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AS epectal education continues to deliver services 10 1nCreasing
numbers of students in the lower grades, and s thece students enter
secondary schools, the future of mildly handicapped students once they
graduate or leave school programs 1S an increasing cause of concern for
parents, educators, administrators and the students themselves. The
concern may be yell founded 1n that there are 250,000 to 300,000 students
‘¥ith handicaps who are leaving publicly supported educstion programs each
year (will, 1964). Many young people leave school environments hoping to
find employment and are often frustrated by their inubility to do so. The
US. Commission on Civil Rights (1983), reported that unemployment rates
among handicapped individuals are much higher than amaong non-handicapped
individuals and that approximately S0%-75% of aduit handicapped workers
ére unempioyed. The implications are that the handicapped students leaving
the school system are even less competent than their non-nandicapped
peers. According to the 1979 predictions made by the Bureau of Education
for the Handicapped, of the 2,5000,000 handicapped students eaving school
between 1979 and 1983, only 215 would obtain full employment or be
enrolled in institutions of higher learning (Barrett, 1983). with the
increasing number of students in special education, and the lack of attention
given to the transition between secondary schoo! and the work force, the
probiem may become more profound, if steps to intervene are not
forthcoming.

The recent reform movement and the push for excellence have brought
about curriculum and competency changes. Many secondary schools are
emphasizing the core curriculum and limiting *soft” classes while requiring

81l s*udents to meet acceptable achievement levels prior to graduation,
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Omitted from tne effective schools aporoach snd rmany current secandary

education, and the development of personal traits employabnlity skills. To
compound the problems many states require students to pass minimum
competency examinations 1n order to receive 8 diploms equivalent to their
peers. Teachers feel the strain and responsitility to tesch students the
neressery content ereas to sfford students an opportumity to psss these
exams. According to Berrett (1983), teachers feel there 1s ittle correlation
between the reguler written high school proficiency examinaticn and res!
life situations faced by special education students upon graduation.
Unfortunately fqr too much classroom time is spent preparing students for
these tests, rather than preparing them for successful employment.
Vocationai education is not available in all districts, and vocational skill
does not necessarily equate with successful employment.

While exemining the necds of secondary students and their trensition
irto adulthood, it is important to distinguish between the demands placed on
special educators and the needs of secondary students. The silver lining 1n
this cloud is that it is possibie to address both of these problems with an
instructionally effective method for meeting the vocstiona) needs of
students and instructional demands placed on both teacher and student,
without sacrificing time devoted to content areas. which is indeed the
purpose of this paper.

Special educators need to carefully enalyze teaching strategies,
philosophies, and the newly placed expectations demanded of teschers in he
form of minimum competency testing, minimal vocaticnal trai~ng, snd both
tougher curriculum standards and gredustion requirements. Many teachers

feel the need to teach content areas for two reasons. First, in arder for



students to fulfill gradustion requirements students must receive

coursework in the areas mandsted by the state or local school district. This
variety of course work can be extrernely ta:ing on slready over extended
special education programs. Stocial educstion teachers may find
themselves teaching, grammar, english 11terature, american hterature,
compositior, U.S. history, world history, drivers education, earth sclence,
life science, etc. The list is exhaustive, but nonetheless required for
graduation.

To further complicate the issue, many special education teachers are
struggling to give mildly handicapped students an opportunity to earn a
diploma rather than a differential diploma or certificate of completion.
Special educators report frustration from having to teach and reteach pure
academic proficiencies which the learning handicapped students are unable
to master. Teachers report that the dropout rate for their students is high,
and attendance records low, because a fragmented curriculum is necessary
in order to remediate missed components of high school proficiency
examinations (Barrett, 1983). The result of this attention may result in
special education personnel teaching to the test. Although many students
may learn basic skills, by teaching to the test educators may not be
attending to sociel skills training, vocational training, and the individual
needs of our students. Furthermore, the time required to emphasize basic
skills, provide 8 curriculum sufficient to meet graduation requirements, and
maintain IEP’s, is already overextended without having to add career
education, voc. ed., and elective classes.

The problems secondery special education students face may be

frightening and often {imes overwhelming to them. With higher academic

standards being advocated, and fewer vocational educstion opportunities




available, as a result of the excellence movement of the early 1880's, 1t 15
no wonder that the number of dropouts 1n the special education nopulation
are rising. tducation Daily (1986), reported that the dropout rate among
handicapped students exceeded the dropout rate of non-handicapped students
for the 1985-86 school year by at least 103%. Among handicapped students
over age 16, 26.3% dropped out of school compared to OSEP reported 14-18%
for non-handicapped peers. M; Idly handicapped students already suffer from
poor employability, and without a diploma their futures are 1ndeed In
question.

Special educators need to realize that the effort exerted and the
education provided for students In secondary cpecial educaticn programs
must be extended and generaiized into the students adult life. This does not
mean extending the number of years services are provided, but rather
through instruction, instilling the qualities and traits necessary to survive
in the adult work force. In the late seventies and early eighties, career
education was advocated as a solution to teaching handirapped students now
to live, as well 2s, how to earn 2 living. Although at first glance career
education seems like a viable solution to the proolem, given the context in
which special education services are currently deliverec and the
overextension of secondary special education teachers, the plan may simply
be too time consuming and lacking in administrative support.

Although differential graduation standards have been proposed for
learning handicapped students, state and school policies have not always
embraced this notion. Differential standards committees such as Project
Workability, have proposed that minimum levels of proficiency In career
education, vocational education, work exrerience, and ingependent living

skills be accepted as the basic curriculum framework for the graduat:on of



legrning hsndicspped students for whom an IEF team determined reqular

proficiency standards are ingppropriate. 1t 14 proposed that handicapped
students who develop & level of proficiency in these aress will be shle to
enter the labor merket with the sslsble skills needed to attein econamic
usefulness and/or achieve their maximum level g ndependent hiving
(Rarrett, 1983). Adopting differential standards, may send & clesr message
that academics and content erea sre impossible and nonsensical to tesch
mildly hendicapped students. There are those mildly hendicapped students
for whom a well rounded education is appropriste and to absndon content
areas and curriculum frameworks may inceed be 8 disservice.

The concept of career education has merit, but as described in the
literature, it may simply be just snother sub)ect teachers are required to
teach, with little reinforcement or noticeable resuits. The solution then
‘ becomes one of borrowing the concept of career educstion and infusing it
into today's learning contexts and delivering it simuitaneously within ‘he
necessary content éreas. Rather than meaking time concessions it 1s
possible to incorporate career thinking and ideology into subject arees.
Since special educetion students have difficulty generalizing knowledge,
this approach would teach basic skills all the while generglizing the skills
tnd traits necessary to succeed in the adult work force,

If you recognize the problems mentioned above ss deterrents to the
teaching process and the celivery of an appropriate educstion for mildly
handicapped students, then practical solutions to these problems are
available. If you are still not convinced, et me further persusde you. Smith
and Jenkins (1986) suggest that the fundamental purpose of schooling is to

prepare the learning disabled to lead independent, productive adult lives.

Furthermore, the fundamental goal of professionals in lesrning dissbilities,




ana 1n special education in general 15 to facilitate the develooment of well

adjusted, successful adults (Palloway, Smith, Patton, 1984) |f equcators
believe current practices meet these fundamental goals then by all means
they should continue with their teaching p. ~grams and spread the word, but
if on the other hand educators feel current practices overlook these
fundamental goals, then the time has come to address this 1ssue with

practical solutons.

THE PROGRA

—

Are we really preparing special education students for thé future, or
are we simply providing information and hoping they can generalize the
knowledge to their lives the same way regular education students do?
Educators of secondary special education students can simulate an
employment experience within schools and classrooms. The last thing
educators need today is a new program for developing social skills, life
skills, work ethics and marketable traits that requires limiting time n one
content area to mike time for a new program. It may not be necessary to
add 2nother stress to the already overstuffed curriculum. Social skills, life
skills, work ethics and personal traits can be taught to stucents by
manipulating environments, discipline, and academic content. Simply by
changing the classroom routine and assignment structure a teacner can
incorporate training in the skills necessary for successful transition into
adult life.

The goal of this program is to explain how educators can implement
the skills necessary for success in the working world, by manipulating the
pre-existing or IEP developed curriculum and environment. it 1s 1important

tonote that these skills can be taugnt witnout a special curricuium tnat




requires time out from the basic tesching schedule  Barrett, (1963)
reported that 1n & survey of 500 businessmen describing reascns why
employees were terminsted the results are s follows tardiness, 23 6%,
nability to follow directions 29.3%, doesn't take work seriopusiy 24.5%, poor
attitude towsrd the pubiic 18.6%, sbcenteeicm 10.8%3, production sCCuracy
6.7% and production speed 6 7. Mote that work performance 1nadequacies
ranked last. Figure 1 is a cluster of the abilities, expectations, and
standards in which our students may need coaching and training.- with these
skills in their repertoire, the world becomes more Inviting for our students,
and filled with countless opportunities and continued successes jor the

mildly handicapped population.

Teacher's Role

The first phase to rethinking the delivery of educstions] szrvices to
secondary special education teschers is to rethink the teachers role.
Students model the behaviors end characteristics teachers show them. If
teachers always give them a pencil when they are unprepared, excuse them
for tardiness or late homework, and rescue them from troubles with their
peers, they will forever be dependent. The dependent, overly cautious,
tentative and fearful young sdult is not the type of person educators should
strive to graduate from special education programs.

The first dilemma a teacher should solve , is to decide on her/his
goals. It is essential to have ¢ cleer visior on what characteristics or
traits students should have by the completion of the program. This should
include personality traits and employability skills, as well as academic
skills. A strong somewnat suthoritarian teacher sets high gnals and the

students seem to reach the expectations. A teacher who provides too safe

1y




FIGURE 1.
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gn envirenment does not give students a challenge to meet i teschers do
not have high goals and expectstions of mildly hendicapped students, these
students will need @ sefe environment forever. After students leave schoal

teachers can no longer guarant -e that safe haven

Practice arena

Before beginning these teaching strategies the special ecucation
teacher should cbserve the regular classroam environment and the
mechanisms that make the class run. There may indeed be a strong
Correlation between the regular classroom teachers expectations of
students and employers expectations of ernployees. The regular classroom
is the perfect prectice arena. By teaching e student the traits to be
successful in the meinstream they will have many of the necessary skills to
be successful in the market place. A student will not be successfully
mainstreamed if he can never find his homework, asks questions
inappropristely, loses necessary items or cannot get along with his peers.
The reguler classroom teacher may serve as 8 pseudo employer .

The premise is that an employer will be willing to give the benefit of
the doubt to the emplayee who is always punctual, ready to help, dedicated,
and responsible. An employer would be likely to dismiss the emplayee who
can't get along with his co-workers or who doesn't exhibit honesty, alti.cugh

this employee may never make technical or skill errors.

Lezson Planning

As witii teaching in genersl the planning phase of & program of this
type is essential to your teaching success. Two things must accur in this

phase, first, the teacher must be completely at ease with the content being




teught end be open 1o & new perspective. Secondly the content must be
cerefully anslyzed in order o raise pertinent points that will promote
personsl treits end work ethics. This requires plenning. Typicslly
curriculum is viewed as a hierarchy of skills.. The criticel point is thet for
lesrning to teke place, students do not alweys have Lo mester 611 the
information in the first ievel of tho hierarchy before moving on to the next
level. For example, reading is often outlined &< & hiersrchy of skills (see
example). However, reading cen be meéningful if students heve only limited
skills in &1l of the aress. Perhaps teachers should think sbout & content
ores (reeding) es & pie graph. With every subject eree we cen divide it into
its components and stretegies, creste new strategies and tilt the greph to
emphasize the preferred delivery mode. To mske this mare comprehenuible

note the example.

beianil i ‘\S ] wsan
Gomponents of o resding ez Belenced Reeding Program

1) Word Attack
8) phonics
b)structure anslysis
AN se c) sight words
(75T P O d) coniext clues
LT IN | T .3"11.}.: - e) dictionsry
j.;;;' e 2) Comprehension
conLext clues 6) literel
" '/cause and effect D) interpretative
SERRR : o c) critical
“ Ijl'( i 3) Levels
; N \,.=5ecuen:m; &) word enelysis

generalizetion to life skills N E=s b) fects, detsils
c) main idess

d) sequencing

comprehension

Meaningful reading ectiv:ties and reading improvement cen occur if

students heve enough skills in each of the cress 1o gather meening and thus

[—y




‘make generalizations to their lives |f this occurs students will be much
more wilh’ﬁg and able to open books and read Based on the needs of the
student’s rotate the curriculum P1e such that both the teacher and student
goals are given attention. Rather than concentrating efforts at a level in
the hierarchy until students demonstrate mastery, efforts can be rotated
and whole concepts taught and not simply routine asks, Rotating emphasis
on specific skill areas and incorporating them into meaningful activities,
will give students motivation and thus improve their reading levels. The
hope is that the goals will be met and teachers can move away from the rote
and mundane activities ucually associated with teaching students with poor

reading skills.

Evamoleg

The iollowing clusters are examples of important personality and
employability traits that educators can help instill in their students and
usually with very little effort. These simple examples are a few brief
ideas, but should give teachers 2 Sense for the task at hand. The final three
examples are specific lessons designed to maintain the essence of a content
area lesson, yet help to build the personaiity trait and work ethics

necessary for suctessful employment.

]on term rOJECtS r UIre dateDOOKS
j D /an planning sheets

— insist past work be
cataloged and saved
' (then use it again)

[_ ORGANIZATION

homework
activities based on
contracts 14




current events
contraTts ,——

—— allow curriculurn options

DECISION MAKING‘
allow students to make

Choices, with full knowledge
of possible consequences

teach planning and plan real events

teach time management
l strategies

constant] ' —contracts
: y —— PROPER USE OF TIME
monitor time

- / ‘ e

utilize in class timed work
and out of class long term projects
time

fund raising

peer 1utormg

100%
hfgew°rk ABILITY TO WORK IN
P A GROUP

|

games

peer editing and group projects
review




give students

books to care for

grve students responsibility

| DEPENDABILITY use students to help

allow stu

, R " with parent contact

don't overuse short

independent assignments .
P g require stucents to

provide their own
dents do many of the materials

classes secretarial duties

current events

conversat

contracts

be an excellent l

”'ey SENSE OF FAIRNESS

ions examples
allow the whole group L USe examp
from

. ;
t9 pa.rtTmpate A literature
discipline matters

motivate intrinsically

'
]

I—— publish stucent work

-

com.nont l

»-

+RIDE IN WORK group projects

on _ _J

pricc "~ work

require long term projects reflection of self




Reading

Reading 1s tne one subject area where personal and ernployability
traits can be stressed everyday Select books and stories that involve
decision making and stress skills related to everyday lwving (hoose
literature that involves a variety of characters As an example, we can

apply this technique to Treasure Island. Whether the book 1S read aloud,

with a large group, small group or individually, this teaching strategy will
be effective for promoting employability skills. Rather than routine book
reports, or vocabulary lessons, reinforce and review the story using this
activity.

Step 1. Have students do personality clusters of the main characters. These

may be started at the beginning of the story and updated as the story
unfolds (Example 1).

Step 2. As a group or individually, have students sort the personality traits
into positive, negative, and neutral.

Step 3. Based solely on personality traits, have students brain storm and
predict the future of these characiers. Always incluge future occupations
and all of the possibilities. Be sure students understand the connect;on
between the personality trait and the traits necessary to be successful at a
particular job.

Step 4. Try deleting negative traits and then hypothesizing about the
occupational opportunities afforded each character as their personalities
and values change. |t seems so simple, and it really is. A classical piece of
literature was used to provide students with a series of activities that
emphasized important character traits and their associations with future
goals. Remember, teachers are not maximizing the content or their efforts
If they only require students to pronounce the words correctly and
remember the sequence of events.

1y




Letter 'writing

The writing component of most competency exarmnations usually
cont&in & letter wrting phase. In order to biend letter writing and
attention to personelity and employability traits the fallovwing ides may
meet the demand. An excelient group wniting activity involves students
Commenting on visitors to their classroom or someone whose performence
impacts on their lives. This activity allows 8 student to assume the role of
the empliyer and evaluate another person’s performance. After students
have been introduced to the components of a business letter and/or friendly
letter, this activity cen reinforce those skills and emphasize employability
traits as well. Inthis case students wrote a letterto 8 supervising
professor about the studert tescher placed in their classroom. The sctivity
needs guidance in order to provide students with the topics that need
ettention (Exemple 2).

1) Heve students write & quick peragraph sbout their student teacher. The
paragraph does not have to perfect. The point isto just jot down some basic
ideas.

2) As o group have students cluster the qualities thet students feel meke &
good teacher.

3) Next have students clusters the personality traits and abilities of their
student teacher. Be sure students include a1l ideas from their personel
paragraphs.

4) Using colored pencils match the qualities of 8 good teacher in Cluster 1
snd the qualities of the student tescher in Cluster 2.

S) Use an overhead projector and overhesds with ruled lines to write the
letter. Have students volunteer to write the hesdings.




6} To write the body of the letter select the matching charatteristics from
toth clusters to develop the topic sentences 1t 1= slso important to note
the qualities o7 & goad teacher that their student teacher may not have
exemplified. These points also need to be included in the letter, but
diplomatically and with tact.

The letter need never be mailed, but 15 15 an opportumty to write for
an sudience. All opportunities to write for en sudience other than the
teacher should be encouraged. This activity s en excellent opporturnty ror
students to evaluate another person’s performance and compare their own
strengths snd weaknesses. Students may write letters or evsluations abaut
8 guest speaker, & university student observer, the school nurse, or

principal. The possibilities are limitless.

Social Studies

when teaching social studies teachers should incorporate biogrephical
data as much as possible. Events have much more mesning if we em.phasize
the people who took part in the events. It is therefore possible to identify

with people who sctually lived the event. Be sure to emphasize the traits

that made people successful, but don't make them so grendiose that no ane

can identify with the famous person. Similar to letier writing activity,
students con evaluate a historicel figure. After students have been
introduced to & historical figure, and perhaps done research on their own

this activity is useful in emphasizing employability and personality traits.




1) After students feel they know a historical figure, have t 'em do & two
two ring of cluster. The inside ring is for personality tre1ts. The outside

ring is accomplishments or reasons for fame or events that led to fame
(Example 3).

2) After clustering, have students metch or color code the queiities tnhet
helped the person accomplish so many things.

3) From this point students can creste an evaluation of a famous persons

performance in specific situstions. Encourage students to look for
weaknesses.

4) Another fun activity to do with students is to have them match their
peers quslities to those of the historical figures. Have each student match
their class mates to the qualities of {Ben Franklin).

5) Afterwards do & class match up with everyone participsting together.
It's setisfying to hear students argue whether John is more forgiving then
Jason. Of course, they could both be matched to the quality. It1s essential
that students become aware of their strengths. This activity wou'd also be
effective with characters in a story,
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Example 2.

Dilworth Miodle School
May 20, 1986

Dr.tdMert2

University of California
Depariment of Educstion

Sante Barbers, California 93106

Desr Or. Ed,

As students who have just spent 16 weeks with & student teacher in our class we fee) like experts and we would like 10

offer some suggestions to your future student teachers. We fee] thet these suggestions will help everyone fesl more
comfortsble and confident.

A student tescher should heve e positive sttitude, becsuse it will make the kids heve & more pesitive ettitude. :rnings are
going to be tough sometimes and without & positive sttitude the student teacher will never succesed.

A student teacher should wear cesus] but cheer{ul Clothes. She should slways look professionel but she ooes not 8lways need
to wear dresses and suits. We like 10 work on the floor sometimes for speciel projects and we 1ike the tescher to be on the
foor with us, so somelimes the tescher needs to wear grubby clothes.

Yve think & student teacher should 1esrn to give better instructions anc directions. If the student tescher does not give good
directions, the lesson is worthless. When we don't understand what we're doing, we penic, and some of us freak oul. We
hate school when we don't unoerstend what's goingon. So before you begin student teaching, practice giving nstructions
before you come in the clessroom. We oon't 8lways understand things the firsat time o YOU need 1o sy the seme thing, but
8 different way.

Discipline is 8lso importaid. ©=low through on your thrests. !f you don‘t follow through, the kis will think they cen get
swey with it end will ect worse. Findtricks to keep end hold the kics ettention. We went 15 be tresiec with respect pecsuse
WE 8re youne aqults. 1f you went to be respectec, pieese respect us,

Before 8 stucent teacher starts tesching she should know ebout meth, english, spelhing, reading and social studes, In
english they snould hsve goog grammar skills end fun writing projects. She needs to ie2~n o grace fairly. in math she
nesds to know math fects, concepts and how to expiein things 1o the kigs. We like lots of hangs on activities in meth. In
spelling she should know lots of different activities 9 we oon't have o do the seme unit, bessuse it pets boring.

We hope this will help futu. e student teschers. Thank you for sending us Miss Lafferty. She wes very fun end we think she
will De 8 red tescher.

Sincerely,

Petere Yee

Merrie Geraghty
Charity wegner
Jay Yinson

Louis Galbresth
Billy Lent2
Salvador Hernanoez
Yickie Coroova
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