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Discipline and Guidance:
A Thin Line 1n the
Middle Level School

What At-Risk Students Say
About Middle Level School
Discipline and Teaching

AT THE MIDDLE LEVEL, school chmate, curr.culum, instructional
strategics, and the availlability of positive adult role models all affect
student performance.

The home environment, teacher attitudes, and the communic .tion system
within the building can all have an impact on how much timie certain students
spend out of the classroom and the learning environment, In short, middle
level administrators may choose to provide either a guidance/growth atmo-
sphere or a discipline/control environment for the carlv adolescent.

If the prinaipal encourages an atmosphere where every student has an adult
advocate in the building, the guidance office or advisorv session may become
the problem-solving lowation in the school. Students may cven develop a set
of skills and appropriate behaviors through positive interaction with peers
and a consistent adult (Bergmann and Baxter, 1983).




The Survey

A,Sl'R\'l'\' WAS UNDFRIAKEN to desermme student pereeptions
of disciphine ettectneness, teaching, strategies, and school chmate Earlv
adolescents between the ages of TT and 16 m 20 nuddle tevel schools were
mrenviewed The schools were representamve of farge urban, suburban, and
rural setrmgs

Al the students were adenttied by the prinapal as “at nisk™ or as having
trequenth reported discipline problems None ot the students was from
spectal dassrooms tor behavior disordered or emotionally disturbed students

Each prinapal was asked to dennitv the 10 students most trequenth sent
to the othice, however, some principals identitied more than 10 students A
total ot 154 bovs and 66 girls were mrenview ed

For the most par, the students who were interviewed were greganous and
talkatne Thev simph needed more time to soaalize than the school day
altowed  Many were new to ther building and to the process ot changing
teachers for every class

As one sineh grade temale stated T have so many teachers with so many
rules that T do the same thing all the tme and somenmes T get m trouble h

Each student was ashed v a personal inters iew to respond to the tollowmg
11 questions

1 lel me about vour school
What do vou bike to dowmvour spare nme?

‘ol me about the kind ot teachar that vou fearn best trom
Have vou ever been sent to the prmapal’s or asastant principal’s otfice?
Why were vou sent?
What wasvour teacher domng when vou ware ashed o feave ddaw?
How did vou teet about bemg asked to feave?

8 What 18 the castest subject tor vou to fearn and why -

9 What 1s the hardest subjeer tor vou to fearn and why?
10 What do vou think should happen to students who act out i class or

break other school ruless
1T What massage would vou hke to give teachers and prnapats about how
to mahke school a ternitic place to be?
Lhe purpose of gathermg student wdeas was o dentity any mstructional
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strategies that mmght help a speatic group ot carlv adolescents stav i school
. and i turn, make hte casier on themselves and then weachers
. The follow mg examples, taken trom actual meersiews, are evidence of that

thin hine that separates the processes of disaphne and gudanee and it
costs nuddle Tevel teachers and prinapals months ot fost learning tume and
creates potential at-risk students
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Lo ("th grader)

Tim s consistently 7 nunares Late tor his tirse pernHd linguage arts class He
15 sent to the otfice every dav for a tairdy adnue shp, and usualh misses a total
of 15 mmutes of class time by the nme he returns

When asked by the mtenviewer why he was consistenthy late he rephied, 1
am the oldest o five hids My msom works the mght shitt and doean’t get
home unul after school starts T must get my vounger brotheis and sisters
readv for the dav are program and w alk three of them to the clementan
school There 1s no way Taan drop them oft and make it to this buikding on
ume. aven if [ run

“Mv teacher savs that’s no excuse ™
Lisa, Beth. and Joan ("th graders)

These girls are sent to the ottice at least once a week tor talking i dass.
Ihev tend to ralk when the teacher s lectunng or grading papers. They are
verv dlose triends and don’t seem to mind mussing classes
Hal ("th grader)

Hal feels that the school has otfered him nothing but gnet His older
brothers have all dropped our as did his father Hal teels be has a repetatton
to matntain as a troublemaker and vandal

When asked why he vandalized the schoot and bulhed vounger children,
Hal replied, “It's a lot more tun than sittng i dlass 7
Aoy (8th grader)

Am s a pregnant 8th grader who has missed one third of the school vear
because of pregnaney -related allness: When she does comie to school, she s
sent to the office tor not having her homework done
Celn (6th grader)

Ceha s a shghth overweighe child who hates gym ddass Beeause she hates
gvm, she never remembers to bring her gvm sure and shoes and s, theretore,
sent to the office tor not dressing pmpgrl\ She s taling phvsical education
tor Lk of participation

There seemed to be httle relationship berween these student’s pehavior n
the ddassroom and the counschng process None of the students mentioned
amy connection between the dlsuphm and counsehng process.

All students who were mteniewed tor the total study mentioned that this
was the tirst ime anvone had asked them therr opimon about aps thing

The students were mterviewed privately and asked to check whar the
mterviewer had wrtten as ther tesponses betore they fett the room
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Inierview Results

Thg information trom the sunvev pamts a more positive picture of student
perceptions of their schools than principals and reachers nught expect.
When asked 1n the first question to deseribe therr school, 53 percent gave
positine comments, 36 perceni gave negatin e comments, and 1 percent were
neutral or noncommital For the most part, this group of students liked
school, or at least most aspects of 1t

In gencial conversations, the teachers of these students frequently men-
tioned rhat the stadents had a bad atitude toward school The following
responses, histed in order of frequency, ofter a shghtl, more positive
perspective

When ihe rescarcher asked students to “Tell me about vour school,™ the
follow mg responses were recened

Carcaory of Response Number of Responses
I Teachers are mice ok, great, good, helpful, tair, 49

don't hold grudges, hike hds, undenstanding,
triendly)

1 hike it at's ok (exeept last turch hour), dean, safe, 49
not great, but fun, aif nghr, nced new lockers
2 It's great (tun, niee, 1camng a lot) 32
3. Kuds a. 1't mice ro cach other 29
4. 1 don't hke i (hate e, jail) 26
5 I'm gemny & good educanon here (lots to offer, 25
learning lots,)
6 It's bormg 22
7 It has wnce rudes (unfan) 21
8 Teachers are mean (nos mce not prepared, don't 19
understand kids)
9 Kids are e ro cach other (bur 8th graders prk on 18
6th graders;
10 Teachers don't hsten 1o studanes 15
11 It g gcrowded, bigger dhan clementan) 14
12 The schedule affecs me (lunds period, need morc 13

ume to blow otf enes gy, need more ume to talk o
triends, dav starts oo cailv, chunge dasses oo of-
ten, need more rime berween dasses, the dav s too
long)

13. There are imendly people here

14 Bang new s very hard

15 1 hke the tacthties
1 ke the teachers” wavs ot reaching
Iaan see mv friends
Evploraton 1s great

N UYL N N N\O



Catcqory of Response Number of Responses
16 Teachers have favoutes 4
17 1t's not boning
18 It's hike a dav at work
We need more atter-school sports tor garls
Therc's nething here o mspire school spire
Terchers talk behmd students® backs
1 hke other schocls betrer
I get ots of attenuon
The work 18 ok.
Warch out at hinch ume
Counsclors help us
Detentions don’t work
Lots ot homew ork
You have to be i wnvle
Lots better here than K-5
You must participate n gvm or get detentions

In an cffore to determme the level of atfihation that these students have
with school activities, they were asked what they biked to do in ther spare
time. Many gave multiple responses, and all responses were tabulated.

While sports activitics far surpassed any other actiaty, it was mteresting to
note that few of these students weoe imolved m school sports activities. Most
were mvoled m park district or community <ports, and had lost ther ehg-
bihty to plav at school because of the number of detentions or suspenstons
they had.

The activities of these carly adolescents spanned the realm of loncliness to
gang-planncd parties. There were no aigmficant differences betw een boyy”
and girls” responses.

The tollowing responses were ginven o the question, *What do vou like to

IS}

do m vour spare ime?
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Catcaov of Response Number of Responses
1 Pl spores 111
2. Ride mn bike 42
3 Be with my fnends 36
4 Listen to music 20
S Watch TV 1o
Go to the mall shopping l6
6 Talk on the phone 14
7 Partv (drink and stutt) 13
8 Fish and hunt 12
9 Read 10
10 School clubs 7
Skhateboard 7
11 Not be iz school acenvties 6
Viae mv tanuh 6
12 Take things apart to see what's made them H

5
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Carggom of Responn N of Rosporees
Draw 5
Slap

13 Danee
Go to nn job
Litt weights
GO to MOV Ies
Go to the Y
Pl
Shatetonn

14 Collect thigs
Fat
Sit around and do nothing
Write notes
Be with o dng
Sy,

15 Horscbadk ride

Computers
Runnmng,
Avord pohic
Schoolwork
Homawork
1 Hobbics

1o Go on tps
Shovel cnow
Sitand thik and do han
Stuch
Beg tor monay trom my parenis
Guitar
Catch snakes
Help my mom
Cause troublke
RBabv it
[ don't have any spate nme

A veny impottant component of understanding the nature of at-rnsk stu-
dents 18 to discover what docs work for them m the dassroom For that
reason, the students were ashed to desertbe the teacher from whom they fearn
hest

This was a ditficutt task for most They wanted to claborate on the horiors
of the teachers from whom they learned the least

Agam, there were no sigmificant differences berween the girks” and bovy
responses Guls, mogeneral, were fa more deseripive and arted personal
mannerisms more than mstiactional strategies

I'he statements hsted below ofter a profile of the teacher who can best
motn ate those students who cause problems tor other teachers: The question
was, “Tetbrae about the kind of teachet vour fearn best from ™
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Catcqmy of Respone

One who has 2 sense ot hunw
Gnes me help whan Tnedd 1t
Gines me eaera help
Understands kids aad o concerncd about them
Fyplams the subject ven thoroughh
Hdps indn idualiy

® at nn desk

® walks around the room

® privatch
One who i st and makes vou work
Oncwho i e
One who helps me with my persorai problens
My math teacher
One who uses lors of camples and
demonstiatons
Grees us projeces and et us particpate
One who raally wants vou to suceeed
My saaence teacher
Goes step by step and doesn’t move on unul |1
understand 1t
Lastens to Kids
Keeps cypectations high
One who agovs teaching
One who s dramane and aane
One who s tlevble
Socal studres
One who tests vour to see what vou do know
rather than what vou dor’t know
One who doesn't gnve so much work
thomework)
Lers us ralk to ow friends
One with tair rules
One who v alwavs organized
One with patience
One who gnes dass time to do homow otk
One who shows nurtual tapport
One who likes me
One who makes vou ted good about Iy
One who i smart
One who does things outside of (ass with us
One who talks a lot
Is vounger
English
Rewards good bhaviors
Fells vou moadvance what vou are to do
Uses vocabulam we understand
Uses the onerhead

.

N umiber of Revponses
54
40
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Cateqory of Rosponse N1 of Respo 1

17 Writes important stutt on the board 1
Gnes consequences 1
Teaches stutt we nover knew betore 1
Does program reports ]
Lets us chew gum |
Where 1 like the subject 1
Goes over homework with us ]
Treats us Iike adults 1
Is heertul 1
I'ells as when we have mthe-up work 1
Makes us take notes 1
Acts Iike himselt mstead ot a teacha !

Tells vou how, not just what to do ]
Has manners 1
Enjovs us and what we do 1
Rewards vou verbath when vou do something 1
good

Encourages vou ]
Reading 1
Speling 1
Docesn’t punsh vou tor little things 1
Isn't boring 1
Therr room s 3 niee place to be 1
One who leaves me alone 1

Lets us do what we want 1

Question Four, *Have vou ever been sent o the prinaipal’s office from a
clas®™ was asked to enable the researcher to classifv the students as creating
classroom: problems rather than school problems (meanng bus, hallwav,
catereria, and other hazardons tocations).

Twelve students minally said no, thev had not been sent te the principal’s
office. They »vent on to sav that they had been sent to the assistant principal’s
office but had never been to the principais oftice When asked of thev had
been sent to the counsclor, 20 students said ves,

Students” perceptions ot why thev were sent to the oftice varied trom
accurate ones, to a behet that ol mfractions were alleged More than 80
percent of the bovs were sent for talking: 82 pereent of the girls were sent for
aggressive actions such as fighting, throveng things, cte. Few garls were sent
tor talking, and most had long records of truaney and tardiness.

Interesting questions are rased. but not answered by the students™ re-
sponses to, “Why were vou sent to the primcipal’s office?”

Reason Number of Responses
1 Talking 70
2 Fighung 56
3 Talkig back to teacher 37
4 Gooting oft 36
8
1




Reason

Truana

Skipping detention

No gvmsuit

Throwmg things (paper. cte
Tardiniess

Idn't de. what T was asked
Noc having maternabs
Violent acts aganst others
(Somcone che's) tault
Hallw v behavior

Chewing gum

Sweaniny

Not having horework
Multiple ottenses

Don’t knen

Not Intening in dass

Bus behavior

Behind m work

Wrinng hotes

Drugs

Sleeping

Snuling

Stood up tor 4 triend

Lett o books on floor
Broke a penal

I asked to be kicked out because the teacher Cilled
me a name

Had someone write a pass tor me
Brought evplosive to school
Let off tirecrachers

Missed he bus

Drawmg on chalkboard

Numlar of Respornes

IS8

-

lo

15
13

10

8
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While cause and eftect may be implied by the responses w the near ques-
nion, there was no attempt to statisnicaliy determine what strategy caused class
disruption by these students Studen's were verv clear m thar defimtion ot
the difference betw een lecturmg and teaching

As one student o succineth put it, “Lecturmg s whenvou ae talking to
whoever happens to be there, and reaching 1s when vou know the studenes n
vour class and let them participate ™

When asked what the teadher was domg when they were asked to Teave
class, the students rephed as toliows

Catg

1
2
3
4

ERIC
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A0y of Response
Nilkmg (lecturing)
Sietmg at her desh
Teaching us
Correcting papets

Nwmber of Rest onses
49
20
19
il

9



Cateqory of Response Number of Reponses
Work nme 9
Was a subsarure
Talking to another teacher
Y cllusr at me
Cutting me down
Tallang o me
Wnung on the board
P lpig another student
9 Reviewiag the test
Talking to other kids
Gnang homew ork assimment
Reading our ot book
10 Making us take notes
Talking about tanuh
Cullecung tootballs
Bemg unorgars -ed
Refusing to fet me go 1o the bathroom
Fakmz attendance
Domg nothmg
Domng a demonstration
Was out ot the room
It teachers assume that removing a stadent from dass causes a change n
behavior m the student, the answ ers to the next questions, “How did vou teel
about being asked to feave class™ mav pros e msightfil
Becanse many of these students were multiple oftenders, we must assume
from therr responses that this o pe of disaplnary action s ettective for
changing thair behavior. It mav, however, do wonders tor those students
who remain in class
How did you feel about bemg ashed to leave class?

%12 N
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Response Nunier of Responses
It doesn't bother me, T don't care It tecls good to 65
leave
2 It was untairr 23
3 I planned 10 ger hicked ot 2]
4 It bothers me 1 aare beaause 18

® treuble at home

® Lids laugh

® | can't stav with nn friends

® mom will take awav basketball privileges
® it's not n tault

5 Bad (Ir doesn't teel good) 4
6 Far (1 desened 1 10
7t keeps vou trom learnmg 9
8 Scaraed 8
9 Embarrassed e
Mad T
10 Tt depends on what dass e s o
10
PN
Ly
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It's tun
Don't know
Don't Hke 1t

Nwmbar of Responses

—_— o e e

The disenchanted students m this study were rareh removed trom therr

castest chass Two students would come to school tor thar parnicular class and
be truant for the rest of the da,

When asked what therr casiest subject was, the tollow g responses were

gnen by the rotat group
Response

Math

Enghsh linguage ars
Suencee

Socnal studies
Reading

vm

Arnt

Dranma

Speech

Spelting

Chorr

Algebra
Woodworking
Communication arts
Health

Sewing

Band

Spanish

Computers

Cives

Flectronics

Carcers

Nianber of Respoines
90
43
34
19
15
9

>
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Students were then asked why this subject was cas tor them

Rospoine

Because of the weadhar

I dowellinnt

It's camy

I hke 1t

I'he subject 18 mterestng
Its fun

I like to v ditterent things
1 like the kids 1 there

It's casy to pav attention ug there
I don't know

Beaause of the worksheets
No homewark

Number of Responses
58
+4
14
13
19
14
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Disenchanted students were trequenthy removed trom or failed to attend
therr hardest classes. These voungsters did not seem to be able o grasp the
relationship benween lack of attendance and ditticults wath a class

Soaial studies ranked number one i hard classes for this group Many
students were adamant that there was just too much sreclevant matenal to
leam, and that the mtormanion was taught m a boring way.

Eudence of the egocentnie nature of this age group was found m the
temale student who said, “I'm not mterested i people i Chma, T have
enough trouble making friends here.”

Another student said, “T am’t never gonna use Mesopotamia for nothin.”

Other hard subyects for this group included math, science (when taught
only from a testbook), and Enghsh grammar.

The followmg responses were reccived to the question, “What s the
hardest subject tor vou to learn and why?™”

Catcgory of Response Number of Responses
1 Soaal Studies 71
(histon—12, geographv—3, enic—3)
2. Math (algebra, pre-algebra) 57
3. Suaence 45
Biology 10
4. Englnh (anguage arts, spelling) 33
5 Nonce 9
6. Forcign lainguage 4
Shop 4
7 Readmng 3
8 Homce Economies (sewing) 3
Art 3
Study skalls 2
9 Health 2
Busmess Faterprises 1

While the teacher made the casiest subject casy, the content was the culpnt
m making a subzzcicatticalr. Ie would seem logical that prinaipals and teach-
ers worshd assess with this group of students why thev were having ditticulty
w thar hardest dass and work with them to correct the problems

Other reasons given for the hardest subject included the following,.
Category of Respone Number of Responses
1 The work 18 hard and contusing 103

Frequent comments
® | don’t understand 1t
® Deamals in math
¢ Voubularv in saience
e Grammar
2 The reacher™s personalin: makes it hard tor me to 42
lcarn
® The teacher doesn't ke mie.
® The teacher makes 1t hard for me to learn

[H




Catcgory of Repouse Nimber of Responses
3 The teacher’s methods make 1t hard tor me to learn 37
® Too much teacher talk
® Too many do 1t withourt teliing us how
® Teachers in scence and English don't evplam

enough
4 I'm not interested m it or don't know the subject 28
5. There's too much work (especially homework) 19
6 I'm not good at 1t 16
7. Ifs mv fankt—1I'm just lan 5

Students were then asked w hat they would do with students who acted out
m class or frequently broke school rules. While the myor response was 1o
have someone realiy hsten to them, most srudents reinforced the svstem that
currently custed m therr bullding, but with turer implenentation.

Responses Niumber of Re-
Shonses
1. Listen to them—-ask them win they did 1t Talk to 33
them
2 Gne them referrals or warnmgs 29
3 Gne them a detenton (but not for mmor things 25
Jike chewing gun
4. Gnve them n-school suspenston for big problems 22
and make them work there
5 Keep the same rules and do the same things vou do 10
now
6. Call parents 8
Parents shonld ground them 8
Parents care more than teachers do 8
It depends on what they have done 8
7 Send them to the oftice B
8 Gne them a Saturday detention 5
Send them home 5
Nothing—they are trving to Inen up the dassroom 5
9 Suspend them—out of school 4
Punish them 4
Send them to the hall 4
10 Ban detentions —thevy aren’t nsctul 3
1T, Make them stav after school and make up dass 2
12 Stav m oftice tor aweek and do work 2

At the end of question 10, studenrs were told that the mternvien was
complete unless there was something, special thev would hke to sav to teach-
crs and principals. These may well be the most important suggestions muddle
level teachers and principals have heard recenthy

Cateqory of Response Niwber of Responses
1 Listen to kids 62
2 Make the school day shorter 10
Evervthing 1s ok the wav 1t 1 18
3 Be casier on us 18
13
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Cateqory of Response
4 Don’t be so stnct
5 Dont gne so much homework
Go casy on kids for minor oftenses

Don’t make mie wear a gvmsint or send me to the

office 1t I torget it

6 Lt us go outside for lunch
Guve us a chance to suceeed
Give us more chotee m eleetnves

7 Gnve equal treatment (punishment tor the same
oftense).

8 Get new (better, vounger) teachers
Get more mvohved with the kids (Talk to us, be
there when we need vou )

9 Make school more tun

10 Let garls have more actnvities (1 ¢, SPOTTS teams
Don't repeat the same thing over and over
Don't call the police when I'm not here

11 Teach us in the wav we learn best
Gne us alonger lunch period
Shorten classes to 30 nunutes

Out of school suspension 1sn’t far and vou don't

learn any thing
Gnoe us more breaks to see our tnends

Call home or send a note, talk to o parents about

me
Make passing nme longer

12 Be micer
Get colder water 1in fountans
Let us chew gum
Kads are just as important as adults
Don't make me teel like a ninoniny
Don't let the kids run vour dassroom
Let us wear jackets n class
Make teachers tollow the rules. too
Put obnozous kids near the teacher
PPut all of “us™ on one loor n one room
Let us bring skateboards to school
Get nd of detentions
Give more tme berween dasses
Make improvements at the begmmng of vea
Get a new tardy poliey
Let us bring radios to school

13 IS8 15 better than class
Whack them
Give them work detail
Follow through with what vou sav vou are
gomg to do

14
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Cateqory of Responve
Hane them do something tor the school
Give them eatra homework so they accomplish
something
Expel them tor major tights
Give detention for minor fights
Put them m the slaimmier
Sometimes the teadher kicks kids out because
he 18 a bad mood
Take pomnte off therr grade
Make them wnte 100 nmes
Change ther dasses
Have a class assembly | choose the baddest stu-
dent n school and ginve them three swas—
then send them all badk to dass
Have them tell an assembhy why they did 1t
Send them to a counselor
Give them a break
Teach us to understand other people
Don't expect more trom me because ook
older
Don't have court hearng, tor tardy kids
1t wouldn’t be a school without people hike
VOUL
Put radios n event room
Get nd of orange vellow lockers
Gne more homework
Intervien teachers to see who are the worst
kids m the school, then get them together to
see the reasons tor the students” behavior
Don’t ginve us so mam subjects to dearn
Put drug detectors by the doors and 12 of the
school will get kiched out
Get new tood
Most ot the ame it's not yvour faule that I'm in
trouble
Mind vour own business
Don't read to us
Gne us more treedom
Add vollevball for sixth grade
Gne us more time
Quit nagging more
Don't call me names
Have sex edudation
Have somethmg for us to do at lunch
Don't assgn sears
Rules keep kids who want to parnapae trom
domg so
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Cateqory of Respone Nionber of Responses
Once a sports season starts 18 should count., 1
not betore them
Don’t asagn seats
Put mnth grade i the high school
Ofter videos at lunch
et us make our own schedule
Teachers get vour number, the way vou dress
makes a ditterence 10 how vou are treated
I hate me and nn lite
Cut out Saturday detentron. 1t doesn’t work
Make recess longer
Get a new viee prinapal
Get pop machmes
Don’t take sides
Don’t call on house
Gne us a Coke break twice a week
Pav kids and thevll come to school evervday
Make detention a longer tme
Give suspension for tardiess
Don’t paddle
Put teachers n kids™ place tor a winle
Gie thvo davs to do homework
Gne hids more tme to study
Lt students read m detention
It all the kids tound one teacher to be vucky,
they should gne her 3-14 davs o mprove and
then fire her it she doesn't
Let us cat candy 1
Be mnocent until proven guilny 1
The school s too dark 1

The messages trom this ar-nsk group of students are obvious Every stu-
dent 0 the studv mennioned at least once during the interview that they
would hke someone to hsten to them, and tharr version of cach inadent that
ocaurred

It we are to keep students trom beconung, permanenthy at-risk or talling
through the cracks i the svstem, we must devise a gimdance-based disapline
sstem that ofters students an adult who knows them and can be tharr
advocate m the bulldig Al nuddle-fevel learners have a special need to
ostablish positive relaronships with sigmficant other adults m and outside of
the school environment.

The prmapals who were interviewed as part of this sunev stated that tew,
it anv, of the students who were trequently sent to the othice have a positine
sunportive home emvronment One student had moved seven tinmes in one
school vear. One student onhy came to school after a court order was ob-
tamed. One garlwas g with an older bovfriend Several of these students
had total responsibihiey for vounger siblings betore and after school.

—_—— i — —
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All the garls appeared to be unkempt and phyvsicallh undernourished Sev -
cral students were facig court dates on truaney and vandalism charges In
general, they seemed to lack the consistent carmg of any adult

Several bovs mentioned that the purposch tried to come to the princtpal’s
office just because thev needed an adule opmon. Wihile mamy did not like the
consequences of thetr behayior, they appreciated the consisteney and trusted
the adults to be faie

How, then, do muddle level school admmistrators de clop programs for
students who cause repeated classroom disturbances and are at risk of ahen-
ating themsehves from the schooling process? The following recommenda-
tions mav prove helpful

1 o Identifv students who are the multiple offenders i cach grade level and
ask them to respond o the 11 questions plus any addimonal ones appropriate
to vour bullding and environment. Tabulate the resu— and share them with
teachers.

In addition, ask all teachers to dentifv those students who are behaviorally
at risk and tell why they think these students are having problems

2 o Identify the teachers who most frequently send these students to the
officc and obsenv e therr methodology Look for too much lecture, too hetle
attention to physical needs of students. Look for dow it time, poor transitions
between activities, and proximity of the teacher to the srudents who are
causing disturbances

Does the student who trequently 1s removed from class sit near the teacher,
far away from the teacher, or with a group who may encourage negative
behavior? Are the teachers” standards reahstic for the age group and the
subject area? Are the teachers creatng at-risk behaviors by therr nming, and
methodology?

A suggested reference on teacher standards s Tmproving Auddle School
Instruction: A Research-Based Self-Assessivent System, by Renhartz and Beach.

3 o Assess the curriculum in the students” hardest subjects to see 1f it 15 age
appropriate, mteresting, and manageable. If a student nusses three davs of
school, do thev miss an entire concept and fall hopelesshy behind? Are the
tetbooks written at the appropriate reading level for these students?

How are the students involved n the content?® Are thev passive receptors,
or active mvestigators? Do the teachers’ guindes provide activities of interest to
students? Is the curnculum fragmented o mtegrated?

For help mn designing an mtegrated curriculum see, A Curvaculsm for the
Middle School Years, by Lounsbury and Vars

4. Ask a random sample of the studente m vour butlding who are never
sent to the office these same questions ane. compare the results. It there are
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manv similarities, estabhish a total student survev to cluadate speatic
strengths and weaknesses i the middie level school (from a student
perspective)

Have a selected cample of students from cach grade level determine what
questions should be on a student sunev. Have the teachers submit questions
tor the suney See the sample m Appendiy A

5 « Design an active advisory program and comprehensive guidance cur-
riculum that includes the following.

In addition to the gudance professional, every teacher must possess basic
counsehng, skills Teachers are often pot tramed i counseling, but can be
gnen trammg m ||\th|n§,, group dv namics, and parent u)lmranung,
Counsclors can provide mservice for teachers in developing these skills
This does not mean that the teachers become gandance evperts, but that
they become “sensitive to™ and “aware of™ guidance 1ssues that attect this
age group and some speatic means of getting help tor the students.
Admunistrators and teachers must recegmize the need tor both informal
and formal guidance n the nuddle school All adults must be readv for the
“mstant crises syndrome™ that v ades the Iinves of these students. Middle
schools are constantly reacting to the needs of the students: Thev should
become active. Principals must encourage teachers to take time and teach
decision makmg, problem solving, and responsibility as a part of the
curriculum

Advisory sesstons are a velude for oftermg, positne gudance. They gne
students a consistent adult and peer group that meegs on a regular basis to
give them practice m the skills needed to cope w ith Yac rssucs n{;\’r(_)\\)mv
up Therctore, time must be given durmg the school dav for adthory
groups to meet Twenty mimutes 1s the mmmum for anv advisory session
Some advisory groups meet evenn davy others meet twice a week.
Teachers and all other school adults should be tramed m group process
skills before they become mvolved i a formal advisory progrem
Insenvice and, it possible, retreats should be pl.mncd to hdlp teachers
prepare for the gudance program and tronthine “one-to-one™ counseling,
Teachers, as well as students, need support m this program

The tormal advisorv program must be written as a gurdance curriculum
with goals, actimvaties, and means of evaluation. It must have a detimte
sequence of topics and activties that are not repeated as the students
progress through the grades Manv programs have one topic per month
with hsts of acenaties that advisory groups can do to discuss or develop
that topic. Some programs use December and March as service project
months where the students i advison: groups devedop a project tor others
m the school or community

Health mforntion must be available to everv student bven teacher
should be aware of the health needs and phvsical dev elopmient procesees of
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voung adolescents Mamv ot the gudance wssues wall be related to the
health 1ssues of the students: Topies such as aleohol, drugs, sex, and discase
are frequently on the minds ot the nmuddle level student

The gumdance model should permeate the regular curnculum. Content arca
discussions and assignments can take on a much needed gudanee focus f
teachers are aware of the isues: For example. looking at decisions made
history or by characters i clasaie hterature can help students develop a
senvitinvity to how adults make deasions and the steps that are needed

Saence 1s full of gindance issues that will aftect the future hves of todav's
nuddle schoolers

Parents should be informed abour the gudance program and mvited to
participate in- discussions with reachers and students on topies related to
commumeation and tough 1ssues sach as drugs or sev: Parent education
programs can also focus on gmdance 1ssues and be led by counselors and
teachers.

6. Establish o disaphne program thae has 2 tew clear 1ules wath the
consequences for mfraction clearly staeed and umformhy enforced (Gnagey,
1981) Most disaphne programs are based on the need ior respect for
people, tme, and environment. What may be misaing s respect for sl and
lessons on appropriate behavior

7. Plan 2 series of statf development sessions to formulate a mussion
statement tor gundance-based disaiphne Begmn thrs process by having the
staft members answer the following 10 questions m small groups

What s vour bottom ne* What attitudes, concepts, and shills do kids w ho
attend vour school get by the me they leave the aighth grade?

How manv of vour sttt members can articulate this bottom hine to kids, to
parents, to the communiny, and to cach other?

How many teachers know what others are trving to accomplish on a dailv,
weeklv o or monthhy bass® How many care’ The mimiatare agh' school
model of deparrmentalizanon does not faalitate faculty - ommunication
for the benetit of the students Tt does not help reachers understand and
respect cach other's efforts, either

How many teachers tespect what other statf members are trving to accom-
phish and portray that respect through varbal suppore® How many prnci-
pals know, respect. and verbalize that respect for teachers® What are we
like as role modcls for the students?

How many teachers can hst the three jobs that consume most of the nme
of the bulldng prinapal’ As the research ndicates, etfectve prmapals
must be the mstrucnional leader n a bunlding It becomes difficult to do
thatif teachers constanthy send voungsters who commit minor mfiactions
to the oftice for disapline

How o gindance mplemented m vom school Do any voungsters fall
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through the cracks? Do vou leave it up o the counsclors and social
workers to work with at-risk students?

® How do the students teel about being a part of vour school? Arc there
ditferences between grade levels?

® How does vour community view vour nuddle school®

® How do vou promote what vour school does? Do vou use the statistics
gathered by the central office n a positive wav? Can vou send home a
newsletter that savs that 99 percent of the coungsters mn vour sch. ' were
not sent to the office that week, or that 90 percent of them are reading at
grade level or above?

® What kind ot goals do vou have for the neat five vears?
Examine both the disaphne and guidance programs based on the statfs

answers to the 10 questions.

8 o Establish a steering commuttee e evplore models of” guidance-based
disciphne. (See NASSPS Agenda for Excilence at the Middle Level, and Devel-
opg a Massion Statement for the Middle Level School )

9. Keep track for one month of the amount of learming time lost by
students who are sent to the oftice. Report the findings to the teachers.

Principals of schools in the studv stated that the average amount of time
spent with cach of these students was siy hours. Using that as a bottom hine
figure, this entire group of students fost 55 davs, I1 weeks, or two and
three-tourths months of instructional time. This does not include time that
these students spent in after-school detention or suspension.

10. Help teachers plan for cftective instruction Offer them effective
management strategies that will mminuze disruptions. (For a thorough re-
view of rescarch see, What Research Savs to the Muddle Level Practitioner, by
Johnston and Markle.)

1 1 « Review the research on cassroom management and studv models
such as reality therapy, developed and rescarched by William Glasser (1977).
Glasser’s program requires the teacher to help the student assess his or her
own behavior, listen to them, determine the appropriateness, and plan cor-
rective strategies. Most of the stuaents i this study recommended these steps
without ever having heard of reahity therapy, Glasser’s own studies indicate
that use of lus svstem can result n fewer office referrals, fewer tights, and
tewer suspensions.

12 o Assist parents in the development of positive hinks with the school.
Parents of the students most frequently sent to the office usually receve only
negative messages from the school. These parents mav have gaven up on their
kids and need to understand how to cope and discipline them themselves
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Counscle s and advisers can provide parents with iformanon vital to
understanding the characteristics of the carly adolescent. (For an example of a
successful p. rent education program, sce. Parent-Student Commmmcation. A
Middle Level School Challenge, by Bergmann and Creighton )

1 3 o Inhcrent i this studv 1s the knowledge that some students must be
removed fron classrooms they disrupt When teachers work i teams, they
can share thar- perceptions of student behavior and strategies for effective
coping or behavior change. Teams can dentify guidance/discipline problems
and develop a consistent plan of action with the student

1 4. Identity wavs to help these students be successtul m school (Purkev
and Novak, 1984; Beane and Lipka, 1987).

This study otters a simple start for schools that face farge numbers of office
referrals. The process is a basic one—ask the students who are affected Ask
the teachers to discuss gmdance and disciphine and develop a model for
gudance-based disaipline
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Appendix — Discipline Survey
Drections: Sclect caly one response for each question: Ask vour teacher for help ityou
don’t understand the question

Current Student Survev
Kev—S8" = Strongly Disagree, D = Disagree: N = No opunon,

A = Agree; SA = Swonglv Agree

1 Grade Level, 5 6 7 8
2. Sex, M F
3. Age, 10 11 12 13 14
Dissagline Survey
4. I know how my teachers capect me to act sDh
5. I know what will happen if 1 don’t behave properly, sD
6. Most of mv teachers have fair rules and guidehnes SD
7. Our school teaches us to be responsible for our SD
actions,
8. Students 1n our school respect each other sSD
9. Disaiphine at our school 1s,
A, Too stict B Just nght €, Not strict enough
10. I feel safe at this school sD
11. The students i my class behave i such a wav that 1 St
can learn.
12, 1 feel that what ’'m learming at this school 1 appro- sSD
priate for my age group,
13. Suspension trom school 1s appropriate for students SD
who break important rules
Students should be suspended from school for
14 Damaging property 3D
15 Imunng another person 3D
16 Truancy Sh
17. Having or using alcohol, drugs, or agarcttes sh
18. Too much teasing (harassment) of others SD
19. 1 would rather be kept in school but not attend SDh

1 feel the following are serious problems among students at our school
20,
21.
22,
23,

24.

classes than be suspended and sent home for the dav,

Drug use

Alcohol

Cigarettes (smoking’

Sexual behavior
Vandalism—destruction or thett

SD
SD
5D
SDh
Sb

D
D
D

D

D

D

D

D

D
D
D
D
D

7 2777
> > o>

27227222727 Z Z ZZ
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it i e e e o
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P e e e

SA
SA
SA
SA
SA
SA
SA
SA
SA
SA
SA
SA
SA

SA

SA
SA
SA
SA
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I feel that there 1s at least one adult i school who
will Iisten to me ot T have problenis

I'he teachers are concerned about me as a person, not
st how good a studenr T am

I generally teel happy ar school

1 teel 1ean ge help trom teachers to make better de-
cvtons about my hite

I feel 1r's OK to talk to teachers about my problenis
I can solve my onn problems most of the ume

I believe there s at least one teacher i this school
who knows me well

It 1s casv for me to get help with nv problems at
swchool

I beheve that 1 have learned to deal with some of my
problenms better because of what [ have learned
school

Some of mv classwork has helped me o understand
mvselt better

“ome of my classes have helped me to get along bet-
or with other people

I feel that mv parents and the school are workig ro-
gether to help me

I have someone at home to talk to if I have a
problem

It 1 ask mv reachers, they are wilhing to gne me ndi-
vidual help outside of class ume

I getalong well with people who are differen from
ne

Lar wore able to understand how to get along witk
otlers than when 1 first entered ths school

I believe that mv expeniences at ths sctwol are help-
mg me to understand why people act the wan they
do

When 1 have a complaint or problem, I go 1o

A Teacher B Soctal Worker ¢ Nurse

D, Prncapal  E- Another Student

In school, T usuallv do miv hest

My teachers make sure T undersaand what the teac -
mn class

Regardless of my grades, I'm learning a lot thas vear

\.,1

Sh

Sh

SD
SD

SDh
SD
SD
sh

SD

SD

sh

SD

SD

Sh

SD

SD
SD

SD

D
D
D

D
D

D

N
N

N

A SA
A SA
A SA
A SA
A SA
A SA
A SA
A SA
A SA
A SA
A SA
A SA
A SA
A SA
A SA
A SA
A SA

D E
A SA
A SA
A SA
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