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AASCU/ERIC Model Programs Inventory Project

The AASCU/ERIC Model Programs Inventory is a two-year project seeking
to establish and test a model system for collecting and disseminating
information on model programs at AASCU-member institutions--375 of the
putlic four-year colleges and universities in the United States.

The four objectives of the project are:

o To increase the information on model programs available to
all institutions through the ERIC system

o To encourage the use of the ERIC system by AASCU
institutions

o To improve AASCU’s ability to know about, and share
information on, activities at member institutions, and

o] To test a model for collaboration with ERIC that other national
orgznizations might adopt.

The AASCU/ERIC Model Programs Inventory Project is funded with a grant
from the Fund for the Improvement of Postsecondary Education to the
American Association of State Colleges and Universities, in collaboration
with the ERIC Clearinghouse on Higher Education at The George
Washington University.



Abstract

The *"Secondary Education Transition Model" project represents a local
and state commitment to serve students with severe handicaps who are
moving into comnunity work snd living roles. A cooperative model tpo
design and 1mplement effective transition services has been implemented
to overcome existing systemic barriers trat prevent or seriously hinder

the transition of students from secondary education to community living
and employment,

Colorado State University in cooperation with three school districts,
adult service provider agencies, and parents of students with
dissbililies imtiated the transition project in 1988 to plan and
1mplement comprehensive transition services that begin at the secondary
education level ard extend into the adult service system. Particaipating
agencies include: Poudre School District R-t, Thompson Schocl District
R2-J, Northeast Colorado Board of Cooperative Educational Services
{rural BOCES), Colorado Division of kRehabiiitation, Colorado State
Universitv's Transition to Community Employment Froiect (pest-secondarv
supported employment project), Larimer County Department of Sacial
Services, and parent representative from the local Special Education
Advisory Committees,

The three vear project i1ncludes six major components:

l. Comaunity-wide transition planning leading to the developaent of a

cooperative planning mod21l that can be replicated 1n urbda~ and rural
coamunities;

2. Preparation of local "Transition Tedms"® comprised of e isting
education, related service, and adult service personnel.

S. Preparation of related service and education personnel at the pre-
service level. University students enrolled in graduate and
undergraduate p. >grams have opportunities to participate in coursewcrk
and/or directly provide transition services during supervised student
teaching or practicum experiences within the participating education
or adult service agencies.

4. Impleaentation of transition services leading to comeunity

employment and independent living cutcomes for students with severe
handicaps,

3. Project discemination and replication within the Ruoiv Mounlain
Region utilizing existing regicnal networks.

6. On-yoing evaluation o4 process and outcome variablas.
At the conclusion of the protect s initial three year federa: funding
period, the Secongarv Education Transition Model will be sel- sudport.ng

with an-going participation and commitment from pareat groucs. locaj
education agencies, and adullt service systems.

1 | 4




Introduction
The Secondary Educatior fransition Model project was founded on the
belief that through wmanaged cooperation asong local agancies, adult
service systems, and parz2nts, student> with severe lhandicaps shall begin
receiving transitional services (leading to successful community living
and employment) during the secondary education process. Students with
the following handicapping conditions have bean targeted: severe
emotional and behavioral discrders, moderate to severe mental
retardation, severe physical impairments, severe sensory impairments,
and students wi*h multiple handicaps that significantly impair

performance,

This project will produce a model for ccoperative community planning, a
cadre of trained parents and professionals, and i1ndividualized
transition services for students with severe handicaps. This model will
be transfcrable to replication sites in both urban and rural

conmumties.

Projected project outcomes include:

1. 40 ~ 50 parents and professionals (education, related service,
and adull service personnel) will become skilled in planning and
isplementing 1ndividualized transition services that allow
secondary education studentls with severe handicaps to access
integrated living and work opportunities upon graduation from high
school.

2. 55-65 individualized transition plans for students with severe
handicaps at the secondary level) will be operational and include
measu-able, oulcome-oriented goals that address performance in
vacational, residential, recreational, and community domains.

3. Development, publication, and dissemination (al cost) of &
cooperative planning model that can be replicated in both yrban sad
rural communities.




8. Compilation of process and outcome data related to the
transition of students with severe handicaps within both urban and
rural communities. Data will assist in local, state, and federal
policy decision-making.

5. Continuation of cooperative transition services within the
participating comeunities beyond the initial three-year grart
period. The Poudre School District k-1, Thompson School District
R2-J, Northeast Colorado Board of Cosperative Educational Services
(BOCES', and local adult service providers have commited resources
and personnel.

To achieve these outcomes, tte tollowing management objectives have
been met:

OBJECTIVE 1.0
Develop a comprehensive, cooperative plan to serve secondary
education students with severe handicaps who are transitioning from
school to community work and living rolee,

OBJECTIVE 2.¢C
Establish local zooperative TRANSIT.ON TEAMS to assecs student
abilities and interests, plan and 1mplement individualized
services, and evaluate the on-going effectiveness of transition
services. The TRANSITION TEAMS will be responsible for on-going
community eaploysent and community intey ation outcomes for
individuals with severe handicaps.

The following chjectives are presently being addressed to achieve the
stated outcoaes:

OBJECTIVE 3.0
Iaplement district-wide individualized transition services within
participating districts leading to community living and employmant
outcomes fcr students with severe hendicaps.

OBJECTIVE 4.0
Disseminate madel for cooperative planning and es'ablish
cooperative TRANSITION TEAMS.

OBJECTIVE 3.0
Evaluate project process and oulcome variablec end relcted 1mpact.




Background

Studen's with severe hand.caps laaving the public educaticn system face
many obstacles as they seek participation and inclusion within American
saciety. Following 12 to 16 years of public education, students are
expected to have achreved a level of skill and knowledge that permits
access to community employment and i1ndependent living opportunities. In
realitv. 59 to 75% of students with disabilities are significantly
underemployed or unemployed upon graduation (1)(2)(3), In a state-wide
tollow-up studv of special education students in Colecrado (2},
researchers found that approximately two thirds of respondents were
working at or below minimum wage; only a third of the respondents worked
greater than half time. A similar pattern of unemployment or
underemployment exists within the communities that serve as the sites of
the Secondary Education Transition Prosect Model. 60 to 75% of the
recent special education graduates from the local public education
systems are placed into segregated, sheltered employment. Approximately

20% are uremployed and dependent za tamily or public assistance (4).

Between 250,00C and 200,000 ctuden.s with handicaps leave public
supported education programs .n the US each year (5}). PFPreparing these
students to assume productive adult roles 15 a sign1ficant challenge for

service providers, policy analysts, and ~esearchers. A collective goa'’

to clarify 1csues, strategies «nd :nterventions will promote successful
education, vocational, and i1rdependent living outcomes. Failure to
successfully transition studenls into community enplovment and living

[:RJ!:‘ carries extensive costs i1n both heman and economlc terms - Losts that we
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#s a nation can no longer aféord.

The human costs associated with unenployment, underemployment, and
dependent living are staggering in an American society that values
employment, productivity, and opportunity. Limited opportunities for
persons with disabilities creates dependency on public entitlement
programs and breeds a sense of failure and hopelessness. The current
status of persons with severe handicaps, contrary tc the gener al
population, 1s typified by poverty, and extremely limited opportunities

for participation within the community (3)(5)(é).

The economic costs to society of unsuccessfully transitioning students
#1th severe handicaps parallels the human cost. The transition phase
froe school to adult l:ife has typically included the transferring of
students to ‘"readiness” programs :n order to continue training an
preparation for adult life. Readiness prograas i1nclude sheltered
workshops, activity centers, and segregated living programs and rarely
enable individuals with severe handicaps to mave into more independent

and less restrictive environments (7).

The combined costs of post-secondary segregated activily progrems .
sheltered workshops, and residential prograams for individuals with
shvere handicaps often exceads $10,000.00 per person per year 1
Colorado (B). When these vearly costs are nultiplied over 4y veary 3¢
adult life., an "1avestaent” of £400,000,06 ger person resulls. T .

“return” on this investment is continued dependerncy, mintral

> .8



productivity, and perpetuation of costly facilitv-based, segregated

programs for persons with severe handicaps.

Exciting alternatives to this traditional and costly approach are
eserging. Included are individually designed supported eaployment and
supported living options that lead to decreased dependency and service
costs along with increased productivaty and satisfaction for the
individual with a severe handicap (1} (3) () (10) (11). Integrated,
comnunity-based service options are thallenging our current service
delivery systems to re-evaluate the potential of 1ndividuals with
severe disabilities. Services designed to meet individual nceds w.thin
community environments (ie public transit systems, lucal grocery store,
coamunity job, etc) are just beginning to replace facility based,
segreqated services. Persons with severe disabilities CAN becone
productive and valued members of society when given the opportuinty

sccompanied by appropriate support and training that begins al the

secondary education level.

The Secondary Education Transition Model project designed and
implemented by the Department of Occupationa! Therapy at Colorodu State
Unmiversity in cocperation with parents, locsl educatiun agencies, and
adult service agencies. 1% focusing on succescfully transttioning
students with severe handicaus. Related services, including
Occupations! inerapv, are an integral part of the educational process
for students with handicaps s mandated 10 PLYA-142. Tlis pruotect
capitlalizes on the dnowledge and eiperience of trained occupational

therapists who have worlecd extensivelv with.n educational svatone {p
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lead and direct the design and implementation of community-bised service
delivery options t(including supported eaployment and living) 4for persons

with severe handicaps.

Colorado’'s state service selivery system has just begun to address the
chalivnge presinted b, transctiouing stucents with severe handicaps.
The recently established Rocky Mountain Resource and Training Institute
(RMRTI) 1¢ an 1ndependent agency established by the Colorajo Division
for Nevelopmental Disabilities, the Developmental Disabilaty Planning
Council, the Division of Rehabilitation, and the Colorado Department of
Education. These founding agencies 1dentified a signidficant state-wide
need for comprehensive transition services for special education
students. RMRTI and the Secondarv Education Transition Model arolect,
uti1lizing their coliective expertise, are working jointly to proamote

community-based services at state and local levels.

Further 1llustrating Colorado’s goal to effectively transition students
with dis bilalies from school to «dult life, a Colorado Inte-agency
Transition Flanning Group has been forwed by the following State
agencies: Colorado Department of Education, Division for Develapaental
Disabilitics, Division of Rehabilitation, State Board of Comamunity
Colleges and Occupational Education, and the Bovernor s Job Training
Office, The Secondary Educstion Transition Model project is ideally

suited tc help extend State effcrts to both urban and rurel commumties

throughout Colorado.




On the local level, the project 1s directly impacting three education

agencies: Poudre Schoal Digtrict

..... ) Cistrict R2-3,
and the Northeast Colorado Board of Cooperative Educational Services.
These education agencies are briefly profiled below on the following

page.

DEMOGRAFHICS OF PARTICIPATING EDUCATIONOS. AGENCIES

Educational Demographics Total secondary Total seconadary
hgency Special Ed. Special Ed.
Fcpulation Fopulation with
{(grades 9-12} Severe Handicaps
{targeted populaticn)

Foudre R-! Area served:
Scheol 1,856 sq. w1, approx. 1532 50
Bistract Enrollment:

approx. 17,000

% of schools:

28
Thoampson Area served:
R2-1 School 360 sq. m1. approx. 211 22
District Earollment:

11,054

% of schoals:

<5
dartheast Area served:
Board of £,000 sq. m 160 3% - 40
Cooperative Inrcliment:
Educational 7,209
Services 14 Cchool
{BOCES) Districts
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Description of the Secondarv Fducation Transition Mode' Fraiect

The followinn objectives describe proiect design, implementation,
dissemination, projected ¢ .tcomes, arJ) evaluation activities. Project
sanagzeent by objective will assure achievement of gutcomes. Each
obiective is followed by numbered tacks and subtasks that are
subsequently referenced in two sections of the PLAN OF OPERATION: TIME
LINE and PERSON LOADING CHART

OBJECTIVE 1.0
Develop a comprehensive, cooperative plan to serve secondary
educ:tion students with severe handicaps who are transitioning from
school to community work and living roles.

{.1 Convene the project’s INTERAGENCY PLP NING COUNCIL with
representation from Pouudre School District R-1, Thompson
School District R2-J, Northeast Colorado Board of Cooperative
Educational Services (a rural BOCES}), Colorado Division of
Rehabilitation, Colorado State University’'s Transition to
Community Employment Pro_ect (post-sccondary supported
employment demonstration project), Larimer County Social
Services, and parents who are members of _ocal Special
Education Advisary Committees.

1.1.1 The project’'s INTERAGENCY PLANNING COUNCIL will
seet a pinimum of four hou-s per month during the first
year. The seeting schedule heyon: o2ar one will be
determined by the COUNCIL based ¢« ‘eed.

1.1.2 Rotate the INTERAGENCY PLANNING COUNCIL meeting
location amang agencies.

1.2 Establish parameters for plannirg and decision-ma«ing
within the project’'s INT RAGENCY PLANNING COUNCIL.

1.2.1 [ldentity a COUNCIL leader/facilitator/chair. The
COUNCIL eay choose to vote froa among the meabership for
a chairperson or rotate this position. It will be
isportant far the COUNCIL to select their own governance
structure te conduct business (12).

1.2.2 Establish procedures for COUNCIL accountability
and record-keeping.

1.3 Initiate "team building" activities to promote COUNCIL
effectiveness and to enhance interagency understanding,
cooperation, and trust.

1.4 Clarify and Articulate, as &« COUNCIL, a philosophical and
theoretical base that will guide COUNCIL activity. The
philosophical and theoretiral base will reflect, at a
ainipum, current knowledge and research in the areas of
Least Restrictive Environment, 1ntegrated comaunity
employment and living opticns, normalization, and
funclional curriculum desion snd inslementation,

11




1.4.1 Conduct "Next Steps" training ¢or the COUNCIL,

"Next Steps" is available to Colorado communities through

the Colorado Departeent of Education. 1t is a short term

{2 day) training program presented by a team of
professionals and parents. “Next Steps*® training was . ‘
originally designed for parents of handicapped chiidren '
who are concerned about their child’s future

esmployability and independence (13).

1.4.2 Engage the COUNCIL ia *Values Clarification”
activities that have been used sucressfully by Colorade
State University’'s Transition to Community Employment
project for staff development. This will facilitate
COUNCIL alignment around the need to develop comeunity-
based service options for students sith severe handicaps j

as they transition ¢rom school to community living and !
work ‘

1.5 Develop a comprehensive, wr. “en INTERAGENCY PLAN that

will guide community-wide, cooparative action related to
transition.

1.5.1 1ldentify systemic barriers that interfere with the
achievement of successful community employment and living
outcomes for students with severe disabilities.

1.5.2 Propose solutions to overcome identified barriers.
Solv*ions must be consistent with the theoretical and
philosophical base adopted by the COUNCIL and reflect a
cosmitment to integrated comsunity living and work
options for individuals with severe disabilities.

~ e

(3%

1.5.3 Design implementation activities to include goals,
prozedures, assignment of responsibility, time lines, and
criteria for cospletion.

1.5.4 Establish evaluation protocols to assure
achievement of criteria within the tise frames
established.

1.3.5 Prepare the written INTERABENCY PLANNING DOCUMENT
complete with formalized coaperative agreements nd
commitments from all participating service agencies and
systems. The planning document will identify goals,
responsibilities, and achieveaent criteria.

1.5.6 Docunent the entire nlanning precess to facilitate
replication and disseminatinn yeers 2, X and beyond.

OBJECTIVE 2.0

Establish local cooperative TRANSITION TEAMS to assess student
abilities and interests, plan and implement 1ndividuali:zed
services, and evaluate the on-yoing affectivencss of transzitiaon
services. The TRANSITION TEAMS will be responsible for on-30ing

comnunivy employment «nd comaunity integration outcomes for
Individuals with severe handicans.




2.1 Select a CORE TRANSITION TEAM composed of parents,

educstion and related service personnel, and adult service
pers .nel,

2.1.1 Members of the CORE TRANSITION TEAM will be
selected by project staff in cooperation with the
iNTERABENCY PLANNING COUNCIL based on demonstrated
interest in coamunity living and enploynent outcomes for
students with severe disabilities.

2.1.2 CORE TRAWSITION TEAM members will be required to
possess effective communication, networking, and teaching
skills that will be essential in preparing and supporting
DISTRICT TRANSITION TEAM (district and/or high school
based teams which are ultimately responsible for design
and delivery of transition services).

2.1.3 Applications for CORE TRANSITION TEAM members will
be taken by project staff fronm among exist.ng education
and adult service personnel and parents who are meabers
of local Special Education Advisory Cummittees.
Applicatians will be encouraged from among persons who
have been traditionally under-represented.

2.2 Establish competencies for CORE TRANSITION TEAM members
that reflect the needs and strategies identified by the
INTERAGENCY PLANNING COUNCIL.

CORE TEAM MEMBERS, AT A MINIMUM, WILL.....

2.2.1 define, discuss, and apply normalization
principle related to service delivery for students
transitio ing from school to adult living and work roles.

2.2.2 adopt a theoretical and philosophical frame of
reference consistent with the .NTERAGENCY PLANNING
COUNCIL that guides service delivery. The
theorztical/philosophical base will include a commitment
to integrated services within the least restrictive
environeent; educational cutcomes in the forw of
comamunity employment and living; acceplance of the
uniqueness of each student’s abilities, needs, interests,
snd learning style as they transition to adult living and
work roles.

2.2.3 conduct functional, community-referenced
assesseents to determine individual abilities, interects,
and needs related to transition (see appendix E).

2.2.4 develop, write, and implesent formal,
INDIVIDUALIZED TRANSITION PLAMS 1n conjunction with the
CORE TRANSITION TEAM utilizing the formats established
within each school district $or Individualized Educaticn
Prograss (IEP). The INDIVIDUALIZED TRANSITION FLAN
developed for each students will jnclude relevant,
measurable goals and objectives, appropriate training
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methodology, time lines, needed transitron services, and
delineation of responsibility for service delivery.

2.2.3 {mplement, as a member of the CORE TRANSITION
TEAM, the TRANSITION PLAN. Identify the array of
sesvices needed to assure the successful transition of
students with severe handicaps . Initia.e referrals to
appropr.ate comeunity agencies and/or provide needed
services directly.

2.2.6 develop and provide on-going support and follow-up
services to the transitioning student and their family,

2.2.7 evaluate the effectiveness of transition programs
and the student’'s achievement of comnunity living and
enployment outcomes (ie. the degree to which students ace
integrated and successful in community living and work
environkernts),

2.2.8 demonstrate the ability to network with sultiple
community agencies and service systems to promcie
continuity of services and to avoid costly duplication,

2.2.9 demonstrate the ability to teach/transfer
competencies 2.2.1 - 2,2.8 to DISTRICT TRANSITION TEAMS
(district and/or high school based tesms who will
ultisately be responsible for the delivery of transition
services) within participating school districts to
multiply the effect of the training and the Lenefits to
students with severe handicaps.

2.3 Project staif will provide training te CORE TRANSITION
TEAM members to assure achxevenent of the competencies listed
in Objective '.2 , above.

2.3.1 Scn * le learning activities that provide
epporter"- ., fur interaction, discussion, joint protlem-
solvip- -+ - the interagency, interdisciplinary CORE
TRANSIT .d TEAN.

2.3.2 Scnedule hands-on learning activities in
cooperation with the existing post-secondary supported
eaployment project at Colorade State University:
Transition to Comeunity Employment Project.

2.%.3 Initiate transition planning for studente with
severe handicaps. This will provide the CORE TFANSITION
TEAM with the opportunity to directly auply knowledge and
skilis with support and feedback from sroject stafé.

2.3.4 Project staff will evaluate the etiectiveness of
TRANSITION TEAM training anc apply evaluation results to
subsequent training activities.

2.4 Pilot transition services to include 1ndividualized
planning, 1aplementation and follow-up components.

13 ! 16




2.4.1 [Identify a pilot group of $ive students with
severe handicape who are in need of comprehensive
transition services. Students will be identified from
the Pcudre School District R-1, Thospson School District
R2-J, and the rural Northeast Colorado Board of
Cooperative Education (BOCES).

2.4,2 Utilize the IEP process to identify student needs,
design or identify service cptiors, and 1aplenent
services : "thin the pilot sample.

2.4.3 Project staff and members of the CORE TRANSITION
TEAM will work with the student's teachers, related
service providers, and family on all aspects of progran
design, i1mpleeentation and follow-up during the pilot
phase.

2.4.4 The CORE TRANSITION TEAM will evaluate the pilot
phase, make necessary modifications, and proceed to
district-wide implementation,

2.3 Project staff and the CORE TRANSITION TEAM will train
parents, education ind related service personnel within the
Foudre, Thompson, and Northeast BGCES school districts,
Training will result in the establishment of effective
DISTRICT TRANSITION TEAMS who will be able to design and
1aplesent transition services on an on-going basis within
their districts and high schools,

2.5.1 Existing personnel and parents who are members of
existing IEP teams be targeted for training.

2,5.1 DISTRICT TRANSITION TEAMS will acquire the same
competencies identified in 2.2, above.

2.5.2 Training activities will parallel those described
in 2.3 and 2.4 ,above,

OBJECTIVE 3.0
Implement district-wide individualized transition services within
the participating districts leading to comeunity anployment and
independent living outcomes for students with severe handicaps,

3.1 Students with severe handicaps will be referred for
transition services by the IEP team within their respective
districts., They must demonstrate needs that are not able to
be adequately met by available services. Students with labels
of severe emotional- behavioral disturbances, severe physical
and/aor cognitive limitations, and aoderate to severe
developmental disabilities have been identified by
participating districts as experiencing the greatest need.
Students will be raterrec and served without regard faor race.
color, creed, and national origin.’

o 2.2 Conduct funclional, community-referenced assesament of
[ERJ!:‘ student abil ties across four maior performante doma:r.cy homg,
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school/wc k, leisure, and cosmunity., Systematic identification
of student interests, needed supports, and existing barriers
that require accommodation or reeediation (swue Appendix E).

3.3 Utilize the Individualized Education Program (I1EP)
planning process to promote successful transitions from school
to work and independent living. The student and their

families are considered critical members of the [EP/Transitian
Team.

3.4 Provide training in critical community environaents to
tacilitate acquisition of needed independent living and job
skills. Conduct individualized job development to malch the
student abilities and interests with available job
opportunities. Advocate for the student/warker in the
community and at the job site, and identify generic community
services (ie. public transportation) that can meet student
needs.

3.5 Provide cn-going support for the student /adult, family,
and eaployer. Provide re-trainiry and/or identify additicnal
living and work opportunities as needed to maintain
satisfactory comsunity and job performance.

5.6 Tdentify and document responsibility for the on-going
support, training, and follow-up for successfully transitioned
students with severe disabilities from among local «nd state
adult service systeas.

OBJECTIVE 4.0
Disseminate model for cooperative planning and cetublish
cooperative TRANSITINN TEAMS.

4.1 FProject stafé and the CORE TRANSITION TEAM will provide
leadership and training for DISTRICT TRANSITION TEAMS.

4.1.1 Poudre R-1 and Thoapson R2-J school districts will
be targeted years one and two.

4.1.2 Northeast Colorado BOCES will be targeted for year
three.

4.2 DISTRICT TRANSITION TEAMS, with support from project
stafé, will provide leadership and training within their
respective dislricts and schocls to promote cistrict-wide
transition planning and service delivery for students with
severe handicaps.

4.3 DISTRICT TRANSITION TEAMS will continue to provide
district and community -wide leadership. training. and service
to assure continuation of comprehensive trarsition services
tovond the pro‘ect’s initial three year perind.

4.2.1 The INTERABENCY FLANNING COUNCIL, #1th vlanning

support from project staf#, will assume ruesponsibiliry
tor 1he ou-going delivery of transition services.
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OBJECTIVE

4,4 Tralning materials and resources utilized diring the
training of the CORE and DISTRICT TRANSITION TEAMS will be
made available for widespread distribution at cost.

4.5 Project replication will occur through susmer session
graduate coursework (didactic and experiential) in the area of
Transition Planning and Implementation offered by Colorado
State University's Division of Continuing Education.

1.5.1 The course will be offered for interdisciplinary
team= of parents, education and related service staff,
and adult service personnel representing comsunities
outside of the project area. Participating teams will be
sssisted 1n applying knowledge and skill in ihe area of
Transition to their respective communities.

4.5.2 Advertisement of the graduate course offering wi1ll
be made thtough existing state and national specilal
educstion inforaation netwurls to include "Special Het®
Fresonnel from both rural and urban aress will  be
tnvited to partaicipaete,

4.5.7% farticipating teams will rome to Colorsdo Stale

University for an intensive, one-week, hands-on leatn.ig
oppoartunmity.  The compelencies established for the CORE

TRANSITIGH TEAM (objective 2.2) will be addressed.

4.5.4 Course participants or the sponsoring agency will
be expected to cover on-campus lodging for one week and
tuition. Up to three graduate credits will be awarded
which will meet education personnel needs for re-
certification.

4.6 GBraduate assistants hired by ihe project will conduct
research related to project efficacy. Publication will be
cxpected in a refereed journal.,

4.7 Project staft will disseminate the progress and results
o+ the Secondary Educstion Transition Model projecl «t local,
stale, and natiunal conferences.

4.7.1 Adserlisement fur o Lol oot L

) DR
weldul _dthl ! W s e

(L]
o

w'lomez oand impact,

3.1 The INTERAGENCY PLANNING COUNCIL will oversee evaluation
activities, This will assure that local needs are being
addressed and that goals and objectives are realistic and
being achieved.

3.7 Technical assictance for evaluation activities will Le
obtained through the Illinvis Transition Institute and the
Unaverceity of Illinus.,

16 13




5.3 Local technical assistance will be availahle through

faculty within the Department of Occupational Therapy at
folorado State University. .

5.4 Conduct a formative evaluation

5.4.1 Formative evaluation will be done by objective.
For each objective (1.0 - 5.0), the following evaluation
compoanente are idenlified: Person/agency responsible,
method for evaluation, criteria for completion,
audiences, dissemination method, projected due date, and
subtasks. See Appendix xxx for the expanded formative
evaluation plan.

c r

5.5 Conduct a summative evaluation at the end of years one,
two and three.

5.3.1 Clarity and expand summative evaluation questions
that address overall project impact (see Appendix B).

3.3.2 For each summative evaluation question, identity
the person/agency responsible, method for evalustion,
criteria for completion, audiences, disseminalion method,
projected due date, and s_btasks.




PLAN OF OPERATION

Introduction
A detarled FLAN OF OPERATION 12 nifered which will guide Secondery Education
Transitiovo Model protect sctivid;ee Tue PLAN OF GrEFATION 1nclude. the (ulliaing
sections:

¥ Fr_oject Organirational Chartce

*  Interagency Flanting Council Descr,ption

* Time Line for Project

¥ Frofessional Staff Leading Chart

* fveluatron Plan
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| COLLEGE OF APPLIED HUMAN SCIENCES
L

T

¥ R
DEPARTMENT OF ‘ —-!NINE OTHER
OCCUPATIONAL THERAPY IDEPARTMENTS
i i '
| | l
ACADEMIC SERVICE RESEARCH AND
PROGRAMS ACTIVITIES DEVELOPMENT ACTIVITIES
[ 1
TRANSITION TO SECONDARY EDUCATION OTHER GRANTS
COMMUNITY EMPLOYMENT TRANSITION MODEL AND CONTRACTS
* post-secondar,; supported * model for cooperative
employment project planning and
implementation of
transition services
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SECONDARY EDUCATION TRANSITION MODEL

PRINCIPLE INVESTIGATOR

INTERAGENCY PLANNING
COUNCIL

Poudre School District R-1

Thompson School District R2-J

Colorado Division of Rehabilitation

Larimer County Social Services

Colorado State University: Transition
to Community Employment Project

Northeast Colorado Board of

Ccoperative Educational Services

* Pareits
|

ADMINISTRATION &
PROJECT MONITORING

¥ X H K R

%*

PROJECT COORDINATOR

[
GRADUATE -
RESEARCH [ECNSULTANTS ASSTSTANT
ASSISTANT COORDINATOR

1

]
SECRETARIAL SUPPORT |- .
|
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SECONDARY EDUCATION TRANSITION MODEL
Project Flow Chart

SECONDARY EDUCATION TRANSITION MODEL L ——
PROJECT STAFF |

INTERAGENCY
PLANNING
COUNCIL

l

CORE TRANSITION ‘
TEAM |

Representation from Interagency f— — — __|
Planning Council, Project Staff,
Parents, Education and Adult
Service Agencies

POUDRE SCHOOL
DISTRICT, R-1

THOMPSON SCHOOL
DISTRICT, R2-J

TRANSITION TRANSITION
TEAM TEAM
NORTHEAST BOARD OF
COOPERATIVE SERVICES
TRANSITION
TEAM
ADDITIONAL ADDITIONAL
DISTRICT DISTRICT
TEAMS TEAMS
ADDITIONAL
DISTRICT
TEAMS
PROJECT REPLICATION
_
Training of Multiple Transition Teams
from Districts Outside Project Area
Q
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PROFESSIONAL STAFF LOADING CHART BY PERSON AND OBJECTIVE:

YEAR TWO

Professional Staff Assignments and Percentage of Total Effert

OBJECTIVE 1.0 OBJECTIVE 2.0 OBJECTIVE 3.0 OBJECTIVE 4.0 OBJECTIVE 5.0
Cooperative Establishment Implement Formative and
Interagency of Transition Transition Disseminate Summative
STAFF MEMBER Planning Teams Services Model Evaluation |[TOTAL
Principle
Investigator 60% 10% 5% 5% 20% 100%
.09 FTE
187.2 hrs
Project
Co-Covrdinator 20% 10% 25% 25% 20% 100%
.85 FTE
1768 hrs
Project
Co-Coordinator 20% 10% 25% 25% 20% 100%
.85 FTE
1768 hrs
Technical
Consultant 50% 10% 10% 5% 25% 100%
.09 FTE
187.2 hrs
PERCENTAGE
OF TOTAL 23% 10% 23% 21% 23% 100%
EFFORT BY
OBJECTIVE }/*3910 .4 hrs
!

23

*total professional hours




Doscraptang:
b

ITNTERAGENCY FLANNING Cull f 1t

The Irteragency Mlenming Cowncil has o central role aa the Secondary Eduration
Transiticn Model prajecl., Composed of parents and rearesentativis frow Joosl
education socnties, adult service agencies, s0C1al ervice .. and Culatato SLato

o eneprdiionus snntap s widunoee @00 unaecnt v v L Lol DOUa Ud wemas ez, Llle
Councal seeks to design comprzheunsive transition services 4or secondarv stiudenls with
severe handicaps. Project staff working closelv with the Council plan to achieve
community employment and 1ndependent living outcomee fur wtudents whu ai - “hellenged
by severa disabilities and who are currently underserved,

month to clarify and articulcle a common purpose and ai1ss10n to transiticn :tudents
with severe handicaps 1nto inteyrated, community W 1! aud Iiviag rolez.  The Counci)
will be 1nvolved in sctive decicion-making and will be respensibie for allacating
resources/ personnel {from therr respective agencies to fatil.tate the desiag: wnd
taplunentation of Transition Services. Froject staff uill work vith the Zooncrl
during Cuuncil teaw building, service design, «nd plentiing activitics. T
«i11 wisc be  instruwental in supporting 1amplesantatiun sorcss age -.es.

The proyect s Intcragency Flanning Council will wmeel - mipimua ot four hour: per

R
pieoy =tedlHd

Tue Adencies and 1ndividuals «ho have committed 1o wor s wmembicrs G the 1o tor e Loy

Flannsne Cauncil are listed.

LOCAL_EDUCATION AGENCILS
¥ Foudre Schon! District, R-!
¥ Thompson School Digtrgrt, KZ-=)
* Northeast Culcrado Hoard of Cooprrati « Education Ser s1ces
trigra? ROLe S

DL SERVILES ‘post seyand oy

*  todataedoe Bivisvon of Rehabiiita . oo
= dransition to Dawadn, iy Epplayment fo0 3o st edd Vlals

Univercily o Lopaaried Eaplovment Frooger

CIHER LEY SERVICE FROVIDUKS! COUNCIL MEWMRER®
¥ Larimer County 30c1el Servicacs
* Farent roapresentati.es from iccal Sper .l Edication
Advisory Lourcy'e
* Loiorade State durversitv: Oucupalac oo Tt aine
Cutraculud Repre=entellves

Th  awooetyon ot the Toincil dnuicelos oL tuns, .o Soppott Ao bt oo o,
cotecodenuy plaenning Lo addtcss e complen tecus o P adrals wolh s vrs rndlcept
elo are woving anlo adult rolece, Both urban end ton ol 1 eutpsentats on PO S
Phat apulivations can be wade 10 wonv commenitive v. coriad wivea, The TR U A A
ciuceupelivnal therepy cmracalan reprecerntatiue wil o Caii it e ot v

Pran cction” Contend o oot e e bor related 0oy Cean g U Tt L T e,

':.H\cq :‘1‘ v

BEST COPY AVAILABLE
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EVALUATION PLAN

Evaluatian of the Secondary Bducalion Transitran Hodol prosc b wirlh raclude both
formatave and covnalive componenteo,  The vveluation efdord (5 drrocla ! by the
NTERAGENCY FLANLING COUMCIL and 1mpiementec by project stoff und o woidiog aroup

wilhyn the IMNMIERABENCY PLANNING COUNCI! . Facultly membere ool rocear b and

evaluation w.pe-t se  vithin the Departoert of Urcupatronal “huraey at Coluradg Ctate

University provide loco) technical assistonceo daring evaluatior artivities. The

project also islerfaces with t% . Terhiical Assistance teowm at the I1linors Traansiticn

Institute, Univercity of Illincas, Chemualgn.

The agencles rentesented on the THTERMGENDY FLUANNING 0O
accountedle tcr the an-gorna Coliver. of trancitaon servaces for Ladente and adilts
will sevare disabolitice beyond the pooiect's three year pet i, Therefore, durlag

the project persvd, eveluation functions actavely 1nvolve the THTELGRENTY L ARMING

COUNCIL wiio

dlow for the gradaal shifl of evalustion « ¢ o= cuntabilite

eftorte - b s e e an trareitaan Hodel friovone ¢ R IR

FOOpERE At NG A0 e e,

Ratsunale for Frog ot Eveluatoon

o %0 e sluaty slann 10 ond amplian ot tven acpicts af th Sarnadory Dderat.nn
Transition Mol Frooect,

.. T cvralbate “he Latont Lo wiooch T atd zhote anler oo o 1o v ur s tvawe buer,

establiched wnd +tur wlized U0 et th a-auing Y ansitiof e, et wd o Ltudent L owa bl

svelr v Lahndig ey -

oo T sveteuatical by cunbile and anala. e cale 1o facililate viaac ot tenlycel oo ann
Jisseminal on,

4. Tu evaluete o a0l Gul Corar L x vabioe s Al mes o bl oty ! gl o e

P N RT3 O Soalvcastar bl a) b, and R IR TS S
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QFEyS

Jto b Evaluated

1
1. Couperative Flanning Froce ., X
d. exlent tu which formal working agreements “wvo b oo a-tobly Lo and ?
arint.aned belweon eduratian oo dalt s Ly L
b oratent to whivh knowledge and skill o0 (he wro. o7 ¢ oot oo and
sCoun’abilily has been tranafe red fros proiect staff Lo lowsl oducstion snd
«dull ser vice personnel.
Lo velenl Lo which cooperative transition planning has tewvn troacferred to locel
Bcrvice «gencies ot the close of the proje-t period.
2. Transition Tean Developaent !
<o catent Lo whach TISTRICT TRINGIVION TEAME are opatotaonal and efioclive 1o
awovidaong andividualiied Yraasit,en sorvices,
oo Trensatiunal Sersices Provided to Stodenls wilh Severe Hanoiiion
s, referral procezs
H
L. assessment of student chilstivc, vnteresls. and fow s rosalod b fin :
trensttion to adult roles,
<o andioudealured transition planning for studento wilh cewere henditaps
|
. I3 1 n |
4. training and support services needed to achieve eaplovient and tndependern
living outcomes.
v ttienulna s follow-up ane ziponrt U0 masnlaln conmund o laveent ora
independent living.
4. Replication and Disseminalion
o woetent tan whitebh andel Coupreb v Tranel! Lo Set viCes Havie et rwpliiabe) o
ctbati dud Ut ol ar vz,
O
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Results

The Sccondary Educetion Model project, funded July 1, 1987, hae
accomplished o greal deal within a 17 aonih poriod.  ine proJect obivctives
aid taul s «s stated in the original proposel continue ta quide ang dyrect

|
pro,ect activities.

Objective 1: Develop a comprahensive, cooperative plan Lo ser e
~ecandary education students with severe handicaps who ate toansitioning
from schoot tu comnmonity work and living rules.

The Interagency Transition Advisory Council (ITAE) was {oraed 1 hugust
ot 1SB7, with representation from Thompson K2-J School District, Foudre R-i
Schoal District, Northeasi Colorsdo Board of laoperative Education Services
(BOCES) Schooi Dietrict, Thompeon R2~J Specisl Cducalion Advisur v Committee,

Foudre R-! Special Fducalian rdvisory Committec, Northeast Fareat Center,
Colorado Division of Retebilitation, Lariwer Countly Eaplovment and Traviing
Services. »-J Colarado State University,

T1AC meetinos were held at various «ccessible lacalions withain TFort
Coiluas and Le.elant, Folurado to minimize Loavel Lime end Eapuiiee 2 oy
-

ven Ll e

The TTAD voted on sroceddies £00 plofuion ahd oo lerun med e, o 1rdod

tabt {8 menbrrz (guurne) must ynte an ab s -Lue. The naeyg {6t & wlesyon
“talvwent was overwhelwl, 1y ayreed uparn.,
i wrder to o hane Cileragenty coupet ol or st and et Lt il eu. e

otensive slrateurc planning pr0cess wes unde Pebin.,  [hic IR TUE P ST T

from Ficherd T Hoerl, Hoer ! and A380C1alcs, andegrd the 1TA0 10 o soruen of
tiderective nlanning sess10ne,
The _trateg ¢ plamnng 11 ocess begen by adetidving eavitoasen o1 Drend,

oftecting srdividuale und agencies. future Proewds on bodan 30t vve dolivery
: g y

Ut andinad edle waith naids Cabpung cundition o, wod Bhe i eaa b, WL, s AN
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apportunities and threatg that the 1TAC 43

2]
[hl
Lo
W
o
o~
[
5

sibada prenning
within the three (3) 1dentified school distr- _tg.

Strategic plsnning also provided a forum and structure to clarify ITAC
values telsted to transitian, caonmunmity integr aticn, normalizalivon and
Ju "ity-of-life 1ssups for students with severe disabilities.

As o result of the sessions, the ITAC adopted the following uhilosophy

and wission statementy;

Fhailosophy

This Council has a responsibility to contribute to the
vslablishment of effective transition programs thal will provice oplions
and opportunitivs for students with severe disabilities to becone
productive and valued members of society.

Mission

To surcesstully transition students with severe disabilities tranm
Faudre R-1, Thompson R2-1 and Northeast EBOCES secondary public schaols to
vroductive adull life within the communmity.  Effective transition planuing
and services will fucus on 1mproving the qualitv of life for 1ndividuale
with severe drcabilitios «nd will address living arrangemnets,

vocational/post-sacondary training, employment, i1ncome snd finan. 1al
“supparty community mobil.t, socairlization, family relations, iei1sure and
triendships.

Froscet goeley, conoss!vn Gt Lhoce delaneeled o6 10 0 tuiel R

propoesal, were sduplod wand refined by the Gr i

A written Interagency Flan 1s being finalized which will adentid,
systemir barriers thal interfere with the achieveaent of seccessful comanntty
emclocment «nd lovang f00 students with severe dreatililres, jroteer solotione
«odestablinh an 1aplencntation achedule witeh Jdelinnatas tasts, og. 7 v or

shdivadial tesponsihility, and time- lines.

Abawctove 200 Teluiloeh Jocal coopiestiee Transitanon Taaa. 1o «. 5eus
Oodendt Gl lien and o vaivr st e, alen ond yntd e aent andus v oaet s e
WCraoves and evelvate the gy effect s vt 08 branestior on e . T
Teanataien Tears . wil) L - Loneable Yo o GOLhg 235Muhiles tapld. o ol an'!

'(-!\»\\M!I\\*y A\\lk"l,}'ﬂ’ v oot oowe 4\.'( Afvd'nJ'uf(i«-]l‘ wath L vt U ;u-"t\\')'b-
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A posation description fur the Core Transition Team members was
developed by project staff and ¢pproved by the ITAC (see Appandix A). The
spetial education directors from Poudre R-1 and Thompson R2-1 were primarily

. . < . . \ .
Speciael Educ~tion Darector elecled nol o select hic tean until Year 2 of the
projects This selection will tehz place tn February of 1989.

Thnuividual meetings were held with each Core Transition Team meaber {o
tamiliarize him/her with project roles and expectaticnz. In addition, a3 two-
gay traiming/plenning session was held on fpral 27 ond “B, {9688, which
includes Tore Traasition Teanm @enbors and ITAC membe: 5, Heeting vutconmes
included eslablishment of aruoup consencus on & definition né traensition and
lhe value base that directs 1ndisidualiced transition planning and service
delivery at the local level, Toam-buriding activities were ronducted Us1R0
case studies a3 3 learning tosl. Action plans were dewcloped for each
diztrict to sddress amplementation 1szuee such as furotsenal, communityv-bozud
4ssesser il provesses, T0P fervale that oo rarporate teunzilion ancepts,
pntecanene e dmral praresaoa, vbee o cach Sostracd adint s e sludents Lo
be the wntyal reciprents of coupratie aive transot.or vienning, The sludents
end thear patvnte have beeic end confanne Lo be aclieeiy anoolvad an all

transitooas culated planming, ¢2vi o1 Swering oand actyoatigs,

Fovtar woetanss with Cove Trongtion Teams Lo v held - aner gt ian |
WEITES Te wcaclop Uie ra Lot ey e at L b Ted Side el Sdedetran
- .
crowten JEFL procesz, Tl bLenanctoeded reviceid dorancot. Lo G LI

s
[}

structurcd formet, and stadent plenning tiwe line. @ see apperwry BY OO
sihool districtl bae chiasen @ name dor Lhe plenting tvooes.t Thampeon R7-)

refers Yo ot ae the Tadividual Fducaticn and Transit, an Flan (JETP), and
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Poudre E-1 odopled the name Tndividaalized Educatinnal Plan/Tndivydualy?ed

Transitional Plan (1EP/.,F),

The vinbaal TETP or TEFJITF meetings were facilitaled by Trangition
Servires prosect coordinatars as part of the training of the Core Toaae.
Selecled meetings were videotaped to supplement this {rearning., 1o February
1989 the Cotz Teams 1n each district will assuae responzibility for
tacilitetion of the planning meetings. Two transition matagers fron eaih leon
have been designated to co-facilitate future IETF or (EF/ITF neetings.

Trencation planning was prloted with eleven student- w.ll scvers

handicap- derong the vell of 1988, These students, Lolwoon i ages of 1T o d

v hed v previous soraalized (ransition cumponent woo Lo 1otg Lhear TEF.

BLT pecticipants were requosted to canplete evolual, o 7o T O A
toliomy o vodh student 'y TOTPR 0 ICRSITR Moot o Yoot s tadded
TN ol appe v ety e T wervafe ageacies 1o fucilltale the refeirs

prowdoss wben notessary, Other partacipants were paronts, students when able

voopebicipatas adacators, relate! Lchaol prereonnal. ot

- B . )
eule Oy Ludhy b

wiondbier 0 0 T an ot yon ciect tourdinato

[ N N

Obiyectiva . Implecent district-wide 1ndi.idisiazee fran . tian
servicts wrthin the pearticipeting dastricts leading to cowme ot
eaplo,ment onivc independent living sutcomes for studeab. w.olh sewvet o
handicape,

v

Bewinonag an January of 1909 students with Severy 2ootiliaties iruw
s ot nghe s nrddie sehaniey ond high sihaod s wathi Lhese s oc_uer taue
ws Fooa cosivondar s progran Noasee 0 0 Ll Gnwuea by
coliege o aane Larimery Tourtvo Wil perticapale s Gl e L aed transt Lo
T

;‘:uhi JRTIVIN Two Lo fhe o, wewhier s Trom oeach Ao b aun DL

zelwcled to Foarlaitate b vinang of porseanid in e whcer wlt e d IS R I IR
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Thie will result G district wide dissentialion of individoalirod transition
planning by May of 1930,

Poudre R-1 School District’'s Cure Team has recesved training fron
grotect coardinators 1n commynity referenced assessment (gae anpend: D), and
has conducled a neede assessment in preparation for an IEF/ITP. The Core Tean
will continue to assess students within their community to assist in fruture
trancsition planning.

Ao a result of the <ommunity-beced acsescments, student needs are
tdentitied within each perfarmance domain tdonestic, vocational/academic,
romminity, and recreation/leisure). Theesr needs help determine cratical
vanditions necessary to successfully tranzition from school to war! and
1ndependent living,

In the rase of the first eleven students piloted for transition

planning, seven are presently 1n worl ewperiences. paid or supplementeod

. r
e

through the school sveteas, that have 1he nofrntial to beroas Cor b on mind

o aradaat e Whe 4 L ahe, getar Yelno o tatyan ser ., I ot by
! Yo te et LN e b

Abyective 40 Dissemonate audo) foo e sal o W, ali tetlish
st et Trarsation Tears

e Abc Ut o st winann beew fo i vach Dore Teo

g3 E:Elﬁln&tl(lh t.‘«rt_mw,huuf t e FoL.dre E: w7 ‘.ﬁt‘.mp\;uh F:-J (3(‘3qu'. \rv.-_l‘ s 1S

‘\lv"\l]hh;“g o \‘nmlhl:y\r Wi ‘1‘.')"'., By ::‘—(7 ok 1’4’(/. [ t( :'H\;.ltAUv'\ T v 1) 'anL
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The anmifiel tratning of pursoeed 1o the Northeaol S0lo: ady BOCEFR
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Department of Flucgtion (00 S T . LT
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coce . - ) Moo b 0B 1385 te adent el

“ado BRCES perconnsl (to include educators, parente, and adult
service providers). Dissesination throughout that district will occur during
the school year of 1989-1990,

Training matertale and resourcec are in draft form at thie time and will
be available for distribution Yy Mav of 1990. The draft forms are presently
being used 1n various school dictrscts in Colorado. They also ware
distributed at the Froject Divector s maeting 1n Washingtun, D.C. 1n Decamber
vf 1988.

Two CCU graduate studente have Legun work on transylion - related
research.  Joe (5 worling of au anelyals of JEF s and 1ETT™ 5. The olher

studying the CBE's "Next Steps® u:udram to determine 3ls effectiveness with

parents un Uhe transation ares. O Transition Teas aecbe o have been
B d e el Dont caanng s due ., [ O B S T O P R TIVE N TR SRNTE B e

transtiica plennivg proceuws,

Trenzilion Moject 1nfor e’ 10 Lay Leen precented wilhin he
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educators and anterested commuint, eabere o Foudre R-1. Thuapson 72-0, and
Littleton School D1strictsy and &t the Ganual Froject Director 's wmeeting held
o Mastnnglon, DLC, Future prese dation: are planned ot OP0'g "Ne t Gtepe”

tratming, The Coloredoe Associat.or for Forscns wilh Sev.: e Hotdicaps (C-TASH!
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Aruitoxt provided by Eic:

Surveys are neing developed to evaluate and monitor 1TAL and Core
Transition Team performance and 1opraovement of linbages among local service
provider agencies. Observations af the 1TAC and Core Transition Tean
participants are being recorded along with an adminmistrative jourasal
(vignettes). Documentation related to the number of students transitinning
eftectively to communily emolayment or living si1tuations and percelved
competence of team members will bLe recorded. The Secondary Transition
Intervengion Effectivenass ITastitute 4rom the Urayverstty of Tllinois at
Urbana-Champaign 15 as=i1sting the prosect with evaluation technigoe

develapment,
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Aruitoxt provided by Eic:

Conclusinns and Kecunmendat . one

The Sevrnndar v Sducation Transition Model (SFTMY, o federall, funded
redl gtanly began §8 wonths w00 10 dud e 0t 388 L do thie dalv, ctudunts
involved 1n this transiticn protect have oot graduated from schuul.

Therefore, o conclusions can be drown oL this Lime. 11 Ve Appatenl, howevar,
that adding the transition component with interagency wollabor alion 1s
enriching the 1ndvsvidual student planning nrocess.  This 1apact hes been noted
by «li 1avolved participants (educatarz. parents, students. adult service

dgencivs, ana related serviges).

33
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DRAFT POSITION DESCRIPTION
CORE TRANSITION TEAM MEMBERS

Duties/Responsibilities

Selected candidates will serve as members of interdisciplinary teams to plan and
implement transition (movement from school to work and communitv 'iving) services for

secondary school-age students with severe disabilities. Transitiun team members will
receive training in the following areas:

* Overview of community integration for individuals with disabilities

* Interdisciplinary team process

* Functional, community-referenced assessment

* Functioral and community-based instruction/curriculum

* Program planning and implementation

»*

Supported living and recreation

Core Transition team members will be assigned to one or more school district teams--
Poudre R-1; Thompson R2-J; Northeast Colorado Board of Cooperative Services (BOCES).
District teams will provide in-service transition training to additional educators,
related service personnel, administrators, parents ard others; provide direct service
to students with severe disabilities in transition progrars; and compile data/results

for evaluation purposes. Release time/stipends will be negotiated on an
individualized basis.

Qualifications

* Knowledge related to community-based service delivery options for individuals
with severe disabilities

* Ability to teach and communicaie using a variety of approaches in order to
meet individual learning needs

* Effective communication skills--oral and written

* Ability to vcok within che community to identify employment, integrated living
and leisure options for students with disabilities

* Ability to work effectively with interdisciplinary and interagency educatio’
teams to implement quality services for students with sesere disabilities

* Knowledge related to community-referen~ed assessment and instructional
strategies and an ability to apply that knowledge

* Ability to organize and deliver in-service training to a wide variety of
audiences including regular and special educators, related service personnel,
parents, administrators and human service providers

3J




Draft Position Description/Core Transition Team Members Page 2
Qualifications Continued

Ability to apply consultation/collaboration/communication skills to implement
services within the educational environment

* Knowledge and experience with local service delivery system

*¥ Ability to provide direct service to individuals with severe disabilities in a
variety of environments

¥ Ability to facilitate team building

* Willingness to erfect system change related to service delivery in public
school settings
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LETP MEETING FORMAT

The Transition Planning Coordinator or designate 1s responsible for
scheduling, facilitating or recording of the IETP meeting. The

following format 1s provided as a gulde for the Transition Planning
Coordinator.

I. OPEN THE MEETING
4. kWelcom2 and 1ntroduce ali meeting participants
b. Encourage honest and open participaticn
C. State the purpose of the mesting
d

Review agenda and establish acreements and appropriate time
rrame for meeting

IT. REVIEW TIME LINE ANL PEFERRAL TQO SERVICES

a. Provide alil meeti1ng participants with

“rarsiticn Planring Time
Line

b. Review time 1i1ne to ascure that act:cns are

1nitiated or
schecdule

c. Desiynate agency “epresentative to 1nitiate/start fcrmal
referral and application prccess fcr adult services

ITI. GENERATE DISCUSSION AND IDENTIFY GOALS

a. Review and discuss student’s present level of educaticnal
performance and the last annual object.ves for achievement

b. Discuss student's STRENGTHS/INTERESTS and SJPPORTS/BARRIERS

C. Ask the student, parents and school representatives abcut

desired LIFE GOALS. 1Include type of employment, living
Sttuation, re reational actiwvities, etc.

d. Det:rmine academic ~nd transition ANNUAL GOALS which address the
student’s needs wit! 'n each doma:in.

e. Determine the services required to meet the student's reeas

f. Transi1%10on Planring

“oordinator regcrds goais on Iransition Plan
documentation forms

Iv. CLOSING THE MEETING

a. Participants sign the IETP decumant te reflact agreem- ~t

b. Coordinater distributes cop® 3 of IETP to ail participants as
soon after meet:ng as possibie
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University

Transition Services

Department of Occupational Therapy
Collcge of Applicd Human Sciences

TRANSITiON PLANNING TIME LINE

Fort Collins, Colorado 80523

Student
_Age

Action

14

14

14

14

14

14

14

14

14

16-18

16

Person
Responsible

Completion
Date

Assign Transition Co-Coordinators

Give traussition information to student
and parent(s)/guardian

Review student's cumulative file and
assemble IETP team

Obtain or verify Social Security Number

Hold initial IETP meeting, to be reviewed
and updated annually

Access public transportation

Commence transition-related asse~sment
processes
- Identify vocational interests/abilities
- Identify vocational support needed

Provide job training in a variety of school
sites (ie, grounds, cafeteria and office)

Provide training in communication, self-care,
mobility, independent living and recreation
skills within the context of job training
activities whene~r possible

Establish linkages to Adult Service Programs
- Education and training (post-sccondary)
= 3ocial Security disability programs

(includes Medicare and Medicaid)

- Residential services

- Independent living

- Supervised apartment

- Group home

- Adult foster care

- Intermediate care facilitwy

- With family

-~ Other
-~ Vocational
~ Recreational

Evaluate transition-related assessments—-Are
they up to date?

Investigate need for driver's license

Establish graduation date
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THOMPSON VALLEY R2-J TRANSITION TEAM RULES

Student needs are the focus of IETP team meetings. Student needs
determine services, not vice versa

All tear member Input 1s valuable, valued and encouraged

Team members will commit to shared responsibility for planning and
program implementation

Members will commit to the Transition Team Mission Statement:

“To successfully transition students with severe
disabilities from secondary school to product: re
adult life within the community. Effective
transition PLANNING and SERVICE DELIVERY w111
focus on improving the qQuality of life for
individuals with severe disabilities, AND will
address four primary performance domains:
Community, Domestic, Recreat1on/Le1sure,
Vocationatl. "

a. Student involvement is escential
b. Parental or guardian involvement 1s essential

Team members agree to work together toward consensus--There wi1ll be
NO predetermination of services ahead of the IETP meeting

Team members will 1ntroduce options when they disagree with the
Propcsed program or services

Programmatic decisions will be made by consensus of the team members

Student and family confidentiality will be maintainec y all team
members

Team members agree to fcllow 1Lhe established Tndividualized
Education (IE>) and Transitio Planning (IETP) processes

Team members agree to inform others cf the team rules and process




Collcge of Applied Human Sclences
Fort Collins, Colorado 80523
University

(USE Transition Services
&)l(%% \ >/ Departmeat of Occupational Therapy
13

CURRENT LEVELS OF FUNCTIONING/NEEDS

Strengths/Interests Supports/Barriers

Vocational
Domain

Domestic
Domain

Comnunity
Domain

Recreation/
Leisure Domain
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STUDENT’S NAME

THOMPSON R2-J SCHOOL DISTIRCT

TRANSTTION PIAN - DCOMESTIC DCRAIN

Transition Servicey

Department of Occupstionsl Therapy
Colicge of Applied Human

Fort Collins, Colorsdo 80521

|

TIME LINE | CRITERIA
SERVICE PROVIDERS (Dates) TIME FOR
Initiated Completed | INVOLVED | EVALUATTO!
LIFE GOALS
ANNUAL GOALS

Living Arrangements

Personal/Family Relationships

Personal Management/Self-Care

4v




Transition Scevic

(blo&ctlg O)’(\( THOMPSON R2-J SCHOOL DISTRICT D Careec ot oohicd huoeun S
Fort Collins, Colorsdo 808
University \/]/ TRANSITION PIAN - VOCATICNAL DCOMATN
STUDENTS NAME DATE __ NME__ GRAE_____
TIME LINE CRITERIA
SERVICE PROVIDERS (Dates) TIME FOR
Initiated Completed | INVOLVED | EVATUATIO
LIFE GOALS }
|
ANNUAL GOALS
Vocational Training/Post-secondary Education

Placement/Explcyment

Incame ard Financial Support

Socialization
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THOMPSON R2-J SCHOOL DISTRICT
TRANSITIQN PLAN - RECREATTIONAL/IEISURE DOA2IN

Trans'tion Scrvices

D partment of Occupstions! Therspy
Colicge of Applicd Human Sciences

Unlversity Fort Collins, Colorado 80523
STUDENT'S NAME DATE ACE GRALE
TDME LINE CRTTERIA
SERVICE PROVIDERS (Dates) TIME FOR
- Initiated Campleted INVOLVED EVALUATIQ
LIFE GOALS |
ANNUAL GOALS

Socialization/Friendship




THOMPSON R-2J SCHOOL DISTRICT
Colo O

Transltlon Servi
’D(C@/ TRANSTTICN PLAN ~ CCMMINITY DCMATN U rece of Appiid v Sens
Uruversity / Fort Collins, Colorsdo 8082,
STUDENT’S NAME DATE MGE GRALE
TIME LINE CRIT.RIA
SEKVICE PROVIDERS (Dates) TIME FOR
[Tnitiated Completed | INVOLVED | EVALUATT
LIFE GOALS
ANNUAL GQALS
Community Mobility/Accessibility/Transportation

Consumerism

Sccialization

Advecacy/Legal Services

Medical Services




TEF/ITP MEETING FORMAT

The Transition Planning Coardinator or designate 1s responsible for the
scheduling, facilitating or recording of the IEF/ITE meeting, The {folluwing
format 1s provided as 3 quide for the Transitian Planning Coordinator,

I. OPFEN THE MEETING

a. delcome and introduce «11 meeting participants

b. Encourage participetion from all

c. Slate the purpose of the meeting

d. Feview agenda and ¢-tablish agreement regarding time

frame for meeting
e. Clarify pre-arrgcged toles for meeting
1. REVIEW LONG RANGE TRANSITION BOALS AND TIME LINE

a. Frovide all merting participants with Transilion
Flanning Time Line. FKeview time line to ascure that
actions are i1nitiated on schedule,

Note: Make su e agency representative 1g
designated tc initiate/start formal referra, ..
application process for adult services when
appropriate,

b Comple e or adapt O uclade raliondle for gocl chanye,
TgangztxoLAflaQngug<ﬁp»4ng5hqet. Ashk student, purint-
snd school representatyves ahout desired aulcoad -
upan gradustion.,

U11. GENCRATE DISCUSSION OF NZEDS AND IDENTIFY ANNLAL Hoals

a. Fkeview and discuss sludent ‘s Current Level of
Functioning.  Jdentafy dreas of strencth/inlor st and
necded supparle/barriers within the domains.

b baged on the 1dentsdred areas where the olud. ot
bequites suppart and.ur thete 1s o aresent o potents,,
barraer, diccuss Uhe MECDS of the student.

< Jetermine Annual Geals based an the needo of the
studgent (actavities he/she muet learnd Lo reach !he
cepciled culoames wpon greduction or Lo Te
Ttansation Boels,

d. Tderntisv the Conditiure and Reletled Servicve thal wy.

he requiswd Lo weel the student © feeds wnd to achie .o
atnual goal:.

RJ}:‘ e. letermine "he individual and/or RAENT v 1y chpn~ihlv,

- %
P E)“A
e




Terget/anticipate " 1liation and completion datss,

Note: Dewigaated person rerarde Lhe abave on Transition Plan docempntacion
£ -
forms.

Vo TR EINe THE MEET . WS

du Farticipants sign the TEF/17° document to reflert
agreement
b, Coordinator distributes copies of IEP/ITP to

participants at the close of meeting.

ERIC SO
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“SPECIAL EDUCATION SERVICES

Poudre School District R-} Q Student Name
2407 LaPorte Avenue '

Fort Collins, CO 80521 Student I.D.

Trarsition Planning Time Line

14 Obuain or verify Sociai Security Number

14 Obtain Offici- Colorauo Identification Card (Drivers
Liscense Bureau

14 Hold initial IEP/ITP meeting, to be reviewed and updated

annually
14 Begin to have student access public transportatiop
|
14 Cornmence transition

-related assessment processes
- Identify vocational interests/abilities
- Identify vocasional support needed

14 Provide job training in a variety of school sites (ie,
grounds. cafeteria «\d office)

14 Provide training in cornmunication, self-care, mobility,
independent living and recreation skills withing the context
of job training activities wheneve, possible

14 Prepare job placement fle with references, descrintions of

acquired skills, work history and community assessment
information

Senior High

16-18 | Establish linkages to Adult Service Programs
- Education and training (post-secondary)
- Social Secu-ity disability programs (includes
' Medicare and Mecdicaid)
- Residential services
- Independet living

Student Action PCI‘”SC?H Comp]crjon
Age Resonsible Date
Junior High
14 Assign Transition Coordinators
14 Give transition information to student and parent(s)/
guardian
14 Review student's zumulative file and assemble IEP/ITP
e2m
14 Con nlete arent Interview/Domains Inventory
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Transition Planning Time Linc Continued

Student
Age

] Person
Acton Resonsible

Completion
Date

16 Evaluate transition-related assessments—Are they up to
date? Update Parent Interview/Domains Inventory

16+ Investigate need for driver's license
16-17 | Establish graduation date
16-17 | Investigate PSAT Test if appropriate

16-17 | Investigate Su

16-18 Provide training in commun’ ty jobsites in several job
types that are realistic, perr.ianent Jjob pussibilities

16 Update resume/job placernen: 7le with references,
descriptions »f acquired skills, work hisiory and
community assessment information

17 Consider guardianship

16-18 | Complete eligibility/application iequirements for needed

s€rvices

16-21 | Establish nart-time communj
is still in school

17-18 | Complete ACT z.1d SAT tests if applicable

17-18 | Complete applications to colleges or other Post Secondary

Training

18 Evaluate transition-related assessments—Are they up to

date?

18 Establish needed healin benefits
18 Register for Drafi

- Supervised apartment

- Group home
- Adult foster care
- Intermediate care facility
- With Family
- Nther

- Vocational

- Recreational

pport services o disabled students at various
Post Secondary Programs

ty employment while student
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Transition Planning Time Line Continued

ServiC C rgencies
- LH.P. (Individual Habilitation Plan} (through
Community Center Board)

- LW.R.P. (Individual Written Rehabilitation Plan)

(Coloradn Rehabilitation Services)

- LEPJ/LT.P Plan (through school district)
- Other

—
18 Register to Vete
18 Develop long-term financial support plan
18 Develop post-secondary plan ‘a cooperation with adult




[ .
: . SPECIAL EDUCATION SERVICES . . .
UmVCI'SlW Poudre School District R-1 Transition Services
Department of Occupationai Therapy
2407 LaPorte Avenue Colicge of Applicd Human Sciences
Fert Collins, CO 80521

Fort Collins, Colorado 80523
Transition Planning Review Sheet

Long-Range Goals
Expected Qutcomes Upon Graduation

Student Grade _  Age
Anticipated Graduated Date
| TRANSITION GOALS RATIONALE
1. Residential/Livieg Arangements
Independent —_—
Supervised
Own home _
Group home
Family —_—
Other
specify:
YA VocalionaJAcadeniic
Competitive — nployment _
Post Scconda, ) Educalion/]‘rainingh__
Supported Employment _—
Volunteer Work —_—
Other
specify: -
3. RecreationallLersure
Indcpendent
Individual Aclivity
Integrated Group Aclivity
Supported
Individual Acliviyy
Intcgrated Group Actvity
Other
spe ify: —
47 Tomniunity T
Mobility/Transportation
own car —_—
public bus
specialized
car pool —_—
taxi
rclative's car —_—
other
specify:
5. Other (Cross Domains)
Assistive Devices —_—_
description:
Hecalth Care
description:
L. \.J




Individual Educational Plan (IEP)
Individual Transition Plan (ITP)

SPECIAL EDUZ v 4uuuv oERVICES
Poudre School District R-1

IDre £+

SAl

2407 LaPoric Avenue Student's Name D.O.B. Age Grade Dalc
Fort Collins, CO 8052, School Hoine School Program Entry Dale Student [.D. Number
Current Functioning/Interests Needs Assessment
Academic/Vocatignal Domain (basic skills, vocational inte. csts, Academic/Vocational Domain (basic skills, vocational interests,
work habits and Lehaviors, Iearning ability, attendance, etc., work habits and behaviors, learning ability, attendance, ctc.)
Domestic Domain (activities of daily living, relationships, living arrangements, cic.) Domejtic Domain (activitics of daily living, rclationships, living arrangements, clc.)




Dnz{#

Individual Educational Plau (IEP) 5A2

Individual Transition Plan (ITP)

Poudre School District R-1
2407 LaPortc Avenuc
Fort Collins, CO 80521 Studcnt Name

[Current Functioning/Interests Needs Assessment

Community Domain (Mobility, Consumerism, Civic Responsibility, Accessibility, eic.)] Community Domain (Mobility, Consumerism, Civic Responsibility, Accessibility, eic.)

Recreationai/Leisure Domain (Leisure Time, Friendships, eic.) Regreational/l cisure Domain (Leisure Time, Fricndships, elc.)

. tJ

Ko
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Individual Educational Plan (IEP)

SPECIAL EDUCATION SERVICES
Poudre School Distric: R-1
2407 LaPorte Avenue
Fon Collins, CO 80521

Individual Transition Plan (ITP)

Student Name

Dm/,z.

SA3

Curren{ Functioning/Interests
Cross Domains (Socialization, Communication, Personal Management, Assistive

Devices, Health Responsibility, Cooperation, Integration with Non-Handicapped Peers)

Needs Assessment

Cross Domains (Socialization, Communication, Personal Management, Assistive
Devices, Health Responsibility, Cooperation, Integration with Non-Handicapped Peers)

Proposed Classes School Year Placement Alternatives Considered Delivery of Service
Fall Semester 19__-___ Reg (R) [} Consultative
Name of Class Spec Ed (S) ] Itincrant
| _| Resource
Sclf-Conlained
"1 Home/Hosoital
] Out of District
J Cuner
, [J Refer to Special Education
o Placemenl?%lglus Administration for Approval.
i . School Year iagnostic Placements: a
Spring Sy nester 19 Reg (R) I"ili%ﬂ Placement ’ Other Considerations
Name of Class Spec Ed (S) Direct Transfer Into District
Annual or Tricnnial Review Transportation—
Continuc Special £ducation Services
\ Dilsqmi'ss From S[();:cial Education Scrvices
—No longer needs services e
() WiLhdmwgan From Special Education by Parcnt Other Services
‘oo Gradaated
| T E Transfrred out of District
Other.
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SPECIAL EDUCATION SERVICLS
Poudre School District K-1
2407 LaPorie Avenue
Fort Collins, CO 80521

Individual Educational Plan JIEP)
individual Transition Plan (ITP)
Student Name

Dee

5B1

Annual Goals

Cc .ditions neccssary to meet goals,
related  services necessary to meet yoals

Person/Agency
Responsible

Tunc Line

Progress Evaluaton

Imtiated|{ Target Comp.

Achicved

In-Prog,

Discont.

Academic/Vocational Domain

Domestic Domain




SPECIAL EDUCATION SERVICES
Poudre School District R-1]
2407 LaPone Avenue
Fon Collins, CO 80521

Individuval Educational Piaa (IEP)
Individual Transition Plan (ITP)

Student Name___

D/’o?#f—

SB2

Annuai Goals

Con-litions n.cessary to meet goals,
related  services necessary to meet goals

Persor/Agency
Responsible

‘Time Linc

Progress Evaluation

Initialed ] Targel Comp.

Achicved

In-Prog.

Discont.

Community Domain

Recreational/Leisure Domain

to




Drafe

Individual Educational Plan (IEP) 5B3
a. L3 L3 L3 L3
SPECIAL EDUCATION SERVICES Individual Transition Plan (ITP)
Poudre School District R-1
2407 LaPorte Avenue Student Name
Fent Collins, CO 80521
Annual Goals Conditions necessary to meet goals, Person/Agency Time Line Progress Evaluation
related  services necessary to meet goals Resnonsible | Initiated | Target Comp.| Ach eved]In-Prog.| Discont.
Cross Domains
Committee Present Asscssment of suffic.cat scope aud intensity has been completed to determine or confinm aa
Signagres identificd handicap Yes No
Parcn(s)
SLPdC”'» . - If no, disseniing report 10 be filed b,
Primary Transition Signature
Coordirator
N Tile Pr'mary handicapping condition —
Secondary Transition Revicw date___ _
Coordinator Scrvices begin in on
o Tide School Date
Signature Aher, i
'8 Title Parent Consent for Placement
I'have reviewed and understand the contents of the IEP/ITP. I have been informed ot and have
reccived a copy of my rights as parents or guardian.
- - Agree with recommendced placement 7 n
YES) oo Signature Contest reccommendcd placement
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University

Transition Ser. ces

Department of Occupational Therapy
College of Applied Human Sciences
Fort Collins, Co! ~rado 80523

YOCATIONAL NCEDS ASSESSHMENT

INTRODUCTICN

Transition Services (TS) is based on the principle of normalization;
believing that community integration and participation 1s a basic human
rigtt. TS serves persons with disabilities who require
individualized, supportive services to se-.ure community-based
employment. The individuals who receive services through the TS
project are an integral part of the service delivery team. Creating
opportunities for these individuals to experience challenge,
satisfaction and the benefits of community employment is the central
mission of Transition Services.

Following referral to Transition Services (1S), pust-secondary youth
and adults receive a comprehensive, functional, community-referenced
assessment to identify their skills, interests and learning style.
This assessment 1s called the Yocational Needs Assessment. The method
of assessment utilized by TS is based on the belief that each
individual, regardless of disability, possesses skills and interests
that can be applied to a meaningful community job. The individual’s
current. skills and intzrests are observed and assessed across four
performance domains: domestic, vocational (school/work), community and
recreatinonal/leisure. Areas where the individual requires suppori are
identifiecd along %ith potential emgloyment barriers. The Yocational
Needs fissessaciit provides relevant information that assists in the
development of an individualized program plan leading to community
employment for persons with disabilities.

The Vocational Needs Assessment i1s a four-step process. Each
individual referred is assigned to a TS service coordinator. The
service coordinator contacts the individual, parent or guardian (when
indicated), case manage. and/or tehabilitation counselor and otners
significant to the individual to schedule assessment activities. In
additinn, the service coordinator conducts the interviews, cootdinates
all assessment pirocesses and assures that all pertinent information is
recorded: and distributed t> appropriate 1ndividuals/agencies.

1

1-¢ Step Intake Interview

2nd Step - Initial Assessment Interview

Ird Step Community Observations

4th Step - Summary Assassment

*
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IT. ASSESSMENT METHOD

A.

Intake Interview

An intake interview is scheduled by the service coordinator with the
individual and significant others. The intake interview typically
occurs at the individual’s home. During intake, the service
coordinator describes TS services, addresses preliminary questions
and presents the individual/significant other with a TS information
sheet titled Overview of Services.

The communication style of the individual is observed informally to
assist in formulating the structure of the upcoming Initial
Assessment Interview. To assist the individual and/or significant
others in preparing for the Initial Assessment Interview, a Pre-
Assessment Worksheet is provided. The individual is asked to
complete this form and bring it to the Initial Assessment Interview
to facilitate assessment and planning activities.

Initial Asses:ment Interview

The individual and significant others meet with two or three TS
staff members and form the z.sessment team. The individual’s
pattern of everyday living is discussed to include descriptions of
current environments and activities. The individual’s learning and
communication styles are also discussed. Information is organized
and recorded according to four major performance domains: domestic,
vocational (school/work), community and recreational/leisure.
Pecording of information is done by a team member using ihe Initial
Assessment Intervirw Worksheet.

The individual’s strengths and interests are strongly emphasized
rather than problems or liabilities. The team identifies supports
currently being utilized that facilitates the individual’s
functioning. Barriers (physical, attitudinal, emotional, etc.)
which interfere with functioning are clarified.

Through discussion of the four major performance domains, “places”
and "relationships™ maps are developed. The “places” map identifies
the individual’s present level of involvement in his/her community
and the "relationship” map identifies the existing supports and
friendships (paid and natural) in the individual’s life. This
information is illustrated or “"mapped” out by a team meaber. The
map’s focus the team member’s attention and is presented in a way
that can be understood by all. In addition. it provides a baseline
for current performance environments and current relationships.
Team members will be able to refer back to maps to monitor progriss
and changes in the individual’s life.
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An Initial Assessment Action/Resource Plan is formulated at the end
of the meeting. Communiy observations and summary assessment dates
are scheduled. Unanswered questions and concerns are recorded and
responsibility for follow-up assigned to individual team members.

Community Ok~ .rvation

Structured opservations of the individual within different
performance domains (domestic, school/work, community,
recreational/leisure) provides critical information about the
individual’s current skills and interests. Direct observation
provides clarification and support for the information gained
through the 1niticl Assessment Interview. In addition to the
observation of the individual’s performance, key people within the
context of each domain are interviewed regardirg th.eir perception of
the individual’s performance, interests - d needs. ¢1l1 information
is recorded as observeu.

Summary Assessment and Recommendations

The TS assessment team which includes the individual, significant
others and the referring agency meet to review, discuss and
summarize the individual’s skills and interests as well as needed
supports and possible barriers that must be overcome. The team
formulates recommendations for vocational programming and discusses
options for service delivery. When the team recommends ‘S services
based on the individual’s needs, assessment findi g ana the lack of
other appropriate services, the conditions that must be met in a job
are identified. Conditions such as the location of the job, type of
supervision or training needed, income needs, physical aspects of
the job and the amount of judgement required are ali considered by
the team. The team does not identify specific job titles to guide
the job development process, since this can be restrictive ana could
narrow potential job opportunities.




