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program at the New York State University College at Buffalo i1s
described. This personal training program prepares master's level
candidates to become certified educators of infants and preschoolers
with handicappaing coiditions. It 1s a cooperative program betwezn the
Exceptional Education, Psychology, and Speech Language Pathology and
Audiology departments of the school, and students must take rourses
focusing on infant specialization from each department. It traains
educators to serve both at-risk and preschool children and thear
families. Project goals are to: teach them to assimilate and uce
knowledge from many disriplines to assess at-risk infants and
preschooiers; plan intervention methods; and work effectively with
family members. Program components include training in

infant/preschool assessment, developmental and neonatal interventaion,
managing family and child stress, and language and communication
strategies. Practicum sites include infant and preschool intervention
progrars and medical and hospital programs. From 1985-1988, 14
educators have graduated from this nrogram and 30 more are enrolled.
;reended are a copy of the pre/post specialization questionnaire and
a copy of the graduate exit evaluation form. Contains 3 references.
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AASCU/ERIC Model Programs Inventory Project

The AASCU/ERIC Model Programs Inventory is a two-year project seeking
to establish and test a model system for collecting and disseminating
information on model programs at AASCU-member institutions--375 of the
public four-year colleges and universities in the United States.

The four objectives of the project are:

o To increase the information on model programs available to
all institutions through the ERIC system

o) To encourage the use of the ERIC system by AASCU
institutions

o Te improve AASCU’s ability to know about, and share
information on, activities at member institutions, and

o To t :st a model for collaboration with ERIC that other national
organizations might adopt.

The AASCU/ERIC Model Programs Inventory roject is funded with a grant
from the Fund for the Improvement of Posisecondary Education to the
American Association of State Colleges and Universities, in collaboration
with the ERIC Clearinghouse on Higher Education at The George
Washington University.
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ABSTRACT

the Infancy/Presches! program 1s a personnel training
program that prepares master's level candidates to hecome
cer ified educators of 1nfants and preschoolers with handi-
cap,1ng coaditions. It 1s a cooperative program betwecen the
Ex_eptional Hducation, Psychology and Specch Language
Patholopy and Audiology Departuwents of the State College at
puffalo. The 1nterdrsciplinary program trains educators to
serve both at-risk and preschool children and their
families. trom 1985-1Y88, 14 educators have graduated from
the program. Currently, 30U praduate studeats are enrolled
in this specialization., These students graduate with a New
York State leacher of Special bkducation certific .te with
preparation for special 1nfant/preschool populations.

The program components include training in infant/
preschool assessment, developmental and neonatal interven-
tion, managing family and child stress, infant/preschool
intervention strategies, language and communtcation
strategies. Field placements provide experiential training
for students. Practicum sites include infant and preschool
intervention programs as well as medical and hospital
programs. These cemponents enable graduate students to
develop expertise as edocators of infants and preschoolers
with disabilities.
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INTRODUCTION AND BACKGROUND

A descriptior of tle 1rterdisciplinary Taflant/Preschool
Speciralization coursce 1 contained in this document. The pro-
gram, bhegur in 1985, was sponsored for three years by the U.S,
Department of Education, Division of Personnel Preparation.

The resecarch literature consistently points to the fact that
positive developmental ovutcomes ar» assoclated with early
programming for young children and infants who are handicapped.
The effectiveness of early intervention programs depends 1n part
upon appropriately trained personnel (Bricker, 1934; Gilkerson,
Hilliard, Schrag & Shonkoff, 1987).

At present there are no generally a.cepted New York Srtate
certification criteria for educators of infants or preschoolcrs
! with handicapping conditions, Guidelines for the special educa-
tor's role are emerging from existing infanc/preschool interven-
tion prcegrams (Bricker, 19806). The present State University
College at Buffalo Infancy/Preschool program will impact on the
, development of certification criteria for teachers of infant/
preschoolers with disabilities in kew York State.
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In 1980-1981, family courts in New York State placed over

11,000 preschool children with handicaps into educational }

programs, This number was up [{rom 8,000 the previous year,

According to data from the New York Stace lLducation Department

the number of infants/preschoolers being served has 1ncreased

each year by Y-12 percent over the population served the previous

vear. based on these data it is clear that there 1s a definite

need for well-trained, competent infant/preschool special |

educators.

1) Preschool programs were mandated for children with
handicaps below age 5 under article %9 of the New York State
Fducation Law meeting the following criceria:
! (a) 3 to S-year-old children wiho are blind, deaf, and
| severely physically handicapped, served in state-
j operated and state-supported schools;
(b)) nfants who are deaf and Jess than 3 yvears of ace,
served 1n approved educational facalities; and
(c) children with handicaps below the ape of 5 whose parents
have successfully petitioned the Family Court for
transportation, tuition and malntenance costs,

' In hew York State infants and preschool special education

] youngsters have been provided the following:

| (a) state-funded services for children who are blind, deaf,

{ and physically handicapped;

| {(b) deat education centers, for babies who are deafl from

| birth to age threc;

| (c) federally-allocated State Implementations Grants,

| through Part C of the hkducation for the Handicapped Aet;
(d) projects funded throuh HCELP;

" FRIC 5
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e) Title VIi-tunded preschooi proarars;
Y Headstoarte: and

el

) state-funded larly (hiluhood Directinnal Centers,

2) In Jure 1937, New York State elected to participate in
Title 1 of P.L. 99-457 federal discretionary levislation desiencd
to assist the states 1n developing a comprehensive svston ot
early intervention services for infants and toddlers and .neir
families who have, or are at risk of having, pcrmanent
disabilities. This program provides an opportunity for New York
State to expand and 1mprove existing services for the children
from U-3. To date New York Stace has not yet included infants
and toddlers under their Comprehensive System for Personnel
Development.

The role of the preschool/infant educator is both complex
and multifaceted (Gilkerson, 1951). The emerging speciralization
required that the educator possess ski'ls and knowledge related
not only tc¢ special education but to other disciplines as well.
The srecial educator must be able to accurately assess the young
child's developmental level, plan 1ntervention strategiles,
measurc child progress, and work as team members with other
service providers. Finally, the special educator must be able to
communicate well with adults, listen accively, demonstrate
sensitivity to families' problews, identily needs and at tines
instruct parents.
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DESCRIP1ION OF THE PROGRAM

The Infant/?reschool Specialization proyras trarns cducalors
te serve both infants and preschool children and therr families,
Thne required courses forming the specialization wvere written and
inplemented thiough a three-year nzrant from the U.S. bLepartment
of hducation.

Funding was provided for the development of an interdis-
ciplinary program that offered courses across three separate
deportments; Exceptironal Education, Psycholopy and Speech,
Language, Pathology and Audiology. The project goals were to
prepare educitors to assimilate anu use knowledge from nany
disciplines te assess at-rick infants and preschoolers, plan
intervention methods <ud work effectively with fawmily members.
These poals vere in concern with the recent Public Law 99-457
that requires an interdisciplinary focus in carly intervention
programs., This requirement is derived {rom the awareness that no
one discipline can provide all the services neceded by a family
with an infant or preschooler who is delayed or handicapped.

a. Program Content

This training program is interdisciplinary. The required
courses forming the specialization portion are offered through
threce separate departments, Exceptional Fducation, Psychology,
and sSpeech language lathology and Audiology. Students are
required to take courses focusing on infant specialization from
cach department. To further insure the interdisciplinary focus,
courses within the Infant Specialization are co-taught by faculty
who call upon professionals from other departments to share their
skills and knowledge with students., For example, SUCE has no
prograis 1n the areas of physical and occupational therapy,
therefore the specialization relies Pbeavily upon experiences
rather c¢han formal courses in the development of skill areas.
These experiences may include readings, guided observations,
videotaped interventions, field work and presentations or
demonstrations vy physical and/or occupational therapists vho are
invited oy guest lecturers,

General Special Education Courses Required for Training

The core courses from the general cducation specialization
are offered by the Exceptional hducation Department, The
followinyg core courses are requv red of all students enrolled in
the Infant Specialization:

Curriculum {or Individuals with Jdoderate and Severe
Handicaps. VYocuses on general curricular issues,
physical management, and scli-caore/domestic living skills,

Contingency Manggement, An overview of applied behavior
analysis principles including seleetion and 1mplenentation
ot reinforcement, stimulus control, and procedures for
decreasiaog behaviors.
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sticlopy and darasement of Individuals witr Physically
Pisabling Conditions. Course provides cevplanation of
medical, educational, and psycholongical implications of

physical disabilities.

I'xceptional Educatiorn oseninar., Required 1n the oeuncral core
Lxcej H

but adapted specifically tu infant trawning., Students

i
explore issues. problems, research, and theory as related to
field of 1nfnncy.

daster's Project. Students decign and implement a rescarch

project in the arca of i1nfancy education.

Required Infant Special kducation Courses

The skills and content areas developed for spccial educators
infants within the Infancy Specialization are described here.
Thesc basic elements are the focus of our specialization which is
composed of courses from Psychology, ixceptional Education and
Speech Language Pathology and Audiolopy Department. Each focus
has been formally dincorporated into the specialized program. The

level course is offered by the Psychology Department.

Normal and Atypical In'ant Deveclopment, Two courses,

Competent and Atypical 1nlant, are required., These
psycholousy courses address both theory and practice in
applving principles of infant development. Students
perform structured infant observation, analyze case
studies, interview families and visit infant

programs. Language development 1s addressed in courses
from the Speecih Language Pathology and Audiclogy
Department,

Assessment and kEvaluation. This course includes a

survey of neonatal screening tests, curriculum rof-
vrenced assessments, parcent-infant interactions scales
and developmental norm-referenced assessments which are
described and demonstrated by a variety of
professionals  providing an interdisciplinary focus.
Students practice giviaz the assessacnts and qre
critiqued using videotaped seuents.

Intervention/Curriculun iethods. Assessment and

intervention tecnniques are linked through 1 project-
designed infant intervention course which i1ntroduces
interven.iton tneory, techniques, and curriculur,
metlods. Laboratory time is allocated for student
practice with various published cur..cula. Asscssnent
data are used to determine long and short term
curriculun objectives for both the child and the
family and for writing individual education plans.,

Family Focused Interventivn., The tocus of the coursc

is on the interactive dyad of child and famialy. The

8
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condition, Students participate 1n simulation, role
plays and videctaped analyses. Actual parents of
individuals with handicaps are alse inrcluded in the
course to provide their real-1li1fe experiernce and

expeirtise.

Fieli Experience Practicum. Preparing teachers in
carly childnhood sp cial education must embody & stron:
experiential component (Odow, 1987). The Infant
Speciralization requires two supervised practica
designed to promote an interdisciplinary view of
service provision, Agencies are selected which reflect
an interdisciplinary philosophy and who provide high
quality services for infants and their families., One
practicum experience allows students to work with
infants with moderate to severe handicaps and their
families in home-bascd or center-based programs. The
second has been designed to provide students with
experience in center-based programs. Thlerefore, the
students are able to work with infants exhibiting a
range of disabilities and their families. The
internship requires that the intern function
effectively as a member of a transdisciglinary team ond
develop positive relationships with families and
caregivers.

b. Tasks JAssociated With the Role of Infant/
Preschool lducator
The role of tne infant/jreschool special educator involves a
varicty of tasks. Below are listed the tasks addressed in the
[nfancy/Preschool Training Speciralization:
. tvaluation of the infant/preschooler's developmental status.
. Assessment of parent-child iInteraction,
. Determination of family needs.
Designing and implementing appropriate child ind family
interventions,
Empowering parents through use of 1nterventions.
Providing family support.

c. dajor Competencies Acquired by Students

Intervention Competencies

. Apply basic research findings related to learning in
neonates and infants to targete.) behaviors in delayed
infants, toddlers, and preschoolers,
[dentify major effects of the birth of an infant on
parents and ftamily structure,
Analyze theoretical and empirical viewpoints relating to
neonate and infant developnent as well as effects of
infant on mother/father/carcaiver; apply to relevant
targeted behaviors in delayed infants and toddlers.

ERIC
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. Demonstrate familiaraty with key models 1n programming
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their data-supported impact.

. vake decisions regarding individual infant objectives
across instructional domaine,
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. lTeach appropriate tasks that clicit optimal development of

the infant and toddlier,

. Coordinate salient information from other professionals to

plan and evaluate the child's edurational neceods.
. Coordinate professionals' and paraprofessionals' child-
and-parent directed intervention efforts,

Family Support Competencics

. Analyze parent/professional 1nteraction practices,
including sensitivity to cultural diversity, citing
inplications for the actions of the professional.

. Analyze retevant rescarch literatrre on attachnent,
bonadiny, and carly parent/chilu interaction as it relates
to infants and toddlers at risk for developmental
disybilaties.

. Provide parent 1instructioen in using appropriate tecaching
techniques and methods.

. Counsel parents with regard to the nceds of the child and
tlic parent-infant in*teraction.

d. Practicum Facilities;

An important aspect of the progrum 1s the use of practicunm
sites for student participation. Fifteen infant/preschool
intervention prograns serve as practicum sites. The sitos
include the following: training with mild to severe handicap-
ping conditions, student opportunities to work under close
supervision of program teachers, opportunities to wvork closely
with family renbers at centers or at homne.

e. P'rogeran Lourses

Infancy/Preschoecl Sepcial Education Specialization

Year |
Fall Semester
EXE/PSY 590 Competent Infant/Atvprcal Intant
LAE 520 Contingency illanazeuwent in the Classroom
EXl 6L Ftiolozy and lianacenent of Phvsical Disabilities
EXL S0 Porent and Family lTavolverent in Special

tducation Programs

Spring scnmester

Bak 035 Assesament ol Infants amd Preschoolers wita
Handicapping Conditrons
EXE S0 Laboratory/Field txperience with
Exceptional Students (3 hours)
EXE 520 Curriculum Practices 1 Severe dlandicaps
i0
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Fall Semester
]

LAY 040 ntervencien tor Infants and Prosc.oo’vr~ waith
ftandicapping Condrtions

ENL Ddo Laboratory/tield Lxperience 1th
Exceptional Students (3 hours)

SLA D4l Developing karly Comumunication: Vo Tean Approach

Spring Semester

FXT 090 faster's Project

EXL 005 Seminar 1n Issuces Concerning Handicapped

Individuals

e. Program Staffing

Ihe project co~directors are from the departnents of LExcep-
tional Education and Psycholopy. Progran faculty are drawn fron
the tixceptional Education, Pusychology and Speech Languare
Pathology and Audiology Departments at the State College at
Buffalo. A program advisory group with representatives fron cach
department meets regulariy to review the propram's prouress.

f. Students in the Program

Students are recruited to the procran from various disci-
plines. LEach student is 1nterviewed and academic credentials arec
revieved, Students are assigned an advisor who meets with them
to discuss the ccurse sequence and their academic progress.
Currently, 20U students arc enrolled in the proaram. Ten students
nave graduated from the program.,

#. Program Evaluation

There are cwo components in the evaluation plan. The first
is an internal ecvaluatien plan that as<s: Are project tasks
eccurring as proposed and on tiwe”  The second element of the
evaluation plan focuses on student -ogress on objectives and the
project's progress relative to its purpose and objectives., Tt
asks: Are students acquiring the expected conpetencies? and Is
this projgect fulfilling its purpose and realizing its objectives.
Appenaix A contains the questionnarres used to obtain this data.

11
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RESULTS

The najor findings {rem the 1nfancy/preschool perscennel
preparation progro . wvere threetold., The first was o project task
control/monitoring system which addressed the ruternal evaluation
question: Did project tasks occur as proposced on tine?  The
sccond focused on student progress on objectives and the proj-
cct's nrogress of 1ts objectives. This component asked: ire
students acquirine the expected corpetencies and 1s Lhis project
fulfilling 1ts purpose and rcalizing its objectives? This por-
tion ol the evalvatior plan used a documentation, satisfaction,
and change design.  Tae third elewent wvas a validation study
which dealt with accepting a number of svudents 1nto the program
and then praduating then,

OQur progran is onzoing as we continue to expand the follow-
ing baselince data. The prinary Jata are ofticial college records
of the number of prograem applicants, nvnber of program accept-
ances, and the nuuber of nanes of prograwm gqraduates. A 39-credit
hour graduate, permanent certification sequence was developed [or
teachers of 1nfants/preschoolers with special needs. Three new
courses wvere written during the first year of the preject. Lach
course was field-tested as "workshop courses”" Jduring Project Year
Uie. he courses were revaesed based on instructor and student
evaluation of the course desgin and content., Other courses in
the infancy/preschool sequence were taken from Lxceptional Edu-
caticn, Specch Language Pathology and Audiology, and Psychology
Departuments. These courses were already in existence but were
revised to include more content relevant to the infancy/preschool
program. All of these courses are now beine offered on a regular
basis. A standard course evaluastion form has been developed and
is being used for all of the core courses. A total of 34 stu-
dents have entered the program of which 14 have graduated., Cur-
rently, we have 30U students in the infancy/preschool special
cducation graduate program., JTen students have withdrawn {row the
specianlization for a varictr of reasons, c¢.o2., moved, career
chanee, otc. Luorollment 1n the core coutscs averaces at ten
stusents per course,

Cur program results are being aweasured through pre- and
posttest ol students' Wnowledge in the infancy/presclhool areca are
grven at the beginning and the end of the sequence. Ten students
have beern given this pretest to date.  These ten students have
not araduated at this tiwe so no data are available for posttest.,

A Graduate Exit bviluation to assess the progran's effec-
tiveness frow the student graduate's viev is being adainistered
at the beginning of the student's prooram and after wraduation,
(See Table 1) Since the prozran 1s new, data are only avatlable
on a suall proup of students, ) couparisoHn between proups has
been made since only a few students have graduated.  Although
theve drta are not as powverful as a within provp ceuparison, a
T-test between entry and extt groups on total score yielded an
obtained t(af+17) -4.11 (p+.001) indicatine that the two groups




are stat i\f‘](‘.’]]]_\ differont on this neacure, l‘u(_\q[_\—‘:t_\\”\n B RIS

of the du-item guestionnaire were statistically <icniticant.

students reported a lack of knowitedge 1n all najor arcas of
fancy/preschocl special education at the becinningy of therr

i
specialization as opposed to fecting competent at the end ol the
coursework in the specialization,

Primary data for employment of wraduates consist of follow-
up information about graduate’'s e¢mployment siatas and responsi-
bilities., Ten of the 14 graduates have been enployed in an
infant or preschool special education scttir:. Satisfaction of
enployers of our graduates is still in the process of bheing
evaluated since graduated students have rHt heer enployvyed long
enouga to assess on-the-job competencies. Tlie immediate
supervisors will be asked to conplete a bLrief questiornaire
regarding the graduate's competence and how they compare to other
non-project trained teachers.,.

Both an :inside and outside evaluator were cmployed to
moaitor the above-described program development and to evaluate
prcgram effectiveness,

O
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S AND RECOMMENDATIONS

An interdisciplinary graduate proygram {for preparation of
tecachers of infants and preschoole s who are at-risk or have
special needs can be developed usiug a genceric special ecducation
prograwn as the base. Courses in infant/preschool development and
assessment as well as dintervention of child and {amily must be
added to the basic requirements, Since Aew York State has no
separate certification for teachers of infauts and preschoolers
with special needs, this graduace program is able to meet the
requirements for certification and provide training in the area
of early childhood. It is recommended that New York State
establish a separate certificate for infants and preschoolers
based on programs such as this and input from employers and
teachers of infants and preschoolers with special needs.

In order to dcvelop a truly interdisciplinary program, it is
recommended that en advisory group representing the departments
be organized. The formation of this interdisciplinary advisory
group was a key factor in its success because it directed and
monitored the development and implementation of this program.
Cooperation of the members of this group and the three depart-
ments represented provided for a truly interdisciplinary approach
to fanily focused infant/preschool personnel preparation.

1t is equally recormended that the advisory group continue
to provide direction as program data on student and employer
satisfaction are collected and analyzed., Personnel preparation
programs should inc¢ ude these data to insure that students are
generally satisfied with the skills acquired from the training
program and that graduates demonstirate to employers that the
progran is meeting comnunity needs.,
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APPENDIX A

PRE/POST SPECIALIZATTON QUESTIONNAIRE




INFANT/PRESCHOOL SPECIALIZATION QUESTIONNAIRE
Please answer each of the following questions. Fill out the
correct answer on an IBM sheet. Use a #2 pencil.
PLEASE NOTE - a on the IBM sheet = True and b = False
True or False
1. The Bayley Scales of Infant Development is a

criteria-referenced assessment tool used to measure
infant development.

2. When an infant's behavior is monitored in terms of
the proportion of correct or incorrect responses, the
data collection procedure js described as time
sampling.

3. Young infants/children with developmental delay
resulting from prenatal or perinatal insult are less
likely to overcome the deficits if they come from low
income families.

4. The Early Learning Accomplishmeut Profile for Infants
measures only cognitive and language content areas.

5. Understanding the nature and severity of an infant's
developmental disability with a prescription for
treatment is probably of greater value to the educa-
tor than determining the cause of the disability.

6. The sequential process of infant evaluation is
(1) screening, (2) case finding, (3) diagnosis,
(4) educational assessment, (5) performance monitor-—
ing, (6) program evaluation.

7. Receptive language preceeds language production.

8. Tjossem (1976) considered children with Down's Syn-
drome to be at environmental risk.

9. At eight weeks, the developing human organism is
referred to as a fetus.

10. Down's Syndrome is caused by a pair of defective
recessive genes resulting when both parents are
carriers.
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13.

14,

15.

16.

17.

13.

19.

20.

21,

22.

23.

24,

25.

26,

. - s ” 4 -
than /?, 500 gErams

Ss
age, less than 37

=]

A dow-bitthwelght baby welghs 3
and has n shortened gestational
weeks,

fnfants with low APGAR scores, i.e., 3-4 or less,
will be developmentally delayed.

The most prevalent type of cerebral palsy 1s spastic.
Fxregsive ifnvoluntary, purpnseless limb movement with
nncontrolled writhing and irregular movements is

known as atexia cerebral palsy.

A child, developiug normally, usually can sit alone
for several minutes by four months.

A child, developing normally, usually can crawl by
eight months of age.

Young children frequently show problems with eating.
The interactional model proposed by Sameroff and
Chandler has been useful in assessing development in
handicapped children.

The Rubella virus is a example of a teratogen.
Norm-referenced assessments were designed to assess
individnatl's proficiency of a chosen domain of

hehavioral items.

Most infant assessment measures have been designed
for the purpose of planning educational intervention.

Farly caregiver-infant interactions have been shown
to be linked to child developmental outcomes.

Studies of interactions between parents of mentally
retarded preschool children and parents of normally
developing preschoolers show essentially no differ-
ences in the types of interactions.

A baby should be able to engage in a game of playing
like peek-a-boo with his/her parents by five months
of age.

The average vocabulary of a 24-month child Is 250
words.

An infant should be able to roll over by three months
of nage.
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Blind infants develop attachments with their primary
caregivers in the same order and at the same approxi-
mate age as infants without visual problems.

Studies show that parents of Down's Syndrome infants
are more active in engaging their infant's in inter-
action.

The classical conditioning learning paradigm is the
most common procedure for axamining an infant's
information processing ability.

Habituation has been used in identifying high-risk
infznts.

The Oliver Assessment is a widely used screening
inventory.

The Uzgiris-Hunt Assessment is based on Piaget's
theory of sensorimotor development.

According to Bates, infant communication becomes
intentional at four months.

An infant of three months who displays an asymmetri-
cal tonic neck reflex (ATNR) when his/her head is
turned to a 90 degree angle is considered abnormal.

Bobath (1972) developed sensory integration treat-
ment.

According tc the natioral review of research reported
on the Consortium on Developmental Continuity in
regard to the effectiveness of early intervention
programs, early education programs significantly
reduce the number of children assigned to special
education programs.

There are certain critical periods in early develop-
ment when children are most receptive and more effi-
cient learners of certain skills.

The stage of fetal development during which the dan-
ger of disease, damage from drugs or other toxic
agents, and congenital defects is greatest in the
third to fifth months of prenatal development.

The brain is fvlly developed at birth--both in terms
of weight and number of brain cells present.

19




’ e
Ny,

42,

413,

L,

ho.

48,

L9,

50.

51.

fiypertonia is a condition characterized by a liaci of
muscle tone that produces a kind of floppiness thr*
makes it difficult for the chi'd to hold up his/her
head, to sit, or to stand. Reflex actions are likely
missing.

Frequency data 1s a percentap nof correcto to incor-
rect responses.

l.Latency data 1s a record of tae time that passes
tefore a respons> is made by the child.

Farly childhood special education programs have
evoived in very different ways from site to site and
from state to gtate.

lLeast restrictive environment means tchat children
with handicaps should have opportunities, patteras of
11fe, and everyday living conditions granted to them
that are as close as possible to the regular way of
life experienced by nonhandicapped persons.

There 18 no single best intervention strategy for
serving young children an. their families that eve:.j-
one should follow.

While divorce and separation rates are high, children
are still largely being reared in homes with & father
and mother figure; single-parent families are slovly

decreasing.

The Individualized Education Plan as required by

P.L. 94-142 i3 a series of individualized lesson
plans to be followed by all teachers or support staff
who work with a particular child.

The team approach in which one team member acts as
the single agent for carrying out services to the
designated child or parent is called the unidisci-
plinary approach.

The daily schedule should he developed through a
logicul grouping of children that could be arranged
for activites baged upon similarities or groupable
features of their individual learning objectives.

Activities which will promote the transfer and gen-
eralization of skills should occur at a time and
place similar to the setting where the skill would
be used naturally.

lLeast prompts is a more intrusive method of providirg
assistance than graduated guidance.
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Graduated guidance is a method of insuring perfor-
mance by using a system of most to least intr.sive
prompting.

In order to facilitate teaching a child the task of
shoe removal, the interventionist should develop a
skill sequence.

The event which launched the new field of early
childhood education for children with handicaps is
P.L. 99-457.

All curriculum guides developed for young children
with disabhilities are equally useful; no one guide is
better than another.

Behaviorists believe there is a reciprocal relation-
ship between behavicr and the environment?

If your baseline data are showing an ascending direc-
tion and your objective is to increase the behavior,
it is appropriate for the beginning of an interven-
tion.

Prompts should focus students' attention on the Sd.

With the Premack principle the individual is al”owed
access to a low-frequency behavior contingent upon
performance of a high-frequency behavior.

A verbal prompt is generally more intrusive than a
physical prompt.

Response cost is an aversive procedure, and as such
it may evoke counter-control behaviors among clients,

Timeout should be limited to use in serious situa-
tions in which alternative reductive techniques would
not do the job expediently,

Negative reinforcement always maintains or increases
a behavior,

A variable-interval schedule does not usually produce
a consistent respor e schedule,

Prompting and fading shou 1 proceed from leact intru-
sive to most intrusive.

All parents can be expected to respond to the birth
of a child with disabilities in more or less the same
way, beginning with anger or denial, and ending in
complete acceptance.
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Parents took a major role in the passage of
PL 94-142,

farent participation in the development of a stu-
dent's Individual Educetional Plan is optional.

Divorce, marital dishe.mony, end husband's desertion

have been disproportionately high in marriages where
there is a child with disabilities,

Siblings of individuals with disabilities often
report that it is helpful to discuss their experi-

ences with other siblings who have disabled family
members,

Thomas Powell has been a leader in work with siblings
of the handicapped, in starting the Sibling Informa-
tion Network at the University of Connecticut, and
conducting original research.

One of the major difficulties for families with a
child with disabilities is shown ir the family 1ife
cycle model: the child with disabilities often
remains the "youngest" child, often preventing par-
ents from addressing issues related to aging.

Barriers to effective family-professional interaction
con be grouped into four general categories:

(a) psychological, (b) attitudinal, (c) cultural/
ideological and (d) logistical.

The Buckley-Pell Amendment assures the confidenti-
ality of any personally identifiable data, informa-
tion and recerds collected or maintained by state

agencies, schools, and all other educational
agencles,
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Yre- post-self reporte on attainvent of trayninyg shkills

SUMMARY CHART

Training Skill bntry Y BExit M ot vatue p vatue
Developnental asscssment 2.2 4.3 4,41 . Q00
(U-3 yrs.)
Assess notor novemoents 2.8 4,0 2.13 L0044
and skills
Assess cognitive skills 3.0 4.3 2.08 L0106
Assess behavioral ard 3.1 4,3 2.78 L0153
social abilities
Communicate assessment to 2.1 4.7 3.51 LUU1
parents
Administer norm-r~ferenced Jov 4,0 2.0 LOTU
assessments
Administer criterion- 2.0 4.5 3,37 LOU1
referenced asscessuments
Conduct task analytic/skill 2.5 4.5 dolo L0U1
l sequence assessmoents
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Aruitoxt provided by Eic:

Trawnine oiill

Identify precursors to

commmunicat.on

ldenticry/translate wdio-

syncratic cowruunication

Link assessment to [P

Prepare family-focused

interventions

Determine current and

future functional targets

[mplement systematic training

Plav behavioral interventions

for children with o.vere

birth defcects

set goals and prosram tor

motor conpetencies

Collect/analyze data for

program decisions

Select appropriate curricula

Recognizc strengths/limitoa-

tions of commercial programs

ntry Pyt
3.1 4,0
200 4,0
3.3 4,05
2.3 4.5
2.3 4.3
2.«5 ~/+.U
2.5 4.0
2.0 4,2
2.3 Ao
3,2 4.3
3.2 4.5

|~

i

value  p ovalue
ARV LU35
2004 , U9
2.11 LU50
5.72 , 000
4,30 . OUo
2,060 L0133
3.53 LUU3
2. 24 L3y
20473 LUZ20
2,54 LU21
2.51 L0222
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Training Skill bntvy M dstt vt value  povelue
Conduct ABC analysces 3.2 NERY '
Promotue poslitive parent- Jeo G 7 1003 U
tnfant 1nteractions
Understand family systen I 4.5 R LUl0
dynamics
iielp parents facilitate 3.9 4.7 2.16 LU45
child's development
Involve parents in total 3.3 4.7 2.28 L0306
progran
Communlcate eflfectively 4.0 4.8 2.34 LU32
with parents
Plan/uesign research 2.0 3.0 2.1 049
methodologies
ITmplement 1nstructional 340 4.7 2,064 L7
progruaas
T~test between entry and exit programs on total score yielded an
obtawned t(df=17) -4,11 (p=.001) indicating that the two aroups
are statistically different on chis necasure.,
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