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EDUCATIONAL ORIENTATION OF NIGERIAN ADULT LEARNERS

By

JsAe Aderinto

Abetract
The study examined the education orientation of Nigerian Adult
learners. Six hundred male and female adults engaged in different
educational activities were selected from public and private educat-
fonal institutions as samples. Burges' '"Reasons for Educational

Participation Scale Questionnaire” (REPSQ) was used for data collection.

The Spearnman rank ovder correlation was employed for data analysls.

orams e = p——— . e AT S AT B, T

The study revealed that Nigerian adult learners engage in cducational
activities mainly for cconowin, social, self-developwent, and acquisite
ion of credentials. Male and female Nigerian adults had similar educate

fonal orientations as revealed by the study (rho = 04867, p = .05).
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EDUCATIONAL ORIENTATION OF NIGERIAN ADULT LEARNERS

¢

Introduction

Factors that motivate adults to participate in educational
activities will continue to be a point of interest in adult education
programming. Cross (199.) asserts that “... the answer to the question of
of why adults participate in learning activities will probably never be
answered by any simple formular".

One of the problems of early educational ignorance of the Higerian
adults was the inability ¢f the providers to probe or conduet a period-
ical survey of the interests and motives of the participants for
engaging in learning activities. Observations show that programs were
based on what the providers thought the participants ought to know.
Knowles, (1950) warns that & programme that is entirely planned by the
staff on the basis of what ine staff thinks people ought to be inter-
ested in, without conducting periodical surveys of the needs and
interests of the people the programme secks to serve, will be rather

pathetic.

In any educational activities or programmes, needs assessment
and motivation to lcarn are likened to twins that should not be
separated from one another. They are indispensabie to each other in
education programming. Knowles, (1980) further gives credence that
in order to achieve the highest level of individual motivation, it
is imperative that the specific learning needs of the participants

of a given learning aotivity be investigated, Smith, (1582) opines




that adult cducation is the most evolutionary area in education
today. It is gqrowing interms of student participation and in the
number and types of providers. The growth according to Smith (1982),
is at increasing rate, a rate never anticipated by most of our
researchers in the last decade.

The educational orientation of Migerian adults has further been
dented by the inability of the providers and policy makers to adequate-
ly tackle the myriad problems militacting against prodactive adult educa-
tion progrgmmes in Nigeria. Omolewa (1981), attests that perhaps if the

governmen: was convinced about the place of literacy in development, it

would have done more than pay lip services to the adult education programmes.

Every participant in any educational activity have motives and goals
g;hg differ from other participants. Houle (1961), in his typology, bases
adult learning orientation on theee categories; that of learning for the
sake of learning; that of goal oriented; and activity oriented. totiva-
tion and programme decsign for adult education should be seen as indis-
pensable tools for effectiveness of adult education programming. The
study of Nigerian adults' motivation to learn has long been overdue.
Their educational orientation at this crucial period of structural
economic adjustment and national development should not be underestima-
ted,

A review of the literature indicates that there has not been any
investigation or study done on the educational orientation of Nigerian
adults. There has not been a thorough investigation of participants'

motivations and interests for engaging in educational activities.



Landry, (1971) declarss that most adult educational personnel do not
ﬁave' a very systematic or thorough picture of participants® motivat-
ions and interests foxi engaging in learning activities. Even the
administrators and other personnel in the programmes are unaware of
the true range and percentage of different motivations partly because
of inadequate rccord of study or they are too far removed from the
participants,

This study therefore secks to examine and determine the sxtent
of educational orientations of Nigerian adults through a case %s‘i:udy of
some selected Nigerian adult population. "“
l

i
I
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Assunption \
1, It was assumed that thore would be no difference in the educat-

fonal orientations cf Nigerfan-adult- learnmersse- - - \“ R
24 That hoth male and female Nigerian adult learners would h{ve
no difference in their educational orientations. |

i
!‘n
!

Synthesis of Literature \
Houle (1961), declares, t;wat +he desire to learn like every olxher
human characteristics is not shared equally by everyone. Adults en% g
in learning activities for a variety of reasons. A growing body of! i\e-
search and study suggest that the trend of educational orientation o*.
adults will continue to grow faster than the growth rate of adult |

population (Cross, 1979). {




The ceason according to Cross (1979), is due to complex inter=

weaving

of factors. ractors that are both soclal and economic, and which

include demography of birth place and rate. Evidence shows that there

are mor
This as
ional p
many Mi

educati

e adults in the population of any country today than ever before.
may be suggested, could be responsible for the trend of educate
articipation of adults in Nigeria. Aderinto (3983), shows that

gerian adults are returning to schools or engaging themselves in

onal activities for different reasons, among which may be the

requirenent for new knowledge and skills, rising educational levels, and

demand

tor more sophisticated level of education.

Douglah, (1970) asserts that all people have some basic needs which

they must satisfy, therefore, they tend to be attracted towards and feel

more involved in activities which they see as having good chances of

7T satisty
adult i

th'fhéif”heeds:"eoolie~and»Newberry.w112§§) view orientation of

n educational activities both in general and in an organized

adult education as that of soclioecconomic factors and the desire for

job advancement.

Tough, (1971) in a study showed that a typical adult person

would conduct or undertake about eight learning projects in one year.

His study showed that 98% of the 66 interviewees participated in one

kind of

learning project or the other. The individual time spent on

these learning projects averaged 816 hours and median of 687, Tough's

study f

practic

Adults

urther showed that many learning orientations are initiated for.

§

al reasons, decision making, skills, sports, and houe familye |
‘1

participate in learning activities for upgrading job or occupa=.
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tion, personal and homd resporsibilities, self-improvement and
!

competencg, and for interest or leisure,

Adult educationaliorientation may not be the same all over the

i
[

worlde f tudies have sﬁéwn that people partlcipate In educational

activ;;ies for varlodé‘reasons. Robinson (19455), explored the range
, [y
of ad%;t interest in equcational activities in England, and found that

ad lts in England participated in learning activities for personal
i

/pd pratical neod# of cveryday life, People, according to Robinson, do

mat at some stagq decidp that they would like to know more about econo-

/
7 mics'or psycholo?y, they are concerned about how much it will cost
)) i
’ them to redecoraxe theiv homes or why their children behave in the way

/
/
r‘( thﬂy do, ‘il
éég 5 Dumazudiel (1967) corducted a survey in France on adults educa-
- tlon al intereZts. The finding revealed that adults in France put

|
J%Mw S

mqre enphasis bn praotical and technical applicatlon of knowledge.
Adults in Fra#ce were more concerned about skills for their vocations.
The preferredttopics, according to Dumazedier, are connected to utili-
tagian pre-occupations, answering a need for information about matter
aﬁfecting daily life.

? Shefficld, (1962) indentified five meaningful components of

eﬁucational orientation of adults and named them as Tollowss

Learning orientation - those secking knowledge for its own

\
\
‘.
|
e
!

\
!

sakes

Desire - activity orientation - those taking part because of the

U UGSV GRS N NSO




self-development, religious and self-improvcient.

Samplc and Hethodology

In order to accomplish the purpose for which the study was
intended, 600 male and female adults engaged in diffcrent educate
fonal activities in both basic educational and advance educational
tnstitutions were randomly selected from 2 population of 1000,

The ™eason for Educational Participation Scale Questionnaire™
(REPSQ) developed by Burges (1971) was used for the study. The
wpeason for Educational Participation Questionnaire" provided the
major sources of information with regard to the purpose of the study,
which was to examine and identify the aducational orientation of Nigerian
adults. Two kind of recliability tests were used to determines the cone
tent validity and relfability of the instrument by the author, and

wgMw;;;;;“;;;;;ﬁ;igzéﬁéo; this S%&&&EW(i)‘the coeffici®nt of stability-
which averaged .665 for the entlre group, and (2) the coefficient of
equivalence which was .885 for the entire instrument. The author's
validation of the imstrument made it readily acceptable for use in
this studye.

The questlonnaires were administered persenally by the researcher
to 600 (male and female) adult learners in selected¢ institutions of
learning in Nigeria to facilitate a fair percentage of returns. A
total of 513 questionnalires (85.5%) were completed and returned and

considored usable for the study (see Table I).

i0
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Analysis of Data
Since this study is descriptive in nature, a statistical test

which is descriptive was employed for the analysis of data. The
Spearman i.ank Order Correlation was used to this effect, and for determine
fnyg the relationship that existued between the participants' responses

to the "Reason for Educational Participation Scale". The mean for
each item on the scale was calculated, ranked, and compared for the
selected independent variablese A level of significante of L05 was set
fot the rejeétions of the null hypetheses. Ten factors that had the
highest means on "Reason for Educational Farticipation Scale! were
viewed as being important in determining the educational oricntation qg

adult learners in Nigeria.

Table 1

Populatlo;, Sample, and lhc Porceitage of Responses - - - .

Usable % of Usable
Respondents Population ngple Responses __esponses
Male 500 300 265 88e3
Female 500 300 248 3246

Total 1000 600 513 8545

Findings

Table II presents the Spearman Rank Order Correlations bvetween

responscs glven by respondents to the reasons for cducational particie

o pation statements as ranked by male and female adult learners. Only

11



%
10 out of the 22 items with highest means rank-ordered were used
for the purpose of analysis.

As data in table II indicatec, there was considerable agrece-
ment in the educatlonal orientation between male and female adult
learners in thelr responscs to the reasons tor engaging in educat-
ional activities and on those factors considered to be important
and the most impertant factors that influenced or determined adult
learners' participation in cducational activities. As data revealed,
both male and female adult learners in tiigeria agreed on the reasons
for educational participation statements 7, 68y 24y 30, and 35 as
factors considered most important in their educational orientationse
These factors attracted egual ranking from the respondents. Other
factors, for example, jtems number 2%, 31, 39, 43, 45, and J, were
ranked differently by the respondents, but also attracted higher
means, thus making them to lL.e among the ten factors with the highest
means in the orientation of adult learners.

As earlier stated ln this study,it was assumcd by the researche
er that there would be no difference in the responses yiven by the
respondents as ragard their educatioral orientations, uiv assumplien
was tested by conputing the Spearman Rank Order Correlation Ceeffie
cient to determins the degree of relationship, and the significance
of relationship betwecn the sex. The rio valve (.867) ohtained at
.05 level of significance showed that there were statistically

significant positive order corraslation coefficiant hetwee male and
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10 2
- Table 1I o
Educational Or’entation of Adult Learners A§
SEX Differences .
Statements Hale Fank Female Ranic detween Ranks d
X X !
."139 seek relief from economic
7T pragsures of 1ife o9 1 +eal3 ] 0 0
€ Y~ , Jo earn a deqree certivicatc, ov )
diploma i 2 +hed? 2 0 0
To fulfill a personal motivation L
to get ahead +4,430 3 ++e23 3 0 03
To keep up~-to=date with new teche .
nology in my occupation +44 (09 4 +/+403 I 0 TOf
To become a hetter Informed ’
person. + o CO S +3463 9 4 18 =
Yo maintain or improve my f
social position +3.53 é +3e62 é 0 0
To upgrede ry personal compe- :
temy +3.81* 7 +3.3(3 5 2 4‘ k
To meet the educational requirce
ments of our era +3.78 8 +3477 K 1 1
To kaep up vith others £372 9 +3e7% 8 1 1
To gain insight into mysell :
as a person +3.53 12 +3462 10 G
Sum of d” = 22
rhu = 857
p = 405 for o= 10




L
female adult learners in Nigeria. The assumption number 2, that
both male and female Nigerian adult learners would have no differ-
ence in their educational orientations was therefore retained
(rho = .867, p = .05). With this findings, the assumption number 1,
which also stated that there would be no dii ference in the educat-
fonal orientations of Migerian adul. learners was retained. As
Table II revealed, therc are similarities in the rankirgs of the
fters considered most important to the educational orientation of

the respondents.

Conclusion and Implications
The findings from the study Suggest a pesitive relationship in

the educational orientation of Nigerian adult learners. Female
adult learners engaged in educational activities for similar reasons
as those of males. Mostly, adult learners in MNigeria engage in educa~
tional activities for both economic and non-economic reasonse Four
categories emerged as basic educational orientation of Nigerian adult
learners in the study. These were: (1) Economic needs; (2) Self-
development; (3) Social needs; and (4) Acquisition of credentialse.
The typology of educational orientation of adult learners in
Nigeria as revealed in this study is an indicative of the need for
educational administrators, teachers, curriculum planners, education
counselors, private and public education proprietors to recognize
that adult learners in Nigeria percieved education as an aid to a
better future, economic and self-improvements. These educational

O ations as presented in this study should be used in the allo-

, EC , ~




cation of resources, programue planning, and decision making

process concerning adult education in Nigeria.
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