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ABSTRACT

The effect of television on children 1is in part a
reflecvion of the effect of current schooling practices, so that the
simplicity of television 1s a reflection of the discontinuity and
incoherence of modern schooling practices. Thais state of affairs in
scheoling 1s due to several factors: (1) efforts to make schooling
less stuffy and mechanical and more like life; (2) science as a
cultural force, and particularly the influence of child psychology;
(3) science as constant innovatinn or a collection of new methods,
new research, and new fads, and in particular, explicit psychology
and an emphasis on testing and measurement; and (4) a discontinuity
in curraiculum, including too many disparate subjects of study. One
particular examrle 13 the current emphasis on the teaching of
critical thinking, which 1s not itself a subject. Instead, schooling
must be seen as the removal of ignorance without killing curiosity,
and a new effort must be made to define a school subject. It is often
torgotten that a school subject must be teachable. These subjects
must then be given some unity, with 31 permanent aim to be the
increasing of students' attention spans. As William James once noted,
schoolwork i1s hard, and there 1s no way to make 1t easy and
"natural." School work must be restored so as to recapture minds,
with teachers teaching rather than innovating and distracting.
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Introduction

Jd(‘qucs Barzun pracuces what we at CBE preach
He 15 that increasingly rare creature in the twenticth
century-—a hberally educated man, whose broadness
of mind has brought penetrating msights into music
and philosophy. Iiterature and history, nullifving
those baneful, arbitrary borders between disciplines
He 1s, finally, « man or great good sense

In a Busic Fducation review of the reissue of Bar-
zun's Teacher in America, Jobn Haoldren reyealed
much about Barzun's character as well as his writing

He does not ask us to genuflect at the altar
of Great Books On the contrary, he s re-
freshingly 1rro erent "When an honest man
tells me he wok down a classic from the
shelf and found 1t dull,” he says, *1 tell him
he s nght ' Its a tare reader, and an even
rarer student, who finds his first expenence
of Paradise Lost or Moby Dick an unquali-
ficd dehght To savor the classics, one must
develop a taste for things sometimes tough
anvl pungent ‘For mtrinsic and historical
reasons, Barzun writes, ‘the classics are rich
frunts encased in thick and bitter 1ind”

In keeping with his long and active support tor
the Council for Basic Fducatton—he remains 4 Iy
rector Emeritus—Jacques Barzun gave the talk re-
printed here to a gathering of the Friends of CBE at
the Folger Library We believe his wit and wisdom
dare, as ever, much i evidence And we remam, as
cver, much in need of them

A. Graham Down
Fxecutive Divector
The Counail tor Basie Fducation

11 1987




Television and the Schools
—But Not What You Think

by Jacques Barzun

Eduutmn at large and i1 theors s a sinyple subject In
apphication and practice 1t s complex .nd clusive Like
government, 1ts actuality s felt and seen only i mdivid-
udls, ~ hich means that m order to goneralize wath perfect
safety one would have to interview millions And vet one
can form judgments about current amms and resules oniy
by generalizing
centand awart disser.t and correctives If | state things
dogmatically, 1t 15 to be clear and to save ume

The ude of my remarks refers to a familiar question
15 television harming children in therr schooling? The
answer s yes of the sereen keeps children from dong
homework But so would anv other abuse of working
tme—plaving i the vard or reading comisc books  All
these are questions for parents The deeper question s
whether welevision by its nature disables learning

Itlooks as if 1t did, because ws formula s discoatinu-
ity An expert has said that the tmage on the sereen must
change every 18 <cconds, 1f not sooner That s a4 ques-
ton for program directors and producers But we should
ask, what akes them act that wav? And i answer |
swould venture the paradox that our jiteery teley iston s
ds 1t s, beaause of nfluence trom the schools

This i Tuence has been both direct and indirect The
dircct influence 15 that ot men and women who work
m television They are products of the schools, and by
what they produce they show how their minds work
The indirectinfluence 1s that of the audience They too
have come out of the common school, and if they get
bored regularly at 17 172 seconds, thev are no Joubt
reproducing the character of their schooling

Why do I'say this? Because during the fast S0 vears,
ncarly evervthing done in schoot has tended tow rd the
discontinuous, the mcoherent, the pggly 1t 1 go on to
remind vou of some of these things i detail 1t 1s not tor
the pleasure of reermimnatton 1t s rather to suggest, by
means of contrarizs, what parents, teachers, and public
officrals ought to expect and demand of <choolwork

I start from observanons old and re-

Hu\'c vou cver lookad mto a modern wchoolbook —
sav atext i Amencan history for the 8thograde’ Its dlos
estanalog 1s a travel brochure On a double-page spread

i tour colors vou see a small map, a picture of Benja-
mm Franklin, a set of dates and figures cramed in black
lines, a Wigwam, a view of Philadelphis n the 18th cen-
tury. a Iist of questons off in 4 corner The desige s
visually stunming. ¢ Hviousiy done by an expertin display
adverusing Among these eve-catching stems, there 1s a
thin stream of print meandering diagonallv from left to
right It probably savs something, though ats position
does not invite reading But in the list of questions the
firstas really iteresung It asks How old do vou think
B Franklin was when this engraving was made?

If vou do read the text, shutting your mind to the color-
tul lavout, vou find that it tries to teach the pupt! every
kind of history —a jumble of political, social, ecconomic,
and cultural fact and opiion It alco tries to teach wler-
ance, compassion, and global understanding Naturally,
it can do nonce of these things Te grves bies and preces
of what 15 thought good

Such a texthook vy pifies the atutude of the school
toward the mind of the learner avany age The pupil must
be contunually lured by bright externals, and during dis-
traction fed m small mouthfuls Nothing must last long,
nothing must look svstematic You recognize at once the
principle of a televisiton show or commercial [think my
paradox s correct television programs are out together
hy the products of our schools for the products of our
schools Remember that television came later than the
maodern school

]1]1L' next questton obvioush s how did the schools
got that wav 2 Several causes and purposes contributed
tirst, the destre to make schooling less stuffy and mechan-
toal than before by bringing it closer to Iife Life s alway s
amedles, 1ts broken up, discontinuous, often colorful—
so let’s take things up in class the wav they look in life
No more memorntzing and reciting, no more reading full
pages of print and writing ¢ssays— break up all this sit-
tmg at sepatate desks and .. tening for one continuous
period to the teacher and the other pupts Instead, let s
have indvidual projects, tet s have field trips and film-
strips—-anolish the monotony Let the class decirde what
idoces reat Let's form small teams and do rescarch out
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of paperback books on the shelf Remove the desks and
seats, put carpeting down, and fet us read wnd write in
Nature’s wav—on the floor, squatting or stretched o
chattering about the world Teacher s there to orche-
strate these hfelihe actis pties

A second mfluence has been sciencd T mcan science
ds a cultaral force T suggested that the old wavs of teach-
mg, bemng pre-screntific, must be wrong N o and cor-
rect methods would be found by educational 1escarch
and the findmgs ot child pay chology Tt would be a sute-
tire combmauon You could predict and guarantee re-
sults Well, one of the results of rescarch done 45 vears
ago has been the look-and-sav method of teachmg read-
ing, a wonderful new method now acknowledged to
be adisaster Under . even bright bovs and girls could
not learn to read or spell They were bored to death by
Dick and Jane and 1ts limited vocabulary of 800 words
when the children themscves used and understood
2000 Now. at long lasr, a sccond bout of research has
shown that the carlicr findings were false, and phonics
which CBE fought for alone during 30 vears. 18 bemg
reimnstated

L - ]
In an age when the word

context is continually used as a
reminder of the way things
hang together, people have
tolerated schools where context
is hourly destroyed.

Ineedn’t pomt out m what sense look-and-sav broke
up a desirable conunuity It took up words one by one
like Chinese ideograms and through the deadly manities
of Dick and Jane broke vp the wholeness of stontelling
nto bramiess bits Phonics, on the contrary . builds up
whole words out of alphabet sounds and muakes mdepen
dent, contunuous reading possible

-
rhc whole msadventure of Iook-and-sav was due to
a4 fallacy that T have named preposterism— putiing first
what ought to come last—pre-post: Bocause adults who
van read bareh glance at a word not even seang the
letters that compose 1t 1t was thought possibie to teach
small children to do the same Bt a word written alphu
betically s nota prcture. at onhy becomes onge atter long,
practuce

The fallacy of preposterism was repeated with grani-
mar and the new math Because the gensuses at M T
cnjoved Number Theory they believed that children
would have fun play ing with number systems based on
12 or 8anstead of 10 and would be pleasantly mtroduccd
to arthmeuc No more memorrzing of the muiuplication
tablc—and besides, pocket calculators can do all tha
trivial work for you In other words, the chitd atrempt
ing to deal for the tirst ttme with numbers found the sub-
ject broken up into alternatiy es that he would never use

and was denied the solid means ot dommg operations
quichly systematically and correcthy The graduates ot
this method hav e found it hard to keep ajob behind the
counter when there s asales tas to compute ~o1 when
the castomor bavs more than one wem The upshaot i
that cash registers must now show the clerk what Change
1o give

In these wavs the pressure from saence and trom hite
omed up i gimmuckns, though therr prinaples were op-
posed said,  Never mmd  common
research alway s brings out surprismg noy elties worth ary-
ing  But these ran counter to judgment based on ox-
perience, and the result was that schoolwork became
cven more mechanical than it had been in the old davs
So-asull greater dose of hfe was required to make up
for the methods that went agamst common sense

Science SCnse

thrc the tw o torees were at one was i a4 common
dssumpnion as to what know ledge 1s and the proper way
of testng its prosence Begimming swith the small ¢hild <
workbook  what 1v expected s the rapad tilling-in ot
blanks with disconnccted items of intormation Know -
g v as no longer the abibity 1o summon up an organized
view of some topie 1twas the abitliny 10 recognize sepa-
Late discontmuous particles standardized tests steadily
remtoree the lesson that suceess mn school consists
completng the kind ot printed forms that tuture hte holds
mstore Tors odd that man age when the word context
isconunually us .das aremmnder of the wa things hang
together people should have tolerated schools where
content s hourhy destroved
Saence - and please remember that Fuse the word

I quotdtion marks to mean what s called saence m edu-
canonal arrcles - —scrence mevitablhy brought wath it the
1dea of perpetual mnosation--new tindmgs new meth
ods, new gimmircks and gadgas moessands myected mio
the svstem ke drugs mto a patient thar doesn tget well
Schools have been atlimg and every nosttum has been
tied Tam not makimg up ajoke sohian tell vou that
thare was a pertod w hen a high <chool could win an du-
cational award tor having Lud down wall-to-wall carpet-
mg With the Aractican love of the bandwagon cdnca-
tnonal merthods slogans, davices sweep the countiy,
thiowing prcaous ones mto the discard and establishing
m the school mmd only onc habit v ou have guessed it -
the habat of discontinuiny School programs courses and
purposes are mtcllectual transients, and somethimg of that
atmosphere s undoubtediv conveved 1o the learnmg
child

saience abso mtrodaced mto rcachmg the virus of ¢
plicit ps hology Tttoo was hiehhe Foraswe all know
from personahty tostng and porpetual paychologizmg
tho vanous brands of the saicnce paonvade business em-
plovment religion, maneige. the crmunal law . fricnd
ship and Iitcratare In the schools psychology has tended
tosubsttute therapy tor teachimg and moede the cvplana
ton of fadure more mportant than s correction 1t has
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drawnavay trom mtelhgence and trom what meellige e
cando cvenunder adyerse mdividual and social condi-
frons

hi W e, e petnned te parents thiough 1eport eards
m pargon that was both imcomprehansible and meaning
e Worstotall atcomnutted the grave tault of making
children sclt consaous One of the virtues ol learnimng
anvthimg s that ¢t tihes one out of oneselt and mto g
subject —somethimg existing m the world - the w orld ot
fact or otideas, usually both To pull the nund back e
selt-concern, selt-excuse s not ondy 1 himdrance 1o loan-
g, et s dlso a deprvation of the teelmg ot communiiy
with others A subject understood i common with othor
1 rople s astrong social bond, and of a4 kimd most desit -
able m a democracy So agam by separating hittle ¢gos
and by tkmg attennon away trom the subject to the selt
one more agent of discontinuity was imtroduced mito the
classroom Towas morally culpable besides for childien
as they grow up have enough mternal causes of selt-
consciousness cnough dithicatty i copmg with n

Finallv, the curncalum tiself has boen insprred by dis-
conunuity To begm with, too muany subjects ot studh
Anear orsoago Theard atalk by the supermtendent of
schools ot Dallas, Texas m which he reaited apart of
the Bist of subjects required by state laws 16 be taught
bertacen the Istand 12th grades There were over 200,
mcludmg hindness to anmuals fanuly hiving driny er edu
cation. sex education plam cookmg socal studies and
No osex Educanon This scatterbramed monu s disic
garded of course, but cven the lettovers are too much
espearally smee nuany are otfered s dactives to voung
people who cannot possibiv know swhat they are gt
tng or what thay should have

Mnrcu\ eromost of those subjects such as hindness to
anmals—are mherenthy non-subyccts They have no
torm and no prnaplos, they e exaases m scrappimgss
They are attempts at dealimg wiry hite throagh the schools
The protetype as the wddl-knewn hash called ol
studies, which tikes roal subjccts such as cooaomics
socofogy politraal saence anthiopology and pic ks
from cach a few brts and preces wirthout contmuiy o
dircction Tts countarpast elsew hare m the carricalon
15 the course m general saencc Tos asigmiticant fact tha
quite otten the teachers of socuad studics e froms the
phyvsical educanion department It maans anvbody can
teach at—no necd to know anything special

At other times, socal studies is combined wath inston
and given to g histors teachar swhich has the effect ot
spoting the subject of history fo sooal studies uses the
so-catled probiem approach and i ordar 1o save i
history sreduced ot oo The T gradars are gnen
nota good shee ot Amencan history: but - the problom
ofslavers - how toavertanval war - This s prepostansm
N another form, smee a ganume discusston ot such g
topic obvioushy calls for an mmanse amount of mutuarc
knowledge about every aspecr ot the period

SOMC v Cas Jgo T was appomted consalant to a com-
mission on the tcachmg ot history which was tinanced
by the Nattonal Fodow ment for the Humamitics Between
sittings  Tovisted sovonat schools moNew Fngland tha
wore reputcd o be goodand T saw the caie with which
consaientious teachess ramed moproblem-mongering
asedt the class ume, whethar for Tthegraders or high
school students In the former group previonsiy assignicd
projects were bemg worhed on --at e bookshelt or the
shide viewer o with papor and pencil on the tloor [his
wont on torabout 1S miutes Then some sentences on
the blickboard about the Stamp At and other geyances
of the Amerncan colonists were explamcd tor about five
nunutes - Out ot this the dea of avil disobedience
cmeigea as the root prnaple of the Ametican nation
Fhis lecturette was tollowed by a descripaon ot topies
tor a project due thice weehks later There were questions
from the class about meanmg nd scope and then cach
signed up toratopic One had to do with the American
strategy m the sicge of Boston another, more popular,
was towrite about Thoreau from thice points ot view —
his own that of his tellow townsmen, and that ot the
wHter of asoap opera What struch me, besides the dif-
ficulty of tho topres was the mutual unconcern of the
students abour therr choices This macched the tact that
the topres were also remote trom one another and did
Iittle to tcach the contimuities ot history therc s a gap
of TS vaars barween the sicge ot Boston and Thorcau
mn Coendord

. |
Television programs are put
together by the products of our
schools jor the products of our
schools.

Bul the high school patormuance was Goon more dis-
tnossig Phaoe Twas anbisted o hodp wih e das s o
aomsemoiresaarch W alb rmrooped to the schiool ibrary

whore we ware supposad to dook up i the Readers

Cutrdde Lo Peviodical Treratine tw o anticlos about con-
temporary hguires i sonte toragn natton Fhe class was
towork m pan<and the teacha and Twere to gne help
m anterpratmg the ssbols i the Grorde and i dassess
mg the valuc ot the artckos trom thar authorship and
placc of publication W o all hada vany hard ume A groaps
Atound me was koen to have Fgapt as the “oragn na-
tnonand women asats representatnes W e had the good
Ik to hind somcthing about Cleopatia though 1 sus-
pocted that the title used the name mctaphoricallyv L
that was all To fmd two names we had 1o shitt o
anothor country On the way back to class attar having
disturhed with o chatrar the studones who had baen
teadimg mothe ibrany fwas assar d by my new voung
tescdrch

fiends that could be redly cvarting Some
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weeks earhier, the class had witnessed 4 prepared debate
betw een three of therr number who expounded respec-
tnely the theortes of Tiberalism, of Anarchism, and ot
Sociabsm My garl informant had been Karl Mars and had

d the
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The prinaple ot aceounts for a
good deal of these exerases, dramanzations and mter -
ruptions generafly It ss thought to be the answer to bore
dom. uand from tmie to ame one such pertormance does
reheve tedium But e s a great mistake to implant the
idea that learming can b steadily exating, or that excite-
ment s a4 good frame of mind for acquiring know ledge
and overcoming difficuliies Developing a genuime -
terest m a subject comes onh atter some drudgery . and
onh when the learner gets to the pomt ot seemg how
1t hangs together ~its order and contmuits not its un-
related pedks of exaitement

keep them excited

L.
The whole misadventure of

look-and-say was due to a
fallacy that I have named
preposterism—putting first
what ought to come last.

In this ight, one would think also of the way m whion
school programs have been admmistered W hat s of-
fered has long since ceased 1o be a curriculurm, it 1s a col-
lection of interchangeable units (often called modules),
which represent not just subjects but also periods of
tme, some as short s 25 nmunutes The scheme s tor

flexibility "——meanmg thae frcquently 1t s the students
themselves who make up individual progrims of long
and short modales that will tit the printed tmetable Tor
this purpose. the catatogue of cectnes s a thick book
that describes the offermgs srh great candor the courses
tor dedicated students being paired with ouic or morc
substitites certificd not to e so heavy on the stomach

Gl\ enthis hapnazard nannct of devclopmg the voung
mind. 1t 1s reassurimg to remember that the school s also
busy domg many other things besides teachmyg, Athletics
and extra-cuncular activiies and numerous groupmgs
and gathermgs hill i the gaps of the discontinuous and
ofter the students afess forms of consecutive experence
durmg which thev cannot help learning somethig Ten
vears ago, an eduaational ottriaal i Washmgton st
niated that the amount ot ume the public schools de
voted o academic work was 189,

1t 15 not hard to imagme what the mmnd of an as cage
hoy or girl contams after 12y cars of modules, Dick and
Janc. film strips, socal studies grade B electinves, famil
Inmg, and rescarch for impersonating Karl Mary Some
mformation has undou' :dly stuck, thanks to 4 good
teacher, or asclt-developed imterest ma subject or hobln

such as photography or computer manipulauon But ans -
thing ke a reasonable grasp ot any tundamental subjcct
should not be 1ooked tor It would he unjust 1o these
normally bright and mquisitin ¢ voung people to expeci
frow o what diey ave peen donied

The worstot s that they have been et without the
means to hedp themselves Many cannot read or under -
stand what they do read s high school teacher 1 the
Nothwesccoped with that ditticutty by having the mua-
jors i theatre mahe tapes of her assignments m Fnglish
and then sent her cdlasses o hsten to the tapes Some can-
not cven utter ther ownadeas, but stumble trom one
tragment of thought to another over a scries of “vou
hnow and hke Sull otiiers cannot write lege v, can-
notoount cannot be employed without humihating re-
medud work One wonders whether therr view of Iite
and of themselves s alsoy marked by meoherence and
the clutter ot disconnected thoughts

Isaid at the outset that my cnitical deseription fad a
positive purpose It can now be summuarized. thanks to
the detals ot what we may call how not to do it What
i~ the purpose of schooling” To remos ¢ ignorance with-
out hilling curtosity frs an everyday face that all infants
wantto learn They put an enormous amount of eacrgy
and persistence m findimg our how things go and what
they mean Then urge to educate themsels es makes them,
carhom hfe, learn a difficult toreign Language, for s lat-
ever they may say 1o themselves in the womb 1t is not
sard my the language they tind around them when they
are born

Bul this headiong drive can be rebutted—by stupid
parents and by had tcachmg or non-teaching For n rela-
non to the anvalized world, the cuid's ignorance s en-
Avddopedic and his motnve for removing at least a part
of that ignorance has to be sustamed  The utiliny of
knowmg must be shown and the sense ot accomplhish-
mentmust be gnon Henee e school must begin waith
the usetul and the indispensable: That s the pomnt ¢n
shrincd mthe nume of the Counal for Baste Fducauon
which <rated the movamont now known as Back to
Fhare s no necd here to dewni the contents: -
that

Basies

and  difterences chatactenize this fundamental
rchorm

Fhe nasestep s to detme a <chool subjcct A school
subsect must be teachable: That taatos Ly 1s often forgot-
ten Aany desirable things cannot be taught —tor exam-
ple how 1o write great poctry, how 1o make discoscries
mscrence how toachieve world peace, and so on The
teason tor these mmipossibihiies s this the onlv things
teachablearc taces and prinaples i <ome rational order
Fhat s why socedl stiddies and family fi g and kmd-
ness to dunnetls are non-subects tor schools Thoy can
not b made mto a scheme of facts and rules Y ou muay
s the same s truc of woodw ortkimg and prano play -
mg fust so.and that 15 why these accomphshments re
quire mdividual coachmg and practice One night say

that such subjects are not taught but shown
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Teachable subjects do not come readv-made. they
have to be put into proper torm, they are artiticial con
structions For example, Linguage as acaually spoken and
written 1s chaotic-—a vast mess Grammar whiach s etbout
Linguage, s asystem artifierally neatand compace Only
mn that form can 1t be learned and remembered 1is fool-
1ish tosay that the grammur we learn s full of exceptions
or that v en the good history test doesn teell the whole
story, or that high school phyvsics doesn t mdude the
Litest discoveries Those Iimitations are the very means
bv which the mmd 15 prepared 1o grasp, later on the
tull scope of the subject as it exists i the world Once
again, Iif¢ as such has no business m the dassroom The
tcacher mav refer to the greater reality, mdeed. must
pomt out again and agam the connections berween his
subject matter and hife outside, but must never et hife
confuse the order he s pamnfully tving to create v, the
student mund, thanhs to the artificial ncomplete sy stem
The great ment of Laun 1s that, s distance from our s s
of speech and thought helps to bring out ats svstem of
grammuatical relations By the same token, any study of
problems 15 a misgurded attempt to bring hfe mdoors
ftleads onh to error and confusion And out ot contu-
sion, no remembering s possible So there s no point,
no ase 1 trving to teach by reimyenung the problems
ot Iite. et alone trvig to solre them by handing out un-
digested gobs of statistics, theories, and opinions

]
It is absurd to suppose that
thinking can be a subject.

Nm\, how should subjects be admmistered” The post-
uve need tor unity and conunuity 1 subject muatter
should be matched by unity and conunuity in work The
length of a period of instruction should of course be pro-
portioned to the age of the child, but 1t should be long
enough to make concentration and absorption progres
snvely casier This imphes a tew other things—desks and
¢hairs, no readig or rescarch on the floor, no runming
about The whele class should attend to the same thing,
so that it may learn not only from the teacher but from
tts own members’ errors and successes It s better that
the bov in the back row should throw an occastonal spit-
ball than that ali 30 pupils should continually dash about
On separate projects

The permanent amm should be to merease the span or
attention Tecar be done An nteresting proof came not
long ago from a review m the New York Times ot an
English-television comedy -program for chiddren The e
vicwer made the pomt that * unlihe much Amernican com-
cav, the imported shows don tassume a short attention
span 7 Enghsh wchooling has detcniorated ke ours, but
apparently not as far, since Fnghsh childien can tike
morc than 18 seconds of slapstick ana gags without feel
ing therr minds going blank

Now the one thing that psy chology caneell the reacher
1s thut attention comes i beats 1 waves Good teaching
theretore strives to connedt these beats mto a steady
thin thm, st rev ives mterest by variety emphasis reley ant
surprise—just as gocd wniting docs But obytoushy | noth-
mng 1s accomplished if vanets s merely cChange ot occupa
ton The change must occur withim the subject, it must
he about the same purpose - untit the pupil deselops the
abihity o keep gomg by himselt That s what fearnimg
to study means

ngh[ now o oats recurrent despan, the school world
15 taking up another fad Tewants to teach thinking, and
not just plam thinking but criticar thinking The school
has not taught how to learn, now 1t wants to (limb that
loftier Mt Exerest ot mtellect, cnitical mought The no-
tion shows how hetle 1t understands s own task It s
absurd to suppose that thinking can be asubject Think-
g 1s learned by thinking about something, some mut-
ter or topic whollv apart from the act of puttng the mind
to work on 1t ¢rficdl thinkig can only be learned by
the discussion of an rdea or opmion or theory, under
the gurdance ot an able thinker Thinkig s hke prano-
plaving. 1t 15 shown. not wught
But in commg to this new gimmick, the school is re-
peating one of 1ts old mistakes, which Tam sorry to say
was ongmally due to John Dewev Dewey s often made
responsible for atl the errors and follies of the modern
school which 1s the herr of his so-calied “progressinve
school of the 19204 This total blame s unjust He never
mtended that schoolwork should be the same as plav,
he did not subordmate intellect to moral attitudes, and
he did not ady ocate gadgetny and bits and preces In nn
view only one wern m his program—and 1 his philos-
ophy—was wrong, That was his belief that all thinking
1~ problenmi-solving In his influental itde book How We
Think, he desenbed the five steps by which the mind
solvesaproblem The thinker meets a ditficules | defies
1. makes a hyvpothesis gathers tacts, and yverfics—or
disproves —the hvpothesis The truth s, this pattern ap-
plics o the way saentitic sofutions are reported on not
how thev are found A good many ~cientists and marhe-
nmuaticans have told us how they struggle with problems,
tharr ways are not abike, and none follows Iewey ssteps
I'he mnd never proceeds ke a marches m a parade, as
Dew ey supposcd It s much more ke a squirrel look-
ing for nuts And quite often, 1t s the unconscous mind
that pops out 4 solution after sleeping on the problem
W hat 15 ¢ven more mportant, the greater part of
thought does not deal with problems We have all got
into the habit of calling cvery purpose o diffreules g
probtem, to the pomt where some people on hearing
Thank vou nolonger sav Y ou're welcome, ™ they sy
No problem T A problentisa detinable dithicules | e falls
withm certan Iimnts and the right answer gets 1id of
But the ditficuley
sty iy friends with ajealous, cantankerous person can-
not be got rnd of m the same way

not the problem —the ditticults of

1t has 1o solution




It calls, you might say, tor endless creatinits So we oo me
to the conclusion that the mid at us best thinks not hke
Dewey s magmary scientst, but ke an artst Art s
achieved not by problem-solyvmg but by my ention, tral
lthe good government We may thereby gauge how tar
from practical s the option that 1t we teach problem-
solving, or thinking in the abstract, we shall cquIp voung
ramnds tor all of hite s purposes and predicaments

B\ this foray into Thinking we have come back (o
psychology and Thave sard that 1t has httle or nothing
to offer the teacher Fam reteriing (o tornal psychiology
including child psychology The reason science s of hit
te help s that it delis ers only general traths, and stits-
tical probabilitics There s no such thing as the child,
cachindividual s different and does not act as the book
savs he will at this age or that Indeed. 4 cvld does not
even stay of the same mental age trom day to dav It 4
teacher works according to rule, instead of obsers mng and
mstinc v ely adapting means and way s 1o the Iy e -
ton the child presents, he or she 1s i the w rong protes-
ston- Any true teacher knows that one must otten do the
ven oppostte of the usual, or the obvious., or the recom-
mended One has the care and the ditficulues of 4 par-
tcular mind, not of a type

In other words, the teacher must be, not 4 psycholo-
gist or scientist, but 2 poliician or statesman. a diplomut,
anartst The art s that of understanding and of persua-
SON, 80 as to carry the hstener toward the same under-
standing This is done by constant aw arencess of other
persons and instant response to thetr conceras—all this
without losmg sight of the goal to be achieved It is d
demanding task, which s w hy there are relatn eh few
born teachers

H«m the others ought to be ttamed 18 g large subject
foranother dav But it vou should be skeptical on these
Listtew pomnts, let me reter vou to the best authors
that o Wallam James himselt a muaster psychologist In
his delighttul book Tealks (o Teachers, which 1s sull m
prnt after 87 vears, he pomts to some of the tacts that
Fhave mentoned and expresses his beliet that a know -
cdge of “the ordinary workings ot the nind’ 1s cnough
for the teacher He adds that the hopes that were cur-
rent oy en then about educational research and the "new
pevehiology were unlikely 1o be of use in the classreom,

for the savs) the vital thing about the pupil, his emo-
tonal and moral energy, becomes known only b the
total results in the iong tun - He also makes 1t clear that
therc s no possibility: of making schoolw ork alw avs Casy
and  natural " Muach of 11s hard and asmatural until 1t
has become a habit Lftort s aiw av s needed, and the ut-
most the teacher can do to supply mterest s 1o et loose
the ctfort

It we must have slogans tor schools, I+t Toose the of-
fortstrihes me as the one we need right now  The oung
m this countiy are uncommonly intelligent and s 1gorous,
thanks to bemng heaither and better ted than past genera-
tons They are worldly bes ond therr vears., thanks per-
haps to television and the new wavs of parenthood
Ther energies outside the classroom are certamnly im-
pressies ncluding therr harmiul energies If schoolw ork
were restored so as to recapture therr minds, sath teach-
ers teaching mstead ot mnovating and distracung, the
results nught well seem o us miraculous These condi-
tons mav sound hard o reach atter nearly 80 vears of
follv and tature but unless therr spinit and practice re-
i we aannot hope to et foose the ettort
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