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THE RELIABILITY AND VALIDITY OF THE EFFECTIVE
SCHOOLS NEEDS ASSESSMENT SURVEYS

Since 1977, South Carolina law has requir d every schonl to develop
annual and long-range (three-year) p.ans based on a needs

assessment. In 1984, the Education Improvemrsat Act (EIA)
stipulated that the needs assessment address ef.ective schools
indizators. The South Carolina State Board of cducation adopted

the following six:

Instructional Leadership of the Principal

Emphasis on Academics, Including the Basic Skills

Hign Expectations Related to Student Achievement

Positive School Climate

Frequent Monitoring of Student Progress and Its Utilization
in Curriculum Planning

Positive Home/School Relations

As Quinn (1987) reported, in 1984 the SDE auapted the instruments
used by the Colorado Department of Education and made them
available. However, they prov~ed cumbersome (twenty-eight pages
long). In 1985, the State Department of Education (SDE) began to
develop need assessmeut surveys for use in the three-year planning
cycle beginning in 1988-89.

The SDE’s School Improvement Section coordirated a process that
included:

1. review of available instruments;

2. assembly of a bank of potential items measuring the six
indicators;

3. review of the items for face validity by a panel of
experts; .

4. pilot testing in six schools in May 1986;

5 field testing in sixty-two schools in May 1987.

Quinn (1987) conducted reliability and factor analyses of the field
test data. He reported alpha coefficients of .94 and above for
the three surveys (separate instruments for staff, students, and
parents).

The SDE macde the "Effective Schools Needs Assessment Surveys"
available at cost to all schools in the spring of 1988. The SDE
also provided scanning and scoring services.

The present study used the data from schools that had tLhe SDE
process their surveys. The purpose of this study was to extend the
reliability and validity analyses of the three surveys. At the
same time, several relationships among effective schools correlates
and other school-level characteristics were examined.
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SAMPLE

Of the 91 school districts in South Carolina, 89 used at least one
of the survey forms. Eighty-four districts returned their surveys
to the SDE for optical scanning and scoring.

This study included only data from the surveys scored by the SDE.
Surveys were received from 938 schools: teacher surveys from 883
schools; parent - from 881 schools, and student from 549 schools.
Table 1 gives a more detailed breakdown Iy organizational level and
by grouping category (described in ths Validity sectior).

The surveys were administered by lozal schools during the Joring
of 1988. Decisions abcut who and how many teachers, paren.s and
students to use were made by esach school. The SDE recommended that
schools include all teachers and random samples (10 to 20%) of
students and parents. Only students in grade 4 or above were to
be selected. The procedures actually followed by schools were not
documented.

For students, survey responses from schools ranged from 100% to 1%
(mean of 26%) of their student enrollments. Actual counts ranged
from 1 student to 2259 students, with a mean of 167. For
teachers, response percentages (as a proportion of student
enrollment ranged from 28 to 1 ‘mean of 6). Actual counts ranged
from 1 to 37 with a mean of 35. For parents, response percentages
(as a proportion of student enrollment) ranged from 122 to 1 (mean
of 22). Actual counts ranged from 3 to 750 with a mean of 120.

The sample of schools represents the state schools quite well. The
representativeness of the respondents within each school is less
definitive. For some analyses, schools with few respondents were
excluded.

INSTRUMENTS

The three surveys - parent. student, and teacher - were designed
to assess the perceptions of these groups about a school’s status
on the six indicators of effective schools. Copies of the surveys
are in the appendix.

Teacher and student surveys consist of ten items for each
indicator. The parent survey contains only fifty items,
distributed as shown in Table 2.

All items are expressad as Likert scales, with five re .ponse
categories: strongly disagree, disagree, don’t know, agree, and
strongly agree.




DATA PREPARATION

The first step in preparing the data for analysis was to assign a
score to each response option. A scoure of 1 was given to “strongly
disagree" and 5 to *"strongly agree" with corresponding values
assigned to the other options. Next, the scores on items were
summed to obtain scores for each indicator and a total score. The
individual respc¢ndent’s scores were used in some analyses,

All item and indicator scores were aggregated at the school level
to produce school means. These school scores were used for most
analyses because the school is the appropriate level of analisis
for an “"effective schools" instrument. Gottfredson, Hytl,
Gottfredson, and Castaneda (1986) found that few "school*
instruments reported school-level analyses

The results of this study are somewhc“- cumbersome to present
because several analyses were conducted on each of the three survey
forms. The methodology is described along with the correspcnding
resulcs.

RELIABILITY STUDY

Cronbach’s alpha coefficient was calculated on the school means
for each indicator and total score for all three survey forms.
This standard test of reliability measures the internal consistency
of items within a scale. The results (Table 3) are evidence that
the indicators are reliable measures of school characteristics.

Quinn (1987) reported alpha coefficients for individual respondents
of .94 and higher for the total scores.

As suggested by Wilson, Firestone, and Herriott (1985), an
instrument designed to measure school-level characteristics must
differentiate among schools. Analysis of variance was dane on the
individual teacher responses on each item and each indicator as
dependent variables and school as the independent variable. Only
schools with 20 or more teacher respondents were included. As
shown in Table 4, all variances werc significant. The proportion
of variance accounted for by school ranged from 38% for Positive
School Climate to 18% for Academic Emphasis. ANOVA’s on individual
items found that variances across school for every item were
significant (p<.001). R? ranged from .05 to .33.

By rcuparison, Wilson et al. reported Eta’'s ranging from .09 to
.33 for items on the School Assessment Survey.

The indicators and items (at least for the teacher survey) provide
adequate differentiation among schools.
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VALIDITY STUDIES

The validity was explored by determining the relationship of survey
scores to other school-level characteristics: (a) organizational
level, (b) the SDE’s comparison group classification, and (c) a
student achievement yain score. Each of these analyses is reported
below.

Organizational Level of the Schools

Schools were classified by the Scuth Carolina Department of
Education as either 1, 2, or 3; corresponding generally to
elementary, middle, and secondary. The classifications were used
in a series of analyses.

First, ANOVA’s on all indicators and items with organizational
level as the independent variable were computed, followed DOy
Tukey’s HSD test of differences between pairs of means. Then, a
cancnical discriminant analysis was done.

TEACHER SURVEY
Indicators:

There were significant differences on all indicators, as shown in
Table 5. R ranged from .31 for Positive School Climate to .11 for
Instructional Leadership. Scores decreased as the organizational
level increased. Comparisons of means using Tukey’s HSD showed
that the difference between each pair for all indicators was
significant (p<.05).

A canonical discriminant analysis yielded two significant
functions. The first accounted for 36% of the group variability.
The second accounted for 3%. The loading matrix suggests the first
function correlates most highly with Positive School Climate and
High Expectations.

Items:

There were significant differences on all items (p<.001) as shown
in Table 6. R ranged from .51 for item 36 to .04 for item 31.

Comparisons of means using Tukey’s HSD showed that elementary
schools differed significantly from middle schools or all items
except 47 and 51. All differences between elemertary and
secondary schools were significant. Middle and secondary schools
differed on all but thirteen items: 1, 4-6, 8, 9, 18, 20, 21, 31,
33, 37, and 52.

A canonical discriminant analysis yielded two functions, accounting
for 75% and 25% of the group variability respectively. The first



26, and 29 (in descending order). shown in Table 7.
STUDENT SURVEY

Indicators:

There were significant differences on all indicators, as shown in
Table 5. R® ranged from .54 for Frequent Monitoring to .36 for
Instructional Leadership. Differences between each pair of means
were significant except for middle versus secondary on Positive
School Climate.

A canonical discriminant analysis yilelded one function, accounting
for 19% of the group variability. The loading matrix suggests the
function correlates most highly with Frequent Monitoring.

Items:

There were sign%f'cant differences on all items (p<.0001), as shown
in Table 6. R *anged from .63 for item 52 to .06 for item 27.
All but 17 items had R® of .3 or higher.

Comparisoa of group means found that elementary schools differed
from both middle and secondary schools on all items. Middle and
secondary differed on all items, except 3, 5, 15-17, 22, 27-30, 32-
34, 37, 49, and 51.

A canonical discriminant analyses yielded one significant function
accounting for 34% of the variability. The items loading high on
the function were 52, 44, 45, 26, 11, 53, 42, and 12, shown in
Table 7.

PARENT SURVEY
Indicators:

There were 81gn1f1cant differences on all indicators, as shown in
Table 5. R® ranged from .49 for Positive School Climate to .18 for
Instructional Leadership. Scores decreased from elementary through
secondary. Comparison of group means found that all differences
were significant at .05 level.

A canonical discriminant analysis yielded two functions accounting
for 60% and 3% of the variability. 1Indicators loading high on the
first function included Positive School Climate and High
Expectations.

Items:

There were 81gn1f1cant differences on all items (p<.0001), as shown
in Table 6. R® ranged from .66 for item 34 to .08 for item 22.




Comparisons of .neans showed that elementary schools differed from
both middle and secondary on all items. Middle and secondary
differed on all items, except 3, 21, 24, 26, 27, 30, 42, and 47.

A canonical discriminant analysis yielded two functions accounting
for 85% and 32% of the variability. Loading on the first function
(.5 or more) were items 29, 25, 34, 2, 15 and 3, as shown in Table
7. Loading high on the second function were items 30, 29, 23, 11,
31, 10, and 26.

School Performance Report Grouping

The SDE has developed a system for classifying schools into one of
five categories. The categories are intended to group schools of
similar characteristics %ased on relationships with achievement
test results in South Carolina (South Carolina State of Education,
1986). Table 8 shows the categories and characteristics. Schools
in Group 1 have more students on free lunch, teachers with less
education, and less local financial support than schools in Group
5.

The classifications were used in analyzing the Effective Schools
surveys. First, ANOVA’s on all indicators and items were computed.
Pairwise comparison of means was done with Tukey’s HSD. Then, a
canonical discriminant analysis was done.

TEACHER SURVEY
Indicators:

There wore significant differences on all five indicators, except
Instructional Leadership as shown in Table 9. R® ranged from .18
for Home/School Relations to .01 for High Expectations and Frequent
Monitoring.

Pairwise comparisons revealed that all cifferences for Home/School
Relations were significant except between Groups 3 and 4. For
Positive School Climate, Group 1 was different from Groups 3, 4,
and 5 and Group 2 was different from Group 5. For High
Expectations, the only significant difference was Group 2 with
Group 5. Finally, for Academic Emphasis, Group 1 differed from
Groups 4 and 5 and Group 2 from Group 5.

A canonicai discriminant analysis yielded one significant function
accounting fcr 30% of the variability in groups. Tne function
loaded mostly on Home/School Relations.

Items:

There were significant differences among the groups on 37 of the
items (Table 10). R® ranged from .24 for item 57 to .01 on others.
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Pairwise comparison of means was done only for items which had
significance ANOVA’'s. There was no item for which all pairs were
significantly different. Items 52 and 57 had nine pairs different,
followed by item 53 with 8 significant pairs. For these items,
scores increased from Group 1 through 5.

A canonical discriminant analysis yielded two functions accounting
for 55% and 13% of the group variability. The first function
loaded highly (.3 or more) on items 57, 52, 53, 59, 54, 60, and 35
shown in Table 11. The second function had no items loading .3 or
higher.

STUDENT SURVEY

Indicators:

Only Academic Emphasis and Frequent Monitoring had significant

variances, as shown in Table 9. Both had low R%, .02 and .04,
respectively. For Academic Emphasis, no dlfferences between pairs
of means were significant. For Frequent Monitoring, Group 1

differed from Groups 3, 4, and 5 and Group 2 from Group 5. The
magnitude of the group means followed no apparent pattern-- 5, 3,
4, 1 and 2.

A canonical discriminant analysis yielded only one significant
function accounting for 18% of the variability. This function
loaded highly on Frequent Monitoring.

ltems:

There were 51gn1f1cant dlfferences across groups for 32 of the
items, as shown in Table 10. R®’s were low with item 8 bhaving the
highest at .08.

Pairwise comparison of means was done only after significant
ANOVA’s. For no item were all pairs significantly different. Item
8 had six pairs with significant differences: Group 1 with 3, 4,
and 5 and Group 5 with 2 and 3. Items 21, 38, 44, 46, 54, and 55
had five pairs with significant differences. Generally, the group
means decreased from Group 1 to Group 5. However, means tended to
wncrease on items 7, 18, 31, 353, and 56.

A canonical discriminant analysis yielded one significant function
accounting for 49% of the group variability. Items lcading .4 and
higher on the function were 54, 45, 25, 38, 51, 46, 8 and 44 (shown
in Table 11).




PARENT SURVEY
Indicators:

There were significant differences on all indicators except
Academic Emphasis as shown in Table 9. R®’s ranged from .05 for
Frequent Monitoring to .01 for Home/School Relations. For Frequent
Monitoring, Group 1 differed significantly from Groups 3, 4, and
5 and Group 2 from Groups 4 and 5. Means decreased from Group 1
to 5. On High Expectations, means tended to increase from Group
1 to 5. Group £ means was significantly different from Groups 1,
2, and 3.

A canonical discriminant analysis yielded only one significant
function, accounting for 26% of the group variability. The
function loaded highly on Frequent Monitoring.

Items:

There were significant differences on 37 of the items, as shown in
Table 10. R°’'s ranged from .14 for item 37 to .01 for several
items. Pairwise comparison c¢f means was done only after
significant ANOVA's., Item 37 had seven pairs that differed
significantly, with means decreasing from Group 1 tec 5. Items 21,
36, and 49 had six significant pairs each. Means for items 36 and
49 decreased from Group 1 to 5, but for item 21, means increased.
With five significant pairs each were items 3, 31 and 38. Means
for items 3 and 38 generally decreased across Groups 1 to 5 while
they increased on item 231.

A canonical discriminart analysis vyielded two significant
functions, accounting for 60% and 16%, respectively, of group
variability. Loading on the first function were items 43, 42, 37,
34, and 31 (see Table 11). On the second function were jtems 25,
12, 32, 44, and 28.

Achievement Test Gains

South Carolina has a mandatory statewide te:ting program consisting
of a criterion-referenced basic skills test and the norm-refereuced
Comprehensive Tests of Basic Skills. Grades 1-3 and 11 use one of
ihese tests every year. The SDE e¢stablished a School Incentive
Reward Program in 1985 to recognize schools that show exceptional
s-udent gains. The SDE uses a regression analysis to measure
student gain (see Reference Note 1). Each school receives a single
score, the School Gain Index (SGI), that represents its aggregate
student performance in reading and mathematics.

For the purpose of receiving rewaras, schools are compared only

within their School Performance Report Category (see description
earlier).
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Stepwise regression analyses were done with SGI scores tor 1987-8%
as the dependent variable and Effective Schools Indicators as
predictors. Regressions were done separately for each School
Performance Report Category.

Regression analyse- with all indicators and all items were also
done separately by organizational level.

PERFORMANCE REPORT CATEGORY

Teacher Survevy:

Group 1. Three indicators explained 5% of the variance in SGI:
High Expectations, Home/School Relations, and Frequent Monitoring,
as shown in Table 12.

Group_ 2. Home/School Relations alone accountad for 8% of the
variance. Adding four indicators only raised it to 10%.

Group 3. Frequent Monitoring alone accounted for 6% of the
variance.

Group 4. Frequent Monitoring and Instructional Leadership
explained 6% of the variance.

Group 5. High Expectations explained 4% of the varicence.

Student Survey:

Group 1. No significant predictors were found.

Group 2. Positive School Climate and Frequent Monitoring explained
5% of the variance, as shown in Table 13.

Group 3. No significant predictors were found.

Group 4. Instructional Leadership, Positive School Climate, and
High Expectations explained 19% of the variance.

Group 5. High Expectations and Instructional Leadership explained
19% of the variance.

Parent Survey:

Group 1. Instructional Leadership and High Expectations expiained
7% of the variance in SGI scores (Table 14).

Group 2. High Expectations explained 8% of the veriance.
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Group 2. Instructional Leadership and Frequent Monitoring
explained 9% of the variarce.

Group 4. Four indi~zators explained 12% of the variance: Academic
Emphasis, High Expectations, Instructional Leadership, and Frequent
Monitoring.

Group 5. Positive School Climate and Frequent Monicoring explained
7% of the variance.

ORGANIZATIONAL LEVEL

Teacher Survey:

Indicators:

Elementary Schools. As shown in Table 15., five indicators
were significant predictors of the SGI scores, explaining 13%
of the variance. Only Academic Emphasis was not significant.

Middle Schools. The regression model with all six indicators
did not reach a significance level of .05.

Secondary Schools. Home/School Relations and Instructional
Leade¢rship explained 22% of the variance.

Items:

Elemer:ary Schools. A multiple regression model withh all
items accounted for 23% of the variance in SGI scores. Items
with significant parameters (p<.05) were 9, 15, 16, 19, 22,
32, 41, 42, 56, and 57 (see Table 16).

Middle School. The regression model was nct significant.

Secondary Schools. The regression model with all items
accounted for 24% of the variance. Items with significant
parameters were 10, 53, 54, and 56 (see Table 16).

DISCUSSION

The data presented in this paper support the conclusion that the
Effective Schools Needs Assessment Surveys are both reliable and
valid.

With regard to reliability, the internal consistency coefficients
are satisfactory for all scales for the three survey forms. The
surveys also produce scores that do show variation across schools
so that their use as a "school" survey is justifiable.

The 1issue of wvalidity was approached in several ways. Face
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validity was documented in Quipn’s report (1%67) of the pilot
testing. Concurrent validity was examined by analyzing the

felationship of the survey scores with organizational level of
schools, performance category l-vels, and student test scores.

Or inizatirnal Levels

The analyses show that teacher, student, and parent scores are
significantly related to the organizational level of the school.
Ratings were more positive Ior elementary schools than for middle
and secondary.

High Expectations and School Climate scores by parents and teachers
showed the most variatior across levels. Student scores varied
less with school level and then primarily for Frequent Monitoring.

Many items that varied most across school leve! confirm informal
observations and hunches about schools. Parents and teachers
believe students are less excited about learning from elementary
throu¢ 1 secondary schools. Parents, students, and teachers report
less student work displayed in secondary schools. Other items
suggest that elementary teachers are more "student-centered" and
use more praise.

In short, the differentiation on such items gives evidence that
respondents are discriminating in their Jjudgments rather than
responding from a generai evaluative attitude.

Schoci _Performance Report Group

Scores on all survey forms related tc the grouping level. The
relationship was weeker than to the organizational level for
parents and teachers but stronger for students. Teacher scores

varied primarily on Home/School Relations. This seems consistent
with observations that parents in afflueat communities are
generally more involi=d in schocl than those in poorer areas.
However, parents did .ot express similar beliefs. Their scores
varied mainly on Frequent Monitoring, viewing higher group schools
as doing less Frequent Monitoring. Students also saw higher group
schools as doing less Frequent Monitoring. The items that weighted
heavily in Frequent Monitoring referred to emphasis on the State
achizvement tests. It is possible the affluent schols are not as
concerned about performance on the basic skills test because their
students already score well on them. The discrimination of certain
indicators and items does support the concurrent validity.

Achievement Test Gains

The relationship of the survey scores to student achievement test
scores is the most important aspect of the validity issue for two
reasons. First, the surveys are intended to provide information
for schools to identify what needs changing or improving in order
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to become more effective. Secondly,
of the effective schools research,
student test scores.

Scores on the indicators on the survey were significantly related
to the Student Gain Index scores. The relationships were quite
modest within each Schoql Performance Report Group being slightly
stronger for parents, (R® near .08) than for teachers (R° near .06).
For students, the relationships were not sigrificant in two of the
five grouping categories. However, within the higher categoriesé
the student _cores had the strongest relationships in the study (R
of .19).

Teacher scores were more related on Frequent Monitoring and
Home/School Relations. Instructional Leadership was more important
for students and parents. Freguent Monitoring also was important
for parents.

Because of the variation in survey scores between elementary,
middle, and secondary schools, an exploratory analysis looked at
the relationships within these levels. For elementary schools, the
teacher survey scores had a significant relationship to the SGI (R
of2.13). For secondary schools, the relationship was even stronger
(R® of .22).

While the relationships of the survey scores to student test scores
are not large, they are evident and so support the validity of the
surveys.

The analysis of new instruments for measuring “correlates" of
effective schools is somewhat unclear when some items or scales do
not show strong correlations tc student achievement. This may mean
that some items may need revision. Or it may mean that the
expected relationships are not strong. In his summary of effective
schools research, Kijai (1988) noted several studies that found no
relationship or even nega:cive relationchips. Further analysis of
the data used ir the present study may clarify whether items need
revision or the relationships are weak.
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SUMMARY

The purpose of the study was to determine the reliability of the
South Carolina State Department of Education’s Effective Schools
Needs Assessment Surveys for teachers, parents, and students as a
measure of school characteristics. The scores on the scales have
high internal consistency. The scores do discriminate adequately
between schools rather than only within schools (based on analysis
of individual teacher responses). The relationships betv-~en the
survey scores and the school’s organizational level (elementarv,
middle, or secondary), grouping category (based on SES-related
factors), and average st'Jjent test gains provide support for
concurrent validity.
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REFERENCE NOTE

The School Incentive Reward Program in South Carolina has been
in place since 1985. The purpose of the program is to recognize
schools and school districts that demonstrate exceptional
performance primarily on student academic achievement and
secondarily on student and teacher attendance. Schools thus
recognized are given monetary and non-monetary reward.

Regression analyses were used to determine whether schools
demonstrated exceptional performance in student achievement in
reading and mathematics. Student achievement was measured by the
South Carolina’s Basic Skills Assessment Program (BSAP) and the
Comprehensive Test of Basic Skills (CTBS). The BSAF is given to
students in Grades 1, 2, 3, 6 and 8 at this time. It is criterion-
referenced, and tests students’ basic skills performance in reading
and mathematics. Writing is also tested in grades 6 and 8. Under
the South Carolina Statewide Testing program, the CTBS (a norm-
referenced test) is given to students in Grades 4, 5, 7, 9 and 11.

The regression-based method is described in the South Carolina
School 1Incentive Reward Program - 1986-87 Guidelines (South
Carolina State Department of Education, 1986). This procedure
required the individual student to be matched on two years of test
data. Through regression analyses, an expected score was
predicted. Residual scores are then obtained and standardized.
The standard scores (z) are then obtained and standardized. The
standard scores (z) are then averaged for all students in each
school and a School Gain Index (SGI) obtained. The SGI becomes the
measure of student performance.
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-3




Table 1

Distribution of Effective Schools Survey Responses

Organizational A11 Schools
Level Teachers Parents Students in State

Elementary 550 550 237 622
Middle 169 169 148 197
Secondary 164 162 164 197

] 165 166 R 190
2 178 177 110 208
3 167 167 91 190
4 184 184 116 212
5 189 187 121 215
Total Number of Schools 383 881 549 1015

Number of individual respondents: 31,098 Teachers
95,258 Students
106,459 Parents

Table 2

[tem Classification for Effective Schools Surveys

- - T e e e e e S e e e e e e e e e e e

Student Teacher Parent

1 Ins? .l tional Leadership of Princinal 1-10 1-10 1-€

2. tmphasis on Academics 171-20 11-20 7-16
2. High Expectations 21-30 21-30 17-23
4. Positive School Learning Climate 37-49 31-40 24-33
5. rreguert Monitoring 41-30 41-50 34-47
6. Positive -ome-Scheol Relations 51-6C 51-6C £L2-5G




Table 3

Reliability Estimates (Cronbach’s Alpha)
for Effective Schoois Indicators (School Means)

Alpha Coefficient
(“vumber of Items)

Indicator carents Students Teachers
(N = 881) (N = 549) (N = 883)
Instructional Leadership .81 .84 .86
(6) (10) (10}
Academic Emphasis .86 .86 .86
(10} (10) (10)
High Expectations .80 .84 .86
(7) {(10) (10)
Positive Schooi Ciimate .87 .26 .84
(&) (10) (10)
Frequent Monitoring .87 .87 .85
(10) (10) (10)
Home/School Relations .86 .88 .83
(9) (10) (10)
Total Score 97 .98 97
. S 1% SN €100 N (60) __
Table &

Summary Statistics and ANOVA Results for Effective Schools Indicators:
Individual Teacher Responses on School

Potential Observed

Indicator Mean  S.0. Min. Max. Min. Max, F B2
Instructional Leadership 41.82 310 10 50 30.0 49.3 10.5) .27
Academic Emphasis 41.39 2.17 10 50 34.9 48.3 6.5 .18
; High Expectations 40.69 2.22 10 50 34.9 47.7 §.6* .19
Positive Scheol Clirate 39,06 3.84 0 50 26.5 48.9 17.7, .38
Freguer c Monitoring 39.67 2.25 10 50 31.8 48.§ 19.§* .28
Home/School Relatiors 61.72  2.&E 10 50 22.e ¢f9.5 12,77 .30
Tetel 22,030 15,37 €3 200 20007 203 . e
Con ANty e TN




Table 5

Means for Jrganizational Level

.._—_.._...._--.._—____——--..,‘_-_____—_..__———__-.______.._____—__——__________....___———__—

Respondents

Indicate

Orqanizational Level

______-——____—__..________..__—__..___..__—_—_-.______—_—_..____—_——__—_______——______

Teachers

Instructional Leadership
Academic Emphasis

High Expectations
Positive School Climate
Frequent Monitoring
Home/School Relations

Students

Instructional Leadership
Academic Emphasis

High Expectations
Positive School Climate
Frequent Monitoring
Home/Schuol Relations

__-._—___—__.._—_______.._....__.._____-__—..————__________...___.._....-.‘_____...._____.._—————

Parents

Instructional Leadarship
Academic Emphasis

High Expectations
Positive School Climate
Frequent Monitoring
Home/School Relations

Elementary Middle
Mean Mean
42.6 40.¢
42 .1 40.8
41.6 39.8
490.7 37.1
40.6 38.9
42.6 40.9
37.1 36.3
37.0 35.1
36.6 34.9
34.1 31.7
37.6 35.5
37.6 35.4
22.8 21.6
40.2 37.9
27.3 25.9
38.4 34.4
29.1 27.2
36.4 34.0

* A1l significant at p< .0001




Table 6

Item Means for Organizational Levels

Teachers Students Parents

Organizational lLevel Organizatioaial Level Organizational Level

Elem. Mid. Sec. R? Elem. Mid._ Sec. R2 Elem. Mid. Sec. R%
T1 4.22  4.08 3.99 .05 1 4.12 3.83 3.74 28 191 3.62 3.38 3.28 e

2 4,32 4.15 4.04 K z2 4.34 .02 4.00 L3 P2 3.90 3.66 3. 54 .25

T3 4.49  4.37 4.26 .03 s3 3.93 3.72  3.70 A P3 3.97 3 82 2.79 ng
T4 4.22 4.17 4.11 .06 S4 4.20 3.74 3.39 Y P4 3. 80 3.57 3 47 22
75 4.2 4. 08 3.96 .C6 €5 3.1 2,83  2.72 7 P5 3.96  3.81 3.7 .15
T 4.26 4.12 4.09 0 s6 3. 84 3. 48 .34 .2 P6 2.91 3.70 .63 L2
7 4.16 3.93 3.81 .16 s7 3.78 3.58 3.68 7 P7 4.0¢ 3.7 2.51 .52
T8 4.36 4.23 4.2 .08 s8 4.16 3.81  3.69 27 P8 4.c2  2.68 3.49 .52
T9 4.31 4.2 4,11 .05 s9 4.15 3.82 3 69 .3 ) 4.:5 3.85 3.62 .57
T10 4.15 4.03 3.90 .05 si0 3.83 3.:9 3.07 a2 P10 4.0C 2.63 2,82 55
Ti11 4.18 4.09 3.97 N Si1 4.25 3.68 3.44 58 Pi1 3.94 3. 46 .34 3¢
T12 4.44  4.30 4.22 .18 Ssi12 4.13 2,59 3.37 .58 P12 2.94 2.€3 3.48 &7
T13 4.05  3.95 3.87 .08 S:i3 4.2 2.88 3.75 .29 P13 4.21 4.05 5.Co k3]
714 4.01 3.89 3.75 18 S14 3.48  3.02 2.89 .36 Pi4 4.24 4.2 421 -2
T15 4.25  4.11 3.96 .2 S15% 3.66 3.3 z.20 25 Pl5 3.e7 3.956 4.04 Y4
T16 4.5% 4.38 4.19 .23 S16 3.65 3.19  3.: kY] Pi6 4. 34 4.28 4.23 .03
T17 4.46 4. 30 4,12 .29 si7 2.91 3.45 3.45 [ Pzl 3. 96 2.£5 3.60 A2
138 3.90 3.74 3,73 .06 , 816 3.40 3.04  3.i7 38 P18 4 05 3.93 3.83 .21
T19 4.38  4.27 4.19 .15 1 S19 4.28 3.96 3.72 .5 Pi9 361 3.49  3.41 2
120 4.22  4.06 4.01 .14 s20 4.10 3.67 3.45 53 P20 3 95 3.57 z.ze 5!
T21 4.10 3.97 3.98 .06 s21 4.50 4.27 4.: & P2 €. 06 c.97 3.93 3
122 4.33  4.23 4.13 o 22 3.96 3.78  3.75 .16 P22 i.07 4.C1 J.92 03
123 4.38 4.25 4.17 07 523 3.38 2,72 2.39 47 P23 .08 373 3.54 45
T24 4.24 3.97 3.86 .33 S24 3.79 3.35 3.52 .2 P4 4.09 3.6: 3.57 .24
125 3.82 2.63 3.47 .20 s25 4.2% 3.8 3.62 .50 P25 3.79 z.22 3.06 .69
T26 4.10 4.01 3.92 .09 526 4.01 3.5% 3.1 53 P26 .7C 3.17 3.13 L
127 4.20 4.07 3.94 .35 527 3.33 3.3 3.18 06 P27 .29 3.59  35.39 41
T28 4.10 3.98 3.88 17 s28 3. 84 3.47 3.%2 3 P28 3.80 3. 42 3.28 43
129 4.16 3.90 3.69 .33 s29 3.67 3.2 3.27 .28 P29 4.19 3.73 3.43 64
T30 4.36 4.11 3.94 .40 S30 3. 60 3.23 3.18 .32 P30 4.06 3.585 2,54 .46
731 3.93 3.72 3.61 .04 s31 3.2 2.93  3.14 .32 P3l 4.09 Z.90 3.77 30
T32 3.84 3.2 3.01 42 §32 3. 48 2.77 2. 8% a2 P32 3.61 3.32 .28 .39
T33 3.52 2.91 2.83 26 $33 .67 3.2 3.26 2 P33 J.e0 3.52  z.38 .44
T34 3.84 3.44 3.26 19 S34 3.70 3.06 2.96 43 P34 4.05 3.65 3.38 .66
125 4.30 4.:15 4.04 17 s3% 3.73 3.00 3.24 .32 P25 3.95 3.42 3.22 .54
736 4.44 3.98 3.45 .52 S36 4.23 3.94 3.76 . P36 3.52 3.12 2.90 .52
T37 4.40 4.06 4.08 18 s27 3.26 2.5% 2.61 34 P37 3.67 3. 45 3.30 3
138 4.25 4,04 2.91 15~ 538 3.58 2.81  2.65 51 T 3.93 3.80 3.€6 .26
739 4.35  4.16 4.C3 .21 £39 3.87 3.45  3.28 45 P39 3.61 3.29 3.:4 .47
T40 4.24  4.09 3.97 1 S40 2 30 2.76 2.66 12 P40 3.95 3.83 3.76 .22
T41 3.49  3.40 3.25 .05 S41 < 01 3.67  3.5¢ 3 P4L 3.91 3.76 S.ES 3
742 4.t 3.e6 3.63 Ry 542 3.83 529 316 53 P42 4.7, 3.p5  2.85 3
T43 2.94 3.73 3.64 17 S43 3.87 3.42 3,2 87 P43 4.48 4.:13 4.07 3
Ta4 4.311 3.85 3.60 .21 S44 2. 64 2.88 2.%0 59 P44 4.29 3.95 3.87 .8
T45 4.29 4.31 3.98 .27 S4% 4.38 3.99 3.63 57 P45 .95 3.57 3.44 49
T46 4.28 4.:0 3.94 .28 S46 3.93 3.67 3. 53 27 P46 4.18 3.83 3.68 40
T47 4.28 4.24 4.17 05 . S47 3.98 3.64 3.52 42 P47 4.31 4.2 4.11 12
T48 4.19 4.0: 3.85 28 s48 3.92 3.52 3.2 5 P48 3.94 3.69 3.57 30
T49 4.:7 4.C3 3.91 21 549 3. 79 2. 41 3.3% ‘36 P49 4.07 2.91 3 85 .20
T50 4.01 3.82 3.71 16 $50 4.09 3.88 3.73 e P50 2.74 3.51 3.4 .26
751 4.44  4.42 4.26 .06 S51 4.10 3.60 3.57 38
T82 3.60 3.22 3.2 A s82 4,06 3.41 3.16 .63
753 4.61  4.54 4.42 .06 S53 3.81 3.34  3.08 .56
TS54 4,51  4.45 4.33 B S54 3.71 3.17 2.97 .42
755 4.34 4.24 4.12 .C7 Ss5S 4.13 3.76 3.64 .41
736 4.23 4.07 3.87 .22 SS6 4.37 4.13  4.02 .23
TE? 2.93 3.68 3.48 . s57 3.62 2.34 3.24 25
TS8 4.48 4.38 4.28 A3 s59 3.71 3.29 3.19 :36
59 4.17 2.81 3.55 .29 559 4.02 3.69 3.52 .9
T 4.54  4.40 4.32 14 S50 3.e5 3.54__3119 ]

e e e o i e i i e s S e s i e s i S s e e = e e e e S A S i S el i i e e e ——
ERIC All  p. < .001

o REST COPY AVAILABLE




Table 7

[tems That Discriminate Most Among Organizational Levels *

Item Number

36
32
59
27
30

7

21
13

24

26
29

Item Number

Statement

Student work is proudly displayed throughout the school.
Students in our school are excited about learning.
Paients visit the school.

Unsuccessful students get extra help from teachers.

Teachers use adejuate rewards and praise for academic achievement.

The principal monitors teachers' implementation of appropriate
curriculum.

Students have opportunities to develop Teadership skills.
Teachers lose little time on in-class transitions and passing out
materials.

Teachers feel accountable for students who don't understand the
work.

Teachers require that students use higher level thinking skills.
Low achievers receive as much praise as high achievers.

Statement

52
44

45

My parents get regular information about my progress in school.
If a student fails a test, he has another chance to learn tne
material.

Students are taught what they need to know for CTBS and BSAP
tests.

Student work is displayed in our school.

Students have chances *o be leaders. :

Parents are involved i1 major decisions about students.
Students get specific comments on returned work.

Teachers explain hormework clearly.

Statement

Student work is displayed in the school.

Students in our school are excited about learning.

Students' work is graded and returned promptly.

The principal explains instructional matters so that parents can
understand.

My child can do his homework by himself.

* Three levels: Elementary, Middle, Secondary

22




¥edian Median

Mecian Percent Doliars

Percent Above Median Over

Free Stancard Teachers' Reguired

Group Lunch CSA3 Education* Fundings**

One 76.2 £6.1 0.9 124
TWO 53.9 £6.9 1.0 144
Three 37.2 7%.5 1 170
Fou 27.1 72.4 1.2 17
Five 15.1 78.5 .3 Lo

* Number of years beyond the Bachelor's Degree
** Dollars per student of Tccal funding above EFA
Requirements

1 Pev

Source: The South Ceroiinz Schoo
or

gils)
Carglina State Denartment o< Educ
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Table 9

Respondents Category
Indicator 1 2 3 4 5 R
Teachers
Instructional Leadership 41.80 41.57 42.15 41.59 42.13 NS
Academic Emphasis 41.00 41.02  41.49  4i.54  41.97 03
High Expectations 40.50 £0.40  40.87  40.64 4117  .01*
Positive School Climate 38.14 38.46 39.40 39.18 40.44 .04:*
Frequent Monitoring 39.39 39.36 29.97 39.72 40.13 .0
Home/School Relations 40.14 40.97 41.91 42.13 43.52 18t
Parents
Instructionail Leadership 22.59 22.11 22.07 22.11 22.56 .02**
Academic Emphasis 39.26 38.97 39.10 38.98 39.52 NS
High Expectations 26.62 26.41  26.54  26.59  27.03  .02**
Positive School Climate  36.50 36.24  36.74  36.77  37.62 .02**
Frequent Monitoring 29.08 28.32 28.12 27.62 27.76 .05**
Home/School Relations 35.95 35.35 35.33 35.10 35.57 .01*
Students
Instructional Leadership 37.62 37.14 36.83 36.76 36.22 NS
Academic Emphasis 36.57 36.31 35.38 35.44 35.35 .02*
High Expectations 36.22 35.98 35.23 35.50 35.01 NS
Positive School Climate 32.92 32.71 32.47 32.49 32.57 NS
Frequent Menitoring 37.47 36.86 35.74 35.92 35.15 .04**

Home/School Relations 36.99 36.66 35.94 36.09 35.46 NS




e e e - . . Tabte 10

1tem Means _f_(?r _S("llo_ol Performance Report Catepory

Teoachers St_u_d_e_!‘l.l_.‘;_ Parents

Catepory Catepory Cat sgory
I ) b4 H I U S R 4 5 R 1 2 34 5 RS
. . . Iak
1 418 S I TS R A ©1 4.02 23.96 23.91 2.89 23.86 .0 L 256 24 2 24T Joe 2
1. 4 23 40 40 4.2 4.6 o 52 4.25 4.79  4.15 4.16 4.12 T ra 3.90 3. 83 388 3.92 a.01 DLnk
T3 4. 44 4 31 4.44 4.30 4.45 T 59 3.0t 3.8t  3.80 382 J.80 ., Y724 a6 3e6s ae6s  2.72 DIrn
i 4.01 4 .4 4.l 4.70 4.29 o S4 4.0t 3.87  3.864 3.77 3.70 -0 2‘3 :_;'93 3. 68 7,85 307 3.92 ---
e 417 413 414 408 413 55 2.05 .95 2.91  2.69  2.87 " E 3.87 .78 380 380 3.05 02k
s 4.5 409 406 1.27 - 66 3.7¢ 463 358 355 352 A :,7’ 3 a2 387 3.88 383 .89 -
: 4 o 401 408 400 1.09 o 57 3.63  2.66 1.70 376 D.72 A0ar P 391 3.86 0.64  3.82 .86 ===
v3 1.20 4.28 4.3 4.29 4.35 o1 18 4.12 4.00 3.94 3.88 3.73 .08 ro 4'05 i o1 1. 00 3 98 4.N0 .
T 4.73% 4 2% 429 4.0 4.24 . S9 4.00 3.96 3.92 3 92 3'?2 T P10 3.09 3.94 3.86 3.83 3.¢3 -—-
Tt 795 5.9 418 4.12 4.16 o %10  3.48 3.46  3.43 .42 3.36 - P11 3 69 3. 69 3.72  3.75 3.83 Loank
2 4om 5.10 4.14 PR 4.16 o 411 3.94 .94 379 2.79 2.8 - 352 3% 80 aes o067 03
. 4.2 (K I SN TR B 4.4 o §12 2,90 3.83 3.69 3.67  3.70 e P17 4.15  4.11  4.14  g.13  4.17 L0TAr
T 3.93 396 401 4.03 408 ) 513 4.04 3.9 2.9t .92 3.89 g Pla  4.22  4.31  4.29  4.29  4.71 —--
‘14 3.0 Joar 3,99 3. 96 3.97 Co1k 514  2.38  3.24 3.13 3.11 3.05 .(,; Pia 32 4.0 Sy A2 3 a3 Toia
- 4 15 4.1 4.1 4.18 4.2 e S15 3. 453 J.43 3. 29 3.35 3.35 02 P16 4.28 4.'ag 4.31 4.'“ 4.35 L0
1 4. 3 4040 4,44 4,43 4.47 0 ae 516 9.40  3.41  3.35  3.98 3.97 o P17  D2.92 23.80 3.81 23.a1 3.8 (2
- 4. 34 L RO 14 4.3/ 4. 40 . 517 3.73 3.71 3.59 3.62 3.60 -0 Pia 3.‘38 3.95 3.97 3. a8 4.04 L0
- 3 e 3e0 187 3.9 o) S18  23.22  1.23  3.19 .24 0.28 -03 Pl 2.57 3.83 3.52 3.5 2.58  -=-
i3 4,30 4.27  4.33  a.34 4.6 L02an §19 4.08  4.07 4,00  4.03  2.96 "o Pzg 3.76 93.74 2.77 3.76  2.84 -
< 409 41 416 4.16 4.21 .03 $20 3.90 3.84 3,74 3.77  3.70 -0 P21 3.97 2.97 4.01 4.03  4.10 .09
. 4.02 a4 M 4.07 4.04 4.12 i 521 4.45 4.36 4.20 4.29 4.21 .06 22 4-01 3“30 4'02 4'03 4.09 "02
s 424 4.27 4.8 4 34 e §22 93.93 3.89 3.81 3.84 2.79 0. P22 A0 290 e oo .98 ore
12, 4,35 4.31 4,30 4,29 4.33 L $23  2.14 3.02 2.92 2.90 2.8% Bth P24 3 o1 3 a2 3. 94 3: a5 4. 00 .02
24 4.0% 4.08  4.1) 1.14 4.19 0 S24  2.68 3.62 3.54 3.57 3.56 “-- p2s 3 59 2 a5 o a1 5 5 161 o1*
T.r .68 370 3.73 37 3.74 .- S25 4.12 4.00 ~.as  3.89  3.80 -0 b 737 a4z 380 a3.m0  3.57 01*
2 404 4.01 4.0%  4.04 4 11 o 526  9.89  3.67 3.56  3.66 .60 - P27 9.0 9.76  2.83 3 85 3 94 03
‘27 418 416 419 g0 422 L - §27  3.2%  2.28 1.7 3.26 3.22 - / oo 2 ss 260 964 272 .03
T.e  4.01 4.01 4,05 405 4,04 .. §20 0.73  2.67  3.62 J.L4 3.59 - P30 3.80 3.9z .95 2.97  4.08 -02x
. 408 400 4.0 4.00  4.00 .. $25 D3.44 3.45 2.42  3.434  2.40 - P29 38l a7s  3er aes 3.9 Y
1,50 & 21 421 42 423 427 .- S30 3.47 3,44 2.23  3.34  3.30 08 P03y 3 es  a99 102 .07 .05
+31 .80 3 4 3.9 .81 3.89 L S31 3.15  3.1%  3.28 3.28  3.36 02 P31 2an aar 2 is o as a2 50 ——
192 .42 LA6 Lne 397 3.78 04 $32 3.1t 2.07 J.10 3.10 312 - Pa2 Y68 265 a.65 66  3.70 .-
133 3 19 3.20 431 3.2 3.40  L02ms $93  2.42  3.44  D2.44  D.43 0 2.99 - Pas 203 365 0% .04 23.86 o
734 1,52 3.57 369  3.69 2.78 03 S34 2.25 23.3s 03.22 3.29 0.01 024 e 3es .76 573 365 .62 04
135 1 1s 4.16  4.23 4.26  4.91 oh S35 2.8 3.21  3.75  3.40  D.47 : s S ae a.ar 324  o.os .07
136 4,02 4.12 4.20  4.19 4.28 0 26 4.07  4.01  23.99  4.00  3.96 - P36 > ;g Yoo o xs  aae  3a7 .16
13 4.1% 4.21 428  4.30 4.4 .05 537 2.83 2.85 2.66  2.89  2.94 - A 3.87 3.64 3.80  3.02 -08
78 4.07 4.10 4.16  4.16  4.29 004 §38  3.38 3.15  23.00 W.00 2,93 o 1'22 3.48  3.45 0.41  3.42 -04
T4 216 .01 42 4.2 4.24 L0 S39 3,56 3.60  3.s4  3.60 3.7 - P 596 590 368 .86 .86 -06
137 4,09 412 4,17 4.19 4.22 03 540 3.02 3.01 2.94 Z.94 2.91 06 Pat 3. 82 3.04 3 85  3.81 3. 86 i
741 3.35 .37 2.43  3.45  3,%2 .02 54t 0.93 3.83 3.72  3.75 .3.63 03 paz  4.06  4.02  4.09 4.10  4.20 -03
~yn 3.93 s 93 4.03 3.95 4.00 - £42 3.62 3. 56 3.43 J. 46, 3.37 '03'* 43 4'35 4'2,’ 4'?7 4'24 4.27 .03
T41 .88 2.84  3.86 2.85 a.83  --- $43  3.69  1.63 3.52 D53 3.46 "o . 4.21  4.16  4.17  4a.13 409 02
T4a 796 .92 4,06 3.74 95 .01 $44 0240 317 102 2.98 2.92 07 s o0 .76 a2.70 .72 9.73 -0
4% 4.18 4.17  4.u0 4.20 4.22 .- $45  4.23  4.13 4.00 4.00  3.89 " p;‘; 412 101 00 397 4 02 03
4, 4,16 4.16 1. 19 4.18 4.20 --- S46 3. 886 3.74 3. 67 3. 74 3.61 . 2 4'?? 4'22 4'20 4' 24 4,94 )
T3 5 -4 425 4.2%  4.26  4.27 - - 547 5.60 3.81 372 273 3.70 R R :’:; 280 .62 2,81 2.78  2.84 -2
40 4.03 4. Cu 4 11 4.10 4.15 N S48 3.72 3.70 3. 57 2.059 3.02 e P49 4 11 4‘ 01 3' 99 ,3' as 3.94 v
T49  4.07 400 4. 10 4.09 ° 4.13 - - 549 3.64 3.64 3.50 3.52 3.49 . . 3. 66 3. 59 3. 63 3 60 3. 66 ---
e 5 oae PN 3,99 3.9 3. 96 L01% $50  13.95  3.96  3.90 3.94 J.89 0« P30 : - b -
TSy -4 3o 4 ) 4.49 4.42 4,45 [IN $51 3.93 3.82 3.77 3.76 3.74 _ .
“<:  2.97 323 3.45 355 .88 10 §52 3.69 3.67 3.58  3.59 .55 o
53 4 18 4 52 4. 56 4.61 4.70 2 $53 J.64 3.52 3.4% 3.40 3.33 e
Tl 4.97 4.43 4. 46 4.%0 4.54 07 554 3.62 3. 40 3.28 3.27 J. 11 0
oy 4,20 9.2 4, 2° 4.28 4.39 05 S33 4.05 3.90 3.85 3. 87 3.77 02+
TSL  4.08 4.11 4.15 4.12 4.18 01 S56  4.18 4.20  4.15 4.22  4.24 -
57 3,41 3. 61 J. 85 3.92 4.12 .20 s37 3.47 3. 46 3.36 3.45 3.40 .
T3 4 239 4..39 4.40 4.42 4.49 .02 S58  23.%54 3. 48 3. 41 3.42 3. 35 o
Q ™G 1,76 J a8 1.99 4.05  4.07 21 3 509 3.87 3.01 176 ).88 3.72 - ' 8
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Table 11

.tems That Viry Mos* by School Performance Category Grouping *

Item Number Statement

57 Parents work in school improveme t tasks with teachers and
students.

52 School events are well attended by parents and the community.

53 “he school has an "Open House" each year.

59 Pirents visit the school.

54 Parents receive regular information about students' academic
progress.

60 The school sends communications to parents and the community.

35 Teachers in this school treat students faivly.

[tem Number Statement

43 Parents are welcome in this school.

42 It is a pleasure to have my child attend this school.

37 Teachers use test results to decide what should be retaught.
34 Students' work is graded and returned promptly.

31 This school has clear, uniform rules for all scudents.

rtem Number Statement

54 {-) Teachers explain my BSAP/CTBS scores clearly.

45 (-) Students are taught what they ne.d to krow for CRBS and BSAP
tests.

25 (-+) Students have chances to earn praise or reward.

38 (-+) Our teachers make Tearning exciting.

51 Our school makes parents feel y.2Tcome.

a6 (-° Short *ests are given each week to cht  student progress.

8 (-, The p ncipal talks with students.

a4 (-, If a student faiis a test, he has another chance to learn the
material,

* Five groups with "1" being schools with highest percentage of students on
free/reduced lunch, lowest local tax support, teacher education, and
percentage of students a.9ve standard on (SAB.

e o e e = e = = = o e = = @ = = R e A e e = = = = e = e - - Y mm e e e e -

(-+) means scoves declined from Group 1 throuyh 4 but elevatad slightly for
Group 5.




Table 12

Stepwise Regression of Indicators
On 1988 Student Gain Index Scores: TJeacher Responses

Group Indicator RZ
1 Home/School Relations .03
(N = 162) High Expectations .04
Frequent Monitoring .05
2 Home/School Relations 08
(N = 173)
3 Frequent Monitoring 06
(N = 165)
4 Frequent Monitoring .04
(N = 182) Instructional Leadership .06
5 High Expectations 04
(N = 187)

(A11 significant at p< .001)

oy
QO




Tahls 12
LN A VY PR

Stepwise Regression of Indicators

On 1988 Student Gain Index Scores: Student Responses

Group Indicator

1 (No Significant Model)
(N = 109)

2 Positive School Climate
(N = 107) Freguent Monitoring

3 (No Significant Model)
(N = 89)

4 Positive School Climate
(N = 114) Instructional Leadership

High Expectations

5 High Expectations
(N = 119) Instructional Leadership

(A11 significant at p< .001)

o
O




Table 14

Stepwise Regression of Indicators
On 1788 Student Gain Index Scores: Parent Responses

Group Indicator RZ
1 Instructional Leadership .03
(N = 165) High Expectations .07
2 High Expectaticns 08
(N = 175)
3 Instructional Leadership .02
(N = 166) Frequent Monitoring .09
4 Acaderic Emphasis .03
(N = 183) High Expectations .06
Instructional Leadership .09
Freguent Monitoring .12
c Positive School Climate .06
(N = 186) Frequent Monitoring .07

(A11 significant at p< .001)
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Table 15

Regression of Indicators from Teacher Survey on 1988 Student Gain Index Scores

Elementary Frequent Monitoring
High Expectations
Home/School Relations (.13)
Positive School Climate
Instructional Leadership

__—_..__..____—_____.._——————..__..___.._———-________-._____..-..—__————-—___—___-_——————

Secondary Home/School Relations
Instructional Leadership (.22)

(A11 significant at p{ .001)
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Item Number Statement

9 The principal comunicates witn teachers.

15 Teachers maximize student time-on-task.

16 Teachers have specific classroom rules and clear consequences when
rules are broken.

19 Class time is used for active instruction

22 Students are taught to do more than memorize information.

32 Students in our school are excited about learning.

41 Standardized tests accurately measure what is taught in our
school.

42 The principal and teachers work together to analyze test data to
plan program modifications.

56 Parents receive understandable explanations of their children's
performance on major tests.

57 Parents work in school improvement tasks with teachers and
students.

_—-..—__..__‘__________..____..______—-.__..__——_—___.._..___________..__________—__—-.__.._

__—__.._._..____..__________..__—_________..___-___-____.._..__-__—_—__—_..._..__________—_..

Item Number Statement

10 The principal makes sure that teachers have adequate materials
for the instructional program.

53 The school has an "Open House" each year. .

54 Parents receive regular information ~bout students' academic
progress.

56 Parents receive understandable explanations of their children's

perfurmance on major tests.
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L) INSTRUCTIONS
L] 1 Do no! write your name or ad:dress on tius sSurvey
- 2 Reac eacn statement Decide if vou agree or
- disagree o- strongly agree or strongly disagree
‘ with the statement
-
- 3 Use anumber 2 penci! to mark your answer in the
space bes,de each statement
]
-3 N ﬁ\ \ ~ N
O O o« y
-a AN "o,, \/“'é& AN O/;./ \0'6 "c s
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®= 1. The principal talks with people in the community about the school’s goals | 2.9 & ‘ ® ®.
m= 2. The principal gxplains instructional matters so that parents can understand. QDI I®I® ;
3. The principal sets high academic standards. O D © 6 ®
. * ! ! !
= 4. The principal pubiicly recognizes good teachers. ! ® | ® , ! @ i @
mm 5. The principal publitly recognizes good students. © o ® @ 3
' t '
m® 6. The principal understands how the school should serve the commiunity. | 100 ® | ®1® f
H ~% e :,-\
=3 7 Teachers explain classwork clearly ) G D @ )
- ~ >3
=1 3 Teachers eyplain homework clearly. - X )] 2‘) @
= = = X
ma ¢ Ti.chers ~hecl the homework my child does oz - <o
. . I~ '
== 10 The homework my child hands in is returned to him later. ® 0. , ® 1
== 11 Teachers have good classroom control. O ® 0 , & ®
mm 12. Students In this school seem to spend enough time on basic skills. HOREOREORNEG) i
== 73 My child takes part in classroom activities 0 6 D ® ‘ )
== 14 My child has homework to do. ® & o ORNNG
: S 9 D D Q
= 15 My child can do his homework by himself. oL A >
== 16, My child knows the classroom rules. O ! OREOBNORNE®)
we 17, Mh child feels successful in some way each day in school. OO ®) ’ 0] @
) . = . .
== 18. Teachers expect all students to master basic skills. OREON . ® ®
~ . —~ ~ ~ -~ —~
-e voohers 2esign horework which students can successfully “imish wrthout relp - ) o )
Sy vy [V = . —~ ,\ —~ o~ ‘,?
mm 20 e s Lrenves praise in school - 1 D & N
= =< = ~
wm 21 Ny chizos school work requires more than nemonzation of facts N N o
mm 22. The school has programs to recognize students who do well. @ 9 @ i @ @
mm 23. Penp'en this school really care about how much students learn 3 @ 3 O O
== 23. The school building 1s neat, clean, and comfortable. w8 ® ®. ©
- ) SN . ~
B 25 Swdents o oour school are excrted about k arming NN BN 3 -
g 9 : Q 7a) >
w23, Students :e,l e pride in keeping the buillding attractive SENONNS SN
-~ ~ o~ ~ ~
mm 7. Studer:, enjoy vHeing part of this school IS DO
- ™ ") f
me 28. Teachers 11 this school treat students farrly. DO ENONNG! ©;
—~ “~ ~ -~ —
mm 28 Siudent v ukos displaved in the school. - KN N -
~ -~ ~ - N
w30 Peopie .- rafe 5t tus school. N
wmM Y Tho w0 hes clear, uniform rules tor all students - N -
wm 22, Swderts eoom free from too much precsure i glassroomy SEENOING. 2 D
~ . h ™ -
= 33 Teachers deol with discipline problems early with quicic, firm res, onses ‘o oo <
peg =
w34 Students’ work s graded and returned promptly o DD A R
e 2N T hees oxplinn students’ test scores 1o parents )
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1
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49,
50.

Do not write your pume or address on this survey,

Read each statement Decide of you agree o~
disagree or strongly agree or strongly disagree
with the statement

Use a number 2 pencif to mark Your answer in the
space besiae each statement

If a student fails a test, he has another chance to learn the material.
Teachers use test results to decide what should he retaught.

. Students are taught what they need to know for BSAP and CTBS terts,

. Instruction is changed as needed to meet the needs of individual students,
- Short tests are given often to check student progress.

- Students usually understand what will be on tests.

. itis a pieasure to have my child attend this school.

Parents are welcome in this school.
Student progress is reported to parents at conferences.
Parents are involved in major decisions concerning students.

. The principal encourages parents to take part in school activities,
. This school hasan "Open House” each year.

community of the school's goals.

Parents receive complete and accurate explanations of CTBS and BSAP test resulits.
Parents and students are actively involved in the school’s advisory councils.

==

. The school sponsors activities such as open meetings and news releases to inform the
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INSTRUCTIONS
1 Do not write your name or address on this survey.

102151

2 Read each statemen: Decide if you agree or
disagree or strongly agree or strongly disagree
with the statement.

3 Use anumber 2 pencil to mark your answer in the
space beside each statement.
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- The principal sets student achievement as a top goal.

Teaching and learning are important to the principal.

The principal sets high academic standards.

. The principal visits classrooms.

The principal lets everyone know when teachers do well.

. The principal lets everyone know when students do weil.

The principal keeps classroom interruptions to a minimum.

The principal talks with studants.

The principal handles trouble effectively.

The principal makes sure that students have enough materials for their work in school.
. Teachers explain classwork clearly.

. Teachers explain homework clearly.

. Teachers check students’ homework.

- Teachers return homework with comments.

. In addition to whole class instruction, teachers use other methods, such as small group work.
- Disruptions in class are dealt with quickly and quietly.

. Students actively participate in classroom instruction,

. Teachers use class time for active instruction ins*ead of busywork,

. Teachers have specific classroom rules and clear results when rules are broken.

. Teachers spend « 1e ~r the basic skills.

. Teachers and the principal expect all students to learn as much as possible.

. Students are taught ‘o do more than memorize information.

. Teachers feel responsible for student test scores.

24. Studenis have chances to be leaders. *

. Students have chances to earn praise or reward.

. Student work is displayed 1n our schoo.

. Students stay busy during the whole class time.

- During discussions, teachers call on students by name instead of asking for volunteers.
Teachers respond to incorrect answers without embarrassing students.

. Teachers assign homework and seatwork which students can finish without help. :
- Our schoo! bullding 1s neat, ciean, and comfortable.

. Students take pride in keeping the school attractive. "
- There 1s @ "WE" spirit in our school

. Teachers in our school treat students fairly.

. Peopie feel safe at our school

POOOOOOO®

> wd ek el el ed b el e
D0 OO H WM

N
(=]

pjelelojelolelolololololelolelolelo)6 1610

iolclolaglelelolelolelolelolololelololole)

NN
w N

QBLEORVEEPEEPEEEREVEPEEE®O G

N
[42]

0OO0000OLEOBGE
1OOOOO®ONHE

|
|
|
|

@@@@@@6@@@@@@@@@@@@@@@@

N
(=2}

@@@@@@@@@@@@@@@@@@@@@@@@@@@

N
~

N
oo}

w N
S®

w
-

[
N

w
w

HEECBOOOOOOOOO

HOOOOEE

[ O
!

& R
OO0

i

Q. s ~
I: lC ce of Leadership o v Sehoo Impras g mens J 5
| K h Cor oy Drpastoner * o £ gueation 1986




.
-]
]
INSTRUCTIONS -
1 Do not write your name or address on this survey. ol
. Re: t ) N A N o
2. Read each statement Decide If you agree or \ 8~ O\ o < 8
disagree or strongly agree or strongly disagree N ’\s& NP7 '.’o N [
with the statemient N, N N7 N% 7,
Y4 \\Go 2y NS L
3. Use anumber 2 pencil to mark your answer in the NN Gy N . . ~a
space beside each statement <%, N So N\
\So N R —
N0 N N N N
NN NN N
. . ' - i
36. Our school has clear rules which apply to all students. | ! | ® | | , -
37. Students take care of school property. ' ‘ o | —
. '
38. Our teachers make learning exciting. ] } : ® ! J f—
39. Teachers deal with discipline problems quickly and firmly. ! RO . -—
40. Students are free from too much pressure in class. ’ | g DN | -
41. While students are doing classwork, the teacher walks arour ‘o check on progress N ON | -
age {
42. Students get specific comments on returned work. } | © | -
N

o

43. Teachers explain a student’s test scores to the student.
44. If a student fails a test, he has another chance to learn the material. i
45. Students are taught what they need to know for CTBS and BSAP tests.

46. Short tests are given each week to check student progress. :

47. Students usually understand what will be on tests.

48. When students do not learn with one approach, the teacher uses another approach.
49. Students understand why they get the grades they get.

50. Tests cover the material taught by the teacher.

51. Our school makes parents feel welcome.

52. My parents get regular information about my progress in school.

53. Parents are involved in major decisions about students

54. Teachers explain my BSAP/CTBS scores clearly.

55. The principal and teachers want parents to take part in school activities,

56. Our school has an “Onren House” each year.

57. Parents and students are involved in the school’s advisory councils.

58. The school informs the community of the school’s goals.

59. My parents understand the school’s discipline policy.

60. Our school has a homework policy.
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L INSTRJCTIONS
- 1 Do not write vour name or address on tis survey
- 2 Read eacn statement Decide f you agree or
- disagree or strongly agree or stronglv disagree
_— with the statement
- 3 Use a number 2 penci! to mark your answer in the
space beside exch statement
-
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- ,O"( \\‘;‘60\,\\') , tg,,@n 'G,, N
s T NG N T N0 AN
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1. Our principe! takes the lead to 1dentify and resolve instructional problems. & ®) O,
2. Actions to suppert and improve teaching are included in staff meetings. | ® | ] ® | | @ |
3. The principal sets academic achievement as the schoo!’s top goal. D) o) ON
4. The principal observes classroom performance. ' ® : ‘ ’ ! ® .
5. The principal provides feedback to teachers regarding their classroom performance. 0 : & @ .
6. The principal keeps classroom interruptions to a minimum. | @ | | © | l ® |
7. The pnincipal monitors teachers’ implementation of appropniate curriculum. ) i O ' @ ;
- 8. The principal understands how the school should ser''e the community. ’ ) E ! ®» i | ©
9. The principal communicates with teachers. S ©) 2
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™ 10. The principal makes sure that teachers have adequate matenals for the instructional I l ‘ I i
Ll program. ! @ @ I : @ f
== 11, Teachers assign adequate homework for practice. @ ! . D) | @
wm 12, Teachers use other methods in addition to whole class lecture. ? ® ! i | I ON
mm  13. Teachers lose little time on in-class transitions and passing out matenals. O :) ' O
== 14. Teachers promptly evaluate and return homevs _rk. i @ i } @ | N
mm 15. Teachers maximize student time-on-task. LD & &
mm 16. Teachers have specific classroom rules and clear consequences when rules are broken. ( 8 : ! o : I ©
mm 7. Teachers spend adequate ume heiping students understand basic skills > L& ®,
w= 18. There are few student-related interruptions during class ame. 0 , Y @ o
mm 19, Ciass time s usad for acive instruction. B 2 2
wa 20. Disruptions in class are dealt with quickly and quietly. D ‘ ! © f f ®
mm 21. Students have opportunities to develop leadership skil's. 0 0] ‘ ®
mm 22, Students are taught to do more than memonze Information. Qo | ) | { O
mm 23. Each student has an opportunity for success. 2 & O . ©)
mn' 24, Teachers feel accountable for students who don’t understand the work. ©) ’ @ 9 G ®
mm 25. Teachers expect low achievers to respond as often as other students D a o = C
= 26. Teachers require that students use higher level thinking skolls. D0 © ® 0

= p ~ A
mm 27. Unsuccessful students get extra help from teachers. O ENORRO ),
m= 28, Teachers assign seatwork and homework wihich students con complzte without assistance. D OENONEE Z
mm 8. Low achievers recerve as much praise as tugh a “hevers = o > Y,
mm 30. Teachers use adequate rewards and praise for acasenic achevement oo e ®0D
wm 31, The school building '« neat. clean, and comfortable. D2 »w
=m 32. Students in our school are excited about learning. EORNCERORNONN®)
mm 33 Students take pride in keeping the bulding attractive D DR
wm 34, There is a "WE" spirit in this school - :) ONES D 0
mm 35 Teachers in this school treat students farly 9 / D
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INSTRUCTIONS
T Dot wrrte your 1ante O 2¢¢ress on T wirve o s
2 Read eann SE:I'.' 'W;"t Dolide it yvou .1.:'?(- 0o C ” o - d‘,\\ =
¢ Sugree or stronghy agree or srongly Gisa ree ~ ., T D " N [
with the statement T e [ “r
L G 4, T &=a
3 Use anus ser 2 tent! to mark your arsvier in the K4 ‘o 8 -
space beside ect statement R T
., L ]
N N -]
- |
~ NN, o
36. Student work s proudly displayed throughout the school. RGO BN
37. Pecple feel safe at this school. o oz < >
. fon )
38. This school has clear, uniform rules for all students. > 9D 0 & 08
. —~ ~~ -~ -
39. Classroom environments are conducive to learning c 2 3T oz
. . . . . . - k)
40. Teachers identify discipline problems early and respond quickly and firmly. > & ® &
e
41. Standardized tests accurately measure what is taught at cur school o 0 205

42. The principal and teachers werk together to analyze test data o plan program
modifications.

43. Teachers review test results to plan wezekly rstruct.on.

44. The principal helps teachers interpret test data.

45. Teachers closely monitor students’ assigned classwork

46. Instruction is altered as needed to accommodate the needs of \ndividual students.
47. Teachers make and use teacher-made tests.

48. Teachers diagnose academic problems early and deal with them promptly.

49. Assigned student work is reviewed g -omptly with helpful feedback.

50. Low test scores result in curriculum changes to meet student needs.

51. The school informs parents about the discipline polcy.

52. School events are well attended by parents and the community. i
£3. The school has an "Open House” =ach year
54. Parents receive regular information about students’ academic progress. i
55. The principal views parents as important resource persons.
5€. Parents receive understandable explanations of their children’s performance on major tests. |
57. Parents work in school improvemert tasks with teachers and s:udents.
58. The principal and teachers make parents feel welcome at this school. !
59. Parents visit the school.

80. The schoof sends communications to parents and the community.
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