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AASCU /ERIC Model Programs Inventory Project

The AASCU/ERIC Model Programs Inventory is a two-year project seeking
to establish and test a model system for collecting and disseminating
information on model programs at AASCU-member institutions--375 of the
pullic four-year colleges and universities in the United States.

The four objectives of the project are:

o To increase the information on model programs available to
all institutions through the ERIC system

o To encourage the use of the ERIC system by AASCU
institutions

o To improve AASCU's ability to know about, and share
information on, activities at member institutions, and

o To test a model for collaboration with ERIC that other national
organizations might adopt.

The AASCU/ERIC Model Programs Inventory Project is funded with a grant
from the Fund for the Improvement of Postsecondary Education to the
American Association of State Colleges and Universities, in collaboration
with the ERIC Clearinghouse on Higher Education, at The George
Washington University.
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Abstract

The 'Secondary Education Transition Model" project represents a local
and state commitment to serve students with severe handicaps who are
moving into community work and living roles. A cooperative model to
design and implement effective transition services has been implemented
to overcome existing systemic barriers that prevent or seriously hinder
the transition of students from secondary education to cummunity living
and employment.

Colorado State University in cooperation with three school districts,
adult service provider agencies, and parents of students with
disabilities initiated the transition project in 1988 to plan and
Implement comprehensive transition services that begin at the secondary
education level and extend into the adult service system. Participating
agencies include: Poudre School District R-1, Thompson School District
R2-3, Northeast Colorado Board of Cooperative Educational Services
(rural BOCES), Colorado Division of Rehabilitation, Colorado State
University's Transition to Community Employment Project (post-secondary
supported employment project), Larimer County Department of Social
Services, and parent representative from the local Special Education
Advisory Committees.

The three vear project Includes six major components:

1. Community-wide transition planning leading to the development of a
cooperative planning modal that can be replicated in urbal and rural
communities;

2. Preparation of local "Transition Teams" comprised of elating
education, related service, and adult service personnel.

Preparation o4 related service and education personnel et the pre-
service level. University students enrolled in graduate and
undergraduate p. :grams have opportunities to participate in coursework
and/or directly provide transition services during suoervised student
teaching or practicum experiences within the participating education
or adult service agencies.

4. Implementation of transition services leading to community
employment and independent living outcomes for students with severe
handicaps.

5. Project dissemination and replication within the Ro,i,. Mountain
Region utilizing existing regional networks.

6. Onuoing evaluation of process and outcome veriabls.

At ti.e conclusion of the project's initial three year federal funding
period, the Secondary EduLation Transition Model will be sel- suoport.hg
with on-doing participation and commitment from parent crouo... local
education agencies, and adult service systems.
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Introduction

The Secondary Education fransition Model projecf was founded on the

belief that through managed cooperation among local agancies, adult

service systems, and parents, student... with severe handicaps shall begin

receiving transitional services (leading to successful community living

and employment) during the secondary education process. Students with

the following handicapping conditions have bean targeted: severe

emotional and behavioral disorders, moderate to severe mental

retardation, severe physical impairments, severe sensory impairments.

and students wi'h multiple handicaps that significantly impair

performance.

This project will produce a model for cooperative community planning, a

cadre of trained parents and professionals, and individualized

transition services for students with severe handicap... This model will

be transferable to replication sites in both urban and rural

communities.

Projected project outcomes include:

1. 40 50 parents and professionals (education, related service,
and adult. service personnel) will become skilled in planning and
implementing individualized transition services that allow
secondary education students with severe handicaps to access
integrated living and work opportunities upon graduation from high
school.

2. 55-65 individualized transition plans for students with severe
handicaps at the secondary level will be operational and include
measurable, outcome-oriented goals that address performance in
vocational, residential, recreational, and community domains.

3. Development, publication, and dissemination (at cost) of a

cooperative planning model that can be replicated in both urban and
rural communities.
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A. Compilation of process and outcdme data related to the
transition of studens with severe handicaps within both urban and
rural communities. Data will assist in local, state, and federal
policy decision-making.

5. Continuation of cooperative transition services within the
participating communities beyond the initial three-year grant
period. The Poudre School District R-1, Thompson School District
P2-J, Northeast Colorado Board of Cooperative Educational Services
(BOCES1, and local adult service providers have commited resources
and personnel.

To achieve these outcomes, tte 4ollowing management objectives have
been met:

OBJECTIVE 1.0

Develop a comprehensive, cooperative plan to serve secondary
education students with severe handicaps who are transitioning from
school to community work and living roles.

OBJECTIVE 2.0

Establish local cooperative TRANSITION TEAMS to assess student
abilities and interests, plan and implement individualized
services, and evaluate the on-going effectiveness of transition
services. The TRANSITION TEAMS will be responsible for on-going
community employment and community intec, ation outcomes for
individuals with severe handicaps.

The following objectives are presently being addressed to achieve the
stated outcomes:

OBJECTIVE 3.0

Implement district-wide individualized transition services within
participating districts leading to community living and employment
outcomes for students with severe handicaps.

OBJECTIVE 4.0

Disseminate model for cooperative planning and es'ablis:
cooperative TRANSITION TEAMS.

OBJECTIVE 5.0

Evaluate project process and outcome variables, and related impact.

3



Background

Studen..5 with severe handicaps led..ing te public educatiwn system face

many obstacles as they seek participation and inclusion within American

society. Following 12 to 16 years of public education, students are

expected to have achieved a level of skill and knowledge that permits

access to community employment and independent living opportunities. In

reality. 50 to 75X of students with disabilities are significantly

underemployed or unemployed upon graduation (1)(2)(3). In a state-wide

follow-up stud" of special education students in Colorado (2),

researchers found that approximately two thirds of respondents were

working at or below minimum wage; only a third of the respondents worked

greater than half time. A similar pattern of unemployment or

underemployment exists within the communities that serve as the sites of

the Secondary Education Transition Project Model. 60 to 757. of the

recent special education graduates from the local public education

systems are placed into segregated, sheltered employment. Approximately

20% are unemployed and dependent on family or public assistance (4).

Between 250,000 and 300,000 students with handicaps leave public

supported education programs ,n the US each year (5). Preparing these

students to assume productive adult roles is a significant challenge for

service providers, policy analysts, and ,esearchers. A collective goal

to clarify issues, strategies and interventions will promote successful

education, vocational, and independent living outcomes. Failure to

successfully transition students into community employment dnd liyirig

carries extensive costs in both human and economic tcrm cost; that we



as a nation can no longer afford.

The human costs associated with unemployment, underemployment, and

dependent living are staggering in an American society that values

employment, productivity, and opportunity. Limited opportunities for

Persons with disabilities creates dependency on public entitlement

programs and breeds a sense of failure and hopelessness. The current

status of persons with severe handicaps, contrary to the general

population, is typified by poverty, and extremely limited opportunities

for participation within the community (2))(5)(6).

The economic costs to society of unsuccessfully transitioaing students

Aith severe handicaps parallels the human cost. The transition phase

from school to adult life has typically included the transferring of

students to "readiness" programs in order to continue training in

preparation for adult life. Readiness programs include sheltered

workshops, activity centers, and segregated living programs and rarely

enable individuals with severe handicaps to move into more independent

and less restrictive environments (7).

The combined costs of post-secondary segregated activity programs,

sheltered workshops, and residential programs for individuals with

severe handicaps often exceeds 110,000.00 per person per year in

Colorado (8). When the yearly costs are multiplied over 4o year,. -if

adult life. an "Investment" of 1400,000.nii per person results. 71 .

"return" on this investment
c., contilued deper,der,cy, minimi.1
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productivity, and perpetuation of costly facility-based, segregated

programs for persons with severe handicaps.

Exciting alternatives to this traditional and costly approach are

emerging. Included are individually designed supported employment and

supported living options that lead to decreased dependency and service

costs along with increased productivity and satisfaction for the

individual with a severe handicap (1)(7,)(9)(101(11). Integrated,

community-')ased service options are challenging our current scr,ice

delivery systems to re-evaluate the potential of individuals with

severe disabilities. Services designed to meet individual needs within

community environments tie public transit systems, 1Qcal grocery store.

community job, etc) are just beginning to replace fdcility based,

segregated services. Persons with severe disabilities CAN become

productive and valued members of society when given the opportunity

accompanied by appropriate support and training that begins at the

secondary education level.

The Secondary Education Transition Model project designed and

Implemented by the Department of Occupational Therapy at Colotddo Stdte

University in cooperation with parents, local education aoPncies, aud

adult service agencies. Is focusing on successfully transitiofiing

students with severe handicaps. Related services, including

Occupationdl tnerapv, are an integral part of the educational process

for students with handicaps as mandated it, PLE4-142. This urolt-Lt

capitalizes on the, Inowled4e and e.,:perience of trained occupational

therapists *+h° have worled extensively within educational systc2rb,, to



lead and direct the design and implementation of community-b4sed service

deliver/ options tincluding supports° employment and living) for persons

with severe handicaps.

Colorado's state service delivery system has just begun to address the

c41411L7,g,, pi,s,:c,t,d b, trans/Lolling atuui.nts %iith bevere handicaps.

The recently established Rocky Mountain Resource and Training Institute

(RMRTI) is an independent agency established by the Colorado Division

for Developmental Disabilities, the Developmental Disability Planning

Council, the Division of Rehabilitation, and the Colorado Department of

Education. These founding agencies identified a significant state-wide

need for comprehensive transition services for special education

students. RMRTI and the Secondary Education Transition Model :ro)ect,

utilizing their collective expertise, are working Jointly to promote

community -based services at state and local levels.

Further ilftstrating Colorado's goal to effectively transition students

with dis bilities from school to adult life, a Colorado Interagency

Transition Planning Group has been forwed by the following State

agencies: Colorado Department of Education, Division for Developmental

Disabilities, Division of Rehabilitation, State Board of Community

Colleges and Occupational Education, and the Governor's Job Training

Office. The Secondary Education Transition Model project is ideally

suited to help extend State efforts to both urban and rural communities

throughout Colorado.

7
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On the local level, the project is directly impacting three education

agencies: Poudre School District, R-I, Thompson School District R2-J,

and the Northeast Colorado Board of Cooperative Educatlonal Services.

These education agencies are briefly profiled below on the following

page.

Educational
Agency

DEMOGRAPHICS OF PARTICIPATING EDUCATIONS'- AGENCIES

Demographics Total secondary
Special Ed.
Population
(grades 9-121

Total seconadary
Special Ed.

Population with
Severe Handicaps
(targeted population)

Poudre R-1 Area served:
School 1,856 sq. mi. approx. 153 60
District Efirollment:

approx. 17,000
4 of schools:
28

Thompson Area served:
R2-J School 360 sq. mi. approx. 211 ?2
District Enrollment:

11,054
4 of schools:
25

;northeast Area served:
Board of 8,000 sq. mi 160 35 40

7,200
Services 14 School
(BOCES) Districts

8



REFERENCES

1. Halpern, A.S., Close, D.W., Nelson, D.J. (in press), On my own: The impact of ,

semi-independent living programs for adults with mental retardation. Baltimore,MD: Paul Brookes Publishing Co.

2. Mitlaug, D., Horiuchi, C. (1983). Colorado state-wide follow-up survey of
special education students. Denver: Colorado State Department of Education.

Z. Wehman, P., Kreoel, J., Barcus, Z.M. (1985), Iron school to ..4c.C-: A '.ocatichal
trasitiun aoclz1 for hafid.cappd student.

Exceptional Children, 52 (1), 25-77.

1. Poudre School District, R-1; Thompson School District, R2-3; (1986).
Enrollment data.

S. Office of Eqlecial Education & Rehabilitative Services, (1984). OSERS
programmlnq for the transition of youth with disabilities: Bridoac from school
to life. Policy statement by Madiline Will, Assistant Secretary of OSCRS,
Washington, DC.

6. Bellamy, G.T. Transitivn progress: Comments on Hasa:i, Gordon, and Rue.
Exceptional Children, 51 (6), 474-77.

7. Hanks, D. Costa and other economic considerations in transition programming,
chapter four. The transition to work and independent living for youth with
disabilities, report of the the tenth Mary E. Switzer Memorial Seminar, May,
1986, 67-92.

8. Colorado Division for Developmental Disabilities, Element Analysis, 1985.

9. Wehman, P. Competitive employment: New horizons for severely disabled
individuals. Paul H. Brooks, 1982.

10. Wilcox, B., Bellamy, G.T. Desigh of high school programs for severely
handicapped students. Paul H. Brooks, 1982.

11. Falvey, M.A. Community-based curriculum instructional strategies for students
with severe handicaps. Paul H. Brooks, 1986.

12. Peters, T.J., WaterNo;., R.H. In search of excellence: Lessons from America's
best run companies. Warner Books, 1982.

1Z. Next Steps Training. Colorado Department of Eduction, Special Educ.lion
Services, 1986.

9 12



Description of the Secondary Fducation Transition Mode' Protect

The followinn objectives describe proiect design, implementation,
dissemination, projected c. Acomes, ari evaluation activities. Project
management by objective will assure achievement of outcomes. Each
objective is followed by numbered tasks and subtasks that are
subsequently referenced in two sections of the PLAN OF OPERATION: TIME
LINE and PERSON LOADING CHART

OBJECTIVE 1.0

Develop a comprehensive, cooperative plan to serve secondary
education students with severe handicaps who are transitioning from
school to community work and living roles.

1.1 Convene the project's !NTERAGENCY PLP NING COUNCIL with
representation from Poudre School District R-1, Thompson
School District R2-J, Northeast Colorado Board of Cooperative
Educational Services (a rural BOCES), Colorado Division of
Rehabilitation, Colorado State University's Transition to
Community Employment Protect (post-secondary supported
employment demonstration project), Larimer County Social
Services, and parents who are members of _oval Special
Education Advisory Committees.

1.1.1 The project's INTERAGENCY PLANNING COUNCIL will
meet a ginimue of four hou-s per month during the first
year. The meeting schedule heyon' ear one will be
determined by the COUNCIL based c leed.

1.1.2 Rotate the INTERAGENCY PLANNING COUNCIL meeting
location among agencies.

1.2 Establish parameters for planning and decieion-maAing
within the project's INTERAGENCY PLANNING COUNCIL.

1.2.1 Identify a COUNCIL leader/facilitator/chair. The
COUNCIL may choose to vote from among the membership for
a chairperson or rotate this position. It will be
important fir the COUNCIL to select their own governance
..tructure to conduct business (12).

1.2.2 Establish procedures for COUNCIL accountability
and record-keeping.

1.3 Initiate "team building" activities to promote COUNCIL
effectiveness and to enhance interagency understanding,
cooperation, and trust.

1.4 Clarify and Articulate, as a COUNCIL, a philosophical and
theoretical base that will guide COUNCIL activity. The
philosophical and theoretical base will reflect, at a

minimum, current knowledge and research in the areas .4
Least Restrictive Environment, integrated community
employment and living options, normalization, and
functional curriculum design and implementation.

)
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1.4.1 Conduct "Next Steps" training for the COUNCIL.
"Next Steps" is available to Colorado communities through
the Colorado Department of Education. It is a short term
(2 day) training program presented by a team of
professionals and parents. 'Next Steps" training was
originally designed for parents of handicapped children
who are ,:oncerned ab.ut their child's future
employability and independence (13).

1.4.2 Engage the COUNCIL in "Values Clarification"
activities that have been used successfully by Colorado
State University's Transitior, to Community Employment
project for staff development. This will facilitate
COUNCIL alignment around the need to develop community-
based service options for students with severe handicaps
as they transition from school to community living and
work

1.5 Develop a comprehensive, wr.'son INTERAGENCY PLAN that
will guide community-wide, cooperative action related to
transition.

1.5.1 Identify systemic barriers that interfere with the
achievement of successful community employment and living
outcomes for students with severe disabilities.

1.5.2 Propose solutions to overcome identified barriers.
Sol"'ions must be consistent with the theoretical and
philosophical base adopted by the COUNCIL and reflect a
commitment to integrated community living and work
options for individuals with severe disabilities.

1.5.3 Design implementation activities to include goals,
pro educes, assignment of responsibility, time lines, and
criteria for completion.

1.3.4 Establish evaluation protocols to assure
achievement of criteria within the time frames
established.

1.5.5 Prepare the written INTERAGENCY PLANNING DOCUMENT
complete with formalized cooperative agreements end
commitments from all participating service agencies and
systems. The planning document will identify goals.
responsibilities, and achievement criteria.

1.5.6 Document the entire planning process to facilitate
replication and disseminatinn years 2, 3 and beyond.

OBJECTIVE 2.0

Establish local cooperative TRANSITION TEAMS to assess student
abilities and interests, plan and implement individualized
services, and evaluate the on-yoing effectieness of transition
services. The TRANSITION TEAMS will be responsible for on-going
community employment and community integration outcomes 4cr
individuals with severe handicaps.

11
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2.1 Select a CORE TRANSITION TEAM composod of parents,
ducetion and related service personnel, and adult service
pers inel.

2.1.1 Members of the CORE TRANSITION TEAM will be
selected by project staff in cooperation with the
ATERAGENCY PLANNING COUNCIL based on demonstrated
interest in community living and employment outcomes for
students wit!, se.ere disabilities.

2.1.2 CORE TRANSITION TEAM members will be required to
possess effective communication, networking, and teaching
skills that will be essential in preparing and supporting
DISTRICT TRANSITION TEAM (district and/or high school
based teams which are ultimately responsible for design
and delivery of transition services).

2.1.3 Applications for CORE TRANSITION TEAM members will
be taken by project staff from among existing education
and adult service personnel and parents who are members
of local Special Education Advisory Committees.
Applications will be encouraged from among persons who
havr been traditionally under-represented.

2.2 Establish competencies for CORE TRANSITION TEAM members
that reflect the needs and strategies identified by the
INTERAGENCY PLANNING COUNCIL.

CORE TEAM MEMBERS, AT A MINIMUM, WILL

2.2.1 define, discuss, and apply normalization
principle related to service delivery for students
transitio Ing from school to adult living and work roles.

2.2.2 adopt a theoretical and philosophical {rase of
reference consistent with the ,NTERAGENCY PLANNING
COUNCIL that guides service delivery. The
theoretical /philosophical base will include a commitment
to integrated services within the least restrictive
environment; educational outcomes in the form of
community employment and living; acceptance of the
uniqueness of each student's abilities, needs, interests,
and learning style as they transition to adult living and
work roles.

2.2.3 conduct functional, community-referenced
assessaents to determine individual abilities, interests,
and needs related to transition (see appendix E).

2.2.4 develop, write, and implement formal,
INDIVIDUALIZED 'TRANSITION PLANS in con Junction with the
CORE TRANSITION TEAM utilizing the formats established
within each school district for Individualized Education
Programs (IEP). The INDIVIDUALIZED TRANSITION PLAN
developed for each students will include relevac,t,
measurable goals and objectives, appropriate training

12 15



methodology, time lines, needed transition services, and
delineation of responsibility for service delivery.

2.2..5 implement, as a member of the CORE TRANSITIOU
TEAM, the TRANSITION PLAN. Identify the array of
services needed to assure the successful transition of
students with severe handicaps . Initiate referrals to
appropriate community agencies and/or provide needed
services directly.

2.2.6 develop and provide on-going support and follow-up
services to the transitioning student and their family.

2.2.7 evaluate the effectiveness of transition programs
and the student's achievement of community living and
employment outcomes lie. the degree to which students are
integrated and successful in community living and work
environments).

2.2.8 demonstrate the ability to network with multiple
community agencies and service systems to promote
continuity of services and to avoid costly duplication.

2.2.9 demonstrate the ability to teach/transfer
competencies 2.2.1 2.2.8 to DISTRICT TRANSITION TEAMS
(district and/or high school based teams who will
ultimately be responsible for the delivery of transition
services) within participating school districts to
multiply the effect of the training and the henefits to
students with severe handicaps.

2.3 Project staff will provide training to CORE TRANSITION
TEAM members to assure achievement_of the competencies listed
in Objective , above.

2.3.1 SC6 ! lc learning activities that provide

f.Ar interaction, discussion, joint problem-

solvin ; the interagency, interdisciplinary CORE
TRANSIT ..4A1 TEAM.

2.3.2 Scnedule hands-on learning activities in
cooperation with the existing post-secondary supported
employment project at Colorado State University:
Transition to Community Employment Project.

2.7.3 Initiate transition planning for students with
severe handicaps. This will provide the CORE TFANSITION
TEAM with the opportunity to directly apply knowledge and
skills with support and feedback from roJect staff.

2.3.4 Project staff will evaluate the effectiveness of
TRANSITION TEAM training an6 apply evaluation results to
subsequent training activities.

2.4 Plot transition services to include incilvidualized
planning, implementation and follow-up components.

13 16



2.4.1 Identify a pilot group of five students with
severe handicaps who are in need of comprehensive
transition services. Students will be identified from
the Pcudre School District R-1, Thompson School District
R2-J, and the rural Northeast Colorado Board of
Cooperative Education (BOCES).

2.4.2 Utilize the IEP process to identify student needs,
design or identify service eptinrs, and implement
services t'thin the pilot sample.

2.4.3 Project staff and members of te CORE TRANSITION
TEAM will work with the student's teachers, related

service providers, and family on all aspects of program
design, implementation and follow-up during the pilot
phase.

2.4.4 The CORE TRANSITION TEAM will evaluate the pilot
phase, make necessary modifications, and proceed to
district-wide implementation.

2.5 Project staff and the CORE TRANSITION TEAM will train
parents, education and related service personnel within the
Poudre, Thompson, and Northeast BOCES school districts.
Training will result in the establishment of effective
DISTRICT TRANSITION TEAMS who will be able to design and
implement transition services on an on-going basis within
their districts and high schools.

2.5.1 Existing personnel and parents who are members of
existing IEP teams be targeted for training.

2.5.1 DISTRICT TRANSITION TEAMS will acquire the same
competencies identified in 2.2, above.

2.5.2 Training activities will parallel those described
in 2.3 and 2.4 ,above.

OBJECTIVE 3.0
Implement district-wide individualized transition services within
the participating districts leading to community employment and
independent living outcomes for students with severe handicaps.

3.1 Students with severe handicaps will be referred for
transition services by the IEP team within their respective
districts. They must demonstrate needs that are not able to
be adequately met by available services. Students with labels
of severe emotional- behavioral disturbances, severe physical
and/or cognitive limitations, and moderate to severe
developmental disabilities have been identified by
participating districts as experiencing the greatest need.
Students will be refvrrec and served without regard for race.
color, creed, and national origin.'

7...2 Conduct functional, community-referenced assessment of
student abil ties across four major performance doma:,,,,: home,



AY

school/wc,k, leisure, and community. Systematic identification
of student interests, needed supports, and existing barriers
that require accommodation or remediation (see Appendix E).

3.3 Utilize the Individualized Education Program (IEP)
planning process to promote successful transitions from school
to work and independent living. The student and their
families are considered critical members of the IEP/Transition
Team.

3.4 Provide training in critical community environments to
facilitate acquisition of needed independent living and job
skills. Conduct individualized job development to match the
student abilities and interests with available job
opportunities. Advocate for the student/worker in the
community and at the job site, and identify generic community

services (ie. public transportation) that can meet student
needs.

3.5 Provide on-going support for the student/adult, family,
and employer. Provide re-training and/or identify additional
living and work opportunities as needed to maintain
satisfactory community and job performance.

7,.6 Identify and document responsibility for the on-going
support, training, and follow-up for successfully transitioned
students with severe disabilities from among local and state
adult service systems.

OBJECTIVE 4.0

Disseminate model for cooperati. planning atd est.tilish
cooperative TRANSITION TEAMS.

4.1 rroject staff and the CORE TRANSITION TEAM will provide
leadership and training for DISTRICT TRANSITION TEAMS.

4.1.1 Poudre R-1 and Thompson R2-3 school districts will
be targeted years one and two.

4.1.2 Northeast Colorado BOCES will be targeted for year
three.

4.2 DISTRICT TRANSITION TEAMS, with support from project
staff, will provide leadership and training within their
respective districts and schools to promote 6istict-wide
transition planning and service delivery for students with
severe handicaps.

4.3 DISTRICT TRANSITION TEAMS will continue to provide
district and community -wide leadership. training. and service
to assure continuation of comprehensive ti-Psition services
bo?ond the pro'eet's initial three year period.

4.3.1 The INTERAGENCY PLANNING COUNCIL. with ulAroilkg
support from project staff, will assume responsibility
for the on-going delivery of trAnsitiun services.

ni : 13



4.4 Training materials and resources utilized &wing the
training of the CORE and DISTRICT TRANSITION TEAMS will be
made available for widespread distribution al cost.

4.5 Project replication will occur through summer session
graduate coursework (didactic and experiential) in the area of
Transition Planning and Implementation offered by Colorado
State University's Division of Continuing Education.

1.5.1 The course will be offered for interdisciplinary
teams of parents, education and related service staff,
and adult service personnel representing communities
outside of the project area. Participating teams will be
assisted in applying knowledge and skill in the area of
Transition to their respective communities.

4.5.2 Advertisement of the graduate course offering will
be made through existiny state and national special
education information netwurlc, to include "Specidi Net"
F:rsoonkl from both rural and urban areas will be
invited to participate.

.7..1 F ;rticipating teams will come to Colorado state
Unt4ersity for an intensive, one-week, hands-on le.rn,rg
opportunity. Th., competencies established for the CURE
TRANSITION TEAM (objective 2.2) will be addressed.

4.5.4 Course participants or the sponsoring agency will
be expected to cover on-campus lodging for one week and
tuition. Up to three graduate credits will be awarded
which will meet education personnel needs for re-
certification.

4.6 Graduate assistants hired by the project will conduct
research related to project efficacy. Publication will be
expected in a refereed journal.

4.7 Project staff will disseminate the progress and results
of the Secondary Education Transition Model pro)ect at local,
state, and national conferences.

OBJECTIVE 5.0

4.7.1 Ad..ertiseont 4u: .., l.,t.., ,

L.,,ur _ev.t.: .,:: :,, o-

,,',100,-.F_ and impact.

5.1 The INTERAGENCY PLANNING COUNCIL will oversee evaluation
activities. This will assure that local needs are being
addressed and that goals and objectives are realistic and
heing achieved.

5.7. Technical assistance for evaluation actiiities will he
obtained through the Illinois Transition Institute and the
University of Illinois.
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5.3 Local technical assistance will be available through
faculty within the Department of Occupational Therapy at
Colorado State University.

5.4 Conduct a formative evaluation

5.4.1 Formative evaluation will be done by objective.
For each objective (1.0 - 5.0), the following evaluation
components are identified: Person/agency responsible,
method for evaluation, criteria for completion,
audiences, dissemination method, projected due date, and
subtasks. See Appendix xxx for thfl expanded formative
evaluation plan.

5.5 Conduct a summative evaluation at the end of years one,
two and three.

5.5.1 Clarify and expand summative evaluation questions
that address overall project impact (see Appendix B).

3.5.2 For each summative evaluation question, identify
the person/agency responsible, method for evaluation,
criteria for completion, audiences, dissemination method,
projected due date, and s_btasks.

17 20



PLAN OF OPERATION

Introduction

A detatic,d FLAN 01 OPERATION 1:. ri{fored which vii II quids -,;-..ondar,, [ducat lot)

Transition I'lodel pro tect activi tt,--. 1-E, PLAN OF GrEFATIC:N include: the (t.,11(,,,inti

sections:

* Pr _, tect Organizational Chc-

',nterattency Plant int., CouilLil Description*

* TIme Line for Project

4 Professional Staff Loading Chart

* C\,aluati on Plat)
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DEPARTMENT OF
OCCUPATIONAL THERAPY

1 COLLEGE OF APPLIED HUMAN SCIENCES
t

H
i

ACADEMIC!
PROGRAMS

SERVICE
ACTIVITIES

RESEARCH AND
DEVELOPMENT ACTIVITIES

-AMINE OTHER
1 utPAr< 1 MtNTb

TRANSITION TO
COMMUNITY EMPLOYMENT

* post-secondarj supported
employment project

SECONDARY EDUCATION
TRANSITION MODEL

* model for cooperative
planning and
implementation of
transition services

I

OTHER GRANTS
AND CONTRACTS

****************.t************************************************************

ADMINISTRATION &
PROJECT MONITORING

SECONDARY EDUCATION TRANSITION MODEL

PRINCIPLE INVESTIGATOR 1

1

INTERAGENCY PLANNING
COUNCIL

* Poudre School District R-1
* Thompson School District R2-J
* Colorado Division of Rehabilitation
* Larimer County Social Services
* Colorado State University: Transition

to Community Employment Project
* Northeast Colorado Board of

Cooperative Educational Services
Parents

GRADUATE
RESEARCH
ASSISTANT

I

PROJECT COORDINATOR

1

[ECASULTANTS] ASSISTANT
COORDINATOR

I 1HSECRETARIAL SUPPORT[
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SECONDARY EDUCATION TRANSITION MODEL
Project Flow Chart

SECONDARY EDUCATION TRANSITION MODEL I_
PROJECT STAFF

I

I

1
INTERAGENCY

PLANNING
COUNCIL

CORE TRANSITION
TEAM

Representation from Interagency h -- -- --I
Planning Council, Project Staff,
Parents, Education and Adult
Service Agencies

POUDRE SCHOOL
DISTRICT, R-1

TRANSITION
TEAM

ADDITIONAL
DISTRICT
TEAMS

NORTHEAST BOARD OF
COOPERATIVE SERVICES

TRANSITION
TEAM

ADDITIONAL
DISTRICT
TEAMS

THOMPSON SCHOOL
DISTRICT, R2-J

TRANSITION
TEAM

ADDITIONAL
DISTRICT
TEAMS

PROJECT REPLICATION

IITraining of Multiple Transition Teams
from Districts Outside Project Area
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PROFESSIONAL STAFF LOADING CHART BY PERSON AND OBJECTIVE: YEAR TWO

Professional Staff Assignments and Percentage of Total Effort

STAFF MEMBER

OBJECTIVE 1.0

Cooperative
Interagency
Planning

OBJECTIVE 2.0

Establishment
of Transition

Teams

OBJECTIVE 3.0

Implement
Transition
Services

OBJECTIVE 4.0

Disseminate
Model

OBJECTIVE 5.0

Formative and
Summative
Evaluation TOTAL

Principle
Investigator

.09 FTE
60% 10% 5% 5% 20% 100%

187.2 hrs

Project
Co-Co-Jrdinator

.85 FTE
20% 10% 25% 25% 20% 100%

1768 hrs

Project
Co-Coordinator

.85 FTE
20% 10% 25% 25% 20% 100%

1768 hrs

Technical
Consultant

.09 FTE
50% 10% 10% 5% 25% 100%

187.2 hrs

PERCENTAGE
OF TOTAL
EFFORT BY
OBJECTIVE

23% 10% 23% 21% 23%

/43910.4

100%

hrs

23

*total professional hours
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Uosc.iiptinh:

11'11EPAGENCY PLANNINC

Ih Ihteracency Plenning Council lac u cents al tole lil H Secondar, EJ,idtion
Tran;ition Model project, Composed of parents and reor,ilentatiyis from .c,.-11
eduLdtion aeencieco, ddult soivice agencies, socli:i and

..t at..., dill, ta,1 .1,1 '41 IC-U,
Council seeks to design comprehensive transition services for secondary students with
severe handicaps. Project staff working closely with the Council plan to acieve
community employment and independent living outcomes fur i,tudents who di
by severe disabilities and who are currently undersered.

The protect s Intcragency Plannino Council will most , minimum of four he rl pco
month to clarify and articulz-te a common purpose and mission to tra-isitich Itudent,.
with severe handicaps into integrated, community w tl od living roles. Ti . Council
will be involved in active decision-making and will bo responsible for allocatin,i
resources/ personnel from their respective agencies to -filitte the desio. told
implomentation of Transition Services. Project staff will work vith the Cuioicil
durihe Cuuucil tedm buntline, service design, 6;16 [ilitit;ig activItics. T

.,;1! J1;6 be instrumental in supporting 1mplem2nt.-ition °cross ace :,es

ri,i&OLLPE and individudIs comonitted in r.0 dS loPM11Ft,. 61 ttc
Flnnino. Council are listed.

(H EDUCATION AGENCIES
* Poudre School Disirit, R-1
* Thompson School histtict, P2-,)
* Norlheast Culorado Board of Coop,rdil - Education Si k:

ui a' DOCtS)

hDUi SERVIUS 'posl
* L.lotddu oif kehahilit,_ion

Iransiticn to Employment
s

HEF. LE!' SERVICE PRW:IDCkS/ COUNCIL MEUP'7.
* Larimer Couht.., oocicl ServiLes
* Patent r.?presentali,es from local Spt,

Advisori,

* Co,otado OLLupdili. _

Curriculum Repre,Pntati.,es

Thu Jmowtion di the Cdihcil luelLetars Sor;-t1
pldnr.ing to ,1ddt01,1 tk, feces o .',dents 6.th

whu ate ..iuying into adult both urbdn ,isl o ,ort
apolicdtiuns Len tie 1,;iJe tc oi

f t e p t C . , 5 . P ( 1 1 . t w l 1 "I tit; 1., 11
uh" k:,okt,t;, f i rl.i r el at '

,11

BEST COPY AVAILABLE
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EVALUATION PLAN

Evaluation of :,,w(ondary Edutati,a, Irah,ilioh Modal pro', ,4111 11,(111dt: holt,

furmative c(,Ihpor,c)ht,. !!,c, oN.mlu,t1;1:1 effort d1;;1, the

INTERAGENCY PtAllt.ING ;20UNrIL and impiementea by protect .staff and a worl ing oro.ip

withih the 1N1FPAGENrY PLANNING COUNCIl. Faculty memlJers wth and

evaluation o4e-t ;P thr DeparimErt cf Occupational 'h,.(-,4y ColcJ'ado State

University provide 1oc.1 technical assi;thco daring evaluatinf Irilvilles. The

project also i ti-rfaLe5 with t', technical Assi'atance tears at the Illinois Transition

Institute, UhivP,sity cF Illinois, rh,(7,[JA 1 gfi.

Thu agencioi ri,n,..aEntcd on the INTEFFN itANNING COUNCIL w:I'

accountable .C:r th. nn-Q015c) transiiioit seivires for -tollonts and adults

WILt, '.evete di,aL,1,tics he1ocd the ..els.t's three ye,r pei 11, raf ore, (;titIlit;

the project pe',L,6, evelaatioci fuhctioh, actively iNvolve the MANNING

COUNCIL Law fur c4 eval(;;t_lc,c,

r HJ,. . ModE.1 [6

oc,p1.2r.JtilG

R.-019nel( for F.LI.Lt

1. lo 167,n .hd implklu H,ticm nip ct5 of c-;;rn.1;1,r\,

transition !"1,11

2. To ,,,,in,etc2 ha L,-t00 to

ostablisheJ 01;;; c,1 t!
,r,; t .nttrr r 1 ilt (.;

' la(

syst,,t,c.11. compili on,2 la 4c1111 ,,t(' ,

4. Tu .,%.alucUr lah,

a,r .1, 1,

ma. aut.
5i1.1 , egt .11 (111,, r
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Area: to 6P Fy.lndteJ

1. Cooperative Plduniny Pron.,

a. Pxtent td which formal working agreements b ,inr1

betwoon eduta+in,) ,dHlf .li-

b. r',ter.i. to whi,h knowledge and skill . 11, ,

dccoucl'abilit has been trannfc ri frco proii,ct staff to lo,a1 oducation and
adult so! vice pelsonnel.

C. LAtcht to whiLti cooperative transition planning has beuh tra.iferrcd to local
s,_rvice dgen,..ies at tho close of the pro;,--t vriod.

2. Ti arisli.1011 Duvelopment

e,..ttint to which PISTRICT TWNSPION TEAMS ate i?ffeLll'.o
individual,Ld servicc,s.

F,er ces r'rovi ded +c with Sever E.' 1"1.1IL,;,_

referral

assessment 0.0 stucteht .ntoests, 11,L

tr,:,n-nitis,., to adult roles.
it.,

in:_11.,d,d11:ed transition planning for students, with se.ere he,Alcdp,

d. training and support serices needed to ;chic., dld independen'
11'.1ho outcomes.

0h-o1. follow-up ,rd
indb.ppndeni

4. koplicdilon 4..hd 1-.1ssprninatinfl

a. t.A1-"fit tr,

41,dn OlId 101.1
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Results

The Secondary Education Model project, 4endrd July 1, 19S7, haq

accomplished a great deal within a 13 month period. lira protect obictives

and aS StetVii lrr the original proposal cotihu: in and f;,erri

project activities.

Objective 1: Dovelop a comprilhensive, cooperati,.,e plan to ,:nt

,econdary educalion students with severe handicapi who atE
4rom schOUI rifluhu tidy WO, 1 eild living rules.

The Interaqency Transition Advisory Council (ITAC1 was 4oied in l,c.yust

of 1S67, with representation from Thompson R2-J School District, 1-ci(,dre R-1

Scho:-.)1 District, Northeast Colorado board Cooperative Education Services

(EOM) School District, Thompson R2-J Special Cdocation Adisory Comittee,

Foudre R-1 Special Education Advisory Committee, Northeast Parc,t Center,

Colorado Division o4 RehUilitetion, Larivner County Eis)plovment and Iraluing

Cervices. Colorado State University.

ITAC meetinos were held at various accessible locations within Cur',

and Lc.elanl, Colorado to minimize t,6;e1 til,e and e.,:pt.nti

lhn ITA vttA oh ulece6,11 int plaiH,1',0

tutu S! memLri:: .(;aorn,(J mutt vote on Jr, Th OPPd ,1,1:q16r1

!,,tk-m,(tt ovntwhnld,i, Av agreed upon.

III Lit der ti i'IttatieflLy LuJpoot., did ,

tensi,,e 0.rategic planning proce-,s (1,1c_

4r Om V1Chord 1. H,e11. Hoerl and A.->socl,,I onLJed the ITA(,-, il. a ,.01 Oi

iniutactive

Ti V _trateg r pianning 1.00LW.5 bng,n bs. !7L,c,(;.

offcct)tik.; ond agencits. (Owc ;n tolTion act

or wit', :I.:1J.Lovillu Ak,,
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opportunities and threats thAt the ITAC faces as it twgin, tr,,isit,o., pl anning

within the three C:C) identified school distr_ts.

Strategic planning also provided a forum and structure to Llarify ITAC

,ialues related to transition, community interitation, normali2atinn and

qv 'ity-of-life issues for .tudents with severe disabilities.

As a result of the sessions, the ITAC adopted the following philosophy

and mission statements:

Philosophy_

This Council has a responsibility to contribute to the
establishment of effective transition programs that will provide options
and opportunities for students with severe disabilities to become
productive and valued members of society.

Mission

To successfully. transition students with severe disabilities 4, DM

Poudre R-1, Thompson R2 -1 and Northeast BOCES secondary public schools to
Productive adult life within the community. Effective transition plznning
,end services will focus on impro-ing the quality of life for individuals
with severe disabilities and will address living i.rranoemnots,

vocational/post-secondary training, employment, income and finahIal
community mobilit. , socailization, familY relation ici irf dnd

friendhips.

,tL del,he,t,

proposal, were adL4ted acid refined by the

f!,e, (1)!It-;
t

A written Interagcnu. Flan is beinci findlizr,d which will idN,f14,

stemir barrierr, thal 11-Jrfere with the achiovont of ..iriccess4u1

ern(.lcivmen! dhd fun .,,tudchts with sc:vere irGcccoo

0,d Pcta.blih An imi.,Ipm,-nt,,,tion .,..cheiMp which .,11-11notes t;;4c,

rndis.iduAl tsponibilit,

or

FiLictive 2, roopkrJf),.c. Tr.4n4it,n.1 tL
,r,d ctr0-, .ni:k ,eht

,cry,Les crnd th. E2f1c'Hi 110"--, of tran,,trLr 7

Tti,f,.1(11.11 h. -lot on ,4o r;,9

t
, f h r,
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A position description for the Core Transition Tecp, members was

developed by project staff and approved by the ITAC (see Apuldix A1. The

r3peti.A1 odniAtien directors from Poudre P-1 and Thompson R2-1 were primarily

Special Edocatinn Iirector elected not to select his team until Year 2 of the

project. This selection will taLe place in February of 1989.

Inol.idnal meetings were hold with each Core Transition Team member to

familiarize him/her with project roles and expectaticni. In addition, a two-

day trainingipl.nning SOS;10h was held an April 27 ,nd 28, 1906, which

includcu Core Transition Team mcmla,,rs And ITAC membirs. Meeting outcomes

Included est,hlishment of oruilir consensus on a deilnition a1 tldnS01011 and

the value be that directs indiiidualized transition planning and service

deliver. at the local level. T-am-building activities were conducted usino

case studies a; a learning to.sl. Actio plans were de'.elsped for each

district to address implement.diun V.,,..t,ES such AS 4:,r,:i1C7,61, COMMLMItV-!.L7-ud

Asse.;s,r,.nt pro' essps. ICP f its t1.,11- c-or pc,r ate tr 1C,,1 -,MCOpt;.

I ?at prOC'k students

Le IL, ih, Hal recipt,,tt tr,nsti,ov Idn,ing. Tire tuderits

J.nd thit hdve been an6 rnntin,,e to he ACI,,,r in Jill

traniltr,n, actl..trcs.

Fl with ['roc *T,r,nsilo!I Tc,w, t

uf 1r1;3

-rui4r,th

ttjo ti L;; ,fl t!:,

1E occ _c. 11,1 _ in1.1,.,dcd std , tiu

,It

struLtur(d Cof.;,0t. st,ident plonning time lin 3ppr....1.. P1 FJch

school district hers chos,fr, a fl;"4 4or the pl:-IfIng Th6mp,,,or. R2-1

rfcrs the Indi\ildH61 Fdlicatior, and Trarisit,m F!,1n iTETP), and
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Foodte yidopted the name Individ,lalized Educatin,,A1

Transitional Plan (IEP/I,P).

Ti o initial HIP or IFP;1TP meetings were facilitated by Trahsitloh

Services ncolect «imrdinatnrs as part of the trainino of the (".:

Selected meetings wee videotaped to supplement this trdlnino. U; February

1989 the Cote Teams in each district will assume respon-Ability for

facilit6tion of the planning meetings. Two transition ma:,,-,gets froc eat h teor.

have been designated to co-facilitate future IETF or IEF/ITP meetinqs.

Tt tign planning was piloted With eleven 'studsht-. wit!, severs'

handl Lap the toll of 1938. These -students, acica of ; d

21, h,,d cumpohent 1,1tc, 1.L it IEr.

r.,rinosti2d to L'ilmpletc_

Lidod

=,1! It _o---r%c f agua- y2s., I e the refer

f,7f_t'S-SUS y. Other first ticipe.nts were s,,

! 0 1_1,1. IL :t3,,t.2.
! ,chool te+ c', 11

I 1 Or' S_, .1 t. Pr _

Obiet..tiv,I, Imploc.:?rit. di ,:tr widc.r !ra,. t
Et vice f 41t hin the f,drt,cipdt Inc! districts leadiho ti' Cu6oa,, ,

employment independent liy'iri; outcomes for studt...,ti w,tti
handitepc..

F:tyi:mutg in Januar fiS 1c;C9 stuC,pr.t,. with

hip!) w,1`11,

- well ,.;s 4,00, pr;')gra41

ol ; Lar ,ni(_t r., Jr; pot tic i}!,11.

t, . Arc!, '.. each Tr iJh r

e, I, f,ci 1 h ,-ii n(; of ,i,rsun, I ir !ke ad .12.1i1,a,:.
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Thit. will rvuull diOriit wide 04

planning by May of 1970.

Poudre R-1 School District's Cure Team has received training from

oroiect coordinators in community referenced asce,icment (see aopond: D). and

has conducted a needs assessment in preparation for an IEP/ITP. Thp Core Team

will continue to assess students within their community to assist in future

transition planning.

a result of the community based assessments, student needs are

lUentified within each performance dom;in (domiestic, vocational/academic,

rommunity, and recreation /leisure). These needs help determine critic,1

conditions necessary to successfully transition from school to wor!

independent living,

In the case of the first eleven student, piloted for transition

planning, seven are presently in worl, experiences. paid or supplemented

through the school systeo,s, that have I e ;1c,)cnil,:41 to bc-,7coli,

La/' H Ql.;!.!r

art

ft 1cut 1 I, Di m,..!,

7,1;ir tct.

I ,411111,111 Cf,re Ti',, ,

dal

iii -4natton t!,ru,,t,hiJet Foudre F-I F2-3 c.,4-1,uul Is

, 'k cr h. *10,y Ah,ItAk 1I 'te:11_

r ,?1,1k:43 per r, n 1 Or '1. 1.74 h A 17,1
kit d,',1

,ollp,(4. ICEQ. 1.),!

oar-,onnol 4,111 be f,,,Iltet,nu. 1. WPI1
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The inilial traihino of I in the Nort1 L 1,,flur

district will benin in Febtwdr, 1q2.

0 p rif t r rri!

otlt' .

citcps

13t,',C to

Ii BOCF.) to include educators, parents, and adult

ser.qice pro dens). Diserrrination throughout that district will occur during

the school year of 1989-199n.

Training materials and resour,-ec% Are in draft form at this time and will

be available for distribution t,, May of 1990. The draft forms are presently

being used in various school dist icts in Colorado. They dlso were

distributed at the Pro;ect Ditct;,r maetinq in Washington. D.C. in December

of 1988.

Two CCU graduate students Ivc tenon wort, on transition related

research. One is worling on ao o4 TEE and lET!' s. The other

studying the CUE 's "Next Steps" t'io,iram to determine its effectiveness with

parents in tht:

dtit. r , i

transitio, phinni,t1

Tranc,Ilion Teaa, bet:o

it

Transition ii eject iris ir c L.;_ch presented within the

participat. q school distriLts (11,L'inci parent meetimu,, 8(-H discusluns for

educator,. end IhtetE.steci ,,,aiUvis in FoutirE, Thulipsun

Littleton School Distri0:; and lh iricriicl Frojpct Director 's meeting held

in Washihciton, D.C. ruti.re pli-Jrnpli rt ir2rF's 'N, t Stnos"

training, The Color adu sso Frsons with Sev.re Hd:.dicap5 (C-TASH)

1589 ConierenLe, atiti local ,c)\t,.. wor4,shei,s.

Ohiecii,e Edalualt, pro u outco;-..pc and
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Surveys are tieing oeveioped to evaluate And monitor 1TAC and Corn

Transition Team performance and improvement of linkages among local :,ervicd

provider agencies. Observations of the ITAC and Core Transition Te,..m

participants are being recorded along with an administrative jour.lal

(vignettes). Documentation, related to the numbnt of students transitinnind

effectively to community omoloyment or living situations and perceived

competence of team members will be records -d. ThP Secondary Transition

Intervention Effectivene3; Institute from the University of Illinois at
6

Urbana Champaign 1 as- fisting the project with evaluation technici,:e

development.



Canc1u5ton and keLummndat.rins

The SL.,loidar Ugiation Tr anittina Model (SEIM) , a federal!, iundi:d

,L,at tw(48h iv Hlftht hS HWJ 1 1 IG till ,

involved in this transition proJet hd, nut graduated from sch,Jul.

71.erefore, iu conclusions Ci4h be .in,tcl at this time. It is app,00nt, however,

that adding the transition componeht with interagency Lollabwation is

enriching the indt...idual student piAnntna n,ocess. This impact has been noted

by all invol4ed participants (educator_. parents, students. adult service

agencli,s, alit; rPlAttd servites).
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DRAFT POSITION DESCRIPTION

CORE TRANSITION TEAM MEMBERS

Duties/Responsibilities

Selected candidates will serve as members of interdisciplinary teams to plan and
implement transition (movement from school to work and community 'iving) services for
secondary school-age students with severe disabilities. Transition team members will
receive training in the following areas:

* Overview of community integration for individuals with disabilities

* Interdisciplinary team process

* Functional, community-referenced assessment

* Functional and community-based instruction/curriculum

* Program planning and implementation

* Supported living and recreation

Core Transition team members will be assigned to one or more school district teams--
Poudre R-1; Thompson R2-J; Northeast Colorado Board of Cooperative Services (BOCES).
District teams will provide in-service transition training to additional educators,
related service personnel, administrators, parents and others; provide direct service
to students with severe disabilities in transition programs; and compile data/results
for evaluation purposes. Release time/stipends will be negotiated on an
individualized basis.

Qualifications

* Knowledge related to community-based service delivery options for individuals
with severe disabilities

* Ability to teach and communicate using a variety of approaches in order to
meet individual learning needs

* Effective communication skills--oral and written

* Ability to vc2k within the community to identify employment, integrated living
and leisure options for students with disabilities

* Ability to work effectively with interdisciplinary and interagency educatio'
teams to implement quality services for students with se/ere disabilities

* Knowledge related to community-referen-ed assessment and instructional
strategies and an ability to apply that knowledge

* Ability to organize and deliver in-service training to a wide variety of
audiences including regular and special educators, related service personnel,
parents, administrators and human service providers



Draft Position Description/Core Transition Team Members Page 2
Qualifications Continued

* Abiliti to apply consultation/collaboration/communication skills to implement
services within the educational environment

* Knowledge and experience with local service delivery system

* Ability to provide direct service to individuals with severe disabilities in a
variety of environments

* Ability to facilitate team building

* Willingness to effect system change related to service delivery in public
school settings
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,:EIP MEETING FORMAT

The Transition Planning Coordinator or designate is responsible for
scheduling, facilitating or recording of the IETP meeting. The
following format is provided as a guide for the Transition Planning
Coordinator.

I. OPEN THE MEETING

a. Welcome and introduce all meeting participants
b. Encourage honest and open participation

c. State the purpose of the meeting

d. Review agenda and establish acreements and appropr)ate time
frame for meeting

II. REVIEW TIME LINE ANC PEFERPAL TO SERVICES
a. Provide all meeti'lg particpants with -rar,sition Planrinq Time

Line

b. Review time line to assure that actlons are initiated or
schedule

c. Designate agency representative to initiate/start formal
referral and application process fcr adult services

III. GENERATE DISCUSSION AND IDENTIF` GOALS

a. Review and discuss student's present level of educational
performance and the last annual objectives for achievement

b. Discuss student's STRENGTHS/INTERESTS and SUPPORTS/BARRIERS
c. Ask the student, parents and school representatives about

desired LIFE GOALS. Include type of employment, living
situation, re reationai activities, etc.

d. Determine academic -.nd transition ANNUAL GOALS which address tiestudent's needs wit 'n each domain.

e. Determine the services required to meet the student's reeas

f. Transition Planning 'oordinator reocrds Goals on Transition Plan
documentation forms

IV. CLOSING rHE MEETING

a. Participants sign the IETP document tc reflect agreem.-nt

b. Coordinator distributes cop' s of IETP to all F.articipants as
soon after meet Ina as possible

10/88
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TRANSITION PLANNING TIME LINE

Transition Services

Department of Occupational Thcrapy
College of Applied Human Sciences

Fort Collins, Colorado 80523

Student
Age Action

Person
Responsible

Completion
Date

14 Assign Transition Co-Coordinators

14 Give tra.sition information to student
and parent(s)/guardian

14 Review student's cumulative file and
assemble IETP team

14 Obtain or verify Social Security Number

14 Hold initial IETP meeting, to be reviewed
and updated annually

14 Access public transportation

14 Commence transition-related asse-sment
processes

Identify vocational interests/abilities
Identify vocational support needed

14 Provide job training in a variety of school
sites ;ie, grounds, cafeteria and office)

14 Provide training in communication, self-care,
mobility, independent living and recreation
skills within the context of job training
activities whener possible

16-18 Establish linkages to Adult Service Programs
Education and training (post-secondary)
3ocial Security disability programs

(includes Medicare and Medicaid)
Residential services

- Independent living
- Supervised apartment
- Group home
- Adult foster care

Intermediate care facility
- With family
Other

- Vocational

Recreational

16 Evaluate transition-related assessments--Are
they up to date?

16+ Investigate need for driver's license

16-17 Establish graduation date

43i



THOMPSON VALLEY R2-J TRANSITION TEAM RULES

1. Student needs are the focus of IETP team meetings. Student needsdetermine services, not vice versa

2. All team member input is valuable, valued and encouraged

3. Team members will commit to shared responsibility for planning andprogram implementation

4. Members will commit to the Transition Team Mission Statement:

"To successfully transition students with severedisabilities from secondary school to producti/eadult life within the community. Effectivetransition PLANNING and SERVICE DELIVERY willfocus on improving the quality of life for
individuals with severe disabilities, AND willaddress four primary performance domains:
Community, Domestic, Recreation/Leisure,
Vocational."

5. a. Student involvement is essential
b. Parental or guardian involvement is essential

6. Team members agree to work together toward consensus--There will beNO predetermination of services ahead of the IETP meeting

7. Team members will introduce options when they disagree with thepropcsed program or services

8. Programmatic decisions will be made by consensus of the team members
9. Student and family confidentiality will be maintainer y all teammembers

10. Team members agree to follow the established IndividualizedEducation (IED) and Transitio-, Planning (IETP) processes
11. Team members agree to inform others of the team rules and process

09/88
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CURRENT LEVELS OF FUNCTIONING/NEEDS

Transition Services
Department of Occupational Therapy

College of Applied Human Sciences
Fort Collins, Colorado 80523

Strengths/Interests Supports/Barriers Neeas

Vocational
Domain

Domestic
Domain

Community
Domain

Recreation/
Leisure Domain

10/88
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SITJDENT'S NAME

THOMPSON R2-J SCHOOL DISTIRCT

IBANSiTION PLAN - DOMESTIC DOMAIN

AGE

Transition Scralcca
Ikpartmeng Occupational Tberapa

Collcie Aoollod Human Selma
Fort Collins. Colorado 80521

GRAEE

LIFE GOALS

ANNUAL GOALS
Living Arrangements

Personal/Family Relationships

Personal Management/Self-Care



Colo
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THOMPSON R2-J SCHOOL DISTRICT

TRANSITION PLAN - VOCATIONAL DOMAIN

SIUDENT'S NAME CATE

Transition Scrvio
ikpartmcnt of Occupational TIseral

Collate of Appllcd Human &Iwo
Fon Collins. Colorado 110$1

.AGE GRACE

LIFE GOALS

ANNUAL GOALS

Vocational Training/Post-secondary Education

Placement/Employment

Income and Financial Support

Socialization

TIME LINE CRITERIA
SERVICE PROVIDERS (Dates) TIME FOR

Initiated Completed INVOLVED EVALIJATIOt
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'S NAME

THOMPSON R2-J SCHOOL DISTRICT
TRANSITION PLAN - RECREATIONAI/LEISORE DOMAIN

DAME

Ion ScrvIces
Ikpanment of Occoralloog Therapy

Colicgc of AOolled human Seknoes
Fon Collin Womb SOSI3

AGE GRADE

SERVICE PROVIDERS
TIME LINE
(Datecl TIME

INVOLVED

CRITERIA
FOR

EVALUATTOFInitiated Completed

r
0

.

...._

LIFE GOALS

ANNUAL GCAIS

Socialization/Friendship

Leisure

fitness

10/88
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STUDENT'S NAME

THOMPSON R-2J SCHOOL DISTRICT

TRANSITION PL? N - QTY DOMAIN

LATE

Trans1tIon Say'
Ikpartmcni o Oczupat tonal Thcssp

Cullcuc of Applied Hunan
Eon Collins. Co loads) 0$Z

PLE GRACE

SERVICE PROVIDERS

LIFE GOALS

ANNUAL GOALS
Community Mobility/Accessibility/Transportation

Consumerism

Socialization

Advccacy/Legal Services

Medical Services

TIME LINE
Dates

Initiated Completed

CRTIMIA
TIME FOR

INVOLVED EVALUATI



IEP/ITF MEETING FORMAT

The Transition Planning Coordinator or designate is responsible for the
scheduling. facilitating or recording of the IEP/1TP meeting. The folluwing
format is provided as a guide for the Transition Planning Coordinator.

I. OPEN IKE MEETING

a. Welcome and introduc all meeting participants

b. Encourage participation from all

c. State the purpose of the meeting

d. Review agenda and n-tablish agreement regarding time
frame for meeting

e. Clarify pre-arranued roles for meeting

II. REVIEW LONG RANGE TRANS1TICN GOALS AND TIME LINE

a. Provide all memting participants with Transition
Flamcqog_Tipe_Line. Review time line to assure that
actions are initiated on schedule.

Note: Make sue agency representative is

designated tc initiate/start formal referrai ic;

application process for adult services when
appropriate.

b. temple e or adapt (,1o.1"ie rationale for q6.1 ch,mye,
Trarlitir. Fl.:,nn,,,u RI,,,,ew Sheet. Ask 3tudeht, pori.t-
and school rmpresentati,es about desired ontcmr-
upon graduation.

Ill. GENERATE DISCUSSION OF NEEnf-, AND IDENTIFY ANNUAL 5C,I1S

..r. Review and discuss student's Current Levtll of
tunctioi ing. ldentif; areas of strenoth/intell-A
needed supports/barriers within the domainr,.

h. hasnd or the identrfreci areas where t',c, stud, Ht
requirts ;upport and,ov there is J oresoit of pctQnti,,
I,arrier , di,..,(,,,,,, the 'JUDE of the studeht.

c. Determine An_nual GoJr1:, based on the need,.. Q iht,

'tudoilt (actl:ii4P,, huishe mutt lcar,) to t,_,J3L `,,,

,,p,-cted outcomP5 UPW.1 yraduatIon or L,-_,(,- L., m

Tt a;l61 t 1 ur, Goals.

d. Identi'v the Conditiml h 6;-id Rel.tedE,r,,i,,.c. t,,-,1 wr
ho reciLi,ed to 61eet tie student s needs ,,,1J to ,-.0-,1,_,J1

annual goals.

e. Eetermile 'he individual and/or Arien(v itcnu;',-,1!,lo.

54



Target/antiLipate '' Illation and completion daills.

Note: Deig.iated persoh renrd,, the above nn Transition f'In documont,,ioh
forms,

IV, .",i1I:0 THE MEET.,,,,

cl, rarticxpants ',ion the 1EP/iT' document to reflect
agreement

b. Coordinetor di=,tribi:tes copies of IFP/ITP to
participants at thp close of meeting.



SPECIAL EDUCATION SERVICES
Poudre School District R-1

2A07 LaPorte Avenue
Fort Collins, CO 80521

Student Name

Student I.D.

Transition Planning Time Line

Student
Age Action Person

ResOnsible
Completion 1

Date
Junior High

14

14

14

14

14

14

14

14

14

14

14

14

Assign Transition Coordinators

Give transition information to student and parent(s)/
guardian

Review student's cumulative file and assemble IEP/ITPtrap

Con Clete Parent Interview/Domains Inventory

Obtain or verify Social Security Number

Obtain Offic;-1Colorauo Identification Card (Drivers
1.-isc-,ense Bureau

Hold initial IEP/ITP meeting, to be reviewed and updatedannually

Begin to have student access public transportatior

Commence transition-related assessment processes
Identify vocational interests/abilities

- Identify vocational support needed

Provide job training in a variety of school sites (ie,
grounds. cafeteria id office)

Provide training in communication, self-care, mobility,
independent living and recreation skills withing the contextof job training activities whenever possible

Prepare job placement file with references, descript4ons ofacquired skills, work history and community asstssmentinformation

Senior High
16-18 Establish linkages to Adult Service Programs

- Education and training (post-secondary)
- Social Secuity disability programs (includes

Medicare and Medicaid)
- - Residential seriices

- Independrt living



Transition Pinnp.ing Time Line Continued

Student
Age Action Person

Resonsible
Completion

Date

16

16+

16.17

16-17

16-17

16-18

- Supervised apartment
Group home

- Adult foster care
- Intermediate care facility
- With Family
- other

- Vocational
- Recreational

Evaluate transition-related assessmentsAre they up todate? Update Parent Interview/Domains Inventory

Investigate need for drier's license

Establish graduation date

Investigate PSAT Test if appropriate

Investigate Support services .o disabled students at various
Post Secondary Programs

Provide training in cornmun' ty job sites in several job
types that are realistic, permanent job possibilities

16 Update resume/job placement -de with references,
descriptions of acquired skills, work history and
community assessment information

Consider guardianship

Complete eligibility/application requirements for needed
services

Establish part-time community employment while studentis still in school

17-18 Complete ACT a d SAT tests if applicable

17-18 Complete applications to colleges or other Post SecondaryTraining

18 Evaluate transition-related assessmentsAre they up todate?

18 Establish needed health benefits

18 Register for Drafi

17

16-18

16-21



Transition PlqPn;ng Time Line Cuntinued

Action Person
i:esonsible

Register to Vote

Develop long-term financial support plan

Develop post-secondary plan 'a cooperation with adultse: vic_; i-gencies
- Q.H.P. (Individual Habilitation Plan) (through
Community Center Board)

- I.W.R.P. (Individuai. Written Rehabilitation Plan)
(Colorado Rehabilitation Services)

- I.E.P.a.T.P Plan (through school district)Other

Completion
Date



SPECIAL EDUCATION SERVICES
Poudre School District R-1

2407 LaPorte Avenue
Pert Collins, CO 80521

Transition Planning Review Sheet
Long-Range Goals

Expected Outcomes Upon Graduation
Student
Anticipated Graduated Date

F-7-1
1 °a t

Transition Services
Department of Occupational Therapy

College of Applied Human Sciences
Fort Collins, Colorado 80523

Grade Age

TRANSITION GOALS
RATIONALE1. Resilential/Livit.g Arrangements

Independent
Sdperviscd

Own home
Group home

Family
Other

specify:
oca 0[1. i ca calm
Competitive Tip!oyment
Post Sccondai, Education/Training
Supported Employment
Volunteer Work
Other

specify:
ecreationa 'SUM

Independent
Individual Activity
Integrated Group Activity

Supported
Individual Activity
Integrated Group Activity

Other
spc ify:

"Ciirimunity
Mobilityrf ransportation

own car
public bus

specialized
C21 pool
taxi
relative's car
other

specify:
5. Other (Cross Domains)

Assistive Devices
description:

Health Cars
description:

t j



Individual Educational Plan (IEP)
SPECIAL Aviv aERVICES Individual Transition Plan (ITP)

Poudre School District R-1
2401 LaPorte Avenue Student's Name D.O.B. Age Grade Date

Fort Collins, CO 80.5i, School Home School Program Entry Date

Current Functioning/Interests

5A1

Student I.D. Number

Needs Assessment

Academic/Vocational Doraa in (basic skills, vocational into, gists,
work habits and behaviors, learning ability, attendance, etc.,

Academic/Vocational Domain (basic skills, vocational interests,
work habits and behaviors, learning ability, attendance, etc.)

Domestic Domain (activities of daily living, relationships, living arrangements, etc.)

6 II

Domestic Domain (activities of daily living, relationships, living arrangements, etc.)



SPECIAL EDUCATION SERVICES
Poudrc School District R-1

2407 LaPorte Avenue
Fort Collins, CO 80521

Individual Educational Plan (IEP)
Individual Transition Plan (ITP)

5A2

Student Name

Current Functioning/Interests Needs Assessment

Community Domain (Mobility, Consumerism, Civic Responsibility, Accessibility, etc ) Community Domain (Mobility, Consumerism, Civic Responsibility, Accessibility, etc.)

Recreational/Leisure Domain (Leisure Time, Fnendships, etc.) Recreational/Leisure Domain (Leisure Time, Friendships, etc.)

E22



SPECIAL EDUCATION SERVICES
Poudre School Dinric: R-1

2407 LaPorte Avenue
Fort Collins, CO 80521

Individual Educational Plan (IEP)
Individual Transition Plan (ITP)

5A3

Student Name
Current Functioning/Interests
Cross Domains (Socialization, Communication, Personal Management, Assistive
Devices, Health Responsibility, Cooperation, Integration with Non-Handicapped Peers)

Needs Assessment
closs Domains (Socialization, Communication, Personal Management, Assistive
Devices, Health Responsibility, Cooperation, Integration with Non-Handicapped Peers)

Proposed Classes
Fall Semester 19 -

Name of Class

School Year
Reg (R)
Spec Ed (S)

Placement Alternatives Considered

Soringlyncstcr 19 -

Name of Class

School Year
Reg (R)
Spec Ed (5)

Placement Status
Diagnostic Placements: 20 day
Initial Placement
Direct Transfer Into District
Annual or Triennial Review

8
Continuc Special education Services
Dismiss From Special Education Services
No longer needs services

El Withdrawan From Special Education by Parent
Graduated
Transfured out of District
Other

Delivery of Service

Consultative
Itinerant
Resource
Self- Contained
Home/Ho;nital
Out of District
Other

Refer to Special Education
Administration for Approval.

Other Considerations

Transportation

Other Services



1
SPECIAL. EDUCATION SERVICES

Poudre School District R.1
2407 LaPorte Avenue

Fort Collins, CO 80521

Individual Educational Plan IEP)
Individual Transition Plan (ITP)

Student Name

T>a7it--

5B1

Annual Goals

Academic/Vocational Domain

Cc ,ditions necessary to meet goals,
related services necessary to meet goals

Person/Agency
Responsible

T inc Line Progress Evaluation
Initiated Target Comp. Achievedj In-Prog. Discont.

Domestic Domain

U Y.



SPECIAL EDUCATION SERVICES
Poudie School District R -1

2407 LaPorte Avenue
Fort Collins, CO 80521

Individual Educational P!ati (IEP)
Individual Transition Plan (ITP)

Student Name

5B2

Annual Goals Cowlitions necessary to meet goals,
related services necessary to meet goals

Person/Agency
Responsible

Time Linc Progress Eva Itiiiii71-1
Initiated Target Comp. Achieved In-Prog. Discont.

Community Domain

Recreational/Leisure Domain

C Li



SPECIAL EDUCATION SERVICES
Poudrr School District R-I

2407 La Pone Avenue
Fen Collins, CO 80521

Individual Educational Plan (IEP)
Individual Transition Plan (ITP)

Student Name

7)ro F

5B3

Annual Coals

Cross Domains

Conditions necessary to meet goals,
related services necessary to meet goals

Person/Agency
Responsible

Time Line Progress Evaluation
Initiated Target Comp. Ach eyed In-Prop. Discont.

Committee Present
Signaturcg

Parent(s)
Student.
Primary Transition
Coordinator

Tile
Secondary Transition
Coordinator

Tide
Q JIL,Signature Title

Assessment of sufficle, it scope aiid intensity has been completed to determine or confirm an
identified handicap Yes No

If no, dissenting report to be filed b.,
Signature

Pr mary Fiandicapping condition
Revi:..e., date
Services begin in on

School Date

Parent Consent for Placement

I have rev'e.wed and understand the contents of the IEP/ITP. I have been informed or and have
received a copy of my rights as parents or guardian.

Da,c Signature

Agree with recommended Placement I
Contcst recommended placement
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VOCATIONAL NZ:EDS ASSESSMENT

I. INTRODUCHON

CO 10§dg
University

Transition Sol

Department of Occupational Therapy
College of Applied Human Sciences

Fort Collins, Col -,rado 80523

Transition Services (TS) is based on the principle of normalization;
believing that community integration and participation is a basic human
right. TS serves persons with disabilities who require
individualized, supportive services to seArre community-based
employment. The individuals who receive services through the TS
project are an integral part of the service delivery team. Creating

opportunities for these individuals to experience challenge,
satisfaction and the benefits of community employment is the central
mission of Transition Services.

Following referral to Transition Services (TS), post-secondary youth
and adults receive a comprehensive, functional, community-referenced
assessment to identify their skills, interests and learning style.
This assessment is called the Vocational Needs Assessment. The method

of assessment utilized by TS is based on the belief that each
individual, regardless of disability, possesses skills and interests
that can be applied to a meaningful community job. The individual's
current skills and interests are observed and assessed across four
performance domains: domestic, vocational (school/work), community and
recreational/leisure. Areas where the individual requires support are
identified along ilith potential employment barriers. The Vocational

Needs Assessalcrit provides relevant information that assists in the
development of an individualized program plan leading to community
employment for persons with disabilities.

The Vocational Needs Assessment is a four-step process. Each

individual referred is assigned to a TS service coordinator. The

service coordinator contacts the individual, parent or guardian (when
indicated), case manage, and/or rehabilitation counselor and otners
significant to the individual to schedule assessment activities. In

addition, the service coordinator conducts the interviews, coordinates
all assessment processes and assures that all pertinent information is
recorded and distributed t) appropriate individuals/agencies.

1st Step Intake Interview

2nd Step Initial Assessment Interview

3rd Step Community Observations

4th Step Summary Assessment



Transition Services Page 2
Vocational Needs Assessment Continued

II. ASSESSMENT METHOD

A. Intake Interview

An intake interview is scheduled by the service coordinator with the
individual and significant others. The intake interview typically
occurs at the individual's home. During intake, the service
coordinator describes TS services, addresses preliminary questions
and presents the individual/significant other with a TS information
sheet titled Overview of Services.

The communication style of the individual is observed informally to
assist in formulating the structure of the upcoming Initial
Assessment Interview. To assist the individual and/or significant
others in preparing for the Initial Assessment Interview, a Pre-
Assessment Worksheet is provided. The individual is asked to
complete this form and bring it to the Initial Assessment Interview
to facilitate assessment and planning activities.

3. Initial Asses:ment Interview

The individual significant others meet with two or three TS
staff members and form the assessment team. The individual's
pattern of everyday living is discussed to include descriptions of
current environments and activities. The individual's learning and
communication styles are also discussed. Information is organized
and recorded according to four major performance domains: domestic,
vocational (school/work), community and recreational/leisure.
Recording of information is done by a team member using the Initial
Assessment Interview Worksheet.

The individual's strengths and interests are strongly emphasized
rather than problems or liabilities. The team identifies supports
currently being utilized that facilitates the individual's
functioning. Barriers (physical, attitudinal, emotional, etc.)
which interfere with functioning are clarified.
Through discussion of the four major performance domains, "places"
and "relationships" maps are developed. The "places" map identifies
the individual's present level of involvement in his/her community
and the "relationship" map identifies the existing supports and
friendships (paid and natural) in the individual's life. This

information is illustrated or "mapped" out by a team member. The
map's focus the team member's attention and is presented in a way
that can be understood by all. In addition, it provides a baseline
for current performance environments and current relationships.
Team members will be able to refer back to maps to monitor progrcss
and changes in the individual's life.



Transition Services Page 3
Vocational Heeds Assessment Contin'ied

An Initial Assessment Action/Resource Plan is formulated at the end
of the meeting. Community observations and summary assessment dates
are scheduled. Unanswered questions and concerns are recorded and
responsibility for follow-up assigned to individual team members.

C. Community Oh- .rvation

Structured ooservations of the individual within different
performance domains (domestic, school/work, community,

recreational/leisure) provides critical information about the
individual's current skills and interests. Direct observation
provides clarification and support for the information gained
through the Initial Assessment Interview. In addition to the
observation of the individual's performance, key people within the
context of each domain are intervier4ed regardir.g tt..!ir perception of
the individual's performance, interests 'Id needs. al information
is recorded as observed.

D. Summary Assessment and Recommendations

The TS assessment team which includes the individual, significant
others and the referring agency meet to review, discuss and
summarize the individual's skills and interests as well as needed
supports and possible barriers that must be overcome. The team
formulates recommendations for vocational programming and discusses
options for service delivery. When the team recommends 'S services
based on the individual's needs, assessment finci g and the lack of
other appropriate services, the conditions that must be met in a job
are identified. Conditions such as the location of the job, type of
supervision or training needed, income needs, physical aspects of
the job and the amount of judgement required are all considered by
the team. The team does not identify specific job titles to guide
the job development process, since this can be restrictive and could
narrow potential job opportunities.


