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SURVEYS IN THIS SERIES

The present report is part of a series of surveys, representing
a sustained program of reseatch that will bring teachers opinions to the at.ention
of the American public and policymakers.

First in the series is The Metropolitan Life Surtey of the
American Teacher, released in 1984. It measures and analyzes teachers attitudes
about educational reform. It reveals just how much teachers themselves are open
to change and willing to be an integral part of the process of reform icself.

The second in the series is The Metropolitan Life Survey of the
American Tacher, 1985 : Strengthening the Profession. It examines teachers own agenda
for educational reform. It reports what classroom teachers across the nation think
is necessary to strengthen the teaching profession and to attract and retain good
teachers.

|

Also conducted in 1985 was The Metropolitan Life Survey of “

Former Teachers in America, released in 1986. That report is based on a survey of |
former teachers — the first such survey nationwide — whose content parallels the
1985 survey of current teachers. It measures and compares the views of those who
have left the teaching profession to work in some other occupation.

Next in the series is The Metropolitan LifeSu.  f the
Amerucan Teacher. 1986: Restructuring the Teaching Profession. Thau sur .y explores the
structure of the teaching profession and ways to restructure the profession in the
future. The 1986 project surveys virtually every level of educational leadership
across the country. It reports the views of individual classroom teachers, of school
principals and district superintendents, of state *:gislarors, commissioners of edu-
cation, and governors aides who deal with education, and of teacher univn officers
and college deans of education. The survey offers a comprehensive perspective —
from the ground up — of the issues facing the teaching profession today, and of
specific reforms that generate consensus or disagreement.

The series also includes several reporis on individual states
— two surveys of California teachers and one of New York teachers — whose ques-
tions parallel the 1984 and 1985 nationwide studies.

Next in the series is The Metropalitan Life Survey of the
American Teacher, 1987 Strengthening Links Between Home and School, has been con-

. ducted using the same general methodology as in previous years so as to facilitate
the charting of trends over time. It expands the scope of the series to include the
views of parents of America’s school-aged children.

The latest in the series, The Metropolitan Life Survey of the
American Teacher, 1988. Strengthening the Relationship Between Teachers and Students,
surveys the school environment, the student-teacher relationship, and the teach-
ing and learning processes. It expands the scope of the series to include the views
of students in grades four through twelve. An additional focus in this survey was
minority teachers sztisfaction with twacking and the ways to increase their par-
ticipation in the teaching professioe.
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INTRODUCTION

This is the latest in a serics of surveys sponsored by Metro-
politan Life chat focus on the opinions and experiences of the American teacher,
These surveys represent a sustained program of research designed to bring teachers
opinions to the aztention of the education community and the American public.

Strengthening the Relationship Between Teachers and Students

In 1987, The Muropolitan Life Surtey of the American Teacher
focused on strengthening the link beeween home and school. In prior years, the
survey focused on such topics as the restructuring of the teaching profession, and
teachers agenda for educational reform. This year, the focus of the survey is on
how teachers and students view their schools, the learning process and one an-
other. From both students’ and teachers perspectives, we learn:

® How teachers and students view their relationship;

® How problems in the schools affect teachers ability to
teach and students’ ability to learn;

® Teachers and students assessment of the things thac go
into making a good teacher; and

® What factors make for strong student motivation and

achievement, and limit the impediments to learning.

As in past years, this years survey also pinpoints key crends
in the teaching profession, including changes in teachers' salaries, morale and job
satisfaction,

In addition, the year’ survey also identifies ways to increase
the number of minority teachers in the profession which currently scands ac 119 *

Survey Method

This surve, is based on interviews with a nationally repre-
sentative sample of 1,208 teachers, including an oversample of minoricy teachers
in the nation$ public schools. For the first time in chis series, over 2,700 school
children in grades four through twelve were also interviewed, allowing for
a comparison of teachers and students’ perceptions. The data were collected in
April, May and June, 1988. A detailed survey methodology can be found in
Appendix A of chis report.

A Note on Reading the Tables

An asterisk (*) on a table significs a value of less than one-
half percent (0.5%). A dash (—) represents a value of zero. Percentages may not
always add to 100% because of computer rounding, multiple answers from respon-
dens, or the climination of “11o answers™ from particular tables,

10
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Public Release of Survey Findings

All Louis Harsis and Associates surveys are designed to ad-
nere ro the code of standards of the Council of American Survey Kescarch Organi-
zations (CASRO) and the code of the National Council of Public Polls (NCPP).
Because data from this survey will be released to the public, any release must stip-
ulate that the complete report 1s also available, racher than simply an excerpt frem
the survey findings.

Project Responsibility

The director of this project at Louis Harris and Associates
was Louis Genevie, Ph.D., Vice President. He worked under the overall supervi-
sion of Humphrey Taylor, President. Xiaoyan Zhao, Ph.D., Research: Associate,
contributed to all aspects of the preject.

Louis Harris and Associawes gratefully acknowledges the
contributions of many individuals tv this project. Our colleagues at Metropolitan
Life, and Nancy Gacta of Program Planners, Inc., in particular, played a key role
in the design and analysis of the data. However, responsibility for the survey ques-
tions, the findings, and their interpretation rests solely with Louis Harris and
Associates.

*Curvent Populattont Reporss, WHS, Bureau of Census
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TRENDS ALERT ON THE STATUS OF THE PROFESSION

Questions asked yearly and at various times in The Metro-
politan Life Survey of the American Teacher series provide measurs of key
trends in the status of the teaching profession.

A Continued Upswing in the Morale of the Nation’s Teaching Force
1. Confirming a trend we first ideutified in 1986, teacher

moraie has continued a promising upturn. The propoztion of teachers saying they
are very satisfied with their job increased ten percentage points during the last year.

® In 1988, 50% of all teachers say that they are very satis-
fied with teaching as a career, compared to 40% in 1987.

® The improvement in morale is most prominent xmong
women and those with more than ten years of teaching
experience.

Teachers Salaries Increase Substantially
2. Teachers salaries have increased substantizlly over the

last three years.

® The proportion earning more than $30,000 a year rrom
teaching has doubled over the last three years, from 13%
in 1985 to0 26% in 1988. At the same time, the propor
tion earning $20,000 or less has declined substantially
from 42% in 1985 to 22% in 1988.

Less Experienced Teachers More Likely to Say That They Will Leave the
Profession

3. Despite those increases in salary and morale, the pro-
portion of teachers with fess than five years of experience who say_that they are
likely to leave the profession is higher in 1988 than it was one year ago.

@ In 1987, only 20% of those with less than five years of
teaching experience szid that they were likely to leave
teaching, compared to 34% — more than one out of three

— in 1988.

Teachers Report Fewer Students Have Proklens With Basic Skills

4. Teachers report a substantial decline in problems with
students who lack basic skills.

In 1985, 30% of teachers said that students lacking basic
skills was a very serious problem, compared to 16% in 1988.

13
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THE STATUS OF MINORITY TEACHERS

A Potentially High Rate of Attrition Among Black and Hispanic Teachers

1. Black and Hispanic teachers who currently number
about 119 of all teachers are far more likely than non-minorities to say_that
they will leave the profession.

@ Overall, 409 of the minority teachers say they are likely
to leave teaching over the next five years compared to
259 of the non-minority teachers.

— Almost three out of four of the dissatisfied minority
teachers say they are likely to leave, compared to about
half of the dissatisfied non-minority teachers.

— Even among minorities who are very satisfied with
their careers as teachers, more than one out of five say
that they are likely to leave.

© Less experienced minority teachers are the most likely to
say that they will leave. i ully 55% of minority teachers
w.th less than five years of teaching experience say that
they are likely to leave the profession.
Minority Teachers Working Conditions and Perceptions of Their Colleagues
2. Among the possible reasons for this potentially high
rate of attrition is the fact that teaching conditions for minorities are often
more difficult than those experienced by non-minorities. Minorities are more
likely than non-minorities to:

® Work in inner city schools (29% vs. 9%), where many
students come from low income and minority families

(56% vs. 2. %);and to

® Report that drugs, dropouts, violence and teenage preg-

nancy are very serious problems in their schools.

3. Not surprisingly, given their teaching environment,
minority teachers are more likely than non-minorities to say that educationally
disadvantaged students can be helped a lot by changing various aspects of the
school environment, such as:

® Having specified standards chat students must reach be-

fore they can be promoted (83% vs. 73%);

© Establishing after school activities (71% vs. 65%); and

® Maintaining health and guidance counseling support

(86% vs. 76%).

o Y%
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4. Minority teachers are more critical of their students
and colleagues. More minority_than non-minority_teachers say_that cheir

colleagues:

® Have minimal expectations for teaching and learning

(24% vs. 16%);

® Show liccle expertise and personal knowledge in lecture
material (15% vs. 7%j); and that they

® Go through the motions of presenting information (43%
vs. 26%). Minority teachers are also less likely (26%) than
non-minority teachers (42%) to say that student-teacher
relationships at cheir schools are excellent.

5. Nevertheless, minority teachers personal working
conditions are just as positive as non-minorities. For example, minorities are
just as likely to say that their colleagues have a love or passion for teaching,
and that they_exchange ideas, _techniques and subject matter with their

colleagues.




RECRUITING MORE MINORITY TEACHERS

1. Most (67%) minority teachers agree that increasing,
minority presence in the profession is very important.

® However, only 25% of the non-minority teachers think
that recruiting more minority teachers is very important.
2. Among those who think it is important to increase the
number of Black and Hispanic teachers, majorities feel that the following
strategies would be helpful:

® Encouraging minority college scudents to consider
teaching as a career (65%);

® Providing financial incentive for minority students who
want to become teachers (66%%);

® Involving minority students by encouraging them to
become tutors (62%); and

® Expanding recruitment programs to high schools (53%).

In all instances, minority teachers support these programs
much more strongly than aon-minority teachers.
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HOW TEACHERS AND STUDENTS VIEW THEIR
SCHOOLS, THE LEARNING PROCESS AND ONE
ANOTHER

How teachers and students view their schools, the learning

process and one another comprise the main topics of this year’s survey, the key
findings of which are presented below.

Teachers and Students Perceptions of One Another
1. Teachers commitment to students extends beyond the

classroom.

® The majority (70% ) of teachers discuss personal interests
or hobbies, current events and personal problems with
their students outside the classroom.
2. Despite sometimes difficult circumstances, most
teachers are able to maintain informal contact with their students.

® Even when there are many serious problems in the scbool,
teachers discuss current events and other topics of interest
to students outside of class and strive to give their
students individual attention.

® Informal contact with students is highest among minority
teachers and those teaching in inner city schools.

3. Teachers and students agree that the relationship

between them is positive.

@ Tae overwhelming majority of teachers say thar their rela-
tionships with students are very cooperative (71%),
respectful (68%), tolerant (689¢), and not at all distant or
strainea (76% and 81%, respectively).

o Seventy percent of all students report that student-teacher
relationships at their school are either “good” or
“excellent”
4. Strong, positive relationships between teachers and
students affect positively the learning process. When the relationship is
positive:

® Teachers are more likely to be perceived as “excellent”
teachers;

¢ Students listen more often in class; and

¢ Students performance and enthusiasm for learning are

higher.
5. Most teachers relationships with students improve

over time.

o Fifty-nine percent of all teachers report that their rela-
tionships with students improved during the time that
they have been teaching. Only about one out of ten says
that their relationships have become worse.
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0. School problems take their toll on the relationship
berween eacher and student,

® Seventy-one percent of teachers who work in schools
where problems are not serious said they had very positive
relationships with their students, compared to only 47%
who said that there were many serious problems in their
schools.

Teachers' and Students Perceptions of the School Environment

Problems in the schools, ranging from dropouts to drugs,
can be major roadblocks that impede the learning process,

7. Acomparison of responses from students and teachers
suggests that violence, alcohol and drug use may be more pervasive than mam
teachers believe. The divergence between the number of teachers who define vio-
lence, drug use and drinking as very serious problems and the number of students
engaged in these activities is most acute in high school.

® Forry-five percent of the high school teachers say thac stu-
dents drinxing alcohol is a very serious problem. Bur fully
84% of the high scheol students say they know ten or
more fellow students who drink alcohol.

® Only eighteen percent of the high school teachers say that
other drug use is a very serious problem in their school,
But 489 of the high school students say that they know
ten or more fellow students who use drugs,

® Similarly, more than one out of four high school students
(26% ) say that they know at least ten students involved in
violent incidents, whereas among high school teachers
only 19 say that violence is a very serious problem in
their school.

8. Teachers sav that serious problems begin in junior

high schoof.

® According to teachers, the number of students lacking
basic skills and requiring constant discipline is greatest in
junior high school,

® Furchermore, dropouts and teen pregnancies are almost as
serious in junior high school as they are in high school.
The number of violent incidents is even more serious in
junior high than in high school.

Teachers and Students' Perceptions of Students’ Enthusiasm for Learning

9. The vast majority of stud2nts report that they really
want to do as well as they can in school (929). And the majority of teachers say
thac all or most of their students:

© Really want to do well in class (769% ); and

® Feel enchusiastic about what chey learn in school (58%).
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10. However, school problems make it more difficult for
students to be enthusiastic about school.

® Fifey percent of students who attend schools wich few se-
rious problems look forward to going to school, compared
to 3677 of those who actend schools wich many serious
problems.
11. School problems also make it more difficult for stu-
dents to concentrate on learning.

o Forty-one percent of the studenes who aceend schools with
many serious problems listen only some or none of the
time in their classes, compared to 28% who attend
schools with few or no serious problems.

12. Parental involvement is imporiant. A lack of interest

on the pare of parents is linked to both students’ negati~ ¢ attitude toward
attending school and their ability_to concentrate on learning.

® Only 179% of those students whose parents discuss home-
work with them regularly say they really do not like
going to school, compared to 33% of those whose parents
rarely or never discuss homework.

® More than 409 of the students whose parents rarely speak
to them about school do not pay actention a good deal of
the time in class, compared to about 309 of children
whose parents speak to them about school regularly.

What Students and Teachers Have to Say About Teaching and Learning
13. The majority of teachers and students agree that most

teachers:
® Know their subjects well;
@ Put cffore into preparation;
® Make classcs casy to understand;
© Show enthusiasm for the subjects chae they teach; and

@ Have the ability to control their classes.
14. Teachers are tougher in evaluating the performance
of their colleagues than are students.

® When these five items were indexed in order to summa-
rize teachers performance, 539 of students said thae all or
many of their teachers met at least 4 of che 5 criceria, but
only 20% of the teachers said chat cheir collcagues were
“excellent” on ac least -4 of che 5 items.

15. Students are more likely to think teachers are

[ 'y
excellent”"when they:

® Encourage individual participacion and give students
individual attencion; and

® When they interact wich chem intormally, and express
personal interest in them.

— Sixty-ninc percent of the students whose teachers
express personal interest in chem evaluate their teachers
as “excellent;’ compared to only 259% of those who feel
chat cheir teachers level of personal interest in them
is weak. .

-

- 19




T 16. Students in schools with many serious problems —
AMERICAN drinking, drugs, teen pregnancies, and violent incidents — are less likely to sa
that their teachers are “excellent” (37%) than are students w ho attend schools
with few or no serious problems (63%%).

17. Both teachers and students report that considerable
time in the classroom is not well spent.

“TEACHER:

o Fully 40% of the teachers surveyed teach 75%. or less of
the time they spend with students in the classroom; 139
spend half the time or less teaching.

® Teachers say that students spend even less time listening.
Only 36% of the teachers say that their students pay
attention 76-100% of the time they are teaching. The
majority of teachers feel that students are not paying
attention most of the time, and 269 say thar their
students pay attention half of the time or less that they are
waching.

18. Students essentially agree with teachers assessment

of how often they do not pay attention in class.

® On average, only about one-third say that they listen al-
most all the time when their teacher is teaching. About
one out of ten say that they listen almost none of the time.
19. Excellence among students, say teachers, is rare
across all subject areas, ranging from only 5% in the foreign languages to 18%

in_reading.

® As grade level increases, teachers evaluations of students
performance declines. For example, 72% of the elemen-
tary school teachers evaluate their students as having
cither “good” or “excellent” reading skills, compared
to 58% of the high school teachers.

OBSERVATIO N : Both teachers and students performance
is inhibited by a troubled school
environment, while supportive parents
and strong, positive relationships
between teachers and students enhance
it. When positive condlitions exist,
teachers are more likely to be perceived as
“excellent, "students listen more in class,
are more enthusiastic about their
education and perform better.

o i
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CHAPTER 1: TRENDS IN THE STATUS OF THE
TEACHING PROFESSION

Teachers’ Satisfaction

For the first time since measuring teachers satisfaction in
1984, the number of teachers who say they are very satisfied with teaching as a
career increased substantially. This year, half of all teachers report being satisfied
with their jobs, up from 40% in 1987. Fifty percent say that they are very satisfied
(Table 1-1).

Most of the increase in satisfaction occurred among femal-~
reachers (Table 1-2) who make up the majority of the profession. The increase in
satisfaction is also centered among those with more than five years experience, a
hopeful sign that the rate of attrition among more experienced teachets may be
slowing. However, satisfaction among those with less than five years experience
declined.

The level of satistaction among minoricy and non-minority
teachers is identical (Table 1-2), despite the fact that minority teachers are pre-
disposed to say that they are more likely to leave teaching over the next five years.

Teachers Salaries

Teachers salaries have inrreased significantly during the last
three years. In 1985, 42% of the teachers said that they earned $20,000 or less
from teaching. By 1988, this figure declined to 22%. During the same time, the
number of teachers who say that they make more than $30,000 a year from teach-
ing rose from 139 to 26% (Table 1-3).

Those earning more than $30,000 a year tend to be:

® Men, as compared to women (37% vs. 21%);

® Those with twenty years or more of teaching experience
(49% compared to 2% of those with less than ten years of
teaching experience);

® Teachers in urban and suburban schools (44% suburban,
349 urban, compared to 7% of those in rural areas); and

® Union members (309 vs. 14%) (Table 1-4).

Income level, however, does not seem to affect the level of
satisfaction among teachers. Teachers who make $20,000 or less express almost as
much satisfaction in their careers as those making $30,000 a year or more.

OBSERYATI O N : Although there are concurrent increases
in teachers' salaries and teachers’ morale,
money is not necessarily the factor
affecting teachers satisfaction with
teaching. As in most professions,
satisfaction has as much to do with other
aspects of the job, such as the degree of
autonomy and working conditions as it
does with salary.
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Teachers' Likelihood of Leaving the Professicn

While teachers' satisfaction with their careers has increased
during the last three years, the number of teachers who say that they are likely to
leave the pre!” -sion has not changed (26%). As shown in Table 1-6, there has been
a dramatic increase in the number of teachers with less than five years ~xperience
who say they are likely to leave. 1n 1987, 20% of those with less than five years of
teaching experience said chat they were likely to leave teaching, compared to 34%
— more than one out of three — in 1988 (Table 1-6).

The largest difference found was between minority and non-
min.. y teachers, with minorities being far more likely to say that they will leave
(44, 5) than non-minorities (25%) (Table 1-6). As satisfaction decreases, both
minorities and non-minorities are more likely to say thac they will leave the
profession. No matter what their level of satisfaction, however, minority teachers
are more likely to say that they will leave the profession than non-minority
teachers. Even among minorities who are very satisfied, more than one out of five
(219¢) say they are likely to leave; among those who are dissatisfied almost three
out of four say that they are likely to do so (Table 1-7).

Less experienced minority teachers are most likely to say
thas they will leave. Fifty-five perce.it of minority teachers with less than five years
experience say that they are likely to leave, compared to 31% of the less
experienced non-minority teachers. Even among those with 10 to 19 years
experience, the group least likely to leave overall, fully 30% of the minority
teachers say that they are likely to leave over the next five years (Table 1-8).

Minority and Nos-minority Teachers Views of Working Conditions

Given these data, it is important to examine the teaching
environment and working conditions of minority teachers in order to better un-
derstand why minority teachers are more likely to leave.

As shown by the data in Table 1-9, the teaching experience
of minority teachers is equal to that of non-minorities. Minorities are, however,
more likely to be teaching in inner city schools (29% vs. 9% of the non-minority
teacher ).

Given this fact, minoritv and non-minority teachers view
their school environment very differently:

® Twenty-three percent of the minorities say that all or
iany of the teachers at their school are also minorities,
compared to only 4% of the non-minorities (Table 1-10).

® More minorities teachers students come from minority
families (56% vs. 20%) and h~ve below average incomes

(58% vs. 36%) (Table 1-10).

® Minority teachers are also more likely to say that drop-
outs, teenage pregnancies, drugs and violence are very
serious problems in their schools (Table 1-10).

Minority teachers are also different from non-minorities
with respect to their perceptions of their colleagues. Minorities are less likely to
say that their colleagues feel isolated from other educators but also more likely to
be critical of their colleagues, saying their colleagues:

® Have minimal expectations for teaching and learning;

% Show lictle expertise and personal knowledge in lecture
material; ,

® Go through the motions of presenting information.
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They are almost as likely to say, however, that cheir col-
leagues have a love or passion for teaching, and equally likely to say thac cthey
exchange ideas, techniques and subject matter with colleagues (Table 1-1),

Teaching as they do in urban areas and inner cities where
problems are more serious, minority teachers nonetheless view their personal
working conditions no differently than non-minorities. The majority of boch
groups feel that there is a lack of parental support for developing positive student-
teacher relationships. Most teachers also feel that at least some of their students are
not interested in getting an education. Between 30% and 40% agree that they
have so many non-educational responsibilities they don't have time to develop
positive relationships with scudents and that their classes have become so mixed in
terms of students learning abilities thac they can not teach effectively.

Only a small proportion of either group believe that schools
have become just a place to earn a paycheck; that their school does not encourage
strong relationships between students and teachers, and that they do nor relate to
some of their students because their backgrounds are so different from theirs
(Table 1-12). In each of these instances, differences between minority and non-
minority teachers are minor.

OBSERVYATION : These findings indicate that although
minority teachers’ personal working
conditions are similar to those
experienced by their non-minority
counterparts, they tend to work in areas
where student problems such as drop-
outs and substance use are more acute.
Perhaps for this reason, minority teachers
are more likely to be critical of cheir
colleagues, and less likely to stay in the
teaching profession.

Minority Teachers' Perceptions of Ways to Overcome Students' Educational
Disadvantages

Given the fact that minority teachers tend to work in more
problem ridden schools wich the more disadvantaged students, the survey exam-
incd what minoricy and other teachers chink should be done to help these
students.

The nwjority of all teachers believe thae educacionally disad-
vantaged students can be helped by having specified standards chac students muse
reach before they can be promoted and by allocating more money to schools with
special problems (Table 1-13). Majorities also feel thac establishing after schoel ac-
tivitics such as spores and ares, and maintaining suppore structures such as bealch
and guidance counscling would help a lot.

In cach of chese instances, minority teache-s are more likely
than non-minoritics to say that these changes would help students overcome edu-
cational disadvantages. In addition, most minority teachers also feel that develop-
ing before-and-after school educational programs and establishing specialized
programs of schools for 10-1-f year olds would help a lot, as would che establish-
ment of magnet or regional schools with specialized curriculums.
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Smaller proportions of teachers support holding principals
and teachers more accountable to students who are failing (317), assigning teach-
crs a group of students for several years to provide continuity (3077), and allowing
sturdenre (o choose the school they want to attend (1677 ). In each of these instances
minority teachers support these changes to a greater extent than non-minority
teachers,

OBSERVATIO N : The mostimportant changes that
teachers feel should be made to help
disadvantaged studenss are
cavironmental in nacure, including more
programs, activities, and other resources.
The least important are interpersonal in
nature and include holding weachers more
accountable and giving students the
freedom o choose their own school.
Alchough minorities are more likely o say
any of chese changes would help, the rank
order is almost identical for minorities
and non-minoritices.

Wiays to Increase the Number of Minority Teachers
Although the need to recruit more minority teachers may
seem obvious to some, many teachers. especially non-minority teachers, do not
agree. Most minority teachers (6747) say thac increasing the number of minoricy
teachers s very important, but only 2597 of the non-minority teachers think so.
Alchough teachers in general feel chat increasing the numbes of minoricy teachers
is at least somewhar imporeant, fully 2947 of the non-minoricy teachers do not
think that it is important, compared to only 1297 of the minorities (Table 1-14).
Among those who think it is important to increase the
number of minority teachers, most feel che following would be helpful:
® Encouraging minoriey college students to consider
reaching as a career (0577);
® Providing financial incentives for minority students who
want to become eachers (66¢7);
® Involving minoriry students by encouraging them to
become tutors (6277); and
o Expanding recruitment programs to high schools (53¢7).
The one strategy that is not supported by a majority is
recruiting from other professions. Only 3197 chink that this would be effective.
Even this strategy, however, is supported by most of the minority teachers
(Table [-15).




P What Barriers Prevent Mere Minorities From Entering the Profession?
AMERICA

While minority and non-mindrity teachers are not in tocal
agreement about the importance of, or the means t achieve greater minoricy rep-
resentation in che profession, they do agree about what constitutes a barrier to mi-
norities whu wish to pursue teaching as a career. Fewer than half of minority and
non-minority teachers say that too much competition from non-minority candi-
dates is a barricr. Moreover, teachers do not believe that the lack of minority repre-
sentation is rooted in a traditional reluctance on the part of minorities to enter the
teaching profession. Most of the minority and non-minority teachers do feel, how-
cver, that not enough minorities are pursuing educational training which would
qualify them to be licensed as teachers and that among those who do gee an educa-
tion, beteer career opportunities exist ir other professions for minorities (Table

1-16).
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Table 1-1 Trends in Satisfaction With Teaching as 4 Career’
(1984-1988)

QUESTION: Ailinall how satisfied would you say you are with teaching as a career — very
satisfied, somewhat satisfied, somewhat dissatistied, or very dissatisfied?

Y81 _ 1985 1986 1?87 1988

BASE; B | R 1002 &4 B 1208

Very satisfied

Somewhat satistied

comewin dissanshied

very dissanslied

\ul sure * * * i

*les than 157

Sotrces lor the data on s able are as follows 1he Metropalitatn Lite Sune s of the Amertcan feacher, The
Hetropolitan Life Surtey of the Amernan Teacher, 1955 Strengthemng the Profewton. e Metropohiten bife
suney of the Amertcan ledeher, 1950 Restructuring the leaching Professton, he Metropolitan Life Sun ey of
the American Teacher 1987 Strength sing Liks Betueen Home and school and Tie etropolitan Life Suri ey
uf the American Ieacher. 1988 Strengthening the Relatronship Betncen leachens and students Al sources g,
sunets conducted for The Metropolitan Dle lisurance Compam by Lowss Harrns and Assocsaies
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Table 1-2

Trends in the Demographic Profile of Those “Very
Satisfied” With Teaching as a Profession  (1987-1988)

QUESTION: Allinall, how satisfied would you say you are with teaching as a career — very
satisfied, som=what satisfied, somewhat dissatisfied, or very dissatisfied?

Aruitoxt provided by Eic:

*Reliable data on minority teachers were not available unul 1988.
**Income from teaching was not asked in 198™

N
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Table 1-3 Teaching [ncome Before Taxes (1985-1988)*

QUESTI ON: Whichof the following income categories best describes the 1987 income you
derived from feaching, before taxes. Was it (READ LIST)?

1985 1986
BASE 1,846 BASE 1,602 $40.001 or over
1%

$40,001 or over

1%

[ F ke
L T,
. - X

¢ - $30,000 0r fes3. -
- 22;%"

$40,001 or over
4%

*Table title and column headings indicate publication dates of sunveys. although data were based on prestous years
incomes.
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Table 1-4

Demographic Profile of Teachers by Income

QUESTI ON: Whichofthe following income categories best describes the 1987 income you

*Less than 0 5%

52

s

T-46°

54.

. ""29{
6L

B
49

56

5

51

50
56

A \51 .

derived from teaching, before taxes. Was it (READ LIST)?

%

2

PO, 3 T

o1

19

22

41

2
22

33

28
36
17

22
21

26
12

DO M DN WS

* %

b

==

# -
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Table 1-5 Trends in the Likelihood of Teachers Leaving the
Profession  (1985-1988)

QUESTI O N: Within the next five years how likely is it that you will leave the teaching profession
to go into some different occupation — very likely, fairly likely, not too likely, or not
at all likely?

BASE

Verv Likely

Fairly likely

Not 00 likely

Not at all likely ————

2l

Not sure

ERIC

*Less than 0.5.

X
N
3

w

W
S

A

)




Teachers

Table 1-6 Trends in the Demographic Profile of Those “Very Likely”
or “Fairly Likely” to Leave the Teaching Profession
(1987-1988)

Q UE S TI O N : Within the next five years how likely is it that you will leave the teaching profession
to ge into some different occupation — very likely, fairly likely, not too likely, or not
at all likely?

*Reliable data on minority teachers were not available until 1988,
**Income from teaching was not asked in 198




Table 1-7 Teachers’ Ethnicity, Satisfaction With Teaching as a
Career and Likelibood of Leaving the Profession

QUESTION: Within the next five years how likely is it that you will leave the teaching profession
to go into some different occupation — very likely, fairly likely, not too likely, or not
at all likely?

-
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Table 1-8

QUESTION:

Teachers’ Ethnicity, Likelibood of Leaving the Profession
and Teaching Experience

Within the next five years how likely is it that you will leave the teaching profession
to go into some different occupation — very likely, fairly likely, not too likely, or not
at all likely?
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Table 1-9

Dijferences Between Minority and Non-Minority Teachers
on Key Demographic Variables
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Table 1-10 Minority and Non-Minority Teachers’
Perceptions of the School Environment*

*Questions used for this table are found in the teacher’s questionnaire, Q.5. Q.20. Q.38. Q.39. Q0.
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Table 1-11 Minority and Non-Minority Teachers’
Perceptions of Their Colleagues

QUESTION:

P'm going to read you a list of statements concerning teachers. Would you tell me if

you strongly agree. somewhat agree, somewhat disagree, or strongly disagree with
each statement about your colleagues at school?




Teachers
A Comparison of the Working Conditions of Minority and
Non-Minority Teachers

Table 1-12

QUESTION: Please tell me if you agree or disagree with each of the following statements (READ

EACH ITEM). Do you agree strongly, agree somewhat, disagree somewhat, or
disagree strongly?

<
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QUESTION:

Aiarn I\I’I\’AI\ goc”

ﬁfiii{?i‘h + arid Now-Mirorit Y {\EACIETS uww(mc&) ({/
Opzmon on Ways to Overcome Studenis’ Educational
Disadvantages

How helpful do you think each of the following would be in overcoming students’
educational disadvantages? (READ EACH ITEM) Would it help a fot, help a little, or
not help at all?

P g
N ‘IZQS T T 30§ ‘”"T“'"j";‘ BT
% % S KA
16 24 15
77 8§ - %7
66 71 ) 65 -
30 46 28 :
44 60 B
% & B
SR 4 . 30
61 77 | 59
48 ~ 70 : 45
44 64 41 ‘
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Table 1-14 Minority and Non-Minority Teachers Opinions on the
Imporiance of Increasing the Number of Minority
Teachers

QUESTION: Lessthan 10%* of the nation’s school teachers are minorities. In your opinion, how
important is it to increase the number of minority teachers? Is it very important,
somewhat important, not very important, or not at all important?

TOTAL
Base 1,208

~

T ot sure
Very anporaet

e 1%

i )ﬂ( o

Not at all important

7%

NON-MINORITY
MINORITY BASE 891
Bast 308 -

Not sure

1%

Not sure

1%

e nn[ﬁurl.llll
\ Notzt all important A L
5%

Notvery important

7%
. &
2 39
Q *11% according to Current Pofuilation Reports. 1988, Burcau of Census

Aruitoxt provided by Eic:
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Table 1-15

QUESTION:

Minority and Non-Minority Teachers’ Ratings of Various
Methods of Increasing the Number of Minority Teachers

How helpful do you think cach of the following would be in increasing the number
of minority teachers? (READ EACH ITEM) Would it help a fot, help a fitile, or not
help at aff?

BASE: Those who say it is very/somew hat impostant to increase minority teachers
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Table 1-16 Minority and Non-Minority Teachers’ Perceptions of
Minorities’ Barriers to Entering Teaching

QUESTION: Thefollowing is a list of statements concerning minorities and teaching. (READ
EACH ITEM) Do you think that is 2 major barrier, a minor barrier, or not a barrier
at all in keeping minorities from pursuing teaching careers?

BASE: Those who say it is very/somewhat important to increase minority teachers
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CHAPTER 2: TEACHERS’ AND STUDENTS’
PERCEPTIONS OF THE SCHOOL ENVIRONMENT

They are usually referred to as “school” problems — drop-
outs, teen pregnancies, drinking and drug use, violence, and the need for constant
discipline. They are problems faced by our society generally and mirrored in the
children who attend our schools. The sources of these difficulties are many and
complex. But whatever their source, the teaching and learning process takes place
in a very special context that includes these problems: the school.

Administrative Support

According to teachers, administrative support in many
schools leaves much to be desireq. Seventy-nine percent of all teachers agree thac
they feel frustrated with administrative practices. Thirty-seven percent strongly
agree with that perception; only 10% strongly disagree (Table 2-1).

Part of the reason for this high level of frustration may be
the fact cnat teachers say they are too infrequently recognized for their expertise
and performance. Move than one out of three say that teachers at cheir schools
are recognized only occasionally or never for their performance or expertise
(Table 2-2).

As far as schools’ support of student-teacher relacionships is
concerned, an overwhelming majority (89%) feel that schools do support and
encourage strong relationships between students and teachers (Table 2-3). The
findings i.idicate, however, that that support is not always sufficient to override
teachers frustrations with administrative policies or the many other problems that
exist in the school environment.

Substance Use in the Schools

According to teachers, the most serious problem facing the
schools is the number of students drinking alcohol and using drugs. Fourteen per-
cent say that the number using drugs is a very serious problem, a proportion that
has remained stable since 1985 when this que-uon was first asked. One out of
three teachers indicate that the number of students drinking alcohol is a very
serious problem at their school, up 6% from 1985 (Table 2-4).

Like teachers, students also place drug and alcohol problems
among the most serious they face. However, many more students say that they
know 10 or more fellow students who drink alcohol and use drugs than teachers
who say that these problems are very serious in their schools* Overall, 47% of the
students say that they know 10 or more fellow students who drink alcohol, com-
pared to 33% of the teachers who define the problem as very serious. Similarly,
one out of four students say they know 10 or more fellow students who use drugs,
but only 14% of the teachers define drug use as a very serious prot.lem in their
schools (Table 2-5).
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The difference besween how teachers and students perceive
students’ use of alcohol and drugs is greatest in high school:

® Forty-five percent of the high school teachers say that stu-
dents drinking alcohol is a very serious problem — but
84% of the high school students say they know 10 or
more fellow students who drink alcohol.

® Eighteen percent of the high school teachers say that drug
use is a very serious problem in their school — but 48% of
the high school students say they know 10 or more fellow
students who use drugs (Tables 2-6 and 2-7).

Inner city school teachers are most aware of the drug prob-
lem — 26%¢ say that students using drugs is a very serious problem in their schools,
compared to 15% of teachers in the nation’ rural areas. And, according to stu-
dents, alcohol use is higher in both suburban and rural areas than in urban areas.

The Dropout Problem

The dropout problem is viewed similarly by both teachers
and students. Not surprisingly, minotities and those in inner city schools define
the problem as most serious. Thirty percent of the teachers in the inner city
schools, for example, define the number of dropouts as a very serious problem
more than three times the overall average of 9%.

Teachers agrec that the most important factor in dropout
cases is the student having a family problem (929%). The majority of teachezs also
feel that students feeling bored and lost in the system are important factors.
Slightly less than half feel that peer pressure or economic need are important
factors in dropout cases (Table 2-8).

Other Problems in the Schools

The serious problems begin in junior high school. Accord-
ing to teachers and students, dropouts and teen pregnancies are almost as serious
in junior high school as they are in high school. And the number of violent inci-
dents is even more serious in junior high school than high school (6% vs. 19%).
Furthermore, the number of students having constant discipline problems and the
number lacking basic skills tends to decline in seriousness between junior high
and high school (Table 2-6).

Students — especially high school students — tend to per-
ceive discipline problems and violent incidents as more serious than do teachers.
Thircy-five percent of the high school students say they know 10 or more fellow
students who require constant discipline, but only 9% of the high school teachers
say that students requiring constant discipline is a very serious problem. Similarly,
more than one out of four high school students (269) say they know at least 10
students involved in violent incidents with other students, whereas only 19 of the
high school teichers say that violence is a very serious problem in their school
(Table 2-6).

*The difference 1n the grade level of teachers (K-12) and students (:i-12) may have contributed o this
discrepancy.
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OBSERVYATI O N : Violence and drug use seem to be the
most divergent areas with respect to
students’ and teachers' perceptions. This
may very well be that these problems —
alcohol, drugs and violence — are much
more serious than teachers currently
percetve them to be.

The Availability of Services and Activitics

The majority of students say tirat their schools have college
and career planning and counseling services as well as after school activities tor
students. Fifty-eight percent have programs thac help students with personal
problems, but less than half have either health counseling or before an- after
school educational programs (Table 2-9).

The availability of programs is equally distributed among
schools itrespeciive of the number of serious problems that exist. In fact, schools
with many very serious problems are more likely to hav: ~ireer and college
planning and -ounseling services, as well as after school activities and are equally
likely to have o1 er services (Table 2-9). This may be why so many scudents say
they are lzkely to go to college (799 ); and why almost as many students in schools
with many serious problems say that they are very likely to go to college (53%) as
those who attend schools with few or no serious problems (61%) (Tables 2-10 and
2-11).

Parents education is most important in terms of college
aspirations. Not surprisingly, those students whose parents graduated from
college are much more likely to say they will go to college chan those whose
parents are less educated (Table 2-1).

Students Sense of Attachment to School

The majority of students feel positively about their
relationships with both their teachers and fellow students. Only a small
proportion feels that their classes are so big that their teachers do not know them
(12%) and only one out of four feel that their teachers do not relate to students
because their backgrounds are so different. Most students alsc fcel that they have
close friends and that they have people they can talk to at school.

Although most students’ sense of attachment to their
teachers and fellow students is positive, a trcubled school environment does take
its toll on student-teacher relationships. Students who attend schools with many
very serious problems are more likely to say that their school does not encourage
strong relationships between teachers and students. They are also more likely to
say that teachers do not relate to students because their backgrounds are different.
Students relationships with one another, however, tend to be positive, even in
schools with many serious problems (Table 2-12),




Teachers

Table 2-1

QUESTION:

BasE 1208

Teachers’ Perceptions of Colleagues’ Frustration
with Administrative Practices

I’'m going to read you a list of statements concerning teachers. Would you tell me if
you strongly agree, somewhat agree, somewhat disagree, or strongly disagree with
each statement about your colleagues at school... They feel frustrated with
administrative practices.

Er2

i

™

T

*Less than 0.5%.

Agree Disagree Disagree strongly Not sure




Teachers

Table 2-2

QUESTION:

QUESTION:

RECOGNIZED FOR
PERFORMANCE

BASE 1208

' Very often
[
207

*Less than 0.5%.
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Frequency With Which Teachers Are Recognized
Jor Their Expertise and Performance by
Their School Administration

How often are teachers in your school recognized for good performance by your
school administration? Would you say always, very often, sometimes, occasionally,
or never?

How often are teachers in your school recognized for expertise by your school
administration — always, very often, sometimes, occasionally, or never?

Always

5%
Not sure

%

RECOGNIZED FOR
EXPERTISE
Ahvays BAsE 1208
Not sure

X%

4%

AR N
Less than 0.5%.
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Table 2-3 Teachers' Who Say Their School Encourages Strong
Relationships Between Students and Teachers

QUESTI ON: Pleast imeifyouagree or disagree with each of the following statements — my
school does not encourage strong relationships between students and teachers — do
i = you agree strongly, agree somewhat, disagree somewhat, or disagree strongly?

BasE 1208

Not sure

Agree

Disagree




Teachers

Table 2-4 Teachers’ Rating of School Problems As “Very Serious”

QUEST!ON: Nowlam goingto read some things that people have said are problems with public
schools. After I read each one, please tell me if you think that problem is very
serious, somewhat serious, not very serious, or not at all serious at your school.

BASE: Junior high and high schoel teachers

*The Metropolitan Life Survey of the American Teacher; 1985: Strengthening the Profession.
**All teachers surveyed were asked this question in 1988.
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Students

Table 2-5

QUESTION:

QUESTION:

Rating of School Problems by Teachers and Students:
Teachers Rate Problems That Are “Very Serious” and

Students Report the Number of Students They Know Who
Have Various Problems

Now I am going to read some things that people have said are problems with public
schools. After I read each one, please tell me if you think that problem is very
serious, somewhat serious, not very serious, or not at all serious at your school.

How many students in your school do you know who...

*Base varies depending on the specific item and its relevance to a particular grade level,
(1) Asked of all students and junior high and high school teachers.
(2) Asked of junior high and high school students/teachers only.




Table 2-6 The Rating of Various Problems in the Schools As “Very

Serious” by Teachers, Categorized by Teaching School
Level, School Location, and Teachers Ethnicity

QUESTION: Nowlam going to read some things that people have said are problems with pablic
schools. After I read each one, please tell me if you think that problem is very
serious, somewhat serious, not very serious, or not at all serious at your school.

Vote: The fast five coloms are based on janior high and high school wachers only,




Table 2-7 Students Who Say They Know 10 or More Students with a

Problem in the Schools, Categorized by Student’s School
Level, School Location, and Students Ethnicity

QUESTIO0N: Howmany students in vour school do you know who...
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*Bases vy depending on the specific item and its relevance to 2 parucular grade level
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Teachers

Table 2-8 Teachers’ Perceptions of Factors in Dropout Cases

QUESTION: Whichof the following do you think is an important factor in these dropout cases?

-~

BASE: Teachers who say 1 or more percent are likely to drop out of school

IMPORTANT NOT A NOT
FACTOR  SLRE

BASE: 1090 FACTOR

The student has a family problem

The student feels lost in the system

The stdent feels bored

The student is under peer pressure

The student needs a job

1%

“Less than 0.5%.
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Teachers

Table 2-9 School Problems and the Availability of School Programs

QUESTION: Areanyofthe following services and activities available at your school?

*See Appendix B for details about how the index was constructed.
**Bases vary stightly from item to ftem.
(1) Asked of junior high and high school students only.




Students

Table 2-10 Students’ Likelihood of Attending College

QUESTI ON: Howlikelyis it that you will go to college?

gt 2710

ot sure

U%

Very unlikely
c0
2%

Somewlat unlikely

Y
170




Students

Students Who Are

o

The Demographic Characteristics
“Very Likely” to Attend College

Table 2-11

?

ill go to college

it that you w

How likely is

QUESTION

LoV s

IC
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Students

Table 2-11 conime e Demographic Characteristics of Students Who

Are “Very Likely” to Attend College

QUESTIORXN: Howlikely is it thar you will go to college?
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Students

Tabie 2-12 Students’ +urceptions of School Involvement with
Individual Students and the Extent of School Problems

BASE: Those who agree strongly or somewhat.
QUESTION: Doyouagree or disagree with each of the following statements about your school
and yourself?

*Bases vary slightly from item to item.
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CHAPTFR 3: TEACHERS’ AND STUDENTS’
PERCEPTIONS OF ONE ANOTHER

In America today, the atmosphere for education has been
characterized as being in troubled waters. We have seen documented evidence of
increases in the number of troubled students and a profes~ion which has been in
turmoil.

Teachers and Students’ Assessment of Their Relationship

Yet, in spite of these external factors, teachers and students
say that, for rl.. most part, the connection berween them is a sound one. The over-
whelming majority of both teachers 2nd students report that student-teacher rela-
tionships in their schools are either good or excellent. Almost all teachers (93%)
rate the relationship between teachers and students in chis way, as do 7092 of all
students (Table 3-1).

The generally positive nature of student-teacher rela-
tionships is further confirmed by teachers’ responses to specific questions about
various aspects of their relarionships with students. Here, too, most teachers say
that cheir relationships wich students are very cooperative (719), respectful (G8%),
tolerant (68% ) and not at all strained or distant (76% and 819, respectively)
(Table 3-2).

A significant majority of teachers (63%) respond very
positively to at least four of these five items, suggesting a strong, positive rela-
tionship wich their stcudents. Twenty-seven percent were very positive on two or
three of these items, suggesting a moderately positive relationship; and 119 were
very positive on none or only one, suggesting a weak relationship (Table 3-3).

Male teachers are much more likely than females to evaluate
their relationship with their students as either moderate or weak. Those teaching
in junior high and high school are also more likely to see their relationships with
students as moderate or weak as ate minority teachers, those with less experience,
and those teaching in inner city schools.

Not surprisingly, those who are not satisfied with teaching
as a career are more likely to report a moderate or weak relationship, as are those
who say chac they are likely to leave teaching (Table 3-4).

Informal Interaction Between Students and Teachers

It is clear from the responses of both teacners and students
that most teachers commitment te the profession extends beyond the classroom.
The majority of teachers talk outside of class with their students about such chings
as personal interests or hobbies, current events, and personal problems that stu-
dents are experiencing (Table 3-5). Overall, more than one out of four teachers
(29%) reporrt a great deal of informal interaction with their students, which indi-
cates that they regularly talk to their students outside of class about at least four of
the six topics we asked about (Table 3-6). The vast majority of teachers (70%) an-
swer positively to at least two of these items, indicating that they had at least
some contact with cheir students outside of class. About 309 answered affirma-
tively to only one or none of the topic areas measured, indicating that they liad
lictle or no contact with their students outside of class.




i .
AM%RICAN .
TEACHER

50

Q

ERIC

Aruitoxt provided by Eic:

Much more pronounced is the difference between minority
and non-minority teachers, and those who teach in the in . city and other areas.
Forty percent of the minority teachers report a great deal ur informal interaction,
compared to 27% of non-minority teachers. Fully 42% of those teaching in inner
city schools report a great deal of informal interaction with their students, com-
pared to an overall average of 29% (Table 3-6).

Students in junior high report the least amount of informal
interaction with their teachers. Aside from this difference, however, students from
different backgrounds report similar levels of informal interaction with teachers
(Table 3-7), indicating an equitable informal student-t :acher contact, without re-
gard to the social or economic status of the student.

Inrerest, Caring, Encouragement and Fair Treatment

Aimost every teacher agrees (99% ) that most teachers in
their school care about their students, another 2997 say that some teachers show
no interest in their students. It may be this difference between caring and the ex-
pression of care that leads fewer students to agree that most teachers in their school
care about students (70%). This may also leave such large numbers of students un-
sure of how teachers feel (1892) (Table 3-8).

Interest and concern on the part of teachers toward students
is expressed less often in high school as compared to elementary school. About
twice as many high school teachers and students report that some teachers show
no interest in their students, compared to those in elementary school. Among stu-
dents, for example, 81% in elementary school agree that most teachers care about
hem, compared to 65% of those in high school (Table 3-9).

Most teachers also encourage their students and treat them
fairly, (Table 3-10,. However, the percentage who feel this way declines between
elementary and junior high school and again between junior high school and high
schecl. Ninety-one percent of the elementary school students, for exainple, agree
that teachers encourage students to do as well as they can, compared to 75% of
the h, *h school students (Table 3-11).

Changes in the Student-Teacher Relationship Over Time

As students get older and teachers become more experienced
their relationship with students often changes. Overall, 59% of the teachers report
that taeir relationships with students have improved during the time that they
have been teaching. About one out of ten report ¢hat their relationships have be-
come worse and the rest (317%) say that their relationships have remained the same
(Table 3-13).

Interestingly, the proportion of teachers who say that their
relationships with students improved declines as teaching experience increases.
While the majority sees continued improvement, years of service tend to dampen
this view. Eighty-six percent of those with less than 5 years of experience say that
their relationships with students improved during that time, compared to only
45% of those teaching for 20 years or more. Indeed, almost one vut of five (19%)
of those who have been teaching for 20 years or more say chat their relationships
with students have gotten worse during their carec . (Table 3-13).

- .
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Whose Responsibility Is It?

When relationships fail to improve most teachers and stu-
dents agree that the responsibility for improving the relativnship 1s & jorat one. A
few teachers feel that it is mainly cheir responsibility (1297) and some students
also feel that only teachers are responsible (12%). Other teachers feel that it is pri-
marily the students’ responsibility (7%), and some students are willing to take on
thac assignment (1097). One out of four teachers blame school administracors
(25%) and one out of five studenr< do not know who to blame. Majorities of boch
teachers and students (51% and 55%, respectively), feel that the responsibility is
a joint one (Table 3-14).

How School Problems Affect the Student-Teacher Relationship

Tables 3-15 and 3-16 show the relationship between various
aspects of the student-teacher relationship and the pumber of serious problems
that exist in the school. These data show that the degree of teachers professional
involvement is only slightly affected by the number of very serious problems that
they face in their schosls. Even in schools with many serious problems teachers
are still able, for the most part, to encourage individual participation, give stu-
dents the individual atrenicion chac they need, and discuss current events and
other topics with them.

Personal involvement with students is affected by the
number of very serious problems in the school, however. Those teaching it schools
that have many very serious problems are much less likely to be able ro show care
and interest toward their scudents and less likely to form strong positive rela-
tionships with them. Seventy-one percent of teachers who work in schools with
tewer serious problems say they have a very positive relationships wick cheir stu-
dents, compared to only 47 of those who say that there are many serious prob-
lems in their schools. Similarly, 597% of those teachers in schools that do not have
many serious problems say rhat teachers in their schouls show personal interest in
their students, comparec! to only 19% of those who say that there are many serious
problems in their schools (Table 3-15).

Teachers as Role Models

No matter how serious the problems are that they face or
whatever their grade level, students develop connections with adults whom they
admire and would like to be like. Overall, 63% of the st.dents say that they know
an adult whom they admire and would like to be like « Jable 3-17). Thus, whilea
majoricy of students have been able to develop a positive role model in their lives,
more than one out of three (37%) have been unable to do so.

Overall, 35% of students say that there are teachers whom
they admire and would like to be like.

The extent of serious schooi problems does not deter the
development of teachers as role models. Students gender, however, does play a
significant role in determining which students are most likely to say that there
are teachers whom rhey admire and would like to be like. Girls are much more
likely to say thar there are teachers whom they admire and +.uuld like to be like
than are boys (43% vs. 26%) (Table 3-17).

Students who have teachers as role models see them as car-
ing and sensitive, intelligent, havit,g a sense of humor and the ability to commu-
nicate (Table 3-18).




Teachers
Students

Table 3-1

QUESTION:

QUESTION:

TEACHERS
BASE 1208

Paeeflent

."*”“\» ‘3:

Assessment of the Overall Relationship Between
Studentis and Teachers

Genecally, are the student-teacher relationships at your school excellent, good, fair,
or poor?

Generally, is the student-teacher relationship at your school excellent, good, fair, or
poor?

Poor

1%

ar

STUDENTS
BASE 2698 Poor
4%




Teachers

Table 3-2 Teachers’ Assessment of Various Aspects of the
Stiudent-Teacher Relationship

QUESTION: Hereisa list ofterms describing student-teacher relationships. Would you say the
relationship between you and your students is very, somewhat, or not at all (READ

EACH ITEM)?
BASE: 1208
NorT NOT
SOMEWHAT AfALL  SURE
Cooperative : 1% —
Respe.l
Tolerant

Strained 2%

*Less than 0.5%.

Teachers

Table 3-3 Index Scores of Teachers’ Relationship with Students™

BASE 1208
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Teachers

Table 3-4 Demographic Profile of Teachers Who _
Form “Moderate” or “Weak” Relationships

With Their Students
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Teachers
Students

Table 3-5 The Extent of Informal Interaction Between Stidents and
Teachers: Students and Teachers Who Say They Discuss
Yarious Topics Outside Class™

QUESTION: Pleasetell me how often do you do each of the following with your students oulside
of class. (READ EACH ITEM) Do you do that often, sometimes, occasionally, or
never?

QUESTI O N : Whichof the following have you talked with your teachers about ou/fside of class?

I ey
SRR T L

"Based on “often” and “'sometimes” responses.
“Based on affirmative responses.

Base = 3342 high school teachers only.

"Base — 17 2: high school students only,

*Note Since we do not know how many students teachers dare interacting with outside of class, nor how many
teachers students are mnteracting with. dieest comparisons of the percentages of students and teachers m this
table ean be nusleading.
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Teachers

Table 3-6 The Relationship Between the Extent of
Informal nteraction™ and Teachers’
Demographic Characteristics

*The extent of informal wteraction index s unmarizes the extent of teachers mteractuon with students outside of
class. See Appendix | for details,

R
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Students

The Relationship Between the Extent of
Informal Interaction™ and Students
Demographic Characteristics
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*The extent of informal mteraction index summarizes the extent of students interaction with teachers outside of
class. See Appendix B for details.
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Teachers
Students

Table 3-8 Students’ Perceptions of Personal Interest on the
Part of Students’ Teachers, and Teachers’ Perceptions of
Other Teachers' Personal Interest in Students

QUESTIO N: Foreach of the following statements regarding teacher-student relationships, please
tell me if you agree strongly, agree somewhat, disagree somev nat, or disagree
strongly?*

QUESTION. Doyouagree or disagree with the following statements about your teachers?

*Teachers' responses were collapsed (o coincide with students!




T

Teachers
Mudents

Table 3-9 Grade Levels of Teachers and Students Who Say That
Some Teachers Show No Interest in Their Students

QUESTION: Forcach of the following statements regarding teacher-student relationships, please
tell me if you agree strongly, agree somewhat, disagree somewhat, or disagree
strongly?*

QUESTION: Duyouagreeor disagree with the following statements about your teachers?

TS N

s m6
N6l 0 22 974 16 976 81

208 33 773 32 775 0 4
330 43 979 ~ 39 980. 65 |

*Teacheny' responses were collapsed to coincide with students”

. *
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Teachers J
Students )

Table 3-10 The Extent of Teachers' Encourageinent and
Fair Treatment of Studenis

QUESTION: Foreach of the following statements regarding teacher-student relationships, please
tell me if you agree strongly, agree somewhat, disagree somewhat or disagree
strongly.***

QUESTION: Doyouagree or disagree with the following statements about your teachers?

*20% of the students were “not sure”
**Bases vary slightly from item to item.
***Tea aers’ responses were collapsed to coincide with students.
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Students

Tz ble 3-11 Students’ Assessment of Fair Treatment and
Encouragement of Students by Teachers

QU ESTION: Doyouagree or disagree with the following statements about your teachers?
(c) My teachers encourage students to do as well as they can.
(d) Minority students are not treated as well by our teachers as other stude uts.
(e} Most of my teachers treat their students fairly.

*The difference between minority and non-mirority students on this Gutestion was sligit.
**Bases vary slighth for each item.
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Teachers

Table 3-12

QUESTION:

Teaching Grade Level and Teachers Assessment of Fair
Treatmet and Encouragement of Students

For each of the following statements regarding teacher-students relationships,

please tell me if you agree strongly, agree somewhat, disagree somewhat or

disagree strovely. ..

(d) In general, minority students in my school are not treated as well as other
student by teachers.

(e) Teachers in my school encourage their students to do as well as they can.

(g) Most teachers in my school izeat their students fairly.

1208, g2 79 ¢
1.7 B BT 7

298 6 7 <7
B0 67 70 - 66




Teachers

Table 3-13

QLESTION:

Teachers’ Assessment of Changes Over Time
in the Student-Teacher Relationship and Years of
Teaching Experience

During the time you'e been teaching. have your relationships with your students
become better. worse, or remained the s.me?

YEARS OF TEACHING EXPERIENCE

TOTAL Less than 5 59 10-19 20 or more
BASE 1208 120 198 527 271
Change in the
Relationship |
!
806%

Worse

8 BB B8
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59% 1/
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Teachers
Students

Table 3-14

QUESTION:

QUESTION:

Mainly students’
TEACHERS responsibility

BASE 93

Both teachers and \l'll(li'lll\'
- aCspoisul it -

 ERI

Aruitoxt provided by Eic:

Mainly teachers
responsibility

: _. - ALunh x(TnmL.uhmuhl

responsiiiy

'.’S“n ]

STUDENTS
BASE 795

ot sure

Mainly students
responsibility

Base for Teachers: Those who say relationship is “fair™ or “poor”

Base for Students: Those who say relationship is “fair™ or “poor”

Mainly teacher
responsibiliry

Who Is Responsible When Relationships Get Worse

When these relationships are fair or poor. whose responsibility do you think it is —
is it mainly the teachers’ responsibility, mainly tie students’ responsibility. both
teachers’ and students’ responsibility, or mainly school administration’s

responsik: ility?

When this relationship is fair or poor. whose responsibility do you thinh it is?

Mainly school adininistration’s
responsibility




Teachers

Table 3-15 School Problems and the Student-Teacher Relationship
(Teachers)

\
|
\
|
*See Appendix B for details about how these indices are construcied.
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Students

Table 3-16 School Problems and the Siudent-Teacher Relationship
(Students)

*See Appendix B for details about how these indices are constructed.
**Bases vary slightly for each item.




Students

Table 3-17 Students’ Development of Teacher Role Models

QUESTION: Arethereany teachers that you admire and would like to be like?

2653:;'”'_5'-‘}:' L 35; i
I 7 T/ R
1590~;4 B
757,‘ s e
965, ¢A§“;59;‘-' s
1722- B . S

280 38
IV 3

o my 57
o 976 R 32 ;
1247 ¢ 36

Note: Sinty-three percent o€ students say they admire an adult and would like to be like him/her.




Students

Table 3-18 Qualities Admired in Teacher Role Mcdels

NUESTION: Whatdoyouadmire most about that teacher?

STUDENTS
BASE 929 QUALITIES
MOST
ADMIRED

Communication

7%

' (.lrlnuvn\v -
20%.

R
Teachmg shalls
class mteresting

Intelligent . .
’0 Senye of
13%
AN Jumor

. 9%
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CHAPTER 4: TEACHERS’ AND STUDENTS’ VIEWS OF
THE LEARNING PROCESS

The Quality of Teaching

Teachers skills and abilities — and how much effort they put
into their work — are vital components of the t.aching process. In this regard, a
majority of both teachers and studenits agree that most teachers know their sub-
jects well, put effort into preparation, make classes clear and easy to understand,
show enthusiasm for the subjects that they teach, anu are able to control their
classes (Qables 4-1and 4-2).

Interescingly, when these five items were indexed in order to
summarize how both students and teachers rate teaching quality, we found that
although 53% of the students said that all or many of their te sichers met at least
4 of the 5 criteria. Only 20% of the teachers, however, said that their colleagues
were “excellent” on at least 4 of the 5 irems (Table 4-3).

The majority of teachers also report that they make efforts to
involve students in the learning process. Teachers say that they often:

® Encourage students participation in class (96%);
® Recognize students for their good performance (91%);

o Give students individual attention (819%) and feedback on
their homework (80%); and

® Structure classroom activities to stimulate students
interest (78%) (Table 4-4).

The Environmeunt Molds Perception

The school environment, and the problems — or lack cf
them — that exist within it, is also imporrant in molding the perception that stu-
dents have of teachers ability. Students in troubled schools where students know
many fellow students who are drinking, taking drugs and involved in violent inci-
dences, are less likely to view their teachers serformance as excellent, in contrast
to those who attend schools with few or no st ious problems. Only 37% of the
students who attend schcols with many seriows problems evaluate their teachers as
excellent, compared to 63% of those who attend schools with few or no serious
proolems (Table 4-6).

Children’s age and their family background influrnce how
they perceive their teacher, performance. Students whose parents discuss school
and homework with them on a regular basis and those in elementary school, are
much more likely to feel positively about their teachers performance than those in
high school or those whose parents rarely or never speak t them about their
schoolwork (Table 4-6).

What Constitutes Excellence in Teaching?
Students think teachers are excellent when teachets:
® Encourage individual parricipation, give students indi-
vidual attention and have high expectations of them.

¢ When they interact with them informally and when they
show they care about their students (Table 4-6).
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Students' perception of teachers' performance is related w0
their perception of personal interest on t*:c part of teachers. Sixty-nine percent of
the students who say their teachers express strong personal interest in them, evalu-
ated their teacher as “excellent;’ compared to only 25% of those who rate teachers
level of personal interest as weak.

Teachers essentially agree wiun stu lents assessment. Teach-
ers are more likely to evaluate their colleagues as “excellc 1t} when they say teach-
ers at their school show personal interest in their students, and when they
themselves encourage individnal participation and give students individual
atcention (Table 4-7).

Students’ Needs and the Availability ~F Halp

Almost all teachers agree (947 ) that students today need
more help and support than they used to (Table 4-8). On average, teachers say that
about 37% of their students need excra help with schoolwork outside of class
(Table 4-9).

Teachers also agree that students who ne:d special attention
usually get the help they neel. Seventy-five percent of teachers are available all or
most of cthe time to help students outside of class, and other help is usually avail-
able when they are not (Table 4-10).

How Much Tim: in the Classroom Is Actually Spent Teaching?

Only 60% of the teachers say that they are abie to spend
more than three juarters of their time teaching (Table 4-11). Fully 40% teach 75%
or less of the titne they spend in class, and 135¢ spend half or less of the time
teaching.

Teachers say that students pay attention even less often.
Only 3€7% of the teachers say that their students pay attention more than chree
quarters of the time they are teaching. More than one in four say that their stu-
dents pay attention half or less of the time than they are teaching.

Students essentially agree with teachers assessment of the
time that they pay attention in class (Table 4-12). On average, onl: about 1 out of
3 say that they listen almost all the time when their teacher is teaching. Abour |
out of 10 report that they listen to their teachers almost none of the time.

These figures vary slightly, depending on the subject matter
being taught. Students report that they listen more in math and science classes,
than they do in English and social studies classes (Table <4-12).

School Environment and Students’ Attention in Class

School problems make it more difficult for students to pay
accention. On average, about 407% of the students who attend schools with many
scrious problems — (drugs, alcohol, violent incidences, and teenage pregnancies)
— listen only some or almost nes ¢ )f the time in cheir clast s, In contrast, only
about 25% of the students in schools that de not have many serious problems say
thar they listen only some or almost none of *he time (Tablc -i-13).

To some extent, the time that teachers and students ace able
to spend on task is « function of the number of very serious problems that exist in
the school environment. In inner city schools, for example, almost 1 one of 4
teachers say thar they spend only half of the time or less teaching (Table - 1),
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The Student-Teacher Relationship
and Students’ Attention in Class

Students also listen more often when teachers relationships
with students are positive. When teachers show personal interest toward cheir stu-
dents, students listen more often. When teachers encourage individual participa-
tion, when they are viewed by students as “excellent” teachers, students listen
more often (Table 4-13).

For example, only 209 of the teachers who have strong
positive relationships with their students say that students pay attention half
or less of the time, compared to 49% of those with weak relationships wich cheir
students (Table 4-14).

Not only do teachers perceive students as listening less
when the relationship is not strong, but they are also less able to stay focused
themselves. Almost 1 out of 3 teachers who say that the overall relationship they
have with students is weak, also say that they are able to teach only half of the
time or less they spend in the classroom. In contrast, only 99 of the teachers with
strong, positive relationships with their scudents teach half che time or less.

Time on task is seasoned by the experience a teacher has on
the job. Those with more experience are able to spend more time teaching and are
able to capture and retain students’ attention more often.

Parental Involvement and Students' Attention in Class

Keeping students focused can also be aided by concerned,
interested parents. *¥hen parents discuss homework and other things that go on
in school with their children on a regular basis, children are more likely to pay
atcention in class. More than 409% of the children whose parents rarely speak to
them about school or homework say that they listen only some or almost none of
the time in cheir classes, compared to about three out of ten children whose par-
ente | .ak to them about schov: 2 to 3 times a week or more (Table 4-13),

OBSERVYATI 0N : Given these dara, it is clear that keeping
children focused on task is a joint
responsibility shared between the school,
teachers and parents. Parents who assign
this task to the school, without any
personal involvement on their part are
less likely to have children who pay
attention.




Teachers

Table 4-1 How Teachers Rate Their Peers on Various Aspects
of Performance

QUESTION: Now, I'mgoing to read you a list of several aspects of teaching performance. For
cach item, please tell me whether you would rate the teachers in your school as
excellent, good, fair, or poor.

L . . .
DAL R |

“"Yi

*Less than 0.5%.
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Table 4-2

QUESTION:

How Students Rate Their Teachers on Various Aspects
of Performance

The following is a list describing teachers’ performance. For each, please tell me
how many of your teachers do it this way. Would it be all of them, many, scme, a few,
or hardly any?

&)
LA




Teachers
Students

Table 4-3 A Comparison of Teachers’ and Students’ Overall
Assessment of Teachers’ Performance”

TEACHERS -
BasE 1208

Good
-0, -
%

STUDENTS

Base 2740

*See Appendix B for details for the construciion of these two indices.




Teachors

Table 4-4

QUESTION:

*Less than 0.5%.

The Exter:t of Teachers' Incividrial Attention and
Encouragement of Studext Participativn (Teachers)

En the conduct of your classes, how often do you do each of the following?

a: Give students individual attention

b: Recognize students for their good performance

¢: Encourage students to participate in class

d: Give feedback, such as comments other than grades, to students' hamework
assignment

e: Structure classroom activities to stimulate students to get excited about subject
matter

Would it be often, sometimes, occasionally, or never?

Lo

T1208 0 1208700 1208 |
% % PR T
91 % 8- .- - 78 F
8 3 13 A
1 1 -3 % ¢
¥ * -9 —_ E
- - 2 *




Table 4-5

The E:stent of Teachers Individual Attention and
Encouragement of Student Participation (Students)

QUESTION: Howoften do your teachers give you feedback, such as comments other than grades,

on your homeworit assignments?

QUESTION: Howoften do you think good sturents are given recognition by teachers in your

school?

QUESTION: Howoften do you have classroom activities that get you excited about the subject

matter?

QUESTION: Howoften are you encouraged by your teachers to ask questions in class?

QUESTION: Howoften do you feei that you get personal attention from your teachers?

s,



Students

Table 4-6 Percent of Students Evaluating Teachers as “Excellent”
by Key Measures of Demography and Experience
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Students

Percent of Students Evaluating Teachers as “Excellent”

Table 4:"'6 (continued)

by Key Measures of Demography and Experience

537 25 A N

i

o A L.
) LA IR

220 7 :
K %o 1
1501 59
805 3 |
LG T N e = PO

*Base changes slightly for each subject.
**See Appendix B for details about the construction of the  udices.




Teachers

Table 4-7 Teachers’ Ratings of Other Teachers' Performance
and Their Evaluation of Various Aspects of the
Student-Teacher Relationship

. * ) . '
l *See Appendix B for details about how the index was constructed.
I




Teachers

Table 4-8

QUESTION:

QUESTION:

BASE 1208

Students today need more help and
support than they used to

Basg 120°

Students who need special atienticn
can usually get the help they need

Teachers’ Assessment of Students’ Needs

For each of the following statements regarding teach- t-student relationships, please
tell me if you agree sirongly, agree somewhat, disagiee somewhat, or disagree
strongly. .. students today need more he.p and support than they used to.

For each of the following statemeruts regarding teacher-student relationsk+ s, please
tell me if you agree strongly, agree somewhat, disagree somewhat, or disagree
strongly .. students who need special attention can usually get the help they need.

AGREE SOMEWHAT/
AGREE STRONGLY

el

/.//:
L |

DISAGREE SOMEWHAT/
DISAGREE STRONGLY
AGREE SOMEWHAT/
AGREE STRONGLY
H : 92%

//
A

|
d

. / : | .(
J/sv *

DISAGREE SOMEWHAT/
DISAGREE STRONGLY




Teachers

Table £-9 Percent of Students Who Need Help with Schoolwork
Outside of Class

QUESTION: Whatperentage of your students need help with school work outside of class?




Teachers

Table 4-10 Availability of Teachers to Help Students Outsiae of Class

Base: Teachers who have students who need belp with school werk outside of class

QUESTION: Howoften are you avaiiable to help them — are you available all of the time, most of
the time, sometimes, a few times, or hardly ever?

QUESTION: Whenyou are not availabie, how often is ofher help available — is it available all of
the time, most of the time, sometimes, a few times, or hardly ever?

TIME
AVAIIABLE FOR HELP Not sure Hardly ev
e 1157 A ardly ever

1% . 4%  Afewtimes

Al (')f 'the‘lime

5%

¢ Montof the time

0% -,

TIME Not sure
OTHER HELP AVAILABLE 2%
BASE 1157

T
O

(v
Y

Aruitoxt provided by Eic: R .




Teachers

Table 4-11

QUESTI O N : Thinking about all the time you spend in class with students, about what percentage

QUESTI O N: Whatpercentage of the time that you are actually teaching are your students really

BASE

25% of the time

26-50% of the time

51-75% of wne time

76-100% of the time

Mean

*Less than 0.5%.

Percentage of Class Time Teachers Spend Teaching/
Tiime Students Pay Attention

of that time do you actually spend teaching as opposed to disciplining or
adminstrative work?

paying attention?
TIME TEACHERS SPEND TIME STUDENTS PAY
TEACHING ATTENTION

208

- .- .



Students

Table 4-12 Time Students Spend Listening by Subject Area

QUE 3 TI!ON: Whenyou arein each of your classes, and your teacher is teaching, about how much
of the time are you really listening?

SOCIAL
ENGLISH STUDIES MATH SCIENCE
BASE 2723 2584 2625 2613

Almost all e time

Most of the time

Somie of the time

Almost none of the time

Not sure




Students

Table 4-13 Demographic and School Rela. . . Experiences of Students
Who Listen Only Some or Almost None of the Time

QUESTION: Whenyouare in each of your classes, and your teacher is teaching, about how much
of the time are you really listening?

%

33

1309 38 - 38 31 32
1431 30 37 27 34
979 29 36 22 40

777 34 38 29 37

984 38 38 37 34

755 30 36 25 29

972 35 40 33 36

1013 36. 36 27 33
1753 25 3 30 31
303 27 35 19 35

215 37 37 31 43

929 27 31 27 30

1724 38 41 31 35
1763 20 35 2% 30
330 34 37 33 30

173 45 46 39 38

459 47 47 39 47

(continued)
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Students
I~ Table 4-13 «ontmey — Demographic and Schoo! Related Experiences of Students
Who Listen Only Some or Almost None of the Time

QUESTION: Whenyouare in each of your classes, and your teacher is teaching, about how much
of the time are you really listening?

2740 33 29
1129 25 30 21 27
453 34 39 29 32
288 38 40 33 37
856 i4 48 38 2 |
438 43 48 35 9 L.
1002 38 39 36 39
1300 27 33 22 29
303 21 23 24 26
1188 31 34 26 32
1249 39 44 33 37
934 28 33 26 31
1135 35 38 30 33
671 40 41 30 38
1286 29 32 24 28
917 35 40 31 36
537 44 47 37 42 < I
*Bases vary slightly for each subjet (continned! i

- 4
86 -+ 99




Students

Tﬂble 4"15 (continued)

QUESTION:

Demographic and School Related Experiences of Students
Who Listen Only Some or Almost None of the Time

When you are in each of your classes. and your teacher is teaching. about how much
of the time are you really listening?

*Bases vany slightly for each subject




Table 4-14 Time Teachers Spend Teaching, the Time Students Pay
Attention and Teachers’ Demographic Characteristics and
Relatzonsbw with Spudents
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CHAPTER 5: TEACHERS’ AND STUDENTS’
PERCEPTIONS OF STUDENTS’ PERFORMANCE AND
ENTHUSIASM FOR LEARNING

Even under .Jeal circumstances — strong parental support,
few serious problems in the school, and strong relationships between students and
teachers — how much time is actually spent learning in the classroom, toa large
extent, depends on the motivation of students. When scudents like the subject
matter, when they are more interested in the topic, they tend to listen much more
often. In science, for example, 59% of the students who say that science is their
favorite subject listen almost all the time, compared to only 18% of those who say
that science is cheir least favorite subject (Table 5-1).

Although most teachers say that the majority of their stu-
dents are motivated to learn, almost one in five says that all or most of their scu-
dents fall a long way short of their potential (Table 5-2). This is compounded by
the anount of learning that takes place outside the classroom. About one out of
four teachers says that only a few of their students want to learn more beyond the

classroom; less than one in three says that all or most of their students want to do
so (Table 5-2).

Students’ Enthusiasm for Learning
While the number of less motivated students is substantial,
the majority of teachers say chat all or most of their scudents:

® Feel enthusiastic about what they learn in school (58%);
and

@ That they really want to do well in class (76%)
(Table 5-2).

In addition, the vast majority of students report that they really want to do as well
as they can in school (929) (Table 5-3).

Nonetheless, substantial numbers of students are less than
enthusiastic about their education. Students lack of enchusiasm is manifest in sev-
eral ways: only slightly more than half (519%), for example, say they get very upset
when they gez a very low grade (Table 5-4). Only 44% look forward to going to
school (Table 5-5). Most either don’t care one way or the other (335 or really
don’t like going to school (23%). And while slightly more than half regularly read
books or articles that have not been assigned but which interest them personally,
309% do so only once a month or less (Table 5-6).

O BSERVYATI O N : While the majority of students are
enthusiastic about their education, there
is a significant minority among the
nation’s school children whose degree of
enthusiasm for learning could be
improved.
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What Affects Students’ Enthusiasm?

The lack of enthusiasm for going to school is relatively
equally distributed among school children of various socio-economic
backgrounds, as indicated by their parents’ education level (Table 5-7).

Positive atticudes toward school decreases as students
progress from grade to grade, with high schoo! students exhibiting the lowest
level of enthusiasm for going to school.

Students enthusiasm is also linked to the number of serious
problems in the school. It is much more difficule for students to look forward to
going toa school where alcohol, drugs, and violence are commonplace (Table
5-7).

Parental involvement is also important. When parents
discuss hamework and other things that happen at school with their children,
students are much more likely to look forward to guing to school. A lack of
interest on the part of parents leads to a significant increase in students negative
atticude toward attending school. For example, only 179 of those students whose
parents discuss homework with them at least two or three times a week say they
really don’t like going to school, compared to 33% of those whose parents rarely
or never discuss homework (Table 5-7).

Thus, the school environment and parental support enhance
students enthusiasm for learning. Moreover, students are more likely to feel
positively about going to school when they:

® Perceive their teachers as “excellent”;
® Teachers express personal interest and concern for them;

® Teachers encourage individual participation and stuclents
receive individual attention;

® Teachers interact with students informally outside of class;
® Scudents see teachers as role models; and when

® They perceive the overall relationship between teachers
and students positively (Table 5-7).

Time Spent on Homework

Given the amount of time that teachers actually spend
teaching and students really pay attention in class, following up on assignments
and reinforcing the learning that takes place in the classroom at home becomes an
important part of the learning process.

The vast majority of students (789 ) spend one hour or less
doing homework and almost one in three (319) spend less than half an hour a day
on hrmework (Table 5-8).

Girls are somewhat more likely to work harder outside of
class than boys: 38% of the boys spend less than half an hour on their homework
compared to 25% of the girls (Table 5-9). Interestingly, there is no difference be-
tween elementary and high school in this regard. About one out of three students
at each of these grade levels spends less than one half hour a day on homework.

Parental education ievzl a::<i 2chnic background are of liccle
relevance in understanding the amount of time students say they spend on their
homework. What parents do, however, is itnportant. When parents are involved
in their children’s education, students are much more likely to do homework: Al-
most half (479%) of those students whose parents rarely or never talk to them about
homework do less than half an hour a day of it, compared to unly 21% of those
whose parents ..scuss homework with them at least two or three times a week.
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Students who perceive teactiers as “excellent; who perceive
their teachers as personally interested in them and whose teacher., express high
expectations of them, are likely to do more homework (Table 5-9). The impact of
teachers in this area, howevey, is slight compared to other aspects of the learning
process discussed in this report.

Time Spent Watching TV

Few children can see the connection berween the school and
homework they do coday and the job they will be able to atrain 20 years from
now. With this in mund, it is easy to understand why, if faced with the choice of
homework or watching television, most children will pick the lacter over the
former. Only about 30% watch two hours of television a day or less (Table 5-10).
More rhan one in five watches six hours a day or more, and 12% watch cight hours
a day or more.

Minority students and elementary school children are
especially susceptible to spending a great deal of time in front of the television
(Table 5-11).

This strong attraction to television is as likely to be found in
homes where parents are well educated as in homes where parents are less edu-
cated. In fact, neither parental involvement in the education process nor teachers
relationships with cheir students have much effect in limiting the amount of time
devoted to television (Table 5-11).

Teachers' Evalua:ion of Student Performance

Grades ostensibly measure skill levels. However imperfect,
they remain the bottom line in assessing educational achievement.

Teachers evaluated che skill levels of their students in seven
different arcas: reading, writing, math, computer literacy, foreign language, sci-
ence, and the humanities. Overali, teachers evaluate the area of foreign languages
as the weakest (Table 5-12). Two out of three teachers say that scudents are fair or
poor in thisarea. Close behind were the humanitics, writing skills and computer
literacy where almost half of the teachers (47-48%) say students are either fair or
poor. One out of three reachers report that students are fair or poor in science and
more than one out of four (27-28%) say that students are fair or poor in reading
and math.

Excellence among students, say teachers, is rare in any of
these subject areas, ranging from only five percent in the foreign languages to
eighteen percent in reading. The number of teachers reporting student “excel-
lence” averages just slightly over eleven percent across the seven topical areas.

As grade level increases, teachers evaluations of students
competencies decline. Seventy-two percent of the elementary school teachers, for
example, evaluated ctheir students as having excellent reading skills, compared to
only 58% of the high school teachers (Table 5-13),

However, positive assessment of students computer literacy,
foreign language skills, and science skills, increases among teachers in the upper
grades. For example, 72% of the high school teachers say that their students are

“good” or “excellent” in science, compared to 56% of the elementary school teach-
res (Table 5-13),
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Teachers assessment of students achievement in school is
related to their relationship with students. With the single exception of foreign
language skills, teachers say that studenrs perform much better in all subjects
when the student-teacher relationship is positive. In science, for example, 68% of
the teachers who say that the student-teacher relationships are strong, positive say
that student performance is excellent, compared to only 44% of those who say the
student-teacher relationship is weak.

Not surprisingly, teachers also report that student achieve-
ment is more positive no matter what the subject area when:

® They perceive teachers performance as excellent;

® They report that teachers at their school encourage
individual participation and give students individual
attention; and when

® Teachers at their school show personal interest in their
students (Table 5-13).

OBSERYATI O N : Thedata presented above, as well as
much of that presented throughout
this report, show that teachers
responsibilities go far beyond merely
presenting knowledge to students.
Effective teaching is enhanced by a
positive relationship with scudents.

Students Evaluate Their Performance

Although fewer teachers rate students as “excellent” as
students who say they receive “A”s, reports from both teachers and students are
very similar in terms of the trends in achievement across demographic
characteristics and school environment. Teachers and students agree, for example,
that performance declines in the basic subjects — English and mathematics — as
the education process progresses. For example, 31% of the elementary school
students report they got an “A” in math, compared to only 18% of the high
school students (Table 5-15). Grades for social studies and science, however, are
very sir ilar across grade levels.

OBSERYATI O N : Thedecline in achievement in the basic
subjects as the education process moves
through the school years is of grave
concern as these subjects are at the root of
all others and the basis of higher
education.

Students family background is also an important element in
understanding student achievement. Minorities and those whose parents have less
formal education are also less likely to report getting “A”s in any of their subjects,
compared to students who have parents with more education. In science, for
example, only 22% of those students whose fathers did not graduate from high
school receive A's, compared to 36% of those whose father is a college graduate.
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Not only is parental education important, but so too is
parental involvement in the educational process. Children whose parents discuss
school and homework with them regularly are more likely to get A than children
whose parents are uninvolved (Table 5-15).

While a troubled school environment inhibits student
grades slightly, teachers' performance is even more important in enhancing it.
Like teachers, students report higher achievement when they perceive teachers as
“excellent” and when teachers:

® Encourage individual participation and provide students
with individual attention;

¢ Interact with their students informally outside of class;
and

© When they show personal interest in their students

(Table 5-15).

OBSERVATI O N : Learning is a complex partnership
between teachers and students. If
students are to achieve, it is important
that teachers be prepared to teach and
able to form positive relationships with
their students. The responsibility for
student achievement, however, cannot be
placed solely upon teachers. Students
need 1o be motivated to learn if the
process is ~o be successful. Parents should
be actively involved with their childrens’
education and in promoting a trouble free
schuol environment.
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Students

Table 5-1 Percent of Students Who Listen Almost All the Time

in English, Social Studies, Math or Science Classes by
Favorite Subjects

QUESTION: Whenyou are in each of your classes, and your teacher is teaching, about how much

of the time are you really listening?
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Teachers

Table 5-2 Teachers’ Assessment of Students’ Motivation fo Learn

QUESTION: Howmany of your students (READ EACH ITEM)? Would you say all of them, most of
them, some of them, only a few, or none?

ALL MOST SOME ONLY NOT
BASE: 1208 OF THEM OF THEM OF THEM A FEW NONE SURE

65%
1% . - 19% % ' |
Really want 10 do well in class N RSN il e *
47% .
. L\ 32% .
[ 16% A |
2% - 2%
Fall a long way short of their potenuial - .. A _ ¥
45% 0
0 9
Who do well are louked up to by i . 11% 1% 1 1%
other students I N BT W
< '51%:\ L
_34%
Feel enthusiastic about what they 7.% 7% - "
learn at school _ *
. 6% |
24% . 24%
Want to learn more beyond classroom 5% 1% 1%
and textbooks

*Less than 0.5%.
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Students
Table 5-3 The Extent to Which Students Want to Do Wel]
QUESTION: Doyouusuallywant to do as well as you can in school, or doesn't it matter?
TOTAL
BASE 2727
~ ‘ .‘ Lo ', R
l‘l \\'-éinl_to'do.QS‘Wel.lua‘lslm.n‘;;' .
T
It doesn’t matter to me
8%
Students

Table 5-4 Students’ Feelings About Low Grades

QUESTION: Howdoes it make you feel when you get a really low grade? Do you feel:

TOTAL

Basg 2731

‘j:\,’eryv!ms@nl'n-"‘“ =

g 1 doesn't
- matter 10

6%

Ahllle pps;t ) . |
-43%




Students
Table 5-5 Students’ Feelings About Going fo School
QUESTION: Howdo you feel about going to school?
TOTAL
Base 2720
i ‘./ : \‘\-} i \ : i - ) .\ R
. M /1 ook forward to it ' I don’t ?ﬁ;&nc e
’ 44% - - -y or the other
TN %
. going to school ~__ -
% N
Students

Table 5-6 The Extent of Extra Work for Personal Interest
Among Students

QUESTION: Howoften do you read books or urticles that have not been assigned but interest
you personally?

TOTAL

BasE 2733

Rzir"ély ar never:
18% " v : )

Orice 2 month

2-4 times 2 week ; e o

8%

Onee a week
18%

o
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Students

Tavle 5-7 Students’ Feelings About Going to School, Students’

Demographic Characteristics and Various Aspects of the

Student-Teacher Relationship

QUESTION: Howdo you feel about going to schooi?

%% |
3 723
32 - 27 L
35 < 20 |
% . 2 [
36 24 B &
39 23 P
37 % P
35 23 F
30 24
33 13 .
R 2% |
33 24 1
40 22 13
37 - 21 F
36 2 4
35 20
735" 22
39 24 |
16 12 |
25 21
(continued}
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Studsnts

Table 5-7 cominear  Students’ Feelings About Going to School, Students’
Demagraphic Characteristics and Various Aspects of the
Student-Teacker Relationship

QUEST?)O N: Howdoyou feel about going to scheol?

(continued)
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Students

Table 5-7 (continued)
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QUESTION:

Students’ Feelings About Going to School, Students
Demographic Characteristics and Various Aspects of the
Student-Teacher Relationship

How do you feel about going to school?
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Students

Table 5-8

TOTAL
Base 2730

Ttme Students Spend On Homework

QUESTION: Howmanyhours aday do you spend on your homework?

Four hours or more

. Less than half an hour {

31%

About an hour - .

47%
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Students

Table 5-9 The Relationship Between Time Spent on Homework,

Demographic Characteristics of Students and Various
Aspecs of the Student-Teacher Relationship

QUESTION: Howmanyhoursa daydo you spend on your homework?

(continued)




Demographic Characteristics of Students and Various
Aspects of the Student-Teacher Relationship

QUESTI! ON: Howmanyhours aday do you sperd on your homework?

Students
Table 5-9 @ommeay  he Relationship Between Time Spent on Homework,
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(cor:tinued)




Students

Table 5-9 @owinesy  The Relationship Between Time Spent on Homework,
Demographic Characteristics of Students and Various
Aspects of the Student-Teacher Relationship

QUESTION: Howmany hours aday do you spend on your homework?




Students

Table 5-10 Extent of Television Watching

QUESTION: Abouthowmuch television do you watch each day on school days?

TOTAL

RASE 2736

8 hours or more

6-7 hours

4-5 hours

23 hours § 28%

Less than 2 hours

) 27%

Never watc: TV

314




Students

Table 5-11

QUESTION:
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Aruitoxt provided by Eic:

The Relationship Between TV Watching on School Days,
Demographic Characteristics of Students and Their
Relationships with Teachers

About how much TV do you watch each day on school days?
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(continued)
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Students

Table 5-11 coniniey ~ The Relationship Between TV Watching on School Days,
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Aruitoxt provided by Eic:

Demographic Characteristics of Students and Their
Relationships with Teachers

QUESTION: Abouthowmuch TV do you watch each day on school days?
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(continued)
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Stedents

Table 5-11 woniey ~ The Relationship Between TV Watching on School Days,
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Aruitoxt provided by Eic:

Demographic Characteristics of Students and Their
Relationships with Teachers

QUESTION: AbouthowmuchTV do yeu watch each day on school days?




Teachers

Table 5-12 Teachers’ Report of Students’ Skills Level

QUESTION: :ereisalist of the +* ills and knowledge students acquire in the course of iearning,
How wouid you rate students at your school on that — excellent, good, fair, or goor?

COMPUTER FOREIGN HUMAN-
READING WRITING MATH LITERACY LANGUAGE SCIENCE ITIES

BASE: 1208

Excellent

Good

Fair

Poor

Not sure

*Less than 0.5%. -
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Teachers

Table 5-13

QUESTION:

Relationship Between Teachers’ Percepiions of Student
Performance and Student-Teacher Relationship by Major
Subject Area

Here is a list of the skills and knowledge students acquire in the course of learning.
(READ EACH YTEM) How would you rate students at your school on that — excellent,
good, fair, or poor?
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(continued)




Teachers

Table 5-13 (ominey  Relationship Between Teachers’ Perceptions of Student
Performance and Student-Teacher Relationship by Major
Subjeci Arez

QUESTION: Hereisalist of the skills and knowledge students acquire in the course of learning.
(READ EACH ITEM) How would you rate students at your school on that — excellent,
good, fair, or poor?

*Bases vary from item to item,
**See Appendix B for details about the construction of these indices.
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Students

Table 5-14 Students’ Self Report of Grades

QUE STI ON: Onyourlast report card, what grade did you get for each subject?

XL
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Junipe g and bigh Scool stdents only.
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Aruitoxt provided by Eic:




Students

Table 5-15

QUESTION:

Relationship of Students’ Perceptions of Their
Performance, Student Demographic Characteristics and
Various Aspects of the Student-Teacher Relationship

On your last report card, what grade did you get for each subject?
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(continued)
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Students

Table 5-15 onimeqy  Relationship of Students’ Perceptions of Their
Performance, Student Demographic Characteristics and
Various Aspects of the Student-Teacher Relationship

QUEST!ON: Onyourlast report card, what grade did you get for each subject?
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(continued)
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Students

Table 5-15 ouimesy  Relationship of Students’ Perr sptions of Their
Performance, Student Demaographic Characteristics and
Various Aspects of the Student-Teacher Relationship

QUEST!ON: Onyour last report card, what grade did you get for each subject?

*Bases vary from subject to subject.
**Question was worded differently for elementary school students.
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PART I: THE TEACHERS’ SAMPLE

The 1988 Metropolitan Life Survey of the American Teacher
was conducted by Louis Harris and Associates for Metropolitan Life Insurance
Company during April, May, and June 1988. A total of 1,208 telephone inter-
views were conducted with current public school teachers in kindergarten through
grade 12 throughout all states of the U.S. and the District of Columbia. The
total number interviewed included an oversample of 208 minority teachcrs, *also
selected at random. Table A-1 describes the demographic characteristics of the
teachers.

Sample Selection of Teachers

Louis Harris and Associates drew a random sample of cur-
rent teachers from a list of 1.2 million teachers compiled by Market Data Retrieval
of Westport, Connecticut. Sample sizes for complete interviews were set for each
state, based on statistics of public school teachers in each state published by the
U.S. National Center for Education Statistics.

Interviewing Procedures for Teachers

Each selected teacher was contacted at his or her school by
telephone, and requested to participate in the survey. The message included a toll-
free number to allow a return call.

Before being asked to complete the actual interview, each
teacher was screened to ensure that he or she currently teaches in an elementary or
secondary level public school and teaches at least part-time in the classroom.
Additional screening of race was done in the oversample in order to obtain enough
interviews with minority teachers. Once the respondent passed the screen, an ap-
pointment was made to telephone at a convenient time and place to complete the
interview.

Questionnaire Development

First drafts of the questionnaire were pretested among a
sample of 20 teachers. The lessons learned during this testing process provided
important refinements to the survey questionnaire, which can be found in
Appendix C.

Many individuals contributed their comments to the survey
questionnaire, and Louis Harris and Associates is extremely grateful for those con-
tributions. However, final responsibility for the questionnaire rests with Louis
Harris and Associates.

Processing the Data

All completed questionnaires were edited, coded, key-
punched, and verified. The data were tabulated, checked fer internal consistency,
and processed by computer. The output of this process is a series of computer ta-
bles for each of the two surveys, showing the results for each survey question, both
by the total number of respondents interviewed and by important subgroups.

Sample Disposition and Completion Rates for Teachers

The sample disposition for this survey is shown in Table
A-2. A roral of 9,813 contacts at school were made to yield 1,208 completed
1nterviews with teachers.




Of all the teachers who were contacted at their schools or
with whom a message was left, 249 were willing to talk to a Louis Harris and
Associates interviewer. Although there are 2 number of different methods by
which response rates can be calculated, we arrived at chis figure by comparing the
number of teachers that we were able to reach with the complete list of current
teachers at their school. We call this the “contact success rate’

Of the teachers who were contacted by Louis Harris and
Associates and who passed the screen, 849 completed an interview. We calculate
this “interview completion rate” by dividing the number of completed interviews
by the sum of: (1) the number of completed interviews, (2) the number of inter-
view refusals, (3) the number of interviews terminated wichin the course of the in-
terview, (4) the number of respondents who were left to call back at the time the
survey was completed, and (5) the number who were unavailable for the duration
of the field period. This “interview completion rate” is just as high as or higher
than it has been in previous years.

With reference to Table A-2, the “contact success rate” and
the “interview completion rate” have been calculated according to the following
formulas:

A+E+F+H+I1+]J+K+L _ 2,191

Conract Success = = = 24%
Rate at School A+E+F+G+H+I+J+K+L 9,159
2
Interview = A = 1,208 _ 84%
Completion Rate A+E+H+]J+K 1,446

The disposition of all contacts is provided in Table A-2 so
that interested individuals may make their own calculations of response rate,
according to this or other formulas.

Weighting of the Teachers Sample

The achieved sample of teachers was weighted to the latest,
best available parameters for race and geographic region. This adjusts these key
variables, where necessary, to their actual proportions in the population.

*This is in addition to the minority teachers interviewed for the cross-section. See Table A-2.
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Table A-1
DISTRIBUTION OF THE SAMPLE OF TEACHERS

UNWEIGHTED
BASE 1208
#

Sex

Male 355

Female 853
Experience in Teaching

Less than 5 years 112

5-9 years 191

10-19 years 517

20 years or more 386
Tvpe of School*

Elementary 621

Junior high ' 298

High school 330
Race

White 891

Black 222

Hispanic 86
School Location

Inner city 174

Urban 116

Suburban 260

Small town 402

Rural 252

*Forty-one teachers taught in both junior high and high school.
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Table A-2
DISPOSITION OF THE TEACHER SAMPLE
CROSS-
SECTION

. Completed interviews 1,000
. Nonworking number, wrong number,

no new number 25
. No longer there, retired. deceased, on

leave 200
. No answer or busy (after four

callbacks) 5
. Refused interview 53
2 Noneligible respondent (screened out

or quotaed out) 59
. Never returned call after message left

at school 2,537
. To call back (study completed before

callback was needed) 25
. Language barrier 0
. Terminated within interview 5
. Not available during duration of field

period 43
. Returned call but not needed by close

of field period 48

TOTAL NUMBER OF CONTACTS 4,000

MINORITY
OVER-
SAMPLE

208

14

400

10
36

633

4,431

18

TOTAL
1,208

39

600

89

692

6,968

43

Ty

101

53
9,813



PART II: THE STUDENTS’ SAMPLE

The survey data of students was conducted by Louis Harris
and Associates for the Metroplitan Life Insurance Company from April to June,
1988. A total of 2,740 field interviews were completed with public school stu-
dents in grades 4 through 12 from 103 public schools in the continental United
States. Table A-3 describes the demographic characteristics of the students.

Selection of the Sample of Students

Louis Harris and Associates drew a random sample of
schools covering grades 4 through 12 from a list of 80,530 public schools com-
piled by Market Data Retrieval of Westport, Connecticut. The sample was strat-
ified on two dimesions — geographic region and size of place. Stratification
ensured that the sample represented students in difterent regions of the country
and students in urban, suburban and rural areas. Each school included in the sam-
ple was randomly assigned a grade designation. English or Social Studies classes,
with a minimum of 20 students of the designated grade, were used for the student
interviews.

Interviewing Procedures

The principles of the selected schools were contacted by tele-
phone to obtain consent to allow students in a designated grade to participate in
the survey. Next, a teacher at the appropriate grade level was selected at each of
the consenting schools and he or she distributed the questionnaires to the class.
The teachers assisted the students with standardized instructions provided by
Louis Harris and Associates in completing the questionnaires.

Questionnaire Development

A draft of the questionnaire was pretested among a sample
of 32 students. The lessons learned during this testing process provided important
refinements to the survey questionnaires, which can be found in Appendix C.

Many individuals contributed their comments to the survey
questionnaires. Louis Harris and Associates is extremely grateful for those contri-
butions. However, final responsibility for the questionnaire rests with Louis Harris
and Associates.

Processing the Data

All completed questionnaires were edited, coded, key-
punched, and verified. The data were tabulated, checked for internal consistency,
and processed by computer The output of this process is a series of computer ta-
ble. for each of the two surveys, showing the results for each survey question, both
by the total number of respondents interviewed and by important subgroups.

Sample Disposition and Completion Rates

Since the sampling unit in this survey was schools rather
tharn students, the sample disposition shown in Table A-4 was constructed based
on the schools. A toral of 667 schools were contacted to yield 103 participating
schiools where interviews of students were conducted. This sample of 103 schools
produced 2,740 student interviews.

Of all the principals who were contacted by telephone at
their schools, 90% were willing to participate in the survey. Although there are a
number of different methods by which response rates can be calculated, we arrived
at this figure by comparing the number of principals who gave us consent with
the number of schools that were eligible for the study. We call this the “consent
rate”’ SRR
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Of the schools which agreed to participate in the survey,
83% completed interviews. We calculate this “field interview completion rate” by
dividing the number of participating schools by the sum of: (1) the number of
participating schools, (2) the number of school refusals, (3) the number of schools
which were left to call back at the time the survey was completed, (4) the number
which were unavailable for the duration of the tield period, and (5) the number
which did not participate for miscellaneous reasons. The “interview completion
rate” for this study was 83%.

B+E+F+G+H+I1+]J+K = 298 _

Consent rate on = = = = 90%

the telephone B+C+E+F+G+H+I1+]+K 667
Interview = . . A = 105 - 83%

completion rate A+C+E+F+G+H+I+J+K 124

The disposition of all contacts is provided in Table A-4 so
that interested individuals may make their own calculations of response rate,
according to this or other formulas.
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Table A-3
DISTRIBUTION OF THE SAMPLE OF STUDENTS

BASE

Sex
Male

Female

School Level
Efementary

Junior high

High school
Race*

White

Black

Hispanic
School Location

Urban

Suburban

Rural

Father’s Education®
Less than high school

High school
Some college
College graduate/above

Mother’s Education*®
Less than high school

High school
Some college
College graduate/avove

<

UNWEIGHTED WEIGHTED
2740 2740
# %
1309 48
1431 52
979 36
777 28
984 30
1753 04
303 11
215 8
755 25
972 4]
1013 34
301 11
777 28
356 13
765 28
304 11
946 34
375 14
712 20

*Substantial numbers of respondents did not answer these questiuns. That is why the percentages du nut add up tw 100%.




Table A-4

DISPOSITION OF THE STUDENT SAMPLE
TELEPIIONE FIELD
CONTACT INTERVIEW

A. Participating schools 103
B. Consenting schools 124
C. Refused to participate 09 4
D. Terminated during contact or interview - -
E. To call-back (study completed hefore

callback was needed) 297 8
E Needed approval from the school district 32

G. Non-cligible schools (class size below
minimum, nio designated geade or school

wis not in session) 05
H. No answer (after 4 calls) 70 8
1. Notin service 4
J. Not available during duration of ficld
period 4
K. Miscellaneous (other non-eligible
schools) 2 R
TOTAL NUMBER OF CONTACTS 0667 124

133




Sampling Error

The resules achieved from national public cross-sections are
subject to sampling error. Sampling error is defined as the difference berween the
resules obeained from the sample and those thac would have been obtained had the
entire population been surveyed. The size of sampling error varies both with the
size of the sample and with the percentage giving a particular answer. The follow-
ing table sets forth the range of error in samples of different sizes ac different per-
centages of response:

Table A-5
RECOMMENDED ALLOWANCE FOR SAMPLING ERROR OF PROPORTICNS
(PLUS OR MINUS)

Sampling Tolerances (at 95% Confidence Level) to Use in Evaluating Any
Individual Percentage Result

APPROXIMATE MAGNITUDE OF RESULTS

APPROXIMATE
SAMPLE SIZE OF SURVEY SURVEY SURVEY SURVEY SURVEY
ANY GROUPASKED ~ PERCENTAGE PERCENTAGE PERCENTAGE PERCENTAGE PERCENTAGE
QUESTION ON RESULT RESULT RESULT RESULT RESULT
WHICH SURVEY AT AT AT AT AT
RESULTISBASED  10% OR90% 2% OR80% 30% OR70% 40% OR 60% 50%
1,250 2 2 3 3 3
1,000 2 2 3 3 3
500 3 4 4 4 4
300 3 5 5 0 0
200 4 6 0 7 7
100 6 8 9 10 10
50 3 11 13 14 14

For example, if the response for a sample size of 1,000 is
309%, 1 95 cases out of 100 the response in the total population would be be-
tween 27% and 33% .

Note chat survey resules based on subgroups of small size
can be subject to large sampling error.

The recommended allowances for sampling error were calcu-
lated based on a simple random sample.

Significance of Difference Between Proportions

The difference berween the percentage responses given by
two independent samples to the same questions may or may not be significane, To
determine whether or not such a differen ¢ is indeed significant, cthe size of che
samples involved and the percentage giving each response must be taken into
account. The following table shows the margin of error that must be allowed for
different sample sizes ac different percentages of response:
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Table A-6
SAMPLING ERROR OF DIFFERENCE BETWEEN PROPCRTIONS

Sampling Tolerances (at 95% Confidence Level) to Use in Evaluating Differences Between
Two Percentage Results

APPROXIMATE MAGNITUDE OF RESULTS

APPRONIMATE SURVEY SURVEY SURVEY SURVEY SURVEY
SAMPLE SIZE PERCENTAGE PERCENTAGE PERCENIAGE PERCENTAGE PERCENTAGL
OF TWO GROUPS ASKED RESULT RESULT RESULT RESULT RESULT
QUESTION ON WINCi AT AT AT AT AT
SURVEY RESULTS ARE BASED 10% OR 90% 20% OR 80% 30% OR 70% 40% ORG60%  50%
1,250 vs. 1,250 2 3 4 4 4
1,000 2 3 4 4 4
500 3 4 5 5 5
300 4 5 6 6 6
200 4 6 7 7 7
100 6 8 9 10 10
50 8 1 13 14 14
1,000 vs. 1,000 3 4 4 4 4
500 3 4 5 5 5
300 4 5 6 6 6
200 5 6 7 7 8
100 6 8 9 10 10
50 9 1 13 14 14
500 vs. 500 4 4 6 6 6
300 4 6 7 7 7
200 6 7 8 8 8
100 7 9 10 11 11
50 9 12 13 14 15
300 vs. 300 5 6 7 8 8
200 5 7 8 9 9
100 7 9 10 11 1
50 9 12 14 15 15
200 vs. 200 6 8 9 10 10
100 7 10 11 12 12
50 9 12 14 15 15
100 vs. 100 8 11 13 14 14
50 10 14 16 17 17
50vs. 50 12 16 18 19 20




THE TEACHERS SAMPLE

1. The School Problem Index is constructed using the 8
items of Q.20 in the teacher questionnaire. The distribution of the items is shown
in Table 2-5. The index is compiled by adding the number of “very serious”™ prob-
lems teachers said existed in their school. The index is scored as follows:

Very Serious = 6-8 “very serious” problems cited by sec-
ondary school teachers and 2-3 “very serious” problems cited by elementary school
teachers;

Somewhat Serious = 3-5 “very serious” problems cited by
secondary school teachers and 1 “very serious” problem cited by elementary school
teachers;

Not Serious = 0-2 “very serious” problem cited by second-
ary school teachers and 0 “very serious” problem cited by elementary school
teachers.

2. Index of Teachers Relationship wich students is con-
structed using the 5 items of Q.7 in the teacher questionnaire. The distribution of
these 5 items is shown in Table 3-2. It is based on the counts of “very” for the
three items of cooperative, respectful and tolerant, and “not at all” for the two
items of distant and strained. The index is scored as follows:

Strong = 4-5 counts;
Moderate = 2-3 counts;
Weak = 0-1 counts.

3. Index of Informal Interaction is constructed using 6
items of Q.10 in the teacher questionnaire (excluding the item of “plans after high
school”). The distribution of the six items is shown in Table 3-5. The index is
scored as follows:

A great deal = 4-6 “often” cited;
Some 2-3 “often” cited;
Liccle/None = 0-1 “often” cited.
4. Index of Encouragement of Participation is constructed
using Q. 13c¢, Q.13e of the teachers questionnaire:

Strong = 2 “often” cited;
Moderate = 1 “often” cited;
Weak = 0 “often” cited.

The distrib:tion of the two items of Q.13c and Q. 13e is
shown in Table 4-4.
5. Index of Individual Attention is constructed using
Q.13a, Q.13b, and Q. 13d of the teachers questionnaire:
Strong 2-3 “often” cited;
Moderate 1 “often” cited;
Weak = 0 “often” cited.
The distribution of the three items of Q. 132, Q.13b and
Q.13d is shown in Table 4 .4.
6. Index of Personal Interest and Caring is constructed using
Q. Haand Q.1lc of the teachers questionnaire. The distribution of the two items
is shown in Table 3-8. The inde is based on the counts of “strongly agree” from
Q.11a and “scrongly disagree” from Q. 1lc:

. , Strong = 2 counts;
. Moderate = 1 count;
Lt Weak = 0 coun..
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7. Index of Teaching Performance is constructed using five
items of Q.9 of the teachers’ questionnaire (excluding the item about individual
students needs and abilities). The distribution of these items is shown in
Table 4-1. The index is scored as follows:

Excellent = 4-5 “excellent” cited;
Very good = 2-3 “excellent” cited;

THE STUDENTS’ SAMPLE

1. The School Problem Index is constructed using all 9
items of Q.15 and Q.16 in the student questionnaire. The distributicn of t..ese
items is shown in Table 2-5. The index is compiled by adding the number of
“more than 10” or “between 3-9” mentioned by students as to how many school-
mates they know who are involved in various problems. The index is scored as
follows:

|
|
}
Good = 1 “excellent” cited.
|
|
|

Very Serious = 6-9 counts for secondary school scudents
and 4-6 counts for elementary school students;

Somewhat Serious = 3-5 counts for secondary school stu-
dents and 2-3 counts for elementary school students;

Not Sertous = 0-2 counts for secondary school students and
0-1 count for elementary school scudents.

2. Index of Informal Interaction is constructed using 6
items of Q.10 in the student questionnaire (excluding the item of “plans after high
school”). The distribution of the six iterus is shown in Table 3-5. The index is
scored as follows:

A great deal = 4-6 “often” cited;
Some = 2-3 “often” cited;
Little/None = 0-1 “often” cited.

3. Index of Encouragement of Participation is constructed

using Q.6 and Q.7 of the students questionnaire:

Strong = 2 “all of the time” or “most of the time” cited;
Moderate = 1 “all of the time” or “most of the time” cited;
Weak = 0 “all of the time” or “most of the time” cited.

The distribution of the two items of Q.6 and Q.7 is shown
in Table 4-5.

4. Index of Individual Actention is constructed using Q.3,
Q.5, and Q.8 of the students questionnaire:

Strong = 2-3 “all of the time” or “most of the time” cited;
Moderate = 1 “all of the time” or “mos- of the time” cited;
Weak = (0 “all of the time” or “most of the time” cited.

The distribution of the three items of Q.3, Q.5 and Q.8 is
shown in Table 4.5.

5. Index of Personal Interest and Caring is constructed using
Q.1laand Q.11b of the students questionnaire. The distribution of the tw o items

is shown in Table 3-8. The index is based on the counts of “agree” from (s.11a and
“disagree” from Q.11b:

Strong = 2 counts;
Moderate .= 1 count;
Weak = 0 count.




6. Index of Teaching Performance is constructed using five

1items of Q.9 of the students’ questionnaire (excluding the item about students
needs and abilities). The distribution of these items is shown in Table 4-2. The

index is score’’ « follows:

Excellent = 4-5 “all” or “many” cited;
Very good = 2-3 “all” or “many” cited;

Good

1 “all” or “many’ cited.




LOUIS HARRIS AND ASSOCIATES, INC. P ;
63 0 F ?ﬂb Avenue Questiommare No. j
New York, New York 101i1 5 - 6 -7 - 8

Study No. 884005 (Teachers)

April 25, 1988 Sample Point No.: N N I A N I
10 - 11 - 12 - 13 - 14 - 15 - 16 - 17

Time Started: AM/PM.
Interviewer: Date:
AreaCode: ______ Telephone No.: (18-27)
Hello, I'm from Louis Harris and Associates,

the national opinion polling and research firm in New York. We are conducting a national
survey among teachers to lzarn some of their opinions and attitudes about the American
educational system, and we would like to ask you a few questions.

From Observation: Respondent sex:
Male................ (28(30-1
Female ................. 70-2
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CARD 1 884005-T

1 All together, for how many years have you worked as a teacher?

L L yeus

(29-30)

Notsure.... (31 ( -1
LessthanSyears: . ... ..........oo.venenn.. 9%
SOVEALS: © oo e et e e e 16%
10-19years:. . ... 44%
20 YA OTMOTE: . . oo v vve e 31%
Mean ... 15.4
Median ........ ... 15.2

2. Do you teach in an elementary school, a junior high school, or a high school?
RECORD ON FLYSHEET
Elementary school (Grades K-6) .. ... (32( 51 -1 (SKIP TO Q.4)
Junior high school (Grades 7-9) .. ... 21 -2
High school (Grades 9-12 or 10-12) .. 24 3 G0T3Q3)
Both junior high and high school . . ... 4 4

3 What's the primary subject you teach currently?

" UEnaglish (33( 23- 1 Base: 587
Social studies .................. 13- 2
Math oo 13- 3
Science ....... ...l 14- 4
Other (WRITE IN):
............. 35- 5

NOLSUFE ..o v vt 1- 6

4 Is the area where your school is located considered inner city, ubran, suburban,
L]
small town, or rural?

Iercity ............ .. L (34( 11- 1
Urhan ...... ... i, -2
Suburban..................... 23- 3
Smalltown .................... 35- 4
Rueal........................ 22- 5
NOLSUIe ..o vvvevin ... *. 6

5 Generally, are the student-teacher relationships at your school excellent, good, fair,

or poor?

Excellent ...............co. ... (35( 40- 1 (SKIPTO Q.7)
Good . .......oii 53- 2

Fair. .. ... 6- 3

2 I- 4 (GO TO Q.6)




S

2 CARD 1 884005-T
6 When these relationships are fair or poor, whose responsibility do you think it is —
is it mainly the teachers' responsibility, mainly the students’ responsibility, both
teachers’ and st 2nts’ responsibility, or mainly school administration's

responsibilityt

Mainly the teachers’ responsibility . ... .............. (36( 12- 1 Base: 93
Mainly the students’ responsibility . . ................. 7- 2

Both teachers' and students’ responsibility ............. 51- 3

Mainly school administration’s responsibility ........... 25- 4

NOLSUTE . oottt et ettt ettt e 5- 5

7 Here is a list of terms describing student-teacher relationships. Would you say the
relationship between you and your swudents is very, somewhat, or not at all (READ

EACH ITEM)?
Not Not
ROTATE — START AT X" Very Somewhat atAll Sure
( )a Cooperative . .. ........covuiiiiiinnannnnn. (37( 71- 1 29- 2 1- 3 -4
(VDDA L . (38( 3-1 21- 2 76- 3 % 4
( e Swained ... .., (39( 2-1 17- 2 81- 3 * 4
( Yd Respectful .................oiiiiiiiii, (40( 68- 1 31- 2 1- 3 * 4
( JeTolerant ............ ... . . . i (41( 08- 1 30- 2 1- 3 1- 4
8 During the time you've beea teaching, have your relationships with your students
*  become better, worse, or remained the saine?
Better ............. .. ... ..., (42( 59- 1
WOTSE © o oveeeee e 10- 2
Thesame ..................... 31- 3
Notsure .. ........ocniiienennn *.
9 Now, I'in going to read you a list of several aspects of teaching performance. For
* each item, please tell me whether you would rate the teachers in your school as
excellent, good, fair, or poor. (READ EACH ITEM)
Not
ROTATE — START AT “X” Excellent Good Fair Poor Sure
() a. 'The degree to which their class presentations are
clearand casytounderstand . .. .............. (43( 28- 1 60- 2 7- 3 *. 65
() b. T :effort they put into preparing classes . ....... (44( 41- 1 47- 2 9- 3 . 3-5
() c. Their knowledge of the subject matter . . . ... ..... (45(58- 1 39- 2 2- 3 . 1I- 5
() d. Their enthusiasm about the subject matter . . .. .. .. (46( 32- 1 56- 2 11- 3 *. -5
() e. Their ability o control their classes ............ (47( 31- 1 57- 2 10- 3 1- 4 1I- 5
() f. Their flexibility in teaching individual students
according to their differen: needs and abilities . . . . . (48( 25- 1 48- 2 22- 3 5- 4 1I- 5
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10 Please tell me how often you do each of the following with your students outside of
class. (READ EACH ITEM) Do you uv that often, sometimes, occasionally, or never?

ROTATE — START AT “X” Often Sometimes  Occasionally Never S]Yx(:-te
() . DiScuss CUrrent events . .................... (49( 47- 1 28- 2 20- 3 5- 4 *5
() b. Talk about students’ family or personal problems . . . (50( 28- 1 35- 2 30- 3 7- 4 *.
() c. Discuss movies, TV programs, or music .. ....... (51( 34- 1 33- 2 27- 3 54 —-5
() d. Counsel students about their career plans . ... .. .. (52( 25- 1 30- 2 27- 3 18- 4 1- 5
() e. Help students deal with problems with other sdents (53 ( 54- 1 25- 2 18- 3 3-4 —-
O o dens opusue heirpersoml meress o) 56 1 26-2 15-3 34 %5
()g$ twh d helf “vith famil .

® peromlproblems e o (55(33-1 35-2 253 7-4 %5

11, For each of the following statements regarding teacher-student relationships, please
tell me if you agree strongly, agree somewhat, disagree somewhat or disagree
stronglv, {READ EACH ITEM)

Agree Agree Disagree Disagree Not
ROTATE — START AT “X” Strongly Somewhat Somewhat Strongly Sure
) e e mmyschoolerebou bl S6(80- 1 19-2 13 —-4 %5
b e et moe lepmdupporhan 0 670261 19-2 43 14 1.5
) ey shooshovnomers U 68 6.1 232 20-3  50-4 —-5
O sl e ober sy s (9 21 62 13 T-4 85
O vl e oS o® 60701 19-2 223 %4 —-5
O by ey ey e menion el 81621 30-2 63 24 %5
() g Most teachers in my school treat their students icly . (62( 73- 1 25- 2 1- 3 * 4 %5

12 Should it be the teachers’ responsibility to help the students with good citizenship,
* or not?
......................... 63( 98- 1

......................




3 In the conduct of your classes, how often do you do each of the following? (READ
EACH ITEM) Would it be often, sometimes, occasionally or never?

Not

ROTATE — START AT “X” Often Sometimes  Occasionally Never Sure
() a Give swdents individual auention .............. (64( 81- 1 16- 2 3-3 * 4 %5
(' ) b. Recognize students for their good performance . . . . (65( 91- 1 8- 2 1- 3 O S 5
() c Encourage students to participate in class .. ... ... (66( 96- 1 32 1- 3 4 —.5
() d. Give feedback, such as comments other than grades,

to students' homework assignment . ... ......... 67(80-1 13-2 3-3 2- 4 2-5
() e. Structure classroom activities to stinulate students to .

gel excited about the subject matter ............ (68( 781 20- 2 2-3 —- 4 *- 5

1 4a What percentage of your students need help with school work outside of class?
) 0-10% = 24%

[_]_] % 11:29% = 16% (INTERVIEWER: IF THE ANSWER
i IS “0” OR “NOT
(69-70) 25'50% = 34% SURE," SK.IP‘
51-75% = 9% T0 Q.15.)
Mean = 368
Notsuee.... (71( -1 Medin = 26.9

1 4b How often are you available to help them — are you available zll of the time, most of
the time, sometimes, a few times, or hardly ever?

Allofthetime .................. (72( 25- 1
Mostofthetime ................ 50- 2
Sometimes .................... 17- 3
Afewtimes.................... 4- 4
Rardlyever.................... 4- 5
NOLSUTE . . oo veee e, 1- 6

14C When you are not available, how often is other help available — is it available all of

’ 76-100% = 14%
the time, most of the time, sometimes, a few times, or hardly ever?
|
\

All of thetime .. ................ (73( 19- 1 BASE: 1157
Mostofthetime ................ 33- 2
Sometimes . ................... 27- 3
Afewtimes.................... 7- 4

‘ Hardlyever.................... 12-5

| NOLSUTE . . oo 2- 6

15 Please tell me if you agree or disagree with each of the following statements. (READ
EACIUITEM) Do you agree strongly, agree somewhat, disagree somewhat, or
disagree strongly?
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Agree Agres Disagree Disagree Not

ROTATE — START AT “X” Strongly Somewhat Somewhat Strongly Sure
() a. My classes have become so crowded that I can’t get to

know everystudent . ...................... (74( 5-1 18- 2 20- 3 55- 4 1- 5
() b. My classes have become so mixed in terms of

students’ learning abilities that I can’t teach them

effectively . . ... ..., (75( 10- 1 29- 2 27- 3 34- 4 1- 5
() c. My school does not encourage strong relationships

between students and teachers . . .. ............ (76( 2-1 8 2 19- 3 70- 4 1- 5
() d. Idon’t relate to some of my students because my i

background is so different from theirs .......... (77( 1-1 12- 2 18- 3 69- 4 5
() e There is a lack of parental support for developing

positive student-teacher relationships ........... (78( 23- 1 42- 2 20- 3 15- 4 5
() f. Ihave so many non-educational responsibilities that I

don’t have time 1o develop positive relationships with . *

SdentS . ... e e e e : (79( 7- 1 232 28- 3 32- 4 -5
() g Some of my students are not interested in getting an

education . ....... . i i e (80( 28- 1 48- 2 11- 3 12- 4 1- 5
() I Alot of teaching that goes on seems impersonal and

mechanical ........... ... .. . L, *2(10( 7- 1 33- 31- 3 29- 4 . 5
()i Schools have become a place just to earn . paycheck  (11( 1- 1 - 18- 3 71- 4 1- 5

16 How maay of your students (READ EACH ITEM)? Would you say all of them, most of
them, some of them, only a few, or none?

) e

Want 1o learn more beyond c’assroom and
textbooks

(1

All
ROTATE — START AT “X” of Them
() a kesdywanttodoweliinclass ..... ..... (12¢{ 11- 1
() b. BT along way short of their potential . . . . .. (13( 2-1
() c. Who do well are looked up to by other students
................................ (14( 15- 1
) d. Feel enthusiast.c about what they learn at -
schaol ..o (as5(¢ 7-1

Most Some
of of
Themt Them
65-2 19-3
16- 2 47- 3
45-2 27-3
51-2 34-3
24- 2 46- 3

Only

a Few
4- 4
32- 4

11- 4

24- 4

None

Not
Sure




5 CARD 2 884005-T
17 What percentage of your students do you think are likely to drop out of school?

L1 % Notsure.... (19( -1 (INTERVIEWER: IF THE ANSWER
0 — Q0 1S 0" OR “NOT

(17-18) 0% 8% SURE." SKIP
15% = 38% T0 Q.19.)

6-10% = 23%
11-25% = 17%
26-49% = 8%
50% or

more = 4%

Mean = 12.2

Median = 9.5

18 Which of the following do you think is an important factor in these drop-out cases?
* (READ EACH ITEM)
Important Not a Not

ROTATE — START AT “X™ Factor Factor Sure Base: 1090
() a Thestudentneeds 2job . vvvvvevervnenenennnns (20( 44- 1 54- 2 1- 3
() b. The student feels lost in the system ... ...ovev..n. (21( 69- 1 30- 2 1- 3
() c The student has a family problem . ............... (22(92- 1 7- 2 * 3
() d. Thestudentfeelsbored . . ..vvvvverrnvnenvnnnn. (23( 61- 1 33- 2 * 3
() e. The student is under peer pressure ............... (24( 45- 1 54- 2 i- 3

19 How many of your students do you think will go on to college — would you say all of
* them, many of them, some of them, only a few of them, or none?

Allofthem .........covvvvvnnn (25( 2-1
Y 41- 2
SOMC . v vt vrenerannennnann 25-3
Onlyafew ...ovvvivnvnvennnnn, 19- 4
NOMC « vt ir e v eereans 35
Notsure . ... vvviiiviinvnn v, *. 6

20. Now I am going to read some things that people have said are problems with public
schools. After I read each one, please tell me if you think that problem is very
serious, somewhat serious, not very serious, or not at all serious at your school.
(READ EACH ITEM)
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’ Yery g \hc‘;; Al A;‘f,?n‘i. Sume

l ASK EVERYONEW Serious Scrious Scrious cable
2, ABSCIMECISM . v ev vt 6( 11- 1 36- 2 35-3 18- 4 5 —-06
e S RMTE OB 07141 422 383 64 5 —-6
¢. The number of students who lack basic skills . .~ (28( 10- 1 50-2 30-3 - *. 5 6
!\ﬁJ.TE)ATc!l:Ih?RPsS s(gpc'?(')u ()zkg [ 12,02 458 Base: 587
d. The number of dropouts ................ 29C 9-1 24-2 47-3 17- 4 2-5 1- 6
e. The number of teenage pregnancies . . . . . ... (30( 12-1 28-2 42-3 16- 4 I- 5 1- 6
f. The number of students drinking alcohol ...  (31( 33- 1 41- 2 19- 3 5- 4 *. 1- 6
g The number of students using drugs .. ...... (32( 14-1 45-2 34-3 6-4 —- 1- 6
ol e oG NER  33( 41 18- 50-3 284 %5 * g

Let me ask you about some regulations ard requirements for students at your
school. Do you think (READ EACH ITEM) (is/are) too stringent, just about right. or
too lenient?

Too Ajl:losltll Too Not
ROTATE — START AT “X" Stringent Right Lenient Sure
() a. Academic requirements for graduation .. ........ (34( 3-1 73- 2 21- 3 3- 4
() b. School discipline . ... v vvvvr e ennnn.. (35( 1-1 58- 2 41- 3 *.
( ) c Thelevel of tests . ......vvvvverinvnnnnnnns (36( 7-1 76- 2 15- 3 1- 4
() d. How students are promoted to the nextgrade ... .. . . (37( 1-1 60- 2 38-3 I- 4

22 Thinking about all the time yon spend i1 class with students, about what
percentage of that time do you actually spend teaching as opposed to disciplining
or administrative work?

| READ LIST IF HESITANT |

25% ofthetime ...............s (38( 2-1
26-50% of thetime .....ovvnuvn.. 11- 2
51-75% of the time ... .vvv..... 27- 3
76-100% of the time ............. 00- 4
NOUSHIC Lo v s cis e cnnas *.
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23 About what percentage of the time that you are actually teaching are your students
really paying attention?
| READ LIST IF HESITANT |

25% of thetime ...vvvvennnn... (39( 41
26:50% of thetime . .....ovunnn.. 22- 2
51-75% of thetime .............. 37- 3
76-100% of thetime ............. 36- 4
NOUSURC « v vsevreeenensnenens -5

2 4 Is your school actively involved in anti-drug and/or anti-alcohol campaigns, or not?

Yes,involved . ...l (40( 84- 1
Notinvolved . .....oiiiiiinn 16- 2
NOLSUIC .. vt it it et eisen s *

25 How helpful do you think each of the following would be in overcoming students’
* cducational disadvantages? (READ EACH ITEM) Would it help a lot, help allittle, or
not help at all?

N
N
() s o doose heschooltheywant® 1161 37-2 46-3 2 4
o s ompon Srucunes b @2( 771 21 2 223 %4
e inin alerschoolachiles uehas 2 66-1  29-2 43 1-4
o osdens r sl VA0 G 30- 1 4d- 2 26-3 - 4
() Dt pefore and aftr school eduesiond 45(44-1  45-2 11-3 14
bt g s mustreach (7421 21- 2 53 1-4
O i e e e more ccomtblelo o 3101 45-2 23-3 1.4
b g o monestoschouls i specdl 48( 61- 1  34- 2 53 1-4
O et or ol scools vib pecilieed — i0(4g-1 382 1223 2- 4
oo rogmms orsehoos or 001 o 4d- 1 38-2  15-3 34




26 I'm going to read you a list of statements concerning teachers. Would you tell me if
you strongly agree, somewhat agree, somewhat disagree, or strongly disagree with
cach statement about your colleagues at school? (READ EACH ITEM)

) Strongly Somewhat  Somewhat  Strongly Not
ROTATE — START AT “X” Agree Agree Disagree Disagree Sure
() a. They have minimal expectations for teaching and

T GIC 3-1 13- 2 21-3  6l- 4 I- 5
() b. They feel isolated from other educators ......... (52( 9-1 27- 2 24- 3 40- 4 .5
() ¢ They exchange ideas about technicues and subject ~ .
matier with colleagues .. . ......ovirernnn.n. (53( 52- 1 36- 2 7-3 4- 4 * 5
() d. They feel frusirated with administrative practices ...  (54( 37- 1 42- 2 11- 3 10- 4 * 5
() c. Theyhave alove or passion for teaching . .... ... (55( 43- 1 50- 2 0- 3 1- 4 I- 5
() £ They go through the motions of presenting , -
IfOMMANION v\ttt e aas (56( 5-1 23- 2 26- 3  45- 4 I- 5
() g They show lide expertise and personal knowledge in .
lecture MAterial . . oo et e eere e e et 67( 2-1 6- 2 18-3 72-4 I- 5

27 Less than 10% * of the nation’s school teachers are minerities. In your opinion, how
important is it to increase the number of minority teachers? Is it very important,
somewhat important, not very important, or not at all important?

Very important . .......uvininnns (58( 30- 1 X ‘

Somewhat important .. ... ... ..... 42- 2 (6010 Q.28)
Notveryimportant . ., ..o vvuvn. . 20- 3

Notatall importnt . ............. 7- 4 (SKIP TO Q.30)
NOUSURE . o v vt eeinnanennss I-5 )

28 How helpful do you think cach of the following would be in increasing the number
" oof minority teachers? (READ EACH ITEM) Would it help a lot, help a little, or not
help at all?

Base: 903 Not Not
HOTATE — START AT “X" Help Helpa Help Sure
a Lot Linle atAle
() a. Providing financial incemives for minority students
who want 10 become teachers ... vvrienrnnnns (59( 66- 1 30- 2 4- 3 *.
() b. Expanding recruitment programs to high schools ... (60( 53- 1 43- 2 4- 3 *.
#| () c. Involving minarity students by encouraging them to
DECOME IUIOTS .+ v v v e e e ers e cnnneasns e (61( 62- 1 35- 2 35 —_— g
() d. Recruiting from other professions . ............ 62( 31- 1 49- 2 19- 3 I- 4
' () c. Encourzging minority college students to consider
‘ 1C2ChINE CAMCCTS v et s vnees cnne e enrenrns (63( 65- 1 34- 2 1- 3 * 4

*11% according 1o Current Population Reports, 1988, Bureay of Census

143 . 150'
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29 The following is a list of statements concerning minorities and teaching. (READ
EACH ITEM) Do you think that is 2 major barrier, a minor barrier, or not a barrier
at all in keeping minorities from pursuing teaching careeis?

Not
Major Minor a Not
Base: 903 Barrier Barrier Barrier Sure
atAll
a. Traditionally, teaching is not a career that attracts )
T . (64(25- 1 45- 2 28- 3 1- 4
b. Better career opportunities exist in other professions
for minorities ............ ... ... ..., (65( 55-1 28- 2 16- 3 1- 4

¢. Not enough minorities are pursuing educational
training which qualifies them to be licensed as

teachers .. ... ... 66( 61- 1 29- 2 7- 3 2- 4

d. There is too much competition from non-minority
candidates for a limited number of teaching

POSTHONS. .. ..o v e teee e 67( 25- 1 41. 2 32- 3 1- 4

30 How often are teachers in your scheol recognized for good performance by your
scheol administration? Would you say always, very often, sometimes, occasionally,

or never?

Always ... ... 68( 5-1
Veryoften..................... 26- 2
Sometimes ...... ............. 29- 3
Occasionally . . ................. 31- 4
3 ) (A 8- 5
Notsuee ... ...l *.

3 1. How often are teachers in your school recognized for expertise by your school
administration — always, very often, sometimes, occasionally, or never?

Always .. ... .l (69( 4- 1
Veryoften..................... 21- 2
Sometimes .................... 32— 3
Occasionally . . ................. 35- 4
Never . oot e 8- 5
NOLSUEE . ... oo, *.

32 In your opinion, has your school administratior. set up roles that lead to
impersonal teaching, or not?

Yes,hassetup............... (700 25- 1
Nohasnot.................... 75- 2
Notsure .....oovvennnnnn 1- 3
3 3 Does your school administration place more emphasis on student discipline and
* control than on teaching, or not?
Yes, places more
emphasis on discipline . . ........ (71( 16- 1
No, doesnot .. ...... .. e 82- 2
Notsure .........ooniiunnan. 2-3




34 Here is a list of the skills and knowledge students acquire in the course of learning.
’ (READ EACH ITEM) How would you rate students at your school on that — excellent,
good, fair, or povi?

ROTATE — START AT “X” Excellent Good Fair Poor Shl'l(l,'te
( )a Readingskills ..................ccc0u.... (72( 18- 1 53- 2 22- 3 6- 4 5
( )b Writingskills . .......................... (73( 11- 1 41- 2 35- 3 13- 4 *5
( JeMathskills ... (74( 17- 1 55-2 233 4- 4 I- 5
( )d. Computerliteracy ........................ (75( 12- 1 39- 2 34- 3 13- 4 2-5
() e. Foreign languageskills . . ................... (76( 5-1 17-2  23-3  44-4 10- 5
( )£ Xnowledge of science subjects . ...... ........ (77( 10- 1 53- 2 32- 3 4- 4 1- 5
( ) g Knowledge of humanities subjects ............. (78( 6-1 45- 2 57- 3 10- 4 1- 5

35 How many of your students would you say are satisfied with their education —
* would you say all of them, many of them, some of them, a few of them, or none?

Allofthem .. .....oeoeeeenn.. 79( 5-1
Many......... .. ... ... ..... 69- 2
SOME. ..ot 22- 3
Afew . ..o 3- 4
Nome........................ *.

NotSure . ......ovveennen... 1- 6

56 Within the next five years how likely is it that you will leave ihe teaching proxession
" to go into some different occupation — very likely, fairly likely, not too likely, or not

at all likely?

Verylikely .................... 80( 14- 1
Fairlylikely. .. ................. 12- 2
Nottoolikely .................. 26- 3
Notatalllikely ................. 47- 4
v %
Notsure ...................... -

57 Allin all, how satisfied would you say you are with teaching as a career — very
* satisfied, somewhat satisfied, somewhat dissatisfied, or very dissatisfied?

Verysatisfied .. .............. *3(10( 50- 1
Somewhat safistied .............. 37- 2
Somewhat dissatisfied ............ 11- 3
Very dissatisfied . ... ............. 2- 4
Notsure .........cvvvunnvnn.n. —-5

s 152




38.

How many.students in your school come from families whose income is belov. the
average of the community — all of them, many of them, some of them, only a few,
or none?

Allofthem .................... ¢ 31
Many......oooiiiiiiie 35- 2
SOMe......ovvvviiin el 38- 3
Afew. ... 22- 4
NOME .. ovve e 1- 5
Notsure . . ........... il 1- 6
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What grade are you in?

Male?. ... (19 48- 1
Female? ............ ... ..., 52- 2

3 How often do your teachers give you feedback, such as comments other than grades,
on your homevork assignments?

Allof thetime .. ................ (20( 10- 1
Mostofthetime ............. .. 26- 2
Sometimes .................... 37- 3
Afewtimes.................... 14- 4
Hardlyever ................ .. 13- 5
421 Do you need help with schoslwork outside of class, or not?
* Yes,needhelp.................. (21( 32-1 (GO TO Q.4b)
No, don’tneed help . .. ... ........ 68- 2 (SKIP TO Q.5)
4b. Are your teache-s available to help you?
Yes,available .................. (22( 81- 1 BASE: 803
No,notavailable ................ 19- 2
4(3. Is there otier help available when your teachers are not?
| Yes,available ... .............. (23 ( 71-1 BASE: 837
' No,notavailable ................ 29- 2
5. How often do you think good students are given recognition by teachers in your
school?
} Aliofthetime .................. (24( 21- 1
Mostofthetime ................ 36- 2
Sometimes ... ... ..., 29- 3
Afewtimes.................... 8 4
Hardlyever.................... 5-5
6. How often do you have classroom activities that get you excited about the subject
matter?
Allofthetime ........c..c.onn... 25(4 1
Mostof thetime ................ 13- 2
| Somtimes ..................... 36- 3
} Afewtimes.... ............... 25- 4
| Hardlyever.................... 22- 5
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i How often are you encouraged by your teachers to ask questions in class?

Allofthetime .................. (26( 20- 1
Mostof thetime ................ 29- 2
Sometimes .......oiuirinieenn 28- 5
Afewtimes.................... 14- 4
Hardlyever.................... 9-5
8 How often do you feel that ydu get personal attention from your teachers?
© Allofthetime - ..o vvvvennnnn. 27( 6-1
Mostofthetime ................ 19- 2
Sometimes ...........cc0cen.nn 54— 5
Afewtimes.................... 21- 4
Hardlyever.........c...covvnn.. 20- 5

9 The following is a list describing teachers performance. For each, please tell me
how many of your teackers do it this way. Would it be all of them, many, some, a few,

or hardly any?

Hardly
All Many Some A Few Any
a. Know theirsubjectswell .................. (28( 51- 1 35- 2 11- 3 3- 4 1- 5
b. Come to class well-prepared ................. (29( 40- 1 37- 2 13- 3 3- 4 1- 5
¢. Make themselves clear and easy t> understand . . . .. (30( 23- 1 36- 2 30- 3 8- 4 2-5
e o sbout he subfee mater . Gl(2-1 31-2 283 -4 45
e. Areable to control theirclasses ... ........... (52( 29- 1 32- 2 26- 3 11- 4 6- 5

f. Pay i individual students’ needs
iSRRI (3(25-1 29-2  27-3 134 65

10 Which of the following have you talked with your teachers about outside of class?

Yes No Sl:l(:‘te
2 CUTTERL NS . o eoeeeeennenee een (34( 42- 1 44- 2 15- 3 BASE: 2727
b. Your personal problems or your problems at home . . (35( 20- 1 73- 2 7-3
¢. Movies, television programs, or music .. ........ (36( 56- 1 36- 2 83 BASE: 1752*
d. Your plans after high school ... ............. (37(57- 1 36- 2 6- 3
e. Personal iuterests and hobbies . ... ............ (38( 50- 1 39- 2 10- 3
. Your problems with ther students . ............ (39( 37- 1 54- 2 0- 3
B o ol e L @(1-1 8- 2 9-3 i

*High school students waly

.
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11.

Do you agree or disagtee with the following statements about your teachers?

Not
Agree Disagree Sure
. Most of my teachers care about their students . . . . . (42( 70- 1 12- 2 19- 3
. Some of my teachers show no interest in .
theirstudents ........................... (43( 29- 1 58- 2 13- 3
. My teachers encourage students to do as well as they
CAM Lttt et e e (44( 82- 1 8- 2 16- 3
. Minority students are not treated as well by our
teachers as other students . . .. ............... (45( 19- 1 61- 2 20- 3
. Most of my teachers treat their students fairly . . . . . . (46( 74- 1 16- 2 10- 3

12a.

12b.

13.

14.

Generally, is the student/teacher relationship at your school excellent, good, fair, or
poor?

Excellent ..................... (47(15-1 1

o D 55- 2 J  GHPTOQI3)
BAE .o 26- 3

POOT ..o 4- 4 (GO TO Q.12b)

When this relationship is fair or poor, whose responsibility .. you think it is?
CHECK ONE ITEM ONLY

Mainly the teachers' responsibility .................. (48( 12- 1 BASE: 795
Mainly the students' responsibility .................. 10- 2

Both teachers’ and students' responsibilities . ........... 55- 3

Mainly school administration’s responsibility ........... 4- 4

NOUSUTE . .. vesene e et e e e 19- 5 497
How often have you teased your classmates for getting good grades?

N (50( 37- 1
Afewtimes............... .... 34- 2

SOMUMES .« oo oo, 19- 3

Mostofthetime ................ 5- 4

All of thetime . . ... ............. 4- 5

Do you fook up to classmates who do well, or not?

Lookuptothem . ............... (51( 64- 1

Don'tlook uptothem ............ (36- 2




3 CARD 2 884005-SB
15 How many students in your school do you know who...

More Between Not
BASE: 1755 Than 10 3-9 lor2 None Sure
a. Have been pregnant or gotien somebody pregnanz . (52( 9- 1 34- 2 29- 3 21- 4 6- 5
b. Can’tread?...Base:2720 .. ... oveeerirrnnn.. G3( 5-1 6- 2 14- 3 58- 4 17- 5
d. Usedrugs?...Base:2726 ................... (54( 25- 1 17- 2 14- 3 30- 4 14- 5
d. Drink alcohol?...Base: 2721 . ............... (55( 47- 1 11- 2 19- 3 22- 4 10- §
e. Attempted/committed suicide?...Base: 1747 .. .... \56( 4- 1 12- 2 35-3 37- 4 13- 5
f. Are constantly disciplined by teachers...Base: 2717 (57( 30- 1 30- 2 24- 3 7- 4 9- 8
b e orbeomevlertuih abersuders 0231 2%-2  27-3  1-4 15
N B g (5.1 1322 323 384 125
16 How many students who you know personally have dropped out of your scheol?
* Morethan10 ..ol Go( 9-° BASE: 1749

Between3-9 ................. ) 29- 2 (GO T0 Q.17)

1002 oot 32- 3

NOME . . eee e e 31- 4 {SKIP T0 (.18)

17 Which of the following was an important factor ia these drop-out cases?

Important Nota Not
BASE: 1189 Factor Factor Sure
a. Theswdentneededajob ................... (61 ( 31- 1 39- 2 31- 3
b. The studentwas pregnant ................... 62( 51- 1 36- 2 13- 3
c. The student had a family problem ............ (63( 30 1 29- 2 34- 3
d. Thestudentfeltbored ...............oo.... 64( 47- 1 31- 2 22- 3
E The student was under peer pressure ... ........ 65( 25- 1 43- 2 32-3
18 Do you usully wunt to do as well as you can in school, or doesn’t it matter?
Iwanttodoaswellaslcan ........ (66( 92- 1
Itdoesn’t mattertome .. ...... ... 3-2

19 How does it make you feel when you get a really low grade? Do you feel:

VEryupsel ............ooeevnnn. 67(51- 1
Alideupsel ............... ) 43- 2
Itdoesn’t mattertome . ........... 6- 3

2(), How many hours a day do you spend on your homework?

Less than halfanhour .. .......... (68( 31- 1
Aboutanhour.................. 47- 2
Two to those hours ..o vvvvvuvnns. 18- 3
Four houssormore . .....% . cv. ... 3- 4




22.

24.

25.

26.

27.

How dv you feel about going to school?

Liook forward toit .............. (69( 44- 1

I dor't care one way or the other . .. .. 53- 2

I really don't like going t6 school .. . . . 23- 3

How often do you read books or articles that have not been assigned but interest
you personally?

Everyday ..................... (70( 23- 1

2-3timesaweek ................ 28- 2

Onceaweek . .................. 18- 3

Onceamonth .................. 12- 4

Raelyormever ............ .... 18- 5

About how much television do yon watch each day on school days?
8hoUrS Ormoie «.ovvvvvnnnn... (71( 12- {

G-Thours . .o vvv v 9- 2

4-5hours .. ..., 21- 3

2-3hours . ... 28- 4

Lessthan2hours ............... 27- 5

NeveewatchTV ................. 3-6

ifow likely i~ it that you will finish high school?

Verylikely .. ................. (72( 90- 1 BASE: 1741
Somewhatlikely ........... 8-2 (SKIP T0 @ 26)
Somewiatunlikely. .............. 1- 3 .
Veryunlikely .. .. .............. 1- 4 (%070 Q25)

Would any of the following keep you in schvol? CHECK AS MANY AS APPLY
BASE: 29

a. Work-study programs at school where you can earp some

111071 L (73( 73- 1
b. Smaller classes or speciul programs where you car really X

AN .« o (74( 44- 1
¢. Individual help from teacher . .................... (75( 36- 1
d. Counseling services which ¢ .n help with personal or family

PrObIEMS . . .. (76( 34- 1

e. Workshops at school where you can learn practical skills . . . (77( 44- 1 78-802

How often did y: »: cut classes during the last month?

Morethan 8times ............ 2*(10( 4- 1

GUOBUMES - .o oeersennnnnnn. 5- 2

Lessthan 4 tmes . .. .o.ovveen.... 18- 3

N 74- 4

What is your most favorite subject? CHECK ONE ITEM

Arvmusic/performing English. . ................ (11( 18- 1
arts —7% : - .

Langusge %  Socilswdies ............. 14- 2

Gym, PE —6% Mah ................... 25- 3

390“:P8 ead —%‘;’/3 SCIeNCe .. ..vvrneeiinnns 17- 4

Computers .o Other (WRITELY):

None - 3% -5

Omer — "‘% ——— ¢ K ¢ s & % s % e




: - CARD 2 884005-SB
28 What is your least favorite sabject? CHECK ONE ITEM
* Armusic/performing English... .............. (12( 24- 1
Latguage Z 2% Social sudies ...l 23- 2
Gym, PE —-1% Math ......... ..ot 27- 3
f’Pe“inaV p —1%  Science ................. 17- 4
anc:ggszrslm ¢ ~ "« Other (WRITEIN):
........... 35  213-216Z

29 On your ast report card, what grade did you get for each subject? C.IECK ONE
*  GRADE FOR EACH SUBJECT

A B c D E
LENgsh © oo o (7( 241 36- 2 26- 3 10- 4 5-5
! 2.S0cial SWAIES + . ... e (18( 28- 1 32- 2 25- 3 11- 4 4- 5
| BMath .. 19(26-1  36-4 2223  11-4 6- 5
A8CINCE vt e e (ZO( 20- 1 33- 2 25- 3 8- 4 5-5
5. Others (WRITE IN):
B RTPPRT @I -1 -2 -3 -4 -5
30 How likely is it that you will go to college?
" Verylikely ..ui (22( 58- 1
Somewhatlikely ................ 21- 2
Somewhat unlikely. .. ............ 4- 3
Veryunlikely .. ................. 5- 4
NOUSUPE . .\ o vveeeeeen 11- 5
3 ] Are any of the following services and activities available at your school? CHECK ONE
*  ANSWER FOR EACK ITEM
Not Not
Available Available Sure
a. Health counseling for students . . .. ............ (23( 45- 1 21- 2 34- 3 BAﬁl-::
1743
b. Carcer planning and counseling for students .. ... (24( 76- 1 9- 2 15- 3
¢. Programs 0 help sdents with personal problems .. (25( 58- 1 17- 2 25- 3
d. College planning and counseling for students . . . . . . (26( 69- 1 11- 2 20- 3
e. Befe= and after school educational programs . . . . . (27( 40- 3 28- 2 32- 3
£ After school activuies such as arts and sports . . . . . . (28( 79- 1 13- 2 8- 3
3 Is your school invelved in anti-drug and/or anti-alcokol campaigns, or not?
Yes,involved . .. ................ (29( 78- 1
No,notinvolved .. ............... 22- 2




6 CARD 2 884005-SR
5 3 On the follew 33 topics, is your school too difficult, just a5out right, or too easy?

Just
Too About
Difficult Right Easy
a. Academic requirement for graduation . .. ........ (30( 13- 1 81- 2 7- 3
b. School discipline .. ........oiiiiiinin (31( 28- ¢ 59- 2 13- 3
L (32( 21- 1 72- 2 7- 3
d. Standards for moving forward a grade .......... (33( 18- 1 71- 2 11- 3 2347

34 Have you ever used a computer in school, or not?
L]

Yes,haveused ............vue... (35( 86- 1
No,havenotused ......... ..... 14- 2

35 Do you have a cemputer at home, or not?
L]
Yes, liave a computer athome . ... ... (36( 27- 1
&
No, do not have a computer at home .. C3- 2

%6 Do you agree or disagree with each of the following statements about your school
™ aad yourself?

S i oo tatmyechersdontrelly e 5 9-2 23 584 45
" i endstschoalvho cnbelp mewhenl 0 s 1 30- 2 -3 54 375
© g te o e wkmoWen el 000141 202 20-3 39-4 65
d. 1am full of hope for my future . .. ............. (40( 59- 1 26- 2 0- 3 3- 4 6- 5
“ ooy clamatsdool dostintensor (141 222 313 34 4 s
b it o e sredyging ohpmein 6 1002 13 614 65
B Someon sudents i vachore e S 3131 232 26-3 244 145
g i ey S ecuse e @91 162 B3 334 145

fe2,
‘)
ek




7 CARD 2 884005-SB
37 When you are in each of vour classes, and your teacher is teaching, about how much
of the time are you really listening?
Almost All Most of Some of Almost None Net
the Time the Time the Time of the Time Sure
a English ..o (45( 27- 1 38- 2 24- 3 9- 4 1- 5
D. SoCil SWUAIES .. vevrsere e eiraanaenss 46(26-1 342  25-3 13- 4 2- 5
COMA . e (47( 40- 1 30- 2 19- 3 10- 4 1- 5
1 R A, (48( 32- 1 32- 2 21- 3 12- 4 2-5
58 How often do your parents visit your school?
Everyweek ....oves veinienns. “4( 5-1
Onceortwiccamonth . ........... 11- 2
Once or twice during the school year . . 38- 3
Rarelyornever ............. ... 45- 4
39 Do you live...
with both your father and mother? . ... (50( 68- 1
With one parent and his‘her
COMPANION? ... v e vseerrvnnns 12- 2
with fatheroniy? . ......oiuien... 33
With mothezonly? ............... 14- 4
With other adults? ............... 35
40 On school days, how often do you come home when there is no adult at home?
Bveryday ............. i (51 ( 35- 1
2-30mesaweek ... urtiuihiihns 19- 2
Onceaweek ..o.vvvirereennnns. 10- 3
Onceamonth .................. 6- 4
Rarelyornever . ....oovvvivenn.. 20- 5
41 How often do you discuss your homework with your pare ts?
Bveryday . ooveeeis e (52( 18- 1
23timesaweek . .ouiiiiiin s 23- 2
Onceaweek......ooovinvnnnnnn 17- 3
ONCCAMOMS +uvvvrererrennnnns 11- 4
Rarelyornever ............uus . 32-5
42 How often do you talk about things that happen at school with your parents?
R T (53¢ 40- 1
230mesaweek . oovirirneaans 25- 2
Onceaweek . oo vnnnnnnnnnnnns 12- 3
Oncecamonth ... covnnenninnnnns - 4
Rarelyornever ............viut 17- 5




45.

46a.

46b.

47a.

47b.

48.

From what you know, what is the last grade or level of schoul your father
completed?

Less than high school .. ... ..v\tss (54( 11- 1

High school graduate .. .. ......... 29- 2

Some college ....vivniiiien.nn. 13- 3

Collegegraduate ..........c..vuu 22- 4

Postgradvate .................. 7-5

NOUSUIC . o v vvv v ierneneennens 19- 6

What is the last grade or level of school your mother completed?
Less than high school ... vuvvtss. (55( 11- 1

High school graduate ... .......... 35- 2

Somecollege ... ..iiiniiinnns 14- 3

College graduate ........ovvvnn.. 20- 4

Postgraduate .................. 6- 5

NOLSUre o o vov i e ns 14- 6

low likely is it that you would ever consider becoming a teacher?
Verylikely ......coviniinnin, (56( 12- 1

Somewhatlikely ................ 18- 2

Nottoolikely ......o..oiiiinnn, 25- 3

Notlikelyatall ................. 44- 4

Are there any adules that you admire and would like to be like?

TS o ae e (57( 63- 1 (G0 TO Q.A6B)
N0 et e 37- 2 (SKIP TO Q.47a)

What do you admire most about that person: BASE: 1695

Caring/Sensitive — 17%, Intelligent/
Knowledgeable — 11%, Talents/Abilities
— 11%, Appearance — 7%, Like Work

They Du/Career — 7%, Good Personality =

~ (%, Successful — 6%, Determination/ (78'592

Drive — 6%, Income —5% ... .... (60-601)

Are there any teachers that you admire and would like to be like?
T (G2( 35- 1 (GO TO Q471)
N0 e s 05- 2 (SKIP TO Q.48)

What do you admire most about that teacher?
Caring/Sensitive — 29%, Teaching Skills/ .

Class Interesting — 15%. Intelligent — A
13% , Sense of [unior ~ 9%, ; (65'(’4)
Commupication — 7% .o iiin e enn (65-()())

Abvout how many students are tliere in your classes?

i

(67-68)
Lessthan 20 .. .. oveeeenunnnen. 15%
20:25 i s 41%
2030 Liiiiiiiies e 32%
Morethan30 .........cvveen.n. 11%
1 P 24.8




49.

50.

51.

52a.

52b.

Allin all, how satisfied would you say you are with your education — very satisfied,
somewhat satisiied, somewhat dissatisfied, or \ery dissatisfied?

Verysatisfiod . oo ov v v inn e (69( 35-1
Somewhatsatisfied ............. 52- 2
Somewhat dissatisfied ... ....... 9-3
Very dissatisfied . . oo v o vveennnn s 4- 4

Do you consider yourself Hispanic, or not?

Yes, ISpanic +.vvs vervrnnniinn (70( 8-1

No, not HHSPAniC oo vvvvvvvn.vers. 78- 2

NOUSUTE « v v e v e vnsrenrnenennns 15- 3

Do you consider yourself White, Black, Asian, or what?

WHHE . o v e e e vreennnns crnnnnns (71( 74- 1

BICK. .o veeeiiciiiees e 15- 2

L 1- 3

0 5- 4

T SN 2-5

e R 2- 6

Do you have a job where you earn money after school, or not?
SR (72( 41- 1 (60 TO Q.520)
N0 tere ey 59- 2

How many hours a week do you work?

I__I__l hours BASE: 1009

(73-4)
Lessthan 10 .. vvvvvsvvvnnnnnnss 39%
1410 o oveer e 206%
2020 cith aeieeaeeneans 21%
BDOTMOMC . o v v s ernernsnnsnes 13%
YT T 148 75-80

That compfetes the inteiview. Thank you very much for your cuoperation!

Time Ended: ( AM.
(—_PM.

75-80%

Jods

64
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