is likely that all parties will continue in frustration.
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Recommendations: The Referral Process

As discussed above, some aspects of the referral process are more
susceptible to streamlining efforts than others. Local campus staff may be
able to reduce the time for activities in their area of responsibility, but
some activities cannot be hurried. In the face of this reality, the best
course for the District seems to be to educate teachers about the reasons
for the length of the referral process and to inform them more fully about
available options other Zt:J., special education for helping special needs
students.

The paperwork burden on teachers is one aspect that can be ameliorated.
Central computer files contain considerable information aboc:t students which
can be computer-generated, rather than having teachers supply it. This
information includes student name, student ID number, student date of birth,
school, grade, class, semester units, parent/legal guardian, parent's home
and work address, Home Language Survey results, LEP status, attendance, and
group test results. Test results, in particular, should be computer printed
because of the amount of information that must be transcribed.

Some additional streamlining could be accomplished by revising the forms
themselves although much of the information is required by law to be
collected. Nonetheless, the forms, particularly the Student Information
Sheet, merit further scrutiny. It has been suggested that computer-
generated information could be appended rather than be part of the form.
Some sections of the Student Information Sheet are reportedly confusing to
teachers. The rating scale used with the Behavior Descriptors section on
page 2 is subject to misinterpretation. The sections dealing with
instructional modifications and strategies seem to be repetitious, or at
least not mutually exclusive. These sections of the form could probably be
made clearer. Suggestions have also been made about changing the timing of
certain information-gathering activities which deserve further consideration.

Finally, it is essential that each campus have in place an explicit,
smoothly functioning system to manage the process. It is recommended that
the supervising principals pay particular attention to the details of how
the process is carried out on each campus and assist in the improvement of
the system when problems are found. The District may want to reconsider the
decision to make the LST optional.

Conclusions: Communication/Interaction Between Regular and Special
Education Teachers

While the majority of regular teachers report that they have sufficient
communication/interaction with special education teachers and in the main
are satisfied with the instructional information they receive about the
special education students in their classes, some teachers apparently feel
that they have been left in the dark about who their special education
students are and what to expect from them. Apparent, too, is that some
regular education teachers are unaware of, or have not sought, information
available about the special education students in their classes.
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It may be that some teachers feel they lack information because few formal
structures exist for regular and special education teachers to communicate
and interact about ongoing instructional concerns. Teachers have
opportunities to discuss special education students in grading conferences,
before students' annual ARD's, at team/grade level meetings, or informally
through notes and meetings, but communication gaps are evident from teacher
comments. An IEP coordination form being used this year may help remedy the
situation, but it is not used for all students. Another reason teachers may

feel they lack information is that there is an attitude among some regular
educators, and even some special educators, that communication about special
education students is the responsibilit of special education.

Although there seems to be general agreement that regular communication is
important and that teachers should meet, opinions vary as to the recommended
frequency of the meetings. It is likewise agreed that it is diffi_ult to
make time to meet.

Finally, teachers' apparent apprehensions about special education students
may arise from a lack of understanding of special education. A day of
special education inservice is required of teachers each year, but until
recently the topics could range somewhat far afield from special education.
The inservice which is delivered is from a regional, rather than a district,
perspective.

Recommendations: Communication/Interaction Between Regular and Special

Education Teachers

Conduct staff development to inform teachers about the. information that is

available to them. The students' IEP information is available to teachers,

and the comprehensive individual assessment report should be. Teachers can
get information and help from a considerable number of staff, both local
campus and support personnel, and from a variety of written sources.

Teachers need to be educated concerning their mutual responsibilities for
the instruction of special education students. An attitude which tends to
compartmentalize students and the responsibility for them needs to be
overcome by appropriate, district-directed staff development.

There need to be expanded opportunities for communication at the campus
level. One possibility is to implement a computer-aided system for
formalizing communication between regular and special education teachers
like that described in Part Four. Another suggestion which has been made is
to mandate regular meetings; however, demands on teacher time are such that
those meetings are unlikely to occur.
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SUMMARY OF CONCLUSIONS AND RECOMMENDATIONS

1.

CONCLUSIONS RECOMMENDATIONS

The Referral Process

The referral process is a complex 1. Educate teachers about the neces-
and time-consuming process. How- sary reasons for the time required
ever, the process is set up to in the referral process.
safeguard the rights of students
and their parents, not to be quick
and easy for teachers.

2. Teachers' primary complaints
about the referral process are
the paperwork involved and the
time it takes.

The bulk of the paperwork is not
done by teachers, but the
teacher's paperwork can be
streamlined.

3. Teachers and other staff under-
stand their role in the process
better than they understand the
process as a whole.

4. Control of the timeline lies
largely with the local campus.

5. No single department takes
responsibility for the referral
process.

2. Streamline the process by:

Computer generating information
such as test scores from central
computer files rather than
requiring the teacher or someone
else to spend time copying the
information out of a folder onto
a referral form.

Revising the Student Information
Sheet, at least to be more
specific regarding what
information is to be supplied by
the teacher. See Figure 11.

Reducing any unnecessary
activities that might exist.
See Figures 9 and 10.

Write and disseminate a "how to"
guide for teachers explaining the
referral process.

3. Educate staff regarding the
overall process beyond
individual or departmental
responsibilities.

4. Supervising principals should pay
special attention to the implementa-
tion of the referral process at each
campus. Alternatively, the District
should consider mandating the Local
Support Team (LST) again.

5. Consider structural changes so that
someone or some group takes primary
ownership for the process. A group
composed like the Information
Services Committee (ISC) might be
considered.
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Communication/Interaction Between Regular and Special Education Teacners

1. Some regular education teachers
are unaware of, or have not
sought, information available
about the special education
students in their classes.

1. Conduct staff development about
special education and to inform
teachers about the information
that is available to them.

2. There is an attitude among some 2.

regular and special educators
that communication about special
education students is the respons-
ibility of special education.

3. Few formal structures exist for 3.

regular and special education
teachers to communicate and
interact about ongoing instruc-
tional concerns.

4. Everyone thinks regular communi- 4.

cation is important, and most
recommend meeting at regular,
though different, intervals.

1. Special education inservice is
addressed nearly exclusively
by the Region XIII Educational
Service Center.

General

Educate teachers concerning their
mutual responsibilities for the
instruction of special education
students.

Implement a computer-aided system
for formalizing communication
between regular and special educa-
tion teachers like that described
in Part Four.

Expand opportunities at the campus
level for communication.

1. Redirect inservice training to
address special education from a
districtwide rather than a regional

perspective.
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Part Six - ISSUES TO BE CONSIDERED BY THE DISTRICT
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ISSUES TO BE CONSIDERED BY THE DISTRICT

The following are issues which go beyond the scope of the present evaluation
to which the District, beginning with the Committee, needs to give more
long-range consideration. Evaluation resources could be brought to bear in
the future to obtain data to aid decision-making.

I. Issue: Organizational Structure of Special Education

A. Possible Action: Reorganization of Staff

B. Considerations:

1. When communication and coordination problems arise,
consideration should be given to whether organizational factors
play a part.

2. Some other urban districts have a Department of Special
Education, headed by a director.

3. In the past, AISD has had a director of Special Education- -
although AISD consciously chose to reorganize the administration
twice since without adding a director's position.

4. In some other urban districts, the assessment personnel are part
of special education. This is likewise true of visiting
teachers, nurses, and other support personnel.

5. A unified department might reduce the kind of "what's yours,
what's mine" type of thinking that is a detriment to the
interaction between different special education-related units.

6. The present organizational structure has strong support from
Special Education and others who believe that the integration of
special education with the elementary and secondary
instructional components has benefitted special education
students because it facilitates total program ownership better
than previous organizational structures.

7. AISD has been reorganized several times in the last few years.
Reorganization is stressful, time consuming, and can create
temporary inefficiency until the adjustments are worked through.

II. Issue: Operation of Psychological Services

A. Possible Action: Reconfigure Psychological Services.

B. Considerations:

1. See #4 and #5 above.

2. If Psychological Services were within Special Education organiza-
tionally, the availability of psychological testing outside the
bounds of special education might become even more limited than at
present.
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3. In the second part of its 1986-87 special education evaluation, ORE
will examine the type of assessment being performed in AISD. ORE
findings should provide some direction for decision makers to
determine the kind and level of psychological services the District
should provide in the future.

III. Issue: Forms Review

A. Possible Action: Have a central committee review all forms.

B. Considerations:

1. Large organizations commonly have a procedure for reviewing the
creation of all new forms.

2. Common complaints about special education forms is that they change
too often and that the users of the forms are insufficiently
consulted about their development.

3. Special education forms need to be changed to remain in compliance
when laws and rules change. Representatives from teacher and other
groups are usually consulted and included on forms revision
committees.

4. The Information Services Committee could be used for this purpose.

IV. Issue: Dyslexic Students

A. Possible Action: Utilize Special Education Model

B. Considerations:

1. Regular education will soon encoum.cr many of the issues dealt with
by special education in identifying and providing instruction for
dyslexic students.

2. Many procedural questions will need to be decided. These include:

How will a determination of dyslexia be made?
Who will make the determination?
How severe will a student's dyslexia have to be for a student to go
into a special class for dyslexics or to need special education?
When will a student be considered to be functioning well enough to
return to a regular class?
Will parent permission be required to put a student in a special
class?
How will services be provided?

3. There must be some process by which decisions arising from these
procedural questions will be implemented.

4. The 1ST structure presently utilized by many campuses may be the
appropriate forum for problem-solving and decision-making about
dyslexic students.
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Austin Independent School District
Associate Superintendent

TO: Principals and LST Coordinators

FROM: Gonzalo Garza ,d4).

SUBJECT: Referrals for Special Education Assessment

October 28, 1986

For the past two years t have been requesting that each campus set two goals:
(1) to reduce the number of referrals for special education assessment,
especially referrals for resource placement as learning disabled students;
and (2) to increase the accuracy of referrals by screening out students with
a low possibility of qualifying for special education services. I am pleased
to inform you that our c attained both goals last year. I realize
that these goals were cliff cult to reach and I congratulate you.

I as requesting that local campuses continue to screen referrals for special
education assessment to maintain this decreased number of referrals and
increased probability that students tested will qualify for special
education. This will help ensure that high priority students needing
special education assistance will be able to be assessed and to receive
needed educational services. The continuing need for these goals derives
from our increased student enrollment and the increasing number of special
education re-evaluations as contrasted, with the decrease in numbers of
support staff.

Please note that I am not suggesting that we ignore the needs of students
with educational and/or behavioral problems who will not qualify for special
education. I am recommending that we refer for special education assessment
only when the screening and referral information suggests there is a high
probability that the student may be found eligible for special education
services. The Psychological Services ztaff members have been trained in
differentiating students who may and say not qualify for special education
assessment. They are eligible to discuss screening and referral decisions
and to provide abbreviated testing to aid decision-making. The school Local
Support Team can be used for problem-solving for students with special needs
who will not qualify for special education services.

In addition to the goals outlined above. I am also requesting that the local
c s assist Psychological Services toward their goal of maximizing time
e f f i c i e n c y . Campus ersonnel can assist by completing paperwork accurately
and promptly, providing space for testing, locating students for testing,
scheduling meetings according to whether Psychological Services staff
members need to be involved, and prioritizing testing as to which
assessments can be deferred if necessary. It is especially important that
your campus complete the required assessment paperwork in a timely manner.
This will avoid the problem we encountered in the last several years when
the Psychological Services staff members' productivity was reduced because
of paper.rork backlog.

I appreciate your efforts to work with Ix; on these issues during the past
two school years. and I look forward to c,ntinued cooperation during 1986-87.

Attachment

cc: Dr. Freda Holley
Mrs. Ruth MacAllister
Dr. Zoe Griffith
Mrs. Sandy Kern

6100 Guadalupe Austin, lbxas 78752-4495 512/451-8411
69

66

01;

2 '1986



86.23

Attachment B
(Page 1 of 2)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Department of Management Information
Office of Research and Evaluation

WHAT'S REQUIRED BY LAW 111 THE REFERRAL PROCESS

89.221 The Admission, Review, and Dismissal (ARD) Committee.

(d) The written assessment report must be completed within 30 school days of
the date that the initial referral to special education for comprehensive
assessment was received. The ARD committee shall make its decision
regarding students referred for the first time within 30 calendar days
from the date of the completion of the written assessment report. When
this 30th day occurs during the summer, when school is not in session, the
ARD committee shall have until the first day of classes in the fall to
have made the written assessment, placement, and IEP decisions.

89.229 Notice Requirements and Complaint Procedures.

(a) General notice.

(1) The Texas Education Agency will develop a written document to be used
for notifying handicapped students or the parent or guardian of
handicapped students of their educational rights. This document
shall be disseminated to all school districts, regional education
service centers, and other agencies receiving special education funds.

(2) Agencies receiving special education funds shall provide a copy of
the Texas Agency document for notification of rights to the parent of
a student referred to special education fcr the first time for an
individual comprehensive assessment, and to the student when
appropriate. The document shall be provided at the time of referral.

(3) Local education agencies shall be responsible for explaining the
document, for providing answers to questions pertaining to the
document, and for providing to parents updated copies of the
document, if any.

(4) The document shall be available in writing and on cassette tapes in
English and Spanish, and in Braille.

89.232 Referral for Comprehensive Assessment.

The referral information must include efforts and strategies considered
for the student or in which the student participated prior to referral.
This includes compensatory education (especially critical on LD students).

89.232(a) Referral for Comprehensive Assessment.

(a) Referral of students for possible special education services shall be a
part of the district's overall regular education referral or screening
system.

6"
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Attachment B
(Continued, Page 2 of 2)

(b) In order to refer a student for comprehensive individual assessment, the
following information must be submitted in writing with the referral to
special education:

(1) the student's current educational status, including attendance records,
grades and achievement data, student's use of the English language, and
classroom observation;

(2) results of the home language survey conducted in accordance with Texas
Education Code §21.455(a)(1), if any;

(3) documentation of previous educational efforts and strategies provided
for the student and the results of those efforts, including
participation in or consideration for other special programs operated
by the district;

(4) documentation of recent vision and hearing screening, including
available reports from evaluations done by vision or hearing
specialists as follow-up to the screening;

(5) an updated general health history inventory or documentation from
recent medical evaluations identifying health or medical conditions
that may be affecting the student's current educational achievement; and

(6) information reported or provided by parents, including the language
spoken in the home.

(c) The recommendation of the language proficiency assessment committee
(established under Texas Education Code §21.462) shall be included in the
data for all limited English proficient students.

89.233 Comprehensive Individual Assessment.

The assessment report must indicate specific modifications necessary for
the student's progress in regular classes and in ot,or special and
compensatory education programs if appropriate.

Initial assessment must contain information on the student's educational
ability so the ARO committee can determine mastery level and grading.

89.233 Comprehensive Individual Assessment.

(a) The comprehensive individual assessment, including a written report, shall
be completed within 30 school days from the date a referral is received by
special education.

law(sped)

DW:rrf
12/12/86
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Form I Form Name

AISD REFERRAL FORMS

PS-SE-500-85 Student Information Sheet
(3 pages, in
quadruplicate)

PS-SE-507-85 Health History Inventory

(1 page, in and Information from Home
triplicate)

H-13 PP-340
(Revised 3-81)

H-4 5-85

V-21 PP-340A
(Revised 3-81)

V-4 5-85
PP3508

PS-SE-510-85
(1 page, in
quadruplicate)

Report of !eying Screening
for Speciii-ETRition Files

Special Referral for
Hearing Testing

Report of Vision Screening
for Special Files

Special Referral for Vision
Testing

Checklist for Special
Education Assessment

COMPLETED BEFORE REFERRAL FOR ASSESSMENT

Attachment D

(Page 1 of 31)

Purpose

Collect required
information for
referral for
assessment

Same as above

Same as above

Same as above

Same as above

Same as above

Required by

SBOE Rule
89.232 (a) (b)
(c). The be-
havior check-
list on page 2
is required to
to be put in
the report and
considered.

SAE Rule
89.232 (b 5-6)

SBOE Rule
89.232 (b)(4)

Same as above

Same as above

Same as above

Document comple-
tion of referral

packet; indicate
areas to be assessed

Completed by

Teacher or
counselor

Teacher
(sometimes
nurse,
counselor,
visiting
teacher)

Testing
Technician

Hearing Testing
Technician

Testing
Technician

Vision Testing
Technician

LST Coordin-
ator
(usual l.y

counselor)

PS-SE-800-84 Notice and Consent for
(1 page, in Initial Individual Assess-

triplicate) ment

PS-101-85 Addendum to Comprehensive
Individual Assessment
Report: Learning
Disabilities

Parent's consent SBOE Rule

for special 89.222(c)
education testing

Certify LD SBOE Rules

75 72

LST Coordinator
or designee
(usually
teacher)

Regular teacher
special educa-
tion teacher,

LD observer,
Psychological
Services staff
members



86.23

Form if Form Name

SE-845-85 Comprehensive Individual
Assessment Eligibility

SE-846-85 Comprehensive Individual
Assessment Eligibility
Report: Other Health
Impaired

SS-EE- -82 Behavior Description
Checklist, Form N

SE-810-83 Classroom Observation Form

Special Education:
Parent and Student Rights
(handbook)

SE-600-85 Notice of an ARD Committee
Meeting

SE-955-83 Record of Communication with
Parent/Community Agency

SE-910-85 Consent to Release/Request
Records

SE-605-85 Admission, Review, and
Dismissal (ARD) Committee
Report

Attachment D
(Continued, page 2 of 31)

Purpose

Certify OH

Certify OHI

ED Checklist

Document LD

Inform parent of
legal rights

Parent notified
of ARD Meeting

Document record-
ing any communi-
cation with the
parent and the
community

Parent's consent
to release/request
records

Document ARD
decisions

xx The year in which was form wP developed; e.g., 85 1985

76
73

Required by

SBOE Rule
89.211(b)(1)

SBA Rule
89.211(b)(2)

Not required

SBOE Rule
89.234(d)(3)

SBOE Rule
89.229 (1-4)

SBOE Rule

89.229 (b) (1)

SBOE Rule
89.229
(a 1-4)

SBOE Rule

SBOE Rule
89.221(b)(c)

Completed by

Licensed
physician

Licensed
physician

Teacher or
Psychological
Services staff

Special educa-
tion teacher,
counselor,
principal

Transmitted to
parent -- Parent

signs for
receipt

ARD Coordinator
or designee

LST Coordinator
or designee

ARD Coordinator
or special

education
teacher

Special educa-
tion teacher,
sometimes
assisted by
special educa-
tion supervisor



AUSTIN INOIPINOCNT SCHOOL OISTRI,Z,T

STUMM? INFORMATION SHUT

86.23

Name of Student DOB

Last First (Legal) MI

School, Grade Class

Parent/

Legal Guardian

Attachment
(Continued,

ID,

Semester Units

Home Address Phone

Work Address Phone

I. REASONS FOR REFERRAL:

1) Specifically describe how the student performs in class on academic tasks or developmental skills.

2) Describe the student's classroom behaviors.

II. MEET EDUCATIONAL STATUS:

1) Home Language Survey results: Language most often spoken by family !li the student's home:

LEP Status: A B C 0 E Language most often spoken by the student:

2) For each area complete instructional level and circle E (English) and/or S (Spanish) for language In which instruction

is presented.

Instructional level:

Oral Expression
Written Expression
Basic Reading Skill

Spelling

Circle
(E/S)

E/S)

E/S)
E/S)

Listening Comprehension
Reading Comprehension

Mathematics Calculation
Mathematics Reasoning

Circle
(E/S)

(E/S)

(E/S)

(E/S)

3) Attendance: days absent of . Usual reasons for absence:

4) Attach records of grades/progress reports and other appropriate data (work samples in area of weaknesses and record of

discipline).

S) Participates in P.E. Yes No Comment:
6) Identify student's strengths:

III. TESTING INFORMATION (Affix label when available):

TEAMS Obi. Mastered
cape

Yes No

Reading
Math
Writing Sample
Handwriting

Minimum Competency (Sec. Only)
Reading
Math
Writing

Metropolitan Readiness Tests

Auditory
Visual

Language
Pre-Reading Composite

Quantitative

ITEIS Scores

ate

(K) Language
Listening

TAP Math

Thti--- 'tile G.E.

Reading Comprehension 1.1-2) Word Analysis

Mathematics Vocabulary

Written Expression Reading Comp.

Using Sources of !nfo. Reading TOTAL

Social Studies Soell/Lang TOTAL

Science Math Concepts

Date
%ile G.E.

PS-SE-SCO-85

white: Refervai :diaer (for Soeclai Education)
PSycsOlOpical Services
Parent

Solo: %/lawn; Teacner

Problem Solving
Math Computation
Math TOTAL

Pspf: 1

77 74

(iBS Scores
tate

tile

Vocabulary
Reading Comp.
Reading Total
Visual Materials
Reference Materials

Work-Study Total
Spelling
Capitalization
Punctuation
Usage
Language Total
Math Concepts
Math Problems
Math Computation
Math Total

G.E.

PAL Scores
ate

English Spanish

OTHER TESTS Date Results



86.23
Student Name: IDS

Attachment D
(Continued, pame4 of 31)

IV. BEHAVIOR DESCRIPTORS:

Using the Code below, indicate the degree to which each description is characteristic of this student. Also, star anythat you especially wish to emphasize.

OVERALL ATTITUDE
Positive
Cooperative

Uninvolved
Rebellious

ATTENDANCE
Regularly attends school
Tardy to class

0111/.1.16.

APPEARANCE
Well-groomed
Average

M1111111

RESPONSE TO TEACHER
Seeks attention positively
Requests help if needed
Seeks attention negatively
Withdraws from teacher
Resists authority

RESPONSE TO STUDENTS
Relates appropriately
Keeps friends
Is a leader
Is a follower
Withdraws from interaction
Antagonizes
Fights

V. CURRICULUM OBJECTIVES (Basic Essential

Content area/subject:

M1111111

3..LIKS THIS STUDENT
1.SONICTINIS LINE THIS STUD1NT
1NOT LIKE THIS STUDENT

OK00 NOT KNOW

DISCIPLINE
Self-control
Dependable
Knows right from wrong
Impulsive

Can't anticipate consequences
of actions

ACTIVITY LEVEL
Appropriate
High
Lethargic

SELI111A01
Self-confident
Accepts self
Low self-image
Oversensitive to criticism

SCHOOLWORK
Works independently
Brings materials to class
Participates in discussions
Organized
Concentrates well
Daydreams
Easily confused

Elements) in Areas of Concern:

OTHER CHARACTERISTICS
Friendly...M.

Sense of humor
Kind/considerate
Assertive
Enthusiastic
Imaginative
Honest
Flexible
Responsible
Shy
Manipulative
Angry
Depressed
Anxious
Self-critical

MASTERY
ACH. NOT ACH%

Reteach effort and conclusion:

Content area/subject: MASTERY
ASH._ ACM%

Reteach effort and conclusion:

Content area/subject:
MASTERY

CiA1/6-1ELAIL

Reteach effort and conclusion:

PS-SE-600-85
Page 2

78



86.23

Student Name: 10,

Attachment D
(Continued, gue 5 of 31)

VI. EDUCATIONAL EFFORTS AND RESULTS:

Efforts (and Dates) Results

Curriculum modifications:

"nstructional strategies:

behavior modification:

Schedule chants:

Support service(s):
(Specify program)

Other:

(Specify program)

Parent contacts regarding problem area:

VII. MODIFICATIONS:

Please indicate below the specific modifications of instructional content, setting, methods, or materials whichyou think

may be required by the student to achieve and maintain satisfactory progress.

VIII. OTHER INFORMATION:

Provide any other relevant information below.

FOR WHITE COPY ONLY AFTER REFERRAL TO SPECIAL EDUCATION

The special education teacher, as a member of the assessment team, has completed the following (at least one is
required):

Comments:

Check one: review of referral information observation
conference with teacher other
student interview

Special Education Teacher Signature Date

PS-SE-SOO-8S Page 3

19
76



Yes

86.23
Attachment D

AUSTIN INDEPENDENT SCHOOL DISTRICT
(Continued, page 6 of.31)

Health History Inventory and Information From Home

Student Name: ID NO. School

I. HEALTH HISTORY:

No 1. Does the student have any health or medical conditions that may be
affecting educational achievement?

It yes, describe

2. Madication(s) taken regularly:

Name Reason

Name Reason

3. Last visit to physician:

Dr.

Reason

Date

If result of visit would be pertinent to educational planning,
secure parent signature on Consent to Release/Request Student
Record(s), Porn SE-910-84.

4. Secure and attach copies of prior medical data in student's folder
or frog physicians.

II. INFORMATION FROM PARENT ABOUT THE HOME:

1. Describe any unusual family circumstances:

2. Describe traumas student has experienced:

PS-SE-507-85

White Copy:
Yel:ow Copy:
Pink Copy:

Date:

Signature of School Person Recording Information

Special Education
Psychological Services
Visiting Teachers

80
I'



86.23 Attachment 0

(Continued, page 7 of 31)

Austin independent School District - Vision situ Vearinc vlu6iam

REPORT OF REARING SCREENING FOR SPECIAL EDUCATION FILES

Name School

Grade Classroom Teacher

Return to Referral/ARD Committee Coordinator,

Reason for referral

(Name)

TEST RESULTS

Hearing Threshold Level in Decibels

Frequency (cps) 250 500 1000 2100 4000 6000

Right Ear: : : : : : :

Left Ear: : : : : :

Pass Medical Refer *

Comments:

Test date Testing Technician

* Parent(s) notified that student should he examined by an ear specialist.

H-13 PP -340 Revised 3-81

7S
81



Vision and Hearing Screening Program

86.23 F. R. Rice School
Attachment D

2406 Rosewood Ave.
469-3257 (Continued, page 8 of 31)

Present School Date

Previous School

SPECIAL REFERRAL FOR HEARINC TESTINGIMMeemil..m.....00.. =40MNIMME MM .sw
Student's Name (Last Name First)

Name of Parent or Guardian

Birthoate Grade

Address and Zip Code Telephone
(Very Important

Person Making Referral Name of Teacher Name of Counselor
(Elementarz Students) Students). =M.1...M 000NIONMENIMINMENDMIONIMMIMME

Note: Please circle reason(s) for referral

1. Student new to AISD.
2. Student referred by Special Education Referral Committee or

ARD Committee (H-13 form must be completed by Sp. Ed. Coordinator
and attached to classroll).

3. Turns head, strains, or leans forward to hear.
4. Complains of inability to hear.
5. Complains of buzzing or unusual sounds.
6. Usually attentive child who frequently asks for repetition of verbal instructions.
7. Seems to observe what others do when some direction has been given.
8. Watches the lip movements of the speaker in order to understand better.
9. Has draining ears, earache.

10. Breathes through mouth or has frequent colds.
11. Unusual voice quality.
12. Inattention tr environmental sounds.
13. Continued listlessness.
14. Sudden hearing loss following an illness (measles, mumps, scarlet fever, sore throat, etc.)
15. Parent(s) request.aemb0 011
RECORD TEST RESULTS ON HEALTH CARD IN CUMULATIVE FOLDER:

TEST RESULTS

Right Ear: Pass Fail* Comments:

Left Ear: Pass Fail*

*Parent(s) notified that student should be examined by an ear specialist.

Date of Test Hearing Testing Technician

H-4 5-85

82 I J



86.23 Attachment D
(Continued, page 9 of 31)

Austin Independent School District - Vision and Hearing Testing Program

REPORT OF VISION SCREENING FOR SPECIAL EDUCATION FILES

Name School

Grade Classroom Teacher

Return to Referral/ARD Committee Coordinator,

Reason for referral

(name)

Right eye: Pass Fail *

Left eye: Pass Fail *

Tested: With glasses

Comments:

TEST RESULTS

Without glasses

Date tested: Testing Technician:

* Parent(s) notified that this student should be examined by an eye specialist.

V-21 PP 340A Revised 3-81

Su
83



Attachment D
86.23 (Continued. page 10 of 31)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Vision and Hearing Screening Program

F..R. Rica Secondary
469-0257

Present School

Previous School

Date

SPECIAL REFERRAL FOR VISION TESTING

Student's Name (Last Name First

Name of Parent or Guardian

Birthdata Grade

Address and Zip Code Telephone

Parson Making Referral Name of Teacher
(Elementary Students)

(Very Important)

Name of Counselor
(Secondary Students)V=IMMMmNMOOMINMNMNMNMMIMMGIMINDIMNPIIMMNOMD..=Nm.w

Note: Please circle reason(s) for referral

I. Student new to AISD 10. Holds book too close
2. Student referred by Special Education 11. Holds book too far away

Referral Committee or ARD Committee 12. Double vision
(V-21 form must be completed by 13. Complains of smarting or burning eyes
Special Education Coordinator and 14. Rubs eyes frequently
attached to claosroll) 15. Tends to lose place on page when reading

3. Blinks excessively 16.' Crossed eyes
4. Closes one eye when reading 17. Watery eyes (Without other physical
5. Assumes unusual facial expression 18. Reddened eyes symptoms of colds,

when reading 19. Red-rimmed eyelids allergies, etc.)
6. Tilts head when reading 20. Frequent styes
7. Squints 21. Crusts on edges of eyelids
8. Has difficulty reading from bw.ad 22. Parent request
9. Blurred vision

MMIN1111{

RECORD TEST RESULTS ON HEALTH CARD IN CUMULATIVE F3LDER

TEST RESULTS

Right Eye: Pass Fail*

Left Eye: Pass Fail*

Tested: With glasses Without glasses

*parent notified that this student should be examined by an eye specialist.

Comments:

Date of Test

V-4 5-85

PP3SOB 84

Vision Testing Technician



86.23

Student Naas

I.

AUSTIN .s *man SCHOOL DISTRICT
Checklist for Special Education Assessment

DOS

INITIAL REFUSAL

(Date)

Student taforeatiGn Sheet

Realth Ristory Inventory

information from Rome

dotice and Consent for Assessment

Receipt of Parents Rights Handbook (p.

Signatures:

LIT Coordinator

/DO

Attachment D
(Cont./12ml tamp/oil of 31)

Three-Year Reevaluation
Temporary Placement

School

Hearing and Vision

If hearing screening failed:

Audiological report

Otolosical report

19) If vision screening failed:

Report by optometrist

Ii. AREAS Of POSSIILLILICIIIIITY TO BE ASSESSED

Learning Disabled
oral expression
listening comprehension
veletas expression

"...louse readies skills
readies comprehension
math calculation
math reasoning
spelling

III. TOR REEVALUATION. procedures to be completed

(Date)

Notice of Assessment

Specific Notice of testing date.
if requested by parent

Psychological Services Staff Member or
Speech Pathologist for SR Services only

Speech Nandicappec
Orthopedically Handicapped
Other Health impaired
Auditorially Handicapped
Visually Handicapped
Mentally Retarded
Emotionally Disturbed

prior to initiation of assessment

Date Received
. .

Autistic
Pregnant
Multiply Handicapped
Deaf -Blind

Hearing and Vision Screening (if requested by AID)

If hearing screaming failed:

Audiological report

Otological report

If vision screening failed:

Report by ophthalmologist or optometrist

IV. COMPREHENSIVE INDIVIDUAL ASSESSMENT (REQUIRED for INITIAL and THREE-YEAR REEVALUATIONS) --except for
students refereed for consideration as pregnant. homebound. or hospitalised.

Area of Assessment Asseassmnt Team Members Responsible

Language Dominance

Language

Physical

Emotional/Behavioral

Sociological

Intellectual

Performance Levels/
Competencies

LD Observations

Related Service (specify)

Coaprehensive Assessment Report Due

Position(s)

Note: 1. :fore than one team member may be assigned to assess an area.
2. AH/VH reports due witt.'n 10 school days. Reports, other than Psychological Services,

20 school days, Comprehensive Assessment Report due within 30 school days.
3. Vocational Education Assessment is addressed in a separate report. when appropriate.

PS- SE- S10-BS

White Copy:
Yellow Copy:
Pink Copy:
Cold Copy:

Special Education
Psychological Services
LST/ARD Corlinator
Visiting Teacher

Date Due

due within



AUSTIN INDEPENDENT SCHOOL DISTRICT AV.achment D
86.23 )ntinued, page 12 of 31)

Notice and Consent .or Initial Individual Assessment

Student Name

School

Parent or
Guardian

Last first (legal)

Grade Parent's Primary Language

Address

Birthdate 10#

Phone(s)

You have been informed of the school's concern for your child's educational progress'
and the need to gather more information about him/her. Ycur child is being referred
by the school for a comprehensive individual assessment. TheattaciAd Student Infor-
mation Sheet lists reasons for the referral and gives the results of previous strat-
egies which have been used to help your child. The assessment will help school per-
sonnel understand your child's educational needs and determine if your child may need
special education services.

Your child will be tested in a one-to-one situation by qualified personnel such as
psychological services staff members and special education teachers. The individual
assessment is described on the back of this page. The results will be discussed with
you and used to plan your child's educational program.

If you have any questions, please feel free to call me. Otherwise, please ?sign this
form and return the white and yellow copies to me as soon as possible. Keep the pink
copy for your records. Thank you.

(Signature)

Name:(Piease print or type) d ress

(Position)

(Phone)

8y signing oelow I am indicating that:

. I received the PARENT AND STUDENT RIGHTS TO A SPECIAL EDUCATION handbook and
understand the rights described in the handbook, including:

. Notice (pp. 3,5,7,15)

. Consent (pp. 3,8,13)

. Hearings (pp. 3,5,6,8,16-18)

. Protection in evaluation
prodedures (pp. 5-6)

. Least restrictive environment (p, 11)

. Confidentiality of information (p.14-15)

. Participation in Admission, Review and
Dismissal (ARD) Committee decisions

(PP. 7-8)

. I understand and Give my consent for the proposed assessment. I understand
that my consent for the assessment is voluntary and. may be revoked at any
time before the school has begun assessment. School personnel may test my
,child immediately as soon as they receive this form unless I indicate in
writing that i want school personnel to wait five days before beginning the
assessment.

Viiiture of Parent/Guardian/Adult Student Date

PS-SE-800-84

White Copy: Special Education Yellow Copy: Psychological Services Pink Copy: Parent

86 83



66.23

Consent fov Initial Individual Assessment

Information for Parent

Attachment D
(Continued, page 13 of 31)

The individual assessmentmay include formal and informal tests in the following areas:

--LANGUAGE/COMMUNICATION: Language dominance and communication skills may be

assessed through tests such as the Bilingual Syntax Measure and the Peabody

Picture Vocabulary Test-Revised.

--- PHYSICAL: Medical reports, tests, and rating scales may be used to obtain

information about health, motor coordination, and visual/motor skills.
Assessment techniques may include a physical examination by a school nurse

or doctor.

---EMOTIONAL/BEHAVIORAL: Social and emotional adjustment may be assessed
through observations by teacher and parent, reports of hone 4nd classroom
behavior, rating scales, student interview, and projective techniques as

needed. Measures such as the structured AISO Sentence Completion Test

may be used.

--- SOCIOLOGICAL: 4 Visiting Teacher may contact you for an appointment to
interview you for information about your child's social and developmental
history.

---INTELLECTUAL/ADAPTIVE BEHAVIOR: Your child's development in verbal abil-
ities, and/or non-verbal abilities and social behavior may be assessed by

tests such as the Wechsler Intelligence Scale for Children-Revised (HIS; -R).

- -EDUCATIONAL/ACADEMIC: Samples of classroom work,classroom observations,
and individual achievement tests such as the Woodcock - Johnson Psycho -

educational Battery may be used. -Pre-academic skills may be assessed by

readiness tests such as the School Readiness Survey.

--- LEARNING COMPETENCIES: Specific information about your child's strengths

and weaknesses will be obtained. Information will be gathered from your
child's teachers and from criterion/curriculum referenced tests such as the
Brigance Comprehensive Inventory of Basic Skills.

Other assessments arc conducted as determined necessary in such areas as speech

and language, occupational therapy, physical therapy, vocational education, and

adaptive physical education. If a student is eligible for special education

services, the district will conduct a comprehensive individual assessment at

least once every three years. Informal assessments will be conducted on an

ongoing basis as needed.

For School Use

Interpreter used to translate this notice?

(If yes, signature of interpreter)

Yes

(Signature)'

87 84

No

Date



Attachment D
86.23 (Continued, page 14 of 31)

AUSTIN INDEPENDENT SCHOOL DISTRICT

ADDENDUM TO COMPREHENSIVE INDIVIDUAL ASSESSMENT REPORT: LEARNING DISABILITIES

TO: Principal FROM:
ARD Coordinator Psychological Services

Staff Member

Please circulate this Addendum and the enclosed report to the people listed below:

Regular Teacher

Special Education Teacher

LD Observer

Each perpon needs to read the report, sign this Addendum, check "concur" oedissent",
and fill in the date. After the report and this Addendum have been circulat4d, they
should be returned to you. If there is disagreement, please notify me to see if an
assessment team meeting will be required before the ARD. The ARD meeting should be
scheduled after all the signatures are obtained. At the ARD you will place Copy I of
this Addendum in the Special Education folder and give me Copy 2 for my records.

I certify that I have read the Individual Assessment Report on
(Student Name) (DOB)

(ID No.) I certify that the report reflects
my conclusion regarding this student's eligibility as a learning disabled student.

Name

Si natures of Re uired Assessment Team Members

Psychological Services Staff Member

Regular Education Teacher

Special Education Teacher

LD Observer (if observer is not
already included in Assessment Team)

Concur Dissent* Date

* Submit written statement of conclusions below or on separate page

Copy 1 Special Education folder
Copy 2 Psychological Services Office

88 85



86.23

* DATE OF REPORT:

Student

Attachment D
(Continued, page 15 of 31)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Special Education

COMPREHENSIVE INDIVIDUAL ASSESSMENT

Eligibility Report: ORTHOPEDICALLY HANDICAPPED

Date

0 Initial Assessment

OReevaluation

0 Special Request by
ARD Committee

Date of Birth ID#

PROFESSIONAL EVALUATOR: Licensed Physician

ID CI
YES NO

School

*Based on my examination, the above named student has a severe
orthopedic impairment which adversely affects educational
performance.

*Type of impairment (i.e., diagnosis):

*Severity of impairment (e.g., mild, moderate, severe):

*Functional implications of the impairment for the educational
process (e.g., modifications needed in the instructional
program, facilities, or equipment..

SIGNATURE OF LICENSED PHYSICIAN NAME (please print)

ADDRESS TELEPHONE NUMBER

89 86
SE-845-85



86.23

*DATE OF REPORT:

Attachment 0
(Continued, page 16 of 31)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Special Education

COMPREHENSIVE INDIVIDUAL ASSESSMENT

Eligibility Report: OTHER HEALTH IMPAIRED

0 Initial ASSeSSMen

0 Reevaluation

0 Special Request b
ARD Committee

Student
Date

Date of Birth ID# School

PROFESSIONAL EVALUATOR: Licensed Physician

*Based on my examination, the student appears to have limited strength,
vitality, or alertness, due to chronic or acute health problems, suchYES NO .as a heart condition, tuberculosis,

rheumatic fever, nephritis, asthma,sickle cell anemia, hemophilia, epilepsy, lead poisoning, leukemia,diabetes, or pregnancy complications, which adversely affects the
student's educational performance.

*Type of impairment (i.e., diagnosis):

*Severity of impairment (e.g., mild, moderate, severe):

*Functional implications of the impairment for the educational
process (e.g., precautions regarding student's mobility, activity,
cognitive ability; need for rest periods and special equipment;
effects of any medication; need for medical updates):

*SIGNATURE OF LICENSED PHYSICIAN NAME (Please print)

ADDRESS

SE-846-85 90

TELEPHONE NUMBER



86.23

Attachment D
""""1141./uthuhl4l '6"1". DISTRICT (Continued, page 17 of 31)

Behavior Description Checklist, Fore N

Name of Student DOR

Person Completing Checklist: Rees Date

Position School

Length of Time You Have Known Student

Directions: This student has been referred for assessment to determine the possible presence of an
MISCUSSi disturbance. The ARO committee will consider many different types of data to determine
whether this student is eligible for special education. Your input will be very helpful to the caw
mitts, in making this decision.

Please respond to the statements below based on your observations of this student in the school set
tins. The ratings represent your professional opinions and observations about this student. Please
feel free to add any additionl intonation about this student which you feel will be helpful to the
MO committee.

I. Academic Performance

Performs below demonstrated ability level in one &cadent area

Performs below demonstrated ability level in all acedemdc areas.

Performs below demonstrated ability during seat work

Performs below demonStrated ability during group instruction

Is distracted from work by daydreaming and fantasizing

Confused thinking interferes with academic work

Does not apply what s/he has learned to new situations

Short attention span

II. Interpersonal Relationships

Peers:

Uses not initiate relationships with ners .

uses not respond to friendly overtures from peers

Is tossed or ridiculed by peers

Tries to get others into trouble

Withdraws free group activities.

Does not have friends

Mollies, pokes. torments. or teases peers

Tattles on classmates..

Constantly seeks attention from classmates

Tescherss

Is defiant

Does not respond to friendly overtures from teachers

Rejects teacher approval

Clings to adults

91 88

11...1111
.%1111

...111111

'N11=1=

N,

.S.M1110



86.23 (Continued, page 18 of 31)

3
0 0 00

Attachment D

Speaks disrespectfully to the teacher

Is not responsive or friendly to teacher in class

Constantly seeks teacher attention

Zdeers

Complainpabout the unfairness of others

Polls back when touched

Argues and not have the last word

Is not considerate of others

Does not assert self in social situations

Interroptsidistrects others

III. lehavior/Feelings

Is sully angered

Is physically aggressive

Displays uncontrolled emotional outbursts.

Tells lies

Cheats

Displays rapid mood shifts

Tells exaggerated or bizarre stories

Daydness In class.

Dregs about antisocial behavior

Steals things frost other children.

Does not follow class roles.

Rocks back and forth

Repeats ideas or activities over and over

elves irrelevant answers

Talks to self at inappropriate times

Laughs inappropriately

Onnenstrates inappropriate facial expressions

Roads objects

Dees not tale care of possessions.

Eats inedibles

Swears in class

Shows overromorse for wrong doings

Does not show self control.

Approaches new situations with "I can't

Interrupts when the teacher is talking

SS-St- DE
92

80

1



86.23 Attachment D
(Continued, page 19 of 31)

Is overactive, restless, and shifts positions

Apologizes repeatedly for him/herself

Shows feelings inappropriately

VI. General Mood

Expressos concern about being lonely, unhappy

Is lethargic. non-responsive, listless

Is not able to accept praise

Cries easily

Makes derogatory statements about self

Is overly sensitive to criticism

Comments that nobody likes hin/her

Displays a sad mood. . .

Complains of signior's, bad dreams

Complains s/he never gets a fair share of things

Blames kin/herself if things go wrong

Seems to welcome punishment

V. Physical Soptoms/Feers

Is absent on days of stress (tests, oral reports, etc.)

Is :nevi

Lacks self confidence.

Is overly afraid of getting injured

Is afraid of getting dirty

Displays tics or other mannerisms

Appears tense. . .

Grinds teeth

Chews/sucks fingers

Expresses concern that something terrible will happen

Stutters, stammers or blocks on saying words

Complains about feeling sick

Gets anxious about knowing the "right' answers

1. xm-

Please add any other comments on the back of this form to describe this stuaent.

SS-SE- -82

93

o



86.23

Dane of Student

Sane of Observer

Dace of Observation

ACSTIN INDEPINZENT SCPAOL NISTRICT
Special Education

Classroos Observation form

Attachment D
(Continued, page 20 of 31)

!DI

Position

Ilse et Observations 'Tree co

Place et Observation (ached. grade. type of class)

MOT Is OSSERVATIOV IN REM:UR MASS

A. Describe savirommeec et the classteens

1. Describe instsuctioual situation and student's behavior as unpaired co disunities. Include a running comsescary

et Stasi:is behaviors and avoid subJeccive juogesentsi

PAS: Iii TOCCSED OSSMATION v APIA Ot =SPEC= LEARNING 9ITT'""-7

Continue on ether pages as necessary,. See observation guidelines for suggestions as co hev co describe

the glassrom Situation and the student's behavior.

SE11043
94

oi.



86.23 Attachment D
(Continued, page 21 of 31)

Clasarson Observation form
Page 2

CLASSICO:1 CISERTATIOn mtn 7:::rt:Nts

_

PAC is 2ssrsuilm: nc es:Tus =Se: The purpose of this observation is to provide.Infornation about the student'.

ONUIVief SUfLag a regular Lesson ls either a lags Of mall grout: setting. On each esservation. COOOSTO the
student's beeavier with classmates. This isformation will be important to an uaserstandsng of the cheer..
eaglets. ilecard specific beaaviers aid avoid aaming luegeeeacs.

A. Classroom envirorment. Observe aid record such things ass

. type aid level of seise . seating
lighting and teneerature . instructional materials
availability it seats portable. reculir or open classrooms
@leer acisoli to welch scusenc any attend . pupil/teacher ratio

S. Instructional situation and student behavior. Observe and record such things as:

1. Seglastag of lessee
. seetieg areal:tenon and student's prealnity le teacher
. noise aid activity level of group
. studies aid group response to teacher's °reedy to attend" cues
. stollen interaecloss

2. Oireccleacamd amalgamate
. type of assigns:lac aid student respease required
. et:West's response to tsar-seen oral directions and written directions
. student's response to teacher's visual aids or cults (i.e.. diagrams. charts. pictures. overheads. gestures.

facial =presets.. ether body language)
. student intsraccieme

3. Student work and/or participation in group lesson
student's etianisactes sad use of amorists

. student loess co ocher stuesata for intimation about instructions or for answers
. stumenc sass teacher for clarificacioS: ocher rem:oases to teacaer
. student COOCSOCISCIOR or distraction while working (describe source of inzerrupcien and note by self or

ether source)
. cos* conpleclea
. gamiest interactions

4. Transition ciao
student's response co teacher's directions regarding transition
seise and activity level of group

. student behavior is sew activity
student behavior furls' transitions
student isceracciesa

PAST its ONTROATTOM Pt ARIA OT SVSTYCI'M ptsurcrry. The purpose of this part of the observation is to record the
MOOS& s oenaysor in an area mere nisiner achievement La lagging behind learning potential. Plan to
observe the student is the areas) of specific difficulty identified by the ASSOSSOOO1 Teas Coordinator.

The observation guidelines for each area contain a list of student characteristics and an optional check..
list. The characteristics were chosen to direst the . ,server's attention to relevant benaviors; they are
met necessarily "symptoms" of a learning disability.

21141043
99z



86.23

NAME OF STUDENT

DATE OF BIRTH

Attachment D

(Continued, page 22 of 31)

RECEIPT FOR RIGHTS BOOKLET

SCHOOL

This is to verify that I have received a copy of Special Education:
Parent and Student Rights, 1986 which informs me of my rights throughout
the child-centered educational process for handicapped students. These

rights have been explained to me by

on

name position

date

I understand that my rights include the right to receive:

(1) this and all other written notices in the language I understand (primary
language) or, if needed, a translation of such orally, in sign language
or in braille as appropriate, and

(2) answers from school personnel to additional questions I may have.

FOR STUDENTS WITH SUSPECTED/IDENTIFIED VISION OR HEARING PROBLEMS ONLY

This is to verify that I have received a copy of:

Information about the Texas School for the Deaf

Information about the Texas School for the Blind.
This information is provided so that I can be aware of services
available to my child through state institutions.

My signature below indicates that I received the information and understand its cont

SIGNATURE OF PARENT, GUARDIAN, OR ADULT STUDENT

DATE SIGNED

96

93



86.23

Attachment
(Continued, page 23 of 31)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Special Education

Notice of Admission Review and Dismissal ARD Committee Westin

1NVITATIOS TO METING

Dear

RES Student

ID/

School

Si Uses maseslta ua
int4rPcsts. laver as Umber
al director do la esaue/a.

Ne would like to invite you to attend an Admission, Review, and Dismissal (ARD) Committee meeting to discuss,

educational programming for your child. At this Nestles, you will be a member of the ARD Committee.. Other

members of the committee include school representatives of administration, assessment, instruction, and
others as seeded. NE STRONGLY URGE THAT IOU ATTIND TE131, NESTING, AS PARENT INVOLVEMENT IS AN won=

PART OF TOUR GUILD'S EDUCATION.

Date Tine __t to s Place

1. The purpose of the meeting is tot
admit your child into special education if he/she meets eligibility criteria
review your child's program (including results of any new evaluations)
develoend/or reviewitheoiadividual Educational Plan (LEP) for your child
other (specify)

2. The above action may result in-a change of placement. Your child's present program.
proposed,chanee(s) and.reasse(s) for any.chanses are summarised belows

3. The information to be reviewed at this meeting may includes
the information used to refer your child for comprehensive assessment (e.g.,
information from you, health history, vision/beefing screening results, preferred

language, educational reports)
school records (e.g., grades, attendaace reports, achievement test scores, discipline
reports, teachers' observations)
the information in the comprehensive assessment reports (e.g., speech /language,
intellectual, sociological, emotional/behavioral, physical, educational performance

levels
the information from related service assessment reports,(e.g., speech therapy,

occupational/physical therapy)
other (specify)

The PARENT AND STUDENT RIGHTS TO A SPECIAL EDUCATION handbook describes the rights you and your child

have during this process, includiall1

Notice (pp. 3, S. 7. IS)
. Consent (pp. 3. 6, 13)

. Hearing (pp. 3, 3, 6, 41, 16 -18)

. Protection in evaluation procedures (pp. 3-6)

. Least restrictive environment (p. 11)
. Confidentiality of information (pp. 14 -13)

. Participation in Admission, gavials, and
Dismissal Committee decisions (pp. 7 -I)

II you have any questions, please feel free to call ma.

(Signature) (Position) (Phone)

PARENTS, This is a copy. Please KEEP THIS PACE fJr your records.

(The school also will retain a copy.) RETURN the ATTACHED

/AGE 2 to me. _

SE.40013
White copy. Special Education File
Yellow cOpys Educational Folder
Pink copys Parent

Pagel

97
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Date of Notices



86.23 Attachment D
(Continued, page 24 of 31)

FOR SCHOOL USE ONLY
_

PARENT NOTIFICATION

Dates

Nailed/Taken (CIRCLE) by

Notice of ARD Meeting signed. dated. and returned

Document a minimum of two attempts to contact parent (specify results /input):

Date Time
Person
Making
Contact

Person
Contacted

Results

----- ----

Home Language Survey results if other than English:

I translated this notice to the parent:

(Signature of Interpreter)

98

(Date)



86.23

PLEASE RETURN THIS PAGE TO:

(Street)

(City) (State) (Zip)

Attachment D

(Continued, page 25 of 31)

RE: Student

zo

School

PARENTS: PLEASE CHEM APPROPRIATE STATEMENTS) MELON AND RETURN:

I will attend the meeting at the scheduled time (Date: Time:_ to :____).

I would like to attend the meeting, but cannot do so at the time suggested. I will call to reschedule.

I will not be able to attend. I have invited to attend this
meeting as my representative.

I will not be able to attend. My comments, as related to my child's education, are written on the bottom
of this form. I wIAS to be notified of the results of the meeting.

I ic "oe speak English well. I will need an interpreter in

(Parent's Signature)

PARENT'S COMMITS:

(language)

--traTtr

SE- 600 - -$5 Page 2



Stelestiolkom
last first Kiddie IS School Teseher/Ed. Liaison

Date Time of
Contact

Person

elating
ContactContact

Potion
Contacted

1

Keens of Contact L

(Letter. phone.
home visit. eon -
fetence. etc.)

Subject of Communication
Outcome

97
9 S



86.23

Student Nana

IDS Birthdate: Parent /Guardian

Rome Address

Special Iducatise

consent to Release/Renuest Student Record(s)
SI Usted necesita un
intararete, Fiver de Ilamar
el director de la escuela.

Attachment D
(Continued, page 27 of 31)

School

Telephone

I understand and give my consent for the proposed release of the information listed bellow:

Agency/Individual requested to roles.* records:

Agency/Individual to receive records:

Reason records are needed:

Met ity tate

(Street) (City) (State) (Zip)

If you have any questions, call at

RECORD RILRASID/IRQUISTID:

(Hone) Than rasher)

Special Education Records (including current individual assessment reports; Admission, Review, and
Dismissal (AID) Coomittee reports' Individual Plan (IEP); etc.)

Medical Records

Report of Vistca/Reering Screening

Speech /Language Evaluation

Other information (specify)

(Signature) (Relationship to Student) (Date)

For School Use

Interpreter used to translate this notice? Yes No

(If yes, signature of interpreter):
-Date

TILE ORIGINAL. II STUDENT ELIGIBILITY FOLDER

ZI-410 "OS

Signature

101
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86.23

Student

tgAttiwitellifrige
AUSTIN INDSPINDSST SCNOOL DISTRICT

Special Education

Ads/Aston Review. and Dismissal iABDI_Cosai'aee Report

28 of 3
CURRANT P

Rome School
Non-Nome School

Privets/Parochial School

Six

(Lest) (Piro t) (Middle)

Semester Current Handicapping
Birthday School__ Grade Units Condition(s)

CURISNT TOTAL TISK /N:
Sp. Ed. Inst. min/hre per day/wk

Address Related Serv. min/hre per day/wk-------1-------1T***hor
Zip (Direct Service Only) (CIRCLE)

Review:

Purpose(s) of Meetings Admission Annual 3-Year Reevaluation Vocational Discipline

Dismissal __Temporary Placement Other:

I. SLIGIBILITT BRZERNEATIONS

U.

A. Iefermstion Reviewed by the Cosotttee:
Date of Report Date of Report

Referral folder informatics' Comprehensive individual assessment
Group achievement/aptitude Related services assessment:
Vet. assessments I II III (circle) LIP status report

Others Other:

Parent amterestaems

B. Based en the ietermatien tailgated above. the csmmittee decided that the students

DORS/DOSS NOT meet eligibility criteria for
Primary Nmadicap Other Nandicap(s)

C. Basmionthe infosmation reviewed above.the committee ensures that this decision use no primarily due to criteria
hosed on a teemed of the English language, a different cultural lifestyle, or lmacireducational opportunity.

INDIVIDUAL EDUCATIONAL PLAN (ZIP)
The AID Committees A. wrote the TIP B. reviewed the IfP (date LEP written:

C. reviewed and amended the current MEP

ZIP Dates's.

/ARIAS
TI MR PER DAY* NOCIIFICA27.(NIS NEEDED (IF ANT)

(facility. equip.. method. tutorial)SP. Res, CVAE VII ObsWw.

glare Me Ilse le steeled the etudes& tsars be lesereseed tell else (se
resulted by geese lee) dee te tee besdleepylas seedletee(e).

REAM SIRVICS(S)
AMT.

POSITION IIIRPONSIBLI PER
TIN&
WEEK

DATES

MR. End.,

Total amount of time (Ili /bra. per day /wk.) Spot. Ed. Reg. le.

III. PLACIMINT DECISIONS
Regular Class Partially

A. Itinerant Support Resource Self-Contained Self-Contained Other:

B. If Annual AID for easing year OR change of school/teacher assignment:

School Sp.01.Teacher Grade* (*pending completion of requirements)

Non-Rome School Placement is required to iaplensnt sel. Rome Scheel at tins of this placement:

Dual Sarollment. Private/Parochial School:

ADD CT1 UT TiW'ii-'6711 6-

MACRO:
Student Behavioral Guidelines
Discipline Review
Visually Nandicapped
Autistic
Texas School for Blind/Deaf

Day or Residential Contract

SPECIAL TRANSPORTATION NERDSD

Cat! Completed =TX:
GRADUATION OPTION RSCOMMINDSD:

I (Regular) Plan:

II (Special)*
.--

Other:

*An eligible special education stu-
dent who graduates through Option II
say return to school for additional
education until he /she reaches cgs 22

(as of September 1).

Limits.: English Proficient CLIP)

Student:
YES NO

Voc. Ed. OJT

SE40343

Whits: Special Education Vile
Yellow: Educational folder
Pink: Parent

Page 1 of

102

Nita Parent Notified of Mtg.:

Date of Meeting:

100

)



86.23
C. Additional Recommendations:

ALtachment D

Studen
(Cot.tinued, page 29 of 31')

IDd

D. The handicapping condition(*) is (axe) such that teaching of essential elements in the following subject area is

impucciates

S. Group Testing Special Considerations:

YES
EX/SRIINCE

ONLY
NO

Readial
lath

Braille Large Type Sign Test

Read Test Hark Answers Small Croup

Knead Time lediv. Admia. Other:

Down 1 Level Reverse Schedule

F. Statement of eligibility for special Lransportation:

G. This educational placement is in the least restrictive environment and is appropriate to meet the needs of the stu-
dent. The student is being educated to the maxims extent appropriate with students who are non-handicapped.

Alternative placements reviewed and reasons rejected:

Services reviewed and reasons rejected:

IV. COMMITTEE SIGNATURES Indicate YE. AC. LPAC. Voc. Ed.. others as appropriate (continue on reverse if necessary).

VOTING
DIENBER AGREE DISAGREE* SIGNATURE

1110111111111,

-----Tarent/Legal Guardian)**

Parent signature obtained at:
AID Nesting
School Conference
Hoes Visit

(Parent/Legal Guardian)

(Administrative Representative)

Instruction Representative

(Appraisal Representative)

(Special Ed. Representative. if not represented above)

Date of Signature:

Position

Position

Position

Position

*If disagreeing. indicate area(s) of disaersementon the back or attach.
**Parent (or student over age IS) must give consent for admission.

?AUNT NOTICE: for your information. the reverse side of this page lists where an explanation of your rights nay be
found in the 'ARENT AND BM= RIGHTS TO A SPECIAL EDUCATION. handbook. If you have any questions.
please feel free to call at

Name Phone

FOR SCHOOL USE ONLY
Notice of 3-year Reevaluation Due

SE-603-SS

mites SimeL1 fivesstat fils
tellies Idemestsed foldor
Plebs Penes

Page 2 of

103 101

IDate of Misting:



86.23 Attachment D

(Continued, page 30 of 31)

The PARENT AND STUDENT RIGHTS TO A SPECIAL EDUCATION handbook describes all of the rights you and your child
have including:

. Notice (pp. 3. S. 7. IS)

. Consent (pp. 3, 8, 13)

. Bearings (pp. 3, 5. 6, D. 16 -18)

. Protection in evaluation procedures (pp. 5-6)

. Least restrictive environment (p. 11)

. Confidentiality of information (pp. 14-15)

. Participation in Admission. Review, and Dismissal Committee

SI-605-83

104

decisions (pp. 7-8)

1112



86.23
II. VIDITIDUAL EDUCATIONAL PLAN

Cu noted is page 1 of this report)

A. Presest Levels of Competencies:
(Complete AREAS as appropriate)

NITISNATICS
CALCULATION

11A11011110

WNW WIC
RILLS

CONPRININSION

MILI110/14112TEN
ISTIESSION

OSMRt

Pas-voci
VOCATIONAL

PITSICAL

PESCl/LANGUAGE

DITILLECTUAL/
DIVILOPNINTAL

SOCIAL/
SSEAVIORAL

Attachment D
(Continued, page 31 of 31)

Student

ID/

Specify name as appropriate: nay include Noce - Referenced
Tests. Curriculum/Performance-lased and Criterion-Aefecenced
Tests. and Teacher Observation(s).

Iva
Date

Seel. Method
Data Source*

Grade Age
Level

S
Disarm:.

In oration on Current functioning
(include information on et ttttt he/weaknesses as appropriate)

I

Indicate skills which may be prerequisite to participation in vocational
education.

Indicate physical abilities/disabilities which would affect participation
in instructional settings or in P.C.

runctionini
Level:

Indicate learning styles, strengths. weaknesses.

Indicate behaviors which would affect educational placement. programming or discipline.

POR SNOTIONALLY DISTURB= SWIM= OPLT -- AS NOTID IN TEA ASSU$MLMT REPORT (Date: ) one or more of the
following charanteristica have been exhibited over a long period of time. have occurred to a marked degree. and have adversely
affected his/her educational performsaess

as inability to learn which cannot be explained by intellectual, sensory or health factors;

MEMO an inability to build or maintain satisfactory interpersonal relationships with peers/teachers;
inappropriate typos of behavior or feelings under normal circumstances;
a general pervasive mood of unhappiness or depression; or
a tendency to develop physical symptoms or fears associated with personal or school problems.

SE -GOS-15
Date of Nesting:

Whites Special Education Pile
Yellows Rdueationa/ Polder Page 3 of
Pinks Parent
Colds Peyehological Services

105 103



86.23 Attachment E

RESOURCES OTHER THAN SPECIAL EDUCATION FOR SERVING SPECIAL NEEDS STUDENTS

AISD has a wide variety of special programs available to help students with
special needs. Many of the programs focus on students requiring remedial or
compensatory instruction. In 1986-87, the major compensatory programs are:

:hapter 1 Regular - 33 campuses
Chapter 1 Migrant - 24 campuses
Chapter 2 Formula - all paired elementary campuses
State Compensatory Education - 10 campuses
Project Teach and Reach - 6 campuses
Writing to Read - 3 campuses
Title VII - 4 campuses
Transitional Bilingual Education (TBE) - 68 campuses
English as a Second Language (ESL) - 71 campuses

For a description of these special programs, the reader is encouraged to
refer to the following evaluation reports.

Program
ORE Report

Publication Number

ECIA Chapter 1/Chapter 1 Migrant 85.05

Chapter 2 Formula/Chapter 2 Discretionary 85.'5

Programs for Limited English Speakers 85.57

Teach and Reach 85.63

In addition to these renorts of individual programs, several other reports
present information about the District's attempts to plan for the needs of
students.

Baranoff, T., Howze, S., Christner, C., Schuyler, N., & Dugger, E.
(1986, June). A comprehensive plan for compensatory education.
Austin, TX: Austin Independent School District.

Christner, C. (1987, January). 1986-87 ,verlap study. (Publication
No. 86.07). Austin, TX: Austin Independent School District, Office of
Research and Evaluation.

Doss, D., & Christner, C. (Eds.). (1986, March). AISD needs assessment
for 1986-87 (Publication No. 85.36). Austin, II: Austin Independent
School District, Office of Research and Evaluation.

Wilkinson, D., & Luna, N. (1986, June). Special Education: 198C-86
Final technical report. (Publication No. 85_34). Austin, TX: Austin
"Independent Schooltrict, Office of Research and Evaluation.

Wilkinson, D., & Luna, N. (1986, February). Special education in
AISD: Context and program descri tion 1985-36. (Publication
o. . Aus n, i : us n n epen eft cool District, Office of

Research and Evaluation.

los 104
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File Variable

SEMS REF-AS

SEMS PAR PERM

Attachment F

AUSTIN INDEPENDENT SCHOOL DISTRICT
Department of Management Information
Office of Research and Evaluation

IMPORTANT DATES ON THE REFERRAL TIMELINE

Date

Date Referred to Campus Administrator

Date Parent Permission for Assessment

Recorded on

Student Information
Sheet (PS-SE-500-85,
p. 2) or the completion
date for the Student
Information Sheet on the
Checklist for Special
Education Assessment
(PS-SE-510-85)

Notice of Consent for
Initial Assessment
(PS-SE-800-84)

PSYSEA DTE-REF-COMP Date Referral Completed Checklist for Special
SEMS RECEIVED Date Referral Received by Special Ed. Education Assessment

(PS-SE-510-85)

Comprehensive Individual
Assessment Report

SEMS AS Date of Last Comprehensive Assessment

PSYSEA DTE-RPT-DICT Date

PSYSEA OTE-PRT-COMP Date

SEMS PAR-NOT

SEMS PLACED

SEMIS ST-PROG

Report Dictated

Report Completed

Date Parent Notified of ARD Meeting

Date ARD Originally Placed
(date of ARD)

Current Program Starting Bate (same
as above for new admissions)

xx = School year in which form developed EX: 85 = 1985

107 105

Information for Data
File

Comprehensive Individual
Assessment Report

Notice of Admission,
Review, and Dismissal
ARO) Committee Meeting
Invitation to Meeting
SE-600-85)

Admission, Review, and
Dismissal (ARD)
Committee Report (ARD)
(SE-605-85)

Admission, Review, and
Dismissal (ARD)
Committee Report
(SE-605-85)
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I PLEASE PRESS FIRMLY

Attachment G

TO RE 100
Regular 'leacher Student

REGULAR AND SPECIAL EDUCATION
IEP COORDINATION

This student k enrolled in special education. Because of hiseier learning problems, the ARD committee has made the following recommendations to facikatelearning. sere student receives Fs for two CkilleCubre grading period, pleasecontest me. Brulingtobe determined Trf. regular teacher specialeducation teacher both regular and special ion teachers.

SAPLEMENTATION DATES:
ADAPTATION OF MATERIALS: Provide

Reading materiMist grade level
Porto nod enteritis
'bps recording of required readings

Highlighled materials for emphasis

_ Mead format of materials:._
S aidahnenkulatives:
ElDniaterisis
Other.

MODIFICATION OF INSTRUCTION: Provide

Shoelneauctions (1 antilop)
Opportunity to repeat inatructions

Oppoburilklowelelnetniceons
Visual Mk (pictures. lash cards. alb)*
Amelary sick (cuss. tapes, Mar
InstrucSonsi aids:

Mullisensory infonnalion:---
Eidratimefororsi response
Eike *no foreman response
E mirs °Traduced length

Orleans
Openbook exams

last° be given by resource leacher
P review toted questions

Studycstratior evispendentwork
Frequent feedback

immediate feedback

Peelle* reinkicement of academic sklik
Check for understanding

Other

PHYSICAL AND/OR ADAPTED EQUIPMENT RE'UIRED:

11142bile
ware : llomselleuceeonFle
Wee : Ilexavoreiltomef

Piet : Poem
Gold : leepoeffeemenepecheeNel Pep

to
BEHAVIOR MANAGEMENT: Provide

Clearly defined knits

Frequent mmindem of rules

In-school Umlaut

In-elees *mut
Frawley' contact
Frequent breaks

Private dkcusslon regarding Whinier
Sealing newels leacher
Opportunity to help leacher

Supenrilonduring transition
Ignoring d minor Infractions

Inktementation of behavior contract

Positive reirdonninent
Reinforcers are

Other

ALTERATION OF ASSIGNMENTS: Provide

Reduced assignments

Biped assignments.

Extra lens for assignments

Opportunity to respond oralk

IndIvIdusicentracts
Emphasis onmalor points

ink 'Mystic( assIgnnients
Exemption from reading beton peers
Assistance in class disaissions

_ Special MOM In Ned assignments
Other

MODIFICATIONS IN GRADING:

Please contact me with questions or need for assistance.

or

Special Education Teacher

108
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IDate of meeting
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