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USING THIS MANUAL

This Teacher Resource Manual is a support document developed to assist teachers who will be responsible for
implementing the Career and Life Management core curriculum, Except where the information duplicates the
course of studies, the material included in this manual should not be considered prescriptive in any way.

This Teacher Resource Manual has been civelopea to assist
classroom teachers by pi ovidmg.

further information about the goals and objectives of the
core curriculum

2 suggestions for planning and implementing the core
program through including sample'

long-range plans
lesson plans
activities
worksheets
instruments for evaluation

3 recommendations for assessing student achievement

4. suggestions for establishing a local resource base which
would include:

print and other media
school-based and school system-based
community organizations
government agencies

5. suggestions for building thinking and communication
skills

6 suggestions for additions, extensions, and modifications
of the program to accommodate the needs and learning
styles of Integrated Occupational Program (10P) students

- VI -

i 3

Such modifications/specific suggestions are mare ed lop
and are enclosed within a box

IOP

Teachers are encouraged to use this manual as a practical
planning and instructional tool Hopefully, teachers mil add
;heir own materials and replace Close That do not suit the
unique needs of their classes The document is produced on
while paper to facilitate duplication Teachers
insert dividers for efficient reference

WrSh to

Each module provides a detailed correlation of learning
expectations to.

expected learning process
authorized resources
reaching notes, if appropriate

Each sub-theme is coded as follows

SUB-THEME NO

Optional Modules Teacher Resource Manual

This Teacher Resource Manual for the core program should be
used in conjunction with the Teacher Resource Manual
developed to support the optional modules The Teacher
Resource Manual - Optional Program is available from the
Learning Resources Distributing Centre (427-2767)

J4
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AN OVERVIEW OF CAREER AND LIFE MANAGEMENT

Effective September 1989, Career and Life Management
(CALM) will become a compulsory course for all Alberta high
school students who wish to qualify for a high school
diploma. The program resulted from recommendations by
the public and educators during the 1984-85 review of
secondary education The course description as outlined in
the Secondary Education Review Policy Statement, June 1985
covers a broad range of topes.

career. persona! finance, life management skills.
including peronal development. interpersonal
relationships, effective learning skills, career planning
skills and attitudes required in the workplace.
preventative alcohol and thug education. and other
relevant societal issues. (page 24

Career and Life Management 20 is aiso a requirement of the
Certificate of Achievement Many of the courses within the
Integrated Occupational Program which lead to the
Certificate of Achievement complement skills, knowledge and
attitudes addressed in Career and Life Management 20 This

is particularly true of Theme D. Careers and the World of
Work and Theme E: Independent Living

The CALM curriculum focuses on what is important to the
student now. Within the limited time available for the
course, it was necessary to limit the scope of the topics to be
addressed and the depth to which those topics would be
studied Even with a fairly ruthless eye to keeping the
program expectations feasible in the time allowed, the
breadth of content precludes in-depth study of any one area

The way in which CALM is presented is as important as what
the students study The objective of CALM is to develop
students' ability to think and communicate on issues that
have impact on their daily lives To do this, students need to

3

experience and to practise They need first to 'PROCESS' the
information, relating it to themselves and their environment

Students need to build confidence in themselves, in their
ability to apply strategies to cope with the frustrations of life,
and to recognize opportunities that will kelp them meet their
personal goals To do this, students need a supportive
environment that allows them to establish realistic,
individually define expectations They need to recognize
the dose linkages among the various aspects of their lives and
to learn to assess the broader consequences of the decisions
they make

During the early stages of curriculum development, the first
draft of the program was presented at a symposium involving
over 120 participants from various interest groups and
agencies The support for the program was encouraging and
a number of recommendations were made and incorporated
into the program, A questionnaire was developed and
distributed to over 200 high school students The students,
too, indicated strong support for and interest in the program
Other groups and individuals were invited to review the
program during the development process

The curriculum and resources were field tested in both the fall
and spring semesters of the 1986-87 school year In 1987-88
the course, available on an optional basis, was monitored and
fine tuned The Minister of Education gave final
authorization to the program in May 1988 Career and Life
Management 20 is the final link in a mandatory health
program which is now available to all elementary and junior
nigh students The goals and objectives are fundamentally
the same throughout the courses, the differences reflect the
changing needs and developmental level of the maturing
student (See Appendix C for an outline of the themes and
sub-themes for the elementary and junior high health
courses )

Introdyctipn



STRUCTURE OF THE PROGRAM

Career and Life Management 20 may be offerea for three,
four, or five credits The course code is 2416 The program is
organized lot° two sections:

0 core 0 optional

The 3-credit core course is a graduation requirement for the
General and Advanced High School Diplomas and the
Certificate of Achievement for students entering Grade 10 in
September 1988. Schools may also offer Career and Life
Management 20 for four of five credits by adding one
optional module (Total = four credits) or two optional
modules (Total = five credits) to the 3-credit core course

CORE CURRICULUM

The core curriculum is organized into five required,
interrelated themes

t

f.11.

OPTIONAL CURRICULUM

Five optional modules have been developed to provide more
in-depth study of topics introduced in the 3-credit curriculum
Each module is designed as 25 hours (one credit) of
instruction Teachers may choose one or two modules from
these five options.

1 Human Sexuality
2 Dealing with Crises
3 Entrepreneurship
4 Consumer and Investment C` dices
5 Cultural Bridges

All modules are designed to be integrated within the core
curriculum Modules 3 and 4 are suitable for independent
study Schools should select modules that are particularly
relevant to their students, teaching expertise and resource
support Module 1: Human Sexuality, requires approval of
the school board Parents may withdraw students from
Module 1 by indicating in writing their wish to do so

When selecting optional modules, the following should be
considered:

1.

2

3
1:0 t Ht 4tio NU .,t+,t IC) 014.{ tt 4-11,

4

5

- 4 -

student needs and interests
teacher background and experiem.e
school and community support networks that are
available
related complementary programs already available within
the school
related programs offered in previous grades (e g Junior
high health)

Introduction



CURRICULUM STRUCTURE

REQUIRED-ELECTIVE FORMAT

It is recognized that each student will bring a wide range of
background knowledge and skill to each theme and module
a result of prior study, level of maturity, family background or
personal experience.

Required Time

All objectives and learning expectations are required
Minimum time allocations are recommended for each theme
to ensure students address each of the key elements of the
curriculum and recognize the interrelationship and
interdependence of the topics

Cure Curriculum Move treiltsl.
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Elective Time

In the core program, d range of 11.24 hours is available as
elective time. Some students may need additional support
and reinforcement in a part.cular learning expectation or
objective where they have limited background or skill. Some
s .mts will need enrichment if they are already able to
reach the level(s) of learning process designated for the
learning expectations.

Human Sexuality may be integrated into the 3-credit core
course by using the 11-24 hours designated as elective time to
teach selected components of the Human Sexuality module
Schools will select which learning expectations from the
Human Sexuality module should be addressed.

Core Curotcutum (three ktedits).
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THEME /MODULE COMPONENTS

Each theme and optional module Includes

teacher background information
o objectives

overview of the sub-themes
previous study

o learning expectations
learning processes
sample evaluation technidues
sample lesson plans

a additional learning experiences

Learning expectations, sub - themes and themes may be
sequenced at the discretion of the teacher Two or more
learning expectations can be effectively combined to
reinforce the interrelaticnship of the themes and the
interdependence of the concepts

lhe learning process (recommended level of thinr rng sF III or
strategy) is defined for each learning expectation These
learning processes are explained in more detail in
"Instructional Approach and Strategies" on page 54

CHOICES AND CHALLENGES

Each theme and module concludes with a sub-theme called
"Choices and Challenges"

The goal of this sub-theme is to encourage students to
identify and make personal plans (choices and challenges)
that relate to the theme's objectives In Choices .end
Challenges students should

1 reflect on previous choices (decisions)
2 reassess their strengths, talents and aptitudes
3 define one or more challenge(s) they presently face (or

may face in the future)

4 prepare ,r pi,
r,halle.nge(0

n of tIon to di .11 fir- (it, f ined

As lite involves a series of challenges which require indiv.duals
to mar. e choices (deosions) each day, the nature of these
challenges and the resources that can be a«es,:eci change as
Ott, individual moves through fit

it is recommended that, in general, str, dents direct their 51, ills
and F nowtedge to meet challenges that are important to
them at this time This should be particularly emphasized
during study of the themes covered early in the course As the
course progresses, the challenges identified should ektend
from the short term to the long-term and action plans should
become mor,- sophisticatcd In Chioces and Challenges,
students have an opportunity to consolidate and re at orce
topics that were dealt with in earlier themes

TEACHING HUMAN SEXUALITY

Human Sexuality, as an area of study, is an optional
component of CALM and may only be offered with the
approval of the school board Parents may withdraw their
child from this area of study by submitting a letter to the
school indicating their decision The requirement for parental
perraission does nc, apply to students who have reached the
age of majority or to those who are living independently

It is important that parents are sully cognizant of the
objectives, topics and resources which will be covered in the
Human Sexuality module This can he done through
newsletters, estabIrshinci ri parents' advisor v committee,
and/or holding parent info,.. 'bon evenings

- 6 - Introduction



'OP

it is recommended that the Human Sexuality module be
:integrated within the core themes in a 4- or 5-credit
course for Integrated Occupational Program students.

SENSITIVE OR CONTROVERSIAL ISSUES

Because this program encourages students to focus on how
they see themselves, how they cope with life's challenges and
how they relate to others, sensitive or controversial issues may
well arise. It must be remembered that mary students are
deeply concerned with personal selected issues at this stage of
their lives,

Before course implementation, teachers, school and school
system administrators should establish a procedure to deal
with such matters. A foundation for these procedures is
provided in the Alberta Education policy, Controversial Issues
in the Classroom (see Appendix D).

It is important that students and teachers protect the right to
privacy and ensure the level of disclosure is appropriate
Negative comments about specific individuals within class
discussions should be avoided

-7

SCHOOL-FAMILY-COMMUNITY PARTNERSHIPS

CALM will benefit from the involvement and support of the
family and community The individual's self-concept, value
systems, and relationships are influenced by the home, the
community and the school

In our changing society, the family structure now takes many
forms, and the relationship of the individual within the
community continues to evolve As these changes to the
family and society directly affect the student, appropriate
involvement of family members Jr community
representatives will provide valuable resource support

The potential role of the family, government agencies and
the community are further outlined on pages 46-48 of this
document and in the Career and Life Management 20
Impler t,ntation Manual for Administrators, Counsellors and
Teachers.

Introduction
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SELF

SOCIETY

I THEMES 1

CORE PROGRAM - OVERVIEW OF THEMES AND SUB-THEMES

SUB-THEMES

BUILDING

A. COMMUNICATION BUILDING SELF- CHOICES AND

SELF-MANAGEMENT SKILLS AWARENESS CHALLENGES

(9 hrs ) (2) (5) (..")

B.

WELL-BEING

NATURE OF WELL-BEING

AND HEALTHY FACTORS AFEECT1NG
MAtNTAiN:NG AND

ENHANCING PERSONAL (-.-10]CES AND

LIFESTYLE PERSONAL WELL BEING WELL BEING E HALLE%ur S

(9 hrs ) (1) (5) 12)

DEVELOPING
C. UNDERSTANDING RECOGNIZiNG MAINTAINING AND DEALING LA.,!TH GP[r, ( (HO (ES :ND

RELATIONSHIPS RELATIONSHIPS COrvirvliTMENTS AND

EXPECTATIONS

ENHANCING STABLE

AND SATISFYING
AND LOSS ( r(A.,,E Nc,E,,

OD hrs ) (2) (2) RELATIO NSHIPS i.:) ,

D.

CAREERS ANb TN"

WORLD OF WORK

(H hrs )

CAREER PLANNtNG

PROCESS

(I)

PERSONAL CAREER
i AN

(5)

BIAS,. ISHINtr AND

IMPLEMENTING A

L ARE t R Pt AN

(HCY CFS ,,,% ,

CmA,C4u1

E. PE kSONAL FINANGAL (H1)1A ,,, AND
INDEPENDENT LIVING LIFESTYLE CHO CES MA NAOE ME NT (HA, , E Nof S

(12 hrs) (2) !i) 3,

2 9

AWARENESS APPLICATION

- 8 - Introduction

Ju



OPTIONAL PROGRAM OVERVIEW OF MODULES AND SUB-THEMES

MODULES 11_ SUB-THEMES i

1. HUMAN SEXUALITY SELF-MANAGEMENT WELL -BEING RELATIONSHIPS
WITHIN THE

WORKPLACE

CHOICES AND

CHALLENGES

PERSONAL CONTROL
2. DEALING WITH

AND SELF- PRESSURE POINTS MAINTAINING BALANCE MAINTAINING CONTROL
CRISES MANAGEMENT

3. ENTREPRENEURSHIP
UNDERSTANDING

ENTREPRENEURSHIP IDEA GENERATION

ESTABLISHING AND

IMPLEMENTING A

CAREER PLAN

CHOICES AND

CHALLENGES

4. CONSUMER AND

INVESTMENT FINANCIAL GOAL PERSONAL INVESTMENT
TYPES OF INVESTMENT

CHOICES SETTING CONSIDERATIONS
TAX IMPUCATIONS

( HOIL L AND
CHALLENGES

CHOKES AND

CHALLENGES

5. CULTURAL BRIDGES
BUILDING CULTURAL

FOUNDATIONS
SELF- ASSESSMENT

IMPROVING PERSONAL

WELL-KING

PERSONAL

RELATIONSHIPS AMONG

OA WORKS

c HOK i s ANu

( HAI I_ F NGES
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ASSUMPTIONS UPON WHICH CALM IS BASED

The development and implementation of the Career and Life Management curriculum is based on a number of assumptions, in particular
that all people have or can develop the skills and abilities that allow them to participate fully and successfully in society

STUDENT

Students are making the transition from dependence to
independence; both psychologically and economically

Students should be challenged and motivated in a

manner that is appropriate to their unique needs and
interests.

Students are aware of the need to manage their lives
effectively and will respond to opportunities that help
them with this management

Students in Canada face a challenging future that offers
many positive options and opportunities The rich
environmental and cultural resource be within Alberta
provides a firm foundation for the future

Students can and do make reasoned decisions Courses
such as CALM will help them improve the quality of their
decisions and the n f f i c i ency with which they make them

Students are at varying points in their cognitive, affective
and physical development and need to receive as much
individual attention as is possible

Students function best when the content, instructional
strategies, and learning activities suit their special needs
and learning styles

TEACHER

o Teachers are committed to helping the whole child
become a mature, responsible adult Teachers can, and
do, move beyond a focus on subject disciplines to respond
to the intellectual, social and ethical needs of the student

a Teachers have or can acquire the necessary skills to
implement the objectives of this course

Teachers and school administrators are best able to judge
how to present the program to meet the unique needs of
the students and to use local resources effectively

TEACHER AND STUDENT

Teachers and students can establish a trusting relationship
and supportive classroom environment that will
encourage sharing, responsiveness and personal growth

- 10- Introduction
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MEETING DEVELOPMENTAL NEEDS OF SENIOR HIGH STUDENTS AND
INTEGRATED OCCUPATIONAL PROGRAM STUDENTS

Following is a list of general characteristics ..hat tend to be common to most high school students The charactensti(s listed n column one
describe the high school student Column two provides suggestions which can be applied in daily classroom acts,ities to help students develop
physically, cognitively and affectively Column three indicates those sections of the core program and optional modules that deal in particular
with those suggestions It should be noted that it is unwise to apply these general characteristics to individual students

STUDENT CHARACTERISTICS SUGGESTIONS FOR TEACHERS OF
CAREER AND LIFE MANAGEMENT

1. PHYSICAL

Development of strength, endurance, and coordination
complete although skeletal growth may continue,
particularly in males

Most girls have attained secondary sexual development

Some boys are in the process of attaining secondary sexual
development

2. COGNITIVE

Students move from a base of concrete operational thinking

- think in logical terms about events and objects in their
immediate experience

- can classify, order and understand cause and effect
are present oriented

- understand processes through using and expel encing
them

Help students recognize and accept their
physical characteristics

Encourage students to experience a variety of
leisure activities

Assist students to define and accept their
sexuality as a stage in the maturing process
(interviews, discussions)

Provide opportunities for students to develop
responsible decision making with regard to
sexuality (role reversals, case studies, r )le plays)

Provide a variety of instructional strategies that
suppor t students' progress from concrete to
format operations

provide examples that are pertinent to
students (exploring relevant Issues)
use a variety of presentational styles - sight,
sound
encourage students to respond using a
variety of styles - pictorial, verbal, print
breal complex act!vitie>/prOleCts into
component pat is
provide a varies`- vt vopor !unities to
sirricliate real lite

CURRICULUM
CORRELATION

Theme A I

Theme B
Module 2

Theme B
Module 1

Module 1

All Themes
All Modules

11 Introduction



STUDENT CHARACTERISTICS

2. COGNITIVE (continued)

In some subject areas, students are able to USe formal
operational thinking:

see things and reason in terms of possibilities or hypotlic.
can combine znd synthesize operations
coordinate complex sources of information or logical rules
while still finding the present most relevant, able to
project into the future
able to examine, analyze and reflect on systems

10P

SUGGESTIONS FOR TEACHERS OF
CAREER AND LIFE MANAGEMENT

CURRICULUM
CORRELATION

encourage students 10 I esearcn
sources of information
provide activities that encourage the
development of organizational sp il's
rCholces and Challenges)
encourage short- and long range pia' 'ging

ion, action planning, goo; setting)
define transition between present situation
and future goals In specific terms (role
playing)
help students learn to analyze, critique, and
recommend improvements (projects, field
trips, research)
provide opportunities to identify and reflect
on possible opportunities and consequeni.es
(brainstorming, journals)

All Themes
Ail Modules

COGNITIVE INTELLECTUAL CHARACTERISTICS OF 10P
STUDENTS

usually adapt better in the use of visual -motor abilities than in the use of
language-rola ted abilities

Some students have difficulty with spatial relationships and with
temporal relationships

memory may be a problem for some MP students

10P students sometimes have difficulty synthesizing information

many students may have holistic learning styles

some students exhibit a short attention span

Provide walk through situations, simulations, role playing,
interviews, practical problems, visual presentations,
demonstia bons
Lecture approach should be limited
Slow the pace of teacher talking
lore oral sessions

Teachers should help students with interpretation ofneaps
blueprints, diagrams, etc
Use timelines, stoiyboaid, flow charts

Actively invOlve students Mnemonic strategies and
meta(ognitive Strategies facilitate retention
Provide frequent repetition and review

Provide ste uktured approach and overviews, advance!
organizers, Schema, webs, diagrams, flowcharts, serneenaiw%

Give students a 'picture' of the final product Use (harts,
maps. diagrams

PI (With; varied, )1101 t Jt tIVItleS

- 12
;3

Introduction



STUDENT CHARACTERISTICS
!OP

SUGGESTIONS FOR TEACHERS OF
CAREER AND LIFE MANAGEMENT

CURRICULUM
CORRELATION

COGNITIVE INTELLECTUAL CHARACTERISTICS OF !OP
STUDENTS (continued)

some students may have diffiarlty with focusing and keeping on tosi

experiential learning is most appropriate

Usk' a t tcntron getting and Jrtcntion mOrfacning
stratcgs,

tici variety of -ont. tual (ducho i+u,s1s,
mode's) learn through ta,sks

1All Them.,s t:
Al' Viothilo.

3. AFFECTIVE

Students see!. to establish a sense of identity
- personal
- ethnic
- career

lOP

Pro'. ide opportunitics to snare dc,is, «,n«,rn%
and perceptions (disk.u.ssion\)

Provide feec'ibacl. anti encourager-new

Ensure thr le,trning tovironment ond
supportive (clo%srourn c. I im,oe building

Students need to develop a more positive self-image.

Students are more realistic in self-assessment.

Develop independence and autonomy.

All Themes
All Modules

Increase time allotment for Theme A.
Provide positive feedback and opportunities
for students to demonstrate strengths.

L
Theme A

Begin to gain more equilibrium, confidence and balance
in motives.

While peer relations remain strong, students develop
particular friendships.

Provide opportunities to reflect and consider
(journals, diaries, collages)

Encourage students to focus on set f
improvement based on their oven objectives
and (riterid rattler than on others' e.pec tot ;CM;
Build confidence

Develop opportunit fur Studer dr,_u5s
their grov.,ing indeper their concerns
and needs (group discu,,,slons, role plavO

All Themes
Al' Modules

V

- 13 - Introduction



STUDENT CHARACTERISTICS SUGGESTIONS FOR TEACHERS OF CURRICULUM
CAREER AND LIFE MANAGEMENT CORRELATION

3. AFFECTIVE (continued) Provide opportunities for students to take
leadership roles (independent studies, projects,

Students become more sensitive to needs of others. class presentations).

All Themes
All Modules

Some students tend to be more egocentric than their peers. Provide opportunities for role playing and for
students to act empathetically.

Theme A
Theme C

Interactions with other sex become significant.

10P

Accept importance of appropriate expression of
emotion and provide a supportive environment
for such expression.

Provide opportunities to define and express
emotions (role playing, unfinished sentences,
journals)

All Themes
Module 1

Some students may have difficulty reading and Provide models and opportunities (actual and
interpreting social situations. simulated) for developing socially appropriate

behaviour.

Theme C

Moral development can vary considerably. Students are
concerned about defining their civil values and principles.

S 41
-14-

Help students see the changing emphasis in
relationships (role play, case studies)

Provide opportunities for group interaction and
problem solving (group discussions)

Provide support for role definition

Discourage inappropriate stereotypina

Provide opportunities for students to discuss
and recommend solutions to moral dilemmas
(simulations, role plays, debates)

42

Theme C

Themes A/B

All Themes
All Modules

Introduction



STUDENT CHARACTERISTICS

3. AFFECTIVE (continued)

Moral development can vary considerably. Students
are concerned about defining their own values and
principles.

10P

SUGGESTIONS FOR TEACHERS OF
CAREER AND LIFE MANAGEMENT

Provide opportunities for students to examine
alternative behaviours.

Recognize and discuss the role and impact of
modeling in learning behavioural and moral
skills

CURRICULUM
CORRELATION

All Themes
All Modules

4. ACADEMIC

Literacy level (reading and written expressive skills) can vary
considerably.

Reading and writing skills may limit test writing ability.

Students tend to relate best to practical mathematics.

Some students are in the early stages of developing
orgar izational skills.

Some students tend to act on impulse but can learn to be
reflective.

13 3

Read expository material aloud to students and
read together. Use comprehension aids for
accessing information from expository material
(see p. 56).

Refer to 'Text-nique' for processing text
content, Appendix F.

Avoid lengthy notetaking and written
assignments.

Model writing skills.

Use word processors where appropriate.

Use strategies to edit work (see bibliography in
Appendix B).

Encourage students to use a spelling dictionary.

Use personalized tests, oral tests, alternative
methods of evaluation (seep. 62).

Use real life mathematical problems (e.g.,
income tax, banking).

Use calculators and models.

Provide organizational structures; use flow
charts, walk-through instruction.

Encourage students to be reflective; model a
reflective orientation, and let students
experience some natural consequences.

-15- Introduction
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DEVELOPING DESIRABLE PERSONAL CHARACTERISTICS

The following statement outlines the Government of Alberta's position vvith respect to the role that schools splay in cievelop:ng desirable
personal ch,lracteristics among children of school age

Children inhabit schools for a significant portion of their
lives. Each day, in their relationships with fellow students,
teachers and other adults who are in the school, children are
exposed to a complex combination of influences, some
deliberate and others incidental. In Canada, the common
pattern of attitudes derives from many cultural sources,
religious, ethnic and legal. Public schools exist within this
culture and it is from this culture that the school's dominant
values emerge.

The school, as the site of a child's formal education, is not the
sole or even dominant determiner of student attitudes.
Other important sources of influence include the home, the
church, the media, and the community. Educators alone
cannot, and must not, assume the responsibility for the
moral, ethical and spiritual development of their students.
They do, however, play a significant role in support of other
institutions. The actions of teachers and the activities which
take place in schools contribute in a major way to the
formation of attitudes.

Parents and other groups in society clearly expect teachers to
encourage the growth of certain positive attitudes in
students. These attitudes are thought of as being the
prerequisites to the development of essential personal
characterkcics. For the guidance of all, the following list has
been prepared. The list is not a definitive one, nor are the
items ranked, but rather the list is a compilation of the more
important attributes which schools ought to foster.

45

The A'berta community lives with a conviction that nian is
unique and is uniquely related to his world. Generally, but
not universally, this expresses itself spiritually, through the
belief in a Supreme Being (e.g., God). Moral, ethical
characteristics, intellectual characteristics, and social'
personal characteristics must be treated in a way that
recognizes this reality and respects the positive contribution
of this belief to our community.

1. Ethica!/Moral Characteristics

Respectful

Responsible

Fair just

Tolerant

has respect for the opinions and
nevus of others, and for property

accepts responsibility for own
actions, discharges duties in a
satisfactory manner

behaves in an open, consistent and
equitable manner

is sensitive to other points of view,
but able to reject extreme or
unethical positions free from
undue bias and prejudice

- 16- Ir roduction
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o
Honest

Kind

Forgiving

Committed to
democratic
ideals

Loyal

is truthful, sir re, possessing
integrity; fee from fraud or
deception.

is generous, compassionate,
understanding, considerate

is conciliatory, excusing; ceases to
feel resentment toward someone

displays behaviour consistent with
the principles inherent in the social,
legal and political institutions of
this country

is dependable, faithful; devoted to
one's friends, family and country

2. Intellectual Characteristics

Open-minded

Thinks critically

Intellectually
Curious

Creative

Pursues
excellence

47

delays judgments until evidence is
considered, and listens to other
points of view.

analyzes the pros and cons;
explores for and considers
alternatives before reaching a
decision.

is inquisitive, inventive, self-
initiated; searches for knowledge

expresses self in an original but
constructive manner; seeks new
solutions to problems and issues

has internalizeu the need f,. r doing
his/her best in every field of
endeavour

Appreciative recognizes aesthetic values;
appreciates intelle..tual accomplish-
ments and the power of human
strivings

3. Social/Personal Characteristics

Cooperative

Accepting

Conserving

Industrious

Possesses a

strong sense of
self-worth

Persevering

Prompt

Neat

Attentive

tinsel fish

Mentally and
physically tit

works with others to achieve
common aims

is willing to accept other; as equals

behaves responsibly toward the
environment and the resources
therein

applies himself diligently, without
supervision

is confident and self-reliant,
believ.2s in own ability and worth

pursues goals in spite of obstacles

is punctual, completes assigned
tasks on time

organizes work in an orderly
manner, pays attention to personal
appearance

is alert and observant, listens
carefully

is charitable, dedicated to
humanitarian principles

possesses a healthy, sound attitude
toward life, seeks and maintains an
optimum level of bodily health

- 17 - Introduction
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ESSENTIAL CONCEPTS, SKILLS AND ATTITUDES

As with other core courses in the Alberta curriculum, the Career and Life Management course explicitly addresses the concepts, skills and
attitudes that are considered essential for Alberta's youth. Within the context of the five core themes, each of the sect.ons of the catalogue
of essential concepts, skills and attitudes is developed (major or moderate emphasis) or reinforced (minor emphasis)

CATALOGUE SECTION EMPHASIS

SELF-CONCEPT/LIFESTYLE

INTERPERSONAL RELATIONS

CRITICAUCREATIVE THINKING

COMMUNICATION

SCIENCE/MATHEMATICS

LIFELONG LEARNING

CITIZENSHIP

CAREER EXPLORATION

CONSUMER/PRODUCER

GLOBAUENVIRONMENTAL

major

major

moderate

moderate

minor

moderate

minor

major

moderate

minor

CORRELATION WITH C.A.L.M.

Addressed as a general objective, and explicitly in Theme A Self -
Management, Theme B Well-Being, and Theme E. Independent Living

Addressed as a gt neral objective, and throughout Theme C. Relationships

Addressed as a genera concept, general objective and reinforced through
proposed instructional strategies Defined within Theme A. Self-
Managemont

Addressed as a generic concept, general objective and reinforced through
proposed instructional strategies Defined within Theme A. Self-
Management

Addressed in limited degree through decision making as a generic skill, and
Theme E Independent Living, through application of basic mathematical
skills

Reinforced throughout the curriculum, but emphasized in Theme D :areors
and the World of Work

Addressed ,n limited degree through relationsp of inclivat, .11 to society

Extensively addressed, particularly in Theme D Careers and the World of
Work

Addressed in Theme E Independent Living and Optional Module 4 Consumer
and Investment Choices

Addressed in limited degree, primarily with respect to individual relationships
and interdependence with environment

4S
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GENERIC SKILLS

The three generic skills of dealing with feelings,
communicating and thinking should be integrated and
applied throughout th' learning experiences of all themes
By providing opportunities to develop and improve these
skills, students will appreciate and understand how careers,
relationships, health and finance affect their lives These til ills
provide the basis for self-management sk ills and should he
continuously reinforced throughout the other tour themes
and optional modules

DEALING WITH FEELINGS

It is important that students are able to identify their feelings,
cope and accept these, and learn ways of appropriately and
effectively communicating these to others By learning to
deal with their feelings, students will

learn more about themselves
learn more about others
communicate better
improve their physical and mental well being
enhance their relationships

Teachers can help students to deal with their feelings in two
ways

as a topic of study in the Self-Management theme
as a generic shill reinforced throughout the curriculum

DEALING WITH FEELINGS AS A TOPIC OF STUDY

In considering this as a topic of study, students will have the
opportunity to undertake numerous activities Lid.t have them
identify their feelings, practise effective expression of these
and understand the relationship between their feelings and
behaviour. Several sample lesson plans in the Self-

52

(0,1nagerrfAll wb-theme address these learning e k p e Tot ion%
Extensive additional activities are provided in the
recommended teacher resource Reaching Out
Interpersonal FttectivenesN and Sett-Actualization

DEALING WITH FEELINGS AS A GENERIC SKILL

In almost all activities, opportunities will arise .o reinforce
dealing with feelings as a generic III Encourage students
to

identify the feeling, and

have students own up to their feelings
e g you make me angry when you don't sill me when

you say yC.J will

have them use "I messages'
e g , I get annoyed when

have them recognize and describe their feelings
e g , write in journals in complete sentences how they

felt about an activity
When I came into class I felt

have them listen for feelings

express their feelings appropriately and effectively

role play dot ferent situations
tit case studies

feelings charades
practise conveying feelings both verbally and
noniverbaily-ind congruently
check, their perception of feelings
practise conveying anger and stress consti actively
(refer to Relationships Theme 3)
provide opportunities to practise assertive behaviour

- 21 - Generic Skills
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BUILDING COMMUNICATION SKILLS

Building communication skills is addressed in the curriculum
in two ways:

as a topic of study in the Self-Management theme, and
as a generic skill reinforced throughout the curriculum

COMMUNICATION AS A TOPIC OF STUDY

Communication as a topic of study focuses on recognizing the
elements of effective, personal communication Initially, it is
valuable to use the study of communication skills to build a

positive classroom climate (refer to page 50).

COMMUNICATION AS A GENERIC SKILL

Following are some suggestions fcr building communication
skills throughout all the themes and modules:

Students observe (possibly videotape) a conversation and
list important elements in the communication: inquiry or
response(s), conclusion, et-,.

Class participates in its own version of a television talk
show.

Students practise discussion skills in small groups and
identify similarities and differences between speaking to
several persons and one person

Students engage in picture and word association games,
dictionary searches favourite words list, etc.

Students tape-record voices to hear themselves.

Students observe videotapes of effective communication

Students conduct activities in which they model a
particular behaviour from stories and observations

54

Students list consequences of inappropriate listening
(e g missing instructions, relectior,, non-verbal cues)

Students role play situations depicting consequences of
inappropriate listening

Present a brief skit, first with nen-verbal behaviour, then
with as much verbal comment as possible Have students
discuss the different interpretations .7-1 the skit

Meet in small groups. Have one person in each group
take a particular body position or posture Have the other
group members explain how they interpret the person's
attitudes or feelings Have students discuss the similarities
and/or differences of the responses

A full-size partition (could use a rolling chalkboard)
separates two people Each person has an identical set of
children's blocks. Person A arranges the blocks in an
intricate fashion and verbalizes the arrangements to the
other person. No communication is allowed from Person
B to Person A. Person B attempts to arrange the blocks in
the same fashion. Time the action. Follow the same
procedure, allowing only verb& communication Repeat,
allowing non-verbal and verbal communication. Time the
action Discuss.

In small groups, students discuss the importance of
communication Have them consider people who have
had communication problems Ask the students if these
people might have had these communication problems
without being aware of them

Create a bulletin board showing the need for and
importance of communication Have students include
some representation of the "risk" of communication

- 22 - Generic skills
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Refer to television and movies to show examples of poor
communication skills. Have students follow particular
characters and determine how their poor communication
skills have been a part of building the plot

Practise making intentions clear by partic;pating in role
play that illustrates teacher-student interacion. Observe
how problems can be avoided by clarifying intentions

Practise sending "I-messages" in small groups, in skits.

Create a bulletin board to show I-messages and you
messages.

ENHANCING THINKING SKILLS'

Thinking skills are addressed within the Career and Life
Management curriculum in four ways:

by correlating learning expectations out fined in the
curriculum to the four learning processes (recall,
understanding, involvement, synthesis)
as a generic skill
as a topic of study within the Self-Management theme
as a basis for effective decision making

lop
:The study of thinking at an abstract level may not be
appropriate for some lop students.
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THINKING AS A TOPIC OF STUDY

To help students understand how they th,nk, they must
become more familiar with the various dimensions of
thinking and the vocabulary that relates to those dimensions.
Basically. they need to recognize that there are many discrete
thinking sF ills (analysis, evaluation, etc.,) which are combined
to form thanking strategies (problem ng, creativity).

The awareness of the thinking process (thinking about how
one thinks), called metacognition, is an important element in
improving one's abilities to use the discrete thinking skills and
to apply the various thinking strategies. One's attitudes
about thinking also Impact on the individual's ability to think.

Within Theme A: Self-Management, Sub-Theme 2 Building
Self-Awareness, the learning expectation states that the
student demonstrates an understanding of the various
elements of the thinking process. The lesson plan on page 92
could be used to present this learning expectation

TV? following information shows the various dimensions of
thinking---the interrelationship of thinking s!:;!ls, think'2
strategies, metacognition and attitudes In addition, it is
important to recognize that thinking does not occur in a
vacuum; it occurs within context specific to the individual and
reflects the background environment aril purpose

Generic Skills



Discrete Thinking Skills

Individual or discrete mental skills are components of more
complex thought. Discrete thinking skills can be organized
into the input of data, the processing of data and the output
of the products of the data. A skill can be used for creative or
linear purposes.

Input of Data

a Gathering data through the senses -- listening, observing,
smelling, tasting, feeling - (kinesthetic)
Being fascinated by the awesomeness of the environment

Processing the Data

Comparing/Contrasting
Analyzing/Syiithesizing
Classifying /Categorizing
Inducing/Deducting
Perceiving Relationships: temporal, sensational, spatial,
hierarchical, syllonistic, transitive, symbolic

Output of the Products of Processing the Data

Inferring
Hypothesizing (i f...then".)
Predicting/Forecasting/Extrapolating
Concluding/Generalizing/Summarizing
Evaluating

Strategies for Thinking

Thinking strategies result when the discrete skills are linked
to .rategies Humans use these strategies when faced w. th
dilemmas, problems, decisions, or questions that cannot be
immediately resolved.

Examples of these strategies can be characterized as linear
thinking (dealing with information in a sequential manner)
and creative thinking (novel and insightful thinking) A
strategy may be creative or linear, depending on one's
purpose and use for it.

0
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Linear Thinking

Problem Solving
Critical Thinking
Decision Making
Strategic Reasoning
Logic

Creative Thinking

Creative thinking involves that wnich is new or insightful.
These behaviours are used in the creation of new thought
patterns, unique prod'. Is, and innovative solutions to
problems.

Creativity o Model Making
e Fluency Insightfulness

s
Metaphorical Thinking
intuition

Complexity

Metacognition (Thinking about Thinking)

To be conscious of one's own behaviour (metacognition) and
the effects of that behaviour on others is a characteristic of
mentally healthy individuals, it is also an attribute of effective
problem solvers In teaching "learning-to-learn" behaviours,
teachers are contributing to the growth of meta,ognition in
stuCents

l013

:Students are believed to benefit from deliberate attention
to the development of metacognitive behaviours and :

:strategies.

Generic Skills



Attitudes (Mental Set)

Besides the skills and strategies of thinking, a person must
also have the attitudes that contribute to thinking. The
thinking person must have the willingness, the disposition,
the inclination and commitment to think.

Some of the attitudes and tender Gies that demonstrate this
internalization of the thinking spirit include:

being open-minded

withholding judgment

being honest

seeking to become more informed

searching for alternatives

dealing with ambiguity

striving for precision, definition, and clarity

remaining relevant to the central issue or main points

perceiving relationships between the basic concern and
the discuz.ion at hand

being willing to change with the addition of more
information or for compelling reasons

taking a stand wl en the evidence and reasons are
sufficient to oo so

being sensitive to the feelings, level of knowledge, and
concerns of others.

GO
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THE THINKING PROCESS
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THINKING CORRELATED TO LEARNING EXPECTATIONS

The learning expectations outlined for each theme are
correlated to four basic thinking processes: recall,
understanding, involvement and synthesis. Teachers are
encouraged to structure lessons to encourage students to
"process" the learning, as a minimum, at the specified level of
thinking.

Each learning expectation is defined in terms of one or i sore of
four learning processes.

i_EARNING PROCESSES

Recall I

Mastery

observing
memorizing
sequencing
labelling
iisting

Involvement

Responding

desc, twig feelings
emr,athizing
preferring and valuing
derr,ling

CURRICULUM

Understandi..g

Reasoning

comparing and
contrasting
classifying
summarizing
hypothesizing
predicting
verifying

S,nthesis

Reorganizing

aSSOCiating
generating
Speculatvig
imagining and
elaborating
using metaphor or
analogy
Cte,i og
appiying

The learning processes correlate to the dimensions of
thinking that are outlined as a topic of study within Theme A.
Self-Management As the learning processes involve
progressively sophisticated thinking processes, dimensions of
thinking and the learning processes interrelate as follows'

64

Dimensions of Thinking
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THINKING AS A GENERIC SKILL

One of the goals of Career and Life Management is to
encourage students'

to understand how they mink (metacognition)
to use a wider variety of thinking skills and strategies
to apply increasingly sophisticated levels of thinli my
when making decisions and dealing with issues

This goal is generic to the entire program and should be
reinforced throughout the course through appropriate
instrunanal strategies

Teaching thinking as a generic skill means that teachers strive
to create school and classroom conditions that are conducive
to expanding students' thinking skills and strategies This
means that:

Teacners POSE problems, RAISE questions, and INTERVENE
with paradoxes, dilemmas, and discrepancies that
students can try to resolve Students should be
encouraged to do the same

Teachers STRUCTURE the classroom environment for
thinking -- valuing it, making time for it, securing material.,
to support it, evaluating growth within a

Teachers RESPOND to students' ideas in such a way as to
maintain a climate that creates trust, allows risk taking, is
experimental, creative, and positive This requires
listening to studer and each other's ideas, remaining
non-judgmental, and having rich data sources

Teachers MODEL or DEMONSTRATE the behaviours of
thinking that are desired in students For example, when
a problem arises in the classroom, the teacher
demonstrates effective problem-solving strategies and
may subsequently analyze that strategy with the students

f6

Teachers and administraton, AppLy ,4 r tper 101te of
methodologies to meet a van et' 01 I ear fling e pe( ations
and students' learning style',

Teachers can integrate teaching for thin ing througnuut tf,e
curnculurn by

encouraging ntelligent action
using effective questioning technigae
engaging in joint teacher-pupil planning of course and
themes (see p 51 and p 76, item 12, for i0P siuclents)

Encouraging intelligent Action

Following IS a hst of behaviours that <,,,rem to be kilOrki(tell',11(
of intelligent action

Input

The basis of all thinking involves taking information in
through the censer Listening, smelling, observing, tasting,
feeling are the processes through which all informaticn is
taken into the brain

Intelligent human beings

use all senses and inesthetic mean. to gather
information (perceiving clearly)

e are alert to problems, discrepancies, and conflicts in the
information perceived (disequilibrium)

o are tolerant of ambiguous situations do not require
complete knowledge or control (tolerating ambiguity)
have a plan to collect all information ai Id do not have to
repeat observations (exploring systematically)
name with precision the objects, conditions, and events
being observed and experienced so that they can be
remembered and discussed (labelling)

28 - Generic Skills

6



it
IOP

use non-verbal and verbal descriptors

describe objects, conditions and events in terms of
where and when they occur (perceiving temporal
and spatial relationships).

10P

:0 use structures (e.g., time lines, flow charts,
maps, webs) to clarify temporal and spatial
relationships

identify which characteristics of an object, event
or condition remain the same, even when changes
take place (conserving constancy)

consider more than one variable at a time as a
basis for organizing and reorganizing the
information gathered (using more than one
frame of reference)

o strive to be precise and accurate (using precision
and accuracy)

Process

Some meaning must be made of all the information
gained Intelligent human beings act upon mforma
Lon in ways that will help make sense out of it

intelligent human beings

define the problem, determine what is needed to
resolve the problem, and design strategies to
effect solution (analyzing discrepancies)

o discriminate among the information gathered
that which is relevant and applicable and that
which is not (perceiving relevance)

-29-

have in mind a goal - a picture or vision of
something needed or desired - and the steps
necessary to achieve it, changing or adjusting the
goal as necessary (internalizing)

identify what data may be lacking in the
accomplishment of goals, and generate strategies
to produce those data (strategic reasoning)

develop a plan or stiategy that includes the steps
needed to reach the goal (planning
systematically)

remember to be able to access the vanous pieces
of information needed (broadeling the mental
field)

search for similarities and differences among
objects, conditions and events (comparing and
contrasting)

find the class or set to which a new object,
condition, or event belongs (classifying,
categorizing)

explore alternative solutions and project what
would happen & f one or another were chosen
(hypothesi zing)

defend an opinion w W logical evidence k to
support more than one hypothesis, chi icize their
own and others' nroposolons that Lick loryca
testimony (seeking logica evidence)

have a repertoire of problem soiving str.iiecjies so
th, t art alternanJe can oe JSea wnen one ,,trategy
does not produce desired resu!n.
and perseverance)

IDP

: process holisticaily and intuitively as we/I as :
linearly

Generic SP Ills
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Cutout

The meaning derived from acting upon data from the
enviro, ment is communicated to others, applied in
novel situations, and is constantly being evaluated for
accuracy.

Intelligent human beings:

communicate clearly and accurately (using
precise language, visuals actions)

listen to and consider another person's ideas,
points of view and feelings (overcoming
egocentrism)

think through a solution or answer rather than
making mistakes and having to repeat
(overcoming trial and error)

draw Loin memory and past experience, relevant
data and strategies to help in the resolution of
problem; or dilemmas (relating past experience)

pause to formulate an idea rather than blurt out
the first thought that comes to mind (restraining
impulsivity)

originate novel, creative images, solutions, and
relauonships (demonstrating fluency, flexibility,
originality)

nave alternative strategies to find answers that
are not immediately apparent, rather than give
up in panic or del)air (searching for alternatives)

check to see if the results of the strategy (product)
match the intended outcome (image) (checking
for accuracy)

o strive for quality, craftsmansh,p, and accuracy
(striving for the best)

Tu

Using Effective Questioning

Teachers can help students improve their ability to think
by consciously designing questions that rewire students
to use a variety of tninking skills and strategies.

Input Questions (recalling/building a data base)

complete
count
define
describe
identify

list
locate
match
name

observe
recite
select
tell

Processing Questions (using data internalizing)

analyze experiment report
arrange explain separate
classify group sequence
combine infer show
compare invent show cause/effect
contrast analogize show relationships
constrt Ct organize summarize
distinguish synthesik
estimate

Output Questions (applying)

apply a principle
build a model
choose
create
decide
discuss

evaluate
expand
extrapola:e
forecast
generalize
hypothesize

in-agine
iudne
predict
protect
recommend
speculate
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The chart on page 32 provides some additional suggestions
for using effective questioning to develop students' thinking
skills at the input, processing and output stages.

Some suggestions:

ensure that the syntax used in the questions is
appropriate to the students' ability

begin with the simple and move to the complex

encourage students to recognize how a skill or strategy
can be transferred to other situations

close by summarizing and helping students recognize
how they have applied their thinking

when posing a question, alltw the students adequate
time to think

reinforce the innportan,:e of actively listening to others'
ideas and reflecting on them

acknowledge as mir h as possible all efforts to think
without valuing

help students clarify their thoughts by asking secondary
questions.

Creff.ting cissroom concli+ies
--1-hat-17n-iu late ,ehlt4nce,-4,71sug.vin

Tel r thinkey skdk,
process and ?Frit ies
diKealy

419---1t\i-hinkin
kr CO M-6-iP7

eo h8forw71-tlie bickalenr5funabons
cogn st/Ies

hey knowledgie 16 produced
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QUESTIONING TECHNIQUES THAT HELP BUILD THINK:NG SKILLS

Operational Level Teacher Initiates :ith: Student Responds by: Teacher Responds to Student with
.....

Input

Questions or instructions
that cue the student to
resporsi ..-:!th a descriptive
statement, from reca'l or
sensory ob. ervation.

EXAMPLE: What are the four
levels of thinking skills?

What are three thinking
skills?

Gathering data or recalling
facts and previously learned
information

EXAMPLE: "I don't know
OR
Discrete skills, strategies
thinking about thinking and
attitudes.

Cues that maintain or reinforce the level of
students' thinkir_,

EXAMPLE "Good "That's right '0 K
OR

Instructions or follow-up questions
(i c, , "^ you remember what thinking
about .. sinking meant' ")

Processing

Questions or instructions
that cue the student to use

' the data to show
relation, hips or cause and
effect; to synthesize, classify,
analyze or compare data.

EXAMPLE: How can choice
of a career affect lifestyle?
(i e , How car one's desire to
ski be affected )y what one
does for a living?)

Explaining, irfernng,
analyzing, or showing
relationships between the
data

Acceptance, el.borqtion or clarification
responses that maintain the inference level

OR

Follow with another data processing
question

Output

Question or instructions
which cause the student to
predict, theorize or apply a
principie in a new s: Lion,
to do do ergent thinkirg

EXAMPLE' How on your
decision to take on a part-
time job affect your
relationship with your
family?

Predicting, hypothesizing, or
applying a previously
learned pi .nciple .o a new
situation

Acceptance, elaboratior, clarification, which
maintain the cognitive level

Revised from materials developed by Arthur L Costa, California State University, Sacramento

-32-
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THINKING AS A BASIS FOR DECISION MAKING

A key element of enhancing thinking skills which runs
through all of the themes is to apply effective thinking skil's
to decision making. Each theme provides an opportunity for
students to gain information and build skills that will help
them to manage their live:. Students should be able
automatically to apply Jecitionmaking model which is

r so nally workable and appropriate to the situation, to the
,gement of their actions and to the environment in
.h they function

To develop this skill, the student will need frequent
opportunity to practise decision making

These experiences should be characterized by:

situations/dew' .ms that are meaningful to their lives at
this time

situations/decisions that are within the developing
intellectual ability and social maturity of the student
(simple to complex)

an environment that is supportive and challenges
students to make their own decisions, rather than one
that is 'expected'

an env ronment that helps students recor,tnize that 'risky'
decisions can result in failure, and encourages them to use
failure as a learning opportunity

assessment that relates to how effectively students apply
the decision-making process, not whether a decision is
considered 'right' or 'wrong'

acceptance that students will establish d personal
decision-makirg/management model that may change
under various circumstances

76

Decision-Making Models

Students have en using a variety of decision making models
in courses such as social studies, science, or mathematics They
shoul,' be encouraged to use or modify one or more of these
models to suit their personal preference They may be
comfortable with the inquiry model used in social studies or
the decision-making models used in elementary and junior
high health

10P

:Students are encouraged to use the decision-making
:model adapted for the 1.0. Program.

SAMPLE DECISION-MAKING MODEL

1 Define the goal/problem
2 Identify/assess materials and noi-matenal resources and

constraints
3 Identify alternatives and opportunitips
4 Identify consequences
5 Make a decision (select an alternative)
6 prepare and implement an action plan
7 Evaluate if goal has been achieved

This model emphasizes the concept of establishing an action
plan and managing and implementing the decision Two
worksheets for tikc, derision-making/self management model
are shown schernatic,,Ily on pages 3,-1- 311

6:,(-)Prir
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1. Define the
Goal or
Problem
(Wants?
Needs?)

DECISION-W.KING MODEL*

Material

Non-material

-1*
3. Identify Alternatives or 4. Identify

Opportunities Consequences

2. Identify and 'ssess
Resourtes/CL Araints

*iviudoired horn model developed by Calgary board of :du attune

- 34

5. Make
Decision

Objective:

Resources:

Time
Schedule:

Monikoring,

6, Prepare and
Implement
Action Plan

7
7. Evaluate!

Goal Goal
Not Met Met

Next
Goal/Problem

Generic Skills
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o

1. Define the goal/pr1/4-olem in your own words

DECISION-MAKING WORKSHEET

2 Identify/assess resources and constraints List the resources that are available for achieving the goal or solving the problem List
material and non-material items

List the constraints or barriers to achieving the goal or solving the problem

3 Identify alternatives or opportunities that are pc3sible for achieving the g: al or solving the problem

A
B

C

4 Identify the positive and negative consequences of each alternative listed in No 3 above

A

B

C

D.

positive consequences

j I) 35 -,

negduve consequences
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Decision-Making Worksheet (continued)

5 Make a decision Circle the letter that corresponds to the alternz-,tv.,.=. et, r i.0 3 /no, ioc: o c ,z °-
solving the problem

A

6 Prepare an action plan and implement
the plan Resources Check No I What
do you need)

Activities and time line What are you going to do, and when?

Activities Date

Goal achieved or problem solved

7 Evaluate if go...I has been achieved or problem solved
Comment:

a0,

yes somewhot no

Are you happy with your decision mal,ing in this situation'
Comment.

What would you change next time you make a decision)

yes ,urnevL,hdt no

82,
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RECOMMENDATIONS FOR IMPLEMENTING AND ADMINISTERING THE PROGRAM

Following are a number of suggestions for implementing the
program at the school level. These are recommendations and
should not be considered as a program reqi:iremeni_ or as
mandatory in anyway,

1. Room Allocation

CALM teachers and students will be using a variety of
resources (texts, pamphlets, booklets, videos, filmstr.ps) if
one classroom could be desigroted for CALM, all resources
could be located it that room and a classroom reference
section/shelf established. Ready access to such resources
will encourage students to undertake inclikpidua study
projects and support teacher efforts to enrich the program
and meet individual student needs

2. Room Equipment/Furnishing

student activities may include small group work and
partnering, Desks/tables that can be moved will facilitate
group arrangement Also, It wou'd be el pful to have
plenty of bulletin board space, shelving for resources, and
ready access to a flip chart, VCR, television, overhead
projector, 16 mm projector, computer and printer, and
telephone

3. Classroom Atmosphere/Management

The standards for classroom management and atmosphere
are established by the classroom teacher it should he noted
that many of the objectives and related activities .)utTini_d in
the curriculum and in this manual Imo! ie interui.uon on a
one-to-one, or one-to-group basis It is a tremendous
advantage if students can fee, part of an accepting and
positive tearn,ng environment This allow> .,io-e int.e,act ion
among students although it may result in a hlt,her noise
level than occurs in many otter cias<e.s

4. Team Teaching

The CALM course includes content from several subject
'n some cases, TEAM TEACHING may be a viable

alternative However, are should be taken to ensure that
the generic concepts are tuity integrated throughout all the
tnemes and that strong student-teacher support is ensured

5. Student Grouping

it is Imo, fi)nt to the goals of the program for teenage gids
and boys to lea-n to discuss ideas and share concerns r4.th
confidence and t-,rithout embarrassment Grouping by sex
or abil'ty limits their opportunities to interact and to learn
to appreciate another person's perspective How' r, ,f it
appears that students are tinable to discuss certal, topics
freely in a mixed group, it may be necessary to rearrange
the class.

/OP

in integrated classes (where 10P students are included :
:with other program students) it is suggested that time be :
:allocated to enable the teacher and of ,r students :

:work with groups anchor individuals in need of special :
:attention.

39 Program Planning

60r,



PLANNING THE COURSE

Each teacher will apply z.. personal style when dealing with teenagers, using resource raterials, and establishing a classroom atmosphere,
The CALM course should be designed to meet student needs, to utilize available resources effetively, and to capitalize on the teacher's
strengths and preferences Tnere should also be some provision for testing new strategies and ma prials. Differentiated instruction
accommodates the needs of all students.

The following twelve steps are suggested when planning to teach the CALM course for the fvst time Note that the sequences of the STEPS
may vay.

STEP 1: Review the CALM curriculum

Program objectives and learning e,cpectations

Designated support materials:
student text and teacher guide
teacher resource manuals
implementation manual
approved teacher and student references (see
Buyer's Guide)
school/community resources
ACCESS Inservice Videos and Inservice Guide

STEP 2: Consult with other teachers

o

Other CALM teachers:
discuss plans for the implementation of CALM and
set priorities
assign responsibilities, and set time lines for
remaining steps

Other related subject area teachers (e g , personal
living skills, religious studie basic business)

meet and discuss how the courses can complemeot
and reinforce each other.

10P course teachers:
meet and discuss cooperative plans for ensuring
CALM builds on the the existing lOP courses

S7
-40-

STE? 3: Ensure the course plan will meet student needs

Prepare an initial class/community profile (a
detailed class profile could be done during the first
or second day):

students may have taken related courses
class mix: heterogeneous or homogeneous? In
level of ability? High school diploma pattern?
Age range? Gender mix?
community values nd socio-economic
characteristics.

Determine implementation strategy How many
credits? Is human sexuality to be integrated within
thP core program? (See page 7 tor suggested plan
for lOP students.)

Set priorities within defined curriculum goals and
objectives and identify:

linkages among themes (interrelationchip and
interdependence of concepts)
content to be emphasized
skills to be emphasized
ahich learning expectations can be combined.

10P

:See Section IV for suggested theme modifications for 10P
:students. .

Program Planning
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STEP 4: Determine the instructional time that is available

length of class period (80-, 60-, 40-minute periods?)
number of classes for basic course objectives? review
and evaluation? schedule school activities? (See
page 45 for number of classes recommended for each
theme.)

STEP 5: Determine expectations for student achievement

standards
strategies for measuring achievement (see pages 59-
71)

4) strategies for enrichment and remediation.
lop

. See page 62 for expectations for lOP students.

STEP 6: Prepare course plan (long-range)

prepare course information sheet (see pages 42-44
for sample).

STEP 7: Sequence themes and sub-themes

tentatively allocate required and elective time (see
pages 42-44 for blank planning forms).

STEP 8: Identify and obtain key resources and references

approved print material and software through
Learning Resources Distributing Centre
approved videos through ACCESS NETWORK
audio visual bookings (school or school system
learning resource centre)
field trips, guest speakers (community, government
agencies, partners).

- 41 -

STEP 9: Este !ish communication networks with narents,
community and government agencies (through
newsletters, meetings, school visits, etc.)

STEP 10. Identify learning expe,iences and instrucjonal
strategies (see pages 54-58 for suggested process-
oriented instructional strategies for regular and 10P
students)

ensure instructional strategy relates to the learning
process (i.e., recall, understanding, involvement,
synthesis)
ensure that evaluation reflects learning process and
time spent on learning expectations (see pages
59-62).

10P

: Seepage 62 for evaluation strategies.

STEP 11: Ensure classroom facilities are arranged as effectively as
is possible

furniture suitable for group work and project
activities
storage and distribution space for resources and
references
attractive visuals (pictures, bulletin boards, etc)
access to audio-visual equipment and computers.

STEP 12: Be watchful of opportunities to improve the course

evaluate and modify the program throughout the
school term and when the course is complete
take advantage of inservice opportunities
build support systems with other teackers,
community agencies and government departments,

Program Planning
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LONG,RANGE PLANNING FOR

COURSE-AT-A-GLANCE

WEEK
OF

1

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

2

3

4

5

6

7

8

9

10
c-......

11

12

13

14

15

16

17

18

19

20
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COURSE PLANNING CALENDAR

M T T

MONTH

F

93 - 44 - Program Planning



RECOMMENDED TIME ALLOCATIONS

The following chart outlines the minimum number of class periods which should be allocated to each theme and module in a
3- or 5-credit course. Elective time should be allocated among the themes to help meet students' needs

Minimum required and elective time allocations are defined within the Career and Life Management 20 Course of Studies
and this Teacher Resource Manual.

Required Time

THEMES 60-minute
classes

80-minute
classes

(

E

0

SEL-MANAGEMENT 9 7

B. WELL-BEING 9 7

C. RELATIONSHIPS 10 i.5

D. CAREERS AND THE WORLD OF WORK 11 8

E. INDEPENDENT LIVING 12 9

UNDEFINED (ELECTIVE) TIME 11* 1.5*

TOTAL 62 46

Co

E

OPTIONAL MODULE (Choose from modules 1,2,3,4,5) 25 18.5

OPTIONAL MODULE (Choose from modules 1,2,3,4,5) 25 18.5

UNDEFINED (ELECTIVE) TIME 24** 18**

TOTAL 125 93

* This undefined (elective) time m,..y be used to 1) expand on learning expectations from the core curriculum, or
2) integrate learning expectations from Module 1: HUMAN SEXUALITY

** This undefined (elective) time may be used to expand on learning expectations from the core program or optional
modules

-45- Program Planning
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LIAISON WITHIN THE CALM PROGRAM: ROLE DESCRIPTIONS

The broad scope of the Career and Life Managerni:ht PrOrarr
WI! lead logically to the involvement of ind victuals and grours
who have similar areas of responsibility or cornrnitn-,ent Th

involvement, f we:f coordinated, can be very posit:ye and ot `et
the teacher valuable support The strateaies for encoJrag
such involvement and the degree should be cete,n--e o
cooperatively by the teacher, schoo' acfmml strator and i.,,:''-ot-
schoo! partic,pants

As noted on the CALivi Support '\;etvvorl )0' co °age 49,
teacher is the centre of a program irrid'ement.at on team
involves others mthin the schoo', schoo! system, -1,Jr,

and government agencies

Following are ro'e descriptions for t'nose who cou o be :",:o',./Pc
to the implementat,on of the Career and He f,;:anagernen
Program

ROLE OP THE TEACHER

The role of the Career and Life Management teacher .s varied
and demanding because of.

the broad areas of conteitt that are covered
the process orientation which requ,res the use of many
different teaching strategies and approaches, and
the ability range and various learning styles of the students
taking CALM

The rote ref es upon the individual to possess and display not
only the qualities and characteristics of a good teacher but a'so
the ability to-

nvoCve students in planning and other interactive Iasi s
faciistate srna'i group work
guide students as they fear- and develop skills in
interpersonal relationships ars, the career planning process

9 7

mode' he iiiierpersonal and self-rnuragement
encouraged tnroughout the course, and
suonort students by being non Judgmental, non-
"-i,e.o*ening, and sensitive to nd, L als" needs as issues
.tat may be probematic tor some students are d sc_ssee

Ccreer Life -,....)nagement teacner

eY.ubi5t- L.fs a sooportive !earning e-)Ironrnr-;';'.
e psyudents recogn.ze neir sr 's and 3'0,1,1;

ne'ds stubents Dui'd aworeri:,ss ac_cep ante of
themselves
provides opportunities for students to build
Ork.t. 'figirnae'agernent
enc_ourages students to develop and use

inve,st gat,ona. personal researcn s, is

communication sUls (one-to-one, small group, large
group, peer teaching)

encourages students to take risks
assists students to set realistic goats and objectives
provides opportunities for students to transfer skills ,n a
variety of situations
ensures sensitive and controversi-f sues are dealt with
properly
recognizes when to refer students to other specialists
identifies potential problem arez..s or areas of sensitivity
defines tong- and short-term goal< dearly
recognizes student's learning style
develops plans that are fle>ible and are designed to
accomfrodate

various learning .tyles
devefopmentat stages of learning
cooperative planning and decision making

takes advantage of teachable moments
uses opportunities for incidental learning
demonstrates a commitment to the program and
enthusiasm for student success

- 46 - P. ogram Planning
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ROLE OF THE SCHOOL ADMINISTRATOR

The school administrator:

understands the goals and objectives of the curriculum and
is familiar with th:: recommended instructional strategies

60 provides ongoing moral support through staffing, funding,
organization and professional development opportunities
for teachers
carefully selects staff who are able to relate well to students
and to motivate them, through the process approach, to
teach this program
provides necessary timetabling support and ensures suitable
room allocations (areas for group discussion work and
activities are important)
ensures entire staff and parents understand the program
encourages appropriate parental and community
involvement in the course

ROLE OF THE SCHOOL COUNSELLOR

It should be noted that the counsellor's involvement in the
CALM course is not intended to substitute for personal
counselling, even though CALM may affect the needs and
nature of the counselling students require The school
counsellor:

provides teachers with information (from career tests
occupational profiles or self-assessment, that will assist ,with
the career planning process
counsels students identified by the CALM teacher as having
problems, or is concerned about
provides support and guidance to the CALM teacher in
those areas where the counsellor has special expertise (srna:i
group work, career preparation, relatIonships)
helps CALM teacher to identify issues/topics of concern t
would be of special relevance to individual students in the
particular community
acts as liaison between teacher and parents in an effort to
encourage parents or other support agencies to become
active in the curriculum

shares support materials (career opportunities)
works cooperatively with CALM teachers to help students
prepare career plans

ROLE OF THE SCHOOL LIBRARIAN'

The school librarian

assists in identifying and locating suitable reference
materials
provides assistance to students doing research/investigation
prnvidec '-upport in building students" informaaon
- information retrieval (accessing information with.n the

school library, school, community, industry or wherever
appropriate)
information processing (synthesizing and applying
information to a variety of settings)
information sharing (communicating the processed
information in an appropriate, but not necessarily
"traditional" written format)

ROLE OF GOVERNMENT AGENCIES

Venous government departments have mandates that relate to
the objectives of the CALM curriculum, bortcaiar, addressing
the life planning needs of the Alberta public

In addition to giving invaluable assist& ,e in developing and
providing print and access resources for the curriculum, these
government departments and agencies are prepared to provide
ongoing support to teachers implementing the program
Because of staff limitations, government departments' staff
may be unable to brofide direct classroom ossistonce, but be
willing to ay,ist in teacher preparation (refer to the CALM 20
Implementation Manual for Administrators Cuunseliors and
Teachers for a list of reg,ondi of f'(ts ,e government
departments «nd agencies)

4 t'aztf t'.t d. t " ',I
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Staff from these regional government offices may be able to

o provide expert consultation in designing the content and
process objectives in their specific areas of expertise

o provide ongoing resource support and consultation to the
education practitioner who is implementing CALM

o act as an advocate of the principles and objectives of CALM
within the community

ROLE OF THE PARENTS

There are positive results when home and school on as
partners in education The family is the single greatest
influence on individuals As teens move toward maturity (a
lifelong process) the values parents have tried to instil will be
duesiioned z',nd/or reinforced in school Teachers aware of the
psycho (.,yrcal and physiological readiness of teens and the
cultural Jence of the community, need the support of
parents who will voice concerns, point out instructional needs,
and reinforce the content presented in CALM

Involvement of parents at every level (planning, presenting,
etc ,) is highly encouraged

CALM touches a number of basic areas of concern to parents

Does my son/daughter have realistic expectations for
himself /herself (Self-Awareness)

o Is he/she choosing behaviours that promote lifelong health,
(Well-Being)
Is he/she gaining skills in handling interpersonal
relationships, (Relai ionships)

-48-
101

Is heishe devo,loptng sl,115 needed 10 suc, c,eci in a chosen
career, -ind is he/she aware of the sources of support to help
reach specific goals" (Careers and the \IVot id of 1,40r.;)

E>/.,he nowledgeable ghoul 013n,--19,ng oetsc,nal and
financial resources' (Independent by ng)

ROLE OF COMMUNITY PARTNERS

serve as sources of information to be accessed bv students
(through interviews, polls, questionnaires, surveys)

o serve as resource persons for the program (guest speakers,
adjudicators)

* serve as mentors

o provide opportunities for job shadowing, eld e'periences,
field trips and work study

IOP

:for 1013 students refer to the Integrated Occupational
:Program: Information Manual for Administrators,
Counsellors and Teachers (Interim), (1988).
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CALM SUPPORT NETWORK

Alberta Education

Curriculum Design and Support

Regional Offices

Universities/
Colleges

Methodology
Contents

Professional
Associations and
Specialist Councils Parents

Alberta
Career
Development
and
Employment

Business

Chamber
of
Commerce

Junior
Achieve-
ment

R

E

S

0

R

E

S

,..

SUPERINTENDENT

Work
Experience
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BUILDING CLASSROOM CLIMATE

Many of the learning expectations and learning experiences
outlined in the course of studies involve students in activities
that need a supportive classroom climate

A supportive classroom climate would-

allow students to express opinions and concerns and
assure a fair heanrg

avoid inappropriate personal confrontation or Jggrewof)
assure each student the opportunity for self-expression

build the student's sense of self-worth

assure each student of teacher support

build a trusting student-teacher and student-student
relationship

recognize that there are various levels of appropriate
disclosure

A supportive classroom climate does not occur immediate!y,
it is developed gradually It is important that the teacher
consciously endeavours to build a positive classroom climate
from the beginning of the course and designs lessons to
reinforce this climate throughout the year Teachers need to
monitor af1 classroom activities and interactions to ensure
that a positive climate is maintained and enhanced This is
achieved through

activities that help students get to know each other, that
build sO-concept and confidence, and that encourage
empathy among the students

teacher skill as a facilitator (refer to pages S4-S8)

- 50 -

crass cohesion - students feel comfortable with activities
that are taking place and the expectations of the teacher
and fellow students

As well as building ;unportive classroom cl,male, it is most
important that the teacher be sensihve to 'he teelings dr.('
needs of inciwrcival students

Before starting any iesson, the teacher should (onsicter the
foflowing

Doi feel 4. omfortable with the topic of the lssuil and the
learning objectives that are defined/
Where can I obtain additional inform...it cn ai,r1 t

necessary, support to present This top('
Are the activities planned for the students 1'0
generate personal disclosure? if so, what trateylei,
apply to ensure that the ievef of self -d:sciusurti
appropriate (e g , students have onportun.ty to
"opt-out", importance of confidentiality re,nioriecif?
What questions/issues might be generated
topic? HOw can these auestionsfissues he hzindleci,
15 there adequate time to ensure the 5tuclk.n!,_.
(process) the information to their own ',virs
personal context for 'he information)?

to

With these questions in mind, ,nc-1 the oh-1)1'0515 qicn
development of d Wye('ire OawoO!' whale, 'ea0it:' -nu
students vii be better prepared to explore Trir !!ler,

Following are some 5tlycleYeci d(tik.r +,es k..,:hictl,r a; ,vices

develop a positive classroom c'aYiate daring thi- early
of the course

1 f o Program Planning



CLASSROOM CLIMATE BUILDING ACTIVITY NO. 1

Students can be asked to respond to the following questions
The information may be used by the teacher to gain more
knowledge of student needs, interests and expectations

1. How did you first learn about Career and Life
Management 20?

2. Why did you register in Career and Life Management 20?

3 How many classmates would you say you know:

really well
fairly well?
hardly at all?
not at ally

4. While in this class, what are some of the things you would
like to learn?

5 What ate some of the things (activities) you would like to
do?

6 What worries or concerns do you have about taking this
class?

7 In what ways are you expecting CALM to be different from
the "trier courses you are taking?

5, What kinds of responsibilities do you expect the teacher to
assume?

9 What kinds of responsibilities do you expect the students
to assume?

10 Are any of these responsibilities difficult for you to
assume?

10 6
- 51 -

11 What special "rules" do you think a course like CALM
should have

12. Do you have any comm'nts about the course or the
forthcoming year

13 Do you have any
forthcoming year

lop

questions about the course or the

ALTERNATIVE: TEACHERCLASS COURSE
PLANNING SESSION

Discuss course title and have students generate a list of
issues or topics that they think should be addressed in
the course. Have students group issues and label. Relate
labels to course themes.

:2. Discuss how course will proceed with respect to learning
exnectations (content), learning methodology, utilization
and sharing of data and insights, and evaluation of
learning and growth. (Stress importance of respect and
confidentiality.)

:3.

Explain that in this class students will be grouped in
various ways and in accordance with the nature and
demands of the task. That is, at times, students will
interact as a class, at other times students will be working
in small groups, and at times students will be on
individual projects. The home and the community will
serve as extensions to the classroom.

Discuss sources of information and have students begin
locating and gathering materials from community,
government and private agencies.

Record plans on a transparency and copy for students to
insert in their portfolio. These plans can be referred to
frequently, elaborated in accord with personal plans, and :
used to check and monitor progress.

Program Plaraning'kit



C.1055 CoDe
(an emmple>

1. Everyone 1.5 responsike -fi.r

his or her own ler-ning .

hisright
Z. EYerrone has to

or her own i:elieis wncl opinions.

3. Everione has riot--- bg

heard.

+ Everyone has the ive----5--

1245.5

Everyone hs-te re-b
confaen-romy.

6. Where -there vie rp-Cs,

are responsi.b1/7-1-les
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CLASSROOM CLIMATE BUILDING ACTIVITY NO. 2

The previous activity can be followed by the development of a
"classroom code" which can outline the class rules

Students can help develop a set of "ground rules" or a
'classroom code" that will govern their behaviour and activities

in the CALM course These ground rules could be determined
by brainstorming and might deal with such topics as:

es right to privacy
freedom to express ideas and thoughts

a support for each other

For example:

everyone gets a turn, including teacher
anyone can "pass" if he or she wishes
everyone is allowed a fair opportunity to express ideas.

After the class has progressed for awhile it is important to
rt.',Art back on these rules, review and re-evaluate them Some
may need tc., be changed, adapted, eliminated or reinforced

Program Planning



CLASSROOM CLIMATE BUILDING ACTIVITY NO. 3

A PERSON WHO ....

DtRECTlONS: c.rst, write your name in the centre square Then find people who meet the other descriptions Have those people write
their names in the appropriate squares YOU MAY USE EACH PERSON'S NAME ONLY ONCE ll Remember, the person MUST write his or
her own name Shoat BINGO/ when you have fil!ed up all the squares

2

3

4

B I N G O
....m,---.

A or,StP" '..10"", a
f,,ftl(iflCt/L.:111f /

uef%oh w h.) h.,)`, ,

Oti` -l. "rt. ,, 6
A S-'t:' Sc,' :4','.., "la>

t,av,' et) ,,J".., e-
( anaca h the- 'as

ye..''

A per y,or,, vv,,,, has
read at 'east thee
nook s ,r, the 'ast

,c1/CfCl,)"1 t_1(jrI Y.,r1Lief

tit' s,9e ur Thr ram

A LIkf,C1_,1 VI rtl_l r',,,,'
cheeseca*.

A ',eq,,u, A 'f" ,./'

10, ,,s hr,o'-ers,-
,

F, Oefl,?",A,'',.) r,as at
eac 8 n'anr; ,n
h,s her ho ..,ise

A person wf O44115
two or TY14 )re clogs

A r,,,,,,, vvi, (,,,,,,,
racy of ha

A pers, ,r, NA hC) 4`. dc

Or a sports team [act
year

A persc,r1 wts- .'r
ethnr, ',Ur Iffl'"Gt

WrO'- ,c--1.,r own
name here

A person who owns
a pair of cowboy

boots

A pprs.n wh,, has
seen I ON tluN

A person who 'Oves
thuco'dtc: chip

(00' 'CS,

A person who IS new
to tri,s5chou!

A person who mays
Ine guitar

A person who has s,,r
fetters in his or her

iffst or last name

A person wtho ,.. es
't)SAirT1 lof tOWfLiS,t,:,

A person nearing
I,e, r14,0:-',

A uerWrI who t-,,r,
t v anyany rf.hr'e

A person w h., does
NOT wear a ring

A person *nu .S
.,/,ICICI at

mathematics

A person who Tfl,f4',
tif-l'Ctl,l, is a S'JC CE 551
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INSTRUCTIONAL APPROACH AND STRATEGIES

The objectives of the Career and Life Management curriculum,
the diversity of student experience and the need to respond to
personal and social issues require a process instructional
approach. The process approach provides for the active
involvement of the student through:

structuring the content to meet individual student needs
a allowing students to reflect on and p,?rsonalize the

information and ideas outlined within the course
encouraging students to share their ideas and consider the
point of view of others.

This process approach has been integrated within the structure
of the course by correlating the expectations for student
learning to one or more of the following !earning processes.
recall, understanding, involvement and synthesis

The expectations for student learning outlined for each theme
and module fall within the quadrants of the models below:

These four learning processes also correlate to discrete thinking
skills A fundamental objective of the instructional approach is
to encourage students to broadn their repertoire of thinking

Responding

Involvement

Recalling
observing describing
memorizing feelings
sequencing empathizing

o

o
labelling preferring and

valuing
deciding

1Turoculum

Understanding

Reorganizing

Synthesis
Recall Involvement

Reasoning
comparing and associatingRecalling Responding contrasting generating
classifying speculating

Curriculum summarizing
hypothesizing

imagining and
elaborating

predicting using metaphorUnderstanding Synthesis
verifying or analogy

creating
applyingReasoning Reorganizing

1 Adapted from the model proposed by Rchard W Strong, Harvey F Silver
and Robert Hanson

To assist teachers to recognize the level of "processing" that is
recommended, each of the learning expectations is correlated
to one or more learning process

Recall (R)
Involvement (I)

Understanding (U)
Synthesis (5)

- 54 - Program Planning
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As each theme includes opportunities for the individual student
to develop and improve skills in thinking, dealing with feelings
and communication, involvement processes are employed in al !
aspects of the curriculum.

Involvement

Responding
describing
feelings
empathizing
preferring
and valuing
deciding

IUnderstanding Synthesis

Involvement processes are coupled with recall, understanding
and synthesis

For example:

In the "World of Work" the student explores occupational
requirements (Recall), career opportunities (Recall,
Understanding), career planning and development (Recall,
Understanding and Synthesis) and relates that information
directly to personal life (Involvement)

"Independent Living" requires mastery of basic information
and skills in relation to banking, credit, insurance, and rights
and responsibilities under the law (Recall and Understanding)
The skills and information are then applied by the student to a
personal financial management plan (Synthesis and
Involvement)

1 4 55-

The process approach is facilitated by using instructional
strategies that establish an effective environment for learning
This requires.

the development of an accepting, cooperative classroom
environment

2 student participation in the learning experiences

3 cooperative learning and Interaction with fellow students

4 ongoing communication with and feedback from the
teacher

5 student assessment procedures that address individual
growth through the learning processes in each section of
the model (Involvement, Synthesis, Understanding and
Recall)

6 passive learning of content is minimized by avoidance of
excessive use of lecture method

7 opportunities to verbalize or show through visual means
how they felt about an experience, to reflect on what they
learned, to examine how this can be related to other parts
of their lives and to process the ideas into their personal
experience

It as essential that the teacher has a good understanding of the
desired outcomes of an activity and allows enough rime tor
"processing" Processing can be done as a large group or
through discussion, through questionnaires, brainstorming or
unfinished sentences (I learned , i felt )

Well chosen, effectively implemented instructional strategies
support the process orientation and provide an opportunity to
combine several teaming exciectabons %Ari thin each class

Program Planning



The following strategies can be effectively used in the Career
and Life Management classroom:

role playing/dramatizations/role reversals
G demonstrations by teacher and/or student
e peer teaching/helping

case studies/stories
brainstorming (verbal and visual)
discussions (peers, small/large groups)
debates
games
opinions/values voting-continuums
simulations
story completions
student planning and organizing of events
field trips
collages, scrapbooks
guest speakers
irterviews

o question/answer (student/teacher, student/student)
incomplete sentences,

Instructional Stratecpes should be structured in such a way that
the designated learning processes are incorporated.

10P

:In addition to the foregoing instructional strategies,
:following are suggested for use with 10P students:

:1. To facilitate acquisition of information, ;nclude:

guided viewing of pictures, filmstrips, films,
charts, and other groups
examination of media, displays, models
job shadowing and mentorship programs
field trips
explanations
taped discussions `or la ter listening and review
advance organizers, pre-posed questions.

the :

videos, :

comprehension aids for abstracting meaning from
text
- e.g., teacher reads aloud to students; taped
reading of text; guided text processing through use
of text features (e.g., Table of Contents, titles,
subtitles, introductory sentences and paragraphs,
summaries, graphics); and comprehension
monitoring strategies (RAP and RIDER from SPELT.
See Bibliography in Appendix B).
study outlines
jointly generated notes and highlighted notes.

:Refer to "Text-nique" for processing of text content (see
:Appendix F).

:2. To facilitate understanding and processing, include:

student generated visual webs, semantic maps, flow
charts
games.

:3. To facilitate expression of 'earnings and insights, :
include:

:4,

model making, displays
visual presentations, photographic essays, or
cartoon making
demonstrations
taped audio or video reports
access to computers, word processing programs,
and printers and strategy use - e.g , COPS (from
SPELT See Bibliography in Appendix B).

To facilitate independent learning, make use of.

student-teacher negotiated contracts
structured session
manageable content chunks
specific feedback and encouragement.

- 56 - Program Planning
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Students may not recognize the significance of any activity or
may find the activity threatening if they have not been properly
prepared.

It is important that a teacher consider the following

1 Define obiectives - consider what the objectives of the
lesson are and if this activity is the most effective way of
achieving them

2 Warm-up students - do a warm-up activity or give an
introduction/talk to ensure that students are feeling
comfortable with what is to be done in the lesson
Set the scene - outline the lesson or give out instruction
sheets so students know exactly what is expected of them

4 Complete the activity - make sure students know the
beginning and end of the activity

5 Process the learning - help students to identify the
:earning that has occurred and to relate that learning to
their own lives

6 Debrief - ensure students have ended their involvement
and understand the positive learning of the experience

When using in,tructional strategies, it is helpful to Keep rn
mind the following points No matter which instructional
strategy 's selected, the main purpose and objective of the
activity should be dearly identifiable and understood by the
student The success of an activity can often be attributed to
the introduction to the activity (setting the scene) and the
conclusion (analyzing/debriefing).

1. Small Groups

Many of the activities suggested in this manual recommend the
use of small groups This allows students to take a more active
part in the discussion, thus feeling more secure and receiving
more encouragement and support than in a large class
discussion Al. a result, they are more willing to express their
feelings about a topic or issue, they tend to move .,way from
right/wrong, yes or no answers, and they share opinions ano
experiences more freely with each oth...r

11S

: 7 eacher can facilitate sharing by asking students to respond :

: to a peer's comments - e.g., What do you thnk of the point :

:that Joe made? Do you agree with him? Why? or Why not? .

For a small group to be effective, however, it is important that
the teacher caretuily arrange the organization of the groups
and properly prepare and structure the %JO. to be completed
An optimum nt., for such a group wou'd be about four to
so: students, with careful thought given to the composoon of
the group This avoids the possibility of two or three students
dominating the discussion It is also important that students do
not continually stray of topic by intrOc. cing rrelevorir
Informos.,

IOP

:Where possible, lop students should be included with other
:students in small integrated groups. When groups are
:comprised largely or entirely of 10P students it is suggested
:that five students be considered a maximum number.

2. Debate

It r arportant to give students sufficient time to prepare for a
debate This can be done by presenting them with a topic
beforehand or setting it as homework The topic or question to
be debated must be dearly outlined by the ,!acher The actual
debqte can take several forms judge/jury style with three
Speol ers on each side, a panel type debate with each speal. er
allotted a ipecifik: ti fiie, di Id followed by a question and answer
period from rest of class, or a group presentation on the topic
It may also be possible to have people from within the
community present to help assess the debate

IOP

:organized discussions,arguments may be more appropriate :
:for 10P students. (The Devil's Advocate approach stimulates :
:involvement.)

- 57 - Program Planning
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3. Research

Research work allows students to select a topic of interest and
pursue it in detail. Since different students use different
resources (both within the school and the community) a wider
perspective cr the topic can be developed It is essential that
the teacher sur;9ests sources of information and discusses the
research work with the school librarian (Refer to role of the
school librarian, page 47.)

:A resource library of materials (print, audio-visual)
:appropriate for 1013 students is essential. Such materials
:might be accessed through lOP resource libraries. Students
will use non-book resources for much of their research (e.g.,

:interview, observation, survey, polls, questionnaires,
:opinionnaires). Students should have access to computers,
word processing programs, and printers.

4. Brainstorm

Brainstorming is most effective when students have a clear
understanding of how to brainstorm and the purpose of the
exercise. It is essential for the teacher to make sure students
realize:

that no judgments or comments are to be made when a
suggestion is presented
that any idea, no matter how ridiculous it may seem, can
be presented, as it may trigger off a more relevant idea
they are encouraged to suggest as many ideas as possible.

10P

:Visual brainstorming is a technique that can be used by lOP
:students.

1.20
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5. Role Play

A role play, dramatization or role reversal can be a most
effective strategy in helping students to

build awareness of how others may feel/think
build communication skills
improve confidence in their ability to interact with others
provide information on topic of study
express their feelings in a safe environment
recognize the linkages among skills/knowledge

6-thvoimiE5 Fa?
RmygrolawAKT-

/Vo necsei-Ve Commen
4boTit. any

Z. Free whvel-- no re)ections
becates-e an iJe omy sound
i1/ pr4777ei.

3. 74e more ideas, ie ',Mei:*

Faeotirl1 e Combinitoms- 4frkri

impoveae.in
5. A/0 eektLeWa427.7g.
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GUIDELINES FOR STUDENT EVALUATION

Assessment of student achievement in CALM is similar to that of
other process-oriented courses. Strategies used in social studies,
personal living skills, or elementary and junior high health, and
lOP courses may also be applied to CALM, As in other courses,
the following general guidelines should be considered when
developing criteria for evaluating student achievement.

evaluation should be consistent with student evaluation
guidelines established by the local school board and school
planning for student evaluation should occur at the
program planning stage
students should be aware of the course expectations and
the short-term and long-term evaluation procedures at
the BEGINNING of the course
evaluation should include formative and summative
procedures
standards should be reasonable
all the objectives outlined in the curriculum should be
reflected in the evaluation criteria
students should be treated equitably in relation to
students in their own ar 9 other classes of CALM
mark allocations should be proportional to the time spent
on the learning expectation.

lOP

:Individual growth increments should be considered for lOP
'students (entrance-exit differences).

It is important to note that, although it is not necessary to
evaluate ALL classroom activities, some students may be more
motivated if they are assured their involvement is to be
acknowledged through the allocation of marks. The following
evaluation worksheets (pages 64-71) will pr..)vide some
assistance as to how specific instructional strategies could be
evaluated,

CALM deals with feelings, emotions and personal growth
(affective) and with theory and knowledge (cognitive) Both
cognitive and affective learning domains should oe included in
the evaluation plan.

LINKING STRATEGIES TO LEARNING PROCESSES

The evaluation strategies should also reflect the learning
process or processes (RECALL, UNDERSTANDING, 'NVOLVEMENT
AND SYNTHESIS) which have been defined for each learning
experier-e For example in the course of studies*

.The student "recognizes the various aspects of well-being"
(R) are designated at the RECALL level

The student "identifies strategies that could be used to
improve well-being (goal-setting)" (5) are designated at
the SYNTHESIS level

Assessment should be designed to judge the student's ability to
achieve, as a minimum, the learning expectation at the level
defined by the learning process For example, if the learning
expectation is defined as RECALL, the strategy used for
assessment could be matching items, multiple choice, etc If the
learning expectation is defined as SYNTHESIS, the strategy used
for assessment could be short answer questions, essays, or
practical applications

The following is designed to assist teachers to identify an
evaluation strategy appropriate to the learning process

1 COGNITIVE (assess student's ability to RECALL,
UNDERSTAND and SYNTHESIZE)

Multiple choice
Matching items
True or false

Complete the sentence
Short answer questions
Essays

- 59 - Program Planning

1 C; IN
1. r. 0



2. AFFECTIVE (assess student's ability to deal with feelings,
emotions and growth in psychological terms --
INVOLVEMENT)

Debates

Group work/projects

Inventories
Opinion/value voting

consortium

Role playing/reversals
Dramatizations
Demonstrations by

teachers or students
Peer teaching/helping
Simulations
Job shadowing and

mentoring
Viewing films and videos

Case studies
Student planning and

organizing of events

3, COMBINED

Following are a number of evaluation strategies that
combine the cognitive and the affective domains:

see page 67

see pages 68-70

Students can complete such
assignments and submit
them for credit/non-credit or
a 2-point mark system could
be used (0 = not submitted,
1= incomplete,
2 = complete)

Participation (Yes/No)
Student comments (verbal or
written) on how they were
affected by the activity (see
page 65)

Response
Rating
Attitude
Open-ended
Journal

worksheets
scales

questionnaires

EVALUATION

Ooinion questionnaires
Forced choice
Interviewing

questions Anecdotal

SUGGLSTIONS

questions

reporting

LEARNING PROCESS

RECALL INVOLVEMENT

quizzes
debates
games
role plays

participation/effort
self-assignments
summary and

reaction papers
role plays
simulation

i
Students analyze case studies
in terms of decision-making
process (see page 64)

It is difficult to isolate evaluation of the affective domain
from the cognitive domain, and within the perspective
presented in CALM such a separation is not necessary. It is,
however, important that instructional strategies, and
consequently the evaluation strategy, provide opportunity
for students to demonstrate their ability to:

communicate ideas and feelings
make decisions which may involve their emotions, and
deal effectively and appropriately with their feelings.

124 0 125 411

CURRICULUM

IUNDERSTANDING

debates
quizzes
essays

presentations
open book exams
research assignments
simulations
small group tutorials

SYNTHESIS

summary and
reaction papers

projects
presentations
essays
simulations
small group
tutorials
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YEARLY EVALUATION PLAN ADDITIONAL SUGGESTIONS FOR STUDENT EVALUATION

There are many ways to assess students' achievement in CALM
The following strategy is founded on the basic principle of
effective evaluation which allocates marks, as much as possible,
in proportion to the time spent on a particular topic or
objective. The chart shown on page 63 could be used to ensure
that the time spent on a sub-theme or theme (T) is reflected in
the number of marks allocated to that sub-theme or theme (%)

For *xample, the following evaluation breakdown might occur
for a 3-credit course:

Time (hrs.)
Rep Elect Marks

Theme A: Self-Management 9 2 110
Theme B: Well-Being 9 2 110

Theme C: Relationships 10 2 120
Theme D: Careers and the

World of Work 11 3 140
Theme E: Independent Living 12 2 140

51 11 620

101,

:Time based marking may not be appropriate for 10P students. :

Marks for each theme would be a total of assignments and
projects Assignments and projects can be weighted
appropriately to reflect the importance and emphasis within
the themes

The following outlines evaluation strategies which
correlated to the four learning processes As the FOCUS and
LEVEL OF EXPECTATION vary for each learning expectation and
curriculum objective, specific evaluation strategies may appear
in more than one quadrant (e g , simulations, essays)

I One-on-one student-teacher interviews held throughou
the semester.

goal setting
performance review/assessment
final evaluation

a Structured expectations for each student are set out
b Allow student input

2 Contracts may be effectively used

3 Ongoing student self-evaluation - ensure a variety of
methods are used

goal setting
setting criteria for achievement
strengths/limitations
group contributions
work/study habits
journals

4 Group evaluation for cooperative learning situations

5 Graduated difficulty strategy (slanted rope)

Students are provided with a number of choices which
provide a graduated evaluation scale:

Students choose own level of achievement after
reviewing all choices
Before students begin, the teacher should check the
students' understanding of what and how to do the
task
Time constraints are established
Debrief Why did you choose this alternatn,e7
How did you fee! about this choice)

61 - Program Planning
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:STUDENT EVALUATION

:it is important that evaluation methods actually measure
:knowledge, understandirg, skill and growth rather than the
:student's test taking skills. The regular objective exams can
:be modified for 10P students as follows:

Multiple Choice (eliminate all but three distractors)
Fill in the Blank (pencil in three alternatives under the
question)
Matching Test (pencil in three or four item numbers from
which student chooses
True/False (read statements to students)

:In the case of longer exams comprised of short answer
:questions, the teacher may personalize the lOP student's
:paper by indicating with a check mark which questions he or
:she is to answer. Adjust marks accordingly. Oral exams,
:taped exams, and open book exams are appropriate for lOP
:students. Student generated questions for exams is another
:recommended strategy.

:IOP students do not perform well under time pressure. Allow
:adequate time for test taking. Do teach test writing
:strategies (e.g., S.CORER from SPELT. See Bibliography in
:Appendix B).

It is important to evaluate projects, demonstrations, group
:work, portfolios/scrapbooks, and other expressions of
:understanding and competency. Thus, rating scales, check-
:lists, pre- and post-questionnaires, open-ended items are
:suggested eva;uative methods.
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THEMES

YEARLY EVALUATION ifN: CORE COURSE'

SUB-THEME 1 SUB-THEME 2 SUB-THEME 3

A.

SELF - MANAGEMENT

(9 hours)

BUILDING

COMMUNICATION

SK vLLS

BUILDING SELF

AWARENESS

CHOICES AND

CHALLENGES

IT

ISUB-THEME 4 1 I SUB-THEME

B.

WELL-BEING

(9 hours)

NATURE Of WELL BEING

AND HEAL THY

Liq,"IYLE

EAt TORS AEEELTING

PERSONAL WELLBEING

fvlAiNT4INING AND

E NHANC'NG Pk HSONAL

WELL BE tNG

CH01( ES ANL)

(HALLE NUS

T

I r I i

C.

RELATIONSHIPS

LINDI- HST ANDIV,

RELATIONSHIPS

RECOGNIZ1NLi

COMMITMEN/ S AND

EXPECTATIONS

DEVELOPING,
ENHANCING AND

MAINTAINING STABLE
AND SATISF 'ONG
RE LATONSHIPs

()E AL IN() wil Is ,L,I-4.CI

AND WS`,
0401(k S AND
( HAL I L N( ,t S

(10 hours)

I
1

1

D.
CAREERS AND THE
WORLD OF WORK

CAREER PLANNING

Pk0( F SS

PERSONAL CAREER

PLAN

ESTABLISHING AND

1MPLE MENTAL" A

CAREER PL AN

CHOICES AND

CHALLENGES

1(11 hours)

I
1

A

E.

INDEPENDENT LIVING L ifEST YIA 0-401(LS
PERSONAL FINANCIAL

MANAGEMENT

CHOICES AND

CHALt f NGES

(12 hours)

ELECTIVE = 11 hours (25 hours to be distributed within any of the five themes)
T = hours spent (required and elective) on theme and sub-theme
% = marks allocated

\Cite The time a"ocatiom shov.,n for each theme are for 3-c irNkl,f Cflur4t.' 'f the, 0 ,01.`, 0,,4iffel,,-0 for tv- creel ff..°011-' .10,11` , r .1, t rt,r, (,,ee page 45)
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SAMPLE EVALUATION: DECISION MAKING'

1. What is the problem /goals 3 What are your alternatives" What positive or
negative consequences do you see'

2 What resources are available to you"
What limitations or constraints do you see'

ALTERNATIVES f CONSEQUENCES

4 What is your decision'

5 How will you implement your decision (resources,
time schedule, monitoring plans),

6 How will you know if it was a good decision'
What would Mal e it a po'r decision from your
perSpective7

1 This worksheet can be used to review or analyze 6.151r0Orn aCtivItieSuth as role pays v,deos s mu st orR I ("R.< ff,J J' '^ rn L S nr

on the analysis of what has occurred and how that affects themselves and others

132
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SAMPLE EVALUATION: ANALYSIS OF A CLASSROOM ACTIVITY1

0
HOW CAN YOU APPLY THIS?

NOW:

LATER:

0 DID YOU AGREE OR DISAGREE? Why or why not?

WHAT DID YOU LEARN?

1 This worksheet can be used to review or analyze classroom activities such as role plays, videos, simulations, etc The ma ks can be aliocated on complete/incomplete basis or on
the analysis of what has occurred and how that affects themselves and others

-65-
134
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STUDENT

SAMPLE EVALUATION: ASSESSMENT OF ATTITUDES'

is self-motivated

seeks consultation with teacher, or other
students at appropriate times

invites/accepts suggestions

invites/accepts criticism

displays confidence

expects to succeed

works independently and with
confidence

feels worthy of trust

self-image is congruent with how others
see him/her

flexible ,,vhen shown new evidence

supports position taken (commitment)

accepts rules and limitations that are
imposed

opposes rules/limitations appropriately

accepts responsibility for own behaviour

focuses on the positive
(opportunities/achievements)

DATE

Eli

shows initiative

relates to others effectively

does not rely on others to acUdecide

recognizes when help is needed

uses decision-making/management model

confronts problems willingly

seeks to resolve concerns

willing to share skills and knowledge with
others

exercises good judgment when using authority

demonstrates perseverance

encourages others

is a good listener

communicates ideas effectively (written form)

communicates ideas effectively (verbally)

communicates ideas effectively (other ways;
e g., body language)

1 Students could complete this form at the beginning. at the endor periodically throughout the course Use a numbering system if you wish (0-5, weak to strong)
Alternatively, students could complete the first column, then the teacher or a friend could complete the second column lop

e 136
- 66

: Use Always, Sometimes, Never, instead :
of the number system.
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DEBATE EVALUATION

5 excellent

1 poor

SAMPLE EVALUATION: ASSESSMENT OF A DEBATE

Team

Topic

Judge

1.

2.

3.

4.

5.

6.

How well was the team presenter able to deliver an interesting and
polished speech?

Is there evidence of gooe team work?

How logical/well researched were the arguments/statements
presented?

How well organized was the presentation?

How well did the team members pose questions during
crossexamination?

How well did the team members pose questions to the opposing
team') TOTAL

5

5

5

5

5

5

Rating

2

2

2

,
4

2

2

1

1

1

1

1

1

/

Suggestions for
Improvement

4

4

4

4

4

4

3

3

3

3

3

3

30

COMMENTS:

- 67 - 1 II rs
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SAMPLE EVALUATION: PARTICIPATION CHECKLIST FOR CLASS OR SMALL GROUP DISCUSSIONS

Volunteers

information
or ideas

Contributes
when

appropriate
Willing to be

questioned
Questions

others' ideas

Modifies views

when

appropriate

Considers

facts before

reaching

conclusions

Shows

respect for
others

Supports

ideas ur

observations
with facts or
examples

Lislens

without
interrupting

3 = Always

2 = Sometimes

1 = Never

Student's Name

OP,

.., ........,

Modified from Making the Grade Evaluating Student Progress, Prentice Hall, Canada, Inc., Scarborough, Ontario, 1987, p.88

*I0P

When used by students, it is suggested that Never, Sometimes, Always be used.

-68-
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SAMPLE EVALUATION: OBSERVATION/ASSESSMENT OF GROUP ACTIVITY /PROJECT'

Project Description:

Group Members:

4)

/10 Project was submitted On time l:] Late Reason

Project was presented on by

/50 Content

evidence of research

appropriate

complete

e format

/30 Presentation

effective coverage of information (clear, concise)

evidence involvement encouraged (eye contact, questions)

* use of audio or visual aids

/10 Group Evaluation

COMMENTS

What mark should be allocated? Why?

a Should all members of the group receive the same mark? Why? Why not?

What was learned? (On the back of this sheet summarize the major points covered in the presentati Dn in:lude such things
as the focus or emphasis of the presentation. You may wish to use a concept map. Note any questions you 3till have or could
pose.)

1 This form can be used by the teacher or students in addition, students who have observed the presentation can be more activeiy invoived by making one positive comment
about the presentation on a separate sheet of paper These comments are then made availabie to the pesenters or placed on a table at the side of the room fc everyone
to review

141
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SAMPLE EVALUATION: PROBLEM - SOLVING PROCESS OBSERVATION FORM

Make notes in the blank spaces provided. Record WHO did WHAT.

Organization HOW did the group start?

HOW did the group begin sharing its resources?

WHAT procedures did the group develop to
solve the problem?

Comments: WHO did WHAT?

Data Flow HOW did the group get out all the information?

WHAT data were accepted? Rejected?

HOW was the information collated or compiled?

Data Processing

IIIMIMIOMMINIIN

HOW did the group discuss its own functioning?

WHAT decision rules emerged'

WHAT vif,ual aids were employed'

HOW was consensus achieved and tested"

Critiquing HOW did the group discuss its own functioning'

WHi..1' climate emerged during the meeting"

o 143 0
Program Planning
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Name

SAMPLE EVALI PERSONAL PART! PATVIN ASSESSMENT CHART

Activity Date

NEVER SELDOM OCCASIONALLY USUALLY INVARIABLY EXAMPLE
Ia.

1. Did I contrd e ideas
without w, .Ling to be
asked?

., minemmamememmer

2. Are the ideas which I
presented related to
the topic being
discussed?

3. Did I add anything to
what was said,

4. Did I listen with an
open mind to the
opinions of others in
the group?

5. Were my opinions
modified as a result of
the opinions of others,

6 Did i help another
group member
contribute to the
group,

7. Did I get a clearer
picture of my own
concerns/problems or
strengths as a result of
this group work,

OP

Reduce to three columns: Never, Sometimes, Always

COMMENTS

1.45
- 71 Program Planning
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THEME ORGANIZATION

Each of the five themes provides the following:

1. Rationale

These statements outline the basic principals of the themes
and provide understanding of why the theme is being
studied.

2. Objectives

These are the specific objectives for each theme

3. Background Information

This provides the teacher with information on special points
about the theme and suggestions to make it relevant to
their students

4. Overview of the Sub-Themes

The main ideas or concepts in each sub-theme are outlined

5. Enrichment

Teachers should adapt the curriculum to meet the needs of
individual students For those students who have already
reached the level(s) of learning process designated for the
learning expectations, some suggestions of additional
enricr lent activities are provided In the case of those
student needing additional support and reinforcement,
ideas and modifications have been made throughout in the
adaptation for 10P students, and are indicated as such

6. Integration

All themes are interre'ated through the generic skills and
concepts. Teacher should also reflect on previously covered
material

i4S - 75 -

7. Previous Study

This lists related courses that students may have taken.
Teachers should determine the level of students'
knowledge, skills and attitudes prior to each theme so that
unnecessary duplication of content, activities and/or
resources can be avoided

8. Sub-Themes

The learning expectations for each sub-theme 0.-e stated as
well as the recommended level of thinking skill or strategy
(learning process) Resources that can assist in teaching that
expectation are identified as well

9. Suggested Activities

A number of suggested activities for each theme are
provided. Teachers need to adapt these activities to make
them more relevant. In some, blackline masters are
included Additional activities can be found in the teacher's
guide to Strategies for Career and Life Management and
the ACCESS Inservice Guide. Teachers should note that in
many cases, sf,-/eral learning expectations are covered by
one activity

10. Additional Sugge,tea Activities

These provide a number of suggestions for projects, out-of-
school activities, expansion activities and/or research for
each sub-theme

11. Sample Evaluation

Sample evaluation instruments are provided for each
theme

Introduction to Themes
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10P SUGGESTIONS AND MODIFICATIONS OF THEMES FOR 10P STUDENTS

It is suggested that students concentrate on major concepts and that
learning experiences be functional and directly relevant to students'
needs.

2. 'Choices and Challenges' should provide students an opportunity to apply
their learnings to real life situations.

3. The learning Expectations of Themes A, B, and C need to be emphasized

for 10P students. The learning expectations of the Human Sexuality
module are also deemed to be appropriate and relevant for lOP students.

4. Themes D and E have been extensively addressed in 10P courses. These

themes have been modified accordingly. If there should be surplus time,
such time could be applied to Themes A, B, and C, or to the Human
Sexuality module.

5. It is suggested that the Human Sexuality module be integrated within the
core themes for a 4-credit course. If CALM is offered for three credits,
with lOP students only, then the extra time made available through the
modifications of Themes D and E could be used as instructional time for
offering the Human Sexuality module.

6. Most of the suggested activities in this resource manual are suitable for
lOP ludents. Ot' 'r activities have required soe modification. Activities
specifically desisaed for 10P students have been added and a r
designated 'or.

7. In Theme A, it is suggested that thinking as a skill be emphasized. The

development of metacognitive skills is believed to be ar,:mportant part of
learning for lOP students.

8. It is suggested that students be taught and encouraged to use strategies
when reading, writing, and test taking (e.g., SQ3R, RAP, RIDER, COPS,

AND SCORER from the SPELT manual). See Bibliography in Appendix B
and p. 56.

9. While the content of the custom developed text is appropriate it is
suggested that comprehension aids be used; e.g., teacher reads aloud to

students with ongoing discussion, uses expository text features such as:

Table of Contents, heading, ,ub-titles, chapter summaries, graphics,
etc., to help students obtain inform ation,meaning from the text.
(Refer to "Text-nique" for processing of text context - Appendix F.)

10. In addition to appropriate print resoerces, other techniques such as
audio-visual materials, demonstrations, simulations, practical
experiences, etc., should be integal to the program (see p. 56).
Brainstorming and discussion sessions are also important ways of
accessing information.

11. In regard to evaluation, it is important that evaluative techniques
actually measure knowledge, understanding, skill and growth of the
student rather than his or her test-taking skills. Therefore it is
suggested that the teacher modify written exams and use alternatives
to written exams where ;appropriate. Examples of suitable evaluative

techniques include: untimed tests, personalized exams, oral exams,
open book exams, rating scales, checklists, self-evaluative measures.

(See p. 62 for suggested appropriate measures.) It is important to
ev, luate projects, demonstrations, group work, and any other
expressions of growth andror understanding. (Refer to the integrated

Occupational Program Information manual for Administrators,
Counsellors and Teachers, Interim 1988.)

12. It is important to involve students in course planning. (.see Classroom

Climate Building, Teacher-Class Course Plannrng Session, p. 51).
Similarly, teacher and students should plan the development of each
theme. The following is a suggested procedure.

(a) Students and teachers generate questions and issues to be
addressed in theme.

(b) Decide on specific learning activities, projects, sources of
information, and ways of evaluating growth.

(c) Record plas on a transparency. Copy for students.

(d) Encourage students to obtain free materials from community
resnurcas, agencies (AADAC, Health Units, Consumers and
Corporate Affairs, etc.).

- 76 - Introduction to Themes
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THEME A: SELF-MANAGEMENT

RATIONALE

Self-awareness unfolds through discovery, understanding,
and communicating with others.

Self-awareness includes a knowled je of individual
characteristics, attitudes, values, aspire tons and skills.

Self-understanding is developed tl lough the individual
experiencing of new ideas, reflect rng, supporting others,
and express -, ideas and feel ngs in an open and
supportive environment.

Self-management leads to a sense o control and positit
commitment to those to whom we relate, to the resources
to which we have access, and to future opportunities.

THEME OBJECTIVES

The student:

1. increases seli-awareness through appraising and accepting
strengths, talents, aptitudes and limitations

2. recognizes how to maintain and enhance self-worth

3. develops flexibility in applying a variety of strategies to
cope with the challenges, frustrations -nd conflicts within
daily living

4. develops understanding of personal feelings and builds
skills in communicating these appropriately

5. builds awareness of personal thinking processes and
strategies and applies that knowledge in areas such as
decision making

6. irr proves study and time management skills and
recooizes that these skills will help one meet personal
goals

7. builds skill and develops strategies to respond to the
challenge of change.

- 78-
153

TEACHER BACKGROUND INFORMATION

If students are to be able to make decisions, to take
responsibility for their actions, and to manage their lives
constructively, they need to have the opportunity to expand
their aware- ess of who they are, and to build their ability to
communicate vi:th others. They need to recognize that the
basic skills devc aped in this theme (thinking, communicating,
dealing with feelings) can be applied in a variety of settings.

The three :ub- themes outlined in Self-Management are
designed to provide the foundation for the generic skills that
are reinforced throughout the CALM curriculum. Choices and
Challenges, at the end cif each theme, allows students an
opportunity to combine knowledge and skills into a plan of
action that is personally relevant and achievable. Where
appropriate, students should be encouraged to implement
pions.

Consequently, it is recommended that Theme A: Self-
Management be taught first. The Self-Management theme
forms the foundation for the other four themes and, as such,
the skills developed and information presented in this theme
are reinforced and expanded throughout the course. The
teacher may well achieve this as part of the debriefing of
various process activities that occur throughout the course.

1013

:See p. 76, item 12 for student involvement in planning.

OVERVIEW OF THEME A: SELF-MANAGEMENT

Sub-Theme 1: Building Communication Skills

Building Communication Skills is designed to help students
recognize the importance of effective communication skills and
to asses's their own personal communication styles.

Theme A: Self-Management
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It is presented first to help the teacher build a positive
classroom climate. Activities should be selected that will allow
students to assess and develop their personal communication
styles, while at the same time creating an environment in which
students learn to tr-_:st each other and feel comfortable in
sharing ideas. Communication skills should be continually
reinforced throughout the themes, and opportunities will need
to be provided for students to practise and expand .heir skills in
many different settings.

Sub-Theme 2: Building Self-Awareness

This sub-theme includes thr key concepts:

self-assessment
feelings
thinking.

The self-assessment section allows students to do a personal
assessment wnich should help them identify personal
challenges. The emphasis in CALM should be on students'
present level of communication skills, self-awareness and
thinking skills Self-assessment should be done early in the
course, followed by reassessment at appropriate times

To be able to deal with their feelings maturely and responsibly,
individuals must have ongoing opportunity to reflect on such
feelings over an extended period. Consequently, this sub-
theme should be introduced at this stage and reinforced as the
course continues. Thinking skills should also be conceptually
presented early in the course and reinforced throughout the
course by encouraging students to:

1. analyze the thinking process which has been applied in
various situations (metacognition)

2. broaden the range of thinking skills and processes (thinking
skills and strategies).

101)

:For lOP students, skills should be presented in a practical :
context.

155

Sub-Theme 3: Choices and Challenges

Students will have an opportunity to develop a personal
decision-making model, which they will be encouraged to use
throughout the course. The importance of decision-making
and the role it will play in CALM will be explored. Students will
also formulate some short- and long-term goals and consider
how they will implement these. A positive, proactive attitude
toward goal-setting and action planning will be emphasized,
and practical activities to devolop this will be provided.

INTEGRATION

SelfManage nent forms the foundation for the other four
themes and, as such, it is recommended that this be taught first.
The communication skills considered in the first subtheme will
be used and explored in more detail in all themes but
particularly in the Relationships theme. Students will identify
and express their feelings through such techniques as journal
write-ups, rule plays, simulations and summary responses.
Thinking skills will be reinforced through teacher questioning
techniques and by students processing what happened in
certain activities. Students are encouraged to apply decision-
making models and to focus on goal-setting and action-
planning (Choices and Challenges) As the teacher progresses
through the themes it is important that students reflect on the
SelfManagement theme.

PREVIOUS STUDY

A major emphasis in the elementary and junior high health
programs is on developing an awareness of self, whereas the
emphasis in Career and Life Management is on the awareness
of self in relation to significant others. Although the Junior
High Health and Personal Life Skills Program deals with self-
assessment quite extensively, it should be noted that CALM
students will be considerably more mature and will bring a
different, more "future-oriented" perspective to their self-
, sessments Some of the learning expectations are also
addressed in the 10P.

-79- Theme A: Self-Management
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SUB THEME 1: BUILDING COMMUNICATION SKILLS ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS LEARNING PROCES:

The student'

recognizes that effective communication si ills are
essential for personal success in

expre.ising oneself
rei tiny to others

Identifies and evaluates commt..nication siol Is and styles
that are

- verbal and non-verbal
- formal arid informal

reviews and builds communitat.orr sk ills

listening

araohrasing

questioning
giving and receiving feedbacl,
recognizing cornrow' cation barriers
being assertive versus being OggreSS,Ve

Ld'monstrates appropriiate mehods nt expressing

feelings ideas and reeds

0'1 verifyng, valuing

R,L,Pt oeServing summarizing
cOmparing and contrasting
valuing, dead ng, classif prig

R,S reka" ng applying

applying

RESOURCE CORRELATION TEACHER NOTES

Reaching Out (Chapter 4)

Rearhmg Out (Chapter 6)

Rear hinii Out (Chapters 4 7)

Contemporary (oricerns, of

Youth (6 haptr,r

ra(Lny (( 5)

C

It ,s recommended that climate building

acivities precede these subthemeS (Refer

to Teacher Resource Manual - Core

Program, p ,gt )

10P

.
p 76, items 8 and 9 fur helping

students process Print

1OP

keter to IOP English prugram.

,

Cr sing
Orodi.,cne

R = Unde..rsta!

1013

ovolvemerit flyrithesis

: Some of the learning ex, lectationsItopics have been addressed in 1010 course work

TFACHER NOTES:

-80- Theme A Self- Management
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SUB-THEME 2: BUILDING SELF-AWARENESS ESTIMATED TIME: 5 HOURS
A

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION TEACHER NOTES

1 he student

understands chat change is continual
U Vterofythg Reaching Out (Chapter 8)

SelfAsseSsment

reviews and evaluates personal abildies, Interests,
Imitations, personality, va/ueS, and cuitural background

LPS observing, pr eferw ing
and yak., rig

TRM A-1, A-2, A-5

reviews and assesses how expectations he'd by others ...10,4:o 1 U S tet.allind desst ining Reaching Out kt.hapter 8
self concept fve'ings surrrnarq mg TRM A-1, A .4 A 5

distinguishes between ideal sell sPlf (on(ept and others U (0frPor mg and Rea( hi ng Out a hapters ,s to
perception of se's (obtrasting T RV A .2

Feelings

deVe400 cill understanding of the Mutt 4-014,1t y and tdrigt 10
one's feelings and asse5ses, how teehingiy Mfest betia,..uur

UI Cs A an (o,It any and
soriti,astisig, oirefvo ivig
and va um(' os4.0.}cating

Recschaly Out (Chapter 9),
TWO A-3

builds awareness of the fmportanre of ((Inca( a( I, ye ti r(omporirig and R. __lung Out (Chapters 10 I')
eX0roeSSI0n CO PerSOnal feelings words, nu lifef.2rftrg

and v.eu,ng
TRM A-4

R uhuervano.., .fivajiVernOrtT, -

TEACHER NOTES:

15J - 81 - Theme A Self-Management
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SUB-THEME 2: BUILDING SELF-AWARENESS (Continued) ESTIMATED TIME: 5 HOURS

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION TEACHER NOTES

The student

hink.ng

demonstrates an t..nderstand,ng of the var,ous
eiernents of the thinking process

strategics
metacogn.tioh
att,,des

recognIzes and values the effectivene,/, of L
th4). ng

demonstrates eiectIve study sk ills

recognizes that ind,v,dF,,a1, have ,..ar ous ieaut,nn
styles and that these styfes can moact theft' 'earning

rec.3 01,3 "q
yjftirra'A' nit

CleC g

03,T, t,d, cvr. r ,.)rtt /.]

(geld r,C

I P

r ;19.,,

YZfJrt

R = Recall, u - Understandinv, = Involvement, 5 = Synhes+s

TEACHER NOTES:

- 82 -
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SUB-THEME 3: CHOICES AID CHALLENGES ',ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS LEARNING PROCESS

The student.

develops a personal decision-rnalong (sett management)
mode'

recognizes the need for 4fextrt'ty

compares long-term and ,port -term

identifies and evaluates current persona goa's

recognqes and values the benefits of a pro acive
approach 'o decision mat flr2

recognizes the need to ta4 e the initiative in
Imp'ementng '4e dec s,ons

,,errifng, valuing

',Li comparing and conrrasr,r,9
.clung

o sum:nein/mg \.alu,ng

g dr( dry

1) 4vr fpng

S generatrny applynng

RESOURCE COP.RELAIION TEACHER NOTES

4-7

R = Rece, '_'nder,,...and,ng, 1 = Invok.ernent, S = Syit -t, 5

TEACHER NOTES:

- 83

A

'OP

S*udents are encouraged to compare the

dectsfc )-m&. ing moder v.nth the 'OP

made!

Theme A. Self-Management
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SUGGESTED ACTIVITY A-1: STUDENT PROFILE

Purpose (Curriculum Correlation)

Building Self-Awareness

Self-assessment

reviews and evaluates personal abilities, ipterLsts,
limitations, personality, values, and cultural background

reviews and assesses how expectations held by others affect
self-concept.

Choices and Challenges

;dentifies and evaluates current personal goat

Materials: Activity Sheet A-1: Autobiographical
QL.estionnaire

Time: 50-60 minutes

Procedure

The autobiographical questionnaire is a tool to help students
clarify their self-perception. It can be instruidental in boosting
a person's self-esteem,

Distribute the qt estionnaire and allow 15-20 minutes for
completion. Have students discuss their questionnaire with a
partner (preferably someone they don't know we I) ;L.ir five
minutes. Have students introduce their partnt, c. the class
without referring to any written material. (Allow a half to one
minute each, depending on class size )

t65
- 84 -

Debrief the activity with a general class ci,cuision using the
following guidelines:

1. How did you feel about completing the questionnaire?
Sharing with a partner? Introducing the partner? Being
introduced?

2. What did you learn about yourself? Your partner?

Note: Students could develop their own autobiograph cal
questionnaire individually or in small groups.

Suggested Evaluation

Give credit for completion of the questionnaire Teachers may
have the students discuss or write their responses Lo the
questions. It is recommended t. ,at students' more specific
responses n be evaluated This questionnaire could be
distributed again at the end of the course, when the two sets of
answers could be compared

Theme A. Self-Management
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ACTIVITY SHEET A-1: AUTOBIOGRAPHICAL QUESTIONNAIRE

1 Name:

2. Age:

3. Short paragraph on such things as:

o school attended before

interests

e where born/lived

o places travelled

4. List three to five words that be : describe ye

5. ,.ist three to five words that describe your family,

6. What do you like to do most in your free time? The least?

7. With°, ,entioning specific names, what are the quart es
in ad, tou respect and admire the most? The least?

8 Without mentioning specific names, what are the qualities
of friends you respect and admire the most' Tne least?

t67
-85-

9. What are you doing to develop these admirable qualities
in yourself? How will you avoid the less attractive
characteristics?

10. What is there about you that makes you likeable?

11. What do you like about school? Dislike about sc:)ool,

12. What do you see yourself doirig two years from now? Five
years from now? Ten years from now)

13 What major goals are you working on right now, How?

Theme A: Self-Management



SUGGESTED AL -IVITY A-2: SELF-CONCEPT: IDEAL SELF A. OTHERS' PERCEPTION OF SELF

Purpose (Curriculum Correlation)

Building Self - Awareness

Self-assessment

reviews and evaluates personal abilitiPs, interests,
limitations, personality, values, and cultural pund

reviews and assesses how expectations held by others affect
self-concept

distinguishes between ideal self, self-concept and others'
perception of self.

Choices and Challenges

identifies a;id evaluates current personal goals

Materials: Activity Sheet A-2: What am I like

10P

:Or, alternatively, use the 'Dimensions of Me' Activity Sheets
from Cultural Bridges.

Time: 10-15 -nir.ites in class

Proccr.kro

Ask students to think about themselves and consider a question
such as "What do really believe I am like personally'," Filling
out the activity sheet will help students identify their
characteristics as they believe them to be As this is a personal
evaluation, they need not share it with anyone They can
submit the form or put the activity sheet in their journal (or
notebook)

-86-

Alternative Proceaures

Some students may decide that it would he helpful to know
what otaers think of them They can have one or two people
they trust complete the questionnaire on the activity sheet
Th-se people could be a family meroper, a member of the class,

friend, an employer, a coach of a sporting team, a group
leader, and so in

When the ratings by others have been completed, ask students
to compare the sheets prepared by others, with their own
rating of themselves Enter the impressions indicated by others
on their owi rating sheet, but in a different colour so that their
wn impressions are easily distinguishable from those of others.
Suggest a comparison of the impressions ask students to note
the differences for themselves Then ask them the following
questions, allowing time for thought and any comments
individuals may ish to offer

1 Do the impressions you have noted tell you anyth,
about your perception and the perception others have of
you")

2 Did the opinions held by others surprise you Did their
opinions affect your opinions of yourself')

3 What are th,t,, differences between how you would like to
be (your idea! self), how you think you are (your self-
concept), and how others see you Why do you think
these differences exist',

4 How dc you feel about these ratings',

5 Which is more important to you your impressions of
yourself or those of others', Do you know why',

6 Are there any goals you would like to establish for yourself
over a short- or long-term period.)

Theme A. Self-Management
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ACTIVITY SHEET A-2: WHAT AM I LIKE?

INSTRUCTIONS: This activity is designed to get you thinking about some of the characteristics and abilities that you feel you possess. It will
also provide an opportunity for you to compare your perceptions with those of another person Consider .;ach st atement below and think
about yourself. Do you agree, strongly agree, disagree, strongly disagree, or are you undecided? For 10P, reduce to three co' mns. agree,
undecided, disagree.

..- . . . . .. ,.. , ,,,

STRONGLY

DISAGREE

..... ,. .

,IGh.FE UNDECIDED DISAGREE
STRONGLY

DISAGREE

1

. ... .... ..
I am creative.

,, . . , ,

2. I like to be part of a group.

3. I would rather be a follower than a leader.

4. I cope easily with change.

I have confidence in my ability

6. I am ar introvert.

1 I am athletic.

8. I am self-motivated.

9. I am cheerful most of the time

10. I find it difficult to make decisions. I
11. Hike to iyilp other people.

12 lam dependable.

13. i um comfol table with my appearance
i

14 Ian studious.

15. i am a good friend

16 !can express myself fairly well

17 1 have a good sense of humour
I 1

18 !can manage money well
1

19, I am a cooperative person

20 I am an assertive person

t 71
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SUGGESTED ACTIVITY A-3: PERSONAL FEELINGS
AND BEHAVIOUR

Purpose (Curriculum Correlation)

Building Self-Awareness

Feelings

develops an understanding of the multiplicity and range of
one's feelings and assesses how feelings affect behaviour

Materials: Activity Sheet A-3. Consider Your Feelings

10P

:Options might be reduced to yes, sometimes, and no.

Time: 10-15 minutes

Procedure

Have each student ..omplete the indiv 'ual Activtty Sheet A-3
When completed, have students star (A) all the statements to
which they gave a 1, then have them tick all the statements to
which they gave a 4 Have them write a short statement on
what this tetis them about some of their feelings Have them
share this statement with a friend

10I)

The teacher may wish to read statements aloud to class.

-88-

SUGGESTED ACTIVITY A-4: EXPRESSING FEELINGS

Purpose (Curriculum Correlation)

Building Self-Awareness

Feelings

builds awareness of the importance of constructive
expression of personal feelings

Materials: Activity Sheet A-4 Identifying and Expressing
Feelings

Time: 20-30 minutes

Procedure

1 Brainstorm %,.ords that express feelings - both positive and
negative f..ave students complete the activity worksheet
DISCUSS the range of feelings that have been ident,fied and
describe circumstances that may affect those feelings
Students can indicate how they would (or could) express
those feelings (directly or indire(tly)

2 Alternatively, have students rote play selected situations
One strategy is To bred the (toss into small groups Each
group practises one or two role plais and then presents
thew to the class

Theme A Self-Management
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ACTIVITY SHEET A-3: CONSIDER YOUR FEELINGS

Read each statement below and then consider how it applies to you Beside each sta.._nent write 1, 2, 3, or 4 based on the following

1 not at all like me 10P

2 sometimes like me Options might be reduced to yes, sometimes, and no. .

3 often like me
4 always like me

I '7 5

1 I prefer to work by myself.

2 I lack initiative

3 I would rather read about somethng than experience it
4. I am sensitive

5. I love to hear praise

6. I blush easily

7. I am critical of ot. ..

8. I worry a lot.

9. I have ups and downs in mood without understanding why

10. I am outspoken.

11. I have trouble facing criticism

12. I have trouble handling problems

13 I hurt other people

14. I admire perfection.

15. I am forgetful.

16. I am fun to be with.
17 I don't like accepting help from others

18. lama poor loser.
19 I like to please others

20. I love living

-89- Theme A: Self-Management
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ACTIVITY SHEET A-4: IDENTIFYING AND EXPRESSING FEELINGS

What are your 'eelings, How ,..-.ou'd yo,i express these fee! rigs?

'Your sister tells you she is getting marred

Your mother tells you to "dean up your
dishes in the kitchen" when you didn't
make the mess.

Yoil receive a !ow mark in a course and
yc 4" ' ler grounds you for a month.

Yo, one half-hour late coming home
one evening and your mother says you
can't use the car for a month

Your brother spills paint on a ten-page
report/assignment tha s due tomorrow

A girl or boy you like calls to ask you out

You receive 75% on a test.

Your teacher praises you in front of the
whole class.

You have to give a three-minute or&
presentation

77
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SUGGESTED ACTIVITY A -5: AWARENESS O INTERESTS AND ATTITUDES

Purpose (Curriculum Correlation)

Building Self-Awareness

Self-Assessment

reviews and evaluates personal abilities, interests,
limitations, personality, values and cultural background

reviews and assesses how expectations held by others affect
one's self-concept.

Time. ,U -40 minutes

Procedure

Read out some of the following statements and questions, or
prepare a worksheet with selected statements. Students c an
respond with their answers. These can be kept confidential or
shared in pairs, small croups or as a class.

1. If I could go anywhere in the IA orld, I would go to . .

2. My favourite singer is ,

3. One quality I think is important in a friendship is
4 My ideal part-time job would be
5. My avourite water sport is
6. One person who makes me laugh rs .

7 One thing !would like to learn how to do this year is
8. One birthday present I remember is
9 In 1990 I will r-obably be living in

-91-

10. rine thing I own that I would never give away is
11. ...y favourite pastime is ..
11. My favourite possession is .

3. My ell-time favourite movie is .

14 The fictional hero or heroine with whom s closely
identify is ...

15. If I had to be someone else instead of myself, I
would choose ...

16 My favourite form of recreation is ..
17. IF I had more time, I would
18 If I could change one aspect of me, I'd
19. If I had $1000 00I would
20. I would like to learn how to
21. I have strong beliefs about .

22 I often wish that ..
23. The best thing about a friend is
24. What makes me mad is/are ...
25. I feel best when ,
26 I think the greatest influence in my life has been ,

27. My favourite saying is ..
28. My favourite colour is ..
29 My pet peeve (something that bugs me) is
30. What I like best about myself, is .

31 Where are the places I feel most comfortable?
32 Who am I most comfortable with?
33 How do mi friends make me feel,
34 Do I do the things I really want to do when t am with

my friends?

Theme A: Self-Management
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SUGGESTED ACTIVITY A-6: THINKING SKILLS

Purpose (curriculum Correlation)

Building Self-Awareness

Thinking

demonstrates an understanding of the various levels of the
thinking pro,eSs* thinking skills, strategies, metacognition,
attitudes.

Teacher Preparation: Review pages 23-25 on the THINKING AS
A TOPIC OF STUDY. This lesson plan will introduce these
dimensions to students. In addition, teachers should plan their
lessons throughout the year to expand students' repertoire of
discrete thinking skills, to build their flexibility for applying a
wider range of thinkin4 strategies and attitudes and to make
them more aware of how they think (metacognition)

Materials:

Activity Sheets:
A-6(1): Expanding Your Repertt..ire of Thinking Strategies
A-6(2). Attitudes or Tendencies That Contribute to

Intelligent Thought

Time: 40 minutes

Procedure

1 uiscuss what human beings do when they behave
intelligently. Have students brainstorm a list of behaviours
(Refer to Thinking as a Top:c for Study, panes 23-25 )

2. Have students assume they are tutoring a junior h gh school
student for a test that will require quick recall of a series of
words Ask students to form into pairs or triads to discuss
how they will help the student they are tutoring prepare for

tne test Then al' ry the CALM students to experience each
of three situations (Three lists of wc.ds are provided co
Activity sheet A-6(1).) Ask students which STRATEGY thy
used to try to r zzall the words For example, some may have
placed the words into categories, some may have developed
a mnemonic for the first letters of the words, others may
have made up a fantasy which incorporated the words
How will they know which strategy will work for the
student they are tutoring? Discuss how they study for their
own courses Which strategies do they use for each course?

3 Point out to students that the previous activity encouraged
them to "think about thinking" (metacognition) and
demonstrated the relationship between discrete thinking
skills (input, processing, and output) anc' thinking
strategies Encourage them to expand their voci'oulary to
include metacognition

10P

Alternative Activity
® Brainstorm. What is thinking?

:® Classify responses as to thinking strategies (linear,
creative).
Relate decision-making model (p. 34) to linear and
creative processes.
Together, or in groups, solve a practical, relevant
problem using the model.

10P

:Review . ome metacognitive strategies from lop courses and :
:SPELT. Consult with teachers of 10P courses
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4. Assignme.-it A (One week)

Dlstribute activity sheet A-6(2) on page 94 which lists the
attitudes or tendencies that contribute to intelligent
thought. Ask students to identify situations in which they
or others demonstrated each of the items listed

'OP

:Suggested Activity: Examining the Role of Attitude in
;Thinking

:
:0

Brainstorm: How do attitudes affect thinking?
Categorize responses.
Summarize - by identifying attitudes that promote
iflterfere with thinking.

Assignment B

or

Ask students to reflect on a recent decision they made
What process did they follow? Have them summarize the
process using the decision-making model on page 34, or a
model of their choice.

I a
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ACTIVITY SHEET A-6(1): EXPANnING YOUR
REPERTOIRE OF THINKING STRATEGIES

Following are three lists of words. One list of words should be
dictated, one list shown on the ov, 'head or blackboard for one
minute, and one list should be i,.own on the overhead while
the words are repeated. For each list, allow students one
minute to think about thr words they saw /heard, then ask them
to write them on a sheet of paper The objective is for the
students to apply a strategy that allows them to recall many
of the words as possible. Students can share the strategie, they
foind successful Student wile have tried using one particular
strategy could repeat the activity with different words, using
another strategy (Note that the students can also generate
additional word lists )

WORC LIST NO 1

carrot house
potatoe silver
catalogue happy
orange card
cafeteria blue

WORD LIST NO 2

cat
knife
lettuce
apartment
book

television
elephant
piano
bed
box

iittle cardboard printer title
bear wall plant fox
frozen milk lettuce dist-

paper letter plant window
turtle file red wreath

WORD LIST NO 3

pickle table paper icon
kleenex grade dictionary hall
basket peg tomato purse
apple alphabet number fish
gun leaf chair wallet
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ACTIN./ iTY SHEET A-6(2):

ATTITUDES OR TENDENCIES THAT CONTRIBUTE TO INTELLIGENT THOUGHT

Besides thinking skills and strategies, a person must have an attitude that contributes to thinking The thinking person must have the
willingness, the disposition, the inclination, arid commitment to think.

Complete this worksheet by describing situations in which you or others have demonstrated an attitude or tendency that contributes
,.o intelligent thought.

ATTITUDES SITUATION

Being open-milided

,ohholding Judgment

Being honest

Seeking to become more informed

..

Searching for arternatives

Dealing with ambiguity

Striving fur preosiun, definition, and clar y

Remaining relevant to the central issue Or main points

Rerce ving re atonships between the basic concern and the discussion at
Nand

Being willing to odoge with the adthtiun of mufti information ur cur. perling

reasons

Taking a stand when the evidence and reasons are sufficient to du so

Being sensitive to the feelings, revel of knowledge, and concerns of others

(85
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SUGGESTED ACTIVITY A-7: PICTURE YOUR LIFE

Purpose (Curriculum Correlation)

Choices and Challenges

identifies anci evaluates current personal goals.

Materials: Activity Sheet A-7: Picture Your Life

Time: 20 minutes and homework

Procedure

SUGGESTED ACTIVITY A-8: SETTING GOALS

Purpose (Curriculum Correlation)

Choices and Challenges

identifies and evaluates current personal goals

Materials: Notebuok or folder

Time: 15 minutes (ongoing',

Procedure

S

Have students analyze the roles they presently play and the
roles they wish to play in the future (student, parent, 1 Ask students to identify one or two goals for each of the
employer, etc ) following.

2 Ask students to picture their lives when they are 211. 30, 40 a today
and 60 years old in terms of this week

this month
a where they will he living (location and type of home) this year
b what they will be doing (roles, rareers, activities, etc ) the next five years
c who they will be close to (family, friends, colleagues)

2 Have students briefly outline a Dian of actioe to achieve
3 Ask students to complete another Picture Your Life" with those goals They should identity any resources they may

someone outside the school, perhaps someone from a need, establish a time %chedule, outline how they will
different generation or a different cult.lre Ask them to monitor or evuluute whether 0, not they have achieved
identify occurrences in their own ?oyes that caused them to goal
rnodify their goals
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ACTIVITY SHEET A-7: PICTURE YOUR LIFE

Age i vv011Ive I will do I wil be close to (people)

Present

20

40

60

Theme A. Self-Management



ADDITIONAL SUGGESTED ACTIVITIES

SUB-THEME 1: BUILDING COMMUNICATION SKILLS

Have students take one minute, with eyes closed if helpful,
to imagine the best vacation spot possible. Tell them to
relax and picture beir.- there and what it looks like, smells
like, and feels like. In pairs, have each person share the spot
he or she imagined and what it was like.

Make a list of 20 ways to communicate caring, fondness or
love to someone you care about (for example, a friend or
relative) who lives some distance away.

101)

Use as a teacher directed whole class activity.

SUB-THEME 2: BUILDING SELF-AWARENESS

On the board, brainstorm feelings (happiness, loneliness,
frustration, and so on). Have students look at the listed
words and pick out a feeling they could convey non-
verbally. Encourage some students to pick out words they
think no one else would choose. Then have students move
around expressing their fe4..ling non-verbally. Whenever a
student thinks he or she knows a feeling another student is
conveying, he or she goes to the board and writes the word.
Another option is to play charades.

The Bag That's Me

Have each student create a paper sack collage out of
newspaper or magazine cutouts. Paste on the outside of
the paper sack, any cutouts that symbolize how they appear
on the outside. Place within the paper sack, any symbols
that reveal who they are on the inside.

Students spend about ten minutes tearing or cutting out of
a magazine words, photographs, slogans anything that
reminds them of themselves Then take about five minute)
pasting the :utouts on t outside or placing them inside
the paper sacks Finally, students .-ome to Cher in small
groups to explain their "bags"

In the small groups, go arou...., the circle and have each
person explain the outside of his or her "bag" first. Then or)
around a second time and let each person take two things
from the inside of the bag and explain.
Note: It is important to allow students to pass this activity if
they find it stressful.

Have students identify a feeling and represent it in some
way; for example, through music, a poem, bu:lding
something, writing oneself a letter, painting, sketching,
making a collage, creating a symbol, and so on. It can be
something they created or something someone else has
created.

Give a short talk on our limited feelings vocabulary and the
,Jroh,fems in communication this can create Students form
triads and discuss a trite "I felt confident, annoyed,
ashamed", and so on. (Allow each person one minute )

Have students bring some object that represents special
feelings for them It could be a trophy, picture, gift, piece
of jewelry, leaf, rock, etc. Each person shares why this
object is important to them.

Have students select different songs that invok2 deep
feelings in them Have each person play or sina the song
and say why it is important what it makes them feel, and so
on Write a report on the experience.

- 97 Theme A. Self-Management
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SUB-THEME 3: CHOICES AND CHALLENGES

SCRAPBOOK

Submit a scrapbook that will reflect what you are like as a
person your personality, attitudes, interests, abilities,
goals, dreams.

2. The information in this scrapbook can be presented in a
variety of ways photographs, quotations, sketches,
p:c1.ures, headlines, etc The scrapbook could be marked
on the following basis.

20 marks: (completion of daily commentVreaction to
question 10 classes x 2 marks)

5 marks: effort (best possible work, efficient use of
class _rale)

10 marks: content (realistically covered the cnteria
used in 1 and 3)

15 marks- presentation (organized, neat, creative)

3 Your scrapbook should tell the following about you as a
person.

* Your abilities, interests, limitations, personality, values
© Some of the ways you express your feelings

What you would like to be like (ideal self)
How you make decisions
Some of your goals for

this class
this year
five years

How you expres your feelings

-98-

This scrapbook is personal and confidential and will not be
shown to anyone other than the teacher without your
permission

5 At the end of each class you will be asked to respond to a
question, or simply write a few lines in your scrapbook
Some examples of these questions are:

What did you like about this lesson'
® What did you learn about yourself today,

How can you use what you learned today'

Theme A: Self-Management
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SAMPLE EVALUATION: DECISION MAKING

In each of the situations below, write the letter (a, b, c, d, e, f, g)
representing the decision-mal'ing step that best answers the
question.

Define the goal/problem.
Identify/assess materials and non-material resources and
constraints
Identify alternatives and opportunities
Identify consequences.
Make a decision (select an alternative)
Prepare an action plan and implement the plan
Evaluate if the goal has been achieved

1 In deciding what kind of summer job to look for, Ellen
said, "I want a job that pays a good salary and won't
require me to work every afternoon, so that I can go to
the beach Review the seven steps above At what
stage of the decision-making process is Ellen

2 Bob is a new student at this school He wants to spend a
lot of time making new friends, catching up on his school
work, and helping his family get settled into their new
house What stage has Bob reached"

3 James thinks he is interested in attending college after
high school but is not sure He has listed four other
things he could do after high school besides attend
college What decision-making step has James
completed'

4 Martha has decided to take a job after school She has
been interviewed for four jobs and has definitely decided
not to take three of them What decision-making step
has Martha completed"

5 Elaine has decided to look for a part-time job. She is
making a list of people to call whom she thinks might
hire her. Which -,1 the steps (a to g) best represents this"

101)

:See Notes re Evaluation, p. 100; item No. 11 (p. 76).

Part Two

1 What are some of the major decisions you will make this
year

2 What decisions do you find the hardest to make, and why'

3 Think of one decision you have made in the last month that
you regret Explain how you could have made a better
decision

4 Explain why it is important to use the decision-making
process rather than make decisions based on peer group
pressure

5. What one thing could you do to help improve your decision-
making skills"

Part Three

In each of the following situations, use the decision-making
process to determine what you would do Show each step of
the process in reaching your decision

1 You are out at a party You were suppose to have been
home an hour ago You don't have enough money for a
taxi and it is about three miles to your place It is IMO a m
A friend offers you a lift, but he or she has been drinking
and IS obviously over the legal limit What do you do"
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2. You have made arrangements with your best friend to go
out to a movie on Friday night. On Thursday night,
another friend calls you up and asks you to go to see your
favourite group in concert. What do you do?

3. You have saved for three months to buy a small stereo.
You get it home and find a small chip in one of the
speakers. You are not sure whether it is covered by
warranty or not. What do you do?

loP

:Evaluation Suggestions: Modifications and Alternatives

:1. As part of the theme evaluation, the students could be :
asked to identify a significant change(s) in self, or an :

. insight that has occurred as a result of this theme study. :

. It is suggested that the students record this :

.
observation(s) in their journals. .

. .

:2. Students return to theme plans and determine how well :
their issues were addressed and where they are at this :

: point in relation to these issues. Students record these :
observations in their journals.

:3. It is suggested that the test on page 99 might be :
personalized (see p. 62). Indicate that Part Two (all items) :
is to be completed as is. Modify Part Three instructions
by changing 'each' to 'one'.

:4. it is suggested that projects be evaluated (e.g., :

scrapbooks, "Picture-your-life" activity).

t 97
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THEME B: WELL-BEING

RATIONALE

Well-being focuses on promoting optimal physical,
spiritual and mental health.

Well-being results from a consciously designed, positive
lifestyle.

Lifestyle established in youth will affect the level of well-
being achieved in later life

THEME OBJECTIVES

The student:

understands the nature of well-being

2 recognizes that attaining well-being is a dynamic process
influenced by internal and external forces

3. recognizes that personal well-being is predominantly
determined by one's lifestyle chokes

4. recognizes the need to accept personal responsibility for
decision making in attaining, maintaining and
promoting optimal levels of well-being

5. develops 3 personal action plan for well-being.

TEACHER BACKGROUND INFORMATION

One of the challenges in teaching this unit may be to impress
upon the students the importance of wellness and its relevance

2 .')()
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to them. For the majority of young people, their physical,
emotional and social well-being is fairly good Students at this
age are probably at the peak of their fitness, and have not yet
been affected by the various pressures and stresses of a
particular lifestyle. They have not yet encountered the
frustrations and/or impact of a competitive job market or made
a commitment to a university or technical course, so, to them,
the importance of wellness has little meaning. Students may
view themselves as healthy, indestructible, and find it difficult
to project themselves into the future to consider how present
behaviours and attitudes might affect their future wellness

To capture student interest so that they become aware of
factors that affect their well- being, it is important to focus on
wellness issues that are relevant. Encouraging discussion about
certain behaviours that may increase the risk of heart disease,
cancer or chronic diseases 20 or 30 years from now has little
significance. On the other hand, discussing the immediate
effects of such things as fad diets, excessive exercising or drug
usage will be personally relevant to them and may encourage
them to consider their future wellness.

Another way to make students aware of wellness factors and
their importance is to involve parents or older brothers or
sisters. Through considering the wellness of those close to
them, students can relate their behaviour now to wellness in
the future. Students can ask their parents or siblings to
compare how they feel now with what they felt like at a similar
age (physical activity, drinking, smoking, behaviour, eating
patterns) as one way of considering how they might improve
their overall wellness in the future.

Theme B: Well-Being
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Such an approach can be a valuable way to present many issues
within this theme, as well as provide other spin-off benefits
(e.g., students talking with parents, and the involvement of
parents in courses). However, the teacher must be very cautious
as this may lead to a conflict of family values.

Students can also consider how their behaviour (especially risk-
taking behaviour) may affect impressionable younger brothers
or sisters, now and in the future.

Some of the health concerns of young people, of which
teachers should be awa-e, are included in the recent Canada
Health Attitudes and Behaviour Survey 1984-85.1

1. Nutrition

High rates of anorexia and lulimia.
Alberta students tend to be more concerned than other
Canadians about being overw?ight. The percentage of
Grade 10 Alberta teenagers responding yes to the
question, "I need to lose weight' was 437% (Canadian
average 37.7%).

2. Physical Activity and Fitness

Alberta students are below average in physical activity
level despite having a higher proportion of students
taking daily physical education classes.

3. Mental Health

Highest level of Alberta students responding yes to a
question about depression, "I feel depressed most of
the time", was 8.7% (Canadian average L1%)

1 Canada Health Attitudes and Behaviours Survey 1, 12 and 15 year olds, 1984
Alberta Report Social Program Evaluation Group Queen's University at
Kingston

2112
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lop
:See p. 76, item 12 for student involvement in planning.

OVERVIEW OF THEME B: WELL BEING

Sub-Theme 1. Nature of Well-Being and Healthy Lifestyle

In the Junior High Health and Personal Life Skills Program,
students considered various components of well-being. In this
theme, these components are drawn together and the
interrelatedness of the aspects considered within the
perspective of the lifestyle choices that students can make.

Sub-Theme 2: Factors Affecting Personal Well-Being

Students will explore a variety of elements that affect well-
being and identify those that directly affect them now. Some
of the health concerns cited in the "Canada Health Attitudes
and Behaviours Survey" or "Moving onto the Future. For the
Health of Albertans"2 can be addressed here. Dieting and
exercising, especially in excess, are health concerns that are
clearly evident among young people. Substance misuse and
abuse, in particular those that involve legal drugs (tobacco and
alcohol), prescription drugs, and illegal drugs, is an issue that
high school students face frequently. The competition for jobs
and entry into vocational and academic institutions places a
great deal of stress on students to achieve top marks.

2 Alberta Community and Occupational Health Muviny into the Future For

the Health of Albertans, 198:
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Sub-Theme 3: Maintaining and Enhancing Personal Well-Being

Students will define their criteria for wellness and evaluate
their own health. They will cons der ways in which they can
maintain and enhance their wellness. They will also identify
some of the risk-taking behaviours they may be undertaking
and consider the effect those behaviours could have on their
health. Although risk-taking is a natural part of life and some
elements of it should be encouraged (risk-taking in problem
solving, classroom participation, etc.), students must consider
and determine the degree of risk they personally find
acceptable and wish to take. They will also identify the many
agencies within their own communities that can help provide
resources and services to promote well-being or help during
crisis situations.

Sub-Theme 4: Choices and Challenges

Students will develop an action plan that they can use to
improve well-being It is important for students to set
attainable goals by selecting aspects of health that they are
capable of changing; e.g., attempting to reduce smoking or
drinking behaviours to Improve eating habits or fitness levels.

Students can be presented with this challenge at the beginning
of the unit and focus on it as the theme evolves.

ENRICHMENT

Volunteer activities in school (display to promote healthy
lifestyles).
Peer support.
Volunteer work (work study) in community.
Research in areas of particular concern.
Buddy system with a needy person or group.
Activities with "hands-on" focus. i.e., nutritious snack day,
taking a fitness break during class; visual chart to
encourage well-being improvements.

INTEGRATION

Although all themes interrelate, and basic skills are integrated
throughout the themes, the student may relate the material in
this theme more specifically to:

1. the personal profile developed in the SELF-MANAGEMENT
theme

2. applying skills in SELF-MANAGEMENT (decision making)
when making choices with respect to well-being

3. the RELATIONSHIPS theme, in that personal well-being
influences interactions with others.

PREVIOUS STUDY

Elementary and junior high health curricula provide a
background in nutrition, body knowledge and care. Because
some topics that relate to this theme are optional (i.e., sexuality
and hygiene), some differences in the students' backgrounds
may be noted.

1013

Some of the learning expectations have been addressed in
:10P courses.

COMMUNITY RESOURCES

1) National/International

..

World Health Organization.
a Health and Welfare Canada. responsible for overall

promotion, preservation and restoration of the health of
Canadians.
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others:
Canada Public Health Association
Canada Lung Association
Canadian Medical Association
Red Cross Society
YMCA/YWCA
Canadian Mental Health Association
Canadian Cancer Society.

2) Community facilities/agencies

local boards of health: health inspection, home care
services, clinics for tuberculosis and sexually transmitted
diseases, dental clinics, nursing services, health
education, etc.
private offices and medicentres: advise patients,
provide in-office treatment, perform diagnostic tests
health clinics: immunizations, prenatal care, monitor
child's growth and development, education
district home economists
hospitals: medical and surgical treatment
rehabilitation centres: extended care after illness,
injury or surgery; re-learn motor skills
community nursing resources: provide home health
assessments or treatment
medical labs: carry out medical diagnostic tests
nursing homes: nursing care for older patients and
those with long-term chronic illnesses
other: pharmacies, laboratories (optical, dental), fitness
organizations
government organizations: R C.M.P,, city police, local
libraries, Consumer and Corporate Affairs, CPR and St.
John's Ambulance (first aid course)
school resources: resource officer, teacher-librarian,
guidance counsellor
AADAC
local service clubs (Lions, Elks)
churches.
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SUB-THEME 1: NATURE OF WELL-BEING AND HEALTHY LIFESTYLE ESTIMATED TIME: 1 HOUR

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

The student:

recognizes the various aspects of well.
being

- psychological
- inte"Pctu, '
- social
- spiritual
- physical

- environmental
- cultural/ethnic
- societal

recognizes the interdependence of the
various aspects of well-being and healthy
!lifestyle

recognizes characteristics of wellbeing

R'S listing, generating

S associating

RAJ/5 recalling,

generating, summarizing

TRM 8-1, F3-2, B-3

1 RI'l 8-2, 8-3

TRM B -2

1013

Emphasize following aspects

. - psychological (intellectual and .

.
emotiJnal)

. .

. - social

. - physical

. - envivmmeotal .

.

. .

R = Recap, U = Understanding, 1 = involvement, S = Synthesis

TEACHER NOTES:

;\
$.),4 . k..)
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SUB-THEME 2, FACTORS AFFECTING PERSONAL WELL-BEING ESTIMATED TIME: 5 HOURS

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

The swdent:

examines positive and negative factors and

issues that affect one individual sense of

well-being and promote a healthy lifestyle

builds awareness of health concerns that

are prevalent in society

- nutrition
- exercise

- substance use and abuse

- stress

U/S generating,

comparing and

contrasting associating

RiU receing,

summarizing

TRM B-3, B-4

Straight Facts About nrugs and

Drug Abuse (AADAC)

lop

.
. Smi 4 any Aga,risr Your Wiii (v li..ii

. Mt. My 'Ft 1-41(1.,. dna Our Byyzu .

. .
- (V'deri)
. .
. .
. .

R = Recall, U Understanding, I liwoivement, S = Synthesis

TEACHER NOTES:

0
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SUB-THEME 3: MAINTAINING AND ENHANCING PERSONAL WELL -BEING ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS

im././.31..-
LEARNING PROCESS

L
RESOURCE CORRELATION NOTES

The student

develops strategies fOr assessing and maintaining personal
health and healthy lifestyle

_

S generating Breast Self-Examination B S E
The Mcr' Important IVIin;ite in a
Man's late

evaluates health information and products

recognizes the role of community services in assessing and
maintaining individual and societal well-being, and is able to
access community resources

S preferring and valuing,
associat,ng

I deciding, alin'ying

The Pap Test

Still Kitting Us Softly (Video)

IN/le My Friend, and Our Booze

recognizes that different behaviours may involve varying
degrees of r isk to one's health

(Video)
Smoking Against YOUf Will

Livedictirig,

hypothestz,no, d.- ceding

R Reca , -01cerstaf,d rig, i _ 'rivo'vemerit, .iyrithesis

TEACHER NOTES:
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SUB-THEME 4: CHOICES AND CHALLENGES ESTIMATED TIME: 1 HOUR
B 4/

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

The student;

identifies strategies that could be used to improve well-being

reviews criteria for assessing one's personal well-being

develops and implements a personal action plan, designed to
improve one or more aspect of well-being

S generating

S summarizing, associating

S generating, applying

Me, My Friends and Our Booze

(Video)

TRM 8-2

personal inventory

R = Recall; U = Understanding; I = Involvement; S = Synthesis

TEACHER NOTES:

21 4
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SUGGESTED ACTIVITY B-1: LIFELINE EXERCISE

Purpose (Curriculum Correlation)

Nature of Well-Being and Healthy Lifestyle

recognizes the various aspects of well-being.

Materials: Activity Sheet B-1: Lifeline Exercise
large sheets of paper (11" x 17")
pencils, coloured pens

Time: 60-80 minutes

Procedure

1. Give each student a large sheet of paper and at least six
different coloured pens/pencils.

2. Have student complete the activity sheet.

Students who do not want to talk about themselves
may choose a fictional character.

3. Have students break into dyads to discuss their lifeline (20
minutes).

4. Debrief in a large group.

216
40,

SUGGESTED ACTIVITY B-2: DEFINING WELL-BEING

Purpose (Curriculum Correlation)

Nature of Well-Being and Healthy Lifestyle

recognizes the various aspects of well-being

recognizes the interdependence of the various aspects of
well -being and healthy lifestyle
recognizes characteristics of well-being.

Choices and Challenges

reviews criteria for assessing one's personal well-being.

Materials: pictures from magazines, newspapers,
paper, glue, pens, tape

Time: Class time, homework

Procedures

1 Divide into triads.

2 Have students identify pictures that portray issues of youth
and well-being.

3. Have students produce a collage of these images.
4 Through the use of essay, audiotape, videotape, discussion

students:

o identify society's perceptiOen of well-being
identify their own perception of well-being
note any differences between the two
reasons for differences.

5 Students reflect on whether their actions are consistent
with their beliefs/perceptions. They build a personal plan of
action for modifying their behaviours. (Choices and
Challenges)

lop

:Brainstorm and classify factors affecting well-being and
:health.
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CAREER

example

10 20 30 40 50

ACTIVITY SHEET B-1: LIFELINE EXERCISE

80 70 80

FINANCIAL
STABILITY

OCCUPATIONAL

REARING r..."--)CHILD

LEISURE
1 1

I I I I I I I I

0 10

'Nth

CAREER PATH LIFELINE

20 30 40 50 60 70 80

1. State and/or draw in any events that may occur in your
career path.

2. Add in all highs and lows that may be encountered

3. Keep in mind your interests, abilities and long-term goals.

210

WELL 8ENG
exarni:oe

8 rth

0 10 20

EINANOAL
STABILITY

30 50 70

OCCUPATIONAL

CHILE) REARING

LEIS .01E

0

Birth

10

WELL-BEING LIFELINE

20 30 40 50 6 70 80

State and/or thaw on the well-being lifeline, events which
may occur that relate to each of the following:
psychological, intellectual, social, spiritual, physical,
ei.fironmental, cultural/ethnic, societal (Use different
colours to indicate various components, and a very wavy
line to indicate problem times.)

2. Add any highs or lows that may be encountered,

3. Keep in mind:

family or genetic characteristics and history
e goals and expectations of well-being.

As you develop this project ask yourself the following three
questions:

1. What is well-being?
2. Why is the idea of well-being important to me?
3. How can I maintain and improve my well-being?

Theme B: Well-Being
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SUGGESTED ACTIVITY 8-3: CARTOONING

Purpose (Curriculum Correlation)

Nature of Well-being and Healthy Lifestyle

recognizes the various aspects of well-being

recognizes the interdependence of the various aspects of
well-being and healthy lifestyle.

Factors Affecting Personal Well-Being

builds awareness of health concerns that are relevant in
society.

Materials: cartoon strips from newspaper

Procedure
b

1. Cut the cartoon page out of a newspaper.

2. Ask students to work in pairs and read the cartoons. Ask
them to identify all of the cartoons that discuss some health
related issue.

3. Ask students to find one or two words to describe the
health issue, for example, the issue in the cartoon is dieting
or emotions.

4. Using the words found in step No. 3, categorize the
cartoons related to aspects of health under the following
headings:

physical, psychological tcmotional, mental),
environmental, social, intellectual, cultural/ethnic

Note: the cartoons may also be correlated or classified
according to Maslow's Hierarchical Needs.

2 0
- 112-

5. Discuss the following concepts:

Using a tally system or graph, collate the information to
see how many cartoons fit each heading. Which health
issue is discussed the most? Why?

Conceal the newspaper date and ask students if they can
identify the possible time of the year in which the page
was printed (Le., before Christmas, during fitness week,
during nutrition month, New Year's Eve, etc). Discuss
these issues of health and well-being and what brings
them to the forefront of our thinking (Le., nutrition
month; the guilt people feel about the need for dieting).

a Why do health issues consume a large part of our daily
conversations? Does this reflect our values in North
America? What might the underlying message be about
our society (health and lifestyle are related)?

What other information relevant to people's health and
well-being was discovered?

Using one cartoon, analyze and speculate on the
cartoonist's possible underlying motives for the message.

Select one cartoonist and collect a series of his or her
cartoons. Analyze what the cartoonist's overall
perspective of well-being might be.

How and why is humour used to discuss health and well-
being? What effect does laughter have on our well-
being? Which emotions come into play most often (e.g
guilt, anger, stress, concern, love),

6 Draw a cartoon, write a poem, or prepare a bulletin board
collage that defines quality of lifestyle or explz.ins your or
the cartoonist's perspective on health and well-being.

Theme B: Well-Being
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SUGGESTED ACTIVITY B-4:

Purpose (Curriculum Correlation)

Factors Affecting Personal Well-Being

builds awareness of health concerns that are prevalent in
society.

Materials: Activity Sheet B-4. What Do You Know About
Drug Use?

Time: 40 minutes

Procedure

1. Have students individually complete the activity sheet.

2. Have them form small groups and reach a concensus on
each question Read out one question at a time and have
each small group (Late their answer and give a reason for
it. Then read out the next question.

3. Provide the correct answer.

4. Have each group select one question that they did not
know, have them research it in a little more detail, and
then present it to the class.

ANSWER KEY:

1. (b) According to an AADAC survey, less than 47% of
youths from age 12 to 17 drink This number has declined
in the past several years.
Scoring: a) 2 points, b) 3 points, c) 1 point

2. (b) "Average" teens have their first drink of alcohol at age
12.7 years. There has been a gradual increase since 1981
when the average age was 12.1 years.
Scoring: a) 2 points, b) 3 points, c) 2 points

C":

4.0

DRINKING AND DRIVING
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3. (c) Most often teens have their first drink with their
parents (60%). Wine is the most popular beverage for
first-time use. Later, teenage drinking most often takes
place at parties, with no parents present.
Scoring. a) 1 point, b) 2 points, c) 3 points

4 (b) Fifty-one percent of teens surveyed use alcohol for the
same reason adults do to relax and have a good time
Twenty-eight percent give as their reason to be part of
the group". For teens, alcohol or drug use is also part of
the challenge of becoming independent. They like to
experiment and are lured by the appeal of doing
something forbidden.
Scoring: a) 1 point, b) 3 points, c) 2 points, d) 1 point

5. (a) and (b) There are many theories on why people abuse
alcohol or drugs. These are only a few of the possible
reasons. Addictions counsellors have found that (a) and
(b) are especially significant.

Teens, along with adults, are more likely to have problems
with alcohol or drugs if they lack the confidence and living
skills to deal with the stresses of life A person with low
self-esteem may attempt to cover up inferior feelings
through drug use.

Strong feelings of loneliness are common in many of those
receiving treatment for alcohol and drug addiction. A
family history of drug or a"cohol abuse can be a
contributing factor
Scoring. a) 3 points, b) 3 points, c) 2 points, d) 2 points

Theme B: Well-Being
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6. (b) The decline in smoking is due to a reduction among
adults rather than a reduction in the number of young
people smoking. Twenty-four percent of the teens
surveyed in the 1986 Gallup poll reported that they smoke
daily.

Even though the social acceptability of smoking is at an all-
time low, more young women are smoking than ever
before. Tobacco advertising aimed at young women, and
the desire to reduce appetite, may be contributing to this
increase.

7. (a) AADAC's survey found that only 2% of Alberta teens
regularly use marijuana. Of this group, 80% are 16 or
older.
Scoring: a) 3 points, b) 2 points, c) 1 point

8. (d) Parents tend to worry more about marijuana use, even
though alcohol abuse creates far more problems A survey
of teens found that 46% were too busy with other
interests to use .-marijuana. Others didn't like its effects
and some didn't vt..:nt to use it because of possible health
damage. Only 10 ve gave (c) "their parents would be
upset" as the reason for not using marijuana.
Scoring: a) 2 points, b) 2 points, c) 1 point, d) 3 points

9. (a) Drugs such as LSD or PCP are used by a very small
minority of teens (4%) and even that number seems to be
declining.
Scoring: a) 3 points, b) 2 points, c) 1 point

10 (c) In a 1985 AADAC survey, only 2% of teens had used
cocaine, compared with 4% in 1981
Scoring: a) 3 points, b) 2 points, c) 1 point

-114-
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11. (c) All answers are correct. But the major problem is
considered to be missed opportunity for personal
development. If people at any age spend too much time
intoxicated, they miss out on important opportunities to
grow and develop skills. In order to stay in control of our
lives, it is important to avoid reliance on alcohol and other
drugs for recreation and emotional comfort.
Scoring. a) 2 points, b) 2 points, c) 3 points, d) 2 points

12 (a) It is a common misconception that a person has to be
staggering drunk for driving to be impaired Impairment
depends on many factors. The only responsible decision is
not to drive if you have had anything to drink. Teens are
especially at risk because they have limited experience
both in drinking and in driving.
Scoring: a) 3 points, b) 1 point, c) 0 points, d) 0 points

13. (a) According to an AADAC survey, 77% of teens generally
believe that what they do now will affect them ater in
addition, they feel that hard work will lead to later
benefits
Scoring: a) 3 points, b) 2 points, c) 1 point

14 a) A national survey by Dr Bibby showed about the same
number of teens (35%) as adults (31%) are deeply
bothered by loneliness - a troublesome finding
considering the great value teens place on relationships
Teens sometimes feel that others don't care and "you've
got to go it alone".
Scoring: a) 1 point, b) 1 point, c) 3 points

15. (a) Other than hangovers, problems with parents and
family are seen as the most significant consequence of
teen drinking. Few have problems with the police, and
this number fell by half between 1981 and 1%3
Scoring: a) 3 points, b) 2 points, c) 1 point, d) 0 points

Theme B: Well-Being
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ACTIVITY SHEET B-4: WHAT DO YOU KNOW ABOUT DRUG USE?

Discussion Questionsl

1. How many Alberta teens dank'

a)
b)
c)

0-40%
40-60%
More than 60%

2. How old are most people when they have their first drink
of alcohol"

a)
b)
c)

9-10 years old
12-13 years old
15-16 years old

3 Where do most teens have their first drink'

a) Secretly, with a friend
b) At a party, with other teens
c) With their parents

4. What do teens give as their main reason for drinking'

a)
b)
c)

d)

They're curious
They want to have a good time and feel relaxed
Friends or family are pressuring them to try
They want to show they're independent

5 Why do people abuse alcohol or drugs'

a)
b)
c)

d)

They don't have the skills to cope with stress
They feel li.nely and alienated
They want to escape from their problems
Drug or alcohol abuse runs in their (imily

6 The good news is that Canadians are smoking less
According to a recent Gallup poll, which group has not
shown this decline'

a)
b)
c)

Males, ages 20-24
Teens, ages 12-17
Males, ages 45.64

7 How many Alberta teens use marijuana frequently'

a) Less than
b) 10 to 15%
c) 20 to 35%

8 What is the biggest reason teens give for not smoking
marijuana'

3)
b)
c)

d)

They don't like it
It might harm their health
Their parents would be upset
They have better things to do

9 How many A:oerta teens have ever used hallucinogens
such as LSD'

a) Less than 5%
b) 10 to 15%
c) 20 to 25%

Questions setected from Questionnaire distributed at an AADAC "Hugs not Drugs workshop, t988
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10. How many Alberta teens have ever used cocaine?

a) Less than 5%
b) 10 to 15%
c) 20 to 25%

11. What is the major problem that happens to a person who
abuses alcohol or drugs?

a)

b)
c)

d)

Increased risk of accidents
Health
Missed opportJnities for personal development
Conflict with family and friends

12. It is irresponsible to drive if you have had:

a)

b)
c)

d)

anything to drink
more than one drink in an evening
more than two drinks in an evening
more than three drinks in an evening

13. How many teens feel that what they do now will affect
them later?

a) 77%
b) 56%
c) 35%

14. Loneliness plays a part in many problems, including
alcohol and drug abuse. From a recent survey on
loneliness, which of the following was found to be true?

a)

b)
c)

Teens are more lonely than adults
Adults are more lonely than teens
About the same number of adults as teens
are lonely

15. Apart from hangovers, what consequences do teens most
frequently report as a result of drinking?

a)

b)
c)

d)

Problems with parents and family
Problems with friends
Problems with the law
No problems
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ADDITIONAL SUGGESTED ACTIVITIES

SUB-THEME 1: NATURE OF WELL-BEING AND HEALTHY
LIFESTYLE

Develop a definition of well-being for class usage.

Brainstorm all the things that make students feel well and
then categorize them as psychological, social, physical, and
so on. Cartoons can be used for this exercise.

Class collage or mural of all images of well-being for young
people.

Case studies of well-being of high profile people.

Discuss correlation between life insurance rates and
lifestyles.

Use a self-inventory to determine wellness.
'OP

:Rate: always, sometimes, never

For one week, students monitor TV commercials for
concerns about health and grooming. List ads.

SUB-THEME 2: FACTORS AFFECTING PERSONAL WELL-BEING

Students brainstorm (small group activity) what a healthy
lifestyle means to them now; i.e., money, friends, feelings
of acceptance, status symbols (cars, horse), dates, freedom,
clothes, body image, rt.zreation, -camily, part-time jobs, etc.,
(use flip charts).

Students brainstorm (small group activity) what a healthy
lifestyle might be for them in the next five or ten years; i.e.,
security, job/income, friends, food, clothino, shelter, vehicle,
intimate relationships, leisure activities, traditions and
rituals, family, etc., (use flip charts).

2 5
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Group research project on issues related to well-being
(examples: cigarette smoke; drinking and driving; seat
belts; employment/unemployment; leading causes of death

suicides, traffic fatalities; fitness; eating/diet disorders;
age of consent; noise pollution; leaded/unleaded gas; drug
use/abuse; peer pressure, etc.).

Research stress factors in their chosen occupational field
through job shadowing, interviews, questionnaires, surveys.

Students (individually or in small groups) can research issues
that affected lifestyles in the past, present, and future, then
report back to the rest of the class. For example.

Past venereal disease
bubonic plague
leprosy
malnutrition
diseases (smallpox, polio, etc.)

Present nuclear issue (Chernobyl)
AIDS, Herpes - STD's
immunization/resistance
research and analyze current folk heroes'
lifestyles and well-being

Future allergies
environment
chronic diseases
nuclear issue
sports injuries
technology emplr-iment/unemployment
leisure time
work ethic
health in the future:
ethical issues (euthanasia)

Theme B: Well-Being
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Plan a follow-up activity (action); i.e., debate,
school/community display, reports, school meeting, letters
to editors, M.L.A./ political lobbying.

Organize an awareness day for the school.

Contact various community services interview, research
skills, letters, displays.

Have students identify ten risk behaviours. Refer to the
statement, "Some risk behaviours are more harmful than
others." Have students rank order the risk behaviours,
beginning with the one that is most harmful.

SUB-THEME 3: MAINTAINING AND ENHANCING PERSONAL
WELL-BEING

Students write an analysis of their own state of well-being.

Students cortrast the responsibility for health as it applies
to different ages. Explain that parents are responsible for
the health of their children during their infancy. As children
grow older, parents give them health responsibilities
Explain that by the time students reach high school, they
have assumed most of the responsibility for their own
health. Have students identify some of t:iese
responsibilities.

Have students list typical difficulties that teenagers have.
Share their ideas and list them on the chalkboard. Ask
students which problems are most easy to resolve and which
problems require help. Students are often reassured when
they learn that other students their age encounter similar
difficulties.

Discuss ways to assess personal health behaviour.
Emphasize how difficult it is for most people to appraise
themselves. Design a form that students could carry with
them for a day. At each 30-minute interval, have them
write down a brief statement about how they felt over the
past 30 minutes Use these records as a way of motivating
students to look closely at themselves and their behaviour.

,234.
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Select a situation that is regarded as stressful by the
students. Divide the class into groups and ask them to
examine healthy and unhealthy ways of coping with he
situation.

IOP

:Alternative: monitor a personal health habit (exercise,
:smoking, junk food consumption).

Many professional and community health organizations
have health assessments of different types. Have students
call or write these organizations to obtain any copies of
health appraisals that might be available.

Have students interview a person over age 50. What health
problems were most prevalent in their childhood? If
possible, have students interview a person over age 70.
What health problems were most prevalent in their
childhood? Discuss today's health problems. Compare your
ideas to those learned during the two interviews.

Divide the class into small groups. Have each group develop
a short skit titled, "Health in the Year 2000".

/OP

:Alternative: discuss possible future health problems
:(personal, community, provincial, national, global).

SUB-THEME 4: CHOICES AND CHALLENGES FOR IMPROVING
PERSONA_ WELL-BEING

Students list ten strategies that they could adopt to improve
their well-being. In pairs, have students share and discuss
their lists.

Have students develop a long-range action plan for
maintaining and improving their well-being. This can be
done individually, in pairs, or in small groups.

lop

:Use the decision-making model (Theme A). Student develops :

:a health behaviour contract.
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SAMPLE EVALUATION: WELL-BEING

Type: Project (Level Approach)

Instructions

1. You are to select one health concern that is of interest to
you. It may be one that has been discussed in class or is of
current interest.

2. You must then determine at which level you wish to work.
The higher the level, the higher the mark you will receive.

3. Meet with the teacher to discuss your project and establish
what '.?vel you plan to achieve.

Level One: 30 marks

a. Research the selected health concern Determine the
extent of the problem within the community, Alberta,
Canada. Provide some information on the concern who
is affected (young, old), the ways in which they are
affected (mentally, physically, emotionally).

b. Research what community cervices are available to assess
this health concern and what resources are available to
assist (rehabilitation, support, self-help)

c. Identify and/or suggest some strategies that could be used
to improve well-being in relation to this concern.

d. Develop a person& action plan that would help to
improve your wed-being in relationship to this concern.

Level Two: 40 marks

a. Complete all of Level One.

b. Design a poster to promote this health concern.

- 119 -
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Level Three: 50 marks

a. Complete all of Levels One and Two

b. Plan and organize a day to promote awareness of this
health concern at this school. This may involve a campaign
(Quit Smoking for a Day), invitirg in a guest speaker,
having a debate, a panel discussion, and so on

Your mark will be based on:

30% complete and accurate information

10% ideas that are developed in an organized manner

13% materials such as charts, graphs, pictures, models,
photographs and drawings to support or illustrate
the information in your project

10% indications that you have done research that is
current and has been referenced

10% originality of content, creativity and method of
presentation.

10% attractiveness, neatness and visual impact

15% y. ur personal action plan.

/OP

:Lvvel approa may not be suitable for all lOP students. An :

alternative would be to make this a project for small groups. :

:Evaluate group projects.

Theme B: Well-Being
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SAMPLE EVALUATION: WELL-BEING

1. What is stress?

2. What are the advantages of positive stress?

3. How does negative stress differ from positive stress?

4. What is one source of positive stress for the average high
school student (challenge to achieve, competition)? How
does it help the student?

S. How does your body tell the di-. ference between positive
and negative stress?

6. What are two minor hassles in your day? How can you
avoid them?

7. What is one major change that is going to occur in your
life it the next three years? How can you control the
amount of stress you will have at that time?

8. What can be done about "feeling helpless"?

9. List three relaxation techniques. Which one would work
best for you? Why?

10. What are the two steps in creating or developing a
positive attitude?

11. What effect does smoking, using drugs and drinking
alcohol have on stress?

12. Why do people use smoking, drugs and alcohol to try to
control negative stress?

13. Write four goals for yourself, one in each of the areas of
life (physical, emotional, social, spiritual) for developing a
positive lifestyle.

14. Expand on one of the goals written in response to the
above. Exactly what steps (action plan) would you take to
reach this goal? List three steps that you could take in the
next two days, and two steps that you could take over the
next week, to help you to 'each your goal.

23 F)
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!OP

:Students may be allowed some choice re questions to be
:answered. It is suggested that numbers 13 and 14 be
:required. Students may select any 5 of the remaining
:questions (1 to 12) to answer.

lop

:Evaluation Suggestions: Modifications and Alternatives

:1. Use 'before' and 'after' personal inventories re alcohol,
tobacco, drug abuse, etc. (See AADAC materials.)
iiecord major changes in journals.

:2. It is suggested that students should return to theme
plans and determine how well their issues were
addressed and where they are in relation to these
issues. Students record these observations in their
journals.

:3. Evaluate projects completed during theme.

:4. Students e.aluate group interaction through use of
checklists.

:5. With modifications (as indicated in the box at the top
of this nage), the ev.iluative insti umots on page 11^
are appropriate.

Theme B: Well-Being
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THEME C: RELATIONSHIPS

RATIONALE

Interpersonal relationships affect most aspects of life

Interpersonal relationships are developed and enhanced
through:

- an awareness of self and others
- effective decision-making and communication skills.

Relationships satisfy a variety of personal needs

Interpersonal relationships change throughout the fife
stages.

THEME OBJECTIVES

The student:

1 identifiers and explores the interaction that occurs within
and between relationships

2 identifies expectations and commitments involved in
various relationships

3 explores issues within relationships and develops skills to
adapt to required changes

4 develops those skills, attitudes and behaviours that
promote effective relationships

5 recognizes that with increased knowledge of significant
others, one is likely to improve the quality of one's
relationships

TEACHER BACKGROUND INFORMATION

In a 1984 survey of teenagers from across Canada, it was
determined they "receive their greatest amount of
enjoyment from two areas, relationships and music "1 In
particular, the relationships that were most important to
students were friendships

In this theme, while the primary focus is the relationships in
which students are involved, attention is paid to relationships
that may be important in the immediate future

In the Junior Higf Health and Personal Life Skills Program,
students explore two very specific types of relationships -
those with the family and those with peers As students
develop :ind mature, it is important that they broaden their
perspective to include a variety of relationships and begin to
explore the similarities and di fferet ,..es in these in an attempt
to expand the knowledge and skills necessary for developing
mare positive relationships

Students also need to consider the impact of one relationship
upon another (e g , part-time work relationship, family
relationships) and how these interrelate and affect one's
lifestyle, or vice versa

In this theme, teachers should be particularly sensitive to
individual students, as many may have unhappy or unstable
relationships that are difficult for them to discuss

:See page 76, item 12 for student involvement in theme
:planning.

1 Bibby W , Reginald and Postrrsk t, Donatd C The Ernegqing Gent-raton An Instdr, Looi. lit Ca a
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OVERVIEW OF THEME C: RELATIONSHIPS

Sub-Theme 1: Understanding Relationships

Students will identify a variety of relationships in which they
are currently involved. Through comparing and contrasting
these, they will develop an awareness of the many
components of relationships and the manner in which these
interrelate.

Sub-Theme 2: Recognizing Commitments and Expectations

Students will examine their present relationships in terms of
the roles they assume and the roles they would like to assume.
By considering their commitments and expectations, students
will recognize that any relationship carries with it not only
rights, but responsibilities.

Sub-Theme 3: Developing, MaintainHg and Enhancing
Stable and Satisfying Relationships

Students will coin understanding of the way in which
relationships affect their lives. They will have the opportunity
to practise skills to maintain these relationships

Sub-Theme 4: Dealing With Grief and Loss

Students will recognize that all relationships are subject to
continuous change and must inevitably end when life is over
A understanding of how to deal with grief and loss, and the
recognition that loss results from a variety of factors
(unemployment, moving, death, break-up), will help students
to cope with such changes.

Sub-Theme 5: Choices and Challenges

Students throughout this theme will probably have
considered many issues that are particularly relevant and
important to them. Once these issues have been identified,
they can explore one or two of them in greater detail and
develop strategies for dealing with them. This may involve a

241

project (research work that would incorporate other themes)
or even involve a simulation such as a marriage contract

ENRICHMENT

nave students ec +ablish a peer support group within
the class.
Research legal rights and responsibilities within a
specific relationship.
Develop a video on one aspect/way of enhancing a
relationship (e.g., improving listening skills).
Do a book report on one of Elizabeth Kubler-Ross'
books on the grief and loss process

INTEGRATION

Specific relationships (e g , employee-employer in the "World
of Work") can be examined in further detail. Also, the skills
developed in the sub-theme Developing, Maintaining and
Enhancing Stable and Satisfying Relationships, are reinforced
in Enhancing Well-Being, Job Maintenance and Lifestyle
Chokes

PREVIOUS STUDY

With respect to relationships, the Junior High Health and
Personal Life Skills Program primarily deals with the
relationship of the individual (teen) to the family (parents).

lOP

:Some of the learning expectations and topics have been
addressed in lOP courses.

- 123 - Theme C: Relationships
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SUB-THEME 1: UNDERSTANDING RELATIONSHIPS ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

The student:

identifies and compares various types of relationships

personal:

WI comparing and

contrasting, classifying,

responding

Reaching Out (Chapter 1)

Seventeen Going On Nowhere

(Video)

parents, elders, employers, teachers, friends,

siblings

class peers, lobbies

TRM C-1
- significant others
- groups

impersonal: cars, clothes, mass media, computers

- environment
- material goods

recognizes that person& relationships involve Jarying degrees U comparing and
of dependence and independence contrasting, summarizing TRM C-1

- parentrchild
- friend /fr ,rd
- teacher's!udent
- em ployenemployee

= Recall, U = Understanding, = involvement, S = Synthesis

TEACHER NOTES:

- 124 -
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SUB-THEME 2: RECOGNIZING COMMITMENTS AND EXPECTATIONS ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

,JOINIMIIIICICIIIIIME

The student:
WOW

recognizes that different levels of intimacy will evolve from U comparing and Reaching Out (Chapters 2, 3)
varying levels tA commitment and expectation. contrasting, predicting TRM C-1, C-3

- physical

- social

- mental
- emotional

explores how personal and lifestyle needs can be met within
stable and satisfying relationships'

iiti responding, comparing
and contrasting,
preferring and valuing

TRM C-3

- physical - financial
- social - intellectual
- emotional - spiritual

recognizes the ,'ariety of roles that can be assumed witnin a life
cycle

U recal,ing, comparing
and contrasting

- personal contracts (e g , marriage
licence application)

- verbal agreements

assesses the influence of stereotyping on relationships gender,
age, culture, r6e expectations

Uil observing, predicting
comparing and
contrasting, emphasizing

TRM C -2 - mils

recognizes the legal rights and responsibilities of individuals
within relationships

R recalling, listing Employment Standards
Regulations (Excerpts from The
Employment Standards Act)
TRM C-3

R = Recall; U = Understanding; I = Involvement; S = c inthesis

TEACHER NOTES:

- 125 - Theme C: Relationships
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SUB-THEME 3: DEVELOPING, MAINTAINING AND ENHANCING STABLE AND
SATISFYING RELAT:ONSHIPS ESTIMATED TIME: 3 HOURS

C

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

The student:

recognizes that all relationships continually change U comparing and
contrasting, observing

Seventeen Going On Nowhere
(Video)

identifies ways in which relationships are developed,
maintained, and enhanced at various stages of the life cycle
and across age groups

U reasoning Reaching Out 1..napters 8-12)
Seventeen Going On Nowhere
(Video)

recognizes the effects of conflict and stress on relationships Irli recalling, comparing
and contrasting

TRM C-4

Me, My Friends and Our Booze
(Video)

posir.ve and negative (winning a lottery,
scholar ship, ending a friend,hip, moving out,

death)
TRM C-5

app 'es skills for constructively resolving conflict and stress

identifies strategies to enhar ce relationships

S applying

U summarizing

TRM C-5

recognizes that some prnb!.:,.-ns within relationships may not
necessarily be resolved at a particular time

U reasoning, v yirg Reaching Out (Chapters 9-11)

Reaching Out (Chapters 3-8)

R = Recal"; U = Understanding; I = Involvement; S = Synthesis

TEACHER NOTES:

2 4 I
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SUB-THEME 4: DEALING WITH GRIEF AND LOSS

4)

ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

The student

recognizes how individuals deal with the grief and loss process

identifies skills ivalitgg with change, grief and loss

U recalligig, summarizing

I listing, deciding,

gg.; legating

TM) C-6

TRM C-6

R = Recall, U = Understanding, I = Involvement, S , Synthesis

TEACHER NOTES:

243
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SUB-THEME 5: CHOICES AND CHALLENGES ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS

The student,

identifies and explores signIficant issues that evolver thin
relationships

identifins a personal relationship network that supports
Personal needs, goats and responsibilities

LEARNING PROCESS RESOURCE CORRELATION NOTES

prepares an action plan fur developing, enhancing, or ending
a relationship

Un recalling, preferring
and valuing, summarizing

RiS observing, generating

S generating, creating

Me, My Friends and Our Buuze
(Video)

Seventeen Gunny on 1\1,- 'hen-

death, dsviDrte. Suicide unernployrneht

R = Recall; c: = Unrforanding, = Involvement, S = Synthesis

TEACHER NOTES:

251
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SUGGESTED ACTIVITY C-1: DEFINING HOW RELATIONSHIPS ADDRESS NEEDS AND WANTS

Purpose (Curriculum Correlation) Procedure

Understanding Relationships
1 Divide students 'Ito small groups Assign them the ta0 of

brainstorming and listing the different types of relationships
identifies and compares various types of relationships they are involved in Have each group choose a

personal. spokesperson Allow fivc to ten minutes for the groups to
put the list together Ask them to put in order of prioritysignificant others
what they see, at this time, as the five most important typesgroups
of relationships in their lives Have each group report the

impersonal. results of its discussion to class Recorri lhe results on a
environment blackboard or on Luce sheets of paper
material goods

2 irecognizes that personal relationships invo?ve varying degrees Asl groups to look at the five types of relationships they
dec.ded were the most Important in their live5 and toof dependence and independence
identify the choices/decisions they are facir g or may face that

parent/child are most characteristic of each type
friend/friend
teacher/student Discuss qualities and characteristics that m. e a particulor
employer/employee relationship positive and valuable

Recognizing Commitments and Expectations

explores how personal and lifestyle needs can be met within
stable and satisfying relationships

- physical
- social
- emotional
- financial
- intelle. al
- spiritual

Materials: magazines, newspapers, glue, large sheets of paper

Time: 40 minutes and homework

4 Assign each group the task of illustrating a relationship with
a choice or a decision The illustration could be presented as
a collage, a role play situation, in written form (a story, a
dialogue, poetry, a newspap 'r or magazine report) Each
group is responsible for presenang its illustratiol to the class
and responding to concerns and questions from fellow
students Encourage creativity in presentation format

When all groups have reported to the class, lead a discussion
on the needs that are being dealt with in the relationships
and which were initially dent fied (need for security,
friendship, love, support, etc ) E..st the needs on the board
Finish the lesson through an overview of ail the needs an
individual may have, and ask for positive ways of meeting
those needs with,n relationships

- 129 - Theme C Relationships



Alternative Procedure Maslow's Hierarchy of Needs

Refer to a theorist, siich as Maslow (Hierarchy of Needs) and ask
students to apply the theory to a life situation (real or fantasy).
Have students select two or three of their current relationships and
consider what needs are being met in each of them.

Abraham Maslow developed his hierarchy of needs based on the
strength of motivation (the condition that causes a person to
behave in a certain way).

Maslow labelled the fist three 'deficiency needs' because they
motivate behaviour through a sense that something is lacking. He
saw the .emaining needs as growth needsneeds related to the
development of the individual personality, which can be attended
to only when all deficiency n eas are satisfied.

1. At the bottom of Maslow's pyramid of needs are basic
physiologic& needs such as hunger and thirst

2. Next up the hierarchy are safety needs such as avoiding pain
and attack.

3. The third kind of needs are those of love and belonging,
4. Next is the need for pride and self-esteem.
5. At the top is the need foi self-actualization.

achieving one's full potential.

lOP

This means

: The parenting process and the needs of young children could be :
discussed in relation to Maslow's hierarchy.

Self-

Actoaltzation

Self-Esteem

(Self -Rralrz ation)

Belonging and Love

Sa *.ety

(Sncal)

Phys.ological Survival

- 130 - Theme C: Relationships

%)



SUGGESTED ACTIVITY C-2: GENDER AND
RELATIONSHIPS: WHAT'S IMPORTANT

Purpose (Curriculum Correlation)

Recognizing Commitments and Expectations

assesses the influence of stereotyping on relationships.
gender, age, culture, role expectations.

Materials: newsprint paper and magic markers

Time: 20-40 minutes

Procedure

Divide students into small groups of the same sex. Ask
participants to list )n the newsprint the five most important
qualities they look for in a male and the five most important
qualities they look for in a female. Have each group select a
recoraer. The final products will be composite lists which may
be placed on newsprint for class display.

9 What males look for m females
What males look for in other males
What females look for in ,ales
What females look for in other females

Discussion Points

1. Do males and females have the same standards for
evaluating males? For evaluating females?

2 Ho o do males and females differ in their views of what is
important the oposite sex?

3. What seems to be important in relationships with others of
the same sex?

4. How do you account for differences in the lists?

5 7

SUGGESTED ACTIVITY C-3: COMMITMENTS AND
EXPECTATIOL

Purpose (Curriculum Correlation)

Recognizing Commitments and Expectations

recognizes that different levels of intimacy will evolve from
varying levels of commitment and expectation.

- physical
social
mental

- emotional

recognizes the legal rights and responsibilities of individuals
in relationsh'ps:

physical - financial
social intellectual
emotional spiritual

explores how personal and lifestyle needs can be met within
stable and satisfying relationships.

Materials: Activity Sheet C-3. Commitments and Expectations

Time: 30-40 minutes

Procedure

Distribute a copy of the activity sheet to eact student for
completion After completion, have students break into small
groups or pairs to discuss their answers Have small groups/pairs
report back to the class A compose could be developed by
the c JSS

10P

:A variat: ^ of this activity is to generate a composite list, as a
:class, and then have students complete personalize ',eets
using the examples (as listed on the board) and their Livn

:input.

- 131 - Theme C: Relationships
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ACTIVITY SHEET C-3: COMMITMENTS AND EXPECTATIONS

Most relationships with others require a commitment. A commitment is a prom: -e, a pledge, or an obligation. Both individuals in a
relationship are givers and receivers when a commitment is made.

Instructions The first column lists the types of relationships in which you might be involved. In the second column, name these individuals
or put an X if you are not involved in that type of a .elationship. In the third column, list what you might have to give to make this
relationship work. List in the fourth column, what you ) iould expect to receive. Several answers should be listed.
Table 7-1

Type Individual What You Might Have to Give What You Would Expect to Receive

1. Parents
Examples: time, it ..erest, love,
respect

Examples: love, time, concern,
interest, allowance, clothing, shelter,

food if I were a child

2. Teachers

3. Yoto)ger brother/sister

4. Part-time employer

5. 136.,t, friend

6. Teammate

7. Next 4^-ir neighbour

8 Coach

9. Person you're dating

10. Classmate

- 132-
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SUGGESTED ACTIVITY C-4: KNOWING YOUR PARENTS/GUARDIANS

Purpose (Curriculum Correlation)

Developing, Maintaining and Enhancing Stable and Satisfying
Relationships

identifies ways I.-, ;,-,,hich relationships are developed,
maintained and enhanced at various stages of the life cycle
and across age groups.

Time: 30-40 minutes

Procedure

Begin the lesson by discussing with the class the importance of
getting to know, spending time and communicating with, the
people with whom we are involved in relationships Discuss
how often w< think we know a person, when we realty don't, or
how often we say we don't like a person, before we realty get
to know and understand them

As an example, ask students how well they feel they know tneir
parents /guardians. Following are some possible questions

6 Can you name the high school e,. th of your parents
attended'?

7 What are two things tha( make your father special?

8 Where was your father when you were born?

9 What types of activity or responsibility are most
enjoyable for your mother/your father?

10 at types of activity or responsibility are least
enjoyable for your mother/your father?

11 What gcals do your parents have for the next five years?

12 What woi..ld your father/your mother change their
present lifestyle if they could.?

Students could interview parents to attain/validate answers to
above questions

Discussion Questions

1 What did you learn about your parents that you didn't
1 What was your mom's fa, lurite subject at schoo ? know before?

What was your dad's favourite subject at schc "?
2 Were you surprised how much/how little you knew

2 Where did your father take your mother on their first date? about your parents?

3 What two things might you do in order to know your
3 What was your father's first full -time job? What as your

mother's'?
parents a little better?

Note: This activity should be modified for those students in the

4.

5.

V hat are two things that make your mother special?

What is your father's full name on his birth certificate?

class who do not have a mother or father to Interview Be sure
to co- eider se we quections (e g , Number 8) Another adult
to whom th .dent is close might be intei.viewed

Your mother's full name?

- 133 Theme C Relationships
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SUGGESTED ACTIVITY C-5: RESOLVING CONFLICT

Purpose (arriculum Correlation)

Developing, Maintaining and Enhancing Stable and Satisfying
Relationshirl

recognizes the effect of conflict and stress on relationships

applies skills for constructively resolving conflict and stress.

Materials: Activity Sheet C-5: i.esolving Conflict

Time: 40-60 Minutes

Procedure

1. As a homework activity, have students work thri.Jgh the
newspaper and/or magazines and cut out examples of
conflict situations (between people, groups, organizations,
governments, etc.).

2. In class, review these clippings and explain that the cause of
conflict usually falls into cne of three groups:

resources (money items, time, facilities, etc.)
' psychological needs (friendship, sense of belonging,

power)
8 values (attitudes, differences, beliefs) or any combination

of these.

2 63
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3. Review the situations and determine what group they fall
into.

4. Distribute the worksheet and have students complete it
individually.

5. In pairs, have them share their answers and select one of
these to role play.

6 Present to the class.

Theme C: Relationships
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SUGGESTED ACTIVITY SHEET C-5; RESOLVING CONFLICT

CONFLICT CAUSE POSSIBLE SOLUTION

1. Your English assignment was due today Yc, had ., )1v.pleted three
days (.12o. Last night you put it on the kitchen table so you wouldn't
forget it. Your younger brother had an early morning hockey practice
and picked your assignment up with his things by mistake He goes to
a different school. You tried to explain it to your teacher but he said "I
don't want any excuses. You either have it here completed or not!"

. .

2. You have been waiting in line for half-an-hour to get into a movie.
Just as the line starts to move, two girls come up and push into the line
in front of you.

3. You and your brother/sister share a room. You spent the morning
tidying up and just went #41wn to the kitchen for something to eat
You return to find your brother's/sister's jacket and books strewn all
over.

4. You have al-eady !e plans with a friend for Friday night. Y Du come
home and your mom tells you that you have to look after your
younger brothr,-/sister on that nigl*,.

5. You told your mend something and asked him not to say anything to
anyone. Nr. , everyone in your class seem., to know.
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SUGGESTED ACTIVITY C-6: DEALING WITH GRIEF
AND LOSS

Purpose :urriculum Correlation)

Dealing with Grief and Loss

recognizes how individuals deal with the grief and loss
process

identifies skills for dealing with change, grief and loss

Materials: Activity Sheet C-6: Dealing with Grief and Loss

Time: 40 minutes

Procedure

1, Review the stages of grief and loss with students

2 Have them then think of some of their feelings and
thoughts when they have experienced a break-up of a
relationship - whether it be the end of a boy-girl or a friend-
friend relationship, or loss of a job

Have them, individually or in pairs, complete the worksheet

Have students share their responses as a class

Have students list some of the resources (persona/ support
netv,,orks, organizations, et< ) that can help people in some
of these situa ons

,)(1

st4ge__ def ei
)e.idsge
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ACTIVITY SHEET C-6: DEALING WITH GRIEF AND LOSS

Instructions

The following are reactions/statements that might be made by
a person after the break-up or end of a relationship Identify:

O the stage of grief the person is experiencing
o a response that you would give to the person if they had

made the statement to you

That stupid idiot' What right does he have to fire me,
anyhow') Just because I have been late to work a few timss
Hasn't he ever slept in, I'd really like to give him a piece of
my mind

2 "Maybe if hadn't been so r cult, om and dad
would still be together I just always se to get them
fightng - my marks, buying a new shirt, not helping with
things around the house If I had only

3. "Mom just told me we have to move again It doesn't
matter - I don't really like this school Anyhow, maybe she'll
change her mind

- 137-

4. "Everybody's giving me a hard time My parents, my
teachers, even some of my friends They say I've been a pain
ever since I broke up with Terry But I don't care i ;ust want
to be left alone

5 "I can't believe IV My friend comes to vislt me for the
summer I introduce her to the gang, and the next vi ng
know, she's out with them and tint on tne outsiciP She's a
-sial poor excuse for a friend

6 "I just don't want to go out anymore I am sure I'll run into
her someplace and she'll be with someone eke, and I just
couldn't stand it If I can't be with her I don't want to be
with anyone eke

7 "I sure do miss Alex - we really ,hared a lot of things We
could talk to each other and we liked to do a lot of the same
things. But I have gotten to know some new 's now and
they seem to be really nice have even been 'ed to the
school dance by one of them "

8 "She'll come back - t know she will We've had fights like
this before, and we always get back together Just wait and
see'

Theme C Relate ships



ADDITIONAL SUGGESTED ACTIVITIES FOR THEME C: RELATIONSPIPS

SUB-THEME 1: UNDERSTANDING RELATIONSHIPS

Students brainstorm all relationships in which t' y are
currently involved. List the five most common. List possible
relationship, after graduating, and in five years' time

In pairs or small groups, students design a collage to
represent either (a) the many relationships in which they
are currently involved, or (b) the relationships that they
might be involved in in five years' time. Encourage students
to be creative in designing their collage It can be done
using photographs (their own personal ones) or cutouts
from magazines or newspapers, advertisements, sketches,
phrases, captions, drawings, videos, etc Include some
information on the characteristics of those relationships.
Once again, this can be presented in a variety of ways.
(Collages could be displayed in the classroom, and students
can be asked to give a rating out of ten (10) to each
collage )

Students complete the unfinished sentence. The group I
have the most fun with is .

In small groups, compare two different relationships
(student/teacher; child/parent)

o In small groups, suggest, contrast and compare the
differences between fa^,Ily relationships and work
relationships.

Divide class into three groups students who work
weekendc, students who participate in a sports team, and
those who are involved with community organizations
Suogest some similarities among those relations:ups

o Respond to quotes on relationships
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SUB-THEME 2: RECOGNIZING COMMITMENTS AND
EXPECTATIONS

Guest speakers and/or panel discussions (family planning,
consumer affairs, etc )

Students draw up a code of ethics or bill of rights for a
consumer, students' council, part-time worker

Students research what the rights of a part-time/full-time
employee are (1 e , minimum wage, discrimination); and the
responsibilities.

Teacher summarizes The Employment Standards Act

SUB-THEME 3. DEVELOPING, MAINTAINING AND ENHANCING
STABLE AND SATISFYING RELATIONSHIPS

Discuss strategies that contribute to beginning a friendship

Role play scenarios

Discuss what is needed to build and maintain a good
relation,hip

Use decision-making processes in problem solving for given
situations (Have students presel it the problems )

Respon 1 to hypothetical situations by applying
lagement and decision-making skills

Theme C. Relationships



SUB-THEME 4: DFALING WITH GRIEF AND LOSS

Discuss the role of fulfilling last wishes of deceased (e g ,

interment, cremation, probation of will, a. so forth)

Write a note of sympathy, design a c? d, discuss the practice
of making a do -tion to a charity in memory of the
deceased.

Discuss case studies and role play scenarios related to
appropriate supportive behaviour.

SUB-THEME 5: CHOICES AND CHALLENGES

Invite guest speakers (women's shelter, AADAC, marriage
counsellor).

Students discuss with parents/grandparents what changes
have taken place in relationships (i e , courting, dating,
riding buses, dress, curfew) since the sixties. What is the
forecast for the year 2000'

Identify contractual relationships

Students identify own support system that may be accessed
in case of emergency

Do an assessment of needs at the various life stages

c Complete a mock w!!!

- 139 -
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Evaluation Suggestions: Mo-"-C3tions and Alternatives

1. It is suggested that students return to theme plans and
determine how well their issues were addressed and
where they are at this point in relation to these issues.
Students record these observations in their journals.

2. Evaluate a TV relation)hip in terms of what students
have learned about relationships in this theme.

3. Students do a needs assessment showing where they
are now in relation to Maslow's hierarchy: 10 years
from ncw; 30 years from now. Apply Maslow's
hierarchy to a task; e.g., a job.

4. Students are asked to use a decision-making model to
generate a plan to develop, enhance or terminate a
relationship. Suggest that they use a real life
relationship for their plan.

5. Students submit items for end of theme test.

6. Students evaluate group interaction through use of :

checklists.

7. With modification, the evaluative instrument (p. 140) is
appropriate. It is suggested that the students do any
four of the six sho..+ answer cr...stions and that the
instruction for the ess.:, questu begins: List the five
stages...

Theme C: Relationships

)



SAMPLE EVALUATIOI . RELATIONSHIPS

PART A: True or False (10 marks)

Indicate whether the following statements are true or false

1 A conflict situation can be resolved constructively or
destructive"

2 It doesn't matter if you don't accept yourself, just as long
as your parents, friends and teachers do

3. A persor only expenencec grief in a relationship when the
other person dies

4 You should always assert yourself in any relationship

5 Close communication is important in any relationship

6 Some relationships never change

7 One of the most important elements in a relationship is
trust

8 Self-disclosure helps a relationships develop and grow

9 Using !Ltd responses improves one's listening skills

10 It is a good idea to act the same way in every conflict

PART B: Short Answer (25 marks)

1 Outline what you consider to be some of the rights and
responsibilities of being a student (6 marks)

,75

2 Compare and contri.st two of the following relatirhips:
friend/friend, parent/child, student/teacher, cLachiplayer,
employer/employee. (8 marks)

3 Give two examples of how stereotyping has affected some
of your relationships. (2 marks)

4 List three examples of ways conflict can bring aLou. -ome
positive changes in a relationship (3 marks)

5 What are three common problems that create stress in a
relationship') (3 marks)

6 What is the difference between love and infatui,tion")
(3 marks)

PART C: Essay Question (15 marks)

1 Explain the five stages that a person might go through in
breaking up with a girlfriend/boyfriend with whom they
had gone out for the last few years BE sure to identify
some of the thoughts and feeling that they might have
(15 marks)

KEY: PART A: 1 1, 2 F; 3 F, 4 F; 5 F, 6 F, 7 T, 8 T;
9 F; 10 F.
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THEME D: CAREERS AND THE WORLD OF WORK

RATIONALE

Career planning requires:

the development of self-awareness and the relating of
self-knowledge to occupational requirements
a knowledge of environmental factors that affect
individual choice
an awareness of how technological change affects
individual choice
an awareness of how technological change impacts on
the economy and society
effective decision-making skills
the ability to assess the match between oneself and
potential employment options and then to market
oneself appropriately.

Knowledge of the career development process and future
employment projections can assist the individual to identify
critical paths and opportunities for career development.

Job progression requires skills in assessing, siinporting and
inhibiting factors.

e Extensive information exists that describes the occupation,
education and training options that are available.

A.''7 04

THEME OBJECTIVES

The student:

1. explores the meaning of work and recognizes how work
relates to life

2 identifies the requirements of a satisfying occupation
within a personal framework

3. develops the competencies rtqui for effective career
planning

4. examines t' .., rel.: tionship between career planning and
lifestyle

5. builds skills in preparing for, obtaining, and advancing in a
chosen occupational field

6 develops interpersonal skills that will lead toward positive
relationships on the job

7. assesses fundamental rights and responsibilities of
employees and employers

8. formulates a personal career plan

9 develops skills in coping with change as it impacts on
personal career plans

- 142 - Theme D: Careers and the World of Work
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TEACHER BACKGROUND :NFORMATION

One of the most corrin-a.s.n concerns of high school students is
"What am ! going to do alter I finish high school" For them,
stress can result from uncertainty about what they will do or,
even if they do know what they want do do, the uncertainty of
not knowing if they can accomplish their, goal. Thi, stress is
often accompanied by pressure to do well at school In
addition, in today's changing employment market, it felt that
an individual will have several different jobs throughout his or
lit.' life span.

Consequently, students need to understand the career planning
process and what that means to them now and in the future
The possibility of rot being able to achieve present career goals
needs to be considered and alternative plans of action should
be available. Changes in the world of work need to be
recognized ar d the possibility of having several career "veers"
or different A.Jrk arrangements (job shanno) should also be
considered.

Students' lifestyle options, their rel, ,ionships with others, their
self-assessment, and level of wellness will be important factors
in this theme.

!OP

See p. 76, item 12 for student involvement in planning. See
,p. 145 for theme modifications and suggestions.

OVERVIEW OF THEME D: CAREERS AND THE WORLD
OF WORK

Sub-Theme 1: Career Planning Process

This sub-theme reviews the career planning process that has
been taught in junior high health and emphasizes the broad
concept of career as the sum total of life's experiences whether
or not it be paid work, volunteer, parenting, leisure, retirement
It is important for students to recognize that the ongoing
process of career planning continues throughout a person's hie
span.

J-,
)

Students reflect back on their skills, aptituc ?s, talents and
interest, as well as their lifestyle preference and relate this to
occupational choice. A personal portfolio will be established as
well as some action-planning of alternative occupations

Sub-Theme 2: Personal Career Plaii

Students will develop a career plan based on personal and
occupational profiles These p,ofiles will incorporate learning
and self-assessment from previous themes, In particular self -
management. Students will expand their focus to the variety of
occupations that they might assume throughout their life span
The emphasis in junior high career planning is to consider
immediate decisions in regard to course selection, interests, and
genera: occupation categories Sub-Theme 2 wilt expand upon
this and require students to consider lifestyle p. eferences and
future options. The rapidly changing world of work s....!!
students to be flexible enough to cope with new situations
They will require many skills to thrive within the modern
workplace, to overcome the changes, demands and barriers
they will face

Sub theme 3. Establishing and Implementing a Career Plan

Students will have an opportunity to develop job search skills
and discuss employee interview skills which they can apply to
present and future activities. They will also consider those skills
and attitudes requir pcl to retain a job The!, will have an
opportunity to prep ire application forms, letters, resume,
covering letter, and follow-up letters

Sub-Theme 4: Choices and Challenges

Students can consider possible alternative occupations and
develop an action plan to prepare for these They will &so have
an opportunity to begin a career ortfolio

!OP

:Students are encouraged to apply plans to real work
:situations.
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ENRICHMENT

Research the main reasons for people losing the,r jobs
Develop a chart that indicates past, prese'it and future
trends in the employment area of your interest
Research adult education courses and local community
courses that might be of assistance to you
Collect and summarize newspaper articles that deal tivith
job maintenance

INTEGRATION

The students may, to part:cuiat-, relate the material in the theme
to.

1 increased awareness and skill in dealing v., th others,
developed in the RELATiONSWPS theme

2 the importance of life/career plann,ng as a means to
Personal independence

3 their occupational choices and oossible a'ternat.ves and
the relationship to life.,tyle °references identif,ed
INDEPENDENT UVING

4 the persona' proc,re developed r` 'h SE c- VAN1 AGE ENT

theme
S the choice of a career direc,on, aPplying cec sion naking

skols to choos_ a career su:tab'e tor tne oyera" '-be no
of the person ,n general

PREVIOUS STUDY

The Junior High Health and Persona! le Sr' 's Program
provides a > .nd foundation on \.v "-cis to b, ci career
av,,areness The program differentiates between tie (11epr, ;oh
and occupation 'erns reviewed within tne CALV curr cu urn
Eecause some of the too cs that reiuie t0 this theme are elect:Ye
n ;un,or high he-!'th, some differences .n student had ground

may be evcient

10P

:Sub-themes 1, 2, and 3 have been addressed in the Integrated
:Occupational Program.

,

PROFESSIONAL READINGS

The learning resources and protess,ona. readings cited
have not been evaluated by Alber.0 Eductio for tolerance
and understand.ng The,r ist,ng ,s not to Pe construed 6s
explicit or implicit departmental approval for use The tit'es are
provided as a service only, to assist teachers to identify
Potentially useful support materials for the topics The
responsibility to evaluate these resources p!,Or to use w th
students rests with the local lurisclic,:on

Alberta Advanced Education
',3uide to Post-Secondary Programs for
1 Students with Disab,l,ties
2 Special EducatiortRehabHtation Personnel, 1986

Alberta Career Development and Ernp'oyment
Aiberta"s Apprenticeship Program, 1984
Career In.ormat,on Catalogue, 1984-8
Easy-to-Read Career c'ianning.Gulde, 1?86
Exploring Occupations
Guide to Setting Up a Career Resource Centre, 1985
't's About Time to Start 'hIn, nq about f Otter rwure,
'085
job Seeker's Handbook, 1986
Occupational Pref,les
Opening Doors Keys to Career n ,Jr,n '03:)
Post-Secondary Education Pro(ir,irn\ '983-8-)

A' t),erta Consumer and Corporate Aft,;
Publ,cation List, 1986
Consumer Edu,:i o-

ogr,-.n" 1987
-1 A 0 o e ci
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SUB-THEME 1: CAREER PLANNING PROCESS ESTIMATED TIME: 1 HOUR rD

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

The student.

10P
defines the career planning process U !A stray, associating TRM D-5 e

Self-Assessment (pc, 1. 2)
.; Review learning expectations

e e

developing a personal profile Career Trends (pp 3, 4)
exploring the world of work (occupational
profile)

Career Planning (video) benefits, work environment,
wages

establishing a personal plan
-nplementing the plan

reviews the concepts of U iecalling, summarizing,
generating

TRM D-1

work occupation
job areer planning
career lifestyle planning

R = Recall; U = Understanding, I = involvement; S = Synthesis

TEACHER NOTES:
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!OP

:Theme Modifications and Suggestions

:1. The first three student issues in this unit (sub-themes
one, twe Pnd three) will have been addressed in the
Integrated Occupational Pr' -am. In addition, 'OP
students may sooa b . enterir the world of work. It is
recommended that there be a shift in program emphasis
from career pia ling `1 implementation. It is suggested
that the CALM teacher confer with the 'OP teachers re
the specific needs of the students, and then select one
(or some combination) of the following procedures:

(a) review learning expectations in Theme D and use
extra time to attend specifically to additional
activities designated IDA

(b) review learning expectations !n Theme D and use
extra time to attend more fully to learning
expectations in Themes A, B, and C.

(c) review learning expectations in Theme r and use
extra time to include (integrate) some of the content
from the optional modules (e.g., Entrepreneurship).

A pretest could be used to determine the extent of
reviewiteaching required.

2. To implement the practical activities in Choices and
Challenges, it is suggested that the community
partnerships, as established in the Integrated
Occupational Program, be accessed through
consultation with 'OP staff.

3. Suggested evaluation strategies are outlined on p. 156.

- 145 - Theme D. Careers and the World of Work
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SUB-THEME 2: PERSONAL CAREER PLAN ESTIMATED TIME: 5 HOURS

ILEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

... .. .imileuriminummsemmagrow
!OP

The student' . Review learning expectations

Personal Profile TRM D-5

recognizes how aspirations, aptitudes,
at` udes and values affect job satisfaction
a,. career planning

develops skil,s m personal set{- assessment

S associating

i preferring and va lipng

TRM 0-3, 0-4

Job Seeker's Handbook (pp 4-

recognizes the interrelationship of
occupational choice and personal lifestyle
preferences

relates sks'Is developed through daily Irving to
career opportunities

U'S summarizing, associaung

VS comparing and
contrasting, associating

15)

(driver's licence, babysitting, etc )

R = Recall, U = Inderstanding, I = Involvement, S = Synthesis

TEACHER NOTES:
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SUB-THEME 2: PERSONAL CAREER PLAN (continued) ESTIMATED TIME: 5 HOURS

C

LEARNING EXPECTATIONS

=81.

LEARNING PROCESS RESOURCE CORRELATION NOTES

ssaimmormar

The student

szszczazzanarim

'OP

: Review and update occupational
Occupational Profile TRIM D-3 profile

employs occupation& choices, using
informational research skills

R receing it's About Time (PP 2 55)
Job Seeker's HandbOok (pp

educational institutions
training opportunities
occupational entry requirements
self-employment, entrepreneurship

obtains and interprets information on
future trends in employment

R,Lirucal!irig summarizing,
Predicting

16-22)

Career Trends (pp 85 309)

So You ve Left School (pp 1

20)

- technological
- social

explores potentia' occupational options RAJ recalling, comparing and

contrasting
The Entrepreneur (Video)
TRM 0-3

- employee/employer
( entrepreneurship)

(Video)

- traditional/non-traditional
- part-time/job sharing

recognizes that certain groups face
barriers in the work force

R,I,U observing, verifying,
deciding, empathizing

TWO 0-2 women youth handicapped,
cultural minoritrvs cultural
polttrcat religious

R = Recall, U Understanding, I = involvement, S = Synthes,s

TEACHER NOTES:

Theme n: Careers and the World of Work



SUB-THEME 2: PERSONAL CAREER PLAN (continued) ESTIMATED TIME. 5 HOURS

LEARNING EXPECTATIONS

..

LEARNING PROCESS RESOURCE CORRELATION NOTES

.. ,..., ._ mak.

The student.

Identifying Alternatives

identifies two or more career clusters that
reflect the persona! profile

fi predicting yin Seri, er s Hancinooic (pp
I 3)

relates employment trends to selected
career dusters

recognizes that effective det a making is
essential in developing a r:irsonal career
plan

r../ predicting

s assoLiar.,ty SPeiU ,)ting

Career. Trends top S 84)

1OP

explores available high school courses that
provide further career preparation

P rob>en.ng : Extension courses community
.

college courses

R = Recall, U = Understanding, ! = Involvement, S = Synthrs s

TEACHER NOTES:
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SUB-THEME 3: ESTABLISHING AND IMPLEMENTING A CAREER ESTIMATED TIME. 4 HOURS

LEARNING Er.PECTATIONS

4.=.11.mmomm.
LEARNING PROCESS RESOURCE CORRELATION NOTES

The student:

Job Search

develops and applies successful job
search skills

prepares application fiat ms, letters,
résumé, covering letter, fo'Iow -up
letter

obtains information on financial
assistance for education/ training
after high school

Job Maintenance

identifies the legal rights and
responsibilities of employers and
employees

identifies the skills, attitudes and
behaviours necessary for positive job
maintenance

recognizes the variety of positive
alternatives to paid employment and the
impact of those alternatives on
occupational opportunity.

- volunteer
- barter

11 listing, summarizing

S generating, applying

R,S recalling, applying

R recalling

R/U recalling, reasoning

RAJ recalling, comparing and
contrasting

TRM D-3

TRM D-3

Job Seeker's Handbook (pp
23.63)

So You've Left School (pp
21-35)

It's About Time (pp 56 60)

TRM D-3

TRM D-4

Job Seach Information Guide
(Chapter 9)
Employment Standards
Protecting Human Rights
Making It Work (video)

ICY
g g

; Review and update resume
.

Identify.ng possibilities, initial

contacts. interviews

IOP

, Use simulated and real interview ;

, situations
,

lOP

: see Theme C, p 125
.

.

R = Recall, U = Understanding; I = Involvement; S = Synthesis

TEACHER NOTES:
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SUB-THEME 4: CHOICES AND CHALLENGES ESTIMATED TIME: 1 HOUR

LEARNING EXPECTATIONS LEARNING PROCESS I RESOURCE CORRELATION NOTES

The student.

reassesses personal skills, aptitudes, talents
and interests

relates knowledge of personal hfestyle
preferences to occupational choice

develops two alternative personal career plans
for post-secondary education, employment or
training

prepares a portfolio to support future career
activities

flf liU recalling,
comparing and contrasting,
deciding

S associating

,,S generating, decidIng

S generating

Career Trends

10P

Review learning expectations .

.

OP
: I

: Explores fit of lifestyle preference :

: to chose n octupatIonlob through :

job shadowin,y, mentorship
program, work exproence/study

: progra.r, paid employment,
. volunteer work

: Applies knowledge,understand-
: ings of business structures/

: organizations to real world

s

R = Recall, U = Understanding, I = Involvement; S = Synthesis

TEACHER NOTES:

I:
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SUGGESTED ACTIVITY D-1: TERMINOLOGY

Purpose (Curriculum Correlation)

Career Planning Process

reviews the concepts of

work
- job
- occupation
- career
- career planning
- lifestyle planning

Materials: standard dictionary

Time: 20-30 minutes

Procedure

Have students individually define the concepts mentioned
above in their own words, giving examples Allow them 10-15
minutes to complete this task, then form small classroom
groups and ask each group to decide upon a common definition
and list of examples for the concepts Have each group report
its definitions to the class as a whole and record ideas on large
Sheets of paper or on a blackboard

10P
r
:Alternative Activity: Discuss above definitions with class. :

:Activities on p. 156 for sub-theme 1 are appropriate.
.1

.)L...9

SUGGESTED ACTIVITY D-2: SEX-ROLE

Purpose (Curriculum Correlation)

Personal Career Plan

Occupational Profile

recognizes that certain group face b.,rrters in the work
force

Time: 20 minutes

Procedure

1 Have students form 'boards of directors of imaginary
companies to determine what characteristics they want in
employees generally Each "board" will post a listing of
these and briefly explain them to the whole dais

2 Form different small groups and have students hst the
characteristics of mate and female workers as depicted by
the media (e g , T V , movies, magazines), and then as they
have experienced them from working themselves, working
parents, wor mg friends and relatives

3 Discuss in a large class group, any discrepancies there rmgrit
be between males and females as depicted in the media z.nd
those in real life, why then. may exist, and what this may
mean in terms of the ideal employee characteristics posted
at the beginning of the lesson

10P

:Alteruative Activity: Brainstorm to generate a list of :
:possible barriers in the workplace. Discuss those barriers
:that are of particular relevance (e.g., academic skill level, :

;attitudes). .
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SUGGESTED ACTIVITY D-3: JOB SEARCH
SIMULATION

Purpose (Curriculum Correlation)

Personal Career Plan

Personal Profile
Occupational Profile.

Establishing and Implementing a Plan

Time: Five 60-minute periods

Materials: local newspapers, want ads, CCDO, profiles,
application forms.

Procedure

Students collect local community newspapers, want ads,
etc., listing jobs available in the community. They then
create a "job board" (bulletin board), listing all potential
jobs by occupational grouping.

2. Students identify resources fur obtaining information about
jobs They then choose two or three jobs and investigate
the demands and specific information involved in each (i e ,

salary, level of training, noise level, sitting all day, etc ).

3 Students do an analysis comparing job information with
their own abilities, training, experience, etc

4 Students apply for any two jobsthey fill out application
forms, write covering letters, develop resumes (or personal
data sheets), apply for social insurance card (if they do not
have one) Students may wish to fill out different types of
application forms, complete a card they can carry with them
containing information such as S I N birth date, reference
names, etc.

5. Students role play interview process and critically eval
each other.

6. Students role play the entire application process (i.e ,

finding a job, dressing appropriately, interviewing; being
interviewed; obtaining transportation; determining salary,
gross and net pay; requesting benefits, etc )

293

SUGGESTED ACTIVITY D-4: JOB SATISFACTION

Purpose (Curriculum Correlation)

Establishing and Implementing a Career Plan

Job Maintenance

identifies the skills, attitudes and behaviours necessary
for positivejob maintenance

Time: 60 minutes

Procedure

1 Over the course of a week while they are watching their
favourite TV programs, have the students give their
impressions of.

- characters' concepts of their job
- characters' degree of satisfaction with their job
- what things about this job do they Ike /dislike''

Alternatively, students can interview a relative, neighbour,
member of the community or someone already employed in
a career they are considering

2 In the classroom, have the students group themselves
according to the TV programs watched and then discuss the
responses to the above in their small groups

3 In addition, have small groups examine these two
questions.

- How much is job satisfaction influenced by the jut)
itself'

- How much is job satisfaction influenced by the attitude
of the person in the job'

4. Debrief as a large group
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SUGGESTED ACTIVITY D-5: CAREER PLANNING PROJECT

Purpose (Curriculum Correlation)

Choices and Challenges

Career Planning Formula,
Understanding Knowledge of Decision

Yourself World of Work Making
career

Planning

Materials: Activity Sheet D-5: Career Planning Project

Procedures

1. Self-Exploration
- Define your needs and wants (e g , Where do you want to live' How much time

will you want to spend at your job> Will you want to do a lot of travelling or
prefer to stay dose to home) How much money will you need

- What are your dreams'
What are your lifestyle goals)

- Analyze your personal resources -- study such things as 1.alues, interests, skills,
and personality (you can study these through observation, testing, and
experience)

2. Exploring Occupations and Work Environment
- identify the choices (pick several careers that you think might fulfil your needs

and wants)

- Gather information on each possible career (job duties and responsibilities, work
relationships, required sk ills, etc )

3. Identify Alternatives
- Evaluate your career choice(s) match your values, interests, and skills with the

career information you've gathered
- THIS STEP PREPARES YOU TO MAKE A DECISION

4. Establishing a Personal Plan

- Make your career decision, plan to reach your career goat (you may change your
goal several times, but it still important to make a decision and a plan in order
to have something to work toward)
You need to work toward a goal while you are learning more about yourself and
the world of work If your decision becomes unrealistic or undesirable, you can
repeat the decisionmaking process and arrive at a new goal.

S ') 0
A-# J

5. Implementing a Plan

- Write down your goals, hovv you are going to go about
achieving these goats (action plans), and set a time line for
yourself

Project to Include

1 Your essay project should outline your values, lifestyle
preferences, and personal resuu -es (skills, abilities, expenence,
iriterests, special talents, etc )

2 Identify at least two career ch0 (es that you might be interested
in exploring

3 Research One or more of these choices

4 Does this career choice match the values interests, c.nd skills that

you outlined in number 1

5 if you were to pursue this career choice, what educational
instikut..;i1 ould you attend in Alberta' Describe some of the
features of this institution

6 Make a chart similar to the one below and outline some of your
short-term and long-term (dans

1,r,k A lion SIR {, :.)1,nt 1 itis.ti

Appl, ',); - S, ollt iclIcr g. Itl ,n,,,i
Af:trit,,staifl tiNtiff MIMI ItVtfl .,f1 1

frAlortnalloo
(.1 tran,,i 0111 ft ghwyr 11 frt.

- `-tettii t Ittilltit'it,i
.11){1101111KII form ,ffiti N. S

bcnit itoric( irint ri ow ,I
loitti.,s(111 It 4'
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ACTIVITY SHEET D-5: CAREER PLANNING PROJECT

Category Points Comments

1. Self-Exploration
- definition of needs and wants

(e g , place to live, money,
service to others, etc )

- lifestyle preferences
- personal resources: skills,

abilities, interests, talents /10

2. Exploration of Occupations
- identify at least two

occupational choices /2

Research One Occupation:
Experience: duties,

responsibilities,
helpful past experiences 14

Abilities. abilities required
special tools/equipment
personal qualities /4

Education: how much needad?
entrance requirements?
where is training
available?
how long will it take?
licences, certificates,
costs? /8

Pay; starting salary or range,
benefits or extras,
possibilities for advancement 14

Working Conditions
where will you work)
hours)
full-time, seasonal?
other conditions (e g , noise,
dust outdoors) /6

Job Possibilities
what kind of job can you
expect to start with?
can you find work in your
vicinity?
employment outlook? /6

Other Options; are there similar jobs
you could consider)

_
/2

2 9

Name:

Category I Points Comments

3. Identify Alternatives
- evaluate your career choice, does

it match your SKILLS, ABILITIES,
INTERESTS, TALENTS which you
outlined in category number one
would it be better to examine
your second career choice? /4

4. Establishing a Personal Plan
- career decision at this time, does

this seem to be a good career

/6

choice for YOU?
- which educational institution in

Alberta might you attend?
- what are the features of this

institution?

5. Implementing a Plan
- chart which lists actions, plans, and

time line for achieving career
goals /10

GENERAL MARK:
- was essay style used (l e , introduction,

paragraphs, conclusion)? 10

- is presentation of the topic easy for
the reader to read and understand
(neat and well written)) 10

- effort - -did the best possible
job and used class time effectriely /10

- bibliography (a list of at leas THREE
references is provided at the end of
the project) /4

TOTAL
.

/100
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ADDITIONAL SUGGESTED ACTIVITIES

SUB-THEME 1: CAREER PLANNING PROCESS

Students consider the meaning of work by observing
various photos.

Discuss typical concepts of work. Have students consider
why some people appear to enjoy work while others dread
and dislike it. Are these differences due to differences in
the work or the persons involved?

SUB-THEME 2: PERSONAL CAREER PLAN

Job shadowing, work study.

Interview one or more persons involved in an occupation
of interest.

SUB-THEME 3: ESTABLISHING AND IMPLEMENTING A CAREER
PLAN

a Look at community newspaper want ads for examples of
some skills/services that are exchanged for others

Explore some of the volunteer work that is done in the
community

Interview a volunteer working in the community

Compare the legal rights of employers to those of 20 years
ago

Make a poster that identifies some of the "do's" and
"don'ts" of job maintenance or the "ideal employee"
Encourage humour and creativity.

SUB-THEME 4: CHOICES AND CHALLENGES

Brainstorm to identify alternatives (CUSO, volunteerism,
housework, child rearing).

Take a volunteer job for a week

Get a part-time job

Participate in job shadowing

Participate in a mentorship program

Participate in work study

Employ work-related skills in an entrepreneurial manner -
e g , lawn mowing, snow removal, babysitting service,
shopping for seniors

Organize an in-school company simulation (e g , Junior
Achievers, hot dog sales, cra:t/project sales)

Investigate the structure/organization of a company in the
community and, if possible, compare with any simulated
companies operating in the Integrated Occupational
Program

!OP

:Evaluation Suggestions:

:Students review theme plans and determine how well their
:issues were addressed. Students record these observations
:in their journals.

:Evaluate updated résumé (e.g., complete or incomplete),
:personal career plan, and the community partnership
:activities. Refer to Integrated Occupational Program
:Information Manual for Administrators, Counsellors, and
:Teachers, and confer with !OP staff re evaluation techniques
:for community partnership programs.

- 156 - Theme D: Careers and the World of Work
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SAMPLE EVALUATION: JOB SEARCH

Instructions: Read the statements below. If a statement is correct, write TRUE, if a statement is not correct, write FALSE

1. Before applying for a job, you should decide if the duties,
hours, working conditions, and salary are acceptable,

2. Most jobs that are available are advertised

3. One way to find a job is to go to a private employment
agency.

You should target your résumé to the particular job
duties and requirements.

5. Some companies have their own employment offices
where persons can apply

6 Friends and relatives are not reliable sources of job
openings

7 One method of seeking a job is to place an advertisement
in the newspaper under a heading such as Job Wanted

8, You should know the minimum wage that applies to you

9. When a want ad requests that only people with
experience need apply, you should make up some
experience

10, A follow-up letter after an interview can be used to bring
up a new idea or point,

lop

:See p. 156 for Alternative Evaluation Suggestions

301

11 In reporting your education and training in a letter of
application or in a resume, list your last job first

12 It is very important to make an appointment for a job
interview

13 Your body oosture while you listen to the interviewer is
not important

14 You should always ask permission before listing anyone
as a reference on an application form

15 You should know as much as possible about a job
opportunity and the potential employer

16 It is a good idea to review your completed application
before going to an interview

17 The interviewer will ask questions only about your work
experience

18 The person seeking employment may ask questions
during an interview

19 You should take a few minutes to think about an
interview question if asked something you are not sure
about

20 It is desirable to have a social insurance card before
seeking employment

JOB SEARCH KEY:
1 F, lF 3 1, 41 5 T 6 F., 7T 81 9F 10 T

11 1, 11 T, 1 F, 14 T 1F, 1, 16 T 1 7 F 1g T q T T
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THEME E: INDEPENDENT LIVING

RATIONALE

Independent living requires that the individual accepts the
responsibility for:

managing available resources
making decisions concerning lifestyle alternatives

Resource management will:

affect the way in which the ind, qidual's basic needs are
met
determine the level of personal satisfaction that Is
achieved
impact society as a whole

THEME OBJECTIVES

The studeit:

1. develops conscious planning and decision-making skills to
make lifestyle choices that lead to personal satisfaction

2 accepts responsibility for the consequences of person&
decisions

3 develops skills and knowledge required to derive optima!
value from the use of resources

4 develops survival skills related to consumer mteractions trl
the marketplace

TEACHER BACKGROUND INFORMATION

For many high school students, one of their most immediate
and important goals is to move away from home Few of these
students have a realistic concept of the costs and responsibilities
such a move involves, both financially and emotionally; nor do
they fully understand what is meant by the term independent
living. This theme's focus is on independent living, from living

304

in an apartment by oneself to the concept that, independently,
one is able to manage and use one's resources; to make
decisions wisely, and to take respon-.Ality for those decisions
no matter where one lives

The range of options in the area of independent living should
be considered in light of career decisions, existing relationships,
lifestyle choices, etc.

By understanding personal financial management, students are
better able to determine what they need to live independently
This can also assist them to reassess their goals for the next few
years and help clarify the importance of planning how they
ant end to ge there

For many students who are planning to marry soon, the
exploration of the responsibility and challenge of independent
hying is particularly important and can help them to evaluate
what career and lifestyle plans they should make

/OP

:See p. 76, item 12 for student involvement in planning. See
:p. 161 for theme modifications and suggestions.

4

OVERVIEW OF THEME E: INDEPENDENT LIVING

Sub-Theme 1: Lifestyle Choices

Students identify the resources that are available to them and
relate these to their iden;ified needs, wants and expectations
They also must consider how these might vary throughout their
lives

Sub-Theme 2: Personal Financial Management

Students will consider the components of a personal financial
plan In light of their lifestyle choice, career plans and existing

- 60 - Theme E: Independent Living
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relationships. Students are asked to consider current resources,
effective management of those resources and the sound use of
money, both now and in the future They will develop personal
financial management skills.

Sub-Theme 3: Choices and Challenges

Students are asked to formulate present and future goals for
independent living and to develop an action plan to accomplish
these goals.

Many teachers use a simulation or assign a project which
combines all of the sub-themes Such work can be assigned on
an individual or group basis and tailored to the needs of their
particular students.

ENRICHMENT

Research topics of personal interest

Select two agencies listed in the Moving Out directory and
fina out more about them

Find out what service the Family Financial Counselling Unit
of Alberta Consumer and Corporate Affairs provides

Comp le ,e a report on an older brother/sister/friend who just
recently moved out Include problems, supports used and
costs. At the end, indicate what you have learned from this

INTEGRATION

Although all themes interrelate and basic skills are integrated
throughout, the student may relate the material in this theme
to the:

1. personal profile developed in the SELF-MANAGEMENT
theme

2. application of skills in SELF-MANAGEMENT (decision
making) when making choices that lead to independent
living

3. increased awareness of present and future lifestyle choices
developed in the WORLD OF WORK theme

4 Interpersonal relationship concerns developed in the
RELATIONSHIPS theme.

306

PREVIOUS STUDY

The Junior High Health and Person& Life Skills Curriculum does
not address any of the specific learning expectations of this
theme although it does have students consider lifestyle and
lifestyle choices in relationship to their other themes
10P

:Theme Modifications and Suggestions:

:1. The financial aspects (Sub-Theme 2) of Independent
Living, and probably most of the Lifestyle Choices
material (Sub-Theme 1) are addressed in the Integrated
Occupational Program. As in Theme D, it is
recommended that there be a shift in emphasis from
planning to implementation, and therefore is suggested
that the CALM teacher conter with the 10P teachers re
the specific needs of the students and select one (or
some combination) o; the following procedures:

(a) review learning expectati,)r; in Theme E and use
extra time to attend specifically to additional
activities designated.

(b) review learning expectations in Theme E and use
extra time to attend more fully to learning
expectations in Themes A, B, and C.

(c) review learning expectations in Theme E and use
extra time to include (integrate) some of the content
from the optional modules (e.g., Human Sexuality -
parenting responsibilities).

pretest could be used to determine the
:review/teaching required. Moving Out and ,ossibly some
of the material in Strategies for Career and Life

:Management may be used for review r urposes.

:2. Suggested evaluation strategies are outlined on p. 176.

extent of

- 161 - Theme E. Independent Living
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SUB-THEME: 1 LIFESTYLE CHOICES ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION

=ER

NOTES

10PThe student' TRry' E-3 g g

; Review learning expectations ;

recognizes the range of lifestyle choices U comparing and
contrasting

Moving Out

TRM E -1 E-2

clarifies persona( values relating to lifestyle (valuing
TRM E-1 E-2 reldt.cinhips, rnater,a1 assets

analyzes sources of lifestyle expectations U summarizing,
hypothesizing

values, parenting

0P
recognizes the impact of parenting on lifestyle choices U,1 hypothesizing,

empathizing : Moving cILA is a good
.

.resource (Each student

; should have his her own .
.

distinguishes between wants and needs U preferring and valuing,
deciding

TRM E-2 ;persona! copy An
; instructor s guide is .

identifies resources that can be applied to meet
lifestyle choices

R listing

; available

financial numan,
environmental, community

.

10P
s srecognizes that a combination of individual resources S associating, imagizing Something Borrowed Something ; Acquire do it -yourself sk illscan be utilized to meet personal needs and wants Blue (Video)
. gardening, simple
maintenance

g

.

g

recognizes that the availability of these resources
vanes throughout the life cycle

U predicting hypothesizing time energy k nowiedge s, ,i
and talents finances

R = Recall, U = Understanding, I = Involvement, S = Synthesis

TEACHER NOTES:

30Q..t..)
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SUBTHEME 2: PERSONAL FINANCIAL MANAGEMENT ESTIMATED TIME: 7 HOURS

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

The student

Planning

understands gross and net income

identifies the components of a personal financial
plan

relates lifestyle choice to personal financial plan

records expenses:

- fixed
- flexible
- discretionary

differentiates between saving for irregular annual
expenses, saving for major purchases, long-term
savings and retirement

prepares a budget

emir

U summarizing comparing
and contrasting

U classifying

i valuing, deciding

R listing

U comparing and
contrasting, classifying

S creating

Moving Out
More Than Money
Consumption and Planning Your
Spending

Moving Out (pp 14-17)

Moving Out (pp 14.17)

Moving Out (pp 18)

Moving Out (op 14-17)

N

101"
' '
: Review learning expectations :

,provate shared

accommodation, parenting

10P
1 1

: Moving Out Budget planner :

R = Recall, U = Understanding, I = Involvement, S = Synthesis

TEACHER NOTES
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SUB-THEME 2: PERSONAL FINANCIAL MANAGEMENT (continued) ESTIMATED TIME: 7 HOURS

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

The student

Financial Institutions

,mss

recognizes available banking options R/U recalling, comparing More Than Money Banking
and contrasting Services Tony

- types of financial institutions Moving Out
security of investments

- types of accounts
- factors affecting choice of financial institution

demonstrates efficient banking skiPs R recalling More Than Money

- writing cheques Consumer Complaints- recording cheques and deposits Still Killing Us Softly (Video)
- reconciling a bank statement

Consumer Advocacy

identify strategies for dealing with consumer concerns U classifying, verifying,
deciding

S 0 5 column in Edmonton
Journal, Market Place (BC TV

R = Recall, U = Understanding, I = Involvement, S = Synthesis

TEACHER NOTES:

S 312
- 164- Theme E: Independent Living

-4 .ti

3.1 -4



SUB-THEME 2: PERSONAL FINANCIAL MANAGEMENT (continued) ESTIMATED TIME: 7 HOURS

LEARNING EXPECTATIONS

"anaimmmw,
LEARNING PROCESS RESOURCE CORRELATION NOTES asp

The student

Credit

examines the ,mplications of using credit R t) recalling comparing
and «-mtrastmg

Milfe than Money ( redlt
Moving Out (pp 25-27)

c recht and credit cards

- availability and sources
- rating
- contracts
- costs

identifies appropr [ate uses of credt valuing Moving Out (pp 19 24, 32 35)

Personal attitude toward debt
- short- and tong -term goals

Insurance

recognmzes the need fur insurance

identifies the types Of cr surante

I, U i/ypioilesizing

dec,C1rng

More than Money insurance
Rep ki, ,r)9 161,ng Moving 01...t (p 13)

- car
- life

home/contents
- clISabl'ity

R = Recall, (.1 = l..;nderstaridlig, J'vellraevO, S = Synfr*,s,s

TEACHER NOTES:

314
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SUB-THEME 3: CHOICES AND CHALLENGES ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

The student

forrnulateS short- and Iong-term goa's reIjbnq to lfecty,t. and
Oreer

dPvelOPS a Personal dolor) plan for the accomplishment of the
defined goals of .ndependent Iiyal.g

I S de(IclInd Pt t' 4vf f ,r,,-;

volumg yvner.ltqg

I S. generoting as1t)(,0,.rly
cteatinq

i R',.., c 3

ScI,,,o' (,,u, %, of

-4,10- .'.'ude.,,t,...;.telpare .1 1.0r1,1;), (,.. ,,t

ety.n vly ne,e,Jant ordi..,1,., tc.r-cc

and (heo. ilcb,,, c. q .er.t. tf,:,,n in
omt...cc t ..:( 4 ,..flr'r , (1,11,-)t) tThiit .,
R..1,,,t (# I'l . 110 (1,1,1, 11(1..ti
tA14/ or" (1,k.( I '..t 4,!nc?. 0-k, ' ,!.

HOO: ..,,t...iutrlt,,exp',..gc. pod wcufsdalf y
pr, 'warns Mat 4u(tho prt-tIrt:
'>tkidOlt', 10' thc.I.t±:Jerclt!r:' '1 v ,ng e q

Rural .L.thSefl-t,flar ilft 'parr
;111riolkil by f ChTlolltufl Nof tb.ands
and Alberta c1(.3nc,,,,It,re

Re (a", ,,:ndk.fstan6n9, S Synt'-)(2',

TEACHER NOTES:

3

- 166 - Theme E Independent Living

IP 317



SUGGESTED ACTIVITY E-1: LIFESTYLE EXPECTATIONS

Purpose (Curriculum Correlation)

Lifestyle Choices

recognizes the range of lifestyle choices

clarifies personal values relating to lifestyle.

Materials: Activity Sheet E-1: Analyze Lifestyle Expectations

Time: 20-30 minutes

Procedure

1 Have students individually write a definition for lifestyle

2 As a class, compare, discuss and select a class definition

3. Have students, individually, rate the following by listing
each choice in the statement in order of its importance to
them

if all of the following were equally possible, which role
would you prefer to assume,

a)
b)
c)

a farmer living in the country
a suburbanite commuting to a city lob
a city dweller living a few blocks from work and social
opportunities

if you had to choose from among the following labs which
one would you prefer?

a) bis driver
b) ass ,mbly line worker
c) plumber
d) bank seller

,318

How would you prefer to receive S10 007

a)
b)
c)

as a gift
as wages for work
find it

if you were graduating from high school, which of the
tollowing would you prefer to receive,

a)
b)
c)

d)

a new car as a gift
a college scholarship
an engagement ring
ar offer of a $200 00 a week ;oh

If, for the first time, you had an extra $500 00, which of the
following ways to spend it would yn choose'

a) take a long vacation
b) buy a stereo
c) open a savings account

4 On the chalkboard, or on a sheet of paper, write the chart
headings provided on page 168 and have students complete
the chart (examples are provided) Have students describes
"their perfect iifestyle"

5 For homework have students complete Activity Sheet E-1
Analyze Lifestyle Ewpectations

- 167 Theme E. independent Living
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Examples of Lifestyle Choices

Marriage Lifestyle Family Lifestyle Work Lifestyle Leisure Lifestyle
...,_ - .

Social Lifestyle
. .

single - children - routine and regular active - individual activities
- married - no children work hours - political - with close friends or
- living together - children away from shift work - religious family
- separated home - weekend work - community - with many people
- widowed - grandchildren - employee affairs

- three or more employer - charity
generations living in self-employed - home person
one house supervisory

management
- family activities

- more than one job
- inactive work
- in/outdoor work
- work with things
- work with people

business work
- record-keeping work
- investigative work
- artistic/creative work

3211
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ACTIVITY SHEET E-1: ANALYZE LIFESTYLE EXPECTATIONS

Interview three people 40 years old or older (at least one generation older than yOu) Inter v,e A both sexes The
purpose of the exercise is to compare the lifestyle expectations of the present and past generations
Tabulate your answers on the chart below You may add more questions of your own if you wish

1. How far did you expect
to go in your education?

2. How much money did
you expect to be
earning when you left
school?

3. What type of job did
you expect to get when
you finishea school?

4. When did you expect to
get married?

_.
.

5. Did you expect to have
al
t 0 children? How soon

. after marriage?

6. Did you expect to work
after yozi were married,

7. How long after you
were married did you
expect to wait before
buying your home?

8. What type of home did
you expect as your first,

9. What appliances did
you expect to have in
your first home?

10. When did you expect to
own your first vehicle?

11. How did you expect to
use your leisure time?

1st Person

1

2nd person

,322
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SUGGESTED ACTIVITY E-2: LIFESTYLE PRIORITIES

Purpose (Curriculum Correlation)

Lifestyle Choices

recognizes the range of lifestyle choices

clarifies personal values relating to lifestyle

distinguishes between wants and needs.

Materials: Activity Sheet E-2. Your Li ',estyle Priorities

Time: 30-40 Minutes

Procedure

Have students complete the activity sheet, then, in pairs or small
groups, discuss their three highest prionties

Students can discuss how these priorities may change over a
period of five or ten years. They could interview someone they
consider to be successful and ask them to discuss the lifestyle
priorities they had vhen they were the age of the students

323

SUGGESTED ACTIVITY E-3: GOING IT ON YOUR
OWN

Purpose (Curriculum Correlation)

Choices and Challenges

develops a personal plan for the accomplishment of defined
goals of independent living.

Time: Five 60-minute periods

Moving Out Simulation [student activity]

It is the end of March in your Grade 12 year and you have just
learned that in July your parents will be moving to Germany for
four years You will not be going with them

You are planning to woik for a year before continuing your
education You presently have a part-time job (12 hours per
week) that pays $7.00/hr. Your boss has offered you a full-time
job starting in July.

A family relative has offered to provide you with full board for
$300 00 per month plus occasional babysitting This ,s definitely
not your favourite relative, but this offer is worth
consideration

Your parents have offered to provide you with basic bedroom
furniture and basic kitchen necessities You will have to
determine exactly what this involves

- 170 - Theme E: Independent Living

324



You would like to save $3,000.00 over the next year to help pay
for further education. Your parents have offered to pay your
fare to Germany a year from this f',mmer but you estimate that
you will need a further $700.00 for expenses related to the trip.

Prepare a plan for the year that lies ahead. Your plan should
include consideravon for:

1. housing (including furniture)
2. food
3. clothing
4. transportation
5. entertainment
6. savings

Your plan should be in the form of a report, including a budget
to be submitted to the teacher.

'OP

:Alternative Activity:

:Have students suggest independent living situations for
:simulations or use prepared simulations - e.g., The Parent
:Puzzle (ACCESS).

325

ADDITIONAL SUGGESTED ACTIVITIES

SUB-THEME 1: LIFESTYLE CHOICES

Have students draw up a list of house rules they would
like to have if they were sharing a place with someone
(cleaning, use of phone, privacy, etc.).

Have students list some wise security habits for living on
one's own.

Discuss with parents whether they lived on their own or
had wanted to do so before they were married.

SUB-THEME 2: PERSONAL FINANCIAL MANAGEMENT

1. Complete form- in Moving Out. Some of these forms are
in duplicate. One copy may be completed now and the
other copy can be kept to be used at the time of
establishing independence.

2. Brainstorm ways and means of supplementing income
and reducing expenses (e.g., bartering, moonlighting,
entrepreneurial endeavours, gardening and preserving,
making own clothes, etc.).

SUB-THEME 3: CHOICES AND CHALLENGES

1 Invite young people, who have recently moved away
from home or have set up housekeeping, into the
classroom to speak or to be interviewed by the class
regarding problems, challenge: and joys of independent
living.

2 Have students interview/check with parents/guardians re
forms commonly completed or required Discuss and
obtain copies of these forms
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ACTIVITY SHEET E-2: YOUR LIFESTYLE PRIORITIES

The kind of life which you choose to lead will differ from that of everyone else because of the value you
place on some of the items. Read through the whole list of LIFESTYLE PRIORITIES

In the appropriate columns on the right, che.k s/the items listed in order of their importance to yuu

LIFESTYLE PRIORITIES

Having a very high income

Having a comfortable income

Having adequate leisure time

Ownir.g my own business

Having children

Getting married

Owning my own home

Helping other people

Being of sound health

Having control over others

Having recognition from others

Having an interesting hobby

Having a satisfying job

IN) Travelling

Having job security

Having a job with responsibility

Being free to do whatever I choose

-r

3
m

NOT
IMPORTANT

SLIGHTLY
IMPORTANT

QUITE
IMPORTANT

MOST
IMPORTANT

Identify your top three lifestyle priorities by placing 1, 2, a,'id 3 immediately next to the priority

EXPLAIN what "being a success"means to you

10P

: It is suggested that options be reduced to: Most
Important, Sometimes Important, Not Important

C) *4



a 0
SAMPLE EVALUATION: LANDLORD AND TENANT ACT

Landlord and Tenant Act Quiz

Answer TRUE or FALSE to the following statements, each of
which is worth two marks. If the answer is 'false' you must
con ect the statement so that it reads 'true' to earn two marks,
No marks will be given for simply saying a statement is false.

i. 11.a Landlord and Tenant Act became law in
Alberta in 1979

2 A Tenancy Agreement must be written

3. A tenancy period begins on the day rent is due
and ends on the day the next rent is due

4 If you have a month-to-month tenancy period,
the landlord must give you three consecutive
tenancy months required notice to vacate the
premises.

5. To terminate your lease, you may give your
landlord verbal notification.

6. Where there has been substantial breach of
contract, the landlord has the right to give 14
days notice to vacate.

7. The minimum security deposit that can be
charged is the equivalent of 'ne month's rent

8. As of January 1, 1984, the landlord must pay a
minimum of 8% interest on your deposit, and the
interest is only payable when you terminate your
lease.

9. Your damage deposit must be returned within
ten days of the date that you (the tenant) give up
possession of the premises

328

lop

:See p. 176 for Evaluation Suggestions: Modifications and
Additions

10. A landlord must give 30 days written notice of a
rent increase before the day on which the
increase takes effect

11. A tenant is considered to have agreed to the rent
increase if he does not give a notice of
termination, to be effective on or before the date
the rent is to be raised

12 The landlord may enter your place without your
consent or that of an adult, even if he thinks
there is NO emergency, and no written notice has
been received,

13 A tenant may add locks to the door that prevent
the landlord from entering while the tenant is
3way.

14, A landlord or tenant who does not comply with
the sections of the Landlord and Tenant Act
dealing with security deposits, locks and securi .y
devices may be fined up to $1,000

15. List three obligations of a tenant to a landlord

lop

:16. List three obligations of a landlordides;gnatelmanager :

to a tenant.

17 List the four things that must be included in the notice
to terminate whether you are a landlord or tenant

lop

:Teacher should read the items aloud to the students as they :

:do this quiz.
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Landlord and Tenant Act Quiz

KEY

1. T

2.

3.

5.

7.

8.
compound anni and be paid at the end of the tenancy.

10. False - 90 days.

12. False - Must have consent of the tenant or an adult

SAMPLE EVALUATION: INDEPENDENT LIVING UNIT
EXAMINATION

4. T 6. T 9. T 11 T 14 T (6) 1

False - Written or verbal.

False - Ends on the day before the next rent is due (4) 2

False - You must serve it in writing.

(6) 3
False - Maximum security deposit

False - Paid annually or if both agree in writing that it will

13. False - Can only add locks like chain locks that can be used
from the inside.

15. Pay rent on time.
Other tenants will not be disturbed.
No illegal acts, trade, or business will occur or the
premises.
No significant damage be done.
Keep premises reasonably clean.
Leave when tenancy ends.

16. Mi'ke the premises available to the tenant at the
beginning of the tenancy.
Ensure that the premises provide reasonable comfort and
don't present any risk to life or health.
Don't disturb the peaceful possession of the premises

17. Be in writing.
Identify the premises.
Give the date the tenancy ends,
Be signed by the person giving the notice

*330

(1) 4

(1) 5

(2) 6

(3) 7

8

Moving out requires many decisions List in the
proper order, the steps required in the decision-
making process.

List some items that must be considered when you
are planning to live on your own

The Landlord and Tenant Act sets out rules for both
landlords and tenants List three of these rights and
obligations in each category

Landlord. 1

2

3

Tenant 1

2

3

If a landlord wants his month-to-month tenant to
vacate on May 31, he must give him notice by

The maximum damage deposit a tenant may be
charged is

A damage deposit must be returned within
after the tenant moves out, and interest
must be paid

List three 'moving n costs that might be incurred

Describe the difference between fixed and flexible
expenses
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(5) 9. Explain why you should plan for irregular and
annual expenses. Give three examples.
1.

2.

3.

(4) 10. What is a budget?
Give two advantages of a budget.

(2) 11. List two advantages of using credit.

(2) 12. List two disadvantages of using credit.

(5) 13 Circle the best answer to each of the following
questions:

Monique has been shopping all day for a new pair
of jeans. Finally, she finds a pair that fits her
perfectly and pays for them with her VISA card
Monique's VISA card is:

a. a credit card plan given to all bank customers.
b. a credit card plan issued by some chartered

banks.
c. a credit card plan with unlimited credit.
d. a credit card plan in which purchases can be

made in many stores.
e. both b and d.

u) Instalment credit is said to be:

a. a type of credit used by low income families.
b a type of credit that provides for repaying the

amount owed in two or more payments
c a type of credit that limits the consumer to the

purchase of one item at a tune

332 - 175 -

An agency through which business firms exchange
in')rmation about their credit customer is called.

a.

b.

c

d.

a credit rating.
a credit bureau
Revenue Canada
a bank.

iv) A consumer may borrow money from.

a a bank
b. a credit union
c. a finance company
d. all of the above

(4) 14. Describe the Four Cs of credit which a financial
institution will investigate when deciding whether
to give an individual a loan

(6) 15. Instructions: Complete the following calculations
Show your work!!!

El Cheapo wanted to buy a stereo for 51,000 00, but
he did not have the money He decided to shop
around He found a lender who would lend him the
money at 11% interest per month (18% per year)
El Cheapo now has to decide how he is going to pay
back this money Following are several alternatives

a If El Cheapo repaid the money at the end of 8
months, how much interest would he pay?

b !f EI Cheapo repaid the full amount at the end
of 18 months, how much interest would he pay?

C If El Cheapo r,,?paid the money in five
consecutive monthly payments of $200,
beginning at the end of the first month, how
much interest would he pay?

Theme E. Independent Living



(3) 16.

(4) 17

(2) 18

(1) 19

(1) 20.

(1) 21.

(2) 22.

(6) 23

33Y

A $700 colour TV set is sold for $100 down, with the
balance payable in 12 monthly instalments of $60.

What is the total cost?
What is the amount of interest?
(show the calculations)

List four different types of accounts offered by the
commercial banks.

What is the purpose of preparing a bank
reconciliation"

To what Crown Corporation are all banks in Canada
responsible"

A report made by a bank to a depositor showing the
depositor's personal chequing account transactions
is

A form on which the depositor keeps a record of his
chequing transactions is called

Name two agencies to which a consumer may make
a complaint and expect to receive some action

Answer the following questions with a YES (Y) or
NO (N).

a. If you put a deposit on an item, do you have the
right to change your mind and get your money

b. Can you cancel all contracts as long as you do so
within a few days"

c. If you buy an item with a guarantee, call you
take it back and demand a refund if something
goes wrong with it during the guarantee
period"

d. If your credit cards are lost or stolen and
someone else ir...es them, are you responsible for
all charges'

e If you co-sign a loan for a friend and he fads to
make the payments, are you responsible"

f Can a store advertise merchandise as "Reduced"
if it has brought it in especially for the sale"

(4) 24 Explain the difference between a Co:sditional Sales
Agreement and a Chattel Mortgage

(2) 25 Describe the purpose of insurance

(4) 26 List tour different types of insurance which you
might consider buying when you move out

(1) 27 If you own a car, what type of insurance are you
required, by law, to carry?

(3) 28 What other types of car insurance are there"

10P

:Evaluation Suggestions. Modifications and Additions

1. Students can return to theme plans and determine how
well their issues were addressed and where they are in
relation to these issues. Students record these
observations in their journals.

;2. The Landlord and Tenant Act Quiz seems appropriate.
Teacher reads items as students do test. See minor
modifications on p.173.

:3. The Independent Unit Examination may be personalized
for 'OP students. Appropriate items include, 2, 4-7, 10-
12; 3rd and 4th sections of 13; 17 19, 21-25, 26 (change
'four' to 'three') aod 27. Teacher should read questions
aloud if necessary.

:4. The career plan, the personal action plan, personal :
financial plan (including budget), and the handbook of :
contracts, forms, and checklists may be assembled in the :
portfolio and submitted for evaluation.
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APPEt .!X A

STUDENT REFERENCE MANUAL - PERSONAL PORTFOLIO

The purpose of the Career and Life Management course is to
help students build "coping skills" for day-to-day living.
Students may wish to keep a record of the information or
strategies they find particularly relevant or helpful. Following is
a tentative outline for such a student reference manual.

PART I - Personal Profile

Self-assessment and assessments from others

PART !I - Goals and Objectives (Choices and Challenges)

Copy of goals, action plans, ohjectives from

co Theme A:
o Theme 9*
o Theme C:
o Theme D:
o Theme E:

loP

Self-Management
Well-Being
Relationships
Careers and the World of Work
Independent Living

:Include student plans for each theme.

PART 111 Support Network. Sources of information and
assistance

- Students include materials/information they find
helpful/informative

1013

:Include handbook of contracts, forms, checklists.

PART IV

337

- Career Portfolio

- 179

PART V - Student journal could be completed weekly
Questions could include:

1 What was something you learned.)

2 What was something you enjoyed.)

3 How might this (week) have been better'

4 What did you put of doing that you should
have done? What would you like to have done?

5 Reflect on a decision you made this week
Outline the process you used to reach that
decision

6 Whom did you get to Know better this weel, 7

7 What are your goats for next week.)

8 Additional comments

CAUTIONS it is important that students understand that it is

their journal, in which they car feel comfortable stating their
'eelings and opinions honestly It 's important therefore that
the teacher emphasizes the following points

Confidential Nature - This journal mil not be shown to
other students, teachers, or parents unless the student so
desires

No Right and Wrong Answers - This journal is to reflect
what the inclopclua! honestly feels and bei!e.ges, and the
comments made Atli! not be marked/judged right or wrong
but, rather, what is appropriate for that <,;udent
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APPENDIX B

SUGGESTED PROFESSIONAL READINGS

The following documents, produced by Alberta Education,
provide further background and information abou concepts
and skills addressed in the objectivec and 12arning ex Jectations

Alberta Education. Essential Concepts, Skills, an.' Attitudes for
Grade 12, May 1987

Alberta Education, Spec .41 tducational Services Learning
Disabilities: A Resource Manual for Teachers, i )86

Alberta Education. Reading 10 Curriculum Guide, 1,37

Alberta Education Students' Thinking, Developmental
Framework: cognitive Domain, March 1987

Alberta Education Students' Interactions, Developmental
Framework: The Social Sphere, March 1988.

Alberta Education. Teaching and Evaluating Reading in the
Senior iligh School (A Monograph to Accompany Reading 10),
1988.

Alberta Education, Special Education& Services. Understanding
Depression end Suicide, student booklet, teacher's ^ ide, 1987.

Alberta Education. Integrated Occupational Program
Information Manual for Administrators, Counsellors, and
Teachers, Interim, 1988

A number of the learning resources listed in this section have
not been evaluated by Alberta Education for tolerance and
understanding Their listing is not to be construed as explicit or
implicit departmental approval for use The titles are provided
as a service only, t assist teachers to identify potentially useful
support materials The responsibility to evaluate these
resources prior to use with students rests with the local
jurisdiction All resources designated as BASIC and
RECOMMENDED have Alberta Education evaluation criteria

- 180 -

The following references have been recommended by
committee members and field test teachers:

Alberta Career Development and Employment Guide to
Setting Up a Career Resource Centre, 1985

Alberta Community and Occupational Health Education and
Caring. Alberta's Program for the Prevention, Management
and Control of AIDS, October 1987

Alberta Education, Special Educational Services Understanding
Depression and Suicide, student booklet, teacher's guide, 1987

Alberta Educatior., Curriculum Support Branch Students'
Interactions, Developmental Framework. The Social Sphere,
1988.

Batiuk, Tom News America Syndicate Life's Lessons Aren't
Always Learned in the Classroom, 1986.

Berne, Linda A, and Carl Shantzis "Clarifying Concepts of
Traditional, Preventive, and Wellness Lifestyles Journal of
School Heal t,5, April 1986.

Calgary Health Services Sexuality Education. Teaching
Adolescents A Skills Development Workshop, no date.

Canadian Cancer Society, Toronto Canadian Cancer Statistics
1987, March 1987

Erard, Mary, and Betty Blaisdell "How to Handle Blazing Issues
without Blistering your Boaro American School Board
Journal, July 1986
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APPENDIX B (continued)

Heim1ick, J.E., and S.D. Pittleman, Semantic Mapping
Classroom Applications. International Reading Association,
Newark, Delaware, 1986.

Kaplan Shapiro, Eileen Student Success Book 'Thicage Tribune
Educational Services, 1982.

Kramer, Patricia Dynamics of Relationships. Equal Partners,
Kensington, Maryland, 1986.

Miccinati, J.E. Mapping the terrain: "Connecting reading with
academic writing," Journal of Reading, Vol. 31, No. 6, March
1988, pp 542-552

Mulcahy, Mario, Peat and Andrews. A Strategic Program for
Effective Learning and Thinking (SPELT). A teacher's manual,
University of Alberta, 1987.

Raths, LE., Wasserman, S., Jonas, and A. Roghstein, Teaching
for Thinking. Theory, Strategies, and Activities for the
Classroom. Teache s' ollege Press, New York, 1986,

Robinson, Bryan E., and Robert L. Barret. "Teenage Fathers,"
Psychology Today Decembe- 1986

Statistics Canada. Changing Labour Market for Post-secondar
Graduates, 1975-1984. Ottawa, 1987

Suicide Information and Education Centre Youth Strode A
Catalogue of Audio-Visual Resources, 1965-1987, 1988.
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APPENDIX C

RELATIONSHIP TO OTHER COURSES

1. Other High School Courses

The mandate for Career and Life Management 20 as outlined in
the Secondary Education Review Policy Statement (June 1985;
includes topics that are addressed in other courses. The
following courses have been reviewed in detail to identify any
areas of potential overlap with the Career and wife
Management Curriculum:

Personal Living Skills 10-20-30
Occupations 10
Basic Business 20-30
Of 'ce Procedures 20-30
Law 20
Business Calculations 20
Health and Personal Development 10
Psychc!ogy 20
Mathematics 15 and 25 (after September 1989, Mathematics
14 and 24)

Topics and objectives have been identifirad that.

introduce CALM
(For more information on Junior High Health ana Personal
Life Skills 7-8-9 refer to the outline on p,163-184 wnicn
details the themes and sub-themes of the elementary ana
junior high health prcgrams.)

a duplicate CALM
no difference in treatment
no difference in level of expectation for student
achievement.

- 182 -
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are complementary to CALM
present broader perspective
provide more in-depth study
provide necessary time for
concept or skill
establish a higher level of expectation.

students to practiv, the

The following chart summarizes the degree to which the courses
romplement or chp.icate the career and Life Management
Curriculum.
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APPENDIX C (continued)

2. Elementary and Junior High Health and Personal Life Skills Programs

Elementary Health

Grades 1.6

Junior High Health and Person& Life Skills

Grades 7-9

Senior High. Career and Life Management 20
Grade 11

MAJO,' THEMES SUB-THEMES (Emphasis on sub-theme content
vanes across the six grades)

AINIWIMENIMMII& 4,1.pir.>
SUB-THEMES (Emphasis on each sub-tPemes varies
across the three grades)

MOM

MAJOR THEMES and SUB-THEMES

I Self-Awareness and
Acceptance

-
A. Finding Yourself - self-worth
B, Feelings- expressing oneself, dealing

with feelings positively
C Personality - influences and

characteristics
D Responsibility to the World - developing

relationships, persoi al accountability;
problem solving

TIME: 20%

A

B

C

Seif - self-awareness, self-c: icept, self-respect,
body images, positive and negative treatment.
stereotyping
Feelings- recognizing and managing feelings;
emotional health; suicide; flexible behaviours
Decision Making - relationship between values,
attitudes and behaviours; decision making model;
accepting responsibility

Theme A. Self-Management

1 Building Communication Skills
Building Self-Awareness - self-
assessment, feeling, thinking
Choices and Challenges

TIME 9 hours-
0 Relating to Others

--.-__.
A Peers - consideration of others,

friendships; personal interests and
abilities; importance of self and others

B School -working with others, grown-ups

TIME' 10%

A

B

C

Peers mendship, influence of friends, parents,
peer groups; dating
S hool - study and homework
Family - structure and function of families,
relator 'hips; life stages; influence of unexpecte
events

Thtime C Rr la t ion ships

Understanding Relatiorvhips
Recognizing Commitments and
Expectations
L seloping, Maintaining and Enhancing
Stable and Satisfying Relationships
(leafing With Grief and Loss

5 Choices and Challenges
TIME 10 hours

II Life Careers A Self-Understanding - prison& interests
and abilities, relating to others

B Life Careers - the world of work,
occupations and leisure pursuits,

community, home and school trends
C Career Awareness Planning and

Preparation - study habits, preparing for
the next grade

TIME' 20%

A

B

Career Avvarene., and Preparation - work-related
values, leisure activities and volunteer work, time
management, obtaining and keeping a job, career
fields and occupational options and training
requirements, changing ,ature of male/female
role:
Career Planning - school subxcts and occupations,

i
self-appraisal, individual characteristics, planning
for high school

Theme D Careers and the Wo, f Work

1 Career Planning Process

2 Personal Career Plan

3 Establishing and Implementing a Career
Plan

4 Choices and Cnallenges

TIME 11 hours

1 All of th

'j44

,alth and personal life skills programs are mandate,, for all students with the exception of the Human Sexuaiity module, vvrech is offered on an optionaloasis
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APPENDIX C (continued)
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APPENDIX D

DEPARTMENT OF EDUCATION POLICY

RE: CONTROVERSIAL ISSUES IN THE CLASSROOM

I In principles, it is an objective of the Alberta educational
system to develop students' capacities to think clearly,
reason logically, examine all issues and reach sound
judgments

II The specific policy, based on this principle, is.

i Students in Alberta classrooms should not be ridiculed
or embarrassed for positions wnqh they hold on any
issue, a requirement that calls for sensitivity on the
part of teachers, students and other participants in
dealing with such issues

2 Students should have experiences in selecting and
organizing information in order to draw intelligent
conclusions from it For sound judgments to be made,
information regarding controversial issues should

a) represent alternative points of view

b) aporopria(ely reflect the maturity, capabilities and
educational needs of the students and reflect the
reauirernents of the course as stated in the
programs of studies

c) reflect the neighbourhood at d community in
which the SC hoOt IS °cal ed, but not to the
exc'usion of provinci -,,,, national and internationa'
contexts

14'_1/4.%, - 185

to

3 School trustees should establish, in consultation with
appropriate interest groups, policies regarding

a) idintification of controversial issues

b) treatment of sucf. issues in local classrooms

4 Students, teachers and administrative staff should
have a voice in deterrilining

a) the controversial issues to be studied

b) the texts and other materials to be used

c) the manner in which such issues are dealt with ,n
the(' .ssr0Orn
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APPENDIX E

APPROVED RESOURCES

Learning resources fall into three categories, BASIC,
RECOMMENDED and SUPPLEMENTARY

In terms of provincial policy, learning resources are those print,
nonpnnt and electronic software materials used by teachers or
students to facilitate teaching and learning.

BASIC Learning Resources are those learning resources
approved by Alberta Education as the most appropriate for
meeting the majority of the goals and objectives of courses, or
substantial c;mponents of courses ougmed in the provincial
programs of studies.

AND

Those productivity software programs (e g , word processors,
spread sheets, data bases, integrated programs) approved by
Alberta Education that can be used to achieve important
objectives across two or more grade levels, subject areas, or
programs.

RECOMMENDED Learning Resources are those laarning
resources approved by Alberta Education because they
complement basic learning resources by making an Important
contribution t., the attainment of one or mot of the major
goals of zourst. s outlined in the provincial programs of studie

SUPPLEMENTARY Learnt, g Re irces are those learning
resources approved by Alberta Education because they support
courses outlined in the provincial programs of studies by
enriching or reinforcing the learning experience

350
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Alberta Education wishes to express appreciation to the
following agencies and associations that so generously shared
materials during the development period and the 1988-89
school term

Alberta Career Development and Employment
Alberta Consumer and Corporate Al lairs
Alberta Human Rights Commission
Alberta Labour
Health a od Welfare Canecla
Canadian Cancer Society
Canadian Ban1.ers' Association
Alberta Alcohol and Drug Abuse Commission

The following resources are authorized by Alberta Education
for the core and optional programs Annolations are provided
Additional 7r1rit and software authorizations that may occur
subsequent to the publication of this manual will be listed ir
the Learning Resources Distributing Ce-,,re Buyers Guide All
prices are inc'uded in the Bu _rs Guide

Print and filmstrip resources are available from the Le,irning
Resources Disl,ibuting Centre, (LRDC) 12360-142 Street,
Edmonton, Alberta, T5L 4X9 Tel No (403) 417-2767 Refer to
the LRDC Buyers Guide for prices Some of the pamphlets are
sold in sets (A) Resources authonzed ds SUPPLEMENTARY are
not available trom the LRDC Consequently, be add-ess of the
publisher is provided Video resources are avoll-ible 4rom
ACCFc-; N ETWORK The dubbing order (lumber Is provitjed

A nurn'oer of resources are stdl under review, includmg ca-eer
search software and slr-nu!aion soh,,vare
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APPENDIX E (continued)

1. CORE PROGRAM

Breast Self-Examination. B.S.E. Canadian Cancer Society
(Theme B) (RECOMMENDED) Student Reference.

BREAST SELF-EXAMINATION (pamphlet) contains
information on to examine breasts for any changes
and lumps that could possible be cancerous

Career Planning TV Ontario. 1/2" videocassette, six 15-minute
programs 1984 (Theme D) (RECOMMENDED) Available from
ACCESS NETWORK (61710 i)

These six dramatizations are designed to help high school
students begin the process of self-discovery that 1,-:Pds
making the right career decisions A teacher's guide is
available

C reer Planning TV ONTARIO Ontario Educational
Communications Authority 1/2" videocassette, x 15-minute
Programs, 1984. (Theme D) (RECOMMENDED) Teacher's Guide

These six programs are entitled. Who Am P, What Am
Good At?, Studying an Occupation, The Big Picture, Get a
Job, and It's Your Move

Career Trends, Calgary Board of Education Revised Edition
Starr, Donna Calgary, Alberta, 1985 (Theme D)
(RECOVMENDED) Student or Teacher Reference

CAREER TRENDS (handbook, 343 pp ) presents rient
inforrriation z,boi.it career opportunities in Alberta as well as
careers and post-secondary programs in Alberta It is
designed to give brief, accurate information about job
opportunities which counsellors, students, and their parents
require for effec ye educational and vocation,:.0 planning

There is a brief description of each occupation, the main
educational and personal requirements, the training
required, the training institution, the employment
opportunities fr.', new employees, and average starting
salary information

aoices. Canadian Employment and Immigration Commission
Ottawa, 1987, Software components. 11 Disks (IBM), 26 Disks
(APPLE), operations manual, counsellor's mz.nual, guide, master
list of orcupations.

CHOICES provides the student with the opportunity to
make occupational and educational de( istons bed on a
number of factors The Choices' program cont,Ins two
major components a list of occupations, and a directory cf
programs and educational institutions

Consumer Compl nts A Self-Help Handbook Alberta
Consumer and Corporate Affairs, Consumer Education and
Information 1985 kTherne E) (RECOMMENDED) Student
Reference (Crass set)

CONSUMER COMPLAINTS (handboc3 , 64 rip ) Thi,
self-help handbook in magazine format was written to help
consumers resolve their complaints 'udes guidelines
and metliods of compla.mng, asse e behaviour
suggestions, sources of ,.ssistance and a directory of
in'ormation

Employment Standards Regulations and Excerpts from The
Employment Standards At Alberta Labour, Employment
Standards Branch, '985 (Theme D) (RECOVVIENDED) Student
Pam onlet

ErV1P.OYMENT STANDARDS (booklet, 20 pp ) contains
excerpts from The Employment Standards Act, anc4 a
pampnlet on employment standards
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APPENDIX E (continued)

Facts Folder Tobacco, Marihuana, Alcohol, Statistics, Alcohol
and Driving. AADAC, 1987. (Theme B) Student Reference

The folder contains fiv- booklets with information on
tobacco, marihuana, alcohol, alcohsl and statistics, and
alcohol and driving An overview of the research on the
effects and the impact of drug use on individuals and
society is provided Information is cited as gathered from
authoritative sources; a suggested use is as a resource for
assignment, reports, and debates.

It's Al- ,ut Tim ... to Start Thinking About Your Future Alberta
Career Development and Employment, Career Information
Services, 1987. (Theme D) (RECOMMENDtD) Student
Reference. (Class set)

IT'S ABOUT TIME (booklet, 64 pp ) provides an in:.ro4uction
to career planning; describes Alberua's post-sc,undary
institutions and student financial assistance programs; and
presents, in chart form, the major educational programs
offered in the province

Job seeker's Handbook. Alberta Career Development and
Employment, Career Informatics Services, 1986 (Theme D)
(RECOMMENDED) Student Reference

JOB SEEKER'S NDBOOK (booklet, 70 pp 1 provides
guidelines fc .b goal setting, finding job openings,
writing lett, ,esumes, applicatien forms, and handling
interviews

Life Choices Simulation (Software. teacher guide, student
iguit'e, program master disk, teacher utility disk, print
uisk ) Cairns, Dr. K , et a! Institute of Computer Assisted
Learning, University of Calgary, Calgary, 1986 Themes A, B, C,
D, E (BASIC) Student Reference

The LIFE CHO!CES SIMULATION is designed to allow
students to explore a variety of possible futures and to
develop an apprEuation for the complexity of relationships
and career planning as they prepare to lei.' 0 sr' -11.

Makng It Work. Career Infoimatic., Services 1/2"or 3/4"
videocassette, 15 minutes, 1986 (Theme D) ( RECOMMENDED)
Student Reference Available from ACCESS NETWORK (659601)

This video is the story of three young people's reaction and
adjustments to the world of work Through a number of
dramatic vignettes, the characters reveal how attitudes
affect their joLs a- relationships with co-workers The
video looks at employer-employee expectations,
mentchng, and the importance of maintaining a positive
attitude

Me and My Friends and Our Booze Addiction Research
Foundation, an agency of the Province of Ontario Toronto
1/2" videocasset 30 minutes, 1983 (Themes A, B, and C)
(RECOMMENDED) Available 1, om ACCESS NETWORK (2907011

This video takes a :ritical took at how commercials portray
drinking in a "unreu, sense, and shows the behavioural,
Axial, physical changes that occur with drinking tt also
ucidresses the issues of peer pressure, behaviour ch-hige
with alcohol use, and How to say no to ng"
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More Than Money. Canadian Bankers' Associat.an, 1984
(Theme E) (RECOMMENDED) Teacher Reference.

MORE THAN MONEY consists of two filmstrips, two audio
cassettes, entitled "Choices" and "From Barter to Banks",
and trn booklets entitled. (1) Teacher's Introductioo (2)
Banking Se-vices Today (3) Choices (4) Insu. :Ice (5)
Spending (6) Consumption (7) Investing (8) From Barter to
Banks (9) Savings (10) Credit

Moving Out. Alberta Consumer and Corporate Affairt,
Consumer Education and Information. Audiotape, 1988
(Theme E) (RECOMMENDED) Teacher Resource.

MOVING OUT consists of 11 scenarios that might be
encountered when moving out The resource consists of an
audiotape, the tt.:ript, a list of resources and discussion
questions

Moving Out Alberta Consumer and Corporate Affairs
Consumer Educat.on and Information, 1988 (Theme E)
(RECOMMENDED) Student Resource and Instructor's Guide

MOVING OUT (magazine, 49 pp ) This colourful self-use
magazine is of interest to students 16 to 20 years said
Considers how to iluy a used car getting along with a
roommate, avoiding scams in the marketplace, and
deterrrinino the co . of living on one's own MOVING OUT
INSTRUCTOR'S GUIDE (magazine, 105 pp ) contains
programming ideas, discussion questions, case studies,
community resources and activity suggestions its
appendices include a moving out money questionnaire, and
a bibliography

i5o -189-

Powers and Becoming. Alberta and Drug Abuse
Commission. 1/2" videocassettes, 1987 ( ii.ernes A and B)
(RECOMMENDF.D) Student Reference Available from ACCESS
NETWORK.

POWERS AND BECOMING is a series of four videos that
focus on istues important to teenzgers as they move toward
maturity-empowerment Self Design (20 minutes) reflects
on building personal power by experiei.cing appropriately
challenging situations. Freedom Trap (20 minutes)
considers how limitations can create dependency and
reduce personal power Freedom To Freedom From (26
n nutes) encourages the viewer to recoqiiize that freedom
is more than the absence of restrictions '-lighlights (16
minutes) offers a summary of the other three videos

Protecting Human fithts Alberta Human Rights Commission,
1986 (Theme D) (RECOMMENDED) Teacher Reference

PROTECTING HUMAN RIGHTS (folder) explains the
Individual's Rights Protection Act, the role of the Alberta
Human Rights Commission, and raises specific human rights
issues

Reaching Out Interpersonal Effectiveness and
Self-Actualization Johnson, David IN Third Edition
Englewood Cliffs, New Jersey Prentice-Hail, Inc , 1986
(Themes A, 8, and C) (RECOMMFNDED) Teacher Reference

REACHING OJT (book, 319 pp ) provides background
theory and activities for developing effective interpersonal
skills The theory is presented under the following
headings The importance of Interpersonal Skills,
Self-disclosure, ne.veloping and Maintaining Trust,
Increasing Your Communication Skills, Expressing Your
feelings Verbally and Non verbally, Helptul Listening and
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Listening and Responding, Enhancing Own and Others'
Identity, Resolving Interpersonal Conflicts, Confrontation
and Negotiation, Anger, Stress, and Managing your
Feelings; Barriers to Interpersonal Effectiveness

Seventeen Going On Nowhere. Paulistic Productions 1/2"
(ideocassette, 30 minutes, 1980 (Themes A and C)

(RECOMMENDED) Available from ACCESS NETWORK 1265201).

Th;., video centres around a troubled youth, age seventeen,
in search his identity, and his father's attempt to rebuild
their relationship

Smoking Against Your Will Harvest Media Productions Ltd
1/2" or 3/4" videocassette (Theme B) (RECOMMENDED)
Available from ACCESS NETWORK (615601)

A series of real lif dramatic vignettes describing the effect
of smoking on nonsmokers in both the home and work
environment

So You've Left School What Now Alberta Career
Development and Employment, Career Information Services,
1984 (Theme D) (RECOMMENDED) Student Referencc (Class
Set) (Recommended for t se with 10P students)

SO YOU'VE L7cT SCHOOL . WHAT NOW' (booklet, 36 pp )
introduces young people to career planning and job serch
techniques Through the use of a video game motif, t;Ne
booklet relates interests to types of work; describes some.
180 jobs open to those without a high school diploma,
offers tips for job search and maintenance, describes
options for further education/training, and sets down
simplified goal setting steps.

356
- 190 -

0

Something Borrowed, Something Blue Alberta Consumer and
Corporate Affairs 1/2" videocassette, 30 minutes, 1980
(Theme E) (RECOMMENDED) Avail, ble from ACCESS
NETWORK (223101)

In this video, a newly married couple attempt to maintain
lifestyle abe th... ,u..band's income Overuse of credit
contributes to the mounting level of debt in their first year
of marriage

Still Killing Us Softly. Kinetic Film Enterprises 16mm colour film
and 1/2" videocassette, 10 minutes, 1987 (Themes B, E)
tRECOMMENDED) Student Reference Available from ACCESS
NETWORK (290801)

rhis is video of a presentation given by Jean Kilbourne
about the psychological and sexual themes in advertising
campaigns directed toward women The speaker uses ads
from a variety of media to demonstrate the manipulations
that advertisers use to sell consumer items Viewers are
encouraged to be aware of the stereotyping present in
gender advertising

Straight Facts About Drugs and Drugs Abuse. Master of Supply
and Services Canada (Reprinted by AADAC), 1983
(RECOMMENDED) Student Reference (Class set)

STRAIGHT FACTS ABOUT DRUGS AND DRUG ABUSE
(booklet, 24 pp ) divided into two main Parts

Part one looks at drug issues from a general point of view
The text is divided into four major sections, ea'.h one
dealing with a separate drug related issue The sections
are. What is a Drug' What is Drug Abuse' Why Do People
Use Drugs, What are the Risks of Drug Abuse'

The second part of the booklet consists of _even charts
designed as a quick, ieady reference for more detailed drug
information Each chart corers a major rug family
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Straight Stuff, An Explanation of People and Alcohol and
Tobacco and Other Drugs. (Folder) AADAC, 1987 (Theme B)
Teacher Reference.

This folder contains six articles written about alcohol and
drugs and their effects. individuals share personal
observations and perspectives about the use of drugs A
discussion guide is also available to help explore some of
the issues raised in the articles

Strategies for Career and Life Management Bessert, C., Crozier,
S., Vio lato, C Weigl Publishing Limited, Edr.)onton, 1988
Themes A, B, C, D, E (BASIC) Student and Teacher Reference,

This hardcover, 200-page resource has been custom
developed for the core currichlum Each chapter correlates
with the themes and sub-themes outlined in the
curriculum; reinforces the process approach, and provides
the content background information It is accompanied by
a Teacher Guide

The Entrepreneur Career Information Services 1/2" or 3/4"
videocassette, 23 minutes, 1985 (Theme D) (RECOMMENDED)
Available from ACCESS NEIWORK (659501)

THE ENTREPRENEUR takes a look at starting one's own
business as a career option The film s starring entrepreneur
is 27-year-old Gerry Hughes who conceives the idea for his
company, Western Gourmet Foods, and wan hard work and
determination, builds it up to a success His story unfolds
during the course of a high school reunion where his friends
are initially skeptical but finally impressed by Gerry's
accomplishments

The Most Important Minute in a Man's Life Canadian Cancer
Society (Theme B) (RECOMMENDED) Student Reference

THE MOST IMPORTANT MINUTE IN A MAN'S LIFE
(pamphlet) contains information on the examination of
testicles and male glands for cancer detection

- 191
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The Pap Test Canadian Cancer Society, 1983. (Theme B)
(RECOMMENDED) Student Reference

THE PAP TEST (pamphlet) informs women of the
importance of the pap test to detect the presence of any
pre-cancerous or cancerous conditions in the cervix or neck
of the womb The pamphlet explains the location of the
uterus, how the pap test is done, the follow-up and
treatment of uterine cancer

2. OPTIONAL MODULES

IModule 1: Human Sexuality

AIDS A Teacher Resource Package G0116, J IA, and Greig,
James D Globe/Modern Curriculum Press, Toronto Sun
Publishing Corporation, Toronto, 198/

AIDS. A TEACHER RESOURCE PACKAGE, 116 pp , is
divided into eight lessons (1) Introduction to A 1 D S ,

(2) Biology of A I U S , (3) Disease and Epidemics, (4) Sex
and Consequences, (5) Decision Making, (6) DPath and
Disease, (7) AIDS and the Community, (8) A t f) 5 the
Future and the World

This Canadian publication offers a thorough explanation of
the above topics Each lesson includes information for
teachers, blackhne masters for student use, and answer keys
for exercises It also offers suggestions for futher study,
resource lists, and test questions anu answers for evatuation
purposes
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A.1.D.S.: Everything You Should Know. Canadian Learning Co.,
Inc. 16mm Film or 1/2" videocassette, 20 minutes. Available
from ACCESS NETWORK (680801).

This videotape, featuring Vvhoopie Goldberg, uses the input
of youth, educators, and health experts to destroy common
myths and to present critical information and statistics on
A.I.D.S. Terminology is explained in clear, understandable
language. The issue of sexual abstinence for youth is
explored by youth offering their reasons for abstaining
Societal and individual perspectives convey the importance
of a serious and responsible attitude toward sexual contact

A.1.D.S.: What Every Responsible Canadian Should Know
Greig, James D Toronto. Sun Publishing Corporation Ltd , and
Canadian Public Health Associate, 1987 (RECOMMENDED)
Teacher Reference.

Ail D S.: WHAT EVERY RESPONSIBLE CANADIAN SHOULD
KNOW has been approved as a teacher reference It
includes explicit discussion of sensitive information

This Canadian publication offers a thorough explanation
about AIDS through the following topics. testing, safe
sex, government, women, parents and teachers, workplace.
health care wort'er, and the citizen The information is
presented in a q.. estion/answer format It provides a quack
reference for teachers and administrators.

A,1,D.S. What Young /dulls Should Know Yarber, William L
Douglas McIntyre Educational Ltd. Vancouver, B C.,1987
(RECOMMENDED) Student Reference One free per school

A I.D S. WHAT YOUNG ADULTS SHOULD KNOW (booklet, 42
pp ) covers information on what AIDS is and how the
virus is spread Students will learn how to prevent

s62
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Its spread The goal for students is to follovv the prevention
guidelines ar 'o develop individual esponsibility

Sexuality- A Responsible Approach. MeeksMitchell, Linda,
and Philip Heit. Student Textbook and Teacher Manual
Charles E Merrill Publishing, 1987. Currently being updated
Approval pending, May 1988 Student and Teacher Reference

SEXUALITY. A RESPONSIBLE APPROACH (student book, 124
pp , teacher manual, 88 pp ) is divided into six chapters.
(1) Responsibilities in Relationships, (2) Reproductive
Health, (3) Responsible Se),ual Behaviour, (4) Responsible
Parenthood, (5) Birth Control, Sterilization, and Aborton,
and (6) Sexuality and Self-Protection Information on
reproductive health, contraception, sterilization, and
abortion is included along with the development of
responsible decision-making and life-management skills
The teacher's edition provides comprehensive lesson plans,
blackline teaching masters and chapter .ects

The book pro.iides comprehensive le-)on plans, black line
teaching masters and chapter tests

Sexuality Education. A CurricLlum for Adolescents Wilson,
Pamela, and Douglas Kirby Network Pubhcations, 1984
(RECOMMENDED) Teacher Resource

SEXUALITY EDUCATION (handbook, 443 pp ) contains
teaching activities, lecture notes, assignments and a
resource listing, appropriate for sexuality program The
guide is divided into 11 units by content. Introduction to
Sexuality, Communication Shills, Anatomy and Physiology,
Values, SelfEsteem, Decision Making, Adolescent
Relationships, Adolescent Pregnancy and Parenting,
Pregnancy Prevvrion, Sexually Transmitted Diseases, and
Review and Evaluation
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Appendix E



APPENDIX E (continued)

Sexually Transmitted Disease Teaching Outline and Resource
Guide. Alberta Community and Occupational Health,
Education Department, 1986 (RECOMMENDED) Teacher
Reference. (Free)

The SEXUALLY TRANSMITTED D'SEASE TEACHING OUTLINE
AND RESOURCE GUIDE (booklet, 61 pp ) has oeeri
developed to assist teachers and educators involved in
presentation of 5.T D information to school students or
similar groups. Included in the guide is information on
sexually transmitted diseases, a sample presentation
outline, student learning activities and a list of resources
Available from:

Community and Occupational Health
Education Department, S T.D. Control
10105-109 Street, 4th Floor
Edmonton, Alberta
T5J 1M8 427-7951

Teachers may copy this resource at no charge A revised
document is scheduled for publication in December 1988

Fdule 2: Dealing with Crises

Coping With Stress: A Guide to Living. Mills, James W John
Wiley and Sons, 1982 (RECOMMENDED) Teacher Reference

CONNG WITH STRESS (book, 157 pp ) describes 20 strategies
for identifying a-id reducing stress and how to apply them
at home, at work, and on social occasions

:364 - 193-

Reaso.- To Live Suite One Video in( (Te.ernedia Pubish,ng),
1/2" videocassette, 27 minutes. 1987 Module 2 Student
Reference

This videotape pr, ants relevant facts and statistics based
on research into youth suicide individual case studies and
interviews with experts in the helping professions reveal
valuable and interesting perspectives Information +s given
about myths that surround youth suicide, signs to watch
for, and resources available in the community

'Module 3: Entrepreneurship

Entrepreneurship. A Primer h. Canadians Jennings, Wiliiam
Canadian Foundation for Economic Education, 1985 (BASIC)
Student Reference

ENTREPRENEURSHIP (booklet, 63 pp ) has been written for
secondary schoo: teachers and students to ,,troduce and
explain the role of entrepreneurs After discussing the
nature of entrepreneurs and keys to success ar-I failure, the
publication turns its attenton to th,+ process of establishing
a business enterprise Particular attention is given to the
vital process of developing an of tett ve bus' less ptan
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Entrepreneurship in the Alberta Curriculum A Monograph
Alberta Education Planning services Branch, 1986
(SUPPLEMENTARY) Teacher Reference

ENTREPRENEURSHIP (monograph, 108 pp ) examines
current research and strategies that develop and enhance
the skills of entrepreneurship The monograph concludt
with ar action plan for the consideration of Alberta
Education Available from

Alberta Education, Ceniral Support S',1 vices
Devonian Building West
11160 Jasper Avenue
Edmonto- Alberta
TSK 0L2

[Module 4: Consumer and Investment Choices

2000 A.D. A Guide to Financial Awareness Alberto Consumer
and Corporate Affairs, Consumer Education and Information,
198f. 2AS(C) Student Resource

2000 A D - A GUIDE TO FINANCIAL AWARENESS (booklet,
72 pp ) is an introduction to the subject of putting one's
money to work to earn a profit Its purposes are to increase
one's awareness of the broad scope of financial
alternatives, from term deposits and government bonds to
publicly traded shares and real estate; and, more important,
to increase awareness of the associated risks and rewards

j66
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Selected Tipsht Alberta Consaioer and Corporate Affairs,
Consumer Education and Information (RECOM ViENDFD)
Teacher Re-urce

Adv..rtising Techniques and Guidelines
Ao Repairs and Estimates
Buying a House/
Condominiums A Housing and Lifestyle Alternative
Common Marketplace Misconceptions
Consumer Complaints: Both Sides of the Corn
Co-Signing Credit Contracts
Credit Wdrthiness and Credit. Reporting Agencies
Direc, Sales
Food Shopping Skills
Guarantees and Warranties
now Marital Status Affects Credit
Landlord and Tenant Act
Legal Remedies of Credit Grantors
Mail Order Buying
Purchase and Repair of Appliances
Mortgages
Purchasing Real Estate Outside Alberta
Purchasing Time Sharing
Responsibie Credit Use
Ship Around
Used Car Buying

Alberta Consumer and Corporate Affairs
Box 1616
Edmonton, Alberta
TS) 2N9 42;-5782

For additional student copies, phone or write to order
Class sets available without charge
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Teaching Taxes. Revenue Canada Ministry cf Suppiy and
Services Revised A Inually (RECOMMENDED) Teacher
Reference and Stuaent Workbook

TEACHING FAXES (student workbook, 160 pp ; teacher
manual, 66 pp ) The workbook provides students with
problems, puzzles and the required tax forms and
schedules The taxopedia provides reference material for
students and teachers studying the Canadian tax systems,
plus illustrations, charts, tables, and graphs R outlines the
history of taxation in Canada, describes the Canadian tax
system and provides a glossary of terms, a bibliography,
illustrations and explanations of forms and tax calculations
The teacher's update manual includes teaching hints, list of
resource materal, tax news and an answer key for student
problems

Not available through LrtDC Order from

Revenue Canada, Taxation
220-4 Avenue, S E
Calgary, Alberta
12G 4X3 231-4249

A' a Contact
9'. 07 Street
Edmonton, Alberta
TSK 1E8 420-4770

195

IModule 5: Cultural Bridges

Defeathering the Indian LaRoque, Emma The Booi. Soc,ety of
Canada Limited, 1975 (SUPPLEMENTARY) Teacher Reference

DEFEATHCR)NG THE INDIAN (booi. , 82 pp ) provides an
opportunity to view education througn the eyes of a Native
person and was written prirrors), t0 raise questions and
issues for those teaching Native studies The chapters are
Ratic sale, Heritage or Culture, Stereotyping, Pas', and
Present, The Media ant+ the Indian, aria F\,0,isce:loneous
Reflections

Irwin Publishers
180 West Beaver Creel, Road
Richmond H,P, Ontario
L4B 1B4
(416) 731-4564
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APPENDIX F

"TEXTNIQUE" A TEXT PROCESSING STRATEGY FOR INTEGRATED OCCUPATIONAL STUDENTS

RATIONALE

Integrated Occupation& Program students frequently require
assistance with the processing of expository material 'Text-
nique' is a strategy/procedure for enabling students with
marginal reading skills to process more sophisticated text
'Text-nique' is based upon the folluwing beliefs about learning
from text:

1. The student should be actively involved in constructing
meaning from text A student's purposes for reading,
his/her bank of informatioi and concepts, his/her use of
thinking abilities, his/her knowledge of text organization
and print presentation, the use of advance organizers and
semantic organizers, all cootribute to the construction of
meaning by the student when oe/she approaches and
nrocesses text.

2. Visual semantic organizers are powerful aids to meaning

3. Intelligent processing of text involves selective reading A
text does not need to be read word by word, paragraph by
paragraph, or from cover to cover

Reading aloud to KW studer .s is an efficacious technique Parts
of text can be taped for listening to enable students to read text
in a more independent way.

Key Features of 'Te:"--nique'

1. Pre-reading activities to arouse interest, activate
background information, introduce new concepts, and
develop purposes for reading

370

2 Semantic webbing (pre- and post-reading) to help students
see organization and relationships

3 Directed reading and thinking

4 Reading aloud to students

5 Use o: textual features to facilitate comprehension

Suggested 'Text-nique Kit

lOP students often have difficulty with wi itten and copying
tasks Thus, it is suggested that each student have one
transparency and one water soluble, colo fired pen for use when
doing some of the self-talk act; ities Additionally, to help
students relocate imprrtant information in text, thi, small
removable self stick notes (e.g , Post-it) are very useful for
flagging such information They can also be used in the
margins for purposes of gloss.

Suggested Course Introductory Procedure

1 Teacher-class course planning session (See Teacher
Resource Manual Core Program, p 51 )

2 Do "Classroom Climate Building Ac ivities" (Teacher
Resource Manual Core Program, pp 50-53 )

3 Discuss and obtain/set up materials /format for a journal and
portfolio Discuss use of text and other resource materials.

4 Text overview (See following, p 197 )

5 Theme 1 teacher-class planning session (See Teacher
Resource Manual Core Program, p 76, item 12 )

6 Theme overview in tr-xt (See following, p 197 )
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"text-niquel for Text Overview

1. Introduce text, Strategies for Career and Life Management
Discuss cover picture. Question. What is a strategy?

2. Table of Contents. Relate to course plans developed in
teacht_ ..lass planning session. (Teacher Resource Manual -
Core Program, p. 51 )

3. Introduction (p 5). Read aloud and discuss each goat on the
list Note match with student goals for the course

4 How Usr This Book (p 6)

a. Preamble - read paragraphs two and three aloud

b. Special Fea,ur of the Book read explanation of
each feawre and locate each in first theme and first
chapter ^lote colour codes for special features, Note
activities that are group-based and those that are
individual-based.

Note use of cartoons and otner visual presentations of
information

Re Chapter Review: Note that this is an outline of
chapter topics, not a summary pa. agraph The
activities suggested in Expanding Your Knowledge
may require some modif/cation for !OP students, e g ,

rather than write a paper, students could give a
demonstration, construct a visual display, construct a
mode!, etc (See Teacher Resource Manual - Core
Program, p 56 )

c Makin Connections Question. What is the purpose
of the diagram? Relate to the Theme Page (p 7)

5 Note Glossary

6. Note Index

3 "/n

'Text-nique' for Theme Overview (I ext)

Theme 1 Self-tv1anagement (p 7)

Discuss title Check de/ninon of term in the Glossary Read
quotation aloud, and discuss Relate chapter titles and
highlights to questions and sssues generated in the teacher-class
planning of theme (Teacher Resource Manual - Core Program,
p 76, item 12 )

Note It is suggested that the above procedure be used :or the
introduction .if ti -mes

'Text - nique' for Chapter Processi-g

Note Text pro_essing activities should be sequenced
appropriately tc. rth the learning activities suggested in this
manual and those suggested in the Teacher Guide Review of
the text

Chapter 1. Communication

Pre-Reading Activity

As a classtgroup free-associate (brainstorm) ideas associated
with 'communication' Record responvQs

Pre-Readina Semantic Web

Begin construction of web by placing 'Communication' in a
rectangle (Teacher works on a transparency; in their
notebool- s students tonstri..ct model along with teacher )

Communication

Teacher asks, "Why are these (indicate responses, associations)
part of our world? What is their purpose?'" Place "Why?' on
web Add sub-strand responses

"How might these ideas be grouped or organized? Which ones
go together?" Add 'Types' and sub-strand responses to web
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APPENDIX F (continued)

Why?

/N
Communication Types Verbal, non-verbal

Formal, informal

"What are the components of a communication?" Add to web Discuss characteristics of each col,,onent and add sub-strand
information to web

Communication

Components

Medium

Interference

Sender

The Pr,e-reading Semantic Web's n(w in place

Types

'eceiver

Verbal, non verbal

informat

Note White constructing the web, the teacher shod find opportunities to present and use f ey terms used to the chapter

- 198 -
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APPENDIX F (continued)

Processing Content of Chapter 1

A. Teacher Assisted Walk - Through Method

Note. Techniques for assisting students to process text
more independently are outlines in section B (page
202)

Establish Purpose

a to elaborate web
b to find informat,on related to questions/issues

raised in pre-reading activities
c to relate information to student issues/guesrlons

generated during theme planning session

2 Process Text: Note. The teacher should read aloud
when necessary When exposition is complex, students
should be encouraged to use the RAP strategy (SPELT

Manual, 1987) (For ready 'ocation of intormatIon, a
code could be estab'ished e g 9, a, 2, rhean!ng page 9,
1st column, 2nd paragraph )

introduct,on, page 8

Read the first paragraph to f,nd out why the
authors say we need to commuri,cate Add
nevi/different responses to the web Read
paranraoh three Relate to web (model, page 198)
Trace he flow

Based upon the authors' introciuttion, what would
you expect to be discussed in this chapter?
(Students should generate ro'es o' partfc,pants,
ncyse )

376 - 199-

%lore Than Just Talk, page 9

\Aihat do you ".Ins jo'ng to ht,
the first agraoh Relate to diagram and v. eo
Add details (intentons, ,dews, feelings) to web
Read paragraph two Retate to d agram and web
RAP paragraph three (See SPE' T rnant..,3' or
Strategy 1

Kno=ng What to Saar, page 9

Address quest,ons in the f,,s1, odroar,D4-. D sCuss

response> Read the second parogr,:10-, 0 nd out
what the authors ,neap comr-,/, e
Ado to sernant'c web

Choc, ing_ii-low to Send a Vessage, raqe

./Vnat are the authors gong ,55 n h,s
section-, Paraphrase styies Add to ...,eL) ov%

w'th Case S'udy as d rected (The Case S,..dy
De read a o,c t) a member of the yro..p or the
reacher

As no Quest,ons, page '

Read o nil the three chfferent way's .)* ras,r,g
°Lies' ons Add to web Use the Chart tc, 'e0onc
or,)"y1 to g(.;estions oaragraon four "re six
purposes o' auestions, and examo'rs of tne
phtasi-ri o' the quest. ohs, cou'd be added 'o the
4.,eb A tOrr'1,)''1 de' y, Cs)( `'agged
0 re'!" Vs Or; ce -S`' (;. or eus/ arCe,C 'aor
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f Speaking Without Words, page 12

Now does the cartoon introduce the topic? What s
the message? Look at the nighlighted items in
column (a) What type of communication do these
describe? What can be communicated by each of
these? The highlighted items can be flagged *OM a
removable self-stick note D:scuss: How cio you use
body language? How ao you read body language?
Read section following highlighted items and
column (b)
Do Challenge as directed

g Becomina a Setter Listener, page 14

Look at the Chinese character. Discuss in relation to
the role of the listener Read (RAP) paragraph one
What is the implication of this information? Discuss
mnemonic. Record on web.

h Putting Together an Appropriate Response, page '5

Look at the table Read title Read the section on
understanding What is an understanding
response? Scan the text to locate authors'
definition Repeat procedure for each response
The kinds or responses, and examples of response
phrases, could be flagged for Eater reference
Proceed with Case Studie, as directed

Controlling the Impact of Noise on Communication,
page 17

Start with the Challenge Do as directed Read
cartoon and determine noise factor Focus on chart
entitled Noise that Interferes with Communication
Read and define Classify some of toe brainstormed
items from the Challenge. k.ad types of noise to
web

.378
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("0 " e. page 18

(D,re(*,Or`c roOy [De rephr3Sci-d
Oerm use a' a tracAaa,e^,c 'co construct the

)

Citapttfr Rev!ev.., r),.?q 20

at.,,,,a,eness and understanding Review web on
page 201 and orally elaborate Answer questions

In your lournal- Do item no 2 as an assignment

Expanding your knowledge It is suggested that the
instruction for item no 1 be modified to read
Research a form of communication, such as sign
language or braille, and ma?.e a presentation to the
crass
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Exchange
ideas

Share
feelings

Style

assertive I passive

aggressive

Sample Post-Readinq Semantic Web

Ask
questions

Communication
(sending and

receiving information)

Respond to
others

Types

Sender Medium

Questions

Types
open
dosed
rhetorical

Interference/
Noise

physical

physiological

psychological

Purpose

facts - e g , Sw's
clarification - e g
involvement e g
put ideas together-0 (ley,/ -

e g , an opinion - e g ,
an attitude- e g ,

intentions
ideas

feelings

Verbal, non - verbal

Format, informal

Receiver

C

A
R

N

G

Responses

understanding g

probing e g ,

supportive e g
interpretive- e g
eVd!UOT - e g ,
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B Independent Reading

Following the Pre-Reading Activity on pages 97-198,
ectablish purposes as in A on page 199 Two procedures
may be used for independent reading

1 The walk-through session can be scripted 'o permit
taping (The tape could be used in a listening centre or a'
home )

2 The teacher might construct a study guide to d,rec*
reading Selected portions can be read aloud (e g by Jr,
aide) or taped (e g by a special protect student or a
volunteer) for the students to use when reading
Independent y lt is suggested 'hat students be
encouraged to use the RA,-) strategy (see SPELT, 1987)
when pr 'sing text PndePendent!y

Chapter 2. Who Am I?

Pre-Reading Activity

Have students list 20 attributes that descr he themse'ves (it Ps

suagested that t'Pe teacher do this exercise as wet' and record

Self- concept

Aspec's

physical

espouses on a transparency The leacher may want to refer to
this list when doing the classification eyerctse

Pre-ReadPnq Semantrc Web

Begin construction of web by Placing 'Self' in a central
Twang (Web should he developed in Chapter 1 )

Do some of these statements ire your '1st go together'
cientif,,, some rmeor aspects of se'f from your :ist Add
'Aspects' to web

What s the term used to descrPhe your view of yourself?
Add 'Self-concept' to web

Are ',Iere items on your thus describe how yo) feet
.aiout your-5.e' liVhdt Ls the term used tO des( the hoii one
ef,ssibol,' °nese'', Add Self ,steern' to web

G come to feel the wuy you do about sz'
ssef pceem determined? pct(; Resnonses' lo web

,182
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APPENDIX F (continued)

Processing Content of Chapter 2
,,tilt 0" nti ,0_1(1, ,,

A Teacher Assisted WatE -Through Method 1)11-`,.4 4of I,P

1 Establish Purpose See procedures for Chapter 1 p 199 o riow (viler pepplt see- 1-;e04_, a(i-s
three and toil (on 2.-1-;"ii Auo

2 Process Text See Note, p 1q9 ni,kge to web and acid
'o web Conooi, o,au oc,les r'noo

a introduction, page 21 D() Cli_imi-nge,p ;6)

Look at the picture What is the message? Can 7hA peoo,t,, things ,oi . T

someone tell you who you are) Read paragrw, and (Kiuss Do Se:La' A ti ansbaik Lo,u
two Discuss and diagram on boat d, ra nspar ency be used to etend hst ale ate, f t, t,'(1
'identity formation' from intancy to adulthood .,ci!oey
information can be added to web

Read parayraph three and relate to (o,:rse
objestives Teacher reads first sentence o'
paragraph and asks Wh\,, do you need to a now
yourself How can you get to know yourself) Do
Self-tall. (For students who have great altficu!tv
with written expression, the Instructions could ne
modified to allow the use of a transparency 711e

e,ercise could be done on a compwer and'or word
processor )

b Becoming. lore Self-Aware, pale 23

Discuss picture What is the message.? Relate to
web Read title What is sell-awaren,2ss) Che(
term in Glossary Read paragraphs one and two to
find out if the authors' defin4tion of self-concept
and self-esteem match yours Check. terms ,n
Glossary Add definitions to web Read paragraph
three Discuss the implications of the statement

o Your physical Belt Read to find definition of
'body image" Add term to web

.384

'Intl Ir!c-qt,, and C)(), t he
Wh,11 S t1Ik rneT,TRjtO RtToci

ontl ,1CT(T S. ,ti, ". ina
Responit To quest (,hs

bat..ighipli Do Seit tali, A 11 ,i,,pdren4,,,
u',0c1 To 1.1,11, ot-T ,,c(oriling to ,rtor,\7
or, pet en( v

8 Ti)e "and Re,,a tt:

(Tile RAP strateys 'fon) SP - LT S SuggtnItO fOr
41/41J, this marenal ) Aud k--»ncrome r-o

Do Self-tali as dirc
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APPENDIX F (continued)

c Enhancing Self-Esteem

(To be done befor students use The te..t ) People
talk about enhancing self-esteem Why) Have
students generate a list of strategies/ways of
enhancing self-esteem

Turn to text Do you agree with the first statement )
What other f,:ctors influence self-esteem and can be
cont-olled) ' et's read to find ont what the authors
<Lay (Teacher should 'cad this section aloud ) Add
any new information to web Relate students'
strategies for enhancing self-esteem to those
posited 'n the text (Strategies may be placed on
web )

d Setting Goals, Meeting Challenge;

Have students read and respond to the first three
statements on page 31 Do you agree) How is It
that the statement is true, Read last paragraph and
proceed to Case Studies Do as directed

e Above All, Have Faith in Yourself

Discuss the difference between your self-concept
and who you would really like to be What is Thee

term used to define the self you would really like to
be.) Add 'Ideal Self' to web Check definition in
Glossary Do Self-talk as directed

-244-

Chdeter R. it2v.

re tteNc. tnci
Llobotate Orolly (S(te

p 205 )

,'Oh, jC9UT 11,11 DO t-t i td

txp.tndtng your ,.(t
a>iognment of intereA to their,

independent fieJctinci

See moge%tions from chapter 1, p 2H;
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APPENDIX F (continued)

physical
body

image

emotional
temperament

3 8 8

Self-concept
(One's view

of self)

r
Aspects

Sample Post-Readmq Semantic Web

other (religion, culture)

Growth of identity:

skills
abilities

Self

_L___
Ideal self

cultural
familial
inhented

- 205 =

family 000
friends

work/school

How others see me

VNProjected
inriage
Self-

disclosure

Self-esteem
(one's feelings

about self)

Enhancement

2

3 (complete as
4 discussed)
5

6

famoy

How others
respond to me

Awareness of
my attributes

Self-other
comparisons

Past-present self
comparisons
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APPENDIX F (continued)

Chapter 3: Choices and Challenges

Pre-Reading Activity

Have students list, in order, the events that have so far occurred
in their day, from getting up in the morning until this point in
class. Then have students determine who made the decision
related to that event Was there another background
party/factor involved'

e g , alarm woke me at 7:00 a m : I set alarm - school -
got dressed: I decided what to wear - friends -
economies

o had breakfast. mother -
o brushed my teeth. habit -

caught the bus: school -
talked to friends: I - friends - circumstances -
went to class. school - teacher -

Discuss basis of decisions: deliberate, thought-through;
impulsive; opinion of others; habit; luck; rules; time; body; etc

Begin construction of web by placing 'Decision- making' in the
central rectangle. What decisions are best made by deliberate
plannng and decision making" Why is this a good way for you
to make decisions at this point in your life' Add types of
situations requiring deliberate, planned decision making to
web as they are discussed by students. Do you remember the
decision - making mod& you learned in 10P courses/Health and
Person& Development Skills course" Record on web Why did
you learn a way of/or a plan for, making decisions" Of what use
is it?

- 206 -

Sample Pre-Reading Sernan'ic Web

Decision making Applications
1 problem,

choice,
challenge

2 goal setting,
planning

Model (TOP)
1 State decision to be made

Problem to be solved
2 Gather information
3. Outline alternatives
4 Select plan of action
5 Follow-through action
6 Evaluate

Processing Content of Chapter 3

A Teacher Assisted Walk-through Method

1 Establish Purpose

a Relate to last qui-s on Why use a model for
decision making,

b To elaborate web
c To relate information to student issues/questions

generated during theme planning session

Appendix F
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APPENDIX F (continued)

2. Process Text (see Note, p 199)

a) Introduction

Look at picture. What do the guidepost signs
indicate? What is the message implied in the girl's
self-talk?

b Setting Goals

What do you think will be discussed in this section?
Add 'Long-' and 'Short-term' goals to web Check
term 'goal' in Glossary and check for understanding
of 'long' and 'short' term goals

Have students follow through with the goal-setting
mod& as charted. Relate this to the decision-
making model recalled from previous courses, as
indicated on web Could you suggest another title
for this chart?

c Learning About Learning

Teacher reads text aloud, as students follow 'n their
texts Discuss 'learning styles' and check definition
in Glossary Have students respond to the closing
questions in the fifth paragraph of the section (pp
38-39)

Do Self-talk Adapt instructions to permit the use of
a transparency Allow students to use
abbreviaticns; e g , vis lang (visual language)

d Making Decisions

What is the message in the cartoon? Study the
decision-making model Compare with model on
web Do you think this is a better model? Why, or
why not

Do Case studies (p 41) It is suggested that the
teacher walk-through one case with students
before they do one on their own

207-
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Could you combine the model here with your
former model and thus generate a more effective
model? Have students record their chosen mode!
on web Read the first sentence on p 40 How does
the author define 'Decision'? Record definition on
web

e Thinking About Thinking (Metacognition)

Cite course activities in which students have recently
been involved Relate aspects of these activities to
thinking skills, and apply labels Do the same for
thinking strategies and show how the students have
combined thinking skills in the strategy they use
Label this activity as a metacognitive activity Add
'Metacognition% 'Thinking Skills', and 'Thinking
Strategies' to the web

Turn to p 43 and locate these three components on
the diagram What do attitudes have to do with
thinking? Why is it important to be aware of our
attitudes when we are problem solving or decision
making? Add 'Attitudes About Thinking' to web
Examples of each dimension on p 43 may be added
to web or flagged for future study

Do Challenge together (teacher and class)

Turn to p 42 Look at the cartoon What thinking
strategy is illustrated? Discuss reference to
Descartes (last paragraph) Discuss parallel
statement. Ado not think, therefore t am not

Managing Time

What is time management? is It important? Why)
Do Self-talk
Before looking at chart on p 45, have students
generate some ways strategies for good
management of time Then t.onripore with the items
on the chart on p 45
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APPENDIX F (continued)

g. Maki Choices and Accepting Challenges

Read and discuss authors' statement. "Never
before rn history have young people faced such a
range of possrbilities or options as they do today

Read last paragraph. Discuss sources of support
Students could make a list of local resources and
how to access each

Do Self-talk as directed (A good review of chapter )

h Chapter Review

Awareness and understanding. Review web. (See
sample post-reading semantic web, p 209)

Orally elaborate Do questions

In your journal: Do as directed.

Expanding your knowledge. Do activity three

B. Independent Reading

See suggestions prom Chapter 1, p 202

Theme Review

Making Connections

Self-management. Read summary statements and relate to
issues/questions rased in teacher-class theme planning session
Trace the flow In the diagram. Do the activities Use the
diagram to relate to chapter content (theme page) and to the
three webs for this theme

J94
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APPENDIX F (continued)

Learning styles

Metacognition

Thinkina Skills

1

1 Gathering information

2 Comparing /contrasting

3 Analyzing/synthesizing

4 Drawing conclusions

5. Seeing relationships

6 Inferencing

7 Hypothesizing

8 Concluding

9 Evaluating

395

Attitudes About Thinking
1. Open-minded
2. Contesting a statement
3. Searching for alternatives
4 Dealing with uncertainty
5. Striving for clarity
6. Being sensitive
7. Withholding judgment
8. Seeking to become more

informed
9. Honesty

Thinking Strategies

I

1

Decision-making
(Making choices
about ar action)

I

2 Critical thinking

1

3 Problem solving

1

4 Creative thinking
Intuition

Model buildirg
Daydreaming

Fantasy

- 209 -

Applications
1 problem, choice,

challenge
2 goal setting,

long/short-term
planning,
managing time

Model (1-0)
(Students record preferred
model)
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