DOCUMENT RESUME

ED 304 540 CE 052 053

AUTHOR Batt, Karen

TITLE We're All in the Same Boat. A Multi-Cultural and
Pre-Vocational ESL Curriculum for Intermediate ESL
Students.

INSTITUTION La Salle Univ., Philadelphia, PA. Urban Studies and

Community Services Center.
SPONS AGENCY Pennsylvania State Dept. of Education, Harrisburg.

PUB DATE Jun 88

CONTRACT 98-8027

NOTE 147p.

PUB TYPE Guides - Classroom Use - Guides (For Teachers) (052)
EDRS PRICE MF01/PC06 Plus Postage.

DESCRIPTORS Adult Education; =*Cultural Awareness; curraiculum

Guides; *English (Second Language); *Languade Skills;
Learning Activaities; =Multicultural Education;
Prevocational Education; *Reading Skills; Second
Language Instruction; Social Discrimination; Social
Integration; Speech Skills; Teaching Guides;
Vocabulary Skills

IDENTIFIERS 310 Project

ABSTRACT

This curraiculum manual combines the teaching of
English as a second language (ESL) with multicultural and
prevocational education. The materaials provide students with
information about immigration, how immigrants fit into the eccnomic
system and society, and how different cultures and races have
evolved. Goals are to give students the opportunity to relate this
information to their own lives and to provide language exercises. The
sixX chapters are: "They Broke My Car Window!" (prejudice,
stereotypes, poverty, homeless persons, migrant farm workers, the
elderly, the unemployed, crime and ghetto life); Common Ground
(values, feelings, and experiences in common); "What's He So Angry
About?" (slavery, segregation and discrimination, civil rights
movement); "We're All in the Same Boat Now!" (history of immigration,
immigrants); wWhy We Look and Live the Way We Do (race, culture); and
"I Got a Job! But..." (helping or hurting each other, unions and
safety, words for work). Each chapter contains a dialogue that sets
the theme; questions on comprehension and for oral discussion; a
picture series for use as oral practice in telling a connected
narrative; and reading, vocabulary, and listening exercises. The
teacher's guide at the end of each chapter provides answers to
exercises, instructions for accomplishing certain exercises, and
suggestions on how to presant certain exercises. (YLB)

ARRKKRARKK KA KRR AR R ARNRN AR KRR AR KRR RR KA KRR RRRRNRRARRRNRRRRRRRR ECRRRRRKRRARRRRNFRARRRNRR K

* Reproductions supplied by EDRS are the best that can be made x
* from the original document. *

AEXKRKRAKR KRR R KR RARARNR AN KRR RN KR " KRR KRR KRR KA RRARRARNRRARNRRRRRRARKRRRKRRRARRNRKRRARRRARKERNR KK




ne RO i the S

gho

ED304

te

L

~
{

N\

Q0445
\ERIC

Aruitoxt provided by Eic:

ol

Boat,

U'S DEPARTMENT OF EDUCATION
OMice of Eduyc ahonal Research and Improvement

EDYCATIONAL RESOURCES INTORMATIOP,
CENTER (ERIC)

This document has been reproduced as
'ecewed from the person or organization
onginaung ot

O rinor «hanges nave been made 10 improve
reprodus hon Quahty

—_ —_—

® Points ot view o opimions stated inthisdocu
Tent dc not necessanly represent oMcial
OFRI positien or ponry

< Whitten by Kanen Batt

tuated by Suganse Gilbernt
I2EST COPY AVAILABLE

“

"PERMISSION TO REPRODUCE TAIS
MATERIAL HAS BEEN GRANTED BY

;\//
\ L ’.
kx-,/blclt”’ //\{A,

v

JO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC) "




Urban Studies
and
Community Services Center
of
La Salle University

20th St. & Olney Ave.
Philadelphia, Pa. 19141

We’re All In The Same Boat

a Multi-Cultural and Pre-Vocational
ESL Curriculum for Intermediate
ESL Students

By
Karen Batt, M.A.T., M.S.S.

Funded by State of Pennsylvania
Depariment of Education
1887-88 Fiscal Year
Contract Number 98-8027

This curriculum manualis aresult of a project supportedin whole or in partby the U.S. Depart-
ment of Education and the Pennsylvania Department of Education. However, the opinions ex-
pressed herein dc not necessarily reflect the position or policy of the U.S. Department of

Education and the Pennsyivania Department of Education, and no official endorsement should
be inferred.

Herman Grady
Chairman of the Board

Fasaha Mvumbuzi Traylor
Executive Director

Suzanne Gilbert
lllustrator

June, 1988

W)




Acknowledgements

| gratefully acknowledge the help of the following:

Liz Mercer for her tremendous speed and efficiency, the idea for the Chapter 4 dialogue and all of this with
calm professionalism amidst packing boxes.

Jackie Gladden for her indefatigable copying and collating and her zonstant willingness to help with any-
thing.

Debbie Gries for her willingness to help with preliminary art work and typing and copying.

Fasaha Mvumbuzi Traylor for her knowledgeable suggestions on content and editing and support through
unknown areas.

Dr. Dennis Brunn for “launching me into uncharted waters” and giving me much needed encouragement and
the benefit of his knowledge and wonderful library.

Azi Ellowitch for inspiration about intelligent, creative and caring teaching and materials development and
for the chance to branch out

Pat Reveliotty and her class who field tested and gave me excellent feedback: Angel Caban, Teresa Cam,
Dominga Dones, Michael Gratovetsky, Gelka Guibovich, Maria Horne, Romney LaFleur, Shirley Lee,
Catalina Rivera, Betty Shick, reter Szkoda, Liang-Tze Tsai, Hsuan-Ting Tsai, Maria Villanueva, Michael
Wang.

Judy Reitzes and her class who field tested and influenced my writing.
Suzanne Gilbert for her excellent art work anc «er willingness to see what | was seeing.
Jerry MacLean for his professional guidance and handling of the whole printing aspect.

My Advisory Coramittee (which includes many of the aforementioned) and Alex Morisey, Dr. Gail Weinstein-
Shr, Ellie Furstenberg, Bridget Martin and Rusanne Bucci. | thank them for their feedback and encourage-
ment.

Harold Cohen, Gully, Tawny, Spring, April, Pery and Treat who lent a hand and a paw when | needed it.

And last but not least to my students who patiently field tested forme. As aresult, | learned things about the
manual and about them and their countries that | would never have lez.rned otherwise. Thanks to Mao Yon,
Le Van Thieu, Nguyen Thanh Loc, Loc Van Khoi, Tran Thanh Tam, Tran Chan Thanh, Pham Thi Mai Anh,Le
Thi My Dat, Huynh Son, Pham Minh Hai. Thanks to Trieu Kien Tuyen Truong Thanh Hung, Nguyen Van
Thanh and Leity Rodriguez for interviews.

| gratefully acknowledge the permission to reprint previously published materiai from the fol-
lowing:

“You've Got To Be Carefully Taught,” Copyright ©1949 by Richard Rodgets and Oscar Ham-
merstein 1l. Williamson Music Co., owner of the publication and allied rights throughout the
Western Hemisphere and Japan. International Copyright Secured. ALL RIGHTS RESERVED.
Uszd by permission.

Random House: Selected Poems of Langston Hughes, Copyright 1959, All rights reserved,
and American Dreams: Lost and Found by Studs Terkel, Copyright 1980, All rights reserved.

Office of Dr. Leo Buscaglia: Love by Leo Buscaglia, Copyright 1972 by Charles B. Slack,

Inc.,

All rights reserved.




Introduction

Our ESL students have traveled far to get here. Some have arrived with nice clothes and
solid families; :thers have arrived alone with only the shirts on their backs. Once they are here
they must blend into the melting pot or be tossed around inthe salad bowl (depending on your
point of view) with the rest of us. I think, however, that few of them are aware of how they fit
into the history of immigration here; how they fit into our economic system; how various racial
and ethnic groups have struggled and co-existed over the years; how they fit into the American
dream and the American nightmare of crime and poverty; how different races and cultures have
evolved.

Each topic is in itself enormous. My first goal is, therefore. to give the students a sampling
of each topic. (The footnotes will show you my sources, but thisis not a scholarly paper by ary
means.)

My second goalis to give the students a chance to think about this information about America
and relate it to their own countries and their own lives here and in their native countries.

Iwas exposedto the ideas of Charles Curran who designed the Community Language Learn-
ing method of teaching ESL and to those of Paulo Freire, the Brazilian educator. | have also
been influenced by ABE teacher, Azi Ellowitch. * These people agree that people will learn
more readily if they can personally relate to the material. This has been borne out in my own
classroom experience.

My third goal is to provide language exercises. There are various reading and vocabulary
exercises. This is not a grammar book, but many students like studying grammar. For this
reason, | chose grammar points which happened to occurin the text. | also chose a few be-
cause | wanted to try my hand at presenting them.

The picture series can be used as oral practice in telling a connected narrative. (I recom-
mend using the past tense since we use it cften for this purpose.)

| have included many listening exercises, which | believe are very important. They include
listening for information and understanding meanings from grammar and idioms. (I personal-
ly think it's more important for our students to understand idioms when spoken by us rather
than struggle to use them themselves.)

The dialogues, which begin each chapter, set the theme for each chapter. Ifyou follow them
in order, you will see a progression in the story line. The chapters themselves, however, can
be studied in any order.

In the “What Do you Think?" sections, the questions are meant to be discussed orally. You
can go quickly over some and spend more time on others ifa meaty discussion ensues. Some
of the topics might make good writing assignments in class or as homework.

" This project was preceded by two Curriculum Manuals on similar themes by Ms. Azi EI-
lowitch. They were: Tell Me About It (Reading and Language Activities around Multi-Cultural
Issues Basad on an Oral History Approach) for use mainly in Adult Basic Education classes
and We're All in This Together! (a Multi Cultural Learning Unit for ABE and ESOL Students).




If any of these topics sparks a real interest, you can collect newspaper clippings or pages
from relevant books. You might have to rewrite them to simplify or you can use them as is if
you have very good readers.

The Teacher's Guide contains: (a) answers to exercises; (b) instructions to the teacher for
accomplishing certain exercises and (c) suggestions to thoe teacher for ways to present certain
exercises.

If your program has a VCR or projector, you might consider showing some of the great musi-
cals that are often about social issues. For example, there are: (1) South Pacific (anti-Asian
prejudice) (2) West Side Story (inter-ethnic gang violence and love) (3) Finian’s Rainbow (anti-
black prejudice) (4) Fiddler on the Roof(anti-semitism and “tradition”) (5) Pajama Game (union
issues).

You couid also show segments of some good TV shows that showed different racial and eth-
nic groups cooperating, i.e. Star Trek (the original TV series) and Barney Miller.

There are some good songs you could play like “They Come to America” (Neil Diamond);
“You've Got to Be Taught” (South Pacific); “No More Genocide in My Name” (Holly Near).

There have been mary good movies like To Kill a Mockingbird, Norma Rae, and Matewan.
Your class would need quite good listening abilities to understand these however. | recom-
mend Eyes on the Prize, the PBS documentary on the civil ights movement for “a picture worth
a thousand words.”
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Chapter 1

Sandy:
Tam:
Sandy:
Tam:

Sandy:

Tam:
Sandy:

Tam:

Candy:

Tam:
Sandy:
Tam:

Sandy:

Tam:

Hi, Tam. How was your weekend?

Terrible! On Saturday some black people broke the windows ci my car!
Oh, wow! That's too bad.

Yes. Black people are no good.

I know you're upset about your car, and | don't blame you. Butdon't you
think that statement was pretty big?

What statement?
You sain, “Black people are no good.”

Wellthat's how itis in my neighborhood. We're afraid to go out at night;
the neighbors are loud; they attack us, our children and our cars.
They're lazy. They don't want to work. They take drugs.

Look, Tam, | know you're upset about your car and it's a real shame.
And you're right about your neighborhood. The crime rate is very high.
But do you know what else is going on there?

What?
Unemployment, low educational level, poverty.
So?

Well, it's the same in my neighborhood. Almost everybody's poor, un-
educated and unemployed. Andit's rough there, believe me! The crime
raie is very high. And everybody's white.

Oh.




We're All in the Same Boat

Do You Understand?

I e

What happened to Tam’s car?

Who does Tam think broke his window?

What is Tam afraid of?

What reasons does Sandy give for the high crime in Tam’s neighborhovd?
Is the crime rate in Sandy’s neighborhood high or low? Why?

What Do You Think?

> @ np o~

o

What was your neighborhood like in your native country?
Is your neighborhood here similarto Tam’s or different?
Tell about your neighborhood. For example, is it quiet, noisy, dangerous, safe, etc.?

How much do you know about your neighbors? (For example, what are their names?
Are they working?)

Have you or a friend had any bad experiences in your neighborhood?

Have you had any good experiences in your neighborhood? (For example, did a neigh-
bor ever help you? Do some people say hello and smile?)

What point is Sandy making when he describes the problems of his own neighborhood
and says “And everybody’s white!”

Tell us about violent crime in your native country? For example, is there more in the big
cities? Are the people poor, unemployed, uneducated, etc.?

Prejudice

Tam'’s statement, “Black people are no good.” is an example of prejudice. “Prejdice” means:

pre - a prefix meaning before

judge - decide

So you are prejudiced if you decide that a person is bad or good or has a particular charac-
teristic before you know her/him.

“Characteristics” are words we use to descrite people or things. For example,

“She’s tall.” “They're lazy.”
“He’s thin.” “She’s loud.”

“They're rich.” “She’s old.”




Chapter 1: "They Broke My Car Window!"

Racism is prejudice against a race of people. For example, inthe United States, white people
stopped blacks from having the “good things in life” — good jobs, education, medical care,
housing— for many hundreds of years. This makes the society racially divided. People feel
prejudice against members of other groups also.

Sometimes prejudice becomss hate and fear. The are like a poison inside. Peoples’ minds
are clesed. They cannotlearn anything new about the individuals. This kind of prejudice some-

times leads to violence. If members of one group attack others because of their race, wz call
this racial violence.

In the past, for example, a group of whites started an organization cal'ed the Ku Klux Klan.
They believe that America is for white Protestants of European descent. They hate blacks and
Jews; some even hate Catholics. They wear white sheets over their heads to hide their faces.
Many blacks and whites were killed by inembers of this group.

Racial attacks happen today too. Whites attack blacks. Blacks attack Asians. Asians attack
other Asians. Whites attack Asians. These are a few examples.

Racial violence is different from other crimes. People who make racial attacks are usually
trying to scare their victims into moving away or not trying to get a job, or not being friends with
people of another group. In the past, nothing was done about racial attacks. People were killed
oF hurt, but no one ever went to jail. Today, there are laws against it. The government tries
harder to catch and put in jail anyone who commits this crime.

Vocabulary Exercise

Fill in the blanks with the correct words. Choose from the following words:

hide racism
is prejudiced characteristics
jobs, housing poison
killed
1. The KKK usually black people
2. Most people want the same things from flife like good and
3. Many people show their prejudice openly; many others try to it.
4. Prejudice, hate and fear will your mind if you let it.
5. My husband has the following - he’s tall and athletic; he wears glasses and

he has 4 lot of hair on his chest.

o

often leads to violence.

7. Her mother-ir-law . She always says bad things about Pueito Ricans.
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Causes of Prejudice

Usually we learn our prejudices at home from cur family. Later we learn from neighbors,
friends, co-workers and the society. There is a beautiful song which talks about prejudice. Look
at the words:

“You've Got to Be Carefully Taught” 1

You've got to be taught to hate and fear
You've got to be taught from year to year
It's got to be drummed in your dear little ear
You've got to be carefully taught

You've got to be taught to be afraid

Of people whose cves are oddly made
And people whose skin is a different shade
You've got to be carefully taught

You've got to be taught before it’s too late

Before you are six or seven or eight to hate all the people

Your relatives hate

You've got to be carefully taught
(Copyright © 1949 by Richard Rodgers and Oscar Hammersteir, II
Williamson Music Co., owner of the publication and allied rights
throughout the Western Hemisphere and Japan.
International Copyright Secured.
ALL RIGHTS RESERVED. Used by permission.)
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Talk or Write About It

Look at the fol'owing picture series. Tell this story in the past tense. Try to use some of the
ycabulary you have learned.
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We're Allin the Same Boat

Effects of Prejudice

Prejudice can hurt people’s feelings. Most people want to feel part of a group. It hurts your
feelings when you feel you are pushed outside of the grcup.

In 1954, the Supreme Court of the United States decided that the states may not have
segregated schools — some schools only for white children and separate schools only for
blacks. The Court said that when schools are segregated by law, the black children feel in-
ferior. They know that the people in their city, state or country do not want to be with them.
Because of these feelings of inferiority, these black children will have more trouble learning in
school, and it will hurt them for the rest of their hvss.

The following is an example of how prejudiced people close their minds and may miss the
chance to know very interesting, wonderful people. In fact, prejudice hurts the prejudiced
people themselves.

Dr. Leo Buscaglia is a well-known su2aker and teacher. He wrote about ine prejudice that
he experienced in his childhood.

“People went around calling me a Dago* and a Wop," very popular expressions at
that time. | didn't undarstand it. | remember talking to Papa...| asked, ‘Whatis a
Dago? Whatis a Wop?' And he replied, ‘Oh never mind, people always call names.
It doesn't mean anything. They don’t know anything about you by calling you names.
Don't let it bother you.’ But it did. It did because it distanced me. It put me aside. It
gave me a label. |felt a little sorry too, because it meant that these people didn't
know anything about me, al*ough they thought they did, by calling me a Dago. That
categorized me. That made them comfortable. They didn't know, for instance, that
my mother was a singer and that my dad was a waiter when he first came to this
country...we knew...operas by heart... People missed all this by a narrow label.” 3

(© 1972, Leo F. Buscaglia, used by

permission of the author)

Labeling

When we talk about people, we often label them. For example, we say, “The black man at
work helped me with my job.” “My Puerto Rican neighbor visited us yesterday.”

Why do we label them in this way? We don't say, “The short man at work helped me with
my job.” If we say the “black man,” e think our listener will understand something about the
man. What will he understand? Usually we think ha will understand the stereotype. There are
only a few times when it is really important to tell the race or nationality of a person.

Every group in America is called a bad riame by sorme other group. For example, “nigger”
is the most insulting name you can call a black person. For someone from another country,
this is just a new word; you probably don't have any emotions about this word yet. Butto white
and black Americans, this word is full of electricity. The word has the power to hurt people and

make them angry.

"‘Dago" and “Wop” «:e insulting names for people of Italian descent.
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Dick Gregory, a famous black comedian in the 1960’s wrote a book called Nigger. Inside the
book, he wrot~ a note to his mother. He joked to her that i people ever say the word “nigger”
again, they are helping to advertise his book and helping him make money.4

Stereotypes

When Tam said, “They're 1azy. They don’t want to work. They take drugs.” thisis an example
of a “stereotype.”

If we say that a certain group has certain bad characteristics, it is a stereotyoe, for exam;
Tam’s statement above. When we talk about “they” we are talking about all of the people in

that group. ltis very diffic'ilt to say something about a group that is true about all of the mem-
bers of that group.

Often we have stereotypes of groups because of our experience or what people have told
us. Buttoleam the facts, we must read, listento many views and look at the statistics. For ex-

ample, many white people are afraid that black people will rob and kil them. But the facts are
that:

1. Black people (in particular, women) are usually the victims of violent crime.

2. White people committed terrible violence against blacks for hundreds of years; 5 so
when we meet an individual of a group we should stop and think:

a.  Iknow the stereotype of this group.

b.  But I don’t know this person yet.

C.  I'llkeep my mind open and look for the good in this perso..
d

| will do this because there is a stereotype about my own aroup, too.

We're All in the Same Boat

Some people have told methatin their native country there were prejudiced feelings between
the majority group and a large minority group.

But now these two groups are here together in the United States. Americans don’t know
about or care aboutthe differences between them. They are just one more minority group here.

People from both groups have told me, “We get along better in the U.S. We have so many
problems adjusting to American life, that we don’t have time to be prejudiced. We have to stick
together here and help each other. We’re all in the same boat now.”
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Do You Understand?

True or False

® N O 0~ 0D

We learn prejudice from other people.

Prejudice doesn’t hurt anyone.

We should worry about people who lock different.
Segregation is ckay if most of the people want it.

If you feel inferior, it is difficult to have self- confidence.
Children learn things only in < hool.

Caiiing pecpie names hurts their feelings.

People who didn't like each other in their native country are in the same boat here.

What Do You Think?

What group is in the majority in your native country?

What groups are in the minonty? For example, in Vietnam, one minority group is the
ethnic Chinese. In Sri Lanka the Tamils are a minutity group. In Nicaragua the
Mosquito Indians are a minority group.

How do people in the majority group feel about the minorities? What are the
stereotypes? Do you think they are correct or wrong?

a. Arethereinsulting names for those groups?
Are you in the majority groun orin a minority group?
a. Isthere prejudice in your country? Descrilve it.

Have you or someun. “ot' know aver experienced aiscrirination or prejudice in the
Uu.s.?

a. Didanyone =/: ¢ ,cuz“name”?

b. Howdidyou s’
¢c. Whatdid you :.0?
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Listening Exercise

True or False

Your teacher will give you instructions for this activity.

1. 3. 5. 7.
2. 4, 6. 8.
(items 9-12)
a. stereotype c. Nigger, Dago, Wop
b. segregation d. prejudice

Grammar — Negative Questions

In the opening dialogue, Sandy said to Tam, “But dnn’t you think that statement was pretty
big?”

In English we ask a negative question when we tnink we already know the answer, but we
are not sure and we want to make sure. Sometimes we are correct and sometimes we are
wrong.

For example:
Negative question Answer
Isn’t America a big country? Yes
Isn’t America a small country? No

It you ask the questions as regular yes/no questions, the answers will be the same.

For example:
Is America a big country? Yes
Is America a smali country? No

So if someone asks you a negative question, and you're confused, maybe it will help you to
make it a yes/no quastion in your head.
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Examples of negative questions.

Luis Mufioz Marin was a very popular leader of Puerto Rico from the 1940’s to the 1960’s.
He thought the U.S. controlled too much of the sugar, tobacco and coffee businesses there.
He helped small farmers get land. He improved education. He helped new industries develop.
Puerto Ricans are American citizens, but Puerto Rico is not a state. It's acommonwealth. He
wanteg it that way. He helped Puerto Rico, but poverty and unemployment have continued
there.

If Mufioz Marin were alive today, you could ask him:

Negative Questions He will answer
1. Aren'tyou Muiioz Marin? Yes
2. Aren't you from Puerto Rico? Yes

3. Didn’t you help the
U.S. control the sugar

companies? No
4. Didn't you improve

education? Yes
5. Isn't Puerto Rico a state? No
6. Aren't Puerto Ricans

citizens of the U.S.? Ye:
7. Wouldn't you like Puerto

Rico to become a state? No

8. Hasn't poverty continued
in your country? Yes

Partner Practice

Now you ask a classmate about Mufioz. For example, “Isn’t he from Puerto Rico?” “Didn't
he help...”

Read the following p sage.

Martin Luther King was a famous black American. He helped to end segregation in America
inthe 1960’s. Many white people were afraid of his ideas and put him in jail several times. But
many blacks and whites supported him. He believed in non-violent protest. Finally, someone
shot and killed him.
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Listening Exercise (Negative Questions)

Re-read the passage about Martin Luther King. Your teacher wili read 10 negative ques-
tions abcut him. Write Yes or No on your answer sheet.

6.
7.
8.
9.
10.

LA S

Grammar - Tag Questions

Tag questions are also difficult for ESL students to answer.
Example 1: Answer
America’s a big country, isn't it? Yes

(This means I think I know the answer to my question, but | want to make sure with you. In
this example, | am correct.)

America isn’t a big country, is it? Yes

(This, again, means I think | know the answer to my question, but | want to make sure with
you. In this example, | am wrong, but you must answer Yes (meaning: Yes, America is a big
country.)

Example 2:

Puerto Rico's a big island, isn't it? No
(I'think | know, but I'm wrong.)

Puerto Rico isn't a big island, is it? No

With a tag question, you are really answering the Yes/No question in the tag.

Example 3:
Puerto Rico’s a big island, isn't it? No
Negative Question: Isn’t Puerto Rico a big island? No

(Remember, a negative question is the same as a Yes/No question, so.....
Yes/No Question: Is Puetto Rico a big island? No

Puerto Rico isn't a big island, is it? No

Yes/No Question: Is Puerto Rico a big island? No
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Examples of tag questions:

Tag Questions to Mufioz Marin His answers
1. You're Mufioz Marin aren’t you? Yes
2. You're from Puerto Rico, aren't you? Yes
3. You didn't help the U.S. control the sugar
companies, did you? No
4. You improved education, didn't you? Yes
5. Puerto Rico isn't a state, is it? No
6. Puerto Ricans are citizens, aren't they? Yes
7. You would like Puerto Rico to continue
to be a commonwealth, wouldn’t you? Yes
8. Poverty hasn't continued, has it? Yes
Partner Practice

Now you ask a classmate tag questions about Mufioz. For example, “He’s from Puerto Rico,
isn't he?”

Listening Exercise (Tag Questions)

Re-read the passage about Martin Luther King. Your teacher will read 10 sentences with
tag questions about him. You will write Yes or NO on your answer sheet.

1. 3. 5. 7. 9.
2. 4. 6. 8 10.
Poverty

We all see rich people on TV and in movies. We see stores full of beautiful clothes and things
to buy. Immigrants and refugees have often thought that “the streets were paved with gold” in
America.

Andit is true that the United States is one of the richest countries in the world with one of the
highest standards of living. We can buy cars, TV's, VCR?'s, stereos, washers and dryers and
dishwashers.

Most people, native born, refugee orimmigrant, want some of these things; they want ‘o have
a good job, a nice house, a healthy happy family — a “better life.”

Most people want to be “upwardly mobile.” This means they want to get a better job, a bet-
ter place to live. Many refugees and immigrants live in the ghettos wien they first arrive be-

»‘vu
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cause housing there is cheaper. Many Americans and newcomers want to leave these neigh-
borhoods and move to better neighborhoods. But this is not possible for everybody because
of poverty.

Poverty in America is not as bad as in the very poor countries of the world. But we do have
poverty. Millions of Americans do not get adequate food, housing, education, medical care and
employment.

In 1985, 14% of Americans (33.1 million people) were poor.® The povenrty line was $10,989
for an urban family of 4. 9

11% of whites were poor (22.9 million people)
31.3% of blacks were poor (8.9 million people)
29% of Hispanics were poor (5.2 million people) 10

Most of the poor (about 70%) are not always poor. They move in and out of poverty. But
about 30% are permanently poor. Their parents were poor and their children will be poor.

Do You Understand?

True or False
1. Americais a poor country.
Many whi:e people are poor.
Many blacks and Hispanics are poor.
Apartmer ts are cheaper in the ghettos.

In 1987 half of Americans were poor.

A

Most people .ant a better life.

What Do You Think?

1. Before you came to America, did you know that there are millions of poor people in
America?

Did you know before that so many white people are poor?
Where have you seen poverty in America?

Is your native country rich, poor or in the middie? For how long? Why?

A o

In your country, which groups are poor, unemployed, rich, etc. For example, are there
certain racial or ethnic groups that are rich or poor? Why?

Does your country have big problems like poverty, unemployment, disease, war, etc.?

7. How does poverty here compare with poverty in your country?

13
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8. What does the phrase, “The streets were paved with gold” mean?
9. Did you believe that before you came?
10. Do you still believe it now? Why or why not?

Crossword Puzzle
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ACROSS DOWN
2. Always 1. Person who comes from a Spanish
speaking country.
7. A person who enters a new 2. Condition of being poor
country to live.
8. l write with a 3. Moving
9. I'm hungry. Let's . 4. The oppo:ite of NO
10. The place where you buy a drink. 5. City
11. He sick today. 6. Enough
12. Situation when people don’t have jobs. 14. Do you want coffee tea?
13. Most 15. She lives 4622 N. 5th St.
16. Look at that beautiful picture 17. He, she,
over there. | love
s




Chapter 1: "They Broke My Car Window!"

Grammar - Comparison

Comparative Form
When we compare 2 things with adjectives, we add “er” and “than.”
Example: She is richerthan | zm.
Write a few more examples.
1.
2.
3.

Superlative Form
When we compare 1 item out of 3 or more, we add “the...est.”
Example: She is the richest person | know.
Write a few more examples.
1.

2.

3.

Some adjectives have irregular forms when compared.

Example:
adjective comparative form superlative form
good better tne best
bad worse the worst

Use some of these in sentences.
1.
2.
3.
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If the adjective has more than 1 syllable, we usually do not add “er” or “est.” We put “more
or less than” or “the most or the least” in front of the adjectives.

Examples:
adjective comparative form superlative form
interesting more | interesting the most iateresting
less the least
beautiful more | beautiful the most beautiful
less the least

Write a few exampies.
1.
2.
3.

Listening Exercise - Comparatives and Superlatives

Your teacher wili read 10 sentences. If you hear a comparative, check in that column, and

so forth.
adjective comparative superlative
(comparing 2) (comparing more than 2)
Ex:a

m
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Grammar - More About Comparisons

When 2 or more things are the same, we have several ways of talking about it.
The following is one.

Examples:

Myrna is as tall as Joyce and Mercedes.

Thanh is not as happy as Hung.

They have as high a salary as | do.

They don't have as much fun as | do.

Listening Exercise

Your teacher will read sentences with examples of comparisons. If the things compared are
the same, put S (same). If they are different, put D.

For example:
D Her brother is taller than she is

S She s as strong as her brother.

1. 5.
2 6.
3. 7.
4

“My Parents Did It..."

In the 1930’s the majority of Americans were poor. Many of these people were immigrants.
They lived in “ethnic” neighborhoods; for example, there were Irish neighborhoods and Italian
neighborhoods and Jewish neighborhoods (people of the Jewish religion andsor culture from
Europe).

These immigrants came to the United States full of hope. Life in their native countries was
bad. For example, in ireland the people had no food. So many came here, they were nervous
or afraid, but they believed they could join the “American Dream.” The “American Dream” is
that people hope they will have a good job, a house, a nice family and continue to “move up.”

They joined labor unions and political parties. The politicians (peopl? we elect to run the
government of the city, state and country) wanted the people to vote for them so they had to
have programs to help the people. Then the people would vote for them.'? There was ener-
gy, a feeling that they were moving. There was “hope.”
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Some people ask why poor white and black Americans are not the same as the immigrants
who came many years ago. Many of those immigrants worked hard and became successful.
If they were not successful themselves, they believed that if they worked hard and got a good
education for their children, those children would have “the good life.” And back then it was
true for some.

But now more people have a college education. Andthe number of good “white collar jobs”
is decreasing. So there is more competition for fewer jObS 3 Some people think that the cur-
rent poor are in a different situation. They are depressed. They have little hope. They don't
see people around them moving out of poverty. The black and Hispanic poor know there is
prejudice and discrimination. Political parties con't care about them because hopeless people
don't vote.

They are hopeless because of their experience. Maybe they had trouble in school so they
lost confidence. Nowadays good jobs require more skills and training. People with poor educa-
tion and a feeling of failure have a proble:m getting training. If they have failed in the past, some
of them believe that they also will fail in the 1uture. And so they don't try.14

Others believe that these same people are just lazy. They don't like work. They would rather
depend on Welfare. Many Americans say, “My father got off the boat. He worked hard. He
never took a penny from the government. He made it on his own. Why don’t these people do
t'.e same?”

Another argument about the difference between the ethnic immigrants and the black poor is
slavery. The people from each country in Europe stzyed together in ethnic neighborhoods in
the U.S. They ran stores and restaurants where they cooked ethnic foods. They met each
other at church or synagogue. They spoke their native language, read native language
newspapers. They shared memories and customs.

The blacks were brought here in chains. They were kept separate from people from the
same tribe purposely so they would not have the same language. Family members were
separated and sold. They were given new names. Their culture was almost destroyed

Do You Understand?

True or False
1. The blacks lost a lot of their African culture.
2. The old immigrants kept sorme of their oic culture.
3. Many poor people feel hopeless.
4. The American Dream is to become po.r.

Sometimes it is difficult to see poverty in America if you don't live or work in poor areas. |t
is mainly in urban ghettos, large areas in the South called Appalachia and in towns where in-
dustries have closed. These towns and the people have become depressed and poor.
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The majority of the poor are white. 16 They live mostly in Appalachia and the dying industrial
towns. In the city ghetios the poor are mostly black and Hispanic. In the South there & 3 also
many poor blacks.

There are also many special groups of people that have high levels of poverty — Native
Americans (American Indians), women heads of homes, the homeless, the elderly, migrant
farm workers. singl;s teen-age mothers, unskilled workers, children and some of the un-
employed who are a result of automation (machines do their jobs) and closing factories.

The Homeless

The homeless are people who really have no home. The live on the streets. [f you walk
arcund the central part of your city, you will probably see them sleeping on vents (placesin the
sidewalk where hot steam comes out) in parks, in stations or in doorways.

Some walk around carrying bags. Most of them are unemployed. Many are mentally ill.
Many don't have enough money to rent a new apartment even if they are working. (Security
deposits for apartment, telephone and utilities are expensive.)

Women and Children

Women heads of households (teen-age or older) often become poor because the father of
the children can't or won't help support the children. If these women don’t have skills or educa-
tion, it is difficult to find a job that pays enough to support a family. Day care is expensive.
Children are poor because their families are poor.

The Native Americans

The Native Americans (also called American Indians or Indians) were in this country when
the first white people arrived. These whites wanted their valuable land, and tock it from them
usually by force or fraud.

Most of them live in terrible poverty. More than half of them are poor. Health problems are
so bad that the average Native American will die 20 years younger than the average white
American. Unemployment is very high.1

Migrant Farm Workers

Migrant farm workers travel around from farm to farm, state to state. They follow the ripen-
ing crops. The pay is low; the housing is bad; tiie work is temporary and seasonal. Most of
them are not in a union and get no benefits.

In the East, most migrants are blacks from he South who travel North from the spring to the
fall. In the Mid-West, the migrants are mostiy Chicanos (people of Mexican descent).
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The Elderly

Some Americans become poor when they get old. They collect their Social Security checks,
but that is usually not enough money to make ends meet. Many held jobs that had no pansion
or they changed jobs often and so did not have enough years in a pension program. Medicare,
government health insurance for the elderly, pays only 38% of their medical costs. It rarely
pays for nursing home care which costs about $22,000 »er year.

If they have only their Social Security checks asincome, 1@y are probably poor. If they have
otherincome (i.e. pension checks, savings;) but cannot pay all of their bills, they must first spend
all of their money — become really poor — and then they can qualify for Medicaid under the
Welfare Program. The medical care and nursing homes, paid for by Medicaid, are sometimes
not the best quality.

The Unemployed

Some unemployed workers could become poor. Many of these were actory workers, who
worked in the steel, automobile and sewing industries. Many were in good unions; the steel
and auto workers were making good incomes. Then because of competition with other
countries (for example, Korea and Japan) many American factories have closed. The people
in those countries often get lower salaries than Americans, so companies save money. Inother
cases, like Japan, they make better cars more efficiently.

Now the workers are unemployed. They hav 3 lost their healthinsurance. They own a house
and car so they cannot qualify for Welfare and Medicaid. They would have to sell the hous»
and car, which is difficult to do because everyone in the town has been hurt by the same plant
closing. They, too, must spend all their money to become poor to get govemment help.

Some oi these workers will find other joos at good salaries. But many will not be able to get
jobs at the sarae good salaries. In the 1980'’s well paid factory jobs are decreasing. “Service
jobs” are increasing. These include nurse s aids, janitors, fast-food workers (like at
McDonald’s) and general office clerks.' 8 These jobs are usually minimum wage ($3.35 per
hour or $6,968 annually) or between $4.50 ($9,360 peryear) and $7.00 per hour ($14,560 per
year).

These are some of the working poor who are “...one firing or ona illness away from
catastrophe They are not poor, but they don't have enough money to have the life style
that they see on TV.

If you make the minimum wage and you work about 40 hours a week, how much will you
make a week, a month, a year?

Is that money enough to support a single person living alone? Where can the person live?
Is that money enough to support a family? Where can they live?

How much do you think a single person or a family needs to live decently? In most jobs you
get paid by check. Your employer deducts taxes. Taxes pay for Welfare fixing streets. Social
Security payments to senior citizens, trash collection, fighting wars, public schools, police and
fire fighters, for example.

,-
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Many people, however, get paid in cash. They don't pay taxes. Also some big corporations
in America pay few or no taxes. They have good lawyers who help them do this.

Some people think the poorare lazy anddon't want to work. Others think that the poor should
have a guaranteed minimum income which is higher than the usual amount Welfare gives.
They think the government must help create more jobs. They say that there should be more
help in finding work.

Others say that if you give people too much, they will become more dependent. Others ex-
plain that many of the poor have no hope.

Many say that America is the land of opportunity; if you want to get a job, you can; you must
help yourself. If you want to succeed, you just have to work hard. Others say, the poor are so
discouraged, so hopeless, have so many other problems (health, housing, family) that the
Federal governmern must change its whole attitude and make big changes first — create real
opportunities so that people have hope.2

Do You Understand?

Are there many poor whites?
Name some groups which are paor.
How do some women become p-or?

Do migrant farm workers own farms?

O &> L pnp -

Do some people live in the streets?

What Do You Think?

1. Before you came did you know that we had homeless people in America?

2. Do you have homeless people in your country?

3. Do people in your country put their old people in nursing homes? Why or why not?
4

Do you have social programs like Welfare, Social Security or Unemployment Compensa-
tion in your country? Do you have different programs?

5. Have you worked in the U.S.?
a. Do you thirk it's easy or difficult to find a job here?
b.  How about in your country?
Do you think poor people want to work?

Do people in your country have to pay taxes? If not, how does the governmen. get
money to operate?

21
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8. Inthe U.S. what are the pros and cons (“pros™ means reasons for; “cons™ means
reasons against) of paying taxes and not paying taxes (getting paid in cash, “under
the table”)?

Reading Exercise

Sentence Sequencing
Put the foliowing sentsnces in the correct order — 1st, 2nd, 3rd, 4th.

a. Now they cannot work any longer.

If they don't have much money, they must becomé poor to get Medicaid.

b
c. Some day they might have to enter a nursing home.
d

These clder people worked mest of their lives.

Vocabulary Exercise

Match the words in Column A with the definition in Column B.

A B

1. migrant farm workers a. machines doing work

2. mentally ill b. someone who has no job training

3. automation c. problems with emotions or thinking

4. pension d. people who travel around the U.S.
to pick crops

5. unskilled worker e. money ‘you get from your employer
when you are retired from work

6. Medicare f. a factory lays off all its wo*!:ers and

cluses
7. Medi.caid g. health insurance for older people

8. plant closing h. health insurance for poor pecple

Grammar - Verb Study

Look at the verbs in this section.
A. Fina 3 verbs in the past tense and write their base forms.

Example: went-go
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past tense base form
1.
2.
3.
B. Find § verbs in the present tense and write their base forms.
present tense base form
1.
2.
3.
4,
5.

C. Find 4 verbs in the future tenses.
Example: will go

1
2
3.
4
D. Find 5 different modals (could, must, etc.) and write the base form of the verb.

Example: would go
modal basefo n

o x> 0D~
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Crime and Ghetto Life

In the urban ghetto where tihe following ccnditions are at a high level, crime will also be ata
high level:

Health

poor physical health — poor mental health — accidents (i.e. burns, breaks) — lower life ex-
pectancy — mental retardation — birth defects — The causes of these high levels of health
problems in the ghettos are: not enough services provided — people do not know how to
prevent some problems.

Education

oldest school buildings — most crowded classrooms — no playgrounds — lowest ieachers’
qualifications — highest dropout rates — high illiteracy rate — violence and druge in schools
— Most violent criminals are high school dropouts.22

Unemployment

always higher for blacks — menial jobs with small chance of promotion — last hired, first
fired — arrest records — discrimination (In 1969, 66% of blacks, Mexican Americans and Na-
tive Americans were discriminated against in employment.)

Poverty

due to high unemployment or low paying jobs — dependence on government programs like
Welfare, Social Security — When people of any olor are unemployed and poor, they usually
feel useless. Some of them will turn to crime to get mcney or to let out their frustration. 4 Most
poor people riever commita crime, but4 out of 5 serious crimes are committed by poor people.25

Age and Condition of Buildings

oldest and deteriorating buildings — safety and health violations — overcrowded — no fire
escapes — poor plumbing and ventilation —rats and roaches — flaking paint (lead-base paint
eaten by children causes mental retardation or deam)

Family Problems

more househnids headed by a female — divorce rate higher — teenage pregnancy rate is
higher (The number of white pregnant teens is the biggest in the U.S. )

Drug Use and Alcoholism
Vio'ent street criminals are often drug addicts and/or alcoholics. 2
Lack of Power

can't afford a lawyer (‘egal aid is inadequate for the number who need it) — safety and health
laws are not well enforced — few vote

Crime

Poor people in the ghettos are usually the victims of cfime. — 66% of the murders, rapes,
muggings, robberies, burglaries and assaults happen in the ghettos where about 10% of the
population lives — Most of the violent crimes are committed by a small number of people. —
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Crime is becoming more brutal and random. More violent crimes are committed by strangers
now. Inthe past, the attacker was usually a friend or relative. — Many people live with bars
on the windows, several locks on the door and alarms in their houses and cars. Stores and
workplaces also have them,3?

Miscellaneous

There are more people in the ghetto than in the rest of the city. — Few people can afford to
buy a house. — Hospitals, Employment and Social Security offices and other social services
are not located in the ghettos. Public transponation (buses, subways, etc.) is often poor.31

Do you Understand?

1.Name 4 things which are big problems in many cities.

2.Do the poor neighborhoods usually have the best schools?
3.Are violent criminals usually poor?

4.1s there more violent crime in rich or poor neighborhoods?

S5.Who are usually the victims of crime...the rich or the pooi ?

Crime - Causes and Solutions

There are several opinions about what causes people to bec~me poor and criminals. One
group believes that we are mostly influenced by the things outside of us, for example: our fami-
ly, friends, neighborhood and society.3

Some people also think that America’'s many years of racism and our economic system
(capitalism) have caused poverty and crime.33 For example, tney think that very big companies
and rich people control the American economy: they exploit the workers; many people are not
need3e4d in the economy (automation, plant closings) and become poor, powerless and hope-
less.

Another group believes that most poor peopie and criminals are that way because of what
is inside of them. They are born into a lower class culture. Taese people do not plan for the
future. If they want something, they cannot wait; they want it now.

They are this way, perhaps, because of slavery or migration of many people or Welfare de-
pendency for a long time. Now they don't care much about hard work, saving money, going to
schoci or being independert. And their children will be the same. They will not changa.

Some other possible causes of crime are:
a. feeling that you are useless in society

b. disappointment leading to rage because in the 1960’s the War on Poverty (a big govern-
ment program to help poor people) raised poor peoples’ hopes, but then things didn't
change.

c. poorpeople want the same things as rich people, but can't get them and feel frustrated.

.
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d. adeclinein religious faith and morals which are a result of science, big ity life and
capitalism

Many people believe that crime and poverty are caused by a combination of many things.
What are some of the solutions to crime and poverty?

One author says, “If we are to control crime, we must...rebuild our cities and ourselves...edu-
cate, employ, house and make healthy.”

Other people think that full employment is the most important solution. If all Americans know
that they can get a good job, they will feel hope for the future. They will feel that society wants
them and needs them. They will feel useful. They will want to work. And when people feel
good and useful, the number of violent crimes will decrease.

Some law enforcement people say...” that their job is made impossible by a lack of funds.
The district attorneys say they lack the resources to bring allthose cases to trial, the courts say
there are too few judges, the corrections system says there are too few prison cells, the police
say there are too few policemen.

Reading Exercise

Read the following passages. Decide if the cause of the problem is an example of things
outside or inside of us.

1. He’'s Irish; he drinks; his father drank, and his son will drink too.

2. Years of slavery, violence, segregation and discrimination nave caused some blacks to
become hopeless and poor.

3. Machines started to do the mining and many coal miners were layed off. The govern-
ment did not offer job training programs or jobs. The people became dependent on
Welfare and some became alcoholics. 4

4. Southern Italians do not have a history of education so now they do not think education
is very important.

What Do You Think?

1. What do you think are the main causes of poverty and violent crime in the U.S.? Do
you agree with the group who believes the causes are:

a. outside of people

b. inside of people

c. the economic system of a country
d. acombination

2. What do you think are the solutions to crime and poverty — create full employment, im-
prove city problems, build more jails and hire more police, other ideas?
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3. What are the main causes of poverty and crime in your country?

4. Before you came, did you know about the crime and fear in American cities?

5. Do your big cities have the same problems?

Multiple Choice

Circle the letter of the correct answers. There may be more than one correct answer.

1. Violent criminals are usually
a. happy
b. poor
c. drug addicts
2. American cities have
a. many probiems
b. manycows
C.  big ghettos
3. Violent criminals often
a.  dropped out of school
b.  come from homes with many problems
c. are unemployed
4. Some city problems are
a. badtelephones
b. bad housing
C. bad health

27




D6l 8080806, H_a_&c@ué%ééu:u:ucw:mcm

i
o

0ol
==
%g%

el
bty
(oD
gt 0
il
, i)
NEWSENRIEN) e
SiiAuY w%m_m&%g b
u“.“"“m.”... ...

AR

ELEMENT

&

n
1
.}

L

(

We're All in the Same Boat
Talk or Write About It
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TEACHER'S GUIDE — CHAPTER 1

Teacher’s Guide
Chapter 1
“They Broke My Car Window!”

rejudice

Vocabulary Exercise

1. killed

2. jobs and housing
3. hide

4. poison

5. charactenstics

6. racism

7

is prejudiced

Listening Exercise - True or or False (For the Teacher Only)

Tell the students to write T or F for the following items which you will read to them. They
will not read them; they must depend on *heir listening abilities.

1. ldon't like it when people call me names.

2. Prejudice can hurt people.

3. Nobody likes to feel inferior.

4. We learn to be prejudiced only at school.

5. We learn to be prejudiced from the people around us.

6. People who look different are not usually good or interesting.

7. In 1954, America charged the law about having segregated schools.
8. Americans are the only prejudiced people in the world.

For numbers 9-12 you will read each statement, one by one. The students will write the
number of the statement beside the correct word which describes or completes the
statement.

9. 7These are examples of calling people names.

10. “They always talk loudly; they stay together, and they have all the businesses.” This is
an example of a

29
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11. ‘The idea'from the song thét children imitate their parents’ hatred of certain groups is
an example of how we learn

12. When we keep different groups separate by law it is calle

Answers
1.7 5T 10. a. stereotype
2.T 6 F 12. b. segregation
3.7 7.7 9. c. Nigger, Dago, Wop
4. F 8. F 11. d. prejudice

Listening Exercise - Negative Questions (For the teacher only)

You will ask your class the following negative questions about Martin Luther King. They will
write Yes or No on their answer sheet. Thay will not read the questions, but must depend on
their listening abilities.

Answers
1. Isn’t his middle name King? No
2. Didn't white people put him in jail? Yes
3. Didn't he work in the 60's? Yes
4. Hasn't he become very famous? Yes
5. Weren't many white people helping him? Yes
6. Wasn't he trying to help black people? Yes
7. Didn't he believe in non-violence? Yes
8. Isn't he still alive? No
9. Wasn't he white? No
10. Can't we continue his good ideas? Yes

Listening Exercise - Tag Questions (For the teacher only)

You will ask your class the following tag questions about Martin Luther King. They will write
Yes or No on their answer sheet. They will not read the questions, but must depend on their
listening abilities.

Answers

1. His middle name’s King, isn't it? No
2. White people put him in jail, didn’t they? Yes
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. He dldn t work in the 60 S, dld he?
. He's become very famous, hasn’t he?

3

4

5. Many white people were helping him, weren't they? Yes
6

7

Yes
Yes

. He was trying to help black people, wasn't he? Yes
- He didnt believe in non-violence, did he? Yes
8. He's still alive, isn't he? No
9. He was black, wasn’t he? Yes
10.We can continue his good ideas, can’t we? Yes
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2. Always 1.Person who comes from a Spanish
speaking country.
7. Aperson who enters a new country to live. 2.Condition of being poor
| write with a - 3.Moving
9. I'mhungry. Let's 4.The opposite of NO
10. The place where you buy a drink. 5.City
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 TEACHER'S GUIDE — CHAPTER 1

11. He_____ sick today. 6. Enough

12. Situation when people don't have jobs. 14. Do you want coffee tea?
13. Mest 15. Shelives ____ 4622 N. 5th St.
16. Look at that beautiful 17. He,she,

picture over there. | love

Listening Exercise ~Comparatives and Superiatives (For the teacher only)

You will read the following sentences. The students will identify the form they hear — ad-
jective, comparative or superlative form. Have them check the appropriate place. Do these
examples with them:

(a) New York is bigger than Lancaster
(b) He's getting old.
adjective  comparative superiative
(comparing 2) (comparing more than 2)
Example: a. X
Example: b. x
This apartment is cheaper. (comp.)
This is the best food I've ever eaten. (super.)
He's poor. (ad].)
That book is the least interesting. (super.)
This was the wor'st movie | ever saw. (super.)
No, the one last night was worse. (comp.)

That is the most affluent neighborhood in the city. (super.)

©® N s W N =

My child’s school is good. (adj.)
9. |want a better job. (comp.)

You will read the following sentences. The students will write S if the . groups are the same
and D if they are different.

Answers
D 1. The rich get better housing than the poor.
D 2. Indiais notas rich as the U.S.
S 3. The poor love their children as much as the rich.

D 4. The poordon’'t have as much money as the rich.
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£. Many whlte people are as poor as many black people.
6.  Many children will be as poor as their parents were.
7. Some children will be richer than their parents were.

Sentence Sequencing

2nd

4ath b.
3rd c.
1st d.

Grammar - Verb Study

Vocabulary Exercise

di.

c2
a3
e4.

A. Past (possible answers: there are others)

Past Tense
1. were
lived
came
was

had
believed

o O A WD

b5.
gé.
h7.
£8.

Base Form
be

live

come

be

have

believe

B. Present (possible answers; there are others)

Presen? Tense

1. continue
elect
vote
help

ask
have

is
think

©® NP O AP

Base Form
continue
elect

vote

help

ask

have
be
think
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9. see see
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C. Futura {possible answers; there are others)
1. will have

2. willfail

3. will see

4. will not help

D. Modals (possible answers; there are others)

Modal Base Form
1. would vote
2. would have
3. hadto have
4. can't help
5. must spend

Crimes - Causes and Solutions

Reading Exercise

1. inside 3. outside
2. outside 4. inside

Multiple Choice
1. b&c 3. ab,c
2. a&ec 4. b&c




Chapter 2
Common Ground
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Tam:

Sandy:

Tam:
Sandy:
Tam:

Sandy:

Tam:

Sandy:

Tam;

Will you come with me to house hunt?

Sure, but why don't you ask J.J. to come with us? He knows a lot about
houses.

Oh. Do you think he would want to come?
Sure. Why not?
I don’t think he would like the same things we do.

Are you kidding? Tam, are you going to be busy this Saturday after-
noon?

Well, that's when I wanted you to help me look. Why?

| want to take you somewhere. I'll pick you up at 10:00 a.m. In the after-
noon I'll look at houses with you, okay?

Okay. See you then.

(In the car on Saturday morning)

Sandy:

Tam;

Sandy:

J.J.:

Tam:

What do you want in a house and neighbortiood?

Well, | want an attractive house, a clean, quiet neighborhood, good
schools nearby.

There’s J.J.’s house over there. And there’s J.J. himself talking to a
neighbor. Hi, J.J. | brought Tam with me. He's looking for a house.

Well, hi, fellas. Come on inside and have something cold to drink.

Thanks. This is a nice house. How long have you lived here?
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About 15 years. We bought it because the schools are so good around
here, and it's a nice clean, quiet neighborhood, nice friendly neighbors,
too.

Tam: Oh.

Do You Understand?

1. What does Tam want to look for?
2. Who does Tam ask to help him?
3. Whodoesn't he ask?
a. Why not?
When does Tam want to house hun*?
What kind of neighborhood does Tam want?

Is J.J.’s neighborhood the same or different?

What Do You Think?

1. What neighborhood do you live in here?
(a) Arethere many of your group living there too?
(b) How did inis happen?
(c) What other racial or ethnic groups live there?
(d) How well do the groups get along with each nthe: {friendly, neutral, hostile)?

2. Do you prefer to live near your own group? Why or why not? When you and/or your
group moved there, how did the neighborhood people feel?

(@) Did they welcome you?
(b) Were they neutre i/

(c) Were they nostiiz.

3. lf there were “racial incidents” in your neighborhcod, what happened?
(a) Did any people try to help?

4. For any future problems your teacher can try to find out the names and phone num-
bers of groups in your area that may help with this kind of problem.

5. If you work, what racial and/or ethnic groups are thet<?

(a) What percentage of each group?
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6. How are the rglations between groups at work (for example, friendly, neutral, bostile)?

Values in Common

What things in a neighborhood are the most important to you? For example, good schools,
quiet neighbors, lots of trees, night life nearby, (restaurants, movies, night clubs) no drugs?
List them here in terms of their priority: (the most important will be#1: the least important will
be last).

2.
3.
etc.

These things are called your “values” — the ideas most important to you. Compare your
values of a neighborhood with those of your classmates. Do you have some values in com-
mon?

What things are most important to you in a mate (husband, wife) or boyfriend/girlfriend? For
example, kind, rich, intelligent, good-looking, efc. List your values for a mate here. Prioritize:

1.
2.
3.

List your values for a good friend. Prioritize:
1.
2.
3.

List your values for a good job. Prioritize:
1.

2.

3. etc.

Compare your lists with classmates. What's similar? What's different? Have you found any
values in common? How can you explain the common values, if you found some?
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Feelings in Common

FAMILY TRAGEDY'
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Jessie Whitley (center) is consoied at the burial.
(Photo courtesy of Associated Press)

Talk or Write About It

(based on an article by Daniel
LeDucthatwas publishedby The
Philadeiphia Inquireron March 8,
1987.)

Jessie Whitley had a beautiful
family—a wife and three young
daughters. His dream was to buy
a house in a nice, quiet neighbor-
hood. To get this goal, he worked
the night shift as a bus driver. He
also worked in the daytime to
earn extra money.

Finally, they moved into their
dream house. But there was a
carbon monoxide leak in the
heating system of the house.
Two days after they had moved
in, Mr. Whitley came home and
found his wife and children dead.

The following are words we could use to describe Jessie Whitley’s feelings.

be sad
be in grief
Tell the story. The following guide words may help you.
Jessie Whitley accident
wife and 3 daughters bury
goal of a dream house family console
work be | sad

new neighborhood | ingrief
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FAMILY PRIDE?

Pilot Eugene Richardson lll (left) and his father.
(Photo courtesy of Philadelpa Inquirer/Myma Ludwig

Talk or Write About It

(based on an article
by Murray Dubin that
was published by The
Philadelphia Inquirer
on March 8, 1987)

Eugene Richardson
lll is one of the few
black commercial air-
line pilots. He is show-
ing his proud father the
cockpit of a jet. His
father had wanted to be
a commercial pilot
when he was younger,
but racism kept him
from that dream.

Gene Richardson’s story is a happier one. Tell his story using the guide words if you need

help.
Eugene Richardson
pilot
few black pilots
father proud
black father's dream
racism
After you look at the pictures, think about the 2 pictures.
1. Are you the same race as the people in the pictures?
2. Are you from the same country?
3. Do your speak the same languz3e?
4

Are you the same sex, the same age?
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5. Can you understand the feelings of the people in the pictures?
6. Do you think most people have similar feelings no matter what country they come from?

Both stories talk about the person’s “dream.” Talk or write about your dream.

Experiences in Common

A white woman, Peggy Terry, remembers this experience from her past. “| was walking down
the street at night, coming home from work. It was dark. It was in the black section. A car-
load of white boys went down the street real fast. They yelled: ‘Hey, nigger, how about a quarter
piece?™ Atfirst, | felt dirty and angry that they thought | was a nigger.** Then [thought: What
must it be like for her?™3

Do You Understand?

1. Why did the boys think Peggy was a black woman?
Were the words they yelled at her good or bad?
Before this experience, was Peggy prejudiced against blacks?
(@) How do you know?
4. Whois the “her” Peggy talks about?
5. Did this experience change her?
6. How is this experience an example of “common ground”?

Peggy Terry also told this story. “l worked my way up to Chicago from Montgomery, Alabama.
I came to Uptown,*** the port of entry for poor southerners. The West Side*** should be called
the port of entry for southern blacks. It’s like we come trom a foreign country. Southerners are
as lost and bewildered when tliey come to Chicago as anybody coming from Germany or Italy
or Poland. We look like other white people if we're dressed fairly nice. It's hard for them to un-
derstand that we lose our way on subways and we don't know about addresses. Down home,
we say somebody lives down at the bend of the wood or halfway down by the old maple tree.
It doesn't work that way in Chicago.

“There’s no difference between southern whites and southern blacks in what sends us up
here: lack of jobs. We get hungry and we get scared and we want a better way of life. There's
where the dreams come in. | don’t know a single southerner that would be up here, black or
white. We'd all go home if there was work down thera.”

* This possibly is a vulgar expression having something to do with sex.

** “Nigger” is a very insulting word that refers to a black person.

*** Neighborhoods in Chicago
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Do You Understand?

@ N O O s~

What city did Peggy come to?

Vinat neighborhood did the southem blacks enter?

How did the southerners feel in Chicago?

What kind of addresses did people use in the South where Peggy had lived before?
Why did the southern whites come to Chicago?

Did the southern blacks come for the same reason?

Wouild the southerners like 10 go back to the South?

How is this story an example of “common ground”? (See #8 below).

What Do You Think?

1.

‘What was your port of entry into the U.S.?
How does Peggy Terry compare the southemers to foreigners?
Peggy came from the country in the South. She talks about coming to a big city.
(a)  Inyour country is it easy or difficult for country people to adjust to a big city?
Do you come from a big city, medium sized city, small town, village or the country?
In your country do they have addresses the same as here?
(@) Inthecity? (b) In the country?
How did you feel when you first came to an American city?
Peggy says that the southemners came North to get jobs.
(a) Why did you come here?
Peggy says the southerners dreamed of going back home to the South.
(a) Do you dream of going back home?
(b) Can you go back? Why or why not?
(c) Were you homesick when you first arrived?
(d) Do yous still get homesick?
() What things make you feel homesick?
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Vocabulary Exercise

Fill in the blanks with the words below.

bewildered port of entry
Hey section

1. What city was your into the U.S."7

2. , Mister! You dropped some money!
3. What of the city do you live in?

4. When people first arrive in this country, they often feel

Freedom - A Common Dream

People come to America for different reasons — economic, political or religious. For ex-
ample, Mexicans often come here because they cannot get a job at home. This is an economic
reason.

Many Vietnamese say they have come for f-eedom. They cannot change their government.
They cannot get a job because they were the enemy in the war. These are political reasons.

In the 1600’s the first English people came to America because they were not allowed to
practice their religion. This is a religious reason.

Do You Understand?

A. Match the following words with the correct meaning by drawing a line.

1. religious a. about money

2. economic b. about God

3. political c. about government
What Do You Think?

Ask your classmates why they came here. Classify their reason — s it an economic, politi-
cal, religious reason or sometning different?

Inthe previous exercise did anyone say they came to the U.S. for “freedom™? It might surprise
you to learn that there are many groups of people, born in America, who are still looking for
freedom.

Black people, in particular, still feel they are not completely free. They were brought here as
slaves. They have experienced discrimination, segregation, oppression and violence. They
only got their civil rights in the 1960’s. They still are the victims of discrimination in jobs and

housing.
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The following are complete poems or excerpts of poems written by a famous Black poet,
Langston Hughes. In them he talks about freedom.
Refugee in America®
by Langston Hughes

There are words like Freedom
Sweet and wonderful to say.

On my heart-strings freedom sings
All day everyday.

There are words like Liberty
That almost make me cry.

If you had known what | knew
You would know why.

Do you Understand?

1. What does it mean, “On my heart strings freedom sings”? What feeling does he feel?
2.  What does the word “like” mean here?

(@) similar - ex: | look like my father.

(b) enjoy -ex: Ilike coffee.

(c) forexample - ex: | eat many foods, like popcorn, vegetables and fruit.

What Do You Think?

1. What does the whole sentence mean, “f you had known what | knew you would know
why"?

(@) What did he know?

(b) Finish the sentence:
“If you had known what | knew you would know why

Southern Mammy Sings
by Langston Hughes

Last week they lynched a colored* boy.
They hung him to a tree.

That colored boy ain't said a thing

But we should all be free.

* “Colored” is another insulting word that means black. However, in this poem, the woman
does not mean it as an insult.
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Yes, m'am!
We all should be {ree.

Not meanin’ to be sassy

and not meanin’ to be smart -

But sometimes | think that white folks
Just ain’'t got no heant.

No, m'am!
Just ain't got no heart.

Do You Understand?

1. Whatdoes “lynched” mean?
What does it mean “...got no heart™?

3. While “ain't” is not correct in standard English, you will hear it very often so you need tc
understand it.

(@) Inthe sentence, “That colored boy ain't said a thing...” what does “ain’t” mean?
(b) Inthe sentence, “...white folks just ain’t got no heart” what does “ain’t” mean?
4. Who killed the “colored boy™?
5.  Why did they kill him?

What Do You Think?

1. Do any groups in your country want freedom now or in the past?
(a) Which group?

(b) Whatkind of freedom (ex., economic, religious, political) do they want? Tell the
class everything you know about it?

Expressions Exercise

The following 3 expressions were used in the reading. Fillin the blanks.
be a viztim of (something)
practice one’s religion
in particular

1. lliked all of the food at the party, but | liked this Indian dessen,
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That company hires only white people. They would not hire me because I'm Asian. |
think | was discrimination.

In that country people cannot . The government has closed most of the
churches.

Freedom'’s Plow 7
by Langston Huglies

With billowing sails the galleons canie
Bringing men and dreams, women and dreams.
In little hands together,
Heart reaching out to heart,
Hand reaching out to hand,
They began to build our land.
Some were free hands
Seeking a greater freedom,
Some were indentured hands
Hoping to find their freedom,
Some were slave hands
Guarding in their hearts the seed of freedom.
But the word was there always:

FREEDOM...
Who is America? You, me!
We are Americal
To the enemy who would conquer us from without,
We say, NO!
To the enemy who would divide
and conquer us from within,
We say, NO!

FREEDOM!

BROTHERHOOD!
DEMOCRACY!

To all the enemies of these great words:
We say, NO!
A long time ago,
An enslaved people heading toward freedom
Made up a song:

Keep Your Hand on the Plow! Hold On!
That plow plowed a new furrow
Across the field of history.
Into that furrow the freedom seed was dropped.
From that seed a tree grew, is growing, will ever grow.
That tree is for everybody,
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For all America, for all the world.

May its branches spread and its shelter grow

Until all races and all peoples know its shade.
KEEP YOUR HAND ON THE FLOW!
HOLD ON!

Do You Understand?

What 3 kinds of people first came to America?
What 3 big things does he want?

Which group got their freedom last?

What time period in history is this poem about?
How did they travel here?

Give an example of an enemy “from without.”

N o o s~ 02

Who is the “enemy from within"?

In the last section, Langston Hughes uses farming (or growing) words.
List those farming words. (There are about 8).

1. 3. 5. 7.

2. 4, 6. 8.

He uses farming words, but he is not really talking about farming. He is talking about “an
enslaved people heading toward freedom...” What, then, do the farming words really mean in
this poem? What is the main idea here?

What Do You Think?

1. Did you ever have slavery in your country?
(a) If yes, what groups, when, where?
(b) Whendiditend?
(¢) Howdiditend?
2. Did you ever have indentured servants in your country?

3. Are any people in your country “seeking greater freedom” now? If yes, explain.
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Democracy
by Langston Hughes

Der..ocracy will not come
Today, this year
Nor ever
Through compromise and fear.
| have as much right
As the other fellow has
To stand
On my two feet
And own the land.
| tire so of hearing people say, Let things take their course.
Tomorrow is another cay.
I'do not need any freedom when I'm dead.
| cannot live on tomorrow’s bread.
Frecdom
Is a strong seed
Planted
In agreat need.
| ive here, too.
| want freedom
Just as ynu.

Do You Understand?

Does the U.S. have democracy?

Does your country have democracy?

What line in this poem is an example of “common ground”?
Is the speaker white or black?

A L A

Can he wait for drmocracy?

(&)  Which lines in the poem tell the answer?
6. What does the speaker mean “l cannot live on tomorrow’s bread"?
/. Does he want to wait for froedor:?

8. Can you understand why he doesn't want to wait?

Talk or Write About It

Which poem was your ..vorite?
Can you find any common ground with the feelings in these poems?

e
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“Survival Money” — A Ccmmon Problem

The following excerpt is atbout a white man, C. P. Ellis, from the South. “My Father and |
were very close, but we didn't talk about too many intimate things. He did have a drinking
problem. During the week, he would work every day, but weekend he was ready to get
plastered. |can understand when a guy looks at his paycheck and looks at his bills, and he’s
worried hard all the week, and his bills are larger than his paycheck. He'd done the best he
could the entire week, and there seemad to be no hope. It's an iliness thing. Finally you just
say: ‘The heck with it. I'll just get drunk and forgetiit...’

“My father never seemed to be happy. It was a constant struggle with him just like it was for
me. It's very seldom I'd see him laugh. He was just tryin’ to figure out what he could do from
one day to the next.

“After several years pumping gasat a service station, | got married. We had to have children.
Four. One child was born blind and retarded, which was a real additional expense to us...

“All my life, | had work, never a day without work. worked all the overtime | could get and still
could not survive financially. 1 beganto say there’s somethin’ wrong with this country. | worked
my butt* off and just never seemed to break even.

“I had some real great ideas about this great nation. They say to abhide by the law, go to
church, do right and live for the Lord, and everything’ll work out. But it didn't work out. It just
kept gettin’ worse and worse...

“I borrowed four thousand dollars to buy the service station. | worked seven days a week,
open and close, and finally had a heart attack...My wife h..d done the best she could to keep
it runnin’...I just couldn’t do it.

“I really began to get bitter. | didn't know who to blame. i tried to find some ~dy. | began to
blame it on black people. | had to hate somebody. Hatin’ America is hard to uo because you
can't see it to hate it. You gotta have somethin’ to look at to nate. The natural person for me
to hate would be black peog:ie, because my father before me was a member of the Klan. As
far as he was concerned, it was the savior of the white people. It was the only organization in
the world that would take care of the white people. So | began to admire the Klan"™.

Do You Understand?

What was his father worried about?

What did his father do to forget his problem?
Was his father a happy man?

How many children did C. P. E.lis have?

Did C. P. Ellis make enough money to live on?

IR T o

What happened after he bo.ght the service station?

* “butt” means backside; the expression means “| worked very hard.”
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How did he feel?
Then who did he decid2 to blame?

How does he explain his prejudice ?

10. Now, who does he think he should have blamed?

Reading Exercise - Sentence Strips

Your teacher will explain this exercise.

Listening Exercise - Idioms

Look at the list below. Make sure you understand the meaning. Yeur teacher will read 5
sentences which contain idioms. Put the letter of the words that mean the same as the idiom
you hear next to the number.

a. obey
. refuse
. drink too much liquor

b
c
d. continue
e. be okay
1
2

3.

A black woman, Jayn~ Cortez, wrote about working in a sewing factory. She describes her
“stitf hands” and “swollen legs.” She talks about the same difficult routine of riding the bus to
and from work, working hard at her job, trying to pay all of her bills and feed her family. She
said she was working just for “survival money.”

Do You Understand?

What kind of job did she have?
Was it an easy or difficult jo>?
What was she working for?

What part of her body has problems because of her work?

A

What does she worry about?




ey

LA \\ A R SRR L e ey e
\\ 3 \5 \W@}. \\\\ \ Y AR TR

\\ \\\\ N

N
A TEACH RS
% x
*““ “~\§\:\ *‘<>~‘ SRS S
.~ ™

\\\\\~ W Ny R N\\z N N\ N
\ WA \ \\&‘«:s W IRNRE

Teacher’s Guide
Chapter 2
Common Ground

/,
',

/,
P

//,
4,
2

il \,“\ N.,.\ e

f

Experiences in Common

Vocabulary Exercise
1. port of entry 3. section
2. Hey 4. bewildered

Freedom - A Common Dream

Expressions Exercise

1. in particular
2. avictim of discrimination
3. practice their religion

“Freedom’s Plow”

Farming words
1. plow 6. tree
2. plowed 7. grew, grow, growing
3. furrow 8. branches
4. field
5. seed (dropped)
Q
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For a Group

Make ona copy of the “Senterce Strips” below. Cut out each sentence. Give one to each
student. (Some students mwy nave to have more than one depending on the number in the
class)

Instruct the students to stand and each read her/his sentence out loud. Then they should
arrange the strips in the correct sequence that they occurred. They will do this by talking about
it among themselves and moving the students holding the sentences around until the senten-
ces are in the corract order.

The conversation should go something like, “He had the heart attack after he bought the ser-
vice station so you stand next to him.”

Let them do all of the work with a bare minimum of help from you.

Reading Exercise - Sentence Strips (For the Teacher only)

Copy these for your students and cut out the stnps.

He bought a service station.

He got married and had four children.
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His father was worriea about money.
His father got drunk every weekend.
He worked at a service station.

He got married and had four children.
He bought a service station.

He had a heart attack.

He and his wife lost the service station.

He was very bitter and blamed blacks for his problems.

© ® N OGO A WD

He joined the Klan.

For Individuals

Copy the “Sentence Strips” as many times as you have students (i.e. tor 15 students, make
15 copies.) Cut out the sentences and make a set for each student.

Hand a set to each person and have them arrange them in the correct sequence.

To make matters even simpler, don't cut them out and they can just write “1” in front of the
sentence that will come first, write “2” in front of the next sentence and so on.

Making a Living

Listening Exercise - For the Teacher Only

Read the following sentences to the class. They will mark the letter of the phrases that mean
the same.

Answers
¢ 1. You're plastered!
a 2. My family always abides by the law.
e 3. Don't worry. Things "Il work out.
b 4. 1asked herto go to a movie with me, and she turned me down.

d §. This schoolis so good that we have to keep it running.
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SCENARIO

“Scenarios” are used by Robert J. DiPietro as part of his approach called “Strategic Interac-
tion.'! I cannot do it justive in this snort space, but | think scenarios could be very effectively
used with the subject matter in this book.

You have two groups of no more than 8 each. You have planned your scenario in advance.
It must contain some kind of interaction. You give one group one character, his/her particular
situation and goal. You give the other group the other person’s goal. The difference from 2
role play is that neither group will know the goal (or ‘hidden agenda”) of the other.

Each grcup, not overheard by the other, will plan its verbal strategies to meet the goal. They
will try o anticipate what the other person might say and plan how to handle it. You will offer
help only if it is clearly needed. Each ¢roup chooses one person to perform. [f, during the
scenario, a performer needs help, he/she can excuse him or herself and consult witi: the group
briefly.

They can end in agreement, compromise or impasse — however the two decide to play it.
But the point is that while each has been somewhat prepared, he/she will still confront some
unexpected twists. They must usa whatever English they have to handle it. In this way
scenarios are closer to real life than role plays.

Afterthe scenario is finished, you discuss with everyone about possible alternative strategies
cr resolutions and then any structure or pronunciation point of interest.

I think the controversial nature of so many of the issues in this book could produce interest-
ing and spirited scenanos. DiPietro, in his book, offers much research to support his conclusion
that people will internalize language better when their motivation is high.

The following is one idea for a scenario. Perhaps you will think of others.

Scenario

Give one card to a group or separate strips of paperto each person in the group. One group
will get this information:

“You are looking for a job. A friend has told you about a person who is looking for a worker.
You are a hard worker and an honest person. You want to get paid in cash not by check. You
arrive for the interview.”

In their discussion, ycu might, if needed, guide them to suggest what he is saving money for
and why he only want cash. They should anticipate the possible reactions of the employer to
his request and be ready to handle positive or negative reactions.

The other group will get this information:

“You need to hire a worker. You love America, you work hard, pay your taxes, and respect
the laws of this country. You prefer to hire people you like. You are also a very sympathetic
person. The other person is arriving for the interview.”




Chapter 3: "What's He So Angry About?"

Chapter 3
“What’s He So Angry About?”
Y e ‘.‘:\
w 4
ey R — =
(= g
\ §
Jd ¢ N r oeg

Lonnie:  Hey, man, watch where you're going! i
Tam- I'm sorry.
Lonnie:  Yeah, | bet you're sorry!
José: 's up, Tam?
Tam: What did you say?
José: What's up? What's happening? You look funny.
Tam: It's Lonnie. He really doesn't like me, and | don't know why. | neverdid

anything to him.
JJ: Iknow. Lonnie’s an angry man. It’s not you personally, Tam. But, you

see, Lonnie thinks that the government helps refugees and immigrants
more than it helps the people who were born here. And he's angry be-
cause he wants to get up in the world, but he isn't making it. And he
sees a lot of Asians making it. Also he’s homesick for his family in North
Carolina. He had to send his wife and kids to live with her parents until
he can make enough money to support the back here. On top of that,
Lonnie’s brother was killed in the Vietnam War. He’s still hurting about

that.
Tam: My brother was killed in the war, too.
José: So was mine.

Sanay: My cousin was, i00.
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Slavery

There has always been hostility and tension between white and black people in America. It
started when the firsi English settlers came here in the early 1600’s. They sent people to Africa
with guns to capture black people. They put thousands of blacks on ships where they were
prisoners in chains. Many died on the ships.

The blacks who survived the trip to America were slaves. The white plantation owners bought
and sold them. They often separated wives from husbands a»+’ children from parents.

The slaves had no freedom and no rights. They worked long hours picking cotton for no pay.
Some worked in the master's house cleaning, cooking and caring for the children. They lived
in poverty. The whites treated them not as equal human beings but as inferior. And they saw
them as property, the same way we see our cars and houses.

Slavery lasted from the early 1600’s until the mid 1860’s when president Abraham Lincoln
gave them their freedom after the Civil War.

Since that time up to now, blacks have been trying to live a normal life. But when whites
could no longer keep blacks as slaves, they started other ways to control them. There was
segregation and discrimination in schools, housing, voting, jobs and social relationships.

Do You Understand?

1. Where did the slaves come from?
2. Did they want to come to America?
3. How long did they not have freedom?

4. What happened to blacks after slavery ended?

Vocabulary Exercise A

Match the words at the left with their meanings at the right. Write the letter of the meaning
next to the number of the word.

1. capture a. aperson

2. vole b. angry feelings
3. hostility c. catch and keep
4 slave d. someone in jail
5. prisoner e. something you own

re
- .
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6. rights (civil) f. choose a person to work in the
government or decide a question:
each person says his opinion on
paper, in a machine or raises her

hand.
A 7. human being g. a person who is forced to work for
no pay.
8. property h. freedom to speak, live, vote, have

protection under laws, etc.

Vocabulary Exercise B

Write 8 sentences using the 8 words in the left hand columnin Exercise A. Inyoursentence
make it clear that you understand the meaning.

1.

@ N O o0 A~ w P

Segregation and Discrimination

In Chapter 1, we talked about segregation in the schools. There is also segregation in hous-
ing. Segregation means there are laws which keep people separated.

Discrimination means, for example, that we tell a group that they cannot have something be-
cause they are in that group. F-r example, before the 1960's many areas in the U.S. were

“segregated.” The whites passed laws or agreed among themselves to make sure that whites
and blacks would be separate.

Black people could not go to schools with whites.

Black people could not eat in certain restaurants with whites.

Black people could not have certain jobs — usually the good jobs with good salaries.
Black people could not sleep in certain hotels.
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Black people could not go to the same hospitals as whites.
Black people could not live in the same neighborhoods as whites.
Biack people had to sit in the back of the bus.

“Oppression” is when the government allows discrimination against certain groups. Because
of this oppression, the people in those groups do not get the things they need. For example,
they often don’t get good education, good housing or good jobs. They have no control over
their lives because they cannot influence the government.

Sometimes prejudice leads to “genocide.” When people try to kill all the members of a cer-
tain group, it is called genocide.

Do You Understand?

True - False
1. Discrimination is okay if it is not against me.
2. Segregation means keeping people separate.

3. When a company did not hire a man because he was Puerto Rican, it was &n example
of discrimination.

Listening Exercise - True or False

Your teacher will explain this activity to you.
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The Civil Rights Movement

In the 1950’s and 1960’s some blacks decided that it was time to end segregation. They
started the Civil Rights Movement. The Reverend Martin Luther King was the most famous
leader.

He used non-violent methods which he had learned while studying Gandhi, a great leader
of India, who used the same methods in their big revolution against England’s control.

Martin Luther King knew that white police in the South were racist and would kill black people
fora reason and sometimes for no reason. If the blacks had guns and were ready to fight, that
would give the police a very good reason to kill them. Also, if they fought the whites with
violence, they would not change anything.

King and his group knew that it would take even more courage notto carry a gun and not
to fight. They trained the protesters to stay calm and non-violent even when white people said
terrible things to them, beat them, turned strong fire hoses on them, let police dogs bite them
or kill them.

In this way King did two things: (1) The police did not have a reason to hurt them. (2) Be-
cause they were non-violent, more people cculd also participate, forexample, the old and young
and women.

When the marches and demonstrations happened, the media (TV cameras, radio and
newspaper people) were there. Every day all of America and the rest of the world saw, heard
and read about what the white police and city and state governments were doing to the non-
violent protesters. Public opinion began to turn against the whites. People saw thatthey were
wrong to hurt the peaceful protesters.1

Besides protest marches from city to city, they used other non-violent techniques, for ex-
ample “sit-ins.” In most southern restaurants, black people were notallowed to eat. So a group
of black and a few white protesters entered the restaurant and sat down at the “white only”
counter. They sat quietly and politely, but the store refused to serve them. The police came,
arrestedthem and put them in jail.2 Often the police beat the protesters in jail.

Another technique was “picketing” stores that would not serve black customers. The pick-
eters walked around in front of the stores carrying signs against the stores.

They also used the technique of “boycott.” This means they refused to buy in a store or ride
a bus which discriminated against blacks until the store or company agreed to change. (Some
bus companies made blacks sit in the back of the bus.)

Inthe 1950’s a few improvements in civil rigints had begun. Butin the 1960’s many improve-
ments were made as a result of the Civil Rights Movemer:.

* This would be an excellent time to show “Eyes on the Prize,” the PBS documentary on the
Civil Rights Movement. Contact y our local public TV station for possible access to the video
tapes.
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Although Martin Luther King was a very popular leader, all blacks, especially young black
leaders, did not agree with his non-violent methods because change was coming too slowly.
Also they may have been jealous of him.

Also northern city blacks were becoming angry and frustrated at their situation in the ghet-
tos. There were race riots in many cities. The blacks burned buildings and attacked white
police and business people who were in the black neighborhoods.4

During the Civil Rights Movement, many whites were sympathetic to the Movement and some
participated directly in sit-ins, freedom rides and marches. But in the late 60's, many blacks
became frustrated with the slowness of change. A new movement called “Black Power” be-
came stronger. Blacks thought that blacks should make the changes themselves, and whites
were not as welcome as before. Many blacks showed their true feelings of anger. People
called their feelings “Black Rage.”

Do You Understand?

What were 2 reasons why Martin Luther King chose non-viclence?
. What did the police do to the protesters?

. How did the world know about the demonstrations?

. Whom did Martin Luther King admire? Why?

1.

2

3

4. Did women participate in the demonstrations?
5

6. Did the Civil Rights Movement make changes?
7

. What happened in the Northern cities?

Vocabulary Exercise C

Match the words at the left with their meanings at the right. Write the letter of the meaning
next to the number of the word.

1. protester a. v'hen many people refuse to do

business with someone

2. picket b. when people sitin a place to
protest about a problem

3. boycott c. explain why

4. sit-in d. let (permit) someone (to) do some-
thing

5. reason e. when people walk around in front

N of a place carrying signs of protest
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6. beat f. a person who is protesting some-
thing

7. technique, method g. a way to do something

8. allow h. hit someone many times

What Do You Think?

1. Do you know much about American History?

2. Did you know about the history of slavery and the Civil Rights Movement before? Are
you surprised?

3. Are there different races living in your country?
a. What are they?

b. When did each group arrive?

¢. How did they arrive — by choice or force? Why?

d. Did you ever have slavery in your country? Tell about it.

4. Are there different ethric groups living in your country (for example, the Cambodian eth-
nics in Vietnam)?

a.
b
c.
d

e.

f.

What are they?

When and how did they arrive and why?

What language do they speak in public?

What language do they speak at home?

Whom do they identify with more — their ethnic group or the majority group?

Which group do you put themin? For example, if you are Vietnamese, do you
think of Chinese ethnics from Vietnam as Chinese or Vietnamese or both?

Do they have separate schools?

What percentage attend?

Do they usually live near each other? If so, why? If not, why not?
Do your laws permit them to live anywhere?

Are they welcome by the neightors to live anywhere?

Do the groups intermarry?

How do the families usually feel about it?
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n.  Are they completely integrated into your country? If so, in what ways? If not, in
what ways?

5. Are your friends usually from your owr: group or a different group or both? Give ex-
amples.

In your country is there any discrimination (for example, in jobs, housing)?

7. Do the ethnic or racial groups stay separate from the majority group in your country? If
yes, do -‘ou think it's their choice o, do they think they would not be welcome by the
majority":

The Freedom Riders

In May 1961, during the Civil Rights Movement, a group of black and white people got on
busses and traveled from the North to the South. They were called “Freedom Riders.” Thev
knew that there was segregation in busses and bus station waiting rooms in the South. They
wanted to change these laws. They thought the best way to do this wes to break the laws and
call attention to these segregation Iaws;5 therefore, the blacks walked into white waiting rooms
and vice versa.

The following is adescription of what happened at one ofthe bus stations where the Freedom
Riders stopped .n order to try to change the segregation laws.®

One of the black leaders was hit in the mouth as he entered the white waiting room. He was
bleeding. Something ke a small bomb was thrown into a bus full of Freedom Riders. They
were lucky to get out of the smoke—filied bus alive.

An older man was punched. He fell to the ground bleeding. Ancther man’s hand was badly
injured. Two other young Freedor: ™ders (one black, the other white) started to enterthe white
waiting room, where blacks were not allowed to enter. They were grabbed by a bunr - of white
men. They were hauled between two buildings. The white attackers split up; one group of 5
pounded one Freedom Rider with heavy metal bars; the other group of 5 beat the other man
with lead pipes and fists.

A young black man who was studying to be a minister was slugged with baseball bats and
knocked out by a group of whites. Another group of white men attacked one younq white
Freedom Rider. They hit him with pieces of wooc. He iellinto the street and lay there. A group
of white women watchedthisassaultard - :eered onthe. attackers. They yelled, “Killthe nigger-
lover!”

When the police arrivid, they just watched. The Freedom Riders sat or lay bleeding or un-
conscious. The puiice delayed calling ambulances for @ long time. When the ambulances
finally came, they were segregated and took the Freedom Riders to segregated hospitals.

Later that day the wounded people returned to their meeting place, a church. Some wore
bandages and some had stitches. Theirbodies hurt. They felt sick and tired, but they still had
their “freedom spirit.” They held each other's hands tightly. A leader told the group to yell,
“Freedom!” and they all yelled back, “Freedom!”

"Thisis an insulting name for a white person who helps blacks.
£
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The Freedom Riders




We're All in the Same Boat

Do You Understand?

1. Why were they called “Riders”?

2. Where did they go?

3. Way did they take these “Freedom Rides™?
4. What happened to them in the South?

5. Which hospitals were they taken to?
6. After this attack, did they lose hope?

a. How do you know?

What Do You Think?

1.

3.

The “Freedom Riders” were injured badly and could have died. Do you think you could
ever risk your lite for something important to you? Why or why not? (Don't forget

that women and all ages were injured in civil rights demonstrations. So this question

is for everyone.)

To the blacks, freedom meant the freedom to do the same things that white people
could do: vote, eat in any restaurant, ride a bus and sit anywhere, use any
bathroom, get any ‘ob they are qualified to do, live in any neighborhood and so on.

a. What does freedom mean to you?
b. Ifyou came here for freedom, explain what kind of freedom you wantea.
c. Doyou have it now?

How does the last paragrapi of the story of the attack make you feel?

Reading Exercise — Use the “Freedom Riders” story.

List 7 of the words about violence.

1.

N o o s »w N

List 5 of the words which can be used as weapons.
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AN A

List at feast 5 words which are about medical problems or treatment.
1.

o~ 0D

Listening Exercise — Find the “missing person.”

Look at the picture of the attack on the Freedom Riders. Your teacher will read the story of
the attack to you. This time, however, the attack on one person will not be mentioned.

Listen carefully !suggest you put a check mark () beside each person that you hear about.
That way yor' will see who is missing. This is called a “process of elimination.” The person
who is missu._

Talk About It

Pretend that you are one of the media people (TV, radio or Newspaper reporter) describing
the attack on the Freedom Riders at the southern bus station. Look at the picture as you talk.

1. Ifyouare aTV or radio reporter, you may want to describe to your viewers or listeners
what is happening right now. What tense will you use?

2. Ifyou are a newspaper reporter, your story will probably be in tomorrow’s paper. What
tense will you use?

3. Tell the story again using the passive voice in the present and past continuous and
then past tense. It might help if you first list the verbs you will need. Make sure you
know the past participle of them.

Next review the forms of “be” you will need:

is being

past participle

RN
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are being

past participle
was

past participle
were

past .articiple

Remember that the form of “be” will agree in number with the subject of the sentence. For
example:

He was beaten by 2 men.
(subject)

They were beaten by 1 man.
(subject)

Reacing Exercise

Make a Time Line.

Look at the list below of events in history. Write them on the lines of the Time Line. Write
the year above the Time Line if it is known.

NN\

a. The Freedom Rides took place.

b. Slaves were brought from Africa.

c. Abraham Lincoln freed the slaves.

d. English settlers came.

e. Many slaves died on the boat trips.

f. Plantation owners bought and sold slaves.

g. Segregation and discrimination took the place of slavery.
h. Martin Luther King helped start the Civil Rights Movement.
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The Situation Now

There are different opinions about how much things have improved. Some people say that
things have improved. More blacks are getting a college education and are getting good jobs.
Several cities now have black mayors. Many employers have “affirmative action programs.”
This means that they try to find minority people (for example, blacks, Hispanics, Asians and
women) to hire for jobs.

in 1988 a black organization said blacks still have many of the same big problems — pover-
ty, unemployment, health and many others. They said there is also still discrimination.

The situation for Puerto Ricans is not good either. For example, the situation in Philadel-
phia, Pa. is as follows:

* Puerto Ricans are approximately 4% of the population.

* Puerto Ricans have an unemployment rate of 50%.

* Puerto Ricans have a school drop out rate of 80%.

* Most Puerto Ricans live in one neighborhood.”

Jessie Jackson, a black man, is running for President of the United States of America. He

is doing very well. People are very surprised and excited. Many people think that this shows
how much America has changed for the good toward blacks.

Others say that, yes, that is true, but he will never get elected because he is black. They
think there is still a lot of prejudice among whites. And you must have many white pennle vote
ior you to be elected president of the U.S. Then people remind us that in the early 1960’s,
everyor.2 said a Catholic could never get elected. But John F. Kennedy (a Catholic) was elected
and was a very popular president.

Everyone agrees that Jessie Jackson's success this year is a sign of good change. But if
you look ir the newspapers in any week, you will see that there are still many racial problems.
That's the situation now.

Grammar Exercise - Echo Auxiliaries

Inthe opening dialogue, the characters talked about something that happened to all of them.

JJ.: Lonnie’s brother was killed in the Vietnam war....
Tam: My brother was killed, too.
José: So was mine

Sandy: My cousin was, too.

We use these “echo auxiliaries” when we want to say the same thing the other person said,
but in a short way.

We have two ways. They are both good.
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Example
| did too. So did I.
| didn't either. Neither did I.

Your teacher will give you some praciice.
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Slavery

Vocabulary Exercise A

ci1 ds5
f2 h 6.
b3 a7
g 4. e 8.

Segregation and Discrimination

Listening Exercise - True or False (For the Teacher Only)

Tell the students to write T or F for the following items which you will read to them. They will
not read the m; they must depend on their listening abilities. The answers are to the left.

T 1. Picture 1 is an example of segregation.
F 2. Picture 2 is an example of genocide.

T 3. Picture 1 is an example of racism.

T 4. Picture 2 is an example of oppression.

T 5. Picture 1 is an example of discrimination.
Civil Rights Movement

Vocabulary Exercise C

f1 c S
e 2 h 6.
a3 g7
b 4. d 8.
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Freedom Riders

Reading Exercise

possible “violence” words

1. hit 6. pounded 11. assault
2. thrown 7. slugged 12. beat

3. grabbed 8. knocked out 13. punched
4. hauled 9. attacked 14. kill

5. attackers  10. fell
possible “weapons” words

1. bomb 4. fists
2. heavy metal bars 5. baseball bats
3. lead pipes 6. pieces of wood

possible “medical” words

1. bleeding 7. bandages
2. alive 8. stitches

3. unconscious 9. hurt

4. ambulances 10. sick

5. hospitals 11. injured

6. wounded 12. knocked out

Listening Exercise - Find the “missing person.” (For the teacher only)

Read the story of the “Freedom Riders” in the text, but eliminate the paragraph about one
person. You can vary it each time you do the exercise.

After you have read it as many times as needed, have the students write the name or oral-
ly tell you about the “missing person.”

Remember, the students should only be looking at the picture. They should not be reading
the story. They must depend on their listenirng abilities.
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Active Voice - Present Continuous

Possible answers:

1. Someone is hitting a black leader in the mouth.
2. Someone is throwing a bomb into a bus.

3. Some men are punching an older man.

etc.

Active Voice - Past Tense
Possible answers:

These can be the same except that the students will use the past tense, for example: Some-
one hit a black leader in the mouth. Someone threw a bomb into a bus.

Passive Voice - Present Continuous Tense
Possible answers
1. A black leader is being hit.
2. Abomb is being thrown into the bus.
3. An older man is being punched.
etc.

Passive Voice - Past Continuous Tense
Possible answers:

These can be the same except that the students will substitute “was and were” for “is and
are.”

Passive Voice - Past Tense

These will be the same as in the original, for example: A black leader was hit in the mouth.
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Readlng Exerclse Time Line

Early karly Mid
| 1600's | 1600's | 1860's | 1950's | 1961

\\\\ \\\\\

Echo Auxiliaries

| will suggest a technique that | have used for giving oral practice.

Choose any tense or modal that you want. For example, we'll use the past tense. Now pick
an example where you anticipate you can get both affirmative and negative answers. Forex-
aimple, you talk about how people have traveled to school tonight. Also choose which of the
echoes you'll work on in this lesson. |think one pair at a time is better, but you know your class.
For example, today you can teach “So do I" and “Neither do I.” Another time you can teach “I
do too” and “I don't ~ither.”

Then put this grid on the board:

by car by bus by bike by taxi walk
Juan ) 4 74
Cong ) 4 v
Hue "4
Elsa 4

Teacher: Juan, how did you come to sciiool tonight?

Juan: | walked. (Teacher, you put a check in the box for “Juan ard walk.”)
Teacher: Cong, how did you come?

Cong: | walked. (You check his box.)

Teacher: Juan, did you come to school tonight by car?

Juan: No. (You put an X in the box for “Juan” and “by car.”)

Teacher: Cong, did you come by car?

Cong: No. (Put an X.)

Teacher: Hue, did you come by car?
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Hue: Yes. (Put a check in the “Hue” and “by car” box.)

Continue until all the boxes are filled with a check or an X. (You can speed it up if you want
to with a “How did you come to school?” to each person and then just fill in the other boxes.”

Now, with a pointer (or your finger) point to the “Juan - by car” box and say to Juan, “Tell me
about you here.” (indicating the box.) You will elicit from him, “I didn’t come by car.”

Then say, “Cong, tell me about you.” (indicating the “Cong - by car” box) You will help elicit,
“Neither did I.” Then you'll elicit from Hue, “l came by car.” And then you'll get from Elsa, “So
did I.”

Remember to talk as little as possible yourself. Use the pointer a lot. After the first few ex-
amples, with as much or as little heip as is needed, they should get the idea.

So now, | hope, all you have to do is point to the “Juan - by car” box, get his, “I didn’t come
by bus.” Then point to the “Cong - by bus” box and get his “Neither did I.” And continue down
the line.

When you're ready, tell Juan, “Now, tell me about Cong, Hue, and Eisa.” (indicating the “by
bus “ line with your pointer.) So now he's telling about “they.” Then you can do “he” and “she.”

Later you can say, “Tell me about you and Cong” and get “We...” and so forth. Pretty soon,
merely by pointing, you can get a whole string of utterances out of someone. You can also
show what happens when you point to the “Juan-walk” box and the “Hue-walk box. Just give
him “but” if he needs it. Juan: “l walked to school, but Hue didn't.”

If you would prefer, you can use your own method and/or materials.




Chapter 4
“We’re All In The Same Boat Now!”

Tam:

Marisol:

Tam:

Marisol:

Tam:

Marisol:

Tam:

Mari.ol:

Marisol, would you help me?

Sure. What're you doing?

| have to fill out this form for personnel. | don't understand “national
origin.”

It means your native country. What country do you come from?
Oh, | see. Vietnam. Where do you come from?

| was born here, but my parents were born in Puerto Rico. José was
born in Puerto Rico.

How about the others?

Well, Stan’s parents come from Poland. Octavio comes from Portugal.
Kim is from Korea. Maureen's parents are Irish, so she’s the first
generation. Julio is from Ecuador. Joe's grandparents came over from
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Italy. Maria is from Angola. Gus's grandparents came from Germany.
Santash is from India. Sandy’s grandparents came from Scotland.

Lonnie:  Yeah, and my ancestors came over on the Mayfloweri

Marisol: ~ Oh, Lonnie be quiet! He's being sarcastic, Tam. The Mayfloweris the
name cf the ship that brought the first English settlers to America. Lon-
nie and J.J.'s ancestors were brought here from Africa to be slaves.
Have you ever heard this saying? “We may have come over on different
ships, but we're all in the same boat now!”

Tam: I flew here from the refugee camp in the Philippines. But | escaped from
Vietnam by boat.

Marisol:  The people who have arrived here recently usually flew , except for Juan
and Arséne. They came by boat to Florida. Juan comes from Cuba and
Arséne is from Haiti.

Marisol:  The people who came here up to the early 1900’s came by ship. The
Asians landed in California and the others landed usually in New York
City. They felt very excited when they saw the Statue of Liberty. They
had to get off the ship at Ellis Island in the New York harbor. That's
where the immigration workers did the paperwork. They sent some
people back to their countries, but they let millions in. The immigrants
often had names that were difficult to pronounce. So the immigration
workers sometimes shortened or simplified them. The immigrant often
got a new name whether he or she liked it or not.

Do You Understand?

True - False

1. Alithe people in Tam's company were born in the U.S.
Lonnie is ready to be friendly now.
Marisol is friendly.

Marisol thinks that when people get here, they all have the same problems.

o A~ W

Ellis Island is near California.

What Do You Think?

1. Would you mind if someone changed your name?

2. Do Americans use your correct name or have they givenyou a new name?

Q ~
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a. Ifsowhatisit?
h. Do you mind the new name?
c. Do you have «ouble pronouncing nther people’s names?
3. What does Marisol's “sayirig” mean?
4. America has people from all over the world. Does your country have imimigrants?
a. Whera do they come from? Why do they come?
b. Do they become part of your society”?

c. If so, how quickly?

Pot or Bowl!

Not long ago, Americans called the U.S. a “melting pot.” This means that people from dif-
ferent countries and cultures came here (the pot) and over time they lost their differences and
became a new thing -- American people.

More recently, some people have said that we are more like a “salad bowl.” A tossed salad
has many different things inside, for example, lettucs, tomatoes, carrots, cucumbers, etc. They
sit together all mixed up in the same bowil, but they are still separate. For example, you can
still see the p’ xces of red tomato.

You will notice in the U.S. that many people still feel :-art of a certain ethnic group. They
even calithemselves “Polish-American,” Afro-American,” “italian-American ,” etc. They are still
proud o’ their history and culture, foods and traditions. But at the same time, they consider
themselves American and feel loyal to America.

The U S. government has often done things «© members of cenain racial or ethnic groups
which people now think were terrible. Thea slavery of black people was one of the cruelest.
The African people were brought here in chains and forced into slavery. Whites did not even
beiieve they were human beings.

During World Wer Il when the U.S. went to war with Germany and Japan, the U.S. govern-
ment did not trust the Japanese-Americans living 1.1 the western U.S. The government was
afraid the Japanese would feel loyal to Japan and try to hurt the U.S. from the inside.

The government forced the Japanese-Americans to move to specia! camns where they had
to stay for several years. These people lost their businesses, houses, meney and dignity.

The < avernment however, asked blacks and Japanese-Americans to fight ia W.rld War I,
N but  egregated units. Both of these groups received awards for bravery, excellence and
lo . the United States.’

a:Ce y uu have come here, you must think that some things are better or easier here (employ-
ment, education, freedor.i, etc.). Many Americans think there are many wonderful things about
America, tut they also see many problems. Perhaps you can make it better.
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Do You Understand?

1. What do many ethnic groups call themselves?

2. Do they still like the U.S.?

3.  Where were Japanese-Americans taken?

4. Did blacks fight together with whites in World War 11?

What Do You Think?

1. Would you like to call yourself an “American,” “hyphenated American” (for example,
Polish-American) or by your country s name (for example, Chinese, Columbian)?

a. How do you fael about eaci: choice?
2.  What do different groups call themselves in your country?

3. How do you think you could make America better?

The History of Immigration

The American Indians came to this land from Asia about 20,000 years ago. They were the
first immigrants. Different tribes lived all over this land. In 1492 Christopher Columbus dis-
covered the “New World,” which is now North America, Mexico, Central America and South
America. Many people from Spain began to settle in Mexico, Central and South America and
in the South and West of this co untry. They spoke Spanish.

In 1620 people arrived from Fingland. They landed in what is now Massachusetts. They
came for religious freedom. For the next 200 years many more people came from England.
Some came from Germany and Holland. They settled along the East Coast. Inthe 1770's they
fought 2 war with England to become an independent country. In 1776 they became the United
States of America.

in 1790 about 80% of the Americans were from England. They were Protestants (a Chris-
tian religion). Twelve percent (12%) came from Germany or Holland.? In the late 1700's and
early 1800's Americans welcomed new immigrants, although there were not a lot.

In the 1840's and 1850's many millions of immigrants entered the U.S. They came from
England, Scotland, Ireland, Wales, Germicaly and Scandinavia. Mcst came for economic
reasons. The population in their hcmelands was growing. There was not enough land for all
of the people. Also coal miners and texiile workers came. They knew that there was a lot of

open farm land and growing industries in the 1J.S.

The Immigrants who came in the early and mid-1800’s were welcome. The people already
here felt that there was not yet a standard American. If people were different, it was okay. It

* There is a map in this section to help you.
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didn’t matter what class you were born into. Different people would blend together to make
something new— “an American.”

However, when the children of the new immigrants grew up, they thought they were equa!
to the “old immigrants” (the people who had lived here for a long time). They competed for
jobs. Then the new immigrants felt discrimination from the old. They saw signs like “No Irish
Need Apply.”

inthe 1880's millions came from Southern Italy, Poland, Hungary, what we now call Czechos-
lovakia, the Ukraine, the Balkans, Greece, what we now call Yugoslavia, Albania, Syria and
Armenia. Some were Jews; others were Catholic and other religions.

They came for economic reasons. They crowded into the big cities. They were poor. They
had to live in crcwded apartment buildings.

By this time, *he end of the 1800's, prejudice had been growing. The southerners had al-
ready decided that blacks were not human beings. By this time, experts decided that these
new immigrants were also inferior races. They were poor because they were inferior races. It
was not because bosses paid them low salaries.

Also the experts said that the immigrants always wanted to stay together. When the im-
migrante tried to move into better neighborhoods or get better jobs, however, they were met
with discrimination.®

Between 1850 and 1882, 330,000 Asians entered California.” In the 1870's in California
there were economic problems so they blamed the Asians. The experts said Asians were an
inferior race too.

In the early 1900's during World War I, Americans became more afiaid of foreigners. They
were against radicals, Catholics, anarchists, socialists. Social reformers were worried that
more immigrants would make tne living problems worse. Trade unionists worried about the
competition for jobs and lowering of salaries if many new immigrants entered.

By this time, there was an idea of a standard American and the new immigrants did not fit.
The “old Americans” were seeing many changesin their world. Industries and cities were grow-
ing. Families were not as strong as before. These changes made many people feel uncom-
fortable.

These people needed to feel part of an important group. They thought they were the “true
Americans.” Five millicn people joined the Ku Klux Klan in 1920. They haied blacks, Jews,
Catholics, and immigrants.

Some of the children of the newer immigrants tried to discover 1gh century ancestors who
had been English. They wanted to be accepted by the in-grcup, but they had to reject their
own parents to do that. Their parents now understood that thoy were tco American to return
to the Old Country, but not American enough to be accepted fuIIy

Do You Understand?

1. Where did the first Americans come frcm?
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2. Inthe 1840’s and 50’s why did the immigrants come?

3 Compare the welcome of the immigrants who came in the early 1800’s and those who
came in the late 1800's.

Map Work
What Continent Do You Come From?

Study the map on pages 80 - 81. It shows the 7 continents. These are the large areas of
land around the world. It also shows the countries mentioned in this section.

Puta star (*) nearthe country you came fror.  ~hen puta starin the countries your classmates
came from. Write in the name of their country if it's not already on the map. If you're not sure,
ask your classmates for help.

A Bit More Map Work - Listening

Loox at the map on pages 82-83. Your teacher will say the names of some countries. Write
the name near where the country is.
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We're All in the Same Boat

Time Line

Write the event or its letter on the correct line in time. Then write in the years above.

AARRRRANN

Thousands of Chinese entered.

Millions came from Southern Italy, Eastern Europe, the Middle East arid the Ukraine.
The American Indians came.

People came from Spain.

® & 0o T

English, Scottish, German and Scandinavians entered.

—

People from England, Holland, and Germany entered.

The first English settlers came to what is now Massachusetts.

h. Christopher Columbus discovered the New World.

i. People have come from Mexico, Central America, Korea and other countries.

Think about the problems in the world. Do you have any ideas about which groups of people
may come to America next? Why? Write them on the lines of the future.

Restrictions on immigration

From 1900 to 1920 Congress began arguing about restricting immigration. Racist theories
were strong then, but immigration continued.

Most new immiigrants stayed in the northern states. The southern states wanted them to
come South to replace black labor and help industries grow. They advertised in Europebbut
the U.S. government stopped them. After that they became racist against immigrants.” In
1920 the KKK had 5 million members.

A big union, the American Federation of labor (A F of L), cared about the skilled members
already in the union. They saw the new unskilled immigrants as a threat. So other groups tried
to organize these new wcrkers, but the new immigrants did not accept the idea of unions.

In 1907 the U.S. stopped the immigration of Japanese.10 In 1914, as World War | began,
Americans became more prejudiced toward foreigners.
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In 1917 the restrictionists finally got a law passed. !t was a literacy test. New immigrants
had to prove they could read. The restrictionists wanted to help immigrants from Northern and
Waestern Europe get in; they wanted to keep Southern ltalians and Eastern Europeans out.
They knew that the former were better educated than the latter. Buttha latter group surprised
everybody and learned to read.

In 1921 and 1924 the restrictionists tried again. The new law said that immigrants from each
country could enter by a quota system based on the percentage of that group already here.
Since Northern and Western Europeans (white Anglo-Saxon Protestants = WASP's ) were in
the majority here already, the restrictionists thought they could keep America “pure” in this way.

This law based on “national origin” was passed because the government said tha Southern
and Eastern Europeans were born inferior.!! However, life was improving in Europe so fewer
people wanted to leave. And the Italians found the process too difficult so immigration
decreased.

By the 1930's racist feelings were changing. First, anthropologists were now saying that en-
vironment affects people more than heredity and race or national origin. Second, many people
from the so-called “inferior” countries had become important and successful peopla. Third, the
lack of immigration for several years made many people stop fearing immigration. Fourth, the
people in government then were more sympathetic to foreigners.

Despite this change of attitude in favor of immigrants, the laws were the same. Mary people
trying to escape from Nazi Germany were not allowed to enter the U.S.; therefore, they were
killed in concentration camps.

In 1952 the McCarran-Walter Act continued the 1924 law, but after that many exceptions
were made. As a result, thousands of ltalians, Chinese, and Japanese were let in.12

In 1965 the Immigration and Nationality Act was passed. This set up 7 categories for im-
migration — different kinds of family reunification, people with “exceptional abilities” like artists
and scientists, skilled and unskilled workers (if there are no American workers to do the woik)
and refugees. In 1980 a separate la, the Refugee Act of 1980, was passed just to take care
of refugees.

Each year we will accept 270,000 new immigrants. Twenty thousand (20,000) can come
from each cou ntry.1

Do You Understand?

Which groups have always been welcome in the U.S.? Why ?

Which groups have not been welcome in the past? Why not?

1
2
3. What were some of the -.ays the government kept out the immigrants they didn't want?
4. What was a “pure” American?

5

. What were some of the reasons for the change in feelings in the 1930's?
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What Do You Think?

1. What does your country do about immigration?
a. How does it decide who can enter and who cannot?

h.  Has your country ever had restrictions on immigration? Why?

Grammar - Past Tense

Write the past tense in this section in the appropriate category - regular or irregular. Also
wiite the base form.

Regular Verbs Irregular Verbs
»ase form simple past form base form simple past torm
Ex. go went

1. 1.
2. 2.
3. 3.
4 4.
5. 5.
6. 6.
7. 7.
8. 8.
9. 9.

10.

Listening - Regular Past Tense Endings

Your teacher will pronounce the regular past tense verbs. "Ed" endings have 3 possible
sounds. Put a check mark in the correct column.

lod/ i) d/

needed missed burned

[.‘DPNP’S"‘*.‘*’!\’:‘

The Immigrants Themselves

The life cf immigrants in America was usually very difficult. They* had the pain of separa-
tion from family, friends and village. When they were here, they wrote letters back to the Old

The pronouns in this section are underlined for use in a later exercise.

‘e
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Country. They still {elt connected there. They cried over parents and brothers and sisters.
Perhaps they would never see them again. Their hearts were full of emotion.

But when they received letters back, they were often disappointed. Family members still ar-
gued over the same things. They asked for money and didn’t understand why the new im-
migrants sometimes could not sendf. They thought American “streets were paved with gold."1 4

The new immigrants slowly started to assimilate (adapt to customs of a new place) into
American life. When a relative arrived from the QlId Country, he seemed backward — not like
an “American.”’®

Even more recent immigrants like the Puerto Ricans have had the same feelings. Puerto
Ricans are different from other immigrants and refugees in an important way. They are
American citizens; their island is not far away. Many of them often travel back and forth for
visits or to settle .

When they return to Puerto Rico, their families and friends often think they have changed a
lot and don't treat them with the same close feeling as before.'® Atthe same time these Puer-
to Ricans who are assimilating, feel pulled in two directions by the old and the new cultures.!”

Piri Thomas is a well known Puerto Rican writer. He wrote about his mother who told him
that when the Puerto Ricans in the U.S. begin to get some money and move up, they forget
about their poor friends. They have “... snow in their hearts.”!

Another Puerto Rican writer, Jesus Colén, wrote a story in which he tells his grandmother
not to come to the U.S. He tells her that life in the U.3. is hard. He says that the beautiful pic-
tures she sees of wealth and happiness in America do not tell the whole story.

He also reminds her that most peaple would love to retire to a beautiful tropical island with
blue seas and golden beaches. Paople think his grandmother was a symbol for all Puerto Rican

people.19

Immigrants and refugees are usually sad about leaving family, friends and traditions. They
knew where they fit in their native society. One author has said that one of the good things
about coming to America is that one can become free of traditions and ideas of rank. One can
be an “individual.”

Now many Americans are proud of the fact that their parents or grandparents were im-
migrants. They came here as poor peasants. Both their children and grandchildren have had
the freedem to become different things — professionals, skilled workers, antists, chopkeepers,
etc. “Danger and insecurity are other words for freedom and opportunity.”2

From those early days of immigration up until recently, it was true that the children could do
better than the parents. Now it is becoming more difficult. The prices of houses are so high
that many young Americans cannot afford to buy them.

In the past, only 5 percent (5%) of people had a college degree. Now twenty-five percent
(25%) do, so competition for jobs is higher. Atthe same time, there are now fewer jobs for mid-
dle class people.
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Do You Understand?

1. What does the “Oid Country” mean?
2. Didthe people in the Old Country think all Americans had a lot of money?
3. What are some of the good things about America? Add your ideas.
4. What were the feelings of the immigrants who received letters from the Old Country?
What Do You Think?
1. How often do you write letters to your native country?
2. How long does it take for a letter to get there?
3. How often do they writa back to you?
4. How long does it take a letter to get here?
5. Have you had similar or different experiences to those described here?
For example:
a. Do you feel happy or sad when you read letters from home?
b. Do you send money home?
¢. Do they think all Americans are rich?
d. Do you ever feel that you cannot help your family enough?
e Do the problems at home seem less important to you thar they did before?
f.  Will your family join you here in the future?
g.  Willyou go back? When? Why?
h. Islife here what you expected it to be?
i. Do the people in ycur country have a real understanding of what life is like here?
In your native country, is rank important?
Can you change your rank there? If not, why not?
What do you think about your rank in the U.S.A.? Dg you think you can change it if you
wantto?
9. Was your trip here dangerous? Did you feel insecure?
10. Do you agree or disagree with the statement, “Danger and insecurity are other words

for freedom and opportunity.”?
Are you doirg better here than you could in your country? Why or why not?




Chapter 4: "We'te Allin the Same Boat Now!"

|
12. Do you think the next generation will do better here than you and your generation or not?

Reading Exercise - Referents

Reread the first part of the section, “The Immigrants Themselves.” There are many pronouns
on this page. They “refer” to another word.

For example:
My father is tall. He's 6'5".
“He” refers to “my father.” |

The first 21 pronouns have been underlined. Write them and the words to which they refer.
This will show how well you comprehend what you read.

Pronoun Referent
Ex.

He my fathei
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Vocabulary Exercise

Fill in the blanks with the correct word.
assimilate insecurity village
emotions backward traditions

separation fit

1. When you left your countiy, you felt many

2. After some time, immigrants usually into the new society. They adopt
American ways.

3. Mostimmigrants and refugees have some feelings of when they first ar-
rive. Cverything is new and strange. They don’t feel comfortable.
4. Most people like to keep their old . They have been doing many things the

same way for a long time. They learned these ways from their parents.

Migrations

While we have had many waves of immigration into the United States, we have also had
many migrations within the U.S.— one group of Americans moving to another part of the U.s.
The usual reason for these migrations has been economic— looking for jobs. This is the same
reason that many people have immigrated.

in the mid-1700’s most of the people lived in the eastern part ofthe U.S. Inthe early 1800’s
many pioneers started moving West. They traveled thousands of miles, buiit towns and
developed the rest of the country. In 1849 gold was discovered in California. Thousands of
people moved West to look for gold. This was called the “Gold Rush.”

In the 1930’s the farm lands of Oklahoma turned dry. It was called the “Dust Bowl.”
Thousands of farm familias had to leave to look for jobs. They migrated to California where
:hey did farm work.

Inthe 1970’s and 1980's the steel and automobile industries of the North (Pennsyivania and
Michigan, for example) laid off workers and finally closed. Many thousands of these people
have migrated to the “Sun Eelt" —the South and Southwest looking for jobs.

There were several migrations of people from the South to the North and West always look-
ing for jobs. In the 1920’s some blacks went North. In 1930 some whites went North. In 1940,
eighty percent (80%) of blacks lived in the South, but during the 1940’s many blacks moved
North to get industrial jobs which had opened because of World War .

They came : .orth and West because they heard about these jobs. They could not stay in
the South anyway because their farm jobs were gone.“1 The U.S. government paid the big
farmers not to grow so much food. Therefore, they needed fewer workers. When there was
less food in the stores, the prices went up. The government wanted that. The farmers took
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the government's money and bought more farm machines. The machines did the work of
people so many workers lost their jobs.

So the blacks had to move North in the 1940’s and 1950's for work. Some of them got jobs
and made a new life. But atthe same time, the number of well paid unionized factory jobs was
declining and the number of lower paid unionized service jobs (bus boys, janitors, etc.) was in-
creasing.

Many of the blacks from the South had been poor, had lived with racism and segregation,
had the lowest education and jobs. They were rural people. They arrived in the large cities of
the North and West. Many could only get the low jobs. They wers overwhelmed by city life.
The society didn't need them anymore. They soon lost hope. “They were...more like refugees
than immigrants."22

Do You Understand?

1. Why did people rush to “>alifornia in 18497

2. Where is the Sun Belt?

3. Canyou guess why it's calied the Sun Belt?

4. Give two reasons why the blacks had to leave the South?
5

Some of the blacks who came North did well. What happened to the others?

What Do You Think?

1. What does the last sentence mean?
a.  Whatis the difference between a refugee and an immigrant?
b.  Why does the author use this comparison?

2. Inyour country have there been big movements of people inside the country? Tell
about it.

3. Have you moved inside the U.S. yet?
a.  Was your reason economic or personal?
b.  Tell aboutitif you want to.

4. Do you think you'll move in the future? Tell about the reasons — economic or personal.
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Reading Exercise - Time

Some things in this section happened before 1930; some things have happened after 1970.
Write “before, afier, or since” before the sentence.

1930 1970 Now

1. Steel industries have closed.

2. Large numbers of blacks moved North.

3. The “Gold Rush” occurred in California.

4. American pioneers developed the West.

5. People have been moving to the “Sun Belt.”
6. Oklahoma became the “Dust Bowl.”

7. The number of good factory jobs was decreasing while the number of low paying
service jobs has been increasing.

Recent Immigration

From the 1960’s to the 1980’s, immigration has changed somewhat. People are coming in
large numbers from countries often different from the past. For example, people have been
coming from South America, Central America, Haiti, India, the Philippines, Korea, and the Carib-
bean Islands. Many thousands come from Mexico.“” Many more thousands come from
Mexico and Central America without documents. Refugees have come from Southeast Asia,
Africa, the Soviet Union and other countries.

Some of the people are educated, professional or skilled workers; others are not so well edu-
cated and are unskilled.

American society also has changed. Inthe 1960’s and 70's the black Civil Rights Movement,
the women'’s movement, growing ethnic pride and arguments about the Vietnam War made
many Americans less confident about America as always being “right.” America has become
more tolerant. 24

On the other hand, soma newcomers and some Americans themselves, think America has
gone too far. We tolerate such things as crime, drugs, homelessness, poor education, and
poverty.

Some Americans are feeling threatened by the numbers of ;iimigrants. One example of this
feeling is the “English First Movement.” A few groups are trying to make English the official
language of Amernica.
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They are mostly upset about the bilingual education programs in big city schools. Some of
these programs teach English as a Second Language prart of the time; then the children leam
other subjects like history and math in their native language.

The English First movement is also against the use of other languages in any government
programs. That could effect the use of interpreters in social service programs.

One group of recent immigrants needs special mention because they are a large minority
group in many cities. Many thousands of people come from Puerto Rico and settle in New York
City, Philadelphia, and other cities in the Northeast and Mid-West.

The island of Puerto Rico is in the Caribbean Sea. The people all speak Spanish. In 1898,
Spain gave Puerto Rico to the United States during the Spanish-American War. Puerto Ricans
are American citizens. For the last eighty years, they have been migrating in ever increasing
numbers to America, usually looking for jobs.

Their homeland has many economic problems. When Puerto Ricans cometo the U.S,, they
meet with prejudice and discrimination because they are nonwhite. Despite that fact, some be-
come successful, but the group still has a very high unemployn'ent rate and scheol dropout
rate.

Do You Understand?

True - False

1. America has always had immigrants from Korea since the beginning.

2. America is always right.

3. Americans tolerate some things that other countries might not tolerate.

4. Bilingual education is an example of how ths U.S. accepts immigrants nowadays.
Puerto Ricans are citizens of the United States.

S.I

What Do You Think?

1. Did you find your country inthe list? If not, perhaps the number coming from your
country is not so large.

2. Do you think America is too tolerant? Can you give some examples?
3. Do you know children in bilingual education programs?
a.  Doyou think it helps them or not?
4. How many languages do people speak in your country?
a. Do you have an “official” language?
b. Do you think America should have only English or many languages?

5. How do people in your country accept immigrants?

1
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a. How do you think Americans feel about immigrants?

b. How have people treated you, so far? (So far, so good?)

Grammar - Present Perfect Tense

How many examples of the Present Perfect Tense can you find in this section?
List them .

Talk or Write About It

Think about your country over the last 10-20 years. Can you think of some things that have
happened or that have changed gradually over time? Tell aboutit inthe Present Per.ect Tense.
For example: Women have become more independent.

Your second choice is to think about how you or a family member has changed since you
arrived in the U.S. For example: | have tried to st a job.

Grammar - Connecto:s

Look at the following examples and try to understand the meaning of the connectors between
the lines. The connectors shown together have about the same meaning.

A. So - Therefore - Consequently

1. It's a hot, sunny day SO we can go to the beach.
therefore
consequently

2. The company where | really want to work, just called me about my job application.
They've offered me the job with a yearly salary
of $30,000, | so I'm going to accept it.
therefore
consequently

3. | have aterrible pain in my right side and a high fever
SO I'll go to the doctor right away.

therefore

consequently
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B. But - However

1. I'd like to go to a mevie, , but it's too late and | have to
however get up early tomorrow morning.

2. She loves to eat, | but she doesn't like to cook.
however
he must get a job and send money

however back to his family in his country.

3. He wants to go to college, , but

C. Although - Even though - Despite,

1. (We're going to go to the beach. It's raining.)

We're going to go to the beach, l aithough l it's raining.
even though

,despite the fact that |
|

2. (She’s going to marry him. Her family hates him and will never speak to her again.)

She’s going to marry him although her family hates him and
even though will never speak to her again.
despite the fact that

3. They bougnt the expensive car, | although
even though

despite the fact that

they don’t have enough
money to pay the
monthly payment.

Use the correct connector in the sentences below.

so however although
1. He left his country he knew his mother was dying.

2. She's beenin the U.S. for 5 years she’s planning on applying for citizen-
ship.

3. llike visiting New York | wouldn’t want to live there.
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therefore but even though

4. He gave the homeless man a dollar it was the last one he had.

5. He snores a lot his wife can’t sleep.

6. 1would like to help you with your English my English is not so good
either.
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History of Immigration

A Bit More Map Work - Listening

Say the following countries or areas and your students will label the map. If you prefer, you
can add or substitute your own choices.

1. England 6. Syria
2. Greece 7. ltaly
3. Mexico 8. Ireland
4. China 9. Central America
5. Poland 10. South America
Time Line NOwW

20, 000 1492 1500 ] 1620 after 1840 60 1850 82 1880 ] recently

LY

Restrictions on Immigration

Grammar - Past Tense

Regular Varbs Irreqular Verbs,

base form past form baseform pzastform
continue continued begin began
stay stayed be were

want wanted become became
advertise advertised have had

stop stcpped see saw

care cared do did
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try tried get got

surprise surprised be was

learn learned can could (modals)
know knew

Listening - Regular Past Tense Endings

You may have your own favorite lesson for teaching these sounds. If not, | recommend “Pic-
ture Pages” published by LINC (Language Innovations, lnc.)25

Basically, the /dd/ sound of “ed” is pronounced as a separate syllable.

It follows the final &/ or /d/ sound on the base form, i.e. “need.”

The A/ sound of “ed” follows a final unvoiced sound on the base form i.e. “miss” or “watch.”
The /d/ sound of “ed” follows a final voiced sound on the base form, i.e. “learn” or “obey.”

Below are the verbs you will pronounce and the answers. If your class is more advanced
you could read the verbs in a sentence. If your class is going to struggle with this, give them
a break and pronounce the words in isolation.

Verbs Answers

1. continued /d/
2. stayed /d/
3. wanted /od/
4. advertised /d/
5. stopped i
6. cared /d/
7. tried /d/
8. surprised /d/
9. learned /d/
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The Immigrants Themsel-es

Reading Exercise - Referents

Pronoun
1. they
2. they
3. they
4. they
5. they
6. they
7. them
8. their
9. they
0. they
11. they
12. it
13. they
14. he
15. they
16. their
17.them
18. they
19. their
20. they
21. them

Vocabulary Exercise

1. emotions
2. assimilate

3. insecurity

Referent

the immigrants

the immigrants

the imi..igrants

the immigrants

the immigrants

the immigrants

parents, brothers, sisters
the immigrants’

the immigrants

the immigrants

The family members
money

the fumily members
arelative
Puerto Ricans
Puerto Ricans’
Puerto Ricans
Puerto Ricans
Puento Ricans’
Puerto Ricans

Puerto Ricans
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4. traditions

Migrations

Reading Exercise - Time

1. since 5. since
2. after 6. after
3. before 7. after
4. before (also “since” although | don’t mertion it here)

Recent Immigration

Grammar - Present Perfect Tense

1. “...immigration has changed...”
2. “Refugees h2ve come...”

3. “...society has also changed...”
4. “Arerica has become..”

5.“..America has ¢one..”

Grammar - Connectors

1. aithough 4. even though
2. SO 5. therefore
3. however 6. but
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Tam: Would you like to try some egg rolis?

J.J. Oh, sure. Pass them over here. | ate these when | was in your country.
Thay're great!

J.J. Here. Try one. They're good.

Lonnie:  No, | don't want any of that siuti.
J.J.: Have you ever tried it?

Lonnie:  No, and I'm not gonna!

J.J. Why do you act this way, man?
Lonnie:  Leave me alone!

José: Let me see. Maybe I'lltry one. M-m-m. It's delicious. Here, Tam, try
some pasteles. It's Puerto Rican food.

Tam: Oh, no thank you. | only eat Vietnamese food.
José: Hey, you want us to try your food!

Tam: Well, okay.... That's good! What's in it?

Talk About It

Imagine that you are .sé telling a friend about the lunchtime conversation at work today.

L3¢
4
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You will use “reported speech.” Forexample, you can begin, “Today at lunch we were eating
together. Tam asked J.J. if he would like to try some egg rolls. J.J. said...” Now you continue.

ce
How many races are there in the
world?
What is your race?

Why do you think you are in that
race?

Why are races different?
Are racial differences important?
In what ways are thev important?

Are sorme races mose intellicentthan
others?

Are you sure about your answers to
these questions? If you are, you are
ahead of the experts.

Some experts think there are three
races — black (Negro) yellow (Mongoloid) and white (Caucasian). Other experts say there are
many hundreds of different races. Others are somewhere in between.

The experts (anthropoiogists, biologists and others) do rot agree. They are not sure about
why some people have a certain color skin, a certain eye, nose or lip shape, a certain hair type,
a certain amount of body hair, a certain body type (shor, tall, round, slender, etc.).

It is a difficult thing to study and understand. We must study Darwin’s theory of evolution.
We must understand about genes. We must study history, the migration of groups, inter-mar-
riage, climate, the food and vitamins people got.

When we think about race, we usually think about things like skin color, the shape of eyes,
noses, cheekbones and hairtype. The experts do not know for sure, why these things are dif-
ferent in different groups. Some experts believe that these physical characteristics (skin co.or,
eye shape, etc.) are the result of adaptation to the environment (climate, food, enemies, etc.).

Human beings evolved around 40,000 years ago.1 Since that time, we have continued to
change and adapt. One idea about skin color is the following. Thousands of years ago, people
were living in Northwest Europe where the weather is cold and often cloudy and the sunlight
is weak. The people had to wear many clothes to keep warm. Only their faces got the sun-
light. Our bones need Vitamin D from sunlight to grow. Melanin is something in the skin which
makes skin a darker color. Skin with little melanin (white skin) will allow more Vitamin D to pass
through the skin to help bones grow. And since only a small part of the skin (the face) got the
sun, the people with light skin were more “successful.” In the theory of evolution this means

1:,
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that the people with light skin could survive the best, they woulc have children and pass on the
characteristic of fight skin to their children.?

One possible reason for dark skin is that the ancestors of dark skinned people were evolv-
ingin an area of forests. Having a dark skin was an advantage when hunting for food because
the animals could not easily see the dark skinned people. They got enough food, had children
and passed on the characteristic for dark skin.®

It is also possible that people living in areas of a lot of sunlight needed protection from sun-
burn and skin cancer. Bodies with a lot of melanin (dark skin) are better adapted for this protec-
tion.

One explanation about hair is the iallowing. Straight or wavy hair will grow down and cover
the neck to give warmth — an adapt. *ion to a cold climate. On the other hand, kinky hair will
grow out and allow the neck to cool off — an adaptation to a hot climate.

The characteristic eye of Orientals (epicanthic fold) is explained as layers of fat to protect the
eyes from severe cold weather. Their ancestors may have come from the arctic areas.

It is possible that the very tall, slender people found in Africa are that way because there i3
more skin area for letting off hea. from the body. It is possible that the pygmies of Africa (very
short, small people) are that way because their ancestors could not find enough food.

There are other examples. They are all based on the idea that evolution was working on our
ancestors. Bodies had to adapt to their environment — climate, food available. If a change in
the body happened. and it helped the person adapt, than that person would survive and have
children and pass on that characteristic. (These adaptations happen very slowly -- over
thousands of years.)

ltis st.ange that there is so much race hatred, race prejudice and race discrimination when
“race” may be only something to do with the adaptation of our bodies to things like hot or cold
weather, and the amount of food that was available to cur ancestors.

There are many other things that may affect racial differences — diet, migration of groups of
people, successful agriculture, 1 feeling in a group that a cartain trait is very desirable.

For example, it is possible it nany thousands of years ago the eye form of Asians (epican-
thic fold) helped the Eskimo: h..i.. ore cuccessfully because the eye fold helped protect their
eyes from the glare of the :~:'w  “qic was a physical development. People didn't choose this
eye form. A change happ=1e." - the genes of people.

Then perhaps the other pe uple in their group thought these hunters were very successful in
getting food —avery good thing. And they had the epicanthic eye fold. So the others decided
that eye shape was a good thing, in fact, a beautiful thing. These hunters had children. They
loved the children with that eye shape, but sometimes they killed the babies who did not have
it. Therefore, there were more babies with that eye shape who would grow up and have children
withthe same eye shape. In this way, the chances of the genes for this eye shape increased.’

The experts are not sure what caused racial differences. They are not sure when the dif-
ferences started. It is possible that our ancestors, 50,000 years ago had the racial differences
we see today.

I:;
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We can make some generalizations about skin color and eye shape, but when we look care-
fully, we find all different combinations of characteristics. For example, some think that if you
have dark skin, you will also have kinky hair and full lips. Butin India and North Africa there
are people with dark skins, thin lips and wavy nair.

Some people like to think that one race is superior to another, more intelligent than another.
Many experts disagree. One writer says that people are born with brains, but not intelligence.
We only get intelligence through (1) education (in school or out of school from other people)
and (2) cultural stimulation.

Cultural stimulation means that one group meets other groups and becomes interested in
the culture of the other groups. The different cultures influence each other and change and
deveiop. When a group is isolated (alone& it often does not grow and develop. The size of
brains has nothing to do with intelligence.1

Most scientists agree that physical differences have nothing to do with intelligence or good
and bad betavior. These things are cultural. Our parents and our society teach us many ideas.
Many people believe the ideas that they are taught. For example, one group may decide to
believe that another group is inferior to their group.

But we are free to change our minds. We can say, “I don't believe that.” It is not the differen-
ces of the outside of our bodies that are important — we all eat, sleep, work, raise children.
We are the same inside. Races can give blood to each osther. We can have normal children
together. Itis our minds that are important. What we choose to believe is important.

Groups of people (often in separate countries) think their group or their country is the best.
They choose to close their minds. In the world there are wars, race hatred, prejudice, pover-
ty, the fear of nuclear war. It seems like our only hope is to cooperate and open our minds to
other people. We can see differences of bodies as interesting, but not symbols of inferiority or
superiority — just very intergsting.

Do You Understand?

A. True - False

The changes in evolution happen very quickly.
Scientists agree about how many races there are.
Scientists are not sure why the races are different.
Some races are more intelligent than others.

If you know a person’s skin cclor, then you know about his/her intelligence.

I S i

We are sure that there are only three races -- black, yellow and white.
B. What things in the environment may affect adaptation?

C. What are some of the physical characteristics of our bodies which changed in adapting
to the environment?

|
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Vocabulary Exercise A

Use words from the text to fill in the blanks.
environment adaptation  anthropologist
nothing to do with behavior melanin
1. An is a change that will help a person survive better.

2. An is a person who studies about the origin, development and cultures of
people.

3. The is everything around us, for example, the climate, food, land, people,
etc.

4. Race has intelligence.

5. is something in the skin which causes light skinned people to get brown in
the sun and dark skinned people to be dark skinned.

6. Your skin color does not explain your good or bad

Vocabulary Exercise B

In the study of evolution, there are many things about which scientists are still not sure.
Therefore, the reading contains many words which mean something is not sure. List at least
5. For example, “possible”

1.

o & 0w

Reading Exercise - Time Line

The following is a Tim.  .ine of evolution in very simple terms (It is really very complicated.)
Put the events in the correct order. You can write the whole answer or just th: letter.

A

Now
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Some people develop a new characteristic.

The environment is there.

The new characteristic is passed on to children, grandchildren, etc.

The people living thare have some problem surviving in the environment.

Some changes occur in the genes of some people.

~ o a o op

The characteristic helps thcse people survive.
This process takes
a. 5-10years
b. many thousands of years
c. 200-300 years

Since evolution continues, what changes in our bodies may happen thousands of years in
the future? Do you have any guesses? Write your ideas on the Time Line on the lines to the
right of “now.”

What Do You Think?

1. Didyou study about evolution before?

2. Do you believe in evolution?

3. If you have a religion, does it accept the idea of evolution?
a. lf not, how does it explain different races?

Culture

Culture is all of the traditions of thinking, feeling and acting that each group of people has.!!
The way we look (color, hair, eyes, body size, etc.) is the result of heredity (the genes in the
bodies of our parents). We don't learn it. But culture is something we learn from our family
and people around us. They teach us the way to do things and what is acceptable behavior in
our culture. Sometimes they want to teach us. Sometimes they don’t know they are teaching
us, but the children listen, watch, copy and learn.

For example, a Chinese child (with an epicanthic fold on his eyes) raised in China, will learn
1o eat with chopsticks. If the same child were adopted by an American family the child would
learn to eat with a fork. The shape of the eye has nothing to do with how we eat.

Another part of culture that is learned is the standard of beauty for the group. In the section
on “Race” | talked about the Eskimos. They decided that the epicanthic fold of the eye was a
successful thing and, therefore, a good thing. It became a desirable thing. And it may have
become beautiful to them.
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In English we have a saying that “Beauty is only skin deep.” This means that someone may
have a beautiful face and body, butmay have a very mean personality. The expression means
that a beautiful personality is more important than a beautiful face and body. But, in truth,
Americans have standards of physical beauty. Every culture has its standards of beauty.

Think about beauty. Describe a beautiful woman, a handsome man. Now think about an
ugly person. Probably you will think about the amount of body fat and muscles, the size of nose
and lips, the texture of hair, the color of skin and body type.

Why do you think these characteristics are beautiful? And why do you think other charac-
teristics are ugly? Some standards of beauty are individual decisions. But we learned many
of our ideas about beauty from our culture. And different cultures will often have very different
ideas about what is beautiful.

Before | repeated the saying that “Beauty is only skin deep.” Let's think about skin for a mo-
ment -- skin colcr. Inthe United States white paople have most of the power, control and money.
Some black people feel proud to have light skin. This makes them feel closer to the white world
in some way. Other black people feel angry about this and say that this is just another kind of
discrimination. They say “Black is beautiful!”

Most cultures have traditions about the following areas of culture, for example, how we refer
to family members (i.e. Are there different woras for your mother’s parents and your father’s
parents?), mealtimes, what food we typically eat at each meal, calendars (i.e. Gregorian, lunar),
taboos (i.e. cannot eat certain foods), superstitions for gcod and bad luck, mourning customs,
giving gifts, hospitality (i.e. What food is served, if any?) division of labor (i.e. Who washes the
dishes?), courting customs, marriage ceremonias and religious ceremonies. Maybe you can
think of others.

But different cultures sometimes have different ways of doing these things. Newcomers to
the United States (or any country) sometimes have “culture shock.” You know the culture of
your country and/or ethnic group. You understand the customs of your culture — what is okay
and not okay. When you come to another country and the customs are different, sometimes
you feel very upset and confused.

Choose some of the sub-categories to discuss and make a grid on the board. The teacher
or a student can write in the information from the class members and teacher.

For example:
names funeral rites gestures greetings marriage
residence
Country
Puerto Rico
Cambodia
etc.*

" If the class has only one group represented, perhaps the members know the customs of nther ethnic groups.
Even in a mixed class, this may be true and add Inte:est.

}
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For example if you discuss personal names, talk about:
1. name order (for example, first name first or last)
2. Who names the baby?

3. Is the baby named after someone in particular? (for example dead grandparents,
father, etc.)

4. nicknames (for example: Are there typical nicknames for certain names?)
Think of similar questions for each category that you choose to compare.

Are the results similar or different? If the results are similar, what do you think is the reason?
(For example, common ancestors, history, countries are near each other, etc.)

in your classroom you can share examples of your different cultures. For example, the next
time you have a party and bring typical food from your country, try to have some time to talk
about the food. What are the ingredients, including spices. Bring spices in so others can see,
smell, and taste them. Do different countries use the same spices? How did that happen?
Are these ingredients typical of your country’s cooking? For example, rice is a typical food in
Asian countries and also in Puerto Rico. Wheat products (bread, cake, cookies) are typical in
the United States.

What kind of climate is necessary to grow rice or wheat or vther examples? What foods do
you grow in your country and what foods do you import?

There are some methods of cooking that are used all over the world, for ¢ .ample, frying,
baking, roasting, boiling, steaming, etc. Which ones do you use in your country? Do you use
any different ones?

There are some ways of preparing food which are similar in different countries. Forexample,
do you stuff anything (vegetables, meat, fruit)? Do +ou put food inside of a pastry crust or in-
side of a noodle? Do you wrap something around a stuffing (for example, cabbage or rice
paper for egg rolls)? Do you cook meat and vegetables together on the stove (stew)? Do you
bake them together (a casserole)?

How has the food you eat been influenced by other ethnic groups? For example, when the
first English people came into the U.S. they learned how to grow and enjoy corn from the Na-
tive Americans (Indians). Now corn is a favorite food here.

Be sure to wear or bring in examples of your ethnic costum °s. Can you explain the influen-
ces on the costumes? Can youthink of any other examples of your culture that you could share
with the group — for example, music, musical instruments, dance, pictures of your country?

How do you feel about eating different food — nervous, afraid, stubborn, adventurous,
curious? Why? Do you think you could get used tc it?

Can you see beauty in the costumes — colors, patterns, style, needlework?

Does the music sound strange to your ears? It probably does at first. Do you think you could
get used to it?

Stop for a minute. Imagine that history were different. For some reason your parents were
living in “Country A" or “Country B.” That strange food, music, language would be yours.

. -
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Well, enjoy your next party!
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Do You Understand?

True - False

1.

Your language is in your genes, and your children inheritit. That is why they speak
your language.

We learn culture. It is notinherited in the genes.
All countries have the same customs about funerals.

Many countries use the same spices in their cooking. This is often because of trade
and contacts between countries in history.

Different groups have different standards of beauty.

Everybody agrees about what is ugly.

What Do You Think?

1.

w

Did you have culture shock when you first arrived here?
a. Ifyes, howdid you feel?
b.  What things upset you the most?
c. How long did it last?
d. Whatdid you do about ii?

Do you have any advice for a newcomer so he or she could have an easier time with
culture shock?

When you first came, what parts of American culture were the most different from your
own culture.

a.  Which parts did you dislike?
b.  Which parts did you like?

What do people from your country think when others begin to get “Americanized,” that
is, when they adopt some parts of the American culture?

For example:

d.

if they have a lot of American friends
if they date Americans

if they talk or act like Americans in ways that are very different from your traditions (for
example, women being independent, women smoking, men doing housework)

if they don't learn their native language or keep the “old” traditions.

5. Have you gotten used to some things that you didn't think you would, for example, the

weather, the food?

1(
.
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6. What parts of American culture do you want to adopt?
a.  lfyouhave children, what about them?
7.  What parts do you not want to adopt?
a.  Ilfyou have children, what parts do you not want them to adopt?
8. If you have children do you ever worry that they will forget your language and culture?
a. Whatcanyoudo about it?
9. What is the skin color of “power and money” in ycur country?
a. Do lighter or darker shades of skin make any difference? If so, what?
Vocabulary Exercise C

Use the following vocabulary to fill in the blanks.

cunous adventurous
heredity tradition
to get used to raise

2R T A

It is difficult for some newcomers the coid weather in the U.S.
You must be to climb a mountain.

Scientists are people. They are always asking questions.
It is difficult to children in the U.S. because of the drug problem.
ltisa in America that families try to be together every Thanksgiving Day.

The way | look is the result of my
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Race
Do You Understand?
A.
1.F 4 F
2.F 5 F
3.7 6. F
B. Possible answers: agriculture, food, vitamins, climate, the kind of land (forest, desen,
etc.)

C. Possible answers: skin color, shape of eyes, riose, lips, body types, hair types

Vocabulary Exercise A

1. adaptation 4. nothing to do with
2. anthropologist 5. melanin
3. environment 6. behavior

Vocabulary Exercise B

Possible answers:

possible believe not sure
think one idea not agree
one explanation disagree perhaps

Reading Exercise - Time Line

This process takes many thousands of years. Now
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Culture
Vocabulary Exercise C
1 togetusedto 4. raise
2. adventurous 5. tradition
3. curious 6. heredity
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Chapter 6
“| GotaJob!But...”

Hey, Tam, did J.J. talk to you about helping to start & union here?

Tam: Yes, but I'm not sure if | should.

José: Why not? The union will help us get better pay and benefits.
Tam: Is Carlos going to join?
José: Well, it may be a problem for Carlos. He’s hereillegally. You know, he

doesn't have any papers. He's always afraid of getting caught by Im-
migration. They might send him back. Tam, you won't tell anybody
about this, will you?

Tam: No, of course not. I'm just very lucky to be here legally.

Helping or Hurting Each Other?

There are many different groups of poor people - - the black poor, white poor, Hispanic poor,
Asian poor, poor women and children, homeless people, etc. They all have similar problems.
They don't hava enough money. Maybe you think they will help each other. But sometimes
one poor greup feels threatened by another ¢ up.

For example, for the last twelve year, refugees from Vietnam, Cambodia and Laos have
been coming to the United States. The agencies resettling them, often put them in poor black
urban ghettos. That's where the rents are cheaper. But many blacks felt that they already had
their own problems of unemployment, poverty, bad housing, etc.

~J
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Some of the black residents ieel angry. They think the government helps these newcomers
more than it helps them. They think the refugees will take jobs away from them.

Some poor blacks see Koreans running stores in their neighborhoods. Often they don't real-
ly know what country they come from. But they think these Asians are getting help from the
U.S. government. They think they are getting rich whi's they (the blacks) are getting poorer.

The blacks often don't understand that Koreans get no special help from the U.S. govern-
ment. Often members of the family work in the store for no or low wages. Some may have
brought money with them. Some work for many years and then get a loan from a Korean credit
union.

The Southeast Asian refugees are eligible for Welfare. The government pays for English as
a Second Language classes. The government is putting pressute on the refugees to take jobs
and get off Welfare. The jobs they get are usually low paid.

On the other hand, many refugees are prejudiced against blacks wt 1 they arrive or after
they arrive. So the possibilities for violence on both sides are thers.

One black neighborhood leader said, “We need more people to interpret the black feeling
and the black understanding to our Asian neighbors, so they can understand that we are not
all perpetrators of crimes; that we are basically hard-working people, and we built America with
our backs.

Many white people have always been prejudiced against any people of a different race and
color, especially when they feel their jobs (“survival money”) are threatened.

For example, in 1982 in Detroit, Michigan, two white men were together. Detroit is a big city
where most American cars are made. These two men had been layed off from an auto fac-
tory. The company wa:; nor doing well because of competition from Japanese cars. The men
were angry about losing their jobs. They blamed the Japanese. They saw an Asian man; they
thought he was Japanese, and they beat him to death. Laterthey leariied he was not Japanese,
but of Chinese descent.

There are many other examples where one poor group thinks it has problems with another
one. For example, there is a farm workers’ union (United Farm Workers) in the West. The
members are Chicanos (United States citizens or permanent residents who are of Mexican de-
scent) and Filipinos (descended fror:1 people from the Philippines).

The leader is a man named Cesar Chavez. He does not want the U.S. government to im-
port people from Mextico to be temporary workers on farms. These Mexicans are very poor be-
cause Mexice is having big econoniic problems. These Mexicans will work for low wages. This
will hurt the United Farm Workers' union. For many years they have been havin%strikes and
working very hard to win higher wages for their members who are also very poor.

Under the new Immigration Reform and Control Act of 1986 (the Simpson-Mazzoli Act) the
U.S. government also plans to import Chinese peasants to do farm work for 10 months in 1 088.
Then the government will send them back. The government says that there are not enough
American workers tc do the farm work. The unions say there are plenty of people who want
work, but the Mexicans and Chinese will accept lower pay. This will force Americans (citizens
or immigrants already here) to accept lower wages or go jobless.

- 1.
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Immigrants are usually willing to work for less money than American citizens. Some im-
migrants are undocumented (they have no papers) so they are afraid to join a union or to com-
plain if their employer exploits them (pays a low wage).7 The immigrants who are here legally
often don’t have skills and education. They will accept menial jobs which some Americans
don’t want.

New York City has always had thousands of immigrants. Many immigrant women have al-
ways worked in the garmentindustry operating sewing machines and pressing mactiines. They
got the name “sweatshops” because they were very hot and dangerous places to work. The
employers paid very low wages.

Now the international Ladies Garment Workers Union has unionized many of these workers.
They have made many employers 1aise the wage and improve working conditions. But even
with the help of the union, the average hourly rate in 1981 was $4.96/hour.a

About 60% of the garment workars are Chinese (legal) and 25% Puerto Ricans (legal). The
other 15% come from the Caribbean (islands in the Caribbean Sea like Jamaica and the
Dominican Republic) where j~hs are hard to find and Central America (for example, El Sal-
vador and Nicaragua where they are having wars and there is great poverty). Othets come
from Korea.® Even though the union has worked hard to improve conditions, there are still
many sweatshops. And the employers exploit the undocumented workers.

Because the garment industry in the U.S. has a lot of competition from other countries, wages
are lower here. And because the undocumented workers feel they must accept lower wages,
that helps keep the wages lower for the legal immigrants. This in another example of one poor
group working against another poor group.

There is a feeling of job competition with some working Americans who are not poor. For
example, in the “Silicon Valley” in California many Southeast Asians and Cuban refugees have
jobs in the electronics factories. But some American workers worry about the competition for
jobs, especially if the number of jobs decreases in the future.

American fishermen in Texas and other places feel threatened by ine competition of Viet-
namese fishermen. There have been bad fights.11

Immigrants usually come to the U.S. because conditions in their native country are very bad
(economic, political, religious). Many are poor, but if they were not here, some people believe
that the employers would have to pay Americans a decent salary to do the menial jobs. This
is another example of one poor group fearing another poor group.

In the past, many thousands of poor undocuiaented Hispanic workers (from Mexico, Central
America and South America) came into the U.S. over the border between Mexico andthe United
States. They came looking for work. Because they had no papers,the employers could ex-
ploitthem. They paid low wages and if workers complained, the employers threatened to report
them to the Immigration Service. Some call this situation the “new slavery.”

The Simpson-Mazzoli Act requires that workers show a new identification card to the
employer. If the employer hires workers without the card, he or she will have trouble. This
means the employers may have to pay higher salaries since they cannot threaten the workers.
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Onthe other hand, employers may discriminate against anyone who “,20ks Hispanic”to avoid
trouble. Then many more poor Hispanics will be unemployed. Another part of the new law al-
lows many undocumented people to remain in the U.S. legally if they meet certain require-
ments. This is called amnesty.

Some argus that we must control this large flow of Hispanics. They say that the Spanish
language is becoming dominant in some areas. They say that the normal process of accept-
ing a new culture cannot proceed because too many new Hispanics are entering. They also
say thatin the past, it was okay to have unlimited immigration because the country was “empty.”
But now America is ful: and cannot take care of the niaw people.13 Some blacks see these
Hispanics as competition.

Other people argue that there is room for immigrants. They say that diversity has always
been one of the good things about America.'® Another person arjues that people said the
same thing about the millions of Irish who came here in the mid-1800s. People argued that
America did not have room for tham. Thev ziso said the Irish were racially inferior. Now people
of Irish descent are well integrated iriio American life.

In 1882 and 1924 laws were passed to keep vut Chinese and other Asians. They gave am-
nesty to those people already here, but ctimmigration because they decided ths Asians were
racially inferior and could not assimilate into the American culture. They also saiu there was no
room in America.

Some puople say that if we do not let illegal aliens in from Mexico, then the poverty and un-
employment in Mexico will rise even higher. And if this happens, the country might become
Communist. These people are afraid to have a big Communist country so near the U.S.

Do You Understand?

True - False

1. Americans often feel afraid that immigrants and refugees will take their jobs or make
their salaries go down.

The Unitad Farm Workers is a union that helps the farmers who own the farrns.
=mployers sometimes exploit the undocumented workers.

In many big cities many immigrants and refugees work in sewing factories.

o &~ 0D

Often racial violence is a result of worries about jobs and money.

What Do You Think

1. Havethe people in your country ever felt jealous or threatened by the success of
another group?

2. Who do you feel more sympathy for, the legal workers or the illegal workers, or both?

)ﬁ
E
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Scenario

Your teacher will explain this activity

Unions and Safety
CAMBODIAN KILLED IN GLASS FACTORY '

[rewritten and simplified version of article by Eric Harrison in Philadelphia Inquirer)

In September 1986 a Cambodian man, Seyha Muong, was killed at his job when 7000 pounds
of plate glass fell on him. He worked for a glass company in South Carolina. This company
has another factory in Pennsauken, N.J.

In the past, black people have had the lowest most dangerous jobs. Now the Indochinese
refugees are taking these jobs.

A union is trying to get started in this factory. They say the factory is very dangerous. The
company says it isn't dangerous. The union said that because they are in the South, safety is
poor. They think that the New Jersey factory is safer. The North has a better history of safety
than the South.

The refugees say they have sufiered a lot in the past. Now they are in America, and they
have food and freedom. They don't want to complain; they don't want to join the union. One
refugee said, “We don't know about the rules and laws of this country very well, really. We
work. We justwork.” Almost all of the American workers want to join the union.

The union wanted Seyha's widow to sue the company in court. If she had won the case, the
company would (1) have to pay her a lot of money, (2) they would get a lot of bad publicity, and
(3) probably they would have to improve the safety in the company.

Her other choice was to accept Workmen's Compensation from the government. One
Ar rican fniend of the family urged her to accept* He said the union only wanted to use her
situation to help them get the union started.

She accepted the Workmen's Compensation. She will get $200 per week for 500 weeks for
a total of $100,000. Also the glass company is establishing a trust fund of $40,000 for their 2
children.

The union and the company have argued a lot about this case and other safety problems.
One American worker said that after Seyha died, the company fixed the safety problems which
caused his death. “But the man’s dead. They should have done it a long time ago.”

Do You Understand?

1.  What does tne union think about safety in the glass factory?
2. What does the company say about it?

3. Do the refugees want to join the union?

1 Y
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Do the Americans vsant to join the union?

What were the widow's 2 choices?

Which one did she choose?

How much did she get?

What kind of company did Seyha work for?
What country did Seyha come from?

How was he killed?

-~ 0 © ® N o o s

Who had the most dangerous jobs before the refugees arrived?

What Do You Think?

1. Do you have Workmen’s Compensaticn in your country? (This is money from the
government if you are seriously injured at work.)

2. Whatdo you think about the widow’s choice? What would you have chosen in her situa-
tion?

3. Do you know anything about unions in America or elsewhere?

4. Do you (or did you) have unions in your country? Please explain, if so.

5. Do you have any experience with unions here? If so, explain.

6. Do you thiik unions can help workers?

7. What are the dangerous jobs in your countries, for example, farm, factory, etc.?
8. Do you know aryoria who has had an accident at work? What happened?

Words for Work

When you get a job in America, there are certain things you must be able to say or under-
stand. For example, you must be able to introduce yourself, ask your supervisor to repeat or
clarify an instruction if you don't understand. These are called language functions.

The following language functions and grammar are a few examples of the English you need
at work. Your teacher will explain the activities.

A. Language Function - reporting the completion of a task
grammar (a) passive transformation

(b) passive transformation + verb + ing
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Listening Exercise - Answer “Yes, No or Not yet”
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Dictation |

Your teacher will now repeat the questions and you wili write them. You may need to know
the following vocabulary:

nouns base form of verbs
tire clearn
box fix
truck pack
board label
load
wire
1.
2.
3.
4,
5.
6.
Dictation Il
1.
2
3
4.
5
6
Dictation 1|
1.
2
3
4.
5
6
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B. Language Functions - understanding instructions, time and sequence
grammar - adverbial phrase and conjunction

Your teacher will give you practice using “as soon as” and “once.”

Listening Exercise

Your teacher will give you some instructions. Write “1st” under the task you will do first and
“2nd" under the task you will do second.

Picture 3
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Picture 4
EXTT]
= i
0
. ¢
1 3
Picture 5
Dictation IV
1.
2
3.
4
5.

C. Language Functions - responding to requests for help, apologizing, indicating important
responsibilities.

grammar - (a) modal - can/could, have to/have gotto

(b) conjunctions “if* and “until”
Pattern 1

Worker A: Could ‘ you | help me here?

Can give me a hand?

Worker B: I'm sorry | can't right now because
I'd like to, but
I wish | could, but

I have to
l I've got to (pronounced gotta)

' cleaning these rooms first.

finish fixing, etc.

Pt
L
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Practice with a Partner

Practice Pattern 1 with a classmate. You can substitute the other examples you were prac-
ticing hefore.

Pattern 2 (as soon as and once)

Worker A: Can you help me?
Could give me a hand?
Worker B: | can help you just as soon as this room is cleaned
once

Practice with a Partner
Practice Pattern 2 with the same examples.
Pattern 3 (if and until)

Worker A: Can | you help me?
Could l give me a hand?

Worker B: If you cai, wait until | finish cleaning these rooms,

etc.
| can help you then, okay?
Worker A: Okay thanks.
’ | appreciate it.
Practice with a Partner
Practice Pattern 3 with the same examples.
1.
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Teacher's Guide
Chapter 6
“I Got A Job! But..."

SCENARIO (see Chapter 2. Teachers Guide for instructions)

One group will get this information:

“The company just laid off your friend. He had worked there for 12 years. He has a family
to support. The company has hired an undocumented worker to replace him, but at a much
lower salary. The new worker is coming over to talk to you now, because you must train him
to do your friend’s job. You're upset.”

The other group will get this information:

“You are an undocumented worker. You were just hired at this company. You have a wife
and three children and your sick father to support. You are very happy to get this job. You're
always afraid the Immigration inspectors will catch you and send you back to Mexico, where
you had been unable to find work for two years. You have to ask the other person to train you
to do this new job.”

Words for Work

Tellthe students to write the alphabet backwards. When they've written a few letters, ask the
group:

“Are you finished yet?”

Let them continue for another few letters. Then you ask:

“Are you through yet?”

Let them continue. Ask,

“Are you done?”

Let them continue. This time ask individuals the same questions. They need only answer
Yes or No or Not yet. Then ask one student about another.

“Is done?

(other student’s name) finished
through

Now write on the board:
I'm finished
He's through

It's done
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This is called Passive Transformation. We use “be” and usually a past participle. It is used
at work often.

A.

This is an important language function established by the developers of the “MELT cur-
riculum.”® It is called the ability to report the completion of a task.

Using the pictures in the text, ask these questions: (The students will answer “Yes, No or
Not yet.”)

Picture 1

Are the rooms cleaned yet?

Picture 2

Is the tire fixed?

s

e

—

Picture 3

Are those boxes all packed? Are they all labeled? ,
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Picture 4

Is the truck loaded yet?

>
L\/f)
/ /
, / »

Picture 5

Are those boards wired yet?

Dictation Activity |

Dictate the previous questions so the students can write them.

For oral practice, tell certain students to report to you, their supervisor, that they have or
haven't completed their task. For example, one will say,

“The rooms are cleanad.”

Another will say, “The tire isn't fixed.”
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Dictation Activity Il

Have different students repeat the 6 statements and let the class wrte them. Then have
them go back and combine orally:

m finished l ing
not verb

done
(cleaning, fixing, packing, etc.)

through

Dictation Activity !!l

Have different individuals repeat the same combinations and let the class. write them.

B.

Adverbial phrases and conjunctions have also been designated as important aspects of
English needed on any job.19 They help to master the 'anguage functions which deal with un-
derstanding instructions, time and sequence.

Put on the board the following:
1st 2nd
you sit down we’ll begin class

Explain that “as soon as” goes before the event that happens first, but we can say that ad-
verbial phrase first or second:

As soon as you sit down, we'll begin class.
We'll begin class, as soon as you sit down.
Now put on the board:
1st 2nd
the bus comes we'll go to the Zoo

Ask someone to use “As soon as” in that example.

Now write:
1st 2nd
finish this listening exercise we'll take a break

Ask someone to use “As soon as” in that example.

[
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You will read the ‘sllowirg sentences and the students will mark st and 2nd under tnie pic-
tures based on their listening.

Picture 1
As soon as you make the bed, clean the bathroom.
Answer: 2nd 1st
Picture 2
Once you fix the tire, put it in the trunk.
Answer: 1st 2nd
Picture 3
Once the voxes are packed, label them.
Answer: 2nd 1st
Picture 4
Put the ramp away s soon as you load the truck.
Answer: 18t 2nd
Picture 5
As soon as you're through wiring the boards, you can go home.
Answer: 1st 2nd
Dictation Activity iV

Repeat the above instructions and let the class write them.

C.

Three other langua~e functions can be combined-2!
1. Responding to a request for help
2. Apologizing
3. Indicating important responsibilities
The pattern practice instructions for this are in the student section.

RIS
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Epilogue

Lonnie:  What's the matter with you?

Tam: I'm homesick.

Lonnie:  Yeah, | know what you mean, man.

ERﬂi
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