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USING THIS MANUAL

This Teacher Resource Manual is a support document developed to assist teachers who will be responsible for
implementing the Career and Life Management core curriculum. Excent where the information duplicates the
course of studies, the material included in this manual should not be considered prescriptive in any way.

This Teacher Resource Manual has been daveloped 1o assist Such modifications/specific suggestions are marked JOP
classroom teachers by providing. and are enclosed within a box

1. further information about the yoals and objectives of the
core curriculum i .

Teachers are encouraged to use this manual as a practical

2 suggestions for ptanming and impiementing the core planning and instructional 100i Hopefully, teachers wiit add
program through including sample- thair own mateniais and replace those that do not suit the
unique needs of their classes The document 1s produced on
o long-range plans white paper to faciitate duplicauon Teachers may wish to
® lesson plans insert dividers for efficient reference
® activities
© worksneets Each module provides a detailed correlation of learming

e nstruments for evaluation expectations 10.

@ expected learning process
@ authorized resources
@ teaching notes, :f appropriate

3 recommendations for assessing student achievement

4. suggestions for establishing a local resource base which

would include: Each sub-theme s coded as follows

© print and other media
@ school-based and school system-based

©® community organizations MODULE
® government agencies NO

SUB-THEME NO

5. suggestions for buiiding thinking and communication Optional Modules Teacher Resource Manual
skalls
' ' This Teacher Resource Manual for the core program should be
6 suggestions for additions, extensions, and modifications used 1N conjunction with the Teacher Resource Manual
of the program to accommodate the needs and learning developed to support the optional modutes The Teacher
styles of Integrated Occupational Program (IOP) students Resource Manual - Optional Program s available from the

Learning Resources Distributing Centre (427-2767)

-vi- Introduction
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Effective September 1989, Career and Life Management
(CALM) will become a compulsory course for all Alberta high
school students who wish to quahfy for a high school
diploma. The program resulted from recommendations by
the public and educators during the 1984-85 review of
secondary education The course description as outhned in
the Secondary Education Review Pclicy Statement, June 1985
covers a broad range of top:s.

career. personal finance. wid lfe management shils.
including personal development. nterpersuvital
relatior.ships, effective learming skils, career plannung
skills and attitudes requued m the workplace.
preventative alcohol and drug education. and other
relevant soctetal 1ssues. (page 24)

Career and Life Management 20 1s aiso a requirement of the
Certificate of Achievement Many of the courses within the
Integrated Occupational Program which lead to the
Certificate of Achievement compiement skills, knowledge and
attitudes addressed 1n Career and Life Management 20 Thus
1s particularly true of Theme D. Careers and the World of
Work and Theme E: Independent Living

The CALM curniculum focuses on what is important to the
student now. Within the limited tume available for the
course, 1t was necessary to imit the scope of the topics to be
addressed and the depth to which those topics wouid be
studied Even with a fairly ruthless ey2 to keeping the
program expectations feasible 1n the time allowed, the
breadth of content preciudes in-depth study of any one area

The way in which CALM is presented is as important as what
the students study The objective of CALM is to develop
students” ability to think and communicate on issues that
have impact on their daily lives To do thss, students need to

l. A
(9

AN OVERVIEW OF CAREER AND LIFE MANAGEMENT

experience and to pracuse They need first to 'PROCESS’ the
intormation, relating it to themselves and their environment

Students need to builld confidence in themselves, In their
ability to apply strategies to cope with the frustrations of life,
and to recognize opportunities that will ~elp them meet their
personal goals To do this, students need a supportive
environment that allows them to establish realistic,
individually define - expectations They need to recognize
the close linkages among the various aspects of their lives and
1o iearn to assess the broader consequences of the decisions
they make

Dunng the early stages of curniculum development, the first
draft of the program was presented at a symposium 1nvolving
over 120 parucipants from various interest groups and
agencies The support for the program was encouraging and
a number of recommendations were made and incorporated
into the program. A questionnaire was developed and
distributed to over 200 high school students The students,
100, indicated strong support for and interest in the program
Other groups and individuals were invited to review the
program during the development process

The curriculum and resources were field tested in both the fall
and spring semesters of the 1986-87 schooi year (n 1987-88
the course, available on an optional basis, was monitored and
fine tuned The Minister of Education gave final
authonization to the program in May 1988 Career and Life
Management 20 is the final link in a mandatory health
program which is now available to all elementary and junior
migh students The goals and objectives are fundamentally
the same throughout the courses, the differences reflect the
changing needs and developmental level of the maturing
student (See Appendix C for an outiine of the themes and
sub-themes for the elementary and junior high health
courses )

Introdyction
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STRUCTURE OF THE PROGRAM

Career and Life Management 20 may be offerea for three,
four, or five credits The course code 152416 The program is
organized into two sections:

o core @ optional

The 3-credit core course is a graduation requirement for the
General and Advanced High School Diplomas and the
Certificate of Achievement for students entering Grade 10 in
September 1988. Schools may also offer Career and Life
Management 20 for four or five credits by adding one
optional module (Total = four credits) or two optional
mocules (Total = five credits) to the 3-credit core course

CORE CURRICULUM

The core curriculum is organized into five required,
interrelated themes

7

st
Wit ERILHT

AR et
Lot TR EATEN

PESTRUTIKN | o SETTORIPIININENG - =~ SERTONNPIIPR & & %

[STSTIY]

OPTIONAL CURRICULUM

Five optional modules have been developed to provide more
in-depth study of topics introduced ir the 3-credit curnculum
Each module 15 designed as 25 hours (one credit) of
instruction  Teachers may choose one or two modules from
these five options.

Human Sexuality

Dealing with Crises
Entrepreneurship

Consumer and Investment Chuices
Cultural Bridges

B R S S

All modules are designed to be integrated within the core
curriculum  Modules 3 and 4 are suitable for independent
study Schools should select modules that are particularly
relevant to their students, teaching expertise and resource
support  Module 1: Human Sexuality, requires approval of
the school board Parents may withdraw students from
Module 1 by indicating in writing their wish to do so

When selecting optional modules, the following should be
considered:

1. student needs and Interests

2 teacher background and experience

3 school and community support networks that are
available

related complementary programs already available within
the school

related programs offered in previous grades (e g, junior
high health)

4)’\
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CURRICULUM STRUCTURE
REQUIRED-ELECTIVE FORMAT

It is recognized that each studer:t will bring a wide range of
background knowledge and skill to each theme and module -
a result of prior study, level of maturity, family backgrounc or
personal experience.

Required Time

All objectives and learning expectations are required
Minimum time allocations are recommended for each theme
to ensure students address each of the key elements of the
curriculum and recognize the interrelationship and
interdependance of the topics

Coure Curriculom (thiee aedits)®
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Elective Time

In the core program, u range of 11-24 hours is availlable as
elective time. Some students may need additional support
and reinforcement in a part.cular learning expectation or
objective where they have hmited background or skill. Some
s 2nts will need enrnichment f they are already able to
reach the level(s) of learning process desicnated for the
learning expectations.

Human Sexuality may be integrated into the 3-credit core
course by using the 11-24 hours designated as elective time to
teach selected components of the Human Sexuality module
Schools will select which learning expectations from the
Human Sexuality module should be addressed.

Care Curricutum [three wedits)®
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THEME/MODULE COMPQNENTS
Each theme and optional module includes

teacher background information
objecuves

overview of the sub-themes
previous study

learning expectations

learning processes

sample evaluation technioues
sample lesson plans

additional learning expenences

Learning expectations, sub-themes and themes may be
sequenced at the discretion of the teacher Two or more
tearming expectations ¢an be effectively combined to
reinforce the interrelaticnshup of the themes and the
mterdependence of the con:epts

The learring process (recommendud tevel of thineing shill or
strategy) 1s defined for each learning expectation  These
fearning processes are expiamned n maore detad n
“Instructional Approach and Strategies™ on page 54

CHOICES AND CHALLENGES

Each theme and module concludes with a sub-theme called
"Choices and Challenges™

The goal of this sub-theme 1s to encourage students to
identify and make personal plars (choices and challenges)
that relate to the theme’s objectives In Choices und
Chailenges students shouid

1 reflect on previous choices (decisions)
reassess their strengths, talents and aptitudes

3 define one or more challenge(s) thev presently tace (or
may face in the future)

ro
ot

4 prepare o plon of action to deal with the defined
challengel{s)

As hife involves a senes of challenges which requite ingividuals
o mate chowes (deasions) each day, the nature ot these
challenges und the resources that can be accesswd chanae ay
the individuat moves through hte

It recommended that, in general, sty dents direct their skills
and knowledge ta meet challenges that ate important ta
them ut this tme  This should be particularly emphasized
during study of the themes covered earty in the course  As the
course progresses, the challenges identitied should evtend
trom the short term to the long-term and action plans shouid
hecome more sophisticated  In Chowes and Challenges,
students have an opperturity 1o consolidate and re force
topics that were deatt with in earlior themes

TEACHING HUMAN SEXUALITY

Human Sexuality, as an ared of study, 1s an opliondl
component of CALM and may only be oftered with the
approval of the schaol board Parents may withdraw their
child trom this area of study by submitting a fetter to the
school indicating therr deciston  The requirement for parental
pernussion does no apply to students who have reached the
age of majority or to those who are iving independently

s important that parents are tuily cogmizant ot the
objectves, topics und resources which vatl be covered in the
Human Sesuahity module This can he done through
newsletters, establishing o parents’ advisory commitlee,
and/or holding parentinfor,. ation everings

e
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lt is recommended that the Human Sexuallty module be:
'lntegrated within the core themes in a 4- or 5-credit ;
:course for lntegra ted Occupational Program students. :

SENSITIVE OR CONTROVERSIAL ISSUES

Because this program encourages students to focus on how
they see themselves, how they cope with life’s challenges and
how they relate to others, sensitive or controversial issues may
well arise. It must be remembered that mary students are
deeply concerned with personal selected issues at this stage of
their lives.

Before course implementation, teachers, school and school
system administrators should establish a procedure to deal
with such matters. A foundation for these procedures i$
provided in the Alberta Education policy, Controversial Issues
in the Classroom (see Appendix D).

it 1s important that students and teachers protect the right to
privacy and ensure the level of disclosure s appropriate
Negative comments about specific individuals within class
discussionis should be avoided

SCHOOL-FAMILY-COMMUNITY PARTNERSHIPS

CALM will benefit from the involvement and support of the
family and community The individual’s seif-concept, value
systems, and relationships are influenced by the home, the
community and the school

in our changing soctety, the family structure now takes many
forms, and the relationstup of the individual within the
community continues to evolve As these changes to the
family and society directly affect the student, appropriate
involvement of family members >r community
representatives will provide valuable resource support

The potential role of the family, government agencies and
the community are further outlined on pages 46-48 of this
document and in the Career and Life Management 20
Impler. entation Manual for Administrators, Counsellors and
Teachers.

-7 Introduction
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SOCIETY

CORE PROGRAM - OVERVIEW OF THEMES AND SUB-THEMES

THEMES SUB-THEMES
BUILDING
A. COMMUNICATION BUILDING SELF- CHOICES AND
SELF-MANAGEMENT SKILLS AWARENESS CHALLENGES
(9hrs) (2) () ()
B NATURE OF WELL-BEING MAITAINING AND
WELL-BEING AND HEALTHY FACTORS AFFECTING 1] £nnANCING PERSONAL (rOICES 41D
LIFESTYLE PERSONAL WELL BEING WELL BEING CHALLEOES ;
!
9hrs) (1 {5} (2) |
F 3
A 4
DEVELOPING
C. UNDERSTANDING RECOGNIZING MAINTAINING AND DEALHG WITH GPIiEF (RO CESAND
RELATIONSHIPS RELATIONSHIPS COMMITMENTS AND ENHANGNG STABLE AND LOSS AN
EXPECTATIONS AND SATISFYING
(10 hrs ) 2) (2} RELATIONSHIPS () ! l P
2
D. ESTARISHING AND € HOCES AnE '
CAREERS AND TH" CAREER PLANNING PERSUNAL CAREER WIPLEMENTING A FHOICES A% i
WORLD OF WORK PROCESS Fran CAREER PLAN Pty i
(11 hrs) 1 t5) -, ,
A
\ 4
E. PERSONAL FINANCIAL (HOCES AND
INDEPENDENT LIVING LFESTYLE (HO CES NMANAGE MENT CHAL ERGES
(12 hs) {2) ) 3,
T
AWARENESS APPLICATION
-8- Introduction
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OPTIONAL PROGRAM -~ OVERVIEW OF MODULES AND SUB-THEMES

MODULES

SUB-THEMES

1. HUMAN SEXUALITY

SELF-MANAGEMENT

WELL-BEING

RELATIONSH!'PS

WITHIN THE
WORKPLACE

CHOICES AND
CHALLENGES

2. DEALING WITH PERSONAL CONTROL CHOICES AND
. AND SELF- PRESSURE POINTS MAINTAINING BACANCE || MAINTAINING CONTROL CHALLENOES
CRISES MANAGEMENT
UNDERSTANDING ESTABLISHING AND CHOICES AND
3. ENTREPRENEURSHIP ENTREPRENEURSHI? IDEA GENERATION HMPLEMENTING A CHALLENGES

CAREER PLAN

4. CONSUMERAND

CHOICES AND

INVESTMENT FINANCIAL GOAL PERSONAL INVESTMENT
Typ FINVESTMENT TAX HVIPL) 1
CHOICES SETTING CONSIDERATIONS £s0 W VIPLICATIONS CHALLENGES
BUILDING CULTURAL IMIPROVING PERSONA PERSONAL
5. CULTURAL BRIDGES SELF-ASSESSMENT ' GPERSONAL  H oc ATIONSHIPS AMONG CHOICES AND
FOUNDATIONS WELL-REING . CHALLENGES
CULTURES
’ .
3 1 -9- ‘3 1+ Introduction
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ASSUMPTIONS UPON WHICH CALM IS BASED

The development and implementation of the Career and Life Management curniculum is based on a number of assumptions, in particular
that all people have or can develop the skills and abilities that allow them to partiipate fully and successfully in society

STUDENT

Students are making the transition from dependence to
independence; both psychologically and economically

Students should be challenged and motivated in a
manner that 1s appropriate to their unique needs and
interests.

Students are aware of the need to manage their lives
effectively and will respond to opportunities that help
them with this management

Students in Canada face a challenging future that offers
many positive options and opportunities The rich
environmental and culturai resource base within Alberta
provides a firm foundation for the future

Students can and do make reasoned decisions Courses
such as CALM will help them improve the quality of their
deasions and the ~fficiency with which they make them

Students are at varying points in their cognitive, affective
and physical development and need to receive as much
individual attention as s possible

Students function best when the content, nstructicna!
strategies, and learning activities suit their special needs
and learning styles

TEACHER

Teachers are committed to helping the whole child
become a mature, responsible aduit Teachers can, and
do, move beyond a focus on subject disciplines to respond
to the intellectual, social and ethical needs of the student

Teachers have or can acquire the necessary skills to
implement the objectives of this course

Teachers and school administrators are best able to judge
how to present the program to meet the unique needs of
the students and to use local resources effectively

TEACHER AND STUDENT

Teachers and students can establish a trusting relationship
and supportive classroom environment that will
encourage sharing, responstveness and personal growth
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MEETING DEVELOPMENTAL NEEDS OF SENIOR HIGH STUDENTS AND
INTEGRATED OCCUPATIONAL PROGRAM STUDENTS

Following 15 a hist of general characteristics (hat tend to be common to most h.gh school students

The (haracteristics Listed in column one

describe the high school student Column two provides suggestions which can be upplied in daily classroom activities to help students de.elop
physically, cognitively and affectively Column three indicates those sections of the core program and optional modules that deal in particular
with those suggestions It should be noted tnat it is unwise to apply these general characteristics to individual students

STUDENT CHARACTERISTICS

1. PHYSICAL

Development of strength, endurance, and coordination
complete although skeletal growth may conlinue,
particularly in males

Most girls have attained secondary sexual development

Some boys are in the process of attaining secondary sexual
development

2. COGNITIVE

Students move from a base of conc¢rete operationai thinking

- thunk 1n logical terms about events and objects in thenr
immediate experience

- can classify, order and understand cause and effect

- are present oriented

- understand processes through using and exper ending
them

SUGGESTIONS FOR TEACHERS OF
CAREER AND LIFE MANAGEMENT

Help students recognize and accept ther
physical characteristics

Encourage students to experience a variety ot
leisure activities

Assist students to define and accept thewr
sexuality as a stage in the maturing process
(interviews, discussions)

Provide opportunities for students to develop
responsible decision making with regard 1o
sexuality (role reversals, case studies, 1 yle plays)

Provide a variety of instructional strategies that
suppott students’ progress from cuncrete to
format! operations

- provide examples that are pertinent 1o
students (exploning relevant 1ssues)

~  use dvuanely of presentational stytes - sight,

sound

- encourage students Lo respond using
variety of styies - pictorial, verbal, prnt

- breat complex achvities/proiects into
cormponent patis

- provide a vartety ot opporiutnithies 1o
sinulate regl hite

CURRICULUM
CORRELATION

Theme A

Theme B
Module 2 !

Theme B

Modute 1

Module 1

All Themes
Al Modules
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STUDENT CHARACTERISTICS

COGNITIVE (continued)

In some subject areas, students are abie to use formal
operational thinking:

- see things and reason in terms of possibilities or hypothess

= can combine and synthesize operations

= coordinate complex sources of information or logical rules

- while stiil finding the present most relevant, able 1o
project into the future

- able to examrne, analyze and reflect on systems

10P

* COGNITIVE INTELLECTUAL CHARACTERISTICS OF IOP

STUDENTS

1 - usudlly adapt better in the use of visual-motor abilities than i the use of

language-related abilities

.~ some students have difficulty with spatial relationships and with

temporal relationships

- memory may be d problem for some IOP students

* = IOPstudents sometines have difficulty synthesizing information

+ = many students may have holistic learmng styles

.~ some students exhibit a short attention span

‘--.-----.--------------------.---.---.-.-----.----.-----------
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SUGGESTIONS FOR TEACHERS OF CURRICULUM
CAREER AND LIFE MANAGEMENT CORRELATION
ENCoOUTAge StUdeNTS 1o 1S AN and assess - E; Themes .

sources ot information I Al odules
provide activities that encourage the
development of organizational sk il
(Choices und Challenges) !
encourane short- and long range planning i
(simulation, action planning, goul setting) |
detine transiion between present sityation I
l

|

1

—_— ..]___,_,,__

and future goais in specific terms (role
playing)

help studentsiearn to analyze, (ritique, and
recommend improvements (projects, tietd
trips, researchy)

provide opportunities todentify and reflect
on possibie opportunities and consequences
(brainstorming, journals)

Provide walk through situations, simulations, oo playing.
interviews, practical problems, visudl presentations,
demonstiations

Lecture approach should be hmited

Slow the pace of teacher talking !
Tape oral sessions

Teachets should help students with mterptetation of s
bluepunts, diagrams, ¢tc
Use timehnes, storyboard, flow charts

i
i
Actively mvolve students Mnemonic strateges and |
metacogmitive stuatéqies facihtate retention !
Provide fiequentrepetition and review f

i

Provide stiuctured approach and overviews, advance
otganizers, schema, webs, digiams, flow charts, summarios

Give students a picture of the final product Use chasts,
maps. diugrams 4

Provide vanted, short activities
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STUDENT CHARACTERISTICS

COGNITIVE INTELLECTUAL CHARACTERISTICS OF |OP
STUDENTS (continued)
some students may have diffr.ulty with focusing and keeping 00 tushk

experiential ledrning 1s mos: 3ppropriate

AFFECTIVE

Students seet 10 establish a sense of «dentity
- personal

- ethnic

-~ career

lopP

Students need to develop a more positive self-image.

Students are more realisticin self-assessment.
Develop independence and autonomy.

Begin to gain more equilibrium, confidence and balance
in motives.

While peer relations remain strong, students develop
particular friendships.

ERI
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SUGGESTIONS FOR TEACHERS OF
CAREER AND LIFE MANAGEMENT

e altention getling aad ltention mondonng
ralogics

Use g variety of contestudl supp st {aadio winuasls,
madels) learn through tasks

Provide opportunitics 1o share ideas, conderns
and perceptions (discussions)

Provide feecbact and encouragemen?

Ensure the ieummg vt oNMent i sate ang
supportive {((assraom chimate bulding
G i)

Increase time allotment for Theme A.
Provide positive feedback and opportunit-es
for students to demonstrate strengths.

Provide opportumities to retiect and consider
(journals, draries, collages)

Encourage students 1o focus on self-
improvement based on their own obyectives
and ¢riteria rather than on others’ especlations
Buld confidence

Develop opportutut. s for students 10 discuss
their growing indeper “ance, their concerny
and needs (group discussions, role plays)

-13-

CURRICULUM
CORRELATION

Al Thé‘m:.j
i All Nodutes
v

All Themes

} Al Modules

<.___

Al Themes

AN Miodules

i

|
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STUGENT CHARACTERISTICS

AFFECTIVE (continued)
Students become more sensitive to needs of others.

10P

SUGGESTIONS FOR TEACHERS OF CURRICULUM
CAREER AND LIFE MANAGEMENT CORRKRELATION
Provide opportunities for students to take All Themes

leadership roles (independent studies, projects,
class presentations).

All modules

Some students tend to be more egocentric than their peers.

Interactions with other sex become significant.

10P

Some students may have difficulty reading and
interpreting social situations.

Moral development can vary considerably. Students are
concerned about defining their ¢ wn values and principles.

Provide opportunities for role playing and for
students to act empathetically.

Accept importance of appropriate expression of
emotion and provide a supportive environment
for such expression.

Provide opportunities to define and express
emotions (role playing, unfinished sencences,
journals)

Provide models and opportunities (actual and
simulated) for developing socially appropriate
behaviour.

Help students see the changing emphasisin
relationships (role play, case studies)

Provide opportunities for group interaction and
problem solving (group discussions)

Provide support for role definition
Discourage inappropriate sierectyping

Provide opportunities for students to discuss
and recommend solutions to moral dilemmas
(simulations, role plays, debates)

Theme A

Theme C |.

All Themes
Module 1

Theme C

Theme C

Themes A/B

All Themes
All Modules

Introduction
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STUDENT CHARACTERISTICS

AFFECTIVE (continued)

Moral development can vary considerably. Students
are concerned about defining their own values and
principles.

ACADEMIC

Literacy level (reading and written expressive skills) can vary
considerably.

Reading and writing skills may mit test writing ability.

Students tend to relate best to practical mathematics.

Some students are in the early stages of developing
organizational skills.

Some students tend to act on impulse but can learn to be
reflective.

LN o
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CURRICULUM
CORRELATION

SUGGESTIONS FOR TEACHERS OF
CAREER AND LIFE MANAGEMENT

All Themes
All Modules

Provide opportunities for students to examine
alternative behaviours.

modeling in learning behavioural and moral

Recognize and discuss the role and impact of l
skills

Read expository material aloud to students and All Themes

read together. Use comprehension aids for
accessing information from expository material
(see p. 56).

Refer to 'Text-nique’ for processing text
content, Appendix F.

Avoid lengthy notetaking and written
assignments.

Model writing skills.
Use word processors where appropriate.

Use strategies to edit work (see bibliography in
Appendix B).

Encourage students to use a spelling dictionary.

Use personalized tests, oral tests, alternative
methods of evaluation (see p. 62).

Use real life mathematical problems (e.qg.,
income tax, banking).

Use calculators and models.

Provide organizational structures, use flow
charts, walk-through instruction.

Encourage students to be reflective; modela
reflective orientation, and let students
experience some natural consequences. v

Introduction
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DEVELOPING DESIRABLE PERSONAL CHARACTERISTICS

The following statement outlines the Government of Atberta's position with respect 10 the role that schools play 1N developing desirable

personal characteristics among children of schoo!l age

Children inhabit schools for a significant portion of their
lives. Each day, in their relationships with fellow students,
teachers and other adults who are in the school, children are
exposed to a complex combination of influences, some
deliberate and others incidental. In Canada, the common
pattern of attitudes derives from many cultural sources,
religious, ethnic and legal. Public schools exist w:thin this
culture and it is from this culture that the school’s dominant
values emerge.

The school, as the site of a ckild’s formal education, is not the
sole or even dominant determiner of student attitudes.
Other important sources of influence include the home, the
church, the media, and the community. Educators alone
cannot, and must not, assume the responsibility for the
moral, ethical and spiritual development of their students.
They do, however, play a significant rofe in support of other
institutions. The actions of teachers and the activities which
take place in schools contribute in a major way to the
formation of attitudes.

Parents and other groups in society clearly expect teachers to
encourage the growth of certain positive attitudes in
students. These attitudes are thought of as being the
prerequisites to the development of essential personal
characteristics. For the guidance of all, the following list has
been prepared. The list is not a definitive one, nor are the
items ranked, but rather the list is a compilation of the more
important attributes which schools ought to foster.

-16-

The A'berta community lives with a conviction that nian Is
unique and is uniquely related to his world. Generally, but
not universally, this expresses itself spiritually, through the
belief in a Supreme Being (e.g., God). Moral ethical
characteristics, intellectual characteristics, and socials
personal characteristics must be treated 1n a way that
recognizes this reality and respects the positive contribution
of this belief to our community.

1. Ethicai/Moral Characteristics

Respectful has respect for the opinions and
rignts of others, and for property

Responsible avcepts responsibility for own
actions, discharges duties in a
satisfactory manner

Fairjust behaves in an open, consistent and
equitable mannel

Tolerant 15 sensitive 1o other points of view,

but able to reject extreme or
unethical positions free from
undue bras and prejudice

In roduction
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Honest

Kind

Forgiving

Commutted tu
democralic
ideals

Loyal

is truthful, sir re, possessing
integrity; fre from fraud or
deception.

is generous, compassionate,
understanding, considerate

is concthatorv, excusing; ceases 1o
feel resentment toward someone

displays behaviour consistent with
the principles inherent in the socal,
legal and political nstitutions of
this country

is dependable, farthful; devoted to
one's friends, family and country

Intellectual Characteristics

Open-minded

Thinks critically

Intellectually
curious

Creative

Pursues
excellence

i
~J

delays judgments until evidence 15
considered, and histens to other
points of view.

analyzes the pros and cons;
explores for and considers
alternatives before reaching a
decision.

is inquisitive, Iinventive, self-
initiated; searches for knowiedge

expresses self in an original but
constructive manner; seeks new
solutions to problems and 1ssues

has internalizeu the need f.r doing
histher best 1n every field of
endeavour

-17 -

Appreciative

recognizes aesthetic values;
appreciates intellectual accomplish-
ments and the power of human
strivings

Social/Personal Characteristics

Cooperative

Accepting

Conserving

Industrious

Possesses a
strong sense of
self-worth

Persevering

Prompt

Neat

Attentive

Unselnish

Mentally and
physically tit

works with others to achieve
common aims

1s wilhng to accept others as equals

behaves responsibly toward the
environment and the resources
therein

apphies himseli diligently, without
SUPErvisIon

1s confident and self-reliant,
believ.sin own ability ard worth

pursues goals in spite of obstacles

1S punctual, completes assigned
tasks on time

organizes work 1n an orderly
manner, pays attention to personal
appearance

is alert and observant, histens
carefully

is charitablte, dedicated to
humanitarnian prinaples

possesses a healthy, sound attitude
toward hife, seeks and maintains an
optimum level of bodily health

Introduction
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ESSENTIAL CONCEPTS, SKILLS AND ATTITUDES

As with other core courses in the Alberta curriculum, the Career and Life Management course exphicitly addresses the concepts, skilis and
attitudes that are considered essential for Alberta's youth. Within the context of the five core themes, each of the sect:ons of the catalogue
of essential concepts, skills and attitudes is developed (major or moderate emphasss) or reinforced (minor emphasis)

CATALOGUE SECTION EMPHASIS CORRELATION WITH C.A.L.M.
e T T e N T e R S T T T R o B P G e e e T

SELF-CONCEPT/LIFESTYLE major Addressed as a general objective, and explicitly \n Theme A  Seli-
Management, Theme B Well-Being, and Theme E. Independent Living

INTERPERSONAL RELATIONS major Addressed as a g« neral objective, and throughout Theme C. Relationships

CRITICAL/CREATIVE THINKIMNG moderate Addressed as a generc concept, general objective and reinforced through
proposed instructional strategies Defined within Theme A. Self-
Managemeant

COMMUNICATION moderate Addressed as a generic concept, general objective and reinforced through
proposed instructional strategies Defined within Theme A°  Seli-
Management,

SCIENCE/MATHEMATICS minor Addressed in imited degree through deciston making as a genenc skill, and
Theme E Independent Living, through app'ication of basic mathematical
skilis

LIFELONG LEARNING moderate Reinforced throughout the curriculum, but emphasized in Theme D Jarewrs
and the World of Work

CITIZENSHIP minor Addressed 'n limited degree through relationstip of individ. il 10 cociety

CAREER EXPLURATION major Extensively addressed, particularly in Theme D Careers and the World of
Work

CONSUMER/PRUDUCER moderate Addressed in Therne E  Independen. Living and Optional Module 4 Consumer
and Investment Choices

GLOBAL/ENVIRONMENTAL minor Addressed in imited degree, primarily with respect 10 individual relationships
and interdependence with environment

o -18- - Introduction
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GENERIC SKILLS

The three generic shills of dealing with feelings,
communicating and thinking should be tntegrated and
applied throughout thr learning expenences of all themes
By prowiding opportunities to develop and improve these
skills, students will appreciate and understand how careers,
relationships, health and finance affect their hives These st lis
provide the basis for self-management skills and should be
continuously reinforced throughout the other four themes
and optional modules

DEALING WITH FEELINGS

Itis important that students are able to identfy their feelings,
cope and accept these, and learn ways of approprately and
effecuvely communicating these to others By learning 1o
deal with therr feelings, students will

learn more about themselves

learn more about othars

communicate better

improve their physical and mentai well being
enhance their relationships

® & & O o

Teachers can help students to deal with their feelings in two
ways

® asatopicof study in the Self-Management theme
e asagenenc skill reinforced throughout the curriculum

DEALING WITH FcELINGS AS A TOPIC OF STUDY

In considering this as a topic of study, students will have the
opportun:ty to undertake numerous activities that have them
identify their feelings, practise effective expression of these
and understand the relationship between their feelings and
beliaviour. Several sample lesson plans 1n the Se!f-

-21-

Management sub-theme address these learning espectations
Extensive additional activities are provided in the
recommended teacher resource Reaching Out --
interpersonal Ftfeciveness .and Selt-Actushzation

DEALING WITH FEELINGS AS A GENERIC SKILL

In almost alf activities, opportunities vill arise “o reinforce
dealing with feelings as a generic «kill - Encourage students
1o

identify the feeiing, and

@ have y'udents own up to their teehings
eg, youmake meangry when you don’'t zall me when
you say yGu will

e have them use "I messages”
eg, lgetannoyedwhen

® have them recognize and descnbe Their feelings
eqQ, wrniten journals in complete sentences how they
felt ubout an activity
“"Whenlcamento classi felt

o have them bisten for feelings

espress ther feelings appropriately und effectively

role play difterent situations

case studies

teelings charades

pracuse conveying feelings both verbalty and

non-verbatly, and congruently

check their perception of feelingy

® pracuse conveying anger and stress consi: uctevely
(refer to Relationships Theme 3)

® provide opportunities to practise assertive behaviour

Generic Skalls
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BUILDING COMMUNICATION SKILLS

Building communication skills is addressed 1n the curriculum
in two ways:

@ as atopic of study in the Self-Management theme, and
© asagenericskill reinforced throughout the curriculum

COMMUNICATION AS A TOPIC OF STUDY

Communication as a topic of study focuses on recognizing the
elements of effective, personal communication Initially, it is
valuable to use the study of communication skills to build a
positive classroom climate (refer to page 50).

COMMUNICATION AS A GENERIC SKILL

Following are some suggestions fcr bullding communication
skills throughout all the themes and modules:

® Students observe (possibly videotape) a conversation arid
list important elements in the communication: inquiry or
response(s), conclusion, et-.

® (Class participates in its own version of a television talk
show.

® Students practise discussion skills in small groups and
identify similarities and differences between speaking to
several persons and one person

® Students engage in picture and word azsociation games,
dictionary searche< favourite words list, etc.

® Students tape-record voices to hear themselves.
® Students observe videotapes of effective communication

¢ Students conduct activities in which they model a
particular behaviour from <tories and observations

54
@

-

Students hst consequences of inappropriate listening
(e g, missing instructions, rejectior, non-verbal cues)

Students role play situations depicting consequences of
inappropriate hstening

Present a brief <kit, first vuiith nen-verbal behaviour, then
with as much verbol comment as possible  Have students
discuss the different mterpretations - f the shit

Meet in small groups. Have one person in each group
take a particular body position or posture Have the other
arcup members explain how they interpret the person’s
attitudes or feelings Have students discuss the similarities
and/or differences of the responses

A full-size partition (could use a rolling chalkboard)
separates two people Each person has an identical set of
children’s blocks. Person A arranges the blocks In an
intricate fashion and verbalizes the arrangements to the
other person. No communication 1s allowed from Person
B to Persor A. Person B attempts to arrange the blocks in
the same fashion. Time the action. Follow the same
procedure, allowing only verba' communication Repeat,
allowing non-verbal and verbal communication. Time the
action Discuss.

In small groups, students discuss the importance of
communication  Have them consider people who have
had communication problems Ask the students if these
people might have had these communication problems
without being aware of them

Create a bulletin board showing the need for and

importance of communication  Have students include
some representation of the “risk” of communication

Generic Skills
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® Refer to television and movies to show examples of poor
communication skills. Have students follow particular
characters and determine how their poor communication
skills have been a part of building the plot

® Practise making intentions clear by pdrticipating in role
play that illustrates teacher-student interac.ion. Observe
how problems can be avoided by clarifying intentions

® Praciise sending "I-messages” in small groups, in skits.

@ C(Create a bulletin board to show I-messages and you-
messages.

ENHANCING THINKING SKILLS®

Thinking skills are addressed within the Career and Life
Management curriculum in four ways:

® by correlating learning expectations ott ined in the
curriculum to the four learning processes (recall,
understanding, involvement, synthesis)

& asagenericskill

& as atopic of study within the Self-Management theme

® as a nasis for effective decision making

10P

. The study of thinking at an abstract level may not be |
. appropriate for some 10P students. .
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THINKING AS A TOPIC OF STUDY

To help students understand how they th.nk, they must
become more familiar with the various dimensions of
thinking and the vocabulary that relates to those dimensions.
Basically. they need to recognize that there are many discrete
thinking skills (analysis, evaluation, etc.,) which are combined
to form th.nking strategies (p:oblem sol- ng, creauvity).

The awareness of the thinking process (thinking about how
one thinks), called metacognition, is an important element In
improving one’s abihities to use the discrete thinking skills and
to apply the various thinking strategies. One’s attitudes
about thinking also impact on the individual’s ability to think.

Within Theme A: Self-Management, Sub-Theme 2 - Building
Self-Awareness, the learning expectation states that the
student demonstrates an understanding of the various
elements of the thinking process. The lesson plan on page 92
could be used to present this learning expectation

Tk= following information shows the various dimensions of
thinking-—the interrelationship of thinking sk:!ls, thinkin2
strategies, metacognition and attitudes In addition, 1t 15
important to recognize that thinking does not occur in a
vacuum; it occurs within context specific to the individuat and
reflects the background environment ard purpose

ot Generic Sklls
s
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Discrete Thinking Skills

Individual or discrete mental skills are components of more
complex thought. Discrete thinking skills can be organized
into the input of data, the processing of data and the output
of the products of the data. A skill can be used for creative or
linear purposes.

input of Data

® Gathering data through the senses -- listening, observing,
smelling, tasting, feeling - (kinesthetic)
@ Being fascinated by the awesomeness of the environment

Processing the Data

Linear Thinkin

Problem Solving
Critical Thinking
Deciston Making
Strategic Reasoning
Logic

Creative Thinking

Creative thinking involves that wnich 1s new or insightful.
Tnese behaviours are used In the creation of new thought
patterns, unique prodt ‘ts, and innovative solutions to
problems.

¢ Comparing/Contrasting

® Analyzing/Syiithesizing ® (Creativity o Model Making
e Classifying/Categorizing e Fluency o Insightfuiness
® Inducing/Deducting ®  Metaphorical Thinking 2 Complexity

® Perceiving Relationships: temporal, seriational, spatial, s Intuition

hierarchical, sylloaistic, transitive, symbolic

Output of the Products of Processing the Data

Inferring

Hypothesizing (if...then...)
Predicting/Forecasting/Extrapolating
Concluding/Generalizing/Summarizing
Evaluating

0 6 9 @

Strategies for Thinking

Thinking strategies result when the discrete skills are linked
tc .rategies Humans use these strategies when faced w.th
dilemmas, problems, decisions, or questions that cannot be
immediately resolved.

Examples of these strategies can be characterized as I'near
thinking (dealing witl: information in a sequential manner)
and creative thinking {novel and insightful thinking) A
strategy may be credqtive or linear, depending on one's
purpose and use for it.

.24 -

Metacognition (Thinking about Thinking)

To be conscious of one’s own behaviour (metacognition) and
the effects of that behaviour on others 1s a characteristic of
mentally healthy individuals, 1tis also an attribute of effective
problem solvers In teaching "learning-to-learn” behaviours,
teachers are contributing to the growth of meta.ognition in
stucents

:Students are believed to benefit from delibera.c attention :
.to the development of metacognitive behaviours and
:Strategies. :

Generic Skilis
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Attitudes (Mental Set)

Besides the skills and strategies of thinking, a porson must
also have the attitudes that contribute to thinking. The
thinking person must have the willingness, the disposition,
the inclination and commitment to think.

Some of the attitudes and tendai-cies that demonstrate this
internalization of the thinking spirit include:

® being open-minded

e withholding judgment

¢ being honest

e seeking to become more informed

® searching for alternatives

e dealing with ambiguity

® striving for grecision, definition, and clarity

® remaining relevant to the central issue or main points

® perceiving relationships between the basic concern and
the discussion at hand

® being willing to change with the addition of more
information or for compelling reasons

® taking a stand wi en the evidence and reasons are
sufficient to co so

@ being sensitive to the feelings, level of knowledge, and
concerns of others.

U
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THE THINKING PROCESS
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THINKING CORRELATED TO LEARNING EXPECTATIONS

The learning expectations outlined for each theme are

correlated to four basic thinking processes: recall,

understanding, involvement and synthesis. Teachers are Dimensions of Thinking Learning Processes
encouraged to structure lessons to encourage students to -

O
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"process” the learning, as @ minimum, at the specified leve: of DISCRETE SKILLS St
thlnklng "»/'i'jl:,///lxl/lll’//;;, ’/’/,: R I RUF TN
Y /97
. i o Ll ,/,,/, (VS SRR/ 2
Each learning expectation is defined in terms of one or 1 :ore of FRIURAIE NI s /// ,';/////,
four learning processes. o 4 ;;// /////// s et
PR IS A " ’;”’/”/‘/ p
LEARNING PROCESSES , , bokiliiize /
[ G SR Y 1y 3
Recall Involvement
Mastery Responding
® observing o desc’ bing feelings STRATEGES
® memonzing ® ¢mr.athizing FOR THINKING
e sequencing o prefernng and valuing
e labelling e decrling
o listing

CURRICULUM

Understandi. .g

Reasoning

® comparing and
cantrasting

o classifying

@ summarizing

¢ hypothesizing

Sythesis

Reorganizing

® a350Ciating

® generating

® speculating

2 amagiming andg
elaborating

METACOGNHION
[ RPN TSI I

Ty

ATTYUDES 1 & 1

o predicting o using metaphor or
e verifying analugy
®(fvy NQ ot
® appiynig E] '
The learmng processes correlate to the dimensions of B

thinking that are outlined as a topic of study within Theme A
Self-Management As the learning processes involve
progressively sophisticated thinking processes, dimensions of
thinking and the learning processes interrelate as follows:

64 "2
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THINKING AS A GENERIC SKILL

One of the goals of Career and Life Management s o
encourage students:

® tounderstand how they trink (metacognition)

@ touse a wider vanety cf thinking skills and strategies

® to apply increasingly sophisticated ievels of thinking
when making decistons and dealing with issues

This goal 15 generic to the entire program and should be
reinforced throughout the course through appropriate
instructional strategres

Teaching thinking as a generi< skill means that teachers strive
to create school and dassroom conditions that are conduave
to expanding stucents’ thinking skiils and sirategres  This
means that;

® Teacners POSE problems, RAISE questions, and INTERVENE
with paradoxes, dilemmas, and discrepancies that
students can try to resolve Students should be
encouraged 1o do the same

¢ Teachers STRUCTURE the classroom environment for
thinking--valuingit, making tume for 11, securing matenat.
to support i, evaluating growth within it

e Teachers RESPOND to students’ ideas :n such a way as to
maintain a climate that creates trust, aliows nisk taking, 1
experimental, creative, and positive  This requires
listening to studes and each other’s ideas, remaining
non-judgmental, and having rich data sources

® Teachers MODEL or DEMONSTRATE the behaviours of
thinking that are desired in students For example, when
a problem arises in the classroom, the teacher
demonstrates efiective problem-solving strategies and
may subsequently analyze that strategy with the students

®  Teachers and administrators APPLY u repertoire of

methodologies 10 meet a variety of lear img espectations
Jand students’ tearning styles

Teachers can mtegrate teaching for thiw (g througnou! the
curriculum by

¢ encouragmng ntelligent action
using effertive questtaring techiniques

®  engaging in joint teacher-pumit plarming of course and
themes (seep ST and p 76, item 12, for IOP students)

Encouraging intethgent Action

Following 15 a list of behaviours that seem 10 be characternstic
of intelligent action

Input

The basis ot ull thinking involves taking information in
through the senses Listening, smelling, observing, tasting,
feeling are the processes thiough which all informaticna s
taken into the bran

Intefhgent human beings

8 use dll senses and Finesthelic medan.
information (perceiving clearly)

® are alerl 10 problems, discrepancies, and conflicts in the
information perceived (disequilibrium)

® are tolerant of ambiguous situations - do not require
complete knowledge or control (tolerating ambiguity)

¢ have a plan io collect all information und do not have to
repeat observations (exploring systematically)

® name with precision the objects, conditions, and events
being observed und expenenced 5o that they can be
remembered and discussed (labeiling)

to gather

Gener¢ Skills
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10P @ have in mind a goa! - a piCture or wision of
looaaao-aa.--aaa-oaa-.o-aaa-a.-aa-aaaa-. " s e gq Somethlng needed or deS”ed-—and the Stepg
.® usenon-verbal and verbal descriptors necessary to achieve it, changing or adjusting the
goal as necessary (internalizing)

.
.
.
Do cs st easssacssseassssasssssasssmanssssansassed

@ dentify what data may be lacking in the
accomplishment of goals, and generate strategies
to procuce those data (strategic reasorung)

o describe objects, conditions and events in terms of
where and when they occur (perceiving temporal

and spatial relationships).
¢ develop a plan or st- ategy that includes the steps

B2 8 5 8 28 8 2 A0 BN S AN S P ANSa As S s AESe e ANEAsAS

.IOP needed to reach the goai (planning

1@ use structures (e.q., time lines, flow charts, X systematically)

. maps, webs) to clarify temporal and spatial . ® remember to be able to access the various pieces
relationships of information needed (broadeng the mental

o identify which characteristic, of an object, event
or cordition remain the same, even when changes
take place (conserving constancy)

e consider more than one var.able at a time as a
basis for organizing and reorgan'zing the
information gathered (using more than one
frame of reference)

© strive to be precise and accurate (using precisicn
and accuracy)

Process

S5ore meaning must be made of all the information
gamned Intelhigent human beings act upon informa
t.oninways that will help make sense out of 1t

Intetligent human beings

field)

o search fcr similarities and differences among

objects, conditions and events (comparing and
confrasting)

e find the class or set to which a new object,

condition, or event helongs (classifying,
categornizing)

o explore alternative solutions and project what

would happen f one or another were chosen
{hypothesizing)

8 defend an opmion w Lh logical evidence <« k 1o

support more than one hypothesis, ¢riicize their
own and others’ nropositions that fudk oo cal
testimony (seekinglogicat evidence)

® have a repertoire of problem soluing strutegies 50

thet arralternative can ne usea winen one «trategy
does not produce desired results {uying fieabhit,
and perseveraniel

e define the probiem, determine what s reeded 1o .“?.P. Ceeann C e asa e aa e naaaen Caaaas -

resctve the problem, and design strategies to 1 process holistica'ly and inturtively as well as .
effect solution (analyzing discrepancies) : linearly .

- LR R I A N R R CRC AR BRI AR ) -

® discriminate among the information gathered
that which s relevant and applicable and that
which 1s not {perceiving relevance)

-29- Generic Skills
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Cutput

The meaning derived from acting upon data from the
enviro, ment is communicated to others, applied in
novel situations, and is constantly being evaluated for
accuracy.

Intelligent human beings:

communicate clearly and accurately (using

precise language, visuals z2¢tions)

listen to and consider another person's ideas,
points of view and feelings (overcoming
egocentrism)

think through a solution or answer rather than
making mistakes and having to repeat
(overcoming trial and error)

draw firom memory and past experience, relevant
data and strategies to help in the resolution of
problems; or dilemmas ({relating past experience)

pause to formulate an idea rather than blurt out
the first thought that comes to mind  (restraining
impulsivity)

originate novel, creative images, solutions, and
relauonships  (demonstrating fluency, flexibility,
onginality)

nave alternative suategies to find answers that
are not immediately apparent, rather than give
upin panic or de~pair (searching for alternatives)

check to see if the results of the strategy (product)
match the intended outcome (image) (checking
for accuracy)

stnive for quality, craftsmansh.p, and accuracy
(striving for the best)

-30-

Using Effective Questioning

Teachers can help students improve their ability to think
by consciously designing questions that require students
to use a variety of tninking skills and strategies.

Input Questions {recalling/building a data base)

complete
count
define
describe
identify

list
locate
match
name

observe
recite
select
tell

Processing Questions (using data internalizing)

analyze
arrange
classify
c¢combine
compare
contrast
constru t
distinguish
estimate

experiment
explain
group

infer
1ivent
analogize
organize

Output Questions (applying)

apply a principle

build a model
choose
create
decide
discuss

evaluate
expand
extrapolaie
forecast
generalize
hypothesize

report

separate

sequence

show

show cause/effect
show relationships
summarize
synthesiz 2

iwoagine
judae
predict
prolect
recommend
speculate

Genenic Skills
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The chart on page 32 provides some additional suggestions
for using effective questioning to develop students' thinking
skills at the input, processing and output stages.

Some suggestions:

¢ c¢nsure that the syntax used in the questions is
appropriate to the students' abilitv

o begin with the simple and move to the complex

® encourage students to recognize how a skill or strategy
can be transferred to other situations

e close by summarizing and helping students recognize
how they have appiied their thinking sxills

¢ when posing a question, 2licw the students adequate
time to think

e renforce the importan:e of actively listening to others'
ideas and reflecting on them

e acknowledge as mir h as possible all efforts to think
without valuing

@ help students clarify their thoughts by asking secondary
questions.

-31-
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QUESTIONING TECHNIQUES THAT HELP BUILD THINK!NG SKILLS

Operational Level

Teacher Initiates wvith:

Student Responds by:

Teacher Responds to Student with

Questions or instructions
that cue the student to

Gathering data or recalling
facts and previously learned

Cues hat maintain or reinforce the level of
students’ thinkiny,

EXAMPLE" How ¢2nyour
decision to take on a part-
time job affect your
relationship with your
family?

Input respor.d wth a descriptive information EXAMPLE- “Good * “That's nght * "0 K "
statement, from recail or oR
sensory ob. ervation. instructions or follow-up questions
EXAMPLE: What are the four | EXAMPLE: “Idon't know (i, "™ youremember what thinking
levels of thinking skills? OR abou. . anking meant?")
Discrete skills, strategies
What are three thinking thinking about thinking and
skills? attitudes.
Questions or instructions Explaining, irferring, Acceptance, eluboretion or clarification
that cue the student to use analyzing, or showing responses that maintain tha inference level
* the data to show relationships between the
. OR
relation<hips or cause and data
Processing :::I;tz'gz:Zg:::rzeea:é:s'fy’ Follow with another data processing
question
EXAMPLE: How can choice
of a career affe<t ifestyle?
(1 e, How car one'sdesire to
ski be affected sy what one
does for aliving?)
Questions or instructions Predicting, hypothosizing, or | Acceptance, elaboratior, clarification, which
which cause the student o applying a previously mantain the cognitive ievel
predict, theorize or apply a learned pi'n¢iple (0 a new
princgipieinanews: tion, |situation
Output to do diergent thinkiny

Revised from materials developed by Arthur L Costa, Califormia State Urnversity, Sacramento
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THINKING AS A BASIS FOR DECISION MAKING

A key element of enhancing thinking skills which runs
through all of the themes 1s to apply effective thinking skil's
to decision making. Each theme provides an opportunty for
students to gain information and build skills that will help
them to méanage their live:. Students should he able
automatically to apply . Jec.cton-making model which 1s
~rsonally workable and appropriate to the situation, to the
~gement of their actions and to the environment in

.h they function

To develop this skill, the student will need frequent
opportunity to practise deusion inaking

These experiences should be characterized by:

& situations/decisions that are rneamingful to therr iives at
this time

© situations/decisions that are within the develoning
intellectua! ability and social maturnity of the student
(simple to complex)

® an environment that 1s supportive and challenges
students to make their own decisions, rather than one
that is ‘expected’

® an env ronment that helps students recoc-inze that ‘risky’
decisions can result in failure, and encourages them to use
failure as a learning oppcrtunity

8 assessment that reiates to how effectively students apply
the decision-making process, not whether a decsien 15
considered 'nght’ or 'wrong’

® acceptance that students will establish o personal
decision-makir g/management mode! that may c¢hange
under various circumstances

Deciston-Making Models

Students have - ‘en using a vanety of decision-making models
in courses such as social studies, science, or mathematics They
shoul” be encouraged to use or modify one or more of these
models to suit their personal preference They may be
comfortable with the inquiry model used in social studies or
the decision-making modeis used in elementary and junior
high health

10P
:Students are encouraged to use the decision-making
:model adapted for the |.0. Program. :
§ 6060 6 0000060600008 00000 0e0000s00e00es000e0s0sss00s0e0s00s0ex0l
SAMLE DECISION-MIAKING MODEL
1 Define the goal/problem
2 identify/assess materials and non-material resources and
constraints

3 Identify alternatives and opportunitirs

4 ldentify conscquences

5 Make adecision (select an alternative)

6 Prepare and implement an action plan

7 Evaluatef goal has been achieved

This model emphasizes the concept of establishing an action
plan and manag.ng and implementing the deGsion  Two
worksheets for tins decsion-matang/self management model
are shown schematic. lly on pages 34-36

Generie Saally
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DECISION-M».KiNG MODEL* 5. Make
Decision
—+—| Obyective:
g
|
Material Resources:
| . +
| -
|
| —_—p  |Time
Schedule:
>
$-. ............. .p
. Non- ial Mcnnoring.
1. Define the on-materta :
Goal or 3
Problem B
(Wants? . . .
Needs?) 3. Identify A!tgrnatwes or 4. ldentify 6. Prepare and
Opportunities Conseauences Implement
Action Plan
]
[
2. Identify and ‘ssess %
Resources/Co  traints 7. Evaluate
F__‘j_‘l
? ‘? ? Goal Goal
Nei Met Met
b e e e %’
"odified from model developed by Calgary Board of Jducation Next

-34-
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Goal/Problem
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DECISION-MAKING WORKSHEET

Define the gual/prunlem in your own words

Identify/assess resources and constraints List the resources that are available for achieving the goal or solving the probiem List
maternial and non-material items

List the constraints or barriers to achieving the goal or solving the problem

Identify alternatives or opportunities that are pcssible for acheving the geal or soiving the problem

N W >

Idenufy the potitive and negative conseguences of each alternative histed in No 3 above

posttive consequences negative consequences

U -35- Generic Skills




Decision-Making Worksheet (continued)

5 Make a decision Circle the letter that corresponds 10 the aiterni e haeo ir i)

solving the problem

A

6 Prepare an action plan and implement
the plan Resources Check No 1 What
do you need?

D 3yl SOG O, 0002

0T S G0 D

Activities and time line What are you going to do, and when?

Activities

Date

Goal achueved or problem solved

7 Evaluate if goul has been achievad or problem solved
Comment:

yes e somewhat

Are you happy with your decisston mating in this situation?
Comment.

yes somevihagt

What would you change next time you make a decision?

.}_x
-
-

-36-
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RECOMMENDATIONS FOR IMPLEMENTING AND ADMINISTERING THE PROGRAM

Following are a number of suggestions for implement'ng the

program at the school level.

These are recommengations and

should not be consitdered as a program req. rement or as
mandatory in any way.

1.

Room Allocation

CALM teachers and students will be using a variety of
resources (texts, pamprlets, bookiets, vigeos, filmstr.ps) 1f
one classroom could be designated for CALM, all resources
could be located :r that room and a classroom reference
sectionsshelf established. Ready access 15 such resources
will encourage students to undertake individua’ study
pro:ects and support teacher efforts to errich the program
and meet indrvidual student needs

Room Equipment/Furnishing

s>tudent activities may include small group work and
partnering. Desksftabies that can be moved will ‘achtate
group arrangement Also, 1t wou'd be =2lpful to have
plenty of bulletin board space, shelving for resources, and
ready access to a flip chart, VCR, television, overhead
projector, 16 mm projector, computer and printer, and
telephone

Classrcom Atmosphere/Management

The standards for classroom management and atmosnhere
are established by the classroom teacher 1t should he nsted
that many of the obsectives and related activities sutiin d in
the curricu'um and 10 this manual imvol e 1aterucuon on a
one-to-one, or one-to-group basis (L 15 a tremendous
advantage if students can fee, part of an accepting and
positive learn.ng environrment  This allow, . do e intaraction
among students a'though it may result in a higher nomnse
tevel than occurs in many ot.ier clasces

59

Team Teaciung

The CALM course ncludes content from several supject
disciphines 'nosome cases, TEAM TEACH!NG may be a viable
alterrative  However, care should be taken to ensure that
the generi¢ concepts are fully integrated throughout a!l the
tremes and that strong student-teacher support is ensured
Student Grouing
itisimp: *ant to the goals of tha program for teenage gir's
and boys o tes n 10 discuss ideas and share concerns w.th
confidence and wwithout embarrassment  Grouping b, sex
or abil'ty ltmits thair opportunsties to interact and 10 igarn
10 apgreciate another person’s gerspective  Hows 1, «f 1t
appears that students are tnable 10 discuss certain, topics
freely in 3 mixed group, 1t may be necessary to rearrange
the dass

10P

. In integrated classes (where 10P students are included .
- with other program students) it is suggested thet time be
. allocated to enable the teacher and ot' »r students to
. work with groups and or individuals 1n need of special
. attention.

e 8 o8 s U e s 0k
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PLANNING THE COURSE

Each teacher will apply < personal style when dealing with teenagers, using rcsource raterials, and establishing a cassroom atmosphere,
The CALM course should be designed to meet student needs, to utilize available resources effectively, and to capitahize on the tezrher's

strengths and preferences

accommodates the needs »f all students.

Tnere should also be some provision for testing new strategies and ma erials. Differentiated instruction

The following twelve steps are suggested when planning to teach the CALM course for the fi'st time Mote that the sequences of the STEPS

may v.ry.

STEF 1:

STEP 2:

Review the CALM curriculum
Program objectives and learning expectations

Desionated support materials:

e student text and teacher guide

& teacher resource manuals

¢ implementation manual

® approved teacher and student references (see
Buyer's Guide)

school/community resources

© ACCESS Inservice Videos and Inservice Guide

Consuit with other teachers

Other CALM teachers:

& discuss plans for the implementation of CALM and
set priorities

@ assign responsibilities, and set time lines for
remaining steps

Other related subject area teachers (e g, personal

living skills, religious studie  basic business)-

® meet and discuss how the courses can complement
and reinforce each cther.

IOP course teachers:
® meet and discuss cnoperative plans for ensuring
CALM builds on the the existing I0P courses

c sas
Lo

-40-

STE? 3:

10P

Ensure the course plan will meat student needs

Prepare an mmitial classs/community profile (a

detailed class profile could be done during the first

or second day):

€ students may have taken related courses

¢ class mix: heterogeneous or homogeneous? In
level of ability? High school diploma pattern?
Agerange? Gender mix?

e community values nd socio-economic
characteristics.

Determine implementation strategy How many
credits? Is human sexuality to be integrated within
the core program? (See page 7 ior suggested plan
for 1I0P students.)

Set priorities within defined curriculum goals and

objectives and iIdenufy:

® hnkages among themes (interrelationchip and
interdependence of concepts)

® content to be emphasized

skills to be emphasized

® ./hichlearning expectations can be combined.

.o---ooo-oo.o--oooo---.ooo-oo-o.-oo.oo.o-oo-ooooo.

. See Section IV for suggested theme modifications for 1OP

. students.

Program Planning
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STEP4: Determina the instructional time that is available STEP9: Este l!ish communication networks with narents,
community and government agencies {through
@ length of class period (80-, 60-, 40-minute periods?) newsletters, meetings, scnool visits, etc.)
® number of classes for basic course objectives? review
and evaluation? schedule school activities? {(See STEP 10. ldentify learning expetriences and instruciionai
page 45 for number of classes recommended for each strat.gies /see pages 54-58 for suggested process-
theme.) oriented instructional strategies for regular and 10P
students)
STEPS: Determine expectations for student achievement
® ensure Instructional strategy relates to the learming
8 standards process (i.e., recall, understanding, involvement,
® strategies for measuring achievement (see pages 59- synthesis)
71) ® ensure that evaluation reflects learning process and
¢ strategies for enrichment and remediation. time spent oa learning expectations (see pages
10P 59-62).
:.-..l--o-------.----.-----.-------------.-.---n IOP
. See page 62 for expectations for IQP students. . Bes o toacenaneacanatonaaanettaaasastanatennanaase
. See page 62 for evaluation strategies. .
LI R I R L L R R R N Y R N}
STEP 6: Prepare course plan (long-range)
STEP 11: Ensure classroom facilities are arranged as effectively as
® prepare course information sheet (see pages 42-44 is possible
for sample).
o furniture suitavle for group work and project
STEP7: Sequence themes and sub-themes activities
© storage and distribution space for resources and
o tentatively allocate required and elective time (see references
pages 42-44 for blank planning forms). © attractive visuals (pictures, bulletin boards, etc.)
® access to audio-visual equipment and computers.
STEP8: Identify and obtain key resources and referances
STEP 12: Be watchful of opportunities to improve the course
® approved print material and software through
Learning Resources Distributing Centre o evaluate and modify the program throughout the
@ approved videos through ACCESS NETWORK school term and when the course 1s complete
@ audio visual bookings (school or school system o take advarntage of inservice opportunities
learning resource centre) ® build support systems with other teac*ers,
e fieid trips, guest speakers (community, governinent community agencies and government departments,
agencies, partners).
&Y
-41- Program Planning
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LONG-RANGE PLANNING FOR

COURSE-AT-A-GLANCE

WEEK

OF MONDAY

TUESDAY

WEDNFSDAY

THURSDAY

FRIDAY

10

1

12

13

14

15

16

17

18

19

20

Program Planning
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RECOMMENDED TIME ALLOCATIONS

The following chart outlines the minimum number of class periods which shou!d be allocated to each theme and moduie in a
3- or 5-credit course. Elective time should be allocated among the themes to help meet students’ needs

Minimum required and elective time allocations are defined within the Career and Life Management 20 Course of Studies
and this Teacher Resource Manual.

Required Time
THEMES 60-minute 80-minute
classes classes
» |A.  SELF-MANAGEMENT 9 7
¢ |B. WELL-BEING 9 l 7
: C.  RELATIONSHIPS 10 7.5
o |D.  CAREERS AND THE WORLD OF WORK 11 8 _
~ |E. INDEPENDENTLIVING 12 9
' UNDEFINED (ELECTIVE) TIME 11* 7.5*
TOTAL 62 46
. OPTIONAL MODULE (Choose from modules 1,2,3,4,5) 25 18.5
¢ OPTIONAL MODULE {Choose from modules 1,2,3,4,5) 25 18.5
¢ | UNDEFINED (ELECTIVE) TIME 24** 18+
, TOTAL 125 93

*  This undefined (elective) time mecy be used to 1) expand on learning expectations from the core curriculum, or
2) integrate learning expectations from Module 1: HUMAN SEXUALITY

** This undefined (elective) time may be used to expand on learning expectations from the core program or optional
moduies

%t
\) o
-45- Program Planning
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LIAISON WITHIN THE CALM PROGRAM: ROLE DESCRIPTIONS

The broad scope of the Career and Life Management Progrsm
will lead 'ogically to the involvement of ind viduals ane groups
who have similar areas of responsibitity or commitment  This
nvolvement, 1f well coordinated, can be very positiue ang o fer
the teacher valuable support The strotegies for encourag ¢
such mvolvement ang the degree shoulG e ceterm ~ec
cooperatively oy tre teacher, schoo’ admn sTrator anc wu =o'
schoo! part:ic.pants

As noted on the CALN Support Nenwor! ¢hart on page <9, tne
teacher is the cantre of a program 'mplementa® or ean 1o
involves others withn the $Cho0’, S¢N0o0! SysTem, commurity
and government agerces

Following are ro'e descriptions for those wha (ou ¢ DE w0 vee
in the implementaton ot *ha Career and wfe Viarmagemen
Program

ROLE OF THE TEACHER

The rote of the Career and Life Management teacher s varied
and demanding because of.

@ the broag areas of content that are covered

o the process orientation which regu res the use of many
different teaching strategies and approaches, and

o the abiity range and various learning styles of the students
tating CALV

The role relies upon the ndividual 1o possess and disnlay not
only the qualttzes and charactenistics of a geod teacher but a'so
the abiiity to-

3 nvolve students in plarning and other interactive fases
faciiitate sma't groun work

e guide students as they fearn and develop skitis in
interpersona’ relationships ars the career planning process

@ "
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mogde' *he nrarpersonal ond self-munsgement il
ercoragad throughout the course, and

support students by berng non-judgmenial, non-
regteming, and sepsitive to .ndeaduais’ necds o3 ssues
et may De probiemarnie Tor some studants are d s ssed

Tre Carcer and Life Wonagement teacner

@
3
&

[

e3tubiish ws 3 sunportive tearning enaronment

ne psyiudenisrecogn.ze e sk s ana shnty

nees stuoents DU'd awareéniyy ong Sucep arce of

themselyves

prov-des oonortunities for students o bhu'd decs,on-

mMagrng/management s'ills

encourages students 10 develop and use

-~ nvest gat:ona' personal resgarcn s ills

- communication skills {one-to-one, small group, large
group, peer teaching)

encourages students to take risks

assists students to set realistic goals and obyectives

provides opportunities for students to transfer skills \n a

variety of situations

ensures sensitive and controversi.t  <ues are dealt with

properly

recogrizes when to refer students 10 other specialists

identifies potential problem aracs or areas of sensitivity

aefines fong- and short-term goals clearly

recogrizes student's learning sty'e

develops plans that are flexidle and are designed to

accommodate

- wvarous!earning .tyles

- developmental rtages of learning

- cooperative planning and deciston making

takes advantage of teachable moments

uses opportunities for incdental learning

demonstrates a commstmen! to the program and

enthuciasm for student success

P.ogram Planning
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Aruitoxt provided by Eic:

ROLE OF THE SCHOOL ADMINISTRATOR
The school administrator:

o understands the goals and objectives of the curriculum and
is familiar with th> recommended instructional strategies

¢ provides ongoing moral support through staffing, funding,
organization and professional development opportuntties
for teachers

o carefully selects staff who are able to relate well to students
and to motivate them, through the process approach, to
teach this program

e provides necessary timetabling support and ensures suitabte
room allocations (areas for group discussion work and
activities are important)

® ensures entire staff and parents understand the program

¢ encourages appropriate parental and community
involvement in the course

ROLE OF THE SCHOOL COUNSELLOR

it should be noted that the counsellor’s involvement in the
CALM course is not intended to substitute for personal
counselling, even though CALM may affect the needs and
nature of the counselling students require The school
counselior:

e provides teachers with information (from career tests
occupational profiles or self-assessment, that will assist with
the career planning process

@ counsels students identified by the CALM teacher as having
problems, or s concerned about

o provides support and guisdance to the CALM teacher in
thase areac where the counsellor has special expertise (smaii
group work, career preparation, relationships)

& helps CALM teacher to identify 1ssues/topics of concern t :ai
would be of speciai relevance to individual students in the
particular community

® acts as haison between teacher and parents in an effort to
encourage parents or other support agencies o become
activen the curriculum

£
- !‘J
A
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® shares support materials (career opportunities)
® works cooperatively with CALM teachers to help students
prepare career plans

ROLE OF THE SCHOOL LIBRARIAN'
The school Hibranan

o assists inadentifying and focating sustable reference
materials
® provides assistance to students doing research/investigation
8 provides< rupport in buitding students’ informaaon skills
- information retrieval (accessing information with'n the
school fibrary, school, community, industry or wherever
appropnate)
- information processing (synthesizing and apply:ng
information in a varrety of settings)
- information shanng (communicating the processed
nformation in an appropriate, but not necessarily
“traditional” written format)

ROLE OF GOVERNMENT AGENCIES

Various government departments have mandates that retate to
the objectives of the CALM curriculum, i particular, addressing
the life planning needs of the Alberta public

in uddition to giving invaluable assisia’ ce 10 developing and
providing print and access resources for the curncuium, these
government departments and agencies are prepared 1o provide
ongoing support to teachers implementing the program
Because of staff nmitations, government departments statt
may be unable to prosde direct Jlassroom assistance, but pe
wiling to aseist in teacher prenaation (reter to the CALM 20
Implementaltion Manual for Admunistrators Counsellors and
Teachers for a hst of regonal ofi ey oF
departments and agencies)

e governmment

+ 5
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2 s hesshe developing shitls needed 1o suu o red in a chosen

Staff from these regional government otfices may be ab'e to carger, and s he/she aware of the sources 0f suppor: 1o help
TeaCrspectic goals? (Careers and the Worid of Work)
® provide expert consultation in designing the content und & v heshe nowledgeable sbout manag.ng persenal ond
process objectives in their specihc areas of expertise financial resources? (Independent Lwv ng)

@ provide ongoing resource support and consuitation to the
education practittoner who is implementing CALM
© act as an advocate of the principtes and objectives of CALA? ROLE OF COMMUNITY PARTNERS
within the community
€ serve as sources of mmformation 10 be accessed by students
{through interviews, polis, gquestionnatres, surveys)
ROLE OF THE PARENTS
® serve as resource persons tor the program (guest speakers,
There are positive results when home and schoo! join as adjudicators)
partners 'n education  The family 15 the single greatest
mfluence on individuals  As teens move toward maturity {a @ serve as mentors
fifelong process) the values parents have tried to mnstil will be
auesaored anc/or reinforced in scheol Teachers aware of the ® provide opportunities for job shudowing, . eld e«periences,
psychc uyical and physiological readiness o teens and the field trips and work study
cuitural Jence of the community, need the cupport of
parents who will voice concerns, point out instructional needs,
and remforce the content presented in CALM 10pP

L R T R T T T T S “e s s s s e 0. ™

.for IOP students refer to the Integrated Occupational *
.Program: Information Manual for Administrators, :
*Counsellors and Teachers (Interim), (1988).

.
.
L T T T T » e s o

Involvement of parents at every teve! (planning, presenung,
etc )15 highly encouraged

CALM touches a number of basic areas of concern to parents

® Does my son/daughter have realistic expectations for
himself/hersetf? (Self-Awareness)

© s he/she choosing behaviours that promote lifelong health?
(Well-Being)

8 Iy he/she garning skills in handling interpersonal
relationships? (Relationships)

-48 - Program Planning
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CALM SUPPORT NETWORK
: N
Alberta Education lCJnlnlversitles/ Professional g
o C ! olleges Associations an
urniculum Design and Support | & Me(':t’hodology Specialist Councils Parents
e Regional Offices ® Contents
SUPERINTENDENT
Alberta Alberta
Career L Consumer
Deé/elopment Principal End
an orporate
Employment xﬂ Affairs
5 Work ® Regional
? R 1l Experience \c/)V Offices
% E Coordinator £ R
S ||School CALM \ K
& u [ ubrari TEACHER School g
f R toranan 3 Counsellors H
& C Community o Skill o
] £ || 3¢hools e Knowledge / p
. . S Coordinator e Motivation /y S
Business 2 IOP Program i AR
o C?amber 5 Teachers e “ AADAC
0
Commerce § ® Regional
® Junior 3 CALM School Coordinator Offices
Achieve- [
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s / CALM SYSTEM COORDINATOR
FV R Y o L R AN PR R TR AR
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) Commission Community and o
0 videos Occupational e Associations
® inservice tapes @ Regional Offices Health ® Individuals
e Health Units ® Partners
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BUILDING CLASSROOM CLIMATE

Many of the learning expectations and learning experiences
outhned in the course of stud.es involve students in activities
that need a supportive classroom ¢limate

A supportive classroom climate would-

o allow students to express opinions ard concerns and
assure a fair hearnirg

avord nappropriate personal confrontation or d4ggression
assure each student the opportunity for seli-expression
build the student’s sense of self-worth

assure each student of teacher support

buitd a trusting student-teacher and student-student
relationship

& recognize that there are various 'evels of appropriate
disclosure

A supportive classroom clirnate does not occur immediately,
1t 15 developed gradually 1t 15 important that the teacher
consciously endeavours to build a positive classroom ¢limate
from the beginning of the course and designs lessons to
reinforce this ¢limate throughout the year Teachers need 10
monitar all classroom activities and interactions to ensure
that & positive ¢'rmate s mantaned and enhanced  Thus 18
achreved through

® acnivities that help students get to kr.ow each other, that
buld seif-concept and confidence, and that encouruge
empathy among the students

o teacherskiilasa fuci!itator (refer to pages 54-58)

.50-

8 class cohesion - students feel comiortabie with activities,
that are taking place and the expectations of the teacher
and fellow students

As well as butlding a supportive dassroom ¢himaté 11 g mosl
important that the teacher e sensitive 1o the teelings ard
needs of individual students

Before starting any 'esson, the teacher should conuder the
fotlowing

e Do feel comiortable with the topic of the lesson and the
learrung objectives that ure defmed?

® ‘Where can ! obtain additona! mnformation a0t
necessary, support to present this topic?

® Are the activities planned for the students 1ie'y to
generate personal disclosure? If so, what strategien can
apply 1o ensure tha! the level of seif-disCosure o
appropriate (e g, students have onportunity 1o
“opt-out”, importance of confidentiality 4 re nforced)?

o  What guestrons/issues might be genersted w.th thy
topic? How can these guestions/issues be handled?

® s there adequate time to ensure the student can aDDly
{(process) the mformation 1o their own "ues fevabinh o
personal context tor the information)?

With these questions in mind, ana the amphasia given 'o
development of a positive dassroom Cimate, 1 e feadhies one
students will be bhetter prepared 10 erplore 1he thep

Following are some sugaested activ ties which o ay e GG 10
develop a positive ¢lassroom ¢ 'mate dunng the ear'y Sage,
of the course

Y
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CLASSROOM CLIMATE BUILDING ACTIVITY NO. 1

Students can be asked to respond to the fcllowing questions
The informaticr may be used by the teacher to gain more
knowledge of student needs, interests and expectations

1.

5

10

How did you first learn about Career and Life
Management 20?

Why did you register in Career and Life Management 20?
How many classmates would you say you know:

really well?

fairly well?

hardly at all?
not at all?

Whiie in this class, what are some of the things you would
itke to learn?

What are some of the things (activities) you would hke to
do?

What wornies or concerns do you have about taking thrs
ctass?

In what ways are you expecting CALM to be dfferent from
the rther courses you are taking?

What kinds of responsibitities do you expect the teacher to
assume?

What kinds of responsibilities do you expect the students
10 assume?

Are any of these respons:bilities difficult for you to
assume?

Luo
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12.
13

10P

What special “rules” do you think a course hike CALM
shou!d have?

Do you have any comments about the course or the
forthcoming year?

Do you have any questions about the course or the
forthcoming year?

ALTERNATIVE: TEACHER-CLASS COURSE
PLANNING SESSION

Discuss course title and have students generate a list of |
issues or topics that they think should be addressed in
the course. Have students group issues and label. Relate -
labels to course themes. .

Discuss how course will proceed with respect to learning .
exnectations (content), learning methodology, utilization .
and sharing of data and insights, and evaluation of
learning and growth. (Stress importance of respect and :
confidentiality.) .

Explain that in this class students will be grouped in -
various ways and in accordance with the nature and .
demands of the task. That is, at times, students will ;
interact as a class, at other times students will be working :
in small groups, and at times students will be on :
individual projects. The home and the community will -
serve as extensions to the classroom.

Discuss sources of information and have students begin
locating and gathering materials from community, .
government and private agencies. :

Record plans on a transparency and copy for students to .
insert in their portfolio. These plans can be referred to -
frequently, elaborated in accord with personal plans, and .
used to check and monitor progress. .

Program PiarJ.Omg
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i E«er/one (s )’espon,.?iéfe for
| his or her oW/ /ezrm/ng,

Z. Everyone has

3 Lveryore has The r/'g/if 75 be
heard.

4 Ever yore ha

755, |
5 Geryone N5 the rihl
" confrdenli ality-
Where “there A€ r
¢ are )’es/oons/;é/’//'ﬁes,

< +he ,r,f/;(f'lo—

e n;g‘h‘["éb ﬁls
or hey own be/fe]fs and opinions.

,-34 s, ﬁere

CLASSROOM CLIMATE BUILDING ACTIVITY NO. 2

The previous activity can be followed by the development of a
“classroom code” which can outiine the class rules

Students can help develop a set of “ground rules” or a
‘¢lassroom code” that will govern their behawviour and activities
tn the CALM course These ground rules could be determined
by brainstorming and might deal with such topics as:

®  rightto privacy
e freedom to express :deas and thoughts
@  support for each other

For example:

@  everyone gets a turn, including teacher
@ anyone can “pass” if he or she wishes
®  everyone is allowed a fair opportunity to express ideas.

After the class has progressed for awhile 1t 1s important to
r< “act back on these rules, review and re-evaluate them Some
may need te be changed, adapted, eliminated or reinforced

-52- Program Planning
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Aruitoxt provided by Eic:

CLASSROOM CLIMATE BUILDING ACTIVITY NO. 3

APERSONWHO....

DIRECTIONS:  Furst, write your name in the centre square Then find people who meet the other descriptions  Have those peop'e write
thetr names 1n the appropriate squares YOU MAY USE EACH PERSON'S NAME ONLY ONCE'!!! Remember, the peron MUST write hus or
her own name Shout BINGO!' when you have fitled up all the squares

B I N G o

ADerSUT DU M g A LEUN WO A g sy o nas A persanwhio bas M DeTSDN DU Lnye’
fireign countey frart-t Me ob Trave wd auts e redd ot want three tae g ot the ram
(anada »the 'ast Books 0 the fast
1 yeor mentn
Aperson wne oves Anersur At at Apersanon o basat 1A personwt 0o owns Apetsonwho dlays
cheesecare 03 A DI TR0 €a%" B nlantsn twoor more gags ok etha .
2 Sete nis ner o yse
A OESOroa N L as A Dersnn gyt on Write Jour awn A personwhnawns A persunwhie has
OP & sparts team last ethnic suffame name here a pair of cowboy seen TOP QUi
3 year boots

A persor who 'oves A Lersan who s new A person who plays A person who has six A person who lives

chocg'ate chip to this schoo! tre guitar letters in his of het ro swim for exerase
4 OOk e first or last name
A person wedrning A DETSOn Who fds A person whes does A personwno S A persan who Trnnks
contact lenses tur forany office NOT wear aning Luod at heshie 163 S CCESS!
5 mathematics
-~ “-
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INSTRUCTIONAL APPROACH AND STRATEGIES

The objectives of the Career and Life Management curriculum,
the diversity of student experience and the need to respond to
personal and social issues require a process instructional
approach. The process approach provides for the active
involvement of the student through:

2 structuning the content to meet individual student needs

¢ allowing students to reflect on and parsonalize the
information and ideas outlined within the course

® encouraging students to share their 1deas and consider the
point of view cf others.

This process approach has been integrated within the structure
of the course by correlating the expectations for student
learning to one or more of the fsllowing learning processes.
recall, understanding, involvement and synthesis

The expectations for student learning outlined for each theme
and module falt within the quadrants of the mode!' below:

Recall involvement
Recalling Responding
Curriculum
Understanding Synthesi$
Reasoning Reorganizing

1 Adapted from the model proposed by Richard W Strong, Harvey F Silver
and Robert Hanson

These four learning processes also correlate 1o discrete thinking
skills -~ A fundamental objective of the instructionat approach i
to encourage students to broaden their repertoire of thinking
shalts.

Recall involvement
Recalling Responding
¢ observing 8 describing
® memorizing feelings
® sequencing ® empathizing
o labelling ® preferring and
© |isting valuing

¢ decading
Curniculum
Understanding Synthesis

Reasoning Reorganizing
® comparing and ® associating
contrasting ® generating
o classifying ® speculating
® summarizing ® imagining and
® hypothesizing elaborating
@ predicting @ using metaphor
® verifying or analogy
¢ creating
® applying

To assist teachers to recogrize the level of “processing” that s
recommended, each of the learning expectations 15 correlated
to one or more learning process

Recall (R)
Invoivement (})

Linderstanding (U)
Synthesis (5)

Prolgram Planning
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As each theme includes opportunities for the individual student
to develop and improve skills in thinking, dealing with feelings
and coinmunication, involvement processes are emploved in al!
aspects of the curriculum.

Recall [ Involvement

Responding
e descnibing

/ {eelings
& empathizing
/ e preferring
and valu.ng

Py deading

Curriculum ‘j,

Understanding Synthesis

Involvement processes are coupled with recall, understanding
and synthesis

For example:

In the "World of Work” the student explores occupationat
requirements (Recall), career opportunities (Recal!,
Understanding), career planning and development (Recall,
Understanding and Synthesis}) and relates that information
directly to personal hife (Involvement)

"Independent Living” requires mastery of basic information
and skills in relatron to banking, credit, insurance, and nighty
and responsibilities under the law (Recall and Understanding)
The skills and information are then applied by the student to a
personal financial management plan (Synthesis and
Involvement)

{14
ERIC

The process approach s facilitated by using instructional
strategies that establish an effective environment for learning
This requires.

1 the development of an accepting, cooperative classroom
environment

2 student participation in the learning experiences
3 cooperative learning and interaction with fellow students

4  ongotng communrcation with and feedback from the
teacher

5 student assessment procedures that address individual
growth through the learnming processes in each section of
the model (Involvement, Synthesis, Understanding and
Recal!)

6  passive learning of content 1s minumized by avoidance of
excesstve use of lecture method

7 opportunities to verbalize or show through visual means
how they felt about an experience, to reflect on what they
tearned, to examine how this can be related to other parts
of their lives and to process the ideas into their personal
experience

't 1s essential that the teacher has o good understanding of the
desired outcomes of an activity and allows enough time tfor
“processing”  Processing can be done as a large group or
through discussion, through quest:onnaires, brainstorming or
unfinished sentences (tlearned | ifelt )

Well chosen, effectively implemented instructional strategies
support the process orientation and provide an opportunity to
combine several learning erpectations within each class

Program Planning
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The following strategies can be effectively used in the Career
and iife Management classroom:

role playing/dramatizations/role reversals
demonstrations by teacher and/or student
peer teaching/helping

case studies/stories

brainstorming (verbal and visual)
discussions (peers, small/large groups)
debates

games

opinions/values voting-continuums
simulations

story completions

student planning and organizing of events
field trips

collages, scrapbooks

guest speakers

Ir.ierviews

® 06 © @ &0 & & © 0 0 02 6 © 0 O nN”nOCO

incomnlete sentences.

Instructional Strateares should be structured in such a way that

the designated learning processes are incorporated.

10P ) o

question/answer (student/teacher, student/student)

.In addition to the foregoing instructional strategies, the .

.following are suggested for use with I10P students:
11.  Tofacilitate acquisition of information, /nclude:

charts, and other groups

. © examination of media, displays, models
. ® job shadowing and mentorship programs
. o field trips
. ® explanations
[
[

advance organizers, pre-posed questions.

taped discussions “or later listening and review

. o guided viewing of pictures, filmstrips, films, videos,

<56 -

comprehension aids for abstracting meaning from |
text
- e.g., teacher reads aloud to students; taped .
reading of text; guided text processiny through use .
of text features (e.g., Table of Contents, titles, .
subtitles, introductory sentences and paragraphs, .
summaries, graphics); and comprehension |
monitoring strategies (RAP and RIDER from SPELT. .
See Bibliography in Appendix B). .
study outhnes

jointly generated notes and highlighted notes.

-Refer to "Text-nique" for processing of text content (see .
.Appendix F).

2. Tofacilitate understanding and processing, include:

student generated visual webs, semantic maps, flow .
charts
games.

3. To facilitate expression of learnings and insights, .

. include:

: ® model making, displays

. ® visual presentations, photographic essays, or .
: cartoon making :
. ® demonstrations

: e taped audio or video reports

. ® access to computers, word processing orograms, .

and printers and strategy use - e.g, COPS (from .
SPELT See Bibliography in Appendix B).

-4, To facilitate independent learning, make use of.

student-teacher negotiated contracts
structured session

manageable content chunks

specific feedback and encouragement.

Program Planning
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.

Students may not recognize the significance of any activity or
may find the activity threatening if they have nct been properly
prepared.

It 1simportant that a teacher consider the following

1 Define objectives - consider what the objectives of the
lesson are and if this activity 1s the most effective way of
achieving them

2  Warm-up students - do a warm-up activity or grve an
introductron/talk to ensure that students are feeling
comfortable with what s to be done in the lesson

3. Set the scene - outline the lesson or give out 'nstruction
sheets so students know exactly what 15 expected of them

4  Complete the activity - make sure students know the
beginning and end of the activity

5 Process the tearming - help students to identify the
earning that has occurred and to relate that learning to
therr own lives

6  Debrief . ensure students have ended the:r invoivement
and understand the positive learning of the experience

When using instructional  strategres, 1t 15 helpful to Fueep in
mind the following points  No matter which nstructional
strategy s selected, the main purpose and objective of the
activity should be clearly identifiable and understood by the
student  The success of an activity can often be attrihuted to
the ntroduction to the activity (setting the scene) and the
concluston (analyzing/debriefing).

1.  Small Groups

Many of the activities suggested 1n this manual recommend the
use of small groups This allows students 1o take a more active
part in the discussion, thus feeling more secure and recerving
more encouragement and support than n a large class
discussion Ay a result, they are more willing to express thesr
feelings about u topiC oOr 155U, they tend to move uway from
right/wrong, yes or no answers, and they share oprnions and
expenences more freely with each othar

116

.67

.Teacher can facilitate sharing by asking students to respond
.toa peer’s comments - e.g., What do you th'nk of the point
.that Joe made? Do you agree with him? Why? or Why not?

~
TS

For a small group to he effective, however, 1t s important that
the teacher caretuly arrange the orgamzation of the groups
and properly prepare and structure the task to be completed
An optimum nu - for such a group wou'd be about iour to
six students, with careful thought gwen to the composit-on of
the group This avoids the possibhlity of two or three students
dominating the discussion 1t 15 also rmportunt that students do
not continually stray off topic by mntrou <ng 'rrelevant
informat

10P

:Where possible, IOP students should be included with other
:students in small integrated groups. When groups are
:comprised largely or entirely of IOP students it is suggested
:that five students be considered @ maximum number.

2. Debate

't « gmportant to give students sufficient time 10 prepare for a
debate This can be done by presenting them with a topic
beforehand or setting 1t as homework The topic or question to
be debated must be clearly outhined by the . <acher The actual
debste can take several forms judgenury style with three
speak ers on eachr side, o panel type debate with each speat er
allotied g spectic nime, and followed by o question and answer
period from rest of <lass, or g group presentation on the tooic
[t may also be possbte to have people from within the
community present 1o help assess the depate

10P

.Organized discussions.arguments may be more appropriate
.for IOP students. (The Devil's Advocate approach stimulates
.involvement.}

Program Pianning
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3. Research

Research work allows students to select a topic of interest and
pursue it in detail. Since different students use different
resources (both within the school and the community) a wider
perspective ¢f the topic can be developed It 1s essential that
the teacher sugyests sources of information and discusses the
research work with the school librarian (Refer to role of the
school librarian, page 47.)

10pP

L R R e I R R I I R T N S S

A resource library of materials (print, audio-visual) *
.appropriate for IOP students is essential. Such materials *
:might be accessed through IOP resource libraries. Students :
-will use non-book resources for much of their research (e.g., °
.interview, observation, survey, polls, questionnaires,
.opinionnaires). Students should have access to computers,
.word processing programs, and printers.

4. Brainstorm

Brainstorming is most effective when students have a clear
understanding of how to brainstorm and the purpose of the
exercise. It is essential for the teacher to make sure students
realize:

®  that no judgments or comments are to be made when a
suggestion is presented

o  that any idea, no matter how ridiculous 1t may seem, can
be presented, as it may trigger off a more relevant idea

8  they are encouraged to suggest as many ideas as possible.

10P
. Visual brainstorming is a technique that can be used by IOP *
.students. .

5. RolePlay

A role play, dramatization or role reversal can be a most
effective strategy in helping students to.

buiid awareness of how others may feel/think

buitd communication skitis

trprove confidence in their ability to interact with others
provide information on topic of study

express their feelings in a safe environment

recogmze the linkages among skilistfknowledge

® 0 & & 0 O

GUIDELINES FoP
BRAWS ToRvING

I Mo oeg’a“[ﬁ/e commenls
gboil” any idea.
2. Free whee/... o @ed?ans

because an /des nzy sound
/mpraclieal

B. The more ideas , The bitter

4. Eneoz/r/yéfe combinations and
/)’7//0 vemenls of /dess.

5 MNo editor/a //'2'/'/75 .
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GUIDELINES FOR STUDENT EVALUATION

Assessment of student achievementin CALM 1s ssmilar to that of
other process-oriented courses. Strategies used in social studies,
personal hiving skills, or elementary and junior high heaith, and
10P courses may also be applied to CALM. As in other courses,
the following general guidelines should be considered when
developing ¢ritenia for evaluating student achievement.

e  evaluation should be consistent with student evaluation
guidelines established by the local school board and schoo!l

¢ planning for student evaluation should occur at the
program planning stage

. students should be aware of the course expectations and
the short-term and [ong-term evaluation procedures at
the BEGINNING of the course

® evaluation should include formative and summative
procedures

o  standards should be reasonable

o all the objectives outhined in the curriculum should be
reflected inthe evaluation criteria

8 students should be treated equitably in relation to
students in their own ar J other classes of CALM

° mark allocations shou!d be proportional to the time spent
on the learmning expectation.

10pP

:Individual growth increments should be considered for 10P

It is important to note that, although 1t 15 not necessary to
evaluate ALL classroom activities, some students may be more
motivated If they are assured their involvement 1s to be
acknowledged through the allocation of marks. The following
evaluation worksheets (pages 64-71) will provide some
assistance as to how speafic instructional strategres could be
evaluated.

-59.

CALM deals with feelings, emotions and personal growth
(affective) and with theory and knowtedge (cognitive) Both
cognitive and affective learning domains should ne included 1n
the evaluation plan.

LINKING STRATEGIES TO LEARNING PROCESSES

The evaluation strategies should aiso reflect the learming
process or processes (RECALL, UNDERSTANDING, 'NVOLVEMENT
AND SYNTHESIS) which have been defined for each learning
experier.~e For example in the course of studies:

.The student “recognizes the various aspects of well-being"
(R) are designated at the RECALL level

The student "identifies strategies that could be used to
improve well-being (goai-setting)” (S) are designated at
the SYNTHESIS level

Assessment should be designed to judge the student’s ability to
achieve, as a mintmum, the learmng expectation at the feve!
defined by the learning process For example, if the iearning
expectation is defined as RECALL, the strategy used for
assessment could be matching items, multiple choice, etc If the
learning expectation 1s defined as SYNTHESIS, the strategy used
for assessment could be short answer questions, essays, or
practical apphcations

The foliowing s designed to assist teachers to identify an
evaluation strategy appropnate to the learning process

1 COGNITIVE (assess student’s abihity to RECALL,

UNDERSTAND and SYNTHESIZE)

Multiple choice
Matching items
True or false

Complete the sentence
Short answer questions
Essays

Program Planning




2. AFFECTIVE (assess student's ability to deal with feelings,
emotions and growth in psychological terms --
INVOLVEMENT)

Debates

Group work/projects

Inventories
Opinion/value voting
consortium

Role playing/reversals

Dramatizations

Demonstrations by
teachers or students

Peer teaching/helping

Simulations

Job shadowing and
mentoring

Viewing films and videos ]

Case studies
Student planning and
organizing of events

see page 67
see pages 68-70

Students can complete such
assignments and submit
them for credit/non-credit or
a 2-point mark system could
be used (0 = not submitted,

1 =incomplete,

2 = complete)

7 Participation (Yes/No)

Student comments (verbal or
written) on how they were
affected by the activity (see
page 65)

Students analyze case studies
in terms of decision-making
process (see page 64)

It is difficult to isolate evaluation of the affective domain
from the cognitive domain, and within the perspective
presented in CALM such a separation is not necessary. It is,
however, important that instructional strategies, and
consequently the evaluation strategy, provide opportunity
for students to demonstrate their ability to:

communicate ideas and feelings
e make decisions which may involve their emotions, and
@ deal effectively and appropriately with their feelings.
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COMBINED

Following are a number of evaluation strategies that
combine the cognitive and the affective domains:

Response worksheets
Rating scales

Attitude questionnaires
Open-ended questions
Journal

Ooinion questionnaires
Forced choice questions
Interviewing

Anecdotal reporting

EVALUATION SUGGI'STIONS

LEARNING PROCESS
RECALL INVOLVEMENT
quizzes pal?lcipation/effort
debates se -assngnmgnts
games summary an
role plays reaction papers
role plays
simulation
CURRICULUM
UNDERSTANDING SYNTHESIS
debates summary and
quizzes reaction papers
essays projects
presentations presentations
open book exams ess5ays
research assignments simulations
simulations small group
small group tutorials tutorials

Program Planning
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YEARLY EVALUATION PLAN

There are many ways to assess students’ achievement in CALM

The following strategy is founded on the basic principle of
effective evaluation which ellocates marks, as much as possible,
in proportion to the time spent on a particular topic or
objective. The chart shown on page 63 could be used to ensure
that the timie spent on a sub-theme or theme (T) 1s reflected 1n
the numbe. of marks allocated to that sub-theme or theme (%)

For cxample, the following evaluation breakdown might occur
for a 3-credit course:

Time (hrs.)
Reqg Elect Marks
Theme A: Self-Management 9 2 110
Theme 8: Well-Being 9 2 110
Theme C: Relationships 10 2 120
Theme D: Careers and the
World of Work 11 3 140

Theme E: Independent Living 12 2 140

51 1 620
IOP

.
® s s 2 n e tas et L N O I R N L L .

Marks for each theme would be a total of assignments and
projects Assignments and projects can be weighted
appropriately to reflect the importance and emphasis within
the themes

The following outhines evaluation strategies which are
correlated to the four learming processes As the FOCUS and
LEVEL OF EXPECTATION vary for each learning expectation and
curriculum objective, speafic evaluatron strategies may appear
in more than one quadrant (e g, ssimulations, essays)

61-

ADDITIONAL SUGGESTIONS FOR STUDENT EVALUATION

' One-on-one studeni-teacher interviews held throughout
the semester.

® goal setting
© performance review/assessment
e final evaluation

a Structured expectations for each student are set out
b Allow studentinput

2 Contracts may be effectively used
ensure a vanety of

3 Ongoing student self-evaluation -
methods are used:

goal setuing

setting criteria for achievement
strengths/limitations

group contributions
work/study habits

journals

4 Group evaluation for cooperative learmng situations
5 Graduated difficulty strategy (slanted rope)

Students are provided with a number of choices which
provide a graduated evaluation scale”

e Students choose own level of achievement after
reviewing all choices
Before students begin, the teacher should check the
students’ understanding of what and how to do the
tash

& Time constraints are estabhished

e Debrief Why did you choose this alternative?
How did you fee! about this choice?

Prograra Planning
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‘STUDENT EVALUATION

.1t is important that evaluation methods actually measure
:knowledge, understandirg, skill and growth rather than the :
.student's test taking skills. The regular objective exams can
. be modified for IOP students as follows: :

Multiple Choice (eliminate all but three distractors)

Fill in the Blank (pencil in three alternatives under the

question)

Matching Test (pencil in three or four item numbers from *

which student chooses
True/False (read statements to students)

.In the case of longer exams comprised of short answer *
.questions, the teacher may personalize the IOP student's °
. paper by indicating with a check mark which questions he or °
.she is to answer. Adjust marks accordingly. Oral exams, '
.taped exams, and open book exams are appropriate for 10P
.students. Student generated questions for exams is another
.recommended strategy.

.10P students do not perform well under time pressure. Allow
.adequate time for test taking. Do teach test writing ©
.strategies (e.g., SCORER from SPELT. See Bibliography in .
.Appendix B). .

It is important to evaluate projects, demonstrations, group .
-work, portfolios/scrapbooks, and other expressions of .
-understanding and competency. Thus, rating scales, check- .
-lists, pre- and post-questionnaires, open-ended items are
-suggested evaluative methods.

-62-

RESPoNSIBLE
COPUNICATIOR!

© f I wish 1o be heard
I% ; % rfses,oms,w-zy 7 [isler

And consider 74 opinisis of et

© T wish 1o be happy and Freated
with understanding
I hare 1he r'es/oaﬂsi.é/'é/ 0
Be Lind and encoutzge Sthels
and ol PAL Slhpers down.

¥ U Tt o - RS
B T ) Pk B e e o

© LT wich 15 be libed
LSl be [iteable
IEZwish 1z be respellad
z %are the responsibility T respiel
olhers

Whitever Thery </=e , '542,06 ,

Do/, oF s,
o 3 Z W/'Sé Z';ée 527@
Z have he /eslw/ys/éf//zj/ L
Make The. envivonmigl- safe For
THNS and respe opers f/’gﬂeﬁ;/,

« Adgpted from -the ﬁmi’/l“{e and Sex Educdlym
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YEARLY EVALUATION FQN: CORE COURSE!

‘ l

' |

THEMES SUB-THEME 1 SUB-THEME 2 SUB-THEME 3 SUB-THEME 4 SUB-THEME ~
A BUILDING BUILDING SELF CHOICES AND
SELF-MENAGEMENT COMMUNICATION AWARENESS CHALLENGES
(9 hours) SKwis
T- RS V- ¢ ¥ s
\
NATURE OF WELL BEING ) MAINTSINING AND CHOICES AND
B. AND HEALTHY FACTORS AFFECTING ENHAFICING P RSONAL CHALLENGES
WELL-BEING LFESTYLE PERSONAL WELL-BEING WELL BEING
(9 hours)

ELECTIVE = 11 hours (25 hours to be distributed within any of the five themes)
T = hours spent (required and elective) on theme and sub-theme

UZING DEVELOPING. i
RECOGNIZING ENHANCING AND
C. UNDERSTANDING CONVITAIENTS AND MAINTAINING STARLE DEALING WITH GRS CHOWES AND
ATIONSHIFS EXPECTATIONS AND SATISFYING Al . HNOES
RE'EATIONSF;"’S RELATIONSH PN AND LOSS CHALLENGE
10 hours
T. l ) l . J i : [_
A
Y
ESTABLISHING AND
CAREER?AND HE CAREER PLANNING PERSONAL CARELR IMPLEVENTING A CHOICES AND
r\ ¢
WORLD OF WORK PROCESS PLAN CAREER PLAN CHALLENGES
{11 hours) l i
1 | e ] v . | I .
A
Y
-]
£. PERSONAL FINANCIAL CHOICES AND
INDEPENDENT LIVING LIFESTYLE CHOICES MAHAGEENT CHALLENGES
{12 hours) I |
! ! « 1 l '

% = marks allocated

1 Aote The time a'ocations shown for each theme are for a 3-ged tenurse P the Gourse s offered tor five Cred 1 eack Theme sa nated addh® o ot Me (yee Lage a5)

[ou .63
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Aruitoxt provided by Eic:

1.

2 Whatresources are available to you?

1

This worksheet can be used to review or analyze ¢'4ssr0am activities suth 35 101 Plays videos SMuiat Gns et The mars (an e g Gate s n COMBrets 2 CuMpnete Das § 0f
an the analysss of what has occurred and how that atfects themsetves and others

SAMPLE EVALUATION: DECISION MAKING?

What s the problem/goal? 3 What are your alternauives? What posrtive or
g9 J— y
negative consequences do you see?

ALTERNATIVES CONSEQUENCES

What Iimitations or constraints go you see?

4  Whatis your decision?

5 How will you implement your decision (resources,
ume schedule, monitoring pluns)?

6 How will you know 1f it was u good decision?
What would mak e 1t a poor decision from your
perspective?

-64 - Program Planning
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SAMPLE EVALUATION: ANALYSIS OF A CLASSROOM ACTIVITY!

32 %d
WHAT HAPPENED? @ HOW DID OTHERS FEEL / REACT?

HOW DID
YOU FEEL/
REACT?

@ @ WHAT DID YOU LEARN?

HOW CAN YOU APPLY THIS?

NOW:

LATER:

@ DID YOU AGREE OR DISAGREE? Why or why not?

1 Thisworksheet can be used to review or analyze classroom activities such as role plays, videos, simulations, etc  The marks can be alivcated on cwmpieteancomplete basis or on
the analysis of what has occurred and how that affects themselves and others

-65- Program Planning
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SAMPLE EVALUATION: ASSESSMENT OF ATTITUDES!

is self-motivated shows initiative
seeks consultation with teacher, or other relates to others effectively
students at appropriate times

does not rely on others to act/decide
invites/accepts suggestions o

| recognizes when help is needed

invitesfaccepts criticism

uses decision-making/management model
displays confidence

confronts problems willingly
expects to succeed

seeks to resolve concerns
worksindependently and with
confidence willing to share skills and knowledge with

others
feels worthy of trust

exercises good judgment when using authority
self-image is congruent with how others
see him/her demonstrates perseverance
flexible when shown new evidence encourages others
supports position taken (commitment) is a good listener
acceptsrules and limitations that are communicates ideas effectively (written form)
imposed

communicates ideas effectively (verbally)
opposes rules/limitations appropriately

communicates ideas effectively (other ways;
accepts responsibility for own behaviour e g., body language)
focuses on the positive
(opportunities/achievements)

1 Students could complete this form at the begining, at the end or perodically throughout the course  Use a numbering system if you wish {0-5, weak to strong)

Alternatively, students coutd complete the first column, then the teacher or a friend could complete the secord ¢column 10P
. Use Always, Sometimes, Never, instead  °
: of the number system. .
-66- Program Planning
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SAMPLE EVALUATION: ASSESSMENT OF A DEBATE

a—d

DEBATE EVALUATION Team
5 - excellent
1 - poor Topic
Judge
Rating
1. How well was the team presenter able to deliver an interesting and
polished speech? 5 4 3 2
2. lIsthere evidence of gooc team work? 5 4 3 2
3. How logical/well researched were the arguments/statements 5§ 4 3 2
presented?
4. How well organized was the presentation? 5 4 3 2
5. How well did the team members pose questions during
cross—examination? 5 4 3 2
6. How well did the team members pose questions to the opposing 5 4 3 2
team?
TOTAL .......
COMMENTS:

Suggestions for
Improvement

30
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SAMPLE EVALUATIGN: PARTICIPATION CHECKLIST FOR CLASS OR SMALL GROUP DISCUSSIONS

*
3 = Always
2 = Sometimes
1 = Never Volunteers Contributes Modifies views
information } when wilhing to be | Questions when

Student’s Name orideas appropriate questioned | othersideas | approprnate

Considers
facts before
reaching
conclusions

Shows
respect for
others

Supports
ideas or
observations
with facts or
examptes

Lisiens
without
interrupting

*iop

. When used by students, it is suggested that Never, Sometimes, Always be used. :

-68-

‘ (7 138 )

Modifred from Making the Grade Evaluating Student Progress, Prentice Hall, Canada, Inc., Scarborough, Ontarnio, 1987, p.88
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SAMPLE EVALUATION: OBSERVATION/ASSESSMENT OF GROUP ACTIVITY/PROJECT!

Project Description:

Group Members:

/10 Project wassubmitted [J Ontime [J Late Reason

Project was presented on by

/50 Content COMMENTS

® evidence of research
® appropriate
& complete

¢ format

/30 Presentation

o effective coverage of information (clear, concise)
® evidence involvement encouraged (eye contact, questions)

& use of audio or visual aids
/10 Group Evaluation

® What mark should be allocated? Why?
e Should all members of the group receive the same mark? Why? Why not?

o What was learned? (On the back of this sheet summarize the major points covered in the presentation In<lude such things
as the focus or emphasis of the presentation. You may wish to use a concept map. Note any questions you still have or could
pose.)

1 Thisform can be used by the teacher of students in addition, students who have ubserved the presentetion can be more activeiy invoived by making one positive comment
about the presentation on a separate sheet of paper These comments are then made availabie to the fiesenters or placed on a table at the side of the roum fc  2veryone
toreview

-69- Progrecm Plannings «
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SAMPLE EVALUATION: PROBLEM-SOLVING PROCESS OBSERVATION FORM

Make notes in the blank spaces provided. Record WHO did WHAT.
-

Comments: WHO did WHAT?
Organization HOW did the group start?

HOW did the group begin sharing its resources?

WHAT procedures did the group develop to
solve the problem?

Data Flow HOW did the group get out all the informaticn?
WHAT data were accepted? Rejected?

HOW was the information collated or compiled?

Data Processing HOW did the group discuss its own functioning?
WHAT decisicn rules emerged?
WHAT vitual aids were employed?

HOW was consensus achieved ard tested?

Critiquing HOW did the group discuss its own functioning?

WH#3 clinate emerged duning the meeting?

-72- Program Planning
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SAMPLE EVALlL  1QON: PERSONAL PART

>

o]
d
0
9
J>
-
QO

2

Name Activity Date

NEVER SELDOM | OCCASIONALLY USUALLY INVARIABLY EXAMPLE

1. Did!lcontrir (eideas
without w. .(ung to be
asked?

2. Aretheideas which|
presented related to
the topic being
discussed?

3. Did | add anything to
what was said?

4. Did!histenwithan
open mind to the
opinions of others in
the group?

5. Were my opinions
modified as a result of
the opinions of others?

6 Did ! help another
group member
contribute to the
group?

7. Didlgetaclearer
picture of my own
concerns/problems or
strengths as a result of
this group work?

S -71- Program Planning
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THEME ORGANIZATION

Each of the five themes provides the following:

1. Rationale
These statements outline the basic principals of the themes

and provide understanding of why the theme is being
studied.

2. Objectives
These are the specific objectives for each theme

3. Backaround Information

This provides the teacher with information on special points
about the theme and suggestions to make 1t relevant to
therr students

4. Qverview of the Sub-Themes

The main ideas or concepts in each sub-theme are outlined
5. Enrichment

Teachers should adapt the curriculum to meet the needs of
individual students For those students who have already
reached the level(s) of learning process designated for the
learning expectations, some suggestions of additional
enrict vent activities are provided In the case of those
studen:» needing additional support and reinforcement,
ideas and modifications have been made throughout i the
adaptation for IOP students, and are indicated as such

6. Integration

All themes are interrc.ated through the generic skills and
concepts. Teacher should also reflect on previously covered
matenal

(48 75
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7. Previous Study

This lists related courses that students may have taken.
Teachers should determine the level of students’
knowledge, skills and attitudes prior to each theme so that
unnecessary duplication of content, activities and/or
resources can be avoided

8. Sub-Themes
The learning expectations for each sub-theme ore stated as
well as the recommended level of thinking skill or strategy
(learning process) Resources that can assist in teaching that
expectation are identified as well

9. Suggested Activities

A number of suggested activities for each theme are
provided. Teachers need to adapt these activities to make
them more relevant. In some, blackline masters are
included Additional activities can be found in the teacher’s
guide to Strategies for Career and Life Management and
the ACCESS Inservice Guide. Teachers should note that in
many cases, several learning expectations are covered by
one activity

10. Additional Sugge.tea Activities

These provide a number of suggestions for projects, out-of-
school activities, expansion activities and/or research for
each sub-theme

11. Sample Evaluation

Sample evaluation instruments are provided for each
theme

Introduction to Themes
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SUGGESTIONS AND MODIFICATIONS OF THEMES FOR 10P STUDENTS

It is suggested that students concentrate on major concepts and that
learning experiences be functional and directly relevant to students’
needs.

‘Choices and Challenges’ should provide students an opportunity to apply
their learnings to real life situations.

The learning Expectations of Themes A, B, and C need to be emphasized
for IOP students. The learning expectations of the Human Sexuality
module are also deemed to be appropriate and relevant for IOP students.

Themes D and £ have been extensively addressed in IOP courses. These
themes have been modi‘ied accordingly. If there should be surplus time,
such time could be applied to Themes A, B, and C, or to the Human
Sexuality module.

Itis suggested that the Human Sexuality module be integrated within the
core themes for a 4-credit course. If CALM is offered for three credits,
with IOP students only, then the extra time made available through the
modifications of Themes D and E could be used as instructional time for
offering the Human Sexuality module.

Most of the suggested activities in this resource manual are suitable for
I0P “tudents. Ot’ 'ractivities have required so...¢ modification. Activities
specifically desigaed for IOP students have been added and ar-
designated 10r.

In Theme A, it is suggested that thinking as a skill be emphasized. The
development of metacognitive skills is believed to be ar, ‘mportant part of
learning for IOP students.

It is suggested that students be taught and encouraged to use strategies
when reading, writing, and test taking (e.g., SQ3R, RAP, RIDER, COPS,
AND SCORER from the SPELT manual). See Biblingraphy in Appendix B
andp. 56.

While the content of the custom developed text is appropriate it is

suygested that comprehension aids be used; e.g., teacher reads aloud to
students with ongoing discussion, uses expository text features such as:

-76-

1o0

10.

11.

12.
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Table of Contents, heading, .ub-utles, chapter summanes, graphics,
etc., to help students obtain information.meaning from the text.
(Refer to "Text-nique” for processing of text context - Appendix F.)

in addition to appropriate print resausces, other techniques such as
audio-visual materials, demonstrations, simulations, practical
experiences, etc., should be integral to the program (see p. 56).
Brainstorming and discussiun sessions 3re also important ways of
accessing information.

In regard to evaluation, it is important that evaluative techniques
actually measure knowledge, understanding, skill and growth of the
student rather than his Or her test-taking skils. Therefore it is
suggested that the teacher modify written exams and use alternatives
to written exams where appropriate. Examples of suitable evaluative
techniques include: untimed tests, personalized exams, oral exams,
open book exams, rating scales, checklists, self-evaluative measures.
(See p. 62 for suggested appropriate measures.) It is important to
evcluate projects, demonstrations, group work, and any other
expressions of growth and:or understandiig. (Refer to the integrated
Occupational Program Infurmation Manual for Administrators,
Counsellors and Teachers, Interim 1988.)

Itis important to involve students in course planning. (s¢e Classroom
Chmate Building, Teacher-Class Course Planning Session, p. 51).
Similarly, teacher and students should plan the development of each
theme. The following is a suggested procedure.

(a) Students and teachers generate questions and i;ssues to be
addressed in theme.

{b) Deude on specific learaing activities, projects, sources ot
information, and ways of evaluating growth.

{c) Record plans on a transparency. Copy for students.
(d) Encourage students 10 obtain free materials from community

resnurces, agencues (AADAC, Health Units, Consumers and
Corporate Affairs, etc.).
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THEME A: SELF-MANAGEMENT

RATIONALE

®  Self-awareness unfolds through discovery, understanding,
and communicating with others.

e Self-awareness includes a knowled j¢ of ndividual
characteristics, attitudes, values, aspire.aons and skills.

©  Self-understanding is developed tfough the individual
experiencing of new ideas, reflec ing, supporting others,
and expressi- , ideas and feel ngs in an open and
supportive environment.

® Self-management leads to a sense 01 control and positin
commitment to those to whom we rela:e, to the resources
to which we have access, and to future opportunities.

THEME OBJECTIVES

The student:

1. increases selv-awareness through appraising and accepting
strengths, talents, aptitudes and limitations

2. recognizes how to maintain and enhance self-worth

3. develops flexibility in applying a vanety of strategies to
cope with the challenges, frustrations .nd conflicis within
daily living

4. develops understanding of personal feelings and builds
skills in communicating these appropriately

5. builds awareness of personal thinking processes and
strategies and applies that knowledge in areas such as
r‘ecision making

i proves study and time management skills and
recognizes that these skills will help one meet personal
goals

[¢]]

7. builds skill and develops strategies to respond to the
challenge of change.

153

TEACHER BACKGROUND INFORMATION

If students are to be able to make decisions, to take
responsibility for their actions, and to manage their lives
constructively, they need to have the opportunity to expand
their awarer ess of who they are, and to build their ability to
communicate vith others. They need to recognize that the
besic skills deve oped in this theme (thinking, communicating,
dealing with feelings) can be applied in a variety of settings.

The three :ub-themes outlined In Self-Management are
designed to provide the foundation for the generic skills that
are reinforced throughout the CALM curriculum. Choicas and
Challenges, at the end of each theme, allows students an
opwortunity to combine knowledge and skills into a plan of
action that is personally relevant and achievable. Where
appropriat2, students should be encouraged to implement
plens,

Consequently, it is recommended that Theme A: Self-
Management be taught first. The Self-Management theme
forms the foundation for the other four themes and, as such,
the skilis developed and information presented in this theme
are reinforced and expanded throughout the course. The
teacher may well achieve this as part of the debriefing of
various process activities that occur throughout the course.

IoP

.See p. 76, item 12 for student involvement in planning.
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OVERVIEW OF THEME A: SELF-MANAGEMENT

Sub-Theme 1: Building Communication Skills
Building Communication Skills is designed to helo students

recognize the importance of effective communication skills and
to assess their own personal communication styles,

Theme A: Self-Management
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It is presented first to help the teacher build a positive
classroom climate. Activities should be selected that will allow
students to assess and develop their personal communication
styles, while at tha same time ¢reating an environment in which
students learn to trust each other and feel comfortable in
sharing ideas. Communication skills sheuld be continually
reinforced throughout the themes, and opportunities will need
to be provided for students to practise and expand +heir skills in
many different settings.

Sub-Theme 2: Building Self-Awareness
This sub-theme includes thr~2 key concepts:

e self-assessment
e feelings
9 thinking.

The self-assessment section allows studenis to do a personal
assessment which should help them identify personal
challenges. The eniphasis in CALM should be on students’
present level of communication skills, self-awareness and
thinking skills  Self-assessment should be done early in the
course, followed by reassessment at appropriate times

To be able t¢ deal with their feelings maturely and responsibly,
individuals must have ongoing opportunity to reflect on such
feelings over an extended period. Consequently, this sub-
theme should be introduced at this stage and reinforced as the
course continues. Thinking skills should ulso be conceptually
presented early in the course and reinforced throughout the
course by encouraging students to:

1. analyze the thinking process which has been applied in
various situations (metacognition)

2. broaden the range of thinking skills and processes (thinking
skills and strategies).

I10P
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:For IOP students, skills should be presented in a practical .
. context. .

N

o

1

Sub-Theme 3: Choices and Challenges

Students will have an opportunity to develop a personal
decision-making model, which they will be encouraged to use
throughout the course. The importance of decision-making
and the role 1t will play in CALM will be explored. Students will
also formulate some short- and long-term goals and consider
how they will implement these. A positive, proactive attitude
toward goal-setting and action planning will be emphasized,
and practical activities to devalop this will be provided.

INTEGRATION

Self-Manage nent forms the foundation for the other four
themes and, as such, it1s recommended that this be taught first.
The communication skills constdered in the first sub-theme will
be used and explored in more detail 1n all themes but
particularly in the Relationships theme. Students will identify
and express their feelings through such technigues as journal
write-ups, ruie plays, simulations and summary responses,
Thinking skills will be reinforced through teacher questioning
techmiques and by students processing what happened in
certain activities. Students are encouraged to apply decision-
making models and to focus on goal-setting and action-
ptanning (Choices and Challenges) As the teacher progresses
through the themes 1t 1s important that students refiect on the
Self-Management theme.

PREVIOUS STUDY

A major emphasis in the elementary and jumor high health
programs is on developing an awareness of self, whereas the
emphasis in Career and Life Management 1s on the awareness
of self in relation to significant others. Aithough the Junior
High Health and Personal Life Skills Program deals with se!f-
assessment quite extensively, 1t should be noted that CALM
students will be considerably more mature and will bring a
different, more "future-oriented" perspective to therr seif-
. sessments Some of the learning expectations are also
addressed i the IOP,

Theme A: Self-Management
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Aruitoxt provided by Eic:

SUB THEME 1: BUILDING COMMUNICATION SKILLS

ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS

LEARNING PROCESZ

RESOURCE CORRELATION

TEACHER NOTES

The student®

recognizes that effective commumcation shis ore
essential for prrsonal success in

= expresing oneself
rei ting to others

dentifies and evaluates communication skills and styles
that are

= verbaland non-veroat
- format and informat

reviews and buitds communicaton skilly

- hstening

~ , araphrasing

- questioning

= gwvingand receving feedback

= reUgMmZIng Commur (ation barriers

=~ being assertive versus being aggressive

demonstrates appropr-ate methaods of expressing

feelings ideas and Peeds

Uilveridying, vatuing

RUtobserving summanzing
companng and contrasting
valuing, deading, Cassifying

RSreca' ng aup'ying

Sanplying

Reaching Out (Chapter 4)

Reaching Out (Chapter 6)

Readhing Out (Chapters 4 7)
Contempourary Concerns of
Youth (Chapter 22)

Reactany Oyt (Chapten 5)

It s recommended that chmate buitding

A ivities precede these sub-themes (Refer
to Teacher Resource Manual - Core

Program, p .ge ,0)
op

: Seep 76, 1tems Band 9 for belpung
» students process print

0P

.,

Reter W IOP Enghish prugrams

.
.

.

B o4 4 0500400008000 00esaa
10P

P T T
.

o iNdude

.

. UGl v iing

T oprogueng visua'y

S ta s e e eanaas st e

R - Kea'l, U= Understar ng, -« = 'myolvement

0P

S = Synthesis

. Some of the leaining ex,iectationsltopics have been addressed in 10P course work

TFACHER NOTES:

Theme A Self-Management
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SUB-THEME 2: BUILDING SELF-AWARENLESS

ESTIMATED TIME: S HOURS

LEARNING EXPECTATIONS

’ Yw.tudt:‘m -
understands that change s continual
e Selfassessment
reviews and evatuates personal abilities, intergsts,

limitations, personatity, values. and cuitural background

reviews and assesses how expectations he'd by others affect
self concept

distinguishes between deal seif self conceptand others
prrception of se'f

e Feelings
develops an understanding of the muttiphaty and range of

one's feelings and assesses how feelings affect behas ot

builds awdreness of the impaortanre of construct ve
eXpPressiun of persona! feelings

LEARNING PROCESS

U venfying

VS observing, preferting
and valu ng

FU Srecaling descrnibing
‘ru'nng‘. “ummarn2ing

Ucomparnng and
ontrasting

Ui S comparing and
wontrasting, prefernng
9Nd va uing assuCating

tfcompering ang
ontrast nyg prefersing
and va'uing

RESOURCE CORRELATION

TEACHER NOTES

Reaching Out (Chapter 8)

TRM A-1, A-2 A-5

Reaching Qut (Chapter 8
TRMA-1T A2 AN

Reaching ODut (Lhapters s &)

TRVIA 2

Reachuny Out (Chapter 9),
TR A-3

Re . ching Out {Chapters 10 7%)

TRV A-4

R = Rewdl, U = Ungerstand =) s fivoivement, S . Synthiesis

TEACHER NOTES:

Theme A Self-Management




SUB-THEME 2: BUILDING SELF-AWARENESS (Continued)

ESTIMATED TIME: 5 HOURS A

- oh i1

- strategies

d metacogn tion
- Attt Ldes

recogmzes ang values the etfectivenass of pr ¢ five
thine ng

demonstrates effective stuay skills

va'lu ma oot g

Sqaeneratr 3 auut, fg

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION TEACHER NOTES
The student
*  Thinking
demonstrates an understandng of the varous Ures g T g TRy 03523 TR r .J(.)[i ......... ceeseas ereeene
eiements of the thinking process SUMMa” ¢ Py .

RIC @ 161

Aruitoxt provided by Eic:

fecognizesthat indvidual have var ous tearmnng LROMOGr 1 At 0 ortiast oy
styles and that these stytes can mpadt their learring Cetigding
R = Recall, u - Understanding, 1 = Involvement, S = Synrthess
TEACHER NOTES:
-82- Theme A- Self-Management
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C
3 |
SUB-THEME 3: CHOICES AMD CHALLENGES ESTIMATED TIME: 2 HOURS A |
LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION TEACHER NOTES |
|
The student. .lOP ....... crarasey ‘
devetops a personal decic,on-making (setf management) ' U vertyng, valung . STugents are encouraged to compare the . ]
mode! . decisic v-mat ing modet with the 1QP . |
L rogel : 1
recognizes the need for exbibty LU comparing and contrastig Fesesnsnsnanas s raessssaasanas ]
valuing
COMLAres oNg-term and ,hort.term £’ =nning Usummanzng valuing TR AT A-8
identifies and eva'uates current persona goa's fualur g dec diny
recognezes and va'ues the benefitsot a pro active Lver fang varwng
3IPDroach T dedrston mas ng
recogrnizes the need 1o tak e tre Imitiative 1N S generatnyg app'ying
mpementng "fe dec sons
Rz Reca', U = “nderstandng, | = involvement, S - Syntres s
TEACHER NOTES:
v N
16O
-83- Theme A. Self-Management
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Purpose (Curriculum Correlation)
Building Self-Awareness
Self-assessment

reviews ard evaluates personal abilities, iptercsts,
limitations, personality, values, and cultural background

reviews and assesses how expectations held by others affect
self-concept.

Choices and Challznges
:dentifies and evaluates current personal goals

Materials: Activity Sheet A-1:

Q.estionnaire

Autotiographical

Time: 50-6C minutes
Procedure

The autobiographical questionnaire 15 a tool to help students
clarify their self-perception. It can be instrunsental in boosting
a person’s self-esteem.

Distribute the questionnaire and allow 15-20 minutes for
completion. Have students discuss their questionnaire wth a
partner (preferably scmeone they don't know we |} ;ur five
minutes. Have students introducc their partne. ¢ the class
without reierr'ng to any written material, (Allow a half tc one
minute each, depending on class size )

163
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SUGGESTED ACTIVITY A-1: STUDENT PROFILE

Debrief the activity with a general class ciscussion using the
following guidelines:

1. How did you feel about completing the questionnaire?
Sharing with a partner? Introducing the partner? Being
introduced?

2. What did you learn about yourself? Your partner?

Note: Students could develop their own autohiograph cal
questionnare individually or in small groups.

Suggested Evaluation

Cive credit for completion of the questionnaire Teachers may
have the students discuss or write their responses 10 the
questions. [t is recommended t..atl students’ more specific
responses n * be evaluated This questionnaire could be
distributed again at the end of the course, when the two sets of
answers could be compared

Theme A. Self-Management
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ACTIVITY SHEET A-1: AUTOBIOGRAPHICAL QUESTIONNAIRE

Name:

Age:

Short paragraph on such things as:
o school attended before

® interests

® vhere born/lived

e placestravelled

List three to five words that be : describe yo

wist three to five words that describe your family.

What do you like to do most in your free time? The least?

.entioning specific names, what are the quaht-es
ou respect and admire the most? The least?

Witho
n adr

Without mentioning specific names, w'.at are the qualities
of friends you respect and admire the most? Tne least?

9.

10.

1.

12.

-85-

What are you doing to develop these admirable qualities
in yourseif? How will you avoid the less attractive
characteristics?

What is there about you that makes you iikeable?

What do you like about school? Dislike about sciiool?

What do you see yourself doing two years from now? Five
years from now? Ten years from now?

What major goals are you working on right now? How?

Theme A: Self-Management




SUGGESTED ACTIVITY A-2: SELF-CONCEPT: IDEAL SELF A.4D OTHERS' PERCEPTION OF SELF

Purpose (Curriculum Correlation)
Building Self-Awarceness
Self-assessment

reviews and evaluates personal abilities, 1ateresis,
Iimitations, personality, values, and cultural v .ckg: yund

reviews and assesses how expectations held by others affect
self-concept

distinguishes between 1deal self, self-concept and others’
perception of self.

Choices and Challenges

identifies aid evaluates current personal goals

Materials:  Activity Sheet A-2: Whatam [ like?

IopP

.Or, alternatively, use the ‘Dimensions of Me' Activity Sheets .
.from Cultural Bridges. :
Time: 10-15 mur-tesinclass

Proccdure

Ask students to think about themselve: and consider a question
such as "What do ! really believe | am hke personally?” Filling
out the activity sheet will help students 1dentify their
characteristics as they believe them to be As this 15 a personal
evaluauon, they need not share i1t witt anyone They can
submit the form or put the activity sheet 1n their journal (or
notebook)

-86-

Alternative Proceaures

Some students may decide that it would Le helpful to know
what otaers think of them They can have one or two people
they trust complete the questionnaire on the activity sheet
Thse people could ke a family me:aper, a member of the class,
- friend, an employer, a coach of a sporting team, a group
leader, ar.d 0 »n

When the ratings by others have been completed, ask students
to compare the sheets prepared by others, with their own
rating of themselves Enter the impressions indicated by ochers
on their owrating sheet, but in a different colour so that their
~wn impressions are easily distinguishable from those of others.
Suggest a comparison of the impressions  ask studerts to rote
the differences for themselves Then ask them the following
questions, allowing time for thought and any comments
indwiduals may - 1sh to offer

1 Do the impressions you have noted tell you anyth: g
about your perceptian and the perception others have of
you?

2 Did the optnions held by others surprise you? Did their
opiniens affect your opirions of yourself?

3 What are the differences between how you would like to
be (your 1dea! self), how you think you are (your self-
concept}, and how others see you? Why do you think
these differences exist?

4  How d¢ you fee! about these ratings?

5 Which 1s more important to you —~ your impressions of
yourself or those of others? Do you know why?

6  Arethere any goals you would like to establish for yourself
over a short- or long-term period?

Treme A- Self-Management
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ACTIVITY SHEET A-2: WHAT AM I LIKE?

INSTRUCTIONS: This activity is designed to get you thinking about some of the characterisucs and abiities that you feel you possess. 1t will
also provide an opportunity for you to compare your perceptions with those of another person Consider cach st stement beiow and think
about yourself. Do you agree, strongly agree, disagree, strongly disagree, or are you undecided? For IOP, rediice 10 three ¢¢' mns. agree,
undecided, disagrze,

l STRONGLY STRONGLY
AGKTE UNDECIDED | DISAGREE
DISAGREE DISAGREE

e S

I am c¢reative.

—
v

I ike to be part of a group.

I would rather ke a follower than a leader.

1 cope easily with change.

I have confidence in my ability

lam ar introvert.

| am athletic.

1 am self-motivated.

olo]<TeolosTw]s

I am cheerful most of the time

1¢.  Iinditdifficult to make decisions. I

11, lhke to help other people. l

12 lam dependable.

13, l«n comfoitable with my appearance |

14 lem studious,

tam agood friend

! can express myself fairly well

L have a good sense of humour

I can manage money well

lam a cooperative person

lam an assertive person

P"il
{ ¢ -87- Treme A. Seif-Menagement
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SUGGESTED ACTIVITY A-3: PERSONAL FEELINGS
AND BEHAVIOUR

Purpose (Curriculum Correlation)
Building Self-Awareness
Feelings

develops an understanding of the mulliplicity and range of
one’s feelings and assesses how feelings affect behaviour

Materials:  Actvity Sheet A-3- Consider Your Feelings
10P

. Options might be reduced to yes, sometimes, and no.

L R A I I I A N R N N R T

Time: 10-15 minutes

Procedure

Have each student omplete the indiv ‘ual Activity Sheet A-3
When completed, have students star (*) al' the statements to
which they gave a 1, then have them tick all the statements to
which they gave a 4 Have them write a short statement on
what this tells them about some of their feelings Have them
share thisstatement with a friend

o ces LR R I I T T I T R oy
.
.

The teacher may wish to read statements aloud to class.

.
.
@ 4.0 00 00 00 500000 0000 o s et e e s Lo st S e s e s el
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SUGGESTED ACTIVITY A-4: EXPRESSING FEELINGS

Purpose (Curriculum Correlation)
Building Self-Awareness
Feelings

builds awareness of the importance of constructive
expression of personal feelings

Materials:  Actiity Sheet A-4  identifying and Expressing
Feelings

Time: 20-20 minutes
Procedure

1 Brainstorm v.ords that express feelings - hoth positive and
negative  kave students complete the activity worksheet
Discuss the range of feelings that have been identified and
descrnibe Grcumstances that may affect those feelings
Students can indicate how they would (or could) express
those feelings (directly or indirectly)

2 Alternatively, have students rofe play selected sttualions
One strategy 15 10 breal the class into small groups  Each
group praciises one or twoe role plays and then presents
therm to the (ass

Theme A Self-Management
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ACTIVITY SHEET A-3: CONSIDER YOUR FEELINGS

@

Read each statement below and then consider how 1t applies to you Beside eachsta...nentwrnite 1, 2, 3, or 4 based on the foliowing

1 - notatall like me

2 - sometimes like me
3 - oftenlike me

4 - alwayslike me

~X
ot

N = = o3 e e e e e e e
SOV EWN =0 W

® N Ve WS

! prefer to work by myself.

ilack initiative

I would rather read about something than experience it
| am sensitive

I love to hear praise

| blush easily

lamcritical of ot ..

Iworry alot.

I have ups and downs 1n mood without understanding why
| am outspoken.

I have trouble facing criticism

 have trouble handling problems

| hurt other people

I admire perfection.

I am forgetful.

I am fun to be with.

| don't like accepting help from otbers

I am a poor loser.

{like to please others

lloveliving

-89.- Theme A: Self-Management



ACTIVITY SHEET A-4: IJENTIFYING AND EXPRESSING FEELINGS

What are your ‘eelings? How v.ou'd vou express these feelings?

your sister tells you she 1s getting married
Your mother tells you to "clean up your
dishes in the kitchen” ~when you didn’t
make the mess.

Yori recerve a low mark 'n a course and
yc  **1ergrounds you for amonth.

Yo,  oneha!f-hour late coming home
one evering and your mother says you
can’t use the car for a month

Your brotner spills paint on a ten-page
report/assignment tha sdue tomorrow

Agirl or boy you like calls to ask you out
You receive 75% on a test.

Your teacher prarses you in front of the
whole class.

You have to give a three-minute oral
presentation

-90- Theme A Self-Managemer..




SUGGESTED ACTIVITY A-5: AWARENESS Or INTERESTS AND ATTITUDES

Purpose (Curriculum Correlation)

Building Self-Awareness

Self-Assessment

reviews and evaluates personal abilities, interests,
limitations, personality, values and cultural background

reviews and assesses how expuctations held by others affect
one'sself-concept.

Time. >0-40 minutes

Procedure

Read out some of the following statements and questions, or
prepare a worksheet with selected statements. Students can
respond with their answers. These can be kept confidential or
shared in pairs, small groups or as a class.

CoNOVEWN =

if | could go anywhere in the world, I would gn to . .
My favourite singer is . . .

One quality I think isimportant in a friendship 1s

My ideal part-time job would be ..

My avourite water sportis. .

One person who makes me laugh 1s .

One thing lwould like to learn how to do this year 1s .
One birthday present I remember is

In 1990 ! will c-obably be kving in

10.
i1,

17

3.

14

15.

16

17.

18

19
20.
21.

-

Z

23.
24,
25.

26

27.
28.

29

30.

31
32
33

34

-g1.

Ane thing | own that | would never give away is
.wy favourite pastimeis ..

My favourite possessioniis . ..

My all-time favourite movieis .

The fictional hero or heroine with whor i closely
identifyis. ..

If Lhad to be someone else instead of myself, |
would choose . ..

My favourite form of recreationis ..

¥ 1 had more time, | would

If 1 could change one aspect of me, 'd

i1 1 had $1000 00 would .

I would like to learn how to

I have strong beliefs about .

| often wish that ..

The best thing about a friend is

What makes me mad is/are . . .

| feel best when. ..

I think the greatestinfluence in my life has been .
My favourite sayingis . .

My favourite colour is . .

My pet peeve (something that bugs me) s .

What | like best about myself, 15

Where are the places | feel rnost comfortabie?
Who am | most comfortable with?

How do m; friends make me feel?

Dol do the things I really want to do when ! am with
my friends?

Theme A: Self-Management
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SUGGESTED ACTIVITY A-6: THINKING SKILLS

Purpose (Curriculum Correlation)

Building Self-Awareness
Thinking

demonstrates an understanding of the various Jevels of the
thinking process: thinking skills, strategies, metacognition,
attitudes.

Teacher Preparation: Review pages 22-25 on the THINKING AS
A TOPIC OF STUDY. This lesson plan will introduce these
dimensions to students. In addition, teachers should plan their
lessons throughout the year to expand students’ repertoire of
discrete thirxing skills, to build their flexibility for applying a
wider range of thinkir.y strateqies and attitudes and to make
them more aware of bow they think (metacognition)

Materials:

Activity Sheets:

A-6(1): Expanding Your Reperwire of Thinking Strategies

A-6(2). Attitudes or Tendencies That Contribute to
Intelligent Thought

Time: 40 minutes
Procedure

1 vriscuss what human beings Ao when they behave
intelhgently. Have students brainstorm a list of bebavicurs
(Refer to Thinking as a Top:c for Study, pages 23-25 )

2. Havestudents assume they are tutoring a junior » gh school
student for a test that will require quick recall of a serres of
words Ask students to form into pairs or triads to discuss
how they will help the student they are tutoring prepare for

151
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tne test Then al' w the CALM students to experience each
of three situations (Three lists of wz.ds are provided ¢n
Activity sheet A-6(1).) Ask students which STRATEGY thay
used to try to1 22all the words For example, scme may have
placed the words into cateyories, some may have developed
a mnemonic for the first letters of the words, others may
have made up a fantasy which incorporated the words
How will they know which strategy will work for the
student they are tutoring? Discuss how they study for their
own courses Which strategies do they use for each course?

3 Point out to students that the previous activity encouraged
them to “think about thinking” (metacognition} and
demonstrated the relaticnship between discrete thinking
skills (input, processing, and output) anc¢ thinking
strategies Encourage them to expand their vocsnulary to
include metacognition

10P

tAlternative Activity

1@ Brainstorri. Whatis thinking? :
i Classify responses as to thinking strategies (linear, .
: creative). :
:@ Relate decision-making model (p. 34) to linear and
: <reative processes .
:® Together, or in groups, solve a practical, relevant
problem using the model.

.Review . ome metacognitive strategies from IOP courses and
SPELT Consult with t2achers of IOP courses

Theme A. Self-Management
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4. Assignme.it A (One week)

Distribute activity shest A-6(2) on page 94 which hsts the
attitudes or tendencies that contribute to intell'gent
tnought. Ask students to identify situations in which they
or others demonstrated each of the items listed.

9P

:Suggested Activity: Examining the Role of Attitude in
*Thinking

Brainstorm: How do attitudes affect thinking?
Categorize responses.

‘e  Summarnze - by identifying attitudes that promote or
: irterfere with thinking.

o

I R I R R R R R R A R R R R A e R

Assignment B

Ask students to reflect on a recent dedasion they made
What process did they follow? Have them summarize the
process using the decision-inaking model on page 34, or a
model of the'r choice.

RolY.

.03.

ACTIVITY SHEET A-6(1): EXPANNING YOUR
REPERTOIRE OF THINKING STRATEGIES

[y

Following are three lists of words. One list of words should be
dictated, one list shown on the ov« "head or biackboard for one
minute, and one hst should be s..cwn on the overhead while
the words are repeated. For each hst, allow students one
minute to think about the words they saw/heard, then ask them
to write them on a sheet of paper The objective 1s for the
students to apply a strategy that alfows them to recall ac many
of the words as possible. Students can share the strategie, they
found successful Student whe have tried using one particular
strategy could repeat the activity with different words, using
another strategy (lMote that the students can also generate
additional word lists )

WORE LISTNO 1

carrot house cat television
potatoe silver knife elephant
catalogue happy lettuce piano
orange card apartment bed
cafetena blue book box

A}
WORD LIST NO 2
uttle cardboard pnnter title
bear wall plant fox
frozen milk lettuce disk
paper letter plant window
turtle file red wreath
WORD LIST NO 3
pickle table paper rcon
kleenex grade dictionary  hall
basket peg tomato purse
apple alphabet number frsh
gun leaf charr wallet

Theme A Self-Management
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Aruitoxt provided by Eic:

ACTIVITY SHEET A-6(2):
ATTITUDES OR TENDENCIES THAT CONTRIBUTE TO INTELLIGENT THOUGHT

Besides thinking skills and strategies, a person must have an attitude that contnibutes to thinking  The thinking person must have the
willingness, the disposition, the inclination, and commitment to think.

Complete this worksheet by describing situations in which you or others have demonstrated ar attitude or tendency that contributes
0 intelligent thought.

ATTITUDES SITUATION

. Being open-muded

¢ ,vithholding judgment

®  Being honest

e Seeking to become more informed

e Searching for alternatives

¢ Dealingwith ambiguity

e Stnving for precsion, defimtion, and dar *y

- —
. Remalmng relevant to the central 1ssue o main pomnts
@ Perceving re stionships between the basic concern and the discussion at
nand
*  Being withng to (hange with the addition of more mnformation of ot pething
reasons
*  Taking astand when the evidence and reasons are sufficient to dv so
*  Beingsensitive to the feelings, tevel of knowledge, and concerns of others
-94 - Theme A: Self-Management
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SUGGESTED ACTIVITY A-7: PICTURE YOUR LIFE

Purpose (Curriculum Correlation)

Choices and Challenges

tdentifies anci evaluates current personal goals.

Materials: Activity Sheet A-7: Picture Your Life

Time: 20 minutes and homework

Procedure

1

Have students analyze the roles they presently play and the
roles they wish to play in the future (student, parent,
employer, eiC)

Ask students to pictura their hves when they are 2030, 40
and 60 years old in terms of

a where they wilt e living (location and type of home)
b what they wilt be doing lroles, careers, acuivities, etc )
¢ who they will be close to (family, friends, colleagues)

Ask students to complete another Picture Your Life” with
someone outside the school, perhaps someone from a
difterent generation or a different cultire Ask them to
identify occurrences in therr own hves that caused them to
madify ther goals

-95.

SUGGESTED ACTIVITY A-8: SETTING GOALS

Purpose (Curricutum Correlation)

Choices and Challenges

Materials:

identifies and evaluates current personal goals

Notebuok or folder

Time: 15 minutes (ongorng)

Procedure

1

Ask students to 1dentify one or two goals for each of the
fellfowing.

3 today

o  thisweek

*  this month

& thisyear

o the next five years

Have students briefly outline a ptun of uctiop to actneve
those goals They should tdentity any resources they may
need, establish a time schedule, outhine how they witl
monitor or evaluate whether or not they have achieved the
goal

Theme A Sel-Management




ACTIVITY SHEET A-7: PICTURE YOUR LIFE

Age

bwill ive

Twildo

Iwitl be close 10 (peop'e)

Present

20

a0

40

60

® 5

-96-
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ADDITIONAL SUGGESTED ACTIVITIES

SUB-THEME 1: BUILDING COMMUNICATION SKILLS

® Have students take one minute, with eyes closed if helpful,
to imagine the best vacation spot possible. Tell them to
relax and picture beir.” there and what it looks like, smells
like, and feels like. In pairs, have each person share the spot
he or she imagined and what it was like,

® Make a list of 20 ways to communicate caring, fondness or
love to someone you care about (for example, a friend or
relative) who lives some distance away.

0P

.Use as a teacher directed whole class activity.

SUB-THEME 2: BUILDING SELF-AWARENESS

® On the board, brainstorm fezlings (happiness, loneliness,
frustration, and so on). Have students look at the listed
words and pick out a feeling they could convey non-
verbally. Encourage some students to pick out words they
think no one else would choose. Then have students move
around expressing their fe2ling non-verbally. Whenever a
student thinks he or she knows a feeling another student s
conveying, he or she goes to the board and writes the word.
Another option 15 to play charades.

The Bag That's Me

Have each student create a paper sack collage out of
newspaper or magazine cutouts. Paste on the outside of
the paper sack, any cutouts that symbolize how they appear
on the outside. Place within the paper sack, any symbols
that reveal who they are on the inside.

i 591
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Students spend about ten minutes tearing or cutting out of
a magazine - words, photographs, slogans - anything that
reminds them of themseives Then take about five minutes
pasting the Zutouts on t @ outside or placing them inside
the paper sacks Finally, students -ome to. ther in small
groups to explain their “bags"

In the small groups, go arou..« the crcle and have each
person explain the outside of his or her "bag” first. Then gn
around a second time and et each person take two things
from the inside of the bag and explain,
Note: Itisimportant to allow students to pass this activity if
they find it stressful.

Have students identify a feeling and represent 1t in some
way; for example, through music, a poem, bu:lding
something, writing oneself a letter, painting, sketching,
making a collage, creating a symbol, and so on. It can be
something they created or someth:ng someone else has
created.

Give a short talk on our imited feelings vocabulary and the
Jrokiems in communication this can create  Students form
wriads and discuss a ttme "l felt confident, annoyed,
ashamed”, and so on. {Allow each person one minute )

Have students bring some object that represents special
feelings for them It could be a trophy, picture, gift, piece
of jewelry, leaf, rock, etc. Each person shares why this
object 1simportant to them.

Have students select different songs that invok2 deep
feelings in them Have each person play or sing the song

and say why it is important what it makes them feel, and so
on Write areport on the expertence,

Theme A. Self-Management
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SUB-THEME 3: CHOICES AND CHALLENGES

SCRAPBOOK

1.

Submit a scrapbook that will reflect what you are like as a
person — your personaiity, attitudes, interests, abilities,
goals, dreams.

The information 1n this scrapbook can be presented 1n a
variety of ways -~ photographs, quotations, sketches,
£.cares, headlines, etc  The scrapbook could be marked
on the follewing basis.

20 marks: (completion of daily comments/reaction to
question -~ 10 classes x 2 marks)

5 marks: effort (best possible work, efficient use of
class .ime)

10 marks: content (realistically covered the criterra
used in 1and 3)

15 marks- presentation (organized, neat, creative)

Your scrapbook should tell the following about you as a
person.

&  Your abilities, interests, limitations, personality, values
Some of the ways you express your feelings

What you would like to be like (ideal self)

How you make decisions

Some of your goals for

-~ thisclass

- thisyear

- fiveyears

e How you expres your feelings

e o 6 ©

This scrapbook is personal and confidential and will not be
shown to anyone other than the teacher without your
permission

At the end of each class you will be asked to respond to a
question, or simply wnite a few lines in your scrapbook
Some examples of these questions are:

8  What did you like about this lesson?
® What did you learn about yourself today?
9 How canyou use what you learned today?

Theme A: Self-Management
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SAMPLE EVALUATION: DECISION MAKING

Part One

In each of the situations below, writa the letter(a, b, ¢, d, e, f, g)
representing the decision-maling step that best answers the
question.

a
b

v o an

Define the goal/problem.

Identify/assess materials and non-material resources and
constraints

Identify alternatives and opportuntties

Identify consequences.

Make a decision (select an alternative)

Prepare an action plan and implement the plan

Evaluate if the goal has been achieved

1 In deading what kind of summer job to look for, Ellen
said, "l want a job that pays a good salary and won't
require me to work every afternoon, so that | can go to
the beach ™ Review the seven steps above At what
stage of the decision-making process 1s Ellen?

2 Bob1s a new student at this schoo! He wants to spend a
lot of ime making new friends, catching up on his school
work, and helping his family get settled into their new
house What stage has Bob reached?

3 James thinks he 15 interested i1n attending college after
high school but 1s not sure He has listed four other
things he could do after high school hesides attend
college  What deciston-making step has James
completed?

4 Martha has decided to take a job after schoo! She has
beeninterviewed for four jobs and has definitely decided
not to take three of them What decasion-making step
has Martha completed?

199
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5. Elaine has decided to look for a part-time job. She 1
making a list of people to call whom she thinks might
hire her. Which =f the steps (a to g) best represents this?

Part Two

i

What are some of the major decisions you will make this
year?

2 What decsions do you find the hardest to make, and why?

3 Think of one decision you have made in the last month that
you regret  Explain how you could have made a better
decision

4 Explain why 1t 1s important to use the decision-making
process rather than make deasions based on peer group
pressure

5. What one thing could you do 1o help improve your decision-
making skills?

Part Three

In each of the following situations, use the decision-making
process to determine what you would do Show each step of
the process in reaching your decision

1

You are out at a party You were suppose to have been
home an hour ago You don’t have enough money for a
taxi and it1s about three miles to your place itis 1.00am
A friend offers you a lift, but he or she has been drinking
and s obviously over the legal imit What do you do?

Theme A Self-Management
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2. You have made arrangements with your best friend to go
out to a movie on Friday night. On Thursday night,
another friend calls you up and asks you to go to see your
favourite group in concert. What do you do?

3. You have saved for three months to buy a small stereo.
You get it home and find a small chip in one of the
speakers. You are not sure whether it is covered by
warranty or not. ‘What do you do?

10P

+ Evaluation Suggestions: Modifications and Alternatives

As part of the theme evaluation, the students couid be .
asked to identify a significant change(s) in self, or an
insight that has occurred as a result of this theme study.
It is suggested that the students record this
observation(s) in their journals.

s e e 0000w
—

2. Students return to theme plans and determine how well
their issues were addressed and where they are at this
point in relation to these issues. Students record these
observations in their journals.

3. It is suggested that the test cn page 99 might be
personalized (see p. 62). Indicate that Part Two (all items)
is to be completed as is. Modify Part Three instructions
by changing 'each’ to ‘one’.

4. It is suggested that projects be evaluated (e.g.,
scrapbooks, "Picture-your-life” activity).

L I I I R T T T T
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THEME B: WELL-BEING

RATIONALE

L Well-being focuses on promoting optima! physical,
spiritual and mentai health.

° Well-being results from a corsciously designed, positive
lifestyle.
° Lifestyle established in youth will affect the level of well-

being achieved in later life

THEME OBJECTIVES

The student:
1. understands the nature of well-being
2 recognizes that attaining well-being is a dynamic process

influenced by internal and external forces

3. recognizes that personal well-being is predominantly
determined by one’s lifestyle choices

4, recognizes the need to accept personal responsibility for
decision making in attaining, maintaining and
promoting optimal levels of well-being

5. develops a personal action plan for well-being.

TEACHERBACKGROUND INFORMATION

One of the challenges in teaching this unit may be to impress
upon the students the importance of wellness and its relevance

-102-

to them. For the majority of young people, their physical,
emotional and social well-being is fairly good Students at this
age are probably at the peak of their fitness, and have not yet
been affected by the various pressures and stresses of a
particular lifestyle. They have not yet encountered the
frustrations and/or impact of a competitive job market or made
a commitment to a university or technical course, so, to them,
the importance of wellness has little meaning. Students may
view themselves as healthy, indestructible, and find 1t difficult
to project themselves into the future to consider how present
behaviours and attitudes might affect their future wellness

To capture student interest so that they become aware of
factors that affect their weil-being, it is important to focus on
wellness issues that are relevant. Encouraging discussion about
certain behaviours that may increase the risk of heart disease,
cancer or chronic diseases 20 or 30 years from now has little
significance. On the other hand, discussing the immediate
effects of such things as fad diets, excessive exerasing or drug
usage will be personally relevant to them and may encourage
them to consider their future wel'ness.

Another way to make students aware of wellness factors and
their importance is to involve parents or older brothers or
sisters. Through considering the wellness of those close to
them, students can relate their behaviour now to wellness in
the future. Students can ask their parents or siblings to
compare how they feel now with what they felt like at a similar
age (physical activity, drinking, smoking, behaviour, eating
patterns) as one way of considering how they might improve
their overall wellness in the future.

Theme B: Well-Being
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Such an approach can be a valuable way to present many issues
within this theme, as well as provide other spin-off benefits
(e.g., students talking with parents, and the involvement of
parents in courses). However, the teacher must be very cautious
as this may lead to a conflici of family values.

Students can also consider how their behaviour {especially risk-
taking behaviour) may affect impressionable younger brothers
or sisters, now and in the future.

Some of the health concerns of young people, of which
teachers should be awa-e, are inciuded in the recent Canada
Health Attitudes and Behaviour Survey 1284-85.1

1. Nutrition

- High rates of anorexia and »ulimia.

- Alberta students tend to be more concerned than other
Canadians about being overw=ight. The percentage of
Grade 10 Alberta teenagers responding yes to the
question, "I need to lose weight’ | was 43.7% (Canadian
average 37.7%).

2. Physical Activity and Fitness

- Alberta students are below average in physical activity
level despite having a higher proportion of students
taking daily physical education classes.

3. Mental Heaith

- Highest level of Alberta students responding yes to a
question about depression, "1 feel depressed most of
the time", was 8.7% (Canadian average 7.1%)

1 Canada Health Attitudes and Behaviours Survey 1, 12 and 15 year olds, 1984
Alberta Report Socral Program Evaluation Group Queen’s Unwersity at
Kingston

20y
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OVERVIEW OF THEME B: WELL BEING
Sub-Theme 1. Nature of Well-Being and Healthy Lifestyle

In the Junior High Heal.h and Personal Life Skills Program,
students considered various components of well-being. In this
theme, these components are drawn together and the
interrelatedness of the aspects considered within the
perspective of the lifestyle choices that students can make.

Sub-Theme 2: Factors Affecting Personal Well-Being

Students will explore a variety of elements that affect well-
being and identify those that directly affect them now. Some
of the health concerns cited in the "Canada Health Attitudes
and Behaviours Survey” or "Moving onto the Future. For the
Health of Albertans”2 can be addressed here. Dieting and
exercising, especially in excess, are health concerns that are
clearly evident among young people. Substance misuse and
abuse, in particular those that involve legal drugs (tobacco and
alcohol), prescniption drugs, and iliegal drugs, is an issue that
high school students face frequently. The competition for jobs
and entry into vocational and academic institutions places a
great deal of stress on students to achieve top marks.

2 Aiberta Commumty and Occupational Health  Moving into the future  For
the Health of Albertans, 1987

Theme B: Well-Being
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Sub-Theme 3: Maintaining and Enhancing Personal Well-Being

Students will define their criteria for wellness and evaluate
their own health. They will cons der ways in which they can
maintain and enhance their wellness. They will also identify
some of the risk-taking behaviours they may be undertaking
and consider the effect those behaviours could have on their
health. Although risk-taking is a natural part of life and some
elements of it should be encouraged (risk-taking in problem
solving, classroom participation, etc.), students must consider
and determine the degree of risk they personally find
acceptable and wish to take. They will also identify the many
agencies within their own communities that can help provide
resources and services to promote well-being or help during
crisis situations,

Sub-Theme 4: Choices and Challenges

Students will deveiop an action plan that they can use to
improve well-being It is important for students to set
attainable goals by selecting aspects of health that they are
capable of changing; e.g., attempting to reduce smoking or
drinking behaviours to ‘mprove eating habits or fitness levels.

Students can be presented with this challenge at the beginning
of the unit and focus on it as the theme evolves.

ENRICHMENT

® Volunteer activities in school (display to promote healthy
lifestyles).

Peer support.

Volunteer work (work study) in community.

Research in areas of particular concern.

Buddy system with a needy person or group.

Activities with "hands-on" focus. i.e., nutritious snack day,
taking a fitness break during class visual chart to
encourage well-being improvements.

204

INTEGRATION

Although all themes interrelate, and basic skills are integrated
throughout the themes, the student may relate the matenal in
this theme more specifically to:

1. the personal profile developed in the SELF-MANAGEMENT
theme

2. applying skills in SELF-MANAGEMENT (decision making)
when making choices with respect to well-being

3. the RELATIONSHIPS theme, in that personai weil-being
influences interactions with others.

PREVIOUS STUDY

Elementary and junior high health curricula provide a
background in nutrition, body knowledge and care. Because
some topics that relate to this theme are optional (i.e., sexuality
and hygiene), some ditferences in the students’ backgrounds
may be noted.

0P
:Some of the Iearnlng expectations have been addressed in :
:IOP courses. :

- a0 saas s ssad

COMMUNITY RESOURCES

1) National/International

® World Health Organization.

® Health and Welfare Canada. responsible for overall
promotion, preservation and restoration of the health of
Canadians.

-104 - Theme B: Well-Being
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others:
Canada Public Health Association
Canada Lung Association

Canadian Medical Association

Red Cross Society

YMCA/YWCA

Canadian Mental Health Association
Canadian Cancer Society.

2) Community facilities/agencies

e local boards of health: health inspection, home care
services, clinics for tuberculosis and sexually transmitted
diseases, dental clirics, nursing services, health
education, etc,

e private offices and medicentres: advise patients,
provide in-office treatment, perform diagnostic tests

o health clinics: immunizations, prenatal care, monitor
child’s growth and development, education

o districthome economists

o hospitals: medical and surgical treatment

o rehaobilitation centres: extended care after illness,
injury or surgery; re-learn motor skills

© community nursing resources; provide home health
assessments or treatment

e medical labs: carry out medical diagnostic tests

e nursing homes: nursing care for older patients and 1
those with long-term chronic illnesses X Z

e other: pharmacies, laboratones (optical, dental), fitness
organizations

& government organizations: R C.M.P.,, city police, local

hbraries, Consumer and Corporate Affairs, CPR and St. POL (e , =i/
John's Ambulance (first aid course) VR l‘ “ gl‘
/ .

RN
]

/ // ’ . ”r .. o:‘“:- N‘-‘

e school resources: resource officer, teacher-librarian,
guidance counsellor rE

e AADAC

o local service clubs (Lions, Elks)
o churches.

PARKS,

-105- Theme B: Well-Being
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B 1
SUB-THEME 1: NATURE OF WELL-BEING AND HEALTHY LIFESTYLE ESTIMATED TIME: 1 HOUR
LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

The student: U

. Emphasize following aspects .
recognizes the various aspects of well. R/S lsting, generating TRM 8~1,8-2,B-3 T~ psychotogical (intellectual and :
being . emotisnal) .
- psychological c-~ soual .
- nte™ectuc” .- physical .
- social « = envitanmentat .
- spintual : :
= physical . .

- environmental
- cultural/ethnic

- socetal
S associating TRM 8-2,8-3
recognizes the interdependence of the
vanous aspects of well-being and healthy
hiestyte
RU/S recalling, TRM B-2
recognizes charactersstics of well-being generating. summarizing
R = Recal!, U = Understanding, 1 = involvement, $ = Synthesis
TEACHER NOTES:
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SUB-THEME 2, FACTNRS AFFECTING PERSONAL WELL-BEING

ESTIMATED TIME: 5 HOURS

are prevalentn society

summarizing

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES
Thes.udent:
examines positive and negatve factors and U/S generat:ng,
1ssues that affectone’sindwvidual sense of comparning and
weli-being and promote a healthy hfestyle CONtrasting 3¢50CiatiNg
bullds awareness of health concerns that R/U recathng, TRM B8-3, B~4

Straight Facts About Nrugs and
Drug Abuse (AADAC)

= nutnuon 10P

- exercne :000000000000.000........

« R A i , W .

~ substance use and abuse : Smuk ang Against Your Wik (Videc; :

- stress . Ve My Frends ano Our Boule .

« (V' den) N

R = Recall, U = Understanding, 1 = Involvement, § = Synthesss
TEACHER NOTES:

DS
;2 s 4
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C
B 3
SUB-THEME 3: MAINTAINING AND ENHANCING PEKSONAL WELL-BEING ESTIMATED TIME: 2 HOURS
LEARNING EXPECTATIONS LEARNING PROCESS | RESOURCE CORRELATION NOTES
—_-'___l_*—~ v S VN Ly _—m

The student

develops strategees for assessing and maintaining persanat
health and healthy hiestyle

evaluates health information and praducts
fecogmzes the role of community services in assessing and
mamntamning individual and societal well-being, and s able ta

ACCeSS Cammunity resturces

recognizes that different behaviours may invaive varying
degrees of sk to une’s health

S generating

S preferring and vatuing,
Jssouat.ng

fdeading, app'ying

bpredting,
hyputhpmz.ng, dueaiding

Breast Self-Exammation BSE
The Mg’ important Minute in a
Man’s Lite

The Pap Test

Stil Kelting Us Softly (Video)

Me, My Friends and Out Ronze
(Videa}
Smoking Against Your Wil

R- Reta Lo~ cneerstand ng, 1 - nvo'vement, S s wnthess

TEACHER NOTES:

O

RE @
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SUB-THEME 4: CHOICES AND CHALLENGES ESTIMATED TIME: 1HOUR

LEARNING EXPECTATIONS LEARNING PROCESS | RESOURCE CORRELATION NOTES
The student:
identifies strategies that could be used to improve well-being S generating Me, My Friends and Our Booze persunalinveniury
{Video)
reviews criteria for assessing one’s personal well-being S summanzing, associating § TRM 8-2
develops and implements a personal action plan designed to S generating, 2pplying
improve one or more aspect of well-being
R = Recall; U = Understanding; | = Involvement; S = Synthesis
TEACHER NOTES:
[4 -
‘ 214 ,
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Purpose (Curriculum Correlation)

Nature of Well-Being and Healthy Lifestyle

large sheets of paper (11" x 17")
pencils, coloured pens

Time: 60-80 minutes

Procedure

different coloured pens/pencils.

2. Have student complete the activity sheet.

may choose a fictional character,

minutes).

Debriefin a large group.

SUGGESTED ACTIVITY B-1: LIFELINE EXERCISE

recognizes the various aspects of well-being.

Materials: Activity Sheet B-1: Lifeline Exercise

1. Give each student a large sheet of paper and at least six

® Students who do not want to talk about themselves

3. Have students break into dyads to discuss their lifeline (20

-110-

SUGGESTED ACTIVITY B-2: DEFINING WELL-BEING

Purpose (Curriculum Correlation)

Nature of Well-Being and Healthy Lifestyle

recognizes the various aspects of well-being

recagnizes the interdependence of the various aspects of
well-beina and healthy lifestyle

recognizes characteristics of well-being.

Choices and Challenges

reviews criteria for assessing one’s personal well-being.

Materials: pictures from magazines, newspapers,

paper, glue, pens, tape

Time: Classtime, homework

Procedures

1
2

Divide into triads.

Have students identify pictures that portray issues of youth
and well-being.

Have students produce a collage of these images.

Through the use of essay, audiotape, videotape, discussion
students:

o identify society’s perceptic;n of well-being
® identify their own perception of well-being
® note any differences between the two

® reasons for differences.

Students reflect on whether their actions are consistent
with their beliefs/perceptions. They build a personal plan of
action for modifying their behaviours. (Choices and
Challenges)

:Brainstorm and classify factors affecting well-being and
:health,

Theme B: Well-Being
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ACTIVITY SHEET B-1: LIFELINE EXERCISE

CAREER

example WELL BENG

example

Iy
<

FINANCIAL FINANCIAL
STagiury STABILITY

OCCUPATIONAL OCCUPATIONAL

CHILD REARING CHILD REARING

LEVSURE LEIS JRE

0
Breth Birth

CAREER PATH LIFELINE WELL-BEING LIFELINE

State and/or draw in any events that may occur in your State and/or diaw on the well-being lifeline, events which
career path. may occur that relate to each of the following:
psychological, intellectual, social, spiritual, physical,
Add in all highs and lows that may be encountered er..ironmental, cultural/ethnic, societal (Use different
colours to indicate various components, and a very wavy
Keep in mind your interests, abilities and long-term goals. line to indicate problem times.)

Add any highs or lows that may be encountered.
Keep inmind:

e family or genetic charactenistics and history
@ goals and expectations of well-being.

As you develop this project ask yourself the following three
questions:

1. Whatiswell-being?
2. Why is the idea of well-being important to me?
3. How canlmaintain and improve my well-being?

-111- Theme B: Well-Being
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SUGGESTED ACTIVITY B-3: CARTOONING

Purpose (Curriculum Correlation)

Nature of Well-being and Healthy Lifestyle

recognizes the various aspects of well-being

recognizes the interdependence of the various aspects of
well-being and healthy lifestyle.

Factors Affecting Personal Well-Being

builds awareness of health concerns that are relevant in
society.

Materials: cartoon strips from newspaper

Procedure

v

1.

2.

Cut the cartoon page out of a newspaper.

Ask students to work in pairs and read the cartoons. Ask
them to identify all of the cartoons that discuss some heaith
related issue.

Ask students to find one or two words to describe the
health issue, for example, the issue in the cartoon is dieting
or emotions.

Usiny the words found in step No. 3, categorize the
cartoons related to aspects of health under the following
headings:

physical, psychological \amotional, mental),
enwvironmental, social, intellectual, cultural/ethnic

Note: the cartoons may also be correlated or classified
according to Maslow’s Hierarchical Needs.

5. Discuss the following concepts:

® Using a tally system or graph, collate the information to
see how many cartoons fit each heading. Which health
issue is discussed the most? Why?

® Conceal the newspaper date and ask students if they can
identify the possible time of the year in which the page
was printed (i.e., before Christmas, during fitness week,
during nutrition month, New Year's Eve, etc). Discuss
these issues of health and well-being and what brings
them to the forefront of our thinking (i.e., nutrition
month; the guilt people feel about the need for dieting).

® Why do health issues consume a large part of our daily
conversations? Does this reflect our values in North
America? What might the underlying message be about
our society (health and lifestyle are related)?

® What other information relevant to people’s health and
well-being was discovered?

® Jsing one cartoon, analyze and speculate on the
cartoonist’s possible underlying motives for the message.

© Select one cartoonist and collect a series of his or her
cartoons. Analyze what the cartoonist's overall
perspective of well-being might be.

¢ How and why is humour used to discuss health and well-
being? What effect does laughter have on our well-
being? Which emotions come into play most often (e.g.,
guilt, anger, stress, concern, love)?

Draw a cartoon, write a poem, or prepare a bulletin board

coliage that defines quality of lifestyle or expla:ns your or
the cartoonist’s perspective on health and weil-being.

Theme B: Well-Being
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SUGGESTED ACTIVITY B-4: DRINKING AND DRIVING

Purpose (Curriculum Correlation)

Factors Affecting Personal Well-Being

builds awareness of health concerns that are prevalent in
society.

Materials: Activity Sheet B-4. What Do You Know About

Time:

Drug Use?

40 minutes

Procedure

1

Have students individually complete the activity sheet.

2. Have them form small groups and reach a concensus on
each question Read out one question at a time and have
each small group cate their answer and give a reason for
1it. Then read out the next question.

3. Provide the correct answer.

4. Have each group select one question that they did not
know, have them research it in a little more detail, and
then present jt to the class.

ANSWERKEY:

1. (b) According to an AADAC survey, less than 47% of
youths from age 12 to 17 drink This number has declined
In the past several years.

Scoring: a) 2 points, b) 3 points, c) 1 point

2. (b) "Average" teens have therr first drink of alcohol at age
12.7 years. There has been a gradual increase since 1981
when the average age was 12.1 years.

Scoring: a) 2 points, b) 3 points, ¢) 2 points
Yy £ '\'
228
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3.

(c) Most often teens have their first drink with their
parents (60%). Wine is the most popular beverage for
first-time use. Later, teenage drinking most often takes
place at parties, with no parents present.

Scoring. a) 1point, b) 2 points, ¢) 3 points

(b) Fifty-one percent of teens surveyed use alcohol for the
same reason adults do - to relax and have a good time
Twenty-eight percent give as their reason “to be part of
the group”. For teens, alcohol or drug use 1s also part of
the challenge of becoming independent. They like to
experiment and are lured by the appeal of doing
something forbidden.

Scoring: a) 1 point, b) 3 points, ¢) 2 points, d) 1 point

(a) and (b) There are many theories on why people abuse
alcohol or drugs. These are only a few of the possible
reasons. Addictions counsellors have found that (a) and
(b) are especially significant.

Teens, along with adults, are more likely to have problems
with alcohol or drugs if they lack the confidence and living
skills to deal with the stresses of life A person with low
self-esteem may attempt to cover up inferior feelings
through drug use.

Strong feelings of loneliness are common in many of those
receiving treatment for alcohol and drug addiction. A
family history of drug or a'cohol abuse can be a
contributing factor

Scoring. a) 3 points, b) 3 points, ¢) 2 points, d) 2 points

Theme B; Well-Being
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(b) The decline in smoking is due to a reduction among
adults rather than a reduction in the number of young
people smoking. Twenty-four percent of the teens
surveyed in the 1986 Gallup poll reported that they smoke
daily.

Even though the social acceptability of smoking is at an all-
time low, more young women are smoking than ever
before. Tobacco advertising aimed at young women, and
the desire to reduce appetite, may be contributing to this
increase.

(a) AADAC's survey found that only 2% of Alberta teens
regularly use marijuana. Of this group, 80% are 16 or
older.

Scoring: a) 3 points, b) 2 points, ¢) 1 point

(d) Parents tend to worry more about marijuana use, even
though alcohol abuse creates far more problems A survey
of teens found that 46% were too busy with other
interests to use .marijuana. Nthers didn't like its effects
and some didn’t w int to use it because of possible health
damage. Only 1% gave (¢) "their parents would be
upset” as the reason for not using marijuana.

Scoring: a) 2 points, b) 2 points, ¢) 1 point, d) 3 points

(a) Drugs such as LSD or PCP are used by a very small
minority of teens (4%) and even that number seems to be
declining.

Scoring: a) 3 points, b) 2 points, ¢) 1 point

(¢) In a 1985 AADAC survey, only 2% of teens had used
cocaine, compared with 4% in 1981
Sconing: a) 3 points, b) 2 points, ¢) 1 point

e
™D
%

-114 -

1.

12

13.

14

15.

(c) All answers are correct. But the major probiem is
considered to be missed opportunity for personal
development. If people at any age spend too much time
intoxicated, they miss out on important opportunities to
grow and develop skills. In order to stay in control of our
hves, it is important to avoid reliance on alcohol and other
drugs for recreation and emotional comfort.

Scoring. a) 2 points, b) 2 points, ¢) 3 points, d) 2 points

(a) itis a common misconception that a person has to be
staggering drunk for driving to be impaired Impairment
depends on many factors. The only responsible decision is
not to drive if you have had anything to drink. Teens are
especially at risk because they have limited experience
bothin drinking and in driving.

Scoring: a) 3 points, b) 1 point, ¢) 0 points, d) 0 points

(a) According to an AADAC survey, 77% of teens generally
believe that what they do now will affect them iater in
addition, they feel that hard work will lead to later
benefits

Scoring: a) 3 points, b) 2 points, ¢) 1 point

@) A national survey by Dr Bibby showed about the same
number of teens (35%) as adults (31%) are deeply
bothered by loneliness - a troublesome finding
considering the great value teens place on relationships
Teens sometimes feel that others don’t care and “you've
got togo it alone™.

Scoring; a) 1 point, b) 1 point, ¢) 3 points

(a) Other than hangovers, problems with parents and
family are seen as the most significant zonsequence of
teen drinking. Few have problems with the police, and
this number fell by half between 1981 and 1983

Scoring: a) 3 points, b) 2 points, ¢) 1 point, d) 0 points

Theme B: Well-Being
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ACTIVITY SHEET B-4: WHAT DO YOU KNOW ABOUT DRUG USE?

Discussion Questions’

1.

How many Alberta teens drink?

a) 0-40%

b) 40-60%

¢) Morethan60%
How old are most people when they have therr first drink
of alcohol?

a) 9-10yearsold
b) 12-13years old
¢) 15-16yearsold

Where do most trens Yave their first drnink?
a) Secretly, with a fiend

b) Ataparty, with other teens
¢) With their parents

What do teens give as theirr main reason for drinking?

a) They're cunous
b) Theywant to have a good ume and feel relaxed
¢) Friends or family are pressuring them to try
d) Theywantto show they're independent

Why do people abuse alcohol or drugs?

a) Theydon't have the skills to cope with stress
b) Theyfeel lunelyand ahienated

¢) Theywant to escape from therr problems

d) Drugor alcohol abuse runsin their famuly

1 Questions sefected from questionnaire distributed at an AADAC “Hugs not Drugs * workshop, 1988

-115-

The good news 15 that Canadians are smoking less
According to a recent Gallup poii, which group has not
shown this decline?

a) Males, ages 20-24
b) Teens, ages 12-17
¢) Males, ages 45-64

How many Alberta teens use marguana frequently?

a) Lessthan 5%
b} 1010 15%

¢) 2010 35%
What 1s the biggest reason teers give for not smoking
maryuana?

a) Theydon'thikent

b) 1t might harm their health

¢} Their parents would be upset
d) They have better things to do -
How many A:oerta teens have ever used hallucinogens
such as LSD?

a) Lessthan 5%

b) 1010 15%
<) 20to25%

Theme B: Well-Being
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10.

11.

12.

13.

How many Alberta teens have ever used cocaine?

a) Lessthan 5%
b) 10to15%

) 20to25%
What is the major problem that happens to a person who
abuses alcohol or drugs?

a) Increased risk of accidents
b) Health

¢)  Missed opportunities for personal development
d)  Conflict with family and friends

Itisirresponsible to drive if you have had:

a) anything to drink

b) more than one drink in an evening
¢)  more than two drinks in an evening
d) more than three drinks in an evening .
How many teens feel that what they do now will affect
them later?

a) 77%
D) 56%
¢ 35%

oo
EaNe]
(n

14.

15.

Loneliness plays a part in many problems, including
alcohol and drug abuse. From a recent survey on
loneliness, which of the following was found to be true?

a) Teens are more lonely than adults

b)  Adults are more lonely than teens

¢) About the same number of adults as teens
are lonely -

Apart from hangovers, what consequences do teens most

frequently report as a result of drinking?

a) Problems with parents and family
b) Problems with friends

¢) Problemswith the law
d) No problems

Theme B: Well-Being
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SUB-THEME 1:

ADDITIONAL SUGGESTED ACTIVITIES

NATURE OF WELL-BEING AND HEALTHY

LIFESTYLE

® Develop a definition of well-being for class usage.

® Brainstorm all the things that make students feel well and
then categorize them as psychological, social, physical, and
so on. Cartoons can be used for this exercise.

@ (lass collage or mural of all images of well-being for young
people.

© Case studies of well-being of high profile people.

® Discuss correlation between life insurance rates and
lifestyles.

® Use aself-inventory to determine wellness.

0P

‘Rate: always, sometimes, never

For one week, students monitor TV commercials for
concerns about health and grooming. List ads.

SUB-THEME 2: FACTORS AFFECTING PERSONAL WELL-BEING

Students brainstorm (small group activity) what a healthy
lifestyle means to them now; i.e., money, friends, feelings
of acceptance, status symbols (cars, horse), dates, freedom,
clothes, body image, rereation, family, part-time jobs, etc.,
(use flip charts).

Students brainstorm (small group activity) what a healthy
lifestyle might be for them in the next five or ten years; i.e.,
security, job/income, friends, food, clothing, shelter, vehicle,
intimate relationships, leisure activities, traditions and
rituals, family, etc., (use flip charts).

200
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® Group research project on 1ssues related to well-being

(examples: cigarette smoke; drinking and driving; seat
belts; employment/unemployment; leading causes of death
- suicides, traffic fatalities; fitness; eating/diet disorders;
age of consent; noise pollution; leaded/unleaded gas; drug
use/abuse; peer pressure, etc.).

Research stress factors in their chosen occupational field
through job shadowing, interviews, questionnaires, surveys.

Students (individually or in small groups) can research issues
that affected lifestyles in the past, present, and future, then
report back to the rest of the class. For example.

Past - venereal disease
- bubonic plague
- leprosy
- malnutrition
- diseases (smallpox, polio, etc.)

Present - nuclearissue (Chernobyl)
- AIDS, Herpes-STD's
- immunization/resistance
- research and analyze current folk heroes’
lifestyles and well-being

Future - allergies
- environment
- chronic diseases
- nuclearissue
- sportsinjuries
- technology - emplevment/unemployment
- leisure time
- work ethic
- healthin the future:
- ethicalissues (euthanasia)

Theme B: Well-Being




® Plan a follow-up activity (action); i.e., debate,
school/community display, reports, school meeting, letters
to editors, M.L.A./ political lobbying.

® Organize an awareness day for the school.

® Contact various ccmmunity services - interview, research
skills, 1etters, displays.

® Have students identify ten risk behaviours. Refer to the
statement, “Some risk behaviours are more harmful than
others.” Have students rank order the risk behaviours,
beginning with the one that is most harmful.

SUB-THEME 3: MAINTAINING AND ENHANCING PERSONAL
WELL-BEING

© Students write an analysis of their own state of well-being.

® Students cortrast the responsibility for health as it applies
to different ages. Explain that parents are responsible for
the health of their children during their infancy. As children
grow older, parents g.ve them health responsibilities
Explain that by the time students reach high school, they
have assumed most of the responsibility for their own
health. Have students identify some of t|.ese
responsibilities.

® Have students list typical difficulties that teenagers have.
Share their 1deas and list them on the chalkboard. Ask
students which problems are most easy to resolve and which
problems require heip. Students are often reassured when
they learn that other students their age encounter similar
difficulties.

© Discuss ways to assess personal health behaviour.
Emphasize how difficult 1t 1s for most people to appraise
themselves. Design a form that students could carry with
them for a day. At each 30-minute interval, have them
write down a brief statement about how they felt over the
past 30 minutes Use these records as a way of motivating
students to look closely at themselves and their behaviour.

© Select a situation that is regarded as stressful by the
students. Divide the class into groups and ask them to
examine healthy and unhealthy ways of coping with he
situation.

10P

.Alternative: monitora personal health habit (exercise,

.smoking, junk food consumption).

¢ Many professional and community health organizations
have health assessments of different types. Have students
call or write these organizations to obtain any copies of
health appraisals that might be available.

® Have students interview a person over age 50. What health
problems were most prevalent in their childhood? If
possible, have students interview a person over age 70.
What health problems were most prevalent in their
childhood? Discuss today's health problems. Compare your
ideas to those learned during the two interviews.

® Divide the class into small groups. Have each group develop
ashort skit titled, "Health in the Year 2000".
0P

.Alternative: discuss possible future health problems
.(personal, community, provincial, national, global).

SUB-THEME 4: CHOICES AND CHALLENGES FOR IMPROVING
PERSONA . WELL-BEING

© Studentsiist ten strategies that they could adopt to improve
their well-being. In pairs, have students share and discuss
therr lists.

® Have students develop a long-range action plan for
maintaining and improving their well-being. This can be
done individually, in pairs, or in small groups.

10P
. Use the decision-making model ( Them-e A). S tu.dent aevel.o.ps. -
.a health hehaviour contract. .




Type:

Project (Level Approach)

Instructions

1.

You are to select one health concern that is of interest to
you. It may be one that has been discussed in ctass or is of
current interest.

You must then determine at which level you wish to work.
The higher the level, the higher the mark you will recerve.

Meet with the teacher to discuss your project and establish
what'»vel you plan to achieve,

Level One: 30 marks

Research the selected health concern Determine the
extent of the problem within the community, Alberta,
Canada. Provide some information on the concern ~ who
1s affected (young, old), the ways in which they are
affected (mentally, physically, emotionally).

Research what community services are available to assess
this health concern and what resources are available to
assist (rehabilitation, support, self-help)

Identify and/or suggest some strategies that could be used
to improve well-being in relation to this concern.

Develop a personal action plan that would help to
improve your well-being i relationship to this concern.

Level Two: 40 marks

a.

b.

Complete all of Level One.

Design a poster to promote this health concern.

234

SAMPLE EVALUATION:
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WELL-BEING

Level Three: 50 marks

Complete all of Levels One and Two

Plan and organize a day to promote awareness of this
health concern at this school. This may involve a campaign
(Quit Smoking for a Day), inviting In a guest speaker,
having a debate, a panel discussion, and so on

Your mark will be based on:

30%

10%

13%

10%

10%

10%
15%

1opP

‘Lvvel approa Y may not be suitable for all IOP students. An
. alternative would be to make this a project for small groups.
:Evaluate group projects.

R R R I I R I I I R I R R R I R R LR R N R R A I R Y B R

- complete and accurate information
- ideas that are developed in an organized manner

- materials such as charts, graphs, pictures, models,
photograph¢ and drawings to support or illustrate
the information in your project

- indications that you have done research that Is
current and has been referenced

- originality of content, creativity and method of
presentation.

- attractiveness, neatness and visual impact

= y.ur personal action plan.

Theme B: Well-Being




SAMPLE EVALUATION: WELL-BEING

I.  Whatisstress? iopr
2. What are the advantages of positive stress? -Students may be allowed some choice re questions to be .
, . .answered. Itis suggested that numbers 13 and 14 be .
?
3. How does negative stress differ from positive stress? :required. Students may select any 5 of the remaining .
4. What is one source of positive stress for the average high .questions (1to 12) to answer. .
school student (challenge to achieve, competition)? How e teieea. Ceeeriaeanean et ieetetaiee e
does it help the student? 0P

5. How does your body tell the diiference between positive

and negative stress? -Evaluation Suggestions: Modifications and Alternatives

6. What are two minor hassles in your day? How can you :1.  Use 'before’and ‘after’ personal inventories re alcohol,
avoid them? : tobacco, drugabuse, etc. (See AADAC materials.)

7. What is one major change that is going to occur in your kecord major changes in journals.
hfe ir the next three years? How can you control the
amount of stress you will have at that time?

2. Itis suggested that students should return to theme
plans and determine how well their issues were
addressed and where they are in relation to these
issues. Students record these observations in their

What can be done about “feeling helpless"?

List three relaxation techniques. Which one would work

best for you? Why? : journals.
10. What are the two steps in creating or developing a
positive attitude? 23 Evaluate profects completed during theme.

11. What effect does smoking, using drugs and drinking

., .
alcohol have on stress? :4. Stud?qts evaluate group interaction through use of
. checklists.
12, Why do people use smoking, drugs and alcohol to try to : .
control negative stress? .5, With modifications (as indicated in th.e box at the top
13. Write four goals for yourself, one in each of the areas of . of this nage), the ev.r'uative instium-.nts on page 17~ -
life (physical, emotional, social, spiritual) for developing a . are appropriate. .
positive“festy'e‘ .- eeass L T T S von
14. Expand on one of the goals written in response to the
above. Exactly what steps (action planj would you take to
reach this goal? List three steps that you could take in the
next two days, and two steps that you could take over the
next week, to help you to r2ach your goal.
-120- Theme B: Well-Being
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THEME C

RATIONALE
® Interpersonal relationships affect most aspects of life

e Interpersonal relationships are developed and enhanced
through:

~ an awareness of self and others
- effective decision-making and communication skills.

® Relationships satisfy a variety of personal needs

® Interpersonal relationships change throughout the life
stages.

THEME OBJECTIVES

The student:

1 dentifiex and explores the interaction that occurs within
and between relationships

2 identifies expectations and commitments involved in
various relationships

3 explores issues within refationships and develops skills to
adapt to required changes

4 develops those skills, attitudes and behaviours that
promote effective relationships

5 recogmzes that with increased knowledge of sign.ficant
others, one 15 hikely to 1mprove the quality of one’s
relatronships

RELATIONSHIPS

TEACHER BACKGROUND INFORMATION

In @ 1984 survey of teenagers from across Canada, 1t was
determined they "receive their greatest amount of
enjoyment from two areas. relationships and music "1 In
particular, the relationships that were most important to
students were friendships

In this theme, while the primary focus 1s the relationships in
which students are involved, attention 1s paid to relationships
that may be important in the immed:iate future

In the Jumor Higt Health and Personal Life Skills Program,
students explore two very speafic types of relationships -
those with the family and those with peers As students
develop and mature, 1t is important that they broaden their
perspective 1o include a vanety of relationships and begin 10
explore the similartties and differe: Jes in these 1n an uttempt
to expand the knowledge and skills necessary for developing
m.ore positive relationships

Students also need to constder the impact of one relationship
upon another (e g, part-time work relationship, family
relationships) and how these interrelate and affect one’s
hfestyle, or vice versa

in this theme, teachers should be particularly sensitive 1o
mdividual students, as many may have unhappy or unstable
relationships that are difficult for thera to discuss

iop
:See page 76, item 12 for student involvement in theme :
:planning. :

' Bibby W, Reginald and Posterskr, Donald ¢ The Emerging Generaton  An inside Look A1 Canada s Teenagers reae Pubinhing ing Catada "995 4 20

SEsXa
t-u.-(f
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OVERVIEW OF THEME C: RELATIONSHIPS

Sub-Theme 1: Understanding Relationships

Students will identify a variety of relationships in which they
are currently involved. Through comparing and contrasting
these, they will develop an awareness of the many
components of relationships and the manner in which these
interrelate.

Sub-Theme 2: Recognizing Commitments and Expectations

Students will examine their present relationshigs in terms of
the roles they assume and the roles they would like to assume.
By considering their commitments and expectations, students
will recognize that any relationship carries with it not only
rights, but responsibilities.

Sub-Theme 3: Developing, Maintaining and Enhancing
Stable and Satisfying Relationships

Students will ¢ain undarstanding of the way in which
relauonships affect their lives. They will have the upportunity
to practise skills to maintain these relationships

Sub-Theme 4: Dealing With Grief and Loss

Students will recognize that all relationships are subject to
continuous change and must inevitably end when hife 1s over
A understanding of how to deal with grief and loss, and the
recognition that loss results from a variety of factors
(unemployment, moving, death, break-up), will help students
to cope with sucn changes.

Sub-Theme 5: Choices and Challenges

Students throughout this theme will probably have
considered many issues that are particularly relevant and
important to them. Once these 1ssues have been identified,
they can “xplore one or two of them in greater detail and
develop strategies for dealing with them. Yhis may involve a

241

project (research work that would incorporate other themes)
or even involve a simulation such as a marriage contract

ENRICHMENT

° ilave students e<tablish a peer support group within
the <lass.

° Research legal rights and responsibilities within a
specific relationship.

. Develop a video on one aspect/way of enhancang a
relationship (e.g., improving hstening skills).

o Do a book report on one of Elizaketh Kubler-Ross'

books on the grief and ioss process

INTEGRATION

Specific relationships (e g , employee-employer in the "World
of Work™) can be examined in further detail. Also, the skills
developed in the sub-theme Developing, Maintaining and
Enhancing Stable and Satisfying Relationships, are reinforced
in Enhanang Well-8eing, Job Maintenance and Lifestyle
Choices

PREVIOUS STUDY

With respect to relattonships, the Jumor High Health and
Personal Life Skills Program primarily deals with the
relationship of the individual (teen) to the family (parents).

10pP

:Some of the learning expectations and topics have been
:addressed in IOP courses.

e e e w
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SUB-THEME 1: UNDERSTANDING RELATIONSHIPS

ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS

The student:
identifies and compares vanous types of relationships

personal:

~ sigmficant others
- groups

impersonal:

- environment

- matenal goods
of dependence and independence:
- parent/ichuld
- frniendrfr >nd

- teacher’student
- employer/femployee

recognizes that persona!l relationships involve sarying degrees

LEARNING PROCESS I RESOURCE CORRELATION

Uil comparing and
contrasting, classifying,
responding

U comparing and
contrasting, summenzing

Reaching Out (Chapter 1)
Seventeen Going On Nowhere
(Video)

TRM C-1

TRMC-1

NOTES

parents, elders, employers, teachers, friends,
siblings
class peers, lobbies

cars, clothes, mass media, computers

R = Recall, U = Understanding, i = fnvoivement, S = Synthes:s

TEACHER NOTES:

o
=
o

O

LS @

-124-

Theme C: Relationships




SUB-THEME 2: RECOGNIZING COMMITMENTS AND EXPECTATIONS

ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS

The student:

recogrizes that different levels of intimacy vall evolve from
varying levels of commitment and expeciation.

- physical

- socal

- mental

- emotional

explores how personal and hfestyle needs can be metwithin
stable and satisfying relationships-

- physical - finangal
- soual - intellectual
- emotional - spintual

recognizes the variety of roles that can be assumed witain a hfe
cycle

assesses the influence of stereotyping on relatronships  gender,

age, culture, roie expectations

recognizes the legal rights and responsibihities of individuals
within relationships

LEARNING PROCESS

R e R R Y NN R A A

U companng and
contrasting, predicting

/U responding, companng
and contrasting,
preferrning and .aluing

Urecaliing, comparing
ard contrasting

Uit observing, predicting
womparing and
contrasting, emphauizing

Rrecalling, listing

RESOURCE CORRELATION

Reaching Out (Chapters 2, 3)
TRM C-1,C-3

TRM C-3

TRM C=2

“mployment Standards
Requlations (Excerpts from The
Employment Standards Act)
TRM C-3

NOTES

personal contracts {e g, marnage
licence apphcation)

verbal agreements

wills

R = Recall; U = Understanding; | = Involvement; S = € ‘nthesss

TEACHER NOTES:

) 4 T
;3 “.‘ J

ERIC

Aruitoxt provided by Eic:
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SUB-THEME 3: DEVELOPRING, MAINTAINING AND ENHANCING STABLE AND c 3
SATISFYING RELAT:ONSHIPS ESTIMATED TIME: 3 HOURS
LEARNING EXPECTATIONS LEARNING PROCESS | RESOURCE CORRELATION NOTES
Thestudent:
recognizes that all relationships continually change U companng and Seventeen Going On Nowhere
contrasting, observing (Video)
identifies ways in which relationships are developed, U reasoning Reaching Qut (Lhapters 8-12)
maintained, and erhanced at vanious stages of the life cycle Seventeen Going On Nowhere
anrd across age groups (Video)
TRM C-4
posive and negative (Wwinning a fottery,
recognizes the effects of conflict and stress on relationships /U recailing, companing Me, My Friends and Our Bouze scholaiship, ending a friend.hip, moving out,
and coptrasting {Video) death)
TRM C-5
app res skills for constructively resolving confhict and stress S applying TRM C-5
rdentifies strategses to enhar ce relationships Usummanzing
recognizes that some probicins within relationships may not Ureasoning,v  yirg Reaching Out (Chapters 9-11)
necessarily be resolved at a particular time
Reaching Out (Chapters 3-8)

R = Recal’; U = Understanding; ! = Involvement; S = Synthess

TEACHER NOTES:
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SUB-THEME 4: DEALING WITH GRIEF AND LOSS

ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS

The student”
recognizes how indwiduals deal with the grief and 10ss process

identihes skilis  Juahng with change, grief and oss

l LEARNING PROCESS

U recalhng, Summarizing

1hsting, decding.
gueerating

S

TRM C-6

TRM C-6

RESOURCE CORRELATION

NOTES

R = Recall, U = Understanding, ! = involvement, $ = Synthesis

TEACHER NOTES:
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C
SUB-THEME 5: CHOICES AND CHALLENGES ESTIMATED TIME: 2 HOURS
LEARNING EXPECTATIONS LEARMING PROCESS | RESOURCF CORRELATION NOTES
" NS
The student,
tdentifies and explores significant issues that evolve v thin U recathing, preferning Me, My Friends and Our Bouze birth, death, divoree, suitde unemployment
relatronships and valumng, summanzing | (Videu)
dentifies a personai retationshsp network that supports RiS observing, generating | Seventeen Guing on Ny sherr

personalneeds, goals and responsibitities

prepares an action plan for developing, enhanang, or ending Sgenetating, treating
a relationship

R = Recalt; ' = Undarzianding, ' = tnvolvement, $ = Synthesis
TEACHER NOTES:
-128- Theme C: Relationships
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SUGGESTED ACTIVITY C-1: DEFINING HOW RELATIONSHIPS ADDRESS NEEDS AND WANTS,

Purpose (Curriculun Correlation)

Understanding Relationships
identifies and comnpares various types of relationships

personal.
- significant others
- groups

impersonal-
- environmeant
- matenal goods

recognizes that personal relationships involve varying degrees
of dependence and independence

parentichild
fnend’friend
teacheristudent

~ employer/employee

Recognizing Commitments and Expectations

explores how personal and lifestyle needs can be met within
stable and satisfying relationships

- physical

- social

~ emotional
~ financial
-~ ntelle.  al
~ spiritual

Materials: magazines, newspapers, glue, large sheets of paper

Time: 40 minutes and homework

Procedure

L

Divide students «3to smait groups Assign them the task of
brainstorming and histing the different types of relationships
they are involved 'n  Have each group choose a
spokesperson  Allow five 10 ten munutes for the groups to
put the list together  Ask them 10 put in order of priority
what they see, at this ume, as the five most important types
of relationships iy thewr ives  Have each group report the
results of 115 discussran 10 <lass  Recard the resuits on g
blackbhoard or on larce sheets of paper

Ask groups to ook at the five types of retationships they
desided were the most important i their hives and to
dentify the choices/decisions they are facr g or may face that
are most characterisuc of each type

Discuss quahities and characteristics that make a particular
retationship positive and valuabte

Assign each group the task of llustrating a relationship with
a choice or adecssion  The llustration could be presented as
g coftage, a role play situation, i wnitten form (a story, a
dialogue, poetry, a newspap r or magazine report)  Each
group 1s responsible for presen.ng its ustration to the class
and responding to concerns and questions from fellow
students Encourage creativity in presentation tormat

When alf groups have reported 10 the class, tead a discusston
on the needs that are beng dealt with in the relationships
and which were imtially dent fied (need for security,
friendship, love, support, etc) L.st the needs on the beard
Finish the tesson through an overview of all the nesds an
indwidual may have, and usk for postive ways of meeting
those needs withun retaticnsiups

Theme C Relationships
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Alternative Procedure Maslow’s Hierarchy of Needs

Refer to a theorist, s'ich as Maslow (Hierarchy of Needs) and ask
students to apply the theory to a life situation (real or fantasy).
Have students select two or three of their current relationships and
consider what needs are being met in each of them.

Abraham Maslow developed his hierarchy of needs based on the
strength of motivation (the condition that causes a person to
behave in a certain way):

Self-
Actuakization

. . . . {(Sett-Realzation)
Maslow labelled the fi.st three 'deficiency needs' because they s eahzation

motivale bebaviour through a sense that something is lacking. He
saw the *emaining needs as growth needs—needs related to the
developrnent of the individual personality, which can be attended
to onlyvhen all deficiency 1 eas are satisfied.

Seif-Esteem

1. At the bottom of Maslow's pyramid of needs are basic
physiological needs such as hunger and thirst
2. Next up the hierarchy are safety needs such as aveiding pain

and attack. Belonging and Love (Sacal)
3. The third kind of needs are those of love and belonging.
4. Nextisthe need for pride and self-esteem.
5. At the top is the need for self-actualization. This means
achieving one’s full potential. Salety
10P
. The parenting process and the needs of young ch/Idren could be
d/scussedln relation to Maslow’s hlerarchy Physological Survival
-130- Theme C; Relat:onships
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SUGGESTED ACTIVITY C-2: GENDER AMD
RELATIONSHIPS: WHAT'S IMPORTANT

Purpose (Curriculum Correlation)

Recognizing Commitments and Expectations

assesses the influence of stereotyping on relationships.
gender, age, culture, rcle expectations.

Materials: newsprint paper and magic markers

Time: 20-40 minutes

Procedure

Divide students into small groups of the sarne sex. Ask
participants to list >n the newsprint th2 five most important
qualities they look for 1n a male and the five most important
qualities they look for in a female. Have each group select a
recoraer. The final products will be composite lists which may
be placed on newsorint for class ispiay.

What males look for in females

What males ook for in other males
What izmales [ook forin .ales

What females ook for in other fen.ales

Discussion Points

1. Do males and femates have the same standards for
evaluating males? For evaluating females?

2 Ho v do males ana fema'es differ in their views of what is
impcortant in the  oposite sex?

3. What seems to be impuortant in relationships with others of
the same sex?

4. How do you account for differences in thz fists?
Similarities?
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SUGGESTED ACTIVITY C-3: COMMITMENTS AND

EXPECTATIOL.>

Purpose (Curriculum Correlation)

Recognizing Commitments and Expectations

recogmizes that different levels of intimacy wn! svolve from
varying levels of commitment and expectation.

physical
- soca!

- mental

~ emotional

recognizes the legal rights and responsibilities of individuals
in relationsh'ps:

- physical - financal
- soqal - intellectual
- emotional - sprritual

explores how personal and iifestyle needs can be met within
stablz and satisfyiig relationships.

Materials: Activity Sheet C-3. Commitments and Cxpectations

Time: 30-40 minutes

Procedure

Distnbute a copy of the activity shzet to eaca student for
completion After completion, have students break into small
groups or pairs to discuss their answe:s Have small groups/pairs
report back to the class A composi* - hist could be developed by
the ¢ uss

A varia.. ~ of this activity is to generate a composite list, as a
:class, and then have students complete personalize * »oets
:using the examples (as listed on the board) and their own
sinput.

Theme C: Relationships

[

1

Pt

(€3]



Most relationships with others require a commitment. A commitment is a prom:-

ACTIVITY SHEET C-3: COMMITMENTS AND EXPECTATIONS

relationship are givers and receivers when a commitment is made.

2, a pledge, or an obhigation. Both individuals In a

Instructions" The first column lists the types of relationships in which you might be involved. In the second column, name these individuals

or put an X if you are not involved in that type of a .elationship.
relationskip work. Listin the fourth column, what you * vould expect t

In the third column, list what you might have to give to make this
o receive. Several answers should be hsted.

Table 7-1 .
Type Individual What You Might Have to Give What You Would Expect to Receive
Examples: time, ir .erest, love, Examples: Jove, time, concern,
1. Parents respect interest, allowance, clothing, shelter,
food if  were a child
2. Teachers — -
3. Youger brother/sister
4, Part-time employer
5. B¢, friend
) -
6. Teammate — _ _
7. Next “~r neighbour
8 Coach T
9. Person you're dating — N
10.  Classmate
-132- Theme C: Relationships
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SUGGESTED ACTIVITY C-4: KNOWING YOUR PARENTS/GUARDIANS

Purpose (Curniculum Correlation)

Developiny, Maintaining and Enhancing Stable and Satisfying
Relationships

identifies ways 1> which relationships are developed,
maintained and enhanced at various stages of the life cycle
and across age groups.

Time: 30-40 minutes

Procedure

Begin the lesson by discussing with the class the rmportance of
geting to know, spending time and communicating with, the
people with whom we are involved tn relat:onships Discuss
"ow often we *hink we know a person, when we real'y don't, or

how often we say we dant like a person, befcre we really get
to know and understand them

As an example, ask students how well they fee! they know tnetr
parents/qguardians. Following are some possible questions

1. Whatwasyour mom’s fa. wurite subject at schoo.?
What was your dad’s favourite subject at sche =*?

2 Where did your father take your mother on therr first date?

3 What was your father’s first full-t'rme job? What ‘s as vour
mother’s?

4. V hat are two things that make your mother special?

wn

What s your father’s full name on his birth ceruficate?
Your mother’s fuil name?

-133-

6 Can you name the high schoo! ecch of your parents
attended?

7 \Vhat are two thirgs tha. make your father special?
8 Where was your father when you were born?

9  What types of activity or responstbiiity are most
enjoyable for your mother/your father?

W .. at types of activity or responsibilsty are least

enjoyable for your mother/your father?

11 What gcals do vour parents have for the next five years?

12 Wnhat would your father/your moth2r change 1 therr

present hifestyle if they could?

Students could interview parents to attain/validate answers to
above questions

Discussion Questions

t What did you learn about your parents that you d.dn't
know before?

2 Were you surprised «
about your parents?

how much/how littte you knew

3 What two things might you do in order to know your
parents a little better?

Note: This activity should be modified for those students in the
class who do not have a miother or father to interview Be sure
10 co~ ader se e quec<tions (e g, Number 8) Another adult
to whom th .dent 1s close might be interviewed

Theme C Relationships
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SUGGESTED ACTiVITY C-5:

Purpose (Cu-riculum Correlation)

Developing, Maintaining and Enhancing Stable and Satisfying
Relationshir=
recognizes the effect of ccnflict and stress on relationships

applies skills for constructively resolving conflict and stress.
Materials: Activity Sheet C-5: i.esolving Conflict
Time: 40-60 Minutes

Procedure

1. As a homework activity, have students work thri.agh the
newspaper and/or magazines and cut out examples of
conflict situations (between people, groups, organizations,
governments, etc.).

2. Indlass, review these clippings and explain that the cause of
conflict usually falls into cne of three groups:

® resources (inoney items, time, facilities, etc.)

3 psychological needs (friendship, sense of belonging,
power)

e values (attitudes, differences, beliefs) or any combination
of these.

-134-

RESOLVING CONFLICT

3. Review the situations and determine what group they fall
into.

4. Distribute the worksheet and have students complete 1t
individually.

5. In pairs, have them share their answers and select one of
these to role play.

& Present to the class.

Theme C: Relationships
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SUGGESTED ACTIVITY SHEET C-5. RESOLVING CONFLICT

CONFLICT

Your English assignment was due today Yc'-had,. >n:oleted three
days an10. Last nightyou putit on the kitchen table so you wouldn't
forgetit. Your younger brother had an early morning hociy practice
and picked your assignment up with his things by mistake He goes to
adifferent school. You tried to explain it to your teacher but he said "I
don‘t want any excuses. You either have it here completed or not!"”

POSSIBLE SOLUTION

You have been waiting in line for half-an-hour to getinto a movie.
Just as the hine starts to move, two girls come up and push into the line
in front of you.

You and ycur brother/sister share a room. You spent the morning
tidying up and just went #awn to the kitchen for something to eat
You return to find your brother’s/sister’s jacket and books strewn all
over.

You have alveady !e plans with a friend for Friday night. YJu come
home and you:r mom tells you that you have tolook after your
younger broth#“/sister on that nigt..

You told your rriend something and asked him not to say anything to
anyone. Ne severyone in your class seem. to know.

{w
op
it
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SUGGESTED ACTIVITY C~6: DEALING WITH GRIEF
AND LOSS

Purpose urriculum Correlation)
Dealing with Grief and Loss

recognizes how individuals deal with the grief and loss
process

identifies skills for dealing with change, grief and loss
Materials: Activity Sheet C-6: Dealing with Grief and Loss
Time: 40 minutes

Procedure

1. Rewview the stages of grief and loss with students

2 Have them then think of some of therr feelirgs and
thoughts when they have experienced o break-up of a
relattonship - whether it be the end of a boy-qir! or a fniend-
friend retationship, or loss of g job

3 Havethem, indwidually or in pars, complete the worksheet
4 Havs students share therr responses as a class
5 Have students hist some of the resources (persona! suppor?

networks, organizations, etc ) that can help peop'e in some
of these situations

\\—\—\__H—_"_ |
D st /
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ACTIVITY SHEET C-6: DEALING WITH GRIEF AND LOSS

Instructions

The following are reactions/statements that might be made by
a person after the break-up or end of a relationship Identsfy:

the stage of grief the person is experiencing
a response that you would give to the person f they had
made the statement to you

“That stupid 1diot! WwWhat right does he have to fire me,
anyhow? Just because I have beenlate to work a few times
Hasn't he ever slept in? 'd really like to give him a prece of
my mind

“"Maybe f | hadn’t been so ¢ cult, m», om and dad
would still be together | just always se o get them
fighting - my marks, buying a new shirt, not helping with
things around the house If | had only

“Mom just told me we have to move again It doesn’t

matter - I don't really ke this schoo!  Anyhow, maybe she’ll
change her nund

. e
RAS
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“Everybody’s giving me a hard time My parents, my
teachers, even some of my friends They say I've been a pain
ever since | broke up with Terry Butidon't care ! :ust want
tobeleft alone °

“I can’t believe 11! My friend comes to visit me for the
summer }introduce her to the gang, and the next thing !
know, she’s out with them and | am on the outsiae She's a
-2al poor excuse for a friend "

"lust don’t want to go out anymore | am sure H'li run into
her someplace and she'll be with someone else, ana | just
couldn’t stand it If I can’t be with her | don’t want to be
with anyone else ”

"I sure do imiss Alex - we really vnared a lot of things Ve
cculd talk to each other and we iked to do a fot of the same
things. But | have gotten to know some new ' now and
they seem to be really nice thave even been ‘ed to the
schoot dance by one of them "

"She'll come back - I know she wilt  We've had fights ke

this before, and we alweays get buck together Just wait and
seet”

Theme C Relati  ships
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ADDITIONAL SUGGESTED ACTIVITIES FOR THEME C: RELATIONSH!PS

SUB-THEME 1: UNDERSTANDING RELATIONSHIPS

9

Students brainstorm all relationships in which t' y are
currently involved. List the five most common. List possible
relationship, after graduating, and in five years’ time

In pairs or small groups, students design a collage to
represent either (a) the many relattonships in which they
are currently involved, or (b) the relationships that they
might be involved in in five years’ ume. Encourage stiidents
to be creatve in designing their collage 1t can be done
using photographs (thetr own personai ones) or cutouts
from magazines or newspapers, advertisements, sketches,
phrasas, captions, drawings, videos, etc Include some
information on the characteristics of those relationships.
Once agan, this can be presented n a variety of ways.
(Collages cou.d be displayed in the classroom, and students
can be asked to give a rating out of ten (10) to each
collage )

Students complete the unfinished sentence. The group !
have the most funwithis .

In small groups, compare two different relationships
(student/teacher; chiid/parent)

In small groups, suggest, contrast and compare the
differences between fa~ty relationships and work
relationships.

Divide class into three groups - students who work
weekends, students who participate 1n a sports team, and
those who are invo'ved with commumty organizations
Suggest some similarities among those relationsiips

Respond to quotes on relationships

271
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SUB-THEME 2.

RECOGNIZING COMMITMENTS AND

EXPECTATIONS

Guest speakers and/or panel discussions (family planning,
consumer affairs, etc )

Students draw up a code of ethics or bil! of rights for a
consumer, students’ counci!, part-ime worker

Students research what the nghts of a part-time/full-ume
employee are (1 e, minimum wage, discnmination), and the
responsibilities.

Teacher summanzes The Employment Standards Act

SUB-THEME 3. DEVELOPING, MAINTAINING AND ENHANCING
STABLE AND SATISFYING RELATIONSHIPS

Discuss strategies that contribute to beginning a friendship
Role play scenarios

Discuss what 15 needed to build and maintain a good
relationship

Use decision-making processes in problem solving for given
situations (Have students presen the problems )

ResponJ to hypothetical situations by applying
~Z.agement and decision-making skills

Theme C. Relationships




SUB-THEME 4: DFALING WITH GRIEF AND LOSS

Discuss the role of fulfilling last wishes of deceased (e g,
interment, cremation, probation of will, a:  so forth)

Write a note of sympathy, design a ¢ d, discuss the practice
of making a de ~tion to a charnty in memory of the
deceased.

Discuss case studies and role play scenarios related to
appropriate supportive behaviour.

SUB-THEME S: CHOICES AND CHALLENGES

Invite guest speakers (women's shelter, AADAC, marrage
counsellor).

Students discuss with parents/grandparents what changes
have taken place in relationships (i e, courting, dating,
nding buses, dress, curfew) since the sixties. What 1s the
forecast for the year 20002

Identify contractual relationships
H N
Students identify own support sysem that may be accessed
1n case of emergency
Do an assessment of needs at the vanious life stages

Complete a mock wilt

-139-
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: Evaluation Suggestlons Mo~ “cations and Alternatives

. 1. Itis suggested that students return to theme plans and

DR R S Y

"s x e e

" e s e s s e

determine how well their issues were addressed and
where they are at this point in relation to these issues.
Stud-nts record these observations in their journals.

2. Evaluate a TV relationsiip in terms of what students

have learned about relationships in this theme.

3. Students do a needs assessment showing where they
are now in relation to Maslow’s hierarchy: 10 years
from ncw; 30 years from now. Apply Maslow's
hierarchy to a task; e.g., a job.

4. Students are asked to use a decision-making model to
generate a plan to develop, enharce or terminate a
relationship. Suggest that they use a real life
relationship for their plan.

5. Students submit items for end of theme test.

6. Students evaluate
checklists.

group interaction through use of

™~

With modification, the evaluative instrument (p. 140) is
appropriate. It is suggested that the students do any
four of the six shot answer q'*~stions and that the
instruction for the essc, questi,. begins: List the five
stages...

Theme C: Relationships
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SAMPLE EVALUATIOIl . RELATIONSHIPS

PART A: True or False (10 marks)
Indicate whether the following statements are true or false

1. A conflict situation can be resolved constructively or
destructive’s-.

2 Itdoesn’t matter if you don't accept yourself, just as long
as your parents, friends and teachers do

3. Anpersor only experiences grief in a relationship when the
other person dies

4 Youshould always assert yourse!f in any relationship
5 Close communication 1s important in any relattonship
6  Some relationships never change

7 One of the most :mportant elements in a relationship is
trust

8  Self-disclosure helps a relationships develop and grow
9 Usingjua .ngresponses improves one’s listening skills
10 ftysagoodidea to act the same way in every conflict

PART B: Short Answer (25 marks)

1 Outhine what you consider to be some of the rnights and
responsibiirues of being a student (6 marks)

2 Compare and contrast two of the following relatic~~hups:
friend/friend, parent/child, student/teacher, ccachrplayer,
employer/employee. (8 marks)

3 Cive two examples of how stereotyping has affected some
of your relationships. (2 marks)

4 Listthree examples of ways conflict can bring aLou. -ome
positive changes in a retattonshup (3 marks)

5 What are three common problems that create stress in a
relationshup? (3 marks)

6 What 1s the difference between love and infatuation?
(3 marks)

PART C: Essay Question (15 marks)

1 Explan the five stages that a person rmight go through in
breaking up with a girlfniend/boyfriend with whom they
had gone out for the 'ast few years B¢ sure to identify
some of the thoughts and feeling that they might have
(15 marks)

KEY: PARTA: VT, 2F, 3F, 4F, 5F 6F 77T, 8T

’

1
9 F 10 F
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THEME D: CAREERS AND THE WORLD OF WORK

RATIONALE

Career planning requires:

- the development of self-awareness and the relating of
self-knowledge to occupational requirements

- a knowledge of environmental factors that affect
individual choice

~ an awareness of how technological change affects
individual choice

- an awareness of how technological change impacts on
the economy and society

- effective decision-making skills

- the ability to assess the match between oneself and
potential employment options and then to market
oneself appropriately.

Knowledge of the career development process and future
employment projections can assist the individual to identify
critical paths and opportunities for career development.

Job progression requires skilis 1 assessing, si'porting and
inhibiting factors.

Extensive information exists that describes the occupation,
education and training options that are available.

THEME OBJECTIVES

The student:

1.

explores the meaning of work and recognizes how work
relatesto life

identifies the requirements of a satisfying occupation
within a personal framework

develops the competencies requit  for effective career

planning

examines t' . rel-tionship between career planning and
lifestyle

builds skills in preparing for, obtaining, and advancing in a
chosen occupational field

develops interpersonal skills that will lead toward positive
relatronships on the job

assesses fundamental rights and responsibilities of
employees and employers

formulates a personal career plan

develops skills in coping with change as it impacts on
personal career plang

Theme D: Careers and the World of Work
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TEACHER BACKGROUND :NFORMATION

One of the mnost comnicn concerns of high school students 1s
"What am ! going to do aiter | finish high schoo.®” For them,
stress can result from uncertainty about what they will do or,
even if they do know what they want do do, the uncertainty of
not knowing if they can accomplish their.goal. Thic stress is
often accompanied by pressure to dc well at school In
addition, in today's changing employment market, it «< felt that
an individual will have several different jobs throughout his or
herlife span.

Consequently, students need to understand the career planning
process and what *hat means to them now and n the future
The possibility of rot being able to achieve present career goats
needs to be considered and alternative ptans of action should
be available. Changes in the world of work need to be
recognized ar d the possibility of having several career "veers"
or different work arrangements (job sharing) shouid also be
considered.

Studerts’ lifestyle options, their rel. .ionships with others, their
self-assessment, and level of weliness will be important factors
in this theme.

10pP
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*See p. 76, item 12 for student involvement in planning. See
:p. 145 for theme modifications and suggestions.

OVERVIEW OF THEME D: CAREERS AND THE WORLD
OF WORK

Sub-Theme 1: Career Planning Process

This sub-theme reviews the czreer planning process that has
been taught in junior high health and emphasizes the broad
concept of career as the sum total of hfe's expertences whether
ornotit be paid work, volunteer, parenting, leisure, retirement
It is important for students to recognize that the ongoiny
process of career planning continues throughout a person’s life
span.

254U
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Students reflect back on their skills, aptituc 25, talents and
interests as well as their hiestyle preference and relate this to
occupational choice. A personal portiolio will be established as
well as some action-planning of alternative occupations

Sub-Theme 2: Personal Career Plai.

Students will davelop a career plan based on personal and
occupational profiles These profiles will incorporate learning
and self-assessment from previous themes, 'n particular self-
management. Students will expand therr focus to the variety of
occupations that they might assume throughout their iife span
The emphasis tn junior high career planning i1s to consider
immediate decisions In regard to course selection, interests, and
general occupation categories Sub-Theme 2 wilt expand upon
thus and require students to consider lLifestyle p.eferences and
future options. The rapidly changing world of work w.!! rzguire
students to be flexible enough to cope with new situations
Thev will require many skills to thrive within the modern
wcrkplace, to overcome the changes, demands and barriers
they will face

Suk rfheme 3 Establishing and Implementing a Career Plan

Students will have an ¢pportunity to develop job search skills
and discuss employee interview skills which they can apply to
present and future activities. They will also consider those skills
and uttitudes requirzd to retain a job They will have an
opportunity to preysare apphcation forms, fetters, resume,
covering letters and follow-up letters

Sub-Theme 4: Choices and Challenges
Students can consider possible alternative occupations and

develop an action plan to prepare for these  They will also have
an opportunity to begin a career .ortfolio

10P
*Students are encouraged to apply plans to real work
:situations. :

L R R I R I R I N R I R I I I R R N A A N N N

Theme D. Careers and the World of Work

Ry




ERIC

Aruitoxt provided by Eic:

ENRICHMENT

©  Research the mainreasons for people losing the'r jobs

° Develop a chart that indicates past, present and future
trends in the empioyment area of your interest

e Research adult education courses and foca! community
courses that might be of assistance to you

° Coilect and summarize newspaper articles that deal with
job maintenance

INTEGRATION

The students may, tn part:cular, relate the material in the theme
to:

! increased awareness and skill in dealing w th others,
developed 'n the RELATIONSHIPS theme

2 the importance of hife/career plann.ng as a means to
personal independence

3 their occupational cheices and possrbie alternatves and
the relatonship to lifestyle oreferences dentifred mn
INDEPENDENT LIVING

4  the personal profi e developed r *he SEFAVANAGE S ENT
theme

5  the choice of a career directron, aoply ng gec sion ™ating
skitls to choos. a career suitab'e tor e overy’ vie '-e ng
of the person ' general

PREVIOUS STUDY

The Jupior High Health and Persona! Life St 's Program
provides a » .nd foundation on woich 10 b d career
awareness The program differentiates between 1e career, on
and occupation “erms reviewed within tne CALV curr ¢ulum
Because some of the 1o ¢s that reiui= 10 this theme are elecive
nunor high hew'th, some differences 'n stucdent back ground
may be evident

1or

------- -
.
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PROFESSIONAL READINGS

The learming resources and profeswsors readings ¢led below
have not been evaluated by Albertg Educatio . for 10lerance
and understand ng  Therr 'istng ¢ NOt 10 De corstrued af
explicit or imphiait departmental approva! for use The tit'es are
provided as a service only, 1o ussist teachers to identify
potentially useful support materials for the topics The
responsibility 1o evaluate these resources pnor 1o use w th
students rests with the local junsdiccon

Alberta Advanced Education
Suide to Post-Secondary Programs for
1 Students with Disabil tigs
2__ Special Educatiorn/Rehat' tation Personnet,

1986

Alberta Career Development and Emp'oyment
Alberta’s Apprenuceship Piogram, 1984
Career Ir..ormat.on Cataloque, '984-8F
Easy-to-Read Career Planning Guide, 1284
Exploring Occupat ons
Guide to Setting Up a Career Resource Centre, 1985
"t's About Time T0o Start "hin- ng Aboy! Your Sfuiure,
"985
Job Seeker’s Handbook, 1985
Qccupationa' Prefiles
Opening Doors  Keysto Carcer ® yrn gy, 932
Post-Secondary Eduration Proqgraras, “933-8)

Atnerta Consumer and Corporate & fta oy
Publication uist, 1986
Consumer Educget or

2 hoqraps 1987

Fate 1y Ao

Annograted

Theme D Careers and the World of Work
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1
SUB-THEMZz 1: CAREER PLANNING PROCESS ESTIMAYED TIME: 1 HOUR b
LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES
o
The student.
L
defines the career planning pracess U listing, assodiating TRM D-5 : R e R
Seltasesment(p 1.2 [1 v lemngepectatons
- developing a personal profile Career Trends (pp 3.4)
- explonng the world of work {occupational Career Planning (Video) benefits, work environment,
profile) wages

- establishing a personal plan

- mplementing the plan

reviews the concepts of Uiecalling, summarizing, TRM D-1

generating

- work - occupation

- Jjob - ‘areerplanning

- career - hfestyle planning
R = Recall; U = Understanding, | = involvement; S = Synthes:s
TEACHER NOTES:

254
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----------------------------------------------

The first three student issues in this unit (sub-themes
one, twe ~nd three) will have been addressed in the
Integrated Occupational Prr *am. |In addition, 10P
students may soo.1 b. enterir  the world of work. Itis
recommended that there be a shift in program emphasis
from career pla ning *» implementation. It is suggested
that the CALM teacher confer with the IOP teachers re
the specific needs of the students, and then select one
(or some combination) of the following procedures:

(a) review learning expectations in Theme D and use
extra time to attend specifically to additional
activities designated IOP.

(b) review learning expectations in Theme D and use
extra time to attend more fully to learning
expectations in Themes A, B, and C.

(c) review learning expectations in Theme I and use
extra time to include (integrate) some of the content
from the optional modules (e.g., Entrepreneurship).

A pretest could be used to determine the extent of
review/teaching required.

To implement the practical activities in Choices and
Challenges, it is suggested that the community
partnerships, as established in the Integrated
Occupational Program, be accessed through
consultation with IOP staff.

Suggested evaluation strategies are outlined on p. 156.

-145-
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C
b 2
SUB-THEME 2: PERSONAL CAREER PLAN ESTIMATED TIME: 5 HOURS
LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES
R R R N TR, L P I S T TS T T P e e ey e
10P
The student’ - Review iearming expectations X
e Personal Profife TRM D-5
TRV D-3,D-4

recogn:zes how aspirations, aptitudes, $ assoctating

ar* udes and values affect job satisfaction

auy career planning

develops skii's in personal self-assessment i prefernng and valuing Job Seeker's Handbook (pp 4-

15)

recognizes the rnterrelationship of U/S summaning, assocatng

occupatronal choice and personal hfestyle

preferences
relates ski'ls developed through daily hving to U'$ comparing and driver’s licerce, babysitting, etc )
career opportumties cortrasting, assoCsating

R = Recall, U = “/nderstanding, | = Involvement, S = Synthess
TEACHER NOTES:
X -147 - Theme D: Careers and the World of Work
©
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D
SUB-THEME 2: PERSONAL CAREER PLAN (continued) ESTIMATED TIME: 5 HOURS
LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES
The student lOP
: Review and update occupational o
o Occupational Profile TRVID-3 . profile :
l employs ocCupational chosces, using Rrecaling it's About Time {pp 2 55}
j informational research skilts Job Seeker’s Hardbook (pp
16-22)
- educatonal institutions Career Trends (pp 85 309)
| - traming opportunities
= occupational entry requirements
- self-employment, entrepreneurship
obtains and interprets information on RiU recalhing summarnzing, 50 You ve Left School{pp 1
future trends 1n employment pregdrcting 20)
- technotogrcal
- socat
explores potentia’ occupational options Rt recalling, comparing and The Entrepreneur (Video)
contrasting TR D-3
- employee/employer (Video)
(entreoreneurship)
=~ traditronal/non-traditional
=~ part-time/job sharing
recogmizes that certain grouys face RA.U observing, verifying, TR D-2 wamen youth handicapped,
barriers in the work force decding, empathizing wltural minorities cultural
poitticat retigrous
R = Recall, U = Understanding, | = tnvolvement, S = Synthess
TEACHER NOTES:
-148 - Theme N: Careers and the World of Work
) = by
o 28"

@




SUB-THEME 2: PERSONAL CAREER PLAN {continued) ESTIMATED TIME. 5 HOURS
LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION
The student.

¢ Identifying Alternatives

rdentifies two or more career clusters that U predicting JohSeed er s Handbook (pp
retlect the personat profile 13

Career Trends (pp S 84)

relates employment trends to setected U predicting
career clusters

recognmizes that effective dec  amaking s

S assouat.ng specu ating
essential in developing a parsonal career

plan
10p
explores avalable high school courses that & abserving L EXTENSION COUrsEs Communit
provide further career preparation . i . y .
« hege Course .
R = Recall, U = Understanding, ! = Involvement, § = Synthess
TEACHER NOTES:
- 149 - Theme D: Careers and the World of Work
O
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D
SUB-THEME 3: ESTABLISHING AND IMPLE’AENTING A CAREER ESTIMATED TIME. 4 HOURS
LEARNING E,.PECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES
The student: .I(.')}? . . .. \
‘R ) .
o JobSearch . eview and update résume .
develops and applies successful job U listing, summanzing TRMD-3
search skills
Identify.ng possibilities, initial
pfeparfes application forms, letters, S generating, applying TRM D=3 contacts. interviews
résumé, covering letter, fo'low-up 10pP
letter e 50 0 800 a8 st uaesaeeey
S Use simulated and real interview  ©
obtamns information on financial R'S recalling, applying Job Seeker's Handbook (pp :.snfu.afu.)r:s. e s
assistance for education/ training 23-63)
ft h
after high school So You've Left Scheol (pp
21-35)
® t
Job Maintenance It's About Time (pp 56 60)
identifies the legal rights and Rrecalling TRM D-3 * See Theme C, p 125 .
responstbihities of employers and 6t cetstococenseseseeenns
employees
identifies the skills, attitudes and RIU recalling, reasoning TRM D-4
behaviours necessary for positive job
Job Seach Information Guide
maintenance
(Chapter 9)
recognizes the vanety of positive Rl recalling, companing and §mp|o¥ment Standardls
alternatives to paid employment and the contrasting w:oste: '?‘g\:;':?" (leg ;“
impact of those alternatives on aking fkivideo
occupational opportunity,
~  volunteer
~  barter
7R = Recall, U = Understanding; I = Involvement; S = Synthesis
TEACHER NOTES:
-150- Theme D: Careers and the World of Work
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SUB-THEME 4: CHOICES AND CHALLENGES ESTIMATED TIME: 1 HOUR b

The student.

reassesses personal skills, aptitudes, tatents R//U recalling,

and interests comparing and contrasting,
deciding

relates knowledge of personal hifestyle S assocating

preferences to occupational choice

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRLLATION NOTES

10P

. Review [€arning expectations

. Explores fit of bfestyle preference
! 10 chosen occupation/ob through
* Job shadowing, mentorship

develops two alternative personal career plans +$ generating, deading Career Trends + program, work gxperienceistudy
for post-secondary education, employmentor : progra:, paid employment
training . volunteer work
prepares a portfoho to support future career S generating . Apphies knowledgeunderstand-
activities . 1ngs of business structures
: organizations tu real world
e 060060 e 00 aocossant s
R = Recall, U = Understanding, 1 = Involvement; S = Synthesis
TEACHER NOTES:
A Y
LG
-151- Theme D: Careers and the World of Work
O
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Purpose (Curriculum Correlation)

Career Planning Process
reviews the conceptsof

- work

- job

- occupation

- career

career planning
Ifestyle planning

Materials: standard dicticnary

Time: 20-30 minutes

Procedure

SUGGESTED ACTIVITY D-1: TERMINOLOGY

Have students individually define the concepts mentioned
above in their own words, giving examples  Allow them 10-15
minutes to complete this task, then form small ciassroom
groups and ask each group to decide upon a common definition
} and hst of examples for the concepts Have each group report
‘ its definitions to the class as a whole and record ideas on large
‘ sheets of paper or on a blackboard

1op

proes

:Alternative Activity: Discuss above definitions with class.
:Activities on p. 156 for sub-theme 1 are appropriate.

.
.
.
.
c o st s 000 et et d

T 8.5 0550000500000 0885000000000000000ssess0sss00n
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SUGGESTED ACTIVITY D-2: SEX-ROLE
Purpose (Curriculum Correlation)
Personal Career Plan

® Occupational Profile
recognizes that certain groups tace bartiers in the waork
force

Time: 26 minutes

Procedure

1 Have students form ’'hoards of directors™ of imaginary
companies to determine what charactenstics they want in
empioyees generally  Each "board” will post a listing of
these and briefty explain them 1o the whole class

2 Form different smatl groups and have students List the
charactenstics of mate and female wortkers as depicted by
the media (e g, TV, movies, mugazines), und then as they
have expenenced them from working themselves, working
parents, work ing friends and relatives

3 Discussin alarge class group, any discrepancies there mignt
be between maies and females as depicted in the media ond
those in real hife, why thes. may exist, and what this may
mean n terms of the ideat employee characteristics posted
at the beginning of the lesson

0P

Alteruative Activity: Brainstorm to generate a list of .
.possible barriers in the workplace. Discuss those barriers .
.that are of particular relevance (e.g., academic skill level, |

Theme D Careers and the World of Work
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SUGGESTED ACTIVITY D-3:

JOB SEARCH

SIMULATION

Purpose (Curriculum Correlation)

Personal Career Plan

e Personal Profile
e Occupational Profile.

Establishing and Implemenriting a Plan

Time:

Five 60-minute periods

Materials: local newspapers, want ads, CCDO, profiles,

application forms.

Procedure

W

U

Students collect local community newspapers, want ads,
etc., listing jobs available in the community. They then
create a “job board" (bulletin board), listing all potential
jobs by occupational grouping.

Students identify resources for obtaining information about
jobs  They then choose two or three jobs and invesugate
the demands and specific information involved in each (1 e,
salary, level of training, noise level, sitting all day, etc ).

Students do an analysis comparing job information with
their own abilities, training, experience, etc

Students apply for any two jobs—they fill out application
forms, write covering letters, develop resumes (or personal
data sheets), apply for social insurance card (if they do not
have one) Students may wish to fill out different types of
application forms, complete a card they can carry with them
containing information such as S I N, birth date, reference
names, etc.

Students role play interview process and critically eval ..
each other.

Students role play the entire application process (i.e,
finding a job, dressing appropriately, interviewing; being
interviewed; obtaining transportation; determining salary,
gross and net pay; requesting benefits, etc)

-153-

SUGGESTED ACTIVITY D-4: JOB SATISFACTION

Purpose (Curriculum Correlation)

Establishing and Implementing a Career Plan

Time:

e Job Maintenance

identifies the skills, attitudes and behavicurs necessary
for positive job maintenance

60 minutes

Procedure

1

Over the course of a week while they are watching therr
favourite TV programs, have the students give therr
impressions of -

- characters’ concepts of their job
- characters’ degree of satisfaction with their job
- what things about this job do they hike/dishike?

Aiternauively, students can interview a relative, neighbour,
member of the commuruty or someone already employed in
a career they are considering

In the classroom, have the students group themselves
according to the TV programs watched and then discuss the
responses to the above in their small groups

in addition, have smalil groups examine these two
questions.

- How much 15 job satisfaction influenced by the job
isel f?

= How much 15 job satisfaction influenced by the attitude
of the person in the job?

Debrief as a large group

Theme D. Careers and the World of Work
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Purpose (Curriculum Correlation) 5.

SUGGESTED ACTIVITY D-5: CAREER PLANNING PROJECT

Implementing a Plan

ERIC

Aruitoxt provided by Eic:

e e e e e

Choices and Challenges

Career Planning Formula,

Decision
Making

Understanding
Yourself

Knowledge of
World of Work

Lareer
Planning

= Write down your goals, how you are going to go about

achieving these goals (action plans), and set a time hine for
yourself

Project to Include

. 1 Your essay project should outhne your values, lifestyie
Materials: Activity Sheet D-5: Career Planning Project preferences, and personal resuu Les (skills, abilities, experence,
Procedures nterests, speial talents, etc )

1. Self-Exploration 2 identify at least two career cho ces that you might be interested
- Define your needs and wants (e g . Where do you want to ive? How much time wn exploring
will you want to spend at your Job?> Will you want to do a ot of traveliing or
prefer to stay close to home? How much money will you need” 3 Research one or more of these chuices
- Whatare yourdreams?
- Whatare your hifestyle goals? 4 Does this career choice match the values interests, ond skills that
= Analyze your personal resources - study such things as values. interests, skilis, you outhned in number 17
and persorality (you can study these through observation, testing, and
experience) S f you were to pursue thes career chuice, what educational
2. Exploring Occupations and Work Environment nsticut.on v ould you attend in Alberta?> Describe some of the
- Identify the choices (pick severaf careers that you think mught fulfii your needs features of thisinstitution
and wants)
- Gathernformation on each possibie career (job duties and responsibilities, wark 6 Mak e a chart ssmilar to the one betow and outiine some of your
relationships, required skiis, etc ) short-term and long-term pians
3. identify Alternatives
- Evaluate your career choice(s) -- match your values, interests, and skills with the —
career informaton you've gathered Tk Actn Steps Dlort Fish
= THIS STEP PREPARES YOU TO MAKE A DECISION
Appls ot =~ Sead eter fegun g
4. Establishing a personal Plan Aclissinn SOPICabion torm e

- Make your career deasion, plan to reach your career goat (you may change your
goal several times, but it’s stll important to make a decssion and a plan in order
to have something to work toward)

- You need to work toward a goal while you are learming more about yourself and
the world of work  If your decision becomes unrealistic or undesirable, you can
repeat the decision-making process and arrive at a new goal.

- 154 -
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ACTIVITY SHEET D-5: CA&R PLANNING PROJECT

29

Theme D: Careers and the World of Work

Name:
Category Points Comments Category Points Comments
1. Self-Exploration 3. ldentify Alternatives
= definition of needs and wants - evaluate your career choice, does
(e g, place to hve, money, it match your SKILLS, ABILITIES,
service to others, etc ) INTERESTS, TALENTS which you
- lifestyle preferences outhined in category number one?
- personal resources: skills, - would it be better to examine
abilities, interests, talents 1o your second career chowce? 4
2. Exploration of Occupations 4. Establishing a Personal Plan
~ 1identify at least two - career deason atthis time, does
oaccupational chosces 2 this seem to be a good career
choice for YOU?
Research One Occupation: - which educational inststution in
Experience: duties, Alberta might you attend?
responsibilities, - what are the features of this
helpful past expenences 4 institution? 16
Abilities:  abilities required 5. Implementing a Plan
spectal tools/equipment - chartwhich hists actions, plans, and
personal guahities a ume line for achieving career
Education: how much neecad? goals 10
entrance requirements?
where is training
available? GENERAL MARK:
how long will it take? = wasessay style used (1e,introduction,
licences, certificates, paragraphs, conclusion)? 0
costs? 8
Pay. startingsalary or range, - 15 presentation of the topic easy for
benefits or extras, the reader to read and understand
possibilities for advancement i (neat and wellwrnitten)? 10
Working Conditions R - effort--did the best possible
where will you work job and used class time effectrely 10
hours?
full-time, seasonal? - bibhography (a ist of atleas THREE
other conditions (e g , nosse, references 1s provided at the end of
dust outdoors) 6 the project) a
Job Possibilities
what kind of job can you
expect to start with? TOTAL 100
can you find work 1n your
vicinity?
employment outlook? /6
Other Options: are there similar jobs
you could consider? 2




SUB-THEME 1: CAREER PLANNING PROCESS

®  Students consider the meaning of work by observing
various photos.

o Discuss typical concepts of work., Have students consider
why some people appear to enjoy work while others dread
and dislike it. Are these differences due to differences in
the work or the persons involved?

SUB-THEME 2: PERSONAL CAREER PLAN
©  Jobshadowing, work study.

s Interview one or more persons involved in an occupation
of interest.

SUB-THEME 3: ESTABLISHING AND IMPLEMENTING A CAREER
PLAN

o Look at community newspaper want ads for examples of
some skills/services that are exchanged for others

L Explore some of the volunteer work that 1s done In the
community

@ Interview a volunteer working in the community

¢  Compare the legal nghts of employers to those of 20 years
ago

®  Make a poster that identifies some of the "do’s" and
“don’ts” of job maintenance or the “ideal employee"”
Encourage humour and creativity.

293
@

ADDITIONAL SUGGESTED ACTIVITIES

SUB-THEME 4: CHOICES AND CHALLENGES

® Brainstorm to identify alternatives (CUSO, volunteerism,
housework, child rearing).

@  Take avolunteer job for a week

®  Geta part-imejob

e  Partiapate in job shadowing

) Participate in a mentorship program
&  Partiapate in work study

° Employ work-related skills in an entrepreneurial manner -
e g, lawn mowing, snow removal, babysitting service,
shopping for seniors

® Organize an in-school company simulation (e g, Junior
Achievers, hot dog sales, crait/project sales)

e Investigate the structure/orgamzation of a company in the
community and, if possible, compare with any simulated
companies operating in the Integrated Occupational
Program

0P

P ettt e et et tere e et e st eea e e e, "

:Evaluation Suggestions:

.Students review theme plans and determine how well their :
.issues were addressed. Students record these observations :
.in their journals.

.Evaluate updated résumé (e.g., complete or incomplete), :
.personal career plan, and the community partnership
.activities. Refer to Integrated Occupational Program :
-Information Manual for Administrators, Counsellors, and °
:Teachers, and confer with IOP staff re evaluation techniques :

- for community partnership programs. :

b es cov st et eoceascas L N ) s &0 0 000 L LI R ot




SAMPLE EVALUATION: JOB SEARCH

Instructions: Read the statements below. If a statement s correct, write TRUE, if a statement 15 not correct, write FALSE

i. Before applying for a job, you shouid decide if the duties,
hours, working conditions, and salary are acceptable.

2. Most jobs that are available are advertised

3. One way to find a job is (10 go to a private employment
agency.

4. You should target your résumé to the particular job
duties and requirements.

5. Some companies have their own employment offices
where persons can apply

6 Friends and relatives are not reliable sources of job
openings

7  One method of seeking a job is to place an advertisement
in the newspaper under a heading such as Job Wanted

8. You shouid know the minimum wage that applies to you
9. When a want ad requests that only people with
experience need apply, you should make up some

experience

10, Afollow-up letter after an interview can be used to bring
up a new idea or point.

301
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11 In reporting your education and training in a letter of
application or in a résume, list your last job first

12 It 1s very important to make an appointment for a job
interview

i3 Your body posture while you listen to the inierviewer 1s
not important

11 You should always ask permission before histing anyone
as areference on an apphcation form

15  You should know as much as possibie about a job
opportunity and the potential employer

16 It1s a good 1dea to review your completed apphication
hefore going to an interview

17 The interviewer will ask questions only about your work
experience

18 The person seeking employment may ask questions
during an interview

19 You should take a few minutes to think about an
Interview question If asked something you are not sure
about

20 Itas desirable to have a social insurance card before
seeking employment

JOB SEARCH KEY:

VEOZE 3T 41 5T 6 fF 7T 8T 9 101
1T, 127, 13F 147 167 1671 76 187 1971 )01

Theme D: Careers and the World of Work
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THEME E: INDEPENDENT LIVING

RATIONALE

® Independent living requires that the individual accepts the
responsibility for:

- managing available resources
- making decisions concerning lifestyle alternatives

® Resource management will:

- affect the way in which the ind vidual’s basic needs are
met

- determine the level of persona! satisfaction that s
achieved

- impactsociety asawhole

THEME OBJECTIVES
The student:
1. develops conscrous planning and decisson-making ski'ls to

make lifestyle choices that fead to personal satisfaction

2 accepts responsibility for the consequences of personal
decisions

3 develops skills and knowledge required to derive optimal
value from the use of resources

develops survival skolls related 1o consumer interactions in
the marketplace

s

TEACHER BACKGROUND INFORMATION

For many high school students, one of their most immediate
and important goals 1s to move away from home Few of these
students have a realistic concept of the costs and responubitities
such a move involves, both financially and emotionally; nor do
they fully understand what 15 meant by the term independent
living. This theme's focus is on independent living, from living

® 304

In an apartment by oneself 1o the concept that, independently,
one 15 able to manage anu use one’s rescurces; 1o make
deasions wisely, and to take responi:hlity for those decisions
no matter where one hives

The range of options in the area of independent living shouid
be considered in light of career deaimons, existing relationshups,
lifestyle choices, etc.

By understanding personal financial management, students are
better able to determine what they need to live independentiy
This can also assist them to reassess their goals for the next few
years and help clanfy the importance of planning how they
int2nd to ge* there

For many students who are planning to marry soon, the
exploration of the responsibility and chalienge of independent
fiving 1s particularly important and ¢an help them to evaluate
what career and lifastyie plans they should make

10opP

.See p. 76, item 12 for student involvement in planning. See
.p- 161 for theme modifications and suggestions.

.
.
.
.
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OVERVIEW OF THEME E: INDEPENDENT LIVING
Sub-Theme 1: Lifestyle Choices

Students identufy the resaurces that are available to them and
relate these to their \denufied needs, wants and expectations
They also must consider how these might vary throughout their
lives

Sub-Theme 2: Personal Financial Management

Students will consider the components of a persona! financial
plan in hght of their hifestyle choice, career plans and existing

Theme E: Independent Living
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relationships. Students are asked to consider current resources,
effective management of those resources and the sound use of
money, both now and in the future They wi!l develop personal
financial management skills.

Sub-Theme 3: Choices and Challenges

Students are asked to formulate present and future goals for
independent living and to develop an action plan to accomplish
these goals.

Many teachers use a simulation or assign a project which
combines all of the sub-themes Such work can be assigned on
an individual or group basis and tailored to the needs of their
particular students.

ENRICHMENT

o Research topics of personal interest

® Select two agencies listed in the Moving Qut directory and
fina out more about them

® Find out what service the Family Financial Counselfing Unit
of Alberta Consumer and Corporate Affairs provides

o Comple.e areporton an older brother/sister/friend who just
recently moved out Include problems, supports used and
costs. At the end, indicate what you have learned from this

INTEGRATION

Although all themes iterrelate and basic skills are integrated
throughout, the student may relate the matenal in this theme
to the:

1. personal profile developed in the SELF-MANAGEMENT
theme

2. application of skills in SELF-MANAGEMENT (decision
making) when making choices that fead to independent
living

3. increased awareness of present and future lifestyle choices
developed in the WORLD OF WORK theme

4 nterpersonal relationship concerns deveioped in the
RELATIONSHIPS theme.

3006
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PREVIOUS STUDY

The Junior High Health and Personal Life Skills Curriculum does
not address any of the specific learning expectations of this
theme although 1t does have students consider hifestyle and
lifestyle choices in relationshtp to their other themes

10P

. Theme Modifications and Suggestlons :

1. The financial aspects (Sub-Theme 2) of Independent
. Living, and probably most of the Lifestyle Choices
. material (Sub-Theme 1) are addressed in the Integrated
Occupational Program. As in Theme D, it is
recommended that there be a shift in emphasis from
. planning to implementation, and therefore is suggested
. that the CALM teacher conter with the IOP teachers re
. the specific needs of the students and select one (or
. some combination) oi the following procedures:

. (a) review learning expectatior; in Theme E and use
extra time to attend specifically to additional
activities designated.

. (b) review learning expectations in Theme E and use
extra time to attend more fully to learning .
. expectations in Themes A, B, and C.

. (c) review learning expectations in Theme E and use
. extra time to include (integrate) some of the content
. from the optional modules (e.g., Human Sexuality -
. parenting responsibilities).

:A pretest could be used to determine the extent of
-rewew/teachmg required. Moving Qut and rossibly some
-of the material in Strategies for Career and Life
:Managemen may be used for review rurposes.

:2, Suggested evaluation strategies are outlined on p. 176.

Theme E. Independent Living
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SUB-THEME: 1 LIFESTYLE CHOICES

ESTIMATED TIME: 2 HOURS

LEARNING EXPECTATIONS

The student-

recognizes the range of hfestyle chorces

clarities personat values retating to hfestyie

anatyzes sources of ifestyle expectations

recogmzes the impact of parenting on hfestyle choices

distinguishes between wants and needs

identifies resources that can be apphed to meet
ifastyle choices

recognizes that a combination of indvidual resources
can be utilized to meet personal needs and wants

recogmzes that the avartabifity of these resources
varies throughout the Yife cycle

LEARNING PROCESS

Ucompanng ang
contrasting

tvaluing

Usummanzing,
hypothesizing

U1 hypothesszing,

empathizing

U preferring and vatuing,
deciding

Riisting

S associating, imagizing

Upredicting hypothesizing

RESOURCE CORRELATION

TRV E-3

Moving Out
TRME-T £-2

TRV E-Y £-2

TRM E=2

Something Borrowed Something
Blue (Video)

NOTES

et B34 AT, NS A ey

10

. Review fearmung expectat.ons
.
1)

relat.onships, materal assets
values, parenting

1o°r

\ Moving Out s a good

. resource (Each student
. should have his her own
. personal copy An
*IAStructor s guide s

. available

financial numan,
envirgnmental, community

1o°r

. AcQuite Go ityourself skilis

. gardering, simple

. mamtenance

3 o 0000000 000s0s00000
time energy knowledge sxlis
and talents finances

R = Recall, U = Understanding, | = Involvement, $ = Synthess
TEACHER NOTES:

-162-
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C
E 2
SUB-THEME 2: PERSONAL FINANCIAL MANAGEMENT ESTIMATED TIME: 7 HOURS
LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES
or
Thestudentt I I I I I I I I I I I A A ']
. Review {earning expectations |
® Planning . .
S o0 0000000 0020000000l
understands gross and netincome Usummarizing comparing Moving Out
and contrasting More Than Money privatesshared
Consumption and Planning Your
accommodatron, parenting
Spending
identifies the components of a personal financial U dlassifying Moving Out(pp 14-17)
ptan
relates Ifestyle choice to personal finanial ptan fvaluing, deGiding Moving Out (pp 14-17)
records expenses: Risting
- fixed
- flexible
- discretronary
differentiates between saving for wrregutar annual U comparing and Moving Out (pp 18) l’?’: e,
expenses, saving for major purchases, tong-term contrasting, classifying * Moving Out N
‘ . 8udget planner
savings and retirement . rendou Budgetplanner .
prepares a budget S creating Moving Out(op 14-17) ettt
R = Recall, U = Understanding, | = Involvement, $ = Synthesis
TEACHER NOTES
-163- Theme E. Independent Living
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SUB-THEME 2: PERSONAL FINANCIAL MANAGEMENT (continued)

ESTIMATED TIME: 7 HOURS

LEARNING EXPECTATIONS

The student
¢ Financial institutions

recognizes available banking options

- types of financial institutions

- secuniy of investments

- typesof accounts

- factors affecting choice of financial institution

demonstrates efficzent banking skilts:

= wnung cheques

- recording cheques and deposits

= recontiling a bank statement

¢ Consumer Advocacy

dentify strategses for deating with consumer concerns

LEARNING PROCESS

RiU recaliing, comparing
and contrasting

Rrecating

U dassifying, verifying,
deuding

RESOURCE CORRELATION

More Than Money Benking
Services Toaay
Moving Qut

More Than Money

Consumer Complamnts
Sull Kathing Us Softly (Video)

$OS columnin Edmonton
Journat, Market place - CBC TV

NOTES

R = Recalt, U = Understanding, I = Involvement, $ = Synthesss
TEACHER NOTES:
o . : s}
RC @ J12

- 164 -

Theme E: Independent Living
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SUB-THEME 2: PERSONAL FINANCIAL MANAGEMENT (continued)

EST'MATED TIME: 7 HOURS

RESOURCE CORRELATION NOTES

LEARNING EXPECTATIONS LEARNING PROCESS
The tdnt
o Credit
examines the mphcations of using aredit KU recalling comparing

ang contrasting
= avarlabihty and sources
= rating

= ontracts

- sty

wdentrfies approoriate uses of (redit "valuing

= personal attitude toward debt
= short-andtong-term goals

® insyrance

recognizes the need for insurance L iy pathesizing
deciding

identifies the types uof i1 surance
Rrecai'ing 'sting

Maore than Money  (redit
Moving Out (pp 25-27)

Credit and (edit cards

Moving Out (pp 19 24, 32 3%)

Nore than Vioney insurance
Moving Out{p 13)

R R N ST PN, AR S DN

= (ar
- hfe
~ home/contents
= duabiity
R = Recall, U = Understanding, ' = Invo'vement, S o Synthess
TEACHER NOTES:

- 165-
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SUB-THEME 3: CHOICES AND CHALLENGES

ESTIMATED TIME: 2 HOURS

defined goals of independent ving

creating

Schoo' Cogt se o

LEARNING EXPECTATIONS LEARNING PROCESS | RESOURCE CORRELATION NOTES
P T N I T Lo S ST
The student
formulates shurt- and fong-term goa's refating to Lifestyic and 1S decding preferning
areer valuing gunerating
develops a personal action plan for the accomplishment of the IS generating assocatng Laigrere 3 Mt LTS et Landon o ot
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SUGGESTED ACTIVITY E-1: LIFESTYLE EXPECTATIONS

Purpose (Curriculum Correlation)

Lifestyle Choices

recognizes the range of lifestyle choices

clanfies personal values relating to Iifestyle.

Materials: Activity Sheet k-1: Analyze Lifestyle Expectations

Time: 20-30 minutes

Procedure

1

2

Have students individually write a defimition for lifestyle
As a class, compare, discuss and select a class definttion

Have students, individually, rate the following by histing
each choice 1n the statement in order of 1ts importance 10
them

If all of the following were equally possible, which role
would you prefer to assume?

a) afarmer lvingin the country

b} asuburbamte commutingto a city jobh

¢) a aty dwelter iving a few blocks from work and socia!
opporturuties

If you had to choose from among the foltowing jobs which
one would you prefer?

a) buasdrnver

b) assembly line worker
¢) olunber

d) bank eller

315

How would you prefer to receive $10 00?

a) asaagqft
b) aswages for work
¢) findit

If vou were qraduating from high schoo!, which of the
tollowing would you prefer to receve?

a) anew car asa gt

b) acollege scholarship

¢) anengagement ring

d) ar offer of a $200 00 a week job

If, for the first tme, you had an extra $500 00, which of the
following ways to spend it would yo  choose?

a) takealongvacation
b) buy astereo
¢) open asavings account

On the chalkboard, or on a sheet of paper, write the chart
headings provided on page 168 and have students complete
the chart (examples are provided) Have students describea
“their perfect hfestyle”

For homework have students compiete Activity Sheet E=1
Analyze Lifestyle Expectations

Theme E. Indepandent Living

313




Examples of Lifestyle Choices

Marriage Lifestyle

- single
- married

- living together
- separated

- widowed

Family Lifestyle

children
no children

children away from
home
grandchildren

three or more
generations living in
one house

Work Lifestyle

work hours

shift work

weekend work
employee

employer
self-employed
supervisory
management

more than one job
tnactive work
in/outdoor work
work with things
work with people
business work
record-keeping work
investigative work
artistic/creative work

routine and regular

Leisure Lifestyle

active

political
religious
community
affairs

charity

home person
family activities

Social Lifestyle

- individual activities

- with close friends or
family
- withmany people

321
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ACTIVITY SHEET E-1: ANALYZE LIFESTYLE EXPECTATIONS

Interview three people 40 years old or older (at least one generation older than you) interviea both sexes The
purpose of the exercise is to compare the hifestyle expectations of the present and past generations
Tabulate your answers on the chart below You may add more questions of your own if you wish

1st Person 2nd person 3rd Person

1. How far did you expect
to go in your education?

2. How much money did
you expect to be
earning when you left
school?

3. What type of job did
you expect to get when
you finishea school?

4. Whendid you expect to
get married?

5. Didyou expect to have
children? How soon
after marriage? s

- 691 -

6. Didyou expect towork
after you were married?

7. Howlong after you
were married did you
expect to wait before
buying your home?

8. What type of home did
you expect as your first?

9. What appliances did
you expect to have in
your firsthome?

'3 awayy

10. When did you expect to
own your first vehicle?

11. How did you expect to
use your leisure time?

Buialy tuapuadapuy
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SUGGESTED ACTIVITY E-2: LIFESTYLE PRIORITIES

Purpose (Curnculum Correlation)

Lifestyle Choices
recognizes the range of lifestyle choices
clarifies personal values relating to lifestyle

distinguishes between wants and needs.

Materials:  Activity Sheet E=2. Your Lilestyle Prionities

Time: 30-40 Viinutes

Procedure

Have students complete the activity sheet, then, in pairs or small
groups, discuss their three highest prionities

Students can discuss how these priorities may change over a
period of five or ten years. They could interview someone they
consider to be successful and ask them to discuss the Nifestyle
prionties they had when they were the age of the students

-170-

SUGGESTED ACTIVITY E-3:
OWN

GOING IT ON YOUR

Purpose (Curr:iculum Correlation)

Choices and Challenges
develops a personal plan for the accomplishment of definad
goals of independent living.

Time: Five 60-minute periods

Moving Out Simulation [student activity]

It 15 the end of March in your Grade 12 year and you have just
learnad that in July your parents w.li be moving to Germany for
four years You will not be going with them

You are planning to wo.k for a year before continuing your
education You presently have a part-time job (12 hours per
week) that pays $7.00/hr. Your boss has offered you a full-ume
job starting in July.

A famuly relative has offered to provide you with full board for
$300 00 per month plus occasional babysitting  This .s definitely
not your favourite relative, but this offer 15 worth
consideration

Your parents have offered to provide you with basic bedroom

furniture and basic kitchen necessities You wnl have to
determine exactly what this involves

Theme E: Independent Living
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You would like to save $3,000.00 over the next year to help pay
for further education. Your parunts have offered to pay your
fare to Germany a year from this . mmer but you estimate that
you will need a further $700.00 for expenses related to the trip.

Prepare a plan for the year that lies ahead. Your plan should
include considerav.on for:

housing (including furniture)
food

clothing

transportation
entertainment

savings

oOUuAEWN =

Your plan should be in the form of a report, including a budget
to be submitted to the teacher.

1oP
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.Alternative Activity:

. Have students suggest independent living situations for
.simuiations or use prepared simulations - e.g., The Parent
- Puzzle (ACCESS).

L R I R I R I I I R R R R A N N I B S I
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ADDITIONAL SUGGESTED ACTIVITIES

SUB-THEME 1: LIFESTYLE CHOICES

Have students draw up a list of house rules they would
like to have if they were sharing a place with someone
(cteaning, use of phone, privacy, etc.).

Have students list some wise security habits for living on
one's own.

Discuss with parents whether they lived on their own or
had wanted to do so before they were married.

SUB-THEME 2: PERSONAL FINANIIAL MANAGEMENT

1.

Complete forn- 1n Moving OQut. Some of these forms are
in duplicate, 2ne copy may be completed now and the
other copy can be kept to be used at the time of
establishing incependence.

Brainstorm ways and means of supplementing income
and reducing expenses (e.g., bartering, moonlighting,
entrepreneurial endeavours, gardening and preserving,
making own clothes, etc.).

SUB-THEME 3: CHOICES AND CHALLENGES

1

Invite young people, who have recently moved away
from home or have set up housekeeping, into the
classroom to speak or to be interviewed by the class
regarding problems, challenge: and joys of independent
living.

Have students interview/check with parents/guardians re

forms commonly completed or required Discuss and
obtain copies of these forms

Theme E: Independent Living



-lLl-

—_
=
®
3
@
!’T:I
=)
(&8
@
o
®
3
a
@
3
~
o
<
3
@

ACTIVITY SHEET E-2: YOUR LIFESTYLE PRIORITIES

The kind of life which you choose to lead will differ from that of everyone else because of the value you
place on some of the items. Read through the whole list of LIFESTYLE PRIORITIES

In the appropriate columns on the right, che .k Vthe items histed in order of their importance to you

LIFESTYLE PRIORITIES

NOT
IMPORTANT

SLIGHTLY
IMPORTANT

QUITE
IMPOF.TANT

MOST
IMPORTANT

Having a very high income
Having a comfortable income
Having adequate leisure time
Ownir.g my own business
Having children

Getting married

Owning my own home

Helping other people

Being of sound health

Having control over others
Having recognition from others
Having an interesting hobby
Having a satisfying job
Travelling

Having job security

Having a job with responsibility
Being free to do whatever | choose

Identify your top three lifestyle priorities by placing 1, 2, aad 3 immediately next to the priority

EXPLAIN what "being a success"means to you




-

SAMPLE EVALUATION: LANDLCRD AND TENANT ACT

Landlord and Tenant Act Quiz

Answer TRUE or FALSE to the following statements, each of
which is worth two marks, If the answer is ‘false’ you must
coriect the statement so that it reads 'true’ to earn two marks.
No marks will be given for ssimply saying a statement 1s false.

I. Tie Landlord and Tenant Act became law in
Albertain 1979

2 ATenancy Agreement must be written

3. A tenancy period begins on the day rent is due
and ends on the day the next rentis due

4 If you have a month-to-month tenancy period,
the landlord must give you three consecutive
tenancy months required notice to vacate the
premises.

5. To terminate your lease, you may give your
landlord verbal notification.

6. Where there has been substantial breach of
contract, the landlord has the right to give 14
days notice to vacate.

7. The minimum security deposit that can be
charged 1s the equivalent of ane month's rent

8. As of January 1, 1984, the landlord must pay a
minimum of 8% interest on your deposit, and the
interest 1s only payable when you terminate your
lease.

9. Your damage deposit must be returned within
ten days of the date that you (the tenant) give up
possession of the premises

-173-

10P
:Seep. 176 for Evalua tion Suggestions: Modificaticns and :
;Add/tlons .
10. A landlord must give 30 days written notice of a
rent increase before the day on which the
Increase takes effect
11.  Atenant is considered to have agreed to the rent
increase 1f he does not give a notice of
termination, to be effective on or before the date
the rentis to be raised
12 The landlord may enter your place ‘without your
consent or that of an adult, even if he thinks
there is NO emergency, and no written notice has
beenreceived.
12 A tenant may add locks to the door that prevent
the landlord from entering while the tenant s
away.
14. A landlord or tenant who does not comply with
the sections of the Landlord and Tenant Act
dealing with security deposits, locks and securi .y
devices may be fined up to $1,000
15. List three obligations of a tenant to a landlord
10P
.16, List three obligations of a landlordidesigna te/ma nager .
. to a tenant. :
17 List the four things that must be included in the notice
to terminate whether you are alandlord or tenant
10P

. Teacher should read the items aloud tn the students as they
.do this quiz.

- e L R R N N N I I R AT S SRR |
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Landlord and Tenant Act Quiz

KEY

16.

4. 7 6. T 9. T 1M T 14 7
False - Written or verbal.
False - Ends on the day before the next rent 1s due
False - You must serve it in writing.
False - Maximum security deposit

False - Paid annually or if both agree in wrniting that 1t will
compound anm->ly and be paid at the end of the tenancy.

False - 90 days.
False - Must have consent of the tenant or an adult

False - Can only add locks ike charn focks that can be used
from the inside.

Pay rent on time.

Other tenants will not be disturbed.

No illegal acts, trade, or business will occur or the
premises.

No significant damage be done.

Keep premises reasonably clean.

Leave when tenancy ends.

Meke the premises available to the tenant at the
beginning of the tenancy.

Ensure that the premises provide reasonable comfort and
don’t present any risk to life or health,

Don't disturb the peaceful possession of the premises

Be in writing.

Identify the premises.

Give the date the tenancy ends.

Be signed by the person giving the notice

300
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SAMPLE EVALUATION:

INDEPENDENT LIVING UNIT

EXAMINATION

(6)

(4

(6)

(1)

(1)

(2)

(3)

Moving out requures many decisions  List in the
proper order, the steps required in the decision-
making process.

List some items that must be constdered when you
are planning to live on your own

The Landlord and Tenant Act sets out rules for both
landlords and tenants List three of these rights and
obligations in each category

Landlord. 1
3
Tenant: 1
2
3

If a landlord wants his month-to-montt: 1enant to
vacate on May 31, he must give him notice by

The maximum damage deposit a tenant may be
charged s

A damage deposit must be returned within

after the tenant moves out, and Yv 1nierest
must be paid

List three "moving in™ costs that might be incurred

Describe the difference between fixed und Hexibie
expenses

Theme E- Independent Living
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(5)

(4)

(2)
(2)
(5)

10.

.
12.

13

1)

Explain why you should plan for irregular and
annual expenses. Give three examples.

1.
2.
3.

Whatis a budget?
Give two advantages of a badget.

List two advantages of using credit.
List two disadvantages of using credit.

Circle the best answer to each of the following
questions:

Monique has been shopping all day for a new parr
of jeans. Finally, she finds a pair that fits her
perfectly and pays for them with her VISA card
Monique's VISA card 1s:

a. acreditcard plan given to all bank customers.

b. a credit card plan issued by some chartered
banks.

¢. acredit card plan with unhimited credit.

d. a credit card plan in which purchases can be
made In many stores.

e. bothbandd.

Instalment credit 1s said to be:

a. atype of credit used by low income families.

b a type of credit that provides for repaying the
amount owed in two or more payments

¢ a type of credit that limits the consumer to the
purchase of one item at a tine

)
v)
@ 14
6) 15

-175-
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An agency through which business firms exchange
in”>rmation about their ¢redit customer is called.

a. acreditrating.
b. acreditbureau

¢ Revenue Canada
d. abank.

A consumer may borrow money from.

abank
acreditunion

a finance company
all of the above

on oo

Describe the Four C's of credit which a financial
institution will Investigawe when deciding whether
to give anindividual aloan

Instructions: Complete the following calculations
Show your work!!

El Cheapo wanted to buy a stereo for $1,000 00, but
he did not have the money He decided to shop
around He found a lender who would lend him the
money at 1}% interest per month (18% per year)
El Cheapo now has to decide how he 15 going to pay
back this money Following are several alternatives

a If El Cheapo repaid the money at the end of 8
months, how much interest would he pay?

b If £l Cheapo repad the full amount at the end
of 18 months, how much interest would he pay?

C ! El Cheapo repard the money 1n five
consecutive monthly payments of $200,
beginning at the end of the first month, how
muchnterzst would he pay?

ThemeE. lndependem}L:vmg
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(3)

(4)

(2)

(m

(1)

(1)

(2)

(6)

16.

17

18

19

21.

22.

23

A $700 colour TV set is sold for $100 down, with the
balance payable in 12 monthly instalments of $60.

What is the total cost?
Whatis the amount of interest?
(show the calculations)

List four different types of accounts offered by the
commercial banks.

What is the purpose of preparing a bank
reconcil*atien?

To what Crown Corporation are all banks in Canada
responsible?

A report rrade by a bank to a depositor showing the
depositor's personal chequing account transactions
IS

A form on which the depositor keeps a record of his
chequing transactions is called

Name two agencies to which a consumer may make
a complaint and expect to receive some action

Answer the following questions with a YES (Y) or
NO (N).

a. Ifyou put a deposit on anitem, do you have the
nght to change your mind and get your money
b k?

b. Can you cancel all contracts as long as you do so
within a few days?

¢. If you buy an item with a guarantee, can you
take it back and demand a refund if something
goes wrong with it during the guarantee
period?

d. If your credit cards are lost or stolen and
someone else u.es them, are you responsible for
all charges?

-176-

(4)

(2)
(4)

(1)

e If you co-sign a loan for a friend and he fails to
make the payments, are you responsibie?

f Can astore advertise merchandise as “Reduced”
if it has brought it in especially for the sale?

24  Explain the difference between a Coirditional Sales
Agreement and a Chatte! Mortgage

25 Describe the purpose of insurance

26 List tour different types of insurance which you
might consider buying when you move out

27 If you own a car, what type of insurance are you
required, by law, to carry?

28 What other types of car insurance are there?

: E valuation S ugges tions. Modifications and Additions

Students can return to theme plans and determine how
well their issues were addressed and where they are in
relation to these jssues. Students record these
observations in their journals.

The Landlord and Tenant Act Quiz seems appropriate.
Teacher reads items as students do test.
modifications on p.173.

The Independent Unit Examination may be personalized
for IOP students. Appropriate items include, 2, 4-7, 10-
12; 3rd and 4th sections of 13; 17 19, 21-25, 26 (change
‘four’ to "three’) and 27. Teacher should read questions
aloud if necessary.

See minor .

The career plan, the personal action plan, personal .
financial plan (including budget), and the handbook cf :
contracts, forms, and checklists may be assembled in the .

portfolio and submitted for evaluation.

Theme E. Independent Living
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APPEl XA
STUDENT REFERENTE MANUAL - PERSONAL PORTFNLIO
The purpose of the Career and Life Management course is to PARTV - Student journal could be completed weekly
help students build "coping skills* for day-to-day living. Questions could include:
Students may wish to keep a record of the information or
strategies they find particularly relevant or helpful. Followings 1 What was something you tearned?

a tentative outline for such a student reference manual.
What was something you enjoyed?

2
PART - Personal Profile 3 How might this (week) have been better?
a

What did you put oif doing that you should

If-assessment and assessments from others
>e € have don2? What would you hke to have done?

5 Reflect on a decsion you made this week
PART 1! - Goals and Object,ves (Choices and Challenges) Outline the process you used to reach that
decsion
¢ o

Copy of goals, action plans, objectives from 6 Whom did you get to xnow better this week?
© Theme A: Self-Management 7 What are your goals for next week?
o ThemeB- Well-Being
o ThemeC: Relationships 8 Adgditional comments

e Theme D: Careers and the World of Work
(-]

Tt 1 t ] 1
Theme €: Independent Living CAUTIONS 1t 1s rmportant that students understand that it 1s

0P their journal, 1n which they car feel comfortabie stating therr
Pecetenertatetecar e nnnnn et criaeicecaaes - ‘eelings and opinions honestly It is important therefore that
:Include student plans for each theme. . the teacher emphasizes the {oliowing points

L I L L I N L B R I I N I Y I N B R A S A Y o o

o Confidential Nature - This journal will not be shown to
other students, teachers, or parents unless the student so

PART 1! Support Network. Sources of informatron and desies
assistance
- Students include materialsinformation they find e No Right and Wrong Answers - This journet 1s to refiect
heipful/informative what the individua’ honestly feels and believes, and the

comments made wi'l not He marked/judged right or wrong

O but, rather, what s appropriate for that siudent
‘Include handbook of cuntracts, forms, checklists. .
PAKTIV - CareerPortfolio

-179- Appendix A
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APPENDIX B

SUGGESTED PROFESSIONAL READINGS

The following documents, produced by Alberta Sducation,
provide further background and information abou concepts
and skills addressed in the objectives and lzarning ex ectations

Alberta Education. Essential Concepts, Skills, an-, Attitudes for
Grade 12, May 1987

Alberta Education, Spec .t tducational Services Learning
Disabilities: A Resource Manual for Teachers, 1386

Alberta Education. Reading 10 Curriculum Guide, 1487

Alberta Education Students' Thinking, Developmental
Framework: Cognitive Domain, March 1987

Alberta Education Students' Interactions, Developmental
Framework: The Social Sphere, March 1988.

Alberta Education. Teaching and Evaluating Reading in the
Senior (ligh School (A Monograph to Accompany Reading 10),
1988.

Alberta Education, Special Educational Services. Understanding
Depression end Suicide, student booklet, teacher’s ~ 1de, 1987.

Alberta Education. Integrated Occupational Program
Informaticn Manual for Administrators, Counsellors, and
Teachers, Interim, 1988

A number of the learning resources listed in this section have
not been evaluated by Alberta Education for tolerance and
understanding Their listing is not to be construed as explict or
implicit departmental approval for use The titles are provided
as aservice only, t assist teachers to identify potentially useful
support materials The responsibility tc evaluate these
resources prior to use with students rests with the local
jurisdicticn  All resources designated as BASIC and
RECOMMENDED have Alberta Education evaluation criteria

The following references have been recommended by
committee members and field test teachers:

Alberta Career De.elopment and Employment Guide io
Setting Ur a Career Resource Centre, 1985

Alberia Community and Occupational Health Education and
Caring* Alberta’s Program for the Prevention, Management
and Control of AIDS, October 1987

Alberta Education, Speual Educatinnal Services Understanding
Depressior: and Suicide, student booklet, teacher's guide, 1987

Alperta Educatior, Curriculum Support Branch Students’
Interactiors, Developmental Framework. The Social Sphere,
1988.

Batiuk, Tom News America Syndicate Life's Lessons Aren't
Always Learned in the Classroom, 1986.

Berne, Linda A, and Carl Shantzis “Clarifying Concepts of
Traditional, Preventive, and Wellness Lifestyles " Journal of
School Health, April 1986.

Calgary Health Services Sexuality Education. Teaching
Adolescerits A Skills Development Workshop, no date.

Canadian Cancer Society, Toronto Canadian Cancer Statistics
1987, March 1987

Erard, Mary, and Eetty Blaisdell "How to Handle Biazing Issues

without Bhistering your Boara " American School Board
Journal, luly 1986

Appendix B
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APPENDIX B (continued)

Heimlick, J.E., and S.D. kittleman. Semantic Mapping
Classroom Applications. International Reading Association,
Newark, Delaware, 1986.

Kaplan Shapiro, Eileen Student Success Book “hicage Tribune
Educaiional Services, 1982,

Kramer, Patricia Dynamics of Relationships. Equal Partners,
Kensington, Maryland, 1986.

Miccinati, J.E. Mapping the terrain: “Connecting reading with
academic writing," Journal of Reading, Vol. 31, No. 6, March
1988, pp 542-552

Mulcahy, Marfo, Peat and Andrews. A Strategi. Program for
Effective Learning and Thinking (SPELT). A teacher's manual,
University of Alberta, 1987,

Raths, L.E., Wasserman, S., Jonas, and A. Roghstein. Teaching
for Thinking. Theory, Strategies, and Activities for the
Classroom. Teache s’ ~ollege Press, New York, 1986.

Robinson, Bryan E., and Robert L. Barret. “Teenage Fathers,"
Psychology Today Decembe- 1986

Stauistics Canada. Changing Labour Market for Post-secondar
Graduates, 1975-1984. Ottawa, 1987

Suicide Information and Education Centre Youth Su'cide A
Catalogue of Aud'o-Visual Resources, 1965-1987, 1988.
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APPENDIX C

ReLATIONSHIP TO OTHER COURSES

1. Other High School Courses

The mandate for Career and Life Management 20 as outlined in
the Secordary Education Review Policy Statement (June 1985
includes topics that are addressed in other courses. The
following courses have been reviewed in detail to identify any
areas of potential overlap with the Career and .ife
Management Curricuium:

Personal Living Skifls 10-20-30

Occupations 10

Basic Business 20-30

O "ce Procedures 20-30

Law 20

Business Calculations 20

Health and Personal Development 190

Psychclogy 20

Mathematics 15 and 25 (after September 1989, Mathematics

¢ are complementary to CALM
- present broader perspective
- provide more in-depth study
- provide necessary time for students to practis® the

concept or skill

- establish a higher level of expectation.

The following chart summarizes the degree to which the courses
complement or dup..cate the Career and Life Management

Curriculum.

CAREER AND LIFE MANAGEMENT

14 and 24)

Topics and objectives have been identifird that.

® introduce CALM

(For more information on junior High Heaith ana Personai

Life Skills 7-8-9 refer to the outiine on p.163-184 wnicn

detaiis the themes and sub-themes of the eiementary and

junior high health prcgrams.)

e duplicate CALM
- nodifferencein treatment
- no difference in level of expectation for student
achievement.

SELE WELL | RELATION | CAREERS JNDEPEN:
MANAGE BEING SHIPS AND THE | penT
MENT WORLD |vwving
OF WRK
r
Veryonal Living Skoidy 10+20430 ( ( ¢ 3
0 capiton W e
M Buyn sy 263 N
O e broedures 20 36 * :
— a—
can JQ 3
Hupiinss Catou' st 64 20 ¢
Fogith ang Here n o e, el uPpme nt Y { 3 5]
Ca gy 40 N
TTattamat s L24
« Complemertsry my 3ep rton R TEILARN  LE"R s IPRURLAY PR &
t [RIFTIRNE I R VIR A [C RS B R CON VI P L
! It Ju ton
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APPENDIX C (continued)
2. Elementary and Junior High Health and Personal Life Skills Program?

Elementary Health
Grades 1-6

Junicr High Health and Personal Life Skills
Grades 7-9

Senior High. Career and Life Management 20

Grade 11

MAJO™ THEME

— —

SUB-THEMES (Emphasis on sub-theme content
varies across the six grades)

SUB-THEMES (Emphasis on each sub-tremes varies
across the three grades)

MAJOR THEMES ana SUB-THEMES

1 Self-Awareness and A. Finding Yourself - self-worth A Seif - self-awareness, self-c; 1cept, self-respect, Theme A. Seif-Management
Acceptance B. Feelings-expressing oneself, dealing bodyimages, positive and negative treatment, 1 Building Communication Skills
with feelings positively stereotyping
2 Buillding Self-Awareness - self-
C  Personality =influences and B  Feelings-recognizing and managing feelings;
characteristics emotional health; suicide; flexible behaviours assessment, feeling, thinking
D Responsibility to the World - developing JC  Decision Making - relationstap between values, 3 Choices and Challenges
refationships, perso. al accountability; attitudes and behaviours; decision-making model;
problem solving accepting responsibility IIME 9 hours
TIME: 20%
I Relating to Others A Peers - consideration of Gthers, A Peers .nendship, influence of friends, parents, Treme C Relationshups
friendships; personal interests and eer groups; datin
abthties; importance of self and others B ‘S)' hogl -study and aomewo:k ! Understanding Relationships
B8  School-working with others, grown-ups | € Family = structure and function of familes, 2 Recogmizing Commitments and
- relat.oz "hips; tife stages; influence of unexpect: Expectations
events 3 L reloping, Maintaining and Enhancing
Stable and Satisfying Relationiships
TIME- 10 4 [ealing With Grief and Loss
— 5  Chowes and Challenges
TIME 10 hours
1 Life Careers A Self-Understanding ~ petsunal interests A Career Awarenes, and Preparation - viork-related | Theme D Careers and the Wor  f Work
and abilittes, relating to others values, feisure activities and volunteer work, time
B8  Life Careers - the world of work, management, obtaining and keeping a job, career 1 Career Planning Process
oy ) 2 Personal Career Plan
occupations and leisure pursuits, fields and occupational options and training
community, home and schoo! trends requirements, changing ~ature of male/female 3 5;’::0"”""9 andImplementing o Career
C  Career Awareness Planning and roles
Preparation - study habuts, preparing for [ B Career Planning ~ school subjccts and occupations, 4 Choices and Cnallenges
the next grade self-apprassal, individual charactenistics, planning
for high schoot TIME- 11 hours
T 20%

1 Allofth
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:alth and personal life skills programs are mandatu,, for all students with the exception of the Human Sexuauty module, whech s offered on an optional basis
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APPENDIX C (continued)

Elementary, Health Jut e gt Heaith and Perorial e Shodly SEfior stgt e gt oy fe T 1A et
Grades 1 b Gradvy /9 Crage VY
W Body rnnowiedgeand | A Body Development body groath tudy a0 Hody Soteme o umar greatt st r g G TRt d L
Care senses pares of thy b 'd, RIS § AR TEN PR TR ST T | t_.c_ni', yate s .
8 Nutrition - dentification of eutnti,us £ ROt nutnte and Reeds dunifig ado et P Tatan ot s U le ngana bt
toods food tequirements anaquantites Lo Prjsca Brevos mportanae ot busg pb i, oty . ‘ )
C (.)rowmg Jp de[!h,‘ - fitnesy rest e micementing navigudal Physom fere oy ! actotoattee BEARRL LR
! UATTA N NG LN (PG e
weight strength posturr and program, . -
appearance D Safeny om0 Emcrgency Procedunes - agply mg ate?, Ry
D Duedsesand Drugs - pre v ntion ang A emetgon ey Proacautes (e g baby S thng) " Cr v e talenge
wntrol prescnipton andr on Cautes prevention and control of gooigenty
prescription drugs tarmfut effocts of verce aperat or botehbooing
Jdrugs ¢ vornor Al AW G g - inoss e liness contimgum
£ Safetyanafostag safer, prac aen dhestyle and tealth communicable arg chron
frost gud g vases pseudo ures, drabibity
F Protecting Peopile s lewnth beglth gnd b rug e and Abuse detinitumcgnd oformation,
SUPPOITSEty ey (Orsumer heylth by, abuse Gltermatives vy ava e e sery (es
polution comemunity adtny ey saoat Mo meath Cure Producty and Sery qey - nformatiun
COSY8 LOUTORs evatuation of RIAAUCTS ang survio e
TIVE U T Ynours
v Human Sexuality Pulbierty A Puberty (anatumy and physio'ogy, g ys cal Theme e Indrpendent Lung
(Optionat Requites Board | - Growth and Sexual Vaturity emotional and suGal Changues) 1 st e Choes
Approval) - Puberty in females B Repfoduction (stages, sexual Rlercoutse and 2 Personal Financal Vanggetient -
- Sexuality coteption, reproduthivn and it pregnatay plarnrag faanc al nsttygtions,
- Sexydl Maturation ard heaith) Consumer v suty, tredil syt ance
- Nocturnal £mssions C Drecsun mabing (forms of seexua eapiteasion, ? Cho ey ang ) setiges
- The Memtryat Cyole external inflyences of sSexual a'ttudes,
- Other Phys.cal and Emotional Crnarqes exploation, (ONUACeptNn, teenage Pregnandy TR e
nPuberty sexpally oansmitteg aseases feferral agences
AN FELOUT O, assead Ty tiesy)
Repraduction
- Fortlizat on and girth
- Reprodut e System
Wiatuety for Feproduction
Fime Alatr.ent U Menutes per week per grade recommerdea | S0 Loty aleact goade leve Drfimed e S hors
Electiye g g
———
Date of Mandatory September, 1984 Suptember, 1987 September 1388
Impiementation
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APPENDIX D

DEPARTMENT OF EDUCATIGN POLICY
RE: CONTROVERSIALISSUES IN THE CLASSROOM

In principles, 1115 an objective of the Alberta educational
system to develop students’ capacities to think clearly,
reason loaically, examine all issues and reach sound
judgments

The speaific policy, based on thes principle, ts.

1

E I

Students in Alberta classrooms sho sid not be ridicuted
or embarrassed for positions which they hold on any
ssue, a requirement that calls for sensitivity on the
part of teachers, students and other participants 1n
dea'tng with suchissues

Students should have experiences «n selecting and
organizing information in order to draw intelligent
conclusions from 1t For sound judgments to be made,
information regarding controversial issues shou!d

a) represent a'ternative pornts of view

b) aporopriately reflect the matunty, capabi!ities and
educational needs of the students and refte¢t *he
reauirements of the course as stated 'n the
programs of studies

¢) reflect the neighbourhood ard community in
which the schoo! 15 focated, but not to the
exc'usion of proving i, national and internationa’
contexts

e
w
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School irustees should establish, i consuitation with
appropriate interest groups, policies regarding

a) dentification of controversial 1ssues
b) treatment of suct, issues in tocal classrooms

Students, teachers and admnistrative statf should
have avorce indeternvning

a) the controversial issues to be stud.ed
b) the texts and other materials to be used

¢ the manner in which such issues are dealt with n
the ¢' .s5ro0m
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APPENDIX E

APPROVED RESOURCES

Learning resources fall into three categosies, BASIC,
RECOMMENDED and SUPPLEMENTARY

In terms of provincial policy, learning resources are those print,
nonprint and electronic software materials used by teachers or
students to facilitate teaching and learning.

BASIC Learning Resources are those learning resources
aporoved by Alberta Education as the most appropriate for
meeting the majority of the goals and obyectives of courses, or
substantia! csmponents of courses ou*lined 1n the provincial
programs of studies.

AND

Thase productivity software programs (e g, word processors,
spread sheets, data bases, integrated programs) approved hy
Alberta Education that can be used to achieve important
oujectives across two or more grade levels, subject areas, or
programs.

RECOMMENDED learning Rescurces are those l2arning
resources dpproved by Alberta Education because they
complement basic learning resources by making an important
contribution to the attainment of one or moi : of the majos
goals of zourses outlined in the provincial prograris of studie

SUPPLEMENTARY Learnt g Re urces are those learning
resources approved by Alberla Education because they support
courses outlined 1n the previncial programs ot studies by
eariching or remntorcing the learning experience

- 186-

Alberta Education wishes to express appreciation to the
following agencies and associat:ons that so generously shared
materials during the development period and the 1988-89
schoo' term

Alberta Career Development and Emptoyment
Alberta Consumer and Corporate Attairs
Alberta Human Rights Commisson

Alberta Labour

Health and Welfare Cancda

Canadian Cancer Society

Canadian Bankers’ Association

Alberta Alcohot and Drug Abuse Commission

e O @ 6 6 © © 0O

The following resources are avLthorized by Alberta Educat:on
for the core and optronal programs Anno.ations are providec
Additional Jrint and software authorizations that may occur
subsequent to the pubhication of thus manual will be tisted 1
the Learming Resources Distributing Ce- re Buyers Guide Al
prcesare inc'uded inthe Bu _rs Guide

Print and filmstrip resources are avaiable from the Le.rning
Resources Disiisbuting Cenlre, (LRDC) 12360~142 Streel,
Edronton, Alberta, T5L 4X9 Tel No (403)427-2767 Refer to
the LRDC Buyers Guide for prices Some of the pamphlets are
sold 1n sets (30} Resources authoirzed ds SUPPLEMENTARY are
not available trem the LRDC  Consequzptly, .e add-ess of the
publisher 1s provided Video resources are available ‘rom
ACCFSS NETWORK The dubbing order number 15 proviged

A number of rescurces are sull under review, Including career
search software and simutatton so‘iware

Appendix €

351 @

i



APPENDIX E (continued)
1. CORE PROGRAM

Breast Self-Fxamination. 8.S.E. Canacian Cancer Society
(Theme B) (RECOMMENDED) Student Reference.

BREAST SELF-EXAMINATION (pamphiet) contains
information on hsw to examine breasts for any changes
and lumps that could possible be cancerous

Career Planning 7V Ontarro. 1/2" videocassette, six 15-minute
programs 1984 {(Theme D) (RECOMMENDED) Available from
ACCESSNETWORK (617101)

These six dramatizations are designed to help high school
studerts begin the process of self-discovery that {c2us 1o
making the right career gecistons A teacher's guide s
available

C reer Planning TV ONTARIO Ontario Educational
Communications Authonty  1/2" wideocassette, <« x 15-minute
orograms, 1984. (Theme D) (RECOMMENDED) Teacher's Guide

These stx programs are entitted. Who Am 12, What Am !
Good At?, Studying an Occupation, The Big Picture, Ge! a
Job, and It's Your Move

Revised Edition
(Theme D)

Cereer Trends. Calgary Board of Education
Starr, Donra Ca'gary, A'berta, 1985
(RECOWMENDED) Student or Teacher Reference

CAREER TRENDS (hancbook, 343 gp ) presents  rrent
mforrpation Lbaut career opportunities in Alber.a as well as
careers and post-sezondary programs tn Alberta It 15
designed to give brief, accurate nformation about job
opportunities which counsellors, students, and the'r parents
require for effec ive educational and vocationat planning

35%
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There 15 a brief description of each occupaticn, the main
educational and personal requirements, the training
required, the training institution, the empioyment
opportunities fu. new employees, and average starting
salary informaticn

Crorces. Canadian Employment and Immugration Commission
Ottawa, 1987. Software components. 11 Disks (1BM), 26 Dicks
(APPLE), operattons manual, counselior's manual, guide, master
hist of occupations.

CHOICES provides the student with the oprortun.ty t¢
make occupatonal and educational decvsions besed on a
number of factors The 'Choices’ program conta'ns two
major components a list of occupations, and a directory ¢f
programs and educationat institutions

Consumer Compl nts A Self-Help Hanobook Alberta
Corsumer and Corporate Affairs, Consumer Education and
tinformation 1985 (Theme E) (RECOMMENDED) Student
Reference (Classset)

CONSUMER COMPLAINTS (handboct, 64 pp)  This
selt-help Fandbook 1n magazine formaut was written to beln
consumers resolve therr complaints “udes guidelines
and methods of complaming, asse e behaviour
suggestions, sources of assistance and a directory of
nformation

Employment Standards Requlations and Excerpts from The
Employment Standards Act Alberta Labour, Employment
Standards Branch, ‘985 (Theme D) (RECOVIVIENDED) S'udent
Pamohlet

EMP_.OYMENT STANDARDS (booktet, 20 pp ) contans
excerpts from The Employment Standards Ac¢t, an” a
pampthlet on employment standards
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APPENDIX E (continued)

Facts Fclder - Tobacco, Marihuana, Alcohol, Statistics, Alcohol
and Driving. AADAC, 1987. (Theme B) Student keference

The folder contains fiv- booktets with inforriation on
tobacco, marihuana, alcohol, alcoh.l and statistics, and
alcohoi and driving  An overview of the research on the
effects and the impact of drug use on individuals and
society is provided Information is cited as gatherad from
authoritative sources; a suggested use is as a resource for
assignments, reports, and debates.

It's AF ~ut Tim~ ... to Start Thinking About Your Future Alberta
Career Development and Employment, Carear Information
Services, 1987. (Theme D) (RECOMMENDtD) Student
Reference. (Class set)

IT'S ABOUT TIME (booklet, 64 pp) provides an in.roYuction
to career planning; descrnibes Alber.a’s post-se.ondary
institutions and student financial assistance programs; and
presents, in chart form, the major educational programs
offered in the province

Job Seeker's Handbook. Alberta Career Development and
Employment, Career informaticn Services, 1986 (Theme D)
(RECO'VIV ENDED) Student Reference

JOB SEEKCR'S
guidelines fc
writing letts
interviews

NDBOOK (booklet, 70 pp )} provides
‘b goal settir.g. finding yoh openings,
résumes, apphicaticn torms, and handling

-188-

Life Choices Simulation  (Software. teacher guide, student
guir'e, program master disk, teacher utihty disk, print utihity
wisk ) Cawrns, Dr. K, et al Institute of Computer Assisted
Learning, University of Calgary, Calgary, 1986 “hemes A, B, C,
D, E (BASIC) Student Reference

The LIFE CHCICES SIMULATION s designed to aliow
students to explore a variety of possible futures and to
develop an appreation for the complexity of relationships
and career planning as they prepare to lec @ s¢* .

Maki~g It Work. Career Informatic., Services 1/2"or 3/4"
videocassette, 15 minutes, 1986 (Theme D) (RECOMMENDED)
Student Reference Avaiiable from ACCESS NETWORK (659601)

This video is the story of three young people's reaction and
adjustments to the world of work Through a number of
dramatic vignettes, the characters reveal how attitudes
affect thewr joLs a- 1 relationships with co-workers The
video looks at employer-employee expectations,
mentcning, and the importance of marntaining a positive
attitude

Me and My Fr.ends and Our Booze Addiction Research
Foundation, an agency of the Province of Ontario  Toronto
172" videocasset 30 mnutes, 1983 (Themes A, B, and ()
(RECOMIMENDED) Available {. om ACCESS NETWORK (290701)

This video takes a ntical look at how commerciais portray
drinking tn a "unrea.  sense, and shows the behaviourat,
soual, ohysicat changes that occur with drinking 1t also
uddresses the ssues of peer pressure, behaviour ch~nge
with atcohol use, and "How to say no to drin; ng”
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APPENDIX E (continued)

More Than Money. Canadian Bankers' Associa..on, 1984
(Theme E) (RECOMMENDED) Teacher Reference.

MORE THAN MONEY consists of two filmstrips, two audio
cassettes, entitled "Choices" and "From Barter to Banks”,
and t~n booklets entitled. (1) Teacher's Introduction (2)
Banking Services Today (3) Choices (4) Insu. ace (5)
Spending (6) Consumption (7) investing (8) From Barter to
Banks (9) Savings (10) Credit

Moving Qut. Alberta Consumer and Corporate Affaire,
Consumer Education and Information. Audiotape, 1988
(Theme E) (RECOMMENDED) Teacher Resource.

MOVING OUT consists of 11 scenarios that might be
encountered when moving out The resource consises of an
audiotape, the <zript, a list of resources and discussion
questions

Moving Out Alberta Consumer and Corporate Affairs
Consumer Educat'on and Information, 1988 (Theme E)
(RECOMMENDED) Student Resource and Instructor’s Guide

MOVING OUT (magazine, 49 pp) This colourful self-use
magazine 1s of interest to students 16 to 20 years old
Considers how *o huy a used car getuing along with a
roommate, avoirding scams 1n the marketplace, and
determ-nind the co « of living on one’s own MOVING QUT
INSTRUCTOR'S GUIDE (magazinre, 105 pp ) contains
programmtng ideas, discussion quest;ons, case studies,
communily resources and activity suggestions s
appendices include a moving out money questionnaire, and
a bibliography

390
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Powers and Becoming. Alberta Alzolol and Drug Abuse
Commussion. 1/2" wideocassettes, 1987 (i.,.ernes A and B)
(RECOMMENRED) Student Reference Available from ACCESS
NETWORK. '

POWERS AND BECOMING s a series of four videos that
focus on is<ues iImportant to teenc gers as they move toward
maturity-empowerment  Self Design (20 minutes) refiects
on building personal power by experiencing appropriately
challenging sttuations. Freedom Trap (20 minutes)
considers how limitations can create dependency and
reduce personal power Freedom To Freedom From (26
n nutes) encourages the viewer to recog.uze that freedom
1s more than the absence of restnictions  “iyhlights (15
minutes) offers a summary of the other three videos

Protecting Human Rirhts  Alberta Human Rights Commission,
1986 (Theme D) (RECOMMENDED) Teacher Reference

PROTECTING HUMAN RIGHTS (folder) explains the
individual’s Rights Protection Act, the roi2 of the Alberta
Human Rights Commission, and raises specific human nights

155ues
Reaching Out Interpersonal Effectiveness and
Self-Actualization ,ohnson, David W Third Edition

Englewood Chffs, New Jersey Prentice~Hail, Inc, 1986
(Themes A, B, and C} (RECOMMENDED) Teacher Reference

REACHING CJT (book, 319 pp ) provides background
theory and activities for developing etfective irterpersonal
skills  The theory 15 presented under the foliowing
headings The .mportance of Interpersonal Skitls,
Self-disclosure, Neveloping and Maintaining Trust,
Increasing Your Communication Skilts, Expressing Your
Feelings Verbally and Non-verbaity, Helptul tistening and
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APPENDL ¢ (continued)

Listening and Responding, Enhancing Own and Others’
Identity; Resolving Interpersonal Conflicts, Confrontation
and Negotiation, Anger, S*ress, and Managing Your
Feelings; Barriers to Interpersonal Effectiveness

Seventeen ... Going Dn Nowhere. Paulistic Productions 1/2"
rideocassette, 30 minutes, 1980 (Themes A and ()
(RECONMENDED) Available from ACCESS NETWORK 7265201).

Th.; video centres around a troubled youth, age seventeen,
in search o7 hus identity, and his father’s attempt to rebuild
therr relatrtonship

Smoking Against Your Will  Harvest Medie Productions Ltd
112" or 3/4" vrdeocassette (Theme B) (RECOMMENDED)
Available from ACCESS NETWORK (615601)

A series of real if_ dramatic vignettes describing the effect
of smoking on non-smokers in both the home and work
environment

So You've Left School ... What Now? Alberta Career
Developm?2nt and Employment, Career Information Services,
1984 (Theme D) (RECOMMENDED) Student Reference (Class
Set) (Recommended for t se with 0P students)

SO YOU'VE LIETSCHOOL . WHAT NOW? (booklet, 36 pp )
introduces young people to career planning and job se..rch
techmiques  Through the use of a video game motd, the
booklet relates interests to types of work; describes some
180 jobs open to those without a high schoo! diploma,
offers tips for job search and maintenance, describes
options for further education/training, and sets downr
simplified goal setting steps.

Sumething Borrowed, Something Blue Alberta Consumer and
Corporate Affairs 1/2" videocassette, 30 minutes, 1980
(Theme £) (RECOMMENDED) Availcble from ACCESS
NETWORK (223101)

In this ideo, a newly married couple attempt to maintain
lifestyle ab~ e th. u.hand's income Overuse of credit
contributes to the mount'ng level of debt n their first year
cf marrniage

Stll Kdling Us Softly. Kinetic film Enterprises 16mm colour {ilm
and 1/2" wvideocassette, 70 minutes, 1987 (Themes B, E)
{RECOMMENDED) Student Reference Available from ACCESS
NETWORK (290801)

This 1s - video of a presentation given by Jean Kilbourne
about the psychological and sexual themes in advertising
campaigns directed toward women The speaker uses ads
from a variety of media 1o demonstrate the manipulations
that advertisers use to sell consumer itenis Viewers are
encouraged to be aware of the stereotyping present in
gender advertising

Straight Facts About Drugs and Drugs Abuse. Master of Supply
and Services Canada (Reprinted by AADAC), 1983
(RECOMMENDED) Student Reference (Class set)

STRAIGHT FALTS ABOUT DRUGS AND DRUG ABUSE
(booklet, 24 pp ) 1s divided into two main parts

Part one looks at drug issues from a general point of view
The text 1s divided into four major sections, ea<h one
deaiing with a separate drug related i1ssue  The sections
are. What 1s a Drug? What 1s Drug Abuse? Why Do People
Use Drugs? What are the Risks of Drug Abuse?

The second part of the booklet consists of _even charts
designed as a quick, 1eady reference for more detailed drug
information Each chart cosers a major ¢rrug family
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APPENDIX £ {continued)

Straight Stuff. An Explanation of People and Alcohol and
Tobacco and Other Drugs. (Folder) AADAC, 1987 (Theme B)
Teacher Reference.

This folder contains six artic'es written about alcohol and
drugs and their effects. ndividuals share personal
observations ard perspectives about the use of drugs A
discussion guide is also available to help explore some of
thessues raised 1n the articles

Strategies for Career and Life Management Bessert, C., Crozier,
S., Violato, C  Weigl Publishing Limited, Edrhronton, 1988
ThemesA, B, C, D, £ (BASIC) Student and Teacher Reference.

Thes hardcover, 200-page resource has been custom
developed for the core curncvlum Each chapter correlates
with the themes and sub-themes outlined 'n the
curnculum; reinforces the process approach, and provides
the content background information 1t 1s accompanied by
a Teacher Guide

The Entrepreneur Career Information Services 1/2” or 3/4"
videocassette, 23 minutes, 1985 (Theme D) (RECOMMENDED)
Avatlable from ACCESS NE TWORK (659501)

THE ENTREPRENEUR takes a look at starung one’s own
business as a career option The fiim s starrng entrepreneur
15 27-year-old Gerry Hughes who conceives the 1dea for his
company, Western Gourmet Foods, and witn hard work and
determination, burlds 1t up to a success His story unfolds
dunng the course of a high school reunion where hrs friends
are tnitially skeptical but finally impressed by Gerry's
accomplishments

The Most Important Minute 1n a Man’s Life Canadian Cancer
Society (Theme B) (RECOMMENDED) Student Reference

THE MOST IMPORTANT MINUTE IN A MAN'S LIFE
(pamphlet) contains information on the examination of
testicles and male glands for cancer detection

360
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The Pap Test Canadian Cancer Sociely, 1983. (Theme B)
(RECOMMENDED) Student Reference

THE PAP TEST (pamphlet) informs women of the
importance of the pap test to detect the presence of any
pre-cancerous or cancerous conditions (N the cervix or neck
of the womb The pamphiet explains the location of the
uterus, how the pap test s done, the follow-up and
treatment of utenne cancer

2. OPTIONAL MODULES

*Module 1: Human Sexuality

AlDS A Teacher Resource Package Golick, } H, and Gre:qg,
James D Globe/Modern Curricu’um Press, Toronto Sun
Publishing Corporation, Toronto, 198/

A1DS. A TEACHER RESOURCE PACKAGE. 116 pp, s
diaded Into eight tessons (1) Introduction 10 A1D S,
(2)Biology of ATU S, (3) Disease and Epidemucs, (4) Sex
and Censequences, (5) Deasion Making, (6) Death and
Disease, (7) AIDS and the Community, (8) ATDS the
Future and the Wortd

Thus Canadran publication offers a thorough explanation of
the above topics  Each lesson includes information for
teachers, blackline masters for student use, and answer kéys
for exerases 1t also offers suggestions for further study,
resource h1sts, and test questions anu answers for evaluation
purposes
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APPENDIX E (continued)

A.L.D.S.: Everything You Should Know. Canadian Learning Co.,
Inc. 16mm Film or 1/2" videocassette, 20 minutes. Available
from ACCESS NETWORK (680801).

This videotape, featuring Whoopie Goldberg, uses the input
of youth, educators, and health experts to destroy common
mvths and to present critical information and statistics on
A.L.DS. Terminology is explained in clear, understandable
language. The issue of sexual abstinence for youth 1
explored by youth offering their reasons for abstaining

Societal and individual perspectives convey the importance
of a serious and responsible atuitude toward sexual contact

A.l.D.S.. What Every Responsible Canadian Should Know
Greig, James D Toronto. Sun Publishing Corporation Ltd , and
Canadian Public Health Associate, 1987 (RECOMMENDED)
Teacher Reference,

AlDS.: WHAT EVERY RESPONSIBLE CANADIAN SHOULD
KNOW has been approved as a teacher reference It
includes explicit discussion of sensitive information

This Canadian publication offers a thorough explanation
about A1 DS through the following topics. testing, safe
sex, grvernment, women, parents and teachers, workplace.
health care worker, and the atizen The information s
presented in a q. estion/answer format 1t provides a quick
reference for teachers and administrators.

A.1.D.S. What Young /dults Should Know Yarber, William L
Douglas Mcintyre Educational Ltd. Vancouver, B C.,1987
(RECOMMENDED) Student Reference One free per school

A1.DS.WHAT YOUNG ADULTS SHO.LD KNOW (booklet, 42
pp ) covers information on what AIDS s and how the
virus 15 spread  Students will Jearn how to prevent
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its spread The goat for students is to foliow the prevent:on
guidelines ar ‘o develop individual esporisibriity

sexuality- A Responsible Approach. Meeks-Mitchell, Linda,
and Philip Heit. Student Textbook and Teacher Manual
Charles E Mernll Publishing, 1987. Currently being updated
Approval pending, May 1988 Student and Teacher Reference

SEXUALITY. A RESPONSIBLE APPROACH (student book, 124
pp , teacher manual, 88 pp ) is divided into six chapters.
(1) Responsibilittes tn Relat:anships, (2) Reproductive
Health, (3) Responsible Sexual Behavio.r, (4) Responsible
Parenthood, (5) Birth Conurol, Sterthzation, and Abort.on,
and (6) Sexuality and Self-Protection information on
reproductive health, contraception, sterilization, and
abortion is included along with the development of
responsible deciston-making and life-management skills
The teacher’s edition provides comprehensive lesson plans,
blackline teaching masters and chapter .ests

The book prc.ides comprehensive le-son plans, black line
teaching masters and chapter tests

Sexuality Education. A Currictlum for Adolescents Wilson,
Pamela, and Douglas Kirby Network Publications, 1984
(RECOMMENDED) Teacher Resource

SEXUALITY EDUCATION (handbook, 443 pp ) contains
teaching activities, lecture notes, assignments and a
resource hsting, appropriate for sexuahty program The
guide 1s divided into 11 untts by content. introduction to
Sexuality, Communication Skills, Anatomy and Physiology,
Values, Self-Esteem. Decision Making, Adolescent
Relationships, Adolescent Pregnancy and Parenting,
Pregnancy Prevantion, Sexually Transmitted Diseases, and
Review and Evaluation
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APPENDIX E {continued)

Sexually Transmutted Disease Teaching Outline and Resource
Guide. Alberte Community and Occupational Health,
Education Denartment, 1986 (RECOMMENDED) Teacher
Reference. (Free)

The SEXUALLY TRANSMITTED PSEASE TEACHING OUTLINE
AND RESOURCE GUIDE (booklet, 61 pp ) has deen
developed to assist teachers and educators involved in
presentation of $.TD information to school students or
similar groups. Included in the guide 1s information on
sexually transmitted diseases, a sample presentation
outhne, student learning activities and a hist of resources
Available from:

Community and Occupational Health
Education Department, S T.D. Control
10105-109 Street, 4th Floor
Edmonton, Alberta

T5J 1M8 427-7951

Teachers may copy this resource at no charge A revised
document is scheduled for publication in December 1988

Mcdule 2: Dealing with Crises

Coping With Stress: A Guide to Living. Nulis, James W John
Wiley and Sons, 1982 (RECOMMENDED) Teacher Reference

COPING WITH STRESS (book, 157 pp ) describes 20 strateqies
for identifying a1d reducing stress and how to apply them
at home, at work, and on social occasions
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Reaso~ To Live Suite One Video Inc (Te.emedia Pubishing),
1/2" videocassetle, 27 minutes, 1987 fodule 2 Student
Reference

This videotape pr. 2nts relevant facts and statstics based
on research into youth suicide  Individual case studies and
interviews with experts 1n the helping professions reveal
valuable and interesting perspectives Information s given
about myths that surround youth suicide, signs to watch
for, and resources avaitable in the community

Module 3: Entrepreneurship

Entrepreneurship. A Primer fc Canadians Jennings, Witliam }
Canadian Foundation for Economic Education, 1985 (BASIQ)
Student Reference

ENTREPRENEURSHIP (booklet, 53 pp ) has been written for
secondary schoo: teachers and stuuents to .troduce and
explain the role of entrepreneurs After discussing the
nature of entrepreneurs and keys to s.ccess ar failure, the
publication turnsits attent,on to the process of establishing
a business enterprise  Particular attention 15 given 10 the
vital process of developing an eftective busi vess pran
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APPENDIX E {continued)

Entrepreneurship in the Alberta Curriculum A Monograph
Alberta Education Planning Services Branch, 1¢86
(SUPPLEMEENTARY) Teacher Reference

ENTREPRENEURSHIP (monograph, 108 pp ) examines
current research and strategies that develop and enhance
the skills of entrepreneursmp The monograph conciude
with an action pian for the consideration of Aiberta
Education Ava:lable from

Alberta Education, Ceniral Support S=1vices
Devonian Buitding West

11160 Jasper Avenue

Edmonto~ Aiberta

T5K 0L2

Module 4: Consumer and tnvestment Choices

2000 A.D. - A Guide to Financial Awareness Alberta Consumer
and Corporate Affairs, Consumer Educat:.on and Intormation,
1987 CZASIC) Stuaent Resource

2000 AD - A GUIDE TO FINANCIAL AWARENESS (booklet,
72 pp } 1s an introduction to the subject of putting one’s
money to wcrk to earn a profit  Its purposes are to increase
one’'s aws.eness of the broad scope of financial
alternatives, from term deposits and government bonds to
publicly wraded shares and real estate; and, more important,
to increase awareness of the assoctated risks and rewards

-194 -

Selected Tipshezts. Alberta Consurner and Corporate Attairs,
Consumer Education and Information (RECOMMVIENDED)
Teacher Res~urce

Adveorusing Techniques and Guidelines

A. .o Repairs and Estimates

Buying a House?

Condomimiums A Housing and Lifestyle Alternative
Common Marketplace Misconceptiors
Consumer Complaints: Both Sides ot the Con
Co-Signing Credst Contracts

Credit Worthiness and Cred:t Reporting Agencies
Direc. Sales

food Shopping Skills

Guararitees and Warranties

riow Marital Status Atfects Cred:t

Landlord and Tenant Act

Legal Remedies of Credit Grantors

Mail Order Buying

Purchase and Repatrr of Appliances
Mortgages

Purchasing Real Estate Outside Alberta
Purchasing T.me Sharing

Responsibie Credit Use

Ship Around

Used Car Buying

® O & 9 0 0 006 A 00O 00 O 00 60O O 0 O

Alberta Consumer and Corporate Affairs
Bex 1616

Edmonton, Alberia

T55 2N9 427 -5782

For addittonal student copies, phone or write to order
Class sets avarlable withou! charge
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APJXENDIX E (cortinuea)

Teaching Taxes. Revenue Canada hinistry ¢f Supptly and
Services Rewvised Aanually (RECOMMENDED) Teacher
Reference and Stuaent Workhbook

Module 5: Cultural Bridges .]

Defeathering the Indian vraRoque, Emma  The Roo+ Socety of

TEACHING TAXES (student workbook, 160 pp ; teacher Canada Limrted, 1975 (SUPPLEVENTARY) Teacher Reterence

manual, 66 pp) The workbook prownides students with
problems, puzzles and the required tax forms and DEFEATHCERING THE INDIAMN (boot, 82 pp ) provides an
schedules  The taxopedia provides reference matenal for opportunity 1o view education througn the eyes of a Native
students and teachers studying the Canadian tax systems, person and was written primart'y 10 rase guestions and
plus dlustrations, charts, tables, and grap!?s It outhines the issues for those teaching Native studies  The chapters are
history of taxation in Canada, describes the Canadian tax Raticaale, Heritage or Cuiture, Stereotyping, Past and
system and prowides a glossary of terms, a btbliography, Present, The NMedia and the indun, and Miscelluneous
illustrations and explanations of forms and tax calculations Reflections

The teacher’s update manual inciudes teaching hints, 115t of
resource mater.al, tax news and an answer key for student

frwin Publishers
problems

180 VWest Beaver Creek Road
Richmond Hit, Ontario

L4B 184

(416) 7314564

Not avarlable through LRDC Order from-

Revenue Canada, Taxation Al a Contact
220-4 Avenue,S £ 9. 07 Street
Calgarv, Alberta Edmonton, Alberta
12G 4X3 231-4249 TSK 1E8 420-4770
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APPEMNDIXF

"TEXT-NIQUE" ~ A TEXT PRGCESSING STRATEGY FOR INTEGRATED OCCUPATIONAL STUDENTS

RATIONALE

Integrated Occupational Program students frequently require
assistance with the processing of expository material  “Text-
nique' is a strategy/procedure for enabling students with
marginal reading skills to process more sophisticated text
Texw-nique' 15 based upon the folluwing beliefs about learning
frem text:

1. The student should be actively involved 1n constructing
meamning from text A student’s purposes ior reading,
histher bank of informatior and concapts, hisfher use of
thinking abilities, histher knowiedge of text organization
and print presentation, the use of advance orgamzers and
semantic organmizers, all contribute to the construction of
mean:ng by the student when ne/she approaches and
processes text.

2. Visual semantic organizers are powerful aids to meaning

3. intelligent procesing of text involves selective reading A
text does not need to be read word by word, paragraph by
paragraph, or from cover to cover

Reading aloud to IOP studer .5 15 an efficacious techmque Parts

of text can be taped for listening to enable students to read text

In a more independent way.

Key Features of ‘Te:"*-nique'

1. Pre-reading activities to arouse interest, activate

background information, introduce new concepts, and
develop purposes for reading

O 370

- 196 -

2 Semantic webbing (pre- and post-reading) to help students
see organization and relationships

3 Drirected reading and thinking
4 Reading aloud to students

5 Use 0. textual features to facintate comprehension
Suggested 'Text-nique Kit

I0P students often have difficuity with wiitten and copying
tasks  Thus, 1t 15 suggested that each student have one
transparency and one water soiuble, colored pen for use when
doing some of the self-talk actirnties Additionally, to help
students relocate impertant information in text, tha small
removable self stick notes (e.g, Post-it) are very useful for
flagging such information They can also be used in the
margins for purposes of gloss.

Suggested Course Introductory Procedure
1 Teacher-ciass course planning session (See Teacher
Resource Manual - Core Program, p 51)

2 Do “Classroom Climate Building Ac ivities” (Teacher
Resource Manual - Core Program, pp 50-53)

3 Duscuss and obtain/set up matenals/format for a journal and
portfolio Discuss use of text and other resource matenials.

4 Text overview (See following,p 197)

5 Theme 1 teacher-class planning session (See Teacher
Resource Manual — Core Program, p 76, item 12 )

6 Theme overview intext (See following, p 197)
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APPENDIX F (continued)
"lext-nique’ for Text Overview

1. Introduce text, Strategies for Career and Life Management
Discuss cover picture, Question. What s a strategy?

2. Table of Contents. Relate to ¢ourse plans developed in
teache Jlass planning session. (Teacher Resource Manual -
Core Program, p.51)

3. Introduction (p 5). Read a'oud and dsscuss each goal on the
hst Note match with stuagent goals for the course

4 How 'n Usr This Book (p 6)

Preamble - read paragraphs two and three aloud

b. Speaal Feawr2s of the Book - read explanation of
each feawre and locate each in first theme and first
chapter Mote colour codes for special features. Note
acuvittes that are group-based and those that are
ind:vidual-based,

Note use of cartoons and other visual presentations of
information

Re Chapter Review: Note that this 1s an outline of
chapter topics, not a summary pa.agraph The
acuvities suggested in Expanding Your Knowledge
may require some modif-cation for IOP students, e g,
rather than write a paper, students could give a
demonstration, construct a visual display, construct a
mode!, etc (See Tea.her Resource Manual - Core
Program,p 56)

¢ Making Connections Questton. What 15 the purpose
of the dragram? Relate to the Theme Page (p 7)

S Note Glossary

6. NoteIndex

=197 -

‘Text-nique’ for Theme Overview {1ext)

Therre 1 Self-Management (p 7)

Discuss title Check defimition of term in the Glossary Read
quotation aloud, and discuss Refate chapter titles and
highlights to questions and ssues generated in the teacher-class
ptanning of theme (Teacher Resource Manual - Core Program,
p 76,1tem 12)

Note Itis suggested that the above procedure be used ‘or the
introduction o f <uhceg ent b, ~mes

'Text-nique' for Chapter Processi~g

Note Text pro.essing activitres should be sequenced
appropniatelv w.:th the learning activities suggested in this
manual and those suggested in the Teacher Guide Review of
the text

Chapter 1. Communication

Pre-Reading Activity

As a cass/group free-associate (brainstorm) ideas associated
with ‘communiation’ Record responyss

® Pre-Readina Semantic Web

Begin construction of web by placing 'Communication’ In a
rectangle (Teacher works on a transparency; in therr
noteboot s students construct model along with teacher)

Communication

Teacher asks, "Why are these (indicate responses, assocsations)
part of our world? What is therr purpose?” Place "Why?' on
web  Add sub-strand responses

“How might these ideas be grouped or orgamized? Which vnes
go together?” Add 'Types' and sub-strand responses to web
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APPENDIXF (conunued)

a Nt "y ‘
Why? — | Commumcation  fe——o Types '< Verbal, non-verba
Formal, informal

/N

“What are the components of a ¢communication?” Add to web  Discuss characteristics of each coi.conent und add sub-strand
information to web

bl .
Why? —  Communicatton  |—————— Types < Verbal, non-verbal
Formal, intormat

/F\ |

Components

Sender Medium “ecever
Interfarence

The Pra-reading Semantic Web 1s now i place

Note While constructing the web, the teacher shou'd find opportumities 10 present and use b ey terms used in the chapter

-198- Appendix F
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APPENDIXF (continued)

Processing Content of Chapter 1 b Wore Than just Talr, page 9

A. Teacher Assisted Walk-Through Method VWhat ¢do you *'anb 1y go'ng 10 be disdussec® Tread

the first m. agraph  Relate to diagram und vied

Note. Techniques for assisting students to process text

rmore independently are outhinea in sectiorn B {page
202)

Establish Purpose

Add deta'ls (intent-ons, «deas, feelings) to web
Read paragraph two Re'a'e to d egram and web
RAP paragraph tnree ({See SPE'T manus  lor
strategy )

¢  KnowingV/hatto Say, page 9
a toelaborate web
b to find information related to questions/issues Address questons in the first paragront D sCusy
raised 1n pre-reading activitres responses  Read the second paragrap~ "o f nd out
¢ to relate information to student issues/questions what the authors mean oy OMmL w00 sty e
generated during theme planning session Adg to semant ¢ weu
Process Text: Note. The ileacher should read aloud ¢ Choc mgow 1o Send a Vessage, rage "
when necessary When exposition s comp'ex, students
should be encouraged to use the RAP strategy (SPELT What are the authors gong "0 @ scuss N Trg
Manual, 1987 ) (For ready 'ocatior of 'nformation, a section? Paraphrase styies  Add to wep Fo ow
code could be estab’ished e g, 9, a.2, mean:ngpage 9, wih Case STudy as d rected {(The Case ST ody shou'd
15t column, 2nd paragraph ) e read a o.¢ by a member 0! the roLp or the
reacher )
a Introducton, page 8
e As ng Quesions, page

Reac the first paragraph to find out why the
authors say we need 'o communicate Add
rew/different responses to the web  Read
paronraph three Relate ‘o web {(model, page 198)
Trace *he flow

Based upon the authors’ 'ntroduction, what wou'd
vou expect to be giscussed n this ¢hapter?
(Stucdents shou'd generate ro'es of parti¢pants,
rnoise )

Read "ot nd the three g iferent ways 3' nrrasinyg
auest ons  Add to weh  Use the (haf? 1o respond
fora'lyy 1o acest'ons -~ paragrapn four  Tre six
purnoses of auestions, una examp'es of tne
phrasi e 0f the guest uns, cou'd be adued ‘o the
e Ateragtie’y, Tne onart cou'd he “agged with
gremrovan’ese ot note tor easy arce s ater

e
3 /U . 199. Append x f
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APPENDIX F (continued)

f

Speakina Without Words, page 12

How does the cartoon introduce the topic? What s
the message? Look at the nighlignted items n
column (a) What type of communication do these
describe? What can be communucated by each of
these? The mghhighted rtems can be flagged with a
removable setf-stick note Discuss: How o you use
body fanguage? How do you read body language?
Read section tollewing highlighted items ang
column (b)

Do Challenge as directed

Becom:ng a Better Listener, page 14

Look at the Chinese character. Discuss in relation to
the role of the listener Read (RAP) paragraph one
What 1s the implication of this information? Discuss
mnemonic. Record on web.

Putting Together an Appropriate Response, page 5

Look at the table Read title Read the section on
understanding  What s an understanding
response? Scan the text to !ocate authors'
defimtion Repeat procedure for each response
The kinds o’ responses, and examp'es of response
phrases, could be flagged for later reference
Proceed with Case Studres as diurected

Controlling the Impact of Noise on Cammunication,
page 17

Start with the Challenge Do as directea  Read
cartoon and determinz nosse factor Focus on chart
entitled Noise that Interferes with Communication
Read and define Classify some of *ne bramnstormed
1tems from the Challenge. 4ud types of noise to
web

378

Qe nrgaRecony Commenaten Sty'e page 18

Do S22 -talt (Directions oy 5e rephrased Lo
oerm v yse of a Uransparenc w0 Construct the
orotie )

Chanter Review nage 20

bwareness and understanding Review web on
nage 201 and oral'y elaborate Answver questions

ir your lournal- Dotem no 2 as ar. assignment

E«panding your knowiedge !t suggested that the
instruction for item no 1 be modified to read-
Research a form of communication, such as sign
language or braitle, and maw¢ a presentation to the
class
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APPENDIX E (continued)
Sample Post-Reading Semantic Web

Communication

Exch Why?  e— (sending and f— Types < verbal, non-verbal
xchangé receiving information)

ideas Formal, nformal
Share
feelings Ask Respond to
questions others
/Components
/Sender Medl»um Recerver
Interference/ /\
Stle Norse intentrons c
ideas A
: feelings R
assertive passive |
] hatogical
aggressive physica psychologica fc\;
Questions physiological
Responses
Types understanding -2 g,
open probing-e g,
closed supportive -e g,
rheb'onca! Purpose irterpretive-e g,
\ facts-e g, Sw's evalualive -e g,
clartfication-e g,
involvement -e g,
put ideas together » new -
eg.anopmnion-eq,
anattitude-e g,
-201- Appendix F




APPENDIX F {continued)

B Independent Reading responses on a transparency  The teacher may want to refer 1o
This st when doing the dassificat.on evercise )

Following the Pre-Reading Activity on pages 197-193,
establish purposes as in A on page 199 Two procedures ® Pre-ReadngSemantic Web
may be used for independent reading

Beg'n constructior of web by placing 'Self' in a4 central

! The walk-through session can be scripted *o perm:t rectangle (Web should be developed s in Chapter 1)
taping (The tape could be used 10 a fistening centre or a*
home ) Q0 some of these statements i1, your 'ist go together?
dentify some major aspects of se'f from your hist  Add
2 The teacher might construct a study guide to drred! ‘Aspects’ to web
reeding Selected portions can be read a'oud (e g, by an
aide) or taned (e g, by a specal prolect student or a What s the term used 10 descrhe your view of yourselt?
volunteer} for the students to use when reading Add Selt-concent’ 1o web
independenty it 15 suggested 'hat s'udents be
encouraged 10 use the RAP strateqy {see SPELT, '987) Are Ters tems on your st thy! describe how you feet
when pr s5'ng text independently abou’ yourse' 7 Wbat s the term used to desaribe how one

fee s abon' anese’ 'Y Add Selt esteem’ 10 web

Chapter2. Who Am1? =0 Gvou come 1o fee! the way you do about so'l Y mow
sseif esream determined? Add Resnonses' io web
Pre-Reading Activity

Have swdents st 20 attributes that descr he themse'ves (It 1s
stagesied that the teacher do this exercse as well and record

Self-concept — St Hove o b
TESONG TO Me

Aspects Se'tiyreem

physical other \

enotiona.

values
sx,lis
atntityes

-202 - Appendix F
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APPENDIX F (continued)

Processing Content of Chapter 2

®  Theword aroros jon Feer st on ongada
A Teacher Assisted Walt -Through Methou Gt formarion to e
T Establish Purpose  See procedures for Chapter 1, p 199 &  ow o'her people see yuL Reor Datad apts
three and four (DO 29-2590 0 Ady Proiedted
2 ProcessText SeeNote,p 199 Mage toweb Dincuss Setdedlosare T and ada
0 oweh Continne read o peres Yot Mmoo
a Introductron page 21 Do Chattenge tp Jb)
Look at the prcture  \What 1s the message? Can ®  The peaple, things, wras y0u e had T80
someone tell you who you are? Read patayraph and discuss Do Sert fgle A taamsparen, o
two  Discuss and diagram on bourditransparenc be used 1o ex<tend Tl o dec ) the s cctea
identity formation’ from intancy 16 adulthood caluss
information can be added to web
® oy arlerests and bty 00 gt the
Read parayraph three and relate to (ourse Ccartoun What s The mestage? Read teal,
objectives  Teacher reads f.rst sentence of 'av define sbf's ang add Sqily ana Abiites o
paragraph and asks  Why do yvou need 1o now AEh Respond 10 Gquest (s oo a1t gt
yourself? How can you get 1o Fnow yourselt? Do poragrapt Do Selt 1ol A vparency may be
Self-talt  (For students who have great aitficulty USCU TO 1A Gt 68 aiiording 1o nTerest g
with written expresston, the mstructions oula pe corepetency
moditied to allow the use o! u trarsparency  The
e~eraise codld be done on a compuier and'or word 8 The way you thinb tec ang u Roug te st
processor ) {The RAP strategy from SPFLT s s ggested for
e wa b this materia! b Agd Temnerament to
b Becoming More Self-Aware, page 23 aeh Do Self-tal av dire ey
Discuss picture  What 15 the message? Relate 10
web Read title What s selt-awarensss? Chedr
term in Glossary Read paragraphs one and two to
find out if the authors’ definition of self-concent
and self-esteem match yours Chect terms .n
Glossary  Add defrwtions to web  Read paragraph
three Discuss the implications of the statement
®  Your physical selt - Read to find definition of
‘body image’ Add term to web
=203 - Appendix f
O
ERIC 354 353

Aruitoxt provided by Eic:




O

ERIC

Aruitoxt provided by Eic:

APPENDIX F (continued)

C

Enhancing Seff-Esteem

(To be done before students use the teat) People
taik about enhancing self-esteem  Why? Have
students generate a hst of strategres/ways of
enhancing self-esteem

Turnto text Do you agree with the first statement?
What other factors intluence ssif-esteem and can be
cont-olled? 'et's read 10 find ot what the authors
<ay (Teacher should ead this section aloud ) Add
any new information to web Relate students’
strategres for enhancing self-esteem 10 those
posited ‘n the text (Strategies may be placed on
web )

setung Goals, Meeung Challenge;

Have students read and respond to the first three
statements on page 31 Do you agree? How s it
that the statement is true? Read last paragraph and
proceed to Case Studies Do as directed

Above All, Have Faithin Yourself

Discuss the difference between your self-concept
and who yau wouid really the 10 be  What s the
term used to define the self you would really iike 10
be? Add ‘ldeal Self' to web Check definition n
Glossary Do Self-talk as directed

-204 -

Avareness and_undoorange " Rt 0
tlaborate OY‘JH\,/ (S<oe \.‘;vn{\‘w prost R TE T INTRL Y
webh, p 205)

Inyour journgl Do o d reciod

Expanding your Fnowledge  Studenry wotoct an

assignment of interest to them

mdependent Reading

See sungestons from Chapter 1 p 20
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APPENDIX F (continucd)

Sample Post-Reaaing Semantic Web

other (religron, culture)

famly

Growth of identity: @‘ ——

work/school

\7\ friends

How others see me

Self-concept

(One's view Projected
of self) Self mage
1 Self-
deal self disclosure How others
eal se
physical Aspects als [ respond to me
|moagye cultural Self-esteem Awareness of
other < familial (one’s feelings my attributes
emotional e values inherited about self) \ f
temperament skalls Seif-other
abilities comparnsons
Enhancement Past-present self
. comparsons
2
3 (complete a3
4 discussed)
5
6
- 205 - Appendix F
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APPENDIX F (continued)

Sample Pre-Reading Semanr*i¢c Web

Chapter 3: Choices and Challenges

Apphlicauons
Pre-Reading Activity Decision making pp1 oroblem,
chorce,
Have students list, in order, the events that have so far occurred challenge
in their day, from getting up in the morning unti this point in 2 goalsetting,
class. Then have students determine who made the decision ptanning

related to that event Was there another background
party/factor involved?

eg, ® alarmwokemeat7:00am: Isetalarm -schoo!-

@ got dressed: 1| decided what to wear - friends - f\/!od1e! (;?St)e decision 10 be made
econom:cs

e had breakfast. mother - 2 tht:]l:rn:nt% ?r:;i‘gsd

© brushed my teeth. habit - 3 Outhne alternatives

@ caught the bus: school - 4' Select plan of action

o talkedto friends: |- friends - circumstances - 5 Follow-through action

o wentto class. school - teacher - 6 Evaluate

Discuss basis of decisions: deliberate, thought-through;
rmpuisive; opinion of others; habit; tuck; rules; time; body; etc
Begn construction of web by placing ‘Decisron-making’ 1n the Processing Content of Chapter 3
central rectangle. What decisions are best made by deliberate
p'anning and decision making? Why is this a good way for you
to make decisions at this point in your life? Add types of
srtuations requiring deliberate, planned decision making to
web as they are drscussed by students. Do you remember the
decision-making mode! you learned in 0P courses/Health and
Personal Development Skills course? Record on web Why did decision making?

you learn a way of/or a plan for, making decistons? Of what use To eraborate web
12 ¢ To reiate information to student issues/questions

generated during theme planning session

A Teacher Assisted Walk-through Method

1 Establish Purpose

a Relate to last ques on Why use a mode! for
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2. Process Text (see Note, p 199) Could you combine the model here with your

Introduction

Look at picture. What do the guidepost signs
indicate? What is the message imphied in the girl’s
self-talk?

Setting Goals

What do you think will be discussed In this section?
Add ‘Long-’ and 'Short-term’ goals to web Check
term ‘goal’ in Glossary and check for understanding
of 'long"' and ‘short’ term goals

Have students follow through with the goal-setting
model as charted, Relate this to the decsion-
making model recalled from previous courses, as
indicated on web Could you suggest another t;tie
for this chart?

Learning About Learning

Teacher reads text aloud, as students follow 'n thieir
texts Discuss ‘learning styles’ and check defimition
in Glossary Have students respond to the closing
questions in the fifth paragraph of the section (pp
38-39)

Do Self-talk Adapt instructions to permit the use of
a transparency Allow students to use
abbreviaticns; e g., vis lang (visual language)

Making Decaisions

What 1s the message in the cartoon? Study the
decision-making model Compare with model on
web Do you think this 1s a better model? Why, or
why not?

Do Case studies (p 41) It s suggested that the
teacher walk-through one case with students
before they do one on their own

former model and thus generate a more effective
model? Have students record their chosen mode!
onweb Read the first sentenceonp 40 How does
the author define '‘Deasion’? Record definition on
web

Thinking About Thinking (Metacognition)

Cite course activities in which students have recently
been involved Relate aspects of these activities to
thinking skills, and apply labels Do the same for
thinking strategies and show how the students have
combined thinking skills in the strategy they use
Label this activity as a metacognitive acivity  Add
'Metacognition’, 'Thinking Skills’, and 'Thinking
Strategies’ to the web

Turnto p 43 and lorate these three components on
the diagram What do attitudes have 1o do with
thinking? Why 1s it important to be aware of our
atuitudes when we are probtem solving or decsion
making? Add 'Attitudes About Thinking' to web
Examples of each dimension on p 43 may be added
to web or flagged for future study

Do Challenge together (teacher and class)

Turn to p 42 Look at the cartoon What thunking
strategy 15 illustrated? Discuss reference to
Descartes (last paragraph) Discuss paratleli
statement. ‘I do not think, therefore! am not’

Managqing Time

What is time management? (s it important? Why?
Do Seli-talk

Before looking at chart on p 45, have students
generate some ways/strategies for good
management of tme Then compare with the items
onthechartonp 45
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APPENDIXF (continued)

g. Making Choices and Accepting Challenges

Read and discuss authors’ statement. “Never
before n history have young peopie faced such a
range of possibihities or options as they do today "

Read last paragraph. D:scuss sources of support
Students cou'd make a st of local resources and
how to access each

Do Self-talk asdirected (A good review of chapter )

h Chapter Review

Awareness and understanding. Review web. (See
sample post-reading semantic web, p 209)

Orally elaborate Do queétrons
Inyour journal: Do as directed.

Expanding your knowledge. Do activity three

B. Independent Reading

See suggestions irom Chapter 1, p 202

Making Connections

Se!f-management. Read summary statements and relate to
issues/questions raised 1n teacher-class theme planning session
Trace the flow in the diagram. Do the activities Use the
diagram to relate to chapter content (theme page) and to the
three webs for this theme

|
\
1
Theme Review




APPENDIX F (continued)

Learning styles
| Attitudes About Thinking

. 1. Open-minded
~ Metacognition 2. Contesting a statement
(Thinking about thinking) 3. Searching for alternatives

4  Dealing with uncertainty

5. Stnving for clarity

6. Beingsensitive

7. Withholding judgment

8. Seekingto become more

informed
9. Honesty
Thinking Skills Thinking Strategies Applications
1 problem, choice,
challenge
1 Gathering information L Decisron-making 2 goal setting,
! hort-
2 Comparing/contrasting (Making choices oigggsmort term
, about ar actron) P 9.
3 Analyzing/synthesizing managing time
4 Drawing conclusions ]
5. Seeing relationships 2 Criucal thinking
6 Inferencing l
7 i 3 Problem solving
Hypothesizing Model (1-0)
8 Concluding I (Students record preferred
4 Creative thinking model)
9 Evaluating Intustion
Miode! burldirg
Daydreaming
Fantasy
RIS
. '.u’ g
3499
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