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ABSTRACT

The guid=z, developed by the Secondary Transition and
Employment Project (STEP) in Idaho, is intended to help students with
mild handicaps develop job related social skills. The STEP social
skills program requires: (1) identifying those skills which are
considered important or socially useful by significant others; (2)
clearly defining the cognitive and performance components of each
skills; (3) accurately assessing skill competerce; (4) developing
intervention strategies which maximize .kill generalization and
maintenance. Chapter 1 discusses social competence on the job, while
chapter 2 identifies critical vocational social skills including
social perception and problem solving skills, generic work-~-related
skills, and job-specific social skills. The third chapter looks at
the assessment of vocational social skills and details the 7-step
assessment process including obtaining teacher, employer, parent, and
student assessment. A community validation checklist of 22
job-related social skills is provided. An assessment videotape is
also available. Chapter 4 focuses on intervention strategies and
offers a model for teaching generic social skills which is
illustrated in sample lesson plans for the skills of asking for help
and controlling anger and stress. Appended is an article entitled
"Teaching Community-Validated Job~Related Social Skills to Secondary
Students with Mild Hand:icaps: Assessment Strategies." Also appended
is a sample job skill inventory. (DB)
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CHAPTER 1

SOCIAL COMPETENCE ON THE JOB

What is Soclal Competence?

Social competence is the ability to effectively interact with others
In the environment. This is a camplex process which involves a varlety
of cognitive abilities such as perceiving and discriminating among
environmental cues, processing Information, predicting consequences,
empathizing with others, and adjusting responses based cn often subtle
changes in situations and on verbal! and nonverbal feedback from others.
Soclal competence also requires the fluent performance of a number of
verbal and nonverbal behaviors, such as maintaining a comfortable
distance from others, using appropriate gestures and facial expressions,
and giving the customary, or expected, response Iin an interaction.

The importance of personal-social skiils in the adjustment of
Indlviduals with handicaps has long been recognized. Adults with mental
retardation or a learning disabillity may have acquired adequate basic
self-help and academic skills and yet lead lonely, unhappy lives |f
their social skills are deficient.

There is substantial evidence, unfortunately, that persons with
handicaps have difficulty In Interpersonal functioning which affects
their adjustment 1in school, community, lelsure, and vocational
settings. Researchers have found, for example, that learning disabled
students are more likely to engage in antisocial actions and that they
participate In fewer activities and have less soclal Involvement than
thelr nonhandicapped peers, with the severity of problem tehaviors
Increasing in adolescence.

Soclal skills training, then, should be a high priority in any
program designed to effectively teach people to function successfully at
home, in the community, and on the Job. Social competence fosters
Integration with nonhandicapped Individuals; 1t allows access to
communty environments where essential Independent 1iving skills and
vocational skills can be learned; and It may ultimately lead to better
personal adjustment by Increasing Independence and reducing passivity
and lgsolation.
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Social Skills Deficits on the Job

As employment becomes a major objective of special education
programming for studants with handicaps, researchers are Increasingly
Interested In the relationship between soclal competence and the ability
to obtaln and maintain competitive employment. Results of recent
studles indicate that students with mild handicaps exhibit a variety of
social skill deficits which differentiate them from nonhandicapped
gtudents and which may affect thelr adjustment in the workplace. For
example, Schumaker, Hazel, Sherman, & Sheldon (1982) found that
performance differences can be demonstrated between students labeled
learning disabled and those labeled non-learning disabled on saven of
elght general social skille: giving positive feedback, glving negative
feedback, accepting negative feedback, resisting peer pressure,
negotlating conflict situations, conversation, and personal problem
solving. In an earlietr study, learning disabled students aiso
performed significantly worse than nonhandicapped students on four of
ten work-related social skills, Including participating in a Job
Interview, accepting criticism from an employer, mlving criticism to a
coworker, and explaining a problem to an employer.

In a number of studies, employers have identified several behaviors
exhibited by pergons with handicaps which appear to be related to
fallure in employment. These include:

Noncaonpl jance with supervisors

Tardiness and poor attendance

Maladaptive or inappropriate behaviors

Poor relationships with peers and supervisors

Inappropriate verbal responses or conversations

Pocr motivation

Not listening to the boss

Fightling

Stealing

Nosiness

Lack of self-~control

Fallure to follow directions

It also appears that job supervisors are more intolerant of social
gkll]l Inadequacies than task performance Inadequacies: specific Jjob
performance skills are perceived as less Important than getting along
with people, coping with stress under pressure, showing enthusiasm for
the Jjob, dependability, and communicating with the public. However,
employers tend to value some social skills more than others: those which
affect worker productivity <(such as asking for help, following
directions, responding to criticlism, getting information before starting
a Job, and offering to help coworkers) are rated higher than such
personal social behaviors as listening without Interrupting and
" expressing appreclation to coworkers.




Enhancing Soclal Competence on the Job

Several strategies have emerged In assisting students with
handicaps to develop the social skills needed to function In the
workplace or to ensure that they are placed on sites which do not
require the skills they lack. The approach, or combination of
approaches, which should prove most helpful for a student will depend on
the nature of the student’s problems and the resources which are
avallable to him or her. Some of the strategies include:

1. v

The behavior of individuals in soclal contexts is Interrelated.
Successful integration may require interventions that change the
environment and the behavior of others in the environment as wall as the
Individual, Research suggests that structured contacts between
Individuals with handicaps and those without handicaps sesms to be the
most consistent method of effecting a positive attltude change. Media
presentations are also effective in conveying Information about persons
with handicaps and In reducing the discomfort that nonhandicapped
Individuals may have in their Interactions with them. In practice,
changing the environmental climate in a work setting may involve
preparing an employer and coworkers to work with a student wlith
handicaps by presenting accurate information about his or her strengths
and difficulties and also providing opportunities for the employer and
coworkers to interact with the student prior to the student’s actual
placement on the job.

2.

Recent studles Indicate that the successful adjustment of persons
with handicaps to the environment is related to setting-specific
performance requirements as well as person-specific capabll'ties. One
way to decrease the high unemployment rate of persons with handicaps is
to assure a better match between the worker and the Job by carefully
looking at the work performance skills and soclal-interpersonal skills
required for a specific Job at a particular worksite. A problem with
this approach is that It I8 difficult to accurately measure the
attitudes of those who will work with the handicapped person on the site
and the even more difficult to identify the performance requirements of
epecific work environments, as they are often nebulous and subject to
change.

3.

Another approach to enhancing the social competence of students
with handicaps in employment settings Is to help them establish social
gupport networks on the Jjob. In a review of studies examining the role
of peers in the successful adjustment of mentally retarded adults, Romer
and Heller (1983) found that individuals with more peer contact were
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more likely to remain in the community, transfer to less restrictive
gsettings, demonstrate independence in self-care, earn more money, and
transfer out of sheltered workshops into less restrictive employment
gettings. Thus a support network seems critical to maintaining
remunerative and satisfying employment in the community.

4, t vi

The emphasis of most intervention programs to date has been on
changing the behavior of individuals with handicaps rather than changing
environmental variables. Individual training in social skills has been
frequently cited as a means of enhancing prospects for gaining and
retaining employment. Unfortunately, many skills training programs fail
to establish that the skills they teach are those valued by employers.
They overlook the need to individually assess students prior to
Instruction, and they restrict instruction to classroom gettings,
assuming that generaljzation to the work environment will automatically
occur.

The STEP Social Skills Program

The ' focus of this manual is on developing and implementing
Intervention programs designed to enhance soclal competence through
individual programming. Given the wide range of interpersonal skills
which may be required of students with handicaps in work settings,
effective programming requires:

¥ Identifying those skills which are considered important or socially
useful by significant others.

% Clearly defining the cognitive and performance components of each
skill.

* Accurately assessing skill competence.

¥ Developing intervention strategies which maximize skill
generalization and maintenance.

This manual addresses each of these issues and presents strategies
which have been field tested with secondary students with mild handicaps
in a varlety of school and community based vocational programs.




CHAPTER 2=
IDENTIFYING CRITICAL VOCATIONAL SOCIAL SKILLS

Which social skills do students need to function successfully in work
environments? Effective Intervention programs for students with
handicaps should address three basic areas: soclal perception and sccial
problem solving skills; generic work-related soclal skills; and
Job-specific social skills.

Socla]l Perception and Problem Solving Skills

First, to the extent they are able, students need to develop soclal
perception and soclial problem solving skills. Ideally, instruction in
cognitive perception and problem solving skills begins early and is an
important part of any longlitudinal programning for students with
handicaps. These skills should be Incorporated into all areas of the
curriculum, Including social skills Instruction.

Social perception skills include the abllity to receive verbal and
nonverbal cues from the environment and to associate them with previous
experiences; the abllity to empathize with others; and the abllity to
predict what will happen In a social context and to adJust behavior In
response to feedback from others. Soclal problem-solving skills Include
determining what the problem Is, generating a number of possible
golutlons, predicting consequences, choosing and acting on an
appropriate solution, evaluating outcomes, and choosing an alternative
solution if necessary.

Generic Work-Related Skills

In addition to basic cognitive perception and problem solving skills,
students need to develop a number of generic work-related social skills
which are required by most work settings. These skills can be
successfully taught using a combination of school and community based
training provided the skills sslected are perceived as Important by
employers, students are carefully assessed for strengths and deficits,
and activites are planned to facilitate generalization to other
settlngs.

In selecting generic social skills, It Is essentlal to determine Just
which skills are important to employers. There is little evidence that
the skills selected for assessment and training in many programs are
actually validated as those needed for effective functloning In social

Interactions. This absence of social validity data may result in soclal
skills |Instruction which falls to teach any critical |interpersonal




skills or which teaches 9ply those skills needed in a special educatlion
getting.

Surveying employers to determine which social skills they consider
essential for obtaining and maintaining employment provides a measure of
social valldity for an intervention program. In 1985, the Secondary
Transition and Employment Project (STEP) Interviewed §7 employers in
representative local businesses about the skills they percelved as
essential for all entry-level employees. Eleven skills were rated by
employers as critical: being honest, accepting and following
Instructions, malntaining good personal hygiene, controlling anger and
stress, explaining problems and asking for help, showing interest in the
Job, working cooperatively, choosing appropriate work clothes, accepting
criticism, accepting changes in work assignments and schedules, and
saving personal business for after work. The Informatlon obtained from
the survey supports the findings of other researchers who have
Investigated the issue of social valldity and whose studies are
summarized In the article contalned in Appendix A. As a result of these
studles, several generic work-related soclal skills have been identiflied
as critical by thosa persons directly Involved In evaluating soclal
competence in the workplace- that is, employers and work supervisors.,
Job-Specific Socla]l Skillms

A third category of social skills Is job-specific skills. These are
Interpersonal skills which are demanded by a specific work setting but
may not be ones most employers would ldentify as Important. A survey of
community employers can yield information about the relative Importance
of a number of general Interpersonal skills. For example, asking for
nelp Is perceived as very Important In employer surveys, while
compl imenting others is seen as less critical. However, a survey can
not delineate the specific competencies required in a particular work
environment and their importance to the employer or supervisor. For
example, a day care center used as a training site by STEP requires
employees to spend several minutes talking with the parents of
preschoolers each day about their children’s activities. The importance
of Initlating and maintalning a conversation on this site would not be
known without at least Interviewing the employer.

While talking with an employer is helpful, a more systematic approach
to ldentifylng critical Job-specific social skills w. .d be to conduct
an inventory of the work site. The Inventory process ylelds important
information, not only about which skills are assigned a high priority
by an indivlidual employer, but also about which skills are more |likely
to be required by a particular work setting. For example, while the
ability to compliment others may not crltical for a student working
independently at custodial taske, it ls an essential skill for a student
employed as a sales clerk at a clothing store. With the inventory
process, the person designing a soclal skills Intervention program for a
gtudent on a specific job site actually observes competent employees at
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the site and records information about the social skiils required to
carry out the activites typically performed cn the Job. Information
about situational factors which may affect performance (for instance, at
one site the supervisor’s inaccessibllity means that when a problem
arises, someone else must be approached for help) and the level of
fluency demanded by the Job (for example, at another site employess are
expected to be consistently polite to customers, regardless of
provocation) can also.be observed and recorded.

This manual will deal with strategies for ldentifying, assessing and
teaching generic work-related social skillg. Information about the
ecological Inventory approach to social skills programming can be
obtained from the STEP ProJect. A sample Inventory which combines both
soclal skills and work skills required by a specific Job Is contalned in
Appendix B.




CHAPTER 33
ASSESSING VOCATIONAL SOCIAL SKILLS

Aggsessment Issyes

It appears that no single assesement device currently avallable is
comprehensive enough to serve as a basis for a social skills
Intervention program. The assessment process is complicated by the need
to look at a wide variety of skills, some generic, but others very
specific to a particular Job. Another difficulty lles iIn accurately
delineating and measuring the components of a skill and deciding what
constitutes acceptable performance. Finally, there Is the problem of
. determining whether a student does not perform a skili as required
because he or she does not know how or If other factors- personal! or
Situational- are inhibiting performance. The effect of situational
factors should be taken into account when assessing social skills.
Students who can competently perform a skill in one getting may have
difficulty In other circumstances. Because the intervention strategles
for a-skill deficit (such as perception tralning, modeling and verbal
' rehearsal) differ from approaches useful for treating performance
deficits (such as anxlety reduction, self-esteem enhancement and
self-control techniques) It Is critical to develop an assessment
procedure which differentiates between the two.

Several assessment techniques are currently used in assessing soclal
skills and each has its limltations. Behavioral checklists are easy to
use, nonreactive, and can be designed to measure the use of cognitive
skills (such as problem solving) and the quality of responses; however
they do not yleid socially valld Information about whether skill
performance results in acceptance by others. Sociometric devices and
rating scales provide social validity but do not measure the specific
components of skill performance. Self-report and simulated Interactions
are useful In 2assessing whether a social skill existe at all in a
student’s repertoire; however, actual measures of skill performance |In
natural environments are required to determine whether a performance
deficit exists and under what clircumstances performance s inh!bited.
Natural istic observation across settings can yleld Important informatlon
about whether social Incompetence results from cognitive deficits or
performance inhibititon due to situational factors.

Of the possible assessment techniques which can be used, two appear to
be particularly useful. One Is to directly observe the student in a
number of environments where sulected social skills typically should be
performed. This strategy can differentiate between performance and
skil] deficits and can target specific activities and environments in




which assistance is needed. Unfortunately, this approach is very
time~consuming as [t depends on the natural occurence of a situatlon
which requires the student to perform the targeted skill; however,
contrived situations can be designed to offset this disadvantage.
Another disadvantage of direct observation is that skill performance may
be influenced by the presence of the observer; covert observation may be
used to circumvent this problem.

A second useful approach to assessment Is collecting information from
a varlety of people who are In a position to regularly observe a
student’s performance on selected skills. This 3trategy |Is
time-effic' nt, 1Is supported by research on anecdotal assessment
procedur ., can potentlally differentlate between skill and performance
deficits, and can target activities and enviconments which, and people
with whom, a student Is having difficulties. In collecting information,
It Is a good idea to ask students to evaluate themselves as well.
Self-reports are a useful technique for adolescents because it allows
them to describe thelr perceptions of their performance and to
particlpate [n planning their programs. However, whether students with
mild handicaps can accurately evaluate what social skills they are
having problems with has not been clearly establlished.

A comprehensive assessment, then, should use a variety of techniques
to provide a clear plcture of an individual student’s strengths and
deficits. The assessment process should:

1. Identify a set of general social skills perceived by community
employers as essential.

2. Ask the student, the parent or caregiver, the school work
supervisor, and the employer (if the student Is working) to
evaluate the student’s performance on skills identified by
community employers as essential.

3. Assess Job-related soclal skills deficlits speclific to the student’s
work setting using naturalistic observation and an inventory of
‘the Job site.

4. For those skills jdentified as deficient, determine whether the
skill can be performed at all. If not, cognitive deficits exist.

5. For those skills which the student can perform but does not perform
congistently, dellneate the conditions under which the skill |Is
performed.

6. For those skills targeted for Intervention, obtain information
about the quality of skill as It Is currently performed and the
criteria for adequate performance in gituations of concern.

7. After Interventlon, measure training outcomes in terms of whether
the student can, in new situations, perform skills on which he or
she has been tralned and whether the student Is percelved by
employers, work supervisors and others as more competent in the
performance of identified skills as a result of instruction.
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The Development of the STEP Checklist -

The social skiils curriculum presented in this manual has been
developed to assess and teach generic work-related social skills and Is
designed for students with mild handicaps. Information about the
development, valldation and use of the assessment checklist and
accompanying video stems Is summarized below. Specific informatlion
about the theoretical basis of the instrument is contalned in
Appendix A.

How were essential generic work-related social skills identiflied
and valldated?

A survey questionnalre was prepared which contalned twenty-one
skills identlifled In the literature as critical to maintalining
employment. One hundred local employers were surveyed using the
cuestionnaire to determine which social skills they perceived to be
essentfal for employment in entry-level Jjobs. The survey included
employers who were providing work observation or Jjob training
experiences for students with handicaps and employers who hire for entry
level positions In careers in which students with handicaps typically
work after leaving school, Including food service, custodial, and
clerical occupations.

Employers were sent the survey questionnaire and asked to assign a
priority to each skill according to how critical they believed It to be
for entry-level employees. Employers were 2lso asked to list any
additional skills they felt were essentlal for malntaining entry-level
employment and to Indicate in general terms their reasons for
terminating employees who had been let go during the past year. Eleven
skills were identified as critical by at least 57% of those employers.

Assessment checklists were developed based on the results of the
community survey, with critical skills presented in order of importance,
depending on the frequency with which each was clted as essential by
employers. The checklists were field tested and revised as a result of
feedback from students, employers, teachers, and parents.

How does the assessment process differentiate between @kill deficits and
performance problems?

A videotape was prepared consisting of 3 scenarlos (Levels 1,2, and
3) for each of the {i{ targeted skilis. Level One scenarios portray
middle school or Junlor high students Involved in stralghtforward work
situations requiring the performance of social! skills; Level Two
portray senlor high students in more complex job-related situations, and
Level Three features even more difficult situations faced by senior high
students on Jjobs. The videotaped scenarlos present a problem situation
and then fade out so that the student is required to show or tell what
the employee should do to keep his or her Job. Acceptable responses to
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the scenarios (which have been validated by employers and work
supervisors) are recorded on the scenario summary sheet for reference. A
student’s Inabillity to show or tell what the employee in the scenario
should do suggests Instruction In the skill, using techniques such as
modeling, direct Instruction and roleplaying with feedback. On the
other hand, a student who reportedly has difficulty with a skill but who
can appropriately use the skill in response to a videotaped scenario
likely will require an entirely different intervention program: rather

than simply teaching the skill, the Instructor will focus on techniques
which foster the performance of the skill in the settings where it is
required.

Using the STEP assessment process

The assessment process involves collecting data from a number of
sources in order to determine the skills which should be targeted for
intervention and the type of Intervention program which should be
developed for each student.

STEP { IDENTIFY ESSENTIAL SOCIAL SKILLS

Identify those social skills which are percelved by employers as
egsential. Because the Secondary Transition and Employment Project
(STEP) assessment checklists contain 11 skills which employers in a
number of research studies ldentified as Important, they can serve as
the basis for a generic job-related social skills curriculum. However,
the Instructor may wish to collect empirical evidence of the skills
valued locally by surveying community employers, using the STEP
Community Validation Checklist or a questionnaire of his or her own
desian.

If a community valldation survey is conducted, the list of skills
valued by employers can be used to construct a series of assessment
checklists. The checklists for employers, parents, and teachers will use
the same format, as illustrated by the STEP checkllsts included in this
manual. Ask raters to indicate whether the student performs the skill
consistently and Independently ¢ a 4 rating), has the skill but doesn‘t
always perform It {(3), or does not have the skill at all (2). In
instances in which the rater has no opportunity to observe the student’s
performance on a skill, a rating of (i) is assigned. Using a consistent
numerical rating system In designing the checklists will ensure that
evaluations from parents, employers, teachers, and the students
themselves can be easily compared. (Sample checklists located at end of
chapter.)

For the student self-evaluation, a basic "Problem* vs "No Problem*
checklist should be used to ldentify skills which the student sees as
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problematic. Once the student has speciflied which skills he or she has
difflculty with, a rating form can be used to help the student focus on
the nature of the problem: whether he or she ¢an not or dgoes not perform
the skill, .

SIEP 2 OBTAIN TEACHER ASSESSMENT

For each student, use an assesament checklist to coliect Information
from school! personnel who are in a position to evaluate the student’s
performance of social skills in an employment setting. These include
the school work experlience coordinator, the student’s Jjob tralner, or
regular or speclal education teachers who have observed the student iIn
work situations.

SIEP 3 OBTAIN EMPLOYER ASSESSMENT

Collect assessment information from each student’s employer, using an
evaluation checklist. When possible, arrange to go through the
checklist with the employer on the work site, preferably in connection
with a periodic evaluation of the student’s work performance. Employers
are generally quite willing to provide this Information but the demands
of the workday often make It difficult for an employer to respond
promptly to a checklist which is mailed to the business. Moreover, 1if
an employer has questions about how to complete the checkl!ist, he or
she may fall to report the Information at ail.

SIEP 4 OBTAIN PARENT ASSESSMENT

Collect assessment Information from each student’s parent or caregiver
when possible. Although parents are rot always able to observe or
predict the skill performance of their thelir son or daughter on a Job,
they often provide useful information about sklll strengths and
difficulties and Including their perspective increases the rellabllity
of the assessment process.

The assessment checklist can be sent home with a cover letter
explaining the soclal skills program, or it may be completed during a
regularly scheduled parent conference.

STEP 5 OBTAIN STUDENT SELF-ASSESSMENT
Collect assessment information from students. Begin by offering a

rationale for enhancing social skills on the Job and providing an
overview of the assesament procese and the Instructional program. Ask

17
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each student to complete a simple self-evaluation checklist by marking
each of the 11 target skllls as “Problem* or "No Problem". *No
Problem" skills are scored as a (4). Hext the student completes a
gecond evaluation form. For each skill the student has !dentifled as a
problem, he or she enters a self-rating score of (2) "I don‘t have the
skill* or (3) *I don‘t always use the skill.®

STEP 6 SUMMARIZE DATA

Summarize the parent, employer, teacher and student ratings on an
agsesament data summary sheet. This allows for a quick comparison of
ratings and tziveals which skills will need to be targeted for
Intervention. Circle these skills on the summary sheet. During the
next assessment step a determination will be made of whether
Intervention for each skill should focus on cognitive or performance
tactors. Criterla for targeting a skill on the summary sheet include:

The skill has been rated as a (2) or a (3) by a majority of those
completing an assesament check!ist for the student raters, or

The skill has been rated as a problem by the student.
STEP 7 ' DIFFERENTIATE BETWEEN SXILL AND PERFORMANCE DEFICITS

Determine whether the student has skill or performance deficlits. If
the STEP assessment materials are used, this Is accomplished by
Individually showing students the STEP videotaped vignettes which have
been prepared to accompany the assessment checklists. An outline of
each scenarlo and the appropriate response is included In this manual.
Students should be evaluated in a place free from distractions and where
their responses cannot be overheard by other students.

For each skill which the student or a majority raters identify as
problematical, show the student the Level 3 scenario. Ask the student
what the employee in the scenario should do to keep his or her Jjob.
Should the student have questions about what I8 going on In the
videotape, provide clarification by referring to the scenario outline.
If the student provides an acceptable reponse, mark a (+) In the Level 3
videotape column on the data summary sheet. If the student does not
respond appropriately, mark a (-) in the column.

Next show the Level 2 scenarlio, ask the student to respond to the
gituation portrayed, and record a (+) or (-) In the Level 2 column on
the Data Summary sheet. In Ingtances In which a student is unable to
respond appropriately to either a Level 2 or a Level 3 scenario, show
the Level 1 and record a (+) or (-) in the Level { column of the summary
sheet.

If the student can not describe or demonstrate the skill in response
to a taped scenario, a skill deficit can be assumed. If the student can




adequately describe or demonstrate the skill, a performance deficit
exlists.

In situstions In which performance deficts are indicated, direct
obgervation of the student in employment settings can provide additional
information about situational or personal factors interfering with skill
performance and can suggest which intervention strategies are most
likely to be successful.
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STEP--University of Idaho Revised 12/gs5 5

COMMUNITY VALIDATION CHECKLIST OF
JOB-RELATED SOCIAL SKILLS

SOCIAL SKILL CRITICAL | HELPFUL UNIMPORTANT

. Maintaining good hygiene

. Dressing appropriately for work

. _Accepting instructions

- Remaining fiexible with changes in super-
visor, task, or Schedule

1

2

3

4, Following instructions
5

6

. Demonstrating interest in the Job and
willingness to Tearn new tasks

. Demonstrating initiative

Accepting constructive criticism

0| o}~

Accepting praise

10, Demonstrating honesty/reliability

11, Explaining a problemn and asking for help

12. DeaTling appropriately with fajiure

13, Dealing appropriately with anger

14 Maintaining self control

15: tngaging in Cooperative tasks when asked
to do so

16. Engaging in appropriate interactions with
coworkers

17. Engaging in appropriate interactions with
clients or customers

18, Refraining from discussing or conducting
personal business on the Job

19, Exhibiting assertiveness when appropriate !

20, Negotiating compromises when necessary

21, Determining how others fee]

22. Prioritizing tasks

Please 1ist any additional interpersonal skills you feel are essentiaij for main-
taining entry-]eve].empioyment 1n your business:

Have you had to terminate employees in the last year for reasons other than re-
duction in available work? YES

NO

If yes, would you indicate in general terms the reason(s) for termination?

Respondent: Date:

Title: Business:

&o
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STEP: Unlversity of Idaho Revised S/87

TEACHER ASSESSMENT
OF JOB-RELATED SOCIAL SKILLS

Student Name:

Please review the social skills listed below and use the foliowing scale
to evaluate the student’s performance on the job. Record a i, 2, 3, or
4 rating for each skill. Thank you.

1 = 1 have had no opportunity to observe the student’s performance of
this skill and have no idea how he or she would do

2 = The student does not have the skill.

3 = The student has the skill but doesn’t always perform it.

4 = The student performs the skill consistently and Independently.

SKILL RATING

Is honest

O D D D S D D S0 D SR S0 D AD WD S D 66 AP S5 Gn S5 G DGR 6 SR R G5 G S D G5 GL G0 G5 G0 6 G ca S5 S G S G S = e e = = = e e = e = e W w w w oo - -

Accepts and follows
Instructions

Keeps halr, teeth,
clothes & body clean

Explains problems
and asks for help
approprilately

Shows interest In the !
Job and is willlng to
learn new tasks
Works cooperatively
with supervisor and
co-workers

Chooses suitable
clothes for work

-------- e et L I ——




STEP: Unlversity of Idaho

Page 2 17

4]

KILL

i
RATING ;

Accente criticiam

00 B T BB @8 M B0 S TR A O Y G0 =/ A8 S A8 G = S W @0 B8

Accepts changes in work
assignments and acheculeg

e e B0 W @0 @e @0 AT G0 @ Ge I WP o v 4B @0 ) G0 Ve B0 w B0 4B 4m o

Refrains from ccaducting
personal business on the Job

B 0 B0 © can W™ @0 @ @e WD B0 G0 ©6 an B0 @0 B cn 6 NS GO Ba W W BE BO can Tt B

COMMENTS:

B 00 as ©0 @0 @t @0 @0 0 0o @s 4n @0 00 oo W @5 0o . 0o an

B v Wt e @ WD @ e M e AR 3 P € - E op =

Rater

Date
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STEP: University of Idaho Reviaed 5/87

EMPLOYER ASSESSMENT
OF JOB-RELATED SOCIAL SKILLS

Student Name:

Please review the soclial skills |isted below and use the following scale
to evaluate the student’s performance on the Job. Record a 1, 2, 38, or
4 rating for each skill. Thank you.

1 = I have had no opportunity to observe the student’s performance of
this skill and have no idea how he or she would do

2 = The student does not have the skill,
3 = The student has the skill but doesn’t always perform it.

4 = The student performs the skill consistently and Independently.

SKILL RATING

Is honest

-n---------—-—----------—------——--------—---m—--——---—--------—----——--

Accepts and follows
Instructions

Keeps hair, teeth,
clothes & body clean

---—---ﬁ-----u---m---------------_--------—-Q—------ng-u--------—-------

Explains problems
and asks for help
appropriately
Shows Interest in the
Job and is willling to
learn new tasks
Works cooperatively
with supervisor and
co-workers

Chooses syltable
clothes for work




STEP: Unlversity of Idaho

Page 2

SKILL

RATING

Accepts criticiam

Accepts changes in work
assignments and schedules

Refrains from conducting
personal business on the Jjob

-------—---------—---n------—-.—--—-——--——--------—-—

Rater

[~ o vt om om w00 00 e 00 e o e - e o

Date
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STEP: Univerwrity o? Idaho Reviged B/87

PARENT ASSESSMENT
OF JOB-RELATED SOCIAL SKILLS

Student Name:

Please review the social skills listed below and use the following scale
to evaluate the student’s performance on the job. Record a 1, 2, 3, or
4 rating for each skill. Thank you.

1 = I have had no opportunity to observe the student’s performance of
this skill and have no idea how he or she would do

2 = The student does not have the skill.

3 = The student has the skiil but doesn’t always perform it.

4 = The student performs the skill consistently and independently.

SKILL RATING

Is honest

T D 0 00 e 0 T 00 T8 e iy S0 0 G D iy b S b e b Bl Pt G0 G B0 = P Gu P e G G e O O =D e Ay G e S P b o o e o o0 00 0 00 00 00 4t 0 8 e s ot o e o 0 e

Accepts and follows
instructions

Keeps hair, teeth,
clothes & body clean

0 0 0 00 00 0 o % 0 0 0 00 00 4 0 00 00 40 ™ o ot 00 O (a0 0 0 o s 0 P Ot s B e o B Bt 0 0t e e O e s O 9 O 5 o 0 2 o O o

Explaing problems
and asks for help
appropriately
Showz interest in the
Job and Is willing to
learn new tasks
Works cooperatively
with supervisor z»d
co-workers

Chooses sultable
clothes for work
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STEP: University of Idaho Page 2

SKILL RATING

Accepts criticiam

o o o e T e o T 0 % 0 . 0 0 o 0 0 o s o % o o e o o 0 o s o s o o o ) o o o e 6 oy e e o o

Accepts changes in work
assignments and schedules
Refrains from conducting
perscnal business on the Job

COMMENTS::

Rater Date




‘ STEP: Unlversity of Idaho Student Assessment 1 Revised 10/6/86
Name Date
-8chool

PLEASE READ EACH SKILL LISTED BELOW. THINK ABOUT SITUATIONS THAT HAVE
HAPPENED ON YOUR JOB. FOR EACH SKILL, DECIDE WHETHER OR NOT YOU HAVE A
PROBLEM ON THE JOB. THEN MARK THE APPROPRIATE BOX.

PROBLEM NO PROBLEM

Being honest

T o D T D D e S S S € 4 T G P O 0 O O O R e O 0 G T T s S e R O O e S e D D e e S D s S S e D > > ] e S S D o S > o

Accepting and following
Instructions

Keepling halr, teeth,
clothes & body clean
Controlling anger
and stress
Explaining problems
and asking for help
Showing interest lﬁ the
Job and willlingness to
learn new tasks
Working cooperatively
with supervisor and
co-workers

Choosing suitable

clothes for work i

Accepting changes in work
assignments and schedules
Saving personal business
for after work

22




STEP: University of Idaho

Name

Student Assesament 2 Revised 10/6/86

Date

School

1

2

I don’t have the skill.

THINK ABOUT THE SKILLS WHICH YOU MARKXED AS PROBLEMS ON THE JOB.
USE THE SCALE BELOW TO DESCRIBE YOUR PERFORMANCE ON THE PROBLEM SKILLS.

I don’t know how I do on the Job.

3 =1 have the skill but I don’t always use It.

SKILL

ngng honest

Accepting and following
Instructions

Keeping halr, teeth,
clothes. & body clean

Controlling anger
and stress

Explaining problems
and asking for help

Showing interest In the
Job and willingness to
learn new tasks

Working cooperatively
with supervisor and
co-workers

Choosing suitable
clothes for work

Accepting changes in work
assignments and schedules

Saving personal business
for after work

- S - - - - - - . e on = - -
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STEP: University of Idaho Reviged 5/87

SOCIAL SKILLS ASSESSMENT: DATA SUMMARY SHEET

Record the ratings from each evaluator In the appropriate column. Circle skills
identified as a problem (rated 2 or 3) by the student or by a majority of the

raters.
Student Name i School
RATINGS

SKILL SELF ADULT* | TEACHER|{ EMPLOYER VIDEO

1 2 3
Being honest
Accepting and following
Instructions
Keeping hair, teeth,
clothes & body clean
Controliing anger
and stress
................................................................. e SR
Explalning problems
and asking for help
Showing Interest in the
Job and willlingness to
learn new tasks 4
Working cooperatively
with supervisor and
co-workers
............................. - . FEPRPIPIY SNSRI Y SISO S
Choosing sujtable
clothes for work
Accepting criticism
Azcepting changes in work
assignments and schedules
'--""""'""""""f .................... T S NI _—
Saving personal business
for after work J |

*parent, guardlian, or other

COMMENTS:
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SECONDARY TRANSITION AND EMPLOYMENT PROJECT
The Unlverslity of Idaho, Moscow, ID 83843

SOCIAL SKILLS ASSESSMENT: VIDEOTAPED SCENARIOS

Outlined below are the scenarlos which appear on the assesament
videotape. For each skill which |s assessed, show the scenario and ask
the question printed below it. The student should provide the total
response indicated and the evaluator may pause or ask additional
questions to ellicit the appropriate response.

SKILL 1: Demonstrating Honesty
Lgvgl 1 H
Setting: Home
Situation: Cindy has accepted a babysitting job but a friend has stopped
by to ask her to go shopping instead. She iIs encouraged to call In
*sick® by her friend.
Question: What should Cindy do If she wants to keep her Job?
Response: Go to work

Setting: Auto shop

Situation: Adam would iike to "borrow" a too! from his boss for a Job
he’s doing. His bosgs 18 out of the shop.

Question: What should Adam do if he wants to keep his job?

Response: Don’t use the tool without asking his boss

Setting: Fast food restaurant

Situatlon: A friend asks Tiffany, who works the counter, to steal
sandwiches for a party at the lake after work.

Question: What should Tiffany do If she wants to keep her Jjob?
Response: Refuse to take the food without payling for it

SKILL 2: Acknowledging and Following Instructions
Level {:
Setting: School
Situation: Mark is learning to perform a custodial job In a school. His
supervisor gives him specific directions for cleaning a chalkboard,
stacking chalrs, and moving some tables.
Question: What should Mark do if he wants to keep his job?
Response: Show he heard; ask questions |f necessary; think of a way to
remember; do as he was told
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Leve] 2:

Setting: Home

Situation: Chris is babysitting. Her employer gives her several
Important Instructlons which Chris is not sure she’ll remember.
Question: What should Chris do if she wants to keep her job?
Response: Indicate that she heard; ask for clarification if needed;
decide how to remember; do what she was asked to do

Setting: Fast food restaurant

Sltuation: Kevin works the counter at Arby’s. HIis boss instructs him
not to accept out-of-state checks from customers. A customer orders
food and wants to pay with an out-of-state check. Kevin tells het' he
cannot accept the check, but she insist® she is a regular customer and
she’s sure the boss won’t mind.

Question: What should Xevin do If he wants to keep his job?

Response: Refuse politely to cash the check: offer to get the manager |f
the customer insists

SKILL 3: Maintaining Good Hygiene

Level 1{:

Setting: Home

Situation: Gwen has been working in the yard and Is dirty and sweaty.
She needs to get ready for her class.

Question: What should Gwen do to get herself ready to go to class?
Response: Wash off or take a bath; choose clean clothes

Leve) 2:

Setting: Fast food restaurant

Situation: Kevin has been mopping the floor. He’s been asked to help
set up the salad bar as soon as he’s finished and has put away the mop
and pall.

Question: What should Kevin do when he’s finished putting away the mop
and pall if he wants to keep his job?

Response: Wash his hands

Leve] 3:

Setting: Home

Situation: Terl has finished breakfast and read the paper and realizes
It’s time to get ready for her Jjob as a receptionist.

Question: What should Teri do to get herself ready for work?

Response: Clean un (wash halr, body, brush teeth, clean nails)
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SKILL 4: Controlling Anger and Stress

Setting: Grocery atore

Slituation: Scott has been pricing and shelving merchandise and has
stacked empty boxes in the aisle. A customer comes down the aisle and
because she Is not looking, she stumbles over some boxes. She is
furlous and yells at Scott and then asks to see his boss.

GQuestion: What should Scott do is he wants to xeep his job?

Response: Stay calm; apologize; try to make things right; get boss if
customer insists

Setting: Home

Situation: Scott has worked for a neighbor doing yardwork for a week.

He has not made a formal agreement with her but has said she should pay
him what the Jjob is worth. On Friday she gives him a check for $4.50.,
He gets more and more upset as he thinks about it and complains to his
mother.

Question: What should Scott do if he feels he has been treated unfairly?
Response: Stay calm; decide what he wants/what Is fair; go back and telli
his employer what he wants/what |s fair and why.

Level 3:

Setting: Office

Situation: Adam has been working on a graphics project for his boss. He
shows her the completed design but she Insists it Is not what they had
agreed he would do. She wants him to do it over and fs upset that they
have a deadline to meet.

Question: What should Adam do if he wante to keep his job?

Response: Stay calm; ask for clarification/what boss wants; redo it

SKILL 5: Explaining a Problem/Asking for Help

Level 1{:

Setting: School

Situation: Kevin 1s soccer team manager. A friend reports that the
coach wants him to check the balls for damage so they can be replaced.
Kevin Is not sure what the coach means.

Question: What should Kevin do If he wants to keep his Job?

Response: Find the coach and ask for clarification

Leve] 2:

Setting: Grocery store

Sltuation: Scott has been agked by his boss to set up a display case.

He trlies, but can’t get tabs into right slots. He looks at a similar
case set up on next aisle but atil) can‘t figure it out.

Question: What should Scott do 1f he wants to keep his job?

Response: Try to figure it out; find someone who can help (coworker);ask
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Level 3:

Setting: Office

Situation: Teri has a new Job as a copy machine operator. She has a
problem duplicating a legal-sized document. An experlenced coworker is
in the outer offijce.

Guestion: What should Teri do if she wants to keep her Jjob?

Response: Try to figure It out; find someone who can help; ask

SKILL 6: Exhibiting Enthusiasm for the Job
Level 1:

Setting: Home

Situation: Seth’s neighbor needs someone to water her plants and bring
In her paper and mail while she’s on vacation and has asked Seth to do
it., He would really like the job.

Question: What shouid Seth do If he wants the job?

Response: Show he’s Interested (amile, yse enthusiastic voice, and/or
express confidence in his abllity to do the job); ask for details If
needed; say yes

Level 2:

Setting: Office

Situation: Adam has a parttime job stuffing envelopes. Sometimes he |s
late getting to work. He likes his coworkers and boss. He would ]ike
more responsibility. Today his boss offers him an opportunity to learn
the new phone system.

Question: What should Adam do If he wants to keep job and be glven new
responsibilities?

Response: Show he’s Interested (smile, yse enthusiastic voice, and/or
express confidence in his abllity to do the Job); ask for detalls if
needed; say yes

Level 3:

Setting: Fast food restaurant

Sltuation: Tiffany is on break In the dining area and talking with a
friend. She has a few minutes left. Business picks up and suddenly
there are many customers looking for clean tables. A coworker is
working hard to clean but can’t keep up.

Question: What should Cindy do if she wants to keep her job and be given
new responsgibilities?

Response: Volunteer to help coworker so customers are taken care of




SKILL 7: Working Cooperatively with Others

Level 1:

Setting: Recycling Center

Situation: Kevin has worked at the center for quite a while. Scott Is
4 new employee working with Kevin bundiing and tying papers. Kevin
finishes his bundles and notices that Scott is having a lot of trouble
doing the job.

Question: What should Kevin do? :

Response: Offer to show coworker how to do his job

Level 2:

Setting: Office

Sltuation: ann is involved In a duplicating job that is going to take a
long time. A coworker, Adam, needs to copy a two-page report that his
boss wants right away.

Question: What should Ann do?

Response: Let Adam go ahead

Level 3:

Setting: Auto shop

Situation: Adam has *covered® for Dennis twice when Dennis had to leave
work early. Tomorrow morning Adam needs to see the dentist for & bad
toothache. His appointment is for 9:00, but he Is supposed to be at
work and this Is a busy time at the shor. Dennis does not come to work
until 10:00.

Guestion: What should Dennis do?

Response: Offer to cover for Adam if possible

SKILL 8: Dressing Appropriately for the Job
Level 1:

Setting: Home

Sltuation: Mark has just finished painting the trim on his house. He is
dressed in paint clothes. He gets a call to Interview that afternoon at
a grocery store where he has applied for work.

Guestion: Besides cleaning up, what should Mark do to get ready for the
interview if he wants to get the job?

Response: Chooge clean, coordinated clothes; dress a little better than
the job requires ( drzss shirt and slacks)

Level 2:

Setting: Home

Situation: Gwen starts her new job at a restaurant on Monday. She is not
sure what she should wear.

Question: What should Gwen wear if she wants to keep her new Job?
Response: Choose clean, coordinated clothes (shirt and skirt or s)acks)
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Leve] 3:

Setting: Fast food restaurant

Situation: Tiffany Is interviewing for a Job at a restaurant. She is
offered the job and the interviewer is called away to the phone.

Tiffany is not sure if she wili pe given a uniforn or if she should wear
her jeans to work.

Question: What should Tiffany do if she doesn’t know what is appropriate
to wear?

Response: Ask the interviewer what to wear

SKILL 9: Accepting Criticism
Level 1i:
Setting: Car wash
Situation: The PHS Band Boosters are having a car wash to raise funds
for a trip. Cindy and her friends quickly wash and rinse a truck which
has puiled in. The driver insists on Inspecting the truck and is not
happy with the wash job. She refuses to pay.
Question: What should Cindy do?
Response: Listen politely; agree to re-wash; do it

Level 2:

Setting: Grocery store

Situation: Lisa prices merchandise and stocks shelves at the grocery
store. Customers often ask her questlons, but Lisa Is shy and finds it
hard to talk to them. Lisa’s boss reminds her how important it Is to
taik to customers and offer them help.

Question: What should Lisa do if she wants to keep her Job?

Responge: Listen politely; say she’ll try; do it

Leve] 3:

Setting: Fast food restaurant

Situation: Kevin Is responsible for getting up the salad bar at Arby’s.
Hls supervisor is not happy with the Job he is doing and criticizes him
in front of customers.

Question: What should Kevin do if he wants to keep his Job?

Response: Listen politely; say he’ll try harder; do it

SKILL 10: Demonstrating Flexibllity When Changes Occur

Level 1:

Setting: Home

Situation: Cindy has a babysitting job and is usually free by 5:30 p.m.
Tonight she has plans to go to dinner and a show with friends at 6:00.
She gets a call from her employer late in the afternoon saying she has
had an emergency and asking her to stay iate.

Question: What should Cindy do if she wants to keep her job?

Response: Agree to stay and reschedule with friends, or suggest an
alternative plan to employer (ex: have her Mom take over)
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Level 2:

Setting: Grocery

Situation: Lisa works with Scott at the grocery and likes him a lot.
Scott has asked her to meet him in the break rocm vhen she goes on break
In 10 minutes. Just then, Lisa’s supervisor comes by and tells Lisa she
needs her to help shelve a large order and asks |f she would mind taking
her break later.

Question: What should Lisa do if she wants to keep her job?

Response: Agree to take her break later

Lgyg] §3

Setting: Office

Situation: Teri has just started a new Job and likes it very much. She
has agreed to help a friend move tonight, but her new employer has a
project which she must complete right avay, and so she asks Teri if she
would stay late to help. Teri knows she will be late getting to her
friend’s house |f she stays.

Question: What should Terl do If she wants to keep her new job?
Response: Agree to stay and reschedule with friend, or explain friend is
depending on her and suggest an alternative (will come in early a.m. and
finish it)

SKILL 11: Saving Personal Business
v :
Setting: Home
Situation: Ann has a babysitting job. While on the Job, she gets a call
from a good friend and they have many things to talk about. The boy Ann
sits with, Jay, wants her attention. He keeps pulling on her and asking
her to play a game with him while she isg trying to talk on the phone.
Question: What should Ann do?
Response: Say goodbye, hang up immedlately and play with Jay

Level 2:

Setting: Office

Situation: Teri works as a receptionist. She has called a friend on the
phone while she Is at work to make plans to see a movie. The
arrangements get complicated and Ter! finds herself talking longer than
she expected. A customer has come in and wants help. She is getting
really impatient. )

Question: What should Teri do if she wants to keep her job?

Response: Say goodbye, hang up immediately and attend to customer

Leve] 3:

Setting: Auto shop

Situation: Adam has a lot of work lined up to do in the shop. His
girlfriend shows up on his job and wants to know where he was last
night. Adam knows he needs to talk to her because he didn’t show up and
she’s going to be mad If he dcesn’t try to explain why. But it’s a long
story and his boss is watching,

Question: What should Adam do if he wants to keep his job?

Response: Tell Teri he’ll talk to her after work




CHAPTER <«

INTERVENTION STRATEGIES

Effectjve Socjial Skills Programming

Effective soclal skills programs for students wilth handlcaps share
several important characteristlcs.

1. Effective social skills programs teach skills which have been
soclally valldated. Soclal validation Is the process of determining 1f
the Instructional goals are percelved by the community as Important, 1f
the tralning procedures ysed to meet these goals are soclally
acceptable, and If the amount of change achieved Is soclally important.

2. Intervention should be based on asgesament on community-validated
skills by the learner and those persons in a position to evaluate him
or her. Assessment techniques may Include checkllsts, rating scales and
direct observation In the natural environment. Multiple asgessments
across observers and settings provide a measure of valldity for the
skills selected for Intervention and suggest the type cf Intervention
program which is needed.

3. Glven the number of skillls It would be useful for a student to
know, the relatively brief period usually avallable for Instruction, and
the length of time-It will take the student to master a skill, those
skills which are targeted for Intervention should be carefully
prioritized, In reviewing agsessment data and setting objectlives,
priority should be glven to changing behaviors which mitigate agalnst
successful entry into community settings (such as steallng, physlcal
aggression, and behavliors which others percelve as bizarre) and to
teaching behaviors which facilltate training on the Job (such as
acknowledging and following directions and asking for help).

4. Instruction should be Individualized. ObJectives should be
determined by individual asgegsment data which includes Information
about the settings in which the learner s expected to function.
Instruction should recognize individual strengths and learning style.

5. Soclal skills training should be part of a coordinated,
longitudinal curriculum which Includes objectives in a variety of areas.
Social skills should not be taught, practiced, and reinforced In
Isolation but In conjunction with other critical skills. For example, a
student involved In work exploration activities may partclipate in a Job
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training program which Includes lnstruction ln moblllty skllls (walking
to work), work skills (folding and stacklng towels), and math skllls
(countlng bundles of towels) as well as soclal skllls (requesting
assistance from a supervisor, accepting criticism).

6. Effective social skills programs focus on functlional skills; that
Is, those skllls which the learner needs to functlion as Independently as
possible In the natural environment. Start teaching them early.

7. Tralning should Involve interactlons with the nonhandicapped
whenever possible. Teach the language or provide an adaptlive
communicatlon device which will help learners interact with others.
Consider approachipg nonhandicapped peers or coworkers In the natural
environment about helping you teach appropriate interactions.

8. Prlority should also be given to helplng learners perform the
skills In the absence of direct cues from persons In authorlty: skill
mastecy requires self-inltiation In response to natural cues. )

9. Soclal skllls (and other skills as well) should be assessed in the
environments in which they need to be performed. Whenever possible,
skllls should be taught In those environments also, especially for
learners who have difficulty generalizing. This requires extensive use
of the community.

Teaching Geperjc Social Skills: Cognitive Elements

If an assessment of a student’s generic social skills indicates the
presence of a skills deficit rather than a performance deficit, a
careful ly planned skiils tralnlng program should be Implemented.
Students are grouped for instruction according to their training needs,
so that only students who require tralning on a specific sklll are
Included in the [nstructional group. o assumption of homogensity
should be made when planning instruction for a class; students will
vary widely In terms of skill strengths and deficits, and In order to
maximize Instructional time, students should only receive instruction in
skills in which they are deficient, based on a careful assessment.

A review of current research In effective social skills training
Suggests that each skill first be broken down Into Its component parts.
At the most basic level, this Involves a task analysis approach to the
sklll In order to determine the sequence of behavlors that are general ly
required for the skill to be successfully performed. For example, a
person who performs the sklll ASKING FOR HELP typically exhibits the
fol lowing behaviors:

Find an appropriate person to ask for help
Get the person’s attentlon (make an approach, maintain eye
contact, ask to speak to the person)
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State the problem

Listen and acknowledge the person’s response
Ask for clarlification If necessary

Thank the person for helplng

Some soclal skills currlcula offer analyses of speclfic skills. For
example, Sklllstreaming the Adolescent (Goldstein, 1980) provides an
analysis of 50 general social skills ranging In difficulty from
Inltiating a conversation to negotlating a compromise.

While teaching the component behaviors of a skill Is a useful place
to begin Intervention, It Is Important to reallze that the complexity of
human Interactions and the variabllity of settings means that teacking a
formula response will not equlp a student to function adequately In all
situations because this approach does not take into account:

{. That behaviors which are expected or tolerated in one setting may not
be acceptable or typical In another. For example, a student introduces
himself to someone new by extending his hand and saying *"Hello. I‘m Bill
Stanley® on the Job site. The same behavior would be considered strange
if the student were introducing himself to a peer at a high school p&p
rally.

2. That often It Is neccssary to change one’s behavior In response to
feedback from others Involved in the interaction. For example, an
employee who needs help may typlcally ask a coworker for assistance. In
a situation In which the coworker is having a bad day and yells at the
employee when asked for help, the employee Is faced with a number of
options in resolving her need for assistance: for example, finding
someone else to help or beginning another task unti! someone else Is
aval lable to help.

3. That the student must recognize the need to perform the skil! and to
Initiate the skill In response to a naturally occuring stimulus in the
environment, not a prompt from a teacher, employer, or parent. .

For these reasons It Is essentlal that, to the extent they are
cognltively able, students learn to accurately percelve both verbal and
nonverbal situational cues and that they develop a strategy for social
problem solving. Students need to understand what Is happenling In a
situation and determine the best response. They also need to be able to
adjust thelr behavior In response to feedback from others. A model for
soclal problem solving inciudes:

Recognizing the exlistence of a problem

Determining the nature of the problem

Generating solutlons

Selecting the best approach

Evaluating consequences

If necessary, selecting an alternative approach
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Sccial perception and social problem solving skills, then, should be
an Integral part of any soclal skills trainlng program.

A _Model for Teachling Generic Socic: Skills

The STEP model utilizes the following Instructional sequence for social
gkills training:

{. Provide a ratlionale for learning the skill and a description of
the skill. Ask students direct questions about the information presented
to check for comprehension.

2. Model the skill, using live or videotaped scenarios which feature
competent peer models whenever possibie. Focus students’ attention on
the model and provide motivation for emulating the model. Direct
students’ attention to sjtuational factors such as the situational
context, nonverbal cues, the responses of others Involved iIn the
Interaction. Show or describe the cognitive processes the models use in
selecting and performing the appropriate skill: this may be accomplished
by having the models think aloud, that 1Is, talk through the
decision-making process as they select and perform the skill.
Alternatively, the instructor may explain the model’s behavio:.

3. Have students role-play the use of the skill. Initlally, students
may use situations and scripts which the instructor develops. As they
galn experience and confidence, students can generate scenarlos based on
situations they have encountered at work Cor in other settings) which
require the performance of the skill. For each roleplay, students
discuss the sltuational factors in operatlon, the cognitive process the
model goes thrcugh In performing the skill, and the effects of skill
performance on other actors in the scenario.

4. Provide positive and corrective feedback to the student following
the roleplay. Emphasize the things a student does correctly and
maintaln a positive, accepting climate In the group. If alternate
responses are suggested, roleplay these and discuss which response would
probably be the best approach In this situation and why.

5. Provide opportunitles for rehearsal Iin contrived and natural
gettings. Rehearse the skill to mastery.

6. Teach students to monitor their own behaviors when possible.
Involve students In evaluating thelr skill performance and in setting
Instructional goals.
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7. Assess generallzation and malntenance of skills. Two approaches
may be used. If the student is not currently employed, skill performance
may be observed and evaluated in a contrived situation in the
classrcom: the instructor and peer confederates can structure a
sltuaticn which requires the student to perform the target skill. If
the student is employed, skill performance must be evaluated on the job
to ensure that skills learned in the classroom are exnibited on the job
ana that they are maintained over time. Since direct observation of the
student on the job can be inordinately time-consuming, evaluation may
consist of (1) obtaining a report frcm :the empioyer or school work
supervisior o. specific instances in which the student appropriately
performed the skill, or (2) setting up a situation on the job which will
require the student to perform the skill while the work supervisor
uncbtrusively opserves.

The next section »f this manual presents sample lesson plans ‘or
,teaching two gener ¢ skills using the STEP skills training approach.

S0CIAL SKILLS TRAINING

COMHUNITY VALIDATED PRIQRITIZED
AIBEISHENT BASED COORDINMATED
INDIVIDUALIZED FUNCTIONAL

COMHMUNITY BASED INTEEGRATED
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STEP SOCIAL SKILLS TRAINING
SAMPLE LESSON PLAN

SKILL: ASKING FOR HELP

Objective: Given a situation on the Jjob requiring the student to ask for
help, he or she will, using adequate soclal perception and
problem-solving skills, appropriately request and acknowledge assistance
from a supervisor or coworker.

Procedure:

A. During the initial group session. students are provided a rationale
for learning the targeted skill. The teacher introduces the following
points, using a chart tablet or chalkboard to write down key [deas:

i. Most people need to work and intend to work after they leave
school .

2. If you plan to work, it’s a good idea to know what employers
want: most are willing to train specific job skills but want employees
who have basic academic skills; who show up regularly, who are clean and
appropriately dressed; and who can get along with others.

3. Employers surveyed %v the STEP Project have identified 11
critical social skills. The top 5 included (write on chart taplet or
chalkboard):

Honesty ’ 99%
Following directions 97%
Good hygiene 87%
Controlling anger 87%
Asking for help 67%

4. Do yCu have what employers want? Your self-evaluation |ndicated
you need to learn to ask for help. We can C(write ideas on chart tablet
or chalkboard):

1. Talk about problem gituations
2. Decide on the best approaches
3. Learn to 'read" people better
4. Watch others ask for help
S. Practice asking for help *

B. Guidelines for group behavior are established and recorded on a
chart table so they are visible during group.

C. The skill sequence is taught. Steps in performing this skil! inc,ude:
1. Knowing you need help
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2. Choosing a good person to ask for help

3. Choosing a good time to ask for help

4. Approaching the person appropriately

5. Stating the problem clearly

6. Choosing another person if your first cholce can’‘t help
7. Asking for more explanation If necessary

8. Showing you heard

9. Saying *Thank you"

10. Using the suggestion

\
|
D. The skiil 1Is modeled using llve peer models or videotaped
scenarios, with the teacher calling attention to situational factors {
("See? The boss Is busy right now*), nonverbal cues ("Look at her face. 1
How do you think she feeis?*)
|
|

E. The skill is rehearsed with scenarios generated by students. Scripts
are developed: these can be outlines as most students can Improvise
dialogue from familiar situation very well. Scenarlos are videotaped and
replayed and positive and corrective feedback Is provided.

Evaluation:

1.Hovel Simulation: Ask the student to roleplay his or her response to a
situation which has not been discussed or rehearsed in group and
evaluate his or her performance. Here’s a sample scenarlio:

‘You just started a new Jjob as stocker at Modern Way and are using the
price tag label maker to mark prices on orange Jjulce. You finish the
cans and need to change the price marker So you can mark frozen
vegetables, but you don‘t know how. The manager Is talking with a
customer on the next aisle; a coworker is stocking shelves by the back
door and another coworker s running the cash register.

NOTE: The tralner may have the *coworker" stocking shelves (the logical
person to help) refuse to help, in order to check the student’s ability
to consider alternatives).

2. Work Site Evaluation: Student mastery of this skill must be observed
In naturally occuring situations on the Job. Generalization from the
classroom to the work environment cannot be assumed. Since direct
observation can be inordinately time-consuming, evaluation may consist
of (1) obtaining a report from the employer or school work supervisor of
specific instances in which the student appropriately asked for help, or
(2) setting up a situation on the Job in which the student needs to ask
for help while the work supervisor unobitrusively observes.
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A checklist such as the one on
evaluate skill performance.

44

the following page may be used to




STEP:University of Idaho
SOCIAL SKILLS PERFORMANCE CHECKLIST
SKILL: ASKING FOR HELP RATER

STUDENT: DATE

DID THE PERSON ASKING FOR HELP:
YES

NO

Recognize that (s)he needed heip?

Choose a person who was
wllling and able to help?

Choose an approprlate time to ask?

Appropriately approach the person?

Adequately describe the problem?

If person couldn’t or wouldn’t help,
thank him or her and choose someone else?

Ask for more explanation If necessary?

Acknowledge (s)he heard?

Say “Thank you"?

Use the suggestion?
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STEP SOCIAL SKILLS TRAINING
SAMPLE LESSON PLAN

SKILL: CONTROLLING ANGER AND STRESS

Session |1

OGbjective:

Glven a situation on the Jjob which creates anger or stress for the
student, he or she will, using adequate soclal perception and
problem-solving skills and self-control strategles, approgpriately deal
with his or her anger.

Procedure:

A. During the initial group gesslon, students are provided a rationale
for using the targeted skill. The teacher Introduces the following
points, using a chart tablet or chalkboard to write down key ldeas:

1. Most students need to work and intend to work after high school.
Many are currently employed,

2. If you plan to work, it’s a good idea to know what employers
want: most are willing to train specific Jjob skills but want employees
who have basic academic skills; who show up regularly; who are clean and
appropriately dressed; and who can get along with others.

3. Employers surveyed by STEP identified 11 critical skills. The
top 5 included:

Honesty 99%
Following directions 97%
Good hygiene 87%
Controlling anger 87%
Asking for help 67%

4. If you want to get and keep a job, it ls Important to master
these skills.employers want.
5. Besldes keeping a job, can you think of other ways In which
controlling anger might pay off for you? Some examples:
a. Keeping a boyfriend: X. blew up at hers; he left her
b. Staying in school: E. was kicked out last week for blowing up
and cursing teacher
c. Maintaining harmony at home: R. Is drawn into famlly battles,
blows, and stays on bad terms with her dad
d. Feeling good: C. yells at friends and then has headaches,
sleepless nights, upset stomach
e. Feeling worthwhile: V. blew up at work and lost her job; she
felt so stupid later.
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B. Students are involved in a discussion about the expected outcomes for
the group and are given choices of activities. Sample comments of the
Instructor:
* Your evaluation indicated that you‘’d like to learn how to
control your anger. Over the next several sessions, we’l|
practice self-control techniques and decide how you might want to
use self-control strategies to your advantage. We can:

Talk about strategies for controlling anger

. Talk about problem situations

Decide on the best approaches in given gituations
Learn to *read" people better

Watch others mode! self-control

Rehearse self-contro} strategies

Learn some stress-reduction strategies that work

QMmoo

Which of these do you think would help you most?*

NOTE: The trainer should structure activities that capitalize on student
priorities so that they are more motivated to particlipate in activitles.
Some students may be more Interested (and in need of) stress reduction
techniques; others may want to learn problem-solving strategies.

C. Guidelines for group behavior are established and recorded on a chart
tablet ao they are visible during group. Group members should be
involved in generating guidelines, which should be brief and few and
consistently applied. Suggested guidelines:
Respect the ideas and feelings of other group members
(listen, take turns, don’t ridicule, keep criticism constructive)
Keep group discussions confidential

Participate
Students who have difficulty functioning in a group setting should not
be forced to partictipate and will require an alternate treatment

approach, such as 1:1 counseling.

D. Students are asked to generate a list of situations in which they
have had problems with self-control. These will be used in J]ater
sessions for modelling and rehearsal.

E. The skill is modelled by competent peers who have had an
opportunity to rehearse the scenario (a videotape may be substituted for
live modelling). The Instructor directs the students’ attention to
pertinent aspects of the situation. The model talks through the
cognitive process or the instructor follows up the modelling with an
explanation of what the mode! is thinking.
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STEP SOCIAL SKILLS TRAINING
SAMPLE LESSON PLAN

SKILL: CONTROLLING AMGER AND STRESS
Session 2

Objective:

Glven a situation on the job which creates anger or stress for the
student, he or she will, using adequate soclal perception and
problem-golving skills and self-control strategles, appropriately deal
with his or her anger.

Procedure:

A. Students review the rationale for skil] performance from Session One.

B. Tralner introduces the concept of developling skill fluency.

"~ "We have so many skills to learn; we get more proficient as we get
older and have more opportunities to practice them. Think of a sk.il
you had difficulty learning as a child (Example-riding a bike). How
did you learn to do it better (Maturity-feet now reach pedals- and
practice).*

‘Coping, or self-control, Is a learned skill that Improves with
maturity and practice. For example:
Young children think of themselves as the center of the
universe; want their needs satisfled immediately; don‘t
understand how others see them; and don’t think ahead to the
consequences of thelir actions. ’
Older children become aware of how others see taem and learn
the consequences of things they do. As we mature, we learn to
tune In to our bodies to know when we’re losing control, ‘read’
other people, think about the consequences of what we do, and
to develop our own strateglies for control.”

“Think of a situation which always made you blow up when you were

younger but which doesn’t now (Example-teasing by other kids). How did
you learn to control your anger?"

"REMEMBER-  NONE OF US 1S PERFECT, BUT WE ALL DO BETTER WITH PRACTICE.*

C. Students are provided an overview of this session’s content (a
situational strategy for recognizing and dealing with anger).

D. The skill =zequence is taught by direct instruction. Steps include:

1. Tune into your body (tense, hot, fidgety, rapid pulse).
2. Declde what’s making you feel this way.
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a.

3. Decide if you need to be In control of your anger this time.

What are the probable consequences of blowing up?

4. Think about ways to control your anger, depending on the

situation. Some ideas (students may have others):

a. Ignore what’s bothering you; think about something else.
If someone’s being offensive, let the comments pass.

b. Leave the scene until you can get control of yourself,

c. Be assertive. In a positive way, let the person who Is
causing you to feel angry know how you see the situation,
and what you would like to happen.

d. Count to 10 and try to fix the problem.

5. Choose best approach for the situation you’re in. Watch
carefully the effect of your behavior on other people. If
your plan doesn’t seem to be working think about trying
something else,

E. Peers model each of the ways to control anger, with teacher and
students discussing situations in which each gtrategy would be
appropriate:

Ignore what’s bothering you; think about something else.
Suggested rolepiay- Your coworker is In a bad mood, and is
slamming desk drawers. It‘s mildly annoying. He’s leaving
for an appointment soon.

Leave the scene until you can get control of yourself.

Suggested roleplay- You made an expensive mistake on the Job and
your boss has yelled at you In front of several coworkers. He
returns to his office and you feel like <rying.

Be assertive. In a positive way, let the person who is

causing you to feel angry know how you see the situation,

and what you would 1lke to happen.

Suggested roleplay- You want to return a machine you recently
purchased with a defective part. The store does not want to
replace the machine but is willing to send it off to be repalred.
They say it will take about six weeks. You need it now.

Count to 10 and try to fix the problem.

Suggested roleplay- You’re working construction and have just
bumped into a bucket of nil stailn you were using to stain a deck.
The stain splashes all over the deck and portions of the siding
on the house.
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STEP SOCIAL SKILLS TRAINING
SAMPLE LESSON PLAN

SKILL: CONTROLLING ANGER AND STRESS
Session 3

Objective:

Given a situation on the Jjob which creates anger or stress for the
student, he or she will, using adequate social perception and
problem-solving skills and self-control strategles, appropriately deal
with his or her anger.

Procedure:

A. Review purpose of graup, behavioral guidelines, key Ideas from
previous session.

B. Have students describe situations in which they have had
problems dealing with anger or stress (taken from the initial session).
They describe their response to the situation and the consequences of
their actions. For each situation, the group generates alternate ways to
corirel anger/stress and the probable consequences of each. Teacher,
Support staff, and/or peer then model the behavior determined by the
group to Zie the best approach In that situatisa.

C. Students rehearge the modelled behavior wi.h  feedback from others in
the 2roup (may be video-taped for self -monitoring and self-correction).
Students can be encouraged to use self-talk to think their way through
the situxtion.
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STEP SOCIAL SKILLS TRAINING
SAMPLE LESSON PLAN

SKILL: CONTROLLING ANGER AND STRESS
Session 4

Objectjve:

Glven a situation on the job which creates anger or stress for the
student, he or she will, using adequate goclal percepticn and
problem-solving skilis and self-control strategies, appropriately deal
with his or her anger.

Procedure:

A. Students and teacher review the purpose of the group, behavliorai
guidelines, key ideas from previous sessions.

B. Students and teacher re'iew strategles for dealing with anger or
stress from Lesson Three.

C. Teacher presents a scenario for a stressful situation .on the job.
Students team up to write scripts for possible endings with one student
writing dialogue for the custoner and one for the employee. This lesson
plan includes a sample scenar’o in which a customer attempts to return a
bathing sult at a retail store; the point of view of both customer
and employee s presented and gspace is provided for students to write
out dlalogue. Four additional, optional sample scenarios are also
Included with this |esson. They get up a scenario and provide gpace for
students to write out dialogue or jot down ideas for improvising
dialogue for the roleplay.

D. Students rehearse and perform their scripts for others In the group.
All students are encouraged to comment on thelr reactions and to prcvide
suggestions for revising the scripts.

E. Teacher Introduces some effec:ive long-term techniques for reducing
gtregs., .

"These are some long term coping strategies that have to do with
reducing stress and Improving a person’s attltude toward life In
general., Which of these have you tried? Which would you like to

learn more about during these gessglonsg?”
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1.

2.
3.
4.
5.
6.
7.

Setting goals and deciding what’s important to you

{don‘t sweat the small stuff)

Talking yourself through situations

Exercising to work off tension and feel good about yourself
Meditatlion :

Self-hypnosis

Visualizatlon

Self-reinforcement (rewarding yourself for doing something well)

Sudents select techniques to Investigate in subgequent gessions. The
tralner demonstrates these if he or she has the expertise, or invites a
qualified resource person to do so.
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SAMPLE SCENARIO

Customer: You want to return a bathing suit purchased three weeks ago
from The Vogue. You didn’t realize until you got a good look at the
back of the sult at home that it made you lock really fat. Stores
should take back unsatisfactory merchandise. The customer |s always
right. The salesperson is giving you a hard time about .taking it back.
You plan to stand right there at the counter until you get your money.

Salesperson: You’ve been on the job six weeks. You know the store’s
policy Is to take back merchandise for almost any reason. But federal
law prohibits the return of swimwear. You want to please the customer
but really shouldn’t take the suit back. You hate to buther your
supervigor and so you try to deal with the customer. She gets
unreasonable and won’t leave. Her behavior will be noticed by the other
customers and IS embarassing you.

Write the dlalogue to resolve this situation the best way you know how:

Salesperson:

Customer:

Salesperson:

Customer:

Salesperson:

Customer:
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Salesperson:

Customer:

Salesperson:

Customer:

Salesperson:

Customer:

Salesperson:

Customer:




DEALING WITH ANGER AND STRESS

Sample Roleplay Scenario

WRITE A SCRIPT FOR THIS SITUATION. WRITE WHAT THE CUSTGMER WOULD SAY
AND WHAT THE EMPLOYEE SHOULD SAY IF HE OR SHE WANTS TO KEEP THE JOB.

You work as a bagger at Albertson’s. You‘re carrying out a customer’s
bags in the pouring raln as she tries to reason with her 2 young
children, who are screaming for Yogo-Yummies. As you place the bags in
her car, you drop a carton of milk on the pavement and it bursts. She
I8 very upset and yells at you.

PROPS: Grocery bags, milk carton
SCRIPT:




DEALING WITH ANGER AND STRESS

Sample Roleplay Scenario

WRITE A SCRIPT FOR THIS SITUATION. WRITE WHAT THE CUSTOMER WOULD SAY
AND WHAT THE EMPLOYEE SHOULD SAY IF HE OR SHE WANTS TO KEEP THE JOB.

You have a new part time job as graphics designer. You have an
agsignment but need a template and some graph paper and your boss is
busy. You ask a coworker for help. (S)he Is obviously upset about
something and yells at you.

PROPS: Table, art supplies
SCRIPT:

oY
an
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DEALING WITH ANGER AND STRESS

Sample Roleplay Scenario

WRITE A SCRIPT FOR THIS SITUATION. WRITE WHAT THE CUSTOMER WOULD SAY
AND WHAT THE EMPLOYEE SHOULD SAY IF HE OR SHE WANTS TG KEEP THE JOB.

You work as a sales clerk at a retall store. A customer comes in to
return a jacket which came apart the first time she washed it. She has
no sales receipt but you are authorized to give in-store credit for the
amount of purchase, no questions asked. She ls not happy with that and
instead wants a cash refund plus $20 for her trouble. She gets very
angry when you tell her you can’t refund her money.

PROPS: Torn jacket
SCRIPT:

(2
\I
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DEALING WITH ANGER AND STRESS
Sample Roleplay Scenarlo

WRITE A SCRIPT FOR THIS SITUATION. WRITE WHAT THE CUSTOMER WOULD SAY
AND WHAT THE EMPLOYEE SHOULD SAY IF HE OR SHE WANTS TO KEEP THE JOB.

A coworker has been asked to train a new employee. She is upset because
she is not paid to supervise, no one eise has been asked to help and she
feels she has enough to handle Jjust doing her own Jjob. She yells at you
because you seem to have plenty of time.

SCRIPT:

o
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STEP SOCIAL SKILLS TRAINING
SAMPLE LESSON PLAN

SKILL: CONTROLLING ANGER AND STRESS

Sessgiong 5.6....,,

Objective:

Glven.a situation on the job which creates anger or stress for the
student, he or ghe will, using adequaie soclal perception and

problem-solving skills and self-control strategies, appropriately deal
with his or her anger.

Procedure:

A. Students review purpose of group sessions and the fact that this
session features a strategy they wanted to learn more about.

B. Each session, the teacher or other expert introduces students to one
of several long-term strategies for reducing stress,

A. Students dlscuss causes of stress
B. Students discuss reactions to stress
C. Students describe how their reactions to stress
relationships, health, job .
D. Students review a strategy for coping with an immediate gsituation:
a. Tune into your body (tense, hot, fidgety, rapid pulse)
. Declde what made you feel this way (interral or external
factors operating)
. Decide If you need to be in control of your apger (what
~are the consequences of blowing up?)
. Think about ways to control (ignore, leave, be agsertjve,
or count to 10 and try to fix things)
. Choose the pest approach for the situation
(fix it, negotlate around It, or leave it)

affects

Q Q o

F. Instructors reyjew some long-term strategies for dealing with gtress:
1. Setting goals and declding what’s lmportant to
you (don’t sweat the smal! stuff)
. Talking yourself through situations
Self-reinforcement (rewarding youself for doing well)
. Exercising to work off tension and feel good about yourself
Meditatjon 6. Self-hypnosis 7. Visualizatjion

NdHh W
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CHAPTER S
ENHANCING SKILL PERFORMANCE

The teaching strategies outlined in Chapter 4 are effective in
dealing with a skill deficit, that is, in instances in which a student
does pot know how to nerform a skill.

However, If the STEP assessment process jndicates that a student |s
having difficulty performing a skill in a work situation yet knows how
to perform the skill, a different intervention approach is indjicated.

The following strategies can be used to design interventlon programs
for performance deficits.

1. If performance appears to be a problem in only one setting, obtain
as much information as possible about situational factors which may be
inhibiting skill performance. For example, if the student knows how to
ask for help and asks for help appropriately in class but will not ask
on the job, look Into the situation at the work gite. Talk to the
student, talk to the employer or work supervisor, and spend enough time
on the job site to get a feeling for the work atmosphere, including
employer expectations and management style and coworker attitudes.

2. 1f student consistently falls to perform skills across a number of
settings, explore appropriate strategies to enhance skill performance.
These jnclude self-control strategies and counseling programs.

Self-control strategies

Goal getting: Many students with mild handicaps do not feel they are
In control of their 1lives. However, these students can learn to
prioritize their needs, set realistic goals, and deveiop plans for
reaching their goals. f students perceive employment as a means of
achlieving goals, they may be more motivated to exhibit the social skilis
they need to maintain employment. For example, a student who wants to
keep his job in order to buy a car feels 1lke walking off the job when
the boss criticizes him but may accept the bogs’s remarks and modify his
behavior instead.

Self-monitoring: Students can be encouraged to think about what is
going on In a situation, the effect of their behaviors on others, and
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the consequences of their actions. They can monitor the success of
their problem-solving efforts.

- ¢ Students can learn to reward themselves for
appropriate behaviors in a number of ways from positive self-talk to
allowing themselves a special treat for handling a difficult situation.

Group or individual counseling

In some cases, a therapeutic approach by a trained professional is
Indicated for the student, either in group or on an individual bpasis.
Treatment may include such areas as self-esteem enhancement, anxiety
reduction training, or assertiveness training.

3. Avoid implementing sirategies which make the student dependent
on extrinsic rewards such as contingency contracting with the teacher or
Job trainer or verbal praise from the trainer on the job site when the
skill is performed. Relnforcement should be intrinsic or limited to
that which is naturally present ’n the environment in which the skill
must. be performed. For example, a weekly paycheck is a natural
reinforcer for showing up for work each day. Demonstrating Interest in
the job and a willingness to learn new tasks may be reinforced by
assignment to a more challenging Jjob.

4. If performance inhibition is severe or longstanding, recognize the
difficulty in effecting change during the student‘s Jast years in
schooi. In this case, consider a Job-person match. work on enhancing
the performance of skill which are problemmatic, but place the student
on a job site in which failure to exhibit the skill is less likely to
result in his or her termination. The student’s entry into vocat jonal

settings should not be contingent on mastery of any given set of social
skills,

61




ooty c

RN A v e Provided by ERIC

B4

ERIC

APPENDIX A

"Assessing Job-Related Social

in preparation

62




Revised 4/17/86 Assessing Job~Related Social Skills

Teaching Community-Validated Job~Related Social SKills
to Secondary Students with Mild Handicaps:

Assessment Strategies

Running head: ASSESSING JOB-RELATED SOCIAL SKILLS




Assessing Job-Related Social Skillg

Abstract
This article reviews considerations underlying social competence

and summarizes several approaches to enhancing thz social competence of
students with mild handicaps in the workplace. Current assessment
strategies are discussed and the social sKills identified in the
literature as essertiai for obtaining and maintaining employment are
delineated., The article also describes a study in which an emplover-
validated list of social skills was used to collect assessment data from
students, employvers, teachers, and parents. For each skill that was
reported as problematic for a student, he or she was shown a saries of
videotaped stems to determine whether he or she Knew how to perform the
skill. The data was then reviewed and correlated across evaluators to
determ.ne the ability of students to accurately assess their areas of
difficulty., Results of the assessment process indicated that students
tend to exhibit performance problems rather tkan skill deficits and that
employers are better evaluators of social <Kill strengths and deficts

than are students, parents, or work experience supervisors,
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Teaching Community-Validated, Job-Related Social SKills

to Students with Mild Handicaps: Assessment Strategies

As competitive employment becomes a major objective of special
2ducation programming for students with mild handicaps, researchers are
increasingly interested in the relationship between social competence
and the ability to obtain and maintain competitive employment.

Results of recent studies indicate that students with mild
handicaps exhibit a varjety of social skill deficits which differentijate
them from nonhandicapped students and which may affect their adjustment
in the workplace., For example, Schumaker, Hazel, Sherman, & Sheldon
(1982) found that performance differences can be demonstrated between
students fabeled LD and those labeled non-LD on seven of eight general
soriai skills: giving positive feedback, giving negative feedback,
accepting negative feedback, resisting peer pressure, negotiating
confitct situations, conversation, and personal problem solving., Only
in the area of following instructions was there no significant
difference between the performance, as a group, of students labeled LD
and those identified as non-LD students. 1In an earlier study, Matthews,
Whang, and Fawcett (1980) found that LD students performed significantly
worse than non-LD students on four of ten work-related social skills,
including participating in a job interview, accepting criticism from an
emplover, qiving criticism to a coworker, and explaining a problem to an
emplover,

Given the wide range of interpersonal skills which may be required
of students with handicaps in work settings, the major problems in
social skills programming will be identifying those which are considered
important or socially useful by significant others (Gresham, 1981)
clearly defining the cognitive and performance components of each skillg
accurately assessing skill competence; and developing intervention
strategies whici maximize skill generalization and maintenance.

Social skills programming should assess and teach skills identified
as essential by signifizant others and training outcomes should be
evaluated in terms of whether others see persons with handicaps as more
7aluable or competent as a result of training. Gresham (1981), in a
review of social skills studies involving students with handicaps, noted
a jack of evidence that the skills selected for assessment and training
were actually validated as those needed for effective functioning in
social interactions. Schumaker & Hazel (1984) reviewed 44 studies which
tdentified cognitive social skill deficits or overt behavior deficits of
students labeled learning disabled: a major finding was the need to
socially validate identified skill deficits to determine their effect on
the perceptions of parents, employers, peers and teachers of the
students’ social competence. The absence of social validity data may
result tn social skills instruction which fails to teach any critical
interpersonal skills or which teaches only those skills needed in a
special education setting.
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Surveying employers to determine which social sKills they consider
essential for obtaining and maintaining employment provides a measure of
social validity for an intervention program. Potential employers should
be asked to specifrs the behaviors which ars important to them (Voeltz &
Evans, 1983), ResearcHers have identified a number of critical
Job-related social skills based on information provided by employers,
Noncompliance with supervisors, tardiness, poor attendance, maladaptive
menaviors 'Wehman,1982); inappropriate bezhaviors (Schnalock & Harper,
1978); poor social relationships and inappropriate verbal behaviurs
(Moss, 1979); and poor peer reiationships, poor relations with
supervisors, poor motivation, and inappropriate behaviors (Brickey,
Browning, & Campbell, 1982) appear to be rzlated tc failure in
employment, Also related are such problems as not listening to the
boss, tnappropriate conversations, fighting, stealing, tardiness,
nostness, lack of motivation, and being easily angered (Greenspan &
Shoultz, 1981), Vautour, Stocks, and Kolek (1983) found that employers
listed tardiness, absenteeism, and failure to follow directions as
concerns in training workers with handicaps. Matson and Andrasik (1982)
reported that job supervisors are more intolerant of social skill
inadequacies (inappropriate requests, negative statements about
coworkers) than task performance inadequacies. Burton & Bero (1984)
Interviewed 25 local employers of educationally handicapped students to
identify those skills which should be included in a comprehensive career
education curriculum and learned that specific job performance skills
were percetved as less important than getting along with people, coping
w.th stress under pressure, showing enthusiasm for the Jjob,
dependability, and communicating with the public. Thus, at least in the
area of employment, socme social skills have been identified as critical
by persons directly involved in evaluating social competence in the
workplace: employers and work supervisors,

In addition to ensuring that the job-related social skills selected
for assecsment and instruction are considered important by empioyers,
researchers must deal with the issue cf whether to focus on identifying
and teacning skills which are specific to a particular job site or more
generic skills which are required in a variety of work settings. While
a survey of community employers can yield information about the relative
importance of a number of interpersonal skills (for example, interacting
with customers), it will not delineate the specific compe tencies
required in a particular work environment and their impor tance to the
employer or supervisor (for example, the ability to interact with the
parents of preschoolers at a day care center each day). An approach to
the problem of whether to assess and teach general social skills versus
Job-specific skills may lie in combining a community-validated
assessment of general social skills with an irdividual inventory of the
specific skills required on the site where %he student is placed and an
assessment of his or her performance. It is possible, for example, that
a student can perform essential social skills in a number of situations
and yet have difficulty in a particular situation on his job. An
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inventory would aiso yield information about skills assigned a high
pri:crity by an individual employer or skills more likely to be required
by a par.icular work setting: for example, while the ability to
compliment others is not critical for a student working independently at
custodial tasks, it is essential for a student employed as a sales clerk
at a clothing store.

Another issue in social skills assessment and instruction involves
determining just what constitutes effective skill performance and
designing a multi-factored assessment process to ensure that all
relevant skill components are assessed (Gresham, 1983). Social
competence involves cognitive and perceptual factors as well as
performance factors (Arkowitz, 1981), although the relative importance
of each factor in achieving social competence has not yet been clearly
establiched. Cognitive/perceptual factors include a knowledge of social
conventions and the meaning of various response cues, the abilit, o
attend to relevant aspects of the interaction such as the interactional
context and feedback from others, the ability to process information,
and the ability to predict and evaluate interpersonal consequerces
(Morrison & Bellack, in press). Performance components include
acceptable behavioral responses such as appropriate sequences, timing,
and verbal and nonverbal content (Bellack, 1979), effective use of
problem-solving strategies, and acceptable frequency of appropriate
behaviors. *Thus, failure to exhibit appropriate social “ehaviors in a
natural situation may be the result of cognitive/perceptual deficits
such as misreading situational cues or not having the skill in one’s
repertoire; or the lack of appropriate behaviors may be a function of an
inability to perform in certain situations due to anxiety, low
motivation, or other factors. Because the intervention strategies for a
skill deficit (such as perception training, modeling and verbal
rehearsal) differ from approaches useful for treating performance
deficits (such as anxiety reduction and self-control techniques) it is
important to develop an assessment procedure which differentiates
between the two.

It appears that no single assessment device currently available is
comprehensive enough to serve as a basis for a social skills
intervention program. Behavioral checklists are easy to use,
nonreactive, and can be designed to measure the use of cognitive skills
fsuch as problem solving) and the quality of responses; however they do
not v1eld socially valid information about whether skill performance
results in acceptance by others. Sociemetric devices and rating scales
provide social validity but do not measure the specific components of
skill performance (Schumaker & Hazel, 1984), Self-report and simulated
interactions are useful in assessing whether a social skill exists at
all in a student’s repertoire; however, actual measures of skill
performance in natural environments are required to determine whether a
performance deficit exists and under what circumstances performance is
inhibited.
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The assessment process, then, should:

1. ldentify general social skills perceived by community employers as
essential,

Z. Evaluate the sturdent’s general skills performance on skills
identified by community employers as essential., Self-assessment 1s
useful because it appears that LD students may be more accurate in their
ratings than their teachers (Hazel, Smalter, & Schumaker, 1983);
evaluations by others who are a natural part of the student’s social
envirenment (parents, teachers, and current and former employers) are
useful as validity is enhanced by the use of multiple raters and the
risk of observational reactivity reduced (Har tmann, 1984).

3. Assess job-related sorial skills deficits specific to the
student’s work setting using naturalistic observation and 3 skill
analysis on the job sjte,

4. For those skiils identified as deficient. determine whether the
skill can be performed at all (if not, cognitive deficits exist).

5. For those skills which can be performed but are not consistently
(performance deficts), del.neate the conditions under which the skill is
performed. The effect of situational factors should be taken into
account when assessing general skills. Students who can competently
perform a skill in one setting may have difficulty in other
circumstances. Naturalistic observation acrosr- szttings can yield
important information about whether social incompetence results fram
coanitive deficits or performance inhibititon due to situational
factors.

é. For those skills targeted for intervention, obtain information
about the quality of skill as it is currently performed and the criteria
for adequate performance in situations of concern,

7. Measure training outcomes in terms of whether the student cany in
new situations, perform skills on which he or she h.: been trained and
whe ther the student 1s perceived by employers and work supervisors as
more competent in the performance of identified skills as a result of
tnstruction,

Two approaches are suggested by the need for a comprehensive
assessment of social skills. One is to observe the student in a number
of environments where selected social skills typically should be
performed. This strategy car differentiate between performance and
skiil deficits and can target specific activities and environments in
which assistance is needed, Unfortunately, this approach is very
time-consuming as it depends on the natural occurence of & situation
#hich requires the stident to perfirm the targeted skill, SKill
performance may also be influenced by the presence of the observer. &
secord strategy is to collect information from a variety of people who
are in a position to regularly observe a student’s performance on
selected skills, Data indicate that involving students in rating * »ir
own performance may provide an accurate representation of their actual
behavior. A study by Hazel, Smalter, & Schumaker (1983) indicated that
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LD adolescents’ ratings of their own skills correlated significantly
with their performance both in roleplay situations and in contrived
situations in the natural environment. This strategy is time-efficient,
is supported by research on anecdotal assessment procedures, can
potentially differentiate Retween skill and performance deficits, and
can target activities and environments which, and people with whom, a
student 1s having difficulties. However, whether students with mild
handicaps can accurately evaluate what social skills they are having
problems with and the type of problem (skill or performance deficit) has
not been established.

This study was designed to investigate (1) whether students with
mil1d handicaps can rate their social skills performance on job-related
social sXills as well as or better than their parents/caregivers,
employers, or work supervisors and (2) whether students and employers
can differentiate between skill deficits or performance deficits
in identified problem areas.

63




Assessing Job-Related Social Ski'ls

tlethod
Phase {- Validation of assessment checklists

A survey questionnaire containing twenty-one social skills was
prepared. The skills included those identified in the literature as
critical to maintaining employmert together with those mentioned by
community employers participating in the STEP project in their
evaluations of secondary students with handicaps who had participated in
communi ty-based work experience.

One hundred local employers were surveyed using the guestionnaire to
determine which social skills they perceived to be essential for
employment in entry-level jobs. The survey included employers who were
providing workK observation or job training experiences for students with
handicaps and employers who hire for entry level positions in careers in
which students with handicaps typically engage after leaving schootl,
including food service, custodial, and clerical occupations. Employers
were asked to rate the importance of social skills to the workplace with
no regard to handicapping conditicns.

Employers were sent the survey checklist and asked to assign a
priority to each skill according tc how critical they believed it to be
for entry-level employees. Employers were also asked to list any
additional skills they felt were essential for maintaining entry-level
employment and to indicate in general terms their reasons for
terminating employees who had been let go during the past year. A
cover letter explaining the purpose of the study and a stamped,
seif-addressed envelope were included with the survey questionnaire.
Six weeks after the first mailing, a followup letter with a copy of the
questionnaire and a stamped envelope was sent to those employers who had
not responded to the first request. Sixty-seven of the questionnaires
were returned for a response rate of &7% (see Table 1.

Insert Table 1 about here

Employers were also asked to list additional interpersonal skills
they felt were essential for employment (see Table 2). These were used
to revise the questionnaire.

Insert Table 2 about here

Table 2 reports employers’ stated reasons for terminating employees
during the 12 months preceding the study.
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Phase 2~ Fieldtest of assessment checklists

The community-validated checklist was used to construct a
rreassessment device which was piloted with a group of 15 high school
seniors with mild handicaps ranging in age from 17 to 20 who were
enrolled in a two-semester class to teach Job-finding and
job-maintenance skills. Fourteen of these students concurrently engaged
in paid work experience on job sites in the community for which they
received high school credits.

Both forms were revised to reflect feedback from students, employers,
teachers, and parents and to incorporate additicnal items included in
the community survey. For the actual study, the number of jtems on each
checklist was reduced to 11 skills identified as critical by at least
574 of the employers sampled.

A videotape was then prepared consisting of three vignettes for each
of the 11 targeted skills. Level One vignettes portrayed middie school
or gunior high students involved in straightforward situations requiring
the performance of social skills; Level Two portrayed senior high
students in a more complex job-related situations, and Level Three
presented even more complex situations faced by senior hiah students on
Jobs. Appropriate responses to the videotaped stems were validated by
surveying two work supervisors and an employer. The videotaped vignettes
were developed to be shown to students who indicated on their
self-evaluation checklists that they iiad a problem with one or more of
the eleven targeted skills.

Phase 3~ Assessment

Thirty-one students ages 14-18 with mild handicaps from three school
districts who were currently employed or engaged in work experience
participated in the study. Students were asked to conduct a
self-assessment using the employer-validated checklist. For each
student, asses - 1t data was also obtained from the parent or caregiver,
current employer, and work experience coordinator using a checklis?
containing the same items as those used in the Student Self- Assessment.
For each problem checked, the student was shown Level 1,2, and 3
vignettes and was asked to tell what the person in each vignette should
do if hesshe wanted to Keep his/her job. Two independent observers
rated the student’s rzsponse to the videotape sten against the validated
respenses. If the student could not describe or demonstrate the skill in
response to the tape, a skill deficit was assumed. If the student could
adequatelr describe or demonstrate the skill, a performance deficit was
assumed,

For 2zch student, correlations between the ratings of each evaluator
and the student’s video performance score were caomputed. In instances
in which scores of "1" (Don’t Know) wer recorded for any one question
by an evaluator, no comparisons wers made of the total assessment score
recorded by that evaluator and the student’s performance on the
videotapes. Scores on assessments that did not contain any "1’s" were
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treated as jaterval data and were compared using the Pearson Product
Moment Correlation.

Resul ts

The results of the comparisons are shown in Table 4. There was a
high positive correlation between employer ratings of student social
skills strengths and deficits and the students’ actual performance in
response to videotaped scenarios. However, there was only a low
positive correlation between the students’ self-assessment of their
strengths and deficits and their actual performance.

Insert Table 4 about here

An anaiysis of mean discrepancies across. individual questions wag
conducted by using Friedman’s nonparametric ANOVA adjusted for ties.

For the 31 students, the ‘requency with which a social skill was rated
as problematic by at least 2 evaluators was computed. The rank and
frequency of the skills most often cited are shown in Table 5,

Discussion

Results of this study indicate that students with mild handicaps may
not be able to adequately assess their strengths ar i weaknesses on job
retated social skills. Paren . and school work supervisors or teachers
tfare onlv slightly better in predicting the kinds of problems students
mas have on the job. It may be possible to accurately measure a
ztudent’s performance on job-related social skills only after he or she
Is placed in a work environment. Communi ty-based vocational training is
useful, then, not only for identifying and teaching specific work
sKills, but also for providing information about how a student functions
socially in w ~K situations.

For mos! of the students in this study, social skills deficits tend to

be performance rather than skill deficits. This is a critical
distinction as the nature of the deficit will suggest the type and
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content of social skills program. The interventions emplioyed when a
student lacks a social skill are very different from those used when he
or she knows what to do but fails to (or chooses not to) perform the
skill. It a student Joes not Know how to perform a skill, a ¢kills
training program can be designed which provides a rationale for learning
the skill, direct instruction in how to perform the skill, live or
videotaped modeling by competent peers, behavioral rehearsal with
feedback from peers and the trainer, opportunities to use the skill in
response to novel situations and people, and posttraining assessment in
the natural environment to ensure that generalization has occurred. The

program should incorporate training in social perception and social
problem-solving skills,

If the assessment process indicates that a student has the skills
required to perform and yet does not exhibit them, direct observation of
the student on the work site can vield essential information +or
decigning an intervention plan. The process would include these steps:

1. Record the conditions, activities, environments, and/or people
under which tie student has difficulties with social skills
2. Determine the level of skill performance required by the setting
3. Explore appropriate strategies to enhance performance sKill
performance such as anxiety reduction, social perception tyaining,
or seif-control strategies (self-monitoring, self-reinforcement) .

Another icsue is raised by this study. The employer survey conducted
in conjunction with the development of the assessment instrument
corroborates other research indicating that employers value those
skills needed to conform to social norms and behavioral expectations
{such as following directions, being flexible and trustwor thy,
maintaining self-control) over the social adjustment skills needed to
develop satisfying personal relationships (for example, initiating
conversation and providing compliments and constructive criticism). This
suggests that the focus of instruction in vocational social
ski1lls should be on compliance skills.
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Table 1

Results of Emplover Validation
of Twenty-one Job-related Social SKills

N=47
Rank SKill Number of Responses
Critical Helpful  Unimportant No
Rating

1 Demonstrate Honesty 66 1 0
2 Accept Instructions 45 2 0
3 Maintain Good Hygiene 58 9 0
3 Maintain Self Control 58 7 0 2
4 Deal with Anger 49 i8 0
] Explain Problem 45 20 0 2
é Demonstrate Interest 44 23 0
7 Dress Appropriately 43 23 0 1
8 Cooperate 41 24 0
9 Accept Criticism 39 28 0
10 Remain Flexible 38 29 0
10 Refrain from Conducting

Personal Bus. on Job 38 25 4
11 Deal With Failure 35 32 0
12 Prioritize Tasks 28 38 1
13 Exhibit Assertiveness 22 44 1
I4  Compromise 20 42 4 1
15  Accept Praise ig 49 0
16 Introduce Setf 13 S0 3
17 Initiate Conversation ¢ 49 11 1
18 Provide Constructive

Criticism S 48 13 1
1?2 Provide Compliments q 952 10 1
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b Table 2

Additional Interpersonal SKills Listed as
Essential by Surveyed Employers

SKill Number of Employer Responses

Abiiity to interact with
customers/clients é

ability to ask and answer
questions

[Av]

Goocd oral and written communication

skiils 2
Understanding policies ¢1d roles 2
Dependability 2
Maintaining confidentiality 1
Demonstrating initiative 1
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Table 3

Commenity Validation Survey: Employers’ Stated Reasons for
Terminating Employe s Zuring the Past Year

Reason for Termination Number of Terminations

[y

n—hhhahah-hhh-hawmw.p_pm\lo

Absenteeism/tardiness

Poor quality of work

Dishonesty/theft

Negative attitude

Low production

Inability to work cooperatively
General policy violations
Drugs/drinking

Not following directions

Lack of enthusiam

Foor hygiene

Inappropriate interactions with coworkers
Poor work habits

Not dependable

Retused to return to work after injury
Pregnancy




STEP: University of Idaho Revised S5/87

TEACHER ASSESSMENT
OF JOB-RELATED SOCIAL SKILLS

Stucent Mame:

Please review the social skills listed below and use the following scale
to evaluate rthe student’s performance on the job. Record a 1, 2, 3, or
4 rating for cach skill. Thank yuu.

1 = { ha.. had no opportunity to observe the student’s performance of
this sxii! ana have no idea how he or she would do

2 = The student does not have the skill.

3 = The student has the skill put doesn’t always perform it.

4 = The student performs the skill consgistently and independently.
SKILL B RATING
Is honest

Accepts and follows
instructions

Keeps hair. teeth.
clothes & body clean

T —— D — D £ WS D T A D D D D D B D D Bu D D D D S D S Gu D e B D YD D D D . D D D D > et P S S D D D S > B s >

Explains oroblems
and asks for help
aporopriately
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Shows interest in the
Job and is willing to
learn new tasks
Works cooperatively
with supervisor and
co-workers

Chooseg suitable
clothes for work

o ot o = o > > > S P = P =
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STEP: Unlversity of Idaho

Page 2

SKILL

RATING

Accepts criticism

Accepts changes in work
aggignments and schedules

Refrains frcm conducting
oersonal business on the job

COMMENTS:

Rater

Date




STEP: University of Idaho Revised 5/87

EMPLOYER ASSESSMENT
OF JOB-RELATED SOCIAL SKILLS

Student Name:

Please review the social skills listed below and use the following scale
to evaluate the student’s pecformance on the job., Record a I, 2, 3, or
4 rating for each skill. Thank you.

[ have had no opportunity to observe the student’s performance of
this skill and have no idea how he or she would do

1

2 = The student does not have the skill.

3 = The student has the skill but doesn’t always perform Iit.

4 = The student performs the skill consisteatly and Independently.
SKILL RATING

[s honest

Accepts and follows
instructions

Keeps hair, teeth,
clothes & boudy clean
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Explains problems
and asks for help
appropriately
Shows interest In the
Job and is willing to
learn new tasks
Works cooperatively
with supervisor and
co-workers

Chooses suitable
clothes for work




STEP: University of Idaho Page 2

SKILL RATING

Accepts criticism

R SIS S atedadadededed Lieded o detndededededndatadadadefed i

Accepts changes ln work
assignments and Schedules
Refrains from conducting
personal business on the job

COMMENTS:

Rater Date
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ATEP: Univerxzity of Idaho Reviged 5/87

PARENT ASSESSMENT
OF JOB-RELATED SOCIAL SKILLS

Student Name:

Please review the social skills listed below and use the foillowing Scale
to evaluate the student’s performance on the job. Record a i, 2, 3, or
4 rating for each skill. Thank you.

1 = [ have had no opportunity to observe the student’s performance of
this skill and have no ldea how he or she would do

2 = The student does not have the skill.

3 = The student has the skill but doesn‘t always perform it.

4 = The student performs the skill consistentiy and independently.

SKILL RATING

Is honest

Accepts and follows
Instructions

Keeps hair, teeth,
clothes & body clean

Explains problems‘
and asks for help
appropriately
Shows interest in the
Job and is willing to
learn new tasks
Works cooperatively
with supervisor and
co-workers

Chooses sujtable
clothes for work
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STEP: University of Idaho Page 2

SKILL RATING

Accepts criticism

- e S e T e e o T > S - - - . - - o = ol = (W P = P S W D s = S u

Accepts changes in work
assignments and schedules
Refrains from conducting
personal business on the job
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COMMENTS:

Rater Date
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STEP: University of Idaho Student Assesament i Revised 10/6/86

Name Date

School

PLEASE READ EACH SKILL LISTED BELOW. THINK ABOUT SITUATIONS THAT 4AVE
HAPPENED ON YOUR JOB. FOR EACH SKILL, DECIDE WHETHER OR NOT YOU HAVE A
PROBLEM ON THE JOB. THEN MARK THE APPKJPRIATE BOX.

PROBLEM NO PROBLEM
Being honest !
Accepting and fgllowing
Instructions

Keeping hair, teeth,
clothes & body clean
Controlling anger
and stress

D = S P S D S ¢ S R P ST WD S W S ST WP S WS WS W WP W W WS WD WA b G S M S S b b AU P AU S S P S W SN S W R P S SN e b ) mp AR W W P 4 B P W b W W S

Explaining problems
and asking for help
Showing interest in the

Job and willingness to

learn new tasks

Working cooperatively

with supervisor and

co-workers

Choosing suitable
clothes for work

T D D A ) S D S B D D D TH D D G D ) D D S Gt D T D S T D T D S M S D D D N S W M A WS W WS b b G S S S e A S S WP b W A S W P W S W P
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Accepting changes in work
agssignments and schedules
Saving personal busl ess
for after work
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STEP: University of Idaho Student Agsessment 2 Reviged 10/6/86

Name Date

School

THINK ABOUT THE SKILLS WHICH YOU MARKED AS PROBLEMS ON THE JOB.
ISE THE SCALE BELOW TO DESCRIBE YOUR PERFORMANCE ON THE PROBLEM SKILLS.

1 =1 don’t know how I do on the Job.

2 = I don’t have the skill.

3 =1 have the skill but I don’t always use it.

SKILL RATING

Being honest

Accepting and following
instructions

Keeping halr, teeth,
clothes & body clean

- S e T e e P b T S W S P e = e P S G G S S S S S W S WS WS WSS WS ¥R W W W S WS O W G W S W b W

Controlling anger

and stress

Explaining problems
and asking for help
Showing Interest ln the
Job and willingness to
learn new tasks
Working cooperatively
with supervisor and
co-workers

Choosing sultadle
clothes for work

e s -

e S eSSy " - -

Accepting changes in work
assignmernits and schedules
Saving personal busliness
for after work




STEP: University of Idaho Reviseqg 5/87

SOCIAL SKILLS ASSESSMENT: DATA SUMMARY SHEET

Record the ratings from each evaluator in the appropriate column. Clrcle skills
identified as & predlem (rated 2 or 3) by the student or by a majority of the

raters.
Stucent Name _—.School
RATINGS
SKILL SELT | ADULT* | TEACHER! EMPLGYER VIDED
1 2 3
..... — S ed ]
Being honest
......................... ] | AR S BN S
Accepting and following
! Instructions
O, -- - -4-- -L . SR . N
‘ Keeping hair, teeth,
clothes & body clean
Controlling anger
and gtress
Explaining prcblems
and asking for help
Showing Interest in the
Jjob and willingness to
learn new tasks
Work ing cooperatively '
wlith supervisor and
co-worke,s
Chooging suitable
clothes for work
.................. - . I P PP ISNUURRRECRUNURVNDE JEPN NPV S
Accepting criticism
Accepting changes in work
agssignments and schedules
Saving personal business i
for after work ] J

#parent, guardlan, or other

COMMENTS:
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Assessing Job-Related Socia} Skills

Tabie 4

Comparison of Employer, Student, Parent, and Teacher Ratings
ard Student Performance on Videotaped Stems

Pearson Product-Moment
Correlation Coefficient

Empicver rating/student performance .83

Student rating/student performance .37

Parent rating/student performance «36

Teacher rating/student performance .94
Table 5

Social Skills Most Frequently Cited by Raters as Praoblematic

Rank Ski11 7 of students cited
1 Explaining a problem and asking for help .50
2 Accepting criticicm .99
Accepting changes in work assigments and schedules «35
3 Saving personal business for after work +39
4 Accepting and following instructions +35
Controlling anger and stress .35




References

Arkowitz, H, (1981). Assessment of social skills, In M. Hersen & A.S.
Bellack (Eds.), Behavioral Assessment: A practical handbook. New
York: Pergamon Press.

Bellack, A.S5., £1979). A critical appraisal of straiegies for assessing
soctal skills, Behaviora? Assessment, 1, 157-174,

Brickey, M., Browning, L. & Campbell, K. (1982). Vocational histories
of sheltered workshop employees placed in projects wijth industry
and competitive jobs. Mental Retardation, 20, 52-57.

Burton, L. & Bero, F. (1984). 1s career education really being taught?
Academic Therapy, 19, 389-395,

Greenspan, S, & Schoultz, B. (1981)., Why mentally retarded adults lose
their jobs: Social competence as a factor in work adjustment,
Applied Research in Mental Retardation, 2 23-2¢,

Gresham, F.M. (1981). Social skills training with handicapped children:
A reviaw, Review of Educational Research, 51, 139-174.

Gresham, F.M. ¢1982), Secial skills asscssment as a component of
mainstreaming placement decisions. Exceptional Children, 49,

331-336.,

Hartmann, D.P. (1984), Assessmnet strategies. In D.H.Barlow & M,
Hersen, Single case experimental desiqns (pp 107-139). New York:
Pergamon Press,

Hazel, d.§,, Smalter, I Z., ¥ Schumaker, J.B, (1983, Qctober),. A
learner-managed social skills curriculum for mildly handicapped
adolescents and young adults. Presentation at the International
Conference on Learning Yisabilities. San Francisco, CA.

Hazel, J.s,, Schumaker, J.B., Sherman, J.A., and Sheldon, J. (1982),
Application of a group <iraining program in social skKills and
vroblsm solving to learning disabled and non-learning dicabled
vouth. Learning Disability Quarterly , 5, 398-408,

Matthews, R.M., Whang, P.L., & Fawcett, 5.B. (1980), Development and
vaiidation of an occupational skills assessment tnstrument.
Behavioral Assessment, 2, 71-85,

Matson, J.L, & Andrasik, F. (1982). Training leisure time social skills
to mentally retarded adults, American Journal  of Mental
Deficiency, 84, 533-542.

Moss, J.W, (1979, Postsecondary vecational education for mentally
retarded adults. Reston, VA: Council for Exceptional Children.

87




Schumaker, J.B. & Ellis, E.S. (1982). Social skills training of LD
adolescents: A generalization study. Learning Disability Quarterly,
3, 409-414,

Schumaker, J. B, & Mazel, J. S. (1984). Social skills assessment and
training for the learning disabled: Who’s on first and what’s on
second? Parts I and 11, Journal of Learning Disabilities, 7,
422-431 and 8, 492-499,

Schumaker, J.B., Hazel, J.S., Sherman, J.A., & Sheldon, J. (1982),
Social skill performances of learning disabled, non-learning
disabled, and delinquent adolescznts, Learning Disability
Quarterly, 5, 388-394,

Schalock, R.L., Gadwood, L.S.;, & Perry, P.B. (1984), Effects of
different training environments on the acquisition of community
living skills. Journal of Applied Research in Mental Retardation,
2, 425-438,

Schalock, R.L. & Jensen, C.M. (1984). Assessing the goodness-of-{it
between persons and their environments. Journal of the Association
for Persons with Severe Handicaps, 11, 103-109,

Vautour, J.A.C., Stocks, C., & Kolek, M. (1983, Fall). Preparing mildly
handicapped students for employment. Teachina Exceptional C ildren,
94-58.

Yoeltz, L.M. & Evans, I.M. (1983). Educational validity: Procedures to
evaluate outcomes in programs for severely handicapped learners.
Journal of the Association for Persons with Severe Handicaps, 8,
3-13.

Walker, H.M. & Calkins, C.F. (1986). The role of social competence in
the community adjustment of persons with developmental
dicabilities: Process and outcomes. Remedial and Special Education,
72(48), 46-53.

Wehman, P. & Hill, M., Goodall, P.A., Cleveland, P., Barrett, N.,
Brooke, V., Pentecost, J., & Bruff, B. (1982). Job placement and
followup of mederately and severely handicapped individuals: An

update after three years. In P. Wehman & M. Hill (eds,) Yucational

traintng and placement of ceverely disabled perczons (Vol. 2.
Richmond: Virginia Commonwealth University, ’

58




APPENDIX B

83




5 M ~

STEP: The University of Idaho Page 1

The following job skill inventory is an example of how to incorporate social skills into an
inventory which you would develop for a student with handicaps on a job site. )

Once the student i3 assessed against the skills required by the job, yYou can note any discrepancies
between *he way the skill is usually performed by a nonhandicapped person and the way it is performed

by your student. vYou can then make decisions about which skills you will teach-and h: #- and which skills
You will circumvent with adaptations.

FATH: Vocationa] + = correct gp = aestural prompt
HVIRONMENT : Kentucky Fried Chicken « = |ncorrect vp = verbal promst
UBENVIROMIIENT: Kitchen vC = verbal cue
KILL: Preparing for work si = self initiate
Nonhandicapped skills | poaeent il aeacY Adaptation hypotheses
Enter kitchen . 12/7 + '
12/8 + \
Greet coworkers and supervisor 12/7 - Did not Initlote, Teach appropriate greet-—_
. 12/8 - Kept head down, ings and nonverbal behav-
Responded .to greet- | for:
Ings with *Hi.” --Good morning,
--Hi; how are you?
Punch time clock . 12/7 - Some difficulty Keep ~ard in some slot
_ 12/8 + locating time card {each vime.
Put on apron. cap, and plastic gloves 12/7 +
12/8 +
‘

S0




STEP:

/'\
e University of Idaho

~ DOMAIN Vocosiongl
| ENVIRONMENT : Kentucky Fried Chicken
| SUBENVIRONYENT: Kitchen

¢ = correct
- & {ncorrect

o

Page 2

.90 = gestural orompt
vu > verbal prompt

ef = teif’lnftTote

 SKILL: " F111ing Macaront Solod Cuns
S CUTENT
Nonhandicaopped Skills Inventory 5A38€$222°' Adaptation Hypotheses
get plostic salad centolner 1277 + Had to provide Have f nt learn
r g.sturad cue g0 student| to read labels or always
om wolke f" cocler 12/8 + ggfég PICk Up correct keep salad in same place.
Get solod cuns ond iids from /7 o
uellity mﬁ ﬁ“ N
(ve)
6et iarge spoon from cbove /] - Student went to get ve student ¢
. 810k li/ - spoon but coulén’t 0 ch a?r to put In ?ront of

wll Toxt Provided by ERIC

| t&c

32

reacn i the sink =0 that he con
et s———rcon seach _a_spoon.
Get oronge traoy fro /] + time determin- Teoch student to
shelf . o8 troy from utility ii/‘ - ing wﬁ?c the icrlm nate between the
(o) orange tray colers brown ond oronge
- 6et a pen from offlce ig,‘ ¢
(vp)
9'} rmine nunber of cups to be | 32/7 - Student waited at work | Teach student to lnltlote
ed by looking ¢t chart or 127 - station for cook to Interaction with coock
osking cook come by
Count out cups ond 1ids 12/7 - (gp)
12/8 + (8})
Put container of cuws ond 1ids* | 12/7 +
back on lhtif '12/8 + G3




S'l'l-il':l e University of Idaho Page 3
DOMAIN : , Yocational " + = correct gD = gesturgl prompt
ENVIRONMEWT:  Kentucky Friad Chicken = © Incorrgct VR 7 verba brompt
SUBCNVIROHMENT: Kitchen sf = sej nftloto
SKILL: Fllling M~egroni Solad Cups .
Nonhandicapped Skil]e ,35g3¥8§¥ DS S eoancy Adaotation Hypotheses
Write exciration date on bot ié/? + (on)|. Studest had to Have student cover the
¥ have month himself--then write
of cues (3 days from date ?l}?gd) 12/8 + (¢) :?i?em2n6? ch ;ed don g
With sooo?, fill cup to within 12/7 - (gp)
1/4 Inch from top 12/8 + (g))
. —CRRS ﬁ-r—w T, A s —
P?ck dowis gently with back 12/7 + (8))
ofF spoon 1278 ¢
L w
Place cuo on counter 1277 +
12/8 + (8))
FI1l remaining cups 12/7 + (w) |
12/78 +
Place lids on cups 1277 + (vc)
1278 ¢
- N
invert cuw ond place on troy 12/7 + (wp)
12/8 ¢
Toke tray to smo)l cooler in , - . '
l boxing ureg ii;: . (vo) : ' ’
ERIC 94 g5 _




