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ABSTRACT w

The comprehensive Des Moines Plan (DMP) for Des ‘
Moines, Iowa elementary through high school students throughout the
district who recuire academic support was evaluated, as implemented
during 1987~88. The plan represents an expansion and reorganization
of all district remedial programs, and receives federal, state, and
local funding. The DMP programs focus on providing
reinforcing/remedial assistance according to students' learning
strengths, based on the premise that early identification and
intervention are more effective than later remedial efforts. The |
Kindergarten Enrichment Program, K-1 Transitional Program,
Reading/Writing Lab Program, and Mathematics Lab Program were
evaluated. As of May 24, 1988, the programs served 206, 108, 2,877,
and 2,365 students, respectively. The total full-time equivalent
staff included 142.l1 teachers, coordinators, consultants,
supervisors, and associates. The extent to which each program was
implemented according to its respective process and performance
objectives, procedures used, nature of students served, and follow-up
on recommendations from previous evaluations of district remedial
programs are discussed. The four program evaluations are provided,
within this document, as separate studies, each presenting evaluation
forms, checklisis, and sample tests. Fifty-four data tables are
included. A supplement to the DMP program evaluations, the
longitudinal evaluation study, and conclusions/recommendations from
the DMP's comprehensive evaluation are also presented. (TJH)
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DEPARTMENT OF EVALUATION, RESEARGH AND TESTING
o 'DES MOINES PUBLIC 'SCHOOLS -

Oclober 31, 1988

TITLE OF PROGRAM: The Des Moines Plan (including Kindergarten Enrichment
Program; K-1 Transitional Program; Reading/Writing Lab
Program; Mathematics Lab Program)

NUMBER OF STUDENTS

SERVED: Kindergarten Enrichment Program: 206
K-1 Transitional Program: 108
Reading/Writing Lab Program: 2877
Mathematics Lab Program: 2365

The above numbers were based upon the number of studenis on the database as of May 24, 1988.

FULL TIME EQUIVALENT STAFF:

Supervisor: 1.0
Coordinators: 1.0
Consullants; 3.5
- Teachers: 123.6
' Kindergarten Enrichment: 6.5
K-1 Transitional: 8.0
Reading/Writing Lab: 58.3
Mathematics Lab; 50.8
Associates: 10.0 .
Secretarial; 3.0
TOTAL: 142.1
TOTAL ALLOCATION BY
FUNDING SOURCE: Educational Improvement Grant: . $522,936.00
Dropout Prevention: 363,531.00
Budget Review: 592,375.00
Chapter II: 365,033.00
Chapter i: 2,268,045.00
District General Fund: 901,752.00
TOTAL: $5,013,672.00
EXPENDITURES BY
PROGRAM: Kindergarten Enrichment: $221,477.00
K-1 Transitional: $255,720.00
Reading/Writing Lab: $2,065,665.00
Mathematics Lab: $1,978,793.00
TOTAL: $4,512,655.00
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PREFACE

R | he-Des‘MoineS'PIan‘is-a"co‘mp’rehensive"pIan‘for’studentS'thr”oughéufthe'district'in'need’or
academic support. It represents an expansion and reorganization of all district remediat programs.
Federal, state and local funds are allocated 1o meet the needs of students at the elementary, middle
and high school levels.

The philosophy underlying The Des Moines Plan suggests that rarly identification and
intervention will have a greater impact on academic achievement than remedial efforts implemented
later in a student's academic experience. Evaluating this philosophy will require monitoring the need
for academic support among students served in the program throughout their academic experience in
the district, as well as monitoring the implementation and maintenance of the programs included in
The Des Moines Plan.

This report represents the first comprehensive evalualion of The Des Moines Plan. Separate
chapters are devoted to examining the extent to which each program in The Des Moines Plan was
implemented according to its respective process and performance objectives. This information was
supplemented with a closer examination of the identification procedures, the nature of the students
served, and a follow up of recommendations from previous evaluations of district remedial programs.
Although results will not be available untit after the close of the 1988-89 school year, a description of
the design of the longitudinal study is also included in the full repori.

To maximize the utility of the report, each chapter is written as an independent document.
While this approach may result in redundancy between chapters, it is hoped that it will meet the
specific needs of the various individuals involved in the implementation of The Des Moines Plan more
efficiently. )

KINDERGARTEN ENRICHMENT PROGRAM
Conclusions

The results of the evaluation of the process and performance objectives of the Kinderganen
Enrichment Program indicate that the program was implemented as outlined in the program description.
Results of the Kindergarten Enrichment Student Evaluation suggest that students do develop in the
areas specifically emphasized in the program. Placement recommendations at the end of the program
support this perception and provide evidence 1o suggest that efforts to improve the placement
procedures resulted in the identification of students that more accurately reflecled the target population
for whom the program was created. Although class sizes were generally lower than originally expected,
they were maintained at a level that more closely approximated the ratio recognized as ideal for early
elementary programs. Finally, parents/guardians of students in the program indicated that the
Kindergarten Enrichment Program made a significant contribution to the development of a positive
attitude toward school and the learning process.

In many instances, performance exceeded expectations. For example, the performance objeclives
specified that 75% of the students served weuld be recommended for first grade at the end of the
kindergarten year. Actual figures indicated that over 85% of these sludents were considered
adequalely prepared for first grade. Although instructors were only required to make one contact with
the parents/guardians of students served ir their classes, results indicated that Enrichment leachers
devoted a considerable amount of time and energy keeping parents/guardians informed of program
activities and student development in the program.
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Combined, the results of this evaluation suggest that the Kindergarten Enrichment Program provides
a unique experience to help prepare students with moderate developmental deficiencies for success in

first grade and beyond. Implementation of the program accurately reflects its own philosophy as well as
the philoso

phy of early elementary education in the district.

Recommendations

A preliminary examination of the impact of early elementary programs suggests that students with
more severe developmental deficiencies might benefit from an additional half day experience inthe
kindergarten year. Accommodation of these students will require modification of the philosophy,
identification procedures, and the process and performance objectives of the Kindergarten Enrichment
Program in 1988-89. The following recommendations are submitted for consideration in the
modification process.

1. The program coordinator should work with representatives from the Department of Elementary
Education and the Depariment of Educational Services 10 examine the philosophy statement
underlying the early elementary programs in the district o ensure that it includes a rationale forthe
special programs at the kindergarten level. This rationale should also be reflected in the philosophy
stalement of-the"Kindergarten Enrichmeént Program.

2. The program coordinator should work with the Coordinator of Tesling and Research lo develop
identitication procedures that accuralely identify students most in need of academic support services at
the kindergarten level. ;

3. The inclusion of stidents with more severe developmental deficiencies will affect expectalions for
the program’'s "success” as measured by placement expectations at the end of the kindergarten year. In
the absence of information upon which 1o base sound expeclations, the program coordinator should
establish no more than 50% as the criterion level {or this objective. This criterion should be increased
gradually as the program adjusts 10 the changes associated with the new target population.

4. The program coordinator should increase the crilerion for parent/teacher contacts 1o more accurately
reflect Enrichment teacher efforls and the emphasis characteristic of all Des Moines Plan programs.

5. Although informatior: from parents/guardians provides an important contribution to a program
evaluation, the return rate of efforts 1o solicit such feedback is not necessarily in the hands of the
program coordinator or teachers. The piogram coordinator should consider.removing the 30% return

" rate criterion or eliminating the performance objective from the program entirely.

K-1 TRANSITIONAL PROGRAM
Conclusions

In general, the resulls of an examination of the process objectives suggest that the K-1 Transition
Program was implemented as outlined in the program description. Teachers followed objectives to
provide a complete Curriculum. They also made ccnsiderable efforts to keep parents and guardians
informed of their childrens' ‘activities and progress and encouraged their active involvement in the
development of their children. ‘

Although a review of the performance objectives of the program {ailed to salisfy expectations, the
qualifications that must be imposed on the interpretation of the resulls render them preliminary at best.
Checkpoint resulls do indicate that the program is approaching the criterion level for "success” particularly
in the area of reading. Finally, while the relumn rate was insufiicient lo consider the responses as truly
representative, there is reason 10 believe that parents and guardians of students in the program are
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pleased with the impact of the program on their children.
Recommendations

A preliminary Ae,xamination.ouhe.impact.of.early-elementary programs-on-student-achievement
suggests that students with more severe developmental deficiencies might benefit from an additional
half day experience in the kindergarten year. Participation in this supplemental program could change
the nature of the students served in the K-1 Transition Program and may therefore require modification
in the program to better meet the ngeds of these students. The following recommendations are based
on the results of this evaluation with consideratior; of pending alterations in the organizational structure
of the early elementary academic support programs in this district.

1. The program coordinator should work with representatives from the Depariment of Elementary
Education and the Department of Educational Services 1o examine the philosophy statement
underlying all early elementary programs in the district. Particular attention should be directed to
ensuring that the rationales for the early elementary support programs are consistent with the
philosophy of the regular.kindergarien program.

2. The program coordinator should work with the Coordinator of Testing and Research to examine the
impact of the structural change on the identification procedures for the K-1 Program. Necessary
modifications should be made to ensure that the most appropriate students are identified and served.

3. The additional half day experience during the kindergarten year is likely to increase the "success” of
the K-1 Program as measured by first grade checkpoint results. However, as students served in the K-1
Program are identified in the spring of the kindergarien year, the effects of this structural change will not
be experienced until 1989-90. Given the results of this evaluation, the program coordinator should
reduce the criterion level for passing the first grade math and reading checkpoints to no more than 50%
for 1988-89.

4. First grade checkpoint results suggest that considerably more emphasis is given to the
development of reading skills than math skills. Given that the K-1 Program is designed to provide a
comprehensive curriculum, and that the performance objective to determine the "success” of the
program includes the results of the math checkpoint, the program coordinator should work with K-1
teachers to increase the emphasis on math skills. )

5. Current outcome measures to evaluate the effects of the program are limited to the.first grade

" checkpoint results. As these are not available until the year following the current year of service, they
are of limited value in the evaluation of the immediate year of service. The program coordinator should
work with the program evaluator to identify a means of providing more formative feedback of the effects
of the program.

8. The program coordinator should increase the criterion for parent/teacher contacts to more
accurately reflect the efforts of the instructors and the emphasis characteristic of all Des Moines Plan
programs.

7. Although information from parents and guardians providec an important contribution to the program
evaluation, the return rate frcm efforts to solicit such feedback is not necessarily in the hands of the
program coordinator or teachers. The program coordinator should consider removing the 30% return
criterion or eliminating this performance objective from the program entirely.

[P,




READING/WRITING, MATHEMATICS LAB PROGRAMS

e e~ ONCIUSIONS -

Results of the evaluation of performance and process objectives suggest that student-2ttendance
and communication with parents are two areas that received strong emphasis in these programs. In the
reading/writing program, parents of approximately 83 percent of the elementary students and 75 percent
of both middle and senior high students were contacted by telephone or in person during the year. Inthe
mathematics program, parents of 84 percent of the elementary students and 67 percent of the middie
school students were similarly contacted. . :

The rate of attendance for reading/writing program students was 88.9 percent of the days possible for
middle school attendees and 90.5 percent for senior high. The attendance rate for mathematics program
students was very similar. While criterion levels established by the proposal were not reached, these rates
of attendance closely approximate those for nonprogram students at the middle and senior high levels -
92.8 and 92.5 percent respectively.

Student performance objectives involved administration of the lowa Tests of Basic Skills and lowa
Tests of Educational Development on a Pre/post basis as a measure of growth. Criteria for achievement
included the amount of gain in the normal curve equivalent score. On the reading comprehension
subtest, established criteria were exceeded when weighted averages were computed for grades 2-5 and
1-3. Criteria were not reached for grades 4-5, 6-8 and 9-12. In mathematics, criterion levels for gain were
reached only in grade 1.

Two conditions that may have adversely affected achievement gain during 1987-88 were:

() The Des Moines Plan lab programs were modeled after the district's Chapter | and I Programs;
towever, one third of the buildings involved in the lab programs had not participated in the Chapter
programs. Although inservice training was part of the implementation process, unfamiliarity with the model
and delivery system could have had an adverse effect on achievement; and

(b) The Des Moines Plan did not officially begin until January of 1988 following initial
administration of checkpoints. This resulted in a considerable shift in the student population at mid year as
some students were exited from the program and others were enlered. The end result was that pre/post
scores were available and included in evaluation results for students that may have received instructional
benefits for a shorter block of time than what would be expected. This would be particularly true for
students at grade levels in which all pupils complete the lowa Tests of Basic Skills or lowa Tests of
Educational Development in the fall. This condition bears mentioning though an asssumption is that the
effect of it on the overall results for the program is probably slight.

Condition (a) should be alleviated with the passage of time. Steps will be taken during the 1988-89
school year to eliminate test scores on the outcome measure for students that have not been served for
an established length of time.

While there were at least two instances in which proper documentation to evaluate process and
performance objectives was not submitted (noted in recommendations section), it appears from the
evaluation that The Des Moines Plan Reading/Writing and Mathematics Programs were implemented as
called for in proposals.

Recommendatlions
1. The Supenvisor of the Des Moines Plan should reassess the usefulness of the Principal's Report of
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Des Moines Plan Supervision in the operation of this program. If this type of report is deemed useful,
steps should be taken 1o ensure the more timely and accurate completion of this form.

ZMEf.ccess.and.pedormancefobjectives‘relétéd‘tb“‘ilﬁ'\?\?ﬁ'ﬁ‘ﬁg to Read program should be separated
from those that apply 1o the elementary readingMwriting lab program. The Writing to Read Program is a
distinct program that serves non-Des Moines Plan students:as well as those that participate in the lab
classes. In order to highlight this program, it would be best 1o {reat it as a separate entity.

3. Itis recommended that the Des Moines Plan Supenvisor take action to ensure that valid results may
Ce obtairied from administration of-an attitude instrument to all individuals for whom it is intended. The
value of a pre/post measure is severely compromised when difficulty occurs in matching results from the
pre and post administrations.

4. Iltis recommended that continued emphasis be applied 1o encourage the improvement of student
aftendance. it would also be feasible 1o revise the objective for the senior high program so that it is
consistent with the middle school objective in compa.ing attendance of program with non-program
students.

5. Itis recommended that alternative methods for obtaining the perceptions of parents about the
program be considered. It might be feasible to have an opinionnaire or other appropriate instrument

conditions must be met in order to do this, but it is probable that benefits would be gained from
measuring growth using an instrument that is closely matched with the district curriculum.,

7. Consideration should “-given to limiting the involvement of the Department of Evaluation and
Research, and Testing in its monitoring of certain ongoing activities that are well incorporated into this
program. Examples would include existence of Individual Educational Plans and Iab schedules which
are moniltored on a regular basis by The Des Moines Plan consuliants,

SUPPLEMENTAL INFORMATION
Conclusions
ificati r

In general, procedures to identify students for all programs included inthe Des Moines Plan were
implemented according to specifications outlined in the respective program descriptions. Preliminary
results-of.an evaluation of the device currently used to identify students for the Kindergarten Enrichment
Program suggest that a standardized individually administered assessment battery (the Battelle
Developmental Inventory) was a better predictor of Metropolitan Readiness Test resulls and less sensitive
1o the ethnic background of stdents than the Waupun Curriculum Screening Device. This investigation
is ongoing.

1 r isti

State guidelines suggest that the percentage of minority students represented in any special program
should not deviate more than 10 percentage points from the district wide minority percentage 1o ensure
equitable delivery of service. While the distribution of minority students represented in the Kindergarten
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Enrichment Program satisfied this criteria, the minority representation exceeded this standard in the K-1
Transition and lab programs, Ce e s T

Evidence was available to suggest that a majorily of the recommendations specified in 1986-87
evaluations of the programs later subsumed in The Des Moines Plan were addressed by program

coordinators. The results of a review of the procedures used in determining gain criteria on
the outcome measure in the lab programs is expected.

Recommendations

\denlification Procedur

1. The Supervisor of the Des Moines Plan should continue 1o work with the Coordinator of Testing
and Research to develop procedures that accurately identify students for the early elementary support
programs.

2. The Supervisor of The Des Moings Plan should consider including an item relating to the
identification procedures in the process and performance objectives for all Des Moines Plan programs lo
ensure that such procedures are evaluated on a regular basis.

Student Characteristics

1. The Supervisor of The Des Moines Plan should continue 1o monitor the distribution of

minority/nonminority and maiefiemale students in the program. Particular efforts should be directed to
ensuring thal minority student representation does not exceed state criterion levels.

Eoliow Up of 1986-87 Recommendationg

1. The Supervisor of the Des Moines Plan should continue to examine procedures currently
employed to delermine the criteria for “success,” particularly in the lab programs.

CONCLUSIONS AND RECOMMENDATIONS

Conclusions
Philosophy and Goals
The evaluation of the process and performance objectives of the early elementary support programs
indicated that both programs provided distinict experiences that consistently and accurately reflected their
respective goals and philosophies. However, in 1988-89 the Kindergarten Enrichment Program will be
modified to serve students who demonsirate the greatest need for academic support. Accommodating
these sludents will require significant adjustments to both the identification procedures and the outcome

expectations of the program. The additional preparation should have a direct affect on the nature of the
K-1 Transition Program, and may be felt in the elementary lab programs as well.

- ificati Ies
Identification procedures for all programs in the Des Moines Plan were determined after careful
consideration of district resources. Consistent with the philosophy of the Des Moines Plan, greater
emphasis was given lo serving students at the elementary levels. For example, provisions for the
Reading/Writing and Math Labs included serving 20% of the students in grades 1 and 2, 15% of the
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‘, students in grade 3, 10% of the students in grades 4-6, 8% of the students in grade 7, and 5% of the
students in grades 8-11. Once defined, checkpoint criteria were established {o identily students
according to these proportions. For example;.students who scored.in the.lowest.20% of.the scores'on-

emamn——{he-lirst-grade reading ‘checkpoint were served in the Reading/Writing Lab, etc.

While procedures based on percentages ensure that those students most in need receive support
services, they also introduce the possibility of serving students who do not really demonstrate need. In
other words, current identification procedures do not consider the level of mastery demonstrated on the
checkpoints, but are based on the distribution of the checkpoint results and the number of spaces
avaitable for service at each grade level. Fof example, a first grade student who scored 80% ona

checkpoint could be identified for service if that score fell among the lower 20% of all first grade
checkpoint scores.

Test development procedures provide one saleguard against misidentifications of this nature. District
checkpoints are designed to measure mid year mastery of curriculum objectives and are revised 1o reflect
any modifications in those objectives. Increasing.the difficulty of the curriculum objectives should
increase the difficulty of the checkpoints and therefore, improve their power to differentiate among

- students’ level oi functioning. To follow up the example, a score of 80% would not likely fall within the
range of identification on a more difficult checkpoint because the range of all first grade checkpoint scores
would be much broader. However, curriculum objectives are reviewed on a {ive year schedule and

developing new tests o reflect changes may take up 1o two additional years. This time line may not be
sufficiently sensitive to avoid misidentifications.

» ‘ i .
The Des Moines Plan was based on the district's Chapter programs. in 1986-87, the Chapter
. programs involved 31 schools across the district. In 1987-88, the Des Moines Plan included all
elementary and secondary sciools offering regular academic programming in the district; some 58
buildings. The Des Moines Pla" also acquired two early elementary programs with their accompanying

personnel. In addition, the Chapter programs relied on two sources of funding; however,

approximately 82% of the funds or the Des Moines Plan were contributions from five stale or federal
sources.

While the system utilized 1o manage the Chapler programs successfully accounted for the
implementation of those programs, the same system failed o withstand the demands imposed by the
expansions associated with the Des Moines Plan. Accountability files were established to monitor the
objectives of each program in the Dis Moines Plan, and within each grade level of the lab programs (i.e.,
elementary, middle, and high school). Similarities in the nature of the program cbjectives often resulted in
maintaining multiple sets of files witt the same decumentation. Furthermore, regulations associated wilh

the allocation of funds from external sources complicaled the maintenance of account ledgers for each
program.

| Recommendations
The following recommendations are based on the conclusions {isted above.

1. The Supervisor of The Des Moines Plan should mee: with representatives from the Depariment of
ciementary Educaiion, iné Deparimeni of Educaiionai Services, and the Department of Evaluation,

Research, and Testing to review the implications of the modification to the Kindergarten Enrichment
Program on other Des Moines Plan programs. Particular attention should be given to examining the

impact of this change on the identification procedures and outcome expectations of the K-1 Transition
‘ and first grade lab programs.

viil
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2. Eachyear the Supervisor of The Des Moines Plan should meet with representatives.from the.

“Deparlmem\otﬂElementary~Educationf1he‘Dep‘dﬂﬁﬁ‘éﬁf‘df"S’eéoﬁdéiy Edu ation, the Department of
Evaluation, Research, and Testing, and the Coordinator of Tesling and Research specifically, to review
the allocation of academic support resourcas. The number of students served ai each grade level should
be determined on the basis of available resources, checkpoint results, and other relevant informatio.

3. The Supervisor of The Des Moines Plan should meet with representatives from the Depariment ¢f
Evaluation, Research, and Tesling, and the Controller's Office 1o devise a system o monitor the
implementation and accounting of the Des Moines Plan more efficiently,

Copies of the fult &mmmm;ﬁms,mamm are available upon request from
the Department of Evaluation, Research and Testing, Des Moines Public Schools, 1890 Grand Avenue,
Des Moines 1A 50307-3382.
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PREFACE:
The Plan For Excellence
In 1582 an administrative committee of the Des Moines Independent Community School District
began developing a model program to improve student achievement in the district. ‘Literature on
excellence in education identifies areas that offer the greatest promise for impact on student
achievement. The district's Plan for Excellence (1985) outlines steps to.improve educaiion in each of
these areas. One of these recommendations describes steps to strengthen programs and
achievement specifically for low achieving students including reorganizing all district remedial programs
under a single umbrella. The Des Moines Plan: A Plan for Student Success was implemented in 1987-

88 o coordinate remedial efforts.

Tt.1e Des Moines Plan: A Plan for Student Success
- Component Programs
The Des Moines Plan is a comprehensive plan for students throughout the district in need of
academic support. The basic philosophy of the plan assumes that all children can learn and recognizes

that students iearn in a variety of ways. Programs included in the Des Moines Plan are designedto

_provide“reinforcing'and remedial assistance ascording 16 studenis”lgarming $trengihs. -

T ot s i . Yt i et

Eary Elementary Programs

Programs at the early elementary level (i.e., Kindergarten through grade 2) are characterized by a
philosophy based on accepted principles of early childhood growth and development. Children from
birth to approximately age 7 develop at variable rates. As a result, students who satisfy the age criterion
for entrance into kindergarten may demonstrate developmental deficiencies in other areas that
compromise their chances for a successful kindergarten experience. Failing to receive an adequate
foundation in kindergarten could jeopardize students' chances for successful learning experiences in
first grade and beyond. Des Moines Plan programs at the early elementary level are designed to provide

children with additional time and support 1o strengthen their weaknesses and better prepare them for

first grade.




2-2
Des Moines Plan programs at the early elementary level include the Kindergarten Enrichment and
K-1 Transition Programs. Students who demonstrate moderate developmental Geficiencies: during the
kindergarten screening process are given the opportunity to receive an additional half day instruction 1o
supplement the regular kindergarten curriculum in‘the Kindergarten Enrichment Program. The
Kindergarien Enrichment Program was piloted in 1985-86 and became a component of the Des Moines
Pian in 1987-88. .
Students who demonstrate m'ore severe deficiencies benefit from the interaction with same age
< peers in various stagés of development in the regular Kindergarten program their first year and may be
given an additional year of reinforcement in the K-1 Transition Program the following year. The K-1
Program was introduced in 1986-87 and offers a complete, comprehensive curriculum to reinforce and
extend the social, acaqémic, emotional and physical growth that occurred during the kindergarten year.
@  RedingWiiing ang M '

Students who fail to satisfy district standards in the basic skills areas receive assistance through
Reading/Writing and Math Lab Programs. Modelled after the District's Chapter | and Il programs, the
bésic skills labs include individualized remediation plans to allow students the opportunity to strengthen
specific skill deficiencies according to their academic strengths and preferred learning styles. Students

fowssrmacntn mrm

= arhe elémentary levél are served'on a pull-out basis, while students-at the secondary level receive

assistance through regularly scheduled courses.
Transition Rooms )

Students who have participated in the lab program for three conseculive semesters and have had
the opporiunity to gltend two summer school sessions, but continue to demonstrate critical skill deficits
are enrolled in special curricuium rooms. These "transition” rooms are introduced between grades 2
and3, 4 and5, and 6 and 7. Primary emphasis is devoted to strengthening basic skills in reading,
wriling, and math. As the Des Moines Plan officially began in January of 1988, transition rooms will not

) ’ be-implemented until 1990-91 1o allow students sufficient opportunities to-strengthen academic

weaknesses in the lab programs.

IToxt Provided by ERI
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: ’ improvement. Allowable Growth funds were awarded by the state in response to a special request to

3-3
Funding
The Des Moines Plan receives economic support from a variety of federal, state, and local sources.
District allowances under Chapter | and Il of the Education Consolidation improvement Act and other
provisions to promote desegregation programs make a substantial contribution o programs at the
- primary and elementary level.
i State Support
In addition to the state base rate allocation, the district receives support for special programs
through the "allowable growth” méchanism included in the state funding formuta. The allowable growth

mechanism permits local districts to assess additional local taxes for the purpose of promoting school

the State Budget Review Commitiee by the district for funds to support the Des Moines Plan.
Additional funds provide support fc, the Educationsl Improvement Grant (i.e., the Plan for Excellence)
and the Drop Out Prevention Programs in the district. Because the Des Moines Planis an integral part
of both programs, a portion of the monies from these grants is allocated to Des Moines Plan programs.
Local Support

T “Teacher-salaries-and associated benems not covered. by other.sources.ar&credited to the_district's

i e

general fund.

-

Pian Of Evaluation
Rationale
The philosophy underlying the Des Moines Plan suggests that early identitication and intervention
will have a greater impact on academic achievement than remedial efforts implemented later in students’
academic experience. To the extent that the Des Moines Plan is effective, it follows that students who
‘ were served in programs, particularly at the primary and elementary school level, should not require
oo continued assistance throughout their academic experience in the district. It also follows that

participation in the academic support components of the plan should reduce the need to retain

15
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‘ students.

The nature of these expectations suggests that a complete evaluation of the Des Moines Plan will
require monitoring the need for academic support among students served in the program throughout
their academic experience in the district. Such a study was initiated in the spring of 1988. The.design of
this study calls for following students who were identified and served in Des Moines Plan programs that

spring to determine the extent to which students require additional assistance and to identify the nature

-

of that assistance.

As with any education program, the Des Moines Plan was created to meet the needs of students in
the district and must change as these needs change The longitudinal design described above and the
(. dynamic nature of these programs’ mcreases the need to monitor the implementation and maintenance
of the Des Moines Plan programs. Results of these studies may identify areas that have as significant

impact on the effects of the programs: Information will be drawn from two sources o provide adequate
documentation of the implementation of the programs.
I( n jectiv

Each program within the Des Moines Plan is guided by a series of process and perormance

objectnves These ob;ectwes specnfy activities and pedormance criteria to ensure continuity in the

R e TSN,

tmplementatuon 01 the- programs in-ali- schools across- the dls‘nct and to. provnde prellmlnary.evidence.of.

the effects of the programs.
Supplemental Inform: tion

An examination of the process and performance objectives will document the extent to which the
program was implemented as planned, but will not allow an examination of critical issues that go beyond
the objectives. A thorough formative evaluation will require supplementfng the compliance information

. wilh data to address specific issues, such as the adequacy of the objectives and the validity of the

identification procedures, as they arise.

EKC
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Overvlew of the Comprehensive Evaluation of The Des Molnes Plan

The following report represents the first comprehensive evaluation of the Des Moines Plan.
Separate chapters are devoted 10 each of the components outlined in the description of the evaluation
plan. Chapters 1 through 4 examine the process and performance objectives for each program
included in the Des Moines Plan. Chapter 5 reviews each program with regard to three specific areas
not directly assessed by the process and performance objectives, namely: the validity and reliability of
the identification procedures, the nature of the students served in the programs, and a follow up of
recommendations from previous evaluations. The results of the .evaluation of the process and
periormance objectives, consi@dered‘with the supplemental information reported in chapter 5 are
designed to provide the background and descriptive information to support the longitudina! study.

The Des Moines Plan was officially implemented in January 1988. As such, the results of the first
year of the longitudinal study will not be available untiithe spring of 1989. However, chapter 6 describes
the evaluation design of the longitudinal sludy in greater detail.

Although conclusions and recommendations are specified at the end of the process and
performance evaluations for each program, chapter 7 provides the dpponunhy to formulate conclusions

regarding the Des Moines Plan in general based upon a synthesis of all available information.

. Recommendations to improve the delivery of services and/or programming based on the conclusions

are also submitted.

Finally, a note about the format of this report. Implementation and oversight of the Des Moines Plan

“-involves-a-variety-of-individuals who serve in different-capacilies: To-maximize the utility of the report;

each chapler is written as an independent document. While this approach may result in redundancy
between chapters, it is hoped that it will serve to meet the specific interests of all those involved more

efficiently.
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INTRODUCTION
Background Information

The Kindergarten Enrichment Program is a supplemental program to reinforce and extend the
foundation concepts and skills of the basic kindergarten program. It was developed and introduced into
the district in 3985-86 and was incorporated into the Des Moines Plan in 1987-88. The incorporation
procedures required a slight modification in the structure of the program namely the inclusion of process
and performance objectives. Thebrimary purpose of this evaluation is to document the extent to which
the Kindergarten Enrié:hment Programwas implementéd according to the objectives outlined in ﬂje
program proposal. The results of the evaluation are presented following a description of the program.

Program Description

In 1987-88, the Kindergarten énrichment Program was coordinated by an elementary school
principal. In addition to administrative responsibilities, the coordinator chaired the Kindergarten
Enrichment Planning Committee, which also included Kindergarten Enrichment instructors and the
Elementary Consultant. This committee met at least monthly {o develop program and curriculum

modifications necessary to conform {o the Des Moines Plan, to discuss difficulties and to exchange

curriculum fdeas and activities. It was also primarily responsible for implementing the program.

Altendance Centers

Thirteen half day sessi‘ons were offered at eight elementary schools throughout the district
including: Brooks, Cowles, Findley, Howe, King, Mann, Moulton, and Woodiawn. These centers were
chesen onthe basis of enroliment figures and the availability of space. With two exceptions, the
remaining elementary schools were divided into altendance areas that clustered around these target
sites. A sufficient number of eligible students were identified at Moulton and King Elementary Schools
1o offer one hall day session at:each of these sites. As a resull, one session was eliminated at

Woodlawn Elementary School. Two sessions (i.e., one morning and one afternoon) were held at the
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rémaining five centers.
Class Size

Original class sizes were limited to 18 students per session. Previous attendance patterns of the
Kindergarten Enrichment Program were characterized by frequent transfers. Program policy provides
that once a student has been identified, accepted, and served, they are not denied services in the
event of a trancfer, due to-class size. When a student transferred 1o a home schoo! within a different
Kindergarten Enrichment attendance center, he/she was admitted 1o the new Enrichment center upon
notification of the home school. Slight deviations in class sizes were allowed 1o accommodate transfer
students; however, if a specific class enroliment exceeded 20 students, busing to another center was
considered. Altemate placement decisions were made by the pregram coordinator, in consultation with
the teachers involved.

nd Ex itur

As' a pilot the Kindergarten En’richment Program/was 1un.ded througit allowable growth funds
awarded to the distiict for the Education Improvement Program Grant (i.e., the Plan for Excellence). The
following year the program was incorporated into the district at large and expenses were absorbed into
the general district operating funds. As part of the Des Moines Plan, the Kindergarten Enrichment
Program was funded through federal, state and local sources. Federal funds were provided through the
Chapter | Program. The State of lowa contributed through the Educational Improvement Program Grant.
Local monies for transportation and the Voluntary Transfer Program were also allocated to the
Kindergarten Enrichment Program.

Table KE-j lists the budget and expenditures for the program. Budgeted figures were estimated
on the basis of district averages. The average teacher salary for 1987-88 was $26,389. Estimated
salaries and benefits for five full time and three halt tume instruclors based on this average was
$1 71,528. Each building received $24.10 per student for supplies and equipment. Multiplying this
figure by the average number of students served in the program during the year (207.5) provides an

estimate of the budget requirements for the program. Transportation demands were estimated by

21
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muttiplying the average cost per ¢*udent in 1587-88 ($155.74) by the average number of students
served in the program.

Stat:; and federal regulations prohibit intermirigling of funds, therefore, expenditures are reporied
according to funding source. Expenditures for supplies and materials were recorded for elementary
programs combined. The figures listed were estimated on the basis of the relative number of students
in the Kindergarien Enrichment Program. Transportation expenditures were credited to the district
general fund. Actual expenditures were therefore, not available specifically for the Kindergarien
Enrichment Program.

Estimated total expenditures for the program repres:it an over expenditure of approximately two
percent; however, the number of estimated figures in the table challenges the accuracy of this review.
Current record keeping proc’edure;. complicated by the number of funding sources and associated
accountability stipulations, failed to provide clear evidénce of the actual budget and allocations.

Table KE-1. Estimated Program Budget and Expenditures for Kindergarten Enrichment 1987-88.

ltems
Source Salaries/ Supplies/ Transportation Total
Benefits Materials

Budget $171,528 $5,001 $32,316 $208,845
Chapter 1 $135,069 $957 $136,026
Education

Improvement $33,071 $957 $34,028
District $10,107 $32,316 $42,423
Total o
Expenditures. -$178,247 $1,514 $32,316 $212,477

il !

The philosophy of the Kindergarten Enrichment Program is based on the philosophy of the

Des Moines Public Schools kindergarten program and emphasizes a developmental orientation. It




4-10
states that Early childhood prograrns have a responsibility to help all children 'be what they are and
become what they are capable of becoming.' This requires recognizing each child’s individual
developmental maturity and providing experiences 1o encourage further developméent. Educational
experiences focus on readiness experiences which develop personal social/emcticnal skills, intellectual
functioning, verbal fluency, psychomotor abilities, and basic life skills to prepare siu:l:nts 1o live with
self, parents and friends; to approach the world with curiosity and creativity; and in ~ velop effective life
skills with a disposition for life fong learning.

- The following goals were developed to guide the implementation of this phii>sophy:
1. Apply the principles of growth and development as a foundation for teachiing and
learning.
2. Provide a p!ar]ned. comprehensive program of experiences designed to ¢'~v¢lop the
‘ cognitive, affective, socigl,.Verbal and psychomotor abilities of each child.
{ 3. Ensure that the school's learning environment facilitates productive thinki:.._ l2arning
and living.
rricyl
The curriculum of the Kindergarten Ensichment supplements, without duplicatiag, the curriculum
presented in the regular kindergaren program in an atlempt 1o reinforce and enivr ¢ sludent
preparation for future academic success. The curriculum of the regular kindergauis «fogram utilizes
Stralegies iri Early Childhood Education (Waupun); a developmental approach & -, auditory,
verbal, and motor skill development. The behavioral objectives in each area are anasgedinfive
performance levels. After locating students within the hicrarchy through screenirg, 4 :chers present a - - »—;
complete sequence of instruction, reinforce kil develepment, and confirr studetsiz' abilities to perform
a particular objective independently beforc procecding to thc:l next skl level,
The Kindergarten Enrichment Program enhances the Waupun curriculum wiks it fellowing

‘ objeclives based on its specific goals to provide a planned, comprehensive progrum:
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1. Develop personai social/emotional skills {o enhance self-concept, confidence and a

disposition for life long learning.

2. Promote verbal fluency through language experiences as a means {0 develop

communication and setf-expression.

3. Explore literature 1o build a positive self-conceplt, enlarge vocabulary, stimulate

imagination, develop listening skills and broaden the students’ view of the world.

4. Expand intellectual functioning through thinking skills, such as problem solving and

decision making.

5. Integrate psychomotor skills into the Iearniné aclivities.

- 6. Emphasize good health and safety habits.

A complete list of perdformance objectives for the emphases specific 1o the Enrichment Program is
found in Appendix KE-A. While pr'o'gress on the Waupun curriculum objectives is monitored by the
teachers of the regular kindergarten program, Enrichment teachers measure progress on the special
emphases by the results of a checklist of specific behaviors related 1o each pedormance objective.

Consistent with principles of early childhood learning styles, teaching lechniques emphasize

numerous *hands-on", manipulative and tactile expenences to provide opportunities to examine,
investigate, explore, experience and discover.
Identification Procedures

Prior to the introduction the Kinderganen'Enrichment Program all kindergarten students were

4

screened during the third week of the school year to determine their standing within the Waupun

curriculum, The results of this screening provided teachers with a rough estimate of where to begin

instruction. implementation of the Kindergarten Enrichment and other early elementary academic
Support programs, necessilated more figorous selection procedures to accurately and consistently
‘ identify appropriate candidates for the program.

To date, the Kindergarten Enrichment Program has relied on the results of the Kindergarten

ERIC T 24 |
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Enrichment Teacher Evaluaiion Form (see Appendix KE-B). This was administered 1o those sludents
who performed below the minimum Waupun level considered prerequisite for success in kindergarten,
and who teachers believed 1o be appropriate candidates for the Kindergarten Enrichment Program.

In 1987-88 a pilot study was conducted to examine the technical properties of current screening
procedures and to explore the possible use of an altemnative instrument. The screening test of the
Battelle Developmental Inventozy {BDI) was administered in lieu of tt;e Waupun screening and the
Kindergarien Enrichment Teacher.EvaIuation to all kindergarten students in six schools across the

- district. Students from all other elementary schools were referred according to the original placement
procedures described above. ‘

Candidates from all schools were confirmed by the home school principal and the Kindergarlen
Enrichment instructor fgr the attendance area, and were referred 10 {he Enrichment Planning

' ) Committee for review. The resullg of all referrals were rank ordered within the respective tests.

( Students referred on the basis of the Kindergarten Enrichment Teacher Evaluation Form were selected
according to criteria established from the resulls of previous years. Students referred on the basis of
the BDI screening test were placed according to crileria derived from normative data provided with the
screening test. Additional information such as the resulis of draw-a-per-son and scissor culling fasks and
teacher observations, was used o identify students with the greatest need,and/or {o verify a placement
decision- Selections were confirmed with the home school teachers and principals.

Final placement was contingent upon approval from the parent/guardian. Parent contacts were
initiated by the home school principal and followed up by the Kindergarten Enrichment teacher.

PROCESS AND PERFORMANCE OBJECTIVES
Introduction

Process and periormance objectives were generated in four major areas {o guide the

implementation of the program. These areas included: Administration, Students, Instructional Staff and

' Family. The methods for documenling and evaluating each objective in these areas, as well as the

25
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results of theevaluation are described below.
Administration
During the instructional year the program coordinalor will organize and maintain an accountability file
and provide copies of dala to Support the evaluation of all objectives as documenled by an
accountability file maintained by the program consultant,
Evaluation Method
Evaluation of this 6bjec1ive called for simply conﬁrrr;ing the existance and maintenance of an

accountability file. Maintenance was confirmed by requesting information as specified in the program

objeclives.
Resylts
(' The program evaluator conﬁrméd the creation of the files and received ajl data in a timely fashion as
specified in the program objectives.
Students

Al the end of the instructional year, students served by the program for at least two thirds of a given
ot year will improve an average of one ranking on each of the components on the Kindergarten
- Enrichment Student Evaluation as documented by a summary of the results submitted to the program
coordinalor by May 15, 1988.
Evaluation M} gmg d
Subjects
Kindergarten Enrichment classes met for a tota! of 155 days. Only those students who attended
103 or more classes during the academic year were included in the evaluation of this objective.
Measure
‘ The Kinderganen Enrichment Student Evaluation was generated to more accuralely reflect the

specific objectivess of the program (see Appendix KE-C). Four to 8 items were empirically derived to

IToxt Provided by ERI
pod
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represent § of the six curriculum objectives outlined in the program description. The objective
"exploration of literature”, was considered descriptive of the teaching strategy rather than a student
behavior and was therefore omitted from the Student Evaluation. Teachers were asked 1o indicate on a
scale of 1-5 the extent 1o which each student demonstrated at least age appropriate levels of each
characleristic (1=infrequently, S=frerently). Subscores were obtained by adding the scores for each
item within each objective. A composite score was obtained by adding the scores across objectives.
Although pre and post tes! scores were obtained on the Kindergarten Enrichment Student Evaluation
during 1987-88, delays in its development resulted in subsequent delays in the initial administration.
The resulls below represent student growth over a 4 month period.

Besults
The results of a compah'son between pre and post test scores of the Kindergarten Enrichment

Student Evaluation are presented in table KE-2. Thé'results indicate that the subscale and composite

scores obtained_on_the-postex‘est-were-signﬁcantly'higjh'é? than pretest scores. Although the results

represent a slatistical difference, it is difficult.to determine whether the difference represenis 2

meaningful change in behavior. This interpretation is compounded by the absence of a comparison

- group and the limited duration between fest administrations.

Table KE-2. Kindergarten Enrichment Student Evaluation Pre and Post Test Comparisons

Objective _Average __Average..  T.Stafislic—- -Effect-Sizé - “Percent -
- T T T T T Prefest Posttest Increase
Personal SomaVEmotlonal Skills 19.42 23.70 13.12°* 0.90 17.24
Verbal Fluency/Competéncy 26.85 32.50 15.80° 1.01 17.21
intellectual Functioning/ 12.89 15.31 12.24° 0.77 14.24

Disposition for Life Long

Learning

Psychomotor Skills 20.28 24.18 15.27* 1.01 15.56
Health and Safety Havits 21.61 25.69 19.16° 1.16 16.56
Composite 100.92 121.31 12.76° 1.09 16.85
* p<.001
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One approach to iacilitate the interpretation of these results is to calculate the effect size based on
the difference between pre and post test scores. The effect size is an index of the degree 1o which a
characteristic is present. An effect size of .25 represents a small effect, .50 represents a moderate
effect and 1.00 represents a large effect. _The effect size for each subscale and the composile are
included in the table. With the exception of the Personal Social/Emotional Skills and the Intellectual
Functigning/Dispositiqn for Life Long Learning scales, the effect sizes satisly Cohen's criteria for a large
effect. The effect sizes for the two exceptions approached this criteria.

The interpretation may also be enhanced by calculating the percent increase in the scores,
represented by the average difference between pre and post test scores, relative to the range of
possible scores on the subscales. Percent increases ranged from 14.24% 1o 17.24%. The greatest
increases occurmed in the ér;aas of personal social/enptional skills and verbal fluency/competency, two

of the primary concems of the program. The lowest percent increase occurred in the area of intellectual

Although inconclusive, these results provide evidence to suggest that the program does make a
positive impact on development in those areas it was designed o improve.
At the end of the instructional year, at least 75 percent of those students served in the program for

at least two thirds of a given year will be recommended for placement in first grade as documented by.

placement recon%&daﬁons for each student servéd in the program, submitted to the program
consultant by May 15, 1988.
Evalualion Method
Subjecls
Again, only those students who participated in the Kindergarten Enrichment Program for 103 days
or more were included in the evaluation of this objective. '
Measure

The purpose of the Enrichment Program is to prepare high risk students for the first grade,

2
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therefore, placement recommendations made in the spring of the kindergarten year serve as a measure

- of the effects of the program. There were at least four alternative placements for students following their

kindergarten year. Students could be retained in kindergarten, in which ¢ase they were ¢ligible for
another year in the Kindergarten Enrichment Program, invited to participate in the K-1 Transition
Program, promoted {0 the first grade, or referred for evaluation and service by Educational Services.

Retention in kindergarten and participation in the K-1 Transition Program was also contingent upon
approval of the parents or guardians, therefore teacher recommendations for academic placement is
considered a more accurate index of a student's Jevel of functioning at the end of the kindergarten year.
These recommendations are made by the students’ reqular kindergarten instructor in consultation with
the Enrichment teacher.

Besults

The placement recommendations for students who participated in the Kindergarten Enrichment

_.Programfor.at.least-103 days-are displayed in Table KES3. These resulis indicate that over 85 percent of

these students were considered adequately prepared for first grade. Only 14.56 percent (n=23) were

referred for consideration for retention, and none of these students demonstrated a need for

Educational Services.

Table KE-3. Placement Recommendations o! Students Served in Kindergarien Enrichment for 103

B .Days or.More.

Placement Number of Percent of
Recomraendation ‘ Students Students
Promote to first grade 135 85.44
Refer to K-1 Transition 19 12.03
Retain in kindergarten ' 4 2.53
Reler to Educational Services 0 0.00
Total 158 100.00
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Instructional Staft
Objective B-1
Kindergarten Enrichmem students will be identified by the fourth week of the instructioral year as
documented by class lists of identified students and eligibility data, on file with the program consultant,
Evaluation Method
Evaluation of this objective required reviewing program records to note the time line of the
screening and placement procedures.
Besults
Classes for the 1987-88 academic year began on September 1, 1987. Kindergarten screening
took place during the week of September 14-18, three weeks into the school year. Results of the
screening tests were rgview'ed and the parents of eligible students were contacted during the following
. ‘ week (Seplember 21-25), Alth0ugri eligible students were ideniified by the fourth week, obtaining

parent permission and securing class rosters from the list of candidates, and making final transportation

Lirbe rwoie

arrangements required postponing the siart of the Kindergarten Enrichment classes one week.
Kindergarten Enrichment classes began on October 6, 1988.
Objective B-2

During the instructional year Kindergarten Enrichment teachers will instruct 18-20 students in each
half-day session as documented by class lists compiled from student data forms, submitted to the
progrém consultant by October 9, 1987,

Evaluation Method.

The averagé class size at the beginning of tre program was compared to the average class size at
the end of the school year fo detemine the extent to which the largeted studentteacher ralip was
maintained throughout the year.

Besults
. Class sizes at the beginning of the school year ranged from 14-20 and averaged appreximately 17,
Class sizes at the end of the year ranged from 13-20 and averaged approximately 15. These results

14
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indicate that studentteacher ratios were maintained below the target level, and more closely
approximated the ideal ratio for similar programs (i.e., 12-15 students.).
Objective B-3

By the end of the second semester, Kindergarten Enrichment teachers will have had at least one

-

contact with the parenl(s)/guardianks) of each student enrolled during the instructional year. These
activities may consist of one or more of the following: a) Parentteacher conferences; b) Kindergarten
Enrichment newslelters; c) Kindergarten Enrichment open houses; and d) Parent volunteer aclivities as
documented by attendance reports, copies of newsletlers, and other appropriate documentation,
submitted to the program consultant by May 15, 1988.
valuati hods

In addition to revieWiné ;.)rogram records, Kindergarten Enrichment teachers were asked to
complete a Parent Contact Summaﬁ Sheet during the spring semester of 1987-88 academic year. The
parent contact summary sheet was designed to indicate the extent {o which each teacher made
individua} as well as group contacts. ‘

Besults

The very structure of the program ensures at least some contact with parents during the year. The

- parents of all eligible students are contacted by teachers during the selection process to confirm

placement. Before the program begins, all parents are invited {0 an open house at each center fo give
parents an opportunity to visit the rooms and to leam more about the program. District wide
parentteacher conferences are held in the fall and spring. Kindergarten Enrichment teachers were
available at the students' home schools during conference times to supplement the feedback from the
regular kindergarten teacher. They also prepared an insert for each student’s report card 1o inform
Pparents about the progress of their child specifically in the Kindergarten Enrichment Program. Finally,

teachers were encouraged 1o circulate a Kindergarten Enrichment Newsletter to keep paren.s informed

‘ of Enrichment activities on a periodic basis,

The results of the Parent Contact Summary Sheel indicate that an average of 7 letlers were sent
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home each session between February and May of 1388. ~pproxima‘ely four of these letters were

program newsletlers. The remaining letters were notes and announcements related changes in

‘building schedules, ete. In addition to Newsletters and other written announcements an average of 60

individual notes were sent home per session during the recording period to provide parents with
feedback about their child's behavior. At least 69 percent of these notes reinforced students for
positive or appropti.ate behavior which reflects the positive emphasis expressed in the philosophy of the
program. Teachers alsc made phbne contacts and held conferences with parents beyond the
scheduled district conferences. An average of 7.46 phone contacts and 25.46 individual conferences
were made per session during the recording period. Finally, some teachers also noted participation of
parent volunteers for field trips and special sessions as well as classroom visits by parents/guardians.
These results were baéed on recordings over a 4 month period and included some inconsis.tencies
that required interpretation by the é\;aluator, therefore they probably represent an underestimate of the

actual contacts made by teachers Nevenheless this limited sample Suggests that teachers devote a

con5|derab ¢ amount of time and eﬁon communicating with parents/guardians about student progress
as well as Enrichment aclivities.
Objective B-4

During the instructional year the following objectives will be emphasrzed a) Development cf
personal social/femotional skills to enhance self- -concept and sell-conhdence, b) Development of verbal
Iluency/competency through‘/anguage expen’ences; ¢) Exploration of literature; d) Expansion-of
intellectual functioning and ‘developmenl of a disposition for life long learning; e) Integration of.
psychomotor skills /nlo learning activities; and f) the demonstration 0f good health and safety habits as

documented by the resulls of the Kindergarten Enrichment Observation Checklist, on file with the

program evalualor.

Evaluation Method

® s

Each Enrichment session (i.e., a.m. and p.m. sessions al all of the centers), was treated as the unit

32
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of analysis to evaluate this objective.
Measure |
The Kindergarten Enrichment Observation Checklist was generated in consultation with the
Enrichment instructors, to reflect most of the goals and ob;ectives or emphases of the program (see

Appendix KE-D). "Expansion of intellectual functioning and the development of a disposition for life

long leaming” was omitted from the obeservation checklist because its focuses on individual student

¢

' characteristics and does not have physical or behavioral components that could be readily observed in
the classroom.
Procedure
Once constructed, the observauon checklist was used by the program evaluator io ensure
?, :' consustent observauons during onsite visits to all of the Kindergarten Enrichment sessions. These visits
(‘ took place between April 11 and Apnl 27. Each visit lasted approximately 30 minutes and an attempt

was made to schedule the visits around a teacher’s planning period to allow time for a brief interview.

Besults
The results for one session were eliminated because it was conducted by a student teacher rather
than the regular Kindergarten Enrichment instructor. All objectives, as operationalized by the items on
the behavioral checklist, were either observed directly or noted in the instructor's lesson plans iii-3 of 12
sessions (66.67%). Teachers in three of the four remaining sessions described activities they
incorporated inlo their classes 1o address the areas not directly observed. There was only one session

that oﬂered msumcuent evidence that all objectives were: emphasuzed dunng mstructlon _The area for

—_— e e = e i e e e v rninr 4 i ot e e

B S -

WhICh no ewdence was obtained was psychomotor skill development.
Famlily
ive A-
Near the end of the /h;!ruc!ional year at least 30 percent of the parents of Kindergarten Enrichment

: . students will provide formative feedback on program aclivities as documented by a summary of




responses oblained from a parent survey conducted by the program evaluator.

luati d
-Subjects
Because of the limited size, ajt parents/g;Jardians of students in the program were asked to provide
,__w - ,feedback.regarding,theﬁEnrichment.Erogram. ApproximateIyﬁ208:234.surveys,were.distributéd.(based
: on 16-18 students per session). Of these, 81 (38.94-34.62%) were returned which satisfies the

minimum number of surveys required to ass'ume that the'results are representative of all the parents of
the students involved with the program.
Measure

There were four primary purposes for surveying parents/guardiéns. The first was to solicit
perceptions regarding .majbr' changes they observed in their child during the year and the primary

f ‘ impetus for those changes. The second is to evaluate communication between parents and the
T :

Enrichment instructors. The third purpose for administering the survey was 13 solicit perceptions of the

strengths and weaknesses of the progLaLh;and.to_obtain.parent.recommendations-for—improvement:—A-———‘—
fourth set of questions assessed the nature and extent of students’ preschool experiences. These

items were piloted for future use in a longitudinal study of all academig-support programs in the district

“and were not included as part of this evaluation.
Procedure
The initial distribution of the Des Moines Public Schools Parent Follow-Up Questionnaire for the
Kindergarten Enrichment Program (see Appendix KE-E) took place during the spring parent/teacher
w,_Aconlerences.,.lt;was.assumed*that~such-a~procedure-would-increase‘the'Iikelihood‘ol‘re‘sp‘o’n‘s”e‘s‘: T
however, a follow-up mailing was necessary to obtain an interpretable sample.
) Besults
: A number of the questions included on the questionnaire were opeﬁ ended. To facilitate reporting
. these responses were categorized according to the general topic they addressec. In addition, the

open ended format allowed respondents to list more than one response; therefore, the results were

E
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reported in percentages based on the total number of responses rather than on the number of parents
or guardians who responded. Responses that appeared only one time and that could not be included
in another cluster were combined in an “other” calegori'.

Observed Changes
-Parents were-asked-to describe-changes they observed in their childien singe they bégan
paniicipating in the Kindergarten Enrichment Program. Seventy-four of the 81 parents who responded

(91.36%) provided 153 responses. Table KE-4 summarizes the nature of these responses.

Table KE-4. ParenVGuardian Observations of Developmental Changes in Students Served In

Kingergarten Enrichment 1987-88.

Category ‘Number of Percent of
. Responses Responses
individual Growth and Development 82 53.59
Academic Skills ' 53 34,64
Social Skills 11 7.19
Other 2 _ 1.31
Negative Habits 5 3.27

Over 50 percent cf the responses noted significant changes in individual growth and development.

Twenty-one (25.61%) of these responses referred specifically to the development of a positive atlitude

. loward school and learning.in.general.. T hese-types.of- responses-out-numbered-theresporises in all

other calegories. As “enthusiasm®, *excilement for learning” and “curiousity” are characteristics of a
“disposition for life long learning”, these resulls provide some indication of the effects of this curriculum
emphasis. Other frequent responses within this category included the development of self confidence

(14.63%), independence (12.20%), and maturity (10.98%). Another 34.64 percent of the responses

to this question included statements regarding development of academic skills. The most frequent
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tequnse referred to academic skills in general (20.75%); however, wriling skills (13.21%), reading skills
(13.21%), and counting skills (11.32%) were mentioned specifically. The third largest cluster of
responses referred {o social skill development including characteristics such as cooperation, the ability
lo interact well with other children, thoughtfulness and sharing. ‘Five responses referred {0 the
development-of negative behavior patterns or characteristics. These included "bad habits” in general,
"less self confidence®, and "fatigue*.

When asked to indicate factors that would explain these changes, a majority of the parents who .
responded (64.56%) endorsed “participation in the Kindergarien Enrichment Program® specifically (see
Table KE-5). Another 18.52 percent atiributed thesé changes to a combination of factors including

Kindergarten Enrichment, the regular kindergarien program, normal developmental changes and caring

: teachers.
(° Table KE-5. Reasons for Changes Observed in Kindergarten Enrichment Students
1987-88.
Category _ Number-of- T "Percentof
Responses Response
Participation in the 51 64.56
Kindergarten Enrichment Program
Participation in Kindergarten Enrichment 8 10.13
and the regular kindergarten programs
Normal developmental changes 5 6.33
e e -Participation-in the-regular- 5 7 6.33
kindergarien program
— -Panticipation in bre-kindergarten experiences 2 2.53
Participation in kindergarien programs and 2 2.53
hormal developmental changes
All of the factors listed 2 2.53
Other 4 5.06

36
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ParenV/Teacher Communication

The next section surveyed parent assessments of communications between program teachers and
parents/guardians. A majority of parents (60.%) felt they receivad frequent notification of Kindergarten 1
Enrichment activities. Another 32.50 percent felt they received feedback on a periodic basis. }
Combined these.data indicate that 92.50 percent of the parents who responded 10 the survey felt they
received information about the Kindergarten Enrichment Program on at least a periodic basis.

Parents were also asked o inc.jicate their perceptions regarding the extent to which they received
information about their child's progress in the Kindergarten Enrichment Program. Again, 92.50 percent .
of those who responded felt that they received feedback on at least a periodic basis. Half of these
parents felt that they received lrequent feedback about their child's progress.

Responses regarding the strengihs of the program fell into 2 major clusters: those tha referred to

’

the development of skills and attitudes necessary for success in the first grade and beyond (63.27%),

and those that mentioned specific characteristics of the program.(42.07%).. The.most.frequent-strenglh- - - — -~ -——|

- e =

o learn (19.64%), generic statements about the support it provides fo the tegular kindergarten program

sited within the "readiness® category included statements about emotional/attitudinal development

(22.81%), general readiness for first grade(19.30%), providing additional time and practice for students

(15.79%), and social skill development (12.28%).

Teachers were the most frequently sited program characlerislic considered a strength of the
program (37.78%). Smaller class sizes and their advantages also appeared frequenlly in this cluster
(31.11%); as did specific aspecls of the teaching methodology such as hands on experiences,
focussing on the student's current level of functioning and providing a variety of concrete experiences
(22.22%).

Only 38.27 percent of the respondents lisled specific weaknesses they perceived in the program.
The category with the grealest frequency of responses included specific areas or lopics that were

mentioned only on time. Disappointment in the inability to serve more children and concern about

37
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transportation logistics accounted for 19.36 percent of the responses.

There was greater consensus amon.g recommendations to improve the program. Approximately 30
percent of the parents who responded 10 this Question felt the program was finé as it was and coukd
make no recommendations for improvement. Twenty percent of the responses to this question
expressed a desire 1o see the program expanded to serve more kids in need. Another 15 percent of
the responses expressed a desire to see greater leacher/parent communication and in particular
communication pertaining t¢-parent education and involvement in the educational process of their
children, )

The fact that respondents identified considerably more strengths than weaknesses or
recommendations, and that no weakness was mentioned consistently among the responses suggests
that parents were pleagéd ;vith the program.

CONCLUS.ONS

The results of the evaluation of the process and performance objectives of the windergarien
Enrichment Program indicate that the program was implemented as outlined in the program description.
Results of the Kindergarten Enrichment Student Evaluation suggest that students do develop in the
areas specifically emphasized in the program. Placement recommendations at the end of the program
Support this perception and provide evidence to suggest that efforts to improve the placement
procedures resulted in the identification of students that more accurately reflected the larget rapulation
for whom the program was created. Although class sizes were generally lower than originally expected,
they were maintained at a level that more closely approximated the ratio recognized as ideal for early
elementary proérams. Finally, parents/guardians of students in the program indicated that the
Kindergarten Enrichment Program made a significant contribution 1o the development of a positive
attilude toward school and the learning process.

In many instances, performance exceeded expectations. For example, the performance objetlives

specitied that 75 percent of the students served would be recommended for first grade at the end of
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the kindergarten year. Actual figures indicated that over 85% of these students were considered
adequately prepared for first grade. -Although instructors were only required to make one contact with
the parents/guardians of students served in their classes, results indicate that Enrichment teachers
devoted a considerable amount of time and energy keeping parents/guardians Informed of program
aclivities and student development in the program.

Combined results of this evaluation suggest that the Kindergarten Enrichment Program provides a
unique experience 1o help prepare students with moderate developmental deficiencies for success in
first grade and beyond. Implementation of the program accurately reflects ils own philosophy as well as
the philosophy of early elementary education in the district.

RECOMMENDATIONS

A preliminary exami.nation of the impact of early elementary prograins suggests that students with

more severe developmental deficie;ncies might benefit from an additional nalf day experience inthe

kindergarlen vear. Accommodation of these students will require modification of the philosophy,

Identification procedures, and the processwé‘nd performance objectives of the Kindergarten Enrichment
Program in 1988-89. The following recommendations are submitted for consideration in {he
modification process.

1. The program coordinator should work with representatives from the Department of Elementary
Education to examine the philosophy statement underlying the early elementary programs in the district
to ensure that it includes a rationale for {he special programs at the kindergarten level. This rationale
should also be reflected in the philosophy statement of the Kindergarten Enrichment Program.

2. The program coorc;inator should work with the Coordinator of Testing and Research to develop
identirication procedures that accurately identify students most in need of academic suppor services at
the kindergarien level. .

3. The inclusion of students with more severe developmental deficiencies will effect expectations for
the program'z.s *success” as measured by placement expectations at the end of the kindergarien year.

In the absence of information on which to base sound expectations, the program coordinator should
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es\ablish no more than 50 percent as the criterion level for this objective. This criterion should be
increased gradually as the program adjusts to the changes associated with the new target population.
4. The program coordinator should increase the criterion for parentteacher contacts to more
accurately reflect Enrichment teacher efforts and the emphasis characteristic of all Des Moines Plan
programs.
5. Although infermation from parents/guardians provides an important contribution %o a program
evaluation, the return rate of efforts to solicit such feedback is not necessarily in the hands of the

- program coordinator or teachers. The program coordinator should consider removing the 30 percent

return rate criterion or eliminate the performance objective from the program eniirely.
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Develop personal socialemotional

skills to enhance selt concept

and self confidence.

A. .Develop a senise of contidence
and independence

‘Student Demonstrates:

1.

Positive self worth.

2: Feeling of accomg”.ament.
3. Accepting/giving”compliments

and criticisms.

B. Internalize sense of order,

Student Demonstrates:

1.

Understanding and following
classroom routines

2. Respect for environment and

mate,rialsf.

-C. -Demonstrate social relationships

and appropriate’social behavior.

Student Demonstrates:

Interacting appropriately
Participation and involvement
Appropriate group behavior
Exiting and entering conversations
Accepting consequences
Accepting/giving compliments

R o

SUGGESTED ACTIVITIES

Super Star

Self portraits

Posttive reinforcement

Interviews

Display student work

Me In A Box

Use of developmental
literature

Daily planning
Class rules/routine
Classroom organization

Role playing

Stories -

Films

Cooperative aciivities
Collaborative experiences
Large/small group participation

42
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Working iindependently

Working cooperatively
Interacting appropriately

Orderly, purposefu!
classroom conduct

Posted daily schedule

Posted classroom rules

Interacting appropriately
Responding appropriately
to teacher direction.

~




- QBJECTIVES
I Develop verbal fluency/competency

-through-language experiences.
- -A.--Uselinterpretation of.oral.- -
language.

Student Demonstrates:

1. Complete sentences.

2. Appropriate sentence struclure.
3. Descrigtive language.

B. Use/interpretation of written
language.

Student Demonstrates:
1. Descriptive language.
2. ‘Representations of oral language.

C. Demonstrate use of meaningful
conyersation.

Student Demonstrates:

1. Insmall groups

2. Inlarge groups

3. Through active listening

D. Build vocabulary

Student Demonstrates:
1. Naming.

2. Categorizing

3. Instructional language

SUGGESTED ACTIVITIES

Sharing
Poetry

Action.songs.

Puppetry
Dramatic Play
Forms of literature
Modeling
Brainstorming
Rhyming
Opposites
Sequencing
Stories

Films

Music

QBSERVABLE ELEMENTS

Complete sentences ;
Remains on topic
Use of related mutltiple. - - - e

sentences

Use of related multiple
sentences as displayed i
student work
Naming

Responds on topic appropriately
Interacts on topic appropriately

Listens attentively

Follows directions

Categorizing

2t e e Nl
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OBJECTIVES

Explcre Itterature.

A.

B
C.
D

Enlarge-vocabulary.

. Stimulate imagination.

-Develop listening skills.

. Broaden their view of the world.

%

Expand intellectual functioning and

develop a disposition for life long
learning.

A. Thinking skills - Des Mcines
taxonomy.

Student Demonstrates:

1.

Evaluate
Synthesize
Analyze
Apply
Comprehend
Know
Observe

Froblem solving-decision making

SUGGESTED ACTIVITIES

Identify with literature
characters

Dramatizing

Introducing recommended
quality literature

Oral reading-teacher/std.

Composition-teacher/std.

Listening-group/station

Use of various forms of
print

-Altering story ending

Sentence starters
Records

Films

Rele playing

-8
(VNN

OBSERVABLE FIEMENTS |

Individual reading centers

Small group reading
activities

Large group reading
activities

Use of various forms of
literature

{See activities)

Independent choices

On task behavior

Evaluating own work

Group problem solving

Appropriateresponse to
problematic questions




.
.

Wi

Integrate psychomotor skills into
learning activities. _

A. Develop gross motor skills.
B. Develop fine motor skills.

C. Develop body orientation - movemeny
spatial orientation,

Demonstrate good health and safety habits.

A. Heatth

Student Demonstrates:
1. Hygiene

2. Nutrition

3. Exercise

4. Rest

B. Safety habits

‘Student Demonstraies:
1. Bus safety

2. Classroom rules

3. Fireftornado
Playground safety
.Home safety
Pedestrian safety

ooh

SUGGESTED ACTIVITIES

Hopping, skipping
Running, galioping
Dancing, rope jumping
Carrying, sweeping

Cutting, drawing, writing
Pasting, coloring

Balance, walking downstairs
Creative movement
Catching, bouncing
Patterning

Cooking, tasting, introduction
to foods

Appropriate clothing

Hand/face washing

Appropriate eating habits

Safe route map
Bus safety.evacuation
Fireftornado drills

—

o

(See activities)

Self help -
Posters
Rules posted :
Cooking activities >
Tasting activities

Lunch time

~

Rules postad
Posters
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~- ~~DES-MOINES~PUBLTC SCHOOLS ~ »

. SCREENING FOR ENRICHMENT KINDERGARTEN

- Tomrent_

TEACHER EVALUATION FORM

Student Name - ‘ School
-‘s\\~

Teacher . Date

Zuditory.

*l. Child can, when presented with ten pairs of words,
indicate whether the words are the same or different
in 8 of 10 Situations.

*2. Child can reproduce 4 of 6 clapping -patterns.

*3. Child can, wﬁen given a simple word, produce two
sinple words that rhyme.

4. Chilg actively Tistens and follows through in. a

large group.

5: Child follows three step Birections. individual
end/or group. o ‘

é“ Child pays attention to a short story in a large

group and can answer simple questions about it.

am

~
il ety

Auditory totals
Visua)

*1. Child can, from a diffused background, outline six
of ten items regardless of their size or position,

*2. Child can form Tive figures by connecting dots which
are given as contextyal clues,

*2. Child can visually discriminate similar objects
{cesigns) in nine of ten exercises.

4. Child can successfully assemble a simple puzzle
of five or more pieces.

—_— =l - ———

;‘—__—-.-______.-—_——..- LT s — ————  ————

Visual totals

Q | ) 417’
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g SCREENINGTFOR ERRTCHRENT KINDERGARTEN, TEACHER EVALUATION FORM, p. 2 ‘ :
' Yeruoh Yes No 2
; "~ *1. Cnil¢ can, when shown a simple experience picture,
: state simply at least three variations of the ¢
: activity portrayed in the picture.
*2. Child can, when presented 2 simple nursery rhyme,
recite it accurately from memory.
L 3. Child can, name 8 of 10 .pictures. (objects,
" people, animals, places)
g 4. Child's verbal ‘participation in a group 1is
} relevant to the task or topic. .
CoL s, Child interacts verbally with peers and adults. .
. = 6. Child verbally states needs. (i.e. restroom, etc.) —
7. Child- is easily understood by others .
: Com=ent
0 . Verbal totals
-l tor
Croee
_*17Child can maintain flexible balance of body when walting B
- oliress a 10 foot 2 X 4 inch balence beam-forward,. back-
~ ward and--sideways i an integrated manner. —
*Z. Child can hop in a forward direction a distance of 5
10 Teet on the left foot and 10 feet on the right foot..
~*3. Child can toss an eight-inch ball in the air v "th .
both hands and catch it on the first bounce 2 of 3
times. ) ' - e
*i. Chidd cen skip forwprd on alternating feet approx. 20 ft. _
PTOE, Child can walk down at least 5 steps using alternating
: feet with the help of holding onto a railing or holding
one hend. .
Tire
€. Child can use scissors, paste and supplies functionally, ) o
7. URNA can drew and color past the scribbling stage.
: {Depicts a person, incorporates body parts.) e L
- Weent e
: Q Motor totals - —

ERIC 45
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REENING FOR ENRICHMENT KINDERGARTEN, TEACHER EVALUAT]ON FORM,

pSoc 151/ Self<Help

Cniid attends to basic needs. (Clothing, toileting,
caring for personal possessiong.)

Child works independently at a task without
indivicual attention,

Lhild follows general rules and routines established
“in the classroom. :

Child reacts appfopriatefy to changes in the
routine.

Child works/plays without disrupting or bothering
peers.

Child tales tdrns and shares with others.
Child has posifive attitude toward self .and school.

Comment

Social/Self-Help totals

‘ndicates items are included in the Weupun'screening.

49
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Kindergarten Enrichment Student Evaluation

: Indicate on ascaleof 110 § (1= infrequently, S= fraquantly) the extent to which this student
- . demonstrates at least age appropriate lavels of the following characteristics:

Infrequantly Frequently

1. Appropriate social interaction with poars in small groupe 1 2 3 &4 5§ '
2. Recalls details from information presenied orally 1 2 3 4 5
3. ldentifies ltems (stimull) with accurate and approprate fabels 1 2 3 4 5§
4. Spatial relations (external objects) such as: accuraloly
estimates the space requirements for objects 1 2 3 4 5
5. Reeognizes the saquence and arrangement of an oral message 1 2 3 4 5
6. Discriminates salient features of objects 1 2 3 4 5
N 7. Actively putsues own Intellectual interests 1. 2 3 4 5
8. Hygienic habits during food preparation activities 1 2 3 4 5
9. Self assurance . 1 2 3 4 5
10. Appropriate social interaction in a 1-1 situation with peers 1 2 3 4 5
11. Eye-hand coordination without manipulatives 1. 2 3 4 5
12. Compliance with ﬁrellorpado drill emergency procedures 1 2 3 4 5
13. Ability to analyze lnfc;nha.u'on fyom the environment 1 2 3 4 5
- ' 14. Enthusiasm for tha learning proo‘e'ss. 1 2 3 4 § g
: 15. Appiopriate games 1 2 3 4 5
16. Observes sale playground behavior U 1 2 3 4 5 i
17. A senso of autonomy 1 2 3 4 s
18, Remains on topic for the duration of a convorsation 1 2 83 4 5
19.. Incorporates now vocabulary words into simple sontences 1 2 3 4 5
) 20. Ability to synthesize information from the environment 1 203 4 5
21. Rhythmic activitios 12 3 4 5
‘ 22, Viewpolnt or parspactive 1 2 3 4 5
. 23. Physical fitness , ' 1 2 3 4 5
24, Terminate§ a conversation with peors appropriately 1 2 3 4 s
. 25. Moves at leasttwo parts of the body simullancously whi:a s
;{: standing in place 1. 2 3 4 5 >
' 26. Rocognizes tho relationship between behaviors and their i
consequonces . 1 2 3 4 5 {
s 27. Recognizes the consequences of his/her own behavior 1 2 3 4 s ‘
28. Accuralely writes hisher own name 1 2 3 4 5
i ‘ 29. Adequate rest 1 2 38 4 5
: 30. Obsarvos pedestrian safoty convantions ' i 2 3 4 5

e

Aruitoxt provided by Eic:

‘l_l{llcswdent Name KE Center - Session: am ___ pm

~




25-31

Appendix KE-D




KINDERGARTEN ENRICHMENT
Observation Checklist 1987-88

c oy

NOT DISCUSSED | REVIEW
SOAL OBSERVED | OBSERVED| W/TEACHER RECORDS COMMENTS

" Cutriculum Emphases

. 1. Develop personal social/emotional skills 10 enhance
< self concept and self confidence as evidenced by

¢
1.1 Opportunities for independent and cooperative

1.2 Ordetly purposatul classroom conduct that
conforms 1o classroom schedules and standards.

E

=

1.3 . Appropriate interaction among peers and
teachers during role playing activities, story time,
Ccooparative activities and other classroom activities. N

2. Develop verbai fluency/competency through a
variely of language experiences such as sharing,
poslry, action songs, puppetry, dramatic play,
opportunities to interact with various forms of literature,
modeling, brainstorming, thyming, films, music, etc,
siressing concrete, student-centered vocabulary,

3. Expand intelleciual functioning and develop a

disposition for Iife long learning thiough activities - .
such as individual and group problem solving and
) { 3 opportunities for free choice time.
L ¥
4. Develop psychomotor skills by integrating fine ’

motor, gross motor, and spaiial crientation activities
into the learning process.

S.  Develop good health and salety habits through
lessons in hygiene, cooking and tasting activities,
and salety drills,

twr |
)y

N
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Al e de s s e



KINDERGARTEN ENRICHMENT
Observation Checklist 1987-88

: NOT | DISCUSSED | REVIEW ‘ "l
GOAL OBSERVED | OBSERVED| W/TEACHER | RECORDS COMMENTS

Materials and ‘Equipment
1. Avariety of leaming aclivity Genters including . i
but niot limited to reading centers, listening centers, . :

play house, and areas to participate in hands-on,
manipulative activities.

2. Areasfor small and large group activities,

3. Sufficient materials for a variety of hands-on
manipulative activities.

~ 4. Maerials to provide a language enriched
environment such as various forms of literature and
language (i.e., posters, labels, books, papers, and
magazines), records, record players, cassette players,
and composition boards.

Program Management

1. Daily planning as evidenced by accessible daily ;
lesson plans. ;

2. Monitoring student daily work as evidencad by - ' v
public display of student work and maintaining ’
individual files of student progress.

. Ho
3. Miaintaining program records such as the End of 19
the Year Feedback Form and the Parent Contact '
Summary Form. ’
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Kindergarten Enrichment Parent Follow Up Questionnaire
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DES MOINES PUBLIC SCHOOLS
PARENT FOLLOW UP QUESTIONNAIRE FOR THE
K.NDERGARTEN ENRICHMENT PROGRAM

Pleazc answer the ollowing questions as completely as‘possible and return the questionnaire {o
the Deparment of Evaluation, Research and Testing in the envelope provided. Feelfree to
comment on any of.the questions. ¥

1. School at which your child participatec'in the gegular kindergarien program

ry

2. Schoo! at which your child participated in the Kindergarlen Enrichment

Program

3: Describe any major changes that you have observed in your child since he/she started school?

4. To what would you allribute most of these changés (please check only one of the following
alternatives):

a. Participation in pre-kindergarten experiences,
b_____Panticipation.in the regular kindergarten program.

C._ Participation in the Kindergarten Enrichment Program
d. Normal developmental changes

e. Other (please specify)

5. How offen were you informed of Kindergarten Enrichment acfivities?

a._.. __Frequently

b. Periodically

C. Rarely

d. I was not informed

6. How offer were you informed of vour child's progress in the Kindergarten Enrichment
Program? (For example, received Kindargarten Enrichment progress report inserts in the
regular repori cards, or received feedback from the regular or Kindeigarten Enrichment
{eacher)

a. Frequently

b. Periodically
C. Rarely
d. I was not informed

7. Did your child atlend preschool? Yes No
i you answered YES above, please answer the following questions. If yocu answered NO above go
1o Questions 8 on the hack page.

What type of preschool did yourchild allend?  Where did your chiid alterd preschool?

- — Privately-sponsored ——— Inihe Grealer Des Moines area. -If
= == - Publicly-funded- so,where? =~
-—— Tuition-based —m——— Iniowa, but noin the Giealer Des
. Other (Specify) __ o Moines area. If so, where? _._
Headslar ' —— Oulside lowa. If so, where? —
Don't know 59
LA

(OVER)




> (;uu By

=
S -

.

¥
/ ‘

o the Kindergarten Enfichment Program.

What kind of preschool experience uid your How many days per week did your child attend
chiid have? preschool?

Full-day 1: — 4
—w__ Half-day 2 N -]

Before and after regular working 3

hours or daycare

How many years did your child atlend preschool?
Less than:6 months
6-12 months
13-18 months (ito 1-1/2 yéars)
19-24 months (1-1/2 1o 2 years)
——— More than 2 ygars

—

8. What do you believe 10 be the strengths of the Kindergarten Enrichment Program?

8. What do believe 1o be the weaknesses of the Kindergarien Enrichment Program?

10; What reccmmendations do you have fo improve the Kindergarien Enrichment Program?

Thank you for your parlicipation. Your responses will be used fo examine the effecliveness of

>
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INTRODUCTION
Background Information

In 1885 the Des Moines !ndependent Community School District began implementing a

‘comprel.znsive Plan For Excellence to improve the academic achirvement of all students. Cne

component of the Plan For Excellence emphasizes improving achievement specifically for low achieving
students. A key dssumption underlying this area maintain. that early identification of potential learning
deficiencies and intervéntion maximizes the likelihood ‘of academic-achievement and reduces the need
for future remediatiorlw. Therefore, special efforts were mads to develop and strengthen identification
and stipport services at the primary (K-2) leval. ’ ;

Early ideriification begins during kindergarten screening which occurs three weeks into each
academic year. Atthis time. studerits who demonstrate moderate developmental deficiencies are placed
in the Kindergarten Enrichment Program, a half day supplemental program designed to reinforce,
without duplicating, ihe regular kindergarten curriculum. Students wtio demonstrate more severe
developmental deficiencies benefit from the interaction with peers of a variety of developmental levels
inthe regular kindergarten program and may be given an additional year of reinforcement in the K-1
Transition Program ine following year.

The K-1 Transition Program was piloted during the 1986-87 academic year. Another provision of
tne Des Moines Plan For Excellence calls f_or coordinating all academic support programs in the district
under one umbrella organization. This coordination was phased in during the 1987-88 academic year
under the Des Moines Plan: A Plan for Student Success. Capitalizirg on the successful objectives
based structure of the district's Chapter 1 Program, the Des Moines Plan required each academic
support program to prepare performance objectives for administration, students, instructional -*atf, and
the parents/guardians of stucents in the program. Objectives for the K-1 Program were prepared and
implemented in 1987-88. The primary purpose cf this evaluation is to document the extent to which the

K-1 Transition Program was implemented accordirig to these objectives.

L




> 4
5

DR N

N

2-34
Program Description
ral Descripli

The K-1 Transitional Program was developed by, a‘committee.of elementary schoe! administrators,
teachers and the district's Supervisor of Reading in response to a perceived need among a significant
number of students for additional instruction in academic, social, physical, and emotional development
befdre entering the first grade. The K-1 Program provides full day, comprehensive inztruction in all
subject areas representes in the regular first grade, as an extension of the kindergarten curriculum.

Administration

The program was coordinated by the district's Supervisor of.Reading and an elementary school
principal. The K-1teachers met w‘ith the coordinators monlhly to discuss curriculum and p;ogram
issues. -An evalualion-cormitiee was also crealed to critically examina various aspects of the progran.
This committee included the coordinators and teacher representatives from first crade, kirdergarien
and the K-1 Program.

Atlendance Centers

Eight K-1 centers were established at elementary schools thronghout the district. Brooks, Findley,
Greenwood, Jefferson, King, Moulton, Willard, and Woodlawn Elementary Schools were selected on
the basis of available space and transr Aation logistics. Approximately 120 students were served
across all centers. The average class size across centers was 12-15 students.

o Budgel and Expenditures

As a pilot, the K-1 Transition Program was funded through allowable growth funds .:«zarded to the

district for the Education Improvement Program Grant (i.c., the Plan for Excellence). A« ;x4 of the

Des Moines Plan, the K-1 'Program was funded through federal, state, and local sourw..s. Federal funds

were provided through the Chapter | Program. A statc contribution was provided througii the Education

Improvement Prograry Grant. Local monies for transper*alion and the Voluntary Train:.t,.: Frogram were
also allocated to the K-1 Program.

Table K1-1 lists the budget and expenditures for the program. Budget figures -+ « .Zimated on
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the basis of district averages. The average teacher salary for 1987-88 was $26,389. Estimaled salaries
and benefits for aight full time instructors was $211,112. Each building received $24.10 per student for
supplies and materials. Multiplying this figure by the average number of students sstved during the.
academic year (110) provides an estimate of the budget requirements for the program. Transportation
demands were estimated by multiplying the average cost per student in 1987-88 (i.e., $155.54) by the
average number of students serfved during the year.

State and federal régulations prohibit intermingling of funds, therefore, expenditures are reported
according'to the 'lunding source. Expenditures for supplies and materials were recorded for early

elementary programs combined. The figures listed were estimated on the_basis.of the.relative.number--

s o o et

of students in the K-1 Program. Transportation expenditures were credited 1o the district general fund.
Actual expendilures were,ltherelor‘e. not available specifically for.the K-1 Program.

The estimaied tqtal-‘expendiiu‘re.s for tha prograni represents; an over expenditure of approximately
15 percent; however, the number c.>l estimated li:gures in the table challenges the validity of this budget
review. Current record keeping procedures, complicated by the number of iunding sources and

associated accountability stipulations, failed to provide clear evidence of the actual budaet and

expenditures.
Table K1-1. Estimated Budget and Ependitures for the K-1 Transition Program
1987-88
Source Salary/ Supplies/ Vransportation Total
Benefits Materials

Budget $211,112 $2,651 $17,109 $230,872
Chapter | $77,313 $478 $77,791
Educatien
Improvement $101,881 $478 $102,359
District $63,439 $17,131 $75,570
Total
Expenditures $237,633 $956 $17,131 $255,720
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Phii | 4

The philosophy of the K-1 Program is based on accepted principles of grov.vth and development.
While it is assumed that all children can leain, the philesophy of the program recognizes that children
P through approximately age 7 develop at variable rates and may not be developmentally prepared fo
' meet the challenges of first grade by the end of the kindergarten year. The goal of the K-1 Transition
: Programis to reinfurce and expand the social, physical, academic, and emotioral growth achieved

during kindergarten through the rapplication of these principles of growth and devclopment.

. The.K-1-Transition-Progran.rhas-a‘oomprehensi\?e curficulim that includes specific
performance objectives for physical education, art and music activities, and social emotional
development in addition to the traditional academic areas found in the regular kindergarten and first
‘ grade-¢urricula (see Appendix K1-A). Strategies in Early Childhood Education (Waupun), Mathematics

Their Way, and Workjobs | and Il are locally developed and commercial curriculum packages that were

adapted and employed.to enhance the K-1 curficulum,
Instructionai Techniques
The instructional strategies employed in the X-1 Program reflect early childhood principles of
learning. Techniques emphasize concrete subject matter and provide opportunities for hands-on
experiences. For example, math paiterns and concepts are demonstrated with concrete materials and
. problem solving techniques that require children to manipulate materials. Oral language and literature is
\ emphasized by providing students an opportunity to participate in language experience stories and to
explore children's literature. A variety of methods and techniques are incorporated to encourage
problem solving and to praclice expressive language.
Identitic 2 Procedures
Students served in the K-1 Transition Program in 1987-88 were identified during the second
‘ semester of their kindergarten year. Students who completed less than 80 percent of the entry level

objectives of the kindergarten curriculum (i.e, Level Il of Waupun) by January 1987, were evaluated-with
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the Kindergaren Chfzckpoint in January and againin May (see Appendix K1-B).. Students who failed 1o
earn a minimum of 17 points on both administrations of the ciiackpoint were referred for placement into
the program. Students new to the district in 1987-88 were evaluated with the Kindergarten Checkpoint

upon request by the regular classroom instructor. Selections were validated with the resulls of the

Metropolitan Readiness Test when questions were raised about the appropriate placement of students.

Final placement was contingent upon consent of the parent or.quardian.
Exiting P !
Students could be exited from the program in three ways. Teachers, the principal, parents or the K-

1 coordinator could.request a.re-evaluation during the-first nine weeks of the' K-1year. If the results of
the re-evaluation indicate that the child satisfied the prerequisite skills considered important for success
in first grade, the student was placed in a first grade classroom in his/her neighborhood center.
Students could be referr-ed for staffing into a self-contained special education classroom at any time

during the year. Finally, all students who completed the K-1 Transition Program were enrolled in the first

grade in their home-school for the nex! academic year.
PROCESS AND PERFORMANCE OBJECTIVES
Introduction
Process and performance objectives were generated in four major areas ‘o guide the
implementation of the program. These areas include: administration, students, instructional staff, ang

family. The methods for documenting and evaluating each objective in these areas, as well as the

results of the evaluation, are described below.

Adminlistration
‘. . eB.
ODuring the instructional year the consultant will organize and maintain an accountability file a.xd

provide copies of data to support the evaluation of all objectives as documented by accountabili:y files

maintained by the program consultani.
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; Evaluation of this objective called for simpiy confirming the existence of accountability files.
Maintenanc was monitored by requesting information as specified in the program objectives.
Y ‘ Besulls
; The program evaluator confirmed the creation of the files and received all data in a timely fashion as
specified inthe program objectives.

Students

ive A-1

S B In January of 1989, at least 60 percent of those §tudents who were served in the K-1 Program for at
least two thirds of the previous year will receive a passing score on the first grade checkpoints as

documented by first grade 'checkpoint scores on file in the Department of Evaluation, Research, and

' Testing.

Subjects

Although checkpoint results for students served in the K-1 Transition Program in 1987-88 will not

Evaluation Method

be available until 1989, the results for students served in 1586-87. who completed the checkpoint in

1)
* 'January of 1988, are presented below. Those students who atlended less than two-thirds of the '

scheduled academic year were omitted from the analysis; however, records indicated that no student
was omitted on the basis of this criteria, ’
Measureg

A major component of the identification procedures for the elementary and secondary programe-in
the Des Moines Pian involves the district's checkpoint program. Mid year mastery of curriculum
objectiv.es in reading, writing and math are assess2d In grades 1,3, 5, 8, and 11. These grades
represent key !ransition points in the educational experience in this distri.ct. Students who fail to satisfy
minimum standerds of performance in these areas are consider!] for assistance in the Des Moines Plan

" Lab péograms.
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" Student scores are reported in three Lands: the range of “definite need” includes these students
who scored well below district st_arida.rds and who were ﬁrst_;tp receive assistance:in the lab programs.
Students who fell within the *range of reconsi&erali@n" were served according to need as’space was |
available in the lab programs.. All 6ther students salisfied district standards. |

The bands were determined on the basis £¢the distrib:]tion of checkpoint scores and on district |
vesources. Consistent with the philosophy of the Des Moines Plan, greater emphasis was given to
serving students at the elementary levels in the distribution of resources. For example, provisions
inciude serving 20 percent of the sludents in grades 1 and 2, 15 percent in grade 3, 10 percent in ' -
—- . gfadeé a-é;-8*7p#erc<e—nt'in'grade‘7‘a'n“d § percent in grades 8-11. 7

In 1987-88 the firs!-grade students who scored below 62 percent on the math checkpoint or below
48 percent on the reading dheck@int demonstrated *definite need" fo.r academic support. Students
.- . who scored between 62 percent and 77 percent on the math checkpoint and between 48 percent and
68 percent on the reading checkpoint fell within the range of reconsideration, Students who scored at
or above 77 percent on the math checkpoint and at or above 68 Percent on the reading checkpoint

satistied district minjrum performance standards,

W

The philosophy underlying all early elementary programs is to provide a strong foundation in the
academic skills necessary for success in schocl and therefore minimize the need for future remediation.
The extent 1o which students quality for additional academic support services then, has implications for

the success of the program,

My e
z

Besults

Scores on one or more of the checkpoints were available for af least 81 percent of the students

served in the K-1 Program in 1986-87. The distribution of scores for both reading and math ara

presented in Table K1-2. These resulls indicate that approximately 52 perce-t of the students who

were served in K-1 passed the reading checkpoint; however, only 25 percent of these students passed
. the math checkpoint. The re.aaining students scored within the lowest 20 percent of the distribution of

- all first grade students.
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Table K1-2. Distribution of Math and Reading Checkpoint Results ¢
1986-87 K-1 Students.

Test Passed Reconsideration Definite Need Total
Number Percent Number Percent Number Percent Number Percent

Reading 65  62.42 42 3387 17 13.71 124 100,00

" Math 30 2500 55 45.83 35 2947 120 100.00

Although the results fail 1o satisfy the program objective, they should be interpreted with the

following considerations. First, ihese data are the resulis'of student.. who were served in the initial year

~ofimplementation and may therefore not reflect the true impact of the program. Second, the criterion

was eslablished without the advantage of baseline information on which to base reasonable

expectallons for success arid may therefore be unreasonably. high given the population being served.

Third, although the results were lower than expected, the number of K- studenis who failed to satisfy
district standards represents less than 4 percent of the population of their same age paers {specifically
2.27% and 3.46% on the reading and math chackpoints, respectively). Finally, the discrepancy
between scores on the reading and math checkpoint suggests that greater emphasis was placed on
reading and language experiences in the program than on math skills which Is consistent with the
primary thrust of the program.
Instructional Staff
ive B-

During the instructional year K-1 teachers will develop and maintain a student checklist for each

student as docu'mented by the presence of such lists on file with the K-1 teachers.
Evalyation Method

Measure

The curriculum objectives for the K-1 brOQram were arranged on a form to facilitate monitoring
student progress (see Appendix K1-C). The form lists the objectives along,-ihe horizontal axis and the

student names along the vertical axis. Student progress on each objective is recorded in the grid thal
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: results when these axes intersect. Teachers use a code system to denote pr

A diagonal slash indicates that the objecti\}‘e‘had been introduced and a secord slash in the opposite

direction indicates that the oYjective has been successfully mastered.

: T WM'aimenance of these records was confirmed by the program evaluator during onsite visits that took

place in the spring of 1988.

Besults

Curriculum objective documentation forms were readily evidenced at all centers during the onsite
visits and appeared to be updated on a regular basis, 1o reflect the student’s cusy

Objective B-2

During the instructional year K-1 teachers will instruct an average of 12-15 students daily as

‘ ‘ documented by class lists compiled from student data forms, submitted fo the program consultant by

September 18, 1987,

Evalyation Method
Class lists appeared-1 the records for each of the attendance centers by the September deadiine.

To get a more accurate representation of the slability of the studentfeacher ratio across the year, class

sizes from the beginning of the year were compared to class sizes at the end of the year.
Besults
The results indicate that the number of students per K-1 Transition center ranged from 10 to 17 with

an average class size of 13.5 at the beginning of the school year (see Table K1-3). Class sizes ranged

from 1110 17 and ayeraged 14 students by the end of the school year. This suggests that class sizes

remained fairly co‘nslant and wilhin the criteria specified in the objective.

Table K1-3. Class Size Statistics for the K-1 Transition Program 1987-88

PR o —

Time of Range Average
BRecording

. Fall 1387 10-17 13.5

' Spring 1988 11-17 14,0
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Obiective B-1
By the end of the second semester, K-1 teachers will have had at least one contact with the

parent(s) or guardian{s) of each student enrolled during the ing:ructional year. These contacts may

;,_,.*,..- ~ Tconsist 6 6né 6F more of the following: a) Parent/teacher }:5ni¢a_rences: b) K-1 newsletters; ¢) K-1 open
houses; or d} Parent volunteer activities, as documented by attendance reports, copies of newsletters
or other appropriate forms of documentation submitted to the program consultant by May 15, 1988.
: Rvaluation Method
N To facilitate documentation, teachers were asked to maintain records of their contarts with parents
throughout the year.
Measures
. Initially, teachers recorded their contacts on the Des Moines Plan Educationat Plan Summary
Rebon Form that was developed for the Chapter | Reading ana Math Labs (see Appendix K1-D).
Ciffererces between the lab programs and the K-1 Transition Program rendered a number of the items
onthe form irrelevant. In February of 1988 a revised form was introduced as a more appropriate form of
documentation (see Appendix K1-E).
Procedures
Teachers were given the option to use either form for the remainder of the school year. Each
teacher maintained a file of ‘these forms and submitted them to the program evaluator in May of 1988.
Besults
The very struclure of the program provides ample opportunities to satisty this objective. All K-1
Transition centers invite parents 1o attend an open house 1o answer questions and lo familiarize them

with the pragram. In addition, parent/leacher conferences are h:ld once in the fall and once in the

€pring to discuss student progress during the year. Finally, K-1 Transition insiructors are encouragéd to
‘ prepare and distribute periodic newslelters o keep parents/guardians abreast of K-1 Transition

activities. The number of contacts structured into ihe program increases the fikelihood that all parents
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were:contacted at least once dun.g the school year. ¢
Teacher recordg provided a more accurate cescription ¢f the efforts made 1o contact

parents/giardians. The results of the parent contact record forms indicate-:hat all teachers prepared

newsletters at least once a month. Many distributed brief.updates.weekly. )
Parents were also kept informed of their children's progress in the program. Estirﬁates of the

number of.individual notes, pione contacts, and personal contacts initiated by K-1 Transition teachers

are reported in the Table K1-4. ‘A number of teachers incorporated notes to parents into their classroom

management strategies. Feedback rejnfcrcing“positive behavior and/or identifying areas for

improvement were sent home on a daily basis for selact students. F£ithough there is no information

available to compare these results to efforts made by regular kindergarten aind first grade teachers, the

results do suggest that K-1 teachers considered communication with parents or guardian,, an important

component of the progam.l

: . Table Ki-4. K-1 ParenVGuardian Coniacts 19§7-88

Type of Total Average Total Average '
Contact Contacis Contacts  Contacis Contacts
" Fall Fall Spring Spring .
‘ Phcre Contacts 190 27.14 " 190 27.14
- Incividual Notes 68 8.50 1671 208.88
' Personal Contacts 184 23.00 166 20.75
Fanlly
Qbjective A-

b

. 14
Near the end of the instructional year at least 30 percent of the parents of K-1 students will provide

formative feedback on program activities as documented by a summary of responses oblained from a

parent survey conducted by the prog}am evaluator,
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Evaluation Method

Subjecls

Becausﬁeﬂof*the,limited.number,oLstudents-served inthe programr(ice;, ‘approximately 112), ail

e -

parents were surveyed to increasé the chances of obtaining a representative relurn (30%).
Measures

Feedback from parents was solicited on 2 brief Parent Follow Up Questionnaire (see Appendix K1-
F). The questionnaire contained 4 open endad questions regarding the changes parents observed in
their children during the K-1 Transition year, and the strengths, weaknesses, and recommendations for
the program.
Procedyres

The initial distribution 6flthe survey took place during the spring parentteacher conferences. itwas
assumedthat:  aprocedure would increase the li.kelihood that parents would return the completed
form; however, a follow up mailing was necessary to improve the return rate. Combined, the return rate
from both methods of distribution (26.’79%) failed to yield a sufficient number of surveys {o interpret the
resuits as representative of all parents/guardians involved with the program. Therefore the following
results must be interpreted with caution.

Besults

bpen ended questions-*nvited respondents to list multiple responses to each of these questions.
To facilitate reporting, all responses were cot'nted independently and-were categorized according 1o
the general topic they addressed. Responses that uppeared only.one fime and that could not be
included in another category were combined 16 form an “other” category.

Responses to the question regarding the nature of the changes parents observed were classified

.into two.major cétegories—(see Table Ki-5). About one half of the'responses referred to developments

-in specific academic skills such as writing (18.75% within this calegory); reading (18.75% within this

category); fine motor (15.625% withir this category); and learning skills in general (12.50% within this

category).
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Table K-i 5. Differences Observed in -1 Students by Their PareAntIGuardién

Category Number of Percent of
Responses Responses
A Acasf,emic Skills , 32 53.33. R
Social/Emotional 27 45.00
Negative Habits 1 1.67
Total 60 100.00

Another 45 percert:of the responses referred 1o-social/emotional developments. The most
frequent resporse within this category noted the development of a positive attitude toward learning
(15.56%). The remaining responses referred o positive emotional growth'such as self confidence,
independence, increased self estéem. maturity, getting along with other stuoents, increased patience,
etc. One parent mentioned the development of negative behavior patteins. This parent felt that his/her
child became "mouthier” durinq the course of the year.

Table K1-6 lists the resyanses to the question regarding parent perceptions of the strengths of the
K-1 Program. These responses clusterec’ .io three general categories. The greatest percentage of
them (54.17%) referred to specific aspects of the program. Over one third of the responses within this
‘category (38.46%) credited the teacher as the strength of the program. Approximately 9 percent of
the respanses within this category listed class size and aspects of the curriculum among the strengths
of the program. The remaining responses included: the full day experience (7.69%), the teaching

melhod (7.69%), a less stressfu! climate (3.85%), and the emphasis on parent involvement (3.85%).

B et SRR LSRNy
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L4

Table K1-6. Parent Perceptions of the Strengths of the K-1 Transitic:t Program

IToxt Provided by ERI

Category Number of Percent of
... MHesponses  Responses
Program Characlenisiics 26 54.17
Program Purposes 11 22.92
CurriculunvProgram Goais 10 20.83
None 1 2.08
B Total 48 100.00

Another 22.92 percent of the responses clustered around the basic purpose of the K-1 Transition
Piogram. Among thesé ir;cluded: ".gets; Kids ready for first grade” (63.64%), "help(s) kids who are slow
and would not get the help they r;;gd.ed (had) they gone un o firs| grade™ (27.27%j, and *providing
additional time for students to grow up e e entering the first grade® (9.09%).

The third category included responses that referred tu specific aspects of the curriculum or areas
emphasized in the program (20.83%). Half of these referred 1o th focus on specific academic skills.
The other half referred 1o the attention 1o sociaVemotional development.

Only 28 replies were recorded in response to the question regarding weaknesses of the program.
The most frequent response-among these was "None" (39.29%). Weaknesses that were listed varied

widely and were mentioned by three or fewer respondents. The iimited number of responses to these

questions, as weli as the inconsistency among spacific weaknesses identified, renders these results

unint~rpretat’s,

Similarly, only 31 replies were recorded in response to the question soliciting recommendations to
improve the program. Approximately one-third of the respanses (i.e., 32.26%) could make no
recommendation 1o improve the program. Ariother one-third of the resp. ases appeared only one time.
Four responses offered suygestions 10 alter the kindergarten program so as 1o avoid or reduce the

need for.a K-1 Program. These included providing an all day kindergarten program,-particularly fo those
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-Students who'&id not have a'‘reschool experience, and reducing the class size in the redul‘ar
kindergarten classrooms.

CONCLUSIONS
I géneral; the resulls of an éia.m?ﬁ'afibﬁb'f the.process objectives suggest that the K-1 Transition

Jrogram was implemented as oultined in the program description. Teachers followed objectives to
provide a complete curriculum, They also made considerable efforts to keep parents and guardians
informed of their childrens® activities and Rrogress and encouraged their active involvement in the
deveivpment of their children.

Although a review of the performance objectives of the program failed to satisfy expectations, the

‘quatifications that must be imposet on the interpretation of the results renders them preliminary at best.

‘Chéckpoint results do indicate that the program is approaching the criterion level for "success”
pa.rﬁculariy in the area of reading. Finally, while the return rate was insufficient to-consider the responses
as truly representstive, there is reason to believe that parents and guardians of students'in the program
are pleased with the impact of the pro¢ram on their children.
RECOMMENDATIGNS

A preliminary examination of the impact of early elementary programs on student achievement
suggests that students with more severe developmental deficiencies might benefit from an additional
half day experier.ce in the kindergarten year. Participation in this supplemental program couid change
the nature of the stuZents served in the K-1 Transition Program and may therefore, require modification
in ihe program to better meet the needs oi these students. The following recommencations are based
on the results of this evaluation with consideration of pending alterations in the organizaticnal structure
o1 the early elementary academic support programs in this district.
1. The program coordinator should work with representatives-from the Departinent of Elementary
Education to examine the philosophy stalement tnderlying all early elementary programs in the district.
Particular attention should te directed to ensuring that the rationale for the early elementary suppor

programs are consistent with the philosophy of the regular kindergarten program,
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2. The program coordinator should work with the Coordinator of Testing and Research 1o examine the
impact of the structural change on the identification procedures for.the K-1 ﬁrogram Necessary
‘modifications should be made fo ensure that the most appropnate students are identified and served.
ma - The adc‘rtuonal han day expgrience during the kindergarten year Is likely to increase the ™ success” of
the K-1 Program as meastrad by first'grade checkpoint results. However, as students served in tha K-1
Program are identified in the spring of ihie kindergartén yer, the effects of this structural change will riot
be experienced until 1989-90. Given the results of.this evaluatlon the program coordinator should
reduce the criterion leve! for passing the first grade math and reading checkpoints to no more than 50
percent for 1988-89.

4. The first grade checkpoint results suggested that considerably more emphasis is devoted o the
deveiopment of reac‘!ing-skills than math skills. Given that the K-1 Program is designed to provide a
comprehensive cuiriculum, and that the performance objec*:ve 1o determine the "succass” of the
program includes the results of the mgth checkpoint, the program coordinator shoulc work with K-1
teachers to increase the emphasis on math skill development.

5. Current outcome measures to evaluate the effects of the program ar. limited to the first grade
checkpoint results. As these are not available until the year foliowing the current year of service, they
are of limited value in the evaiuation of the immediate year of service. The program coordinator should
work with the program evaluator to identify means of providing more formative feedbask of the effects of
the program.

6. The program coordinator should increase the criterion for parentAeacher contacts to more
accurately reflect the efforts of the instructors and the emphasis characteristic of all Des Moines Plan
prograins.

7. Although information from parents and guardians provides an important ¢ontribution 1o the program

evaluation, the return rate from efforts to solicit such feedback is not necessarily in the hands of the

R C program coordinator or teachers. The program coordinator should consider removing the 30 percent

return criterion or eliminating this performance objective from the program entirely.
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Appendix K1-A

A\ -1 Transition Curricul jectiv
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K-1 TRANSITIONAL CLASSROOM ¢
Objectives

LEVEL Il REPRESENTATIONAL
T1. Child can identify absurd elements in a picture.
T2. Child can draw.3 picture showing their own ending of an orally presented story.

T3. Child can draw a picture showing the main idea of an orally presented story.

LEVEL Wl VISUAL ’

When given a key piclure, child can find pictures that are associated with it.
(Example: boots, umbrella, raincoat, etc.)

C *2. (1) Child ¢an, fror'n.a diffused background, outline with finger or pencil six of tén items
regardless of their size or position.

' 3. (2) Child can form five figures by connecting dots which are given as contextual clues.
‘4. (3) Child can visually discriminate similar objects in rine of ten exercises.

Child can piece together a 12-14 piece puzzle.

Child can match an isolated alphabet letter to the correct letter from an array of 3 letters.

Child can match an isolated numera tn the anrect numeral from &n array of 3 numerals.

N o o

Child can recognize first name in lower case letters (Jane).

T. 9. Child can recognize a lette - from a group of symbols. (2, b, triangle)

\ LEVEL Il  AUDITORY

C1. Child can, upon hearing an-instrumental sound on tape, find the corresponding instrument.
(drum, triangle, blocks, cymbals, tamborine, bells)

C2. Child can identify two sounds as the same.
- C3. Child can identify two sounds as different.

,\'. *4. (1) Child can, when presented with ten pairs of words, ir dicate whether the words are the same
y or different in 8 of 10 situations. ’




______

(2)"Child can reproguce 4 of 6 clapping pattems.

Child,can identify an object in response fo the sound it makes 4 of 6 times. Use wfwistle, bali,
walking, music, telephone and engine noise.

Child can carry out 3 related directions in sequence after hearing once without further clues.

Child can carry out 3 unrelated directions in sequence after hearing once wittiout further clues.

Child cah re‘member one word after a tima of one minute. (Remembering a "mystery” word or
"magic” word)

10. (3) Child can, when given a simple word, produce 2 simple words that hyme.

T11. Child can repeat 4 one-syllable words.

T12. Child can repeat 4 digits in sequence.

LEVEL I  MOTOR

Child can maintain static balance on right foot for 5 seconds and left foot for 5 seconds.
{Activity buildups; tiptoes, standing, kneeling, sitting with feet off ground, arms out.)

(1) Child can maintain flexible balance of body when walking across a 10 foot 2 x 4 inch

balance beam forward, backward, and sideways in an integrated manner.
Child can gallop forward aiong a 30 foot 12 inch wide path without stepping off.

Child can throw a ball and hit a two-foot wide stationary target 3 of 4 times by using a two
handed underhand throw from a stationary position 6 feet away.

Child ¢an throw a bean baginto a wastebasket six feet away 4 of 5 times.
Child can catch an eight-inch ball on the fly thrown from si: feet away 3 of 4 times.

(3) Child can toss an eight-inch ball in the air with both hards and catch it on the first bounce
2 of 3 times.

1

Child can kick a maving ball at leas! 6 inches, rolled from 10 feet away.

¥

Child can fold 9 x 12 inches paper in haives and quarers.

-(4) Child can draw-a line between two boundary lines approximately*3/8" apart.

Child can copy a square, trianc’e, and X.
(5) Child can skip forward on allernating feet approximately 20 feot.

Child can write first name in manuscript using lower case. - (Don)
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LEVEL 1l  VERBAL

13.

~VE

T1.

——h

T3.
TA.
TS.
T6.

17.

(4

Child can verbalize sentences that +..v¢ a descriptor (adjective), noun and verb pattern by
responding appropriately to a stir: s picture when asked, “What is happening in the piclure?"

Child can use the pronouns she, ha, ihey, appropriately.

:
.- Child can name eight-colors, (red, Le, yellow; creen, orange, purple, black, brown) i
|

Child can name all body parts, inc! wing fingers, toes, neck, shoulders, elbows, heel, wrist, and
waist.

Given two sequence activities, the «'-'d will verbaiiy. predict the third sequence. ("Mother cooks
the food, then sets the table, what will happen next?) ’

Child will supply a logical third step o a three slep sequence activity 2 out of 3 times.

(1) Child ¢an, when shown a simp!c - «pizvience picture, state simply at least three slalements
that describe the activities portrayed in the piriure.

Child can imitate th:, action of the teacher and verbalize on his/her own the following spatial
concepts. (far, beside, below, low, “tiom, behind, middle, backward, sideways)

Child can, using a picture game of ti-ree frames, arrange them in sequential order, and tell
what'is happening-in each picture.

{2) Child can, when présented a sin..; nursery rhyme, recite it accurately from memory.
(3) Child can name 8 of 10 piclures, {~ixjscls, people, animals, places)
Child can verbalize first and last name.

Child can verbalize address.

CRITICAL THINKING SKII 1.S

Child can give a conclusion o an ot o'y piesented story.

Chiid can retell imporiant details al:: oraily presented sentences.

Child can fell the main idea of a sfory presented oraiiy.

Child can tell al least 3 similarities ! ~+ut given objects.

Child can tell at least 3 dilferences L. tween given objects.

Chiid can sort objects into categoric. .."h given p uperties. (For example: color, size, shape)

Child can identify the one object ti ¢ i «"erent from the oller objects inthe set. (ball, bat,
baseball mitt, pencil)




Ts.

To.
TH0.
™
T2,
T3,

Child can tell why an object does not belong to a given set. ‘

Child can recall at least a three-step sequence from an oral selection. 4
Child can verbalize a possible outcome of a described situation.

Child can orally identify cause and effect refationship from a picture.

Child can orally identify cause and effect relalionship from a story.

Child can orally identify cause and effect relationship from an event.

LEVEL IV VISUAL MOTOR

c

1.
c2

Child can draw a solid line from left { 'ght when given visual direction.
Child can reproduce 4 of 6 geometric forms.
Chils ¢ outline four different shapes even when other parts are added, four of five times.

a. Child can cut on a straight line for 12 inches.
b. Chilc zan cut on awavy line for 12 inchey..

The child will be able to frame aword within a printed se dlence.

LEVEL IV VISUAL VERBAL

C1.

Ca.

C3.

Cs.

C7.

T8.

Child can, when presented with an object, name the object and give at least four
characteristics of the object. Size, color, shape, use.

Child can describe in complete senfences ihe feeiings of ihe person represented in the
picture. ‘

Child can use descriptive terms to describe s«e, shape, sound, color, smell, taste, fouch
of a given object.

Child can identify and use opposite terms.
Child can use the word NOT in 3 complete senlences describing unlike objects or activities.

Child can use singular and plural forms of verbs in the present and past tense in complete
senfences.

Child can, when shown several objects, describe the spatial relationship between the items or
behind or in back of, beside cr nex| 10; betwéen or in the middle of. (pencil is in front of the cup)

The child will be able 1o select the specific lefter named by the teacher.
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T10.

1.

2.

Cs.

o T4.
Cs.

ce.

C7.

cs.

LEVEL IV  AUDITORY VERBAL

n

Child can, upon hearing sounds made by af\\t\pj'e.;i'. name and describe the objecf.

Child can, after listening 1o a story, retell the sty using complete sentences.

Child can from memory, give first names of at ltast'ceven members of his/her class.

Child can, after hearing a slory

depicting a worker, idéntify four workers of the community.
Example: principal, electrician.

Child can, when given a word, respond with a synonyn) and/or.a defintion.
Child can, after hearing a'rhylhmic phrase or sentence, supply a correspdﬁding paltern,

Child can, after hearing a story or poem, describe in complete.sentences an individual's
feelings. .

The child can dictate a make-believe story in @ minimum of three sentences.
The child can dictate a story that describes a real event in a minimum of three sentences.

Child can identiiy the word or phrase omitted.from a repeated sentence.

Child can, after being presented two-thirds of a story, supply the ending.

Child can recall four details about clothing worn by another child.

Child can, when shown a picture for eight seconds, recall at least four details in the picture.

Child can, when shown a picture, identily & illogical elements.

Child can repeat by-vertalizing a series of four fi

gures, letters, nu;nbers. and/or words in
proper sequence. (4,6,8,9 h,df,m dog,

cat, horse, pig)

Child can repeat by writing, a series of four figures, letters, numbers, and/or words in
sequence. (4,6,8,9 h,d,f,m cat, horse, pig)
Child can repeat by verbalizing a series of four f

igures, letters, numbers, and/or words in
proper sequence. (4,6,8,9 h,d.fm dog,

cat, horse, pig)
Child can pantomime, verbalize, and illiustrate a story he/she has heard.

The child will be able to determine if a picture is real or make believe,

The child will be able to determine if the orally read story is real cr make believe.

Child can, alter viewing a roem which has been rearran

ged, recall positions of objecls in the
room,
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13.
14.
15.

Child can carry out proper sequence directions invoiving five different actions.

Child can recall in correct Sequence a four step activity described to him/her,
Child'can supply-a word that makes sense lo fiish a.sentence.

The child will identity a printed word for a given spoken word.

S e

T2,

T3.
‘ ~. T4.
y s,
‘ T6.
N

LEVEL VI  SYMBOLIC READING

T1.

Child can |denl|fy and name- at random the manuscript letter of the alphabet.
Chlld can hear and nam<e the’ letter 1or the begunnlnq consonrani sound of a word.
Child can hear and write the letter of the beginning conse” * * sound of a word.
Child can hear, and name the letter for the final consonant sound of a word.

Child can hear, and write the letter for the final consonant s6und of a word.

The child will differentiate a‘uine of printed words from:a-sentence.

et st o

2
I,
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K-1 TRANSITIGiVAL CLASSROOM

Mathematics - Their Way

MATH OBJECTIVES
1. Child can, givepr various materials, explore and describe thern.
2. Child can extend, complete, and describe patierns.
; 3. Child can, given materials, sot, classify, and use words to label the sorted groups. :
o >4'. Chlld c;r; e'x;Iore an; desc;rit;e tt;e;ﬂ;)caﬂis&sibléarrangements ofa gi\;en number of objects.
- £, Child can demonstrate an understanding of conservation of number.
6. Child can compare properties and describe m;enesses and differences.
7. Childean count through 10, recognize numerals,.and maich the appropriate quantity
with each humera.l and vice versa. . -
8.  Child can compéré. length, masses, quantities, durations, and volumes using non-standard
(‘ units. .
‘ 9. __Child can organize dala in a systematic way in:order to discover pattems. {Graphing) i
10. Child can extend the-concept of number by adding and subtracting, and using symbols
to record events. N ‘
11.  Chilld can apply the cncept of number to patterns..
) 12, Child.can develop-an.understanding-of the-structure of the hase ten number system.
. A v
r 1. Child can count by ordinals 1st though 1;1}:” - _ ) B -
2. Child can recognize five basic shapes.
3. Child can recognize numerals wher out of sequence 1 through 10.
4. Child canidentily penny, nickel, dime, quarter, and their value.
5. Child can demonstrate undersfanding of-Yime and temperature relations.
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. Check Point for Kindergarten
May, 1987 ‘

kv Birthdate: Code #:

Lo Sex: M. F .. Name:

) Home Phone Number: School Attending Now:

- - Home School: (lt: different than above)

(Check One):

Extended Day Kdgn Enrichment 1/2 Day Kdgn

L (Check One);
:I(‘

Race:

A, Indlan or Aslap or

Black, not of
Whlte not of Rispanic

Hispanic

; Alaskan..\'nti&em~~Pstlnc-leander~—~~~~Hkpank'0rlgln‘ I L) R o T o
Special Ed Services received  Yes/No Special Ed Referrals Yes/No
If yes, please specify If yes, please specify

;/v_ """"""""""""""""""""""""" """": """"" :"""""""":‘: """"

............................................

..................................................

..............................................

T U TS

- @Peschoo? veyno i yes where?___

e e e v Tt e e 6 e
w

o o ' Head'San?  Yeg/No

v
'
GO A .1 7 Provided by ERIC a .
PN v fw)'\. o -
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Code

CRITERIA K-1 TRANSITION ROOM

¥

T MATH Yes o}
- 1. Chid can select a given numeral 1 thzough 10
a when spcken by the teacher. (100%) —_—
2.  Chiid can count from 1 1o 10, (100%) ———
3. Child can identify the number of value of
1 1o 10 objecls. (100%) . e
: 4. Child can count by ordinals 1si through Sth. (100%) _
- 5.  Child can name a given basic shapa, including:
(4 cut of 5) .
circle —_ -
reclangle - -
triangle
G —_ —_
- square
Co- ellipse
(‘ 8. Child can name numerals 1 thrgugh 10 when out
. of sequence. {100%)
7 Child can solve a simple slory problem given
manputatives, (3-out of 3) —— ——
Karen had 2 farge balls, Bob o
" gave-Karen 6 more balls., -How
. many balls does Karen have now?
‘ Mary was playing with 5 blocks. Sho '
gave Jane 2. How many blocks does
Mary have lef1? '
Larry has two poncils and Sharon gave
55 him three more. How many pencils
”/ ’ B does Larry have now? ___
——FANGUAGE T e e T
. 8 Chiid can name two words thal rhyma,

{4 out of 5 pairs with the word staled"
by the-teacher).

Gat;
.:man,
bock,

e e
—— e e e

e o T i ol SRt 2.

O —

Sid,
box,

S e e m—

s e eetrnns




Tt

o
k]
'Y

Mol

D

Child can stale firs! and last name
_ .4ddress.
phone number

4 896

e 2
¥

(3 out of 4)

TS --30% 'CHilG 3R ‘6i§?é§é"iaééé’ ihat are relevani 1o the
fopic deing discussed. (100%)

11, Chiid can tell asstory in sequence. (100%)

12. Chiid can lis'en atlentively for at least 15 minutes,
(100%)

“

13. Child can temain on fask for 10 minutes. (100%)

14.  Child can follow a: 3-step set of oral ditections,
(100%)-
Go fo the bookshelf.
Get a book.
Bring it 10 me.

L™ WAUPUN
LEVEL Il VISUAL
4 a Chiid can identify likenessas in
pictutes, letters, words and numerals, (80%)

c

—— - ——

b. Child can icentify differences in pictures,
— DU Je:‘.ers,“words.‘and.-nume,ralsr«(80%)-——~-——~- T T s e ¢ e e e e T e

—— -— e —

. LEVEL Il AUDITORY
3. Child can indicate whether a given pair of words

are the same or different. (8 out.of 10)

1. fub-tug 6. gum dumb
lack-lack 7. bale-gzle
web-web- . 8. sought-fought
leg-led 8. vow-thou
chap-chap 10. shakae-shake

Ooa wN

T TTLEVENC “FINE'MOTOR
«C 12.  Child can draw a ling batwoen the two
B patallel lines. (100%)

15.  Chid'can writr first namo in manuscript
using lower case. (100%)

——— — [y

o TS i e e et i+ e s e - e e s 1 e ey Y




LEVELIV viS

C 10. a.

- C 11 (2

4. a.

e

Child.can arrange a set of ‘pictures in

UAL MOTOR

_ * 3 Child can identity each:given color.
— - : +(black; -brown; ‘red, ‘yéliow, blus, purple,
k green and orange) (100v)

sequential order. (100%)

\ 7. Chit can describe the activity in simple
: aclion picture with a simpie senience. (100%)

Chiid¢an 18lI'what is happening in

each picture,

Child can recite a sentence accurately.

*John and Mary went 1o school on a big yeliow bus.*

Child can cut on a straight line.

(12 inches)

Child can cut on a.wavy line

(12 inches)

bt et i g e e e e s PR

(100%)

c 2. Child can reprocuce a given geometric
form. (4.0ut of-6)

(100%)

(100%)

C 12, Child can racite a simple nursery rthyme
accurately from memory. {100%)

~ ‘ LEVEL IV VISUALMOTOR .-
A '

1. Chiid can-draw a.solid lina from left 1o right
when given yisua! direction. (100%)

(' *Draw a straight line from left to right
connecling the two dots:*

——— g,

—— i

—— — ——

———

o




LEVEL IV VISUAL VERBAL

4 . 1. Child can give at least four characleristics
& of a given object. (100%)

; . 2. Child can descride feelings of the person

: porirayed in a given picture. (100%)

7. Child eaf gasciibe ihe spatial relationship
among several iloms behind or in back of;
‘beside or next to; between or in the middle_
of critoria, (100%) 3

’ LEVEL IV AUDITORY MOTOR

. 2. Child can 1ollo_w oral directions which include
the items fomavd/backward, on fop, above,

. below, inside, outside, lefi,, right, between  or
: ‘ . the middle. (100%) .- .
o 4

3.  Citiic can, when given oral directions move
from left 10 right by drawing solid, bicken,
and/or dolted lines. {100%)

LEVEL iV AUDITORY VERBAL

2.  Child can retell an orally presented story using
. complete senterzes. {100%)

——— o an o

. DRAW A PERSON

Ask each child 10 draw themselves: from head 1o
1oe. (Page 16;

ot £ h ot et s e m s n i or s mrteann.




Ttem 5
Child can name a given basic shape,
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Item 6
Child can name numer.
out.of sequence.
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als 1 throu‘gh 10 when
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Child can idenrtify liken
Chiild will mark X on items alike,

ess in pictures, letters, words and numerals,

¢

© e

> Frhrenee




Level m Visugl

- d b,

‘Child can-identify
will mark X on ite

differences in pictures,
in that is different.

¢

letters, words and numerals, Child

s

ol »)
[¥e N




fovelllT Verbal 7.

Child-can-deecribe the activit

¥ in a simple action picture
with a simple sentence.,




——
\
iLvgiiii Fine Motor 12, ‘ {]
-
[T} Y . - 5%~ o PR K 1) 3‘
Cliild ean draw aline Detweeri-the two paralle] lines, |

»

——
| -
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Levél T _Verbal 103, &b,

a. Child can arrange a'set of pictures in sequential order.

b. Child can tell what is happening in each picture,

a7

-12-




Vevel 1V _ Visual Motor

1. Draw astraight line from left to right connecting the two dots.




o e St

@ Level IV Visual Motor

2. Child can reproduce a given geometric form.

<

AN
N
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\

Leve! 1V Visual Motor

1. a.h. Ask the child to cut the wavy line and the straight line,

-15.

160
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Diaw A Person

Ask the children to draw a picture of themselves with the frame. All children
being tested could be asked to do at the same time.

-16- 101
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.

{

Explore and describe materials.

2. Extend, complete, and describe patterns.
; 3. Sort, classify, use words to lzbel.
5 4. Explore, describe arrangements of
; objects.
i 5. Child demonstrate conservation of number.
} | 6. Compare properties, describe likenesses
1 and differences. :
7. Count through 10, recognize numerals
match appropriate quantity.
8. Compare length, volumes, non-standard
units.
9. Organize dats in a systematic vay to
discover pattetns. (Graphing)
’ l -
i 10. Extend concept of number by adding £
' subtracting. J
!
! 11. Apply the concept of number to patterns.
; —
- i l Develop understanding of the structure

of the base ten number system.
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l.  Maintain.balance left/
.__right foot (5 sec.)
NZ) Balance beam (forwards-
backwards-sidewvays)
3. Callop = 30"< 12" path | T
@ Hop forward 107 each foot
5. Throw ball ~- hit target
' (3 of 4) .
6. Throv bean bag in
—— . vastebasket
) 7. Catch 8" ball 6' away
| ‘ (3 of 4) :
‘ Ez) Toss 8'" ball - catch '
first - bounce (Z of 3)

9. Kick moving ball 6"

10. Fold 9 x 12 paper 1/2
and 1/4 .

Ql} Draw line betwes2n 2 lines
’ 3/8" apart

12.  Copy square, triauglz, X

13. . Skip forward - 20°'

l4. Child can write first name
in manuscript using

lover case. ]_ﬂ 6
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Ti. Child can identify absurd
| elements in a picture.
L
T2. Child can drav picture
showing their ending of
orally presented story.
T3. Child can drav picture

shoving main idea of
orally presented story.

Match pictures to key
pictures. ;

Outline items regardless
of size (€ of 10)

Form figures from dot
clues.

——— -

*—

letter from a group of ‘
symbols.,

J 4) Visually discriminate
‘ objects
J 5. Piece together 12-]4
piece pyzzle. o
| J 6. Match leeter to correct
' letter from 3 !
| 7.  Match numeral to correct !
| ! numeral from 3 :
n ; I i | 8. Child can recognize first
i | name in lower case I
| l | letters.
| , i T9. Child can recognize i
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Name, describe object from
sound.

2. Retell story with sentence
from listening.
3. Name seven wuembers of class
4. Hear a story then identify
four workers in coemon.
5. Given a word, respond
vith syn. )
6. Hear rhythmic phrase and
supply correct pattern.
7. Hearwpoem or story,
describe feelings.
T8. Child can dictate aake-
"believe story
T9. Child can dictate story
describes a real event.
T10. Child can identify the

word or phrase omitted
from a repeated sentence.
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Name object - give &4 -
characteristics

. 2c. Look at picture - describe
§ feelings - end_ (sentence).
$43c. Use descriptive terms
size, shape, sound, etc.
4. Identify and use opposite
terms,
Sc. Use word NOT in sentences
6. Use stngular and plural
forms of verbs. -
7c. Describe spatial relstiomr
ship betveem items.
T8. Child will be able to select

specific letter named by.
the teacher.

o
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Draw solid, dotted lines
from visual direction.

2¢)

Reproduce geometric forms
4 of 6

3.

Child can outliﬁe 4 different
shapes even vhen other parts
are added, 4 of S times.

Child can cut straight and
wavy lines and distinguish
vhere to cut (approx. 12 x 2)

T5.

Child will be able to frame

a vord within a printed
sentence. {
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Child giVe coaclusion to
- orally presented story
5 T2. Child retell details about
orally presented sentences.
T3. Child tell main idea of
story presented orally.
T4. Child tell 3 similarities
about odbjects.
T5. Child tell 3 differences
between given objects.
T6. Child sort objects into
. *  categories with given
properties. . :
T7. Child identify one article
different from the set.
I8. Child tell why article mot
belong in set.
T9. Child recsall 3 step sequenc
from oral selection.
T10. Child verbalize outsome
of described sitistion.
Tll. Child can orally {dentify
cause /effect relationship.
from & picture. .
Ti2. Child can orally {dentify.

cause/effec relationship
from story.

T

Child can orally identify
cause/effect relationship
from &n-event.
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l.  Supply ending to a story.
- 2. Recall four (4) details
. clothing vorn
L. 3. Recall four (4) details
i in ‘a picture.
T4. Child can identify
illogical element in
a picture.. ’
5¢. Repee* four (&) letters,
numbers, words in sequence.
. 6c. Child can repeat by writing
] series of 4 letters, numder
words in sequence,
7. (No objective)
| 8c. Pantomine, verbalize, or
— illustrate story heard.
L T9. Child determine if picture
N is real or make believe.
> T10. Child determine if story
) read orally is real or
— make believe.
o Tll. Recall position of objects.
. Ti12. Follow five (5) directions
- - in sequence. ‘
- Tl3. Recall in correct sequence
—t——t e - -a 4-step activity.
Tl4, Child can supply words - -
make sense .~ senlence
TIS. Child will identify a

) spoken word.

printed word for given j

LN . <
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Ti.

Child can identify and
name at random letters of
alphadet.

T2.

Child can hear and.name
the letter for the
begging con. sound,

3.

Child can hear and write
the letter for beginning
con. sound. .

Th.

Child can hear and name
the detter for final
con. sound.

TS.

Child can hear and write

the name of the letter

of final con. sound.

T6.

Child will differentiaste
a line of printed vords

from a sentence.
120




20-52

Appendix K1-D

hapter 1 Elemen ional Plan m




o ‘ CHAPTER 1 ELEMENTARY EDUCATIONAL PLAN SUMMARY REPORT

SChHoO0L ) DATE

1 4
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K-1 Transition Program
Parent Contact Summary
1987-88

Naine

Center

Please record the date type of contact (i.e., newsletters, conferences, open houses, etc.) and the

:,41

: number of parents or guardians contacted during the 1987-88 academic year in the spaces below.
Number of Parents
: Date Type of Contact Contacted
ﬂ(:,:“ T ¢
?J
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. K-1 Teansition Parent Follow Up Questionnaire
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K-1 Center.

Lo DES MOINES PUBLIC SCHOOLS
@ K-1 TRANSITION PROGRAM
’ PARENT FOLLOW UP QUESTIONNAIRE

As parents who were directly involved with the K-1 Transition Program, the Des Moines
-District is interested in your views of the program. Please answer the following questions as
completely as possible and return the Qquestionnaire 10 the Depariment of Evaluation, Research,
and Testing in the envelope provided. There Is no information included on the Questionnaire to
identify you directly and your answers will be confidential.

1. What changes have you seen in your child since he/she began the K-1 Program?

‘0

2. What are'the strengths of the K-1 Program?

e e i

3. What are the weaknesses of the K-1 Program?

4. What changes would you like to see in the K-1 Program?

‘ Thank you for your comments. They will be used to help provide quality programming to
. -meet the needs of students.

1987-88
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INTRODUCTION
Program Description

Philosophy and Goals

-~

The underlying philosophy behind development of the reading/writ.c; L3b program is that reading

and writing are integrated processes based on language development. Students are therefore given
opportunities to participate in an integrated language process involviriz; .~ading, listening, writing and »
speaking. These language processes are actlive and are to be whole, fiictional and meaningful,
Higher order thinking skills are 1o be developed within th.ese processi”. "+ students are encouraged to
le.arn to write in two ways: (1) by writing; and (2) by reading good wriling.
Six goals were identified for the reading/writing program during the +¢37-88 school year. They-
were:
(1) Lab students will show inlwprovement in reading/writing achievement;
(2) Administrative stati for the Dés Moines Plan will participate in the d:avelopment of
criterion referenced tests 1o be implemented as a measure of G: o« ih for students in
the program;
{3) Comprehension, word analysis and vocabulary strategies wili Le wvaluated and
révised as needed by staff;
{4} -inservice sessions Wil e designed to cnhancethe program ziui ;i -uvide for

professional and persc::al growth. Clessroom teachers will b« 2o the opportunity

v

to participate in inservice sessions;

(5) Reading and writing v:#ii be taught using an integraled appioach, and

(6) Computer-assisted instructicn wiil be implemented to suppert il L b program.

Inciryctional Model

The Chapter | programi is he instruclional inodel used in the reading'....ing labs. This model
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includes small group instruction, diagnosis, mastery learning approaches, individual educational plans,
highly motivational supplemental curriculum (including manipulatives), coordination with cléssroom
teachers and district curriculum supervisors, parental involvement, inservice and support, computerized
recordkeeping and effective teaching stralegies.

Identification of students in need of additional instruction is assurred through checkpoints. The
tests are a check to see at what point students are mastering certain subjects for their appropriate grade
level. Thetests wfll be given in grades 1, 3, 5, 8 and 11. There were 41.3 full time equivalent teaching
positions in grades 1-5, 12.5 positions in grades 6-8; .and 4.5 positions in grédes 9-12. Atthe end of
the school year, 2,106 students were served in the reading/writing labs at the elementary level, 619
students were served at the middie school level (grades 6-8) and 152 students were se.ved at the

senior high level (grades 9-12).

Budget and Expenditures

The budgetary information for the Reading/Writing Lab Program for the 1987-88 school year was
provided by The Des Moines Plan Super\}ié:)r innO“cAt;)b—er. 1988‘: Figure FWV-71 below> indic;ates the
funds allocated and expended in the Reading/Writing Lab Program for various line tems included in
the budget. The total appropriation for the Reading/Writing Lab Program was $2,355,884.00. This
was provided through the following sources: Edu.cational improvement Grant, Dropout Preveriion,
Budget Review, Chapter:il, Chapter | and the district's general fund. The program abstract indicales
the allocations from each funding source to the overall Des Moines Plan. Due to the method in which
budgetary records are maintained it would have been an extremely time consuming task 1o determine

the allocation _to this program only from each separate funding source. Therefore, only the total

amount allocated is reported for each line item.
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Figure R/W-1. Budget and Expenditures Reading/Writing Lab Program *

Category Amount Allocated

Expenditure
Salaries $1,696,893 $1,405,473 ] :
Fixed Charges 222,756 222,756
Administration " 25,968 11,980
Indirect Costs 35,562 35,562
5 Parent Component 1,875 1,786
Evaluation 16,365 16,365 :
Software/Materials/Supplies - 110,950 78,948 f
Inservice . 54,920 26,786
(‘ Telephone C 1200 1388
Mileage 2250 1763 5
e -+ Lay Readers A 10,000 N 0
Computers 165605 251873
; Classroom Reconfiguration 11500 11,485
- TOTAL $2,355,844 $2,065,655

”'As reported by Des Moines Plan Supervisor, Oclober, 1988.

During the 1987-88 school year, $2,065,665.00 was expended to operate the Reading/Writing

Lab Prograrn. ‘This represents 87.7 percent of the amount allocated. The majority of the unspent

funds are eligible for carryover to be used during 1988-89. It should be noted that due to the

complexity of the funding mechanism and the system used fo maintain budget documents, laborious

' procédures were ﬁecessary in order to generate the budget information in the above format.




PROCESS AND PERFORMANCE OBJECTIVES
Elementary- Reading/Writing Lab Program
Obiective Il A1

During Ihé instructional year the coordinator will organize and maintain an accountability file and
provide copies of the data to support the evaluation of all objectives as documented by accountability
files mainiained in the-project-office and-the ‘Deparntment of-Evaluation;-Research; -and ~Tesiing:

Results

Duplicate accountébility files were maintained in .ghé Des Moines Plan Office and the Department of
Evaluation, Research and Testing during the 1987-88 school year. Periodic checks were conducted
during the school year to assure that data to evaluate program objectives were being collected. The
data were forwarded 1o t.he‘Depanm_ent of Evaluation, Researcyh and Testing at the end of the 1987-88

school year.

Objective 11 B2
By November 27, 1987, the elementary principals will have monitored, by classioom visits, the
activities of all lab teachers and classroom teachers to assure that lab students are receiving direct

reading instruction from the classroom teachers as well as from lab staff as documented by reports of

supervision of the lab program, submitted to the Executive Director of Elementary Education,

" Des Moines vi’&biic_échool, or to the Superintendent of Schools, Des Moines Catholic Diocese, by

3

December 4, 1987.
Evaluation Method
The Principal's Report of Des Moines Plan Supervision submitted by each building principal was
exarﬁined 1o determine evidence that lab students were receiving classroom as well as lab instruction.
-Results.
ks The Principal's Report of Des Moines Plan Supervision is an annual report submitied by elementary

principals in December to°document that Des Moines Plan lab students are receiving instruction from
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classroom teachers and that joint planning is occurring between classroom and Des Moines:Plan

teachers. A copy of this form appears in Appendix R/W, M-A. Documentation is gathered by principals

e

observing a regular classroom that includes Des Moines Plan students and by observing planning

sessions between Des Moines Plan and classroom teachers. The report serves the same purpose as

and was an outgrowth of the Principal's Report of Chapter | Supervision that had been completed by

giementary principals of Chapter | buildings for a number of years.

Several discrepancies were noted concerning this repoft during the 1987-

88 school year. They

B “were as follows:

(1) No report was submitted by the principals of five buildings. This occurred despite the fact that
: the Des Moines Plan Supervisor sent a letter to all elementary principals dated March 3, 1988 to remind

those that had not comptetéd‘the report at that time to do so;

: ’ (2) Atfour buildings, the purpose of the observation was apparently unclear as the principals at
. :(

*-——1hose"s:tes observed tatrelasses ralhier than regular classrooms; and

¢ {3) Observations were made after the specified date in eleven cases-in two cases, not until March

and April of 1988.

Given that some principals had not been required to submit this fom.x previously, L.e. principals of
.buildings not served by Chapter |, it is not surprising that the record of submission and accuracy for this
o _dqcument,was.not.as good. a's in previous years. -Steps-that-might be taken 1o i improve this situation
would include more detailed mslrucllons concernirg completion of the form and increased efforts to

\ follow-up in snuatnons where.the form is submitted inaccurately or not at all. In addition, a decision needs
1o be made as 1o the requirement for nonpublic school principals 1o be involved in this activity. It would
seem difficult for these individuals lo observe particularly the joint planning efforts between Des Moines
Plan and classroom teachers when the Des Moines Plan teachers no longer serve students from the

nonpublic buildings at the non-public school site.

4 Objetive 11l A1
? Paad

Al the end of the instructional year, lab sludents, grades 1-5 who have been enrolled in the pregram
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for at least 80 days will demonstrate an increase in the mean percentile rank from pre to post test on the
vocabulary and comprehension sublests of the lowa Tests of Basic Skills (ITBS) as @cumenled by
scores from fall and spring testing, submitted to the p}ogram evaluator at the end of the instructional
year. -
Objective |l A2
At the end of the instructional year, lab students, grades 2-5, who have been enrolled in the
" -~ - -prfogram for at least 80 days will de.monslrale a proficiency on the vocabulary and reading
comprehension subtests of the ITBS, such that the average gain in normal curve equivalents (NCEs) will
be at least 5.0 as documented by scores from fall and spring testing submitted to the program evaluator
al the end of the instructional year,
Obijective Uil A3
| &. Al the end of the instructional _ye.‘ar, lab students in grades 1-3, who have been enrolled in the

Program for at least 80 days will demonstrate a proficiency on the vocabulary and reading

e et

comprehension subtests of the ITBS, such that the average gain in NCEs will be at least 7.0 as
documented by scores from fall and spring testing, submitted to the program evaluator at the end of the
instructional year.

At the end of the instructional year, lab students, grades 4-5, who have been enrolled in the
brogram for at least 80 days will demonstrate a proficiency on the vocabulary and reading
comprehension syblesls of the ITBS such that the average gain will be at least 3.0 as documented by
scores from fall and spring testing, submitled to the program evaluator at the end of the instructional
year.

zvaluali h
Students in the Des Moines Plan Reading/Writing Lab Program at the elementary level complete

. the vocabulary and reading comprehension subtests of the lowa Tests of Basic Skills in October and

Aprilof each year. Raw scores for those students who compleled both a pre and post test are
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converted ultimately to percentile ranks and normal curve equivalents. The objectives in the proposal
specify various criteria for the NCE gain between pre and post testing by grade level.

Besulls
Tables R/W 1 and RW 2 present data that are necessary to evaluate objectives Ill A1 to Il A4,

Narrative pertaining to these objeciives follows the tables.

Table R/W-1. Vocabulary and Reading Comprehension lowa Test of Basic Skills Grades 1-5

- -~ (Percentile.Rank).

- Vocabulary ) ing Compr i
’ Gade N Pre  Post Gan N Pre  Pog  @Gan
1 384 34 . 32 -2 384 LI 31 +21
2 388 20 28 +8 388 17 28 +11
. 3 209 21 27 +6 204 17 28 +11
4 183 24 30 +6 183 25 28 +3
5 64 22 24 +2 64 20 26 +6

O ‘ 13“1
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Table RW-2. Vocabulary and Reading Compre hension lowa Test of Basic Skills Grades 1-5

(Normal Curve Equivalents)

¢

Yocabulary Beading Comprehension
Grade N Pre  Post Gain N Ere Post Gain
1 384 412 40.5 -0.7 384 226  39.4 4168
2 388 323 376 453 388 295 377 482
= 3 209 331 373 442 209 29.9 379  +8.0
4 183 351 387 435 .183 356 378 422
" 5 64 332  35.2 +1.8 64 326 365 439
- 2.5 844 332 37.6  +4.4 844 31.2 377 465
- 1-3 981 360 387 427 981 269 384 4115
4.5 247 34.7 378  13.1 247 348 375 427
Besulls

Students demonstrated an increase in the percentile rank at all grade levels excepl grade 1 where
the percentile rank declined 2 units from the pretest {o the post test. It is.in.teresting lo note that the
fargest increase in percentile rank occurred in grade 1, the same grade at which the largest decline
occurred in vocabulary.

The criterion in Objective Il A? states that students in grades 2-5 will achieve an average gain of 5.0
NCE units on the'vf)cabulary and reading comprehension subtests of the lowa Tests of Basic Skills. The
Normal Curve Equivalent (NCE) scale is similar to the percentile scale except that it is an equal interval

scale meaning that the distances between units are the same. This allows for the process of averaging

___». of scores which is not feasible with percentile rank scale as the distance between units is not equal

throughout the scale. A weighted average gain was computed due to the difference in the number of
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students atthe varous grade levels. In vocabulary, the weighted average NCE gain for grad‘es 2-5was
4.4 compared o a criterion of 5.0. In reading comprehension, a gain of 6.5 NCE units surpassed the
established criterion.

The criterion in Objective Il A3 for the weighted average gain for grades 1-3 was 7.0 NCE units for
vocabulary.and reading comprehension. Students who completed pre and post tests al these levels
showed a weighted average NCE 9ain of 2.7 in vocabulary and 11.5 in reading comprehension. These
sesults indicate a considerable discr'epancy in the amourit of gain demonstrated by students on the
vocabulary and reading comprehension subtests at these primary grade levels. This is 2 continuation of
the same pattem that has occurred at the primary level for a period of several years and may resu!l from a
ditierential emphasis in the two areas or may be a function of different rates of learning in the two areas
that are typical of students at this level. #t should be noted that gains for the two subtests tend 1o
become more similar as ghe age of the student increases.

The_crilerion for the weighted é;/erage gain expressed in Objective Il A4 for grades 4-5 was 3.0
NCE units for vocabulary and reading comprehension. The weighted average gain was 3.1 in

vocabulary and 2.7 in reading comprehepsion.

Objective fil AS
At the end of the instructional year, lab students who have been enrolled.in the program for at least
80 days will demonslrate an increase in their holistic writing scores as documelted by writing scores from
September and May submitted to the program evaluator.,
' Besylls
Information pertaining to pre/post holistic writing scores for Writing to Read students may be found

L)

in a separate document pertaining {o the Writing to Read Program.
Obiedlive il A§
At the end of the instructional yea}, lab students who have been enrolled in the program for at least
80 days will have a working knowledge of the wriling process as documented by a minimum of ten

wriling assignments for each student on file will: the Iab teachers.
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valuati h | ¢

] Ouring the 1987-88 schoo! year, lab program students were given instruction in the process oi
writing. To demonstrate proficiency, students were to complete a minimum of {en writing assignments
which were evaluated by the lab teacher and then placed on file for future-reference.

Besulls

Documentation indicating the number of writing assignments was received from 30 of the 41

elementary buildings. The lack of an appropriate reporting form for this objective was the
Yoo probable cause for eleven buildings not submitting the proper documentation concerning writing
: assignments. Cf the 1,375 students reported to be enrolled for 80-days or more, 777 (56.5 percent)
. completed at least ten writing assignments. Objective Il A6 stated that a minimum of ten writing
assignments were 10 bﬁe oombleted by each student. With no other crijerion,suggested.jhis.bbjegiive.
' 7was not achieved. '
| ive lll A7

At the end of January 1988, lab students who participated in the Writing to Read Program during the
second semesler of their kindergarten year (1966-87) and during the first semester of their first grade
2 year (1987-88) will have wriling assessment scores that are, on the aver‘::zge, grealer than scores for a

~conlrol group as documented by prelest scores (January 1987 ) and post test scores (January 1988) on

file in the Writing to Read office.

R

Objective Il A8

Al the end of January 1988, lab sludents who participated in the Writing to Read Program during
the second semester of their first grade year (1986-87) and during the first semester of their second
grade year (1987-88) will have writing assessment scores that are, on the average grealer than scores

for a control group as documented by pretest scores (January 1987) and post test scores (January

S e P TUEON

1988) on file in the Writing to Read Office.

Results

Information pertaining to writing assessment scores for Wriling to Read students may befoundin a
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7 separate document. ¢

Al the end of the instruction year, 65 percent of the kindergarten lab students in the Writing to Read

- -Program will be at or above Waupun {Strategies in Early Childhood ) Level 4 as documented by Waupun

“ information on file in the Wriling to Read Office. ;
* yaluation method

” Kindergarten stu;iengg in the district follow an early childhood sequence of objectives known as

;\) Strategies in Early Childhood Education that were developed in Waupun, Wisconsin. A student is said

- lo-have completed a particular “level” if mastery of the lea;ning objectives associated with that level has

occurred. Writing to Read teachers kept records on students indicating the fevel completed by the end

of the year in the Strategies in Early Childhood program,
@ ' Besults

F; ) Table R/W 3 indicates the percent of kindergarten Writing to Read students who are also served by

the Des Moines'Plan that achieved level 4 or above as determined by the Strategies in Early

Childhood (Waupun) objectives.

Table R/W-3. Strategies in Eary Childhood (Waupun) Kindergarten Students in

Writing to Read and D.M. Plan 1987-88

School 7 Number of Number of
Students Students >Level 4 Percent
Edmur;ds 17 07 411
Longfellow 20 18 80.0
McKinley 18 13 72.2
Moutlton No kindergarten students in Writing to Read Program.

“. TOTAL 55 T 36 65.5
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As indicated by Table R/W-3, 65.5 percent of the kindergarten students who panicipate'd in both

the Writing to Read Program and The Des Moines Plan achieved level 4 or above on the Waupun

Str ategies in-Early Childhood Education sequence of objectives. It should be noted that two of the
three Writing to Read-centers enrolling kindergarten students surpassed the indicated criterion of 65
percent. Aithe othercenter, 41.1 percent of the students had mastered level 4 at the end of the year,

Obiective lil A1Q

At the end of the instructional year, 80 percent of the nonlab kindergarten students in the Writing to

Read Program will be at or above Waupun Level § as documented by Waupun information on file in }he

Writing 10 Read Office.

valuati h

Besults
Table RW 4 indicated the percent of kindergaiten Writing to Read students who are not served by
the Des Moines Plan that achieved level 5 or above as determined by the Strategies in Early Childhood
objectives.
Table R/W-4. Strategies-in Early Childhood (Waupun) Kindergarten-Students in

‘Writing to Read Only 1987-88 )

School Number of - Number of Students
Students >level § Percent
Edmunds 54 30 55.6
Longfellow . 17 17 100.0
Mckinley 22 10 45.5
Moulton No kindergarten students in Writing to Read Program.
93 57 61.3
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Table.R/W-4 indicates that 61.3 percent of the kindesgarten students who received insfruction in

the Writing to Read lab, but who were not served in the Des Moines Plan attained leve! 5 in the
Strategies in Early Childhood sequence. Atone cenler, Longfellow, it was reported that all students in
the Writing to Read Psogram achigved level 8. Lesser numbers of students achieving the specified

criteria at the other two centers caused the total number of students reaching this level 1o fall below the

80 percent criterion.
‘Objective Il A11
During the instructional year, 80 percent of the first grade students in the Writing to Read Program --

will complete ten instructional cycles on the computer and in the work Journals as documented by class

profile sheets; submitted to the Writing to Read Office at the end of each Ssemester.

SR - "”I'.’.x".' T T o fE!a!uaﬁ_Qn;Mﬂbm:' o T T

Students in the Writing to Read.Program may corﬁplete up ‘o ten instructional cycles in the Wiriling

{o Read Program. Lab teachers recorded the date of completion of each cycle on a class profi!

BResults

~able R/W-5 indicates the number of students at each WTR center that completed ten instructional

e sheet.

cycles.

Table RW-5. Computer Instructional Cycles Writing to Read Program

First Grade Students1987-88

School Number of Number Completing
Students Ten Cycles Percent

Edmunds 25 6

24.0
Longfellow 14 1 7.1
McKinley 12 0 0.0
Moutc, 2 0 .00

80 4 8.8
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This objective was not achieved. Of the eighty first grade students enrolled in the Writiﬁg {o Read
Program, only-7 or 8.8 percent completed ten instmqtional cycles. Attwo centers, McKinley and
Moulton, no students completed all ten cycles.

Objective [V By

By September 18, 1987, lab teachers will have selected students, grades 1-5 as documented bya
fist of students (by grade level) who were selected for instruction and the rank order checklist, submitted
*" " tothe program c‘oé'r.dina’tor with September accountability data.

Evaluation Method
The Des Moines Plan was not officially implemented until January of 1988 following the initial
administration of checkppin@sr.. However, as staff *w_as,hired.at.th‘e.beginning of-1987-88;students weré
;e;le_z;:ted 16r iﬁsiruction bése;a on criteria established for identification by the Chapter 1 Programs. These
\‘ -criteria were established with the idea of being able to rank order students starting with those "in
- greatest need" of assistance. Students were then selected.in rank order until classes were filled.
Teachers completed a Des Moines Plan Pupil Enroliment Form for each student as he/she was selected
for the pragram. The information on this form was entered on-line to what had been referred to as the

. "Chapter | database,” now expanded to accept student records from all buildings.

z An initial set of class lists were produced from the database on November 17, 1987. Table R/W-6

shows the number of students that were originally identitied at each center by grade level for the

reading/writing labs.
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Table R/W-6. Number of Students Served Des Moines Plan Reading/Writing Labs
(Elementary)
Building 1 2 3 4 5 Total \
Adams 5 13 10 11 5 44 .
All Saints 7 2 3 1 2 15 :
Brooks 15 20 10 0 0 45 :
Cattell 15 . 15 4 7 3 44 i
Douglas 6 7 0 Y V) 13 ' ;
Edmunds 25 24 11 16 5 81 -
Findley 10 10 4 4 11 39
Garton 20 16 7 2 3 48
Granger 22 23 17 6 0 68
Greenwood 7 18 8 4 3 40
Hanawatt 7 8 8 4 3 30 - :
Hillis 15 10 13 . - 6 -6 59: - -t
--Strdohn- - - 5 . 3 3 0 0 11 .
Howe. 10 - 28 6 5 1 50 f
Hubbell 4 .11 0 0 0 15 .
Jackson 30 - 20 10 13 0 73
Jefferson 6 6 1 1 0 14
King 49 31 0 0 0 80
Lornglellow 9 24 15 10 7 65
Lovejoy 4 4 3 0 0 11
Lucas 24 18 25 10 7 84
Madison 17 16 10 1 3 47
Mann 13 3 2 9 0 27
McKee 11 6 2 5 2 26 -
McKinley 15 11 8 10 5 49
Mitchell 5 4 9 6 0 24
Monroe 0 0 15 7 3 25
Moore 6 11 9 12 6 44 :
Moulton 33 33 15 20 12 113 .
Oak Park 13 14 17 3 1 48 i
Park Ave. 7 13 7 9 0 36
Perkins 0 0 24 20 1 45
Phillips , 12 12 6 10 4 44
-BL-Hill ‘0 2 6 14 0 22
Rice 22 23 0 0 0 45
Stowe 13 31 7 13 5 69 .
Studebaker 1 6 6 0 0 13 -
—Wallace- i3 1R} 10 8 0 42
' Watrous 3 7 1 3 0 14
i - Willard 22 10 5 0 0 37
3 Windsor 7 17 4 8 4 40
Woodlawn 10 15 2 7 2 36
o Wright 15 8 4 8 1 36
T . TOTAL 533 564 327 273 105 1802




16-70
) [ 4
As can be seen from Table R/W-6, 1,802 students were initially identified for participation in

Des Moines Plan Reading/Writing Lab classes at the elementary level. A full time teacher according to
5::‘ the program proposal could serve bétween 45 and 55 students.
i Efforls are currently being made 1o develop a a revised Des Moines Plan enroliment document that
will reduce the amount of data entry that currently is performed by Des Moines Plan clerical staff. This
step:should allow for generation of initial class lisis in a much more timely fashion. This objective was
-achieved as the actual process of student selection was completed by the specified date.
Oblective 1V B2
Durning the instructional year, lab teachers will develop anc’ maintain an IEP for each student

-p.....‘.»« — e

. “receiving lab instruétion-a as documented by IE Ps on'file with the 136 teachers.
- valuation Meth
( - Des Moines Plan consullants examined Individual Cducational Plans during-visils 1o program sites.

At the end of the first Semester, the consuliant initialed a form entitled "Des Mcines Plan Educational

Plan Summary Sheet* vhich indicated that each IEP had been examined and was properly written.
: Results
Individual Educational Plans were developed and maintained for each Des Moines Plan student.
The educational plan included a listing of objectives fo be introduced 1o each student and various
teaching strategies that will be employed. Asindicaled above, De

s Momos Plan consultants monitored
the existence and compleleness of these documents.

Objoclive IV
During the instructional year, lab teachers will instruct 45-55 students for 25-30 minules daily as
documen!ed by lab schedules, submitted to the program coordinalor by Septomber 18, 1987, and
: - resubmilted each time a schedule change is made.

by ‘ ‘ Evalyation Method

‘Lab teaching schedules were submitted by alt Des Moines Plan teachers as classes began in mid

‘September. Revisions were submitled as necessary during the school year.
B \)‘
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Report of Des Moines Plan Supervision. (See Objective It 81 for a discussion of this document).

Besulls '
* . Lab teaching schedules indicated the lab teaching times and number of students served in each
r group. Other information appearing on the schedule included the time that direct instruction is provided ~
s by the classroom teacher in the same subject area and the time that the lab teacher and classroom ‘
‘*’ !eaéh’er engage in planning sessions. The schedules indicated that lab classes met from 25-30 minutes
per session and that a full time teacher served from 45-55 students as specified in the objective. Group ) ‘-
‘ ) sizes ranged from 110 8. Much of the information on the schedules is verified at least once during the
~ year when the building principal conducts the observations necessary to complete the Principal's
DY

" 'Bytheend o the first semester, lab teachers will have personal conferences with the 3

[OR——

‘ r. ,éqren!yguard/hns of at least 80% of the total number of lab sludénls. grades 1-5, who have been
g enrolled in the pro;qram for at least 20 days. These conferences will be conducted at the homes of, or at
places selected by, the parents/guardians as docurnented by atiendance/parent contact reports,
submilted with Jahuary accountability data to the program coordinator, program evaluator and building
principals.
Objective IV BS

By the end of the second semester, lab teachers will have had personal conferences with the
Parents/guardians of at lnast 80 percent of the total number of lab students, grades 1-5, who have been
enrolled in the program for at least 20 days during the second semester. These conferences will be
conducted at the homes of the parents/guardians, at school or by telephone as documented by
attendance/parent contact reports submitted with May accountability dala to the program

L. . -Coordinalor, program evaluator and-building principals. B

* Evaluaion Method
'. . + Des Moines Plan teachers completed a presiugged “Attendance and Pareid Contact Form" at the

end of each semester. The form indicales the days possible for altrndance during the semester, the
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| days altended:and the number of hoime visits and personal contacts made by the teacher to the parents

of each student. The forms are scanned by Mid lowa Compu*er Center, the information becomes a part

of the database and summary reports are produced which allow for evaluation of these objectives.

: Besulls
' Table R/'W-7 provides the data necessary to evaluate objectives IV B4 and IV BS5, both of which

. concern contacts with parents of studenis in Des Moines Plan labs.

Table R/W-7. Contacts with Parents Des Moines Plan Reading/Writing Lab Students
Grades 1-5 1987-88

First Semester Second Semester
i,m_ ———Grades- Nz PercentTTTTTTTT Gl T TN ‘Percent™ " Total ..._
PO Contacted Contacted Contacts  Contacted  Contacted Contacts
b . 15 1908 82.8 2423 2164 83.4 2475
. (.‘ : .

During the first semester, objective IV B4 specifies that Iab teachers will have personal contact with
the parents of 80 percent of the sludents enrolled for a period of 20 days ormor  Personal contact
\ implies a face to face contact between the parent and teacher through a home visi by the teacheror a
) visit 1o school by the parent. Telephone calls made or letters sent to the home do not count as personal
conlacts during the fall semester. During the first semester, parents of 82.8 percent ¢f the

Reading/Writing Lab siudents were contacted, thereby surpassing the established criterion. Obijeclive

IV BS also specifies that parehts of 80 percent of the sludents enrolled 20 days or more during the

e e

second semester will be contacted personally, but allows telephone calls made to the homie 1o be

% counted as parent contacts. During the second semester, according to Table R/W 7, par=nts of 83.4
percent of the Reading/Writing Lab students were contacled also surpassing the crilerion of 80
percent. The table shows a total of 4,;338 contacls (2,423+2,475) made during the year to parents of
C . lab students. This would seem to represent a continuation of the long existing trend in the district's

Chapter | programs of maintaining a high level of contact with parents of lab students. Objectives IV B4
and IV B5 were

.
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achieved. ¢
Objective IV B
By October 2, 1987, lab teachers at each building will have submitted the name of a parern to be a

representative on the District Parent Aadvisory Council as documented by parent names, submitted to
the Des Moines Pian Supervisor.
; Besults

Alist of representatives fo the Chapter Des Moines Plan District Parent Advisory Council was
7eceived by the Depariment of Evaluation, Research and Testing on March 10, 1988. The list itself was:
not dated, making it impossible to determine when it was developed. The list contained names,
Y addresses and telephone numbers of 59 building reprasentatives and 3 corﬁmunity representatives. it

——— .shouId:b‘e:note‘d:lh‘atfwhu_l.e:soma-buudmgshaa'“é‘number'o!*representativeS'listed;'a‘total'of‘tén‘ o
; .

. . elementary dbui'dings were not represented. -In as much as the intent of this process objeclive was to

3

have representation on the council from each atiendance center involved with The Des Moines Plan,

{

this objective was not aciieved.
Obietive IV B7
During the ::nstfuclional year, Writing to Rlead teachers will schedule and instruct students in the
Witing to Read Center for one hour daily as documented by classroom and lab teachers’ daily
schedules, submitted to the Writing to Reac Coordinator.
valyati
Schedule forms were éubmitted by each Writing to Read lab teacher.
Besultg

Schedules submitted by teachers providing insiruction 1o students in the Writing 10 Read labs

o indicated that such instruction was previded for a period of ono-hsur on & daily-basis. This compares to

the one half hour of daily instruction that is the norm for the regular Des Moines Plan Iab class session,
@ :

At the beginning of the instructional year, Writing to Read teachers will provide orientation for
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-students one week prior to full-time attendance in the Writing to Read Centers as documerfted by
teacher.lesson plans submitted to the Writing to Read Coordinator at the end of the first month of the

instructional year.

Evaluation Methog
Writing to Read teachers submitted copies of lesson plans for the period during which an orientation

fo the program for students was held.

R -

Besults
Lesson plans submitted by Writing o Read teachers indicated the occurence of orientation
- sessions at all Writing to Read Centers. According to the lesson plans, the sessions involved an
¢

explanation of the rules for the lab, sharing materials, care of equipment and hands on practice with the

e COMpUler-equipment—This-objective-was-achieved:—— -
N Y . Obiedlive IVB9
@

During the instructional year, Writing 1o Read teachers will maintain a file of samples of students’

writing as documented by dated weekly samples of each students’ writing on file with the Writing to

Read teachers.
Results

‘ Weekly samples of students’ wriling were maintained in each Writing 19 Read Center. The

Des Moines Plan consultant working with the Writing 1o Read Program monitored the existence of the

writing samples regularly dl:nging visits {0 each center.
Objective IV B1Q
During the i,'rs!mctional year, the Writing lo Read assistant will monitor children at the compulter,
work Journal, and listening stations as documented by teacher lesson blans on file with the Writing to
. -Read leachers;
Results
N ‘ The Des Moines Plan consullant for Reading/Writing that worked specifically with the Writing to

Read Program igpdded that individuals were not specifically hired to fill the position of Writing to Read:
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assistant. Instead, a building associate or other individual such as a volunteer was often uset o assist
‘feachers in the Writing to Read lab. While #t appears these individuals were useful in assisting the WTR
teachers with a variety of lab activities, this objective should be modified if persons will not be specifically
designated to occupy the positioq of Writing To Read assistant,
Ql o Io ! !| E l
Near the end of the instructional, year a parent survey will be conducted by the program evaluator as

documented by a summary of responses oblained from & parent survey conducted by the program

- evaluator, . . )

Evaluation method

During the 1987-88 scheol year, the parent survey that had been used for a number of years in the
?

Chapter | Program was completely revised. This was done in response {o a recommendation made in

e e a—

N‘ ‘ ihe~1986—87 “F;%Aeport of Evaluation fgr éhapter | Rea;iﬁg and Mafhemat‘ic; Programs.‘.“This o

recommendation suggested that a more comprehensive questionnaire be designed that would

hopetully not only be a better instrument for gathering information from parents about their perceptions

. of the new Des Moines Plan, but would also yield a better rate of return than had been experienced in
the past.

. The seven ilem revised instrument, a copy of which appears in Appendix R/W,M- Bwas sent 1o a 10
percent random'sample of parents of all Des Moines Plan lab students on April 15, 1988. Three
hundred eighty five questionpalres were sent out via U.S. mail, 61 or 15.8 percent of which were
returned. While this represents a slightly better rate of return than had been experienced in revious
years, it is nonelheless insufficient for making generalizalions to the population of Des Moines Plan

parents. Resulls of the survey are summarized in the tatements below with the qualification that

generalizations cannot bé made from the respenses of this sample to the population at large.
Resulls
) ‘, - Forly five of the 61 respondents (73.8%) agreed or strongly agreed that they were

salisfied with information they had received about the Des Moines Plan,
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- The process for selecting students for participation in this program satisfied 36 (61.'1%) of the
59 parents responding to this question. Thirteen (22.0%) were not satisfied to some degree.

= Of the various ways in which parents are contacted by Des Moines Plan lab teachers, 64.0
percent of the respondents preferred scheduled conferences. at school with The Des Moines Plan
teacher. Only 2 (4.0%) indicated preference for heme visits by the teacherwhile 9 (18.0%) preferred
telephone calls.

- Thirty-one respondents (67.4%) felt that letters provided the best avenue for obtaining
information about the District Parent Advisory Council and its activities.

= Over one half (56.3%) of the respondents felt that brochures and information about leaming
activities for use at home would be the most useful items that could be provided through the Parent

Advisory Council,

Allhough the return rate in umproved slightly from’ that in prevuou° years (using Chapler ! surveys). the
number of retums via U.S. mail was still far from that necessary 1o allow for generalizations 1o be made
from the sample to the population. This is unfortunate as costs are involved in designing, printing and
mailing such an instrument. Given this situation, it would seem feasible 1o consider giving parents an
opportunity to complete this survey during conference time as many participale in this activity. This
‘would increase the response rale and could be set up In a way that would &till ensure anonymity of the
respondents.

PROCESS AND PERFORMANCE OBJECTIVES
Middie School Reading/ Writing Lab Program
‘ Objeclive 11 B

During the instructional year, the coordinalor will organize and maintain an accountability file and
provide copies of dala o support the evalvation of all objeclives as documented by accountability fites
maintained by the prograrm coordinator and the Deparltment of Evaluation, Research and Tesling.

BResulls

Duplicate accountability files were maintained in the Des Moines Plan Office and the Department of
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Evaluation, Research and Testing during the 1987-88 schoo! year. Periodic checks were éonducted
during the school year 10 assure that data to evaluate program objectives were being collected. The
data were submitted to the Department of Evaluation, Research and Testing at the end of the program
year. .
At:the end of the instructional year, lab students, grades &-8, who have been enrolled in the

Pr.jtam for atleast 80 days will demonstrate ar increase in the percentile rank from pre to post test on

- the vocabulary and comprehension subtests of the lowa Tests of Basic Skills (ITBS) as documented by.
accountability files maintained by the program coordinator and the Depariment of Evaluation, Research
and Testing.

Objective il A2

At the end of the instructional year, lab students, grades 6-8 who have been enrolled in the program

h

subtests of the ITBS, such that the average gain in normal curve equivalents (NCEs) will be at least 3.0
as docuniented by scores trom fall and spring testing, submitied to the program evaluator at the end of
the instructional year.
Evaluation Method

Students complete the vocabulary and reading comprehension subtests of the lowa Tests of Basic
Skilte-In October and April of each year. Raw scores obtained by these students are ultimately
converted to percentile ranks and normat cunve equivalent (NCE) scores. Objectives Il A1 and Il A2
specity criteria for‘lhe gain in the NCE score between pre and post lesting.

Besulls

Tables R/W-8 and R/W-9 present data that are necessary to evaluale ohjoctives HI' A1 and 11 A2,

Narrative pertaining lo these objectives follows the tables,

aZQna;.least-QQ Qay.s.wil[.dgnaonstrqge.a,prgl[qien,cy.on the-vocabulary-and.reaiting comprehension... .




24-78

Table R/W 8. Vocabulary and Reading Comprehension lowa Test of Basic Skills

Grades 6-8 {Percentile Rank)

Yocabutary Beading Comprehension
Gade N Pre  Post Gan N  Pre Post Gai
6 142 29 30 +1 142 22 26 +4
7 135 29 25 -4 135 22 23 +1
8 134 22

27 45 134 19 21 . 42

Table R/W-9, Vocabulary and Reading Comprehension lowa Test of Basic Skills

Grades 6-8 (Normal Curve Equivalents).

Vocabulary - Beading Gomprehension
Crade N Bre  Post Gain N Bre Post Gain
6 142 38.2 39.2 +1.0 142 33.9 365 426
7 135 38.0 36.0 -2.0 135 335 34.4 409
8 134 339 37.4 435 134 31.0 332 42.2
6-8 411 36.7 37.6 +0.9 411 328 347  +1.9

‘

Students demonstrated an.increase in the percenlile rank at grades 6 and 8 in vocabulary and in
grades 6, 7 and 8 in reading comprehension. The percentile rark for studenls in grade 7 on the
vocabulary sublest decreased by 4 points. {Otjective Il A1 )

Objective Ill A2 states that studenls in grades 6, 7 and 8 will demonslrale an increase of 3.0 NCE

vnns in both vocabulary and reading comprehension sublests of the lowa Tests of Basic Skills.

'\ccordmg fo Table R/W 9, the weighted-average t ¢ gain for studenls in grades 6-8 was 0.9 in

vocabulary and 1.9 in reading comprehension. This compares 1o gains made dusing the previous year
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‘ evaluation instrument designed o measure attitude toward various academic activities. The instre:

- -used replaced the Self Anchoring Attitude Scale, an instrument used in the Chapter I Program 1o

- “disrespectful” and “a problem™

. ‘}';‘!uden!s in 1987-88. The most significan! problem was
notf complete the allitude scale in both thefall and spring 1o cre

Q B
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for students at these grade levels of 0.4 NCE units in vocavulary and 2.2 units in reading *

comprehension. The gains demonstrated by students at the middle school level on the vocabulary and ’
‘feading comprehension sublests have consistently failed o meet specified criterion levels. This would

indicate a need for continued emphasis at the middle school level in order lo improve achicveinent.

_\.-;
Objective 11l A3 .

By the end of the instructional year, lab.students, grades 6-8 who have been enrolled in the

program will display a more positive -attitude towarg learning than they displayed at the time of their

trance -’ih‘tAo-'!,hé—program'as*documeméd by a pre/post Attitude Toward Learning summary submitted

{o the program evaluator at the end of the instructional year.
valyati h
Des Moines Plan Reading/Writing lab students at the middie school level completed a pre/post self

nent

measure student attitudes for a period of several years. The instrument, a copy of which app2ars in o

Appendix R/W, M- C, consists of two raling scales. The first asks students to rale their daily behavior

according 1o seven descriptors, i.e. * completing work on time," " participating in class,” elc. ona 5 point

scale (1=never =; S=always). Thz second section asks students 1o rate their aftitude in class using the

same five point scale as it-applies-to eight adjectives. Four of the adjectives are positive ("helpful,”

“interested,” “respectful* and “improving”) while four are negalive (“disruptive,” » disinterested,”

} and meant to represent opposilcs of the posilive adjectives. The niost

favorable-attitude would be indicated by a response of “5* lo the positive.adjeclives and a responce of
Yy p | p

"1" lo the negative adjectives.

Results
Several problems arose in the administration of this inctriment 1o middle school readingAvriting lab
the fact that al several buildirigs students did

ale a preipost measurement as indiatod




10A and -108 report the.

Table R/W-10A. .Altitude Scale Results for "Positive* Atlitudes

by the objective. Another problem was the fact thal there was no way lo determine whether students
compleling the instrument were doing so as part of a reading or a mathematics lab class. Tables R/W-
resulls for the portion of the scale dealing with altitudes toward class for those
buildings where Des Moines Plan students completed the instrument on a pre/post basis. Table R/W.-

10A indicates resulls for the positive attitudes while Table-108 indicates results for negative atlitudes.

26-80

i Des-Moines-Plan Middle School Students 1987-88
0 Scheo N Hel Interested Bespectiul  fmproving
: Pre Post Pre "Post Pre  Post Pre Post
Callanan 17 3.7 4.1 40 3.8 4.5 3.9 4.2 44
~ Goodrell 33 . 42 3.7 33 a7 43 4.0 4.0 42
o ‘ McCombs 39 40 3.7 3.7 36 41 41 3.9 38 5
& ( Meredith’ 41 36 3.6 3.6 3.4 40 3.8 4.0 4.0
; Metro 2 3.0 35 35 3t 35 35 35 5.0
AlSchools 132 39 33 38 35 42 a0 a0 4.1

Table rvW-10B. Attitude Scale Results for "Negative" Attitudes

Des Moines Plan Lab Students 1987-88

School N D_is;upﬁie Disinlerested = Disrespectiul

Pre  Post Pre  Post Pre Post

Callanan 17, 1.9 2.0 2.0 1.6 1.5 1.5
A, Goodrell 38 20 25 21 23 1.8 19 2.1
McCombs 39 20 24 22 2.6 1.7 1.6 2.1
; Meredith 41 19 23 2.4 2.5 1.9 2.4 1.6
’ 4aa el 2 25 20 25 35 25 20 20
: 2023 22 o4 18___ 19 19

* Not administered on & pre/post basis at Brody, Harding, Hiatt, Hoyt, Merill and Weeks.
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From thatime of pre measuremierd i the time 11 post measur'emenl, improvement in altitude would
be indicaled on the five point scale ty an increas+ " the scale value fur the pesilive descriptors and a
gecrease in the scale value for the ne=live descriptors. Examination of the scale value for all schools
indicates that.for the posilive adjectivis ("heipful,” "interested,” “respectful,” improving®), the scale
value arlually decreased f:om pre to nast measuremant for all descriptors except "improving” which
showed a slight increase. For the ne | tve descriptors, a decrease in scale value would indicate an
improvement in attitude from the pre 1 the post measure. Table R/W-10B, however, shows that the

- value increased for all areas excepi i v hich éh;ved a slight decrease.
In summary, the results presentestin Tables R/W-10A and 108 indicale an improvement in altitude

from pre 1o post measurement for onYy two of the eight descriptors. The. results must be qualified with

the fact that no data for malching shir'” **s ¢n a pre/post basis were received from six middle schools. In

( . addition, the response sheels subn:sio 2 eid not indicate whether the student completed the

instrument in the readingwriting Isb ¢r Linematics lab wt‘1ich made the sorting process even more
dilficult.
Ohiective lil A4

By the end of the instructional Year, izb sludents, grades 6-8, who have beeri enrolled in-the
méagram for at least 80 da ys will resprar pociively to the program, as indicated by their rate of
AHfendance being equal to or greater 17 n thay of all non-lab students in the same-schools as
cocuniented by allendance/patent ¢ ~riact réporis, submitted with the Ma y accounlabilily data to the
pragram coordinalor and program ¢vilizalor,

. I:vak.aiion Method

Teachers report the number of :* s ~izh student altended during each semester and the number
of days of possible attendance. Repenting is accompiished by the teacher completing a preslugged
dacument entitled "Altendance and Do " Gonlact Form.” The information on this form is entered on

‘:e thidazbace and subseaient sunuinary 1, «ts are produced which allow for evaluation of this

chjective.

ERIC

IToxt Provided by ERI
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Besults ‘
Objective 1. A4 states that the aftendance of Des Moines Plan fab students enrolled «h the progiam
ﬁ for 80 days wilt display a rate of atiepdahce that is equal to or better than that of nonprogram students in
\ the same schools. Emphasis on'the importaiice of school attendance has been a priority in the
R Chapter! Program since its inception and continues 10 be considéred such in The Des Moines Plan.
Table RW-11 displays the aiténdance rate {indicated by days attended as a percentage of days

possible) for Des Moines Plan and non-Des Moings Plan students.at.all. middle-schools:

~\':», Table R/W 11. Atlendance Rate B.M. Plan!Nc;n-D.M. Plan Middle {~hool Students
N . 1987-88
. : Des Moines Plan n-Des Moines Pl
o Building N Percent N Percent
@ Brody 59 96.4 580 91.6
: Calianan 52 87.3 574 94.0
Goodrell 63 89.3 712 92.5
Harding 138 93.7 658 84.0
Hiati 60 . 88.4 486 91.6
Hoyt 51 93.9 496 92.9
McCeribs 41 91.0 560 93.1
Meredith 62 92.8 595 94.6
Merill 41 92.0 494 94.5
{ iMetro 14 46.2 109 68.9
Weeks 72 978 604 93.0
Al Buildings 653 859 5868 92.8

. As indicated by Table RW-11, the atlendance rale for Des Moines Plan Reading'Writing students at

the middle school level was 88.9 percent compared 1o 92.8 percent for nonlab Sludents at the same
Q o .
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buildings. At two buildings, Brody and Hiatt, Des Moines Plan students aclually displayed an -
B attendance rate higher than that of non.lab students. As the overa'iattendance rate for Des Moines :
) Plan students was lower, this objeclivfz was not achieved.
- jective |
By Septemiber 18, 1987, 1ab teachers will have selected students, grades 6-8 as.clocumented by
Iists of students (by grade level) who were selected for instruction and the rank order chect list,

Submitted to the program coordinator w:lh Sep!ember accoun!ab:l:ty data. .

valyali _ -
The Des Moines Plan was not officially implemented until January of 1988 fonowing the first

administration of checkpoznls However, as slaff was hied at the. beginning of -1957:88; students were

lenratnvely identified and served beg:nnmg in Seplember On November 17, 1987, initial class lists
(‘ were'produced from information contained i in the database at that time. The inclusion of a student.in the -
B database and subsequent appearance of his/her name on class lisis indicatéd selention for the program.
'  Resuls
Table R/-12 shows the number of sdtudents that were originally identified at each attendance

cenler by grade leve! for the re ading’writing labs.

¥
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Table R/W-12. Number of Sludents Served Des Moines Plan Reading/Writing Labs

(Middle School) as of November 17,1987

Number of Students Served by Gracs Level i

P Building 6 7 8 Total
P - .
' Brody 24 22 12 58
Callanan. 14 10 09 33
o Goodrell 15 17 20 52
- Harding 48 51 31 130
L Hia 13 13 27 53
“ Hoyr 09 13 26 48
) McCombs 19 K 15 12 46
(. Meredith 54 09- i 54
Merril 18 10 12 40
Metro 04 03 04 11
: Weeks 19 36 16 71
o All Buildings 217 199 180 596

As.can be seen from Table R/W-1 2, 596 students were initially identified for participation in

: /Ses Moines Plan Reading/Writing Lab classes at the middie school level.

Efforts are currently being made to develop a revised Des Moines Plan enroliment document that

wifl redurie the amount of data entry pedormed by The Des Moines Pian clerical staff. This step should

llow Tor generation of initial class lists in a much more timely fashion, This objective was achieved, as

e

the aclual process of student selection was completed by the specified date.

Kas

Objeclive IV B2
» . [Luring the instructional year, Iab leachers WI:// develop and maintoin an ICP for each student

receiving lab instruction as documeniéd by I1EPs on file will the lab teachers.
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; luation Methogd- ¢
Des Moines Plan consultants examined Individual Educational Plans duning visits to huildings. A

the end of the first semester, the consultant initialed the Ec'ucational Plan Summary Sheet 1o indicate

that the plan for each student had been reviewed.
g .
: Individual Educational Plans were developed and mairtained for each Des Moines Plan student.

The educational plan includes 2/listing of objectives to be introdiiced to each student and various’

teachmg strategies that will be employed to achieve the objechves ‘Cne of the functions of the

Des Moines Plan consultants is 1o monitor the recording of informatics far each studem on the

educalionai»plan. As mentioned above, the consultant initials-the educational plan during visits toa

building 1o indicate that the néces_sary information has been recor'ded and that the plan itself is being

. carried out.
:t
. Objective IV B3

Curing the instructional year, lab teachers will instruct 55- 75 students for an average of 45 minutes

; daily as documented by lab schedules, submitted 1o the program coordinator by September 18, 1987,

g-d resubmitted each time a schedule change is made.

Ev pation Method
Lab feaching schedules were submitted by all Des Moines Plan teachers as classes began in mid

September. Revisions were submitted as necessary.

7

Besults

Schedules indicated the lab feaching schedule and number of students served in each. group.

Other m!ormahon appearing on the schedule includes the time that the lab teachers and appropriate
classroom teachers p'an jointly. Lab classes at the middie school level met for one class period o7

approximately 45 minules daily. Full time teachers served a rarge of from 55 to 75 students during the
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Objective 1V B4

) By the end of the instructiona! year, leb teachers wi !.2va had personal contact with the

parentsiquardians of at iéast 50% of the total number of "udents, grades 6-8, who have been enrolled -

in the program for at least 20'd3ys as documented by a‘lendance/parent coMact reports, submitted with

the May-accountability dala to the program coordinaler, ' & 1:0gram evalualor;.and {he building

¢ principals.

R R RN

z

.

~u

Lvalyation | !f;-.-':'{hon
Des Moines Plan 1ea

i chers completed a preslugged “/t:ndance -and Parent Conlact Form* at the

Y

end of each semester. The-{6rm indicales the days pos- ™ ‘e fo, allenoance during the semester, the

days atiended and the number of home visils and persc - 2onlacts made by the teacher to the parents

. . ©Oleachstudent. The forms are scanr.ed by Mid lowa CL  _..:tar Center, the information becomnes a pari

of the dalabase and sumraary reports are produced whict- s for evaluation of these objectives.

Resulls

Objective.1V B4 stales that the parents of at least £",

YR
h

wieent of the students in tie Reading/Writing

Lab Program enrrolled for 20 ¢r mere days would be cort 'cd personally at some lime during the school
y | y o}

year. The criteria establishcd for parent contact at this tz.! veore less stringent than at tha elementary

tevel which specified contact with parents during each - ...5ter rather than for the entire year.

“Personal contact” inmplies 2 visit by the leachertothe tv. .. ¢l a sludent, a visit by the parent 1o school
’

or 2 felephone call made Ly the teacher to the parent, Desamentation submitted revealed thal personal

contacts were made 1o the parents of 74.7 percent of the i dints enrolled 20 days or more, thereby

) ercecding the specificd criterion. Al only one middle scti- .4 «ilendance center did the rate fall below
9 Sp Y

, 50 percent. At angthe Lesiding, Harding Middle School, *ents of 86.6 percent of the studenls were

‘ ¥
: .conlécic-d. This cljective was achieved,
L OQbjective iv B5

By the.end of the instiuctional year, lab teache:s ;- * Yuive completed a minimum of one parent

[

> .- . . P - s v
Y . T LA




Spge 3 cisen

\
-y

*

'S
»~

§

i

33-87

involvemeni activity as documented by Pareiit Activity Planning Sheets, submitted to the program

coordinator by the end of the instructional year.
. luati 2
Lab teachers submitted a document entitled Pareri Activity Planning Sheet that contained

iformation about activities provided for parents of students in the lab program to document this
objective.
Besulls
Parent Activity Planning Sheets most frequently reflected activities that included inviting parenis.to
visil the fabs at a specified time at which they could see and participate in various lab funclions. In
‘several cases, use of compqter workstations were demonstrated and parents were then encouraged o

paricipatein a.computer activity. In many cases, ihe aclivities were provided at.either conference or

i

( open house time. Activity sheets were received from all middle schools with the exceplion of Hiatt.

Q! . Icv !!i ! l
Near the end of the.instructional year, a parent survey will be conducted by the program evaluator as

documented by a summary of responses obtained from the parent survey on file with the program

evaluator.
| Evaliation method |
During the 1987-88 school year, the parent survey that had been used for a number of years in the
Chapler | Program was complelely revised. This was done in response 10 a recommendation made in
the 1986-87 Repon' of Evaluation for Chapter | Reading and Mathematics Programs. This
fecommendaiion sudgested that a more comprehensive questionn

aire be designed that would

topefully not only be 2-better instrument for gathering ir  nation from parents about their perceptions

of the new Des Moines Plan, but would also yield a better rate of return than had been experienced in

the past.
@
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[ 4
The seven item revised instrument, a copy of which appears in Appendix RW, M-B was senl{oa 10

percent random sample ofparents of all Des Moines Plan lab students on April 15, 1988. Three
, hundred eighty five questionnaires were sent out via U.S. mail, 61 or 15.8 percent of which were

returned. While this fepresents a slightly better rate of-return than had been experienced in previous
years, itis nonetheless insufficient for making generalizations to the population of Cas Moines Plan
parents. Results of the Survey are summarized in the stalements below with the qualification that

generalizations cannot be made from the responses of thjs sample 1o the population at large.

Results -
Forty five of the 61 respondents (73.8%) agreed or strongly agreed that they were

.satistied with information they had reéeived about the Des Moines Plan,

The process for selecting students for participation in this program satisfied 36

(61.1%) of the

59 parents responding 1o this question. Thirteen (22.C%) were not satisfied 10 some degree.

Of the various ways in which parents are contacted by Des Moines Plan lab teachers, 64.0

percent of the respondents preferred scheduled conferences at school with The Des Moines Plan

-leacher. Only 2 (4.0%) indicated preference for home visits by the teacher ‘vhile 9 (18.0%) preferred

telephone calls.

Thirty-one respondents (67.4%) felt that leliers provided the best -avenue for oblaining

information about the District Parent Advisory Council and its aclivities.

Over one half (56.3%) of the respondents felt that brochures and information about leaming

aclivives for use af home would be the most useful items thal could be provided through the P

Advisory Council, .

arent

izations 10 be
‘made Irom the sample 1o the population. This is unfortunale as cosls are involved in designing,
- prinling and mailing such

aninstrument. Giver 4iis situziion, it would sem feasible to consider giving

parenls an opportunity fo complele this survey during conference time-as many participate in this
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aclivity. This woulc  rease the fesponse rate and could be set up in a way that would still ensure

anonymity of the respondents

PROCESS AND PERFORMANCE OBJECTIVES

Senlor High ReadIng/Writing Lab Program

5

Objective 1l B1
) Ounng the instructional year, the coordinator will organize and maintain an accountability file and
‘ provide copies of data lo support the evaluation of all objectives as documented by accountability files

‘ s maintained by the program coordinator and the Department of Evaluation, Research and Testing.

Besults

Duplicate aocounlabili(y files were maintained in the Des Moines Pian Office and the Department of

( ‘ Evaluation, Research and Testing du}ing the 1987-88 schosi year. Periodic checks were conducled

during the school yeartoensure that data io evaluate program objectives were being collected. The

data were submitied lo the Department of Evaluation, Research and Tesling at the end of the program
year.

Objective |1l A1
At the end of the instructional year, lab students, grades 9- 12, who have been enrolled in the
program lor at least 80 days will demonstrale an increase in the mean percentile fank from pre to post

test on the reading subtest of the lowa Tests of Educational Development (ITED) as documented by

scores from fall ard spring testing, submitted to the program gvaluator at the end of the instructional

year.

Obiective Il A2

At the end of the instructional year, lab students, grades 9-12 who have been enrolled in the

‘Program for at least 80 da ys will demonstrate a proliciency on the reading sublest of the ITED, such that

‘.70 average gain in normal curve equivalents (NCE:s) will be at least 3.0 as documented by scores from

fall and spring testing submitled to the program evalualor at the end of the instructional year.

EI{IIC : 162
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Lvaluation Melhod f
Students complete the reading subtests of the lowa Tesis of Educational Development in Oclober
and April of eachiyear. Raw scores obtained by these siudents are ultimately converted 1o perceriile
ranks and nermal curve equivalent (NCE) scores. Object.ves Il At and Il A2 specify criteria for the gain in
. the NCE score between pre and post testing.
Resulls
Tables RIW-13 and R/W-14 present data that are nhecessary lo evaluale objectives IIl A1 and Il A2.

7}

Narrative pertaining to these objectives follow the table. .

Table R/W-13. Reading Comprehension lowa Test of Educational Development

Grades 9-12 (Percentile Rank)

; ‘ Grade N ' Pre Post Gain
- 9 118 24 27 +3

10 No students served in 1987-88

11 No students served in 1987-88

12 No students served in 1987-88

’ Table R/W-14. Reading Comprehension lowa Test of Educational Development

Grades 9-12 (Normal Curve Equivalent)

< Grade N Pre Post Gain
; ] 118 34.9 37.0 +2.1

10 ‘ No students served in 1987-88

11 No students served in 1987-88

i2 No studenls served in 1987-88

' Students in grade 9 demonstrated an increase in the percentile rank on the reading sublest of 3

units. The increase Lietween pre and post testing using the Normal Curve Cquivalent scale as specified

163
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in objective IIl A2 was 2.1 NCE units. The criterion for achievement gain at this level was 3.0f
Comparative resulis are not availadle from previous years as *e Chapter I/1l Programs had not served

students at these grade levels in recenl history.

Objective IIl A3
By the end of the instructional year, lab students, grades 9-12, who have been enrolled in the
Pprogram for at least 80 days will display a more positive atfitude to ward Ieaming_lhan they displayed at
the time of their entrance info the program as documented by the pre/post Attitude Toward Leaming
summaty, submilled lo the program evalualor al the er;d o the instiuctional year.
Evalation method

Des Moines Plan Rea&ing'Writing lab students at the middle school Jevel completed a pre/post self

{ ‘ evaluation instrument designed to measure attitude loward various academic activities. The instruraent
Py

used replaced the Self Anchoring Attitude Scale, an instrument used in the Chapter | Program 1o
measure student attitudes for a period of several years. The instrument, a copy of which appears in
Appendix R/W, M-C consists of two rating scales.. The first asks students 1o rate their daily behavior
according to seven descriptors, i.e. completing work on time, participating in class, etc.on a 5 point
scale {1=never; S=always). The second seclion asks students 1o rate their attitude in class using the
same five point scale as it applies to eight adjectives. Four of the adjectives are positive (“helpful,”
“interested,” “respectful® and" improving”) while four are negative (“disruptive,” “disinterested,"
“disrespectiul” and *a problem”) and meant to represent opposites of the positive adjectives. The most
favorable attitude would be indicated by a response of “5" 1o the positive adjectives and a response of
“1" 1o the negative adjectives.

Resulls

Several problems arose in the administration of this instrumeni to senior high school

‘?eading!Writing Lab students in 1987-88. The most significant problem was the fact that at two

buildings, sfudents did not complete the attitude scale in bolh the fall and spring 1o create a pre/post
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‘measurement as indicated by the objective. Another probiem was the fact that there was no way to

determine whether students completing the instrument were doing so as part of.a. reading or-a-

. . mathemalics lab class. Tables R/W.- 15A and -158B report the results for the portion of the scale dealing
e

with allitudes toward class for those buildings where Des Moines Flan students oompleted the

instrument on a pre/posl basis. Table R/W-18A indicates results for the positive amtudes while Table

R/W-15B indicales resulls for negahve attitudes.

Table R/W-15A. Allitude Scale Results for "Posilive” Attitudes Des Moines Plan

Senior High School Students 1987-88

School N Helptul Interested Respeciful Improving
Pre Post Pre Post Pre Post Pre Post

Hoover 11 3.8 4.0 3.7 4.3 4.2 4.5 3.8 4.0
’(‘ Lincoln 07 3.9 3.0 4.1

3.4 44 33 4.7 4.4
3.2 34 3.4 4.2 3.6 4.0

Roosevelt 05 3

o

4.2

All Schools 23 3.8 3.5 3.8 3.8 4.2 3.9

' . Table R/W-15B. Atlitude Scale Results for "Negative” Atlitudes

Des Moines Plan Senior High Lab Students 1987-88

School N Disruptive Disinlerested Disrespecify]
Pre__Post Pre__Post Pre__Post
Hoover 11° 21 24 2.7 1.6 1.5 15
Lincoln 7 1.7 1.7 20 23 1.4 1.7
Roosevelt 5 1.8 1.8 26 2.2 20 2.0
23 1.9 1.9 25 2.0 1.6 1.7

—— e e
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From the time of pre measurement to the time of Post measurement, improvement in aftitude would
be indicated on the five poiit scale by an increase in ihe scale value for positive descriplors and a
decrease in the scalévalue for negative descriptors. Examination o; the scale value for all schools
indicates that for positive adjectives (*helpful,” “inferested,” “respectful,* “improving®), the scale vatye
decreased in two areas (*helpful,” “respectiul”), remained the same for “interesied” and increased for
“improving.” For Negative descriplors, a decrease in the scale value would inc"icate an improvement in
attitude from the pre 10 the post measure. Table R/W-158 shows that the value decreased for two
descriplors, 'ciisinleresled" and "a problem,” remained the same for “disruptive* and increased for
“disrespectful.”

In summary, the results Presented in Tables R/W-15A and R/W-15B indicate an mprovement in
attitude from pre'to post m.ea;ﬁremenl_for only three of the eight descriplors. The results must be
qQualified, however, due 10 the occurénce of the following:

a. Datawere received from only 3 of lhe‘.S senior high schoois; and
b. Fromthe 3 high schoots that submitied attilude instruments, only 23 maiched pre/post instruments
were found.
Obiective I1] A4
" By the endt of th'; instructional year, lab students, grades 9-12, who have been enrolled in the
program for at least 80 da ys will respond positively to the program as indicated by a rate of aftendance
higher than the district average’ as documenited by altendance/parent contact reporis, submitted with
May accountability data to the Program coordinator and program evaluator,
. Evalugdtion Method-

Teachers report the number of days each student altended during each semester and the number

of days of possible atlendance. Reporting is accomplished by the teacher completing a presiugged

document enfitled "Afiendance and Parent Cenfact Form.” The information on this form ig eniered on

: '.-;e database and subsequent summary reports are produced which aflow for evaluation of this

objective.
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Resulls '
Table R/W-16 shows the allendance rale (days present as a percentage.of days possible) for Des
. Momes Plan st;ge‘nls at each seniog high building and for the'iolai senior h:gh Reading/Writing Lab
Program. Also indicated is the aliendance rale for all sluderils al each senior high building and for all é

% buildings combined (o yield a dislrict attendance rate).

Table 16. Allendance Rale Des Moines Plan Senior High Students

{ Des Moines Plan ' All Students

Building N Percent : N Percent
East 35 . 90.4 2291 91.8.
Hoover 26 92.6 1219 94.4
‘ Lincoln 31 " 90.8 2524 92.5
8 North 42 87.9 1052 91.6
Roosevelt 20 93.0 1558 92.9 ;
All Schools 154 90.5 8644 - 92.5

As shown by Table R/W-16; the average allendance rale for all senior high studenls in the district
was 92.5. This compared 1o an allendance rate of 80.5 for students in the Des Moines Plan. The
Des Moines Plan allendance rale was lower than that for all students at all buiidings with the exception ¢i
-Roosevell. At that alfendance center, Des Moines Plan sluderils had an altendance rate of 93. 0
ccempared 1o 92.9 percent for all students. As the specificalior that D2s Moines Plan sludents would
display a rate of altendance higher than the districl.average was not mel, this objective was not
achicved.

o A process objective in the middle school Reading/Wiriting Lal Program slales thal.ihe allendance

. rale of Des Moines Plan students will be compared o that of nonlab students al the same buildings.
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The senior high objective on the ~ther hand does not specify the comparison group as beinfg made up

of only non-lab students. Therefore, when reporting the-allendance rate, records of the: lab students

. were not delated from the total group. For purposes of consistency and in order o' belter define.the

two groups, this objective should be revised to call for a cempanson of altendance sales between

Des Moines Plan and non Des Moines Pian students.

By September 18, 1987, Iab leachers will have selected Sludents, grades 9-12 as documented by
Iists of students (by grade level) who were selected for instructinn and the rank oder checkilist,
submitted 10 the program coordinator with September accounlability data,

vaiyati h

The Des Moines”  nwas not officially implemented until January of 1988 following the first

‘ ‘
1

administration of checkpoints. However, as stalf was hired at the beginning of 1387-88, students were

tentatively identified and served beginning in September. On November 17, 1987, initial class lists

were producad from information contained in the database at that time. The inclusion of a student in the

database and subsequent appearance of histher name on class lists indicated selection 12, the program.

) Besulls

Table R/W-17 shows the number of students that were originally identified at each atiendance

cenler by grade level for the Reading/Writing Labs.
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Table R'W-77. Number of Students Served Des Moines Plan Reading/Writing Lab

(Senior High) as of November 17, 1987

Number of Students Served

. By Grade Level
Building 9 10 11 12 Tota!
East 37 0 0 0 37
Hoover 26 0 0 0 26
Lincoln 34 0 0 0 34
North 45 1 0 0 45
Roosevelt 16 .0 0 0 16
A¥f Schools 158 1 0 0 159

K. —

As can be seen from Table R/W-17, 159 students were initiglly identified for participation in
Dez Moines Plan Reading/Writing Lab classes at “e senior high level, ‘Nearly all high school siudents
initially identified were in the 9th grade and were selecled based on previous participation in Chapter | at
the middle school level and other sources prior to the aclual implementation of the Des Moines Pian.

" Efforts are turrently being made to develop a revised Des Moines Plan enrollment document that
will veduce the amount of data entry performed by the Des Moines Plan clerical staff. rhis step should
allow for generation of initial c[ass lists in a much more timely fashion. This objective was achieved as the
actial process of student seiection was compleled by (he specified date,

Ubjeclive IV B2

During the instructionat year, lab teachers will develop and maintain group charits for students

+

7eceiving lab instruction as documenied by group charts on lile with the lab leachers,
. O Group chars were mainlained by each teacher serving senior high students in {he Reading'Writing

Lab Program. The group chars served much the same pumose as the Individual Educational Plan (IEP)
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which is developed for students at the elementary and middle school level. Des'Moines Plgn_
“Consultants Mnitored the existence of the group charts at the time of regular visits 1o the buildings.
This objective was achie.d.
Objective IV B3
Ourirg the instructional year, lab teachers will instruct 45-75 sludents daily as documented by lab
schedules, submitted to the program coordinator by September 18, 1987, and resubmitted each time a
change in schedule is made.
Evalyslic + Method
Lab teaching schedules were submilled by all Des Moines Plan teachers as classes began in mid

September. Revisions were submitted as necessary.

Besults-

’ ( . Lab schedules were submitted by e. "% senior high teacher during the month of September,

Revisions were made throughout the year as needed. The schedules indicated the lab leaching
schedule and the number of students s'erved in each group. This objeclive was achieved.

Every. . weeks, I2b teackers will make personal confact with the parenis/quardians of all
Students, grades 9-12, who have been enrolled in the program for at least 20 da yS.

Evalyati h .

Des Moines Plan {eachers completed a preslugged “Atiendance and Parent Contact Form™ at the
end of each semester, The' form indicates the days possinle for altendance during the semester, the
days atlende ; and !l number of home visits. and personal contacls made by the teacher o the parenis
of each sludent. The forms are scanned by Mid lowa Computer Center, the information becomes a part

of the database and summary reports are produced which aliow for evaluation of this objective.

Besults

’ ‘Objective IV B4 states that teachers will make personal contact with parents/guardians of all

* studenls enrolled in the program 20 days or more every nine weeks. The altendance/parent contac)

wll Toxt Provided by ERIC
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repon /{hat lab teachers complele are subm.itted for each semester rather than each nine week _period,.
ho.vever. Therefore it is only possible to determine if such contact occurred during that time frame.

During the first semester, conlacts were made with parents of 75.8 percent of the students served
for a period of-25-0r more days. Dunng the second semester, parents of 77.6 percent were contacled.
It should be noted that at Hoover and North, 100 percent of the parents were contacied each semester,
lt could not be determined whether or nol this objective was achieved as ‘wrillen as'parent contact
information was submitted by semester rather than by each nine week period.

Objective Vi BY

Near the end of the instructional yeat, a parent survey will be conducted by the program evaluator as
documented by a summafy of-responses obtained from the parent survey on file with the program
evalualor.

Evalyation h

During the 1987-88 school year, the parent survey that had been used for a number of years in the
Chapler | Program was compleiely revised. This was done in respoase to a reccmmendation made in
the 1986-87 Repo. of Evalualion for Chapler | Reading and Mathematics Programs. This
recommendalion suggested that a more comprehensive questionnaire be designed that would
hopefully not only be 2 better instrument for gathering information from parents about their perceptions
of the new Des Moines Plan, bug would also yield a belter rate of relurn than had.been experienced in
the past..

The seven item reyised instrument, a copy of which appears in Appendix R/W, M-B was sent joa 10
perceni random sample of parents of all Des Moines Plan lab students on April 15, 1988, Three
hundred cighty five questionnaires were sent out via U.S. mail, 61 or 15.8 percent of which were
returned. While this represents a slightly better rate of relurn ihan had been experienced in previous

Yyears, it is nonetheless insufficien for making generalizations to the population of Des Moines Plan
parents. Resulls of the survey are summarized in the slalemenis below with the qualification that

gcnerahzahons cannot be made from the responses of this sample 1o the population at large.
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Results ‘

- Fory five of the §1~ (2spondents (73.8%5 agreed or strongly agreed that they were
salistied with ihformalibn they had reteived about the Des Moines Pian.

- The process for.selecting students for banicipation in this program satisfied 36 (61.1%) of the
59 parents responding to'th’s question, Thirteen (22.0%) were not saiisfied 1o some degree.

-~ Of the various ways in which parents are contactes by-Dés Moines Plan lab teachers, 64.0
perce;nl of the respondents preferred scheduled conferer.ces at school with The Des Moines Plan .
teacher. Only 2 (4.0%5) indicated preference for home Visits by the teacher while 9 (18.0%) preferred
telephone calls,

- Thiny;one respondents (67.4%) fell that letters provided the best avenue for oblaining
information about the Distr;ct Parent Advisory Council and its activities.

= Overone half (56.3%) ¢f the. respéndenls felt that.brochures and information about leaming
aclivities for use at home would be the most useful items that could be provided through the Parent
Advisory Council.

Although the return rata improved slightly. from that in previous years (using Chapter I surveys), the
number of refums via U.S. mail was still far from that necessary to allow for generalizations to be made

from the sample 1o the population. This is unfortunate as costs are involved }n designing, printing and
mailing such an instrument. Given this situation, it would seem feasible to consider giving parents an
opportunity to complete this _su‘rvey during conference time as mairr participate in this activily. This

’

wouid.increase the fesponse rate and could be set up in a way that would still ensure anonymity of the

respondents. ‘

.

CONCLUSIONS
Resulls of the evaluation of perfcrmance and process objectives suggest that student altendance

and communication with parenls are tvso areas thal received strong emphasis in this program, Inthe

“~Reading’Writing Program, parenis of approximately 83 percent ¢of the eleinentary students and 75

t
e

A
WL
.o

percent of both middie and senior high studenls were contacted by telephone or in person during the
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4

;3\\ The rale of attendance for Reading/VVriting Program students was 88.9 percent of the days possible
“ for middle scioo! attendees and 90.5 percent for senior high. While criterion levels established hy the
XZ\ proposal were not.reached, these rates of allendance closely,:approximale those for nonprogram

T students al the middle and senior high levels - 92.8 and 82.5.percent respectively.

ot

Student perforrnance objectives involved administraiion of the lowa Tests of Basic Skills and lowa

Y

Tesls of Educational Development on a pre/post basis as a measure of growth. Criteria for achievement

included the amount of gain in th2 normal curve equivalent score. Onthe reading comprehension

sublest, established criteria ware exceeded when weighted averayes'were computed for grades 2-5 and

1-3. Criteria were no! reached for grades 4-5, 6-8 and 9-12,

e ‘fwo conditions that may have adversely affected aéhievemenl gain during 1987-83 were:
|

(a) The Des Moines Plan lab programs were modeled afler the district's Chapter I ang Chapler il
Programs; however, one third of the huildings involved in the lab programs had not-participated in the
Chapler programs. Although inservice lraining was part of the‘implementation process, unfamiliarity with
the model and delivery system could have had an adverse effect on achnevemenl and

(b) The Des Moines Plan did not officially begin untii January of 1988 following initial

i ' administration of ¢ neckpoints. This resulledin a considerable shift in the sfudent population at mid year as
some students were exited from the brogram and others were entered. The end resull was that pre/post
scores were avallable and included in evaluation results for students that ma ¥ have received instructions;
benefits for a shoder block of time than what would be expecled. This would be particularly true for
students at grade Ievels in which all pupils complete the lowa Tesls of Basic Skills or lowa Tests of
Educationai Developmerit in the fall. This cundition bears mentioning though ar asssumption is that the

effect of it on the overall resulls for the progranvis probably siight.

] ‘ Condition (a) should be alleviated with the: passage of time. Steps will be taken during the 1988-89

school year to eliminate test scores on the ouicome measure for sludents that have not been served for

an established length of time.
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While there were at least two instances in which Proper documentation to evaluate procass and
perdormance objectives was not submitted (noted in recommendations seclion), it.appears from the
evaluation that The Des Moines Plan Reading/Writing Program was implemented as called for in the
proposal.
RECOMMENDATIONS
1. The Supervisor of the Des Moines Plan should reassess the usefulness of the Principal's Report of
Des Moines Plan Supervisicn in the operation of this program. If this type of repor is deemed useful,
steps should be taken 1o ensure the more timely and accurate completion of this form.
2. Prog- nd performance objectives related to the Wiriting to Read Program should be separated from
thosethé  .ytothe elementary Readmg/Wrmng Lab Program. The Writing to Read Programis a
distinct program that serves non Des Moines Plan students as well as those that participate in the lab
. classes. In order to highlight this program it would be bes! lo lreat it as a separate entity.
3. ltis recommended that the Des Moines Plan Supervisor take action 1o ensure that valid results-mav be
obtained from administration of-an attitude instrument to all individuats for whom it is intended. The value
of a pre/post measure is severely compromised when difficulty occurs in matching results from the pre and
post administrations,
~ 4. Itis recommended that continued emphasis be applicd 1o 2ncourage the improvement of student
attendance. It would also be feasible o revise the objective for the senior high program so that it is
consistent with the middle school objective in comparing attendance of program with nonprogram
:students. .
S~ - i3: -Itis recommended that-alternative methods for ubiain'ng the perceptions of parents about the
| program be considered: It might be feasibie to have an opininnaire or other aporopriate instrument
completed at conference time or at another school activity that tends 1o be well attended by parents.
Qosts.of designing, printing-and mailing an instrument to measure perceptions are not warranted unless

3

.m adeguate rate of return is encountered.
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6. The developmentof the process for measuring student performance using a locally deVeloped
objeclives based instrument rather than a norm referenced test should be oqnlinueg.' Several conditions
must be met in order 1o do this, but it is probable that benefits’ would be gained from measuring growth
using an instrument that }s closely matched with the district curriculum.
7. Consideration-should be given to limiting the involvement of fhe Depariment of Evaluation, Research
and Testing in its moniloring of certain ongoing activities that are well incorporated into this program.

. Exatnples would include existence of individual Educational Plans and lab scheduies which are monitored

on a regular basis by The Des Moines Plan consultants. .
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Appendix R/W, M-A

Principal's Repod of Des Moines Plan Supervision
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School

Date

PRINCIPAL'S REPORT OF

DES MOINES PLAN INSTRUCTION

On Coordination of Claésroom 1T

cachers' and Lab T T T
Teacher's Instruction Principal's Signature
- Direct )
Instruction
to Lab
Visitation Students JOINT PLAMNING COMMENTS:
Classroom Teacher Date Time Yes No Yes No
T o —— o — M 4PN~
» ‘1' ( O
I By 25 ST D . - —
177
bue by fire briday in pecomber,

oo 47

 Breeutjve Director,

Elementary Bduca t_i.\_‘
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Mme capy to st Moines Plan
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oo _ Department of Evaluation and Hesearch
. "Des Wolnes Public Schools
‘ 1800 Grand Avenue
: Des Moines, lowa 50307-3882
April 15, 1988 v

Dear Parent:

The school district. conducts an -evaluation of The Des Moines Plan each
year. - As part of this process, we are irteresied in obtaining- input and
suggestions from family members of studenis who have participated in

The Des Moines Plan during the 1987-88

sciiool year. ‘Ne use ihis

information when planning the program..in future years.

‘We would greatly appreciate it if you wo
complete the altached survey and return it in
May 2, 1988. ;

Thank you for your cooperation.

" '
s "(
s

_ Atch L - o
——---—-Parent ‘Sufvey, Des Maines Plan, 1987-1988

uld take a few minutes to
the postage paid envelope by

éincerely yours, :

ot 5 gt

John F. Tompkins
Program Evaluator

e . 2 e
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. PARENT SURVEY

I?' DES MOINES PLAN
f;. 1987-1988
IQ "
. 1 4
5_ Piease indicate the exient. {o. which--you agree wiih iné-iollow sialements by circling the
; appropriate response:
‘ 1. ¥ am satlisfied with the Information that 2 have received about
the Des Moines Plan. .
¢ Strongly Strongly
- Dicagree _ Disagree  Noopinion____ Agree - -Agree
. 2.1 am safisfied with the process for selecling studenis for
participation In The Des Moines Plan.
Strongly . Strongly
Disagree Disagree No opinion Agree Agree
i "3. Personal confacts between thé schoo! and home are an Important com-
o ponent of this program. Which of the following types of -
o communlcation have you had with your child's Des Moines Plan’
;e 1eacher during the Pas! school year? (check all that apply).
“ (g Home visit from The Des Moines Pian feacher
___Scheduled school conference with The Des Moines Plan leacher
'i.-“- —===--0es -Moines Plan sponsored aclivilies.-'meelings- at the school
; Telephoiie calls from The Des Muines Plan teacher
|9
- 4.. Which method of personal contact be

lween you and The Des Molnes
sé ore method that you feel is besi)

—-—.Home visit from The Deg Moines Plan teacher

Plan teacher do: you prefer? (Please choo

_Scheduled school.conference-with-The ‘Des Moines Plan teacher

) —-zDes Moinés Plan sponsored activilies/meelings at the school

—.—Telephone calls fiom The-Des Moines Plan feacher

-.-——l have no particular preference for a certain method.

g e he

PLEASE CGIAPLETE THE QUESTIGNS CN TiE REVERSE SIDE O THIS SHEET,
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The District Parent Advisory Councit provides an opportunily for members and parents 1o
reSeive imporlant information about The Des Moines. Pian, It also provides an opportunity for
patents fo voice concerns or make Suggestions about the program,

‘ S. What Is the best method for Informing you about the council
and its activities? (Please check one method)
e Telephone calls f
e Letters.

. —_  Brochures

- Public meetings

—— Other " 'Pigase descrive.

6. What s the best way for you to communicate with the
advisory council? (Please-check one methoc)

By felephone

Through a building representative

By atlending a council meeling
By responding o 2 survey
' Other. Please describe.
@

7. What kind of Information, provided through The District
Advisory Council’ would be most useful 1o you? (Picase
check one method)

Information on how students are sg'ecled for the program

Description of the program and how it operates

——

P - —— Information pertaining to evaluation of the-program

Information on learning activities that Can be dong at home. .

e - ~T 7 Calendars indicaling activities related 1o The Des Moines
Plan that occur during the school year,

R

Please-!eel‘ir'e’e“'lq make any comments abou! the program below:

i T

« PLEASE RETURN THIS OUESTIONNAIRE IN' THE POSTAGE 281D ENVE! NPE

P

- PROVIDED BY MAY 2, 1988. THANK YOU FOR YOUR ASSISTANCE,
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Appendix R'W, M - C

Beading/Writing, Mathematics Lab Program Allitude Scale
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Name

SELF-EVALUATION
(Secondary)

School

Grade [4

Directions:

Rate yourself 1, 2, 3, 4, or 5 on each of the items below.

Rating Scale:
= Never
Seldom
Sometimes
Usvalily
Always

Uawn -~
LI TR [

My daily behavior includes;:. ..

completing work on time
handing in neat work

following directions

o e e

— . Participating in class
—— . listening to oihers
vsiny class work time
- —_. working without disturbing others
= ;ﬁy attituvde in class is:
. . —_ helpful
. h - ) - ”mu____ interested
N hd '
e - S em e - = FOSPE O o e T e e
o oo dmproving ;
| ‘\ - . Gdisruptive ’
' ‘ e disuinterested
b - disrespectful

a_problem 184
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MATHEMATICS LAB PROGRAM
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INTRODUZTION
Program Description
Philosophy and Goals
The underlying philosophy of the mathemalics lab program i’ thal mathematics is of the ulmost
imporiance 10 the education of children, not only for its utilitarian values, but also for its use in teaching.
logncal thinking and problem solving.
Aécording to statements in the chaplter of the official Des Moines-Plan guildelines entitled

“Philosophy of the Program,” achievément in malhemali;:s is improved when;
{a) models are used by students as well as by inslruélors;
() teacher expectations arg‘ high;
(c) teaching techniques t,1elp students to understand concepls;

(d) understanding precedes grill;

-{e) instruction is planned-lo meet sludent’s needs;

. {D).instniction.s:basedso n'sequential’learning objectives;

{9) parent involvement and interest are high; and

{h) teaching objectives for mathcmatical skills go beyond computation'to include problem solving

‘applications.

_Five goals were jd,e.mi!iedjor.lhe.malhemalics-prpgram during-the-1 987:88°school year. Thay were:
{1) students will show growth in achievement as measured by pre and post lests;

{2) 1ab teachers new lo the program will be assisted through i Inservice 1o leam leaching _slralegieswhich._.____ __

L da

g ‘ {3)_a!llabtecchers:will, pariciLate.n.inservice-sessions- designec-loenhance 1lie ¢ program and share

use'manipulalives;

o

Yy e

"‘

* teaching strategies-with classroom mathernatics teachers;

-(4) -1ab ledchers willimplement computer-assisted instruction as a susplemet 1o the existing curriculum,

1886




_motivational. supplemental curriculum (including manigulatives), coordin
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t

(5) teaching objectives and educational plan forms will be reviewed. Recommended changes will be

timed to coincide wiih the new lextbook adoption or with adoplion of a compuler: management system.
ional

The Chapler I Program is the instructional model used in the mathematlics labs. This model includes

small group instriclion, diagnosis, maslery leaming approaches, individual educational plads, a highly

ation with classroom teachers

and district curriculum, parental involvement, inservice and support, computerized record keeping and

effective feaching strategies.

Identific  3n Procedyres

Identification of students:in need of addition.al instruction is assured through checkpoints. The

‘, tesls are a check to see al what point students are mastering those subjects for their appropriate grade

P —

posmons in grades 1-5; 8.2 te. ching posilit.

end of the school year, 1,787

level: The tesls are givenin grades 1, 3, 5, & and 11. There were 37.75 fulllime equivalent teaching

ns-in grades‘6:8;and 4.8 posilions in grades 9-12. At the

students we+e served in the mathematics labs at the elementary level, 452

were served in'the middle school progrim and 126 were served in the senior high prograr..

Budget and_ Expenditures

The budgetary information for the Mathematics:ab Program for the 1987-88 schoo! year was

—provided by-The.Des-Moines-Plen- Supervisorin "Ociobér, 1988, Figure M- 1 below indicates the

funds allocated and expended .n the Mathematics Lab Program for various line items included in the

budgel. The total appropriation for the Mathematics.Lab. -Program-was-$2:195:093: 00 Thiswas —— —

~———Budget-Review:C

provided through the following sources: Educational Improvément Grait, Dropout Prevention,
P

P

- )‘f')/

Chapler'lI.‘Chame'r"l“é’ﬁ“cj"lﬁé”au'éﬁiél's gcneral fund. The pro—gn;ér; abstract indicales

the allocations from each funding source 1o the overall Des Moines Plan. Due tcithe method in which

;m‘ budgetary-records-are- maintained; it would have been an extremely {jme consuming task to Jdetermine

*

the-allocation 1 {1 his _PLgram only from each separale funding source, Therefore, only the total

amount aliotated is reported for each line item. s

T .mmnm
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1. Budget and Expendilures Mathematics Lab Pre.; i 1987-88 ©

Category Amount Allocaied Expen-.!iiur,é
Salaries $1,589,415 $1,324,407
Fixed Charges 200,394 200,394
Administration 25,968 11,880
Indirect Costs 35,562 35,582
Parent Component 1,875 1,786
Evaluation 15,365 16,365
Software/Materials/Supplies 90,609 95,095
Inservice ' 54,350 26,769
Telzphone 1,200 1,289
Mileage 2,250 1,776
Computers 165,605 251,873
Classroom Reconfiguration 11,500 11,485

TOTAL $2,195.093 $1.978.793

" * As reported by the Des Moines Pian Supervisor, October, 1988

During the 1987-85 school.year, $1,978,793 was expended 1o opere!. ‘e Mathematics [ ab
Program.. T his‘represenls~90;~1-pc-rcenl-ol~lhe~~amount'allocated.' The &~y of the unspent funds
are eligibleior carryover 10 be used duiing 1983-89. It shouid be noted 1! wu€ to the complexity of-

the funding mechanism and the s siem used 1o maintain bud el_docume.c!:.,.J.:borious. rocedures.—
g C SY. ce 9

were necescary in order 1o generate the budgel information in the above foinat.
~
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PROCESS AND PERFORMANCE OBJECTIVES

Elementary Mathematics Lab Program
Objective 11 B1
The program coordinalor will organize and maintain an éccou!abiliry file and provide copies of data to

ined in the project
office and the Department.of Evaluation, Research and T esting.

Besulls
S ‘Duplicate dccoutability files were maintained in the Des Moines Plan office and the Department of
M

Evaluation, Research and Testing during the 1987-88 schoo! year. Periodic ctiecks were conducted

during the schoo! yearto assure that data to evaluate program objectives were being collected. The
o ‘ data were submitted to the Department of Evaluation, Research at the end of the program year.

r} (

N Objective 1| B2

By November 27, 1987, elementary principals will have monitored, by classroom visits, the aclivities

instruction from the classroom leachers as well as Irom Iab staff as documented by the Report of
Des Moines Plan Supervision, submitted to the Executive Director of Elementary Education,

|
|
\
|
|
|
|
|
:
of all lab.teachers and classroom leachers to assure that Iab students are receiving direct mathematics ‘
S
|
|
Des Moines Fublic Schools, or the Superintendent of Schools, Des Moines Catholic Diocese, by ]

December 4, 1987,

The Principal's Report of Des Moines Plan Supervision submitted by each building principal was

examined lo determine evidence that lab students were receiving classroom as well as lab instruction,

255018

The Principal's Report of Des Moines Plan Supervision is dn annual report submitted by efement

ary
: P "qrincipals in December to document that Des Moines Plan |

ab students are receiving instruction from:

classroom teachers and that joint planning is occurring between classroom and Des Maines Plan o
? |
pRic. 189
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5-110
teachers. A copy of this form appears:in Appendix RW, M- A. Documentalion is gathered By principals
observing a regular classroom that includes Des Moines Plan students and by observing planning
sessions between [es Moines Pian and classroom leachers. The report serves the same purpose as
and was an outgrow th of the Principal's Report of Chapter | Supervision that had been completed by

~elementary principals of Chapter | buildings ior a number of years.

-Several discrepancies were noted concerning this report during the 1987-88 school year. They

- were as follows:

_ (1) Nurep< d was subrhitted by the principals of five buildings. This occurred despite the fact that the
Des Moines Plan Supervisor sent a letter to all elementary principals dated March 3, 1988, to remind
those that had not,completed the report at that time to do s0;

= (2) Atfour buildings, the p.urpose of thfz observalion was apparently unclear as the principals at those

: ( .’ sites observed lab classes rather than regular classrooms; and

o {3) Observations were made afley the specified date ieleven cases-in two cases, not until March and

April of 1988.
Given that some principals had not been reqriced 10 submit this form previously, i.e. principals ¢!
buildings not served by Chapter |, it is not surprising that the record of submission anc-accuracy for this

document was not as good as in previous years. Sleps that might be-taxen to improve thi¢.situation

would include more drailed instructions concerning complétio: of the form and increased efforts to
1o be made as to the féquirement for nonpublic school principals to be involved in ihis activity. It would
seem difficult for these individuals to observe particularly the joint planning efforts between Des Moines

~———Plan-and'\&ias. “om téachers when the Des Moines Plan leachers to'no longer serve students from the

~—---follow-up in'siluations 'where'the forfii is Subriiied inaccurately or not at all. In addition, a decision needs

nonpoblicbuildifigs at the non-public schoul site.
: Objoctive A1
. . Al the end of the instructional year, lab sludents, grades 1-5, who have been enrolled in the

; programlor al leas! 80 days will demonstrale an ingreas > in the mean percentile rank Irom prelest to post

e 190
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lest on the mathematics composite score of the lowa Tests of Basic Skills (ITBS) as documtnted by
scores from fall and spring lesting, submitted to the program evaluator at the end of the instructional

year.

Al the end of the instructional year, laistudents, grades 2-5, who have been enrolled iri the
prograim for at least 80 days will demonstrate a proficiency on the mathematics composite score of the
78S, such that the average gain in normal curve equivalents (NCEs) will be at least 6.0 as documenred

by scores fiomfall and spring testing, submitted to the program evaluator at the end of the instructional

year.
Objeclive Il A3
At the end of the instructional year, lab siudents, grade 1, who have been enrolled in the program
for at least 80 days will demonstrate c:r proliciency on the mathematics composite score of the ITBS, such
that the averzge-gain ir:! NCESs will be at least 3.0 as documented by scores from fall and spring resnng,
submitted to the program evaluator al the end of the instructional year.

Besulls

Tables M-1 and M-2 present data necessary to evaluate objectives Ill A1-3. Narrative pertaining to

‘these objectives follow the tables.

Table M-1) . Total Mathemalics.Score lowa-Tests of Basic-Skills:

Grades 1-5 (Percentile Rank)

Gude N Pre Post Gain
5 1 292 16 24 +8
2 237 19 20 T
3 267 23 25 +2

4 163 23 27 +4

5 198 29 32 43



Table M-2. Total M.athemat_, Score lowa Tests of Basic Skills ‘

Grades 1-5 (Normal Curve Equivalents)

Grage N Pre Post Gain

1 32 20.1 34.8 457 B

2 237 31.2 32.4 +1.2

3 267 34.3 35.6 +1.3

4 163 34.2 .37.1 +2.9

5 198 38.4 39.9 +1.5
2-5 865 . 84.4 36.0 +1

1 292 29.1° 34.8 +5.7

Resulls

According to Table -1, stucl al all grade levels showed an increase in the percentile rank from
pre to post testing on the o { Basic Skills. The largest increase occurred for students in grade
1.

Table M-2 reports the pre and post Normal Curve Equivalent scores for each of grades 2-5and a
weighted average, The Normal Curve Equ.jglent (NCE) scale is similar to lhe,percen(ile.scaleexcept
that it is an“équaAl mlerval scaI(;. meaning that'the distances between units have been equalize_d. This
allows for averaging of scores which is not feasiblz wilh perce™tiie ranks. A weighted average gain was.
computed due to the difference in numbers of students at the various grade levels. The weighled

average gain-for students in grades 2-5 was 1.6 NCE units which {e]l below.the-established criterion-of~

6.0. T 7 N

Objective 1l A3 applies specifically to studenls in grade 1. Students at this level achieved a gain of

5.7 NCE units compared 1o a criterion of 39.
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By September 18, 1987, Iab leachers will have selected students, grades 1-5 as documented by
lists of students (by grade level) who were selected for instruction and the rank order checklist,
submitted to the program coordinator with September accountability data.

valation Meth

The Des Moines Plan was not officially implemented until January of 1988 following the initial
administration of checkpoints. Howaver, as staff was hired at the beginning of 1987-88, students were
selected for instruction based on criteria eslablished for identification by the Chapler I Programs. These
criteria were established with the idea of being able 1o rank order-students starting with those "in
greatest need” of assistance. Students were then selected in rank order until classes were filled.

Teachers completed a Des Moines Plan Pupil Enroliment Form for each student as he’she was selected

(‘ Tor the program. The information on this form was entered on-line to what had been referred to asthe

“Chapler | database,” now expanded to accept student records from all buildings.
Besults
An initial set of class fists were produced from the dalabase on November 17, 1987. Table M-3
shows the number of students that were onginally identified at each center by grade level for the

. Reading/riting Labs,
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Table M-3 . Number of Students Served Des Moines Plan Mathematics Labs (Elenfentary)
Number of Students Served By Grade Level
Building 1 2 3 4 5 Total

Adams 07 11 11 10 06 45
All Sainis 06 03 00 01 01 11
Brooks 08 16 17 08 16 65
Cattell. 12 06 06 09 08 41
Dougias 10 02 02 00 01 15
Edmunds 19 12 14 10 17 72
Findley 16 09 06 02 10 43
Garlon 0s 02 0G 05 03 25
Granger 15 10 10 03- 07 45
- Greenwood 08 10 05 05 06 34
Hanawalt 06 03 04 05 05 23
Hillis 04 15 12 04 09 44
Holy Fam 2 00 00 05 00 00 05
Howe 12 07 09 08 04 40
Hubbell 04 02 03 01 01 11
Jackson 13 06 10. 08 07 44
Jefferson 06 .05 05 05 01 22
Q King 21 33 00 00 00 54
( Longieliow 13 12 19 14 05 63
Lucas 18 13 16 10 11 68
Mann 09 03 05 02 02 21
McKee 10 06 11 06 10 43
McKinley 12 10 06 08 08 44
Mitchell 02 04 08 04 03 21
Monroe 00 00 20 13 14 47
Moore 08 08 06 06 04 32
.Moullon 30 20 06 04 06 66
- Oak Park 09 13 12 06 : 04 44
Park Avenue 10 12 20 7 . 12 61
Perkins 00 00 15 15 14 44
Phillips 09 05 07 05 00 26
Pleasant Hifl 04 . 00 03 01 07 15
Rice 10 , 13 00 00 00 23
St. Anthony . 00 01 00 01 co 02
Stowe 18 20 10 10 09 67
Studebaker . 04 04 03 00 00 11
Wallace . 10 12 10 06 04 42
Watrous 06 02 09 08 08 33
Willard 23 12 17 09 07 68
Windsor . 03 03 02 . 03 03 14
Woodlawn 09 12 07 05 05 38
: Wright 10 02 07 01 04 24

. ‘ TOTAL 403 339 344 228 242 1556
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[ 4
As can be seen from Table M-3 1,556 students were inilially identified for paiticipation in

Des Moines Plan Mathemalics lab classes at the elemenlary level. A full time teacher, according to the

program proposal, could serve between 45 and 55 students.

Efforts are cumently being made 1o develop a revised Des Moines Plan enroliment document that

will reduce the amount of data enlry that is currently performed by Des Moines Plan clerical staff. This

step should allow for generation of initial class lists in a much more timely fashion. This objective was

achieved as the actual process of student selection was compleled by the specified date.
Objeclive IV B2
During the instructional year, lab teachers will oevelop and maintain an IEP for each student

receiving lab instruction as documented by IEPs on file with the lab teachers.

; valuation h
® - '

Des Moines Plan consultants examined Individua! Educational Plans during visits to program siles.

Al the end of the first semester, the consultant initialed a form enlitled "Des Moines Plan Educational

Plan Summary Sheet” which indicated that each IEP had been examined and was properly wrilten
Besults
Individual Educational Plans were developed and maintained for each Des Moines Plan student.
The educational plan includes a listing of objectives 1o be introduced 10 each student and various
teaching strategies thai will be employed. One of the functions of the Des Moines Plan consullanis is to

monilor the recording of information for each student on the educational plan. The consullant initials the

educational plan to indicale {hat the necessary information has been recorded as of a particular date and

that the plan has been implemented.

Objective 1V B3
During the instructional year, 1ab teachers will instruct 45-55 Students for 25-30 minutes daily as
documented by lab schedules, submitted to the program coordinator by Seplember 18, 1987, and

ICSUb/”Illed each time a schedule change is made.
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t
valyati h
Lab teaching schedules were submilted by all Des Moines Plan leachers as classes began in mid

. F

Seplember. Revisions were submitled as necessary during the school year.
Results

Lab teaching schedules were submitled by all Des Moines Plan leachers as classes began in
September. Revisions were submill.ed as necessary. The schedules indicate the lab teaching times
and number of students served in each group. Other information appearing on the schedule includes
the time that direct instruction is provided by the classroom mathematics leacher and the time that the
1ab teacher and classroom teacher engage in planning sessions. The schedules indicate that lab
classes met from 5-30 n:xinules and that a fulltime teacher served from 45-55 students as specified in
the objective. Instructional group siz_es ranged from 110 8 for lab classes according 1o the schedules.
Much of the information on the schedules is verified at least once during the year when the building
principal conducts the observations necessary to complele the Principals Report of Des Moines Plan
Sypervision {sce objective 1 BY fora discussion of this document).

Obiective IV B

By the end of the irst semels!er, lab teachers will have had personal conferences with the
barenls/guardians of at least 80 percent of the lotal number of Iab sludents, grades 1-5 who have been
enrolied in the program for at least 20 days. These conferences will be conducted at the homes of, or at
Places selected by, the harents/guardians as documented by aliendance/parent contact reports
submitled with Jan’uar‘y accounlabilily data o the program coordinalor, program evaluator and building
principals.

Objective IV B85

By the end of the second semester lab teachers will have had personal conlerences with the

parenlsiguardiansof at least 80 percent of the tolal number of Iab students, grades 1-5 who have-been

enrolied in the program for at least 20 days during the second semester. These conferences will be

conducled at the homes of the parenls/quardians at school or by telephone as documented by

ERIC 195
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t
altendance/parent conlact reports, submitted with May accountability data fo the program coordinator,

program evaluator and building principals.
: Resulis

Table M-4 provides the dala Necessary to evaluate objectives IV B4 and 1V B5, both of which

concern contacts with parents of students in Des Moines Plan labs.

Table M-4. Contacts with Parents Des Moines Plan Mathematics Lab Program

_ Grades1-5 1987-88

1st Semester ) 2nd Semester
N Percent Total N Percent Total
Contacted Contacts Contaded Contacts
‘ 1839 84.4 . 2103 1436 84.4 2182

During the first semester, objective IV B4 specifies that lab teachers will have personal contact with
the parents of 80 percent of the students enrojied for a period of 20 days or more. Personal contact
implies a face 1o face contact between the parent and teacher through a home visit by the teacher or a
visit to school by the parent. Telephone calls or letters sent to the home c;o not count as personal
contacts during the fail semester. During the firsl semester, parenlsxof 84.4 percent of the mathematics
lab students were contacted thereby surpassing the established criterion. Objective I\( B5 also
specifies that parents of 80 percent of the students enrolied 20 days or more would be contacled
personally during the second semester, but allows telephone calls made 1o the home lo be counted as
personal contac

ts. During the second semester, according to Table M- 4, paren!s of 84.4 percent of the

mathematics lab students were contacted, thereby sumpassing the criterion of 80 percent by the same

margin as during the first semester,

0 Shows afofal of 4,285 contacls (all H;e‘l_l'ﬁ:j‘é?:&hled) mMade during the year to

‘parems of fab students. This would seem lo Fepresent a continuation of the long existing trend in the

district's Chapler | Programs of maintaining a high level of conlact with parents of lab students.
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By October 2, 1987, lab teachers at'each building will have submitted the name of a parent to be a
representalive on the District Parent :4dvisory Council as documented by parent names submitted to
The Des Moines Pian Supervisor,

Resutts

Alist of representalives 10 the Chapler YDes Moines Plan District Parer;l Advisory Council was
received b_y the Department of Evaluation, Research and Tesling on March 10, 1988. The list iself was
not dated, making it impossible 1o determine when it was ;jeveloped. The list contained names,
addresses and telephone numbers of 59 building reéresenlalives and 3 community representatives. I
should be noted that while some buildings had a number of fepresentatives listed, a total of {en
elementary buildings were not represenled In as much as the intent of this process objective was 1o

i ‘have representation on the council 1rom each center involved with The Des Moines Plan, this objective
. was nol achieved.
OQbjective VI A1

Near the end of the instrictional year, a parent survey will be oonduc!ed by the program evaluator as
documented by a summary of responses obltained from a parent survey conducted by the program
-evalualor.

valyati h

Ouring the 1987-88 school year, the parent survey that had been used for a number of years in the
Chapter | Program was complelely revised. This was done in fésponse lo a recommendation made in
the 1986-87 Report of Evaluation for Chapter | Reading and Mathematics Programs. This
recommendation-suggested that a more comprehensive questionnaire be designed that would

hopefully not only be & better instrument for gathering information from parenis about their Perceptions

of the new Des Moines Plan, but would also yield a better rate of return than had been experienced in ’
‘.e\past.

The seven item revised instrument, a copy of which appears in Appendix R/W, M- B was sent loa10

193
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percent random sample of parents of all Des Moines Plan lab students on April 15, 1988, Three
hundred eighly five questionnaires were sent out via U.S. mail, 61 or 15.8 percent of which were
relurned. While this represents a slightly belter rate of return than had been experienced in previous
years, it is nonetheless insufficient for making generalizations 1o the population of Des Moines Plan
parents. Results of the survey are summarized in the slalements below with the qualification that
generalizalions cannot be made from the responses of this sample to the population at large.

Resuitg

- Forty five of the 61 respondents (73.8%) agreed or strongly agreed thal they were
saltisfied with information they had received about the Des Moines Plan.

= The process for selecling students for participation in this program satisfied 36 (61.1%) of the
59 parents responding to this question. Thitteen (22.0%) were not salisfied 1o some degree.

. = Ofthe various ways in which';;arenls are conlacted by Des Moines Plan lab teachers, 64.0
percent of the respondents preferred scheduled conferences at school with The Des Moines rlan
teacher. Only 2 (4.0%) indicated prefere;nce for home visils by the teacher while 9 (18.0%) preferred
telephone calls.

- Thity-one respondents (67.4%) felt that lelters provided the best avenue for obtaining
information about the District Parent Advisory Council and its activities.

- Overone half (56.3%) of the respondents fell that brochures and' information about leaming
activities for use at home would be the most useful ilems that could be provided through the Parent
Advisory Council. '

Although the return rate improved slightly from that in previous years (using Chapter I surveys), the
number of relurns‘via U.S. mail was still far from that necessary 1o allow for generalizations 1o be made
fromthe sample to the population. This is unfortunate as cosls are involved in designing, printing and

%’ —~-mailing-such-aninstrument. Given this situation, it would seem feasible 1o consider giving parents an

‘)pponunity to complete this survey during conference lime as many paiticipate in this activily. This

would increase the response rate-and could be set up in a way that would still ensure anonymity of

. ERIC 199
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frespondants.
PROCESS AND PERFORMANCE OBJECTIVES
Middle School Mathematics Lab Program |
Objective Il B ;
The prog'ram coordinator will organize and maintain an accountability file and provide copies of data
{0 support the evaluation of all objectives as documented by accountability files maintained by the
program coordinator and-the Department of £ valuation, Research and Testing.
Duplicate accoutability files were maintained in the Des Moines Plan Office and the Department of
Evaluation, Research and Tesfing during the 1987-88 school year. Periodic checks were conducted
during the school year IO'assdre that data fo evaluate program objectives were being collected. The
. data were submitted o the Depanmehl of Evaluation, Research and Testing at the end of the program
year.

ive |l

Al the end of the instructional year, lab students, grades 6-8 who have been enrolled in» the program
- - “foratleast'80°days will demonstrate an increase in the mean percentile rank from pre lo post test on the
mathematics composite score of the lowa Tests of Basic Skills (ITBS) as documented by scores from fall
and spring testing submitted 1o the program coordinator al the end of the instructional year.
. Obiective Il A2
Al the end of the instructional year, lab students, grades 8-8 who have been enrolled in the program
for at least 80 days.will demonsirate a proficiency on the mathematics composite score of the ITBS, such
that the average gain in normal curve equivalents (NCEs) will be a! least 3.0 as documented by scores
from fall and spring testing, submitted to the program evalvator al the end of the instructional year.
Resulls

‘Tébles M-5 and M-G present results for students in grades 6-8 on the mathematics composite subltest of

' the lowa Tes's of Basic Skills.
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Table M-5. Total Mathematics Score lowa Tesls of Basic Skills

Grades 6-8 (Percentile Rank)

Grade N Pre Post Gain
5 115 25 32 +7
7 97 24 27 +3
8 79 22 25 +3

Table M-6. Total Mathematics Score lowa Tesls of Basic Skills

Grades 6-8 (Nermal Curve Equivalent)

Grade N Pre Post Gain

6 115 ‘ 35.8 40.0 +4.2

‘ 7 97 34.9 - 37.0 +2.1
{ 8 79 33.8 35.9 +2.1
6-8 ° 291 35.0 37.9 +2.9

According to Table M-5, students demonstrated an increase in percentile rank at each grade level as
spec:hed in Objective il A1, The weighted gain in the average Normal Curve Equivalent (NCE) score as
shown in Table M-6 was 2.9 NCE units. This is only 0.1 NCE units below the criterion expressed in
objective il A2,

Qbjective 1l A3

By the end of ;he instructional year, lab students, grades 6-8, who have been enrolled in the
program lor at least 80 days will display a more positive attitude toward learning than they displayed at the
1ime of their entrance into the program as documented by the Pre and Post Altitude Toward Lea_rning

A,‘summaof, submitted to the program evaluator at the end of the instructional year.
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valyali f
Des Moines Plan studenis at the middle school level completed a pre/post self evaluation

instrument designed 1o measure atlitude toward various academic aclivities.

Besulls

Several problems arose in the administration of this instrument during the 1987-88 school year.
One of those involved the {zct that it was nol possible 1o determine whether the raling scates received
were adininistered as par of a readingAwriting or mathematics lab class. Some of the students may have
participated in both programs while others were in one program or the other.

Because of this situation, tabled results, narrative and recommendations have been placed under

objective !l A3 in the middle school reading/writing section of this report. If the Des Moines Plan

proposal continues 1o list separate performance objectives for readingMwriting and mathematics sludents

‘ involving attitude measure, it wili be necessary to submit the documents in such a fashion that allows for
X

a separate fabulation of the results.
Qbjective 11 A4
During the insiructional year, lab students, grades 6-8, who havs been enrolled in the program for at
least 80 days will respond positively lo the program, as indicated by their rate of altendance being equal
loor grealer than that of all Iab students in the same schools as documented b'y altendance/parent

contact reports submitted with Ma y accountability data to the program evaluator and program

coordinator, !

Results
Objective Il A4 states that the altendance of Des Moines Plan tab students enrolled in the program
for 80 days will display a rate ol attendance that is equal o or better than that of nhonprogram sfudents in
the same schools. Emphasis on the importance of school atiendance has been a priority in the Chapter t
Program since ils inception and continues lo be considered as such in The Des Moines Plan,
. Table M-7 displays Ihe allendance rate (indicated by days attended as a percentage of days

possible for atlendance) for Des Moines Plan and non Des Moines Plan sludents at all schools,

-3

EKC _ 202

wll Toxt Provided by ERIC




18-123

Table M-7. Attendance Rate Des Moines PlaryNon Des Moines Plan

Middle Schoo! Students 1987-88

Buigng N e y s B
Brody 30 94.6 609 91.7
Callanan 39 92.2 587 93.7
Goodrell 43 88.4 732 92.5

) Harding 122 87.0 . 674 92.8
Hiatt 63 90.7 483 91.3
Hoyt 54 89.1 493 92.8
McCombs 22 83.9 579 93.2

. (. Meredith 36 89.9 621 94.6
Menil 34 93.7 501 94.5
Weeks 51 91.5 621 93.1

All Buildings 443 89.8 5900 - 93.1

As indicaled by Table M-7, the attendance rate for Des Moines Plan mathematics students at the

middle school level was 89.8 percent compared fo 93.1 percent for non-lab students. At Brody Middle

School, Des Moines Plan students displayed an attendance rate higher than that for non-lab sludents.
As the overall altendance rate for Des Moines Plan students was lower, this objective was not achieved.
Objeclive IV B1

The Iab teacher|s) in each building served by the program will identily eligible student participants by

L)

September 18, 1987, as documented by class lists (by grade level) of identified Sludents and the

eligibilily checklist, submitted fo the program coordinator with September accountabilily data.

' Lvalualion Methad

The Des Moines Plan was not implemented until January of 1988 lollowing the first administration of
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checkpoints. However, as staff was hired at the beginning of 1987-88, students were tenla'lively
identified and served beginning in September by the date specified in this objective. An initial set of
class lists was p:oduced from the database on November 17, 1987. Table M- 8 shows the number of

students that ‘were originally identified at each attendance center by grade level for the mat)iematics

1abs.
Table M-8. Numer of Middle Schoot Studenls Served Des Moines Plan
Mathematics Labs as of November 17, 1987

Building Number of Students Served By Grade Level

6 7 8 Total
Brody 6 11 8 25
Callanan 9 9 6 24
Goodrell . 8 8 10 26
Harding 45 44 29 118
Hiatt 24 20 18 62
Hoyt 14 10 14 38
McCombs 8 10 7 25
Meredith 12 11 8 31
Meriill 10 5 8 23
Weeks 20 21 14 55
TOTAL 156 149 122 427

As can be scen by Table M- 8, 427 students were initially identified for participation in Des Moines
Plan mathematics lat classes at the middle school level. Ffforts are currently being made to develop a
revised Des Moines Pian enroliment document that will r.duce the amounl of data entry pedormed by
the Des Moines Plan clerical slafl. This step should allow for generation of initial ¢tass tisls in a much
more timely fashion. This objective was achieved, as the actual process of student s~'eclion was
compleled by the specified date.

Objective 1V 82

Lab teachers will develop and maintain an Individual [:ducalional Plan (IEP) for each participaling

. . student as documented by IEPs on file with the lab leachers,
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valuati h
Des Moines Plan consultants examined Individua! Educational Plans during visits to program sites.

Al the end’of the first semester, the consultant initialed a form entitled "Des Moines Plan Educational

Plan Summary Sheet” which indicated that each IEP had been examined and was propetly written.

Besults

Individual Educational Plans were developed and maintained for each Des Moines Plan student.

The educational plan includes a listing of objectives 1o be introduced to each student and various

teaching strategies that will be employed. Orié 6f the finctions of the Des Moines Plan consultants is to
monitor the recording of information for each student on the educational plan. The consultant initials the

educationat plan to indicate that the necessary information has been recorded as of a particular date and

that the plan has been implemented. ]
Lab teachers will instruct 55-75 sludents. Students will receive instruction for an average of 45

minutes daily as documented b y mathematics schedules, submitied to the program coordinator by

Seplember 18, 1987, and resubmitted each time a schedule change is made.

Ltab téSEhing schedules were submitted by all Des Moines Plan teachers as classes began in mid
September. Revisions were submitted as necessary. These documents were forwarded 1o the

Department of Evaluation, Research and Testing at the end of the school year.

1]

Besulls

The schedules indicate the lab teaching schedule and number of students served in cach group.

Olher information éppearing on the schedule includes the time that the lab teacher and various

classroom teachers plan jointly. Lab classes at the middle school level met for one class period or

approximately 45 minutes daily. Instructional groups ranged in size from 510 15 students. A fulllime

leacher could serve up to 75 students.
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Objective IV B4 f (
By the end of the instructional year, lab teachers will have had personal contact and/or conferences
with the parents/guardians of at least 50 percent of the total number of Students, grades 6-8, whe have
been enrolled in the program for at least 20 days as documented by Attendance/Parent Contact ’
Reports, submitted to the program coordinator, program evaluator and building principals by the end of
!he instructional year.
Besulls
Objective IV B4 stales that parents of al least 50 percent of the sludents enrolled in the Malhemahcs
Lab Program for 20 or more days would be contacted personally at some time during the school year.
The criteria established for parent contact al this level were less stringent than at the elementary level
which specified contact with oarents during each se'nesler "Personal conlaci” is defined as a visit by
‘ the teacher 1o the home of a sludent,’a vnsn by the parent to school or a lelephone call made by the
teacher to e parent. Documentation submitied revealed that personal contacts were made to the
parents of 67.0 percent of the students énrolled 20 days or more thereby exceeding the specified
criterion. A considerable range was noled among middle school altendance centers in the number of

parent contacls made. At four centers, Callanan, Goodrell, Meredith and Metro, parents of less than 50

NS

.-~ pércent of the number of students served were contacled, while at Mernll Midale School, parents of all

sludents were contacted: during the school year.
, Objective IV B5
By the end of the ins!rz;c!ional year, lab teachers will have completed one parent involvement aclivity
as documented by Parent Activity Planning Sheels submitted to the program coordinaltor at the end of
the instructional ):ear.
Besulls
Lab teachers submitied a document entitled Parent Activity Planning Sheet that contained

.ﬂormahon aboul aclivities provided for parents of studenis in the lab program. Generally, the aclivities

involved inviting parents 1o visit the labs at a specified time at which they could see and participate in
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vanous aclivities. 'In severai cases, the use of compuler workslations was demonstrated ang parenls

were then encouraged lo participate in a computer aclivity. In many cases, the aclivities were provided at

either conference or open house time. Activily sheels indicating the occurrence of at least one parent

activily were received from all middle schools with the exception of Hiatt. Exceplt for this noled

deliciency, Objeclive IV B5 was achieved

Objective VI A1

Near the end of the instructional year, a parent survey will be conducted by the program evaluator as

documented by a summary oi responses obtained from a Pparent survey conducted by the program

evalualor,

valuation h

During the 1987-

88 school year, the parent survey !hal had been used for a number of years In the

‘ Chapter ! Program was completely revused This was done inresponse lo a recommendation made in
the 1986-87 Report of Evaluation for Chapler | Reading and Mathemalics Programs. This
recommendalion suggesled that a more comprehensive queslionnaire be designed that would
-hopefully notonly be a bétter instrument for gathering information from parents about their perceplions

of the new Des Moines Plan, but would also yield a belter rate of return’than had been experienced in

the past.

The seven item revised inslrument, a copy of which appears in Appendix R/W, M -B was sent {0 a 10
percent random sample of parents of all Des Moines Plan lab students on Aprii 15, 1988. Three
hundred eighty five questionnaires were senl oul via U.S. mail, 61 or 15.8 percenl of which were

returned. While this represents a slightly better rale of relurn than had been experienced in previous

years, il is nonelheless insufficient for making generalizations 1o the population of Des Moines Plan

parents. Resulls of the survey are summarized in the stalemenls below with the qualification that

generalizations cannot be made from the responses of this sample 1o the population al large.

® Resulls

- Forty five of the 61 respondents (73.8%) agreed or strongly agreec thal they were
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salisfied with information they had received about the Des Mo>ines Plan.

- The process for selecting students for panticipation in this program satisfied 36 (61.1%) of the
59 parents responding 1o this question. Thirteen (22.0%) were not satisfied 1o some degree.

- Ofthe various ways in which parents are conlacted by Des Moines Plan Lab teachers, 64.0
percent of the respondents preferred scheduled conferences at school with The Deg Moines Plan
teacher. Only 2 (4.0%) indicated preference for home visits by the teacher while 9 (18.0%) preferred
telephone calls.

- Thirty-one respondents (67.4%) felt that letters provided the best avenue for obtaining
information about the District Parent Advisory Council and is activities.

- Over one half (56.3%) of the_z respondents fell that brochures and information about leaming

activities for use at home would be the most useful items that could be provided through the Parent

. .4 Advisory Council,
@

Although the return rate improved slightly from that in previous years (using Chapler | surveys), the
number of retums via U.S. mail was still far from that necessary 1o allow for generalizations 1o be made
from the sample {0 the Population. This is unfortunate as costs are involved in designing, printing and
mailing such an instrument. Given this siluation, it would seem feasible to consider giving parents an
opportunity to complete this survey during conference time as many participate in this aclivity. This
would increase the response rate and could be set up in a way that would still ensure anonymity of
respondents. .

PROCESS AND PERFORMANCE OBJECTIVES
‘ Senlor High Mathematics Lab Program
Obiective 11 81
During the instructional year, the coordinator will organize and maintain an accountabiility file and

provide copies of data 1o support the evaluation of all objectives as documented by accountability files

.maintained by the program coordinator and the Department of Evaluation, Research and Testing.
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Besulls ’

Duplicate accountability files were maintained in the Des Moines Plan office and the Department of
Evaluation, Research and Testing doring.the 1987-88 school year. Periodic checks were conducled
during the school year to assure that data lo evaluate program objectives were being collected. The
data were submilted to the Department of Evaluation and Research at the end of the program year.

Obiective JIIA1
Al the end of the instructional year, lab students, grades 9- 12, who have been enrolled in the )
program lor at least 80 days will demonstrate an incregse in the mean perce.itile rank from pre o post

dest on the quantitative thinking subtest of the lowa Tests of Educational Development as cocumented

by scores from fall and spring lesting, submitted to the program evaluator at the end of the instructional

year.

f (.' : Objective 1l A2
Althe end of the instructional year, lab students, grades 9-12, who have been enrolled in the
program for at least 80 days will demonstrate a proficiency on the quantitative thinking subtest of the

ITED, such that the average gain in normal curve equivalents (NCEs) will be at least 3.0 as documented

by scores Irom 12l and Spring festing,

submitted to the program evalualor at the end of the instructional
- Yyear.

Besulls
Tables'M-9 and M-10 repofl data on the quantitative (mathematics) subtest of the lowa Tests of

£ducational Development.

-
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Table M-9. Quantitative Thinking fowa Tests of Educational Development

Grades 9-12 (Percentile Rank)

Grade N .+ Pre Post Gain
9 82 11 13 +2
10 2 52 20 -12
11 No students served during 1987-88
12 No students served during 1987-88

Students in grade @ showed an increase in percentile rank from 11 to 13. In grade 10, pre/post
results werg available for only 2 students (there were only 3 studerds at this level in the program). While
a decrease in the percentile rank was observed, no furher statements can be reasonably made due to

the number of students in grade 10 invelved in this measurement.

L

Table M-10. Ouantitative Thinking fowa Tests of Educational Develoment

Grades 9-12 (Normal Curve Equivalent)

Grade N Pre Post Gain

9 8 B9 a5 — s

10 2 40.0 32.3 7.7
11 No studenis served in 1987-88.
1e No students served in 1987-88.

Students in grade 9 demonstrated a gain of 2.6 NCE units on the quantitative thinking subtest. In
grade 10, a negative gain of 7.7 was observed. The grade 10 results may nol be generalized, however
as only two students completed a pre and post test al this level.

Objective Il A3
By the end of the instructional year, 1ab sludents, grades 9- 12, who have been enrolled in the
'program for al leas! 80 days will display a more positive atlitude toward learning than they displayed at the

lime of their entrance into the program as documented by the Pre/Pos! Altitude Toward Learning
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Summary, submitted o the program evalualor at the end of the instructional year.

Evaluation Method ’
Des Moines Plan students af'the senior high level completed a pre/post self evaluation instrument
designed to measure attitude loward various academic aclivities.
Besults
Several problems arose in the administration of this instrument during the 1987-88 school year.
One of those involved the fact that it was no Possible to determine whether the raling scales received
were administered as part of a Reading/Writing or Mathematics Lab class. Some of the students may
have
participated in both programs, v;vhile others took part in one or the other,
(‘. Because of this situation, tabled r.esulls. narrative and recommendations have been placed under
objective 11l A3 in the senior high reading/writing section of this report. If the Des Moines Plan proposal

continues 1o list separate performance objectives for reading and mathematics students involving

aliitude measure, it will be necessary to submit the documents in such a fashion that will allow for a ]

———Separale-tabulation-of the resul{s;
By the end of the instructional year, lab students will respond positively to the program, as
indicated by a rale of attendance higher than the district average as documented by Altendance/Parent
Contact Reports, submitted with May accountability data to the program coordinalor and program ‘}
evalualor,
Resulls
Table M-11 shows the allendance rate (days present as a percentage of days possible for
allendance) for Des Moines Plan students at each senior high building and for the total senior high
‘lathemaﬁcs lab program. Also indicated is the altendance rate for all students at each senior high

building and for ati buildings combined 1o yield a district attendance rate.

©
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Table M-11. Attendance Rate Des Moines Plan/Non Des Moines Plan
Senior High School Students 1987-88
Des Moines Plan All Students
Building N Percent N Percent
East 24 91.1 2291 91.8
Hoover 22 92.5 1219 94.4
) Lincoln 40 86.2 B 2524 925
North 38 88.8 1052 916
Boosevel 9 899 1558 929
Al Schools 133 89.3 8644 925
. As shown by Table M-11, the average attendance rate for all senior high students in the district was

92.5. This compared to an aftendance rate of 89.3 for students in The Des Moines Plan mathematics
labs. As the specification that Des Moines Plan students would display a rate of attendance higher than
the district average was not met, this objeq!is{e was not achieved.

A process objzécti;e ir; —t_h»ermiddle school mathematics lab Program states that the attendance rate
of Des Moines Plan students will be compared to that of non-lab students in the same buildings. The
senior high objective on the other hand does not specify the comparison group as being made up of
only non-lab students, but instead uses the district average senior high attendance rate which is
computed using the attendance records of all students including those in the Prograrn. For purposes of
consistency and in order to betler define the two groups, this objective should be revised to call for
comparison of attendance rales between Des Moines Plan and non Des Moines Plan students,

Objeciive 1y B1

By September 18, 1987, lab teachers will have selected students, grades 9-12 as documented by

: . Iists of students (by grade le vel) who were selected for instruction and the rank order checklist,
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submitted to the program coordinator with September accountability data.
Evaluation Method

The Des Moines Plan was not implemented until January of 1988 following the first administration
of checkpoints. However, as staff was hireé at the beginning of 1987-88, students were tentatively
identified and served beginning in September by the date specified in this objective. An initial set of
class lists was produced from the database on Movember 17, 1987.

Resulls
Table M-12 shows the number of students that were originally identified at each attendance center

by grade level for the mathematics labs.

Table M-12. Number of Stugents Served Des Moines Plan Mathematics Labs (Senior High)

(As of November 17, 1987)

Number of Students Served By Grade Level

Building Q2 ic 1 12 Total
East 26 0 0 6 26
“Hoover 15 0 0 0 15

" Lincoln 26 1 0 0 27
North 34 0 0 0 34
Rooseveit 9, 0 0 0 9

TOTAL . 110 3 0 0 113

As can be seen from Table M-12, 113 students were initially identified for participation in
Des Moines Plan mathematics lab classes al the senior high level. Efforis are currenlly being made to
develop a revised Des Moines Plan enroliment document that will reduce the amount of data entry

perlormed by The Des Moines Plan clerical staff. This step should allow for generaticn of initial class lists
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in a much more timely fashion. This objective was achieved as the actual process of studen't selection
was completed by the specified date.

During the instructional year, Iab teachers will develop and maintain group charts for students
receiving lab instruction as documenied by group charts on tile with the Iab teachers.

Kesulls

Croup charts were maintained by each teacher sctving senior high students in the mathematics lab
program. The group charts served much the same Purpose as the Individual Educational Plan (IEP)
which is developed for students at the elementary and middle school level. The charts areused as a
recordkeeping device to monitor the progress of students in the attainment of objectives that are a part
of their indlividual program. Des Molnes Plar; consuliants.monitored the existence of the group charts af
the time of regular visits 1o the buildings.

Qbjective IV B3

During the instructional year, lab teachers will instruct 55-75 students daily as documented by lab
schedules, submitted to the program coordinator by September 18, 1987, and resubmitted.each-time a-
sché&ule cﬁangé i; }r7ade.

Besults

t.ab schedules were submitied by each senior high teacher during the month of September.
Revisions were made thoughout the year as needed. The schedule indicated the lab teaching
schedule and the number of students served in each group.

Objective IV B4

Every nine weeks, lab teachers will make personal contact with the parents/guardians of ail
students, grades 9-12, who have been enrolled in the program for at least 20 days as documented by
Attendance/Parent Contact Reports, submitted with May accountability data to the program coordinator,

program evaluator and building principals.
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Evaluation Meathod

Objective IV B4 states that teachers will make personal contact with the parents/guardians of all
students enrolled in the Program for 20 days or more every nine weeks. The attendance/parent contact
reports that lab teachers complete are submitted for each semester rather than each nine week peried,
however. Therefore, it is only possible to determine if such contact occurred during the entire semester
which consists of two nine week periods.

Besults |
Table M-13 provides information regarding contacts to parents of mathematics lab students at the

senior high level,

Table M-13. Contacls with Parents Mathematics Lab Program (Grades 9-12) 1987-88

First Semester Second Semester

Number Enrolled Percent Number Enrolled Percent
20 Days Contacted 20 Days Contacted
123 50.4 127 * 559

Contacts were made with Parents of 50.4 percent of the students served during the first semester
and 55.9 percent of those served during the second semester. As indicated previously, it was not
possible to determine whether or not this objective was achieved. It should be noted that the number of
contacts with parents of senior high mathematics students occupied a considerable range. At
Rooseveltt, virually no contacts were reporied during the entire year, while at North, 97.6 percent of the

parents were contacted during the first semester and 100 percent were contacled during the second

‘ semester.
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= Forty five of the 61 respondents (73.8%) agreed or strongly agreed that they were
salisfied with information they had received about the Des Moines Plan,
58 parents fesponding to this question. Thirtzen (22.0%) were not satisfier 1o some degree.
= Ol1the various ways in which parents are contacted by Des Moines Plan Jab leachers,

.percent of the respondents preferred scheduled confererices at schoo] with The Des Moines
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teacher. Only 2 (4.0%) indicated preference for home visits by the teacher while 9 (18.0%)rpre1erred
telephone calls.

- Thirty-one respondents (67.4%) felt that letters provided the test avenue for obtaining
information about the District Parent Advisory Council and its activities.

= Over one half (56.3%) of the respondents felt that brochures and information about leaming
activities for use at homa would be the most useful items that could be provided through the Parent
Advisory Council.

Although the return rate improved slightly from that in previous years (using Chapter | surveys), the
number of retums via U.S. mail was still far from thal necessary to allow for generalizations to be made
from the sample to the population. This is unfortunate as costs are involved in designing, printing and
mailing such an Instrument. Given this situation, it would seem feasible to consider giving parents an

opportunity to complete this survey during conference time as many participale in this aclivity. This

would increase the response rate and could be set up in a way that would still ensure anonymity of

respondents.
CONCLUSIONS. L

Results of the evaluation of performance and process objectives sugges! that student altendance

" and communication with parents are two areas that received strong empbhasis in this program. In the

mathematics program, parents of 84 percent of the elementary students and 67 percent of the middle
school students were contacted by telephone or in person during the year.

The rate of attendance for mathemalics program students was 9.8 percent of the days possible for
middle school attendees and 89.3 percent for senior high. . While crilerion levels established by the
proposal were not reached, these rates of altendance closely approiimate those for nonprogram
students at the middle and senior high levels - 93.1 and 92.5 percent respectively.

Student performance objectives involved adminisiration of the lowa Tests of Basic Skills and lowa

Tests of Educational Development on a pre/post basis as a measure of growth. Criteria for achievement
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included the amount of gain in the normal curve equivalent score. On the mathematics composite
sublest, established criteria were exceeded when weighted averages were computed for grade 1 only. \
Two conditions that may have adversely affected achievement gain during 1987-88 were:
@ The Des Moines Plan Lab Programs were modeled after the district's Chapter | and Il
Programs; however, one third of the buildings involved in the lab programs had not participated in the
Chapter Programs.  Although inservice training was part of the implementation process, unfamiliarity
with the model and delivery system could have had an adverse effect on achievement; and
~ {b) The Des Moines Plan did not officially begin until January of 1988 following initial
administration of checkpoints. This resulted in a considerable shift in the student population at mid year
as some studenis were exited from the program and others ware entered. The end result was that
pre/post scores were available and included in evaluation results for students that may have received
instructional benefits for a shorter block of time than what would be expected. This would be particularly
o true for students aiyrade levels in which all pupils complete the lowa Tests of Basic Skills or fowa Tesls
of Educational Development in the fall. This condition bears mentioning though an asssumption is that
the effect of # on the overall results for the program is probably slight.

Condition (a) should be alleviated with the passage of time. Sleps will be tgken during the 1988-89
school year to eliminale test sc s on the oulcomie measure for students that have not been served for
an eslablished length of time.

While there were at least tvo inslances in which proper documentalion to evaluate process and
performance objectives was not submilted (noted in recommendations seclion), it appears from the
evaluation that The Des Moines Plan Reading/Wriling Program was implemerled as called for in the
proposal.

RECOMMENDATIONS
1. The Supervisor of the Das Moines Plan should reassess the usefulness of the Principal's Report of
Des Moines Plan Supervision in the operation of this program. If this type of report is deemed useful,

. steps should be taken 1o ensure the more timely and accurate completion of this {orm.
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2. Itis recommended that the Des Moines Plan Supervisor take action 1o ensure that valid fesults may
be obtained from administration of an attitude instrument to all individuals for whom it is intended. The
value of a pre/post measure is severely compromised when difficulty occurs in matching results from the
pre and post administrations, - ‘

3. ltis recommended that continued emphasis be applied to encourage the improveme‘gt« of student
attendance. It would also be feasible to revise the objective for the senior high program so that it is
consistent with the middle school objective in comparing attendance of program with nonprogram
students,

4. ltis recommended that alternative methods for obtain.ing the perceptions of parents about the
program be cansidered. It might be feasible to have an opinionnaire or other appropriate instrument
completed at conference time or at another school activity that tends to be well attended by parents.
Costs of designing, printing and mailing an instrument to measure perceptions are not warranted unless
Oan adequate rate of return is encountered.

5. The develooment of the process for measuring student performance using a locally developed
objeclives based instrument rather than a norm referenced test should be continued. Several

conditions must be met in order to do this, but #t is probable that benefits would be gained from

measuring growth uéing aninstrument that is closely matched with the district curriculum,

6. Consideration should be given to limiting the involvement of the Department of Evaluation,

Research and Testing in its monitoring oi certain ongoing activities that are well incorporated into this
program. Examples would include existencs of Individual Educational Plans and lab schedules which

are'monitored on a reqular basis by The Des Moines Plan consultants.
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PRINCIPAL'S REPORT OF DES MOINES PLAN INSTRUCTION

Date On Coordination of Classroom Teachers' and Lab
Teacher's Instruction Principal's Signature
Direct
Instruction
to Lab
Visitation  Students JOINT PLANNING COMMENTS :
Classroom Teacher Date Time Yes No Yes No
» ﬂhk
' S
, Du:,\ 2y first Priday in December, '
: o Yl Ll " s |
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Department of Evaluation and Research
Des Molnes Public Schools
1800 Grand Avenue
Des Moines, lowa 50307-3882

April 15, 1988

Dear Parent:

The school disirict conducts an evaluation of The De

year As part of this process, we are interested in oblaining input and
suggestions from family members of students who have participated in
The Des Moines Plan during the 1987-88 school year. We use this
information when planning the program in future years,

We would greatly appreciate it

complete the atfached survey and r
May 2, 1988.

s Moines Plan each

if you would take a few minutes to
eturn it in the postage paid envelope by

Thank you for your cooperation.

Sincerely yours,

g{ 8F . / 77577%49&

John F. Tompkins
Program Evaluator

Atch
Farent Survey, Des Moines Pian, 1987-1988




‘PARENT SURVEY
DES MOINES PLAN
1987-1988

Please indicate the extent to which you agree with the follow statements by circling the
éppfropriate response:

1. 1 am satisfied with the information that I have teceived about
the Des Moines Plan.

Stiongly Strongly
Disagree Disagree No opinion Agree Agree

2. 1 am satisfied with the process for selecting students for
participation In The Des Moines Plan.
Strongly Strongly
Disagree Disagree No opinion Agree Agree

3. -Personai contaets between the school and home are an Important com.
ponent of ({his ptogram. Which of the following. types of
communlication have you bhad with your child's Des Moines Plan
leacher during the past school year? (check all thay apply).

. Home visit from The Des Moines Plan teacher

‘ Scheduled school conference with The Des Moines Plan teacher

——_Des Moines Plan sponsored activities/meetings at the school

‘ephone calls from The Des Moines Pian teacher

Te

Scheduled school corference with The Des Moines Pian teacher
) Des Moines Plan sponsored aclivilies-'meelings al the school
--—Telephone calls from The Des Moines Plan teacher

— -l have no particular preference for a certajn method.

PLEASE COMPLETE THE QUESTIONS ON THE REVERSE SIDE OF THIS SHEET,




s

The District Parent Advisory Council prévide‘s an opportunity for members and parents o
receive important information about The Des Moines Plan. It also provides an opportunity for
Faieinis lo voice concerns or make suggestions about the program,

5. What Is the best method for informing you about the council

‘ and its activities? (Please check one method)
. Telephone calls .
———_ Letters
Brochures

Public meetings

Other Please describe.

6. What is the best way for you to communicate with the
advisory council? (Please check one method)

— . By telephone

Through a building representative '
By altending a council meeting

By reSpénding o a survey

Other. Please describe.

. 7. What kind of Information provided through The District
Advisory Council would be most useful fo you? (Please
check one method)

Information on how students are selecled for the program

Description of the program and how it operales

——~ Information pertaining 1o evalyation of the program
Information on learning activities that can be done at home
Calendars’ indicaling aclivities related 1o The Des Moines

Plan that occur during the school year.
-Brochutes/handbook

—— —

Please feel free 1o’ make any comments about the piogram below:

f .PLEASE RETURN THIS QUESTIONNAIRE IN THE POSTAGE pAID ENVELOPE
PROVIDED BY MAY 2, 1988. THANK YOU FOR YOUR ASSISTANCE. .
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Name

SELF-EVALUATION
(Secondary)

. Grade

School

Date

Rate yourself

Directions:

1, 2, 3, 4, or 5 on each of the items below,

ating Scale:
= Never
Seldom
Sometimes
Usuvally
Always

R
1
2
3
4
S

My éaily behavior includes;

completing work on time
— handing in neat work

following directions

—_
— Participating in class
— listening to other:

Using class work time

—————

working without disturbing others

My attitude ip class is;

K —— helpful
——_ Interested
-—__ Tespectful
— improving ‘
-—-w— Gisruptive
~—mm—. disinterested
—— disrespectfu)

a problem

~———




Report of Evaluation:
SUPPLEMENT TO DES MOINES PLAN PROGRAM EVALUATIONS

1987-88

Department of Evaluation, Research, and Testing
Des Moines Independent éommunity School District
1800 Grand Avenue

Des Moines, lowa 50307 o

Diane Schnelker
Evaluation Specialist
John Tompkins

Program Evaluator
7

i

Morris D. Wilson, Ph.D.
Director of Evaluation, Research, and Testing

October 20, 1988
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INTRODUCTION ‘

The Des Moiries Plan: A Plan for.Student Success represents an expansion and reorganization of
all district remedial programs. Modelled after the district's Chapterland i Pregrams, the implementaticn
of all programs subsumed under the Des Moines Plan is guided by a series of ptocess and performance
objectives. While the objectives facilitate the organization of the program, they do not necessarily -
provide sufficient information on which 1o base a complete evaluation. The purpose of this section is o
supplement the review of the process and performance objectives with a more critical examination of
three key areas. Combined, these results should provide a thorough evaluation of the Des Moines
Plan. The following areas were examined within each of {he programs included in the Des Moines Plan:

1. The validity and reliability of the identification procedures;
2. The nalure of the sludents served in the pror.ams; and
3. Follow up of the fecommendations from previcus evaluations,
KINDERGARTEN ENRICHMENT
Identiiication Procedures
Introduction and Bacigroung

Kindergarten Enrichment is a supplemental program 1o reinforce ‘and extend g foundation
concepts and skills of the basic kindergarten program. It is based on a developmental philosophy that
recognizes individual differences in the growth and development of young children and is designed to
provide sludents who demonstrate moderate developmental deficiencies additional experien.'es and
time o foster the developmental process. Students who demonstrate more severe deficiencies benefit '

from interaction with peers of a variety of developmental levels in the regular kindergarten program and

are provided with an additional year of reinforcement and growth in the K-1 Transition Program.
Identifying appropriate candidates for the program requires procedures and instruments sensitive

enough 1o distinguish students who are “moderately” behind the growth and development of their

. . chronologic peers and those who would benefit from an additional year of kindergarten. Initially,

procedures called for administering the Kindergarten Enrichment screening device, designed to
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measure specific program objectives, to students who performed below the minimum level‘considered
prerequisite for success in kindarqarten during the fall general tesling, and who teachers referred for
consideration.

Program evaluations raised a number of concerns about the accuracy of the identification
procedures. Inthe first year of implementation, only about one half of the students served in the
program were considered adequately prepared for first grade by the end of the schoo! year. While this
may suggest the program had little real effect on student achievement, it may also suggest that the
identification procedures failed {0 adequately screen appropriate candidates. This interpretation is
supported by a closer review of the identificalion procedures.

All kindergarten students are assessed three weeks into the school year 1o determine their
standing in the kindergarten surriculum. The primary purpose of this screening is o provide teachers
with a suggested point o initiate instruction. Because the intent was not 1o "place” students in special
programs, measures were not taken {0 empirically validate the screening device or {o standardize the
administration and scoring procedures. In particular, procedures did not include specific crileria to
idenlify appropriate candidates for the Kindergarten Enrichment Program, Teachers ultimately reliec on
professional judgment o refer students for Placement consideration. The Kindergarten Enrichment
screening device was intended to provide finer discrimination among the developmental levels of
siudents refarred for placement consideration. However, this devi&e was also not constiucied
according 1o recognized test development practices and failed 1o specify clear criteria to defermine
placement. As a resull, students who were referred and subsequently placed in the Kindergarten
Enrichment Program included more students who were functioning below the level largeted for the
program. The nature of this misidentification would alfect the impact of the program.

Resulls of the second year's evaluation indicated that 75 percent of the students served in the
Program were considered adequately prepared for first grade. Administrators and teachers involved in
the program felt that grealer awareness among regular classroom {eachers about the 1arget population

contributed to this improvement. Although greater awareness improved the reliability of the

231
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-«entification procedures, there is still no assurance the procedures accurately identified the desired
group of students. Such procedures require establishing a relative Measure based on an accurate
representation of the range of developmental levels in the entire kindergarten population. Current
Procedures were neither intended nor created 1o provide this informrution.

In 1987-1988, a study was conducted to evaluate the validity of the screening instruments. The
first step of this study exarmined the relationship between the general curriculum; screening device and
the instrument ysed to evaluate readiness for firs grade. The validity of this screening device is
Supported 1o the extent ihat it is relatedto a standardized._notm referenced measure already found to
predict academic readiness. The second step in this évaluation examined the relationship between
current pfacement procedures for the Kindergarten Ennchment Program and the extent to which
-students served in the program were considered adequately prepared for first grade atthe end of the
kindergarten year. Current procedures are supported o the extent that the distribution of first grade
placement recommendations among students identified through original procedures is similar to {he

distribution of recommendations for Students identified with a standardized norm-referenced test.

Subjects
Six schools were selected according 16 a stratified sampling procedure basez cis achievement
histories on the Melropaliian Readiness Test. Two schools were s:zlected from each of three levels:

low achievement (lower one third of the distribution of achievement scores), middle achievement

levels ware randomly assigned to experimental and control groups. All kindergraten Studer:ts at each of

these buildings served as subjects for this study.

malmmgnls

Results of the Early Childhood Assessment Crilerion Referenced Screening Device (i.e., Waupun
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» used 1o locate students within the

Waupun curriculum, measures development in four basic domains: auditory, visual, motor, and verbal

Processes (Wendt & Schramm, 1982). Each domain includes behavioral criteria that measure ability at

five levels, Level.l measures strictly sensory motor activation and proﬁciency. Level i measures se

awareness

nsory
§ and'simple stimulus discrimination, Level il Measures the extent to which students can

interpret and describe visual and audilory stimuli. Level v focuses on the “integration process”. Level

V addresses the ability to utilize Previously integrated processes to memorize and sequence stimuli,

Assessment for entering kindergarten students begins at Level lll. The screening device includes

three items from each of the auditory, visual, and verbal domains‘. and five items from the motor domain.

if a child completes at least one criteria in each domain at Level lll, the assecsment is terminated and

assessment ite_msh(o_rﬂLe‘v,eLl,V_are.administered.uStydenjg.whp-mLss‘all c.rit,erjain-any~area-are:assessed‘ :

‘on the criteria for Level |1, The assessment criteria for Level | are adminstered to students who fail to

demonstrate proficiency on the criteria for Level 1.

what it purports to measure. Any measure designed lo predict the likelihood of success in the regular

kindergarten P7ogram should sample the content of that curriculum. The Waupun screening is

designed 1o logate students within the Waupun ctrriculum. To the extent that the kindergarten

Program employs Waupun, the content validity of the screening device is substantiated. However, a

: ;
‘ review of the kindergarten curriculum objectives indicates that it goes beyond Waupun 1o include a

) .basic introduction 1o academic conlent areas found in other grade levels.

Q
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Primarily designed for usée by special educators and infant, preschool, and prim
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Another way to improve the validity of the test is to ensure it is administered and inlerpr;'ated

consis!enﬂy.:Consistency is maximized by including experimentally supported items onthe test,

"“providing éxp}icit administration and scoring instructions, providing iest norms based on groups of

explicit administration instnsctions; however, current administration practices rei_y heavily on parent

“voiunleers who receive approximately one hour of training in only one component of the test. A

minimum of four volunteers is required at each site 1o administer the entire screening device. The
number of examiners and the limited preparation decreases thelikelihood that the Waupun screening is
administered consistently.

Despite instructio ns, the manualfails 1o describe the manner in which test it

_____NM -Placement decisions that ar,e,basedon.the\resulls.of.!he.Waupun.scr’eening.

The Enrichment screening device is designed to measure the specific objectives of the five

domains emphasized in the Kindergarten Enrichment Program, namely: audifory, visual, verbal, motor

(gross and fine), and socialself help. Behaviora! objectives were combined with objectives from Leve) ]

of Waupun'in four of the five domains. ltems in the socialself help domain were generated by
Kindergarien Enrichmentinstructors and consultants and reflect behaviors perceived essential for

Success in first grade, Students receive one point for mastering each objective for a lofal of 32 points.

As the Enrichment Screening Device was developed and introdticed iry 1985, there are little data

available on which 1o base a thorough evaluation of its technicat propeities.

TheBDlisa slandardized, individually administered assessment batlery of key developmental skills

in children from birth 1o eight yzars of age (Newborg, Slock, Wnek, Guidubaldi, & Svinicki, 1984). It is

ary teachers. The

R —
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complete BDI battery consists of 341 test ftems. Ninely six items were compiled into a comprehensive
screening test that provides an efficient method for determining which areas of development, ¥ any,
require further evaluation. The BDI screening test is recommended or use as a general sCreening
device for preshcool and kinderga‘r{en children, to monitor both short term and long term progress, and
as a preliminary 2ssessment of students considered "at risk” in any developmental area.

The BDI measures development in five domains (Newborg et al., 1984). Htems in the
“personalisociai domain measure abilities and charactéristics that allow children to engage in meaningful
social interactions. ltems in the adaptive domain measure the ability to make use of information and skills
-assessed in other domains. ltems in the motor domain assess the ability to use and contro} large aﬁd
small body muscles. tems in the communications domain assess ihe reception and expression of
information, thoughts, and ideas through verbal and nonverbal communication modes. Items in the
cognitive domain measure skills and abilities considered conceptual in nature such as perceptual
discrimination, reasoning and academic skills, memory, and conceptual development. All of these
domains include subdomains 1o ensure that lhe:various aspects of each domain are adequately

assessed.

" "Hems'in the'domainswere‘sequenced byassigning eachitemito f'in'“ageJle'vél at which approximately

75 percent of the children in the Filot sample received full credit. items on the screening test were

selected on the basis of high tem-domain score correlations and their degree of difficully to provide
optimum disgrimination.

Standardized procedures for {est adminislration are provided for each of the structured items.
These procedures must be followed to use the norm tables. Normative data were obtained from a
stratified random sample of 800 children based on geographical regions and subregions, race, and sex
for each age group represented on the inventory. Demoagraphic descrintions of the sampie indicaié ihe
distribution of ethnic minorities and sex approximated the general population of the United Stales. Raw
Scores can be compared {o cut off scores at five probability levels for each age group (1.0, 1.28, 1.50,

1.65, and 2.33 standard deviations below the me2n), or may be converted to age equivalent scores
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which indicate the age at which a raw Score represents average performance. Because age equivalent

Scores are subject to frequent misinterpretation, the authors recommend using them with considerable
caution.

While the examiners manual does not provide a detailed account of the rel.‘abiiity indices of the
complete BD, it does indicate that there is limited standargd error of measure among BDI items which
téstiﬁes to the precision of the instrument. Indices of test-retest and inter-rater reliabilities specifically for
the screening test range from .95 to .99.

Information descnbing,the validily of the complete BDtwas not available in the BDI screening test
Manual. The validity of the BD| Screening test was established by correlating scores on the screening
testfora sample of 164 children to Scores on a subsequent administration of the complete BDI. The
correlations between the Screening test and comparable components of the BDI ranged from .92 to
-99. Allbut one of these co.ire!ations were at or above .96 which Suggests performance on the
screening test is a sound predictor of performance on the complete BDI.

The Melropolitan Readiness Test is‘administered to alf kindergarten students at the end oi the

kindergarten year as an index of preparation for first grade. It is a standardized, skifls-based assessment

__.of the foundation skils considered important for beginning reading and mathematics (Nurss &

- McGauvran, 1986). The test samples from four domains that have oonsis_lently emerged in research as

essential for pre-reading and pre-fnathema(ics. The areas include: auditory, visual, language, and
quantitative skills, Each skill area includes two sublests to asses specific components of each area.
Subfests in the auditory skill area include Beginning Consonants to Mmeasure the ability to discriminate
among initial sou‘nds inwords, and the Sound Letter Correspondence subtest 1o measure the ability to

identify letters that correspond to specific sounds in words. Subtests in the visual skills area include the

Visual Matching subtest to measure the ability to discrintinaie among visual symbols, and the Finding

Pattem sublest to Mmeasure the ability to locate formations of letiers, groups, words, nhumerals, or anificial
letters +mbedded in larger groupings. The language skill area includes the School Language Subtest

{o measure basic cognilive concepls, as well as simple and more complex grammalical struclures, and

235
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the Listening subtest to measure the ability to integrate and reorganize information, to draw'inferences,
andto analyze and evaluate material that is presented orally. Finally, the quantitative skill area consists
of the Quantitative Concepts subtest to measure basic mathematics concepts, and the Quantitative
Operations subtest to measure counting and simple mathematical operations.

A number of norm-referenced scores are available to interpret the results of the Metropolitan
Readiness Test. Norm-referenced scores provide a framework for interpreting performance in relation
fo anage or grade. appropriate reference group. Percentile ranks indicate the percentage of students in
the reference group who received scores equal to, or lower than, a given student's score. Stanine-
scores are normalized standard écores that range from 1-9.

Tesi.developers followed recognized procedures fur generating the test. After an extensive review
of research, test objectives and specifications were developed. ltems for the current edition were
drawn from a pool of items from previous editions and supplemented with new items generated and
reviewed by content area and measurement experis. The test was field tested on a stratified random
sample of approximately 2000 students. Once finalized, the test was normed on approximately 4500

Students from a random sample of schools stratified on the basis of district size, geographic region,

ethnic group, and sex.

The manual also provides information about the reliability of the Metropolitan Readiness Test.
Internal consistency refers 1o the extent to which items relate to each othe;r. The reliability coefficients
between subtest scores ranged from .54-.90. The Pre-Reading Composite score had an internal
consistency index of .93. Test retest reliability provides evidence of the stability of test scores over a
shor period of time. The reliability coefficients among the subtests over a two week period ranged from
.60-.88. The testtretest reliability coefficient for the Pre-Reading Composite score was 88.

The test authors suggest.the extensive review of teralure on which the item generaiion process

was based increases the likelihood that the items assess skills important to learning. The test's

-predictive vdlidity was examined by comparing results of the Metropolitan Readiness Test, administered

in the fall of 1985, t¢ results of the Primary 1 Level of the Metropolitan Achievement Test and the
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Stanford AchievementJTest. administered the following spring. Corre'ations between the Pre-Reading

: Composite score of the Metropolitan Readiness Test and the lotal battery of the Metropolitan
Achievement and the Standford Achievement Tests were .65 and .83, respectively.
“ Procedures, .

To test tha predictive validity of the screening devices, the BDI screening test was administered in
place of the Waupun screening in the exparimental schools af the beginning of the academic year.
Control schools conducled kindergarten screening according 10 truditional practices. Results from both
groups were compated to the results of the Metropotitan Readiness Test administered the following
spring.

Examination of the validity of the Kindergarten Enrichment placement procedures required
equating the three screening devices and defining basal and ceiling cut off scores 1o be used as criteria

for placement. The Waupun and BDI screening devices were equated by comparing the
. developmental level of the test items. Careful consideration of the age equivalent appropriate for the
Kindergarten Enrichment Program, and the level of functioning sampled on the Enrichment screening
device, suggested that the ideal target population included those studerts who were functioning at an
age equivalent of four to five years.
s . Once the equivalence was established critical levels (.., basal and ceiling criteria) were determined
for both the Enrichment anc the BDI screening devices. Results of previous administrations were
examined to determine criteria for the Enrichment Screening Device. The average Enrichment
screening score for the first two years of administration was approximately 16. The average screening
score for students who were not recommended for first grade at the end of the Kindergarien

Enrichment experience was approximately 14. Because current placement procedures tended 1o

identify more students with more severe deficiencies than were appropriate for the program, a score of

] . An examination of the distribution of scores from previous administrations, and consideration of

available resources, suggested a band one ha!" »tandard deviation above and below the critical point

s L3
)
B . ‘fs

: 15 was defined as the critical point from which to establish basal and ceilihg Criteria.
|
|
|
|
|
|
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would identify those students most appropriate for the program. In terms of raw scores, students who
scored between 14 and 18 were served before all other students referred for placement. Once these
students were ideniified, students who scored between 13 and 19 (i.e., one standard deviation above
and below the critical point) were served on the basis of need and available space.

Comparable ranges were identified on the BD! screening device. The range of possible raw scores
associated with the age equivalent on the BD! screening was identified to equate the two devices. The
critcal point of the Enrichment screening fell approximately halfway between the range of possible
scores. - As the range of possible scores was the same onthe BDI screening, its midpoint was defined
as the critical point. Similarly, scores that fell one half standard deviation above and below this point
were defined as most appropriate for the program (1 18-132), and students who scored between 117
and 133 (one standard deviation above and below the critical pc;int) were considered and served
according 1o need and available space.

Placement recommendations made by the home school teacher in consultation with the
Kindergarten Enrichment ir.structor at the end of the kindergarten year weve also examined 1o evaluate
placement proceclures. Recommendations for students placed according 1o Waupun and Enrichment
screening were compared to recommendations for students identified with the BDI screening.

Besults

The lack of specific criteria to determine a Waupun level from the screening device resulted in
inconsistencies iq the Waupun screening. To obtain a more reliable index, Waupun screening resulls
were reporled as the number of items each student successfully completed. Correlations between the
screening devices and the Metropolitan Readiness Test scores are presented in Table S-1. As
expected, correlations between the Waupun screening, as reported as the number of items

Successfully completed, and the Mtiropolitan Readiness Tests were stronger than correlations

0 between the Waupun level index and the Metropolitan Readiness Test.
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Table S-1. Coirelations Between Screening Tests ang. )
Metropolitan Readiness Test Results.
Metopolitan Readiness Test

Screening Device Reading Quantitative Totat
BDI ‘ 0.656 0.578 0.660 ’
Waupun Level 0.428 0.409 0.437 ‘ .
Waupun ltems 0.612 0.565 0.620

The table also indicates correlations between the Wal'qun screening (i.e., the number of items
passed on the screening) and the Metropolitan Readiness Test were very similar to those between the
BDI screening and the Metropolitan Readiness Test. Squaring these correlation coefficients indicates
‘the amount of variance in the test result. accounted for by the sceening device, Simple regression
analyses indicate the amount of variance accounted for by each of the screening devices was significant
(p<.001); however, the BDI screening device accounted for greater variance on both subtests as well as
the total Metropolitan Readiness Test score than the Waupun screening.

The resulls of pravious evaluations raised concern about the equity of the placement procedures.
Analysis of variance procedures were used to examine the extent to which the screening devices
distinguished between the ethnic background and sex of students. The résults of statistical analyses
indicate that while males could not be distinguished from females on either- screening device, there

were significant differences between minority and nonminority students on both devices (F=18.045, p :

<.001 and F=4.157, p <.05 for the BDI and Waupun screening, respectively).

Muttiple regression analyses were then calculated to determine how much ethnic background
contributed to thé prediction of Metropolitan Readiness Test results. Table S-2 displays the amount of
variance accounted for by the screening test and the ethnic background of stuéjents. The results of
Table S-1 and S-2 indicate while the adcition of ethnic background had little effect on the ability of the

BDI screening to predict Melropolitan Readiness scores, it did make a notable contribution 1o the
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predictability of the'Waupun screening.
Takle S-2. variance of Metropolitan Readina<.» Test Accounted for by Each Screening Test and

the Ethnic Backg:~und of Students,

kict:opolitan Readiness

Screening Reading Quartitative Total
BDIand ethnic 0.446 0.382 0.461
background

Waupun items and 0.417 0.420 0.442

ethnic background

Placement Recommendations. Table S-3 dici>"2ys the distribution of placement recommendations'
for students screcned with each of the procedures. Statizucal.analyses fail to demonstrate significant
differences between these distributions; however, the results may have been contaminated by
procedures used 1o examine the devices. A key prellem with current procedures was the omission of
placement criteria. The process of equating the sareening devices necessitated identifying such
criteria which qualitaiively altered the nature of the criginal placement procedures, Specifying this
criteria based on the resulls.of previous administr::tions increased the reliability of the placement
procedures and improved their accuracy.

Table S-3. Distribution of Placement Recommendations for Students Served in Kindergarien

Enrichment in 1987-83 by Screening Device.

(Pereentages)

Recommendation Waupun Screening BDi Screening
Relained in kindergarien YT 3.45
Referred to the K-1 Transition Program 14.07 3.45
Frototed 1o first.grade 82.96 93.10
[t ilation
These results demonstrate the impact of : . -izrdized procedures on the placement process.
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Specifying cut scores on both devices facilitated the placement procedure and increased the likelihood
that-students served were functioning within the developmental range appropriate for the program..
However, placement instruments must also be a valid measure of "developmental leve!”, The results
suggest, of the devices studied, the BD! screening test provides the best predictor of Metropolitan
Readiness Test resulls and is less sensitive 10 ethnic background.
Student Characteristics
The distribution of all scores on a standardized achievement measure for the general kindergarten
population is characteristically bell shaped. Ninety six.percent of the scores cluster around the average
score. The remaining four percent of the scores fall in either extreme of the distribution. As the
Kindergarten Enrichment Program draws students from the major cluster, student characteristics of the
program are likely {o reflect characteristics of the district kindergarien population. The followiiig section
examings the 2xtent to which the sex and ethnic distribution of the Kindergarten Enrichment Program
approximated that of the general kindergarten popuiation.
Males and Females
Table S-4 illustrates the distribution »f males and females among students served in the
Kindergarien Enrichment Progam in 1987-88. Statistical analyses indicate the distribution of maies and
females in the program did not differ significantly from the distribution represented in the generai
kindergarten population.
Table S-4. Distribution of Male and Female Students ‘in the Kindergarten Enrichmet Program and the

District Kindergarten Population, 1987-88.

(Percentages)
District Kinderganen
Sax Kindergarten Enrichment
Males 52.32 565.00
Females 47.68 45.00
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Elhnic Representation
Ethnic codes were available for 78 percent of the students served in the Kindergarien Enrichment
Program during 1987-88. Table S-5 ilustrates the distribution of minority and nonminority students
served in the Kindergarten Enrichment Progranvand among the kindergarten population in gereral,

Statistical analyses indicate there was no significant difference between these distributions.

Table S-5. Distribution of Minority and Non Minority Students Served in the Kindergarten Enrichment

Program and in the District Kindergarten Population, 1987-88

(Percentage)

Ethnic District Kindergarten
Background Kindergarten Enrichment
Minority 18.77 19.86
Non Minority 81.23 80.10

Follow Up of 1986-87 Aecommendations

mmendati

el

o - The following recommendations appeared in the 1986-87 Kindergarten Enrichment evaluation.
Budget and Expendityreg

In 1986-87 the Kindergarten Enrichment Program was offered as a general district curriculum.
However, in 1987-88 the program will become part of the Des Moines Plan: A Plan for Student
- Success. This "Plan® will include most of the academic support programs offered in the district. To

facilitate monitoring the Kindergarten Enrichment Program specifically, and the Des Moines Plan in

A

general, the Kindergarten Enrichment Program coordinator should prepare an annual budget for the

program.,

: . Identification Procedures

The first flag in the identification procedures for the Kindergarten Enrichment Prograrn is the results
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of the initial Waupun screening. The placement criteria state that students who score at Leverl llora
“low" Level Il are potential candidates for the program, but the administration and scoring procedures
do not specily criteria to discriminate a “low” Level lll. Without this specification, compliance with the
placement criteria must be assumed. The wide range of abilities within each Waupun level increases the
chance for inconsistent interpretation of the results. To increase the reliability of the placement
Procedures the Kindergarten Enrichment Plannind Committee should devise a way to document the
results of the Waupun screening more specifically.

Although the placement procedures were employ;zd as specified in the program description,
evaluating the results of the Kindergarten Enrig:hment teacher evaluation form within the attendance
areas for each center resulled in the inability to serve all students who qualified for placement on the
principal measure. To ensure that all appropriate students have the opportunity to participate in the
program, evaluation scores should be rank ordered across the district, Such a procedure also
approximates the placement procedures of other programs inthe Des Moines Plan.

Follow Up
nditur
Responsibility for the Kindergartren Enrichment Program was officially assumed by the Des Moines Plan
‘Coordinator in January of 1988. A Sseparate, itemized budget is prepared for each program under the
plan,

ificati r [

After areview of previous results, the program coordinator, in consultation with the Elementary
Consultant, recommended that successfully mastering 25 percent of the items on the Waupun
screening, excluding the items in the fine motor skiils domain, consituted a "low*" Level III. Although this
criterion could not be applied in 1987-88, & was piloted during implementation of the placement
procedures in 1988-89. ‘

fimplementation of the study o validate the screening instruments ensured that all students acress

the district identified within the range considered most suitable for the program were given initial
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opportunity for service. The procedures resulted in greater uniformity in the range of abilitie'zs
represented in the centers across the district.

K-1 TRANSITON PROGRAM
Identification Procedures
Introduction

A review of the process and perlormance objectives indicates that students were identified and
served in the program by a specified date; however, the objectives fail to provide an opportunity to
examine the idenlification procedures in greater detail. The purpose of this section is {o explore the
implementation and validity of the placement procedures.

Implementation

According 1o the Program description, students who compleied less than 80 percent of the enlry
level objectives of the kindergarten curriculum by January of the kindergarten year (in this case January
1986), were 1o be evaluated with the Kindergarten Checkpoint in January and again in May. Students
who failed to earn a minimum of 17 points on both administrations of the Checkpoint were referred for
placement into the Program for the next academic year.

Table S-6 represents the distribution of the Placenent decisions based on the Kindergarten
Checkpoint results. Students for whom only one test result was available were classified according to
that single score. Students who had no test resulls for either administration were considered "not

eligible”,
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Table $-6. The Distribution of Placement Decisions Based

on Kindergarten Checkpoint Results

Placement Number of Percent of
Category Students Students
Eligible/Served 102 27.79
Eligible/Not Served 77 20.98
Not Eligible/Served 13 3.54
Not Eligible/Not Served 15 47.69
Total Referrals ' 367 100.00

These resulls indicate thai 75.48 percent of the students referred for placement consideration
were accurately placed according to the criteria. Cioser examination of the students who were
considered eligible but not served indicales that 51 of these students (66.23%) had only one test
score. While some of these represent students who moved from the district before the end of the
academic year, the placement decisions suggest program personnel tended to follow a policy of
accepting students for whom there was sufficient evidence for an accurate placement. Given the
variable rate of development among children of this age, and the consequence associated with
retaining students a year, placement decisions based on two test scores increased the likelihood of
accurately identifying appropriate students for the program. To the extent that students with only one
test score were considered ineligible, 89.37 percent of the students referred were placed according to
systematic application of specific procedures and criteria.

. Student Charagieristics
inlroduction

The students targeted for placement into thz K-1 Transition Program represent those who are likely
to fall in the lower extreme of the achievement distribution, The severely reslricled nalture of this larget
group increasces the likelihood of finding differences between student characle.islics of the program

and the district in general. As these students are fnembers of the age cohort that altended

2485
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kindergarten in 1986-87, the characteristics of that Population were used as the criteria agains

compare program characteristics.

t which to

Males and Femaleg

Table S-7 represents the distribution of males and females in the 1986

-87 kindergarten cohort and
1 Transition Program in 1987-88. Statistical analyses failed o identify
significant differences between these distribhlions.

students served in the K-

Table $-7. Distribution of Male and Female Students in the.K-1 Transition Program

and the 1986-87 Kindergarten Cohor.

(Percentage)
Sex K-1 1286-87 Kindergarien
Transition Cohort
Males . 59.13 51.91
Females 40.87 48.09
ic Representali

Ethnic codes were available for 93.91 percent of the students served in the K-1 Program in 1987-

population.

Table S-8. Distribution of Minorily and Non Minority Students Served in The

K-1 Transition Program and in the 1986-87 Kindergarten Cohont
(Percentages)
Ethnic K-1 1986-87 Age
Backgound - — Transition Cohort
Minority 38.89 17.25
Non Minority 61.11

82.75
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Interpretation ‘

‘Guidelines from the lowa State Department of Education suggest the percentage of minyrity
students represented in any special program should not deviate more than 10 percentage points from
the district minority percentage to ensure equitable delivery of service. While there were no differences
in the distributions for males and females between the K-1 Program and the district kindergarten
population, ghe proportion of minority students served in the K-1 Program exceeded both statistical
expectations and state, guidefines.

Follow Up of 1986-87 .Recommendations
Recommendations

The following recommendations were included in the 1986-87 program eval.ation.

The K-1 Transition Program coordinator should adjust the budget to reflect the average salaries of
-allteachers actually involved in the program.
Program Characteristics

The program coordinator should ensure that class enrollments do not exceed 15 students.

- nsii har risti

The program coordinator should examine the implications of dispropottionate number of males.and-

minority students served in the K-1 Transition Program. If no reasonable explanation.can ve forwarded
to account for such distributions, measures should be instituted to sorrect the discepancy.
ldgmifigaﬁgngplacmmm

As the program proposal has been accepted for the 1987-88 academic year, administralors are
comritted to em;;loying the placement procedures as outlined. Ti-a2 program coordinator should
ensure that those procedures are aoiministered as Specified, including documenti_ngl‘.“v'esipgn levels of
all referrals and accepting those students who satisfy the placemenf criteria detined for the screcning
device.

- The program coordinator should explore the following alternatives 1o improviz the placement
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4
procedures for1988-89:

o 1. Examine the pﬁrpose of the K-1 Transition Program to determine whether the emphasis should

refiect kindergarten or fxrs! grade curricyslum objecuves

2. -Examine the Kindergarten Checkpoint and/or Possible alternative placement measures against

the curriculum objectives identified abova.

S« Identify appropriate outcorne measures on the basis of the resolution of item 1.

4. Work with the Department of & valuation, Research, and Testing to ensure that the placement

. device consistently and accurately identifies appropriate candidates for the program.

. Eollow Up
Budget and Expendityres

During the- pilot year, the K-1 Transition Program was funded through the Education Improvement

B 70 Program fund (ie., The Plai; for Excellence), Funding requirements included submilting an estimated v

budget for the total cost of the program. Estimated salary costs were basad an the district average

{eacher salary for 1986-87. The average teacher salary {or teachers in the program was considerably

(
33

higher than the average district salary and two more centers were added to accommodate tha number of

students identified during screening procedures. These factors aczou

3 e

nled for the discrepancy
between budgeted and expended figures.

in 1987-88 responsibility for ‘he program was asumed by the Des Momes Plan. A separate budget

is prepared for each program under the plan based on expenditures for previous years.

rogram Ct.ar, risti

. A district committee examining the impact of class size on educational achievement determined a

class size of approximately 18 students appeared optimum for student achievement

. The'on'ginal
proposal o pilot the K-1 Program specified 18 zs the target enroliment. The average class size for the

1986-87 academic year was 18.5 students. Sixty-two percent of the centers had class sizes that

' exceeded the target level. The resulls of the pilot and a review of recent research in this area

- Suggested that a class size of at least 12-15 students would be necessary to adequately provide for the
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needs of these students. Class sizes for the 1987-88 academic year reflect the new criteria'._

K17

e s t————

2]

The results of the 1986-87 evaluatior .smonstrated significant differences among the sex and
ethnic distributions of the students served in the program and the age appropriate district cohont.
Significantly more males and minority students were served than would be expecied from the generat
kindergarten population.

While research Supports the discrepancy for ethnicity, little evidence is available to support the
observed differences between the distributions of males and females. Failing to find such support
challenges the validity of the identification Procedures. The absence of such a difference.in the results

of the 1987-88 evaluation suggests that efforts were made to strengthen the identification procedures

lificali ng Pi n

The cutcomes noted above are the probable results of an extensive review of the identification and ‘
placement procedures guided by the program coordinators during 1987-88. Coordinators assembled a )
team of kindergaren, K-1 Tra/nsition, and first grade t_eachers to examine the purpose, goals, and
objectives of the K-1 Tra nsition Program relative to kindergarten and first grade curriculum expectations.
-This group then conducted a critical examination of the items on the Kindergarten Checkpoint t¢

ensure they accurately reflected these goals. Each item was clarified with additional administration and

scoring instructions o standardize the administration procedures. Identification criteria were :
determined on the basis of previous results. Many of these changes were piloted in the spring of 1987-
88 and will be incorporated into the program in 1988-89. The program coordinators and others involved
in this review should be commended for their efforts.
The K-1 Transition Program should also benefit from the examination of the sceening device for the
Kindergartren Enrichment Program. ldeally, the instrument selected should provide adequate
discrimination among student abilities at the beginning and end of the kinderganen year. An instrument

common 1o the Kindergarten Enrichment and K-1 Transition Programs would improve the reliability and
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A
o

validity of placen)ént procedures for all early elementary school programs. ¢

"~ TDESTMUGINES PLAN READING/WRITING AND MATHEMATICS LAB PROGRAMS

Identification Procedures
“Introduction

The Des Moines Plan bacame officiaily implamented at the time of administration of checkpoints in
January of 1988. These tests which are given in the areas of reading/language arts and mathematics at
grades 1,3, 5, and 8 and in wriling at grade 11 are objectives based tests that are designed to measure
atlainment of objectives that are appropriate for students at those particular levels. As such, the tests
are used as a primary tool for selecting students that will be served in The Des Moines Plan. Scores
obtained by students on checkpoints mazy fall in any one of three categories: “pass,” "range of
reconsideration,” or "not pass.* Students who.do not pass checkpoints are selected for Des Moines
Planinstruction: Those who fal(in the “range of reconsideration” may be served particularly if certain
other criteria are met. The bands for.the various categories are established in"order to determine a
certain percentage of students at each grade level at which the checkpoints are administered that will be
served in The Des Moines Plan. For example, the tests are to identify the lowest 20 percent of students
in reading for grade 1.

In addition to be used as an instrument te select students, the checkpoint tests are also used to
help determine when a student may be exited from the program. After selection for The Des Moines
Plan, students are given three more chances fo pass the same checkpdint(s) before being retained at a
particular grade level. During this entire period which may span a period of one and one half calendar
years, students are continuously being provided supplementary instruction through the readingiwriting
and or mathematics lab classes.

Implementation

An important factor that surfaces in relation to any testing program, perhans particularly in one in

which results are used to select students for special sewvices, is that all students who are eligible 1o

complete the assessment instrument do so. The percentage of students at each grade level for whi~h
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checkpoints were completed in January of 1988 ranged from 97.3 10 98.3 percent for grade' levels 1, 3,
- S.and 8.

oo,

Conclusions
It appears that proper procedures were followed in the first major administration of checkpoints in
; January, 1988 to the extent that a high percentage of the population at each grade level completed the
E instrument. Students who did rat pass the checkpoint in January were retested'in May after receiving
service in the Des Moines Plan labs. Records will be kept of the students that failed id pass the initial’
c'heqkpoint to determine the length of time that these students spend in The Des Moines Plan labs '

before being exited. ’

Student’ Characteristics
t ° In addition to irformation concerning the number of students served at each grace levei and by
N building in the-Des Moines Plan, further data was collected concerning the ethnic representation of [

students served during 1987-88. Table S-10 presents data on parucipation of minority and majority

. students in The Des Moines Plan during 1987-88. Minority/non minority representation for the district is

also presented for comparitive purposes.

. Table S-9. Minority and Non Minority Representation
Des Moines Plan La% Program

1987-88
‘o (Percentages)

Readng Mathematics Totatlah
- Minority . 29.21 29.39 28.45
' Non -Minority 70.79 70.61 71.55

X 22538216, p<.001




Conclusion

- -——As'shown by Table"S 9, 28.45 pércent of the student b,obulatidﬁ in the Des Moines Plan Lab

Program (all students, both Programs) was made up of minority students. This compares 10 a district
minQrity 4+ rcentage of 18.03. Whén the chi square statistic is computed, it is found that this difference
in minority percentage is of the magnitude to be statistically significant meaning in this case that ihe
difference would Fave occurred by chance less than 1 tinw out of 1000. State guidelines suggest that
the percentage of minotity students represented in any special progzam should not deviate moré than
10 percentage points from the district wide minority percentage to ensure equitable delivery of service.
) Follow Up of 1986-87 Fecommendations .
Several recommendations were offered in the 1988-87 evaluation reports for Chapter I Reading

and Mathematics Programs. It would seem appropriate at this point to highlight these and to briefly

) ' . indicate a follow-up,af activities or changes noted in the 1987-88 programs. To do this, several 196§-
‘ 87 recommendations are quoted followed by the appropriate update.
1986-87 Recommendation:
“The program objectivs that relates 1o performance of first grade students on the lowz Tests of

Basic Skills should be revised to specify a criterion for attainment consistent with those at other grade
!levels. This would require specifying the "average gain® 10 be attained rather than a percentage of

students that will reach a certain level, The average gain will be'st provide information on the entire

population rather than only those who achieved a certain score.”

1987-88 Follow Up

This objective was revised in order to specify an "average gain” and to therefore be censiste 1t with

7

. other performance objectives.

-

[ 1986-87 Recommendation

P

; . "The importance of school attendance should continue to be a thrust of the secondary program.

The attendance rate for Chapter I students during 1986-87 was 91.2 percent in math and 90.9 percent
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inreading. This represented an Lrg;g_rp_y_q_megtjr.omJ985,-86.Ievels.-but-fe!lbelow-the‘rate of-93.0-— -

percent for non mathematics program students and 92.8 percent for non-reading program students.”
1987-88 Follow Up

The attendance rates for Des ;\ﬁoines Plan students at the middle school level were 88.9 percent in
the Reading/Writing Lab Program and 89.8 percent in th-e mathematics program. This compared to
rates of 92.8 percent for non reading program students and 93.1 percent for non mathematics program
students. Attendance ratcs for Des Moines-Plan students fell slightly from levels of the previous year
resulting in a wider deviation of their altendance from fhe attendance rates of non-program students.

1086-87 Recommendalics.
“Stronger emphasis should be applied in the area of parent contacts at the middle school level in

order to meet or exceed specified criterion levels.
1987-88 Follow Up
Criterion levels for parent contact were exceeded in both the Reading/Writing and Mathematics
-Programs in'middle schools during the 1987-88 school year. It should be noted that expectations were

made less stringent than in the previous year through a revision of odjectives in both programs.

-87 ndati
"The Chapter | Parznt Survey shou! be abolished as The Des Moines Plan becomes operational
during the 1986-87 school year. A more comprehensive questionnaire shoutd be designed and steps
should be taken to obtain a rate of return that will allow stating of generalizations from a sample to the
entire population.*
1987-88 Follow Up
During the 1987-88 school year, a revised parent survey was developed and administered.

A somewhat better return rate was experienced, though it was still insufficient to aliow for generalization

of results to the population at large.

’ 1986-87 Recommendalion

"The criterion levels for achievement gains of students should be sfudied as The Des Moines Plan
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‘becomes implemented. This is necessary 1o determine that the cntenon levels 1or gain that ére

specified represent a change in ach ..vement that is not hkely due to measurement error or chance
Statistical tests of significance are useful in determining this.”
1987-88 Follow Up

-Student performance has been traditionally measured in the Chapter | programs by assessment of
the amount of "gains” that. students make from pre to post testing with a norm referenced instrument
such as the lowa Tests of Basic Skills. The 1987-88 Des Moines Plan objeciivas specified this same
method for measuring student achievement. A significant question related to the ¢eneral definition ¢f
v-lidity is raised concering the appropriateness of using such an instrument, i.e. does such an
instrument measure what we want to measure as outcomes?

Several years pricr {0 implementation of The Des Moines Plan, an issue was raised regarding the

possnbllu, of using a locally developed mea.ure in place of a norn referenced instrument to measure

growth on a pre/post basis. Contact was made at that time with the appropriate officials at the state level
to determine if this was permitted in a program funded by Chapter |, and if so, under what conditions.
The rationale for entertaining this approach was the feeling that a locally developed objc tives
veferenced test would provide a closer match with the curriculum objectives presented to students in

. " the lab programs than would any standardized test. In other words, we would be establishing an
outcome measure that would clearly be better matched with the objectives of the curriculum being
taught. It was discovared that the major requirement that must be satsiicd in order to implement this
procedure is ‘the.generation of local norms and the subsequent ability to convert these to standard

3 scores and then to Normal Curve Equivalent (NCE) scores for state reporling purposes.

No specific action was carried out in response to this recommendation in 1987-88.

- CONCLUSIONS
J Identification Procedures

. ‘ In general, procedures to identify students for all programs included in the Des Moines Plan were

Y
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imiplemented according %o specifications outlined in the respectuve program descnptoons Prelnmmary

refulls of an evaluation of the device currently used o |denmy students for the Kindergarten
Enrichment Program suggest that a standardized individually administered assessment battery (the
Battelle Developmental Inventory) was a better predictor of Metropolitan Readiness Test resulls and
less sensitive:io the ethnic background of students than the Waupun Curriculum Screening Device.
This investigation is ongoing.
Student Characteristics

State guidelines suggest that the percentage of minorily students represented in any special
Program should not deviate more than 10 percentage'points from the district wide minority percentage
10 ensure equitable delivery of service. While the distribution of minority students represented in the
Kindergarien Enrichment Program satistied this criteria, the minority representation-exceeded this
standard in the K-1 Transition and Lab Programs.

Follow Up of 1986-87 Recommendations

Evidence was available 1o suggest tﬁal a majority of the recommendations specified in 1986-87
evaluations of the programs later subsumed in The Des Moines Plan were addressed by program
coordinators. The resulls of a review of the procedures used in determining gain criteria on the
-outcome measure in the lab programs is expected.

‘RECOMMENDATIONS
ldent.lflcauon Procedures

1. The Supervisor of the Des Moines Plan should continue to work with the Coordinator of
Tesling and Research to develop procedures that accurately identity students for the early elementary
Suppori programs.

2. The Supervisor of The Des Moines Plan Jld consider including an item relating 1o the

identification procedures in the process and performance objectives for all Des Moines'Plan programs

' ‘ 10 ensure that such procedures are evalualed on a regular basis.

8N
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Student Characteristics ‘

1. "The Supenvisor of The Des Moines Plan should corivioue to monitor the distribution of

4 & minority/nonminority and male/female students in the program. Particular efforts should be directed to

t ensuring that minority student representation does not exceed state criterion levels,

v Follow Up of 1386-87 Recommendations |
1. The Supervisor of ihe Des Moines Plan should contivue to examir.e procedures currently J
B employed 1o determine the criteria for "success," particularly in the lab programs.

T N Pt T A e -




29-171
REFERENCES ¢

: L r:{ewborg...};.%.Czock,.J.R..;Wnek,.,L..aGuidubaldirJ:i s&-Svinicki;'J:ﬂu984):-~Battﬂ1&ﬂexe}gpmmﬁ[ R

Inventory Screening Test Examiners Manua!. Alien, Texas: DLM Teaching Resources.

0

Nurss, J.i ; & McGauvran, M. E. (1986). Metropolitan Readiness Tes!s Teacher's Manual, U.S.A.: The
: Psychological Corporation, Harcourt Brace Jovanovich, Inc.

]

;




S——eon i .- - —Report-ofEvaluation -- -
‘ LONGITUDINAL STUDY OF THE DES MOINES PLAN:
APLAN FOR STUDENT SUCCESS

1387-88

Department of Evaluation, Res'earch. and Testing
Des Moines Independent Community School District -
1800 Grand Avenue

Des Moines, lowa 50307

Diane Schnelker

Evaluation Specialist

% Iy/#

Morris D. Wilson, Ph.D.
<-, Director of Evaluation, Research, and Tesling

October 20, 1988




e i e a4

<

S

1-172
INTRODUCTION - f
. . - - -- -Background- -- - - - - - -

A major component of the long range plans to'irfiprove the quality. of education in the Des Moines
Public Schools focuses specifically on strengthening programs jor low achieving students. The
Des Moines Plan: A Plan for Student Success was implemented in 1987-88 1o coordinale remedial
efforie rithe district. The Des Moines Plan is motivaled by the assumption that all students can tearn.
Recognizing students learn in a variety of ways, programs in the plan are designed to provide alternative
methods 1o facilitate the acquisition of skills. Early elementary progrs 5 center around a developmental
philosophy that acknowledges student development threugh age seven eccurs at variable raies.
Programs are designed 1o allow children lime and reinforcement to develop an adequte foundation for a
successful learning experience in first grade and beyond. Early elementary programs include the
Kindergarien Enrichment and K-1 Transition Programs. Students who demonstrate moderate
developmental deficiencies are placed in the Kindergarien Enrichment Program, a half day
supplemental program designed to reinforce, without duplicating, the regular kindergarien curriculum.
Students who demonstrate significant developmental deficiencies benefit from interaction with peers in
various stages of development in the regular kindergarten program and may be given an additional year
of reinforcement in the K-1 Transition Program.

Students who fail o satisly disirict standards in the basic skills areas receive remedial assistance
through Reading/Writing and Math Labs. Modelled after the District’s Chapter I and Il Programs, the
basic skill labs allow students to strengthen specific weaknesses through educational experiences that
capitalize on lhenr leaming strenpths. Students at the elementary level are served on a pull-out basis,
Students at the secondary level receive assistance through regularly scheduled courses.

Students who receive remedial assistance for three consecutive semesters, and have had the
opportunity to participate in summer school programs, but continue 1o demonstrate critical deficits are |
retained in special curriculum rooms. These “lransition” rooms are inserted batween grades 2 and 3, 4

and 5, and 6 and 7. Special emphasis is given {o the basic skills of math, reading, and writing.
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A key component of the identification procedures for the remedial programs is the distrlct-

checkpoint program. Checkpoints are criterion referenced tests designed to measure grade level
masiery of basic skills. Thzy are administered in grades 1,3, 5, 8, and 11. Students who {ail to satisfy
minimum standards are considered for remedial assistance.

The Des Moines Plan was officially initiated in the spring of 1988. While the structure of the program
provided for immediate implementation of the early elementary and basic skill iab components, the
stipulation that students must participate in the lab program for three consecutive semesters defays
implementation of the transition rooms until the 1989-90 academic year.

Program Evaluation
The philosophy and structure of the Des Moines Plan suggests that early identification and

intervention should affect greater change in academic achigvement and may reduce the need for

additional-remediaton. More specifically, td the extent that the Des Moines Plan is effective in meeting

the needs of students, there should be greater turnover among the students served in remediaton

programs, pam‘CUIarly among students who participated in early elementary prevention programs. There

should also ke a reduciion in the number of students retained in transition rooms.

The nature of this assumplion suggests the true impact of the Des Moines Plan may nct be evident

for some time. This longitudinal study is designed to provide the information necessary to evaluate me

impact of the Des Moines Plan on student achievement. The purpose of this paper is to describe the

design ang¢ methodology that.will be employed in the longitudinal study and to provide information to

serve as baseline criteria against which to evaluate the effectivenéss of the plan,

METHOD

Subjects

All students, and their parents/guardians, who were identified and served in Des Moines Plan

programs during the spring of 1988 will be included in the longitudinal sludy.




Measures ) ¢

Independent Variables,

Isolating the impact of the Des Moines Plan‘programs will r¢ quire controlling for other variables that

effect academic achievement. Students' sex, race, socioeconumic level, parent/guardian tevel of
education, preschool experience, participation in alternative Support programs (e.g., English as a
Second Language etc.), and attendance will be collected 1o determine the extent to which student
achievement is accounted for by these faclors and how much is due 1o pz ticipation in Des Moines Plan
programs.
ndent Varigblk

To the extent that the programs are effective, there should be a reduced ne. . ior continued
services and a reduction in the number of students who are retained. The nee for services will be
monitored by the resulls of district checkpoinis and the number of days spent in Des Moines Plan
programs. Particular attention will be given to monitoring the recidivisim rale among students served.

Prior 1o the introduction of the Des Moines Pian, students were retained at any grade level
according to the professional opinion of teachers and approval of parents. Table L-1 ifiustrates the

retention rates by grade for the past 5 years at the elementary level.

Table L-1. Retention Rates for Kindergaten ‘Through Grade Six, 1982-1987

Grade Level

!

Year Kndg. K-1 1 2 3 4 5 6 Total
1982-83 87 131 64 32 19 11 3 347
1983-84 93 180 52 23 16 9 25 398
1984-85 94 119 57 21 8- 9 62 370
1985-86 58 144 92 38 23 13 15 378

19858-27 44 117 131 67 21 21 7 364
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‘

Introduction of the transition rooms will eliminale.retenlions by grade. Those students who fail to '

satisfy district standards in the basic skills after three consequtive semesters will receive an additional
year of remediation in transition roor:j‘s. To the extent that the plan is effective, enroliment in the
transition rooms should be fewer tt;‘gn the combined rates of the grades immediately preceeding and
follow;'_ng the transition grade. There‘éhqu\ld alsc be a progessive decrease in ‘e enroliment figures for
each transition level.

Procedures

Most of the demographic.information.fo r-sludents served in the programs is"available from student
records. Information regarding students socioeconomic fevel will be cblained through applicatiois for
the free and reduced lunch program. Parent/guardian educational experience and studenis' level of
Preschool experience will be obtained through a parent/guardian survey.,

Student derr raphic information will be supplemented with district achievement resulls and
altendance records availabe through the district and a data base designed specifically for the Des
Moines Plan. V

Results

The resulls of the longitudinJl study will be updated on a schedule concurrent with the checkpoint
assessmet; for the original cohort. The intitial report, scheduled for release-in 1988-89, will provide a
detailed description of the students under study including the firsi checkpoint resulls. Subsequent s

reports will be released following 1990-91, 1992-93,

1995-96, and 1999-2000.
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INTRODUCTION :

A review of the process and periormance objectives for each program supplemented with an
examination/of the'identification procedures, student characteristics, and follow up of previous
evaluations, identified the extent to ;vhich each program in the Des Moinés Plan was implemented as
inlended. These results provided information necessary 1o lay the ground work for a longitudir.al study

of the effects of the Des Moines Plan on student achievement. ‘They also idzntified factors that have

implications fcr the delivery of the programs in general. The following conclusions and

- -~fecommendations-are-based on-a-synthesisof-theserestlts, - = -

CONCLUSIONS

Philosophy and Goals

The evaluation of the process and performance objectives of the early elementary support programs
indicated that both programs provided distinct experiences that consistently and éccuralry reftected
their respective goals and philasophies. However, in 1988-89 the Kindergarten Enrichment Program
will be modified to serve students who demerstrate the greaiest need for academic support.
Accommodating these students will rfequire significant adjustments to both the identification procedures
and the outcome expectations of the program. The additional preparation should havg adirect 2ifeci on
the nature of the K-1 Transition Program, and may be felt in the elementary lab programs as well.

Identification Procedures

lc’entiﬁcation_procedures for all programs in the Des Moines Plan were determined after careful
consideration of district resources. Consistent with the philoscphy of the Des Moines Plan, greater
emphasis was given to serving students at the elementary levels. For example, provisions for the
Reading/Writing and Math Labs included serving 20 percent of the students ir: grades 1 and 2,15
percent of the stucents in grade 3, 10 percent of the .sludenls in grades 4-6, 8 percent of the sludents
in grade 7, and 5 percent of the sludents in grades 8-11. Once defined, checkpoint criteria were

established 1o identify students according 1o these proportions. For-example, students who scored in
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the lowest 20% of the scores on the first grade réading checkpoint were served in the ReaéinplWriting
5 Lab, etc.

While procedures based on percentages ensure that those students most in need receive support
services, they also introduce the possibility of s2fving students who do not really demoristrate need. In
Sthef words, current identification procedures do not consider the level of mastery demonstrated on the
cneckpoints, but dre based on the distribution of'the chect:point resulls and the number of spaces
-available for service at each grade level. For.example, a first grade student who scored 80 percenton a
gtleg_kpgint_cqu[d be iden:ified ior service if that score fell among the lower 20 percent of.all first grade.
checkpoint scores. ’

Test development procedures provide one safeguard against misidentifications of this natl;re.
District checkpoints are dg"signed to measure mid year mastery of curriculum objectives and are revised
‘ to refect any modifications in those objectives. Increasing the difficulty of the curriculura objectives

|

\

should increase the difficulty of th. hartgoints aid therefore, improve their power to differentiate ‘
l

among students’ level of functioning. To foliow up the example, a score of 80 percent would not likely

[

fall within the range of identification on a more difficult checkpoint because the range of all first grade-
checkpoint scores would be much Ysroades. However, curriculum objectives are reviewed on a five year
schedule and developing new tests to reflect changes may take up to two additional years. This lime
line may not be sufficiently sensitive to avoid misidentifications.
Organizational Structure of the Management System
The Des Moines Plan was based on the district's-Chapler programs. In 1986-87, the Chapter
programs nvolved 31 schools across the district. In 1987-88, the Des Moines Plan included all

elementary and secondary schools offering regular academic programming in the district; some 58

buildings. The Des Moines Plan also acquired two early elementary programs with their accompanying

personnel. In addition, the Chapter programg. «elied on two sources of funding; however, approximately

- . 82 percent of the funds for the Des Moines Plan were contributions fron: five state or federa! sources.
=

While the system utilized to manage the Chapterprqg;ams,successfully~accounled for the-
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implementaticn of those progams, the same system failed to withstand the demands imposfed oy the
€ {pansions associated with the Des Moines Plan. Accountability files were established to menitor the
objectives of each program in the Des Moines Plan, and within each grade level of the |ab programs (i.e.,
elementary, middle, and high school).,.Similarilies in the nature of the program objectives often resulted

in maintaining multiple sets of files with the same documentation. Furthermore, regulations astociated

and first grade lab programs.

2. Eachyearthe Supervisor of The Des Moines Plan suld raeet with representatives from the
Depariment ct.Elementary Education, the Depariment of Secondary Education, the Depariment of
Evaluation, Research, and Testing, and the Coordinator cf Tesling and Research specifically, 1o review
the allocation of academic support resources. The number of students served at each grade level
should be determined on the bass of available -esources, checkpoint resuits, and other relevant
information,

3. “he ¢ :pervisor of The Des Moines Plan sho:ild meet with representatives from the Department of
Evaluation, Research, and Testing, and the Coniroller's Office 1o devise a system to monitor the

implementation and accounting of the Des Moines Plan niore efficiently.
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