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PREFACE

Middle grade ~eform is a high priority of the
California State Department of Bducation. This

handbook, Quality Criteria for the Middle Grades:
MM@.&M@M
Review, is a manifestation of that priority. It
represents the fourth major publication effort by the
Department in support of improving middle grade
schooling in the state.

The Model Qurriculum Guides: K-8 provide an outline
of the cwrriculum standards for the middle grades.
Caught in the Middle: Educational Reform for Young
Adolescents _ in Qliforma Public Schools is a
can. - hensive statement of what middle grade schooling
should be in all respects for all students. Although
not specific to middle grades alone, the state
curriculum frameworks and handbooks also serve as major
resources for the newest messages on curriculum and
instruction for all grades.

James R. Smith, Deputy Superintendent
Curriculum and Instructional Leadership Branch

Fred Tempes, Director
Instructional Support Services Division

All of these publications have been used
extersively by Department staff, field oconsultants,
and the Middle Grade Program Quality Review Task Force
in drafting this handbook. The major messages of
these publications were synthesized into six

curricular and five schoolwide criteria. These
criteiia are intended to be descriptions of the ideal

middle grade program. Marestandaxdsggmst
which_a school's program is to be compared, first by

the school commnity in a Self-Study and eventually by
an outside team during a Program Quality Review. The

results of this comparison become the basis for
developing "the next best steps" necessary to make
positive changes at a given school.

We hope that this handbook will be an effective
step in communicating directly to schonl-site
personnel the current best thinking on middle grade
schooling. In that spirit this publication is offered
as a critical gquide in the onguing effort of
California's schools to achieve excellence and equity
for all middle grade students.

Dennis R. Parker, Manager
Office of School Improvement
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' Although change of one kind or another is virtually
inevitable, significant and positive changes in a
school's capacity to educate all of its students are
not autamatic. The State Department of Education has,
therefore, embarked on an educational reform agenda
which can be characterized by the following three-part
model (see Figqure 1). The School Improvement Program
t(:tsxg) and its :2lated processes play a major role in
model.

Figure 1. School Improvement Change Model

QUALITY CRITERIA

. SCHOOL PERFORMANCE
REPORT

(POSITIVE QUTCOMES)

(HIGH STANDARDS)

POSITIVE CHANGE THROUGH INTENSE SCHOOL COMMUNITY
INTERACTIONS/COMMUNICATIONS AROUND HIGH STANDARDS

The first component involves the establishment of
educational standards. 'mey are reflected in lmnge
mmm_m:a " the munm_am_mm
Throudh Grade Eight, and the state's various curriculum
frameworks and handboocks. These publications are
designed to help guide local districts in their efforts
to establish higher quality curricula for all students.

The Quality Criteria in this handbook are syntheses
of the Department's major curricular and schoolwide
standards. They are statements drafted by practicing
educators of what an ideal program can look like in
operation. They are primarily student-centered in that
they include frequent references to what students are

i4
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learning or what they are doing in order to leamrn.
The Quality Criteria, therefore, serve as the
foundation for the four SIP processes of (1) planning;
(2) implementing;
Quality Review (RQR).
engage the school cammmnity in schoolwide improvement
activities to improve the effect of its program on all
student populations enrolled at the school site (see

Figure 2): average, gifted and talented, under-
achieving, limited-English-proficient, and special
education students.

Figure 2. Criteria and Processes .

S
& =

In planning, a school compares its current program
with the Quality Criteria, identifies "matches and
gaps," and develops specific change initiatives based
on its findings. The goal is to establish a program
consistent with the criteria. The criteria then serve
as frames of reference or reminders of what the
program should look like while the school commnity is

these ideals, the school conducts a Self-Study of all

aspects of its program, again, in camparison with both
the aurricular and schoolwide Quality Criteria.

n
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Introduction (cont.)

Tentative plans for how the school might better align
its program with the criteria are identified in the
Self-study report. Finally, a POR by an outside team is
conducted to review the program using these same
criteria. As with the planning and Self-Study
processes, the PQR process identifies "matches and
gaps" between the school's current program and the
criteria. These camparisons lead to formal Suggestions
by the FQR team as well as Action Plans developed
collaboratively by both the PQR team and the school's
Leadership Team. The Action Plans include a detailed
description of who, what, when, and how future changes
will take place; they represent specific improvement
initiatives which the school owns and thereby commits
to implement.

In the SIP change model, these four processes
provide the mamentum while the Quality Criteria provide
the direction for significant educational improvements
at school sites. Taken together, the criteria and
prresses are designed to generate the intensity of
activity necessary to trigger what have been
characterized as quantum leaps or "aha's" in the
capacity of a school cammnity to achieve educational
excellence and equity for each of its student
populations.

To that end, this handbook is an invitation to
California's educators and interested cammnity members
to join together in planning and implementing their own
meaningful local change efforts. And through the SIP
processes and criteria out) ined here, they are free to
do so for the best of reasons; i.e., not because of the
exteomal promise of reward or threut of accountability
but because of commitment to and ownership of their own
local plan for positive change.

Office of School Improvement , 5
1988-99
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SUMMARY OF THE KEY OCONCEPTS

IN

CALTFORNIA'S MIDDIE GRADE REFORM MOVEMENT

Students in the middle grades are in transition
to adolescence. ‘They face profound

ir intellectual, emotional, physical, and

development, and these changes bring new

enges to those who deal with them. The particular
middle grade teachers, administrators, and

parents is to help these students' to direct their
energies during this period toward achieving their
optimal intellectual, social, and personal development.

'lbdoth.is, gtudentsmstbegintomveawayfm

attention of each student as he or she prepares for a
lifetime of learning.

The activity level of the early adolescent must be
viewed as an asset, a resource that can be
constructively utilized to supplement and enhance the
learning process through activities such as special
projects, fieldwork, peer teaching and learning,
library research, and small-group activities.
Exploratory and elective courses can likewise offer
outlets for personal, social, and academic growth as
students continue to develop their abilities to think,
camunicate, and develop new knowledge, skills, amd
values.

aAttributes of a High-Qualitv Middle Grades Program

The Program Quality Review Criteria encarpass the
latest thinking about middle grade schooling. The
method and the coitent of both processes have been
designed to reflect a well-functioning organization
and strong content in curricular areas. As the school
camunity begins to look at the ways in which the
instructional program affects students through the
Self-Study and Program Quality Review, a series of
overarching themes or attributes of an effective
middle grade program becane important.

Student-Centered Schooling

School Culture: The Way We Do Things Around Here.

Oorporate Qultures - lerrence E. Deal and Allan A.
Kennedy

In the middle grades, a student-centered phi-
losophy provides the framework for the evolving
culture of the school. Teachers and administrators
believe that all students can achieve high levels of
intellectual, emotional, social, moral, and ethical
development. The school's culture is carefully and
deliberately promoted by the comitment to high
academic standards, high standards of personal and
social behavior, a strong belief on the part of
teachers that they can and do make a difference in the
lives of their students, a knowledge base that
inclwdes the multiple developmental characteristics of
early adolescence, a recognition of nomms and
standards, and a strong leadership that |is
characterized by actions which express comitment to
the school's camon purposes and goals.




Sumary of the Key Concepts in California's Middle Grade Reform Movement (cont.)

Academic Core
Every middle grade student should pursue a common,
comprehensive, academically oriented core

curriculum irrespective of primary language or
ethnic background.

Caught in the Middle

A basic premise of middle grade programs is that
all students pursue a common, comprehensive,
academically oriented core curriculum which prepares
them for future success in high school and which
provides the foundation required to exercise subsequent
academic and career options. This supposition is based
on the current literature which suggests that all
educated citizens should possess a camon core of
knowledge. This core curriculum includes cultural
literacy, scientific literacy, knowledge of the
humanities, and appreciation of the values that
constitute the basis of our society. Such a curriculum
empowers students to achieve a high-quality life. In
addition, it provides students with the rkills of
reading, writing, speaking, listening, calculating, and
developing the ability to think critically. All
students should have access to and be successful in
learning the core curriculum.

Students in grades 6, 7, and 8 should study a full,
balanced curriculum that includes English-language

arts, literature, mathematics, science, health,
hictory-social science, geography, visual and
performing arts, and physical education. In addition,

they should have the opportunity to acquire a second
language; and participate in elective, intramral,
cocurricular, and exploratory curricula. These latter
areas are related to and cawlement or reinforce the
core curriculum, allowing students to pursue current
interests and explore broad themes and topics of

i and 1

Instructional practice should emphasize active
learning strategies which are consistent with the
goals ol tly2 core curriculum and the developmental
characteristics of young adolescents.

ht in the Middl

The content of the core curriculum is linked to
the heightened curiosity of young adolescents. The
students are approached and challenged as active
learners, busily engaged in the process of bringing
new knowledge and new ways of knowing on a wider and
broader range of increasingly difficult problems. All
students are challenged through the use of varied
instructional strategies which are exciting,
pertinent, integrated, and diverse. Students became
not only more responsible for but take increasingly
more control over their own learning.

Learning to Iearn
Every middle grade student should develop a

repertoire of learning strategies and study skills
which emphasizes reflective thought and systematic

progression toward the goal of independent
learning.
Caught in the Middle

Students in the middle grades experience a change
in the ways in which they interact with the
curriculum. In this transition to high school where
learning is viewed as primarily the responsibility of
the student, they must learn how to learn for
themselves. In the middle grades, this is an




Summary of the Key Concepts in California's Middle Grade Reform Movement (cont.)

organized process that includes instruction in time
management, priority setting, the use of resources, the
development of memory, self-discipline, cognitive
strategies, and study skills. Through the strategies,
students "develop a conscious control of their thinking
and acting in response to a given assigment" and in
charting their own course for growth.

Students with Special Needs

Every middle grade student should have access to
the most advanced levels of curricula offered
during each of the middle grades; this opportunity
should be facilitated through educational policies
and practices which make the highest level of
content mastery a valid and obtainable goal for
vastly increased mmbers of students.

Caught in the Middle

In the middle grades, students with special needs,
including limited-English-proficient students, under-
achievers, and special education students, receive
assistance designed to help them succeed in the core
curriculum. The curriculum is organized around content
goals and skills instruction, which are a part of the
regular classroom program. The regular curriculum is
not diluted nor replaced by remedial subject matter.
Instead, the staff ensures that the instructional
program motivates, challenges, and rewards students as
they focus their attention on positive academic values
and the regular core curriculum. The entire staff of
the school shares actively in supporting the optimal
developmwent of students with special needs and helps
them to master study skills techniques, learning
strategies, commnication skills, test-taking skills,
and problem-solving skills.

xi

; izati 3 Struct

The nature of the schools' organizational

structure establishes contimity in adult-child
relationships and opportunities for the lives of
cross in mutually

students and adults to

The cornerstone of the organization and structure
of the school is a highly articulated sense of mission
regarding the middle grade student. The principal and
other school leaders are knowledgeable about and
provide guidance in cwrriculum and instruction to
maximize the success of the adolescent. Teachers and
administrators believe that all students can develop
morally, ethically, intellectually, culturally,
socially, and emotionally to their fullest potential.
These fundamental beliefs are evidenced in how
teachers and administrators care about their students
and what the stidents are and are not learning; how
they work together, plan, conduct instructional activ-
ities, and carry out schoolwide activities; and how
they commnicate with students and among themselves.
Throughout the school there is open, candid
recognition and discussion of the problems of the
school on the part of the staff members. They plan
collectively and collegially to choose curricula, to
plan instruction for individual students and shared
student populations and to solve any problems which
might impede the effectiveness of their school

program.

* * * * * * * *




Sumary of the Key Concepts in California's Middle Grade Reform Movement (cont.)

Summary

These themes or attributes of a high-quality middle
gxadeprogramemergearﬂmanemgemthecnter:a
contained in the Middle Grade Program Quality Review
Criteria. They include six aurricular and five
schoolwide criteria. The criteria for English-
language arts, mathematics, science, history-social
science, vmal and performng arts, and physical
education reflect the mujor themes of the state
curriculum handbooks, frameworks, and K-8 curriculum
guides. The schoolw...de crlterla are derived from a
variety of recent books on school improvement and
reform, Caucht in the Middle, and the judgment of
middle grade educational practitioners.

The PQR criteria represent ideal standards toward
vhich school staff members should strive as they work
to improve the quality of middle grade education as
experienced by their students. Staff members in all
middle grades should find these standards essential as
a yardstick for setting upecific goals and in measuring
progress. ’Iheyarenotmeanttobesospemflcasto
prohibit teachers from exercising professional
judgment. In short, the Middle Grade Program Quality
Review Criteria should be pemelved as tools for
improving, planning, and organizing the school's
academic program.

Margaret Gaston

1987
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PART I
PLANNING AND JMPLEMENTING

PILANNING

Planning means deciding what you want to do in the
future, how you want to do it, by when you want to
camplete it, and how you know you have been successful.
In a school, successful planning must also involve
sufficient consensus among the members of a schbool
cammnity for them to have the comitment necessary to
carry out the plan. There are at least three areas
related to successful planning which deserve camment
here: (1) resources; (2) process; and (3) outcomes.

Resources

The basic resources necessary for successful
plaming include both funds and information. The School
Lmprovement Program (SIP) makes funds available to
schools for the expressed purpose of planning and
implementing significant educational improvements in
(1) curriculum and instruction; (2) auxiliary services;
(3) school organization; and (4) school climate. The
goal of a school's changes in these areas is to meet
three categories of students' needs: educational,
perscnal, and career. In addition, the SIP school is
charged with effectively meeting these needs with all
of its students: average, gifted and talented, limited-

English-proficient, special education, and
underachieving or at-risk students.
Since the focus is on improvement, a significant

portion of the school's SIP money should be set aside
specifically for change initiatives. The SIP budget
should not be spent exclusively on the maintenance of
the status quo, even if the status quo is an improved
one campared to years past.

I-1

Status quo expenditures usually involve the annual
camitment to staff salaries for paraprofessionals,
curriculun specialists, or coordinators. Cchange
expenditures, on the other hand, help the school to
grow and typically include training materials, teacher
reference materials, consultants, teacher stipends for
staff development or curriculum development carried
out beyond the normal workday, substitutes, travel
expenses for conferences or visits to other schools,
parent training costs, one-time purchases of
supplementary materials or equipment, evaluation
costs, and expenses related to plaming, the Self-
Study, and the Program Quality Review. Since there
must be some provision for staff to have time away
from the everyday operations of the school for
planning and implementing change to be at all
feasible, change tures should also include
those which buy time (i.e., time to meet, invectigate,

discuss, explore, decide, plan, monitor, evaluate,
train, learn, and so on).
It is recamended, therefore, that at least 33

percent of the school's anmual SIP budget be set aside
for change experditures. This policy guarantees that
there will be SIP money available to support the
plan..ing, implementing, and staff development
activities so vital to significant ongoing
improvements at a school site.

Information is a second major resource for
achieving change, and there are at least two kinds:
inside and outside. Inside information consists of
what the school cawwnity already Inows about
cxrriculum, instruction, and its own students, staff,
school multure, and commnity. Outside information
involves what is known in the field of education about

29




Part I Planning and Implementing (cont.)

effective schooling, including printed material as well
&s exemplary practices or proyrams in operation.

Generating inside information involves questions
such as What are the effects of our program on our
students, ourselves, and the commnity? How do these
results relate to what we are doing at school and in
the classrooms? and What are the unconscious rules,
norms, assumptions, expectations, or policies that make
up our school culture? The last two questions are
often the most difficult to answer because they involve
becaming conscious of the unconscious as well as trying
to understand the why's connecting actions with
outcames. Answers will involve what is taught, how it
is taught, why it is taught that way, how the school is
organized, how it functions, who talks to whom about
what and when, and wtat schooling means for the
different kinds of students at the school.

Typical sources of inside information include the
School Performance Report, grades, criterion-referenced
data on student outcames, student and staff attendance
data, data on dropouts, indices of student conduct,
opinion and satisfaction surveys of studente and
parents, face-to-face discussions, staff observations
and interviews, and cther local studies.

Useful points of departure for exploring these data
in relation to the questions posed above include the
Quality Curiteria, both cwrricular and schoolwide, as
well as the state frameworks, handbooks, curriculum
guides, and model curriculum standards. By contrasting
what is crrrently taking place at the school with these
state standards, the school coumrit; can discover
areas it wishes to maintain, reinforce, or change.
There is little doubt, however, that how well the
school commnity will be able to understand and use the

data collected will depend on how extensively face-to-
face discussion, abservation, thought, and negotiation
of conflicting points of view and values take place
during the planning process.

Since no school cammnity is homogeneous, it is
critical to try to answer questions about What is? and
What should be? by researching the various points of
view of all of the people who make up the school
cammnity. The program may be interpreted in one way
from the perspective of adults., such as teachers
(upper and lower grades, by department, by program
specialty, and so on); administrators; parents (by
ethnicity, grade level, subject area, and so on);
categorical program staff; paraprofessionals; pupil
services persomnel; and other ste€f. On the other
‘and, the school's culture and edicational program may
look very different and reflect varying degrees of
success from the point of view of different kinds of
students, depending on grade level, subject area,
categorical program participation, ethnicity, language
proficiency, and so on. A school that is not effec-
tive with one of these groups or from one of these
adult or student perspectives has to consider what it

can do to change.

Outside information is also a critical resource
because it involves new knowledge, skills, and options
not yet knowr to the school cammunity about what works
and what does not. Amain, state publications repre-
sert an excellent synthesis of much of what is known
about high-quality curriculum, instruction, and school
organizational structures and practices. Other
important sources include educational journals and
books; outside consultants; talented staff from within
the district; staff from surrunding districts, county
offices, and universities; and exemplary programs such

u
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< Part I Planning and Implementing (cont.)

as those conducted by schools recognized by the
California Distinguished Schools Program.

In the £inal analysis, however, it is the school
camumnity's intense interaction with che inside
information of what is and the outside information of
what could be that will lead ihe school to an ambitious
vision and plan what to do next to make the most
significant improvements for all of its students.

Process

The goal of the planning process is to generate as
much interaction as possible among all those who will
have a role in implementing the resultant decisions or
plans for change. This involvement will help not only
to generate a camprehensive plan but also to establish
the comnitment necessary among those who must implement
it.

There are five basic steps in the planning process.
The first step is to establish a collective vision of
what kind of school and what kind of student the school
cammnity wants to develop. The second step is to
collect both inside and outside information. The goal
here is to describe the current program in detail amd
compare it with what could or should be happening
differently at the school. The third step is to analyze
and discuss the information collected to determine its
relationship and relevance to the future vision as well
as the current practices and outcomes of the school.
The fourth step is to negotiate a consensus among all
interested pearties regarding the improvement
initiatives %10 be undertaken and their expected
effects. The fifth step is to design the improvement
activities and establish the roles necessary for
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carrying them out.

The amount of time it will take to carry out a
camprehensive plarining process, however, will vary
depending on the size of the school, the relative need
for serious reform, and the foimat of the plan to be
generated. For example, to draw up an initial plan
which describes everything that is happening at a
school, including ongoing activities as well as
changes, may take an entire school year. However, to
draft a plan for a select mmber of improvement
initiatives, such as the tentative Suggestions and
Action Plans normally generated by a Self-Study, may
only take two to four months.

The structure currently recommended for the Self-
Study can also ! ~rve as a model for initial planning.
For example, a leadership Team, in cooperation with
the School Site Council, can organize and guide the
planning process at the school site by establishing
camittees to collect information and plan using the
Quality Criteria as major organizers for the comittee
structure. The Ileadership Team is made up of
represetatives of the various structures within the
school (e.g., the School Site Council; grade-level
teachers in elementary schools or subject-area
teachers at the secondary level; categorical program
staff; program specialists; other sta:f at the school
and district office; and parents and students
representing various student populations at the
school). The leadership Team should meet with the
comittees to monitor their activities, provide
support, and receive periodic reports on their
progress. This team should also report regularly to
the School Site Council and receive direction from
that group throughout the planning process because it
is this group that is charged with the ultimate

)
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Part I Planning and Implementing (cont.)

responsibility of guiding, developing, und approving

the school's plan.

As mentioned previously, the Quality Criteria and
the state publications on which they are based should
be the major organizers for the planning process. It
should result in the identification of matches and gaps
as the current program and the criteria are compered.
For the curriculum criteria, in particular, the
"planning process proceeds from (1) what students should
be 1leaming in each curricular area (i.e., the
district's core curriculum); to (2) major instructional
strategies, organizational structures, and policies to
help students learn that curriculum; to (3) variations
in the strategies, structures, and policies necessary
to ensure the success of each student population
errolled at the school (e.g., average, gifted and
talented, special education, limited-English-
proficient, and underachieving students).

Outcames

The most obvious outrame of a planning process is
the plan (i.e,” a consensus of the school community's
commitments for what changes will be made in the
future). It should also include a brief statement of
the cullective vision of what kind of school, teachers,
or students the school community sets as its ideals.

The format of the plan should facilitate its use as
a working document. If it is too large or detaileg,
individuals will find it difficult to consult or to
find their role in implementing the planned ch:nges. It
is recommended, therefore, that, no matter how much
information is collected on the current program and no
matter how e.censive the many positive activities or
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programs being carried on at the school, there should
be a separate, identifiabie improvement plan which
includes a description of the major improvement
initiatives to be implementad in the immediate future.
This is not to say that a comprehensive plan of all
programs, objectives, and activities at the school
should not be written and constitute a plan in
themselves. Rather, there should also be an
improvement plan document which is detachable from the
comprehensive plan or exists as a separate summary of
the school's most current change initiatives.

The improvement plan should not, therefore, be
imposing; nor should it be relegated to a shelf as a
trophy of the planning process. Rather, it should
include (1) a limited number of improvement initia-
tives (e.g., four to eight major programmatic changes
that the school is willing and able to undertake and
that will have a significant, positive impact on
students); (2) the roles to be played by the members
of the school commnity as they carry out the
initiatives; (3) regularly scheduled plaining,
monitoring, and problem-solving activities to ensure

implementation of the change initiatives; (4) an
evaluation component which may include both
quantitative and qualitative measures; amd (5) a

budget. The final product must ultimately be approved
by the School Site Council and the local school board
before implementation may be initiated.

IMPTEMENTTNG

Although it may seem obvious, implementation does
not necessarily occur automatically after planning. In
fact, for successful inpliementation to take place, it
is often necessary to have the same kind of
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Part I Planning and Implementing (cont.)

organizational structures in place that were used to
develop the plan. This means that the principal, the
School Site Council, the ip Team, and many of
the comittees formed to represent the various ocur-
ricaular and schoolwide interests in the school may
still be required to see to it that the major change
initiatives in the plan are carried out.

Systematic and ongoing cammnication among all
participants in the school's planned improvements has
been shown to be absolutely critical for the successful
inplementation and long-term adoption of local innova-
tions. Weekly, biweckly, and monthly implementation
meetings are the most important formal vehicles in the
school's organizational structure to achieve this
cammication. Such meetings can accamplish several
important implementation functions.

First, they can focus on monitoring who is doing
what and the effects of the change activities on those
who are involved (e.g., students, teachers, adminis-
trators, classified staff, oarents, and so on).
Second, staff who meet regularly can ensure the effi-
cient and effective coordination of their efforts as
well as an appropriate division of labor among all
participants.

Second, coordination is particularly important in a
school in which several student populations are
provided services by the same adults, eicher within or
outside of the classmoom (e.g., limited-English-pro-
ficient, compensatory education, special education,
average, or gifted and talented students). For ex-
ample, innovations which often require a substantial
mmt of time for teachers to meet together might

uwde:
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o estabiishing a li.erature-based English-language
arts program for all students

o irproving the access of compensatory education
students to higher levels of math and science

o implementing cooperative learning with

heterogenecus groups in science

o mainstreaming students who receive special

education services

o providing supplementary support to migrant
students

o scheduling peer-coaching visits among teachers
learning how to use sheltered English with
limited-English-proficient students

A systematic, formal means must be provided for the
adults at the school to plan together what they will
do with each other or with their students, share with
each other what they have been doing with the students
they serve in cammon, solve problems, and review the
outcames of their efforts. This type of coordination
is that which is needed on a regular basis for
relatively large mmbers of students at a school.
Clearly, such coordination, or what has sametimes been
referrei to as onging planning, should take place in
additicn to what student study team meetings can
accomplish for a relatively small number of individual
students having unique problems in the program.

Third, the time spent in implementation meetings
stmldbedwotedminlytotheday—to—dayardweek
to-week necessary to carry out the
school's plamned innovations. Fourth, the regular
feedback shared by the participants at these meetings
can also provide the basis for any necessary modifi-

i or on-course corrections that may arise. And
finally, for those who may feel insecure or uneasy
about trying to put new ideas into practice, such

~n
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Part I Plamning and Implementing (cont.)

meetings should provide the personal and professjonal
support needed for people to turn planned knnovations
into reality.

Of all of these functions which may be served by
implementation meetings, coordination and problem
solving will undoubtedly predominate, both in terms of
time spent in meecings and in the immediate effects
that these commmications will have on the success of
the program.

As mentioned in the plamning section, time is the
major prerequisite for the successful implementation of
the school's change initiatives. Therefore, teachers
need time away from their teaching responsibilities.
Released time, short meetings before and after school,
periodic weekend or evening meetings, minimm days, and
the released days available for School-Based
Coordination Programs (AB 777) and Pupil Motivation and
Maintenance Programs (SB 65) are among the options
available for setting aside time to invest in the
successful implementation of a school's planned
improvements

SUMMARY

Effective planmning and implementation require
modifications in the organizational structure or
capacity of a school beyond what is necessary to carry
out business as wusual. Time, fiscal resources,
camittee structures, and communication strategies are
the major components that must be addressed by a school
that is comitted to significant change. Planning
produces a plan for future action, implementing
produces action, and the latter does not naturally
follow from the former without deliberate leadership.

At the elementary level the principal and the
School Site Council are the most cbvious choices for
causing both processes to happen. At the
level the respunsibility will more likely fall to the
depertment chairpersons and assistant principal in
addition to the principal and School Site Council. In
either case, however, structwed plaming und
implementing must both occur regularly and
systematically in order to keep the school growing in
its capacity for change as well as in its ability to
provide an optimal education for all of its students.




PART IT
GUIDE FOR OONDUCTING THE SELF-STUDY

The Self-Study is the foundation on which the
Middle Grades Program Quality Review (PQR) is built.
It is a process that is carried out prior to the POR
and is conducted by members of the school cammunity who
are the most knowledgeable about the school. They musi
have the capacity to be ¢ ‘ective about the quality of
the school's program and the impact it has on all
students. The Self-Study, carried out conscientiously
by the school commmnity, actually determines the
success or failure of the entire improvement Process;
it should quide and shape improvements for months to
cane,

The Self-Study is an in-depth examination of the
quality of the curriculum; the effectiveness of the
instruction; and the structure, organization, and
governance of the school.

Staff Roles

The participants in the Self-Study must agree to
engage in an honest and candid schoolwide analysis. To
do this, they must agree to listen to and respect each
other's point of view in order to put together a clear
picture of the school's program.

As individuals, members of the school commmnity
analyze their roles in the instructional program,
observe how the curriculum and the instructional
program affect various student populations, discuss
their observations with each cther, and search for ways
to improve the effect of their program on all students.
As a group, they must reach beyund what they as
individuals know, listen carefully to the ideas and
perceptions of cothers, and reach new levels of under-

about the way the instructional program works
for their students.

For the curricular areas, staff members compare
their curriculum with state and district standards and
review the implementation of the curriculim embedded
in each criterion. For the sciwolwide criteria, all
individuals at the school are involved in collecting
information that shapes the input into generalizations
about the school. Each individual is responsible for
going beyond his/her particular classroom area of

expertise or perspective and ccllaboratively syn-
thesizing the points of view and contributions of

everyone involved.

ORGAMIZING FOR THE SELF-STUDY

The first step in the Self-Study is to decide what
questions to ask, what activities to cbserve, and what
data to review in order to be able to campare each
aspect of the school program with the Quality Crite-
ria. In addition, decisions must be made regarding
what courses to cobserve; which students to follow
throuch the day; what questions to ask students, staff
members, administrators, and others involved in the
various parts of the program; and what records they
are to oollect, including stucents' work samples,
achievement data, records of awards, mimtes of
meetings, and so forth. In the develcpment of pro-
cedures for collecting information, certain sets of
data should not be overlooked. They include but are
not limited to:

o The anmual school performance reports;

o locally develcped indicators of success;

o The recommendations of the most recent Program
Quality Review;

o The results of the California Assessment
Program and other norm-referenced tests
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Part IT Guide for Conducting the Self-Study (cont.)

analyzed for patterms of achievement for all
students as well as for specific groups of
students, e.g., GATE, average, low achieving,
bilingual, and special education students.

To avoid having the Self-Study became an academic

exercise or meaningless paperwork, organizers must keep
the following in mind:

1.

2.

3.

The organization of the Self-Study is shaped by
the application of the Quality Criteria.

Information collected during the Self-Study
should be gathered with its intended use in
mind: to aid in diagnosis, planning, and
implementation of school improvemsnt activities.

Those organizing the Self-Study must gquard
against overburdening individuals, comittees,
or the school commnity as a whole with too much
to do in too short a time.

If the Self-Study is to yield significant results
and be manageable, members of the school commmnit: must
allocate time to accommodate it. There aream .r of
ways to "make" time for a Self-Study:

o

Designate all or a portion of each faculty
meeting as a time to review what has been
learned about the school.

Use "prep" periods for classroam observations.
Rotate staff members who are not regularly
assigned to a classroom such as counselors,
administrators, and other professional staff as
substitutes so that teachers may be released to
meet or observe other classrooms.

Rotate substitute teachers through classrooms in

order to free teachers to meet or cbserve.

o Use regqularly scheduled assemblies and other
school functions to free small groups of
teachers to meet and discuss their findings.

The Quality Criteria for Self-Study

The Self-Study consists of a 2 to 4 month analysis
of the curricular as well as the schoolwide areas
represented by the Quality Criteria:

Qurricular Criteria

English-Language Arts
Mathematics

Science

History-Social Science
Visual and Performing Arts
Physical Education

Schoolwide Criteria

Students in Transition: The Qulture of the
Middle Grades

Instructional Practices

Student Support System

Improvement Processes

In—Depth Areas

The ILeadership Team in charge of plamning and
monitoring the Self-Study must choose three of the
eleven midile grades Quality Criteria for an in-depth
analysis. The team may choose two curricular and cne
schoolwide criterion or three curricular criteria.
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Part II Guide for Conducting the Self-S:- dy (cont.)

These criteria will be a primary focus during both the Qurricular Camittees
Self-Study and the Program Quality Review. The Review
Team will generate at least one Suggestion for each of 1. Eglish-Ianguage Arts or a Humanities Core
these areas; three of these Suggestions will then be including English-Ianguage Arts and History-
developed into Action Plans by the Leadership Team and Social Science or Visual and Performing Arts
the Review Team. The school is encouraged to develop 2. Mathematics and Science
at least tentative Suggestions for improvement and 3. Physical Education

] Action Plans before the Program Quality Review in order
to facilitate the Review Team's work when they arrive. Note: Each curricular committee also applies the
Although the Review Team has the prerogative of devel- Instructicnal Practices Criterion

oping the final Suggestions for the Report of Findings,
developmental work by the Ieadership Team beforehard

will help ensure that the Suggestions and Action Plans Schoolwide Camittees
that result fron the review are more thorough, well-
conceived, and ambitious than would otherwise be 1. Students in Transition: The Culture of the
possible. Middle Grades
2. Student Support System
The Comittees and Ieadership Team 3. Ieprovement Processes
4. The Qurriculum of the Middle Grades amd
The Self-Study is conduted by the principal, Instructional Practices

faculty, students, parents, School Site OCouncil
members, and interested commmnity members. Committees

are “ormed in order to provide a framework for the APPLYING THE QUALITY CRTITERIA

Self-Study. The chairpersons from the various commit-

tees are part of an overall Leadership Team which When applying the Quality Criteria, members of the

guides and monitors the Self-Study activities, con- school camunity should find +he following suggestions

ciders all the information gathered during the Self- helpful :

Study, and sets the direction for the Action Plans.

The Action Plans, which are written during the PQR, 1. All staff members engaged in the Self-Study

describe the evidence that leads to suggestions for should become familiar with a1l the Quality

improving the effectiveness of the instructional Criteria by reading each criterion carefully

program. and discussing question. about the major themes
and key ideas.

The Self-Study commi*tees should parallel the

Quality Criteria. The .iollowing is one possible 2. Those applying the criteria should determine

configuration: what procedures they will use and what specific
information they wish to collect from their

II-3 4 1
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Part II Guide for Conducting the Self-Study (cont.)

3.

4.

5.

6.

7.
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cbservations. When developing these procedures,
Self-study participants might ask: How will we
follow individual students through their day at
school? Wwhich students should we follow? What
classes slmldweobse.:veaxﬂforhwlong"
What, specifically, should we look for? Who
slmldwetalktoarﬂabartmat" What students
will be selected for shadowing? Shadowing is a
major avenue for ocollecting information to
determine the effect of the instructional

program on student learning.

The Quality Criteria slmldbeusedasagu:.de
when determining what information to collect and
how that information is to be collected.

The Ieaderstup Team should select thize Quality
Criteria for an in-depth review, e.g., three
curricular or two curricular and cne schoolwide
criteria.

When Self-Study participants have collected
their mfomat:.on, they should pool their
findings in order to develop a cammon perspec-
tive of the program in operation and its impact
on students.

As comon perspectives have been shared and
campared with the criteria, areas of the program
that reflect each criterion are identified as
'matches" or strengths; thoce that do not match
the criteria are noted as "gaps" or areas for
which improvements may be suggested and even-
tually developed into Action Plans.

When all areas of improvement are identified,
agreement must be reached :egarding changes that

I7-4

will became a t priority for an Action Plan
for school improvement. Questions to ask at
this stage might include: Which suggestions
would have the greatest impact on the instruc-
tional program as a whole? Which wou'd offer
the great.st potential for success in the short
run or in the long run? What changes are
needed for specific groups of students, e.q.,
lmlted-mglish—proflclent, mxieraduevmg, and
special education students? In what sequence
should they be approached?

8. The conclusions are shared with the school
comunity as a whole as well as with the
menmbers of the outside Review Team during the
next POR.

To establish a '"whole-school perspective," the
Leadership Team, whidxistypicallymdeupofthe
chairperson of each of the respective comittees, the
principal, and, if appropriate, a representative from
the district office and/or School Site Oouncil,
reviews the findings of the comnittees and makes
suggestions for improvements relative to the school as
a whole. The most difficult tasks facing the Leader-
ship Team are (1) to synthesize the information and
perspectives developed by the comittees; (2) to
dete.nmmthe"nextbeststeps"thesdmolcammlty
1stotakebasedmtheQua11ty(:r1ter1a, and (3) to
organize that data into tentative Suggestions and
Action Plans so that a Self-Study summary can be
shared first with the school's commnity and later
with the visiting Review Team.

The School Data
Each school has a wealth of data which, when
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organized and presented for ocamparison and inter- curriculum

pretation, constitute the school data summary. These - Subgroup report showing trends over tima
data provide a meaningful base of cbjective information
m;midltomildj\ﬂgmem:sabwtsdmlpmgram o Norm-referenced tests

quality.

Trends

Camparison to national norms
Qurricular area camparisons

Percent of students above Q3 and below Q1

The organization and interpretation of data in the
school A a summary should be guided by educated
hunches, open-minded exploratior of patterns, confirm-

ing :Im:erpnetatias with supporting evidence, and over time
camon sense. Itisapracttcalprocassthatmkesthe
best use of available information but retains a healthy o0 Criterion-referenced tests (including pmfi-
skepticism. ciency tests)
- Percent of students achieving criterion
Indicators levels
Trerds

The following indicators are suggested elements of
the data summary because they are cammonly available in
schools and provide data valuable to prcyram review and
school planning. The School Performance Report, both
the locally produced arxl state-produced sections, may o Attendance and taxdies
already include same of these elements. Each school
should examine its own available data and select the
best data for its summary.

Work samples
Holistic criteria
Grade level standards

Attendance patterns of all students
Attendance patterns of specific groups
Tardiness patterns for all students
Tardiness patterns for specific groups
Staff attendance

outcome indicators include:

o California Assessment Program data (third,

sixth, and eighth grades) o Number of books read
- Trends in raw scores o Number of writing assigmments campleted
- Percentile rank
- COomparison to predicted score o Library/media use
- Percent of students above Q3 and below Ql
ver time o Students' opinion of school climate

- 44111 area report conparing subareas of
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Part II Guide for Conducting the Self-Study (cont.)

o Number of students referred to principal
Program indicators include:
o Instructional time
- Total school day
Allotted time by subject and by grade

- Time engaged in learning (from cbservation)
= Homework by grade

o Extracurricular activities

- Number of students in sports
- Number of students in music
- Number of students in drama
- Number of students in academic clubs

Student indicators include:

O Enrollment patterns

o AFDC count—increasing/decreasing

o ILEP count--increasing/dr.creasing

o Parents' occupations

o Mobility/transiency of students

A combination of open—nﬁ.rxiedmss, common sense, and
expert advice should be used in selecting data to
include in the summary. The format should display
information to facilitate making camparisons. Too much
information can be just as confusing as too little.

The sumiary should not cover every possible ccmpanson
among available data. Most data should be left in
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their natural forms, available for reference.

Data must be compared to same frame of reference.
The rost common comparisons useful to schools are:

O Previous Program Quality Review results and
progranms

O Criterion levels based on rational goals
O Past years' levels for the same school

o0 Other curricular areas or subcomponents within
a aurricular area

O Groups of students
o Other grade levels
o District, state, and national averages

One of the most useful means for interpreting data
is a knowledge of trends over time. It is helpful to
have data for as many years (or other time points) as
possible so that program effects can be distinguished
from random fluctuations. Steady movement up or down
over three or more years is usually an indication of
real change. A one-year spurt is usually difficult to
interpret and should not be relied on. One way of
validating an apparent trend is to loock for parallel
patterns in related data. If reading achievement 1s
improving across several different measures (e.g., CAP
tests, district criterion-related tests, and mmber of
books read), then it is safe to interpret these
results as real improvement. If, on the other hand,
results on only one measure are moving up and those on
the others are constant or going down, alternative
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" Part II Guide for Conducting the Self-Study (cont.)

explanations mist be seriously considered. The policy
significance of trends can be illuminated by coamparing
these trends to the tremds in other schools and in
district, state, and national averages. Schools with
assessment data that are not consistent with state and
national trends are likely to be schools with powerful
and unique programmatic or demographic influences on
student outcames.

In the development of strategies for improving the
program, it is often useful to campare data among
curricular areas or subcamponents of caxrricular areas.
By themselves, these camparisons can be misleading, so
it is advisable to tie them to a reference point by
using trends; that is, by ocaparing trends among
crxriaular areas. National, state, district, or even
school test score averages can be used. Data from
camparison schools can be used in the same way.
Criterion levels established as school objectives can
also provide a standard of comparison between areas.
But since these criterion levels are difficult to
justify empirically, their use for other camparisons is
questionable.

Evaluating the performance of groups of students is
very important for program planning. Camparison by
groups can also be mislealing when viewed in isolation.
These same types of reference points can be used to tie
down student group interpretations in the manner
suggested for curricular areas. Trends can be compared
for the high, middle, and low quartiles; for LEP
students; and for tae disadvantaged. Counts ard

ons are often more useful than averages in
looking at specific groups. Very often, a camparison
of program data among different groups reveals dif-
ferences in the treatment of students. These program
differences can be evaluated to determine whether they
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are intentional or are the result of inadvertent
inequities.

Camparisons with national, state, and district
distributions and averages can be useful by them-
selves. Data from schools with similar background
factors are sametimes available. Although camparisons
with these schools can provide a sens« of relative
standing, matching is very dangerous and frequently
misleading. These overall camparisons are more useful
for setting goals and measuring progres:s than for
discovering clues to program improvements.

The measures employed should be evaluated to
determine how well they focus on program goals. It is
easy to overvalue what is measured and undervalue what
is truly important. An excellent assessment of an

goal should noc weigh as mach in the
decision-making process as a merely adequate assess-
ment of a very important goal.

A very important oconsideration in interpreting
data in curricular areas is the aligmment of what is
measured with what is taught or intended to be taught.
Many tests overemphasize low-level skills and facts,
while the current trends in aurrriculum are toward
higher level skills, ideas, and concepts. State and
national test developers are making changes in their
tests to reflect this shifting emphasis in the
curriculum, but each school should make sure the
available data cover the curriculum as it is intended
to be taught.

A related issue is the match of assessment method
to what is being assessed. For example, an analysis
and holistic judgment »f work samples, demonstrations,
and student presentations are often thie best methods
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for addressing higher order thinking and communication
skills. Teacher and textbook-related assessments
generally match curriculum very well, although compara-
tive data are not readily av=ilable. State and
national tests provide excellent comparative informa-
tion, although their fit to the school program is only
general

Once all necessary information has been gathered,
analyzed, discussed, and compared with the Quality
Criteria, a sumary of the Self-Study is developed.
This report should convey a thoughtful and prutessional
review of the schoolwide program and the curriculum
areas defined in the Quality Criteria.

It should not be too lengthy, since a very large
document may be filled with too much detail and may be
too cumbersome to be meaningful to the school com-
mmnity.

The Self-Study Report should include the following:

1. A written record of the result of comparing the

school program with the issues, concepts, or

ideas in each of the paragraphs of the Quality
Criteria

2. A sumative value judgment about the results of
the above comparison

3. Identification of tentative Suggestions and a
tentative calendar for their implementation

4. Tentative Action Plans based on three of the
Suggestions developed in the three in-depth
areas chosen for review

5. Recognitions of Program Strengths including
aspects of the program in which there has been
significant improvement

6. An analysis of the implementation of Sugges-
tions and Assistance/Action Plans fram any
previous reviews

7. A summary of the strengths and weaknesses of
the current Self-Study

The report will include the results of the Self~
Study for each of the 11 Quality Criteria. The
section that includes the results of the Self-Study in
the three areas selected by the school for in-depth
review, i.e., two caw=...lar and one schoolwide or
three curricular criteria, should be more thorough
than those for the other twelve areas. The conclusion
reached in the other areas, however, will be of great
value to each department in plamning curricular, in
structional, and organizational improvements.

Using the Self-Study During the Review

During the Program Quality Review, the school's
Self-Study is used as a basis for discussion about the
school's program in operation at the site. It is sent
to each member of the Review Team before the review so
that it can be used to develop review strategies and
ensure that important points are covered. As the
review progresses, the Review Team will use the
Self-study as a guide in reviewing the school's
program, validating the results of the Self-Study when
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the findings of the Review Team confirm the results,
and seeking additioral information when the Self-Study
results and the team findings differ.

When the analytical portion of the review is
conplete, the Leadership Team and the Review Team will
consider the identified areas of improvement within the
Self-study as they make recammendations for improving
the effectiveness of the program and recognize areas of
program strength.
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PART I1X
THE MIDDLE GRADES PROGRAM QUALITY REVIEW PROCESS

GENERAL OVERVIEW

A school's Proyram Qxallty Review (PQR) is a
piciess by which the cffectiveness of the curriculum,
instructional program, and schoolwide organizational
strategies is diagnosed by means of a set of standards
that describe a high-quality program. This process
allows judgments to be made about the effect of the
program on the student populations at the school. The
review, conducted by a team of educators not employed
by the school district, typically occurs once every
three years. Information about the school's program
and its effect on the students is gathered by this
v151t1nq team primarily througt . ervation of instruc-
tion; interviews with teacher:, swdents, administra-
tors, other instructional staff, and parents; and a
review of pertinent documents. 'Iheteammembersthen
campare the information they gather with the state's
Quality Criteria to determine the extent to which the
program received by the student matches the descrip-
tions of a high-quality program in the criteria.

The Program Quality Review yields informiation that
is essential to the effuctive development of the
school's curriculum and instructional program-informa-
tion about what is working well, why, and what should
bechanged. qummmv1ew1savaluab1e sart in the
mprovement cycle of plonning, nnplementmg evaluat-
ing, and modifying the planhed program.

Purpose of the Program ¢ lity Review
The prmarypurposeofPoRlstomprove the
quality of curriculum and instruction; it is a means

for developing and sustaining a high-quality educa-
tional program for al). students. For the school staff

o3

. and parents, the review is a period in which to
observe ard discuss the effectiveness of the programs
received by the students. The immediate benefits of
this process are the decisions and plans to make
specific improvemests in the curriculum, instruction,
and schoolwide organization.

The three major goals for the Program Quality
Review are:

Goal 1: Process. Improve student outcomes by stimu-
lating a school commmity to do an analysis of its
program through a Self-Study, use this information
together with the results of the Program (uality
Review to plan for improvements, and implem=it the
Suggestions and Action Plans generated by the review.

Goal 2: Standards. Pramote a high-quality curriculum,
effective instruction, and a responsive school orga-

nization through the use of the Quality Criteria as
standards of effective schocling for all student popu-
lations at wie school.

mte t'he networking of educators thmu;tmt Califomia
for the purpose of sharing successful practices anmd
problem solving, developing collegiality, and support-
ing educational professionalism by giving them a crit-
»cal role in the statewide school improvement effort.

The goals are accanplished when a school goes
thr 3h the three phases of a program review, in-
cluaing the Self-Study that is carried out by the
school caommnity prior to the visit of an extermal
Review Team; an intensive visit by an external Review
Team, including review of the findings of the .elf-
Study:; and planning and implementing future improve-
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Part IITI The Middle Grades Program Quality Review Process (cont.)

ments based on the cambined findings of the Self-Study
and the extermal Program Quality Review.

The Scope of the Program Quality Review (FOR)

The Program Quality Review described in this hand-
book focuses on the extent to which the school curricu-
lum, instructional methodologies, and schoolwide orga-
nization contribute toward a high-quality educational
program for each student.

The Quality Criteria used in the PQR address the
two major aspects of a school program—curriculum and
instruction and the schoolwide policies, practices, and
procedures that shape and support the program.

gzzriwlar criteria have been developed for the follow-
ing subjects:

English-language Arts
Mathematics

Science

History-Social Science
Visual and Performing Arts
Physical Education

0000O00O

The schoolwide criteria include:

Students in Transition:

The Culture of the Middle Grades
The Curriculum of the Middle Grades
Stadent Support System
Instructional Practices
The Improvement Processes

o

00O00O

The Program Quality Reiew Toam

The Review Team is made up of three to seven
educators who have been certified by the California
State Department of Education as qualified reviewers.
Reviewers are selected for their knowledge of
curriculum, instructional methodologies, and special
programs as well as for ¢tiz2ir outstanding
interpersonal skills. Typically, they are teachers,
departmental chairpersons, counselors, principals, or
coordinators/directors of instruction from school
districts, institutions of higher education, offices
of county superintendents of schools, or, in some
cases, the cammnity. The majority of the team
members, including the lead reviewer, must be from
outside the school district that is requesting the
review. Reviewers work together using the Quality
Criteria to guide them in (1) gathering information
about the school's program and the effects of the
program on students; (2) forming a point of view about
the workings of the school as campared to the Quality
Criteria; and (3) developing a report to the school
that includes findings, Suggestions for increasing the
effectiveness of the program, recognition of the
program's strengths, and Action Plans outlining the
school's immediate next best steps for improvement.

Review Strategies

The review strategy is based on the Quality
Criteria contained in this handbook. Through a
cambination of observations of the instructiaonal
program and its impact on students, interviews with
students and stafi at the school, and documented
wviacve presented to the Review Team, reviewers
develop an understanding of the nature of the school
program and its current effectiveness. Then, by

III-%
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Part III The Middle Grades Program Quality Review Process (cont.)

camparing this with the high-quality
standards of the Quality Criteria, tiie reviewers can
determine the matches and gaps between the Quality
Criteria and the school's program.

Establishing an of the school program
requires an organized effort. The understanding is
developed by having a clear idea of the school cur-
riculum; by observing a sample of students through a
case study approach; by analyzing a broad sample of
arxrent students' work; by suming up the comments of
the instructional staff, the counseling staff, adminis-
trators, parents, and the students themselves as to
their current and past activities; and by reviewing
instructional and management material used throughout
This knowledge forms the basis for the
reviewers' judgments of the effeci:s of instruction on
various student populations enrolled in the school.

The responsibil-

ities ft:he reviewexs are:

o To conduct the review thoroughly enough for the
development of a clear and accurate under-
standing of the effectiveness of the instruc-
tional prog.am

o To use that knowledge to make suggestions for
increasing or sustaining the effectiveness of
the program

In order to fulfill these responsibilities, each
reviewer must also:

0 Be fully conversant with the Quality Criteria
ard the process of Program Quality Review.

&'

L

0 Review thoroughly the curriculum frameworks,
handbooks, K-8 curriculum guides, and litera-
ture related to the areas +< be reviewed.

o Put aside any bias toward any particular pro-
gram or method.

0 Use the school data summary and the Self-Study
findings to facilitate discussions with school
staff ard parents. These discussions should
cover the curriculum and instructional program;
determine how well the program is working, and
provide evidence sufficient to verify, externd,
clarify, enrich, or repudiate those findings.

O Be able to reflect back to the school—as a
mirror—-the picture he or she hac developed of
the ocurrent effectiveness of the school

program.

o Recognize and support the program improvement
efforts of the school cammmnity.

As the reviewers begin to understand what is
happening for the students, they also seek to find out
what processes at the school have contributed to what
is actually occurring. The reviewers seek explana-
tions from the school staff members as to why they do
things as they do, how curriculum decisions are made,
how the instructional program was developed, how it is
supported and improved, how plans are implemented, and
so forth. This analysis forms the basis of the
reviewers' Suggestions for improving instruction and
guides the development of the Action Plans.

As the reviewers camplete the review, a Report of
Findings is prepared and shared with selected staff

III-3
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Part III The Middle Grades Program Quality Review Process (cont.)

members and the principal who make up the ILeadership
Team. Tbe report provides two types of findings: (1)
theextenctomchthequalltyof each aspect of the
reviewed program matches the standard of the Quality
Criteria; and (2) identification of areas that appear
to be ready for improvement.

After the initial Report of Findings is shared,
the final report is prepared by the Review Team. It
includes concrete Suggestions for improving or sus-
taining the effectiveness of the instructional program
and recognizes practices of high quality. In develop—
ing Action Plans with the Leadership Team, the review-
ers1dent1fythoseareasthatneedmpmvementandboth
the school staff and the reviewers collaboratively plan
the school's next best steps for improvement. Iocal,
county, regional, and state resources are considered in
the development of the Action Plans. High-quality
programs and practices are also noted in a section of

the report entitled "Recognition of Program Strengths."

Responsibilities of the Ieadership Team. The ILeader-
ship Team, a group of school representatives imnvolved
in the instructional program, is responsible for
establishing a link between the Review Team and the
school community. Members of the ILeadership Team
provide information to the Review Team in a way that
enhances the development of a complete and cohesive
picture of the school's curriculum and instructional

programs.

The Ieadership Team, usually five to seven in
mumber, is designated by the principal. Members of the
team are selected representatives from the classroom,
curriculum or grade-level chairpersons, program
coordinators, resource or specialist teachers, or any
other school staff members who are a significant part

III~4

of the school's planning process. District personnel,
School Site Council (SSC) chairpersons, other com-
mittee cr PTA chairpersons, and parents who are knowl -
edgeable about the school's program may be included.

The ILeadership Team members assist the school
camnmtyarxirewewersmallaspectsofthe?mgram
Quality Review. They also serve as leaders in the
school's Self-Study process and assist the team in its
information-gathering efforts during the review
preparation meeting and other formal and informal
ongoing meetings. Their responsibilities also include
(1) building, in a collaborative effort with the
Review Team, three Suggestions into Action Plans; and
(2) providing active leadership in the schocl's
implementation of these plans after the team leaves.

Responsibilities of the School Commmity. while the
Review Team is responsible for learning as much about
the program as can be learned in a limited period of
time, the school commnity is responsikle for making
surethattheteam1sgam1ngaccur? and complete
information about the program. A .,chool community
prepares for its Program Quality Review by conductmg
a required Self—Study (Part II). A thorough review of
their program, using the Quality Criteria, will enable
themnberstohmhwwellthelrprogramlsworkng
and why. With this knowledge, the school community
will be able to assist the reviewers in gathering
accurate information about the program so that the
fmd].ngs of the review, especially the Sugrestions for
increasing the effectiveness of the instiuctional

program, will be complete.

The responsibilities of the staff, parents, and
comminity members involved in a Program Quality Review
are:
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o To know the curriculum and planned instructional
program and how they affect the students

©0 To be familiar with the Program Quality Review
process and the Quality Criteria

O To be involved as a total staff in the
Self-Study and in identifying program strengths
and areas in need of improvement in relation to
the Quality Criteria by spelling out activities
that are working and those that are not

o To be ready to share this knowledge with the
Review Team and to be able to direct reviewers
to the information they need to fulfill their
respansibilities

The methods used in gathering information about the
program include observation, interview, and documen-
tation. Information gathered through each method is
verified by information from one or both of the other
sources. When combined, the data gathered from the
three methods should form a camplete picture of the
program. The use of specific procedures should ensure
that the review will be thorough and consistent. This
view of the program is then campared with the Quality
Criteria. From that comparison came the Suggestions or
Recognitions of Program Strengths.

The criteria used for judging program quality
describe the curriculum, instructional methodologies,
and effectiveness strategies and their effects on the
students. Each criterion contains featurcs of a high-

quality program. The reviewer's jobistodetemme
to what extent each aspect of the program being re-
viewed matches the description of a high—quality

progran.

this process the reviewer will be
quided by the Quality Criteria that identify areas of
the program to be investigated and provide directions
to reviewers for collecting information about the
school program.

The Case Study Approach \

As previously mentioned, the middle grade setting
is a complex one for students as well as staff. To
facilitate the ease with which a clear picture of the
students' path through school is dbtained, the review
team will include a small sample of students as part
of a case study. Throuwh studying the activities and
programs of the selected students, reviewers get a
firsthand loock at how all the elements of the middle
grades setting come together for the student. From
this vantage point the reviewer can determine what,
out of all that the programs have to offer, is
actually received by the student. Ruther, the case
study provides information on what effects the
curriculum, instructional methodologies, and
organizational strategies have on students' learning.
And, finally, through these case studies the reviewer
will be able to make same projections about how the
students' total program will come together by the time
they became high schoolers.

Classroam Observation

Through classroom obsewatlom-:, the reviewers
gather information about how the various instructional

III-5
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Part III The Middle Grades Program Quality Review Process (cont.)

methods, the curriculum, and effectiveness strategles
operate in the classroom setting. This information is
collected to develop a coamplete understanding of the
program and its effect on the student. Insight into
the effects of the staff development activities, as
well as instructional support and plamning activities,
also emerges through classroom observations. On
entermg the classroam, reviewers should spend a few
minutes observing what is hapiening, remembering that
they are putting together an initial picture rather
thanmalm:gajtxigmentatthlspomt, that each
impression will need to be verified through further
cbservation and informal interview as well as through
other sources; and that first impressions may be
influenced by personal bias.

These initial observations should include:

o What the students are doing: Receiving instruc-
tion? Applying skills? Practiciig newly
acquired skills? Synthesizing and evaluatmg
information? Waiting? Playing? Causing a dis-
turbance?

o How the classroom is being managed: Is it
task-oriented? Conducive to learning?

o Range of activities taking place from
acquisition of knowledge to higher-level

learning skills

0 How students are grouped and how individual
assistance is provided

o How much time the students actually spend on the
assigned activity: Do they know what to do?

0 How students are appiying the skills being
learned

0 How students with special needs are
participating and performing in the classroom
activities

o How the instructional settings are varied
according to the needs of the student and/or
what is to be learned

o Any evidence of balance in the cwrriculum;
i.e., visual ard performmg arts, history-
social science, and science

The information gained through these observations
is built on using the curricular and schoolwide
criteria. Classroom observation includes inturmal
interviews with students and staff, based on what has
been observed, as well as the observation of activi-
ties.

Interviews

The basic information gained through mviewing the
Self-Study and classroom observations is verified,

c1ar1f1ed, and expanded throuch interviews. Inter-
views enable the reviewers to learn how the program
came t- be th. way it is, as well as to better under-
stand the program as it is.

By using what is known about the curriculum and
instructional program thus far, reviewers conduct both
informal and formal group interviews. Examples of
informal interviews include asking questions of the
students and teachers in the classroom, talking with
instructional aides while they work with students,
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Paz"t III The Middle Grades Program Quality Review Process (cont.)

talking with teachers in the teachers' lounge, and so
forth. Formal group interviews are conducted with
teachers, instructional aides, councils/comittees,
district personnel, support staff, and volunteers. The
interviews serve several major purposes:

o Verifying data acbtained fram other sources

o Oollecting data that have not been gathered from
other sav’rces

o Resolving conflicts in data collected

o Giving people the opportunity to share past
experiences, present conditions, or future plans
which the reviewers might not have uncovered

o Offering an opportunity for people to ask
questions of the Review Team

Conversations with students who are part of the
case study occur over the course of the review. They
begin on the first day and provide an initial glimpse
of the school through the language and experience of
the student. As more of t'ie program unfolds during the
course of the review, tie students will be called on
again to offer additional information and perceptions
to the reviewers. The object of these interviews is to
learn as much as possible about the students!
activities from the time they arrive at school until
they leave, including extracurricular activities.
Students are expected to describe daily activities
rather than merely answer questions.

The reviewer will receive a copy of each student's
dc ily schedule so that the reviewer can observe as many
of the student's classes as possible during the course

of the review. A general impression of the effect of
the school on the student and the path he or she
chooses can be formed from these observations.
Additional information should include pertinent back-
ground information on the student, teachers' names,
extracurricular activities, and other activities that
ocapy the student's time.

After the initial student interviews and during
visits to the classroams, the reviewer will contin-
ually relate whac the student is doing to the program
goals and . ectives, course outlines, curriculum
guides, and ‘he students' own goals and future plans.
During this process reviewers will again interview and
coritime to cbserve the selected students to help
camplete the picture.

The group interview in the middle grades setting
allows the review team to discuss with similar groups
(e.g., teachers in the mathematics and English depart-
ments) the key issues of curriculum, instructional
methodology, the students' paths through the courses
offered, staff development, and the school improvement
process. As in the individual interviews, the team
should base its questions on what has been learmed so
far. The interview should provide evidence to verify
or modify the team's preliminary views and extend its
knowledge of the situation at the school. Group
interviews gonerally are scheduled for 30 to 45
minutes; however, the interviews with the teaching
staff should last an hour or more.

Draumentation helps to verify, expand, and clarify
what is learned through classroom observations and
interviews. The information in the "School Data Sum-
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Part III The Middle Grades Program Quality Review Process (cont.)

mary" forms an initial base for the review as it con-
tains a broad sample of information about the student
population, adult and student expectations, the curric-
ular point of view, achievement information, and other
data. Reviewers should not read documents for the sake
of establishing that such recordkeeping ~xists but
rather for the purpose of developing a complete under-
standing of what the program in action is really like.
A school, on the other hand, should not create docu-
ments for the Review Team but should share meaningful
data, policies, and other records that are useful to
staff and parents in forming the program and helping it
to move forward.

TR TR R M M e e e e e e i ey
PROCEDURES BEFORE THE REVIEW
Making the Arrangements

Scheduling, mailing of materials, and establishing
liaisons between reviewers and the school district take
place at the local level. Most districts will be
affiliated with other districts with which they share
personnel to provide a pool of trained, independent
persons required for Review Teams. Most offices of
county superintendents of schools provide coordination
services to assist districts in the formation of a
consortium or other types of affiliation. Althoug..
there will be a variety of such arrangements, for the
sake of simplicity in explanation, this section will
assume the existence of a consortium «f districts and
the existence of a percon designatel to coordinate
Program Quality Review activities in the consortium.
The reader should make appropriate analogies tn the
circumstances of the particular district being re-
viewed.

6
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The lead reviewer's involvement with the review of
a particular school is initiated by the consortium's
Program Quality Review coordinator. The coordinator
will orient the lead reviewer to the prcoedures being
used in the consortium, tn materials and inservice
trainirg, the school staff has received, aid to
responsibilities for contacting district and school
personnel.

Contacting the School

Consistent with ‘.~ consortium's procedures, the
lead reviewer will telephone the school principal to
set up the Program Quality Review. This call, usually
a month before the review, should cover the following
topics:

O Oonfirmation of schedule of events-~times and
dates of visits to the school by the lead ard
the full team

o Information the school should send to the
reviewers ahead of time

o ..formation the school will receive ahead of
time and how to get it

© Proposal of an agenda for the Review Prepa-
sation Meeting by the reviewers, the prin-
cipal, and the Leadership Tean

o The three curricular -r two curricular and one
schoolwide criteria the school has chosen for
an in-depth review

0 Procedures used by the school in preparing for
the review, including a mandatory Self-Study

)]
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o Frocedures used by the team before, during, and
after the review

o Clarification of any concerns or questions

Prior to the review, the lead reviewer should
contact other team members to conclude all arrange-
ments of time, place, and materials. The lead re-
viewer should discuss vith each team member his or her
background and experience with Program Quality Revicw.
Expectations for review preparation should be clari-
fied and the overall schedule of events and review
strategies determined. Finally, the plans and expec-
tations for the Review Preparation Meeting with the
Leadership Team should be discust:ed.

Preparing for the Program Quality Review

A successful Program Quality Review depends on a
thorough preparation on the part of the Review Team.
In addition to cawpleting the nevessary arrangements,
the team will read, study, and discuss a variety of
materials prior to the initial meeting with the school
principal and the leadership Team. Some of these
materials will be obtained through the consortium
coordinator, while others will be obtained directly
from the school. 1he basic set of materials includes:

- Middle Grades Program Quality Review Traini~g
Manual , mcllxiing the doctnnent %}_zgr_gnaug
for the M dess: P
Self-Study, and Progrem "mality Review

- State Department of Education handbooks,
frameworks, and K-8 curriculum guides in the
curriculun areas selected as a focus cf the

x(.:
L by

review

- Quriculum assessment results, goal state-
ments, expectation statements, books in use,
reading lists, achievements, and other mate-
rials as determined by the school and the
district

- School plan

- School data summary including results from the
previous program review

- Iogistic information such as maps, schedules,
staff roster, and so on

the i materials. The curriculum
materials prepared py the State Department of Edu-
cation include state curriculum handbocks, frameworks,
and K-8 curriculum guides. These materials will be
reviewed by the team. The of this review is
to ground the Review Team in what state and national
curriculum leaders believe makes a quality program in
their area and to provide the background standards
which will frame the discussions between the Review
Team and the Leadership Team on curriculum issues. In
addition, the review of the curriculum materials will
help the t-oam in the analysis and assessment of the
school's curriculum and in the formulation of Sugges-
tions which will have the best results for school

improvement .

The curriculum materials sent to the reviewers by
the school-~such as the goals and expectations, the
school's curriculum assessment, the books in use in
the classroom, required and elective reading lists,
and so forth--should provide a sense of the curriculum
offered by the school. It is important for the team
members to be able to demonstrate a basic understand-
ing of the curriculum cffered when they first meet
with the leadership Team.

IIT-9
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Part TII The Middle Grades Program Quality Review Process (cont.)

The reviewers will analyze how the curriculum
offeredbythesd:oolcmparestoﬂmestarﬂardsofthe
Quality Criteria and the expectations conveyed by the
guides and handbooks in the curriculum materials
prepared by the Department of Education. CQurricular
issues to be discussed at the review preparation
meeting with the Ieadership Team should be identified
and framed for discussion.

In preparing for the discussion on curriculum,
veviewers should ask the following questious:

o What is the balance of subjects taught every
student?

O Are there major gaps in the curriculum?

O What kind of balance is there between skills
development and content in each curricular area?

o What books are the students reading?

0 How are writing and oral presentation incorpo-
rated in each curricular area?

O How are the skills of interpretation, inference,
critical thinking, problem solving, evaluation,
and other higher-order skills incorporated into
all curricular areas?

Evaluating the materials with respect to these
questions will help mentlfy the curricular issues to
discuss at the review preparation meetmg The
discussion will help resolve some of the issues and
Frovide an indication of strengths and areas of
mprovement to %“e oconfirmed hy observation amd
interview.

Read the school plan. A careful review of the school
plan (including the school budget), especially those
curricular areas selected for in-depth review, helps
the reviewers understand what the school priorities
are, what the planned program is to accomplish, and
how it will be accomplished.

the School Data . 'The organization and
interpretation of data in the school data summary

should include demographic trends over time; student
achievement patterns over time; attendance and other
climate patterns over time; program evaluation
reports; results from the previous program review; and
district and school policies related to curriculum,
instruction, staff development, and school plammg
This information will provide a picture of trends in
student adnevanent student enrollment, and school
Climate. addltlm, reviewers will learn samething
ofmatthedlstrlctamsdmlplulosophymarﬂmat
leadership priorities and practices are by reading
policy documents requested from the school.

Review tion

The meeting held to prepare for the review takes
plaoe the day before the review. The purpose of this
meetmglstoestabllshacmmonmﬂemtardmgamxg
reviewers, the principal, the Leadership Team, and
appropriate district staff of what to expect during
the review. The meeting is chaired by the le
reviewer. The lead reviewer and the principal shoula
discuss in advance the purpose, roles, and process of
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Part III The Middle Grades Program Quality Review Process (cont.)

?‘:e meeting. The agenda should include the following
tems:

o School backmqround. The principal briefs the
team on the historical and social context of the
school. Recent events that have had a signif-
icant impact on the school's life are described.

o Proqram Quality Review background. The lead
reviewer briefs school staff on the history and
purpose of Program Quality Review. The basic
review methodology is explained, and the roles
of the team members are clarified.

o Self-Study discussion. This is the most sub-
stantial item on the agenda and usually requires
the most time. ‘The discussion should move
through five steps:

1. Discussion of the highlights of the cur-
riculum documents, the local materials, the
model curriculum standards, and the Quality
Criteria provided by the State Department of
BEducation

2. Discussion of the school's Salf-Study
process, including the results of the Self-
Study in selected areas of the curriculum

3. General discussion of the cvrriculum offered
by the school and specific discussion of the
two or more curriculum areas selected by the
school for review

4. Discussion of issues identified by the Review
Team

5. Establishment of expectations for the
curriculum focus and strategy of the review

If the local view as to curriculum differs

substantially from the view contained in the Quality
Criteria or the model curriculum standards, the
differences should be discussed. From this discussion
should caome a shared of how curriculum
differences will be managed during the review. Note:
Because the Quality Criteria were developed with the
help of major state and national cwrriculum
organizations, representatives of local districts, and
eminent scholars, substantive differences should be
rare.

o School plan. The plan is discussed in order to
determine how agreements about cwrricular in-
structional methodologies, the school's goals,
and other issues were developed and are ex-
pected to be implemented.

o School performance report. The Leadership Team
and the Review Team discuss their
interpretation of the data and information in
the report, including past trends and future
aspirations. The analytical values of data are
discussed as to what areas are to be focused on
and what strategy is to be used.

mismadwdmuwbasicstntagiesﬂn
team will follcw and the three areas where an
in-depth review will be conducted.

o Schedule of events, Final scheduling and logis-
tics are worked out.

If the principal and Leadership Team believe it
would be advantageous to the review process, arrange-

74
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Part IIT The Middle Grades Program Quality Review Process (cont.)

ments can be made for a short, informal meeting of the
school staff and the reviewers prior to the beginning
of classes on the first morning of the review.

During this meeting the reviewers would:
o Share the purpose of the review

= Compare the school program with the Quality
Criteria to determine the effectiveness of
the instructional program

- Recognize the program's strengths

- Make suggestions for increasing the effec-
tiveness of the instructional program.

o Alert staff members to the procedures that will
be followed.

- Jbserve each classroom included in the
review, have informal discussions with
students and staff members, and review
studencs' work.

~ Review the instructiomal program received by
a sample of students.

- Conduct group interviews with teachers,
counselors, suppert staff, paraprofes-
sionals, cwncns/comnlttees parents, and
the district's office staff, as appropri-
ate.

- Review the curriculum materials, the re-
sults of the Self-Study, student achieve-
ment and other outcome data, schoolwide
policies and procedures, and the school plan.
Issue the Report of Findings.

IIT-12 r, C

Visits to the Classroam

The reviewers work with the school staff to ensure
that all appropriate classrooms are visited and that
resource specialist rooms, learning laboratories,
media centers, andcrtheramaswhereregularand
special 1earn1ng activities occur are visited when
appropriate.

Through classroom observation, which includes
informal interviews with students and staff, the
reviewers gather information about how the curnculum,
instructional methods, and organizational strategies
operate in the classroom setting. Such observation
can also provide insight into the effects of staff
development, instructional support, and plammg
activities. On entering the classrooam, reviewers
shov.ﬂdspexﬂafewnu.mrtesobsewmmt 1shappen—
ing, remembering that they are forming an initial
plcmmmﬁermanmkhgajlﬁgmnt that each
impression will need to be verified through further
observation and informal interviews as well as through
other sources; and that first impressions may be
influenced by personal bias.

Questions that might be asked include the following:

o What are the students doing? Receiving in-
struction? Applying skills? Synthesizing and
evaluating information? Waiting? causin~ a
disturbance?

0 How is the classroom being managed? Is it con-
ducive to learning? Is it academically
focused? 1Is instructional time wasted?
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o What is the range of activities—from acqui-
sition of knowledge to higher-level learning
skills and application

o How is assistance being provided?

o How much time do the students spend on the
assigned activity? Do they know what to do?
Are hanework assigmments done in class?

o How are different student populations in a
classroom being addressed? To what degree are
they participating and performing compared to

their peers? Are they all learning the core
curriculum?

o To what extent are instructional settings varied
according to the needs of the student and/or
what is to be learned?

Interviews

Collecting ainformation requires cross-validating
cbservations, interviews, and doaumentation to verify,
clarify, and expand information gained about the school
program and how it impacts students. In addition,
interviews provide opportunities for district amd
school staff and commnity members to ask questions of
the Review Team and share additional experiences—past,
present, and future—to form a better perspective of
the school's visions and progress.

Doaumentation
The use of docauments such as statistical data,

r(r?
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school policies, schedules, and results of the
previous review, form an initial base of information
that can be used to further verify, clarify, amd

expand findings throughout the review via observations
and interviews.

The Quality criteria are of two kinds-—those that
address specific caurricula areas and those that
address schoolwide program elements. Reviewers will
note that while each criterion focuses on a specific
part of the program, there are comon themes that
thread through each of the sets of criteria. In
applying the curricular criteria, reviewers will
observe instruction, review students' work, and talk
to students and instructional staff members to
determine for each curricular area being reviewed:

o What constitutes the curriculum, including:

- What is to be learned (as documented by the
written goals and abjectives of the curric-
ulum)

- What is being taught

- What students are learning

o The extent to which lessons and assignments,
including instructional strategies, material,
media, equipment, and so forth, are appropnate
w.

= The curriculum to be learned
= The needs of the students
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o The extent to which lessons and assignments:

- Extend beyond rote learning to application of
what is being learned.

- Employ the fundamental basic skills in ac-
quiring curricular knowledge.

- Challenge students to think and commumnicate
their thoughts.

- Enable students with special needs to succeed
in the core curriculum.

Application of the Schoolwide Criteria

In applying the schoolwide criteria, reviewers will
talk to staff members, cbserve them at work, observe
the interactions among staff members and students, and
observe the operations of the school program to deter-
mine schoolwide effects on learning. Reviewers will
determine:

o The extent to which the culture of the school
revolves around the joy and importance of

learning

o The degree of aligmment of the allocation of
human and material resources, including staff
development efforts, with curricular amd
instructional goals

© The extent to which the school is actively
engaged with the parents and the wider school
comunity in common support of school and
coammunity goals

o The presence of a viable, ongoing school im-
provement process

III-14 ~ e
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Development of Sumestions, Action Plans, and
Recognitions of Program Strengths

Suggestions for increasing the effectiveness of
the school's program will be framed by the Review Team
members as they compare what has been learnsd about
the program and its impact on students to the Quality
Criteria. These Suggestions will be reviewed by the
Leadership Team. Both teams will select three Sug-
gestions fram the three in-depth criteria to be devel-
oped into Action Plans. These plans will identify
caprehensive activities that will nave the gr.atest
impact on the program and will lead to improved effec-
tiveness in many areas. In addition, these plans will
include a variety of strategies for implementation,
inclusion of resources (human, material, fiscal),
designation of responsible person(s) for implemen-
tation of activities, ongoing monitoring and
evaluation, and time frames or completion dates.

A calendar of implementation for the remaining
Suggestions will be developed collaboratively by the
POR Team and the school's leadership Team. Activities
may or may not be included, deperding on available
time at that point in the review.

In developing Recognitions of Program Strength,
the Review Team will consider the following criteria:

O A program or an aspect of a program that
reflects the high quality in the Quality Cri-
teria

O An aspect of the program in which significant
improvement has occurred

© A high-quality program that is in place for all
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stidents

o Oollected infon. .cion that supports and warrants
the recognition

These criteria meke it possible to recognize
outstanding programs or aspects of programs that are in
place at a school. The term Recoonjtion of Prooram
Strength is used in lieu of commerdstion and requires
supportit = evidence related tc the Quality Criteria.
Individuals should not be singled cut for this
recognition.

tions About Applying the Quality Criteri

Nc matter how well designed the procedure or huw
well prepared the reviewer, there will always be
difficulties in judging program quality. Deviewers
should be aware of these difficulties and the potential
consequences of each.

* * * * * * * *

overgeneralizing., Necessarily, the review is limited
to a samle of situations for a given point in time,
cxrricul'm content, students, and so on. Merely
assuming that this limited sanple is typical is a
mistake of overgeneralization. To avoid overgeneral-
ization, the initial impressions from cbserved samples
must be supported by relating what students are doing
to the work they are producing. This current work is
then related to samples of past work from the last
several weeks. The observed activities and students'
work are discussed with the teacher, and explanations
of how the activities fit in with the overall program
for the year are requested. The teacher's explanation
is an inportant step in generalizing. Finally, observa-

tions in the various classioans should be related to
schoolwide programs and plans for programs. Re’iewers
should disicuss this relationship with the teacher,
with pecple active in plannina, and with school lead-
ers. especially the principal. By fitting cbservation
and oxplanation together 3n this way, it is possible
o construct a historical pictwe cof tha school
progra~ and tie it to the observed experiences of
studen. . It is this picture and the tie to students
which provide the framework for generalizing from
specific, observed data.

* * * * * * * *

Considering all student populatjons. In judging the
extent to which each aspect of the program matches the
standards of the Quality criteria, reviewers must
consider all student populations. When virtually all
student populations receive curriculum and instruction
as described in the quality criterion, that aspect of
the program is recognized as high quality. 1If, how-
ever, a specific popnlation of students were receiving
axriculum and instruction of quality less than that
described in the criterion, the Review Team would
frame a Suggestion for improving the quality of
program received by those students.

* * * * * * * *

Too jmpressjonistic. While initial impressions are a
valusble guide for pursuing a line of investigation,
they should be validated or rejected by careful
examination of appropriate evidence. This evidence
should include teachers' explanations, students' work,
cr classroum obrervation. Initial impressions can be
based on situations which are not typical of the
school. Reviewers are cautioned not to let these
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impressions color the review without verifying them.

* * * * * * * *

Too analytical. ‘fhe reviewer should not just charge
through the school as an active information gatherer,
ferreting and figuring the whole time. This can lead to
collectirg data simply for the sake ot oollection
rather than looking for the qualitative effect on the
program. Reviewers should give the school an oppor-
tunity to disclose itself in its own way. Reviewers
should, therefore, spend some time quietly allowing the
atmosphere and tempo at that school to present itself.

* * * * * * * *
Persomal bjas for or againt specific moterials or

programs. Use the criteria and procedures in this
marual. Reviewers shoulZ keep in mind that what would
not work in one situation may work in another. Re-
viewersnustbeoertamtodaservemwapmgrammrks
for the school, rather then judying how it would or did
work for them. Just haciuse 4 progqram was best for a
reviewer at his or her school does not mean that it
should be judged as effective in another school.

* * * * * * * *

False positive. This costly mistake occurs when a
school staff is doing a peor or mediocre job, and the
reviewertellstl'xemtlwylredoingaverygoodjob.
When this mistake is made, the incentives for
improvement are undermined and the arguments for
maintaining the s.atus quo are reinforced by the
review.

* * * * * * * *

Sg’

False negative. Although this mistake can be most
upsetting, it is not always as bad as the faise
positive. Schools which are found to be effective but
not up to the Quality Criteria are often upset that
they did not receive a top finding (just as students
used to getting A's complain the most over B+ grades).
In many cases, these schools are strong and confident
enouwgh in their Self-Study to brush off the effect of
a false negative. In same cases, however, especially
in schools which have made progress in developing more
effective programs, a false negative rating can be
demoralizing.

* * * * * * * *

Reinforcing facades. An error is reflerted when the
PQR process collapses into a game. While concarn for
fairness is very important, it is less important than
concern for the real job of educating students.

Overattention to the technology and proccdures of
Program Quality Reviews may subvert the intended
effects on education and create a "fair" but expensive
and wasteful game. Same school and district persomnel
camplain that trying to do well on the PQR forces them
to waste time building facades instead of teaching the
students. Reviewers should not reinforce facade
building in schools which want to do well. Reviewers
should concentrate on students' learning rather than
on the paraphernalia of instruction.

Ongoing Dismussion with the Ieadership Team.

During the review, several times will be sgt aside
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for informal and/or formal discussions with the leader-

ship Team. These meetiigs serve to keep everyone
abreast of:

o How the review is proceeding

o Areas in which information is incamplete or
missing

0 Scheduling problems

0 Feedback on what has been learned about the
program so far

In addition, the meetings provide an opportunity
for the team to receive feedback abou: how the review
is being perceived by the school commmnity and to
rec:ive additional information.

Ongoing Meetings of the Review Team

Throughout the review, the reviewers must meet
frequently to ensure consistency in their perceptions
of the program, the process of review, and their
concepts of areas for improvement.

The times that have been found to be most
productive for meetings of reviewers are:

o Following the first few classroom visits—to
establish cammonality ¢ cbservation

anterviev's--to determine

o Preceding group

65

questions to be explorad and issues to be
raised

At the erd of each day of the veview—to
discuss quality findings and suggesticns for
those aspects of the needing no further
Clarification and to design strategirs for
collecting additional information and/or
resolving conflicts in information

roles determined for the report to be

the leadarship Team. By the end of this meet:
im: Slmastiaﬁ should be framad,
vhat has been learned about the school.

Preparation for the

Report of Findings is

concurrent with the process of Program Quality Review
since the 1wort is based on all the information the
Review Team and Leadership Team have gathered through
the investigatory methods of cbservation, interview,
and review of documents.

Oonferences of the Review Team members, held

the review, form a basis for the report. A

throughout
plcture of the school emerges from these conferences
as oviewers:

IiI-17

o Identify areas that require more information

and pian strategies to oollect it
observation, interview, and discussions with

86
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the Leadership Team.

o Review the school plan and all documented
information gathered during the visit.

o Camp~re information collected with the key ideas
in the Quality Criteria.

o Identify potential areas for Suggestions,
recognizing tho school's own  improvement
process.

o Identify the local and regional assistance
resources by curricular areas so that
Suggestions may be coupled with the Action
Plans.

o Decide on the order of the preliminary report to
the Leadership Tezm, how the discussion is to be
guided and by wham, and the responsibility each
reviewer will take.

Development of the Report of Findings

Early on the last day of the review, after all
cbservetions and interviews have been conpleted, the
Review Team will meet with the principal and che
Leadersnip Team members who attended the review
preparation meeting. This meeting has four dbjectives:

o To report findings and Suggestions

o To select the three Suggestions that will be
develcped into Action Plans

o To camplete, in a collaborative effort, the

development of the selected Suggestions. (This
is done by elaborating the general Suggestions
prepared by the Review Team with concrete
details specific to the school and its planning
and implementation processes.)

o To plan the best way of presenting findings to
the entire staff

During the development of the report with the
Leadership Team, the Review Team presents what it
found when the members compared the Quality Criteria
to what they had learned abcut the program and its
impact on the students. Questions about these
firdings will be answered, information verified, and
the 2nalytical portion--~the information the team has
collected that seems to identify what is preventing a
high-quality program—of the Report of Findings will
be framed. The cooperation and collaboration of the
Leadership Team are essential in providing Suggestics
that are meaningful and are likely to produce results,
and providing a bridge between the Review Team and the
rest of the school commnity so that perceptions are
viewed as valid.

It is important for all involved to recoquize that
the Report of Findings is developed at a working meet-
ing. After the major findings of review are shared
and discussed and the team's Recognitions of Program
Strengths and Suggestions are presented, the main task
of the meeting can be addressed ining which
three Suggestions will be fully developed into Action
Plans and which will remain Suggestions. In a mutual
effort the Review Team and the Ieadership Team will
build the selected Suggestions into Action Plans.
Also, a tentative calendar of implementation for the
remaining Suggestions will be developed during the
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Part IIT The Middle Grades Program Quality Review Process (cont.)

reviev. The campleted Action Plans will include
proposed activities, strategies for implementation,
resources needed, a calendar, persons responsible for
implementation, and ongoing plamning and evaluation
activities. Finally, these Suggestions and Action
Plans are woven into the Report of Findings as a
working document to be used by the school to guide
further improvement efforts.

The lead reviewer must conduct the developmental
meeting in a way which elicits involvement from school
staff. Many schools will be knowledgeable about PQR
practices and procedures and will be ready to take an
active collaborative role in the process. At other
schools, the Leadership Team will want the Review Team
to assume the majority of the responsibility for

to the schowl and framing the Action Plans.
It is the responsibility of the lead reviewer and the
team members to assess the readiness of the Leadership
Team to participate in the Report of Findings and to
plan activities in accordance with the akilities of the
s aff.

Report of Findings

The report is both a written and oral presentation
delivered at the conclusion of a Prugram Quality Review
which grows out of a discussion of review findings
between the Review Team and the leadership Team. It is
he means through which _he analytical portion of the
review is linked to assistince resources within the
school, district, county, and region, and is then
camunicated to the school cammunity. It is the most
critical element of the entire review process.

The report commnicates the following major

69

elements:

o Written feedback regarding the school's Self-
Study process, product, and recamendations for
improvement

o A summary statement that addresses student and
school performance data reflecting a match
between the data and the Report of Findings

o A brief analysis of the school's implementation
of the Action Plans and Suggestions fram the
previous review

o The summary of findings of the school's curric-
ulum and instructional program compared to the
Quality Criteria.

o The Action Plans and Suggestions for improving
the effectiveness of the plammed program, in-

cluding the rescarces available for supporting
‘he Action Plan

o The review process as a model for collecting
and znalyzing information about the planned
Frogram in a way that results in improvements
in the effectiveness of the cwrriculum and
instructional methodclogies

These elements are woven together to provide
information to the school as to how the effectiveness
of the program can be sustainel and/cr increased.

A successful Report of Findings is a stimilus for
contimiing program improvement. It not only confirms
and extends the knowledge that staff and parents have
about their program but also assists the school in

III-19

30




Part IIT The Middle Grades Prcyram Quality Review Process (cont.)

gathering and organizing resources supportive of the
school's plan for improvement.

The information the Review Team has gathered at the
site, its best judgments about the quality of the cur-
riculum ard instruction, and the Suggestions for in-
creasing the effectiveness of the instructional program
are commmnicated in two phases:

© During the development of the Report of Findings
with the Ieadership Team, the team recourts its
findings, plans the best way to preseat these
findings tc the staff, and cellaborates on the
development of selected Suggestions into Action
Plans.

© The Report of Findings, offered at an open
meeting of the entire staff, district repre-
sentatives, council members, parents, and
camunity members, communicates implementation
progress from the previous reviews, school data
analysis, Self-Study feedback, the results of
the analysis of the school's curriculum and
irstructional program, Recognitions of Program
Strengths, Suggestions, and Action Plans that
address selected Suggestions in a way that
encourages efforts to continue program
improvement.

this two-phase reporting sequence helps determine
that:

© The analysis of program quality will be
presented in such a way as to encourage
improvement efforts at the school.

o The Suggestions and developed calendars are

appropriete and are likely to yield positive
results.

0 The Action Plans will be complete and fully
understood by staff and reviewers.

o The Ieadership Team and School Site Council
will become actively involved in the review and
improvement procedures so that they may use
similar methods when other curricular areas are
to be reviewed within the school's own
self-study process.

Following the developmental meeting with the
Leadership Team and the joint development of selected
Suggestions into Action Plans, the Report of Findings
ispresentedtothamaixﬁerofthesdloolstaff,
parents, and district office and commmnity members.
This report may be presented by the Review Team or a
cambination of the Review Team and the Leadership
Team. The purpose of this report is to:

o Present the findings of the review to the
school community.

o Provide the supporting eviden:. that
contributed to the analysis of the program.

O Present the Suggestions. Expand on the written
statements by sharing the ideas and recommen-
dations of the Review Team and the Leadership
Team on how the schwol staff and parents can
use the planning/evalvation process in their
school plar and for continued program
improvement.
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o Describe the Action Plans

The final and lasting impression at the school will
be a professional, clear presentation that effectively
recounts the analysis of the planned pro , reports
the findings of the Program Quality Review, recognizes
the strengths of the program, and frames the school's
improvement efforts through appropriate Suggestions.

In presenting the report, the Review Team and
participating lLeadership Team members will:

o Emphasize that the review is of the whole
plamned program, not of individual classrooms or
particular parts of the program.

o Explain how the Quality Criteria are used and
how they relate to each other.

o Recognize the effort experded by staff and
others in implementing the program and/or their
effort in improving their program.

o Present the findings, Recognitions of Program
Strengths, Suggestions for increasing program
effectiveness, and the Action Plans developed
collaboratively by the Review Team and
Leadership Team.

o Provide feedback to the school on the strengths
and weaknesses of their Self-Study.

o Review the analysis of the implementation of the
Suggestions and Action Plans generated by the
previous review.

o Thank the school camunity for its hospitality.

93

PROCEIURES AFTER THE REVIEW

Action Plans in School Plang

The Report of Findings is a significant portion of
the ongoing monitoring and evaluation of the school
program for the purpose of modifying the school-level
plan. Well-written Action Plans should be of signif-
icant scope and detail that they can be lifted from
the report and placed in the school plan. Action
Plans should contain a calendar of activities, desig-
nate responsibility, identify supporting resources,
and include an evaluation component.

Role of School Site Council and Ieadership Team

In School Improvement schools, the School Site
Council (SSC) assumes an active part in monitoring the
follow-ap activities that will grow out of the formal
Program Quality Review process and the Report of
Findings. 1In all schools the Leadership Team should
take an active role in the implementation of the
Suggestions as well as the Action Plans.

The School Site Council and the Leadership Team
could develop a yearly written report that describes:

o The progress being made in implementing Action
Plans and Suggestions

o The role played b’ school and district
personnel in implementation

o How implementation of the program has affected
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Part III The Middle Grades Program Quality Review Process (cont.)

students' experiences and/or the school
organization

o0 Action Plans and Suggestions that have not been
implemented and the reasons why implementation
did not take place

Copies of the report could go to the membership of
the School Site Council and Ieadership Team, school
staff, school cammmnity groups, district office, local
board of education, consortium coordinator, and the
State Department of Education.

Role of School and District staff

The decisions about who will assist in implementing
recommendations or modifying the planned program rest
with the school and the district staff. For follow-up
assistance in implementing the Action Plans for program

» the school personnel contact their
district resources, offices of county superintendents
of schools, the State Department of Education, private
or public institutions, staff development centers
within their areas, or whatever they decide would be
best for them.

Program Quality Reviews are monitored by the State
Department of Education, and the results are used to
provide assistance to schools, districts, offices of
county superintendents of schools, and vregional
resources.

(WA
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Not Pictured:
Pre-meeting between Principal
and Lead Reviewer,

REVIEW PREPARATION MEETING
KNOWLEDGE of: About Our Program:
Quality Criteria, school plan, How it’s working, for
school data summary, whom, where we're
curriculum going (Self-Study)

using the Quality Criteria
and reaches conclusions
about program effectiveness.

¢

9

Self-Study compared with

developed into Action Plans.

DEVELOPMENT OF REPORT OF FINDINGS:
Leadership Team

Findings and Suggestions Presented
by the 1'eam. Selected Suggestions

The TEAM
COMPARE WITH:
QUALITY CRITERIA
Team PREPARES: “ e
e Summary of Findings —
s Rucognitions of Program Strengths =
e Suggestions for increasing school
effectivensss
REPORT
OF FINDINGS
TC .CHOOL
COMMUNITY

el

THE PROGRAM QUALITY REVIEW PROCESS

REVIEW OF SCHOOL PROGRAM

FIND OUT BY:

e Observing what's happening
e Talking to school community
o Reviewing records and documents
e Talking to Leadership Team
* @ Shadowing students
o Reviewing Self-Study

What comprises the and how
it is affecting the students and edults.

«

o,
e
-

N

Report on quality of
program compared to the
Quality Criteria and
Suggestions for improving
impact of the program on
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The Four Stages of The Program Quality Review Process for Middle Schools

- The On-Site Review

REPORTING

PREPARING

i1 REVISING I

v

Reviewers

School Staff

Reviewers

|

School Staff

School Staff

Reviewers

School Staff

1. Receive training.
2. Review curriculum
materials:

ary
o Caught in the
Middle
. Study school
materials:
@ School plan

. [dentify commiitee

members, Leader-
ship Team, and
others who have
special responsibili-
ties during the
Self-Smdy.

. Receive orientation

to Program Quality
Review and Self-
Study.

. Conduct the Self-

Swdy using the
Guide for Conduct-
ing a Self-Study.

. Summarize the

findings of the
Self-Study and
prepare to share with
reviewers.

. Send copies of the

Self-Study, School
Data Summary-
schoolplan, CAP
and the School
Performance Report,
and selected other
materials, as appro-
priate, to the

. Select a sample of

students to interview
and to shadow
through thzir day

at school.

. Observe in

classrooms.

. Conduct interviews,

both formal and
informal.

. Review pertinent

documents.

. Meet together regu-

larly to analyze and
synthesize informa-
tion collected and to
determine what
other information is
needed.

1.

Reviewers and Leadership
=l Team meetregularlyto

Identify a group of
students 10 be avail-
able to the Review
Team for interview-
ing and shadowing.

. Carry on with

business as usual.

. Be prepared 1o share

knowledge of the
program and its
impact on students.

. Compare their collez-
tive knowlzdge about
the school program
and itsimpact on the
students to each
Quality Criterion.

. Describe the current
quality of the
program in a
Summary of Findings
for each criterion.

. Identify Recognitions
of Program Strengths.

. Identify Suggestions
for increasing school
effectiveness.

Reviewers and Leadership
Team meet to review ard

develop collaboratively
selected Suggestions into

discuss the findings and to ¢ ‘

. Implement Action

Plans.

. Review and modify

if necessary Sugges-
tions made by the
team, .

. Plan how these

Suggestions can be
implemented, by
whom, with what
resources, by when,
and so forth.

. Monitor carefully all

program changes,
modifying them as
necessary for maxi-
mum effectiveness.

discuss the progress of the Action Plans.
review. v v

The entire school staff, along with
interested students, parents, and
community members, are invited to
hear the Report of Findings.
Leadership Team may share in the
presentation of the Action Plans.

reviewers.

The reviewers conduct
the Report of Findings,
sharing their findings,
recognizing strengths,
and suggesting improve-
ments.

Reviewers and Leadership Team meet during
the week prior to the review to discuss Self-
=P Study and materials received by the team, to
resolve last-minute questions, and to finalize
the schedule and procedures of review.




PAKT IV
THE PROGRAM (NALITY REVIEW CRTTERIA

The cntena in thls doament inco*porate the mlloscphy or middle grade education as highlighted in Caught in the
M A

X cA , Lic Schools, 1988. They were developed jointly
byt:hemddlecradesngmmgnlityRewwhskFamaarﬂﬂ:eStateDeparhmtofE&mtim

QURRIQUIAR CRITERTA SCGHOOINIDE CRTTERTA

o English-language Arts o Students in Transition: The
d Qulture of the Middle Grades
o Mathematics

o Curriculum of the Middle Grades
o Instructional Practices

0 Student Support Systen

o Improvement Processes

o Science
o History-Social Science
o Visual and Performing Arts

o Physical Education
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Aruitoxt provided by Eic:

ENGLISH-LANGUAGE ARTS

The English-Language Arts criterion promotes a meaning-centered
literature program which is planned and developed for all students.
Through such a program students gain (1) e solid body of knrwledge
derived from a common cultural heritage reflecting the contributions
of the diverse ethnic and racial groups that make up the United
States; (2) experiences in confronting important humen issues; (3)
personal, ethical, social, and aasthetic values; and (4) effective
listening, speaking, reading, and writing skills. The program in-
cludes (1) the study of significant literary works; (2) instruction
which builds on students' interests, skills, prior knowledge, and ex-

periences; (3% .he integration of listening, speaking, reading, and
writing; (4) the effective use of these four processes in all areas
of the curriculum; and (5) reading in all content areas and writing
across the curricutum.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, those students
achieving at a level significantly below their peers, gifted and
talented students, students receiving special education instruction
and services, and students who are members of ethnic groups
underrepresented in colleges and universities.

PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE

EFFECTIVE

Curriculum

Significant Lliterature is the basis of the English-
language arts progream in which core works from a variety
of genres selected to accommodate a variety o¢ cultural
P rspectives, individual tastes, developmental concerns,
and personal experiences are sgtudied in depth Dby
students. Human dilemmas and values are confronted, and
higher Llevel thinking skills are emptoyed as students
derive and convey mezning in order to clarify their own
understanding of basic human values.

The middle-grades curriculum is part of a systematic,
articulated K-12 program with outcomes resulting in new
insights into the human condition, knowledge that adds to
students' emerging world view, ability to think
critically about ideas and concepts, independence in
using the language arts tools, und pleasure from reading
quality literature for its own sake.

Skills are taught in context and the

processes of reading, writing, listening,
are interrelated and serve as tcols for learning as
students Lring their prior knowledge to bear on
comprehending text. Students receive direct instruction
regarding the conventions of language when these have not
alresdy been acquired through reading and ora! discourse.

language arts
and speaking

Instruction
ALl students, including LEP, gifted, compensatory
educstion, and spe.ial education, experience common,

comp’ ehensive, academically oriented, core curriculum
irrespective of primsry language or ethnic background.

Iv-2

INEFFECTIVE

A skill-based, worksheet-oriented program is provided
in which skitls are taught in isolation and deal
primarily with concerns of reading Llevels and
superficial treatments of values in safe, diluted or
sterile texts dealing with trivial subjects or
condescending themes.

No grade-level continuity is evident. The curricutum
is fragmented from grade to grade or school to school.

5kills are taught one at time and as ends in themselves
without connection to students' prior experiences and
the oxpectation that these skills will add up to
students' ability to read and write well.

The program separates students into categories and is
remedial in nature, accelerated for only a few, or
disconnected in concept and approach.

(S
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English-Lenguege Arts (cont.)

Through lerge group settings, colleboretive groups, end
pertners, they discuss idees end values in core end other
literery texts with the focus of instruction on helping
t?on :evolop new insights into their own lives end those
of others.

A renge of thinking skills taught in the context of
worthwhiie Llitereture is essentiel to instruction. A
wide renge of thinking develops es students reed, write
ebout, end discuss the meenings they discover through
this litereture.

Students in el. subjects leern to use the writing prozess
flexibly, with ettention to the different stretegies
necessery for the different kinds of writing seen in the
reel world. The sequence of writing instruction begins
with encoureging fluency end content before correctness
of form.

Orel languege proficiency is encoureged through e veriety
of individuel end group lietening end speeking ectivities
in settings where meening is sought end negotieted from
litereture.

School Enviromment

Teechers of ell subjects encourege mestery of the
lenguege erts skills., They introduce end model the
reeding, writing, end thinking stretegies students ere to
employ.

The entire school community supports end models the
effective use of ell the lenguege erts.

Home Environment

Tre school promotes e home environment in which parents
serve &8 good models and help their youngsters with ‘heir
3chool work by providing e sefe environment conducive to
leerning. They ere supportive of their school work and
engege in reeding, writing, end speeking ectivities with
then.

Iv-3

Skill sheets ere centrel to the curriculum. Students
passively complete skill sheets end reed controlled
vocebulcry stories in order to develop correct speech
end written products end comprehend eingle inteiprete-
tions. Fformalistic teeching of Litereture ee the etudy
of plot, cherscter development, end thematic interpre-
tetion preveils. LEP end other minority students do not
expsrience the common core curriculum.

Thinkirng is perceived es distinct, eeperete, end
hierarchically errenged levels. Thinking instruction
is sepereted fron the lenguege processes end content.

Only low-level writing tesks ere teught, of{ien without
purpose end seperete from students' idees. Students
ere teught formules for writter products, e.g., the 5-
peregreph eesey end the peregreph with e fixed topic
sentence. Tue purpose is correctness eccording to
predetermined edult stenderde.

Only the best students ere encoureged to speek and the
ectivities ere not connected to reading end writing.
Opportunities for self-expression in individuel end
group settings ere limited., Verbelizetion consiste of
cne-word responses to teecher's questioning.

Instruction in the lenguege erts skills is relegeted 0
the reeding end English teechers. Teechers end other
edults in the school infrequently shere their reeding
end writing with etudents.

Members of the school community demeen the importence
of lenguage erts skills end serve es poor models. ~

The school does Little to solicit help from perents who
ere passive with regerd to their youngsters' lenguege
use and school work. They do not provide e hoxe
environment conducive to developing good study hebits
end minimize the imnortence of leerning end schooling.

i
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English-Language Arts (cont.)

Staff Development

The school in-service education programs address the
deve'opment of & broad background in literature, methods
appropriate to a literature-based curriculum, research on
learning, and resources offering help in the design and
impiementation of English-language arts program.

Assessment

The assessment program re‘flects the purposes of the
curriculum, It covers the full range of goals of the
English-language arts program, aligns with what students
are expected to learn, and provides alternate strategies
and forms of testing. Assessment is based on students'
work over time and relies on their written and oral work
and not just objective testing during and following the
completion of their work.

Teacher in-service education is rare and is focused on
instructional methodology and the teaching of isolated
language skills. Anowledge of subject matter is not
emphasized.

The essessment program emphasizes the testing of nar-
rowly focused, isclated, or low-level skills. Prom-

inence is given to objective tests following a period
of instruction.

e R PR R 3iadadindy k e
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INTEGRATED CURRICULUM

All students learn the language arts in a full, balanced, and
integrated curriculum which is literature-based, meaning-centered,
and which draws on students' experiences. The curriculum enables
students to gain knowledge and acquire gkills through a planned
developmentel program which helps them to achieve cultural literacy
and become aware of values, ethics, customs and beliefs The
processes of listening, speaking, reading, and writing are integrated
in a total learning program. All students receive teacher-directed
and student-centered instruction which helps them to comprehend,
eppreciete, and respond to significant core literary works. They
come to velue the four Llanguage arts processes as tools for
clarifying, expreszing, and learning new ideas in all curricular
ereas. Thinking skills are developed through the use of language
erts across all areas of the curriculum.

LITERARY WORKS

The school has established a literature program divided into
three major categories: core, extended, and recreational-
motivetional. The core program includes works of literary merit that
have been carefully selected by curriculum planners anc teachers.
These works are central to every student's instruction and are given
intensive attention on & classwide basis. Teachers help students
experience these literary works through careful and in-depth reading
as well as through other avenues such as hearing them read aloud, in
part or as a whole, or in seeing them pei “ormed on stage or screen.
They then use them as motivators of clossroom discussion and
students' writing. The titles ge'e.ted for the ~ore list include all
genres, so that students experience a represent :ive sampling of our

I lifC‘

Aruitoxt provided by Eic:
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Literary heri<age in a systematic program which is articulated among
al! grade levels. Although they are not considered the entire
language arts program, the core works serve as key vehicles for
fntroducing students to the intellectually stimulating world of
literature. Teachers are careful not to destroy students' jnterest
in literature by over-analysis and textbook treatment.

The extended prog:am consists of works tha. siudents read on
their own or in small groups to sipplement the classwork carried on
under the core program. Teachers recommend titles which are
sppropriste tu students at this age level end their special
interests, needs, and abilities. The relationship of the core and
extended programs is built around themes, historical settings, types
of characters, Llocations, curricular torics, or works of a
particular author or illustrator.

The recreational-motivaticnal program consists of titles readily
available in the classroom, district, county, and public libraries.
T:e Lliterary works read by the students are based on the
recommendation of teachers and/or (ibrarians who are sensitive to
the interests of students in this age jroup. The students read on
their own for enjoyment and enlightenment, both in and out of the
classroom.

LISTENING AND SPEAKING

Students develop effective speaking and critical listening
skitls through applied oral language activities. These include
frequent experiences with varied Lliterary works read aloud,
storytelling, performing, and formal and informal presentations.
Students share verbal and written reactions about their reading and
writing in both teacher-directed and student-centered activities.
They synthesize and integrate their reflections on what they hear

and read into their own gpeaking and writing.
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English-Language Arts (cont.)

READING AS A PROCESS

All students, including those with special needs, experience good
literature &nd engage in critical question‘ng and thinking about the
works. Students learn to read by reading. Even in the beginning
stages, they understsnd that reading means interacting with and
deriving meaning from print. Students develop reading fluency; they
develop decoding skills to the point where they are automatic and
require Little conscious attention, so that they can concentrate on
constructing meaning of t-e text. Students learn to adjust their
reading speed as appropriate for verious kinds of printed matter and
purposes. Instruétion helps students move into, through, and beyond
literary works. They are inspired to interact with the works,
explore and ask important juestions, find ertistic value, and apply
the meanings of the works to their own lives. All students learn and
use & variety of reading comprehension strategies as they formulate
and enswer questions about stories written by their peers and by
professional authors.

WRITING AS A PROFESS

All students experience writing as a recursive process which
includes prewriting, drefting, responding, revising, editing, and
posturiting activities. The core, extended, and recreational-
wotivational readings frequently serve as the foundation or points of
departure for much of what students write. They are encouraged to
develop fluency before attending to form and correctness. They write
daily for a veriety of purposes, audiences, and topics. Students
write in a variety of modes, focusing on the narrative m Jes in the
primery grades and progressing to the expository modea Je higher
grades. Students develop theoir own voice as writers and see their
finished products read, published, displayed, and recognized. The
conventions of writing, including correct usage, grammar, spelling,
punctuation, capitalization, and handuriting are acquired primarily
in the context of the stages of the writing process as well as
through direct instruction when necessary.

INSTRUCTION

Students relate literature to their personal experiences and
connect new knowledge to previously learned concepts through direct
instruction, cooperative student interactions, and independent
activities. Students share the responsibility for and control over
their Llearning with their teacher(s) and their classmates.
Independent activities support and prepare students for small group
discussions and whole class interaction. Students are asked open-
ended questions which connect them to and go beyond the text. They
are encouraged to devise and ask their own questions. A balance of
multimoda! eapproaches enables all students to participate and
succeed. Teachers model strategies for composing and comprehending.
Students learn strategies for monitoring and adjusting their own
tearning when they encounter difficulties.
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CLASSROOM RESOURCES

Literary works of high quality are available at all grade
levels. Trade books, paperbacks, and carefully selected literary
anthologies are used to achieve the goals of the pragram. They
include literary selections of high quality and integrate listening,
speaking, reading, and writing. Publications asvailable through the
state textbook adoption program are carefully selected in light of
the fcoregoing. Students use technology such as computers and
sudiovisual media, aes 8 resource for (1) discovering new
information, (2) storing information, (3) composing, (4) practicing
and learning, and (5) sharing information, ideas, and their own
oral, written, end visual expressions with others. The classroom
arrangement provides for small-group work; whole-class discussion;
displays of student work; independent work in listening, viewing,
reading, end writing centers; and a classroom librery.

EVALUATION

Evaluation of students' strengths and progress in the language
arts progrem is systematic and ongoing, including a broad ranyé of
both subjective and objective assessments. Eveluation reflects the
purposes of the curriculum and includes (1) frequent self-
assessment and peer critique of writing and spesking activities; (2)
teachers' informal and formal evaluations of students' participation
and achievement related to both individual, group, end class
objectives; {3) evaluation by teachers of only final drafts of
student writing, i.e., teachers should not try to edit early drafts
of student writing. Anecdotal information and.deta on students'
performance are collected, e.9., portfolios of student work, tests,
homework, etc. Students' work is evalusted in terms of quality,
quantity, type of work, and growth. Feedback is provided regularly
to students and parents through test scores, grades, conferences,
peer critiques, notes, and awards or other forms of recognition.
All students experience frequent success, and the perforRance of
various student populations is monitored. Modifications in the
instructional program are made to promote the optimal development of
each student.

PROGRAN SUPPORT

Teachers, the principal, and other adults express and
dercretrz e enthusiasm for the language arts. They mcdel effective
speaking and listening skills throughout the school day, and they
read and write along with and in view of the students. The school
library contains an extensive collection of books and nonprint
materials of high quality. Such material is available in languages
other than English for LEP students and in modes appropriate to the
needs of the special education students. Teachers and Llibrary
perronnel encourage and assist students to select and use a variety
of resources. They provide instruction regarding the location and
use of i{aformation from various reference materials. District and
site administrators, teachers, and specialists support an integrated
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English-Language Arts (cont.)

language arts program through planning, staff development, and
communication with parents.

EXEMPLARS

Literary works selected represent:

= All genres or major literary forms, such as poetry, drama,
myths, fables, short stories, novels, essays, diaries,
biographies, speeches, and articles

- Authors, both male and female, exemplify the diverse racial
perspectives, styles, cultures, point of view, ard historical
as well os contemporary attitudes

- The full range of human moods ard veices: comic, roman:ic,
tragic, satiric, melodramatic, etc.

- Language wuse which is fresh, inventive, and worthy of
imitation

= A depth of intellectual, social, and moral content which is

suitable in terms of the students' emotional and intellectual
development

Cultural Lliteracy is fostered. Students become familiar with
characters, places, and events; discuss unique cultural values,
perspectives, and experiences; learn idioms and often-quoted
lines; and increase their store of knowledge of commonly shared
literary and historical references.

Instruction guides all students through a range of thinking
processes which is not based on the assumption that students must
acquire one type of thinking before being able to progress to
enother. ALl students develop their ability to predict,
interpret, compare and contrast, analyze, synthesize, evaluate,
solve problems, ask questions, and integrate meaning through
comprehending (listening and reading) and composing (speaking and
writing) activities.

All students learn to spesk confidently, to Llisten attentively
and respectfully, and to trust that they will be heard.

ALl students take part regularly in a variety of formal and
informal oral language activities, such as:

- Small-group and whole-class discussions, question and answer
sessions, interviews, debates, speeches, reports, panel
discussions, etc.

= Gral interpretations, choral reading, oral reading, readers'
theater, recitrtions, role play‘ng, dialogue scripts, drama,
chanting, and singing

- Conversation, retelling of familiar literature, original
storytelling, sharing of objects and saptriences, and telling

of stories about pictures

In discussions with partners, small groups, and the entire
class, students learn to:

- Define and express their thoughts and values and reflect on
them

Respond to each others' insights and observations

Rephrase and clerify a point

State opinions honestly, precisely, and tactfully

Discover multiple viewpoints on a difficult issue

Negotiate and find common ground

Recognize quality and appreciate artistic value

Through formal oral commurication activities, such as speeches
and other presentations, students in the middle grades learn to:

Prepare through interviews or reading

Assess purposc¢ and audience

Organize their thoughts

Introduce, present, and summarize

Rehearse and practice timing

Use logic and persuasion

Employ effective delivery with appropriate ey2 contact,
gesture, diction, and voice quality

Developmental language acquisition approaches are derived from
the body of knowledge on how all humans acquire and expand

language. They involve purposeful teacher-child interactions in
which teachers:

- Describe their own and students' activities as they occur

= Repeat what students say

= Restate ungrammatical or incorrect student utterances in the
correct form, rather than directly correcting students!
errors

- Expand what students say by adding details in the context of
natural conversation

= Ask questions to which only the students know the answer or
for which multiple responses are appropriate

= Use contextual clues to reinforce mesning

= Ask referential or student-centered questions

ALl students hear good literature read aloud daily. Through
this activity, they hear common story patterns and language
rhythms, enlarge their vocsbulary, stretch their comprehension
abilities, develop a common background of content, and build a
love of reading.

ALl students engage ir a daily program of sustained, silent
reading.




English-Language Arts (cont.)

o INTO literature -- Before reading or iuteracting with a literary
work, teachers employ strategies to evoke the students' interest
in the work and to connect them personally with it, such as:

SEYOND literature --

Asking provocative questions about the work
Eliciting the students' related experiences
knowul edge

Eliciting students® guesses or hypotheses abzui the content of
the work

Providing an overview or synopsis of the work

Of fering biographical information about the author and other
interesting historical and factuel information about the piece
Doing an oral reading of a lively scene, showing a film, or
using outside resources, such as practicing authors and other
speakers

Beginning with familiar, simpler works which share common
themes with the more complex work

and prior

THROUGH literature -- Students explore the work in depth through:

Reading and interacting with the work
Discussing the abstract ideas,
encountered in the work

Generating their own interpretations and responses

Focusing on crucial quotations

Engaging in dramatic presentations of the work

Making predictions about what will occur in the piece
Recording their reactions in literature logs

Making journal entries of quotations or problems confronted by
the characters

Designing artistic visualizations

concepts, and values

Interaction with the Lliterary work is

followed by activities that help students pull their thoughts
together to reflect on how the work relates to themselves and to
society, such as:

Discusring and writing their reactions and insights
Reconsidering and reinterpreting their world vieus as a result
of the work
Developing an
characters
Relating one piece of literature to another

Dramatizing the work

Reading parallel works among genres

Writing a new preface, a new ending, s change of scene, a
script for readers' theater, interpretive questions,
summaries, imagined intervieus, or sequels

illustration showing relationships among

o New or difficult vocabulary is studied through the use of
contextual clues within the literary work and through discussion

before and after the reading assignment.

Words take on new

meaning and interest as students dramatize and illustrate them.
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Students experience all of the following stages or steps in the
writing process:

2;1;;4;151 activities in order to select a topic, identify
the intended audience, and determine the mode, tone, and
style of the writing

activities in whichk the students menipulate language
to suit their meaning and purpose, organize details, and give
evidence
Responding activities in which students compare different
versions of the same piece of writing, consult with
individual students regarding that writing, and give oral or
written responses to what has been i'-itten
Revising activities in order to clarify thoughts and ideas--

literally re-seeing and rethinking the writing
Editing activities to improve style, diction, and adhere to
writing standards and conventicns by:
. editing the works of peers and other individuals
. using an editing checklist or scoring guide for the
conventions of language
. using references or handbooks on usage, grammar, and other
conventions of writing

. conferring with teachers and peers
Posturiting activities which include evaluating the work
individually, with peers, and with the teacher, and such
asctivities as displaying student writing or publishing it in
classroom anthologies, newspapers, etc.

Students in the middle grades become famfiliar with and use the
rhetorical features and the conventions used in holistic scoring
guides for all modes of writing specifically tested by the
California Assessment Program.

Teachers create a positive climste for students with special
needs by:

Drawing them into activities

Supporting students' native language or dialect ahilo at the
same time promoting the additive rather than the replacive
acquisition of Standard American English (SAE), i.e.,
students learn SAE without losing their home language or
dialect,

Helping students realize that their ideas are important and
that they have something of significance to say when they
talk or write

Bolstering self-confidence

Students work cften in heterogeneous ability groups to create
group and individual products. These pairings or groupings:

Promote interdependence among students
Frequently rotate roles, e.g., facilitator, monitor, re-
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English-Language Arts (cont.)
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- Provide for significant participation by each member

- Encourage risk-taking in an stmosphere of trust,
respect, and support for individuals and their ideas

= Reward individual and group efforts

mutual

The classioom is rich in materials which represent a variety of
genres, levels of difficulty, interests, and topics. Reference
materials ere also available in the ciassroom.

Assessment focuses on students' strengths in using langusge and
does not take up excessive classroom time at the expanse of
instructional time.

A varjety of measures are used in conjunction with classroom

assessments to determine the quality of the language arts
program, such as:
CAP data

Frequency of use of the library/media center

Attitudes of students

Extent of parent support, participation, and satisfaction
Extent to which student work is displayed, published,
rewarded

Quantity and types of student writings

Quality and types of special needs services

Outcomes for special needs students

Background snd training of teaching staff

and

Teachers, library/media specialists, and students form book clubs
for recreational, classroom, and professional reading.

Teechers encourage parents to assist their children to succeed in
the program through activities by the parents such as:

Supporting the success.ul completion of homework assignments
Responding to the writing of their children

Modeling the reading of a variety of materials

Modeling effective listening, spesking, and writing

Having their children read to them and write for them

Having their children help their vounger siblings with school
work

- Encouraging their children to make use of public libraries

= Monitoring their use of television and radio

LI T T I )

Library/media services and practices encourage students to
explore and use the (ibrary regularly for assigned language arts
activities and their own interests. Resources available in the
library/media center are plentiful, organized, well-maintained,
and of high quality; they include computers, books, films, vidro-
tapes, audiotapes, periodicals, dictionaries, and encyclopedias.
In using technological resourc=s, students engage in interactive
activities that require critical thinking rather than short
answer wWorkbook-type exercises.

1v-8

0 Teachers of language arts meet regularly with each other and
with other teachers, specialists, and administrators to review
their program, to verify that it links with other curricular
areas, to plan for students they share in common, and to plan

improvement strategies.

RESOURCES

The following publications are available from the Bureau of
Publications, California State Department of Eduction, p.0. Box 271,
Sacramento, CA 95802-0271 (phone: 916-445-1260):

o English--lLanguasge Arts Framework for Californis Pyblic Schoolz,
1987.

o English--language Arts Mode rriculum de. K--8, 1987.
o Recommended Readings in Litersture. K--8, 1985.

o Caught in the Middle: ducational Reform for Youna Adolescen
in Calif

ornia Public Schools, 1987.
andbook for Planning an Effective Writing Program. K--12, 1986.
° ;ms_f{uuwﬁﬁwﬁmng.

1987.

o Practical [deas for Jeaching Writing as » Process, 1987.
Becoming o Nation of Readers, 1985.

[
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MATHEMATICS

Mathamatics is a powarful tool for helping students make sense of
their rupidly changing world. The curriculum is designed to assist
students in discovering and appreciating mathematical ralationships
and their implications for present application and future opportu-
nity. Instruction should devalop the students' abilities to both
anjoy and usa mathematics. Tha major focus of tha core mathematics
curriculum fa the development of essential mathsmatical understard-
ings in all of tha strands: number, measurement, gaometry, patterns
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and functions, statistics and probability, logic, and algebra.

Apply this criterion equaliy to all students, including average
students, Llimited-English-proficient students, thosa students
achiaving at a level significantly below their peers, gifted and
talented studants, studants racaiving special aducation instruction
and sarvices, and studenta who are members of ethnic groups
underrepresantad in collegas and universities.
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PROGRAN THARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE

EFFECTIVE

Curriculum

The faculty has examined the instructional materials and
assessment Instruments (especially commercial tests) in
usa to idantify discrepancies betwaan thair explicit and

fwplicit instructional purposes, and the school's
learning goals for studants.
All strands are incorporated and interwoven in the

lessons; no single strand recaives dominant attantion.

Most Llessons involve several ideas. Students
presented challenging complex situations to work on.

are

Problem solving is the context approach used consistently
for acquiring mathematical ideas.

The lessons include a variety of mathematical challenges
for studants, including not only mathematical gamas and
puzzles but also intaresting quantitative problams drawn
from other araas.

All problams that students work on have either been
genarated by the students or have been presented with an
intarpretation that has meaning for them.

All students work on assignments they find interasting;
no student is assignad to practice mechanical skills.

Iv-9

IMEFFECTIVE

The school can say only that the topics listed in 1ts

curriculum match reasonably with the topics coverad by
:ho instructional materials and assassment instruments
n use.

the rules of
on gaometry or

he program deals primarily with
arithmetic, with isolated lessons
algebra or statistics.

Each lesson is about one sharply delineatad topic.
Problems are chosen to fit the narrow objective of the
day's lesson.

Problem solving is a set of techniques studied
separately, or problem solving is something fittad in
“as time permits.®

Lessons have problems of a single type, with Llittle
motivation othar than laarning and practicing a new
taxtbook skill.

Many problems that students work on have been

contrived; thay would never appear anywhare but in
school. Purely symbolic problems are especially
common.

Studants with low achievement in arithmetic are given
axtra computational practice instead of the work other
studants do.
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Mathematics (cont.)

Lessons are designed to reinforce previously taught
concepte and =ki.ls by requiring their use in a variety
of new situations with real world settings.

Students f{requently work on assignments in which they
combine simple skills to solve practical problems, such
#s those involving ratio, proporticn and parcent.

Students perform calculations in a wide variety of
meaningful settings, with particular attention to the
degree of accuracy needed in the results.

Students consistently use numbers of all kinds, as a
natural and necessary part of making quantitative
judgments or predictions.

Students have calculators at all times.

Instruction

Students' major work is on questions/problems they
haven't seen before. They are expected to learn from
doing.

Students make conjectures or reach conclusions through
oral interaction with one another.

Students reach their own conclusions, and given their
evidence/reasoning (sometimes to the whole class). The
teacher seldom acts as the authority, saying that a
result or interpretation is correct.

Lessons are expected to generate new or broader questions
during a class. Students are expected to "worry with®
questions overnight (or longer), to return to
“incomplete" issues/questions.

Perseverance is promoted. In most assignments students
have ample time to ponder, explore, misstep, consider,
restart, press on.

Student homework adds to the student's classroom program
by leading him or her to explore situations, gather data,
or interact with members of his or her family.

When concepts and skills appear more than once in the
curriculum, they are taught and practiced in the same
way they were originally.

Each problem in an assignment makes use of only one
skill. Percentages, for example, may be calculated but
are not used in producing other results.

Students often do purely symbolic srithmetic, with
exact results expected unless explicitly stated
otherwise.

In most lessons students use only whole numbers;
decimals appear only in decimal lessons or in optional
application lessons.

Students are allowed to use calculators in some lessons
and not in others.

The teacher or the book shows the students how to do
something, and they practice doing it.

Students mostly work individually.

The teacher tells the students what they should have
gotten from the lesson. He/she says who is correct and
why. The teacher wraps up for the class.

There is a consistent interest in closure. The teacher
brings completion each day.

For most assignments, the time available for
"finishing” is limited.

Homework is more of the same exercises performed in
class

” .9
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! Mathematics (cont.)

Assecsaent

Assessment Qives primary attention to studcnts'
understandings.

Larger

Assessment relies heavily on students' verbalizations,
both written and oral, during as well as after their work
is done.

work over

Assessment 18 based primerily on students'

time.

There are many discrete *learning objectives" whick
draw attention away from students' Larger
understandings and use of mathematics in situations
with meaningful context.

Assessment is based primarily on the ausvers students
get on test problems.

Each assessment is based on & test given at & specific
time and scored independent of any other work.

The mathematics curriculum includes the major concepts and skills
of each of seven strands: number; measurement; geometry° patterns
and functions; statistics ond probability; logic; and algebra. The
progrem maintaina a balanced approsch to the development of students'
conceptual understanding, procedural knowledge, and problem solving
ability. Students are expected to be automatic with the single digit
nuste facts and with multiplying or dividing by factora of te-.
They demonstrate their "number sanse* as they calculate with facility
end accuracy; cslculations are made mentally, with paper-and-pencil,
or with a calculator, sccording to the nature of the problem and the
use to be made of the result. Students do not practice computat fonal
skills fn {isolation; rather, they are consistently expected to
produce numerical results, using reslistic date, for a wide variety
of practical applications that have meaning for them. Particular
attention fs paid to comparing quantities, especially through the use
of retios and percentages.

The middle gredea program concentrates on students' abilities to
discern mathematical relationships, resson \logically, and use
mathematical techniques effectively. The currfculum is designed to
broaden thefr understanding of key mathematical concepr: rather tnan
focus on narrow %extbook topics or vocabulary. All students have the
opportunity to ' .come accomplished in the basic skills and concepts
of mathematics 4s well as to participate in higher level course work.
No student s limited to the computational aspects of the n “er
strand. A vizorous exploration and questioning program is in pisce
rather than remedial finstruction in low-level, mechanical skiils,
espenfally for those students with Limited computational skills.
These students in particular are coached on underlying mathematical
relatfonships that will eallow them to study substantive mathematics
fn high school. For students who, at the end of seventh grade, have
successfully completed the study of K-8 mathematics as described in
the , & full and complete first-year Algebre
course is provided.
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INPLEMENTATION STRATEGIES

Mathemetical concepts and skills ere learned as a part of a
dynamic process which s organized around students' active
involvement in the learning process. Lessons feature preduminantly
hands-on experiences. Students work in individual, paired, and
smail-group cooperative modes in which they Llearn from and test
ideas with one another. Uncerta’nty {s accepted asa s natural
condition of inquiry and persistc.ce {s actively encouraged and
acknowledged. Middle grade students often work on individual and
group projects some of which are assigned F teachers and others
which the students develop themselves. The projects vary in
durstion, rangin3 from one or two perfods to a full semester.
Students are oftern Ypected to do & portion of their project outside
of regular classroon “ime.

Teachers model the asking of provocative questions and help
students generate and refine their own questions. Teachers
continually stress that students are responsible for thinking and
that they must be parsistent as they conjecture, hypothesize, and
pursue possibilities.

Each student takes an active role in problem solving. Students
are encouraged to formulate and model problems, distinguish relevant
from irrelevant information, organize informeation, make conjectures
and test their validity, snalyze patterns and relationships, use
inductive and deduct’/e processes, identify or evaluate alternative
mathematical approaches, find and test solutions, and interpret
resul.s. Students are challenged with both real world sand abstract
problems, including simple and complex situations that require their
active thinking rather than merely following learned procedures.
Students learn how data can be used selectively to support differing
values, opinfons, and points of view. More broadly, students come
to appreciate both the power and the limitationn of wusing
quantitative data to snalyze and interpret the real world.

Scientific notation is used regularly, with plrtlculli‘p)ttentlon
&




Mathematics (cont.)

to the number of significant figures that should be employed.
Students in the middle grades are expected to produce and report
results with t}- precision that matches the type of data and the use
to which they .ay be put. Calculators are continuously available for
individual students' use inside and outside of class.

MNATERIALS AND EQUIPMENT

Teachers and students routinely use concrete materials as well as
new instructfonal technologies, e.g., video tapes, compact discs,
micro-computers, and software programs. There are sufficient
saterials and equipment for all students to participate optimally to
master the core mathematics curriculum. Equipment, software, and
saterials, including realis and manipulatives, are updated regularly
to reflect the latest developments in technology and mathematics
education. Students use the equipment and materials with confidence
and estimate with sufficient accuracy to recognize when a result they
have gotten with a calculator or computer is plausible.

ORGANIZATIONAL SUPPORT

Teachers have informal exchanges as well as formal scheduled
patterns of conferring with each other. They address the achievement
of individusl students and student populations. The principal,
steff, and parents regularly discuss the mathematics orogram in its
own right and as an integral part of the curriculum. They
periodically consider modifications of materials, assessment
approaches, and ‘nstructional methodologies. Through informal
observations as well as through formal evaluations, teachers assess
students' products and performance.

There is ongoing staff development for teachers and instructional
leadership roles are fostered. Teachers have opportunities for
professional growth and they serve as important resources for their
colleagues. The administration supports teacher experimentation and
accepts the developmental nature of instructional and programmatic
improvements. The teachers often interact tc coordinate departmental
objectives and collaborate on ways to achieve those obiectives for
all student populations. There are also formal mechanisms for
mathematics teachers to communicate and collaborate with other
departments so that mathematics becomes & mutually reinforcing
component of students' overall core curriculum.

EXEMPLARS

o Instruction centers on students' understanding of concepts and
the relationships among them.

0 Students demonstrate their ability to think mathematically by
their competence in constructing an’ inventing mathematical
solutions to problems. They learn to:

Formulate problems

Analyze problems

Select strategies for solution
Verify and interpret solutions

o Instructional objectives focus on students' ability to discern
methematical celationships, :cacon logically, and use mathe-
matical techniques effectively.

© Teachers and counselors consistently emphasize, for males,
females, and students with special needs, that each student has
the capability for mathematical thinking and performiag.

o A complete, first-year Algebra course is offered to all students
who qualify according to the Mathematics Framework.

0 Regular monitoring of the students' work enables the teacher to
modify lessons and assignments to ensure that students are
productively engaged.

o Instructional strategies ensure that underachieving students as
well as no mally achieving students are engaged in tasks that
will help dev.iop their capacity for mathematical thinking.

o Regular meetings are used by the mathematics teachers to develop
and coordinate the objectives of the mathematics program and
collaborate on the implementation and evaluation of those
objectives.

0 Homework assignments are designed to provide meaningful and
creative experiences that supplement and reinforce classroom
activities.

RESOURCES

The following resource publications are available from the Bureau of
Publications, California State Department of Eduction, P.0. Box 271,
Sacramento, CA 95802-0271 (phone: 916-445-1260):

0 Mathematics Framework for California Public Schools, 198S.
o Mathemstics Model Curriculum Guide, K--8, 1987.
o Handbook for Planning an Effective Mathematics Program, 1982.
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The core science curriculum includes earth, Llife and physical
science for all students. Science instruction accommodates the
diversity of students' curiosity, interests, languagz proficiency,
and abilities. Active learning is a3 central feature of classroom

instruction, and teachers expect student creativity and commitment to
learning. The science curriculum is designed te present concepts of
increasing breadth and complexity at appropriate intervals throughout
the grade levels. The science program encourages students to take 2
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SCIENCE

lifelong interest in science and understand its effects on their
daily lives,

Apply this criterion equally to all students, including average
students, limited-English-proficient students, those students
achieving at a level significantly below their peers, gifted and
talented students, students receiving special education instruction
and services, and students who are members of ethnic groups
underrepresented in collegcs and universities.

PROGRAN CHARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE

EFFECTIVE

Students are exposed to a balanced science curriculum
that features Llife, earth, and physical science with
emphasis on the relationships of sciance and technology
to modern-day life as an adolescent.

In biological science, the emphasis is on human ecology;
this curriculum helps students understand themselves, and
how they, as organisms, fit into the larger, biological
world.

In physical science, the emphasis is on energy, sources,
and transformations; thia curriculum demonstrates the
relationships among various energy systems, how they
differ, and how they are similar.

In earth science, the emphasis is on conserving and
utilizing our natural resources wisely; this curriculum
describes California's (and the world's) landforms and
geological resources.

The  middle grade science program offers many
interdisciplinary connections with language arts,
mathematics, social science, and the arts.

Students receive three semesters of science instruction.
The quality of instruction must show how concepts from
one discipline (e.g., geology) relate to another (e.g.,
meteorology).

The total science program 1is action-oriented with
students working herd to understandi science concepts
deeply, with a sense of how these concepts are manifested
in their lives.

IMEFFECTIVE

Science instruction features the Llife and earth
sciences, with little time spent on physical sciences
(chemistry, physics) or the interconnections among the
sciences.

Life sciences are taught as a taxonomic tour of the
living world, without drawing on the relationships of
humans with the global environment.

Physical sciences are taught with an emphasis on
abstract, symbolic representations of energy systems.

Earth sciences are taught ss a litany of terms that
describe landforms, without describing the origins or
implications of such formations.

Students rarely have the opportunity to make
connections between scientific knowledge and processes
and other curriculum areas.

The science curriculum is an assembly of bits of
knowledge or skill development with little effort made
to place the aubparts of lessons into a larger context
for learning.

Students experience science as a "rhetoric of facts and
conclusions,” rather than & search to wunderstand
natural phenomena.




Science (cont.)

Science instructionasl materials involve students in
learning by doing; text materials engage students in the
unraveling of natural events and reveal how such
phenomena impact a modern, technological society.

“Learning by doing® is the hallmark of middle school
science. "Doing” science can take many forms, but the
common denominator is active learning.

All students receive a core science experience that
builds on the knowledge and skills Learned previously by
participating in a variety of instructional activities.

Hands-on science experiments take students to the realm
of science that is most interesting, but reading about
science can be engaging if the stories are lively and
relevant to students. Similarly, demonstrations, videos,
simulations, and other activities are “doing" science
when student interaction is frequent and meaningful .

Instructional activities that excite the child and
stimulate the adult are a regular part of middle grade
science instruction.

Science instruccion at the middle grades begins to appeal
to more *“adult" levels of sophistication. Science
instruction begins to treat ethical issues, where the
values and positions of others are respected and dealt
with seriously.

Science instruction employs a “project" mode, where stu-
dents with diverse backgroun.: and interests in science
work collaboratively to solv: mutually meaningful prob-
lems. Projects Like science fairs encourage students to
take more responsibility for learning. Projects also
create an environment where each student can make a
valusble contribution to shared learning.

Stuuents' performance is evaluated consistent with the
curricular and instructional codes established for the
sciencc classes. That is, a balance of items dealing
with earth, Life, and physical science (depending on the
course); a consistent assessment of the science process
skills and simulations and performance tests of roughly
40 percent laboratory skill development.

Assessment gives primary attention to students'
understandings.

larger
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Science texts are outdated, dry, and provide Llittle
opportunity to pique students' interest in science or
scientific careers.

Instruction is focused on knowledge of scientific facts
st the recall and comprehension level. Little time is
spent on placing this information in the context of
larger conceptional schemes.

Instruction begins from a starting point that does not
take account of previous education or misconceptions
about science.

Students spend most of their time in science class
listening to lectures, watching teacher demonstrations,
and performing laboratory exercises whose outcome is
already known.

Instruction is aimed at passive, low-level recall tasks
that fail to take account of students' developing
maturity.

Science instruction rarely provides students with the
opportunities to see real-world applications of science
and technology and their implications for society.

Science instruction is not differential for Learners of
differing abilities, background, and learning styles;
some students are challenged, while most are bored or
frustrated.

life science
types of

Paper and pencil assessment emphasizes
content knowledge and excludes other
information and ways of knowing.

There are many discrete "lcarning objectives" which
draw attention away from students' larger understanding
and use of science process skills in situations with
meaningful context.

.




Science (cont.)

Assessment is based primarily on students' work over a

period of time.

Students' understanding of science concepts can be
demonstrated through the development of science fair
projects and being allowed to explain them to others.

Students' progress in science is monitored, and feedback
fs given to students and parents.

Each assessment is based on a test given at a specific
time and scored independent of any other work.

Students' reports from reference materials without the
opportunity to fnteract orally with the teecher or
other students do not allow the students to demonstrate
their depth of understanding.

Science lessons are not as important as the “basics,™
and no assessment is necessary.

THE SCIENCE CURRICULUM

The science cu. riculum is balanced, sequential, and rigorous. It
is balanced and devotes spproximately equal time to the study of
life, earth, and physical sciences, with emphasis on the relation-
ships of science snd technology to the life of young adolescents.
Students progress through the sequential curriculum and encounter
basic scientific concepts repeated at higher cognitive levels and in
different contexts. Teachers continuously articulate and review the
progression of knowledge and experiences over the different grade
levels. 1he rigor, power, and Limits of scientific inquiry are woven
throughout the science curriculum in terms of topics such as (1) the
nature of scientific investigation; (2) the values which underlie all
scientific endeavors; (3) the uses of quantitative and qualitative
data; (L) the differences between cause-and-effect end correlational
data; and (5) the use of metaphors, analogies, and models to explain
the world around us.

-

The middle grades science program also offers many interdisci-
plinary connections with language arts, mathematics, history/social
science, and the arts. All students have equal access to science
instruction and enroll in at least three semesters in grades six,
seven, and eight. There is a concerted effort on the part of
administrators and staff to encourage all students, regardless of
gender, ethnicity, or academic performance levels, to become active
science learners.

ACTIVITY-BASED INSTRUCTION

Science instruction is activity-based and builds directly upon
students' previous knowledge, skills, interests, and background
experiences. Students explore both the topics and techniques of
scientific inquiry through a variety of instructionel activities.
Teachers are able to take into account and build upon individual
student differences such as background experiences, interests,
curiosity, abilities, and language proficiencies. Regular oppor-
tunities are provided for students to explore natural phenomena, to
apply science knowledge to current situations, and to develop a
positive attitude toward themselves as successful and interested
learners of science. During direct teaching, the teacher varies the

12¢
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level and type of learning environment and delivery in order to
provide each student with challenging presentations, follow-up ac-
tivities, and materials that stretch his or her understanding of the
physical and biological world.

RECOGNITION OF DEVELOPMENTAL CNARACTERISTICS

science instruction recognizes the developmental characteristics
of young adolescents. It includes discussions of ethical issues fin
which the values and positions of others are respected and deal®
with serfously. Students are encouraged to think broadly and deeply
about issues presented and discussed in a world-view context.
Teachers encourage students to hypothesize, estimate, and make
inferences as they work et doing science. Doing science is fun for
student. and is expected as a regular part of learning science.

Students' needs for interactfon with their peers are recognized
and provided for in active, student-centered learning activities
which are central to the program. Students with diverse back-
grounds, needs, and interests work collaboratively and cooperatively
on projects to produce mutually meaningful outcomes. Teachers also
design project activities to encourage students to read scientific
writings, storfes, and articles; create and develop graphs or
charts; write laboratory and research reports; and explain scien-
tific materials orally. Collaborative work enables each student,
regardless of academic performance level, to make a valuable
contribution through shared learning activities.

MATERIALS AND EQUIPMENT

The science program is fully supported by the school, district
administrators, and the community. There is a wide range of
instructional materials available for science learning. Science
texts are up-to-date and supplemented by a variety of materials
which include laboratory specimens, scientific equipment, and an
array of simulations that employ technology.

£!££+£!l!m_§!i!£ and Science Framework Addendum are available in
sufficient supply as resources for all teachers to implement fully

their hands-ci. science program. New educational technology is also
readily available and used in concert with other instructional
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Science (cont.)

materials.

ORGANIZATIONAL SUPPORT

activities aimed at personal
science education.
instructional

Science teachers are regularly involved in staff deve lopment
renewal and improved competence in
They collaborate frequently on curricular and

issues. The principal, staff, and perents regularly

discuss the science program as an integral part of the curriculum and
its role as it relates to the school's plan and other curricular

areas.

Science teachers new to the program receive cirect support

from a mentor teacher or science department chairperson to help them
better implement the science curriculum.

Q
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Aruitoxt provided by Eic:

EXEHPLARS

In biological science, the curriculum emphasizes the panorama of
life on earth, especially human biology; students learn to
understand themselves and how they, as organisms, fit into the
larger physical and biological world.

In physical science, the curriculum emphasizes the understanding
of physical and chemical changes; students learn the relation-
ships among various energy systems (e.g., heat, light, electric-
ity, magnetism and sound), how they differ, and how they are
similar.

In earth science, the curriculum emphasizes conservation in the
utilization of natural resources. Students learn about Califor-
nia‘'s and the world's Landforms and geological resources.

Science goals and curriculum are reinforced in other curricular
areas and in extracurricular, exploratory, and co-curricular
activities.

Students' progress in science is routinely monitored, and feed-
back is regularly given to students and parents.

Science instruction starts with concrete materials and advances
to abstract reasoning. It develops conceptual understanding of
the facts, principles, and theories of science as the foundation
upon which the processes, techniques, and applications of science
are based.

Students observe and conduct experiments to (earn scientific
processes including:

Observing
Communicating
Comparing
Organizing
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- Relating
- Inferring

0 Students work on science projects that:

© Start as teacher-directed and proceed to student-centered
activities.

= Are designed so that students of all ability levels and
language proficiencies can and do participate.

- Regularly mix students of differing interests and ability
levels.

- Emphasize cooperative learning.

= Maximize student interest and motivation.

© Teachers lead discussions which challenge students to reason and
think about their own ideas, perceptions, and assumptions about
nature.

o Students regularly have opportunities to hypothesize and test
their hunches in applying science knowledge.

© There are sufficient equipment,
implement the science program for all students.

materials, and supplies to
The materials

and equipment are appropriate to the learning tasks and
objectives.

0 Technology, such as computer software, video programming, and
word processors, enhances the curriculum and improves the
productivity of students and teachers.

0 The school's adopted science textbooks are current and
consistent with a “hends-on" approach to the teaching and

learning of science.

0 in addition to hands-on experiences, students learn science
content from field observations, teacher demonstrations, group
experiments, individual science fair projects, and a variety of
print and electronic media as part of their regular instruction.

o Community resources enrich the science program. Students have
the opportunity to interact with scientists, engineers, and
technicians; and field trips to science and natural history
museums, tide pools, and nature trails are an important part of
the program.

R LR A S R R A s m s

RESOURCES

The following resource publications are available from the Bureau of
Publications, California State Department of Eduction, P.0. Box 271,

=,
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Science (cont.)

Sacramento, CA 95802-0271 (phone: 916-445-1260):

Science Edycation for the 1980s, 1982.

Science Eremework for California Public Schools, 1978.
Science Framework Addenduq, 1984.

um Guide. K--8, 1987.

Schools, 1987.

132
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Students' thinking becomes increasingly abstract and multi-
dimensional during these mid:ile-grad. years. They are able to engage
in comparative analyses across multiple sets of data, reason on the
basis of differences among the data, and develop and test hypotheses
through deductive analysis. In the history-social science curricu-
lum, students consider a wider sweep of human affairs than in the
elementary grades. They follow the origins and development of major
Western and non-Western civilizations in the sixth and seventh
grades. Grade eight focuses on a review of the major idess, issues,
and events preceding the founding of our nation and concentrates on
the Constitution to World war I. Kistorical analyses must be both
grounded in the lives o people and events and supported by a wide
variety of realia, manipulatives, and other hands-on support mate-
risls. The emphasis on people takes advantage of middle-grade stu-
dents' openness and receptivity to the study of those who are differ-
ent from themselves. Sufficient time is devoted to specif’c periods

EFFECTIVE

Specific periods of history and the people of that time
who made a differ :nce are examined fully and in depth
through the study of Lliterature of and about the people
and period.

A wide variety of concrete instructional support
materisls which enab'e students to make critical
comparisons and to draw valid inferences are used to take
into account the natural curiosity and energy of middle
grade students.

The history-social science curriculum is presented in a
humanities core, such as that described in Caught _in the
Middle.

The experiences of men and women of different racial,
religious, and ethnic roups are integrated at every
grade level.

Controversial issues are presented honestly and
acc'irately from a variety of persnectives and within
their historical and contemporary contexts.

o ¥
ERIC

Aruitoxt provided by Eic:
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HISTORY-SOCIAL SCIENCE

of history so that each is studied fully and in depth. The review
unit at each level is designed to develop a deeper understanding of
previous material. In this way the study of United States history
is connecied in grades five, eight, and eleven, and the study of
world history is connected in grades six, seven, and ten. MHistory
is broadly interpreted to include not only the political, economic,
and social arrangements of a given society but also its beliefs,
religions, cuiture, arts, architecture, law, and literature. These
areas are integrated with the other humanities and correlated across
the other subject areas.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at
a level significantly below their peers, gifted and talented
students, student~ receiving special education instruction and
services, and students who are members of ethnic groups underrepre-
sented in colleges and universities.

PROGRAM CHARACTERISVICS:
EFFECTIVE VERSUS INEFFECTIVE

INEFFECTIVE

The curriculun is organized as a survey of qreat spans
of time. Only s textbook is used, little opportuni ty
is provided for the in-depth study of specific events,
reople, or issues.

Tiie history-social science curriculum i academic and
formal, with Little time for student invclvement in the
study and comparison of people, events, issues, and
date.

Each discipline in history-social science is presented
as a separate and discrete subject. There is no
connection with English-language arts, the sciences, or
the visual and performing arts.

The experiences of diverse gruups are mentioned in
texts but are not fully developed.

In-depth exploration of coni.riversial issues is avoided
in texts and in classroom discussions.

doo ¥y
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History-Social Science (cont.)

Ooriginsl documents, newspspers, court decisions, snd
speeches sre used to give sn sccurste portrsysl of the
times, events, snd issues.

The importsnce of religion in human history is included
within the history-socisl acience curriculum.

All students .s® s wide rsnge of thinking strstegies in
the history-social science clsss, such ss detecting biass,
recognizing illogicsl thinking snd propsgsnds, and
resching conclusions bssed on solid evidence.
Instruction reflecta s wide vsriety of content-
sppropriste tesching methods thst engsge students
sctively in the lesrning process, including resding
litersture, writing, debstes, simulstions,
drsmatizstions, cooperstive learning, and educstionsl
technology.

Students hsve opportunities to psrticipate in school snd
volunteer in community service progrsms snd sctivities.
They sre encouraged to use the community to gsther
information relevsnt to their studie-s.

Students use the text ss their only source msterisl for
sn interpretstion of historicsl events.

The role of religion in history is svoided or minimized
in texts snd clsssroom discussions.

Instruction for most studentt focuses on low-irvel
tssks such ss .amorizing dstes, nsmes, snd plsces.

Instruction consists of resding the text, snswering the
questions st the end of the chspter, snd studying for
tests. Tesching methods srd resources sre not varied.

not
The

School snd community service sctivities sre
orgsnized to encoursge student psrticipstion.
clsssroom is isolsted from the community.

GOALS OF THE CURRICULUM

All middle grsde studente lesrn history-socisl science within the
context of s full, bslsnced, snd integrsted curriculum which is
enriched by literature snd drsws upon students' own experiences.

This curriculum is sligned with the History-Social Science Framework
for California Public $chools: xXindergarten Through Grade Twelve

(1988) snd (1987). It incorporstea three gosls
thst ensble students to gsin (1) knowledge snd cultural
understsnding; (2) democrstic principles snd civic vslues; snd (3)
the scsdemic snd socisl skills necesssry for their effective

psrticipstion in s democrstic society snd the world. For each of
these gosls there sre essentisl lesrnings which serve ss curriculum
atrsnds.

Middle grsde students etudy s more multidisciplinary view of
humsn affsirs than do elementsry students, snd they focus on links
among the most significsnt issues, personalities, snd events of
yesterdsy snd those of todsy. Although students develop incressingly
sbstrsct snd multidimensionsl thinking, historical analysis continues
to be grounded in the chronology of events and the lives of people.

INTEGRATION OF CURRICULUM

The teaching of history is integrated with the other humanities

135
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snd socisl science disciplines. Instruction in English-lsngusge
srts, the sciences, snd the visusl snd performing arts is correlated
with the history-social science progrsma. The study of hiatory
includes not only the politicsl, economic, and socisl srrengements
of s given society, but slso its vslues, beliefs, réligion, culture,
srt, music, dsnce, drsms, srchitecture, lew, Llitersture, aciences,
technology, snd its relstionship to other societies.

THE CURRICULUM IN THE MIDDLE GRADES

The course in grsde six emphssizes the sncient world to A.D.
500, including the esrly societies of the Nesr Esst snd Africs, the

sncient MHebrew civilizstion, Greece, Rome, snd the clsesicsl
civilizstions of Indis snd Chins. World history and geogrsphy
continue in grsde seven snd focus on socisl, cultursl, snd

technologicsl chsnge from A.D. 500 through 1789. Studies focus on
Rome, Islsm, snd the Africsn ststes; grest civilizstions of the
Americss; medievsl cultures in Chins, Jspsn, snd Europe; the
Renaisssnce snd Reformstion; snd the sge of exploration to the
Enlighterment. The grsde eight course on United Ststes history snd
geogrsphy includes the study of msjor idess, issues, snd events
which formed the founding of Americs; it then focuses on the most
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History-Social Science (cont.)

critical historical events from the framing of the Constitution to
World War I. For grade nine, students take two semesters of
substantive study in history-socisl science electives. Courses may be
one or two semesters long and should include significsnt topics such
as California in the twentieth century, geogrsphy, humanities and
comparative world religions, culture studies and anthropology,
psychology and sociology, women's and ethnic studies, and (sw.

Each course in the middle grade program beg:ns with a review of
major jssues or ideas from earlier periods in history approached from
dif{erent maturity levels. It concludes with a unit specifically de-
signed to Llink the past to the present, and it focuses on a major
issue in modern times.

INSTRUCTION

Students learn history-social science concepts and skills through
8 dynemic process of sctive involvement as indiviudals and ss members
of small groups and whole clssses. Instructional strategies are
appropriate to the content of history-social science and to the
developmental characteristics of middle grade students. Learning is
challenging, exciting, and related to the lives ~f the students and
to other subject areas.

Activities include research and writing projects, resding and
anslysis of primary source materials; the study of humanities,
literature of and about historical periods studied, snd storytelling;
simulations, debates, oral presentations snd dramatizations;
community service activities; individual and group projects; and
cooperative learning activities. Technology in s vsriety of forms
allows students to use ad understand the primsry methodological
tools of the social scierces. They begin to understand the influence
that information technologies have had on the study and understsnding
of geogrsphy, economics, politics, and other social sciences.
Questioning techniques encourage student participation, interaction,
and use of higher-order thinking skills. Middle grade students
engsge in problem solving as well as perscnal and group decision
making ss they acquire, evaluate, and use information in a variety of
ways. Students ure increasingly responsible for and in control of
their own lesrning. They employ a variety of cognitive strategies to
monitor snd adjust their progress and their activities. Students who
are limited-English proficient have equal access to the core history-
social science curriculum for all students. The teacher uses
strategies in English and the student's primary language, as
appropriate, snd works collaboratively with support staff to ensure
thst, as a group, limited-English-proficient students make normal
progres: through the curriculum at a pace and success rate comparable
to native English speakers.

a o
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CLASSROOM AND SCHOOL RESOURCES

Teachers bring the past to life through the use of lively texts,
literary works, snd primary-source documents and materials as well
as audiovisual materisls such as archival films and tapes,
computers with telecommunicstions capacities, and mass media.
Textbooks snd accompanying materials are aligned with the goals of
the state frsmework. The school hss an established List of literary
works which address all course descriptions and units of the
history-social science program. For limited-English-proficient
students materials are available in their primary language and in
English sccompanied by rich contextual support. Instruction is
supported in the classroom and the school library by a wide variety
of equipment and materials. Students use audiovisual materials and
technology as resources for discovering and storing information,
analyzing dats, conducting simulations, sharing information, and
developing their own oral, written, and visual expressions. The
school Llibrary or media center, local and national telecommuni-
cations services, the district instructional materials center,
community library, historical and cultural centers, members of the
community, and the local staze and national governments are actively
used by teachers and students to support and extend the classroom
program.

EVALUATION

Evaluation of student progress in history-social science is
systematic and ongoinc and is aligned with the state framework and
the CAP tests. Evaluative data, both quantitative and qualitative,
are regularly collected snd used to improve the history-socia.
science program. Evaluation activities include & broad range of
sreas such ss the ongoing assessment of critical thinking and
research skills; writing sctivities; historical analysis; debate;
cooperative problem-solving; public speaking; and surveys of
students, teachers, and parents. Students have regular opportuni-
ties for self-assessment and peer evaluation. Evaluative feedback
is provided regularly to students and parents through test scores,
grades, conferences, peer critiques, awards, and other forms of
recognition. Progress of all students, including those with special
needs, is monitored; modifications are made in the instructional
program, but not in the curriculum, to promote the optimal develop-
ment of all students.

PROGRAM SUPPORT

Teachers work as teams and include librarians when appropriate
to plan and teach the interdisciplinary humanities core. Teachers
and site administrators express enthusiasm for the history-social
science program and allocate time to plan collaboratively for
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History-Social Science (cont.)

program improvement, to coordinate and problem-solve during
implementation, to learn new and effective teaching practices, to
support each other in developing new skills and techniques, to
coordinate their activities for students they have in common, and to
accomplish intra- and interdepartmental articulation and integration.

" Time and resources are allocated for staff development activities
that are based on staff's assessed needs related to the framework.
Administrstive support for the Library or media center ensures a wide
variety of reference and research materials for the history-social
science program. Supplementary services for special needs
populations are provided to ensure that all students have acc?ss to
and succeed in the core history-social science curriculum. The
school is successful in its organized efforts to seek and maintain
par ant and community support for the program. Teachers and students
take advantage of community resources such, as institutions of higher
education; diverse cultural groups; senior citizens; primary language
resources; historical societies; museums and galleries; music and
performing artists; hanas-on materials; artifacts; visual aids;
speakers; sites of historical and geographic significance; and city,
state, and national government.
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EXEMPLARS

o Students receive 250 minutes of history-social science
instruction per week, as suggested in Caught in the Middle,
within & humanities core of approximately two hours per day.
Within this core block of time, students study Englisk-lanquage
arts as well as history-social science.

o In studying the basic tenets of the major religions and their
ethical traditions, students understand the impact and continuing
influences of these ideas on people, places, and events during
the periods under study and in their own lives.

o Democratic values are modeled and taught by teachers in the
classroom, are grominent in the curriculum, and are incorporated
in the daily life of the school.

o Problem-solving is developed in individual and group projects,
debates, essays, role-playing, writing, mock trials, classroom
discussions, and in applying critical thinking to historical and
related contemporary issues, events, and personalities.

o Students perform a variety of application activities in an
interactive mode such as producing video and radio scripts and
performances, creating time lines and maps, conducting community-
based research projects, volunteering for individual and group
service projects, undertsking local history projects, compiling

oral histories, conducting classroom meetings, participating in
History Day activities, conducting mock trials, and participat-
ing in classroom and school elections.

Regularly assigned homework engages students in short and long-
term problems that extend the {issues of the classroom and
challenge the student to thinking at a higher level. Homework
that requires writing is more frequent than other kinds of
assignments.

Teachers encourage parents to assist their children to succeed
in the programs through a variety of activities, including:

- Reading and discussion of current events in newuspapers,
magazines, and the media

- Reading and sharing books of literary merit including but not
limited to historical fiction and nonfiction

- Visiting historical places or sites in the community or
region

- Modeling gond citizenship and individusl responsibility for
ethical behavior by voting, discussing public issues and
candidates for office, and volunteering for community service
activities

Parents and other members of the community, including senior
citizens, are invited regularly to share information on their
culture and specific areas of expertise such as careers, skills,
and oral histories.

Teachers utilize cultural events taking place in the community
to emphasize the variety of religions, languages, and ethnic and
cultural groups in California and the United States.

Teachers and other staff use information on program strengths
and weakne.ses from the History-Social Science Program Diagnos-
tic Displeys in the CAP reports and the School Performance
Reports to analyze and improve their projram in a systematic
way.

The School Site Council, parent committee, or other community
organizations regularly review the operation and effectiveness
of the program.
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History-Social Science (cont.)

RESOURCES

The following publications are available from the Bureau of
Publications, Californiu State Department of Education, P.0. Box 271,
Sacramento, CA 95802-0271 (phone: 916-445-1260):

° - remework f L ia Li
h n _Grad ve, 1988.

[ i Middle, °987.
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VISUAL AND PERFORMNING ARTS

The visual and performing arts curricula enahle all middle grade
students to acquire knowledge, develop akills, expand their creative
potential, and begin a lifelong involvement in an appreciation for
the arts. Middle grade students' intellectual, physical, social,
emotional, morel, and «thical characteristics are considered in the
development of all arts curricula. S$Studenta become acquainted with
and value the arta through experience, knowledge, and expression.

The arta curricula include dance, drams/theatre, music, and the
viaual arta. They sre planned and address the broad range of
developmental levels of all middle grade studenta. These curricula
reflect the unique characteriatica of each of the arts, and they
integrate and interrelate the arts with each other and with the core

curriculum as appropriate. Students are taught the content and
techniques that make each of the arts unique and learn to aee the
characteristics that the arts hold in common. Aeathetic perception,
creative expression, historical and cultural heritage, and acetnetic
valuing are fundamental components upon which all instruction in the
arts is based.

Apply this criterion equally to all students including average
students, limited-English-proficient studenta, studenta achieving at
a level significantly below their peera, gifted and telented (tu-
dents, students receiving special education instruction and
services, and students who are members of ethnic groupa under-
represented in colleges and universities.

PROGRAM CHMARACTERISTICS:
EFFECTIVE VERSUS INEFFECTIVE

EFFECTIVE

The written visual and performing arts curricula are
systematic and articulated through the grade levels.
They include asesthetic perception, creative expression,
historical and cultural heritage, and aesthetic valuing.

Adequate periods of time are provided in the instruction-
al day fo:r the visual and performing arta curricula to
provide all atudents with an understanding of the arts in
their lives and in the world, paat and present.

ALl atudents are involved in opportunities to express
themselves creatively through the arts, both nonverbally
and verbally.

All students explore many art forms as weil as begin to
atudy a chosen form in depth.

Dance, drama/theatre, music and the visual arts are
taught both as diacrete disciplines as well as integrated
for enrichment into other content areas.

Students are engaged in visual and performing arts
activities within the community including attending a
variety of performances, visiting museums, and experi-
encing the arts through artists or touring groups brought
to the achool. These activities are part of the planned
arts program.
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INEFFECTIVE

The visual and performing arts curricula emphasize
production/performance with Little or no attention
given to aesthetic perception, creative expreaaion,
historical and cultural heritage, and aeathetic
valuing.

The arts are not an esaential part of the curriculum
for all stuaenta. What ia offered to the studenta who
do participate has little relation to the environment,
world cultures, hiatory, or the ongoing need for human
expression.

Arts experiences are scheduled only for those who
demonsirate a talent for the subjact.

Participating students are Llimited to few, if any,
opportunities to explore the arta, much lesa begin to
study one in-depth for eventual proficiency.

Dance, drama/theatre, music, and the viaual arta are
taught only as separate disciplines with no connection
to other arts disciplines or other curricular areas.

There is little evidence that students participate in
activities outside the classroom or that artists or the
community work in partnership with the schools to
enrich the arts program.
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Visual and Performing Arts (cont.)

The school library and other district and local resources
provide students and teachers up-to-date arts reference
materials such as video tapes, instructional films,
slides, art reproductions, cassettes, records, scripts,
reference books, software, and published music to
enhance, expand, and strengthen the arts program.

The district and school have a policy in place to provide
support services, staff development, and time for
planning the arts program.

There are storage facilities, adequate materials, and
teaching space at each site for each of the arts.

There are a variety of measures used to assess student
and program success including data collected from
attitudinal surveys, teacher observations of
performances/products, critiques, and teacher-developed
tests.

There are sufficient and reljable financial resources at
the school to implement the dance, drama/theater, music,
and “isual arts curricula.

CURRICULUM

The district's visual and performing arts curriculum for the
middle grades is alignec with the Visual and Performing Arts
Eramework for California Public Schools: Kindergarte Through Grade
Twelve. It is part of the core curriculum for all students.
Students receive well-articulated and sequenced programs in the arts
that build on the knoWwledge and skills acquired at the elementary
level and prepare them for the high school program. The middle
grades offer students a time for individual growth, self-discovery,
exploration, and challenge. The interests, abilities, and talents of
middle grade students are emphasized and expanded. Students study,
experience, and create artistic works. These activities are
supported by instruction which teaches them to perceive, understand,
and value artistic works, styles, and artists as well as to value the
arts in their own lives. Students are able to observe, analyze, and
critique the arts and see the ways cnat people from various cultures
express themselves in the arts, both past and present. They prepare
research reports dealing with the arts in terms of cultural
characteristics, customs, legends, and/or the meanings associated
with various styles and works.
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Aruitoxt provided by Eic:

The school has Llimited arts reference materials
available for students and teachers, and appropriate
resources are not identified or made available.

Time for planning and appropriate staff development is
not provided to support the arts program.

The school does not have adequate storage facilities
for arts equipment or materials or appropriate space
for arts instruction.

Assessment is infrequent and not ‘onsidered as part of
the lLearning and improvement process for the students.

The basic visual and performing artc program relies on
the uncertainties of donations, student fees, fund-
raising events, and grants for a significant part of
its support.

All students take a course in one or more of the arts in the
middle grades. Students are also provided the opportunity to select
at (east one of the four major erts disciplines for in-depth study:
dance, drama/theatre, music, or visual arts. These students are
expected to achieve not only the outcomes expected of all students,
but also an incressed ability to use the expressive and technical
qualities of their chosen discipline, learn about the history of the
arts discipline, and to engage in well-informed critiques of their
own work as well as that of others.

INSTRUCTION

The artistic growth of middle grade stud>nts is enhanced through
divers. routes to learning. The :* ,ue aspects of each arts disci-
pline as well as the commonalities across disciplines are reflected
in instruction. Other subject areas such as history/socisa’ science
are integrated into and enriched by the visual and performing arts
curriculum, e.g., by studying the historical context of a work of
art, artistic period, architecture, or the artistic customs and
preferences of different peoples.




Visual and Perfora ng Arts (zont.)

Middle school teachers use instruction in the arts to make
cont~ibutions to the intellectual, creative, and social development
of r'ddle grade ctud ..ts. They cultivate students® critical liscen-
ing and perceptual skills through a variety of strategies such as
cooperative learning, peer critique, modeling, inquiry and discovery,
and open-ended discunsicy. Arts from a variety of styles and periods
are analyzed, compared, and contrasted using appropriate vocabulary.
Teachers create a comfortable environment for the students through
modeling snd questioning techniques and encovrage risk-taking,
reasoning, and creativity. Instruction also draws upon the artistic
resources of the staff, community arts r-oviders, and visiting
artists for enrichment.

The arts program promotes a positive school climate which
encourages all students to share their creati:e talents with their
peers, school, and community. Students wi:n promising talent or
demonstrated interest are additionally coached to pursue the arts by
participating in assemblies, stud - ~r stage experiences, individuel
or group performances, and visual . - exhibits.

PROGRAN SUPPORT

The district supports the arts programs through a board-adopted
statement of philosophy and sequential middle grade visual and
performing arts core curricula. This program is articulated with the
elementary and high school programs. There is a comprehensive plan
for the use of community resources which includes the use of artists
in residence, arts programs, performances, and visits to galleries,
museums, and historic sites.

The district provides adequate support for the visual and
performing arts program. There is also released time for staff
development, program planning, school visitations, and collegial
coaching. There is evidence that higher education resources provids
niddle grade students access to enriching exper ences such as guest
artists, performances, aid a wide variety of materials and equipment.

The arts progrem utilizes local artists, community expertise, and
sdditional arts resources "0 enhance the content and quality of
programming, e.g., private nonprofit arts organizatiors, parent
support groups, educatior.: {wundations, and individual corporations.
Community support is als denonstrated by parent volunteers in the
arts program and opportuniti:s for stu'ents to attend and participate
in local arts events.

MATERIALS AND RESOURCES

The visual and performing arts program is provided with the
necessary materials, tools, equipment, resources, space, and
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sppropriate and safe physical facilities. Teachers and students
have acce.s to up-to-date textbooks, reference materials, instruc-
tional films, video tapes, scripts and plays, musical instruments,
published music, scores, dance arrangements and compositions, and
art reproductions and slides. The students have access to a wide
variety of media *~ study and to express their personsl artistic
preferences and chofces. The advice of arts specialists is employed
in the selection of appropriate resources, and community arts
providers are utilized to coach and enhance the program.

EVALUAT 10N

The evaluation component of the visual and performing arts
programs includes aesthetic perception, creative expression,
historical and cultural heritage, and aesthetic valuing.

Monitoring of the middle grades students' strengths and progress
is systematic, frocquent, and ongoing. Varied assessment methods are
used in order to determine the quality of the program. These
assessments include (1) teacher and peer observation; (2) student
demorstrations and discussion; (3) oral and written test; (4)
teaci.er and student critiques, and 5) multidisciplinary presen-
tations, performances, and displays.

Data collection instruments {nclude, for example, tests, sudio
and video recordings, checkliz*s, attitudinal scales, and community
surveys. The data collected .ocuments varied aspects of the in-
structioni” program, including the extent of positive support and
participation; training of teaching staff; time allocated for staff
development, paer coaching/sharing/collaboration; and the type and
qualicy of teacher and student questions and responses.

The results regarding the successes and weaknesses of the visual
and performing arts program are provided to students, teachers,
administrators, and the community.

EXEMPLARS
o The curriculum is based on the Visyal and Performing Arts

Framework.

- Instruction in aesthetic perception emphasizes the Individ-
uals' ability to respond to the aesthetic elements of a work
or event and appreciate it in greater depth. By *h. ond of

the middle grades, students learn to identify _.curately,
expressively, and confidently a variety of techniques,
styles, artistic trends and movements, conventions, and

characteristics of particular art forms and artists.
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Visual and Performing Arts (cont.)

ERI

\ T

= Instruction in creative expression emphasizes creating,
performing, and interpreting. Students expand their capabi |-
ity for imaginative thinking which is reflected in their
personal artistic expression through formal and informal
presentations of vocal and instrumental music, theatre, and
dance, and their production of visual artworks. Unique
individual responses are encouraged and acknowledged by the
teacher.

= Instruction emphasizes the historical/cultural context of
creative artists, their work, their stylistic development, and
their effects on society in the past and present.

= Instruction in aesthetic valuing emphasizes awareness and
response to beauty in its many forms. Students study the
sensory, intellectual, emotional and philosophical bases for
understanding the arts in order to develop criteria for
arriving at personal judgments about their form, content,
technique, and purpose.

Through a variety of sequential learning experiences in dance,
the middle grades curriculum emphasizes techniques as a mode of
self-expression and communication. The program is designed for
students to:

- Develop body awareness, movement, efficiency, and control by
responding kinesthetically and creatively to a variety of
stimuli

- Express perceptions, feelings, and original movement in
imsges, improvisations, and compositions through dance

- Observe, interpret, critique, and value aesthetic expression
in dance

- Develop knowledge of and appreciation for the history and
diversity of cultural traditions, ideas, and values in dance
heritage.

- Identify current dance fcrms and styles and the place of dance
in past and contemporary culture, understand and appreciate
the discipline and training necessary in skilled dancing, and
enjoy dance as an art form.

Drama/Theatre

Through a variety of sequential learning experiences, the middle
grades emphasize drama/theatre as an art form and academic
discipline. The program is designed for students to:

- Experience and respond tn dramatic elements, acztion. and
characterization

* Develop skills in storytelling,
playwriting, and play production

- Refine aesthetic criteria for observing, discussing, and

playmaking, wcting,

judging theatre

- ldentify contemporary theatre forms and styles as well as the
traditional forms from throughout the world

- Become familiar with great examples of dramatic literature
from the past to the present.

Through a variety of planned Learning experiences in music, the

middle grades emphasize :tudent a:-lities to perform, create,

and understand music. The program is designed for students to:

- Demonstrate skills through  vocal and instrumental
performances

- Read and begin to write music as well as Llisten to,
interpret, and critique vocal and instrumental music

= Increase knowledge of the historical traditions, periods, and
performance styles of music, and explcre qualities of sounds
which are expressive of different cultures

= Understand the elements of music as stated in the Visual and
Performing Arts Framework: K-12 and learn and apply criteria
for appreciating certain selections, performers, and com-
posers.

Visual Arts

Through a variety of articulated learning experiences in various
visual arts media, the middle grades emphasize visual arc¢s as
tne study of art production, sesthetics, art criticism, and art
history. The program i{s designea for students to:

- Express 1deas, thoughts, and feelings using the elements and
principles of design in a variety of two and three
dimensional visua! .rt. media, both in individual and group
vrojects

- Develop visual and tactile perception and ref’ect this in
their artwork

= Develop a written and spoken vocabulary for aesthetic valuing
and apply it in critiques of their own work and the work of
others

- Understand and value the nature, quality, and contributions
of the visual arts within their historical and cultural
contexts including works from American ethnic groups .nd the
major cultures of the world

- Discover <ke role of the visual arts in shaping their
personal and shared environment.

ALl students have access to diversified arts experiences that
foster their ability to create, respond to, analyze, and
synthesize artistic form, thereby encouraging intuitive,
emotional and verbal responses.
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Visual and Performing Arts (cont.)

o The visual and performing arts su;sort and enrich the curriculs
of history-social science, Englisn-language arts, science, and
other subjects as sppropriate.

o Cultural literacy is fostered as students study the arts which:

- Reflect ideals, traditions, and values of cultures from
throughout the world

Contribute to ceremonies end celebrations

Reflect contributions of various ethnic groups

Express personel values and the ideals of an individual

Record the hopes, fesrs, aspirations, and anxieties of a
society as they reflect the inner life of a people end are
transmitted across generations

= Study, understand, and appreciate cultural similarities and

differences expressed though the arts.

of the visusi and performing arts model positive
ettitudes and behaviora which encourage risk taking, experi-
mentation cooperation, empathy, and respect for the work of
others.

o Students perform and/or exhibit tteir works in class, the school,
end in the community.

o Students with the highest interest in arts are encouraged to
pursue the visual end performing arts beyond the classroom.
These students:

= Perticipste in arts experiences that include a broad range of
activities, e.g., studio classes in dance techniques and
choreography, instrumental music programs and studio clesses,
community theatre productions, and visual arts studio
production clesses

= Work with artists
models

- Utilize community resources that extend artistic
beyond the classrocm.

in residence and other professional role

learning

0 The erts program emphasizes the use of snalysis and comparison to
encourage students to respect other points of view. Works of art
are compered and contrasted to identify the qualities that make
the works similer or different; this process promotes precision,
accuracy, flexibility, end experimentation.

o The district plen includes recognition and support for

outstanding teacher and student performances and/or works.

o Students have ongoing opportunities for self-evaluation of their

erts performances, works, end compositions. All students
regulerly participate in large group, small group, and individual
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critiques.

o Teachers, administrators, and parents work together to develop a
written evalustion plan of the visual and performing erts
program. This plan is used o0 collect information regulerly

that will eneble the schoat to improve the arte program for all
scudents.

RESOURCES

Please refer to the following publications available from the Buresu
of Publicet'ars, California State Department of Education, P.0. Box
271, Secramento, CA 95802-0271:

Caught In the Middle; Educationsl Reform for Young Adolescents in
Catifornie Public Schools, 1987.

Model cCyrriculum Standards, Grades Nine Through Twelve, Visysl snd
Performing Arts, 1985.

Quality Criteriaq for Elementary Scheols: _Plenning, Implementing,
Self-Study. and Program Quelity Reyfew, 1988.

ouatity criteris for E%dd!g Grades: Plenning, Implementing, Self-
Study, end Progrem Qug r Review, 1988,

Quality Criteria for W :  Plann -
Study, end Program Quality Review, 1988.

lechnology in the Curricylym, Visual end Performing Arts Resource
Guide, 1987.

nd _Performing curri

Ihrough Grade Eight (scheduled for publicetion in 1989).

Visusl and Performing Arts Fremework for Californie Fgg;]g Schools:
Kindergarten Through Grade Twelve, 1987 (Second Edition scheduled

for publication the Spring of 1989).
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PHYSICAL EDUCATION

The health and well-being of students is of utmost concern to
educetors. Physical Education, therefore, is vital in that it offers
8 direct link to the essential skills that enhance all aspects of
life: physical, mental, emotional, and social. A wel | -developed
Physical Education program focuses on the goals of (1) physical

activity; (2) physical fitness and wellness; (3) movement skills and
knowledge; (4) social development and interaction; (5) self-image and
The program should

self-realization; and (6) individual excellence.

INTEGRATED CURRICULUM

The physical education curriculum develops each student's
knowledge, skills, and values which support physical uellness,
efficient and expressive movement, self-direction, self-reliance, and
prosocial competence. The physical education curriculum is
developmental, acknowledges individual patterns of physiological and
psychological growth, and delineates g~ade-level expectations. The
program is well-planned and provides a (ink between wel lness,
nutrition, lifestyle, and fitness. Daily activities are planned and
sligned with the gcals and obj-ctives of the physical education
curriculum. The program is flexible and encourages students to
explore new skill areas at their own pace. Units which review and
reinforce previously acquired skills while introducing new skills are
provided to ascknowledge the vast physical changes students are
experiencing. The curriculum provides safe and orde~ly planned-
ovement activities and exercises including organized plvy, rhythms,
dance, basic movement skills, physical fitness and wellness, games,
gymnastics, aquatice, and self-defense.

INSTRUCTION

The physical education instruction reinforces basic locomotor,
noniocomotor, stability, and fundamental equipment manipulation
skills that enable students to expand and to apply information about
the relationships of time, space, force, and flow in humsn movement .
Students practice basic movements and complex patterns, and they are
encouraged to practice and apply their skills in individual and group
or team activities. Team and group activities emphasize goal
setting, following rules, teamwork, competition, and cooperation to
achieve common goals. The instructions continue to provide a8 major
emphasis on creativity and imaginative play. Students gain an under-
standing of personal fitness to help them appropriately cope with
concerns sbout hody image and personal appearance which are particu-
larly important at this self-conscious stage. Students practice good
hygiene and shower after strenuous activity. Students are able to
relate physical edu:ation to other disciplines such as science,
mathematics, health, visual and performing arts, and English (anguage
arts. Intramural programs that promote lifetime recreationat
interests are provided for all students in the school, regardless of
ability or skill levels.

ERIC. .
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be developed within the context of a comprehensive approuch to
health curricula.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, those students
achieving at s tevel significantly below their peers, gifted and
talented students, students receiving special education instruction
and services, and students who are membars of ethnic groups
underrepresented in colleges and universities.

INSTRUCTIONAL STRATEGIES

Physical education teachers establish a positive atmosphere an-
motivate students through their own enthusiasm. Teachers plan and
employ a variety of instructional! methods and teaching styles,
including modeling, guided practice, discovery, and problem solving.
These methods and styles accommodate the abilities, interests, and
goals of all students. Lessons are characterized by direct instruc-
tion, student involvement, structured individual/partner/group ac-
tivivities, and pre-post evaluation. Lesson plans, teaching modes
and styles, activities, and equipment are adapted to promote the
optimal development of all students, including those with special
needs. Student progress is monitored through a wide variety of
performance and cognitive assessments. Students can verbalize the
course goals and objectives and demonstrate an understanding of
achievement expectations for grading purposes. Student giowth is
measured both in terms of grade-level norms as well as previous
performance levels of individual students.

SOCIAL SKILLS

Participating students develop self-discipline and self-control,
positive self-image, prosocial attitudes and skills, and individual
excellience. They perform tasks which increasingly require self-
appraisal and self-direction. Students learn in a nonthreatening
environment in which success is not dependent on athletic ability.
The curriculum provides many opportunities for students to interact
with peers through teamwork and cooperation toward the achievement
of common goals. As competitive activities are introduced, students
are specifically taught how to appropriately compete. They acquire
an understanding of the concept of fair play and engage in its
practice. Students expand their abilities *o accept, appreciate and
support others. Students who have exceptional needs, including
those with health problems or physical handicars, receive assistance
and are included in activities structured to maximize their
participation and success.

PROGRAM SUPPORT
Teachers participate in staff development opportunities which

address the current trends in physical education as well as
strategies for ensuring ali students access to snd progress through
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Physical Education (cont.)

the curriculum. Teachers meet regularly to assess the quality of the
curriculum, the effectiveness of the program in terms of student
growth end setisfection, and to plan program improvements. Physical
education is part of en integrated staff development program. Class
size is comparable to other subject areas, encouraging teacher
attention to individual student needs. Facilities and equipment are
sufficient to ensure optimal Llearning end student participation.
Indoor end outdoor facilities and equipment are adequately maintained
and provide for e wide variety of activities. Community facilities
are utilized to supplement end enhance thet which is provided at the
school. Extracurricular and intramurel ectivities are provided to

extend opportunities for all students to psrticipate in ways which
metch their interests, goals, and abilities.

EXEMPLARS

o %Physicel activity* refers to forceful, restful, and explosive-
to-quiet movements; a balance between safety and risk-taking; und
knowledge of the principles of movement as well as the history,
rules, end strategies of various activities.

o "Physicel fitness" refers to aerobics, progressive resistance
activities, endurance, stretching, and the promotion of an
appropriete relative percentage of lcan to fat body mass.

o “Wellness" refers to the relationship between physical fitness

and exercise, nutrition, body composition, stress, sleep,
prevention and care of injuries, healthy Llife-styles, and
hygiene.

o "Movement skills and knowledge" refers to the development of fine
and gross motor skills, the aesthetic and expressive aspects of
movement, posture, transfer of learning, and effectiveness and
efficiency in physical performance.

o "Social development and interaction® refers to 8 respect for self
and others, a sense of fair play, an appreciation of individual
differences, prosocial attitudes and behavior, fsir competition,
and control of aggression ana conflict.

o “Self-image and self-realization" refers to body knowledge,
identity, coping skills for stress, self-control, ethics,
personal responsibility for well-being, creativity, aesthetics,
and personal potential.

o Students experience daily physical education as a regular part of
a balanced curriculum. Instructional time is well planned and
meets minimum time requirements exclusive of recesses.

o All instruction and activities are coeducatiorial and reflect
equity in all aspects of the program.

154

1v-29

Students develop end maintein a high level of fitness and

wellness by:

- Evaluating personal responses to various levels of activity
by monitoring personal heart rate at rest, during vigorous
activity, and at the end of a designated recovery period

- Calculating personal calorie consumption and expenditure

- ldentifying possibie injuries which result from improper
warm-up in various activities and describing the benefits of
proper conditioning, warm-up, and cool-down activities

- ldentifying personal areas of stress, and practice routinely
a personal stress reduction plan

- Understanding the relationship of the cardiorespiratory
system and the major muscle groups in aerobic exercises

- Developing and maintaining personal records of health-
releted fitnesa tests scores end setting increasingly
challenging personal goals for improvement

skills, understand the
eppreciate the eesthetics of

effective motor
and

Students develop
fundamentals of movement,
creative movement by:

- Contrasting heavy and light qualities in movements such as
swaying, bending, twisting, and turning

- Creeting and performing a routine that illultrates verietions
in time, force, space, and flow

- Participating in individusl and dual ectivities such as
badminton, wurestling, tennis, swimming, racquetbal l,
handball, golf, end erchery

- Demonstrating the ability to respond to external stimuli in
game situations with appropriate movements, e¢.g., cetching
batted ground and fly balls, passing a soccer ball diagonally
shead to a teammate, and returning e shuttlecock in badminton

- Participating on a team fin designated positions and with
specific responsibilities such as playing volleyball with
designated setters and hitters

- Demonstrating a broadening understanding of the wide variety
ot physical ectivity opportunities by completing both written
and oral projects on sports or activities not commonly taught

in physical education such as horseback riding, boating,
mountaineering, skiing, and curling
- Analyzing the performance of others, such es identifying

strengths and weaknesses

- Inventing e physicel activity or game appropriete for an
imaginary culture Living on another planet

- Developing an aesthetic appreciation of movement by comparing
the motions of athlees in sports with those of performers in
dance

Physical education instruction is related to other curricular
areas including:

- Health




Physical Education (cont.)

Science

Mathematics

English as a second language
Nutrition

Safety/. irst Aid

Prevention and treatment of injuries

Students develop and maintain a positive self-image and exhibit
appropriate prosocial behaviors by:

- Participating in activities iiat require group cooperation for
success, such as baseball
Working with, and learning to accept the decision of, student
and adult referees and umpires
Learning to modify rules and strategics to adapt a given
activity to the skills of diverse participants
Giving and accepting peer assistance in working toward skill
improvement
Completing a report on an individual with a disability who has
achieved personal excellence in a sport or dance activity, and
discussing the personal qualities that contributed to the
individual's achievements.

Students strive to achieve their highest personal (evel of
physical performance and participation by:

= Monitoring personal scores in jelf, archery, and other
individual activities and developing strategies for personal
improvement that minimize feelings of inadequacy
Recording their individual scores on physical fitness tests
and developing plans for individual improvement
Participating in extracurricular physical activity programs in
addition to participating fully in the school physicsl
education program, e.g., intrsmsrat sports, dance ensembles,
aerobics classes, and bicycling or hiki:q clubs.

Teachers introduce, model, and provide guided practice for new
concepts and activities before students proceed on their own.

Students experience extensive time-on-task to develop skills;
equipment is provided in amounts that allow each student to
participate actively. When learning stations are utilized,
adequate equipment for each student is provided at each station.

Organizational strategies include large, small, and flexible
groupings: cooperative learning; peer-tutoring; and ind°vidual
practice, study, and performance.

Students with limited proficiency in English are provided primary
larguage and sheltered English instruction to the extent
necessary for normal progress through the core physical education
curriculum.

All students are assessed at the beginning of the school year
and regularly throughout the year. Teachers use the results of
assessments to determine an appropriate program of instruction
and practice.

Standards for gtudent performance and grading procedures sore
written and communicated tv all students and parents.

Teachers employ community resources such as:

Recreation departments

Youth recreational and fitness programs
Community facilities

State and national parks

Educational technology

Doctors and hospitals

Community leaders

Business and industry

The school and district administration supports the physical
education program by ensuring that sufficient trained staff,
facilities, equipment, and materials a.e available to implement
8 high-quality program end by holding staff accountable for
optimal gtudent development.
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RESOURCES

The following resource publication is available from the Bureau of
Publications, California State Department of Eduction, P.0. Box 271,
Sacramento, CA 95802-0271 (phone: 916-445-1260):

o Handbook for P ical tion: EFremework for Developi

Handbook for Physical Education: A Fremew
Curriculum for Californis Public Schools, 1986.

Q
Rl

(ERIC

3 s




STUDENTS IN TRANSITION:
THE CULTURE OF THE MIDDLE GRADES

The culture of a school reflects the vision snd the bssic
sssumptions shsred by members of the school community. A school's
culture not only reflects its shsred vslues, azense of mission,
dominsnt ideas, philosophy, and history; it also serves to guide ths
way people within the school community cerry out their work snd how
they think asbout the school. Students in the middle grsdes sre in
trensition from childhood to adolescence. Their intellectusl,
physicsl, socisl, emotionsl, moral, and ethicsl development ss they
trsnsition through the middle grsdes hss profound implicstions for
how the school is orgsnized and operated snd for the nature of the
instructional progrsm provided them. Students in the middle grsdes
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should be engsged in s lively, plsyful, explorstory encounter with s
horizon-expanding curriculum snd s fsculty who loves tesching it snd
who sre committed to the successful development of each student.
This criterion describes such s middle graedes culture.

Apply this criterion equslly to all students, including sverage
students, Llimited-English-proficient students, thosa students s-
chieving at & level significently below their peers, gifted and
tslented students, students receiving special educstion instructfon
snd services, snd students who sre members of sthnic groups under-
represented in colleges snd universities.

STUDENT-CENTERED PHILOSOPHY

A student-centered philosophy permestes the culture of the middle
grades. Administrstors, teschers, other stsff members, snd psrents
sre committed to providing s progrsm in which sll students experience
dsily excellence in curriculum snd instructionsl prsctices in sn
environment thst provides multiple opportunities for esch student's
sbilitics snd personality to unfold. Stsff members sre knowledgeable
sbout the developmentsl chsrscteristics of young sdolescents; they
care sbout the intellectual, physicsl, socisl, emotionsl, morsl, snd
ethicsl development of the students es well ss their scsdemic
schievement. Teschers enjoy working with the students, snu they
communicste thst enjoyment directly snd continuously through their
intersctions with them. Teschers believe thst they cen snd do mske s
difference in the Llives of their students, snd they resch out to
them with energy, excitement, respect, snd crestivity.

CURRICULUN
The curriculum, the instructions! prsctices employed, snd the
orgsnizstion of the school sll reflect the developmentsl

chsrscteristics of young sdolescents. The master schedule of the
school conveys the student-centered philosophy of the middle grsdes;
it offers every student the opportunities to reslize the full
benefits of the school program. A combination of extended blocks of
learning time snd other shorter periods, s vsriety of instructionsl
methods snd materisls, snd sdvisory snd group guidance sctivities sre
routinely used to sccommodate the core curriculum, explorstory snd
elective courses, and to achieve the scsdemic, socisl, snd personsl
objectives of stuaents in the msster schedule. Faculty members
recognize the importance of the students' relstions with their peers
snd design instructionsl strategies snd employ other sctivities which
cspitslize on these relstions. Study skills are a part of esch
student's preparstion for success in the middle grades and high
school. Small groups of teachers share students in common snd hsve
the time and fscilities to work collegially in planning curriculum
snd instructional sctivities which will most effectively engage their
students in the school o, am.
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SCHOOL CLIMATE

The stmosp: :re of the school is lively yet orderly, plsyful yet
purposeful. A sense of the Joy of lesrning pervsdes the clsasrooms.
High scsdemic stsndsrds sre supported by every member of the stsff
snd reinforced daily in intersctions with the students. All
students sre expected to schieve these stsndsrds and teschers
respond to their frustrstions with understending, humor, snd
persistence. There sre rewsrds, recognition, snd incentives for sll
expresasions of student excellence in evary srea of the curriculum
snd nther schoolwide activities. 1In addition, teschers, guidsnce
stsff members, administrstors, students, snd psrents hsve Jointly
embraced high stsndsrds for personal snd social behavior which sre
systematically reinforced in the defly conduct of school actfivities.
The stendsrds are clesrly stated, widely communicsted, and Justly
sdministered. The rules emphasize positive quslities; restrictive
messures for controlling negstive behsvior sre minimal.

A POSITIVE SCHOOL SPIRIT

A positive school spirit is evident throughout the school.
Students sre proud of their school and enthusisstic sbout the school
progrsm. They Llike being st school and feel valued by their
teschers, the sdministrstors, snd other staff mambers. Students
know whst is expected of them s:sdemically snd socislly, snd they
work persistently to meet those expectations. Teschers, guidence
staff members, snd sdministrstors continuously strive to creste snd
msintsin sn environment thst enhances the self-esteem of esch
student. They sre dedicsted to providing timely snd eppropriste
guidsnce to help students trsnsition successfully through the middle
grades snd sre positive role model. for the students. Through
thoughtful guidsnce snd counsel snd with exsmples drswn from
litersture, history, the visusl snd performing srts and humenities,
sll staff members work to instill in esch student the trsditional
vslues of commitment to hsrd work, personsl responsibility, honesty,
cooperstion, humor, the Joy of lesrning, self-discipline, freedom,
sppreciation of human diversity, snd the importsnce of educstion.
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Students in Transi*ion: The Culture of the Middle Grades (cont.)

SCHOOL LEADERS

The principal and other school leaders stimulate activities that
focus the creative erergies of the organization so that the mission
of the school shapes the every-day behavior of teachers and students.
They also provide guidance and support to teachers striving to refine
their skills and knowledge. Teachers are encouraged to be
innovative, to try new methods, materials, and/or ‘ctivities, and to
evaluate continuslly their efforts to engage all tneir students more
fully in the learning tasks. There are frequent informal discussions
of educational issues among staff members. Teachers work together to
plan an instructional program that challenges each student to {earn
while recognizing the specific developmental requirements of these
students in transition. Collaboration among staff members to improve
the quality of their program and the experiences of their students as
they transition through the middle grades is a hallmark of the
school.

THE PARENTS

The parents of middle grade students know ard understand the
focus of the middle grades program. They act as partners with
teachers and other str‘f members in helping their children Jdevelop
the skills, knowledge, attitudes, and values that will prepare them
for the broadest possible range of academic pursuits in high school.
The administrators and teachers readily enlist the support and active
involvement of parents in the middle grades program.

EXEMPLARS

© The culture of the middle grades reflects total staft comaitment
to academics, the study skills and habits which support them, and
a pervasive sense of caring about each student's needs and goals.

© In their day-to-day interactions, teachers, administrators, and
other staff members reassure and enccurage the students a- hey
transition from childhood to adolescence, from the security of
self-contained classrooms to the confusion and pressures of many
classrooms and teachers, from teacher-directed learning to more
independent learning. They recognize that students are forming
values which they will hold for the res‘ Jf their lives, and they
reinforce and model the values appropricte to an educated cit: -
in a democratic socicty.

0 Staff members and adninistrators like middle grades students, and
they are inowledgeable about the developmental characteristics of
the students. The school program is designel to be responsive to

- Restlessness

= Growing ability for reflective thought

- Peer orientation

- Curiosity about self and others

= Uneven physical development

- Psychological changes resulting from hormonal
chemical changes

- Growing capacity to engage in moral and ethical reasoning

and other

The master schedule reflects the student-centered philosorty of
the school and responas to the transitional neture of the
students through the provision of:

= Advisory classes

- Homerooms

- Academic counselin.

- Individual anc group guidance activities

= Extracurricular, co-curricular, and intramural activities

The atmosphere of the schocl is Lively with playfulness and
humor, yet purposeful about the academic development of each
student. Teachers and administrators actively promote the joy
and satisvaction of learning.

There is a schoolwide commitment to academic excellence and high
standards of personal behavior. Teachers and administrators
model such behavior in their daily interactions with students
and each other through such meai s as:

- Expecting that all students will attain the standards set and
providing encouragement and support 8s students work toward
those standards

- 3howing respect for each other in all day-to-day activities

- Displaying persistence and humor in their relations with
students and with each other

- Showing that they enjoy working with the students snd that

they care about the academic, personal, and social
development of each student
jtudents help define standards of behavior. Parents are

“nowledgeable about and support the acade::i¢ anu woehavioral
standards and they reinfurce these standards at home.

Students feel secure at school. They display positive values
and attitudes toward themselves and others. The school
buildings and campus are clean, well cared f.r, and are free of
any evidence of graffiti or vandalism.

Teachers regularly relate individually to students regarding

the developmental characteristics of young adolescents. These personal and social issues in order to affirm thei~ sel f-worth,
characteristics include but are not limited to: encourage problem sc'ving, and to ameliorate negative jnfluences
which have the potential to compromise academic achievement.
Yigh energy levels
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Students ~ Transition: The Culture of the Middle Grades (cont.)

Teachers?

- Serve as advisors to indivicual students

- Have regularly scheduled conferenc> times

- Communicate periodically with the parents of all their
students

o Teachers, administratsrs, and other staff members work together
to define snd sustain a schooluide culture that instills intel-
lectual vatues and Llife-long commitment to Llearning in all
students. They involve students in learning tasks that encourage
them to confront and seek to resolve the issues that will shape
the framework of their aduit values. They teach study skills,
study habits, and cognitive strategies which students nead as a
foundation for academic success in high school and beyond. They
know their subject areas and they enjoy teaching.

o The principal and other leaders express commitment to the¢ common
purposes and goals of the school program and concern for axcel-
lence in teaching and learning. They provide the time, mater-
fals, and support necessary for staff members to collaborate in
planning and implementing curricular and instructional improve-
ment. They encourage initiative, creativity, and innovation
among teachers, and they respect and give recognition to their
work .

o Communication between the school and the prarents is ongoing.
Parents are informed about tha schocl program and how their
children sre performing at school. Parent narticipation in
school events iz actively solicited.
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THE CURRICULUM OF THE MIDDLE GRADES

The subject matter of the middle grades is centered in a common,
comprehensive, academically oriented curriculum which comprises the
core of knowledge which all educated citizens should possess. All
middle grade students are actively engaged in learning this core
curriculum. In addition, midile grade students have opportunities
through other curricular activities to explore divergent ways of
thinking, feeling, and believing; to experience new academic disci-
plines; to understand and contrast var.ous cultures, people, lan-
guages, and ways of living; and to explore different career options,
their own special interests, and various hobby and Lleisure-time

COMMON CORE

All middle grade students experience a common, comprehensive core
curriculum in reading/literature, language arts, mathematics,
science, history and geography, visual and performing arts, and
physical education. This curriculum emphasizes the major ideas and
themes of each discipline and is designed so that each student will
develop a broad background of knowledge and the abilities to think,
communicate, and learn which are essential to success in secondary
and post-secondary education. In learning this core curriculum,

activities. Pparticipation in these activities enables students to
establish friendships with other students and adults in a variety of
contexts. This criterion focuses on the total curriculum of middle
grade students--the common, comprehensive core, exploratory, and
elective curricula e- .ell as extracurricular, co-curricular, and
intramural activities.

Apply this criterion equally to all students, including limited
English-proficient students, students achieving at a level signifi-
cantly below their peers, gifted and talented students, and students
making normal progress in the district's core curriculum.

is treated as a strength;

in all disciplines there is fre
of projects, concrete materials, fieid work, library reseacch, and

"t use
small group activities. As students progress through the curriculum
they are encouraged to take increasing responsibility for and
control over their learning.

EXPLOKATORY/ELECTIVE CURRICULA

In addition to the core curriculum, middle grade students have

students are becoming increasingly more able to perceive many opportunities to explore a variety of new and interesting
relationships and to make connections between what they are learning skills, knowledpe, and experiences through the exploratory
in the different disciplines. By relating (iterature to historical curriculum and to enhance their skills through the elective
events; the lives of people to achievements in mathematics, science curriculum. All students participate in the exploratory and
and the arts; and by developing greatar understanding of how these elective curricula. Neither lack of mastery of academic nor

events and people have helped shape the world in which we live,
students increase their perspective of who they are, how they fit
into the world around them, and how that world functions. All
students have opportunities tc explore beyond the core in each
discipline as well as to learn its major concepts and skills.

DEVE!.OPMENTAL CHARACTERISTICS

The core curriculum capitalizes on the academic, social, and
personal developmental characteristics of young adolescents. It is
designed to relate to adolescents' heightened curiosity about
themselves and the w "~ which th2y live and to emphasize issues
of growing importanc -m. These issues include ethical, moral,
and social concerns ticular significance to them and humanity.
These issues are the focus of reading, writing, and discussions
within each discipline. The young adolescents' awakening abilities
and interests in reasoning are also at the foundation of most major
assignments and discussions. Problem solving, spatial reasoning, and
logic are central to daily activities in mathematics. Hypcthetical

personal skills or Llimited proficiency in English restricts
‘*Jdents' participation. The scheduling of exploratory and elective
courses ensures tnai all students at each grade level have accecs to
these courses.

The exploratory courses allow students to survey broad themes
and topics of potuntial interest to them. They open doors to new
categories of knovledge and skills and they give students a
broadened sense of the scope of academic, vocational, and avoca-
tional possibilities available to them as adults. Students are
encouraged to explore courses which expose them to many new skills,
facts, understandings, and experiences rather than specializing in a
few courses of particular interest to them. Exploratory and
elective courses as well as extracurricular, co-curricular, and
intramural activities are directly related to the knowledge, skills,
and values being developed in the comprehensive core curriculum and
give added meaning and purpose to the total curriculum experienced
by the middle grade students. The elective courses allow all
students to pursue their particular interests in the visual and
performing arts, foreign 'anguages, the practical arts, and other

thinking, speculation, and verification are regular activities for areas complementary to the core. Students are enthusiastic about
all students in science. Critical thinking and ethical reasoning the exploratory and elective courses they are taking. The
characterize activities in |iterature and histo’y. Acsthetic instructional strategies and materials that teachers use capture

judgment and creative
performing arts.

expression is developed in visual and
Similarly, the young adolescents' need to be active
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students' imaginatior and h d their attention. Teachers also are
enthusiastic about these cour< ‘s, and they teach them with the same
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The Curriculum of the Middle Grsdes (cont.)

thoughtful prepsretion snd presentetion ss they use with the cors
currficulum,

EXTRACURRICULAR, CO-CURRICULAR, AND INTRAMURAL ACTIVITIES

Extrscurriculer, co-currficuler, end fintremurel sctivities ere
open to ell students. Stsff members offer e rich vsriety of
ectivities, end they encoursge sll students to become ective
psrticipents. The students enjoy the ectivities end gein self-
esteem from the sense of pride they derive from successful
perticipetion. The extrecurriculer, co-currfculer, snd intrsmural
ectivitiee promote positive finterection uvec*ween teechers end
students. Teechers ere sble to help students exc:.’. in s wide vsriety
of ectivities, to gein the recognition of thair peers and other steff
members, end to develop e greeter sense of -onnection to the school.

EXEMPLARS

o All students experfence s full, bslanced curriculum which
includes:

Lsnguege Arts including litersture

Methematics

science including Heelth

History/ Sociel Science including Geogrsphy

Visusl end Performing Arts

Physicel Educetion including Heelth

Advisement

Elective/exploretory courses

Extrscurriculsr, co-curriculer, end intrsmursl sctivities

0 Teschers identify snd use issues of primsry importsnce to young
edolescents ss the bssie for essignments snd related educetionel
experfences. These fssues include:

Who sm 1?7

Who csres ebout me?

Whet snd whom do I csre sbout?

Whet kind of parson do | went to become?

Whet do I heve to do to become such 8 person?

Whet kind of society end world to | wsnt to Live in?
Whet cen | Jdo to meke such e society end world?

o The stsff provides thet, within the cotel curriculum experienced
by the students, there ere:

- Extended blocks of uninterr.pted {nstructions! time for
selected core currfculum courses, e.9., English-Lsngusge erts
snd History/Sociel Science

- Interdisciplinery instructionsl p'/snning
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- Teem, collsboretive, end independent teeching modes

- Regulerly scheduled plenning time for teechers end teecher
teams

- Diverse elective end expleretory currficule

- Extrecurriculer, co-currfculer, end intremurel ectivities
which do not conflict with instructionel time essigned to the
core currficulum

< Accese by ell student. to the full renge of the school's
currfculum offerings end to ell school-based Lleerning
resources fincluding medie centers, lebs, etudios, shops,
gyanesiums, music rooms, end other epecielized fecilitiee

= Access to veried types of counseling end guidence including
student edvisory end heslth support services

< Accomplishment of edministretive taske (e.g., ettendsnce,
lunch counts, ticket seles, etc.) without interrupting time
regulerly elloceted to instruction ir. the core curriculum

- Innovetion end experimentetion with verfed time
configuretions of the dey, week, month, or semeeter sccerding
to course priorities end instructionsl requirements

The major erees of the common core curriculum sre developed
through direct reference to the stete curriculum frsmeworks,

handbeoks, curriculum guides (K-8), and the ¢
Stendards

The course of study for ell students includes enrollment in the
common core curriculum end participation in selected elective
end exploretory curricule frrespective of individual etrengths
or weeknesses in besic skill development.

Exploretory und elective coursee eugment, enrich, snd eupplement
the core curriculum. They ere offered e2 e reguler part of the
school's weekly echedule but never substitute for the zore
curriculum, All students heve the eppertunity to leern e
foreign lenguege ee pert of their elective progrem.

Exploretory courses provide e weelth ef hends-on experiences for
students.

< Teechers shere with the etudents their particuler telents end
fnterests through ective leerning ectivities end through the
exploretory courees.

- Teechere use the exploretory courses te try ovt new fdees end
fnnevetive instructionel etretegies.

- Students ere encoureged to pureue their interests in the
topice of the exploretory courees beyond the length end scope
of the course.

Teechers fully utilize the resources of the community when
developing exploretory end elective courees including the
tslents end skills of the psrents end other community members.

Extrscurriculer, co-currfculer, and fintremurel ectivities ere
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The Curriculum of the Middle Grades (cont.)

ERIC

Aruitoxt provided by Eic:

open to all students and all students, including girls and
students who are experiencing difficulty in the core curriculum,
are urged to participate. They include activities such as:

Interest clubs

Science fairs

Pep squads

Volunteer cummunity projects
In-school scouting programs
Intramural sports

Academic competitions

The bus schedule as well as the school schedule permit maximum
student participation in extracurricular and intramural sctivities.
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INSTRUCTIONAL PRACTICES

This criterion focuses on the instructional practices used by
middle grade teachers to actively involve their students in learning
the facts, concepts, and higher-order thinking skills of the curric-
ulum. This criterion addresses the extent to which instruction (1)
copitalizes on the developmental characteristics of the young adoles-
cents; (2) uses active learning strategies; (3) promotes interactive
learning through the ute of Qquestioning techniques, cooperative

learning activities, and group or individual projects; (4) develops
the curriculum;

thinking and communication skills in all areas of
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TMSTRUCTIONAL PRACTICES

Teachers use instructional practices that are appropriate to the
structure and substance of the subjects they teach and to the
developmental characteristics of the middle grade students. Teachers
offer a balanced diet of direct instruction, student-centered
learning activities, and othe: strategies that capture the eagerness
and energy of the students. (nstruction accommodates the diversity
of student learning styles, inters..., and developmental readiness;
the content to be learned; and the individual strengths of teachers.
Students are actively invclved intellectually and physically in their
learning tasks. Teachers build upon students' curiosity about
themselves and their world, channeling their energies into quests for
information through discussions, organized research, projects,
presentations, and performances. All students sre involved in these
learning activities. Teachers cepitalize on students' interest in
their peers by structuring small-group learning activities including
student study groups. They orgsanize cross-age and peer tutoring, and
they expect students to learn with other students as well as

independently. Teachers periodically use grouping practices which
allow all students, high, average, and Llow achievers, work
interdependently with one another toward common goals.
HANDS-ON ACTIVITIES

Students have many opportunities for hands-on activities. They

explore sources of written information, including original source
documents, and use their increasing research capabilities to find
snswers through their own efforts. They work individually and with
their peers on projects that require them to integrate krowledge of
facts, understanding of ideas, eand conceptual models which they
either encounter or create. These projects enable them to draw upon
the most important ideas, concepts, and skills being learned in core
curriculum while challenging them to master increasingly complex
mental processes.

QUESTIONING TECHNIQUES AND STRATEGIES

Teachers utilize questioning techniques that give all students
opportunities to participate equally, that give them time to organize
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and (5) teaches students learning strategies end study skills
through lessons end assignments that are d-signed to help students
become independent learners.

Apply this criterion equally to all students, including Limited-
English-proficient students, students achieving at a level signif-
jcantly below their peers, gifted and talented students, students
receiving special education instruction and services, and students
making normal progress in the district's core curriculum.
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their thoughts, and help them reach conclusions based on reason,
values, and evidence. There is a balance between questions des!gned
to elicit a right snswer and those designed to elicit students'
personal judgments, perspectives, and background experiences.
Students have many opportunities to use higher -rder thinking
skills. They analyze and synthesize information, pose questions at
a variety of levels, explore and experiment in explaining their
ressoning, apply different strategies and solutions to problems
posed by their ieachers or peers, and evaluate the proposed strate-
gies and solutions. Teachers establish classroom environments which
encourage thinking and intellectual risk-taking. Assignments in-
creasingly challenge all students to use the meth)ds of thought and
communication which are conventions of the subject being taught.

At each middle grade level and in each subject area, students
learn the most appropriate and effective strategies for spprosching
and completing assignments. They develop a variety of learning
strategies and study skills to use in independent study, group sork,
and tutorial finstruction. They use these skills and strategies to
explore new categories of knowledge and to pursue personal academic
goals. Teachers work with all students as they progress through the
middle grades to empower them to become increasingly more respon-
sible for and in control of their own learning.

MATERIALS FOR INSTRUCTION

The instructional materials that students use validate, extend,
enhance, and enrich the core curriculum. The materials actively
involve the students in their learning activities, encourage :tem to
go beyond the core curriculum, and expand their independent learning
abilities. Assignments are challenging, varied, engaging, develop-
mental, coordinated, and outcome-oriented. Teachers make use of
nonprint materials, including technology and community resources, es
well as fiction and nonfiction to supplement textbooks. Students
understand the purpose of their assignments, what they are expected
to do, and what they will learn by completing the work. They
receive timely feedback on their completed assignments and those
experiencing difficulty are given extra assistance or alternative
assignments. Homesork is assigned regularly and made a part of
daily lessons.
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Instructional pPractices (cont.)

STUDENT EXPECTATIONS

Expectations for students’ learning are clearly defined and
consistently reinforced. Grading policies and standards are known to
all students and parents and are monitored to ensure equitable and
uniform application throughout the school. Teachers use a variety of
assessment procedu‘es to 2valuate studert progress, and students are
regularly informed of their progress and given specific suggestions
for improvement. Parents alsc are kept informed of their children's
progress and are given a role in helping their children improve their
academic work.

EXEMPLARS

0 All teachers are knowledgeavle in the subject(s) they teach, and
the instructional strategies they utilize are particularly
appropriate to the structure and substance of each subject area.
Teachers work together across the grade levels and in interdisci-
plinary teams to plan the most effective instructional strate-
gies. The instructional strategies used at each grade level
reflect the intellectual, social, and physical maturational level
of the students.

0 Teachers use hands-on activities, real life situations, a variety
of questioning strategies, assignments of individual and group
projects, and a wealth of instructional materials, including
instructional technology, to engage each student in active learn-
ing of the curri -ulum.

© In posing questions to their students, teachers give students
time to think and compose their answers; they randomly call on
students and give all students equal opportunity to answer,
recite, and demonstrate their knowledge and skills.

© All students are equally involved in active learring activities;
no students are excluded because of academic ability or limited
proficiency in English.

© Heterogeneous grouping is a feature of the school. Ability
grouping and tracking are not the only groupinn strat-.gies of the
classroom or the school organization.

0 Students are enco:raged to invest in each other's success at
school through peer tutoring, group projects, peer assistance
activities, and so forth.

o Instructional practices in schools with high concentrations of
students in poverty reflect the students' need for acceleration,
rather than remediation Instructional settings and practices
for these students are rich in experiences and materials that
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enhance the core curriculum. For all students experiencing
difficulty learning, the curriculum, instruction, snd advisement
are designed to help and enrich rather than remediate.

Lessons and assignments in all curricular areas are designed to
teach students to become collaborative as well as competitive
and independent learners. Teachers ensure that each student:

= Understands the task to be accomplished, knows ways to
accomplish it, and ways to evaluate her or his progress
toward completion of the assignment

- Knows how to find new information; how to relate the new to
what is already known; how to ask questions, formulate and
test hypotheses, and present findings and conclusions; how to
develop models and other methods for displaying or describing
problems and solutions; and how to reflect upon the changes
in perception, attitude, and values that accompany new
knowledge and understandings

- Has the essential study skills, Llearning strategies, and
confidence needed for independent and collaborative learning

Students experience a complete learning cycle when learning new
content:

- They are prepared for ti.e new content.

- The content is introduced.

= The students apply the content, first with guidance and
feedback and then independently.

- Finally, they transfer the content to new situations
synthesizing it with other content.

Teachers use homework to oxtend regular classroom experiences
and to help students develop increased responsibility for their
own learning.

Homework assignments:

= Arouse curiosity, raise questions for <urther exploration,
and foster self-discipline.

- Give students a chance to try out in practical ways ‘he
things they are learning in the classroom.

= Are responded to immediately and with clarity by the
assigning teacher.

- Are coordinated among the curriculum areas by the assigning
teacher so as not to overload the students.

- Are often designed to involve parents as teachers, learners,
audience, and supporters of the student's learning
experiencus.

Teachers provide an array of instructional materizals for
students to use as tools in achieving curricular goals. The
materials include textbooks for basic information; trade books
to extend and enhance cultural titeracy; journal articles,
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Instructional Practices (cont.)

newspapers, and editorials to raflect public opinion; nnd essays
to provoka students' reflactiva thought. The Llibrary/media
center is wall-used by all students.

0 Teachers encourage and challenge all students to usa te hnology
such as vidaos, microcomputers and software programs, and
calculators in completing assignments, working on projacts, and
conducting Library as well as hands-on research.

o Teachers use a variety of formal and informal assessment
procedures ‘to monitor students' achievement in the core
curriculum and students' devalopmen: of critical thinking skills,
problam-solving abilitias, craativa axprassion, social responsi-
bility, cultural Llitaracy, moral and cthical reasoning, and
prograss toward becoming indapendant as wall as col laborativa
::l;nnrs. Usa of trua-falsa and multiple-choica tasts s

mitad.
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STUOENT SUPPORY SYSTEM

The student support system is designed to help st' ..tz set .¢
and follow & course through the academic program of the middle grades
which will meet their personal, social, and academic goals, while
he.pinqg them cope with the fears and uncertainties of being an
adolescent.

The support system is tied to the developmental characteristics
of the middie grade student and it reflects the attit des, behaviors,
and values that the adults at the school hold for the students. All
staff members, the parcats of the students, and the students
themselves participate in the delivery of the secvices of the support

SCHOOL Stwn<sICFS

The student support system provides each student with those
school services which the student needs in order to maximize his or
her physical, academic, personal, and social goals. All students are
aware of the inforr.ation they neced in order to make thought ful ,
timely decisions abo'tt school curriculum and its implications for
their future academic and career choices. Teachers and other otaff
members not only understand the focus, scope, and flow of their
academic program, they also know how it connects with the curricula
that precede and follow the middle grades. Through regular
discussions, they help their students become aware uf how topics of
study in the various subject areas relate to each other, both across
grade levels and as separate disciplines, and how wha* they are
learning in these grades is preparing them for high school and
oeyond. Open and ongoing communication smong gu:.dance staff members
and teachers en.ures that each student receives timely, accurate, and
specific guidance and advice in making academic decisions that keep
open the full range of future academic und career options.  All
teachers perceive themselves as & critical part of the student
support system. Through asffirmation and motivation that encourage
students to exert their highest and best scholastic efforts, teachers
work with guidance staff to help each student develop a clear concept
of hiz or her potential as a student and as a human being.

ACADEMIC CHOICES

Parents arc aware of the azademic opportunities, course choices,
tnd the consequences of academic decisions made during the middle
grades. They are knowledgeable of the relationshis between the
middls grade end high school curricula and are able to encourage apnd
support their children's efforts to attain their highest academic
gcals,

AlL students participate in advisement activities. rime is
regularly scheduled for advisement. Administrators provide timely
and helpful support to the advisors, including in-survice activities,
and there is an established curricrlum with clear objectives mutually
agreed upon by the advisors. Administretors anc stuff members

S1Ea)
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system. Through the suppcrt system the care which people invest 1n
the education of these students in transition and the hopes they
have for them now and in the future is demonstrated.

Apply \his criterion equally to all students, including average
stuuents, limited-English-proficient students, those students
achieving at a level significant!y pelow their peers, gifted and
talented students, students receiving special education instruction
ara services, and students wha are members of ethnic groups
underrepresented in colleges and universities.

consider advisement an integral &nd essential part of their school
program. Parents are knowledgeable about advisement and support the
objectives of advisement.

SCHOOL PRACTICES

Teachers, administrators, and other staff members are sensitive
tc the developmental status of each of their students and are
willing to adapt all school practices in response to their
intellectual, biological, and social maturation. Staff believe they
are significant in the lives of the young adolescents enrolled in
the school and deliberately enhance student-adult interaction in
order to personalize the s:udent support system and to reach out to
each student. Guidance staff members and teachers are proactive in
working with students exp-riencing acodemic, personsl, or social
difficulties. The design of instructional and guidance procecures
and activities involves them in long-term, helping relationships
with their studsnts so that teachers or othner staff members get to
know all the students. Students help other students through peer
assistance and cross-age tutoring. Studer.ts are able to help each
other overcome difficulties that are getting in the way of achieving
success. They also build bridges to the adults so that students
needing help can take advantage of the professional services
available in the school and community, specifically, health support
scrvices and social services systems.

EQUAL ACCESS

ALl students nave equal access to the services of the student
support cystem including students of ethnic groups underrepresented
ir colleges anu uriversities, limited-English-proficient students,
students at risk of dropping out, as well as other stuoents with
special needs. They have full access to services designed to help
their developmental transition from childhood to adulthood, to open
channels of comminication, to participate in co-curricular and
extracurricular activities, and to overcome any difficulties which
may be an obstacle to their optimat development. All students are
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Student Support System (cont.)

taught study skills and cognitive learning strategies which help them
better meet the demands of the core curriculum and be successful
students. The school progrem provides a vartiety of support services
and strategies to promote all students' success in the regular
program. Deliberate, affirmative, and azerious efforts tc help at-
risk stuaents succeed in the middle grades permeate the school
support svstenm.

EXENPLARS

o The student support services promote the development of students®
character, enhance the potentiat for the realization of their
academic goals, and provide for the phvsical and emotional health
needs of the students.

o Students know why they e~e in school, why they are taking the
courses they are taking, what they will take next, end how the
courses they are taking fit togeth~r to form the basis of the
skills and knowledge they will need to be successful in high
school . They aiso see relationships between whaot they are
learning now and post-secondrcy academic and vocational choices.

0 Teachers have a comprehersive grasp of the core curriculum and a
broad knowledge of tiie academic progr... They also have a
thorough understanding of the curricular strands thet flow from
the alementary gracdes into the middle grades and the connections
between the middle grade courses and the high school curriculum.

-~ Teachers in all discipliraa have frequent oppor.unities to
discuss together the scope and flow ot the curricutum offered
their students.

- Teachers have mans opportunities %o work together on
interdisciplinary teams and to develop interdisciplinary
materials within the conprehensive core curriculum.

- Teachers periodically meet with high school teachers to
discuss the match between the middle grade curriculum and the
expecta.ions for high school freshmen.

- Tecchers meet at least annualiy with elementary teachers to
discuss the curriculum of the elementary feeder schoole as
compared to the curric :lar expectations of the middle grau:s.

o Teechers and guidance staff members strive to ensure that all
students understand the consequences of their academic choices
and how future options and opportunities can be restricted or
expanded by these personal educational decisions.

0 Each student ~ well-known by his or teachers and guidance sieff
member. There is sufficient communication between teachers and

guidance staff members so that each student receives timely,
accurate, and specific academic counseling.
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Parents are actively involved in the academic counsaling of
their children. Through regutarly planned activities such as
perant-teacher conferances, conversations with guidence staff
members, schoolwide meetings, and hLome-school communications,
they know what courses their children should take so that no
options are later closed to them.

Through academic counseling advisement and other student support
services, students develop & clear concept of their human
potential and the affirmation and motivation that causes them to
strive to become their best.

A Student Study Team approach is used to ensure professional
guidance and collaboration in addressin: specific student needs.

Other student support services include teecher advisement, group
guidance, peer advisement, mand counseling end guidance services.

The resources of the community, including health support
services and social services systems, have been identified end
are being used to provide physical and emotional support to
students.

To the extent feasible, students have the same advsisor during
the middle grades.

The advisement program includes:

Orientation to the middle grades progrem

Study skills

Understanding of self and others

Avareness of values

Decision-making and goal setting

Career information

Other informatich and activitius as established by the school
staff

Cognitive learning strategies are taught to all students and
include:

Rehearsal: repetition, copying, underlining

Elaboration: mental images, paired associations, analogies
Organization: grouping, ordering, outlining

Comprehension monitoring: self-questioning, self-testing,
self-revicwing

- Affectivc: alartness, anxiety control, focusing, fgnoring
distractions, self-rewards, scvlf-praise

The student support system is as readily available and fully
utilized by the average achieving students as it is by students
who excel academically and those who are perceived to be at-
risk.
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A fundamental premise of the student support system is that all
students can succeed, including those identified as being at-
risk.

All

Teachers get to know each of their students. Through the use
of interdisciplinary teams, students are known by a team of
teachers who work together on a daily basis.

A mixture of heterogeneous grouping and ability grouping is
used throughout the school to support the various learning
styles cf students.

Cooperative learning strategies are used to help students
experience success at the assigned tasks and to develcp
identification and friendship with their peers.

Alternative Learning strategies and formats are utilized for
students who are exgeriencing difficulties with the
curriculum.

Tutors and mentors are used for one-to-one interactions.
Students are challenged to work on specific, concrete
assignments, including individual and group projects which
have 8 direct relationship to the "real world," rather than on
abstract, meaningless remediation.

All students, including those with acute basic skill
difficulties are able to explore the thoughts and feelings
enbedded in the subject matter of the core curriculum.
Cultural support systems have been established for students
from varied ethnic backgrounds, including those with Llimited
proficiency in English.

students have scheduled access to school-related health

support s-rvices. These services include:

LI T )

Instruction in general health practices, safety, and first aid
Early identification of communizable diseases

Dental, vision, and hearing screening

Detection and referral of cases involving child abuse,
substance abuse, suicidal tendenc.es, pregnancies, obesity,
and other types of potentially life-threatening situations
Identification and linkage with community health sgencies and
services
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IMPROVENENT PROCESSES

The improvement processes sre the mesns by which schoois csn make
their vision a reslity. The improvement processes include the proce-
dures used by stsff members, sdministretors, psrents, and students to
plan, implement, end evsluste {mprovements in their curriculum end
instructionsl progrem. This criterion focuses on how these improve-

ment processes support snd promote the quelity of the curriculum snd
the instructionsl progrem, the environment snd culture of the school,
the skills end knouledge of the stsff, end eech student's leerning.
A key goel for the school ss sn orgenizstion is the institutionelize-

tion of cffective improvement processes ss routinss in the dsy-to-
day Life of the school.

Apply this criterion equelly to ell students, including everege
students, limited-English-proficient students, students echieving et

e Llevel significsntly below their peers, gifted snd telented
students, students receiving specfel educetion instruction end
servicss, snd studente who ere members of ethnic groups

underrepresented in colleges end universities.

COMMON UNDERSTANDING

The improvement procssses used by steff members, sdministrstors,
persnts, snd studenti ere the psthusy to the vision they hold of whet
school cen be. They ensble the development snd erticuletion of s
common understsnding of whet sll students wil! tesrn in school, how
they will leern it, end how they will be supported es Lleernsrs.
Thess improvement pricesses sre dynsmic, vsi{ued by the school
community, end routinely used for renewsl end improvement. The
resulting improvement goels reflect ¢ strong ecademic or{entetion; s
pervsding consideretion of the fintellectusl, physicsl, sociel, end
emotionel cheracter? tics of the students; and concern for their
morel end ethicsl development.

IMPROVENENT PROCESSES

The improvement processes sre comprehensive but reelisticelly
schsduled. Curriculum refsrm end development sre csrried out in
concert with the stste textbook snd curriculum sdoption cycle. In
eech eree of the comprehensive core curriculum, curriculum end
instructional prsctices ere regulerly reviewed, the schisvement of
specific groups of students snelyzed, improvement srees developed,
snd chenges {mplemented end perfodicelly evelusted. The exploretory
snd slective curricule sre similerly evslusted ss eare extre-
curriculer, co-curriculer, end fintremural ectivities. All student
populstions ere considersd in evsry eree of the school progrem.
Steff commitment to developing :n orgenizetion which is responsive to
students® steges of devslopment in the middle gredes is clesr end
pervssive. Thoughtful considsretion for the generel developmenrtel
cherscteristics of young edolescsnts, es well ss the specific
cherscteristics of students et risk of not fulfilling their ecedemic
snd personsl potentisl, is reflected in school improvement decisions.

SCHOOLWIDE DECISION- AAKING

Schooluide decision-making processes ere clesrly defined end
widely known. The processes used ensure brosd collaboration smong
steff members, edministrstors, students, perents, snd community
members end ere sppropriete to the decisions to be . de. Issues ere
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studied end decided by epprop:riete groups of feculty members end
others who will implement the decisfons reeched. Expertise from
outside groups is sought end utilized to expend the scope of
improvsment possibilities. In addition, tesms of steff members from
ths different disciplines plen together to develon interdisciplinery
instructional stretegies. All steff members ere ancoureged to
inftiete ection towerd common goels in creetive weys thst cepitelize
on their strengths.

SCHOOL LEADERSNIP

The principal provides lsedership to the entire school community
es it systematicslly strives to bring its visfon for the school to
life. The principel end other school leaders premote and support
continuous personel end orgsnizs.ional renewel in ell espects of the
progrem. Time end other necessary resources ere elloceted to e
reguler process of enelyzing end evelueting e broed renge of dete
ebout performance, morele, end motivetio:, of the students end eteff
members, the orgenizetion of the school, end the !xplementetion of
th: instructionel progrem. Theee dete become the basis for
discussions ebout the uffectiveness of the school progrem end for
decisions ebout how the progrem should bs fimproved. From these
discussions, plers for improvement ere msde end isplemented. The
resulting improvement plen eerves to remird feculty members end
others of the egreements they reeched end to provide en improvement
mep for ell to follow. There is e system for monitoring improvement
efforts to ensure they ere being cerried out end thst they ere
echieving the desired reeulte.

PROFESSIONAL DEVELOPMENT

Professionel development ectivities, which ere collegielly
plsrned, esrried out, and evelusted, enhence che knouledge end
skills required to schieve escsdemic goels end to =espond to the
developmentsl cherecteristics of wmiddle : ade _.udents. The
ectivities reflect the ccllective end individuel goels end
requirements of the district end of ell members of the school
community, they sre tsken seriously by eech steff member. Stsff
interection on importont curriculer, instructionel, end develop-
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Improvement Processes (cont.)

mental issues helps sustain high staff interest in professional
growth and development.

SUPERVISION OF 1MSTRUCTION

Supervision of instruction is designed to enhance professional

growth and development, and the process is carried out in an atmos-
phere of congeniality and support. Faculty members share a collegial
responsibility for high-quality curriculum and instruction and for
the well-being of their students; there exists thro Jhout the school
a definable professional ethic about teaching and learning that is
readily accepted by the teachers and encouraced by the administra-
tors.

EXEMPLARS

Time is provided regularly for teachers to work together and
#ith others in planning and monitoring program improvements and
in solving problems as they arise.

In School Improvement schools the School Site Council is at the
center of the improvement process:

= Council members participate in the assessment of the srogram,
set priorities for improvement efforts, an. in coll.boration
With other teachers and parents, estabiish improvement goals
and objectives, and design strategies for achieving those
goals and objectives.

* Council members determine how the available resources will be
used to achieve the goals and objectives, participate in
monitoring the effectiveness of the improvement activities.

In all other schools there are established and readily
accessible procedures for involving parents and community
members in planning improvements. Compensatory education and

0 The improvement processes are those procedures used to evaluate bilingual education advisory councils are directly involved in
the effectiveness of all parts of the school program, to plan planning improvements in the program experienced by the st idents
necessary { provements, to put the improvements into operation, they represent.
to monitor their implementation, and to make changes as necessary
to ensure that the planned improvements do in fact improve the The assessment program is comprehensive and ongoing. It
qualit, of the school program. The principal and other school inciudes a wide variety of data on student achievement and
leaders articulate the vision for the school and use these program effectiveness. These data are routinely used in
improvement processes to make that vision a reality. planning improvements in curriculum, instruction, and student

support services.

0 Each area of the comprehensive core curriculum is reviewed on a
periodic basis. The broad-based collaborative planning process results in:

- The review of each area of the curriculum is based on the - Standards and exoectation for ctudents achiecvement and
appropriate state curriculum framework and K-8 curricu um behavior are known and implemented throughout the school.
guide, as well as other curriculum and instructional - The efforts of everyone at the school are focused on
resources. achieving the go. ls and objectives of program improvement.

= The impact of curriculum and instruction on each identifiable - Curriculum, instruction, and evaluation are in alignment in
student group is analyzed, including average studen‘s, each curriculum area.
students with special needs, gifted students, boys, girls, the = Services for students with special needs are coordinated wi h
different minority students, students with limited English the students' regular instru~tional program through
proficiency, average students, and so forth. collaborative efforts of the facuity members serving those

- Following this assessment, specific improvements in curriculum students. Efforts are made to avoid intrusion into regular
and instruction are p anned and appropriate instructional instructional time as services are provided. There is
materials are selected. neither fiscal nor educational supplanting of the core

= These improvements are implemented and carefully monitored, program for specially funded students.

With changes being made in response to critical needs as = The resources at the school are focused on achieving the
identivied by the teaching staff. improvement goais and objectives.

0 AlL staff members ace knowledgeable about how decisions to change The school planning process is viewed by faculty members as the
the way things are done at school are reached. They feel that 'ssential element in their efforts to ~-selop and maintain a
they have ready access to that process whether the change is of a high-quality instructional progrem for - their students.
standard classroom procedure, curriculum content, particular
instructional strategies, grade-level gpecific activities, or Collaboration among staff members is a schoolwide character-
schoolwide policies and practices. istic. Teachers share their yood ideas and successful practices
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with each other; they help each other refine their instructional
skills; they ahare what they know about the developmental
characteriatics of the students in general as well as those of
specific students they share.

Teachers are the primary architects of professional development
activities. They play the major role in defining the content,
design, and {implementation of school-based staff development
activities. These activities are clearly linked to both the
district's and school's vision and goals.

Staff deveiopment activities are designed to address individual,
grade level, and school level priorities and represent the
commitment of the ataff to continue to grow intellectually, to
gain new akilla, and to refine existing skills.

ALl  ataff development activities use effective teaching
practices, including presentation of theory, modeling or
demonatration, practice under simulated conditions, structured or
open-ended feedback, coaching for application, and the use of
teacher surrogates ~ziuding aides, tutors, and mentors.

District end achooi administraters support staff development
activitiea through their participatic,, allocation of time, and
use of fiscal ard personnel resources.

Supervisora of instruction have been well-prepared to carry out
their task and teachera sa well as the supervisors look upon
clasaroom observations or discussions as 8 meens of further
increaring their competence as ef{fective, caring teacherc.
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0-8011-0224-3 Handbook for Teaching Cantonese-Speaking Students (1984).... 450 0-8011-06710
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0-8011-0291-X Handbook for Teaching Pilipino-Speaking Students (1986)...... 4.50 0-801 1-0258-8
0-8011-0204-9 Handbook for Teaching Portuguese-Speaking Students
[ 2. ) T 4.50 0684
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0-8011-0737-7 Here They Come: Ready or Not— Report of the School .
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