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ABSTRACT

This study of the correlation between the
self-concept of black university students and their academic
persistence supports previous research identifying the importance of
self-efficacy in academic persistence. Forty of the 115 18-year-old,
American-born black freshmen, who lived on campus at a large
predominantly white university, volunteered tc vmarticipate in the
project. Twenty-four females and 16 males comp.:ted a Student
Demographic Questionnaire (SDQ) and the Personal Competency Rating
Scale (PCI). The PCI consists of 30 5-point Likert-type items
designed to assess the extent to which individuals perceived
themselves to possess competencies in the following areas: (1)
social; (2) personal; (3) problem-solving; and (4) functional. A
follow-up Study of student enrollment status was performed
immediately after the first semester of the participants®' fourth
academic year. Analysis was performed to determine the relationships
among the following factors: (1) perceived personal competencies; (2)
first-year grade point average (GPA); and (3) academic persistence
over the four-year period. Findings indicate that those students who
obtained higher freshman GPAs, and who perceived themselves as being
more personally competent, tended to persist academically.
Implications for the development of retention programs for black
students on predominantly white campuses are discussed. Statistical
data are included on four tables. A list of 12 references is also
included. (FMW)
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ABESTRACT

The present study examined the relationships among
the following: freshmen cumulative GPA, levels of rperceived
personal competencies, and 4~year continued enrollment.
Results indicated that students who obtained higher first
year GPAs and who perceived themselves as being more competent
1n areas of adapting, planning, exercising self-control,

copring with failures, managing anxiety, and differentiating

feelings, persisted more often :han those who did not.




INTRODUCTION

Self-efficacy, a measure of an 1ndividual’s oplnions

of his or her ability to carry out particular tasks suc-
cessfully, has been i1dentified as an 1mportant correlate

Ot academic persistance for Predominantly white

student populations (Erookover, 19795 Nowickl, Jr. & Strick-
lang, 1973). However, for black students, the litera-

ture consists of conf11ct1nq results. une explanation 1s
that many early researchers limited sampling to only stu-
dents trom low-1ncome backgrounds (Jordan, 1981); A se-
cond explanation may also result from the lack of experimen-
tal controls for variables reflecting within group daiversity
ex1sting among black students 1in America (Banks, 1984). So-
cial class and region are factors that are very seldom ade-
quately controlled or examined. As a result, any valid con-
clusion about a clear, consistent empirical relationship
between tl.2 two, black self-concept and academic Persistence,
Presently remains nonexistent.

One outcome of this research hole in the lirterature 1s the
continuation of retention programs for black students on Pre-
dominantly white campuses to focus Primarily, if not sole-
lyy upon the dissemination of skills that are only related

to academic performance in order to assist black students?

academic persistence. Such an emphasis could explain the re-




cent findings showing black students’ attrition rates to be
5-8 times higher than those for white students on the same
campuses (Allen, 1985).

the Proolem of black studgent attrition on pPredomi-
nantly white cemipuses remains status qQuo and pProgramming re-—
mains the same, academically oriented. The Present study will
address the above by e:amining re.ati1onshi1ps among
the following: freshmen cumulative grade point average, per-
ceived personal competencies as measured by the Personal Com-’
petency Rating Scale (PCI; Paul, Pulton, Ostrow, Morrill, & ho-
chenor, 1981), and academic persistence.

METHOD

Participants

All entering 18-year old, American-born black freshmen
who lived on campus on a large Predominantly wh:ite
university 1in central United States received a question-—
naire packet (N=115). ¢nly those students who comple-
ted the entire Packet were selected for inclusion in this stu-
dy (n=4@). A follow-up study e:xamining student enrollment
status was done 1mmediately after the first semester of the

Pparticipants’ fourth academic year.

Procedure
The researcher made the necessary contacts to obtain
names of potential participants. Each Participant received

A Packet containing: a letter of consent formy, a copy of each




of the measures and a demographic sheet with instructions.

Each i1nstrument was a pencil and parer test and self-adminis-

tered.

Intormation gained regarding individual subgyects was
held 1n strict confidence. Code numbers were assigned to each
Farticipant and only this number was used to i1dentify parti-
Cipants on the 1instruments and demographic infor-—
mation sneets. The code was kept 1n a secure location under
the control of the experimenter. )

Instruments

Each survey packet contained the following: the let-
ter of introduction and explanation;i Consent for Research
Participation Form; the Student Demographic Question-
naire (5DQ), and the Personal Competency Rating Scale (PCI;
Paul, Pulton,Ostrow, Morrill, & {ochenor, 1981).

Student Demographic (uestionnaire (SDQ): The SDQ was de-—
signed by the author and consists of 12 items addressing parti-
cipants’ personal and academic backgrounds.

Personal Competency Rating Scale (PCI): The PCI consists
of 3@ 5-point Likert-type 1tmes designed to assess the extent
to which 1ndividuals perceive themselves to possess competen-
cies 1n four general areas: social, personaly, problem-sol-
ving and functional.

The social subscale addresses interpersonal rela-

tionship abilities, 1ncluding communication, assertive-




ness, i1nterpersonal Problem-solving, and intimacy. The per-
sonal subscale contains i1tems reflecting an 1ndividual’s abi-
Iities to adapt, plan, exercise self-control, cope with
failures, manage an:iety, dittrerentiate feelings, and enhance
physical attractiveness. The problem—-solving subscale ena-
mines problem-solving ab1i1t;es 1ncluding aspects of

Problem detinition, alternative exploration, and resource
organization. The functional subscale measures the functional
competencies 1involving computational, reasoning, reading, wri-
ting, and time-use. Each of the subscales has been found

to add to the overall measure. The instrument has content

validity, and reliability has been found to be .85.

Data Analys:is

The study examined the relationships among the following:
1) Perceived persona) competencies; 2Z) first year grade point
average (GPA)§ and 3) academic persistence over a
four—-year period. Pearson product r coefficients were ¢frund
between each of the PCI subscale scores, and first year GPA with
academic persistence over a four-year period.

RESULTS

Forty freshmen returned the survey packets. The sample was
comprised of 6@% (24) females and 40% (16) males. The lar-
gest group of students had fathers (39%) and mothers (43.6%)

with at least a high school education and were from cities




with a population in the range of 100, V00-500-,000 (48.7%).
Table I presents parental educational backgrounds and POpU-—-
lation of cities of origin. These demographic results
closely rerlected that ot the total black freshmen popula-
tion (N=1.@). This was also true for the 4—-year attraition
tollow-up 1n which a 62.5% (25) attrition rate was founa,
closely resembling that of the total black population over
a four-gyear span, 6.%.

Participants’ mean high school GPA was 3.2 (on a 4.9 scale).
The mean ACT score was found to be 15.8.

Table II presents the comparisons between means and stan—
dard deviations for students who had persisted and those who
had not at the time of the four-year follow-up. Results in-
dicated significant (p-.01) differences between grade point
averages or students who persisted and those who did not.

No significant diffterences were found between the mean to-
tal perceived personal competency scores when scores or per-
sisters and nonpersisters were compared.

In Table III the Pearson Product r coefficients are Pre-
sentad 1ndicating relationships between first year GPAy and each
of the PCI subscales (social subscale; problem-solving sub-
scalej functional subscale; and personal subscale) with aca-
demic persistence. In order to examine relationships with
academic persistencey, students were assigned numbers to

indicate enrollment status after 3 1/2 years. One was as-




si1gned to those students who continued to be enrol led, while

< was assigned to those who were no longer enrolled. Aca-
demic persistence was found to be si1gnificantly correla-
ted witn first year GPA (-,368), and PCI personal subscale
scores (-.308). Students wro obtained higker first year GPAs
and who Percieved themselves as being more competent 1n areas
ot adapting, planning, e:ercising self-control, coping with
tarlures, managing an:iety, and di1fferentiating feelings
were those who were found tg Peri1si1t academically. In other
words, students who did not do well academically the fresh-
man wear, who percieved themselves as having difficulties
i1n the areas of adapting, planning, exercilsing self-con-
trol, coping with failures, managing anxiety, and difte-—
rentiating feelings tended most often to leave the university.
DISCUSSION

Data tends to support previous studies ident1fying
the i1mportance of self-efticacy (Brookover, 19793 No-
wickl & Strickland, 1973) 1n students’ academic persistence
on university campuses. Purlew (1980) and Tracey & Sedlacek

(1984) had also noted that personal characteristics of

black youth, such as self-perceptions, could also be used to

Predict educational attainment. Tracey & Sedlacek (1984) found

Ppositive self-concept and r=alisitic self—-appraisal to be
Predictive of the scademic success of both black and white

students during the first semester. However, 1n spite of




the well-documented correlation tound between self-efricacy

and academic performance and persistence, universi-

ty programming tends only to address the academic de“icits 1g-

noring the importance of personal skills.

Coelhto, Hamburgs & Murphey (1963) and Sedlacek & Prooks (1976)
nave propnsed the teaching of ski1lls that would aid in black
students’ being more eftective 1in functioning i1n a wnite
setting. Haettenschwiller (1971) and Vontress (1968) recom-
mended seer1ng out students for anticipatory guidance
and developing counseling methods to directly ;ddress inter-
perszonal 1ssues. Results from the present study seem to
1ndicate similar i1nterventions.

Given the significant correlations found between tirst year
GPA, personal skills and academic Persistencey results
appear to indicate the necessity for early assessment of blacs
treshmen’'s levels of academic skill (as related to treshmen
coursewort) as well as personal skill abilities as perceived
by the student. For example, black freshmen’s previous Per-
formance 1n coursework similar to that required during the
freshmen year would be closely scrutinized with strong
recommendations for tutoring in those areas where students
appear to be experiencing difficulty. Students would also be
requested to self-assess ability levels 1n areas of adapting,
Planning, exercising self-control, coping with fai1lures,

managing anxiety, and differentiating feelings. The i1mpor-




tance of acaquiring such skills 1n surviving to matricu-
lation might be presented during orientation and pre-
SCheduvled programming addressing all areas would be Presen-—
ted periodicaily throughout the academ:c year. Palancing pro-
aramm:ng addre2ssing both academic skills and personal skllls
seem critical.

Implementing such programming would demand cooperation
of several otfices across predominantly white campuses. For
example, oftices of minority affairs, learnlng_centers, and
un1vér51tg counseling centers could form a special student af-
rairs retention unit, working closely with deans and faculty
of academic departments. Workshops addressing both acade-
mic and personal development skills might be offered on a
regular basis throughout the semester. Locations for such could
be altered between the offrice serving as the primary sponsor,
union, and dormitories. Altering the site of workshops could
reduce the hesitency for many students who have difficulty en-
9a91ng9 1n behaviors that might be interpreted as “going
for help". This might be particularly true if all Programming
occurs within the couseling center, which may have negative
connoctations for many black students. The i1mportance of stu-
dents engaging 1n activities that would not only assist 1in aca-
demic and professional development, but, Personally as well would
be relayed during orientation. More critically, possible

outcomes for not doing so would also be shared.
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Another recommendation would be to suystematically evaluate
the effectiveness of any Program intervention plan.
Follow-up studies of student Participasnts might be
done 1n order to evaluate the etfectivanes of the
Program 1n addressing student academic »merformance and per-
s1stence. Participants’ academic pertformance and per-
sistence might then be compared with nonparticipants in or-
der tc evaluate program effectiveness and receive critical 1n-
formation that could lead to refining program development
strategies. The result would be a collaborative universi-
ty wide effort to effect change.

on the other hand, of equal interest are the lack of signi-
ficant correlations between academic persistence and otner
PCI subscales, particularly the functional subscale which
measures students’ perception of general skill competenc: 1in
areas directly related to succeeding academically, reading,
writing, and arithmetic. One explanation might be
that actual competency as opposed to perceived competency
1n the i1ndicated areas measured by the other subscales would
be more accurate in predicting academic persistence. Future
reserach with a larger sample size representing a number

of predominantly white university campuses might provide

more ansuwers. Such would be essential in order to alter the pat-

tern ot high black student attrition on predominantly white

cCampuses.
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TABLE I
Demographic Information

Frequencies of varying eduation
levels of parents of student sample

= Elementary
= High School
= Some College
= Pachelors
= Masters

= Ph.D.

= No Response

Hometown Population
sizes of student sample

Population # A
2 - 50,000 14 35.8
50,001 - 100, 202 2 S.1
100,001 - 500, 200 19 48.7
500,001 - 1,000,000 @ 0
1,000, 000+ 4 1.2

: 14




TABLE [I

Comparisons between
means and standard
deviations tor students
who were and no longer
enrolled at the four-
Jear follow-up

No longer
enrolled

Freshmen

means that were signifi-—-
cantly different at .0@1
level

1=the first year grade
Point averages




TABLE III

CURRELATIONS
PEARSON PRODUCT R

3 P P-S S GPAL
Enroll-
ment
Status
(ENR)* -7 -.30 -.15 .28 . -. 36

F  =functional competency subscores
P =personal ccmpetency subscale scores
P-S=problem-solving ccmpetency subscale scores

S =social skills subscale scores

* Students who continued to be enrolled during follow-
up were assigned the #1, while students who were no
longer enrolled were assigned tre #2.

The only significant (p.05) correlations with en-
rollment stat:'s were first year GPA (GPA 1) and the per—
sonal skills - Yzcale scores.




