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Abstract

The purpose of this study was (a) -to determine the extent to
which cooperating teachers’ narrative comments an  weekly
observations reflect Six categories of beginninc teacher
competencies and (b) to determine if there are any relationships
among cooperating teachers’ narrative comments, their mid-term
evaluations of stuagent t-achers, and their final evaluations of
student teachers. The sample consisted of 25 cooperating
teachers primarily in grades K-B. Cooperating teachers were
asked to focus their evaluations on a sget of 30 teacher
competency statements. Both gqualtitative and quantitative data
were used in the analyses.

It was found that while some significant differences were
found between mid—-term and final numerical ratings, teachers did
not focus on these areas in their weekly narrative evaluations.
Cooperating teacher mnarrative comments lacked specificity and

tended to provide only positive feedback.
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Cooperating Teachers: What Do They See in the Classroom?

By the end of the student teaching semester, the
overwhelming majority of student teachers are rated very high by
their cooperating teachers on formal evaluation instruments.
This lack of any substartial variation in evaluation may indicate
that cocperating teachers are in n@ed of additional training in
supervision. In order to determine what eventual training neeos
ares it is necessary to first determine how cooperating teachers
currently view their student teachers’ teaching. The objectives
of this study are (a) to determine the extent to which
cooperating teachers’ mnarrative comments on w2ekly observations
reflect six categories of beginning teacher competencies and (b)
to determine if there are any relationships emong cooperating
teachers’ narrative comments, their mid-term evaluations of
student teachers, and their final evaluations of student

teachers.

Theoretical Framework
Glickman (1983) describes observation as a two—-part process.
Part I of observation 1is describing what has been seen; part II

is interpretirg what it means. Cooperating teacher observations

(i.e.; what was described) were focused upon a set of 30
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beginning teacher competencies adapted from a validation study oy
Streifer (1984). Streifer’s study resulted in 835 competency
statements which were rated by 1,733 classroom teachers as to the
extent to whizh th2y were important indicators of beginning
teacher effectiveness and whether they were directly observable

in the classroom. In a later study, Streifer and Iwanicki (1987)

logically grouped those 85 items 1into the following five
categories: (a) planning, (h) instruction, (c) student
evaluation, (d) professional knowledge, and (e) professional
responsibilities. The 30 competency statements used in this

study were judged by a panel of & professors of education to be
representative of tne five categories listed above. Although the
competencies reflected the five general categories above, they

were subdivided 1into six specific categories for the purpose of

organizing the observation instrument: (a) Planning, (b)
Instruction, (c) Professional Knowledge, ' (d) fClassroom
Management, (e) Personal Attributes, and (f) Professional

Responsibility.

Methods
Samp:e
The sample utilized 1in this study consisted of all
cooperating teachers for the Fall semester 1987 (n=23). Table 1
describes the sample by sex and grade level. The~e were 11 male
and 14 female cooperating teachers. All grade levels were
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represented from Kindergarten through grade 6 plus grade 8 and

one senior high school social studies teoacher.

Data Collection

Coop=zrating teachers were asked to write weekly narratives
describing student teachers’ strengths and weaknesses with
respect to the six categories 1listed above. ~ach observation
form contained a list of competency statements grouped by
category to help the cooperating teacher focus the ob..rvation
narratives (see AQppendix A). For the 12-week student teaching
experience, narrative observation comments were collected weekly
from each cooperating teacher (n=25). All narratives written
during weeks 2s 4, 8, and 10 were selected for analysis. During
weeks & and 128, numerical ratings on each competency were
collected using a Likert S-point scale (l=poor; S=outstanding).

Appendix B contairs an example of the instrument used.

Qualitative analysis

The bi~weekly narrative data was typed verbatim into a wovd
processing program and later tranmsferred to a microcomputer
program designed to assist 1in the analysis of qualitative data.
The entire text of the narratives was printed out and coded to
reflect the nature of cooperating teacher comments with respect
to the 30 competency statements. Based upon the coding scheme,

the data were sorted and analyzed to determine what patterns
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existed i1n cooperating teachers’ mnarratives relative tc the 30

competency statements comprising six categories.

Quantitative analyses

Cooperating teachers rated their student teache *’s
performance at mid-term and end-of-term on 30 specific teaching
competencies that are related to the six categories. Cooperating
teachers were asked to rate their student teachers’ performance
on each competency statement using a 5-point Likert scale
(l=poor, S=outstanding). Mean scores on each of the six
categories for both the wmid—-term and final. evaluations were
computed by averaging the total score for all 1items 1in that
category (e.g.s Planning mean = mean of items 1 to 4). Six
correlated t-tests were used to det=rmine if there were any
significant differences (p<.05) be*ween the mid-term and final
evaluations with respect to the six categories. In addition, 30
correlated t-tests were calculated to d~=termine which individual
competencies were significantly different between mid-~term and

final evaluations.

Results

Qualitative Analyses

Table 1 shows the percentage of teachers who addressed each
competency category. The category of Personal Attributes (7&%)

was the most frequently addressed area. Instruction, Classroom

~
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Management (72%), Planning (&4%), Professional Responsidillities
(S6%) were the next mast fregquently addressed areas.
Professional Knowledge (16%) was the least freguently mentioned
area by the cocperating teachers.

Table 2 shows the rank order of the total number of
competencies addressed by cooperating teachers, the percentage of
all competencies representeds and the number of cooperating
teachers at each level. The table shows that one cooperating
teacher discussed 47% ofT all competencies in the weekly
narratives. All of the other cooperating teachers addressed far
fewer categories 1in their narratives. In fact, only four
teachers addressed more than 23% of the competencies. All of the
other twenty-one cooperating teachers addressed fewer than 25% of
the competencies. The majority of the cooperating teachers
discussed between 7% and @23% of the teaching competencies in
their narratives.

The following sections summarize cooperating teachers’

written comments relative to these six areas.

Plannming. The area of planning addressed four issues: (a)
establishing clear objectives,; (b) establishing appropriate

objectives for the learner, (c) preparing lesson plans that are
cleary and (d) preparing lesson plans that ara complete.
Approximately 64% of the cooperating teachers addressed at least
one of these areas in their written comments.

Cooperating teachers’ written comments were very positive
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relative to establishing clear objectives. However, very braief

comments such as "sounc planning", "good planning," etc. were all
that was offered. Of the eight comments that ageal with the
establishing of objectives appropriate for the learners, only one
dealt directly with the issue. Most of the comments generalized
about related issues: "Lessons have been well prepared,” and "She

demonstrateo great leadership . . . ." Fifty-two percent of the

cooperating teachers responded to the issue of preparing lesson

plans that are complete. All but two commented positively with
such remarks as ‘"planning is still a strong point," "well
organized," ‘'"pace was good." Only two cooperating teachers

commented on preparing lesson plans that are appropriate for the
objectives. Of these, only one commented directly on the issue.
Those cooperating teachers that did comment on the area of
planning were overwhelmingly positive. Only two of the 32
comments written in this category by 14 cooperating teachers were
negative.

instruction. The area of instruction addressed 9 issues:

(a) makes the objectives ~f the lesson clear to students, (b)
presents lessons that involve a variety of methods, materials,
advancing technology, and human resources, (c) provides clear
directions and explanations when teaching, (d) paces
instructional activities appropriately, (e) ties together planned
and chance events of the lesson and relates them to the

objectives, (f) keeps students’ attention, (g) evaluates
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learners’ progress Jspproprictely, (h) uses standard Eaglish 1n
oral presentations, and (i) wuses standard English in written
presentations.

Cooperating teachers’ written comments were mostly positive
relative to making the objectives of the lesson clear to the
students: "her objectives are clear not only in the plans but
also in her teaching," "[studentl has maintained his strengths
... such as stating objectives before lessons."” It would appear
that the student teachers’ competency in this area was
satisfactory to the cooperating teachers; however, because only
four (16%) of the cooperating teachers responded, this conclusion
must remain tentative.

Relative te the issue of presenting lessons that involve a
variety of methods, materials, advanced technology, and human
resourcess the six cooperating teachers who commented (24%4) were

enthusiastic about the student teachers’ competency in this area:

"use of audio-visual materials has been excellent,"” "very
creative," "she has used her talent in drawing to enhance many
lessons ." In addition to general descriptions, most of the

comments detailed several examples of student teachers’ use of
methods, materials, etc.

O0f the four cooperating teachers (16%) who responded to the
issue of providing clear directions and explanations when
teaching, three were generally positive about student teachers’

abilities: "directions are clear,"” "key words 1in his iessons

Iy
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have been discussed 1n a detailed and deliberate manner.” One
cooperating teacher commented on the student teacher’s lack of
clear explanations and 1nstructions. Although the cooperating
teachers offered both positive and negative feedback, only ié%
addressed this area.

Addressing the issue of pacing instructional activities
appropriately, 12 cooperating teachers responded, most of them
favorably. Most of the comments, whether positive or negative,

were very general, although a few elaborated with specific

examples: "pacing i« good," “"moved from test to l=2sson
smoothly," "extended lessons when the class enthusiasm paved the
way to do so." On one hand, there was a significant response

(48%) tc this issue; on the other hand, the responses lacked
specificity.

Six cooperating teachers commented relative to keeping
students’ attention. All comments included descriptions of or
suggestions to improve s%udent teachers’ ability to hold the
learners’ attention. Al though the responses were fairly
detailed, only & of the 25 cooperating teachers (24%) commented
on this issue.

Only one comment was offered for each of the other
competencies in this category: ties together planmned and chance
events of the lesson and relates them to the objectives,
evaluates learners’ progress appropriately, uses standard English

in oral presentations, and uses standard English in written




presentations.

Professional knovledge. The area of professional knowledge

addressed four issues: demonstrates knowledge of the subject
matter taught 1including (a) its major principles and concepts,
(b) its purpose and value, (c) up-to-date factual information,
wnd (d) demonstrates knowledge of various teaching styles and
learning styles and understands their interrelationships.

This area was essentially ignored by all cooperating
teachers. Only four cooperating teachers (16%4) wrote some
comment about this area. In two cases, the cooperating teachers
detailed specific instances in class where the student teacher
imparted incorrect information to the students. In the other two
instances, the cooperating teacher was praising specific content
knowledge. In general, this aFea was mostly 1ignored by the
cooperating teachers.

Classroom management. The area of classroom management

addressed four specific issues: (aj provides a learning
environment that is attractive and orderly, (b) establishes and
maintains classroom routines and procedures, (c) handles
discipline problems fairly and consistently, (d) deve:ops and
maintains a system for keeping group and individual records.
Seventy-two percent of the cooperating teachers addressed issues
in thig categary.

Of the ten cooperating teachers’ comments (33%) that dealt

with ecstablishing and maintaining classroom routines and

Y
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procedures, all but one were positive: "has shown good
organizational skills," "have confidence in both his instruction
and his classroom manag..ent techniques."” Most of the comments
generalized about student teachers’ classroom management
cempetency—-few offered any concrete information.

Cooperating teachers offered positive comments such as
"classroom management is coming ailong... it’s not an easy job,
but she’s making improvements" and “discipline for the reading
class is good... However, the noise and talking during other
Classes must be monitored more closely."” The few comments that
were offered in this area tended to be very general and offered
few specifics.

Two cooperating teachers (8%4) commented relative to
developing and maintaining a system for keeping group and
individual records. The comments expressed general approval of
student teachers’ record-keeping abilities but did not support
with details or examples.

Personal attributes. The area of personal attributes

addressed three issues: (a) demonstrates enthusiasm and self-
confidence in the <classroom, (b) demonstrates sensitivity and
respect concerning the needs and feelings of students, and (c)
communicates effectively with students. This area was addressed
most by cooperating teachers. Seventy-six percent of the
cooperating teachers addressed this area.

Of the 12 cooperating teachers who commented about




attitude," "your confidence aAd enthusiasm continue to show
growth," "keep gaining confidence 1in vyour abilities.” The
response to this issue was greater than that of any other issue
and was overwhelmingly positive.

All ten of the comments (40%) that related to demonstrating
sensitivity and respect concerning the needs and feelings of
students were approving but vague. The cooperating teachers
affirmed that student teachers were indeed sensitive and

respectful toward learners,; but did not offer much substantive

commentary to back it wup: "good rapport with students," "very
good at seeing and working with individual needs,;" "relates well
to the students." No negative comments were offered.

Relative to communicating effectively with students,
cooperating teachers’ comments were mostly positives though
general: "able to interact with students," "has established &
good rapport with the class." ©Six cooperating teachers (24%)

commented on this issue.

Professional responsibility. The area of professional
responsibility addressed six issues: {a) follows the policiess
procedures, and curricula of the school district, (b)) works
cooperatively with colleagues; (c) works cooperatively with

. 11
demonstrating enthusiasm and self-confidence in the classroom,
the vast majority wrote positive remarks. Most comments
consisted of generalized praisa in a "pep—-talk" format: "great

administrators, (d) works cooperatively with parents, (e)
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cemonstrates responsibility for self-growth and professional
improvement, and (f) demonstrates responsibility for self-
evaluation.

Fourteen of the 25 cooperating teachers (56%) addressed this
area. None of the cooperating teachers made any comment about
following the policies, procedures, and curricula of the school
district.

Eight cooperating teachers (32%) commented on whether their
student teachers worked cooperatively with colleagues. All 8

praised the student teachers, many citing specific instances eof

cooperation and helpfulness: "willing to help and participate in
all areas," "I have appreciated the open channel that exists
between [student teacherl and me." Although only eight of the

cooperating teachers responded, thos2 who did tended to respond
fully and enthusiastically.

None of the cooperating teachers addressed the extent to
which student teachers worked cooperatively with administrators.
In all 1likelihood, student teachers had little contact with
district administrators.

Only one cooperating teacher commented on the student
teacher’s relationship with parents. It was noted that
"[student] did very well on parent conference gay and provided
many positive comments about students and their work."

The four cooperating teachrers (16%) who commented relative

to demonstrating responsibility for self-growth and professional

(¥
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improvement focused on the manner in which student teachers
accepted and wused criticism: "willingness to incorporate
suggestions in lessons, " "works hard on criticisms and
suggestions that are given to him."

Four cooperating teachers (16%) commented on student
teachers’ demonstration of responsibility for self-evaluation.
All four responded positively to this item: "fhel 1is deeply
concerned about improving his teaching skills," "does not
hesitate to ’reteach’ concepts which might have caused problems
for students."” The comments were ver,/ general with little
concrete information to support them.

Summary. Sixty-four percent of the cooperating teachers
commented on the area of planning. Comments were most frequently
(72%) relative to preparing .esson plans that are complete. The
next most frequently mentioned 1item (32%) was establishing
objectives appropriate for the learners. Although thesr two
items drew a significant responses all but a few comments failed
to deal directly with the specific issue. Instead they
generalized about planning as a shole rather than commenting on
any specific'competency. Cooperating teachers did not offer
substantive feedback or offer specific suggestions for
improvement.

Seventy-two percent of the cooperating teachers addressed
the area of instruction. The issue of appropriate pacing of

instructional activities received the most commentary (48%);
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howevers; most of the comments lacked substantive content.
Comments in this area tended to be of the "pat-on-the-back™
variety, affirming a job well-done. Cooperating teachers did not
offer concrete descriptions of the student teachers’ competency,
nor did they affer any specific suggestions for improvement.
Three of the nind items in this area received only one comment
each (tying together planned and chance events of the lesson, use
of standa~t English in written and oral presentations).

Of the four competencies in the area of professional
knowledge, only three of them were addressed at all. Only four
cooperating teachers (16%) commented 1in this areas thus giving
this area the lowest response of all six competency areas.

The area of classroom management received a moderate rate of
commentary. Judging from the response rates, it would appear

that cooperating teachers felt that the ability to handle

discipline problems (48%4) was a more critical competency for
student teachers than record-keeping abilities (8%). Discipline
problems may have been more pervasive during the student

teachers’ stay and students probably had more difficulty with
discipline than they did with the other three competencies.

The three competencies listed for the area of personal
attributes received the greatest response uf the si: competency
areas. Two reasons for such a high response may be (1) that
cooperating teachers believe personal attributes to be the most

important component of teaching or (2) that cooperating teachers

G2



15
found it easier to comment on the student teachers’ enthusiasm,
self-confidence, sensitivity, etc., than on their instructional
skills and professional knowledge.

Three of the four 1items in the area of professional
responsibility received a 16% response or less. One item (works
cooperatively with colleagues) was commented on.by 32% of the
cooperating teachers. This greater response may be due to the
naturally greater contact the student teachers had with the

cooperating teachers compared to administrators and parents.

Quantitative Analyses

Table 4 compares the mean numerical rating for the mid-term
evaluation with the mean numerical rating on the final evaluation
for each of the six scales. As can be seen in column four, there
was a significant difference (p<.05) between mid-term and final
ratings of student teachers in the area of Planning. In
examining the means in all categories, it is evident that
cooperating teachers perceive growth to have occurred. However
no significant differences were found between mid-term and final
ratings of student teachers 1in the area of Instruction,
Professional Knowledge, Classroom Management, Personal
Attributes, or Professional Responsibility. ‘

Table S compares the item means for mid-term and final
evaluations. Out of 30 items, only s5ix were significantly

different (Items 2, 4, 8, 17, 20 and 24). In addition, Table S

0
P
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contains the number of times that each item was mentioned in
cooperating teacher narratives and the number of cooperating
teachers who mentioned it.

It is 1interesting to note that items @&, 4, 17, and 24
received relatively little discussion in cooperating teachers’
narratives yet the mid-term and final ratings were
significicantly different. Items 8 and 20 received a fair amount
of discussion by cooperating teachers. In reviewing all other
items, it was found that items 19, 22, and 2& received a fairly
large amount of discussion by cooperating teachers yet the mid-

term and final ratings were not significantly different.

Discussion

It is interesting to note that the areas receiving the most
attention in the mnarrative comments are not significantly
different ir the numerical ratings. There is an inconsistency
that is difficult to explain based on these data. One could
accurately speculate that there are far more interactions between
cooperating teacher and student teacher than these analyses
identify. However, there a pears to be a reluctance on the
cooperating teachers’ part to offer negative feedback. The
overwhelming tendency, as evidenced by the narrative comments, is
to offer only positive feedback. Cooperating teachers do not

seem to focus on the areas in need of improvement in their

narratives. The question then arises as to whether or not the
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negative feedback is offered to the student in other ways. For
example, does the cooperating teacher conference with the student
teacher or is the university supervisor asked to fass on the
information?

It may be an uncomfortable situation to point out an
individual’s weaknesses in a face-to—-face conference. For this
reason, cooperating teachers seer to be more apt to focus on
positive reinforcement and avoid the potentially uncomfortable
situation of discussing one’s weaknesses in the narrative
comments. Further research is indicated to determine the manner
in which cooperating teachers help student teachers to identify
areas for improvement.

Another concern is that the narratives revealed that
cooperating teachers in this study comment most frequently about
areas related to the student teacher’s rapport with students, the
physical appearance of the classroom, the quality of special
projects (e.g.s bulletin boards), and classroom management
issues. While all of these aspects of teachirg are important,
the cooperating teachers’ comments provided little substantive

feedback regarding the area of Instruction (e.g., use of varied

teaching methods, pacing instructional activities properly).
More substantive commentary on the part of cooperating teachers

(either verbal or written) is essential to improving student

teachers’ instructional practice.




Educational Significance

In reference to Glickman’s two-part observation process, it
appears that cooperating teachers are not trained sufficiently to
deszriihre what they see 1in the classroom. Hence; cooperating

tedchers have & difficult time interpreting the events of the

classroom. When cooperating teachers have adequate information,
making judgments about the quality of student teachers 1is an
easier task. in the absence of well documented observations,
cooperating teachers apparently find it difficult to discern
growth in a student teacher as evidenced by the lack of
significant differences between mid-term and final evaluations on
five of the six scales.

If stuuent teachers are to significantly improve during the
student teaching exgeriences it is essential to provide for
adequate training o! cooperating teachers. This study identifies
areas in which cooparating teachers need to improve their
observation skills and suggestions are made to oprovide
appropriate training of cooperating teachers in these areas. An
interesting follow-up would be to determine why cooperating
teachers provide only positive feedback. I= it that they don’t
know what to 1lonok for or are they reluctant to put negative
feedback in writing? Are¢ they avoiding the "bad guy" role? Do
they mention negatives in verbal confererces? It is hopeﬁ that
th's study will lead to further investigation of these findings.

We must find ways to improve the quality of cooperating




19
teacher /student teacher interaction so that beginning teachers of

higher quality enter the profession.

{ Y
’) 9
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Table 1

Description of Sample by
Sex and Grade Level Taught

(n=2%9)
Grade Level Sex
Taught = = === e = === === =
Male Female
K 1
1 3
2 3
3 5
4 2
S 3 2
1) 3
8 2
Senior High 1
Total 11 14
()"‘




Table @2

Planning

Instruction
Professional Knowleage
Classroom Management
Personal Attributes

Professional Responsibilities

Percentage of Cooperating Teachers That
Addressecd kach Category at Least Once

&4

72

16

72

76

36
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Table 3

Percentage and Number of All Competencies Addressed by
Cooperating Teachers

Number of Percentage Cooperating
Competencies Teachers
i4 47 1
11 37 1
10 37 2
8 27 1
7 23 4
6 20 3
S 17 3
&4 13 3
3 10 2 ]
2 7 3 l
1 3 1
0] 0] 1
|
|
|

N
-2
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Comparison of Mid-Term and Final Evaluation
Ratings by Category

Category

Mid-Term
Mean

Planning
Instruction

Professional
Knowledge

Classroom
Management

Personai
Attributes

Professional
Rasponsibility

* p<.03

D¢
Q

-2.51 *
-1.61

-1.79

—2-05

-1.78

-0.12




Table 5

Coapar1son of Cooperating Teachers’ Hid-tera and
Final Ratings and the Frequency of Narrative Coaments

frequency of Narratives Neans
____________________________ t
Ites Tines Nuaber of Nid-tera Final
Discussed Teachers
Planning
2 8 6 3.75 4,90 -2.47 ¢
4 3 2 3.63 4,06 -2.15 ¢
Instruction
8 13 12 3.44 5,00 -2.18 #
Professional Knowledge
17 3 3 3.63 4.19 -2.18 #
Classrooa Hanageaent
20 13 12 3.73 4,31 -2.76 %
Personal Attributes
24 8 b §.19 §.69 -C.24 ¥

{#) p<a03

NOTE: All other 1teas were not significantly different.

Q . ISXA
2°
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Teaching Competencies
PLANNING:
1. Establishes objectives that are clear.
2. Establishes cbjectives appropriate for the learners.
3. Prepares lesson plans that are complete.
4. Prepares lesson plans that are appropriate for the objectives.
INSTRUCTION::
S. Makes the objectives of the lesson clear to students.
6. Presents lessons that involve a variety of ... methods.
... mMmaterials.
... audio-visuals.
«e. human resources.
7. Provides clear directions and explanations when teaching.
8. Paces instructional activities appropriately.
9. Ties together planned and chance events of the lesscn and relates

them to the objectives.
10. Keeps students’ attention.
11. Evaluates learners’ progress appropriately.
12. Uses standard English in oral presentations.
13. Uses standard English in written presentations.

PROFESSIONAL KNOWLEDGE:
14. Demonstrates knowledge of the subject matter taught including
... 1ts major principles and concepts.
13. «ee. i1ts purpose and value.
16. ... up=~to=-date factual information.
17. Demonstrates knowledge of various teaching styles and learning
styles and understands their interrelationships.

CLASSROOM MANAGEMENT :
18. Provides a learning environment that is attractive and orderly.
19. Establishes and maintains classroom routines and procedures.
20. Handles discipline problems fairly and consistently.
21. Develops and maintains a system for keeping croup and individual
records.

PERSONAL ATTRIBUTES:
22. Demonstrates enthusiasm and self-confidence in the classroom.
23. Demonstrates sensitivity and respect concerning the needs and
feelings of students.
24. Communicates effectively with students.

PROFESSIONAL RESPONSIBILITY:

25. Follows the policies, procedures,; and curricula of the school
district.

26. Works cooperatively with ... colleagues.

27. ... administrators.

28. «ee. parents.

29. Demonstrates responsibility for self-growth and professional
‘improvement.

30. Demonstrates responsibility for self-evaluation.

31



28

Appendix B

A2




THE PENNSYLVANIA STATE UNIVERSITY AT HARRISBURG - The Capital College

Education Programs Middletown, Pennsylvania 17057
Progress Report Form 29
Please check one: [ ] EDUC 313A { ] EDUC 313B [ ] Student Teaching [ JOther ..ec.veeveneenenen
Student TeACh@r .....ce.i.iitiiiiiiiiiiiierononnninsnosnrononnns Date ...covveiennnn . District ...coviiiiieneniiononinnn.
Cooperating TeaCher . .c.coveerieennriiononseeesnnenonnssononnnans Grade Level ......... Bullding ...ecvinenneninnenninennnn
University SUPBIVISOr .....cvvererirerrrarersseeronocnnsosassnnns Subject ......ciiiiiiierieneniennn

- —c—n——-— ————— - 7

For each category below, please indicate the number(s) of particular strengths (+) and/or weaknesses (-). Examples of
the competencies that should be considered in each category are listed on the reverse side of this form. In addition, pleasg
describe the student's strengths and weaknesses in the space provided below. Additional comments may be attached if
necessary. .

T e e e e e e e m ® e eE e Eeeee " e e e ® e e memem o= m oEm e % omeom omee e mm e eomememeee®m m Em = eoewee m e om = e = e em = = = o=

Planning Instruction . Professional Knowledge
Classroom Management Professional Attributes Professional Responsibility
Corments:
Q . la)
E lCntot'a SigNBLUT® ... tiiiiiiiiitietttetennaaee QJ ..... ==

Aruitoxt provided by Eic:



1 msm [4 STATE ORIYTRSITY rdh.mm; The Capital Col}e:

ucation Prograns emylmu 1705 30
student Teaching Traluaticn
Studeat Teacher ............... RE T T TP PRI PP PR PR TN Date ..vvvveiiiiinnns District «oooviieiiiineiiiniinnnne,
Cooperating Teacher ...oevveiririiiiiiniiinneeeiinniiresiaiiin, Grade Level ......... Building ...ooviviiiiiiniinninenn..
Dniversity Supervisor .......ccvviiiiiiiiiiiiiiiiiiiiniiienn Subject ..oiiiiiiiiiiiiii

i eri oiwh ites, please circle the letter indicating the studeat’s level of performance according to the followiy
efinitions.

3 s gﬁ» fAlDIlG. hc{“tgrltm“ :?{?%2 ! ?ﬁu’t m%"n tlnc stm of the tsacher preparation profran.
= 600D: sevhat better than is stage of the student teaching experience.
B £ BN ACTORL:  Justy "o&"ﬁ ““fa‘&:cé‘m"f :&P“ 3‘"&93 e easerience
I = §0T OMSIEVID: [ bhad imffxeint opportuaity to
1. Istablighes objectives that are clear. 0P ¢ S P I
2. 1Istablishes objectives appropriats for the learsers. 0! &§ S P I
3. - Prepares losson plans that are complete. 01 ¢ S P I
4. Prepares lesson plans that ace appropriate for the objectives. 0 ¢ s P I
5. lNakes the objectives of the lessoa clear to students. . 0 2 ¢ § P I
6. DPresents lessons that involve a variety of ... sethods. ————e——eocccmcccacceccons - 0 1 6 § P I
.. mtorials. 01 ¢ 6§ P I
.. dvancing techoologies. 0 r ¢ s P I
.. umas pesources. 0 I ¢ S P I
1. DProvides clear dimtiou aod explavatioss vhca toaching. v ¢ 5§ P I
8. Paces instructional activities appropriately. 0L ¢ § P I
3. Ties togetber plansed and chance events of the lessoa sad 0 6§ P I
relates thes to the objectives.
10. [Keeps students’ attention. — e 0 I ¢ § P I
11. Ivaluates learners’ progress mropmtcly 0t ¢ § P I
12. Uses standard Inglish ia oral presentations. 0 ¢ § P I
- 13. Uses standard Inglish in vrittea presestatioss. 0 ¢ § P I
14. Dencastrates knovledge of the subject matter taught, including...
«+. it sajor prisciples and concepts. 01 ¢ s P I
...its purpose and value. 01 6 § P I
... up-to-date factual informatioa. 02 ¢ s P I
15. Demcastrates krovledge of various tesching styles and learning styles 0 ¢ § P I
wd uaderstands their interrslationships.
8. Develops aad naintaios & system for kespiag growp ame individual records. ¢ I 6§ P I
17. Provides a learning eaviroomeat that is attractive and orderly. 0L ¢S P X
18. Istablishes and maintains classroos routines aad procedures. 0 I .¢6 § P I
19. Bandles discipline problens fairly wod cossistestly. 02 ¢ S P I
20. Demonstrates eathusiasa and self-confideace in the classroom. 0 ¢t ¢ S P I
21, Demoustrates seasitivity and respect coacerning the seeds and feelings of studeats. 0 ¢ 8§ P I
22. Commumicates effectively vith students. 0 I ¢ § P I
23. Tollovs the policies, procedures, sad curricula of the school districs. 0 I ¢ s P I
24. Yorks cooperatively vith ... colleagues. 0 I ¢ S P I
. adninistrators. - 0 I ¢ s ? I
puents 01 ¢ § P I
25, Demonstrates responsibilxty for self-grovth and professicasl improveeat. 0P ¢ § P I
28. Demonstrates respouibxht'y for self-svaluatioa. 0 I ¢ s P I

Please provide, on the reverse side of this sheet, Addxtxonl information about the studeat teacher’s specific strengths
O  od mhmm, as appropriate. Q.
' e

Cooperating Teacher’s Sigoature ......ccovvvvrvvennnnene heseseeetetteseetstennssnnsnnne ' (rs7)




