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A Dedication

Dr. Andrew A. Robinson, Jr.

With fondness. admiration. and respect. we dedicate this monograph to Andrew A. Robinson.
Jr.. who founded and organized the Florida Institute of Education in 1982 and served as its director
until his death on February 27. 1988.

Dr. Robirson was quite aware that our society today is an “information society ™ where one’s
very existence is dependent upon the quality and aceuracy of the information that must be processed.
evaluated. and applied To this end. he unequiy ocally insisted upon the greatest pussible disseming-
tion of information related to education in our society . It was indeed he who saw the need to prov ide
conferees and educators throughout the state and nation with bound copies of the major deas.
strategies. and arguments generated and presented during each conference.

Those of us who knew Dr. Robinson well know that he was a master at setting realistic and vi-
sionary goals. superyising relevant activities. and evaluating progress and vutcomes. He was able
toinstillinus the need toset the highest personal and professional standards. Like Reichel. hebelieved
that **not unless we fill our existence with our aim do we make it life.”

One of FIE's most salient aims continues to be helping educationally disadvantaged students
become prepared for college. In Dr. Robinson’s words:

Itisnot enough toview with alarm the plight of educationally disadvantaged students. The
Institute is proud of its role in working with schools, colleges. and wniversities in a
planr-d, systematic program designed to provide for student motivation, enhanced
academic preparation and counseling, and cffective advising for students and parents.

It was Dr. Robinson’s disdain for procrastination that catapulted him into leadership that was
marked by energy. initiative. and reason — all qualities thought by the Greek philosopher Plato to
be requisite for educational leadership. It was withenergy . initiative. and reason. therefore. that Dr.
Robinson sought to irradicate the barriers which hinder disadvantaged and disenfranchised students
from pursuing and successfully completing programs in postsecondary institutions.

As we look at the research questions that serve as the impetus for this monograph. it becomes
apparent that family andcommunity env ironment. socio-cconomic status. quality schooling. motiva-

tion, and peer and familial expectatigns, determine to a large extent who takes advantage of

postsecondary education. It was clear that Dr. Robinson believed that — to paraphrase Dr. Marun
Luther King. Jr. — the leaders of humankind w Lo could help the disadvantaged should act like ther-
mostats rather than thermometers.
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To know Dr. Robinson was to know « man who caused things to happen. he did not stand by only
to record the climate of the hour. Rather. he moved swiftly like the gales. moving. guiding. and
maneusering — all for the sahe of ensuring excellence in education for all citizens. This excellence
i education. he felt. would provide for its people vision — a vision that would lead to an education,
as Carter G. Woodson relates. that would **inspire people to live more abundantly . to learn to begin
with life as they find it and make it better.™”

Dr. Robinson was not selfish with his vision. he reached out. He reached vut to knowledge and
learning. He reached out to children and adults. He reached out to the future. a future he — along
the way — helped shape. Dr. Robinson. we now reach out to you ...

Lives of great men all remind us
We can make our lives sublime.

And. departing. leave behind us
Footprints on the sands of time:

Footprints. that perhaps another.
sailing o’er life’s solemn main.

A forlorn and shipwrecked brother.
Seeing. shall take hear’ again:

Let us. then. be up and doing.
With a hear- for any fate:
Still achieving, still pursuing.
Learn to labor and to wait.
— Henry Wadsworth Longfellow
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PREFACE

This monograph serves to summarize the proceedings of the 1988 College Reach-Out Con-
ference The conference, held in Orlando. Florida, May 5-8, followed the format initiated last yedr
— thatis —astatewide meeting sponsored by the Florida Institute of Education and the State of Florida
Department of Education College Reach-Out Program. The conference was attended by more than
150 concerned students, parents, and educators representing Florida's schools, community colleges
and public and private universities.

The focus of the conference was to address a disquieting trend in the education of minority
students in Florida and the nation. Specifically, while high school graduation rates of minorities have
been increasing, minority enrollment in postsecondary education has been decreasing. In October,
1987. the Florida Institute of Education received a grant from the Florida Department of Education’s
Reach-Out Program to initiate a research study designed to identify variables which may influence
students’ deciion to attend college. This statew ide study involved administering a questionnatre to
over 800 high school seniors from 31 high schools in 20 school districts throughout Florida's five
scholastic regions. School personnel assisted in data collection by providing information from each
student’s academic record. The study, entitled **Variables Affecting High School Seniors” Aspira-
tions and Decisions to Attend College,"” appears in its entirety in this monogi aph and addresses the
following questions:

(1) Is there a relationship between variables such as parental expectations, peer influence,
parents’ education, parents’ occupation, and aspiration to attend college? And decision to
apply for college?

(2) Istherearelationship among \ariables such as career aspirations, carcer goals, and aspiration
to attend college? And decision to apply for college?

(3) Istherearelationship between academic v ariables such as course of study , feelings about high
school, feelings about being prepared for college, and aspiration to go to college? And deci-
sion to apply for college?

(4) Istherea relationship between variables related to family circumstances and aspiration to go
to college? And decision to apply for college?

(5) Is there a relationship between experiences in school, extracurricular activities, and aspira-
tion to go to college? And decision to apply for college?

(€ Is therea relationship between access to guidance and counseling and aspiration to go to col-
lege? And decision to apply for college?

(7) Is there a relationship between minority versus majority group membership and selected
family, academic, career, and financial vaiiables?

(8) Is there a relationship betwen residing in an urban versus rural environment and selected
academic and educational variables?

(9) Is there a relationship between gender and selected educational and academic variables?

Discussion and examination of the findings related to these questions served as the focal point
for this year’s conference. A group of respected educators was identified toserve as panelists at the
conference, and eachmember of this group was asked to respond to one or more questions associated
with variables identified in the research questions. They presented their responses at the conference
intwo general sessions. Participants shared ideas and information and discussed how the findings
and recommendations might be used to strengthen activities designed to address the goals uf the Col-
lege Reach-Out Program.

Highlights of the conference included the Key note Address by Florida Board of Regents member
Cecil B. Keene, and 'uncheon presentations by Dr. Lana D. Muraskin, Senior Policy Analyst, Na-
tional Assessment of Vocational Education, Washington, D.C., and Ms. Lillie Shelton, Assistant
to the Chancellor and Director, Equal Opportunity Programs, Tallahassee, Florida. On Thursday
evening, May 5, conference participants attended the Annual Frederick H. Schultz Distinguished
Lecture Series where they heard Governor William Clinton of Arkansas discuss the vital link between
educational policy and economic development.
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Participants were ashed to complete an evaluation instrument regarding the content and mnanage -
ment of the conference and Dr. Rosily nn King, President, Information Research Network Service.,
Washington, D.C., served as outside evaluator. Her evaluation is included in this publication.

The conference would not have been possible without the cooperation of Dr. Jack Tebo. Direc-
tor, Postsecondary Fducation Planning Unit. We thank him for his constant guidance and commut-
ment. We wouldalso like to thank Mr. Clark Maxwell, Jr., Executiy e Director, Community College
System, Chancellor Charles B. Reed, State University System, and Commissioner of Education
Betty Castor for their continued support of this and other Institute activities. It is only through sharing
of resources and ideas that we will achiey ¢ our common goal of expanding educational opportunity
in the State of Florida.

We look forward with great anticipation to next year's Third Annual College Reach-Out Con-
ference. Meanwhile. we must continue our efforts to make education a community coneern and
seaich for new and exciting way s toinvolve parents, business leaders, and community groups in the
cducational process. There is no greater priority than preparing our young people to meet the
challenges of the future.
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ABSTRACT

While greater numbers of minority students are completing high school successfully . fewer of
them are continuing their education in a postsecondary setting. Recently . adv 1sory groups such as
the State™s Advisory Commiittee on the Education of Blacks and the Postsecondary Education Plan-
ning Commission have expressed the need for increased efforts toenhance the participation of blacks
and other minorities in postsecondary education.

This study surveyed 811 randomly selected high school senjors to gain information regarding
the variables which influenced their decision whether to continue their education beyond high school.
These students completed a questionnaire which ashed them to provide mformation regarding
academic. motivational. demographic . and economic characteristics. Data from the students” perma-
nent files were also collected. these data included. GPAL. tests tahen. courses completed. and other
relevant data.

Data were analy zed using an independent samples chi square test to compare the responses of,
those who had applied to a college. those who aspired to go to wollege but had not applied. and those
who had decided not to continue their education. minority versus majority students, urban versus
rural students: and male versus female students.

Itwas found thatover 70% of the respondents said they wanted to go to college., but only 31.9%
of chem had actually applied. The figure of 31.9% approximates the percentage (347 ) of students
who enrolled for college in Florida in 1986. Aspitations to attend ollege were related to parental
expectations. parents” education. and the father’s occupation.

The vast majority of the survey sample believes that college is necessary for success and wants
a good job in five years carning over $20,000 per y ear. The majority of students aspiring to go to
college believe that their high school has prepared them for college.

Family circumstances were related to aspiration to attend college. Students from families earn-
ing an income of over $20.000 per year tended to want to go to college more frequently than those
from families carning less than $20.000,

Several differenees between majority and nunority students were found. More majority
students” fathers had gone to college. were in managerial or professional positions. and total fanuly
income was greater than $20.000 per year. On the other hand. minority families were less Likely to
have twoparentsinthehome and more likely have alarger number of childrendependenton the bread-
winner(s). A farger proportion of minority students said that they planned to join the military after
2 aduation,

Inspite of these differences. almostidentical numbers of minority and majority students applied
for college. One of the largest racial differences was in academic achievement where it was found
that majority students in the sample had an average GPA of 2.54 compared to 1.79 for minority
students. Minority students tended to discuss career plans with counselors more frequently while nia-
Jority students reported discussing college plans more frequently . Differences were found between
urban versus rural. and male versus female students in many of these areas. also.

Surprisingly . students reported obtaining information about college admissions and financial aid
more frequently from printed brochures than from either counselors or teachers. While many
students believed that they would be able to obtain financial aid. financing a college education was
an impo-tant area of concern,
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INTRODUCTION

Americans have traditionally valued the acquisition of forma? education. for it provides the hey
ta ccononic and socidl advancement. One measure of educanondl attain. ent is the number of years
of school completed. Burcau of Census data show that in 1987, 26.1% of th: adult U.S. population
had not completed high school. whereas the pereentage of black adults who hed not completed high
school was 40.2% During this same peniod. 19.4% of all Amuricans haa completed four or more
sears ofcollege, whileonly 1117 of blachs wese college graduates. Although some academic gains
were made in the 19008 and 1970s, black enrollment in postsecondary education has shown recent
declines.

The statistics for the State of Florida are comparable to those a. the national level. With its ex-
panded community college system and state university systet. . Florida has addressed problems
associated withaceess from a geographic perspective. Many problems related to economics, motiva
iion, and academic preparation have not been addressed. however. to the satisfaction of those who
plan for the education of Florida's youth,

This study was designed to determine whether there are specific economic. motivational, or
academic barriers which decrease black and other minority participation in postsecondary education,

THE PROBLEM

In Florida and other parts of the nation, there is a major concern over the growing under-
representation of blacks in postsecondary education. One need not look far to document that the
number of black students who are choosing to continue their postsecondary education is declining.
Inspite of the fact thatblack high school graduation rates have siightly more than doubled since 1940,
several studies have pointed to a decline in the number of black high school graduates vho go on'to
college.

The National Education Association (NEA) reported that even though minorities total some 21
percentof the U.S. population, minority enrollments intwo and four-year colleges remainat 17 per-
cent. Bureau of censas data show that. in 1984-85. 19.4% of Florida high school graduates were
black. Duning this same period. first-time-in college enrollment for blacks in Florida public univer-
sities ard community colleges was 115, Ferther., Florida Department of Education statisuics reveal
that although there is a steady decline inblack representation in higher education enrollmen.s trom
the freshnien to the senior year. the greatest lors oceurs between high school graduation and college
entrance,

When viewed in conjunction with projected labor market requirements. the significance of
cducational attainment becomes apparent. According to arcport fromihe Hudson Institute. increased
cducational achievement willbe required tocompete succeesstully intomorrow s labor foree. In 1984,
only 22 percent of jobs required four or more years of college. In the year 2000, it is projected that
30% of ,obs will require four or more years of college. In other words. many vccupations having
rapid growth rates will require more education and traning. If black tand other minority ) students
are to be competitive in the changing labor market. they must continue their education beyond the
high school level.

The literature regarding black participation in pustsecondary education reveals that there are no
simple answers to the uestion of declining black enrollments in postsecondary education. A number
of variables interact and contribute to students” aspirations and decisions with regatd to participating
Mnpostsecondary education. These variables may be classified as falling into three major categories,
academic. motivational. and demographic/economic.

This research study examined some of the possible economic, motivational, and academic
varigbles which are related o students” aspirations and decisions to pursue a postsecondary educa-
tion. The use ot both majority and minority students in the study permitted comparisons by race. The
study addressed two broad questions. (1) Is there a relationship between selected academic, motiva-
twndi. economic, and demogr 'phic variables and aspirationtoattend college?, and (2) Is there a rela-
tionship between selected academic. motivational. economic. and demographic sariables and the
decision to apply to a college? These two broad questions were decomposed into more specific
rescarch questions. These research questions are presented in the section on results.,
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REVIEW OF RELATED LITERATURE

Two recentstudies have addressed the factors associated with college attendance of high school
graduates. Borus and Carpenter (1984), using data and interviews collected for the Department of
Labor in the 1979-80 National Longitudinal Survey, identified variables associated with ollege at-
tendance. Data collected included attitu Jes. school background. schooi eny ironment. and indiv idual
characteristics. Variables which were found to be significant for college attendance were. age of stu-
dent (clder), father’s education. foreign birth of mother, lack of immediate marriage plans, high
score on Control Over Environment Scale. and attendance at religious activities. Other variables
which were associated with going directly to college were. completing an academic curriculum in
high school. not being behind the modal grade and not having had remedial education, attending a
school with 1000-1749 students. and finally . if minority . attending a school where that minority was
more than 10 percent of the total population.

Variables which were nor statistically significant in the Borus and Carpenter study were. race,
residence inaruralorcentral city , having had a child, having substantial reading material inthe home ,
absence of parent atage 14, number of siblings . unemploy ment status of youth, local unemploy ment
rate, intention to join the military, intention to work at age 35. school satisfaction, funding level and
school ty pe. Nonetheless, variables which were not significantly related to college attendance were
thought to be correlated with other variables, notably family characteristics._

Baird (1984) comparcd College Board file information, the educational plans and other relevant
characteristics of students with different combinations of family income and test scores. There were
3200 participants in his study. Baird concluded that among the SAT test-takers ‘‘applicants from
families of whatever wealth generally obtain admission to college. Likewise, in this sample. ap-
plicants at ever) score level (emphasis added) also generally obiained admission to college™ (p. 393).
The role of SAT scores was analy zed and tested against the variables of family income, sex, admis-
sions, ethnic group and acade.nic rank. In summing, Band said, *The results of this study provide
some support for the idea that the SAT may be generally serving the purposes its makers hope it will
serve. helping to identify talent. some which might be missed by other means’" (p. 394).

Somew hatsurprisingly, Baird"s analysis revealed that blacks who took the SAT attended college
with more frequency than whites. Regardless of SAT score. 97 percent of blacks and 90 percent of
whites were attending a college within a year. Baird also found that blacks and Hispanics ‘‘used
governmentaid, college aid, and their ownemploy mentto support their education considerably more
frequently than whites’” (p. 390).

Follow ing reports that financial aid allocated for minorities was not being used, there was a push
to make minorities more aware of such programs. Higgins (1984) analy zed responses of the 1980
senior class in the High School and Beyond study . This study included a stratified sample of over
28,000 seniors. The study investigated seniors and their aspirations for higher education, their plans
to use various loan programs, work-study programs, scholarship, fellowship and other grant pro-
grams. A follow-up study pinpointed those who actually attended college. Higgins found that
students attended college atapproximately the same rate regardless of their Laowledge of need-based
programs (e.g., Basic Educational Opportunity Grants). Of those who did know about the program. .
77 percent attended college in 1980-81. Of those who did not know, 73 percent attended college in
1980-81. Similar patterns were found for the College Work-Study and the Guaranteed Student Loan
programs. .

Economics is a major factor in the decision to attend college, but the interyention of federal and
state programs, and active promotion and publicizing of such programs in high schools and by college
student aid offices, has succeeded in ameliorating this factor for many students.

Three studies on achieving black adolescents (Edwards, 1976; Timberlake, 1982, Lee. 1985)
attempted to idertify the resources which support academic wuccess for this particular minority
group. In some cases the findings were inagreement with studies of all high school youth, but some
were not. These findings may indicate areas of special attention for high school counselors. teachers.
advisors and college admissions officials.

Inthe firststudy cited above, Edwards profiled 21 academically successful students (with a GPA
of 3.00 or better) from a large Midw estern urban high school. Most were female and their average
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age was 16 years. 5 months. or at least one year ahead of age-grade progress. Edw ards hy pothesized
that because they were younger *‘they are not tully accepted by their grade-level peers nor are they
permitted equivalent freedom by their parents™ resulting 1n more time for academics (p. 410). Only
1T ofthe 21 students lived with their natural parents and the average number of persons in households
was 5.3. They nad limited mobility aside from the usual shifls from elementary to junior to senior
high. All had highly positive elementary school experiences and had a wide range of other positive
experiences during their school years. They had access to help with school work. had regular
domestic responsibility, and **their eftorts are frequently reinforced by those of older siblings™
throughexample and tangible assistance (p. 413). It was also found that 32 of the 40 parents involved
in the study were born in the South. At this point. Edw ards suspected that these academically suc-
cessful blacks were actually a deviant subgroup of the dominant adolescent black subculture. The
responses of the students to different attitude and belief scales revealed conformity to adult values
and independence with respect to peers.

In the second study, Timberlake (1982) focused her study onthe black female high school student
who is perceived as a **potential dropout,”™ yet who persists and graduates from high school. Her
results show that the following variables significantly related to the subjects” persistence. student’s
age (17-18age range compared tu non-persisters who were either youngerorolder), nonparticipation
in extracurricular activities on school grounds. involvement in church activities and employ ment
while still in school.

Inthe third study . Lee (1985) investigated psy chosocial variablesassociated with the educational
development ofblach adolescents ina southern rurai environment. Variables related to academic and
social success for this cohort of rural black adolescents included:

. Close supportive family networks with strong direction from parents:

. Highly developed social network outside the family;

. Strong identification with positive role models;

. Active participation in school and church activities with limited activity in community
activities;

5. Positive education experience with school providing the major social outlet:

6. Strong future orientation based on realism:

7. High educational and occupational goals and expectations:

8. Moderate to highly conservative moral attitudes;
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. Strong religious convictions;

. Positive but realistic view of self with the ability to accept responsibility for self and behavior,
the ability to both lead and follow. and an internal locus of control;

11. Well developed though somewhat limited interests:

12. Limited degree of black consciousness; and

13. Well developed views on the nature of success.

W hat these three studies have in common is a description of a network of variables mostly de-
pendent and functioning from a strong family and’or church involvement which has been closely
assuciated with the academic success of blacks in high school. Those blacks who persistand graduate
from high school do, in all probability, have the support and encouragement of significant others.
They have already experienced success and goal achievement.

Another factor which can affect college enrollment *  the amount and ty pe of career counseling
experienced by the high school student. This counseling does not necessarily have to come from the
school but is usually available or thought to be available through the high school guidance office.

Leeand Ekstrom (1987), using data from the first and second follow -ups of the High School and
Beyond study , found that students from families low in socioeconomic status, from minority groups
and from small rural schools are less tikely to have access to guidance and counseling for making
importantdecisions atthe beginning of their high school careers. In addition, Lee and ERstrom found
thatin the areas of selecting acurriculum track and planning a programof study , highschool guidance
counselors have limited involvement with students as a whole. They reported that.

Less than one-fourth of all high school students selected a curriculum with any assistance
from a counselor, and only about half of all high school students receive counselor
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assistance in program planning. Morcover, only slightly more than half of all high school
students have access to counseling for their plans after high school, that is, career and col-
lege counseling. These figures suggest that there is likely to be a group of students who
might have either theambition or the ability toattend college but w ho have no contact with
a counselor until the end of their high school years. As a consequence, such students may
not have entered a curriculum track providing preparation for college or. regardless of
track placement, may not ha e taken courses that are either necessary or desirable
preparation for college (p. 306).

The percentage of blacks enrolling in higher education has not changed significantly since 1976.
Whilearecentreport from the director of Equal Opportunity Programs for Florida’s State University
System pointed to a slight increase in the number of black students attending Florida's unisersities
since 19835, it is anticipated that this trend will not continue because of sharp declines in the number
of blacks receiving community college degrees and high school diplomas.

CONCEPTUAL FRAMEWORK

The conceptual framework underlying this study is shownin Figure 1. A conceptual framew ork
identifies the important variables involved and how they are believed to be related. The variables
which are identified provide the framew ork for the kinds of data that should be collected. the findings
that could be expected on a theoretical basis, and how the results might be interpreted.

Asshownin Figure 1, aspirations to attend college can be influenced by a variety of individuals.
They include parents, peers, siblings. teachers, counselors, and other individuals who come to serve
as role models or as significant others. Parents are potentially the most influential because of their
societally givenauthority and influence as child rearers. providers, and rolemodels. Whetner parents
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exerta positive influence on their children regarding pursuit of a college education may be related
to their own aspirations and prior education level.

Throughlife experience and social interaction with others, y oung persons begin to evolve career
aspirations and college aspirations. Frequently , college aspira ions become fused with carcer aspira-
tions because going to college is a prerequisite for entering rofessions such as teaching, medicine
or law. But college aspirations can also be autonomous and function independently of carcer aspira-
tions. For example, a student may aspire to go to college but, for a variety of reasons, ends up going
to work after graduating from high school. Thus. the college aspiration has not been acted upon even
though the individual holding it would have liked to pursue a postsecondary education — and may
do so at some time in the future when circumstances are more favorable.




If studems acqutre an aspiration to attend college. they must seek infornstion abont which col-
lege to attend and what must ve done to «pply and be adnied. Thus, infi: aaticn acguisition is seen
asavital step inacting upon the aspiration to attend « Hege. Information avout goiug to coilege may
be obtained froma variety of persons and sources. Persons whocan supply such informatiosn include
teachers. guidance counselors, parents. studeat pecrs. and ot'ers who are knowledgeable about the
process. But humar informants a. 2 not the only source of information. Published college guides ar.d
brochures are also trequently ased resources in the information acquisition process.

Measuring aspiration to attend colleg.: can be dosie by asking respondents about their college-
going intentions. But responses which produce self reported intentions should notbe treated asdirec?
evidence that the student is actielly coliege bound. Measuring who is college bound is best done
using behavioral indicators suchas evidence theethe studenthas actually takenthe required adniission
test(e.g.. the SAT or ACT). has actually submitted an application for admission. has received a for-
mal statement of admission. or has paid an enrollment deposit.

The decision to apply to college is itself infiuenced by factors other than aspirations or informa-
tion about colleges. Thus. personal fa “tors based on personal experience can mediate the decision
to apply for college admission. Personal factors include. liking to attend school. having confidence
inone s ability tolearn. the feeling thatone is prepared for college. and ability to take tests successful-
Iy. Thenthere are situational factors such as hav ing the financial resources av ailable to pay fortuition.
These factors. then. can mediate college aspirations as well as the decision to apply to a college.

Definition of Terms. Operational definitions for sclected key teims include:

Student who aspires to attend coll:ge. Any subject who self-reports that he. she wishes to
continue education after graduation from high school.

College bound student. Any subject who self-reports that he.'she has submitted an applica-
tion to a college or university.

Noncollege bound student. Any subject who self-reports having decided against contin-
uing his/her education immediately following graduation from high school.

Urban schiool: Any school located in an inner city area of a district with a population of
150.000 or more.

Rural school: Any school located in an area of a district with a population of less than
150.000 or ary school located in an outlying area of a district with a population of
150.000 or more.

. METHODS AND PROCEDURES

Three kinds of data were collected to provide answers to the research questions. They included.
thdate from a questionnarre administered to 883 students in randomly selected twelfth grade English
classes, (2) demographic and academic informadon gathered from the participants” permanem
record files. and (3) indepth case study interviews with 15 randomly selected interviewees.

A number of steps preceded the actual data collection. First. the schools which were to participate
in the study werc identified. Schools were chosen on the basis of having a Precollegiate Program in
place. and/or on the basis of their willingness to participate in the study.

Thirty -one schools participated in the study . of which I8 were categorized as urban and 13 as
rural.

Administrative support for the study was obtained by means of a letter (see Appendix Ajto the
superintendents of caciof the counties selected for the study . This letter was accompanied by a copy

The reference for population figures was. Profile XV, Profiles of Florida School Districts,
| 1984-85, Annual Report of the Commissioner of Education. Division of Public Schools, Florida
Department of Education.
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of' the Academic Information Form (see Appendia C). The letter set forth the nature of the research
and the poteatial benefits to the schoels and to their students.

To add to the credibility of the study. a letter of endorsement from Betty Castor. the Commus-
sioner of Education. followed the initial letter to the superintendents (see Appendin Dy. Follow -up
telsphone calls were made at periodic intervaf to those superintendents who had not responded.

When the consent of the superintendents had been reccived. the principals of the participating
schools were sent a letter (see Appendix E) which explained the study and ashed each principal to
identity a guidance counselor within the school who would be w illing to assist with the data collection
for & small stipend. Once the names of the participating guidance counselors had been obtamned trom
the riincipals. the gwdance counselors were mailed a letter of explanation. along with copies of the
Parent Consent Form (see Appendices F and G).

A cluster sampling procedure was used. The guidance counselors mailed a list of the twelfth
grade nglish classes from cach school participating in the study . The guidance counselors senved
as the liaison with classroom teachers and helped arrange fer the date and time of the sun ¢y ad-
ministration. They also distributed and collected the Parent Consent Forms and kept records of stu-
dent cligibility for participation based on parental consent.

The survey was administered only to those students who had previously obtained parental con-
sent to participate. Parents of the students who participated in the case study intery iews were ashed
tosignanadditional Parent Consent Form specific to the interyiews (see Appendix H). The students
themselves were also asked to sign consent forms (see Appendix I).

Concurrent with these procedures. survey administrators were selected and trained. The sury ¢y
administrators were cither professionals in the field of education (c.g.. administrators or teachers )
or graduate students. Specific instructions with regard to administration of the sur ¢y were provided
(see Appendix J). The interviewers for the case studies also attended a training session.

Training sessions were held in four locations across the state. The training was designed to ensure
that all survey administrators would present tne survey in a consistent manner and. insofar as pussi-
ble. reduce any bias which might otherwise be introduced through administration of the survey.

The completed questionnaires. along with the information obtained by the guidance counsclors
fromthe students’ permanentrecoid files. wereanaly zed using the Statistical Analysis Sy stem (SAS).
The SAS isa computer program designed for analysis of social science and other data. The chi square
test forindependence was used to test for differences among. the college bound versus the non college
bound versus the college aspirant. rural versus urban. male versus female. and IMINOFItY \ersus ma-
jority groups.

A list of the survey respondents was gencrated by region. From this list fifteen students were
randomly sclected to participate in the case study interviews.

Using an expanded version of the questionnaire. the interyiewers met individually with the
sclected students and conducted the interviews. Data obtained from the intryiew s reinforced the fin-
dings of the study but did not add new information. Therefore. the interview transcripts have notbeen
appended to the study.

Limitations. The findings of this study are subject to the limitations inherent in any surney
research which relies ona self-report instrument. Since only those subjects w ho had been able to ob-
tain parental consent responded, there is a possibility that the results have been influenced by the
volunteer factor. That is, volunteers may differ in some way from nonvolunteers.

Theuse of schools which already had existing Precollegiate Programs may also have influenced
student responses. Students in these schools may be more aware of issues related to postsecondary
attendance because of their exposure to the Precollegiate Program as compared to students from
schools without the Program.

While black student participation in the study was disproportionately high in comparison to their
representation in the state’s twelfth grade population. this was not considered to be disady antageous
since one goal of the study wastolearn more about sactors influencing black students to attend college.

The fermused by guidance counselors for the purpose of gathering academic data from students”
permanent files proved to have ambiguities which may have resulted in variances in the way 1n which
the academic data were recorded. An effort was made to control for this ariance through selective
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use of only those items which were reported in a consistent manner.

While 811 questionnaires were judged usable. it was discovered that items on mazny of them had
been left blank or were otherwise unusable for data analysis. While it is common to find from 10 to
15 unusable responses per item in a sample as large as 811 there were fNifteen items that had between
100 and 200 unusable responses. and nine items with over 200 unusable responses. Care was tahen
when data based on these items were analyzed and interpreted.

The generalizability of the findings of this study are dependent upon the representativeness of
the sample to Florida’s twelfth grade student population. To control for this imitatiun. the survey
sample was drawn from each of the five regions of the state in numbers which roughly approximate
the population distribution for each region. The twelfth grade classes from participating schools
were selected by random selection procedures.

RESULTS AND ANALYSIS

Demographic Characteristics of the Sample. A total of 883 twelfth grade students was
surveyed. Enrollment data provided by the Florida Department of Education show that 97.077
twelfth grade students were enrolled in Florida’s public schools during the 1987-88 school year.
Thus. the 883 students approaches a 1.0% sample of the state’s twelfth graders. From this sample.
811 usable questionnaires were obtained.

Racial characteristics. An analysis of student demographic data (see Table 1) found that 46.6 %
of the sample were white, 34.7% were black.4.1% were Hispanic. 1.1% were Asian. and4.5% were
other; 8.7% chose not to indicate their racial or ethnic origin. The heavy representation of black
students 1s probably attributable to the inclusionof sev eral predominantly black schools in the sample.

Regional distribution. With regard to state-wide distribution. the regional proportions of the
sample roughly approximate the population d.stributions of the scholastic reporting regions. The
distribution by region was: Panhandle, 8.3% : Crown. 25.6%, East Central, 20.6% ; West Central.
15%; South. 30.5%. Thirty-nine (39.2 %) percent of the sumple were from rural areas. 60.8% were
from urban areas.

Ageandsexdistribution. Withregard tosex. 42.9% of the sample wasmale. 52.6 % was female
(with 4.4% of the students not responding to the item on gender). Age distributions were as follows.
0.4% were under 16; 73.7% were between 16-17 years: 19.1% were between 18-19 years, 2.5%
were between 20-21 years, and 4% did not respond to the age item.
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Table 1.

Age, Ethnic Background, Sex, and Distribution by Region of the Study Sample

Variable Frequency Percent
Ethnic Background:  Asian American 9 1.1
Black American 282 34.7
Hispanic American 34 4.1
White American 378 46.6
Other 37 4.5
No Response 71 8.7
Total 811 99.7
Distribution by Crown 208 25.6
Region: West Central 122 15.0
East Central 167 20.6
Panhandle 67 8.3
South 247 30.5
Total 811 100.0
Areca: Urban 492 60.8
Rural 317 39.2
Unreported 2
Total 811 100.0
Age: Under 16 2 0.4
16-17 398 73.7
18-19 155 19.1
20-21 21 2.5
Over 21 2 0.2
No Response 33 4.0
Total 811 99.9
Sex: Male 348 429
Female 427 52.6
No Response 36 4.4
Total 811 99.9

RESULTS BY RESEARCH QUESTION

RESEARCH QUESTION 1:1S THERE A RELATIONSHIP BETWEEN VARIABLES SUCH AS
PARENTAL EXPECTATIONS, PEER INFLUENCE, PARENTS' EDUCATION, PARENTS’
OCCUPATION, AND ASPIRATION TO ATTEND COLLEGE? AND DECISION TO APPLY

FOR COLLEGE?

Aspiration versus decision to attend college. The twelfth graders in this survey were ashed to
state their plans after graduation. A large majority (75.6% ) said that they wanted to continue their
education (see Table 2). According to existing data, this figure is too high to be considered aceurate
for participation in postsecondary education. A pusitive response to this item should be interpreted
notas adecision to attend college but as an aspiration. Data from the Center for Education-Statistics
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tions are related to college aspirations. This assumption is supported as parental expectations were
significantly related to studentaspirations (p < .001). Over ninety -seven (97.4 % ) percentof students
who applied for admission to college stated that their parents expected themto go. Ninety -5ix (96.4 % )
percent of the students who said they wanted to go but had not applied also stated that their parents
expected them to go. Only 43.9% of the students who said they would not continue their education
immediately after graduation said that their parents expected them to be college bound.

Table 2.
Percent of Twelfth Graders Who Do Not Intend to Go to College,
Who Aspire But Did Not Apply,
and Those Who Applied to a College, by Parents’ Expectations,
Peers’ Influence, Parents’ Education Level, and Parents’ Occupation Level

Not going Aspire but Applied to P
to college didn’t apply a college -
Self-Reported by Sample 26.1 42.0 31.9 -
Parents” Expectations  Go to college 43.9 96.4 974 < 00]
Not go 56.1 3.6 2.6 )
Peers’ Influence Go to college 41.3 90.2 96.9 < 001
Not go 58.7 9.8 5.6 '
Father’s Went to college 27.8 36.1 42.1 <0l
Education Level High/Trade School 72.1 63.9 57.9 ’
Mother’s Went to college 26.9 36.9 433 <.003
Education Level High/Trade School 73.1 63.1 56.7 )
Father's Professional/Managerial 37.8 525 60.7 < 001
Occupation Level Sales/Unskilled 62.2 46.5 394 '
Mother’s Professional/Managerial 232 17.6 194 Not
Occupation Level Sales/Unskilled 76.8 82.4 80.6  Significant

Peer expectations. Results for peer influences are similar to parental infl cnces regarding
aspirations to attend college. Respondents to the survey reported that their friends also exerted in-
fluence on themto attend college. The relationship was significant (p < .001). Of those who had ap-
plied for admission, 96.9% said that their peers influenced them tdwant to go to college. Of those
who said they wanted to go but had not applied, 90.2% said that their peers had influenced them, and
only 41.3% of the students who said that they did not plan to go on to college reported rat their peers
tried to influence them to go on to postsecondary education.

(1988) shows that the college participation rate for high school graduates nationally and in Florida
was about 345 in 1986. When survey respondents were ashed if they had applied for admission to
acollege, 31.9% said that they had. Therefore, in this study sample. the best estimate of how many
twelfth graders will be college bound appears to be w hether they reported having applied for admis-
sion to college at the time of the survey.
Parental expectations. The conceptual framew ork of this study assumes that parental expecta-
|
1
\
\
\
|

Parents’ education level. As can be seen in Table 2, both the father’s level of education and
mother’s level of education are significantly related to college related aspirations and behavior. Even
though less than half of the parents of students in this sample went to college, there is a relationship
betw een the parents” participation in postsecondary education and the survey participants’ aspira-
tions vrdecisionsto apply for college. Over forty percentof the students w ho said that they had applied
also reported that their parents had gone to college. The figure drops into the mid-thirty percent range
for those aspire but had notyetapplied to a college. Less than 30 percent of the students who said they
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were notgoing onafter graduationhad parents who had gone tocollege. These results were significant
at the .01 level or less.

Parents’ occupation level. The father's occupationlevel was significantly related to aspiration
and thedecisiontoapply for college (see Table 2). The ditferences regarding father’s oceupationlevel
are greater than those related to education level. For example, 60.7 percent of the students who had
applied for college reported that their father was either in a profession or in a managerial position.
This figure was 52.5% for fathers of students who aspire to continue their education. It drops to
37.8% for students who said that they do not plan to go to college after high school graduation. The
ditferences were significant at less than the .001 level.

This pattern of results did not hold for the mother’s occupation level, however, the results were
not significant. Itis also notew orthy that fewer mothers were in professional or managerial positions.
The vast majority of them were reported as being either in sales or in unskilled jobs.

Based on the results presented in Table 2, it was concluded that parents’ expectations, peer in-
fluences, and parents’ education levels, but only the fathers’ occupation level, are significantly
related to twelfth graders” aspirations to attend or to apply for college.

RESEARCH QUESTION 2: IS THERE A RELATIONSHIP AMONG VARIABLES SUCH AS
CAREER ASPIRATIONS, CARECR GOALS. AND ASPIRATION TO ATTEND COLLEGE?
AND DECISION TO APPLY FOR COLLEGE?

Educational “*oals and aspirations. Whether twelfth graders in this sample intend to go to col -
lege or not, the vastmajority of them (90% or more) believ e that college is necessary for success (see

Table 3.
Percent of Twelfth Graders Who Do Not Intend to Go to College,
Who Aspire but Did Not Apply, and Those Who Applied to a College,
by Educational Aspirations, and Career Goals

Not going Aspire but Applied to p
Variable to college didn't apply a college

College Necessary Necessary 90.1 99.4 91.7 < 001
for Success Unnecessary 9.9 0.6 23 )
Want to Need for job 50.3 83.5 80.3
Continue Parents want it 5.4 2.1 1.6
Education Be with fricnds 2.7 1.4 1.6 <.001
Because Other 15.1 11.9 15.4

Not Applicable 26.5 1.1 1.1

A.A. Degree 18.4 14.0 8.4
Educational B.A. Degree 16.8 49.2 41.1 <.001
Goal Graduate Degree 10.5 30.2 47.5

Other & N.A. 54.2 6.6 3.0
Want a Good Job Agree 98.5 95.8 95.8 Not
in Five Years Disagree 1.5 4.2 4.9 Significant
Kind of Job Professional/Managerial  59.5 79.5 83.4
in Labor/Sales 16.3 6.4 2.9 <.001
Five Years Other 24.2 14.1 13.6

< $10.000/year 2.2 1.0 34
Income Goal $10 to $20,000 23.8 20.3 7.3
in Five $20 t0 $30,000 42.3 40.9 37.1 <.001
Years $30 to $40,000 16.9 19.6 30.2

> $40,000/year 15.3 18.2 22.0
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Tavle 3.). Ata personal level, these students say that they want to continue their education because
college is needed for a job. And the degree of perceived necessity is related to college-going plans
after graduation. For example. those who aspire to go to college o1 have epplied (83.5% und 80.3%
respectively ) say they want to continue their education because it is needed fora good job. Eventhose
who said that they w1l notbe going ontocollege (50.3% ) responded that a college education isneeded
for a job. These differences were significant at less than the .001 level.

Educational goals. Giyen the instrumental value of a college education, it was not surprising
to find that college aspirations are also related to educational geals, For example, 88.6% of those
who had applied for college said that they wish to earn either a baccalaureate or a graduate degree.
A large proportion (79.4%) of those who aspire but have not yet applied wish to carn ¢ither an
undergraduate or graduate degree. Those who said that they do not plan to go to college immediately
after graduation still see themselves pursuing a degree at some time in the future. 18.4% would like
anA.A.degree. 16.8% abaccalaureate degree, and 10.5% a graduate degree. This relationship was
significant at less than the .001 level.

Career goals. Almost all respondents (over 95%) said they wanted to have a good job in five
years (sec Table 3). However, they differed on the Kind of job and their income goal. Here again,
aspiration to go to college and decision to apply were highly related, the vast majority of those who
applied for college (83.45¢ ) said that they wanttobe ineither a profession or ina managerial position.
The figure for those who aspired but had not yet applied was 79.5% . The figure drops to 59.5% for
those who are not going to college after graduation. A similar relationship emerges regarding per-
sonal income goalsin five years, with the vast majority (89.3% yof college applicants desiring to earn
over $20,000 per year. Those who aspire but have not applied for college have a sizable proportion
(20.3 %) reporting that they want to earn an income between $10,000 and $20.000 per year. Those
who do not plan to go to vollege have proportionally more respondents toward the lower end of the
income distribution.

The results presented in Table 3 portray educational and career aspirations that are closely
related. if one wants to have a good job, and carn an above average salary . then one needs to go to
college because a college degre is perceived to be an important prerequisite for suceess.

RESEARCH QUESTION 3: IS THERE A RELATIONSHIP BETWEEN ACADEMIC
VARIABLES SUCH AS COURSE OF STUDY. FEELINGS ABOUT HIGH SCHOOL. FEEL-
INGS ABOUT BEING PREPARED FOR COLLEGE. AND ASPIRATION TO GO TO COL-
LEGE? AND DECISION TO APPLY FOR COLLEGE?

Even though high school students may be surrounded with parental and peer expectations that
communicate the importance of going to college., prior academic experiences can mediate the in
fluence of these expectations. Thus, we would expect to find that thuse who are suceessfui in school
arc also likely to want to go on te college. Conversely , those who have done poorly in school are less
likely to want to go on to postsecondary education. Data presented in Table 4 test these assumptions.

Course of study. A majority of those w ho applied for college (68.5% ) reported that they were
enrolled in the academic track. 17.3% said they were in a general academic program, and 12.7%
were ina vocational track. The figures decline for thuse who aspire but have not applied for college.
47.8% are in the academic, 29.1% in the general, and 20.4% are in the vocational track. This stair-
step pattern deelines even further for those not going to college. 18.0% academic, 46.0% general,
and 32.3% vocational. These relationships were significant at less than the .001 level.
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Table 4.
Percent of Twelfth Graders Who Do Not Intend to G to Coilege,
Who Aspire but Did Not Apply, and Those Who Applied to a Cellege,
by Self-Reported Perceptions of Readiness for College

Not geing  Aspire but  Applied to p

Variable to college didn’tapply a college -

Academic 18.0 47.8 68.5
Course of General 46.0 29.1 17.3 <.001
Study Vocational 323 20.4 12.7

Other 3.7 2.7 1.5
Feeling Prepared Prepared 46.6 67.8 71.1 < .00
for College Unprepared 53.4 2.2 22.9 )
High School Prepared Prepared 92.2 88.1 92.5 Not
Study Skills Unprepared 7.8 11.9 7.5 Significant
High School Prepared Prepared 96.9 90.7 94.4 <.05
Test-taking Skills Unprepared 3.1 9.3 5.6 o
Perception of Easy 58.4 51.8 48.1 Not
Academic Work Difficult 41.6 48.2 51.9 Significant
High Scheool Grades Appropriately 75.1 71.7 73.7 Not
Reflected Performance  Inappropriately 24.9 22.3 26.3  Significant
Appropriately
High School Courses Prepared . 7.0 6. Not
Prepared me for a Job Unprepared 11.9 ‘3.0 13.2  Significant

Perceptions of high school academic experience. Respondents were wsheu whether they felt
prepared for college work. The responses to this question were more in line with what one might ex-
pect when comparing college-bound youth with the non-college-bound. Seventy-seven (77.1% ) of
the college applicants felt that they were prepared for college level work, 67.8% of the college
aspirants reported feeling prepared, and only 46.6% of those not going felt prepared (p< .001).

The participants were asked to rate whether their high school courses helped them develop study
skills and test taking skills. The results regarding study skills were not statistically significant, while
results for test taking skills were significant at less than the .05 level. The relationship in the latter
case is interesting if not unexpected. Almost ninety-seven (96.9%  percent of those not guing on to
college reported that their high school courses had prepared them to take tests. The lowest group.
surprisingly, was the aspiring group with 90.7% feeling prepared. College applicants were in-
termediate with 94.4% feeling prepared (p <.05).

Differcnces between groups on three other items were not statistically significant. The content
of these items addressed the perceived difficulty of academic work in high school, whether high
school grades appropriately reflected the individual's academic performance, and whether ligh
school courses had prepared thera for a job (see Table 4).
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RESEARCH QUESTION 4: IS THERE A RELATIONSHIP BETWEEN VARIABLES
RELATED TOFAMILY CIRCUMSTANCES AND ASPIRATION TOGOTO COLLEGE? AND
DECISION TO APPLY FOR COLLEGE?

Ofien, whether a student wan go to college depends on his or her family *s circumstances, For
example, we would hypothesize that students from intact families would be moie likely to go on to
college thanstudents fromsingle parent families. We would expect thatthe number of Children depen-
dentor: the breadwinner(s) ina family would have aneffect oncollege-going possibilities. Total fami-
Iy income mightalso be relatedto college going aspirations. However. datacollected to address these
relationships provide little support for our theoretical expectations — save for family income.

Table 5.
Percent of Twelfth Graders Who Do Not Intend
to Go to College, Who Aspire but Did Not Apply, and
Those Who Applied to a College, by Variables Related to Family Circumstances

Not going  Aspire but  Applied to p

Variable to college didn’tapply a eollege -

Number of Parents Both Parents 44.2 50.0 S3.3 Not

in the Home Other Arrangement 55.8 49.4 48.7  Significant
Number of Brothers & ~ One or less 63.1 60.5 62.3 Not
Sisters at Home Two or more 36.9 39.5 37.7  Significant
Number Two to three 241 16.9 15.4 Not
Dependent on Four to five 66.5 73.1 75.7 Significant
Breadwinner(s) Six or more 9.4 10.1 27,9 OEMEE
Total Family < 520,000/ year 48.4 9.1 29.8 =.001
Income > $20,000/year 51.0 00.9 70.2 o

Dataon the number of parents living in the home display ed the expected trend but failed to reach
statistical significance (see Table 5). Nonetheless. the trend was as expected. fewer students (44.2% )
not goingonto college reported having tw o parents inthe home. 50.6% of college aspirants reported
two parents, and 53.37 of those who applied for college said that they had two parents at home.

Results on the number ofbrothers and sisters at home and the number of persons dependent on
family breadwinzorts) fuiled to reach statistical significance, also. A strong relationship between
family income and college aspirations was observed, however.

As canbe seen in Table 5. 70.2% of those who applied for college said that their family income
was greater than $20,000 per y car. Almost 61 % of those who want to go but had not applied reported
family income of oy er $20.000per year. And 51.6% of those not going on to college said their family
income was over $20.000 per year. This result was significant at the .00 level.

RESEARCH QUESTION 5. IS THERE A RELATIONSHIP BETWEEN EXPERIENCES IN
SCHOOL. EXTRACURRICULAR ACTIVITIES. AND ASPIRATION TO GO TO COLLEGE?
AND DECISION TO APPLY FOR COLLEGE?

Data presented in Table 6 support the idea that in-school experience. and extracurricular par-
ticipation are related to educational aspirations. For example. 90.6% of the twelfth g-aders who ap-
plicd for college reported liking their elementary school teachers, This figure dropped slightly to
88.9% for those who aspire but did not apply . It dropped even farther (to 82.7% ) for those who say
they are not going to college (p <.05). A similar pattern was observed in terms of liking for one’s
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high school teachers. but this result was not statistically significant.
Differences wereobsery ed betw een groups in terms of academic enrichment and extracurricular
activities - both outside of school. These differences were small in the case of academie enrrchment

Table 6.
Percent of Twelfth Graders Whe Do Nt Intend to Go to College,
Who Aspire but Did Not Apply, and Those who Applied to a College,
by Perceptions of School and Extracurricular Participation

Not going  Aspire but  Applied to P

Variable to college didn’tapply a college -

Liking for High Like them 82.4 86.7 89.4 Not
School Teachers Disliked them 17.6 13.3 10.6  Significant
Liking for Like them 82.7 88.9 90.6 < 05
Elementary Teachers Disliked them 17.3 1.1 V.4 T
Acadenic McKnight/Berg 2.0 1.3 1.9
Enrichment College Reach Qut 0.5 5.3 S.3 < 05
Out of Other 14.2 14.0 17.5 e
School Not applicable 83.2 79.3 75.2

Music lessons 4.4 5.7 u.8
Activities Sports 222 25.1 25.0
Outside of Church 25.0 28.5 7.2 = (08
School Other 16.7 14.8 199

Not applicable 3.7 25.9 12.2
Consider Salary 18 2.4 1.5
Teaching as Respect 39 2.0 1.0
Career Work schedule 7.6 8.8 5.9 Not
Because Other 18.6 12.5 17.8  Significant
of Not applicable 66.1 74.2 73.8
W oild not Wouldn't enjoy it 41.3 43.0 9.2
Choose Salary too low 17.5 26.1 30.6
Teaching Not good at it 1.1 6.0 5.0 =.05
Because Other 4.3 10,9 10,1

Not applicable 15.9 i4.1 15.1

activities and they favored those who had applied for college. The relationship between asprrations
and extracurricular activides was stronger and was signiJicant at the .008 level, Those who had ap-
plicd more frequently reported taking pris ate music lessons., participating insports outside of school .
and being active in a church.

Twoitemsasked studentsabouttheir interest in teaching asacareer. The firstitem ashed students
to give reasons why they would pursue a career in teaching. Although the results fatled to reach
statistical significance. the pattern in the data suggested that those going on to college were less in-
terested in teaching than those who werce not. The second item ashed respondents to state why they
would not choose teaching. The most frequently endorsed responses were that they wouldn’t enjoy
teachingandthe salary wastoolow . A lesser number said they didn’t want toteach because they would
not be good at it. The differences were significant at the .05 level,
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RESEARCH QUESTION 6: IS THERE A RELATIONSHIP BETWEEN ACCESS TO
GUIDANCE AND COUNSELING AND ASPIRATION TO GO TO COLLEGE? AND DECI-
SION TO APPLY FOR COLLEGE?

For better or worse, gaiming information on going to college places most of the responsibility
onstudents. Wlale there are many people andsources available with infe rmation about celleges., they
must be accessed by students.

Table 7.

Percent of Twelfth Graders Who Do Not Intend to Go to Cotilege,
Who Aspire but Did Not Apply, and Those Who Applied to a College,
by Variables Related to Counseling and Information Seeking

Variable

Not Going Aspire but Applicd to P

to college didn"tapply a college

Knew Counselor’s
Name

Number of Mcetings
With Counselor

Topies Discussed
With Counselor

Major
Souree of
Information
on College
Admissions

Amount of Financial
Aid Information

Major
Source of
Information
on Financial
Aid

Able to Find
Financial Resoutrces
Made Career
Decision
Assistance
Obtained

in

School

from

Assistance Qutside
of School {from

Yes
No

Zero to one
Two or more

Carcer Plans
College Plans

Counselors
Brochures
Teachers
Friends
Others

Lutormed
Not Informed

Counselors
Brochures
Teachers
Friends
Others

Agree
Disagree

Yes
No

Teacher
Counselor
Principal

Asst. Princizal
Other

Family
Non-family

95.3
4.7

14.1
85.9

18.0
22.0

24.8
39.4

1.9
13.3
14.6

83.1
6.2
20.1
2.0
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40.0

95.2
4.8

1.8

88.4

37.8
62.2

15.7
48.8

4.0
1a.1
133

81.5
18.5

223
39.8

6.8
12.5
18.6

85.5
14.5

61.5
325

36.9
31.7
1.1

o

& N
S D
oo o>

98.1 Not
1.9 Lianificant
5.2 _

o4 =009

23.1

6.9 <.001
14.0

60.1
2.1 =004

11.2

12.6

86.8 Not
13.2 Significant

304

48.5
29 =002
4:7
13.4

88.7 _
11.3 =,005

80.0 _

wg =00

:Z‘; Not

V2 Significant
4.0 <
5.2

20.7

47.7 Not

52.3 Significant

20

\~>

(S




ERIC

Aruitoxt provided by Eic:

Interaction with guidance counselors. As can be seen in Table 7, the vast majority of high
school seniors (over 95%) in the sample say they hnow their counselor’s name. The number of
meetings with the counselor appears to be related to students” aspirations to attend college. Almost
95% of the students who applicd for college say that they had met with their counselor two or moie
times. The proportion drops to 83.4% for students who aspire for college but have not applied. Only
85.9% of those who say that they do not plan to go to college had met with their counselor two or
more times. This relationship was significant at the .009 level.

The relationship between going to college and discussion topics is even stronger. For example,
76.9% of those who have applied for college say that they had discussed college plans with their
counselor while only ameager 22% of those who do not plan to go on to college reported discussivns
about college plans. Those who aspire to go but have not applied (62.2% ) fell between the two ex-
tremes. This relationshp was significant at lc~s than the .001 level.

Sources of information about college. We would expect counselors and teachers to be a major
source of such information. Instead, what we found was that brochures were the major source —
especially for those who had applied for college (60.1% ). Slightly over 48 % of the aspirants and 39%
of those not going to college said that brochures were their major source of information (p=.004).
Counselors are seen as the next most frequently used source of information, followed by friends.
Teachers were reported as the least frequently useu source regarding information about college
admissions.

Information about financial aid. Assuming that a student can qualify for admission, the next
major hurdle is financing a college education. A large majority of the sample”s tw elfth graders are
optimistic about finding the necessary resources. Ascan be seenin Table 7, 88.7 % of those who have
applied state that they will be able to find the necessary financial resources. They are followed closely
by college aspirants, 85.5% of whom say they will find a way . Those who have decided not to go
on are less optimistic with 76.2% saying they would be able to find a way.

Finding a way to finance a postsecondary education requires information. Here, counselors are
used almost as frequently as brochures. Again, teachers are the least frequently mentioned source
of information about financial aid. The differences observed here were significant at the .002 level.

Obtaining assistance. Obtaining assistance to address personal problems can come from a
variety of sources — both in and outside of school. In school, teachers and counselors are seen as
sources of assistance in approximately equal proportions of about 33% each. Principals and assistant
principals are reported to be sources of assistance infrequently. However, none of the differences
observed here were statistically significant.

Family membersare seen as the most frequent source of assistance outside of school —especially
among those who have decided not to goto college. Onthe other hand, only 47.7 % of those who have
applied for college report rely ing on family members. While these results presentan interesting trend,
the observed differences were not statistically significant.

Making a career decision. The senior year of high school begins the transition from adolescent
dependence to adult independence. Life determining decision puints begin to appear on a regular
basis. One ~f the most fundamentai life decisions is that of choosing a career.

As can be seen in Table 7, those who have applied for college and those who say they are not
going report having made a career decision, 80.0% and 75.9% respectively. Only 67.5% of those
who aspire for college but hav ¢ not applied repurt having made a career decision. The fact that they
aspire to go but have not applied suggests a degree of ambivalence or uncertainty that is not as
prevalent in the other two groups. This differenice was significant at the .005 level.

RESEARCH QUESTION 7: IS THERE A RELATIONSHIP BETWEEN MINORITY VERSUS
MAJORITY GROUP MEMBERSHIP AND SELECTED, FAMILY, ACADEMIC, CAREER
AND FINANCIAL VARIABLES?

One of the purposes of the survey was to compare minority and majority students on variables
related to college participation. Data presented in Table 8 highlight results involyving minority and
majority differences.
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Parents’ expectations. Data presented in Table 2 show that parental expectations greatly in-
fluence aspirations to attend college for students in general. While the same relationship holds for
nunority students, minority parents” expectations are lower than thuse of majerity parents. As canbe
seen in Table 8, 88.2 % of the majority students perceive that their parentseapect themto go tocollege
while only 82.7% of the minonty students perceive this expectation. However, this difference is not
statistically significant.

Forty-two percent of majority fathers were reported to have attended college, whereas only
25.7% of minority fathers did so. The same pattern is seen for fu.iers” occupation level which has
been consistently found to be related to aspirations and wollege attendance in other studies. As shown
1 Table 8, larger proportions of majority fathers worked (2 managerial and professional occupational
levels than did minority fathers. This relationship was significant at less than the .001 level.

Table 8.
Percent of Twelfth Grade Minority and Majority Students,
by Grade Point Averag~ (GPA) and Se! .ied Academic and Financial Variables

Minority Majority p
Variable Students Students -
Parents’ Go to college 82.7 88.2 Not
Expectations Not go 17.3 11.8 Significant
Father’s Went to college 25.7 420 <001
Education Level High/Trade School 74.3 58.0 )
Father’s Managerial 28.1 35.1
Occupation Professional 11.1 247 < 001
Level Sales 2.8 8.1 )
Labor 58.1 32.1
Plans Coatinue education 72.5 78.7
After Get married 0.0 1.6
High Get a job 8.1 11.0 <.001
School Join military 16.1 4.5
Graduation Other 33 4.3
College/University 19.9 15.6
Setting to Vocational/Technical School 7.9 5.2
Continue Military 15.5 5.5 <.001
Education Other .06 1.6
Not applicable 56.2 72.5
Applied to a Yes 30.1 327 Not
College No 69.9 67.3 Significant
Course of Academic 39.6 46.7
Study in General 314 30.3 Not
High Vocational 25.4 214 Significant
School Other 3.6 1.7
Feelings About Prep- Prepared 69.4 61.1 s
aration for College Unprepared 30.6 38.9 o
Grade Point Average 1.79 2.54 =.001
Will Find Adequate Agree 87.6 80.6 =01
Financial Resources Disagree 12.4 19.4 o

(Table 8 continued on next page)
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(Table 8 continued from previous page)

Minority Majority p
Variable Students Students -

Further Savings 16.7 244
Education Scholarship/Loans 357 222
Will Be Work/Study 13.3 11.9 =.002
Financed Don’t Know 214 27.3
By Not applicable 12.9 14.2
Will Not Finances 15.7 5.7
Continue Far from home 33 1.7
Education Academically unprepared  12.4 7.5 <.001
Because of Other 14.5 8.7

Not applicable 54.1 76.4
Number of parents Both parents 27 55.0 < 001
in the Home Other arrangement 57.3 45.0 o
Number of Brothers One or less 49.9 73.9 <.001
& Sisters at Home Two or more 50.1 26.1 )
Personal Part-time job 53.1 65.2
Responsibilities Sibling care 7.4 1.6
After Relative care 1.6 0.4 <.001
School Housework 29.0 17.6

Other 9.0 15.2
Total Family <$20.000/year 54.3 229 < 001
Income >$20.000/year 45.7 77.1 :
Topics Discussed Career plans 54.1 42.0 -0
with Counselor College plans 45.9 58.0 T
Made Yes 78.8 €7.2
Career Plans No 21.2 32.8 <.00!
Awareness of Advanced  Aware 52.4 74.3 — 00l
Placement Courses Unaware 37.6 25.7 o
Seek Teachers 32.8 37.5
Help Counselor 40.3 28.4
in Principal 3.8 1.5 <.001
School Assistant Principal 5.5 2.7
From ‘ Other 17.8 29.9

Educational plans after highschool. The twelfth graders inthe survey sample were ashed about
their plans after high school. Based on recent trends, we would expect fewer minorities to continue
their education beyond high school. This trend was observed in the survey sample. Over seventy-
eight percent (78.7 %) of the majority respondents said they were going to continue their education
as compared to 72.5% of the minority respondents (see Table 8), Of special interest is the number
who said they were going to join the military. 16.1% minority versus 4.5% majority. These dif-
ferences were significant at less than the .001 level.

While over 70% of the survey sample indicated a desire to continue their education after high
school, data from previous years suggest thatonly about half of those who aspire will actually enroll,
Fortunately, thesurvey dat. . ere collected inaway that allowed them to be analy zed more precisely .
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espondents were ushed if they had applied toa college or unis ersits . The results tor this item showed
that 30.1% minority and 32.7 7 majority students said that they had submitted an application. This
difference is small and failed to reach statistical significance. In addition. these reported application
rates approximate the cullege participation rate of 34 % noted in Florida in 1986.

Academic comparisons. Students’ grades were retrieved from their permanent records. An
analysis of the survey sample’s grades showed that minority students had compiled an average GPA
of 1.79 whereas majority students had an average GPA of 2.54. This difference was significant at
the .001 level. This difterence in achievement is substantial, representing a difference of almost
three-fourths of a letter grade. A difference this large has implications regarding plans for guing to
college.

Feelings about pieparation. Given the difference in academic performance, how do students
view themselves regarding preparation for college? As can be seen in Table 8, 69.4% of minority
stude .sreport feeling prepared for college whileonly 61.1% of majority students feel prepared. This
difference was significant at the .02 level. The differcnces in GPA and feelings about preparation
for college appear to be contradictory . It may well be thata self-report instrument such as the survey
questionnaire permits respondents to **put their best foot forw ard.”” whereas accumulated GPA does
not. A GPA is the result of several different ““evaluators™ using several “*samiples ™ of achievement.
Gradss, to be sure, contain a subjective element on the part of the grader. Nonetheless. the GPA is
based on judgments by many different evaluators using many differest achievement tasks. Thus,
GPA 15 probably a more reliable and valid index of a student’s preparation for college.

The kinds of grades students earn could be related to the kinds of courses they take. Typically,
students can be classified by the pattern of courses which they have chosen to elect. Respondents to
the survey were ashed to identify the course of study which they had followed in high school. Dif-
ferences in programs of study were small and not statistically significant. As can be seen in Table
8.an academic courseof study was the one most frequently elected by majority students — the propor-
tion being 46.7% . Minvrities also reported electing the academic program but to a lesser degree
(39.6% ). The two groups were virtually identical regarding the proportion electing a general course
(31.4 minority versus 30.3 majority). The two groups were also quite similar regarding choice of
the vocational track (25.4 minority versus 21.4 majority).

Financing a higher education. While physical access to a postsecondary institution in Florida
isrelatively casy , paying for the costs of a college education is the major challenge for many . Students
in the survey sample appearto b - ptimistic as 87.6% ofthe minority students and 80.6% of the ma-
jority respondents state that they will be able to find adequate financial resources (p < .01). A follow -
up question ashed them how their postsecondary education would be financed: Group differences
were found as follows. More majority students (24.4% versus 16.7% ) said that they would rely on
savings to finance their higher education. By way of contrast, more minority students (35.7% versus
22.2%) sai’ that they would finance their postsecondary education with scholarships and loans. The
two groups were almost identical regarding Work Study support (13.3% minority versus 11 9% ma-
jority). Of special interest is the proportion who said they didn’t know how they would finance going
onto college (21.4% minority versus 27.3% majority ). So fromone-fourth to one-fifth of those who
aspire to go to college are unclear as to how it will be financed. These differences were significant
at the .002 level.

A larger proportion of minority students (15.7% versus 5.7% majority) report that lack of
finances would prohibit their progress to postsecondary education. Lack of academic preparation was
another reason given. Twelve (12.4% ) percent of the minority students and 7.5% of the majority
students cited lach of academic preparation as their reason for not progressing to college.

Family circumstances. Data collected from this sample of high sckool seniors revealed dif-
ferences in family circumstances (see Table 8). Forexample, 55.0% ofthe majority students and only
42.7% ofthe minoriy students reported having both parents athome. There was a difference in fami-
ly sizealso as 73.9% ofthe majority students andonly 49.9% of the minority students reported having
oneor less brothers and sisters athome. These differences w ere significant atless than the .001 level.

The students differed in personal responsibilities outside of school. For example, 65.2% of the
majority students said they had a part-time job compared to only 53.1¢ for the minority students.
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Onthe other hand. 29.0¢¢ of the minority students said that they helped with housework as compared
to 17.6% of the majority students. A larger proportion of the minority students said that they were
responsible for caring for either a sibling o1 an older relative. These differences were significant at
less than the .001 level. And finally. the groups differed in total family income with 77.1% of the
majority students reporting an annual family income of over $20,000 per year compared to 45.7%
of the minority students.

Guidance and counseling. There are differences in uses made of guidance and counseling
depending on group membership. For example, 58% of the majority students reported discussing
college plans withtheir counselor while only 45.9 of the minority students reported the same thing.
The reverse was true for carcer plans as 54.1% of the minority students said that they had discussed
career plans with their counselor as opposed to 42.0% of the majority students. These differences
were significant at the .02 level.

One other difference which is noteworthy is that 78.8% of the minority respondents stated that
they had made career plans as compared to 67.2% of the majority respondents. This is a relatively
large difference whichwas significant atless than the .001 level. How realistic these career decisions
may be is 2 matter for conjecture — especially if going on to college is a requirement to achieve a
career goal.

Many high schools now offer adv anced placement courses for students who want to earn college
credit in order to better prepare themselves for college. But participating in advanced placement
courses requires being aware that such courses are available. Group ditferences were observed here
alsointhat74.3% of the majority students said they were aware of advanced placement courses while
only 52.4% of the minority students said that they were aware.

From whom do students say they seek help in school? Group differences were obseryed here,
also. Minority students tended to report seeking help from the counselor (40.3% versus 28.4%).
while majority students reported seeking help from teachers (37.5% versus 32.8% ). The principal
and assistant principal were cited least frequently as persons to turn to for help.

RESEARCH QUESTION 8: IS THERE A RELATIONSHIP BETWEEN RESIDING IN AN UR-
BAN VERSUS RURAL ENVIRONMENT AND SELECTED ACADEMIC AND EDUCA-
TIONAL VARIABLES?

Previous studies have found that the environmental area in which students live is frequently
associated with educational aspirations and academic achievement. Results presented below test for
possible relationships betw een selected academic and edu. ....onal v ariables and kind of eny ironment
in which students live.

Parents’ and peers’ expectations. As would be expected on the basis of previous research.
parents in urban areas have higher educational aspirations than those living in rural arcas. As canbe
seen in Table 9. 87.6% of urban parents expect their sons or daughters to go on to college compared
to 81.7% of rural parents. This difference is relatively small but statistically significant at the .05
level.

Peers appear to reflect parental values regarding going onto college as 84.1% of urban students
were reported as urging their peers to go to college as compared to 73.9% of their rural counterparts.
This difference was significant at the .001 level.

[tis interesting to note that parents” occupationlevels are also related to community environment.
A larger proportion of urban fathers (37.9% ) went to college as compared to rural fathers (29.9% ).

Educational goals and academic preparation. The trends noted abov ¢ also appear to apply to
the course of study elected inhighschool. Forexample, 45.4% ofurban students elected an academic
program compared to 40.8% of the rural students. Not surprisingly, higher percentages of rural
students selected the general or the vocational tracks. It should be noted, however, that these dif-
ferences failed to reach statistical significaace.




Table 9.

Percent of Twelfth Grade Urban and Rural Students,
by Selected Educational and Academic Variables

Variable Urban Rural P

Parents’ Go to college 87.6 81.7 < 05
Expectations Not go 12.4 18.3 2
Peers’ Go to college 84.1 73.9 = 001
Influence Not go 15.9 26.1 o
Father’s Went to college 379 29.9 < 001
Education Level High/Trade School 62.1 70.1 )
Course Academic 454 40.8
of Study General 30.1 32.8 Not
in High Vocational 214 244 Significant
School Other 3.1 2.0

A.A. degree 12.4 204
Educational B.A. d=gree 37.8 345
Goals Gradudte degree 30.3 258 <.05

Other 6.4 54

Not applicable 13.0 14.0
Topic Discussed Career Plans 43.4 55.5 =0l
with Counselor College Plans 55.6 44.5 o
Feelings About Prep- Prepared 65.3 64.8 Not
aration for College Unprepared 34.7 35.2 Significant

Music lessons 7.4 2.3
Activities Sports 24.0 2.7
Outside of Church 25.7 36.3 =.007
School Other 16.9 16.0

Not applicable 26.0 2.7

These groups also differ in their educational goals. The urban students reported having higher
educationa! goals. For example. only 12.47% of urban students (compared to 20.4% rural studunts)
report having the A.A. degree as their educational goal. The proportions are reversed for hlghx.r
degrecs as 37 8% of the urban students (compared to 34.5% of the rural students) say they aspire
to achieve a baccalaureate degree. and 30.3% of the urban students (compared to 25.8% of the rural
students) seek a graduate degree. These differences were significant at less than the .05 level.

Emphasis on going to college was also reported in terms of topics discussed with guidance
counselors. A larger percentage of urban students (55.6 % ) reported discussing college plans with
the guidance counselor as compared to only 44.5% of the rural students. This Is a relatively large
difference which was significant at the .01 level.

Activities outside of school. Extracurricular patterns differ as a function of the kind of Lom-
munity. A larger proportlon of the urban students take private music lessons (7.4% versus 2.3%).
They are about even in pursuing out-of-school sports (24.0% urban versus 22.7% rural). The largest
diffe :nce is found in church participation (25.7% urban versus 36.3% rural). The latter ﬁndmo I
especially interesting in that over one-third of the rural sample would be accessible to activities for
communicating information about going to college through youth group activities in local churches.
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RESEARCH QUESTION 9: IS THERE A RELATIONSHIP BETWEEN GENDER AND
SELECTED EDUCATIONAL AND ACADEMIC VARIABLES?

Differences between the sexes are frequently found. These differences are now more salient
because of concerns for equality of opportunity regardless of sex. racial. or ethnic origin. Results
presented in Table 10 highlight differences that m|0hl be related to sex. Several differences were
found: some of them were in nontraditional directions.

Table 10.
Percent of Twelfth Grade Male and Female Students,
by Selected Educational and Academic Variables

Variable Male Female P

Parents’ Go to college 80.3 90.5 <.001
Expectations Not go 19.7 9.5 )
Peers’ Go to college 73.0 86.0 < .00
Influence No go 27.0 14.0 :
Plans Continue education 71.7 80.2
After Get married 0.0 1.4
High Get a job 8.1 9.4 <.001
School Join the military 16.5 54
Graduation Other 38 35

A _A. Degree 11.2 18.4

B.A. Degree 385 36.1
Educational Graduate Degree 30.3 273 =.006
Goal Other 4.2 7.6

Not applicable 15.8 10.6
Kind of Professional/Management  65.4 81.6
Job in Labor/Sales 13.5 4.5 <.001
Five Years Other 21.1 13.9
Applied to Yes 31.0 32.9 Not
a College No 69.0 67.1 Significant
Made Career Yes 69.6 76.5 <05
Decision No 30.4 23.5 :
Further Savings 19.5 21.6
Education Scholarships/Loans 34.3 25.2
Will Be Work/Study 10.4 13.8 =03
Financed Don’t know 20.5 275
By Not applicable 15.2 12.0

Music lessons 4.1 6.4
Activities Sports 36.8 12.6
Outside of Church 25.4 34.2 <.001
School Other 12.7 19.8

Not applicable 20.9 26.9
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Parents’ and peers’ expectations. It w as interesting to note that « higher proportion of female
than male students percerv e that their parents want them to go tocollege (90.5¢¢ and 80.3 % , respec-
tively). This wasalso the case regarding peer influences with 86.0%¢ of the female  tudents being urg-
ed by therr peers to go to college as compared to 73.0% of the males. These differences were both
significant at less than the .001 level.

Educational | ans and career goals. After graduation from highschool, 80.2% of the females
said they plan to ce 1tinue their education as compared to 71.7% of the males. A meager 1.4% of the
females said that t «ey planned to get married, whereas none of the boys saw that as an immcdiate
course of action. y'ne groups were about the same regarding getting a job (8.1% males versus 9.4%
females). The largest difference was in joining the military with 16.5% of the males and only 5.4%
of the females saying that this is what they planned to do. These differences were significant at less
than the .001 level.

Differences inapplying for college were small and not significant. The proportions were similai
with 31.0% of the males and 32.9% of the females reporting that they had appliud to a college.

Males tended to hold higher aspirations for college degrees, however. As can be seen in Table
10, higher proportions of males wanted o achieve baccalaureate and graduate degrees than females.
A larger proportion of females wanted to carn an A.A. degree. These differences were significant
at the .006 level.

It was nteresting to note differences regarding the kind of job which respondents said they
wanted to achieve in five years. Over eighty percent (81.6% ) of the female respondents said they
wanted a job in a profession or in management as compared to 65.4% of the males. This is one of
the largest differences found and it was significant at less than the .001 level.

Financinga higher education. Differences were tound inhow the students thought their higher
eduction would be financed. For example, 21.6% of the females (compared to 19.5% of the males)
saidthat savings wouldbe used to finance their education. The picture changes regarding scholarships
and loans with 34.3% of the males and 25.2% of the females saying that scholarships and loans would
be relied upon. A sizable proportion{20.5% males versus 27.5% females) said that they did not know
how they would finance going to coliege. These differences were significant at the .03 level.

Activities outside of school. Some traditional patterns of out-of-school activities were found.
For example. females tended to participate more in private music lessons (6.4 % versus 4. 1%). Males
were more frequently nvolved in out-of-schoul sports (36.8% versus 12.6%). And females appear
to be more active in church (34.2% versus 25.4%). These differences were «ignificant at less than
the .001 level.

DISCUSSION OF RESULTS

Parental Expectations and Peer Influence

Parental expectations appear to be one of the most significant influences on students’ desires to
go to college. Almost all of the students who said they want to go reported that their parents had en-
couraged them. In contrast, less than half (43.9%) of the noncollege bound students reported that
thewr parents had offered such encouragement. Moreover, a larger proportion of majority parents
than minority parentscncouraged their childrentocontinue their education. Also, ahigher proportion
of parents of females eacouraged them to go on than did parents of males.

Not surprisingly, peers appear to influence each other in the same direction as they have been
influenced by their parents. It is clear fromthe results of this andsinmilar studies that parents and peers
exert a major influence on students’ aspirations to go to college.

Parentai expectations appear 1w 1eflect prior educational attainment. For example, parenis of
students who aspire to go to college more often have an education beyond high school — a difference
which alsu holds true for majority parents. In addition, majority students were more likely to have
fathers 1n managerial or professional positions. It should not be surprising when we find that prior
education level, occupational attainment, and expectations turnout tobe closely related to each other
and to the college-going aspirations of high school students.
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Family circumnstances and their influence

Family circumstances also exert a significant influence on students’ opportunities to go on to
postsecondary education. For example, the family structure of those aspiring to go to college differs
from those who are noncollege bound. College bouna . ‘udents tend to come from homes in which
two parents are present while the noncollege bound are more likely to have only one parent at home.
This difference is also related to race with more majority students than minority students reporting
living in ahome with two parents. Finally, minorities in this study reported hav ing sigmficantly more
siblings living at home than did majority students.

Family income was another variable where significant differences were found between those
aspiring to go to college and those who are noncollege bound. As might be expected, the fanulies
of students who aspire to be college bound had higher inconies. This difference was also apparent
when majority family incomes were compared with minority family incomes — majority famihies
more often have an annual income in excess of $20,000.

Based on these findings, we can infer that students who live in a family with both parents and
with one or no other siblings are more likely to aspire to go to college because of the parental support
they may receive and because there are few er persons dependent vn the family income.

Urban versus Rural Differences

The size of the community and geographical arca in which students live appear to have an in-
fluence onaspirations and the decisionto apply for college. Results found in this study show thaturban
parentstend to be better educated than rural parents. It is not surprising, then, when we find that urban
parents encourage their children to pursue postsecondary education more frequently than do rural
parents. And finally, peers of urban studems encourage them to pursue a college education more fre-
quently than peers of rural students.

Urban students were more likely to have discussed college plans with a guidance counselor than
their rural counterparts. In addition, the college aspirations of urban students were higher than those
of rural students, with more urban students stating an intention to strive for — o1 beyond — the
bachelor’s degree. Congruent with their plans for education beyond the bachelor’s degree, urban
students anticipate higher earnings within five years.

Differences were found inchurch participation (25.7% urban versus 36.3% rural). This finding
is especially interesting in that over one-third of the rural sample would be accessible to activitics
for communicating information about going to college through youth group activities in local chur-
ches. While there is a long standing separation betw een church and state, this should not be used as
the reasento ignore creative uses of church youth groups in rural communities regarding the sharing
of information about going to college, applying for admission, secking firancial aid, etc.

The Influence of Prior Educational Experience

W hether students wish to continue their education frequently depends on whether their prior
educational experiences have been satisfying ones. While the vast iajority of the students surveyed
reported that they liked their teachers, there were still differences among them. It is interesting to
note that those stating anaspiration toattend college reported that they liked their high school teachers
more frequently than the noncollege bound. Similar patterns held true regarding elementary school
experiences, with those who wish to be college bound also feeling positive about their clementary
school experiences.

The GPAs of majority studer.ts were significantly higher than the GPAs of minority students.
This finding has implications rcg.rding coliege entrance requirements. Some degree programs have
state-approved minimum GPA requirements for admission. Teacher education is one such program.
Given thisssituation, a larger proportion of minority students will have difficulty satisfying GPA re-
quircments for admission to a teachcr training program. But selectively admitting students into
teacher training programs works against increasing the number of minority students who could enter
the teaching profession and serve as role models for minority youth. Clearly, inc r.asing the achieve-
ment of minority students should remain high on the list of educational prioritics.
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Perceptions of Academic Preparedness

Feelings about preparation for college differed between those who aspire to go to college and
those who do not. A higher proportion of those who want to be college bound report feeling prepared
for college compared to those who say they are not planning to go. When analy zed by race. a higher
proportion of minority students than majority students report feeling prepared for college. This 1s
a puzzling finding since majority students in this study had anaverage high school GPA of 2.54 com-
pared to 1.79 for minority students.

Grade Point Average has been found to be one of the better pradictors of achievement in college.
It may well be that the self-report nature of the survey instrument permitted students to *“put their
best foot forward. " The GPA is the resultof several different **evaluators " using several **samples™
of achievement. Grades. to * . sure, contain a subjective element on the part of the grader.
Nonetheless, the GPA is based on judgments by many different evaluators using many different
achievement tashs. Thus. GPA is probably a more reliable and valid index of a student’s preparation
for college.

There is another explanation which must be considered. The higher proportion of minority stu-
dent feehng prepared for college could stem from hav . g participated in enhancement programs such
asthe Precollegiate Program, Upward Bound. or som other special program. These programs focus
on preparing minority students for college. Whether these {Lclings of preparedness will have in-
strumental value oncc the students enroll in college remains to be seen.

Another component of preparedness for college is whether students have had an opportunity to
try college level work prior to actually attending college. This could be done through enrolling in
advanced placement classes. But enrolling insuch classe ' *pends on being aware of their existence
and in understanding the benefits thatcanbe derived by pas... | inginsuchaclass. Thisstudy found
that majority students more often knew about opportunities to complete college level work while in
high school than did minorities. More than one-third of the minority students were unaw are of ad-
vanced plucement opportunities compared to only one-fourth of the majority students.

Students’ Future Career Plans

Asmightbe expected. those aspiring to goto college attach greater importance to the role of col-
lege in their future. Those aspiring to 2o to wllege see themselves in good jobs within five years.
However, the noncollege bound students also see themselves in good jobs. Will the college bound
and noncollege bound have the same opportunities to obtain and advance in **good job ™" occupations
tothe same degree? How realistic are these job aspirations given the importance of educational attain-
ment in job mobility and career advancement?

Most students aspiring to go to college anticipate being in managerial or professional positions.
Whether these aspirations are attainable is debatable. Only 16 % of the noncollege bound in this sam-
ple see themselves in sales or in skilled labor.

Sex differences were also found. For example, a higher proportion of males than females an-
ticipated high earnings. But more females expected positions in managment or in a profession.

The Role of Counseling

The results of this study suggest that students receive counseling regarding going to college from
avariety of sources. Sources of information include. counselors, teachers, and published brochures.

Those aspiring to go to college see counselors more frequently than the noncollege bound. The
study results suggest that race does not appear to be related to the frequency of counselor visits. But
race is related to the topics discussed.

The topics discussed with the counselor vary . The most frequent topic of discussion was course
scheduling. Testing was alsv a frequent topic of discussion. But majority students discussed college
plans more frequently with their counselors than did minority students while minority students
reported discussing career plans more often.

One of the most important issues regarding college attendance is how it will be financed. There
is cause for concern here in that only 4.0% of those stating an intent to go to vollege reported having
discussions regarding financial aid.
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Given these results, we need to ask how counseling agendas are set for students. While course
scheduling and testing are important short term issdes. they should not preclude discussions 1egar-
ding long term issues such as career choice and career planuing.

The results of this study draw our attention to availability of counselors to meet the needs of

students. If there are insufficient numbers of counselors in school. what ate some alternate means
for meeting the guidance and counseling needs of students?

Towhomdostudents turn forassistance if'they feel troubled? Teachers were named as frequently
asguidance counselorby both the college bound and noncollege bound. Teachersare inmore frequent

contact with students. seeing them on a daily basis. and are more accessible in general. Because of

frequency of contact, students may feel more comfurtable with teachers than they do wath the less
frequently seen guidance counselor.

Whenanalyzed by race, majority students are more likely to talk to teachers about theis problems
than are minority students. On the other hand, minority students more often turn to the guidance
counselor. Important implications emerge from this finding. If minority students use their teachers
less frequently to solve personal problems, is it because most teachers are white? If so. then this sup-
ports the necessity of having more minority teachers available to serve as role models.

Providing information about colleges, admissions, and financial aid is only one of the several
tasks which guidance counselors are expected to perform. There are usually too few counselors
within a school to adequately meet the needs of all students.

Utilizing teachers as advisors is supported by the results of this study as one-third of the students
say they frequently rely on teachers to help them solve personal problems. Herein lies a dilemma.
First. teachers may nothave theskillstobe effective counselors. Second, they may not have sufficient
time because of the number of classes and students which they must teach. And third. increasing the
number of minority teachers appears imperative ift minority students are to be provided with ap-
propriate role models with whom they can identify to help them solve personal problems. Clearly.
teachers are an important potential guidance resource. The guestion is how to make guidance a
legitimate function for teachers and to provide them with incentives. the skills. and the time to do .

Participation in Extracurricular Activities

While most students reported participating in some hind of extracurricular activities. those in-
tending to go to college reported higher levelsof participation. Itwas also found that magority students
participated in more extracurricular activites than minorities.

Participation in school activ ities contributes to students” feeling of belonging. This may in turn
contribute to their satisfaction with school and dev elopment of a positive attitude toward continuing
their education beyond high school.

But participating in extracurricular activities requires a favorable set of family ircumstances.
The survey results show that majority students and minority students have different patterns uf after
school behavior. For examnple, majority students more often reported having part-time work while
minority students more often reported having responsibilities for taking care of siblings at home.
Minority students also more frequently reported having houscheeping responsibilities. One
byproduct of these responsibilities in the home may be a reduction in the level of participation in ex-
tracurricular activities and a subsequent reduction in a feeling of **belongingness™ in school.

Knowledge of Financial Aid

Obraining the fikancial resources required to atterd college is probably one of the greatest bar-
riers to overcome for those who nuy have academic talent but who come from cconomically dis-
advantaged family circumstances. The results of this study suggest that approximately 80% of the
respondents felt well informed regarding know ledge of financial aid. Of thuse who did not feel well
informed, whites had the highest percentage (25%).

The major source of information about financial aid was brochures followed by guidance
counselors. Students who say they are getting adequate information from printed materials nay er-
roneously assume that knowing about financial aid is sufficient to obtain it.
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But applying for financial aid is a process that requires completing forms. These forms are com-
plex and ask for family financial information which may not be readily available unless the parents
keep good financial records.

Students who have decided to go to college reported that they have confidence in their ability
to find adequate resources. Even though white students reported feeling unsure of finding finances
more frequently, they said that they would rely on savings, scholarships and work study more often
than mingritics. Minorities. on the other hand. said that they would rely on scholarships and loans
more frequently than majority students. We can only wonder whether these assumptions about fin-
ding financial resources are realisde.
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STATE UNIVERSITY SYSTEM CF FLORIDA
FLORIDA INSTITUTE OF EDUCATION

September 29, 1987

Dear Superintendent

I write to request permission to survey a selected group of
your twelfth graders as a part of a statewide study being
conducted by the Florida Institute of Education (for detailed
information on the Institute please see Attachment I). The
major purpose of the study is to examine the academic,
motivational, economic, and demographic barriers that preclude
minority or disadvantaged students from seeking higher
education. A more comprehensive and detailed overview of the
research purpose, goals, questions, and methodology is enclosed
(please see Attachment II). For the study we will need
randomly selected black 12th grade students who expect to
graduate in the spring of 1988. We would like for some of
these students to come from in your district.

To gather data we will need to conduct student interviews

using a structured interview format. We will, mo~eover,

need the service of counselors in the schools to gather and
record a small amount of demographic and academic data (please
See Attachment III). For this service we are prepared to pay
the counselor a $50.00 honorarium. Conducting the interviews
will be educators and graduate students from your area who will
have attended special training sessions conducted by our senior
researcher and research associates.

University of North Flonida © P. O. Box 17074 ¢ Jacksonville. Flonda 32216 e Telephone 904-646-2496

Appendix A
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Superintendent

Page Two

We will, of course, provide you with a copy of the final
report when completed. You may rest assured that full
confidentiality will be adhered to as mandated by law and
dictated by our professional ethics. We would appreciate
your giving this matter your immediate attention ard
responding to us by October 15, 1987. If we can be of
further assistance, please call me or Mrs. Ethel Brooks at
(904) 646-2496 or SunCom 861-2496. Thank you for your
cooperation and consideration.

Sincerely,

Andrew A. Robinson
Director

Enclosures (3)

APPe"Q?ﬁQ




QUESTIONNAIRE

1. What do you intend to do the first year following your
graduation from high school?

continue my education
get married

get a full-time job
join the military
other

(Lo P o I o )
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2.
above?
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was the most important influence in making the decision

o
I

advice of family (e.g., parent(s), guardian(s), spouse,
other relative)

advice of friends

advice of teacher or counselor

relationship to career plans

other

(e NolRen

3. If your answer to Question 1 was "continue my education," do
you intend to go to a college or university?

yes
no

a
b
o] not applicable

4. Do you believe college is

not at all necessary for a good future
somewhat necessary for a good future
very necessary for a good future

Qoo
o

5. 1If you have decided not to attend college, is it because

a = you don’t feel that you have college ability
b = you believe you can’t afford to go to college
c = you don’t think college is important
d = other
e = not applicable
6. If you plan to continue your education after high scnool,

what 1is the highest level of education you plan to complete
beyond high school?

a two-year degree

a four-year bachelor’s degree
master’s or higher degree
other

not applicable

(1P o I o ¥ o1
ooy
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7. Five years from now, do you see yourself working in a good
fob?

strongly disagree

disagree

strongly agree

agree

2000

8. What general area do you see yourself working in five years
from now?

a = labor (for example, construction)
b = managerial (for example, office or business)
c = professional (for example, doctor, teacher)
d = sales
e = other
9. If you are considering teaching as a profession, would you

choose teaching because

salary

teachers are respected
work schedule

other

not applicable

(LN e TR o IR o iV
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10. If you would not consider teaching as a profession, is it
because

you don’t think you would enjoy being a teacher
salary

= you dor’t feel that you could ke a good teacher
other

not applicable

1 o P o Bike 2V
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11. Afcer you graduate from high school, are your parent(s) or
guardian(s) encouraging you to

attenc¢ college
work Aull time
join the military
get married

other

o0 Uo
nwuwnn

12. After yoa graduate from high schocl, are your friends
encouraging vou to

attend col.ege
work full time
join the military
get married

other

®TaQUo
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13. How much money do you plan to earn per year five years from
now?

less than $10,000
between $10,000 and $20,000
between $21,000 and $30,000
between $31,000 and $40,000
more than $40,000

(Lo o I o 8/
1 T | I 1

14. WwWhich of the fnllowing best describes your family situation?

living with both natural parents

living with one natural parert and one step parent
living with one natural parent

living with step parent(s)

living with relatives

(L oI o IR o i o1
1 T |

15. How many brothers and sisters live in the same household with
you and your parent(s) or guardian(s)?

none
one

two

three

four or more

(LN e o [k o ¥+
Hnnnn

16. Indicate the highest level of education completed by your
father or male guardian.

grade school

high school

business or trade school
college

graduate or professional degree

(Lo TR o B o a8 o
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17. Indicate the highest level of education completed by your
mother or female guardian.

a = grade school
b = high school
c = business or trade school
d = college
e = graduate or professional degree
18. How many persons are dependent on your parent(s) or legal

guardian for financial support? Be sure to include your
parent(s) and yourself.

a = two

b = three

c = four

d = five

e = six or more

Appendix B
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19. What do you estimate to be the approximate income of your
parent(s) or legal guardian(s) before taxes last year?

less than $3,000 per year
between $3,000 and $8,999
between $9,000 and $19,999
between $20,000 and $29,999
$30,000 or more

(LN o TR o N o g
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20. Which of the following best describes your male parent or
guardian’s occupation?

a = labor (for example, construction)
b = managerial (for example, office or business)
c = professional (for example, doctor, teacher)
d = sales
e = other
21. Which of the following best describes your female parent or

guardian’s occupation?

labér (for example, construction)

a =
b = managerial (for <xample, office or business)
c = professional (for example, doctor, teacher)
d = sales
e = other
22.  Which of tle rYollowing best describes your present high

school program?

a = academic or college preparatory

b = general

c = career-criented (business, vocational, industrial arts)
d = other

23. Which of the following best describes your feelings about
the preparation your high school courses provided for college?

a = not prepared at all
b = somewhat prepared
¢ = prepared
d = very well prepared
24. Which oi the following best describes your feelings about

the preparation your high school courses provided for a job
following high school?

not prepared at all
somewhat prepared
prepared

very well prepared

2000
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25. To what excent would you agree that your high school has
prepared you with regard to study skills?

not at all prepared
somewhat prepared
prepared

well prepared

200D
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26. To what extent would you agree that your high school has
prepared you with regard to test-taking skills?

not at all prepared
somewhat prepared
prepared

well prepared

27. Have you found high school academic work

easy
moderately easy
moderately difficult
difficult

very difficult

(e TR o I o i o1
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28. To what extent do you agree that your grades are generally
appropriate to the level of work you have performed?

strongly disagree
disagree

agree

strongly agree

Q00

29. To what extent do you agree that you have liked most of your
high school teachers?

strongly disagree
disagree

agree

strongly agree

2000

30. To what extent do you agree that college level work will be
much more difficult than high school work?

strongly disagree
disagree

agree

strongly agree

20 00

31. To what extent cdo you agree that you are well prepared for
coliege level work?

strongly disagree
disagree

agree

strongly agree
not applicable

(LN OTR o T o ]
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32. During your years in high school, how much have you
participated in extracurricular activities such as clubs or
athletics?

not at all

one extracurricular activity

two extracurricular activities

thiree extracurricular activities

four or more extracurricular activities

(VNN oo R o g o
mwunnn

33. During all of your school years, have you received any
awards or honors, such as being elected an officer in a club,
winning a contest, or receiving an athletic award?

none

one or two
three or four
five or six
seven or more

[N R ol o i o1
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34. To what extent would you agree that you found elementary
school to be a pleasurable experience, on the whole?

strongly disagree
disagree

agree

strongly agree

2 Q00w
innn

35. . In @eddition to your academic and extra-curricular
activities, have you participated in any academic enrichment
activities outside of school?

a = McKnight Centers of Excellence
b = Joe Berg Society
c = College Reach-0Out
d = other
e = not applicable
36. Have you been involved in any of *the following activities

outside of school?

private music lessons
organized sports activities
church activities

other

not applicable

("R ol o
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37. To what extent would you agree that you found high school
to be a pleasurable experience, on the whole?

strongly disagree
disagree

agree

strongly agree

2000
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38. How many times have you met with your guidance counselor?

: not .t all
one

two or three
four or five
siX or more

(IR TR o Ik o 8 )
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39. Do you know your guidance counselor’s name?

a
b

= yes
= no

40. When meeting with your guidance counselor, have you had
discussions regarding

a = your course schedule
b = testing

c = attendance

d = discipline

e = personal problems

41. When meeting with your guidance counselor, have you had
discussions regarding

a = career plans

b = preparaticn for college

c = financial aid for college

d = choice of colleges

e = other
42. Were you aware of any opportunities to complete college
level worX prior tc high school completion (e.g., Advanced

Placemen: classes)?

a = unaware

b = aware
43. Will you have completed any college level work before
entering college (e.g., Advanced Placement classes, CLEP
exams) ?

a = none

b = one or more AP classes

C = one or more CLEP exams

d = not applicable

44. If you have decided to attend college and have selected the
college or school you wish to attend, what factors influenced
your choice?

a = financial

b = location

C = programs available
d = other

e = not applicable
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45. If you intend to continue your education beyond high school,
how would you describe your knowledge of the admissions
requirements for the college or university you wish to attend?

not at all informed
somewhat informed
informed

well informed

not applicable

(Lo o I o a8 o
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46. Who/what has been your major source of information regarding
college admissions?

guidance counselor

brochures/information from colleges/universities
teachers

friends

other

OO0
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47. If you intend to continue your education beyvond high school,
how would you describe your knowledge of financial aid available
to you for attending the college or university you wish to
attend?

not at all informed
somewhat informed
informed

well informed

not applicable

(LN oMo R o g}
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48. Who/what has been your major source of information regarding
financial aid for continuing your education?

guidance counselor

brochures/information from colleges/universities
teachers

friends

other

OO UTw
nwnnn

49, To what extent would you agree that you will be able to find
adequate financ.al resources, if you decide to continue your
education?

strongly disagree
disagree

agree

strongly agree
not applicable

o200 w
nnnnn

50. I

Hh

you intend to continue vour education, is it because you

believe education is necessary to get a job
your parent(s) or legal guardian(s) insist
you want to continue to be with your friends
other

not applicable

(Lo PR o TR o g8 v
nwnnn
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51. You will finance further education by

savings
scholarships/loans
workstudy/work
don’t Xknow

not applicable

(L o PR o I o i 1
mnnnn

52. If you have decided not to continue your education, what
has been the major reason(s) for that decision?

a = finances
b = distance to college/university
c = feelings of inadeqgate academic preparation
d = other
e = not applicable
53. If you have decided not to continue your education, do you

plan to continue your education at a later time?

a = yes
b = no
c = not applicable

54 If you answered YES to Question 53, in what setting

will you continue your education?

community college, college, or university
vocational/technical school

military program

other

not applicable

o200
nwnnn

55. Have you decided on your career (including hom. making)?

a
b

yes
no

56. If you are presently undecided about your future plans, to

whom are you most likely to turn for advice?
a = family member
b = friend
c = teacher/counselor
d = other
e:

not applicable

57. Throughout high school, which one(s) of the following
persons (OUTSIDL OF SCHOOL) would you turn to for help if you
felt troubled?

a = parent(s) or guardian(s)
b = minister

c = other family member

d = friend

e = other
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58. Throughout high school, which one(s) of the following
persons (WITHIN SCHOOL) would you turn to for help if you
felt troubled?

a = teacher

b = guidance counselor

c = principal

d = assistant principal or dean
e = other

59. Throughout high school, have you had any of the following
additional responsibilities?

part-time work

care of younger brothers or sisters

care of an older relative

regular household responsibilities/chores
other

(Lo o N o 8 o1
nwnnn

60. Have you completed an application to attend any community
college, college, or university?

a
b

= yes
= nc

61. If your answer to the precoding question was YES, enter the
name(s) of the¢ institution(s) to which you’ve applied on the line
below.

62. Your sex 1is

male
female

a
b

63. Your age is

under 16
16 - 17
18 - 19
20 - 21
over 21

o200 Y
mwnnun

64 . Which of the follouwing best describes your ethnic
background?

Asian American
Black American
dispanic American
White American
other

(Lo o Bk o ¥ o1
nwuwnn
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ACADEMIC REPORT FORM

Control No.

Name

Social Security No.

School No.

Date of Birth: Date of Graduation:

Course Program: Basic Developing
Career General
Academic Advanced

No. of Credits Received:

English

Math

Science

Social Studies
Foreign Language
Honors Courses
College Lredit

Test Scores:

Standardized
Achievement
SAT

ACT

Grade Point Average: Class Standing:

Awards received:

Remediation received:

Extracurricular activities noted:

Attendance:

Absences Expulsions Retentions
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FLORIDA DEPARTMENT NOF EDUCATION
Betty Castor

Commussioner of Educaton

October 1, 1987

Dear

Those of us involved in education would agree that education
is a major determinant of a more economically successful and
more personally satisfying life in our society. Therefore,
it is cause for concern that while minorities in the United
States are better educated today than they were twenty-five
years ago, thev remain underrepresented in higher education
and overrepresented in the college drop-out rates.

By now, you should have received information regarding a
major, statewide study which is being conducted by the
rlorida Instifute of Education. This study titled, "Myths
and Realities of Perceived Opportunities to Higher Education
by Black High Sciiool Graduates,'" will survey 550 randomly
selected black *igh school seniors regarding their decision
whether or not to pursue additional education following
graduation from high school. The knowledge derived from
this study will be shared statewide, and should provide
valuable information for future planning.

I am supportive of this effort to provide useful information
and hope that your district will have an opportunity to
participate.

Sincerely,

Betty Castor
Commissioner of Education

The Capitol - Tallahasse~, Florida 32399 - (904) 487-1785

Affirmauve actun/equal opportunity employer
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STATE UNIVERSITY SYSTEM OF FLORIDA
FLORIDA INSTITUTE OF EDUCATION

December 1, 1987

Dear

The Florida Institute of Education (FIE) is conducting a major, statewide
study which will wexamine the academic, motivational, economic, and
demographic barriers which may preclude minority students from seeking
higher education. We must survey a randomly selected sample of Florida's
students to serve as a data base for the study. Your superintendent has
given permission for your school to participate in this study.

A sample of two of your twelfth grade English classes will be needed to
participate in the study. Please provide a schedule of all twelfth grade
English classes being taught this term at your school (a copy of your
regular English class schedule will do). Our research staff will
randomly select two classes. The students in these classes will be
administered a survey questionnaire (Attachment I) by a trained survey
administrator. This procedure will require approximately 20 to 30
minutes of class time.

We also ask that you identify a guidance counselor who would be willing
to assist with data gathering in return for a smali stipend of $50. The
guidance counselor will conduct the following tasks: (1) complete a
demographic form (Attachment II) on each student to be surveyed in the
study; (2) obtain a signed Parent Consent Form for each student (Attach-
ment II1); and (3) serve as a liaison between the classroom teacher and
the FIE survey administrator.

The findings will be published in a report which will be sent to each
school district which participated 1in the study. In addition, the
results will be shared at a statewide College Reach-Out Conference to be
held in Orlando in March 1988. A1l data will be reported anonymously,
and no individual students nor schools will be identified by name.

Please return (1) the enclosed Counselor Identification Form and (2) a
copy of the twelfth grade English class schedule in the envelope provided
by Monday, December 7, 1987. Your assistance with this study will be
invaluable. If you have any questions, please feel free to contact me at
(904) 646-2496, or Suncom 861-2496. I will be happy to discuss the study
with you in greater detail.

Sincerely,

Andrew A. Robinson
Project Director
Enclosures (3)

University of North Florida ® P O. Box 17074 ® Jacksonville, Flonida 32216 o Telephone 904-646-2496
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STATE UNIVERSITY SYSTEM OF FLORIDA

FLORIDA INSTITUTE OF EDUCATION

December 10, 1987

Dear

The Florida Institute of Education (FIE) 1is conducting a
major, statewide study of high school seniors. It is our
hope that the findings of this study will provide 1insight
into the reasons why some students choose not to pursue
postsecondary education.

Thank you for agreeiny to help us with the data <collection
process at your school. Without your assistance, we would
not be able to complete this study.

Data will be <collected in two basic forms: the
administration of a questionnaire (which we have already
arranged to do) and the <completion of the Academic
Information Forms by counselors such as yourself.

We have randomly selected two twelfth grade English <classes
to participate in this study: sixth period
English IV class and seventh period English IV
class. Before we may begin collecting data, however, it is
necessary to have a signed Parent Consent Form for each
student who will be participating. Enclosed are Parent
Consent Forms which you will need to have students in those
two classes take home for their parents' signatures.

December 17, 1987. However, we would 1like to have both
distributed and collected the signed Parent Consent Forwus no
later than Wednesday, December 16th.

The survey administrator, Ms. Vanessa Palmore, will be
coming by your office at 1least 30 minutes prior to the
class, and wi’, at that time need the signed farent Consent
Forms, along with a 1list of those students who did not
return signed consent forms. Please arrange with the two
aforementioned teachers for those students who have not
returned their signed forms to have 1library or study hall
passes in order that they not be in the classroom during the

|
|
|
The survey is to be administered in those classes Thursday,
!
|
|
|
administration of the survey. f
1
1
1
\
\

University of North Florida ¢ P. O. Box 17074 ® Jacksonville, Flunda 32216 * Telephone 904-646-2496
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Page 2

December 10, 1987

As a part of the survey adr nistration, the administrator
will also have students complete the first three lines of
the Academic Information Form 1in preparation for your
completicn of the remainder of the form. As soon as the
survey is completed, these forms will be returned to you,
along with a self addressed, stamped envelope, for your
completion.

You will be completing an Academic Inf~rmation Form for each
student who completed the survey during the class period.
These forms need to be completed and returned to the
Institute in the envelope provided no 1later than one week
following the administration of the test.

Because a stipend is being paid for this work, it will be
necessary that you complete the work either before :chool,
during lunch break, or after school.

You are a valued 1link in the research process. Thank you
again for consenting to assist us. If you have any
questions, please feel free to call Ms. Ethel B. Brooks or
Or. Betty Meers at (904) 646-2496 or 2967. We want to
provide you with any backup assistance you require.

Sincerely,

Andrew A. Robinson, Ed.D.
Project Director

Enclosure

cc:
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PARENT CONSENT FORM

Dear Parent or Guardian:

During the next few weeks, the Florida “~stitute of
Education will be conducting a survey o¢f a sample of high
school seniors in your area. The purpose of the survey 1is
to obtain information regarding career or education plans of
high school seniors following graduation.

No student who participates in the <tudy will be identified
by name. Only summary responses for groups oi students will
be reported in the study. The results of the study will be

made available to you if you wish to review them.

e would like for your .at1ld to participate in this project.
It will consist of completing a questionnaire concerning
your child's educational experiences and plans.

The information gathered from this survey will be used to
improve planning for meeting tae educational needs of
students in Florida. If you are willing to have your child
participate, please sign below and return this letter in the
enclosed envelope.

Sincerely,

( :)t,fam

Andrew A. Robinson, Ed.D.
Project Director

I consent to my child's {(children's)

print name(s)

participation in the survey described above.

Signature of Parent or Guardian Date
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PARENTAL CONSENT T-ORM
(Interview)
Dear Parent:

The Florida Institute of Education, a part of the State Universi-
ty System, has received permrission to conduct research in vyour
child's school. As a part of tk-t research, you prev ously con-—
sented to your child's completing a survey questionnaire.

In additiun to the questionnaire, we would rww like to have vour
permission for vyour child to participate in a follow-up
interview. A trained interview2r will ask your child questions
about his/her educational and career pians in an effort to deter-
mine some of the influences which iead to the decision to attend
college. The gquestions may include academic and home experiences.

Through this research, the Institute hopes to find out what ip-
fluences the student's decision whether or not to attend college.
We will need your permission to have your child participate in
the interview. The interviews will take place in late December
or early January at a time and place convenient for your child.

The intormation collected will be permanently stored without
student names attached in the Institute's ofrice at tih= Universi-
ty of North Florida. The information will be released to no one.
Released findings of this research will contain no student names
ov other identifying information.

Please fill in the form below and have your child vetuin to the
schoo Your assistance is appreciated and your comments are
welcome. Thank vyou for vyour time, and we look forward to
receiving your response as soon as poss.ble.

Sincerely,

. -/ /
‘/é]l/((ufﬁ‘é’— d Ctttreg prs 1Tt 2o

Andrew A. Robinson, Ed.D.
Research Directo-

Florida Institute of Education
(Q04) b646-2967

Child's ame

__You nave my permission to have my child participate 1n your
research.

_.You do not have my permission to have my child participate 1w
your research.

Parent's Signature Date
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INFORMED CONSENT FORM

Dear Student:

A survey study is being conducted by the Florida Institute
of Education. Your responses to this survey may help
teachers, principals, counselars, and others interested in
education to plan more effectively for the -education of
future students. The results of this study will be reported
anonymously. Only summary responses for groups of students
will be reported, and individual students participating in
this study will not be identified.

You will be asked to complete a questionnaire. You may
choose not to answer or to stop at any time; however, you
are urged to participate fully, because the information
obtained will be of wvalue in improving educational
opportunities for students. The results of the study will
be made available to you if you wish to review them.

I have read the information above, and I understand the
procedure described above. I agree to participate in the
project.

Student Date

Witness Date
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INSTRUCTIONS FOR ADMINISTERING SURVEY

when you first arrive at the school, go to the principal's
office and introduce yourself. Ask if you may be directed to the
counselor's office. The counselor will have been notified to
exXpect vyou. Plan to arrive at least 30 minutes prior to the
beginning of the class which will be used in the survey.

Pick up from the counselor the signed Parent Consent Forms
(green forms) and the list of students for whom there are no
signed Parent Consent Forms. It is important to remember that
ONLY THOSE STUDENTS FOR WHOM THERE ARE SIGNED PARENT CONSENT
FORMS MAY PARTICIPATE IN THE STUDY. The counselor will have made
other arrangements for those students who cannot participate.
Ask the counselor to direct you to the classroom wnere the survey
is to be administered.

Once in the classroom, introduce yourself to the teacher.
Az  soon as she/he has turned over the classroom to you, you nay
begin as follows.

1. ADMINISTRATOR SAYS: I am with the
Florida Institute of Education.

You are being asked to take part in a voluntary survey which
iz belng given to wore than 1,000 high school seniors across the
state of Florida in Florida public schools.

This survey is being conducted to identify the exXperiences
which can affect a high school graduwate's decision whether or not
to attend college. Your participation in this study will be of
great wvalue.

As you answer the questions, you may be honest, because your
answers will be kept completely confidential; they will nct be
shared with anyone at your high school. Also, yonr name will
not be identified with your answers in any way when the results
of the study are compiled.

The guestionnaire asks questions about your personal
background, your educational background, your plans for further
education, and your career plans. There are no right or wrong
answers, but it is important that you be as honest as you can.

The questionnaire is untimed; however, it is generally best+
to move along at a steady pace, not spending lony arunts of time
on any one item. If ycu complete the questionnaire ahead of your
classmates, please work quietly at your seat in order that others
may complete theirs undisturbed.
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2. DICTRIBUTE STUDENT INFORMED CONSENT FORMS (vellow forms). Ask
students to read and sign these forms, and to use the date vyou
are administering the survey. Do not collect these forms, yet.

3. RASS QUT SCANTRON ANSWER FORMS, NQ, 2 BENCILS, AND THE ACA:-
DEMIC REPORT EORM. READ THE FOLLOWING INSTRUCTIONS:

ADMINISTRATOR SAYS:

Print your name clearly on the computerized beige and white
Scantron form on the line marked "Name."

On the 1line marked "Subject," enter your social security
number .

(Hold up the answex sheet and show students.)

TAKE TIME TO BE SURE THAT ALL STUDENTS UNDERSTAND THE
INSTRUCTIONS. GO TO STUDENTS WHO APPEAR TO BE HAVING DIFFICULTY
COMPLETING ANSWER SHEET CORRECTLY.

ADMINISTRATOR SAYS:
Oon the form labeled "Academic Report Form," enter the two
digit code number that appears on the "Hour" line of the ~cantron

Answer Form on the line marked "Control MNo."

Now, complete your name and social security number, exactly
as you entered them on the Scantron Form.

Next, enter your two Adiglt code number from the Scantron
Answer Form on the upper right hand corner of the yellow Informed
Consent Form.

AGAIN, TAKE TIME TO BE SURE THAT ALL STUDENTS UNDERSTAND,

ADMINI

k]

TRATOR SAYS:

Please ©pass the Academic Report Form and the Informed Consent
Form forward, but Keep your Scantron Answer Forms.

4. COLLECT ACADEMIC REPORT FORMS AND YELLOW INFORMED CONSENT
FORMS. PLACE ACADEMIC REPORT FORMS5 IN SMALL BROWN ENVELOPE, TO
BE LEFT WITH COUNSELOR AFTER QUESTIONNAIRE IS ADMINISTERED.

PLACE YELLOW INFORMED CONSENT FCRMS IN LARGF BROWN ENVELOPE, TO

BE RETURNED TO FIE WITH SCANTRON ANSWER FORMS AND QUESTIONNAIRES
FOLLOWING COMPLETION OF THE SURVEY.
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%. DISTRIBUTE QUESTIONNAIRES.

ADMINISTRATOR SAYS:

Please read the questions from the questionnaire, select Lhe
answer which is most accurate for you, and blacken in with your
No. 2 pencil the letter of the appropriate response. Avoid stray
pencil marks, and be sure to blacken the appropriate space
completely. Be sure to match the question number with the appro-
priate space on the answer form, or the computer will read your
respons<es incorrectly.

You may now begin, Remember, there are no right or wrong
answers. The important thing is that your answers reflect your
feeli..gs about these issues.

6. COMPLETE CONFTRMATION LIST. Use the time while the students
are completing the questionnaire teo complete the Confirmation
List.

7. TIMELIN

&)

At least 10 minutes prior to the end of the class period,
iz all students have not completed the questionnaire, the
ADMINISTRATOR SAYS:

You have five minutes in which to complete the
questionnaire.

At the end of five minutes, ask students to pass forward the
Scantron Answer Forms, then the gquestionnaires and the pencils.

Place the Scantron Answer Forms, yellow Informed Consent
Forms, and questionnaires in the large brown, preaddressed and
stamped envelope. These are to be mailed back to the Florida
Institute of Education no 1later than the day following
administration of the survey.

Thank you for your participation in the data collecting

process for this study. Your assistance makes the study
possible.
Appendix J
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COLLEGE REACH-OUT
CONFERENCE

The Delta Court of Flags
Orlando, Florida
May 4-6, 1988

Sponsored by

THE FLORIDA INSTITUTE OF EDUCATION
and
THE STATE OF FLORIDA DEPARTMENT QF EDUCATION
COLLEGE REACH-OUT PROGRAM

o




WELCOME

Dear Conference Participants:

Welcome to the Second Annual Statewide College Reach-Out Conference. This conference,
whichis being sponsored by the Florida Institute of Education in collaboration with the State Depart-
ment of Education College Reach-Out Program, will focus on ways to help you — concerned
educators — strengthen the precollegiate academic experiences of our secondary school students.

Through our cumbined efforts we can accomplish the goal of REACHING OUT to all students
in order to ensure that opportunities for educational achieveinent become the order of the day.

Sincerely.

A s Z/Jﬁ/réf/

Detty Zastor Charles B. Reed
Commissioner of Education Chancellor
Gtate University System

Community Colfege System

62
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COLLEGE REACH-OUT PROGRAM GOALS

This con‘erence will focus on the findings of a major. statewide study conducted by the Florida
Institute of Eaucation titlec **Variables Affecting High School Seniors® Aspirations and Decisions
to Attend College. ™ Conference sessions will explore the applications of those findings to the Coilege
Reach-Out Program goals. which are:

A.

Identification of students who do not realize the value of postsecondary education or who
are otherwise unmotivated to pursue college preparation programs.

Identification of students who are not developing the basic learning skills required to par-
ticipate in postsecondary education.

. Counseling and advising students and their parents on the benefits of postsecondary educa-

tion. opportunities for financial aid. and the preparation needed for participauon. Such
counseling shouid expose students to collegiate requirements, activities. and opportunities.
These sessions may occur ina variety of settings. including the school, the college. the home.
in community centers as part of the activities of groups such as the Girl and Boy Scouts.
athletic teams. and churches.

Providing supplemental instruction, over and above compensatory education and other such
existing programs, in reading. writing, study skills, mathematics. and additional subjects
necessary to prepare for postsecondary education. Such instruction may be offered ai the
school, after school. at a college, or in other meetings.

. Counseling and instruction to help students realize the positive relationship between good

learning skills and economic and social mobility.
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PROGRAM
Wednesday, May 4, 1988

12:00 nOON...covvvviiniiiiciiiiniicr e, Registration ..........c.ccvvninnnen Royal Banner Lobby
6:00 p.m. - 7230 pam. ceniiinineennn, OPENING SESSION......ccoivvnvinnininnn. The Pool/Empire

Reception and Information Exchange

Greetings
Keynote Address
The Honerable Cecil B. Keene
Member, The Florida Board of Regents

Thursday, May 5, 1988

8:00 a.m. - 9:00 2. ceeeiriirrieeinnne. Morning Coffec ......cocvvvniinennen, Royal Banner Lobby
9:00 a.m. - 10:30 a.m. ...ooneeee, GENERAL SESSIONT .....cooviiviiiiiiiiniiiicnnn, Empire

Opening Statements - Conference Proceedings - Pilot Study
and Overview of Statewide Study

10:30 aum = 10045 M. ceniiii BREAK
10:45 a.m. - 12:00 noon ........... GENERAL SESSIONII .......ccooviviiniininiineannn. Empire
Implications of the Rescarch Findings
12:00 noon - 1:30 pam. wvviviiiiiinininennn, LUNCH ..o Imperial
Speaker

Dr. Lana D. Muraskin
Senior Policy Analyst

1:30 p. m. - 3:00 p.m. ............ GENERAL SFSSIONTII .....cccooiviiiiieiiineannennn, Empire
Implications of the Research Findings

5100 Pulle ciniiii e e eeea e e Depart for Hilton

6:00 p.m. - 10:00 p.m. ................ Reception & Dinner............ce..e. Hilton At Walt Disney

World Village

THE FREDERICK H. SCHULTZ DISTINGUISHED LECTURE
ON ECONOMIC DEVELOPMENT AND EDUCATIONAL POLICY

The Honorable Bill Clinton
Governor of Arkansas
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PROGRAM
Friday, May 6, 1988

8:00 a.m. - 9:00 am. eeevienninnnnnne. Morning Coffec ......cccvuernnnnnenn. Royal Banner Lobby
9:00 a.m. - 10:00 a.m. ........... GENERAL SESSIONIV ....ocoiiiiiiiiiiiiniieiiennes Imperiai
Parent/Student Views of College Reach-Out
10:00 a.m. = 1O IS i oo e BREAK
10:15am. - 11:15a.m............. GENERALSESSION V .....ccccovinvinnnnnn. eeeeeens Imperizi
Case Study
I 15am. - 12:30 pan. ceeeianinneen, Lunch/Closure .....oovvieiiiiiiiiiiinieieeeneene, Imperial
Speaker
Lillie Shelton
Assistant to the Chancellor
and

Director, Equal Opportunity Programs

Annual Statewide College Reacit-Out Confercnce.
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PANELISTS

Robert Belle

Director. Minority Student Services
University of Central Florida
Orlando. Florida

Benjamin Campbel!

Consultant

Human Resource and Management
Development. Inc.

Jacksonville. Florida

Eddie Collins. Jr.

Assistant Professor of Sociology and
Political Science

University of North Florida

Jacksonville, Florida

Rozalia Davis

Associate Director

Student Development Services
Florida International University
Miami. Florida

Sabrina Eaton

Graduate Student

Florida Agricultural and Mechanical University
Tallahassee. Florida

Omega Gardner

Assistant to the President
University of West Florida
Pensacola. Florida

Malinda Hayes
Consultant

Hayes-Belle Associates
Orlando. Florida

Janet Johnson

Associate Professor

Education Department, Director of
Upward Bound and Student Suppert Services
and Career Beginnings

Jacksonville University

Jacksonville, Florida

Mattie Medlock

Career Counsclor

A. Philip Randolph Northside
Skills Center

Jacksonville. Florida

Betty Meers

Research Associate

Florida Institute of Education
University of North Florida
Jacksonville. Florida

Vanessa Palmore

South Regional Coordinator
Precollegiate Program
Florida Institute of Education
Miarai. Florida

Sevilla Phillips

Graduate Student

Florida Agricultural and Mechanical
University

Tallahassce. Florida

Mary Smith

Assistant Director of Financial Aid
Florida State University
Tallahassce. Florida

Lovnise J. Streete
Counselor

Gainesville High School
Gainesville. Florida

Geraldine Thompson

EA/EO Officer and Assistant to the President
for Equal Opportunity

Valencia Con munity College

Orlando. Flor da




QUESTIONS AND RESPONDING PANELISTS

1. What is the relationship between the counseling students receive and the decision to attend
college?
Eddie Collins and Louise Streete

12

What is the relationship between students’ perceptions of academic prepar .dness «nd the deci-
sion to attend college?
Janet Johnson

L8}

What are the relationships among variables such as class rank. GPA. taking college entry tests.
and the decision to attend college?
Benjamin Campbell

4. Whatare the relationships among variables such as students participation in extra-curricular ac-
tivities or outside enrichment activities. and the de-ision to attend college?
Sabrina Eaton and Geraldine Thompson

5. Whatare the relationships among variables such as parental expectations and peerinfluence, and
the decision to attend college?
Rozalia Davis and Sevilla Phillips

6. Whatarethe relationshipsamong v ariables suchas geographic location (urban vs. rural). number
of siblings. family income. parents’ level of education. and the decision to attend college?
Omega Gardner and Malinda Haves

7. Whatisthe relationship between students” future carcer plans and the decision to attend college?
Mattie Medlock and Vanessa Palmore

8. What is the relationship betw een students’ know ledge of financial aid and the decision to attend
college?
Rooert Belle and Mary Smith
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EDDIE COLLINS, JR.

WHAT IS THE RELATIONSHIP BETWEEN THE COUNSELING STU-
DENTS RECEIVE AND THE DECISION TO ATTEND COLLEGE?

REACTION

Whenone analy zes this quesiions. whichexamines the relationship beiween frequency of seeing
a counselor and the decision to attend college, there is a significant relationship.

Of the college bound students, 27% have seen a counselor six (6) or more times during their
senior year. Of the non-college bound, vnly 7% have seena counselor six or more times Juring their
senior year. The difference between these two groups is significant at the .05 level.

The fact that college bound siudents see their counselors more often may simply reflect the fact
that those who expectto be admitted to college are aware of the support and technical advise which
counselors provide. It may also reflect a bias on the part of counselors — that is, they may seek out
those whom they feel are more likely to attend college than those whom they feel are less likely to
attend.

When one examines the relationship between frequency of counselor visits on the basis of
race.’ethnicity white vs. minority, there is no significant difference. This can psobably be explained
in terms of different reas,ons between the two _ oups for seeing their counselors. That is. whites
generally see their counselors for academic reasons, such as scheduling. enrolling in advanced
courses. and receiv ing information relative to attending college. while minority students tend to see
their counselors concerning discipiinary . behavior, and work related matters. Thus, both groups see
their counselors at about the same frequency but for entirely different rcasons. Only 46% of the
minority students surveyed reported ha ing discussed with their counselor plans to attend college tas
compared to 58% for white students).

Interms of w here students receiv e their information relative to college admissions, both college
bound and non-college bound indicated less reliance upon counsetors and teachers and more on
printed material. This fact reflects the tendency of high schools to maintain what is _alled a college
resource area in which college related material is made available on a handout basis.

College bound students also indicated that they received as much information from their friends
relative to college admission as they received from counselors. This simply underscores the impe. -
tance of the peer-group network and the social environment. Having friends who attend or expect
toattend college provides a support basis for students which is lacking for man; youths who are first
generation college bound. which is likely to be the case for somie immigrant and minority youths.
The peer-network and sceial environment is less developed as a supportive instrument for non-
college bound students who must depend more upon institutionalized outside assistance rela “ve to
information concerning college admissivns. Only 15 percent of the college bound students cite.d
counselors as a major source of information relative to colleze admissions compared to 235 perceit
of the non-college bound population.

White students indicated being le s informed than minority students about financial resources
availabie to cover the cost of college wition. This may retlect the fact that, due to financial cir-
cumstances. fewer white students feel the need to seek information regarding financial aid.

When students were asked to whom they would turn in school if they were troubled. there was
nosignificant difference between the college bound and the non-cetiege bound. The two groups were
split equu!ly between counselors and teachers. My assumption 1s that personality differences and
social factors between the student population probably account for this even spuit. one group of
students having strong teacher. student relationships. the otber lacking such a relationship and more
prone to see a counselor when troubled.

Students indicated that they could see their counselors sooner but that they had close personal
relationships with their teachers than with their counselors.

Intermsofrace/ethnicity, minority respondants weresignificantly more likely tosee acounselor
when troubled. w hites cited teachers more frequently . It is probable thatmost of the teachers are white
and their identification with white students is much stronger than with minority students.
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When students were asked to whom the v would turn onzside of the school when troubled. there
was nosignificantdifference between the college bound and the non-college bound. However, when
this question is analy zed on the basis of race.‘etinicity a signiticant difference is indicated. Minority
respondants cite about equally family . teachers und counselors. This may reflect the pattern of 1n-
stability found more frequently among minority tamilies. which fore s one outside the family for
support.

Whitescite family much more frequently thanteachers or counselors., and friends almostas often
as counselors or teachers. This pattern is consistent with the more stable family pattern and peer-
network system found among the white population in general.

RECOMMENDATIONS

School systems should study the availability of counselors for miaority students and mahe the
necessary adjustments to ensure that these students receive guidance that will enable them to not only
-0lve personal problems and eliminate antisocial behavior, but help prepare them in every way to
attend college.

School counselors should receis ¢ inservice training in interpersonal communication shills and
cultural diversity.

¥ X L. —
Dr. Russell Kropp, Professor and Assistant 1o the Provost, Florida State University.

and member of the Florida Institute of Educati~n Advisory Board offers his
congratulations 1o Regent Cecil B. Keene.

)
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LOUISE JOHNSON STREETE

WHAT IS THE RELATIONSHIP BETWEEN THE COUNSELING
STUDENTS RECEIVE AND THE DECISION TO ATTEND COLLEGE?

REACTION

A review of the literature indicates a need for new . viable approaches to enhance black students”
desires to attend college. There are many reasons why black students have not continued to enroll
incollege at rates comparable to previous years. The reasons include lack of interest on the part of
students, college admissions policies which restrict aceess, and an overall dedline for all population
groups. A factor also bearing on the ability of blacks to attend college appears to be inadequate
academic preparation as it relates to college entrance requirements.

According to a blach former student of Gainesville High School, the mgjor problem and concern
ofblach students is the low concept that others have of their ability level. According to Lloyd (1983).
when thisoccurs it results inlow student expectations. Lloyd also states that teachers, counselors and
administrators seem eager to assign black students to remedial classes or non-acaucimic programs.
They also seem to lack interest in whether these students learn or not. Black students can feel this
negativeness that surrounds them. Therefore their attitude turns into an “*I don’t care. if they don’t
care”’ attitude (Lloyd, 1983).

Other black students have indicated to the writer that there are teachers who do not provide the
—4me help and support for them as they provide for white students. Lloyd indicated that these students
are often talked to in a cool. professional, snobbish way to let them know teachers could care less.
Black students are not pushed or motivated to achieve academic excellence. These things somctimes
cause blacks to think less of themselves and consequently achieve less than they otherwise would.

The writer feels that there are several reasons that the college bound pool of black students has
declined. These include (1) lack of parental support. (2) lack of community support: (3) lack of stu-
dent academic preparation. (4) lach of black role models. (5) teacher insensitivity to student interests
and needs: and (6) teacher inability to motivate students.

RECOMMENDATIONS

Research has shown that black students experience a greater range of problems than those ex-
perienced by the majority student population. Cunsequently , educational institutions are desperately
inne+, Jof more effective techniquestoserve these students. The schools must focus attention onblack
students’ individual differences, values, needs. and **frame of reference’” to facilitate their personal
and vocational development,

The writer rzalizes the importance of teachers” attitudes for success of any intervention to im-
prove parents participation in their children’s education, she is also aw are that too often teachers ex -
hibit negative attitudes which impede parent-teacher and student-teacher communication.

The writer further recognizes, however, that teachers should not have to implement ac tivities
forwhichthey do not feel prepared. Thus, staff w orkshopsinthe areaof humanrelations and ir terper -
sonal communication skills should be scheduled and conducted.

Allactivities should lead to anarray of projects. opportunities, and positive interactions for black
students. The mostimportant focus should be the significantimprovementof students* academic per -
formance and achievement. This. above zii, is perhaps the best indicator of successful entrance into
college and the subsequent completion of a degree program.

The counseling students receive in preparing to attend college should be based on (1) building
self-concepts, (2) developing positive attitudes toward school. (3) fostering parental participation in
school activities. (4) imyroving academic skills so students may enjoy a successful college ex-
perience. and (5) encouraging students to attend college after completion of high school.

REFERENCES

Lloyd.R.G. (July-October 1983). The Major Problems and Cencerns of Black Stude -, The Negro
Educational Review, vol. 34, no. 3-4, 92-114.
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JANET R. JOHNSON

WHAT IS THE RELATIONSHIP BETWEEN STUDENTS’ PERCEPTIONS

OF ACADEMIC PREPAREDNESS AND THE DECISION TO ATTEND
COLLEGE?

REACTION

Most research indicates that what students belies e influences their behavior. If they believe they
are not academically prepared. ther. without some intervention they are unlikely to make a decision
to attend college.

This hypothesis is borne out in the research study under consideration which shows that 70%
of those students identify ing themselves as college bound thought they were well prepare * while un ly
39% of non-college bound students felt well prepared. Inaddition, 62% of non-college bound females
and 39% of ron-college bo-.nd males cited lack of ability for not going to college.

My experience in working with students in Upward Bound and Career Beginnings has proven

ver and over again that students’ perceptions of self can be changed. In order to determine how the
students perceive themselves, we use the “*How I See Myself Inventory ' developed by Ira Gordon.
This instrument is administered twice a year. Anongoing intervention strategy involves the attitudes
of teachers. counselors and significant staff toward the students. All participants are treated as if they
are very brightand they startbehaving that way — not initially for most — but over a period of a year
we beginto see some change and after two years the students are more secure with themselves. **Suc-
cess breeds surcess.”

RECOMMENDATIONS

Inorder foreffective change to occurthere must be well-defined. planned intery entions designed
to alter students” perceptions of themselves and their abilities.
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BENJAMIN F. CAMPBELL

WHAT ARE THE RELATIONSHIPS AMONG VARIABLES SUCH AS
CLASS RANK, GPA, SAT/ACT TEST SCORES AND THE DECISION TO
ATTEND COLLEGE?

REACTION

The relationship among variables such as class rank, GPA, SAT/ACT west »cores and the deci-
sion to attend college is notone which iends itself well to predicting acadeniw success. Infact, among
these indicators., there is no single variable or .ombination of variables which suarantees academic
success. While test scores in combination with GPA have long beer - d by admissions officers in
the selection process. Richard Moll. in The Public Ivys — A to America’s Best Public
Undergraduate Colleges and Universities (1985), states that even thie most selective colleges in the
country do not consider test scores the most impo . tant factor in admissions. Nonacademic predictors
of success such asextracurricular participation. teacher and counselor recommendation, motivation,
and intense commitment to goals are also used as selection criteria Indeed. th.. latter of these., intense
commitment to goals. hasbeencited by Cope and Hannah (1675), as significant in predicting suceess.

Open-door and non-selective culleges and univ ersitics have had g positive impact on minority
studentenrollment. Many of these institutions worh with students w hose nonacasemic predictors are
stronger than their academic predictors. Inthe early 1976, one-half ofthe minority students untering
highereducation were starting atthe compiunity colleges. Thesc are positivedevelopments. Howver,
people whotalk tostudents about going to collzge do not provide enough information on predominant-
ly black colleges and universities. The 1986 Rand Corporation study titled Closing the Gap — Fort)
Years of Economic Progress for Blacks, indicates that the dramatic improvement in the quality of
black education is attributed to the improve, -ent in the quality of black schovls (not the perceived
quality of education of blacks in desegrezated schools).

RECOMMENDATIONS

1. Parents, eachers and counselors must centinue to advise students regarding the value
of scholastic achievement and the opportunities students create for themselves by
obtaining excellent GPAs and SAT/ACT test scores

. Students must be advised realistically as to the value of attending a community college.

19
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. *Significant others™" should encourage students to attend community colleges which
offer support services to minority students.

4. Counsclors should provide more information to minority students on programs at
predominantly black colleges.

REFERENCES

Cope. R. & Hannah. W. (1975). Revolving College Doors. The Causes and Consequences of
Dropping Out, Stepping Out, and Transferring. New York: John Wiley and Sons.

Moll. R. (1985). Public Ivy. New York: The Viking Press.

Smith, James P.. & Welch, Finis R. (1986). Closing the Gap — Forty Years of Economic
Progress for Blacks. New York: The Rand Corporation.




SABRINA E. EATON

WHAT ARE THE RELATIONSHIPS AMONG VARIABLES SUCH AS
STUDENTS’ PARTICIPATION IN EXTRACURRICULAR ACTIVITIES
OR OUTSIDE ENRICAMENT ACTIViTIES AND THE DECISION TO AT-
TEND COLLEGE?

REACTION

The conclusions of the study relevant to the importance of part cipation in extracurricular ac-
tivitiesreveals that “‘college bound students are more often involveu m extracurricular activities than
non-college bound students.”” The fact that sixty -.i1ee percent (63% ) of the college bounii students
cited participation in church. sports, or music .4 ities compared to only 15% of the non-college
bound students is significant. Howe .er. a closer examination of each variable may reveal that it does
not necessarily have a direct relztonship to the decision by the students to continue their education
beyond high school.

On examination of the variable **participation in church activities™” (the most frequent  men-
tioned by college bound as well as non-college bound students). one can reason that this 1s not
necessarily an influencing factor to attend college. First of all. our society stresses the separation of
church and state ard secondly . church attendance is usually influenced by the religious orientation
of one’s family and’or peers and does not necessarily have any correlation to school attendance
(secondary and/or postseconda-y).

“*Sports activities™ was the second highest extracurricular activity and was cited by approx-
imat.ly ¢qual numbers of white and minority respondants. Here again. students may have many
reasons for participating in sports. However, it can be safely assumed that there are some students
vho do engage in this activity with expectations of financing their college education w.th athletic
scholarships.

The fact that music was cited as the third most frequent extracurricular activity (participated in
by 63% of the college bound students), may be attribu: 2d to the fact that people participate in this
activity for different reasons — travel. pleasure. or peer acceptance, just to name a few. It can be
noted. however, that there are students who engage in band with expectations of attending a certain
cellegs it order to participate in a band program that enjoys a national or even international
reputation.

Part-time jobs may be the means by which some students are enabled to go to college. However.
these would be jobs where salaries are earned and not necessarily the non-pay ipg **part-time Jobs™”
held in the home by many minority students which are often required so that the parent(s) can work.

The negative effect that part time jobs may have onstudents is substantiated in part by the follow -
ing conclusions as stated in the study;

““While white students more often report having part-time work in addition to school. minority
students more often had responsibilities for sibling care. Minority respondants also more often
reported having household responsibilities. A by -product of these additional responsibilities may be
alimiting cffect on their level of participation 1.. school and a consequent lack of feeling of belong-
ingness.”

RECOMMENDATIONS

1. More academic enrichment activities funded by the private and/or public sector could
achieve some significant 1esults in motivating students to attend postsecondary schools.
This study was designed to identify some of the specific economic. motivational, and
academic variables which may be barriers to increased black participation in post-
secondary education. Consequently. it scems significant that a small percentage of
students reported having participated in academic enrichment activities.

t9

. The study should be replicated using students in Florida's postsecondary institutions.




GERALDINE F. THOMPSON

WHAT ARE THE RELATIONSHIPS AMONG VARIABLES SUCH AS
STUDENTS’ PARTICIPATION IN EXTRACURRICULAR ACTIVITIES
OR OUTSIDE ENRICHIMENT ACTIVITIES, AND THE DECISION TO AT-
TEND COLLEGE?

REACTION

Involvement in extracurricular activities allows students to develop critical social and coping
shills whica are necessary for suceess inhigher education. Whether students elect « community col-
lege ora four-year nstitution, they will find it essential to take responsibility for meeting their educa-
tional, per.onal and social needs. The failure to provide effectively for any of these needs will resuit
indissatisfaction with the educational endeavor and an inability to persist. High school students who
areinvolved insports, music, honorsocieties, debate teams, gospel choirs or other forms of extracur-
ricularactivitiesdevelop a teamspirit w hich translates into « feeling of belonging within the education
setting. Involvement in extracurricular activities also enables students to develop discipline and to
set priorities. Most high schools require a certain staudard of academic performance in order for
students to become and to remain eligible for participation in extracurricular activities. Success in
college studies requires self-discipline and exaerience in prioritizing a variety of options available
for spending one’s time. Extracurricular activities provide -tudents an opportunity te succeed inthe
educational environment e*  in instances where academic performance is not tae indir idual’s
greatest strength.

Feelings of belonging, experiences of success, prioritisfng ac.dvities, exc reising self-discipline,
and feelings of self-reliance combine to make students feel more capable and desirous of pursuing
higher education. Therefore, those students who have been invoived inextracurricular activities are
more likely to at_ad college. Participation in extracurricular activities often provides a financial
means of supporting college studies through scholarships or stipends.

RECOMMENDATIONS

1. Secondary school counselors and other personnel should encourage disadvantaged and
minority students to participate in enrichment or extracurricular activities.

to

Special attention should be focused on provid.ng vpportunities for extracurricular activities
to students whe 'ive significant distances from school und who must adhere to bus schedules
in order to returst home from school.

3. Special college outreach and recruitment should be targeted toward extracurricular activities
in which significant numbers of minority or disadvantaged students participate.

4. Supplemental academic instructionor support should be given to students who express interest
inbut are not eligible for participation in extracurricular activities due to substandard grades.
This would enhance academic performance and assist students to achieve a feeling of belong-
ing at the institution.
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ARNETTA ROZALIA DAVIS

WHAT ARE THE RELATIONSHIPS AMONG VARIABLES SUCH AS
PARLUNTAL EXPECTA I'TONS A!{D PEER INFLUENCES AND THE DECI-
SION TO ATTEND COLLEGE?

REACTION

The findings of the study emphasize the importance of the College Reach-Out Progrant. The ma-
Jority of students sur\eyed indicate they know that **college is necessary to get a good job.”” When
trying to determine who influences the decision to attend college it was found that white parents en-
courage their children to attend college more frequently than minority parents, females® parents and
friends encourage them to o to college more frequently than males’ parents and friends. and non-
college bound students are not encouraged to attend college by their parents and friends as frequently
as college bound students are.

These findings reinforce the relevance of tw o specific goals of the College Reach-Out Program.
(1) identifying and motiv ating students who do not realize the value of postsecondary education, and
(2) the need to involve parents in counseling regarding the importance of postsecondary education
and theavailability oi financial aid. Many parents do not know what to tell their children abouteullege
because th:y may not have attended college themselves.

The majority of the participants in the Reach-Out Program at FIU and many other astitutions
are female. Florida jails and prisons are full of youths (particularly black males) who have found
negative and unlaw ful means of advancing economically. Many of these youths feel thet they Anow
of no other alternative to thei behavior. Early and continuous counscling and supplemental instrue-
tion (two more Reach-Out goals) can help alleviate this problem. especially if the counseling and in-
struction is concerned with acceptable means of achiev ing economic and social mobility and stresses
the positive relationship betwcen proficient learnirg skills and economic and social success.

RECOMMENDATIONS

. Whenidentifying Reach-Out participants. coordinators should make a deliberate attempt to
mix college bound students with potential non-college bound studenits. and males with
females. This could be achieved by:

* selecting students with low grade point averages and high stanines:

* selecting students in vocational tracks with high grade point averages:

° selecting students in the bottom two thirds of their class with minimum 2.0 GPAs, and

* requiring 45% of'the students identificd by participating schools, agencies and organiza-
tions to be males. if possible.

to

In order to increase the number of male participants in College Reach-Out programs, it is
recommended that Reach-Out coordinators establish relationships with athletic coaches and
local area parks and recreation program directors. The more these students excel in a given
sport the more likely it is that they will be eligible for athletic scholarships. Participation in
Reach-Out programs could become mandatory for continued participation in sports activities.

3. Afull complement of parental education workshops should be developed to increase parents’
awareness of the higher education process. These worl 10ps should:

(1) Teuch parents how to establish a relationship with high school teachers, officials and
counsclers; (2) Inform parents of the timetable for preparing for college. beginning as early
as ninth grade; (3) Describe various types of ex.racurricular activities that are beneficial to
college bound students; (4) Teach parents how to complete applications for admission and
financial aid; (5) familiarize parents with SAT and ACT test-taking strategies, and (6) teach
parents how to evaluate and select a college.

4. For programs with field trip components to college campuses, parents should be encouraged
to accompany their children in order to increase their own awareness of the college
environment.
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SEVILLA L. PHILLIPS

WHAT ARE THE RELATIONSHIPS AMONG VARIABLES SUCH AS
PARENTAL EXPECTATIONS AND PEER INFLUENCE AND THE DECI-
SION TO ATTEND COLLEGE?

REACTION

The study confirms a belief — most often based upon observation — of many counselors in
precollegiate progr ims. that one of the major factors in students pursuing a college education is the
fami,y . More specifically, g student’s choice to attend college immediately after graduation from
high school can be attributed — to a large extent — to parental influence and expectations.

Data from the study . morcover. are consonant with somc information provided to counselors
by students inthe TRIO Talent Search Program at Florida A & M University . Almost every indiv idual
in the prograni has indicated that they have made college and career choices that are piedicated upon
parental intluence.

Hov.ever, many students coming from low income families and families which report a paucity
of famihial predecessors who have av diled themselves of postsecondary education. will either secure
a job or enlist in the military 1ollowing graduation from high school. The study identfied these
students as non-college bound. They become non-college bound immediately before o immediately
after graduation. The problem often stems fror: the parents” lach of vision concerning pustsecondary
education and lack of know ledge about financial assistance available to students. Too often parents
are inclined to believe that finances for college education will become solely their responsibility ., or
the student will have to become self-supporting. Furthermore, because children tend to gravitate
toward the social and occupational status of their parents. students who come Jrom lower-class
familics may believe that they will ne. er move beyond their sociveconumic Class., regardless of their
educational accomplishment (Sewell et al., 1981).

The characteristics of the school itself must also be considered. Schools vperate with middle-
class values and tend to fuvor middle-class students. The inability to gain status formally by grades
and academic success and informally in the hierarchy of peer groups measured by such symbols as
money, clothes, manners and n:orals causes the individual to lose self-esteem (Larsen, 1988). This,
tov. can be a deterrent to a student’s desire to continue education after graduating from high school.
The study under consideration here clearly documents the notionthat college attendance is influenced
significantly by peers.

RECOMMENDATIONS

1. Provisions should be made for more student-counselor contact and more parent-counselor
contact. According to the students identified earlier. a great numter of seniors have had less
thanthree contacts with their high school counselor since their freshman year inschool. Unfor-
tunately ., these students have little or no instruction in nreparing properly for college enroll-
ment. Asaresult, these students areoftenlettcitherto enlistinthe military or getajob. Parents,
moreover, are left unaware of factors that can promot~ uccessful matriculation for their son
or daughter incollege. The most important factors.  availability of financial aid or scholar-
ships and the progess of the student in high school. Since many minorit: students are from low
income buchgrounds and may live with a single parent, elderly parent or guardians, informa-
tion about college may not be understood easily or even taken into consideration. Thus, the
importance of contact between the counselor and the parent becomes critical.

D

A greater assessment of students’ needs should be initiated by counselor:  norder to ensure
that potential high school graduates will experience successful matriculation at postsecondary
institutions.
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OMEGA S. GARDNER

WHAT ARE THE RELATIONSHIPS AMONG VARIABLES SUCH AS
GEOGRAPHIC LOCATION (URBAN VS. RURAL), NUMBER OF SIB-
LINGS, FAMILY INCOME, PARENTS’ LEVEL OF EDUCATICN, AND
THE DECISION TO ATTEND COLLEGE?

REACTION

Some of the issues surrounding this pariculer research question are those associated with socio-
ceonomie status. Innumerable studies have documented the relationship between sociveconomic
status and educativsi. The specific sociveconomic variables addressed in this study are family struc
ture and size, level of education of parents, and famiiy income. The analyses of the family related
suvtoeconomie variables reveals that education, occupation and the number of dependents are all
significant predictors of whether or not a student will decide to pursue postseeondary education.

In addition to the fumily-related sociveconemic variables addressed above, this question was
concerned with geographic location. The essential finding as it relates to geographic location is that
the postsecondary education aspirations ofurban students are higher than thuse of rural students, with
more urban students intending to pursue their education beyond the bachelor’s level.

The findings of this study are not surprising. Essentially. the sociveconomic variables studied.
including geographic location, were found to be correlated positively with educational plans.

The question under consideration here is of significant importance to us as educators because
agood colleg : education an mean unobstructed aceess to social mobility . For any particular society
it is important te know the extent to which social mobility is possible and the means through which
individuals can become suceessfully mobile. In the United States, educationadl attainment or the
number of schoul y ears completed is the single most important determinantof occupation and income
attainment.

Itis for thisreason that **equality of opportunity " is usually discussed inthe context of education.
*Equality of opportuniy ™" exists when each person, regardless of such ascribed characteristics as
family bachground. ethnicity ., race., religion or gender, has the same chance of acquiring a favorable
sociv-ceonomic position, If aceess to postsecondary education is not equal for all, equal aceess to
occupations. financial success. and prestige will, consequently . be unattainable.

RECOMMENDATIONS

Many of the suvjects participating in the study demonstrated a need for assistance in exploring
and understanding carcer options and making appropriate avademic preparations. Community col-
leges and universities should work with local school districts in the development of comprehensive
vounseling programsdesigned to improvy e the knowledge base of minority students. parents and guar
dians as it relates to wareer options., precollegiate academic preparation and postsecondary education
vpportunities. These counseling programs could make use of college work-study students, existing
wounsclors, teachers and other community resources to provide minority middle school and senior
high school students with specific information about career vpportunities. appropriate vourse selee -
tion and pustsecondary opportunities. A critical arca in the improvement of minority student par-
ticipation in postsecondary education 1s counseling. The need for counseling that was demonstrated
by the subjects of this study is probably widespread. Comprehensive efforts could assist students in
making informed choices related to educational preparation and career success.
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MALINDA L. HAYES

WHAT ARE THE RELATIONSHIPS AMONG VARIABLES SUCH AS
GEOGRAPHIC LOCATION (URBAN VS. RURAL), NUMBER OF SIB-
LINGS, FAMILY INCOME, PARENTS’ LEVEL OF EDUCATION, AND
THE DECISION TO ATTEND COLLEGE?

REACTION

Previous researchineducational and social sciencesliterature clearly documentsesidence wlhich
confirms the existence of a relationship between family structure, ethnic bachground. socio-
economic status. and academic achicvement. Gall and Ward (1974)., point out that:

The success ofany group of students in the United States regardless o age or locale, will
depend uponseveral known factors. White students generally will be more successful than
black students. Students from homes with a high income level will be nore successful than
students fromhomes withlower incomes. Students withore or more parents who achiey ed
high success in school generally will be more successtul than students whose parents had
limited success (p. 115).

Intermsoftheimpactof demographic variables. the findings of this study identified family struc-
ture as a significant factor in the decision to pursue postsecondary education. This result comeides
with the findings of established rescarch on the subject.

An interesting. but expected. outcome is the s, nificance of the father’s les el of education and
oceupation, and the number of dependents as predictors of students deciding to pursue higher educa-
tion. This finding bears directly on the educational status of black men as an . t-risk population,
economic opportunitics for blach men. and the socioeconomic position of current and future black
families.

Althoughthe high school graduationrate for blach students has increased. the college attendance
rate for black students — particularly for blackh males  has declined. Several articles in The Chrom-
le of Higher Educationhave addressed this issue. Ina December, 1987, article **More Young, Black
Men Choosing Not to Goto College.™ Michelle Contison xplained the alternatis es to college atten-
dance that black males are choosing. **Instead of going to college. they are choosing to enlist in the
military . attend v ocational and technical schools or take jobs™ (p. A1), As long as black males remam
conspicuously absent from college campuses, there will be few. r opportunities for them to be
cmployed in professional. managerial. and high income yielding positions. Consequently , it is con-
ceivable that without some intervention, the status of blach males in higher education, and the status
of black families in American soeicty will co tinue to deteriorate.

A further consideration of family structure and its relationship to the decision to pursue
postsecond. , education is the impact of the single parent home. A very common view held by
educators is the perceptionof the single parent home as an automatic liability to the academic success
of children from these homes. However. this s tudy ofters evidence that some children from single
parenthomes do experience a-ademie success and aspire to higher educatio 1. Nearly half of the sub
Jects fromsingle parenthomes identified themselves as college bound. This evidence raises que - wons
12garding the effect of single parent houscholds on students’ decisions to pursue postsecondary
education. It secems reasonable tohy pothesize that other variables such as the circumstances respon .
ble for the parent’s single status. the eatent of the parent’s education, parent’s income level, parent’s
occupation, stability of the home environment, and suppd rtsy stems for parentand child ininteraction
with the parent’s single status may be relevant factors.

Thefindings reveal thateducational lev els differed significantly between rural and urban fathers.
Urban fathers were not likely to be employed in protessional or managerial positions. Surprisingly.
there were no significant differences in family income betwcen urban and rural resideats. There s
also evidence within the conteat of this study which indicates that geographical regions impact on
some variables associated with the dzcision to attend eollege.
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RECOMMENDATIONS
1.

-

Reach-Out and Upward Bound Programs can be vehicles for supplementing high school
counseling efforts by providing orientations to college, financial aid w =t suops, and by pro-
viding encouragement and support for academic achiesement in a postsecondary
environment.

Comimunity groups., sororities, fraternitics. and churches should dey elop programs to prov ide
mentors for young black men who ma, be uncertain about pursuing higher educadon,

Black students who achiev e academically are frequently victims of the peer perceived “*nerd ™
syndrome. Succeeding academically is perceived as basically ““uncool,” and students, par-
ticularly black males. are under a good deal of peer pressure to be **cool.”” Reach-Out Pro-
grams, Precollegiate Programs. and UpwarZ Bound Programs can institute peer counseling
programs as a SUpport system against negative peer pressure.

More black males should be recruited for participation in academically oriented programs
both within and extenal to the high school.

Community colleges and universities should develop programs tor single parents with focus
on parenting students for academic achievement. These programs or workshops should also
be motivational in nature fur parents who have the potential to enroll in and succeed in post-
secondary education. Scholarships should be provided for these parents.

Churches should institute workshops focusing on male, female relationships. preparation for
responsible roles as future parents, and emphasizing the staws of the black fantily.

School systems should « Jy Upward Bound as o program of success in terms of its ability to
prepare students for colicge. Methods used by these programs could be implemented 1n the
school system. Upward Bound has a proven track recoid. It works.

Reach-Out Programs and TRIO Progranis should be increased and funded at realis ic levels
which will allow them to reach their fullest potential in providing services to students.

Teachers, adnun *rators. and central office personnel at all levels should be required to par-
ticipate in workshops in cultural diversity . These workshops should focus on sersitizing per-
sonnel to different segments of the population and teaching them how to accept rather than
reject others different from themselves. Workshops of this nature should become a required
part of the high schoc «  riculum.

Schools of education shouid consider single parents with potential for postsceondary educa-
tion as apool for the recruitment and training of minority teachers. On-campus day care should
be provided.

REFERENCES

Collison, M. (December 9. 1987). More Young Black Men Choosing not to go to College. The

Chronicle of Higher Education, vol. 34, no. 15, A1, A26.

Gall. M.D. & Ward.B.A. (Eds.). (1974). Critical Issues in Educational Psy chology. Boston. Little,

Brown and Company.
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MATTIE FOWLER MEDLOCK

WHAT IS THE RELATIONSHIP BETWEEN STUDENTS® FUTURE
CAREER PLANS AND THE DECISION TO ATTEND COLLEGE?

REACTION

“*What shall1doafter graduation fromh.gn school?™" 1s aquestion thatev eryone ashs 1nany times
before finally receiving a high school diploma. That question is still being ashed by riany highschool
students and for most of them the decision is either to go directly towork or to goonto college. There
are many variables that may affect the relationship between tuture career plans and the decision to
attend college. The costs of acollege educaddon are getting higher and higher. High school graduation
requirements arcincre  ‘ng as are general admission requirements for students toenter coliege., par-
ticularly our publicur™  sities. Moreove. ., financial aid requirements are becoming more difficult
to comply with. And to compound the difficulty of that most important choice. the job market for
college graduates is getting tighter and tighter.

A report from the Bureau of Labor Stutistics indicates that only one fourth of the 16 million jobs
generated in the United States economy w ill require a college degree., yet. employment in oceupati s
requiring specialized postsecondary training is expected to increase significantly. Economists also
predict that about one half of the job grow th from now to 1995 wil! oceur in only 40 of the 1,700 oc-
cupations for which the bureau has dev eloped projections. Education is not at the top of the list among
the forty. To be exact, kinder arien elementary teachers ranh about 16th in the list of ese occupa-
tions. As 2 result of changes in technology and demography . comzuter-related jobs head the list of
these 40 accupations followed by service related occupations such as health workers. food ser ices.
repairmen. police. fire protection. delivery truck drivers. building maintenance. and factory equip-
ment maintenance.

In spite of the fact that college cos.s are on the rise. that admissions requirements are becoming
mor# .igid. that financial aid requirements are more difficult to meet. and that 80 percent of the 16
million jobs wiil not require a college degree by 1995. many students still report that attending college
is very important to them and that they do plar to enroll aad complete their studies.

William F. Shanahan indicates that many people choose college for reasons other than just
preparing them for a career.

College graduates bring mary advantages to the labor market. They are in general in-
telligent. innovative. productive and flexible. They choose colleges to help break away
from dependence on their parents. to meet new friends. to gain insight on academi.s out-
side the” - major. to enhance personal developmient. to gain the literacy to communicate
with others and to prepare themselves to be parents and to become active citizens con-
tributing to society and the community.

Allof these factors contribute to the position that the relationship between students” future plans
and the decision to attend college is positive.

In counseling students concerning their future. college almost always comes out to be among
the top choices. Specifically. over the Jast three years. out of 60¢ graduates from this writer's school
district. 270 (45 percent) of the students indicated that they we. e planning to attend college. 204 (34
percent ) stated that they were going to work but plan t attend college later on in life. 48 (8 percent)
planned to go tothe military and later onto college. and 72 (12 percent) were undecided about carcer
plans.

The results of the study also revealed that overall, 97% of the college bound students believed
that college is cither somewhat necessary or very necessary, compared to 90% of the non-college
bound: consequently, there was nosignificantdifference in their responses. When non-college bound
students were asked if they had plans to continue their educ 'tion in the future, 407 of the minority
respondents said that they would attend later as compared to 25% of white responden s,
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RECOMMENDATIONS

i.  The College Reach-Out Program should continue the study of variables affecting high school
seniues” decisions to elect or pot to elect college as a step toward o viable career and provide
services to help students recognize the value of a college education.

| 3]

Pruspective college bound students should be identified early and o program should be
developed to assist these students and their parents in setting career goals and making career
choices. Middle school students shuuld be counseled extensive.s and counseling should con-
tinue through the 12th grade.

REFERENCES
Otto. L.B. (1984). How to Help Your Child Choose a Career. New York: M. Evans and
Company. Inc.

Shanahan, W.F. (1980). College - Yes or No: The High School Student’s Cureer Decisic n-muking
Handbook. New York: Arco Publishing Conapany.
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Centificares of appreciation were awarded to student a..J! parent panelists: (I-r) Chenl
McPhaul- Mayannwvanette Jenkins; Victor Nathan; Lucretia Hicks; and Mrs Martha
Hicks. Mrs. Ethel Brooks, Dr. Jack Tebo, and Mr. Juck Leppert share in tne presenation.
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VANESSA GIBSON PALMORE

WHAT IS THE RELATIONSHIP BETWEEN STUDENTS’ FUTURE
CAREER PLANS AND THE DECISION TO ATTEND COLLEGE?

REACTION

Approximately 97% of the college bound students surveyed felt that college attendance would
be instrumental in achieving their ca.eer goals. When one considers today *s socal and econontic 2n-
vironment. that statistic indicates high school seniors are being realistis in ass¢ ssing the job market.

As a consultant who has held various positions (teacher. job placement specialist. employnent
and career counselor. corporate account executive, public relations specialist), I find it very in-
teresting that as educators we often leave out two essential reasons when encouraging our children
to gotocollege... Money and Pow er. The students survey ed. like most high school students. realize
that the more education one has the better chances are of getting a higher paying job. but 1 don't feel
that they really understand the tull long-term impact that a college educ ation can hay e on their quality
of life.

In academia we often don’t focus in on why money and power are important and relevant to
students” career plans and the decision to attend wollege. If we used the follow ing rationale 1n discuss-
ing career goals. [ believe more students would be irterested in pursuing a college degree.

College Attendance = More/Better Education

Better/More Education = More Credentials

More Credentials = More Options/Opportunities

More Options/Opportunities = More Money

More Money = More Economic Power

More Economic Power = More Control over your own destiny

Ultimately. the more control that an individual has over their owa destiny . the greater their
chances are to improve the quality of their life.

T'am uncertain as to who coined the original formula tow ards achieving success but {"ve found
that it applies not only to the business world but to academia as well.

° Formula for Success = P. + I. + E.
* Success = Performance + Image + Exposure

Most of the time we concentrate primarily on Performance, which is caly 10% of the formula. -
Image is 30 of the furmula with the laigest percentage on Exposure which .s 60% of the formula
to success. Itismy contention that inorder for our children tobe suceessfuliv. Jet2rmining their hfe’s
work. we need to begin to expose them more to various opportunities.

RECOMMENDATIONS >
1. . igntheschool systems with the Private Industry Council. Focus inon the Drop Qut Preven- ‘
t'on Program and the Mentorship Program. .

2. Encourage businesses and major corporations to actively participate in the schools in their

communities. Some companies adopt schools and provide scholarships to encotrage students
to go on to college after high school.

3. Designate ‘“‘Role Model Days™" at the schools. Schedule speakers. special leadership
workshops. and company demonstrations of their products.

4. Implement an **Adopt-A-Student’” program. In order for this to be truly effective. have in-
dividual business and professional people enter into a contract or letter of agrecement with
specific students. Begin with 9th grade students and continue with them through their
freshman year of college. Also. begin with 12th grade students and follow them through the
end of their senior year in college.
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S.  Expose students at the junior and senior high school level to various career. occupational in-
terest tests or surveys at each grade level. Unlize the results of the tests.surveys to counsel
students in making course selections.

6. Develop a computerized counsce.ing program that matches students” career, occupational in-
terests with specific courses givea at the school. Allow stude s access to the computerized
program and make it mandatory that they go through this process prior to seeing a counselor
to finalize their course selections.

These are only a few of the programa that can be implemented within the schools. Itis tine for
educators to make sure that we focus not only on the basics, vut utilize creative and innovati e pro-
grams to ensure that our children get the proper balance of performance. image. and exposuie to be
truly successful.

Dr. Robert Belle (standing) makes a presentation as panelists listen. Panelists:
(I-r) Mary Smith, Yanessa Paltmore; Mattie Medluck; Malinda Hayes; Sabrina Eaton, and
Ro:alia Davis
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ROBERT L. BELLE, JR.

WHAT IS THE RELATIONSHIP BETWEEN STUDENTS’ KNOWLEDGE
OF FINANCIAL AID AND THE DECISIGN TO ATTEND COLLEGE?

REACTION

The general notion that tudents who a1 not college bound are less informed about financial aid
than students who are college beund was not substantiated in this study. The results of this study
show no siznificant difference between these two groups relative to knowledge. of financial aid.

The common perception that the major source of financial aid for both colege bound and non-
college hound students would be the high school guidance counselor was not found to be true 1n this
study Both groups felt that brochures were the major source of information regarding financial axd
for college

The perception that fewer minority students than white students would report that they would
finance theireducationthroughscholarships was 10tverified inthis study . In this study more minority
students than white students reported that they wouid rely on scholarships. These findings. apparent-
ly. appear to be quite different from common perceptions.

Surprisiagly. 10% of minority respo1dants stated that they were not informed about financial
aid. while 23 % of white students stated thai *hey were not informed. This was significant at the .001
level.

RECOMMENDATIONS

I Other means of informing students about financial aid shoutd be explored. A marketing firm
should be asked to develop alternative methc.is to inform parents and students about financial
aid (i.e., flyers on trays in fast food establishments. billboard signs). Since many youths are
media conscious, the electronic media should be used to inform students about financial aid.
Radio stations should be asked io develop attractive Publi. Service Announcement (P>As)
about college financial aid. Local celebritics and role models such as athletes. media per-
sonalities., and polticians should be asked to make PSAs about college attendance and finan-
cial aid.

19

Appropriate financial aid information should be dev ~;oped and made available to parents and
students beginning in the 7th. 8th. and 9th grades. The assumption that financia! aid should
only be distributed to high school juniors and seniors should be abandoned

>.  Financial aid workshops for parents and students should be conducted in the local com-
munities. Workshops should take place not only in high schools but also in churches. recrea-
tion centers, and sociai clubs.

4. Additional research should be conducted to examine the variable of gender as it relates to
students’ knowledge of financial aid and the decision to attend college.
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MARY SMITH

WHAT IS THE RELATIONSHIP BETWEEN STUDENTS’ KNOWLEDGE
OF FINANCIAL AID AND THE DECISION TO ATTEND COLLEGE?

REACTION

For many high school students, the unavailability of financial aid is a major deterrent to
matriculation at postsecondary institutions. Welki & Navratil (1987). found that financial aid affects
not only a student’s decision to attend college. but also what college the student attends. Their
research found financial aid tobe the third most impurtant factor influencing students” decisions about
college matriculation.

The financial aid process is complex and changes annually. The various types of financial aid
include scholarships, grants, loans and work. Scholarships may be based on academic performance.
special talents, financial need or non-need. Grants ar< need-based. Three loan programs are available
through the federal aidprogram. The Guaranteed Student Lean (GSL) and the Perkins Loan are need-
based. The PLUS:SLS Loan program s a non-need-based program. The work program s also need-
based. Some grants, lcans and work funds (campus-based aid) are limited. The GSL, PLUS/SLSand
Pell Grant funds are uniimited for students who qualify.

I concur with the research findings of the study under consideration that brochures provide the
major source of finncial aid information for high school °udents. At Florida State Uni- ersity, over
20,000 financial aid application pacl.ets a year are mailed to prospective students.

RECOMMENDATIONS

I. A concerted effort should be made to expand students” and parents’ financial aid know ledge.
This should be done early enough to enhance academic performance. Experience has shown
that high school students have little more than a cursory knowledge of financial aid. General
firancial aid information and guidelines are the same regardless of the institution a student
.'ans to attend. Counselors, cut-each staff, students, and parents should be encouraged to
utilize the servic.. . ailable through community college and vniversity financial aid offices
inorder to helpther understand the many complexities of various financial aid opportunities.

tv

Campus-based aid 1s limited and often awarded on a first-come first-serve basis. Consequent-
ly. counselors, out-reach staff, and concerned others should encourage students to apply im-
mediately followingJanuary 1of theirs .nioryear. Becauseeach institution has different docu-
ment requirements, the best advice for students would be to contact the financial aid office
of the institution of their choice.

3. Financial aid administrators should be encouraged todevelop **awarding methodology ™" pro-
cedures that give preference to students with kigh need. Humphries (1987), found that there
has been a 20% decrease in grants awarded to black students between 1977 and 1984 at state
universities. He noted that work awards had decreased also.

AFTERWORD

Financial aid funds are av ailable for those students needing assistance. Perhaps, a more critical
question to be addressed is **What effect does the type of financial aid huve on a student’s admission
decisionand subsequent retention?”” Gison & Rosenfeld (1984), found that persons from low income
backgrounds are resistant to borrc wing for purposes of financing « college education. Crawford
(1966) and Astin (1975) found that student loans were related to an increased likelihood of
withdrawz). Astin (1975). also concluded that loans were most detrimental to retention.
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ROSALYN M. KING
PRESIDENT
INFORMATION RESEARCH NETWORK SERVICE

REACHING GREATER ELiGHTS: AN EVALUATION SUMMARY OF
THE 1988 COLLEGE REACH-OUT CONFERENCE

OVERVIEW

The Second Annual College Reach-Out Conferencebuilds upon lestyear's developmental foun-
dation. Continual developmentwill cuatribute to greater clarity and understanding about the research
issues, target populations served, program needs, appropriate assessment mechanisms and the
budget required.

CONFERENCE SUMMARY

A wealth of information and dialogue was generated at this conference. Three high puints of the
conference included: 1) presentation of the research finding along with selected case profiles from
*he statewide study of high school seniors’ perceptions of postsecondary education, cunducted by the
Florida Institute of £ducation, 2) a panel discussion of program impact on student participants and
parents, and 3) the Distinguished Lecture Seiies with The Honorable Bill Clinton, Governo: of
Arkanses, as guest lecturer.

Morcover, three distinguished experts served as key note and luncheon speakers during the con-
ference. These speakers included « member of the Florida State Board of Regents, a Senior Policy
Analyst on vocational educational issues from Washington, D.C., and Special Assistant to the
Chancellor, the Florida State Board of Regents. Cuaference presenters, panelists and participants
covered many areas of discussiv.; Listed below are some of the major points, recommendations and
suggested strategies.

Major Points
I Education is the key

* The acquisition of education remains important. Young people must continue to be en-
couraged to obtain as much education as is possible.

II. High School and College Enrollment Efforts are Increasing
° Blacks and the poor are making greater efforts to receive a college educaticn.

* The decision to attend or not attend college is not significantly influenced by the student’s
type of family structure; that is, two-parent versus single-parent families.

* Black students are cnrolled in high schools ata hig ~ rrate, but this rate drops dramatically
by the time of graduadon.

* Blact enrollment in high school and college has remained fairly constant over the past few
years.

III.  Parents Are Concerned

° Greater effor* must be made to work with parents more effectively. Parents want the best
education for their children, although all parents are not equipped to provide them with de-
tailed guidance. information and know' :dge about how to proceed. Further, the majority
of black students’ parents have smaller mcomes than white students.

IV.  College Reach-Out and Churches Provide Important Linkage and Support
* The College Reach-Out programs across the State of Florida have provided a tremendcus
link for many young people .nd their parents. Further, local churches have played a signifi-
cant role in students’ aspirations and moti- ation.
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V. There Are Definitive Factors Influencing College Attendance

® There are many factors seemingly influencing students” decisions to attead o1 not attend col-
lege. Among these factors are academic, mctivational, economic, ar. | demographic dif-
ferences. Further, there are race and sex differences.

® Other influences on a student’s college aspirations were linked to counselors. The extent of
the impact of this relationship is unknow n. In addition. involvemeat in extracurricular ac-
tivities influences college aspirations.

* A peer network se ns to predominate relative to students™ gaining information about
college.

* There is evidence, even in 1988, that stereotypical insiitutional perceptions and the sclf-
fulfilling prophecy * yndrome is still prevalent.

* Institutions of high education place a significant amount of emphasis on quantitativ e factors
like grades and test scores. and an insufficient amount ¢f emphasis on nonacademic predic-
tors of success.

VI. Particular Groups Need Special Attention
* Blach males are an at-rish population requiring special attent.on. The lack of attention to this
, articular s'bgroup will have long-term acute .mpact on future family formation and
stability.

Governor Clintoa . lecture oneconomic development and educational policy called for the need
tocreatea new world economic order and to p.omote more cconomic grow th athome. He also stress-
edthe importance and role of educationand the initiatives local and state government and private sec-
tor entities must take.

Recommendations/Strategies

¢ The funding level of College Reach-Cui needs to be increased tremendously. Legislators
must be approached and influenced to increase funding for Reach-Out programs.

o There is a need for a special career counselor and a special academic counselor in schools
to address students’ specific career and college needs. Also, other tutors. mentors and role
muodels are needed. Inrelation tothis, thereis a need to prov ide more one-on-onecontact ona
consistent basis.

o Mechanisn and strategies need to be developed to assist students w ith dey elopme:t of more
positive selt-concepts and projections. A particular focus should be placed onincreasing the
self-image of black males.

¢ College Reach-Out must be expanded to the middie schools.

* Increase support programs for parents. Develop orientation sesstons on recruitment strite-
gies, college information, standardized test-taking, registration procedures, financial aid
and admissionapplication processes. Inaddition, increase parent involvement in field trips.

e All school personnel. as well es students, should be required to take a course ir cultural
differences.

o In aneffort to encourage college atiendance. schools should develop marketing and recruit-
ment stiategies similar to those of the militar .

* Increase and broaden information dissemination about . College Reach-Out Program.

» Existing school counselors need to develop more well-planned structured group sessions
with students about college and careers.

* Counselors need to schedule in-service, orientation, and other networking and inform ation
sharing sessions with teachers to promote greater ccllaboration.

> Explore adding specific program components designed to build or strengthen
communicaticn and public speaking skills of students.
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PARTICIPANTS’ FEEDBACK

Conference participants were asked to rate un a scale from 5 (strongly agree) to 1 (strongly
disagree), <pecific indicators about technical and substantive aspects of the conference -acluding con-
tent, format, presentations, presenters, level of understanding and usefulness. They also werc asked
to make recommendations and suggestions for improvement. Finally , participants were ashed to pro-
vide an overall rating of the conference, ranging from excellent to very poor.

Ofthose responding, the majority rated the conference overall as being excellent (65.3 percent),
withmore than half (53 percent) responding with 5 ratings and 47 percent responding with 4-3 ratings.
The majority indicated that sessions weve well-organized, informative and useful. Further, par-
ticipants cited as most useful, the following: 1) the opportunity to interact with wolleagues and ex-
change information about their programs, as well as the question and answer periods held during the
general sessions; 2) the presentation and discussion of the research. 2} the generation of new ideas
and strategizs; and 4) listening to the program’s impact on students and parents, based on their pro-
gram involvement.

A large proportion of participants recommended that future conferences include smaller wor's-
ing/strategy groups. Moreover, suggestions were made t Y convene the next conference in the State's
Capital (Tallahassee) and extend an invitation to key legislators and other pertinent State officials.

EVALUATOR’S COMMENTS

Thisyear’sconference had an excellent le vl of participation, with many programstaff and other
conference participants raising many questions and making signifi.ant comments and recommenda-
tions. In addition, there was a brc .d range and mix of conference attendees. These included State
officials, management consultants, university administrators, faculty, staff and students, and lugh
school personnel, students and parents.

Greater clarity was evident throughout the conference reflecting the specific needs and goals of
the College Reach-Out Program. Further, the presentatiun of national data with statistical profiles
of the State provided aclearer conceptu .1 framework an«i understanding of pertinent educational and
cconomic indicators as compared to the nation.

The physical facilitiesand environment of the Cunference were conducive to the work. Facilities
were comfortable and convenient. In addition, therc were excellent leisure time facilities for relaxa-
tion and enjoyment,

This evaluator recommends that future Conferences be extended to at least two (2) full days and
possibly three (3). This would allow for additional time for the various programs from across the state
to share, interact and exchange implementation and intervention strategies or to gain advice and
support.

The Conference staff is to be commended for excellent performance. Not only was the Con-
ference well organized and focused, but staff members were supportive and helprul throughout the
meetings. All of the essential ingre-lients are contained in this unigue program and group of people
to make reaching greater heights exciting, challenging and achievable.




Florida A & M University
Dr. Frederick S. F" . nphries. President

Florida Atlantic University
Dr. Helen Popovich. President

Florida International University
Dr. Modesto Maidique. President

Florida State University
Dr. Bernard F. Sliger. President

University of Central Florida
Dr. Trevor Colbourn, President

PARTICIPATING STATE UNIVERSITIES

University of Florida
Mr. Marshall M. Criser, President

University of North Florida
Dr. Curtis L. McCray, President

University of South Florida
Dr. Francis T. Borkowski

University of West Florida
Dr. Morris L. Marx. President

PARTICIPATING COMMUNITY COLLEGES

Brevard Community College
Dr. Maxwell C. King. President

Broward Community College
Dr. Wiilis Holcombe. President

Central Florida Community College
Dr. William J. Campion. President

Chipola Junior College
Dr. Jerry Kana-er  osident

Daytona Beach C
Dr. Charles H. Pc¢

nity College
esident

Edison Community College
Dr. David G. Robinson. Presiden*

Florida Community Coilege at Jacksonville
Dr. Charles C. Spence. President

Gulf Coast Community College
Dr. Lawrence W. Tyree. President

Hillsborough Community College
Dr. Andreas A. Paloumpis. President

Indian River Community College
Dr. Herman A. Heise. President

Lake City Community College
Dr. Muriel K. Heimer. President

Lake-Sumter Community College
Dr. Carl C. Anderson. President

Manatece Community College
Dr. Stephen J. Korcheck. President

Miami-Dade Community College
Dr. Robert H. McCabe. President

92

North Florida Junior College
Dr. William H. McCoy, President

Okaloosa-Waltor, Junior Co'lege
Dr. James R. Richburg. Prasideat

Palm Beach Junior College
Dr. Edward M. Eissey. President

Pasco-Hernando Community College
Dr. Milton O. Jones. President

Pensacola Junior College
Dr. Horace E. Hartsell. President

Polk Community College
Dr. Maryly VanLeer Peck. President

St. Johns River Community College
Dr. Robert L. McClendon. Jr.. President

St. Petersburg Junior College
Dr. Carl M. Kuttler. Jr.. President

Santa Fe Community College
Mr. Alan J. Robertson, President

Seminole Community College
Dr. Earl S. Weldon. President

South Florida Junior College
Dr. Catherine P. Cornelius. President

Tallahassee Community College
Dr. James H. Hinson. Jr.. President

Valencia Community College
Dr. Paul G. Gianini. President

L




CONFERENCE PARTICIPANTS

Ms. Shirley . .yers
University of Flornida

Ms. Janet Park Balanoff
U.idversity of Central Florida

Ms. Emily B.ldridge
Orange County School Board

Ms. Elsic Broomfield
Lake-Sumter Community College

Dr. Ruby Beal
Santa Fe Commuvnity College

Dr. Robert Belle
University of Central Florida

Mr Al Block
Santa Fe Community College

Mr. John Boatwright
University of Florida

Ms. Margaret C. Bowden
University of North Florida

Ms. Ethel Brooks
Florida Institute of Education

Ms. Fredi S. Brown
Manatee Community College

Ms. Rosa T. Brown
Leon County Schools

Ms. Cynthia Burt
Florica Department of Education

Mr. Benjamin Campbell
Hurman Resources & Management
Developmient, Inc.

Mr. Henry E. Carley
Hillsborough Community College

Mr. Robert Catlin
Florida Atlantic University

Dr. Cynthia Moore Chestr.u’
Alachua County School Board

Mr. Donald L. Cleveland
Broward Community College

Ms. Joyce Coleman
University of West Florida

Dr. Eddic L. Collins, Jr.
University of North Florida

Mr. Clinton Coc er
Miami-Dade Communi:y College

Dr. Sylvester Covington
Daytona Beach Community College

Mr. Bryan Craven
Chipola Junior College

Mr. Valene Croskey. Jr.
Brevard County School Board

Ms. Eileen Cunningham
Miami-Dade Community College

Ms. Leslie Daniels

Gadsden Demonstration Models Program

Mr. Leroy Darby
Brevard Community College

Ms. Arnetta Davis
Florida International University

Dr. Thomas C. Deal
Indian River Community College

Ms. Isadora Dean

Apopka High School

Ms. Susan DeCuba

Indian River Community College

Dr. Raymond Dunn
Miami-Dade Community College

Ms. Sabrina Eaton
Florida A & M University

Mr. Delano Filer, Sr.
Hawthorne High School

Dr. Richard E. Flamer
Florida A & M University

Mr. Charliec Flournoy
Santa Fe Community College

Mr. Napoleon Ford
University of Central Florida

Mrs. Ellen Freedman
Duval County School Board

Mrs. LaVonne Frison
Florida Institute of Edutcation

Dr. Omega Gardner
University of West Florida




Mrs. Henrietta Gardner
Escambia County School System

Mr. David Glover
Brevard Community College

Dr. James C. Goss
St. Petersburg Junior College

Ms. Cynthia Graham
Evans High School

Dr. Virginia P. Green
Florida State University

Ms. Myra Hale
Edison Community College

Mr. William T. Hall, Jr.
Okaloosa-Walton Community College

Mr. Charles J. Harris
University of Florida

Ms. Sue Hawkins
Daytona Beach Community College

Dr. Malinda L. Hayes
Florida Institute of Education

Mrs. Carolyn Hiers
Florida A & M University

Dr. Richard Hogg
Florida A & M University

Mrs. Rose Hogg

Florida State University

Ms. Mami= T. Horne

Departmei. of Banking and Finance

Ms. Annlvy
Florid~ “ommunity College at Jacksonville

Dr. Norman Jackson
Florida A & M University

Dr. Thomas Jackson
Florida A & M University

Ms. Lillic Smith Jackson

Gadsden Demonstration Models Program
Ms. Pejay Jackson

University of North Florida

Ms. Adricne Jefferson
Indian River Community College

Dr. Clara M. Jennings
University of West Florida

Mr. Tony Johnson

Lake City Community College
Ms. Janet Johnson

Jacksonville University

Ms. Katherine Johnson

Indian River Community College

Dr. Joyce T. Jones
University of North Florida

The Honorable Cecil B. Keere
Florida Board of Reg. .«

Dr. Rosalyn King

Information Research Network & . rvice
Dr. Russell P. Kropp

Florida State University

Dr. Gladys Lang
Florida A & M University

Ms. Jerlean Lattimore

Florida A & M University

Mr. Jack Lepnent

State Commwu 1ty College System

Mr. Harold Lucas
Daytona Beach Community College

Dr. Donald R. Magruder
Florida Departrient of Education

Ms. Deloris Massey

State Community College System
Ms. Margo Maxwell

Gadsden Demonstration Models Program
Mr. Donald McBride

Florida A & M University

Mrs. Linda McClintock

Florida Institute of Education
Mr. Willium McCray

Florida A & M University

Ms. Deborah McCray

Palm Beach Junior College

The Honorable Roy E. McTarnaghan
Florida Board of Regents

Ms. Mattie Fowler Medlock
Duval County Schoo! System

\'




owmmomwm 1
a, 2kymanmysibdoutupyliydyapaqe
x S ZAXMANLSYOJONIWIMNHDA3a08Y
«(.
%\\ 0es7 961y T2 Om AN abidogapliydgap e
ZAXIAANLSBOJONIN 1P IHD G )8Y

20
18

|
|
A

1.6

SEE
N —_— N

I

1.4




Dr. 3etty Meers

Florida Institute of Education
Mr. “eon Milier

Gulf Coast College

Ms. Gracia M. Miller
Seminole Community College

Ms. Sadie L. Milliner
1nroads/Jacksonville, Inc.

Dr. G.W. Mingo
University of Florida

Dr. Mary H. Moore
Florida A & M University

Mr. Bennie Moore
Miami-Dade Community College

Dr. Harry H. Morall
Rollins College

Mr. David Moss
Florida State University

Dr. Lana Muraskin
U.S. Department of Education

Ms. Josephine Newton
Florida Department of Fducation

Mr. Gregory Owens
Inroads/Jacksonville, Inc.

Ms. Vanessa Palmore
Florida Institute of Education

Mr. Virgil Payne
Florida Atlantic University

Ms. Sevilla Phillips
Florida A & M University

Dr. H. B. Pinkney
Florida Institute of Education

Dr. Deidre D “owell
Tallahassee ¢ ,mmunity College

Ms. Patricia Pressley
Indian River Community College

Dr. Sandra W. Rackley
Florida State University

Mr. Chris Rheuble

Daytona Beach Community College

Dr. James R. Richburg

Okaloosa-Walton Community College

Ms. Cecelia H. Rivers
University of Central Florida

Mrs. Mary B. Rizor
Florida Institute of Ecucation

Mr. Kelvin J. Robinson
Florida Department of Agriculture &
Consumer Services

Ms. Alice Robinson
Florida Atlantic University

Ms. Beverly J. Robinson
Florida Community College at Jacksonville

Ms. Jo-Ann Robinson
Florida Atlantic University

Ms. Mattie Robinson
St. Petersburg Junior College

Ms. Cynthia Scales
University of Central Florida

Mrs. Doris Scott
Florida Community College at Jacksonville

Dr. Eddie Shellman
Central Florida Community College

Ms. Lillie A. Shelton
State University System, Florida

Ms. Renee K. Simpor
University of Central r.orida

Ms. Gerri Singleton
Santa Fe Community College

Dr. Robert Siudzinski
Florida Institute of Education

Mr. Kevin Slattery
Pensacola Junior College

Dr. Joe Lee Smith
Brevard Community College

Ms. Mary Smith
Florida State University

Mrs. Gerry Stage
Florida Institute of Education

Mr. John Stover
Valencia Community College

Dr. Louise Streete
Gainesville High School

Ms. Beverly Stryker
Seminole High School

95

o\l

Y



Ms. Elvira Surmons
Central Florida Community College

Mr. James Sweeting
University of South Florida

Dr. Theodore D. Taylor
Broward Community College

Dr. Jack Tebo
Florida Department of Education

Dr. Gwenith Terry
University of West Florida

Mr. Paul C. Trautmann
Florida Comrunity College at Jacksonville

Dr. Ralph Turlington
American College Testing Program

Dr. Dorothy Vandergrift
Indian River Community College

Ms. Mary R. Vaughn
Florida A & M University

Mr. Ricky Walker
Florida Atlantic University

Mr. James Welu
St. Johns County School Board

Ms. Diane Wilkerson
Kennesaw College

Mr. O’Neal Williams
St. Johns River Community College

Ms. Jean Williams
Florida Department of Education

Dr. Betty Young
Florida International University

Ms. Ida Zucca
Orange County School Board

96




Major funding to support production of this monograph was provided by BellSouth
Foundation, whose contribution is gratefully acknowledged.

[ —-



