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The Council of Chief State School Offi-
cers (CCSSO} is a nationwide nonprofit
organization of the 57 public officials
who head departments of public educa-
tion in every state, U.S. extra-state juris-
cictions, the District of Columbia, and
the Department of Defense Dependents
Schools. CCSSO seeks its members’
consensus on major education issues
and expresses their views to civic and
professional organizations, to federal
agencies, to Congress, and to the public.
Through its structure of standing and
special committees, the Council re-
sponds to a broad range of concerns
about educationand provides leader-
ship on major education issues.

Because the Council represents the chief
education administrator, it has access to
the educational and governmental
establishment in each state and the
national influence that accompanies this
unique position. CCSSO forms coali-
tions with many other education or-
ganizations, and is able to provide lead-
ership for a variety of policy concerns
that affect elementary and secondary
education. Thus, CCSSO members are
able to act cooperatively on matters
vital to the education of America’s
young people.

In 1985, the Council of Chief State
School Officers founded the State Edu-
cation Assessment Center to provide a
locus for leadership by the states to
improve the monitoring and assessment
of education. This is the principal re-
port of the Assessment Center’s pro-
gram of indicators on education.
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-Introduction

5
The Purpose of this Report Inforination is needed to monitor the the states” educational programs and to
dimensions of our educational system  report that information regularly to the
and to assess the quality of itsaccom-  public and their policymakers. In the
plishments. This report representsan  future, the report will be expanded as
effort by chief state school officers to other information becomes avzilable.
compile information systematically on
Setting the Context: This year, the report emphasizes demo-  Setting the background is important so

The Background for Education

graphic and fiscal background informa-
tion bearing on the states’ education

that fair and constructive comparisons
can be made among the states on edu-

in the States systems. In monitoring education, it is cational programs and accomplish-
important to set the context within ments. Large gaps exist in the informa-
which the schools operate: tion base on education. These gaps will
take time to fill. At present, little com-
How large and complex are the parative information is available on the
school systems in the states? outcomes of education — outcomes
* How urban or rural are the areas such as student achievement or dropout
they serve? rates. Meanwhile, valid and compa-
* What are the characteristics of rable information does exist describing
the populations they serve? background conditions bearing on the
* What special needs do students educational programs of the states.
bring to the states’ schools? This information must be compiled to
* What resources can the state describe the environment in which
draw on to build its schools? education operates.
The CCSSO Program on Beyond Test Scores. The Council of teacher quality, resource allocation, and

Educational Indicators

Chief State School Officers has commit-
ted itself to state-by-state reporting of
basic educational indicators. The
Council is working toward reporting
information on a comprehensive set of
indicators designed to describe the
states’ educational systems. Each year,
data that are available on these indica-
tors and that meet the program’s qual-
ity standards are included in these
reports.

In order to provide useful information
that avoids simplistic and misleading
comparisons, educational indicators
must address three aspects of the edu-
cational system. First, there are educa-
tional outcomes. These are the end
products or accomplishments of the
educational system. Ultimately, the
outcomes must represent the different
goals of education: student attendance;
student achievement; school comple-
tion; and student status and progress
after elementary and secondary school-

ing.

Secondly, these outcomes must be re-
lated to state-level policies of the educa-
tional program—features of the educa-
tional system that can be changed for
the better: instructional time; instruc-

policies on program participation.

Thirdly, any analysis of outcomes and
programs must take into account each
state’s background characteristics.
These are often beyond the control of
the education system, but they deter-
mine to a certain extent the needs and
accomplishments and may affect the
resources of the schools. Measures in
all three areas must be examined and
interpreted together. It would be of
fittle value to learn that students on av-
erage do less well in State A than in
State B. But it would help both states to
know if they are doing better or worse
than states facing similar conditions,
and whether better performing states
have programs they should be consid-
ering.

The operational model for these three
areas is shown below:

State Background Characteristics

\

Educational
Educational —— Outcomes
Policies and Practices

o tional content; effective schooling;

LRIC 7
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Figure 1: CCSSO Indicators Model
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The Quality of Education Data

In each of these three areas—state back-
ground characteristics, educational policies
and practices, and educational outcomes—
indicators are being assembled or de-
veloped and reported by CCSSO and
by other state, local, and national or-
ganizations.

Because educational data vary in their
quality and in the appropriateness of
the purposes for which they are used,
CCSSO applies rigid standards to the
information used to report on these in-
dicators. First, only information is used
that is important and useful for moni-
toring education. Data that are mar-
ginal in utility are not reported. Sec-
ond, only statistics are used that meet
rigorous standards of technical quality.
These standards include:

* the validity or appropriateness of
the information for the purpose to
which itis put,

*  the reliability or stability of the
information,

* the consistency of the information
across reporting units, such as
states; and

* theaccuracy and completeness of
the information.

Data not meeting these mimmum stan-
dards are not used in these reports,
even though there may be pressures to
use them. For example, statewide aver-
ages are available for college-admission
tests, but this information is not a valid
measure of general levels of student
achievement in the states. Average
attendance data are available, but they
are not measured consistently across
states. Asaresult, neither of these
indicators, in their present form, is in-
cluded. Efforts are underway, how-
ever, to address these needs. The states
are working with the federal govern-
ment to prepare for state-by-state
achievement testing in 1989-90 school
year, and recommendations have been
prepared for standardizing attendance
data in the state-federal core data on
education. No data can be collected
and reported until it is technically,
financially, and educationally feasible
and reasonable to do so. A large part of
the progress that will be made in the
future to collect education data will
consist of attaining this feasibility.

Using Educational Data

Reporting educational data in a com-
prehensive manner enables useful com-
parisons to be made and provides clues
to educational programs and policies
that seem to make a difference. States
can compare their status and progress
with states facing similar circumstances,
and policymakers can look at the pro-

grams of high-performing states in
relation to their own. In and of them-
selves, indicators like these cannot
prove that a program is effective or that
a method is superior, but they can
provide valuable comparative clues to
consider with other data.

The Next Steps

Q

ERIC

Aruitoxt provided by Eic:

Establishment of an adequate informa-
tion base on education is a collaborative
effort in which all sectors of the educa-
tion community, including the public,
must participate. Future reports must
contain information useful to these
sectors including: valid measures of
teachers’ professional abilities; accurate
measures of who finishes school and
who does not; what happens to stu-
dents after they leave school; and data
on the educational experiences pro-

vided to different groups, especially at-
risk students. The years ahead could
strain our resources as we support edu-
cational services so important to our
strength as a society and invest in infor-
mation that allows us to better manage
our schools. It is crucial that we do
both. We believe that once the invest-
ment in information is made, the return
in terms of efficiency and understand-
ing our educational system will greatly
exceed the original costs.
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School System Characteristics

Table 1

8

FALL MEMBERSHIP SCHOOL DISTRICTS NUMBER OF

PUBLIC SCHOOLS PUBLIC SCHOOLS

Percent
Number Membership Membership

STATE 1987 1987-88 Under 1000 Under 1000 1987-88
Alabama 729,234 129 3 2.3% 1,298
Alaska 105,678 55 42 76.4% 456
Arizona 572,421 240 123(1) 51.3% 965
Arkansas 437,036 33 223(1) 67.4% 1,112
Calfornia 4,488,398 1,024(2) 543(1) 50.1% 7.123
Colorado 560,236 176 107(1) 60.7% 1,307
Connecticut 465,465 166 55 33.1% 970
Delaware 95,659 19 2 10.5% 167
District of Columbia 86,435 1 0 0.0% 182
Florida 1,664,774 67 1 1.5% 2,379
Georgia 1,110,947 186 12 6.5% 1,724
Hawaii 165,910 1 0 0.0% 231
Idaho 212,444 115 66 57.4% 565
llinois ’ 1.811,446 982 602(1) 61.3% 4,220
Indiana 962,653 303 48(1) 15.8% 1,891
lowa 480,826 436 332 76.1% 1,633
Kansas 421,112 304 218 71.7% 1,463
Kentucky 642,696 178 34 19.1% 1,399
Louisiana 793,093 66 0 0.0% 1,599
Maine 211,817 200 108(1) 54.0% 749
Maryland 683,797 24 0 0.0% 1,206
Massachusetts 825,320 396 126(1) 31.8% 1,795
Michigan 1,606,344 563 171(1) 30.4% 3,620
Minnesota 721,481 436 286(1) €5:5% 1,570
Mississippi 505,550 152 10 6.6% 983
Missouri 802,060 545 376 68.9% 2,087
Montana 152,207 550 513(1) 33.3% 775
Nebraska 268,100 891 824(1) 92.5% 1,537
Nevada 168.353 17 5 29.4% 305
New Hampshire 163,318 173 108(1) 62.4% 435
New Jersey 1,092,982 592 306(1) 51.7% 2,247
New Mexico 287,229 88 49 55.7% 648
New York 2,594,070 722 240(1) 33.2% 3,97 -
North Carolina 1,085,976 140 4 2.9% 1,952
North Dakota 119.004 303 289(1) 95.4% 691
Ohio 1,793,411 703 119(1) 16.9% 3,743
Oklahoma 584,212 611 499(1) 81.7% 1,889
Oregon 455,895 304 213(1) 70.1% 1,214
Pennsylvania 1,668,542 501 40 8.0% 3.313
Rhode Island 134,061 40 [} 22.5% 298
South Carolina 614,921 91 6 6.6% 1,103
South Dakota 126,817 194 158(1) 81.4% 790
Tennessee 823,783 141 15(1) 10.6% 1,578
Texas 3,236,787 1,063 617 58.0% 5,787
Utah 423,386 40 7 17.5% 725
Vermont 92,755 275 231(1) 84.0% 333
Virginia 979,417 136 14(1) 10.3% 1,761
Washington 775,755 296 160 54.1% 1,852
Wes! Virginia 344,236 " 55 0 0.0% 1,084
Wisconsin 772,363 431 235 54.5% 2,002
Wyoming 98,455 49 23 46.9% 389
U.S. Total 40,021,518 13,267 8,127 61.3% 83,248

Source - Common Core of Data. Public Univene, 1987-88. National Center for Education Statistics. U S, Department of Education
) Nutes Fall membentup figures awlude Pre hudeiganen curulimen o) This Digure may sary because sufiic distiise did oy imdivate (e st of i cnmotliment. c /NS ol d1dies IR iudes sumie county ot
W intenmediate districts that may not cperate schools.

ERIC i0
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School System Characteristics

Table 2
9
SCHOOL AGE POPULATION ESTIMATES
(Total Population Age 5 - 17 Years)
% Change % Change

STATE 1977 1982 1987 1977-87 1982-87
Alabama 896,000 829,000 822,000 -8.3% -0.8%
Alaska 103,000 94,000 112,000 8.7% 191%
Arizona §57.000 573,000 632,000 13.5% 10.3%
Arkansas 505,000 474,000 475,000 -5.9% 0.2%
Califorma 4,864,000 4,613.000 5,000,000 2.8% 8.4%
Colorado 607.000 587,000 605,000 -0.3% 3.1%
Connecticut 700.000 §92.000 543,000 +22.4% -8.3%
Delaware 138,000 117,000 115,000 -16.7% 1.7%
District of Columbia 126,000 96,000 90,000 -28.6% -6.3%
Flonda 1,769,000 1,779,000 1,892,000 7.0% 6.4%
Georgia 1,251,000 1,205.000 1.259.000 0.6% 4.5%
Hawaii 205.000 192,000 197,000 ~3.9% 2.6%
ldaho 213.000 216.000 222,000 4.2% 2.8%
linois 2,590,000 2,273.000 2.174,000 -16.1% -4.4%
Indiana 1,274,000 1,134,000 1,080.000 +15.2% -4.8%
lowa 667.000 569.000 §36.000 +19.6% +5.8%
Kansas §03.000 452,000 458,000 -8.9% 1.3%
Kentucky 832.000 767,000 738.000 +11.3% -3.8%
Louisiana 1,003.000 951,000 930,000 +7.3% +2.2%
Maine 257,000 232,000 220,000 +14,4% -5.2%
Maryland 985,000 835,000 792.000 -19.6% +5.1%
Massachusetts 1,274,000 1,059,000 947.000 -25.7% ~10.6%
Michigan 2.217,000 1,927.000 1,795.000 -19.0% +6.9%
Minnesota 945,000 814.000 788,000 -16.6% -3.2%
Mississippi 616.000 580,000 580,000 -4.8% 0.0%
Missouri 1.082.000 953.000 940,000 13.1% -1.4%
Montana 180.01)0 162.000 160.000 -11.1% -1.2%
Nebraska 551,300 309,000 302.000 14.0% -2.3%
Nevada 152,000 165.000 176.000 15.8% 6.7%
New Hampshire 203.000 188,000 190.000 -6.4% 1.1%
New Jersey 1,660,000 1.425.000 1,318,000 -20.6% -7.5%
New Mexico 309.000 299,000 312,000 1.0% 4.3%
New York 3.899.000 3.334.000 3,113,000 -20.2% -6.6%
North Carolina 1.295.000 1,207,000 1.189.000 -8.2% -1,5%
North Dakota 149,000 132,000 132,000 11,4% 0.0%
Ohio 2,486.000 2,170.000 2,063,000 -17.1% -4.9%
Oklahoma 627.000 623.000 635,000 1.3% 1.9%
Oregon 534.000 509,000 496,000 7.1% -2.6%
Pennsylvania 2.583.000 2,227,000 2,068,000 -19.9% 7.1%
Rhode Island 205,000 175,000 164,000 -20.0% -6.3%
South Carolina 717.000 679,000 685.000 -4.5% 0.9%
Scuth Dakota 159,000 138,000 138.000 13.2% 0.0%
Tennesseo 1,000.000 939,000 923,000 7.7% -1,7%
Texas 3.109,000 3,240,000 3,482,000 12.0% 7.5%
Utah 331.000 378,000 445.000 34.4% 17.7%
Vermont 115.000 103,000 101,000 12.2% -1.9%
Virginia 1,180,000 1,060,000 1,038,000 -12.0% -2.1%
Washington 849,000 816.000 827,000 -2.6% 1.3%
West Virginia 423.000 401,000 373,000 -11.8% AV
Wisconsin 1,102,000 959,000 913,000 =17.2% -4.8%
Wyoming 97.000 105,000 105,020 8.2% 0.0%
U.S. Total 49,897,000 45,656,000 45,290,000 -9.2% +0.8%

Suurees L5, Buresu of the Census. Lusteni Pupuiaivn Reporty, Sunes Foaio Mo 10040 dtate Poputation and Houschota Lsumates, With Ags, Sea, ikl Components of Change 198485 bata tu 4975 were
()  rated by the U.S. Bureau of the Census for CCSSO and are censistent Wi h Current Population Reports Series P25, No. 998,

l: l C ++ Data are based on “resident™ population figures which inclade Anmed [ acces personnet

Aruitoxt provided by Eic:
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School System Characteristics

~
Table 3
10
SCHOOL AGE POPULATION ESTIMATES
(Votal Population Age 5 - 17 Years As A Percent of Total Population) ‘
|
Change Change |
STATE 1277 1982 1987 1977-87 1932.{937
Alabama 24.3% 21.0% 20.1% -4,2 .0.9
Alaska 24.9% 21.1% 21,3% -3.6 0.2
Anzona 24.2% 16.9% 21.9% 2.3 5.0
Arkansas 23.5% 20.5% 19.9% -3.6 .0.6
Cahfornia 22.2% 16.7% 20.2% -2.0 35
Colorado 23.1% 19.1% 18.4% 4.7 0.7
Conneclicut 22.5% 18.9% 16.9% 5.6 .2.0
Delaware 23.7% 19.5% 17.9% 5.8 1.6
Distnct of Columbia 18.4% 15.3% 14,5% -3.9 .0.8
Flonda 20.9% 17.0% 15.7% -5.2 1.3
Georgia 24.8% 213% 20.2% 4.6 R
Hawan 23.0% 27.7% 19.7% -3.3 20
Idaho 24.9% 21.6% 22.7% 2.2 1.1
Winois 23.1% 19.3° 18.8% -4.3 1,0
Indiana 23.8% 20,7% 19.5% 4.3 1.2
lowa 23.1% 19.6% 18.9% 4.2 0.7
Kansas 21.7% 18.8% 18.5% -3.2 .03
Kentucky 24.0% 20.8% 13.8% 4.2 1.0
Louisiana 25.5% 21 7% 20.8% -4.7 .09
Maine 23.7% 20 4% 18 5% 2.2 219
Maryland 23.8% 19.5% 17.5% 6.3 2.0
Massachusetts 22.1% 18 4% 16.2% -59 2.2
Michigan 24.2% 21.1% 19.5% -4.7 1.6
Minnesota 23.M% 19.7% 18.6% 5.1 1.1
Mississippt 25.8% 22.6% 22.1% 3.7 .05
Missoun 22.4% 19.3% 184, -4.0 0.9
Montana 23.5% 20 1% 19.8% -3.7 0.3
Nebraska 22.6% 19.4% 18.9% 3.7 0.5
Navada 23.9% 19.8% 17 5% .64 13
Now Hampshire 23.9% 19.8% 18 0% 59 1.8
New Jorsoy 22.6% 19,2% 17.2% =54 2.0
New Mexico 25.8% 21.8% 20.8% -5.0 1.0
New York 21.7% 19.0% 17.5% -4.2 1.5
North Carolina 23.5% 20.1% 18 5% -5.0 1.6
North Dakota 22.9% 19.6% 19.6% 3.3 0.0
Ohio 23.3% 20.1% 19.1% 4,2 .09
Oklahoma 22.3% 19.3% 19.4% 2.9 9.1
Oregon 22.4% 19.1% 18.2% 4,2 .09
Pernsylvama 21.9% 18.7% 17 4% -4.5 1.3
Rhode Island 21.9% 18.4% 16.6% »5.3 1.8
South Sarolina 24.9% 21.1% 20.0% 4.9 1.1
South Dakota 23.1% 19,9% 19.5% -3.6 .04
Tenndessee 23.3% 20.1% 19.0% -4.3 1.1
Teoxas 24.3% 19,3% 22.6% =1.7 33
Utah 26.1% 24.2% 26 5% 0.4 23
Vérmont 23.9% 19.8% 18.4% 55 .55
Virgima 23.2% 19.3% 17.6% -5.6 .7
Washington 23.1% 19.1% 18.2% 4.9 0.9
West Virgma 22.8% 20.4% 19.7% 3.1 0.7
Wisconsin 23.7% 20.2% 19.0% 4.7 1.2
Wyoming 23.9% 20.6% 21.4% 2.5 0.8
U.S. Average 23.1% 19.7% *R6% 4.5 1.1
Note Pereentsges are comatent w th cstmares publnhed by the U S, Buresu of the Censun Current Poputation Repons. Senies P-25. Nos. 9958 (197 and 1024 (k2 and 1932
O
: — é
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Student Needs

Table 4
PERCENT PERSONS AGE PERCENT MINOAITY OF
5-17 YEARS IN HOUSEHOLDS THOSE PERSONS AGE
BELCW THE POVERTY LINE® 5-17 YEARS: 1980**
Change Non-
STATE 1970 1980 1970-80 White(1) White
Alabama 14.8% 22.7% 7.9 32.2% 67.8%
Alaska 29.5% 11.0% -18.5 7.5% 92.5%
Arizona 17.5% 15.4% 2.1 25.4% 74.6%
Arkansas 31.6% 22.3% 93 23.3% 76.7%
Cahfornia 12.1% 13.8% 1.7 33.6% 66.4%
Colorado 12.3% 10.5% -1.8 19.3% 80.7%
Connecticut 7.2% 10.2% 3.9 15.3% 84.7%
Delaware 12.0% 14.4% 2.4 23.2% 76.8%
District of Columbia 23.2% 25.6% 2.4 89.0% 11.0%
Florida 18.9% 17.2% -1.7 28.5% 71.5%
Georgia 24.4% 20.1% 4.3 33.4% 66.6%
Hawaii 9.7% 11.4% 1.7 28.5% 71.5%
ldaho 12.0% 13.1% 1.1 5.4% 94.6%
linois 10.7% 13.9% 3.2 25.7% 74.3%
Indiana 9.0% 10.8% 1.8 11.3% 88.7%
lowa 9.8% 10.6% 08 3.1% 96.9%
Kansas 11.5% 10.5% -1.0 10.5% 89.5%
Kentucky 25.1% 20.7% 4.4 8.7% 91.3%
Louisiana 30.1% 22.6% -7.5 37.4% 62.6%
Maine 14.2% 14.8% 0.6 0.9% 99.1%
Maryland 11.5% 11.6% 0.1 i 29.6% 70.4%
Massachusetts 8.4% 12.1% 3.7 8.7% 91.3%
Michigan 9.1% 12.2% 31 18.1% 81.9%
Minnesota 9.5% 9.3% -0.2 2.8% 97.2%
Mississippt 41.5% 29.8% 1.7 44.4% 55.6%
Missouri 14.8% 13.7% 1.1 14.7% 85.3%
Montana 12.9% 12.5% 0.4 2.2% 97.8%
Nebraska 12.0% 11.4% 0.6 6.8% 93.2%
Nevada 8.8% 9.0% 0.2 17.6% 82.4%
New Hampshire 7.7% 8.7% 1.0 . 1.2% 98.8%
New Jersey 8.7% 13.2% 45 22.0% 78.0%
New Mexico 26.3% 21.2% -5.1 39.8% 60.2%
New York 17.5% 12.2% -5.3 27.9% 72.1%
North Carolina 24,0% 17.5% 6.5 29.3% 70.7%
North Dakota 15.7% 13.7% -2.0 1.2% 98.8%
Ohio 9.8% 12.0% 2.2 13.2% 86.8%
Oklahoma 19.5% 14.7% -4.8 12.0% 88.0%
Oregon 10.3% 10.4% 0.1 5.4% 94.6%
Pennsylvania 10.6% 13.0% 24 12.8% 87.2%
Rhode Isfand 11.0% 12.4% 1.4 6.7% 93.3%
South Carolina 29.1% 20.3% -8.8 38.4% 61.6%
South Dakota 18.3% 19.0% 0.7 1.2% 98.8%
Tennessee 24.8% 19.8% -5.0 20.3% 79.7%
Texas 21.5% 18.1% -34 36.2% 63.8%
Utah 10.0% 9.6% 0.4 5.7% 94.3%
Vermont 11.4% 12.7% 1.3 0.9% 99.1%
Virginia 18.2% 14.1% 4.1 24.2% 75.8%
Washington 9.3% 10.0% 0.7 7.3% 92.7%
West Virginia 24.3% 17.9% -6.4 4.3% 95.7%
Wisconsin 8.7% 9.5% 0.8 7.3% 92.7%
Wyoming 11.2% 7.4% 3.8 7.5% 92.5%
U.S. Average 25.7% 20.7% 5.0 22.6% 77.4%

Sources, *U.S. Burcau of the Lensus, United States Summ.u'y ucncml Sou.ﬂ and Economic Uharaterisies. 1980, Table 245 Datd are esumates bused un o sumple aken duning the decenmal census
*+U.S. Burcau of the Census, "United States S y: Gene . 1980." serics PC80-1-B1, Table 67.

@ Jote: (I)Non-white 1s the total of persons age 5+17 years who arc Black of of Spanish Ongm Persons of Spanish Origin may be of any race.
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Student Needs
Table 5
PUBLIC VS. PRIVATE SCHOOL ENROLLMENT
Total School Private School % of Total
STATE Enroliment/Fall 1980 Enroliment/Fall 1980 Enroliment/Fall 1980
Alabama 817,264 62,669 7.7%
Alaska 38,3836 3,800 4.5%
Arizona 522,196 40,261 7.7%
Arkansas 428,588 18,423 4.3%
Calfornia 4.468,295 513,709 11.5%
Colorado 585,702 35,250 6.0%
Connecticut 616,654 88,404 14.3%
Delaware 119,409 23,374 19.6%
District of Columbia 126,110 21,203 16.8%
Florida 1.693,332 204,988 12.1%
Georgia 1,156,420 82,505 7.1%
Hawaii 202,659 37,878 18.7%
Idaho 216,836 5,839 2.7%
{thnois 2,337,085 353,622 15.1%
Indrana 1,055,561 95,322 9.0%
lowa 571,536 55,227 9.7%
Kansas 405,756 33,889 8.4%
Kentucky 755,680 69,723 9.2%
Louisiana 937,235 158,921 17.0%
Maine . 221,600 17,540 7.9%
Maryland 878,759 127.983 14.6%
Massachusetts 1,056,460 138,333 13.1%
Michigan 1,971,313 211,871 10.7%
Minnesota 885,826 88,966 10.0%
Mississippi 497,668 50,116 10.1%
Missouri 970,967 126,319 13.0%
Montana 150,581 7,668 5.1%
Nebraska 278,800 38,574 13.8%
Nevada 154,987 6,599 4.3%
New Hampshire 186,064 20,993 11.3%
New Jersey 1,458,137 229,878 15.8%
New Mexico 288,327 18,027 6.3%
New York 3,292,595 579,670 17.6%
North Carolina 1,170,271 58,078 5.0%
North Dakota 103,891 10,659 10.3%
Ohio 2,175.660 268,357 12.3%
Oklahoma 586,983 8,085 1.4%
Oregon 489,623 27,828 5.7%
Pennsylvania 2,301,694 392,402 17.0%
Rhode Island 171,686 29,845 17.4%
South Carolina 661,772 49,619 7.5%
South Dakota 127,937 10,898 8.5%
Tennessee 921,097 71,671 7.8%
Texas 2,994,639 148,534 5.0%
Utah 349,533 5,555 1.6%
Vermont 81,991 7.555 9.2%
Virginia 1,083,922 75,069 6.9%
Washington 818,683 55,950 6.8%
Woest Virginia 394,578 12,608 3.2%
Wisconsin 992,204 161,957 16.3%
Wyoming 103,148 3,036 2.9%
U.S. Total/Average 44,794,237 4,961,755 1.1%
Source. U S. Deg of Ed Office of Ed | Reszarch and Imp: ‘Digest of Ed S 1988, Table 49, p. 65.
O
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Population Characteristics

Table 6
’ 13
PER CAPITA INCOME"* PERCENT ADULTS WITH FOUR
YEARS OF HIGH SCHOOL**
% Change

STATE 1986 1987 1986-87 1980
Alabama $11,293 $11,940 5.7% 56.5%
Alaska 18,378 18,230 -0.8% 82.5%
Anzona 13.679 14,315 4.6% 72.4%
Arkansas 11,025 11,507 4.4% 55.5%
California 16,792 17,821 6.1% 73.5%
Colorado 15,114 15,584 3.1% 78.6%
Connecticut 19,547 21,266 8.8% 70.3%
Delaware 15,498 16,696 7.7% 68.6%
District of Columbia 18,876 20,457 8.4% 68.0%
Florida 14,622 15,584 6.6% 66.7%
Georgia 13,454 14,300 6.3% 56.4%
Hawait 14,683 15,679 6.8% 73.3%
ldaho 11,172 11,868 6.2% 73.7%
Ithinois 15,503 16,442 6.1% 66.5%
Indiana 13,124 13,914 6.0% 66.4%
lowa 13,335 14,236 6.8% 71.5%
Kansas 14,503 15,126 4.3% 73.3%
Kentucky 11,268 12,055 7.0% 53.1%
l.ouisiana 11,233 11473 2.1% 57.7%
Maine 12,846 13,954 8.6% 68,7%
Maryland 16,934 18,124 7.0% 67.4%
Massachusetts 17,635 19,142 85% 72.2%
Michigan 14,807 15,393 4.0% 68.0%
Minnesota 14,995 15,927 62% 73.1%
Mississippi 9,663 10.292 6.5% 54.8%
Missoun 13,946 14,687 5.3% 63.5%
Montana 11,726 12,347 5.3% 74.4%
Nebraska 13,572 14,328 £6% 73.4%
Nevada 15,453 16,366 59% 75.5%
New Hampshire 16,396 17,529 6.9% 72.3%
New Jersey 18,793 20,352 8.3% 67.4%
New Mexico 11,459 11,875 3.6% 68.9%
New York 16,821 18,004 7.0% 66.3%
North Carolina 12,423 13,314 7.2% 54.8%
North Dakota 12,440 13,004 4.5% 66.4%
Ohio 13,857 14,612 5.4% 67.0%
Oklahoma 12,249 12,551 2.5% 66.0%
Oregon 13,239 14,041 6.1% 75.6%
Pennsylvania 14,281 15,212 6.5% 64.7%
Rhode Island 14,589 15,555 6.6% 61.6%
South Carolina 11,286 12,004 6.4% £4.0%
South Dakota 11,803 12,550 6.3% 67.9%
Tennessee 11,984 12,880 7.5% 56.2%
Texas 13,494 13,866 2.8% 62.6%
Utah 10,968 11,366 3.6% 80.0%
Vermont 13,320 14,302 7.4% 71.0%
Virginia 15,423 16,517 71% 62.4%
Washington 14,866 15,599 4.9% 77.6%
West Virginia 10,587 11,020 4.1% 56.0%
Wisconsin 13,923 14,742 5.9% 69.6%
Wyoming 12,723 12,709 -0.1% 77.9%
U.S. Average $14,606 $15,481 6.0% 66.5%

Sources * LS. Depaniment of Lommerces Burcau of Exonomic Analyssss Commerce Ivews  August 1988 Data dare estumates and are roporied sn cumrent dollars ** U 5. Burcau of the Census,  State and

~etropolitan Area Data Book. 1986." Table C - Eamed Degrecs and Educanonal Attainment,
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Population Characteristics
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Table 7 ]

14 l

|

PLACE OF RESIDENCE ‘

{In Percent)
In Central Citles In Rural Areas !
Change Change
STATE 1970 1930 1970-80 1970 1980 1975-80
Alabama 27.5% 29.1% 1.6 41.4% 40.0% 1.4
Alaska 15.8% 42.4% 26.6 42.9% 35.7% 7.2
Anzona 47.7% 42.8% -4.9 20.5% 16.2% -4.3
Arkansas 19.9% 18.9% -1.0 50.0% 48.4% -1.6
California 37.9% 34.3% -3.6 9.1% 8.7% .0.4
Colorado 40.6% 35.7% -4.9 21.4% 19.4% 2.0
Connecticut 36.9% 32.3% -4.6 21.6% 21.2% -0.4
Delaware 14.6% 11.8% 2.8 27.9% 29.4% 1.5
District of Columbia 100.0% 100.0% 0.0 0.0% 0.0% 0.0
Florida 34.3% 25.8% -8.5 18.3% 15.7% 2.6
Georgia 23.3% 19.8% .3.5 39.7% 37.6% 2.1
Hawati 42.2% 44.7% 25 16.9% 13.5% -3.4
Idaho 10.5% 15.8% 5.3 45.9% 46.0% 0.1
Hinois 37.2% 35.6% -1.6 16.8% 16.7% -0.1
Indiana 37.0% 28.1% -8.9 35.1% 35.8% 0.7
lowa 25.1% 23.2% -1.9 42.8% 41.4% 1.4
Kansas 19.9% 18.9% -1.0 33.9% 33.3% -0.6
Kentucky 17.7% 15.7% 2.0 47.7% 49.1% 1.4
Louisiana 32.5% 30.5% -2.0 33.5% 31.4% 21
Maine 16.4% 13.8% -2.6 49.2% 52.5% 33
Maryland 24.8% 20.8% -4.0 23.4% 19.7% 3.7
Massachusetts 30.3% 28.5% -1.8 15.5% 16.2% 0.7
Michigan 29.6% 23.3% -6.3 26.0% 29.2% 3.2
Minnesota 25.4% 21.2% -4.2 33.5% 33.1% .0.4
Mississippi 13.1% 15.1% 2.0 55.5% 52.7% 2.8
Missouri 30.2% 24.6% -5.6 29.9% 31.9% 2.0
Montana 17.6% 19.9% 2.3 46.7% 47.1% 0.4
Nebraska 33.5% 31.0% -2.5 38.5% 37.1% 1.4
Nevada 40.7% 33.2% 7.5 19.0% 14.7% -4.3
New Hampshire 28.2% 24.9% -3.3 43.6% 47.8% 4.2
New Jersey 16.0% 10.4% -5.6 11.1% 11.0% -0.1
New Mexico 27.7% 32.7% 5.0 30.3% 27.9% 2.4
New York 51.8% 47.5% -4.3 14.3% 15.4% 1.1
North Carolina 22.0% 21.2% -0.8 54.5% 52.0% 2.5
North Dakota 20.6% 25.3% 4.7 55.7% 51.2% 4.5
Ohio 32.7% 28.4% -4.3 24.7% 26.7% 2.0
Oklahoma 31.5% 29.1% 24 32.0% 32.7% 0.7
Oregon 27.9% 22.8% -5.1 32.9% 32.1% .0.8
Pennsylvania 29.4% 25.2% -4.2 28.5% 30.7% 2.2
Rhode Island 35.9% 36.4% 0.5 12.9% 12.9% 0.0
South Carolina 9.4% 11.7% 2.3 51.7% 45.9% 5.8
South Dakota 11.0% 18.5% 7.5 55.4% 53.6% -1.8
Tennessee 37.5% 35.6% -1.9 40.9% 39.6% -1.3
Texas 49.8% 46.5% -3.3 20.3% 20.4% 0.1
Utah 30.6% 24.2% 6.4 19.6% 15.6% -4.0
Vermont 8.8% 7.4% 1.4 67.9% 66.2% 1.7
Virginia 30.1% 22.2% 7.9 36.8% 34.0% 2.8
Washington 32.5% 27.5% -5.0 26.6% 26.5% -0.1
West Virginia 15.2% 12,1% -3.1 61.0% 63.8% 2.8
Wisconsin 35.2% 31.1% 4.1 34.1% 35.8% 1.7
Wyoming 1.7% 20.9% 9.2 39.5% 37.3% 2.2
U.S. Average 33.4% 29.6% 3.8 26.4% 25.2% 1.2
Source U.S. Bureau of the Census, "Ch of the Pop Chapter B, General Population Charactenstics. Part 2. State Volumes."No. PC80-1.B2.

Mate "Central Cities™ are defined as central city junsdictions of utbanized areas. "Rusal” 15 defined as places of 2,500 or fewer population or umincorporated rusal areas.
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Population Characteristics

Table 8
15
PERCENT VOTING PERCENT VOTING
FOR PRESIDENT FOR CONGRESS
Change Change
STATE 1980 1984 1980-84 1984 1986 1984-86
Alabama 48.7% 49.9% 1.2 39.7% 37.9% -1.8
Alaska 57.3% 59.3% 2.0 58.8% 49.2% -9.6
Arizona 44.4% 45.2% 0.8 41.6% 33.0% -8.6
Arkansas® 51.5% 51.8% 0.3 27.1% 38.5% 1.4
California 48.9% 49.6% 0.7 46.7% 320% -10.7
Colorado 55.8% 55.0% -0.8 53.0% 42.2% -10.8
Connecticut 61.0% 61.1% 0.1 59.7% 40.2% -19.5
Delaware 54.7% 55.5% 0.8 52.9% 33.9% -19.0
District of Columbia 35.4% 43.1% 7.7 33.1% 26.0% <71
Florida® 48.7% 48.2% -0.5 28.1% 23.5% -4.6
Georgia 41.3% 42.0% 0.7 35.9% 24.0% -11.9
Hawaii 43.5% 44.3% 0.8 36.4% 42.2% 5.8
Idaho 67.7% 59.9% 7.8 59.0% 54.3% -4.7
lltinois 57.7% 57.1% 0.6 54.3% 35.5% -18.8
Indiana 57.6% 55.9% -1.7 54.6% 38.6% -16.0
lowa 62.8% 62.2% 0.6 59.8% 42.4% -17.4
Kansas 56.6% 56.8% 0.2 $5.3% 43.3% -12.0
Kentucky 49.9% 50.8% 0.9 44.0% 23.1% -20.9
Louisiana 53.0% 54.5% 1.5 20.5% 12.4% -8.1
Maine 64.5% 64.7% 0.2 63.5% 48.3% -15.2
Maryland 50.0% 51.4% 1,4 45.9% 31.5% -14.4
Massachusetts 59.0% 57.6% 1.4 52.8% 33.4% -19.4
Michigan 60.0% 57.9% =21 52.6% 34.8% -17.8
Minnesota 70.0% 68.2% -1.8 64.6% 44.8% -19.8
Mississippi 51.8% §2.2% 0.4 48.2% 28.6% -19.6
Missouri 58.7% 57.3% 1.4 55.0% 38.0% -17.0
Montana 65.0% 65.0% 0.0 62.8% 54.1% 8.7
Nebraska 56.6% 55.6% -1.0 55.5% 47.4% -8.1
Nevada 41.2% 41.6% 0.4 39.3% 35.1% -4.2
New Hampshire 57.1% 53.0% -4.1 50.8% 31.1% -19.7
New Jersey 54.9% 56.6% 1.7 52.6% 26.7% -25.9
New Mexico 50.8% 51.3% 0.5 49.9% 36.9% -13.0
New York 48.0% 51.2% 3.2 46.7% 29.1% -17.6
North Carolina 43.4% 47.4% 4.0 47.0% 33.2% -13.8
North Dakota 64.6% 62.7% 1.9 62.7% 58.6% -4.1
Ohio 55.3% 58.0% 2.7 55.2% 38.8% -16.4
Oklahoma* 52.1% 52.2% 0.1 46.1% 30.1% -16.0
Oregon 61.2% 61.9% 0.7 60.6% 51.1% 9.5
Pennsylvania 51.9% 54.0% 24 51.9% 36.6% -15.3
Rhode Istand 58.6% 55.7% 2.9 53.0% 40.8% -12.2
South Carolina 40.1% 40.7% 0.6 39.0% 29.2% -9.8
South Dakota 67.1% 62.6% -4.5 62.2% 56.9% -5.3
Tennessee 48.7% 49.1% 0.4 37.7% 31.0% 6.7
Texas 44.8% 47.2% 2.4 40.9% 25.5% -15.4
Utah 64.6% 61.6% 3.0 58.8% 40.8% -18.0
Vermont 57.7% 59.9% 2.2 57.6% 17.0% -10.6
Virginia 47.5% 50.7% 3.2 43.4% 23.8% -19.6
Washingron 57.3% 58.4% 1.1 56.0% 39.0% -17.0
West Virginia 52.7% 51.8% 0.9 49.5% 28.0% -21.5
Wisconsin 67.4% 63.5% -3.9 59.5% 39.3% -20.2
Wyoming 53.2% 53.3% 0.1 53.1% 45.4% -7.7
U.S. Average 52.6% 53.1% 0.5 47.7% 33.4% -14.3

Source: U.S. Bureau of the Census, "Statistical Abstract of the United States: 1988.™ (108th edition) Table 422.
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Population Characteristics

Table 9
16
RESIDENT POPULATION
PER SQUARE MILE
Change
STATE 1980 1986 1980-86

Alabama 76.7 79.8 4.0%
Alaska 0.7 0.9 28.6%
Anzona 238 29.2 22.2%
Arkansas 43.9 45.6 3.9%
Calfornia 151.4 172.6 14.0%
Colorado 27.8 31.5 12.9%
Connecticut 637.8 654.5 2.6%
Delaware 307.6 327.5 6.5%
District of Columbia 10,1320 9.936.0 -1.9%
Florida 180.0 2156 19.8%
Georgia 94.1 105.1 1.7%
Hawaii 150.1 165.3 10.1%
Idaho 11.5 12.2 6.1%
llinois 2053 207.6 1.1%
Indiana 152.8 153.2 0.3%
lowa 52.1 50.9 23%
Kansas 289 30.1 4.2%
Kentucky 92.3 94,0 1.8%
Louisiana 94.5 101.1 7.0%
Maine 363 37.9 4.4%
Maryland 428.7 453.7 5.8%
Massachusetts 7333 745.4 1.7%
Michigan 162.6 160.6 “1.2%
Minnesota 51.2 53.0 3.5%
Mississippi 53.4 55.6 4.1%
Missouri 7.3 735 3.1%
Montana 5.4 5.6 3.7%
Nebraska 20.5 20.8 1.5%
Nevada 7.3 88 20.5%
New Hampshire 102.4 114.2 11.5%
New Jersey 986.2 1,020.3 3.5%
New Mexico 10.7 12.2 14.0%
New York 370.6 375.1 1.2%
North Carolina 120.4 129.7 7.7%
North Dakota 9.4 9.8 4.3%
Ohio 2633 262.2 -0.4%
Oklahoma 441 48.1 9.1%
Oregon 27.4 28.0 2.2%
Pennsylvania 264.3 264.8 0.2%
Rhode Island 897.8 924.1 29%
South Carolina 103.4 111.8 8.1%
South Dakota 9.1 9.3 2.2%
Tennessee 111.6 116.7 4.6%
Texas 54.3 63.7 17.3%
Utah 17.8 20.3 14.0%
Vermont 55.2 58.3 5.6%
Virginia 1347 145.8 8.2%
Washington 62.1 67.1 8.1%
West Virginia 80.8 79.5 -16%
Wisconsin 86.5 87.9 1.6%
Wyoming 4.8 5.2 8.3%
U.S. Average 64.0 68.1 6.4%

Source: U.S. Burcau of the Census. * Statistical Abstract of the United Statrs 1988 (108th edsuion) Washington. D C. 1987, Table 21
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State Resources

Table 10
- 17
GROSS STATE PRODUCT RELATIVE TAX CAPACITY
{U.S. = 100)
1985 G.S.P. 1986 G.S.P. Percent
Per School- 1986 Total Per Schoo!- Change Change
STATE Age Chiid {in milllons) Age Child 1985-86 N 1984 1985 1984-85

Alabama $63,704 $55,007 $67,082 5.0% 73.2 75.0 1.8
Alaska 196,639 19,575 176,351 11.5% 249.8 259.0 9.2
Arizona 80,445 53,253 84,663 5.0% 38.7 99.0 0.3
Arkansas 63,537 31,633 67,019 5.2% 75.0 74.0 -1.0
California 104,534 533,816 109,523 4.6% 119.3 120.0 0.7
Colorado 95,476 59,177 98,793 3.4% 121.3 118.0 -33
Connecticut 116,780 70,639 128,668 9.2% 124.3 127.0 2.7
Delaware 96,193 11,706 101,791 5.5% 122.5 123.0 0.5
District of Columbia 302,056 28,791 316,385 4.5% - 1198 123.0 3.2
Florida 91,199 177,729 96,174 5.2% 104.6 103.0 -1.6
Georgia 76,896 102,922 82,668 7.0% 89.3 90.0 0.7
Hawaii 92,277 19,320 98,571 6.4% 117.8 117.0 -0.8
Idaho 58,417 13,170 59,058 1.1% 77.9 78.0 0.1
IMinois 90,433 209,666 95,869 5.7% 96.6 96.0 -0.6
. Indiana 73,500 84,922 78,341 6.2% 87.4 87.0 -0.4
lowa 76,407 43,836 80,729 5.4% 86.5 84.0 -2.5
Kansas 89,499 42,472 93,757 4.5% 100.2 99.0 -1.2
Kentucky 68,312 53,135 71,322 4.2% 774 78.0 0.9
) Louisiana 84,807 74,426 78,591 -7.9% 102.3 97.0 -5.3
=~ Maine 71,604 17,326 78,755 9.1% 88.0 89.0 1.0
Maryland 89,342 76,504 97,086 8.0% 105.4 105.0 -0.4
Massachusetts 108,536 115,526 120,340 9.8% 111.0 113.0 2.0
Michigan 78,750 153,240 84,710 7.0% 92.7 94,0 .2
Minnesota 90,334 75,626 96,216 6.1% 101.2 101.0 -0.2
Mussissippt 53,045 31,330 54,597 2.8% 69.6 69.0 -0.6
Missouri 84,637 83,534 88,961 4.9% 89.3 91.0 1.7
Montana 70,384 12,163 74,620 5.7% 95.2 90.0 5.2
Nebraska 84,617 26,521 87,818 3.6% 93.1 94.0 0.9
Nevada 107,940 19.426 116,323 7.2% 145.6 146.0 0.4
New Hampshire 90,136 18,518 99,027 9.0% 110.2 112.0 1.8
New Jersey 105,722 154,765 116,190 9.0% 114.1 117.0 2.9
New Mexico 78,835 23,603 76,385 -3.2% 103.4 99.0 -4.4
New York 105,583 362,736 115,337 8.5% 98.4 101.0 2.6
North Carolina 78,775 100,961 84,699 7.0% 86.6 86.0 -0.6
North Dakota 80,639 10,733 81,311 0.8% 105.8 102.0 -3.8
Ohio 80,098 176,102 84,868 5.6% 89.9 91.0 1.1
Oklahoma 79,815 49,814 78,820 -1.3% 113.0 105.0 -8.0
Oregon 78,000 41,278 83,559 6.7% 93.6 95.0 1.4
Pennsylvania £2,494 183,559 84,505 6.8% 88.3 89.0 0.7
Rhode Island 85,128 15,205 92,713 8.2% 86.3 88.0 1.7
South Carolina 61,882 44,727 65,582 5.6% 76.5 77.0 05
South Dakota 67,861 9,802 71,029 4.5% 83.1 8z.0 -1.1
Tennessee 73,275 72,328 78,362 6.5% 80.5 83.0 2.5
Texas 91,525 303,510 88,358 -3.6% 117.4 111.0 -6.4
Utah 55,303 24,008 55,703 0.7% 80.5 81.0 0.5
Vermont 79,150 8,636 86,360 8.3% 95.4 97.0 1.6
Virginia 92,681 104,155 101,121 8.3% 95.8 98.0 2.2
Washington 88,261 77,683 95,083 7.2% 99.1 101.0 1.9
West Virginia 60,673 24,096 63,079 3.8% 79.3 77.0 -2.3
Wisconsin 79,298 76,922 84,160 5.8% 88.7 89.0 0.3
Wyoming 120,538 11,673 109,093 -10.5% 181.4 169.0 -12.4

.Sawrcs Gross dtate Producy hgurcs arc from the U S, Depanment of Commerce publicasion Survey ol Cumreni Business. votume 68, No. 5. May 1988 State Tax Capacity Digures are fom the Adwwu

on Intergs | Retattons Fisal Capdeity Disketies for 1987, School-age child figures are trom the U S, Burcau ol the d.ensus Current Pupulation Reports, Sciies P 25, No. 1024
T ote: Gross Statc Product Per School- -Age Child figures are calculated using 1985-86 Census Data for resident persons age S - 17 years.
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U.S. Total $88,123 $4,191,705 $92,854 5.1% 100.0 100.0 0.0
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Using Background Characteristics

Table 11

In the future, as outcoms data become available, it will be desireable o group
states on their background features as a basis for companson Shown beiow

is how gross state product per school age child might be used to classify

states.
1986 G.S.P.
Per School-

STATE Age Child
HIGH District of Columbia $316,385
RELATIVE Alaska 176,351
WEALTH Connecticut 128,668
Massachusetts 120,340
Nevada 116,323
New Jersey 116,120
New York 115,337
California 109,523
Wyoming 109,293
Delaware 101,791
MODERATELY Virginia 101,121
HIGH New Hampshire 99,027
RELATIVE Colorado 98,793
WEALTH Hawaii 98,571
Maryland 97,086
Minnesota 96,216
Florida 96,174
Minois 95,869
Washington 95,083
Kansas 93,757
MODERATE Rhode Island 92,713
RELATIVE Missouri 88,961
WEALTH Pennsylvania 88,505
Texas 88,358
Nebraska 87,818
Vermont 86,360
Ohio 84,868
Michigan 84,710
North Carolina 84,699
Arizona 84,663
MODERATELY Wisconsin 84,160
LOW Oregon 83,559
RELATIVE Georgia 82,668
WEALTH North Dakota 81,311
lowa 80,729
Oklahoma 78,620
., Maine 78,755
Louisiana 78,591
Tennessee 78,362
Indiana 78,341
Low New Mexico 76,385
RELATIVE Montana 74,620
WEALTH Kentucky 71,322
South Dakota 71,029
Alabama 67,082
Arkansas 67,019
South Carolina 65,582
West Virginia 63,079
Idaho 59,058
Utah 55,703
Mississippi 54,597
U.S. Average $92,854

ERIC

Aruitoxt provided by Eic:

States may aiso be placed in regicnai clusters in addition to being grouped
according to background characteristivs. Below is a ciassification of regions
similar to those used by the Nationai Governors Assoctation to report state-

by-state data on education.

NEW
ENGLAND

MIDDLE
ATLANTIC

MIDWEST

WEST
NORTH
CENTRAL

EAST
SOUTH
CENTRAL

SUTH
ALANTIC

WEST
SOUTH
CENTRAL

MOUNTAIN

PACIFIC

EXTRA-STATE
JURISDICTIONS

Connecticut
Maine
Massachusetts
New Hampshire
Rhode Island
Vermont

Delaware
Maryland
New Jersey
New York
Pennsylvania

lllinois
Indiana
Michigan
Minnesota
Ohio
Wisconsin

lowa

Kansas
Missouri
Nebraska
North Dakota
South Dakota

Alabama
Kentucky
Mississippi
Tennessee

District of Columbia
Florida

Georgia

North Carolina
South Carolina
Virginia

West Virginia

Arkansas
Louisiana
Oklahoma
Texas

Arizona
Colorado
Idaho
Montana
Nevada
New Mexico
Utah
Wyoming

Alaska
California
Hawaii
Oregon
Washington

American Samoa
Guam

Puerto Rico
Virgin Islands

Note ‘The Distnct of Columbia was grouped wath the South Atlantic states using the U.S. Census
Bureau's regional classifications, and the extra-state junsdictions were placed into a separate

category.
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TABLE 1

Fall Membership in Public Schools 1987, the
number of students listed on the current
roll of a school on a given date. Member-
ship is obtained by adding the total
number of original entries and the total
number of reentnes and subtracting the
total withdrawals, or by adding the total
aumber students present and the total
number absent.

Number of School Districts 1987-88. the
number of localed ucation agencies (LEAs)
which operated public elementary and
secondary schools ina given state during
the 1987-88 school year.

Menibership Under 1000: the number of
public school districts within a state with
student memberships under 1000.

Percent Membership Under 1000: the per-
centage of all public school districts in
each state with memberships of less than
1000 students.

Number of Public Schools. the count of pubhic
elementary and secondary schoolsineach
state during the 1987-88 school year. A
school is defined by the National Center
for Education Statistics as "a division of
the school system consisting of students
1n one or mure grade or.other identifiable
groups and organized to give instruction
of a defined type. One school may share
a building with another school or one
school may be housed in several build-
ngs. (Digestof Education Statistics. 1988,
p- 390)

TABLE 2

School Age Population 1977,1982,1987: the
total estimated population of persons age
5-17 years for the years 1977, 1982, and
1987. These figures are based on resident
population which includes Armed Forces
personnel based within the state.

The percent change figures show the n-
creaseor decreasein the estimated school-
age population for the ten-year period
1977-87 and the five-year penod 1982-87
expressed as a percent of thebase year. A
minus sign [-] indicates a decrease.

TABLE 3

School Age Population as a Percent of Total
Population 1977, 1982, and 1987: the per-
centage of persons age 5-17 years in each
state as part of the total population of the

state. These figures are based on U.S.
Bureau of the Census estimates and are
resident counts which include families of
Armed Forces personnel based within
the state.

The change figures show the increase or
decrease 1n the percent school-age popu-
lation of the total population for the ten-
year period 1977-87 and the five-year
period 1982-87. The change is expressed
in percentage points and is not the nu-
merical increase expressed as a percent of
the base year figure. A minus sign [-]
indicates a decrease.

TABLE 4

Percent Persons Age 5-17 Years in House-
holds Below the Poverty Lute 1970 and 1980.
the percent of persons of school age living
in households with incomes at or below
the official poverty line. Poverty status is
based upon income earned in the preced-
ing year. The poverty level (in current
dollars) for a family of four was $3,968 in
1970 and $8,414 in 1980. These data are
estimates based upon a sample of U.S.
households taken during the decennial
census.

The "Change 1970-80" figure reflects the
difference 1n percentage points between
1970 and 1980 and does not reflect the
change 1n the actual number of persons
age 5-17 years in households at or below
the poverty line.

Percent Minority Persons Age 5-17. the
percent of the total population age 5-17
years who are black, of Spanish origin,
American Indians or Alaskan Natives, or
Asian or Pacific Islanders.

TABLE5

Total School Enrollment. Fall 1980 is the
sum of public and private elementary
and secondary enrollments 1n the United
States. Enrollmentisa countof thenumber
of students registered in an elementary or
secondary schoot at a given time.

Private School Enrullment, 1980. the enroll-
ment count in private elementary and
secondary schools for Fall 1980. This
count includes only schools which offer
first grade or above and includes special
education, vocational/technical, and al-
ternative schools. Approximately 5 per-
cent of private schools are notrepresented
in this count as some schools were not
included in the survey,

<1

Percent of Total Enrollment, Fall 1980: pri-
vate elementary and secondary school
enrollment as a percentage of total U.S.
school enrollment.

TABLE6

Per Capita Income. the average level of
money income for each member of the
population in a state. Money income is
actual cash receipts and includes gross
wages and salaries, proprietors' income,
pension and annuity payments, govern-
ment transfers (such as AFDC and Social
Security),alimony, cashrent, interestand
dividends. PerCapitaIncomeisreported
in current dollars (not adjusted for infla-
tion).

Percent Adults with Four Years of High
School. the percentage of persons 18 years
of age or older who have completed four
years of high school.

TABLE?7

Residence in Central Cilies: the percent of
thetotal population (all ages) whoreside
in central city jurisdictions of urbanized
areas. The U.S. Bureau of the Census
defines central cities as the largest city, or
one of the largest cities in an urbanized
area. Anurbanized area has a population
of at least 50,000 persons with a popula-
tion density of at least 1,000 persons per
square mile.

The "Change 1970-80" figure reflects the
difference in percentage points between
1970 and 1980 and does not reflect the
changein percentin theactual central city
population. A minus sign [-] indicates a
dacrease.

Residence in Rural Areas: defined as any
area with a population of less than 2,500
inhabitants. A rural classification does
not imply farm residence or a sparsely
settled area, since a small city or town is
rural aslong as it is outside an urban area
and has fewer than 2,500 inhabitants.

The "Change 1970-80" figure reflects the
difference in percentage points between
1970 and 1980 and does not reflect the
change in percent in the actual rural
population. A minus sign {-] indicates a
decrease.
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TABLES

Percent Voting for Presudent. the percent-
age of all persons of vuting age (18 years
and older) in a state voting for President
inthe 1980 and 1984 elections. The figure
"Change 1980-84" reflects the change 1n
the voting percentage for a stateexpressed
in percentage points. It does rot reflect
the percentage change in actual vote to-
tals.

Percent Voting for Congress: the percent-
age of ali persons of voting age (18 years
and older) in astate who voted in the 1984
and 1986 Congressional elections. The
figure "Change 1984-86" reflects the
change in the voting percentage for a
state. It does not reflect the percentage
change in actual vote totals.

Some states do not require the tabulation
of votesforunopposed candidates. These
states are denoted with an asterisk (*).

TABLEY

Resident Population Per Square Mile. de-
fined as the average population density
of a statefor a given year. It1s the sum of
total resident population divided by total

RIC

Aruitoxt provided by Eic:

land area of the state.

The "Change 1980-66 ' figure reflects the
increase ur Jecrease 1n a1 state's popula-
tion density expressed as a percent of the
original figure. A minussign|-]indicates
a decrease in pupulation, not land area.
In mar , states, population densities are
low so sn.all absolute changes result 1n
large percentage differences.

TABLE 10 - State Resources

Gross State Product per Sthool-Age Child.
the sum of a state’s GSP fer a given year
divided by th* numbr.. of resident per-
sonsin the statebetweenthe agesof 5and
17 years. Thesedata areincurrentdollars
(not adjusted for inflation).

Gross State Product - 1986 (in millions of
dollars). Gross State Product (GSP) 1s the
gross market value of the goods and serv-
ices attributable to labor and property
within a state. It is the state equivalent of
the national gross domestic product. Cur-
rent dollar GSP estimates - used in this
repurt - reflect changes in the command
over resources assodiated with produc-
tion and are particul. .y useful for cna-
lyzing the differential cnanges in relative

[4V)
™

output prices, such as changes in energy
and agricultural prices. Thus, they canbe
used to measure the resource base avail-
able to a state from which 1t can raise
revenue to provide services.

Thaz "Change 1985 86" figure reflects the
percent increase or decrease 1n a state's
GrossStateProduct per School-Agechild.
A minus sign [-] indicates a decrease.

Relative Tax Capacity: 1984 and 1985: the
revenues that would be raised in each
state if the state-local governn.ents there
taxed every potential tax base at the U.S.
averagerates. Tax bases include personal
income, sales, fees, property, corporate
income, etc. For example, if the U.S.
average is 10U, Alabama could raise 75%
of the national average if it collected taxes
at average rates from all these tax bases,
while Alaska could raise 239%.

Included in this indicator are taxes such
as the corporate income tax and sever-
ance taxes that are levied wholly or in
part on businesses of various kinds. The
ability ot some tax payments to be “ex-
purted” to another state has been taken
nto account during the development of
this indicator.
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STATES' POLICES ON THE NUMBER OF DAYS OR HOURS SCHOOLS MUST BE IN SESSION (1987-88 School Year)

State Permits  Min, Length of School  Min. Length of School  Sanctlons for
Minimum Length  Minimum Length  Exceptions to Year in Days After Year in Hours After  Providing Less
of School Year of School Year  Minimum Time State Approved State Approved Than State

STATE In Days In Hours Requirements Exceptions (1) Exceptions (1) Required Min. (2)
Alabama 175 Not Applicable Not Applicable Not Applicable v
Alaska 180 Not Applicable 4 175 Not Applicable
American Samoa 180 Not Applicable v 175 Not Applicable
Arizona 175 Not Applicable Not Applicable Not Applicable v
Arkansas 178 Not Applicable Not Applicable Not Applicable v
California 180 600 or 1,080(3) Not Applicable Not Applicable v
Colorado Not Applicable 990 or 1,080(4) v Not Applicable 968 or 1,056
Connecticut 180 900 v/ Not Specified Case specific v/
Delaware 180 Not Applicable Not Applicable Not Applicable
District of Columbia 180 Not Applicable Not Applicable Not Applicable v
Flonda 180 Not Applicable 7/ 180(1) Not Applicable 7/
Georgia 180 Not Applicable v 176 Not Applicable v
Hawaii 180 Not Applicable Not Applicable Not Applicable
Idaho 180 Not Applicable v Not Specified Not Applicable v
lllinois 180 Not Applicable 4 Not Specified Not Applicable 4
Indiana 175 Not Applicable v Not Specified Not Applicable v
lewa 180 Not Applicable Not Applicable Not Applicable
Kansas 180 1,080 v 175 1,050 v
Kentucky 175 Not Applicable v Case Specific Not Applicable v/
Lovisiana 180 Not Applicable v 175 Not Applicable v
Maine 175 Not Applicable v Not Specified Not Applicable v
Maryland 180 1,080 V4 Not Specified Not Specified
Massachusetts 180 Not Applicable v/ Not Specified Not Applicable
Michigan 180 900 v 178 Not Specified v
Minnesota 175 Not Applicable v 170 Not Applicable v/
Mississippi 175 Nect Applicable v 173 Not Applicable
Missouri 174 1,044 v 174 1,032 '
Montana 180 Not Applicable Not Applicable Not Applicable v
Nebraska Not Applicable 1,030 or 1,080(5) v Not Applicable Not Specified v
Nevada 180 Not Applicable v Not Specified Not Applicable v
New Hampshire 180 945 v Not Specified Not Specified
New Jorsey 180 Not Applicable Not Applicable Not Applicable v
New Mexico 180 450, 990, or 1,080(6) v/ Case Specific Case Specific v/
New York 180 Not Applicable v/ Not Specified Not Applicable v/
North Carolina 180 Not Applicable v 175 Not Applicable v/
North Dakota 180 Not Applicable v/ 173 Not Applicable 7/
Chio 182 940 4 175 Not Specified 4
Oklahoma 175 Not Applicable v Not Specified Not Applicable v
Oregon 175 Not Applicable Not Applicable Not Applicable v
Pennsylvania 180 Not Applicable Not Applicable Not Applicable v
Puerto Rico 184 Not Applicable Not Applicable Not Applicable
Rhode Island 180 Not Applicable 7/ 170 Not Applicable 7/
South Carolina 180 Not Applicable v Not Specified Not Applicable v
South Dakota 175 Not Applicable 4 165 Not Applicable
Tennessee 180 Not Applicable Not Applicable Not Applicable v
Texas 175 Not Applicable v/ Not Specified Not Applicable v/
Utah 180 Not Applicable v/ Not Specified Not Applicable v/
Vermont 175 Not Applicable v Not Speacified Not Applicable
Virgin Isfands 180 Not Applicable v 175 Not Applicable
Virginia 180 990 v 175 Not Specified v
Washington 180 Not Applicable ' Not Specified Not Applicable v/
West Virginia 180 Mot Applicable v 178 Not Applicable v
Wisconsin 180 Not Applicable v 175 Not Applicable v
Wyoming | 175 Not Applicable v/ Not Specified Not Applicable v/

Source: Council of Chuef State School Officers” 1988 Policies and Practices Questionaire.

Q grades

E l C 'r. secondary levels require 1,080 hours per yeas. (6) Kil

Aruitoxt provided by Eic:

Notes (1) Exceptions are typicslly granted on a case by case basis. {2} San tions may i lude
rané “8‘12 must gcpin ussﬁ"ror 1,080 hours per 3

e (4 Dlemen

m{a s hools require 990 hours per yout,
garten requires 450 hours per year, grades 1-6 «equire

0

24

*he Juss of state finan il and of (e Joss of s eredianon. 133 Anderganen must B¢ n session Lor 600 hours per
1 levels roquure 1.080 hours per yeas 1$) Licmentary schools require §.030 hours per
hours per year, and grades 7-1.2 require 1,080 hours per year.




Instructional Time

Length of School Day
POLICY ON LENGTH OF SCHOOL DAY IN NUMBER OF HOURS
(For the 1987-88 School Year)
Pre- Hal{-Day Full-Day Grades Grades Grades Grade Grades

STATE Kindergarien Kindergarten Kindergarien 1-3 4.6 7-8 9 10-12
Alabama No Policy No Policy No Policy 6.00 6.00 6.00 6.00 6.00
Alaska No Policy 2.50 4.00 4,00 5.00 5.00 5.00 5.00
American Samoa No Policy 3.00 No Policy 6.00 6.00 6.00 6.00 6.00
Arizona No Policy 2.00 No Policy 4.00 5.00 6.00 No Policy No Policy
Arkansas No Policy 350 5.50 5.50 5.50 550 5.50 5§50
Catifornia No Policy 3.00 4.00 3.80 4,00 4.00 4,00 4,00
Colorado No Policy No Policy No Policy No Policy No Policy No Policy No Policy No Policy
Connecticut No Policy 2.50 5.00 5.00 5.00 5.00 5.00 5.00
Delaware No Policy 2.50 No Policy 6.00 6.00 6.00 6.00 6.00
District of Golumbra 6.00 No Policy 6.00 6.00 6.00 6.00 6.00 6.00
Flonda No Policy No Policy 3.00 4.00 5.00 5.00 5.00 5.00
Georgia No Policy No Policy 4.50 4,50 6.00 6.00 6.00 6.00
Hawau No Policy No Policy No Policy 6.00 6.00 6.00 6.00 6.0
Idaho No Policy 3.00 No Policy 4.50 5.00 5.50 5.50 5.50
inois No Policy 2.00 4,00 5.00(1) 5.00 5.00 5.00 5.00
Indiana No Policy No Policy No Policy 5.00 5.00 6.00 6.00 6.00
lowa No Policy No Policy No Policy No Policy No Polcy No Policy No Potcy No Policy
Kansas No Polcy 2.50 No Policy No Policy No Policy No Policy No Policy No Policy
Kentucky No Policy 3.00 6.00 6.00 6.00 6.00 6.00 6.00
Louisiana No Policy No Policy 5.50 5.50 5.50 550 5.50 5.50
Maine 2,50 250 2.50 5.00 5.00 5.00 5,00 5.00
Maryland 2.50 2.50 6.00 6.00 6.00 6.00 600 6.00 ¢
Massachusetts No Policy No Policy No Policy 5.00 5.00 5.50 5.50 5.50
Michigan No Policy No Policy No Policy No Policy No Policy No Policy No Policy No Policy
Minnesota No Policy 2.50 5.00 5.00 5.50 6.00 6.00 6.00
Mississippi No Policy No Policy 5.50 5.50 5.50 550 5.50 5.50
Missouri No Policy 3,00 3.00 3.00 3,00 3.00 3.00 3.00
Montana No Policy 2.00 No Policy 4.00 6.00 6.00 6.00 6.00
Nebraska No Policy No Policy No Policy No Policy No Polcy No Policy No Po"cy No Policy
Nevada No Policy 2.00 No Polcy 4,00 5.00 5.50 550 5.50
New Hampshire No Policy 2.50 525 525 5.25 5.25 550 5.50
New Jersey 2.50 250 4.00 4.00 4.00 4.00 4.00 4,00
New Mexico No Policy 2.50 No Poley 5.50 5.50 6.00 6.00 6.00
New York 2.50 2.50 5.00 5.00 5.00 5.50 5.50 5.50
North Carolina No Policy No Policy No Policy 5,50 5.50 550 5.50 5.50
North Dakota No Policy 250 5.00 550 5.50 6.00 6.00 6.00
Ohio 2.50 250 5.00 500 5.00 5.50 5.50 5,50
Oklahoma No Policy 2.50 2,50 6.00 6.00 6.00 6.00 6.00
Oregon No Policy No Policy No Policy No Policy No Policy No Policy No Polcy No Patlicy
Pennsylvania No Policy 2.50 5.00 5.00 500 5.50 5.50 5.50
Puerto Rico No Policy 3.00 No Policy 600 6.00 6.00 6.00 6.00
Rhode Istand No Policy 2.50 No Policy 500 500 5.50 550 550
South Carolina 2,50 2,50 No Poticy 6.00 6.00 600 6.00 6.00
South Dakota No Policy 250 5.00 500 5.50 5.50 5,50 5.50
Tennessee No Policy 4,00 No Policy 7.00 7.00 7.00 700 7.00
Texas 3.00 3,00 7.00 7.00 700 7.00 700 7.00
Utah No Policy 250 No Policy 5.50 5.50 5.50 5.50 5.50
Vermont No Policy 2.00 No Policy 4.00 550 5.50 5.50 5.50
Vitgin islands No Policy No Policy 6.50 6.50 6.50 6.50 6.50 6.50
Virginia No Policy 3,00 3.00 5.50 5.50 5.50 5.50 5.50
Washington No Policy 2.50 250 5.00 550 5.50 6.00 6.00
Waest Virginia No Poticy 2.60 5.25 5.25 5.50(2) 5.50 575 5.75
Wisconsin No Policy 2.50 5.00 6.00 6.00 6.50 6.50 6.50
Wyoming No Policy 2.50 5.00 5.00 5.00 6.00 6.00 6.00
Source* Council of Chief State State School Officens 1958 Policics and Practices Questionnaire

Notes (1) Grade One requirement is fous houns. Urades Two and Three require five houn. 12, Urade Fous foquiremen o £28 houns Seveiah scares ot gurnditionts set polices on the Jength of the school day in

)
v . periods: Am. Samoa~-6 periods grades 148, and 7 periods gracdes 942, Ark.. Hawan and 1daho-6 penods grades T-1o; Cal Mk and >, Ca o penods grades 9 12 Flonida s, 60 nun, periody o seven. S0
E l C fun. penods grades 9-£2: Kent.+6 Perfiods grades 1+1.2; Louis? periods grades 9-12. Texavo per. graves 4« 12, and the Vargin by periods grades K §27 Michigan scts kength requicements only in pesiods }




States Monitoring Engaged Learning Time*
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[:j District of American Puerto Virgin
Columbia Samoa Rico Islands

* States which actively. regulardy. and systematically measure the provision by teachers of engaged, acadenmie Jearning time as an element of effectin e teaching.
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School Participation
1987-88 School Year
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STATE EXCEPTIONS ON:
Age To
Age Students Age Students Which Students
Must Enter Generally Must Remain Mandatory Mandatory Mandatory
STATE School Enter School In Schoo! Entrance Age Exit Age Attendance
Alabama 7 5 16 Yes No Yes
Jaska 7 6 16 No No No
American Samoa 6 6 18 No No No
sizona 8 5 16 No Yes Yes
Arkansas 7 6 17 No No No
California 6 5 16 Yes Yes Yes
Colorado 7 5 16 No No No
Connecticut 7 5 16 No No Yes
Delaware 5 5 16 Yes No Yes
District of Columbia 7 5 16 Yes No Yes
Florida 6 5 16 Yes No Yes
Georgia 7 5 16 Yes No No
Hawaii 6 5 18 Yes Yes Yes
Idaho 7 6 16 No No Yes
Wlinois 7 5 16 No No No
Indiana 7 5 16 No Yes No
lowa 7 5 16 No Yes No
Kansas 7 5 16 Yes No Yes
Kentucky 5 5 16 No Yes No
Louisiana 7 5 16 No Yes Yes .
Maine 7 5 17 No Yes Yes
Maryland 6 5 16 Yes No Yes
Massachusetts 6 6 17 No No No
Michigan 6 5 16 No No No
Minnesota 7 5 16 No No No
Mississippi 6 5 17 Yes No Yes
Missouri 7 5 16 No No No
Montana 7 5 16 Yes No No
Nebraska 7 5 17 No No Yes
Nevada 7 5 17 No Yes Yes
New Hampshire 6 6 16 Yes Yes Yes
New Jersey 6 5 16 No No No
New Mexico 5 5 18 Yes Yes No
New York 6 5 16 Yes Yes Yes
North Carolina 7 5 16 Yes No Yes
North Dakota 7 5 16 Yes Yes Yes
Ohio 6 5 18 Yes Yes Yes
Oklahoma 7 6 18 No Yes Yes
Otegon 7 6 18 Yes Yes Yes
Pennsylvania 8 5 17 No Yes Yes
Puerto Rico 6 6 18 No No Yes
Rhode Isfand 7 5 16 No No No(1)
South Carolina 5 5 17 Yes Yes Yes
South Dakota 6 5 16 Yes No Yes
Tennessee 7 6 17 Yes Yes Yes
Texas 7 6 17 No No iNo
Utah 6 5 18 No Yes Yes
Vetmont 7 5 1€ No No No
Virgin Islands 5 5 15 No No Yes
Vitginia 6 5 17 No No No
Washington 8 5 18 Yes Yes Yes
West Virginia 6 5 16 Yes Yes Yes
Wisconsin 6 5 18 Yes Yes Yes
Wyoming 7 5 16 No No No

Source: Counait of Chief State School Officers™ 1988 Policies and Practices Questionnaire.
@ Note:(1yRhode Island requires a school approved plan for home instruction.

ERIC

Aruitoxt provided by Eic:




Instructional Program

Kindergarten
26
Half-Day Full-Day Half- or Full- Student
Kindergarien Kindergarien Day Kindergarten Attendance

STATE Must be Offered Must be Offered Must be Offered Reguired Other
Alabama No Yes No No -
Alaska No No No No (1)
American Samoa No No No No -
Arizona Yes No No No -
Arkansas No No Yes Yes -
Calfornia Yes No No No -
Colorado No No No No (1)
Connecticut Yes No No No -
Celaware Yes No No Yes -
District of Columbia No Yes No No -

lorida No Yes No Yes -
Georgia No Yes No No -
Hawait No Yes (2) No No -
Idaho No No No No (1)
Minois Yes No No No -
Indiana Yes No No No -
lowa - - - Yes ()]
Kansas No No No No -
Kentucky No No Yes Yes -
Louisiana Yes No No Yes -
Maine No No Yes No -
Maryland Yes No No No -
Massachusetts - - - No 4
Michigan No No No No (1)
Minnesota Yes No No No -
Mississippi No Yes No No -
Missouri Yes No No No -
Montana No No No No -
Nebraska - - . No 5
Nevada No No No No -
New Hampshire No No No No {6)
New Jersey No No Yes No -
New Mexico No No Yes (7) Yes -
New York No No No No -
North Carolina No Yes No Yes -
North Dakota No No Yes No -
Ohio Yes (8) No No No -
Oklahoma Yes No No No -
Oregon No No No No -
Pennsylvania No No No No (1)
Puerto Rico No No No No (9)
Rhode Isfand Yes No No No -
South Carolina Yes No No Yes -
South Dakota No No Yes No -
Tennessee Yes No No No -
Texas No No Yes No -
Utah Yes No No Yes -
Vermont No No Yes No -
Virgin Islands No Yes No Yes -
Virginia No No Yes No -
Washington No No Yes (10) No -
West Virginia No No Yes No (11) -
Wisconsin Yes No No No -
Wyoming No No No No (1)
Source: Council of Chief State School Officers’ 1988 Policies and Practices Questionnaire.
Notes* (1) Not required by the state, but all (or mosty LEAs offer Kindergarten (2) Schools must provide if parents desire. 98% of parents exercise this option 131 LEA Board <ets required ume for Kinder-

Q “en () Length of day not specified but 425 hours are required dunng the year (5) Length of day not specified, but 300 hours are required duning the ycar 16) About 50% of LEAs voluntanly offer Kinder-

.en {7y Length of day not trpccuﬁcd. but 450 hours are required duning the year (8) The equsvalent of half-day must be offered (93 About 51% of the eligible sludents altend Kindergarten 1103 Erther half-
E l for a full year or full-day for a half year. (11) Students. once enrolled, must attend hindergarten in dance with state compulsory attendance laws.
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panush (s the language o! “astruction 4nd English 1 taught as o torergn tanguage. (6 Requirements tor woliege bound students are bighui. o) 1) Requires one unit sn Line or applicd ants, or in a boreign
Janguage.

Instructional Program
Graduation Requirements

. 27
Carnegle Course Units Required for a Regular Diploma
(For the 1988 Graduating Class)
Soclal An/ Foreign
STATE English Science Math Sclence Music Language Vocational Electives Other
Alabama 4.0 3.0 2.0 1.0 - - - 6.5 3.5
Alaska 4.0 3.0 2.0 2.0 - - - 9.0 1.0
American Samoa 4.0 4.0 4.0 4.0 - - 1.0 40 -
Arizona 4.0 25 2.0 2.0 - - - - 9.5
Arkansas 4.0 3.0 2.0(1) 2.0(1) 1.0 1.0 - 5.0 1.0
California 3.0 3.0 2.0 2.0 2 (2) - - 2.0
Colorado - - - - - - - - -
Connecticut 4.0 3.0 3.0 2.0 (3) - (3) 6.0 1.0
Delaware 4.0 3.0 2.0 2.0 - - - 6.5 1.5
District of Columbia 4.0 2.0 2.0 2.0 - 1.0 - 7.0 2.5
Florida 4.0 3.0 3.0 3.0 0.5 - - 9.0 1.5
Georgia 4.0 3.0 2.0 2.0 - - - 8.0 2 (4)
Hawaii 4.0 4.0 2.0 2.0 - - - 6.0 2.0
Idaho 4.0 2.0 2.0 2.0 - - - 6.0 5.0
Itlinois 3.0 2.0 2.0 1.0 (5) (5) (5) - 0.5
Indiana 3.0 2.0 1.0 1.0 - - - 8.0 1.5
lowa - - - - - - - - -
Kansas 4.0 3.0 2.0 20 - - - 8.0 1.0
Kentucky 40 2.0 3.0 20 - - - 8.0 1.0
Louisiana 4.0 3.0 3.0 3.0 - - - 7.5 2.5
Maine 4.0 1.0 - - - - - - 1.5
Maryland 4.0 3.0 3.0 2.0 1.0 - - 5.0 2.0 (6)
Massachusetts - . - - - - - - 4.0
Michigan - 0.5(7) - - - - - - -
Minnesota 3.0 2.0 - - - - - 9.0 1.0
Mississippi 3.0 25 1.0 1.0 - - - 8.5 -
Missouri 3.0 2.0 2.0 2.0 1.0 - 1.0 10.0 1.0
Montana 4.0 2.0 2.0 1.0 - - - 8.0 i
Nebraska - - - - - - - - .-
Nevada 3.0 20 2.0 1.0 - - - 9.5 2.5
New Hampshire 4.0 25 . 2.0 2.0 0.5 - - 6.5 1.75
New Jersey 4.0 2.0 20 1.0 1.0 - - 4.0 -
New Mexico 4.0 2.0 20 2.0 1.0 - - 9.0 1.0
New York - 4.0 3.0 2.0 2.0 1.0 - 5.0 (8) - -
North Carolina 4.0 2.0 2.0 2.0 - - - 9.0 1.0
North Dakota 4.0 3.0 2.0 2.0 - - - 5.0 1.0
Ohio 3.0 2.0 2.0 1.0 - - - 9.0 1.0
Oklahoma 4.0 2.0 2.0 2.0 - - - 10.0 -
Oregon 3.0 3.5 2.0 2.0 (5) 1.0 (5) (5) 8.0 2.5
Pennsylvania 4.0 3.0 3.0 3.0 - - - 5.0 3.0
Puerto Rico 3.0 2.5 2.0 2.0 - 3.0(9) - 1.5 4.0
Rhode Island 4.0 2.0 2.0 2.0 - - - 6.0 (10)
South Carolina 4.0 3.0 3.0 2.0 - - - 7.0 1.0
South Dakota 4.0 3.0 2.0 2.0 0.5 - - - 0.5
Tennessee 4.0 1.5 2.0 2.0 - - - 9.0 0.5
Texas 4.0 3.0 3.0 2.0 - - - 7.0 2.0
Utah 3.0 3.0 2.0 2.0 1.5 - 1.0 9.0 .-
Vermont 4.0 3.0 2(1) 2(1) 1.0 - - . 1.5
Virgin [slands 4.0 2.0 2.0 2.0 - 1.0 1.0 6.0 -
Virginia 4.0 3.0 2(1) 2(1) - - - 6.0 2.0
Washington 2.0 1.7 1.0 c7 - - 1.0 8.7 -
West Virginia 4.0 3.0 2.0 2.0 - - - 8 (11) 2.0
Wisconsin 40 3.0 2.0 20 - - - - 2.0
Wyoming - 2.0 - - - - - - -

Saurce* Councilt of Chicf State School Officers” 1988 Policics and Practices Questionnaire,

*ores. Ahy Reyuires a total of five unity in mathematies and scicnce, with avicast 1ws winis 10 i h. 425 Reguires one course inaither Arvdiusie or Forogn Language 3 Regquires une unitan ait ot music, g in @
xational arca. (4) Requires one un ol reading, mathemativs or writing {os this calegory. (34 Reyuires one unii in $rsmusie, forcign MRBUYRL, 01 10 4 vikdiondl ared (o) Reyuires one uinik ol physicdl ¢d and
1¢ of cither computer studics, hume cc., industiial ansandusifial tech , o vocdtiondl cducdation. (7 Findncigh incentive programs bon districts which mees spealicd graduation requiremcenis (8 Ruduires gne

+ unil Sequence 1n any major subjel cxeept English und Social Suicnue. a 122 unil vl hedlth iy dhvo tequired. 7= unit ol physical cducduon cach year o abso reyguired but not counted in the i6 univ ot . s




Instructional Program
Graduation Requirements

DIFFERENT GRADUATION REQUIREMENTS FOR:
Academic or Vocational or Honors Centificate of Handicapped

STATE Coliege Bound Career Bound Diploma Attendance |EP* Students
Alabama - . - . 7
Alaska - - . - /(1)
American Samoa - - . . .
Arizona - - . . /(1)
Arkansas - - . .- .
California v - - - .
Colorado - - . - v
Connecticut - . . . Y
Delaware - - . - .
District of Columbia - v/ - - v
Florida - - . . 7
Georgia v s . 4 v
Hawaii - - Y - -
Idaho - - . - .
Illinois - . = . .
indiana - - Y - .
lowa - .- . - 7(1)
Kansas . - - . - 7/
Kentucky - . . . 7
Louisiana 4 - . - -
Maine - - . . v
Maryland - - . - -
Massachusetts v v Y . 7
Michigan .- - - - -
Minnesota - - . - v
Mississippi - - n . v
Missouri - . . . .
Montana - - . - -
Nebraska - .- - .- .
Nevada - - o . 7
New Hampshire - - . - .
New Jersey - - . - v
New Mexico - - - - v
New York .- . 7/ (2) . /(2)
North Carolina - - Y - .
North Dakota - - . - -
Ohio - . . . .
Oklahoma v - . - -
Oregon - - . - , .
Pennsylvania - . n . .
Puerto Rico - - - - 7
Rhode Istand 4 - - - .
South Carolina . - " - 7/
South Dakota 4 - . . -
Tennessee - 7/ Y 7/ 7
Texas 4 .- . - .
Utah - . . - 73)
Vermont - - . - 7
Virgin Islands - - - - v
Virginia ' - - - 7
Washington .- - . - -
West Virginia - - . - 7/
Wisconsin - . . - 7

' Wyoming - - . - /(1)

Source Council of Chief Statc School Officers” 1988 Policies and Practices Questionnarre,
) tes *Indvidual Education Progiam (1) Exveptiun gusdelines st by local cducation agenuies s Dillorent giaduaton requiremenss are i etieas for Honors Diptoma and Handiedpped ILP swdents.
l: l C -Exceptions granted on a case-by-case basis.
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Instructional Program
Graduation Requirements

29

STATE

Alabama

Alaska

American Samoa
Anzona
Arkansas

California

Colorado
Connecticut
Delaware

District of Columbia

Florida
Georgia
Hawaii
idaho
Hhnois

Indiana
lowa
Kansas
Kentucky
Louisiana

Maine
Maryland
Massachusetts
Michigan
Minnesota

Mississippi
Missouri
Montana
Nebraska
Nevada

New Hampshire
New Jersey
New Mexico
New York
North Carolina

North Dakota
Ohio
Oklahoma
Oregon
Pennsylvania

Puerto Rico
Rhode Island
South Carolina
South Dakota
Tennessee

Texas

Utah
Vermont
Vitgin Islands
Vitginia

Washington
West Vitginia
Wisconsin
Wyoming

Soturcer Council of Chief State School Officers’ 1988 Policies and Practices Questionnaire,
=52 (1) Students must graduate with a "C™ average - ¢ g, 70% of 100%

ERIC

Aruitoxt provided by Eic:

COMPETENCY
TESTING

Test
Required

~

~

Regular
Diploma

MINIMUM G.P.L. REQUIREMENTS

Academic
or College

Bound

Vocational
or Career
Bound

Honors
Diptoma

Centificate
of Attendance
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Instructional Program
Graduation Requirements in Core Subjects

Alabama

Science
Math
Social Studies

English

mnr
L
m
| LI

012345

Arkansas

Science & Math

Social Studies

English

m
UL

0123456

Florida

Science
Math
Social Studies

English

o
- .
n
w
E-N
()]
o -
.
n
w
E-N
()]

Indiana

Science
Math
Social Studies

English

| L
L
Ly

012345

Maine

Science
Math
Social Studies

English

"
Ly

012345

Alaska

Science
Math
Social Studies

English

012345

Connecticut

Science
Math
Social Studies

English

Georgia

Science
Math
Social Studies

English

Kansas

Science
Math
Social Studies

English

012345

wlaryland

Science
Math
Social Studies

English

012345

American Samoa

Science
Math
Social Studies

English

012345

Delaware

Science
Math
Social Studies

|
English

ﬂ‘ﬂf

012345

Hawaii

Science
Math
Social Studies

English

n
1L

012345

Kentucky

Science

Math

Social Studies
English

012345

Massachusetts

Science |

Math
Social Studies -
English

Arizona

Science

Math

Social Studies
English

012345

District of Columbia

Science

Math

Social Studies
English

"

012345

llinois

Science
Math
Social Studies

English

0123

E-N

Louisiana

Science
Math
Social Studies

English

m

012 3 4 5
Michigan

Science
Math ]

Social Studies _I
English

01234




Instructional Program

Minnesota

Science
Math
Social Studies

English

L
Lh

01234

Nevada

Science
Math
Social Studies

English

o
o
o "
w
N "

North Carolina

Science
Math
Social Studies

English

O -
=y
n
w
B
[5)]

Oregon

Science
Math
Social Studies

English

"
mm

01234

South Carolina

Science
Math

Social Studies

if"'
i""

English

[Kc

wll Toxt Provided by ERIC

012345

Mississippi

Science
Math
Social Studies

English

01234

New Hampshire

Science
Math
Social Studies

_English

"

012345

North Dakota

Science
Math

Social Studies

e

English

012345

Pennsylvania

Science
Math
Social Studies

English

012345

South Dakota

Science
Math
Social Studies

English

012345

Missouri

Science
Math
Social Studies
English

01234

New Jersey

Science
Math
Social Studies
English

012345

Ohio

Science
Math
Social Studies
English
01234
Puerto Rico
Science
Math
Social Studies
English
01234
Tennessee
Science
Math
Social Studies
English

012345

Montana

Science
Math
Social Studues

English

T"

012345

New York

Science
Math
Social Studies

English

o
-
n
w
H
[5)]

Oklahoma

Science
Math
Social Studies

English

o
=y
n
w
H
[5)]

Rhode Island

Science
Math
Social Studies

English

e

012345

Texas

Science
Math
Social Studies

English

ne

012345




Virgin Islands

Science

Math

Social Studies
English

012345

Washington

Science
Math
Social Studies

English

Utah

Science

Math

Social Studies
English

01234
West Virginia
Science :
Math
Social Studies
English

012345

Vermont

Science & Math
Social Studies
English

0123456

Wisconsin

Science

Math

Social Studies
English

012345

Virginia

Science & Math
Social Studies
English

0123456

Wyoming

Science
Math
Social Studies [N

Engiish

01 2 3




Teacher Preparation
Coursework Requirements

STATE

Alabama

Alaska

American Samoa
Alteund
Arkansas

California

Colorado
Connecticut
Delaware

District of Columbia

Flonda
Georgia
Hawaii
Idaho
linois

Indiana
lowa
Kansas
Kentucky
Louisiana

Maine
Maryland
Massachusetts
Michigan
Minnesota

Mississippi
Missouri
Montana
Nebraska
Nevada

New Hampshire
New Jersey
New Mexico
New York

North Carolina

North Dakota
Ohio
Oklahoma
Oregon
Pennsylvania

Puerto Rico
Rhode Island
South Carolina
South Dakota
Tennessee

Texas

Utah
Vermont
Virgin Islands
Virginia

Washington
West Virginia
Wisconsin
Wyoniing

Sourcs 2 Council of Chief State School Officers” 1988 Policies and Practices Questionnaire,

ntent objectives must be met,

S,

ACADEMIC SUBJECTS OR

PROFESSIONAL
EDUCATION
HOURS
Elementary Secondary Elementary
45-72 33 60 - 87
@ @ @
@) ®) @)
45 30 4)
18 18 32
24 24 84 (5)
No Policy No Policy (6)
30 18 75
33 15-18 12
M ] 46
®) ©) )
24 .24 27
45 29 26
24 20 42
16 16 78
30 24 70
25-30 25-30 95 - 100
(1) (1 (1)
30-39 25 21-48
30 27 67
24 24 24
26 18 80
21 21 36
20 20 90
No Policy 27 (5)
No Policy No Policy No Policy
60 26 21
16 16 (11)
30 30 95
18 22 (11)
(12) (12) (12)
30 30 36
30-36 24 -30 24-36
24 12 No Policy
(1) () (1)
34 26 91
30 24 50
30-40 30 50
64 40 -8V 60
50 30-36 30-33
90 90 42
24 18 No Policy
24 18 18
26 21 32
26 24 F£4
18 18 36
56 35 69
Not Specified Not Specified Not Specified
24 24 24
18 18 60
No Policy No Policy No Policy
(13) (13) (13)
26 18 22
24 24 24

GENERAL EDUCATION COURSEWORK

Secondary

60 (1)
@
)
50

23-36

45
No Policy
57-75
30-45
18 -42

30

30

42
45-50(10)

32

70-98
95-100
Mm)
51

46

No Policy
30
20
95
(1)

(12)
36
24 - 36
24-36
(1)

99
30-60
40-50
44 -84
30-33

42
30
(9)

24-32

40 (9)

36-48
45

Not Specified

24
®

No Policy
(13)
34
9

\) Motes, iy Addittonal Alabuma requiremicnis vary by weavhing ficid 12) Standaids set by wolicges and universities. (3) Standards a6 wormently undes develupment, < ILoBISEs i1 1CadINg, INEUAZE, SLIEILE,

Aruitoxt provided by Eic:

al suienee, wnd mathemauvs 155 Libeial studies. (0) Must have academie @Magot. (7) Varics by instiuyon, (8) Reguares Bachelus degree i clememary cducation with oredin n seven stdicd areds. (9) varies
ertification arca, 410; Forty five hours [0t a single arca vi 4 30-huut majoi and « 20-host munus, iy Progiam approval process is wsed. (b2 Must mect compeieney requirements., |43y denuified Jub-related

]




States Requiring Student Teaching for Induction--Elementary or Secondary Teacher

v Not

Specified [:l
Both
Elementary -

District of American Puerto - Virgin
[:l Columbia Samoa Rico ) Islands

States Requiring Extended Internship for Induction--Elemeftary or Secondary Teacher*

Not
Specified [:I

‘ - Both [:::I
\_ '\ Secondary -

Only

[ 3 9%
D

*Applies to 1988 Graduates of Teacher District of American Puerto Virgin
E lillc‘-d“““” Programs l:l Columbia Samoa Rico Islands

g




EMC

Aruitoxt provided by Eic:

Teacher Preparation
Assessment Requirements

35
TESTING USED BY STATES IN TEACHER PREPARAT!ON AND CERTIFICATION
Admiasion to Exit From Initial or Regular or Recertification
Teacher Teacher Provisional Permanent or Malntenance
STATE Education Education Centification Centification of Centification
Alabama BS (1) - CK No Test
Alaska No Test (2) No Test (2) No Test (2) No Test (2) No Test (2)
American Samoa PS. CK - PS, CK PS, CK PS, CK
Arizona BS, PS No Test BS, PS No Test No Test
Arkansas BS 10 PS, CK PS, CK --
California BS No Test BS, CK(3) BS, CK (3) -
Colorado BS - BS (4) - -
Connecticut BS No Test 8S, CK BS, CK, 10 No Test
Delaware No Test No Test BS BS No Test
District of Columbia 2 2) BS, CK BS, CK No Test
Florida No Test (5) BS, PS, 10 BS, PS BS,PS, CK, 10 CK (6)
Georgia No Test No Test CK CK 10 CK
Hawazii BS 10 BS, PS, CK, 10 10 10
Idaho - - BS,PS, CS (7) - -
Wlinois No Test (8) - BS, CK BS, CK -
Indiana No Test No Test BS, PS, CK No Test No Test
lowa No Test No Test No Test No Test 10
Kansas BS No Test - BS,PS, 10 No Test
Kentucky BS PS, CK, 10 PS, CK, 10 PS, CK, 10 No Test
Louisiana CK 10 - BS, PS, CK No Test
Maine No Test No Test BS,PS, 10 No Test No Test
Marviand No Test No Test BS, PS, CK No Test No Test
Massachusetts No Test 10 - 10 -
Michigan BS (9} CK(9) CK (9) No Test No Test
Minnesota BS 10 No Test No Test No Test
Mississippi BS 10 BS, PS, CK 10 No Test
Missouri BS PS, CK, 10 (10) 10 10 10
Montana No Test No Test BS, PS BS, PS No Test
Nebraska BS No Test No Test BS No Test
Nevada BS PS, CK PS, CK PS, CK CK
New Hampshire BS - - - 10
New Jersey BS, 10 10 CK, 10 CK -
New Mexico BS 10 BS, PS, CK BS, PS, CK, 10 10
New York No Test No Test BS, PS BS, PS BS, PS
North Carolina BS PS, CK PS, CK, 10 10 10
North Dakota BS PS, CK No Test No Test No Test
Ohio BS, 10 (11) BS, PS, CK, 10 (11) BS, PS, CK No Test No Test
Oklahoma BS, PS - CK CK No Test
Oregon BS, CK - BS 10 No Test
Pennsylvania No Test (11) No Test (11) BS, PS, CK - -
Puerto Rico BS CK - 10 -
Rhode Island No Test 10 BS, PS,\0 No Test No Test
South Carolina BS PS, CK, 10 PS, CK PS, CK No Test
South Dakota BS No Test No Test No Test No Test
Tennessee PS - PS, CK No Test Mo Test
Texas BS 10 PS, CK 10 10
Utah - No Test 10 10 -
Vermont No Test No Test No Test No Test No Test
Virgin Islands No Test No Test No Test No Test No Test
Virginia BS, PS, CK, 10 No Test 10 No Test No Test
Washington BS No Test (12) No Test (12) No Test No Test
Wast Virginia BS CK, 10 CK, 10 No Test No Test
Wisconsin BS(13) CK(14) BS, CK (14) BS, CK (14) -
Wyoming BS No Test No Test No Test No Test
Key. BS = Basic Skills Test PS = Professional Skills Test CK « Content Knowledge Test IO = In-class Observation
“ ree. Councal of Chicl State Suhvut Utfiners $Y88 Puhicics and Praciines 9 . Nores, 1R 1 testy T undal develupImeiin, «os N swIc pulicy, sultk oty sdmuinsicscd by unmscisitics.

May be waived by the state, «4) Basic Skalls Test required lus persons hulding oui-ot-siate st aies., 31 Provided siudemt s ot 13 11 the 4Uth o Raghet passentis on te ACT. (0) Uptivnd in kico ot othis

?f:n of 1989, (14) Required Spng of 1991,

aremenis. o7 Ao fequired fot resnstaiement of capired license. o8y Insttulsons must cest fut ccading, iung u.:g 5> and Mathemudtie s, 50 3petsfi (o3t s soquared. 9 Royuiied i i990. ivs Reyuared
inning 1992, (11) Tests are established by the college/umversity, 112) Professional Skills Test Planned. (13) Re(? “}




Teacher Preparation

O

E MC ‘eruficat

Alternative Routes
36
INDUCTION MODEL FOR ALTERNATIVE ROUTE
(Elementary, Secondary or Both)
Extended Internship Extended Internship

State Has Alternative Supervised or Induction or Induction
STATE Centification Route Student Teaching Period Required Period Optional
Alabama Yes Both Not Applicable Not Applicable
Alaska No . - -
American Samoa No - .- .
Arizona Yes Not Applicable Secondary Not Applicable
Arkansas Yes Both Not Applicable Not Applicable
Cabfornia Yes Not Applicable Both Not Applicable
Colorado No . . -
Connecticut Yes Both Both Not Apphcable
Delaware Yes Both Not Applicable Not Applicable
District of Columbia No - .- -
Florida Yes Not Apprcable Secondary Not Applicable
Georgia Yes Not Appiicable Both Not Applicable
Hawaii No - .- .-
ldaho No - - -
ltinois No - .- .-
Indiana No - - -
lowa No - - -
Kansas No .- - . .-
Kentucky Yes Both Not Applicable Not Applicable
Louisiana Yes Secondary Not Applicable Not Applicable
Maine No - . -
Maryland No - - "
Massachusetts Yes Both Both Not Applicable
Michigan Yes Not Specified Not Specified Not Specified
Minnesota No . - o
Mississippi Yes Not Applicable Both Not Apphcable
Missouri No - - -
Montana Yes Not Speatied Not Specified Not Specified
Nebraska No - - .
Nevada No .- - -
New Hampshire Yes Not Applicable Both Not Applicable
New Jersay Yes Both Not Applicable Not Applicable
New Mexico Yes Both (2) Not Applicable Both
New York No .- Not Specified -
North Carolina Yes Both {1) Both Not Applicable
North Dakota No . - .
Ohio Yes Both - Not Specified
Ok.ahoma Yes Not Applicable Both Not Applicable
Oregon No - . .
Pennsylvania Yes Both Both Not Applcable
Puerto Rico Yes Secondary Secondary Not Applicable
Rhode Island No .- - .
South Carolina No - .- -
South Dakota Yes Both Not Apphicable Both
Tennessee No - - .
Texas Yes Not Applicable Both Not Applicable
Utah No - .- -
Vermont Yes Not Specified Not Specified Not Specified
Virgin Islands No - - -
Virginia Yes Both Not Applicable Not Applicable
Washington No . .- -
West Virginia Yes Both Not Applicable Not Apphcable
Wisconsin No - - .-
Wyoming No - .- .

Source* Councl of Chuef State School Officers” 1988 Policies and Practices Questionnaice
“otes "Both™ means that new teachers for elementasy and scv,

Wl not provide any details. "Not Apphiable” refers du thuse states that du ot have vk of the cequitements foied for icsther emifiation.

Aruitoxt provided by Eic:

on, (1)Esther student teaching oran hip must be

§. (2) Requi

nd on the particulas program.
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States With Alternative Route For Teacher Licensure

No ]

T Y

District of American Puerto Virgin
I::I Columbia Samoa Rico Islands

States Requiring Professional Development For Teachers

-

District of American Puerto Virgin
[: Columbia l::l Samoa Rico Islands

39




Effective Schooling
Programs

) 38
STATF
Alsbama
Alaska
American Samos
Arizona
Arkansas
Catifornia

Q

INSTRUCTIONAL
LEADERSHIP

LEAD Projs~t Admin

istrator training in man-

agement and
leadership skills
(1987)

The Principals’ Loader
ship Academy begun
in 1983. Rural Mentor
Teacher Program is
continuing.

Northwest Regional
Lab program with
prncipals on school
managoment {1985)

EFFECTIVE
TEACHING

Program assessments
and technical assis-
tance for targeted
school systems
(1978)

The Departmant con-
ducts ongoing training
and technical assis.
tance through
worksheps,

conferences, and
distnct training
sossions. Thoe #'aska
State Wnlting Project
contirases (from 1580).
a Math Consortium on
that modelis inits
second yoar

Project 10TA: modal
for observation and
avaluaton of teachors”
pedormance {1970)

Anzona Pancipal's Rosearch-based

Academy focuses on techniquos 10 incroase

in: ional k hip dant opp ','0'

and school improve. success. (1985)

ment (1984)

The Arkansas Pnncs- The Program for

pars Assessment Eftectvo Teactung

Centor was created in teains toachers how 1o

1986 to improve the teach moro otfoctvoly

qualty of leadershipat  and lrains administra.

the school buiding tors in classroom

fovol through mote ob- obsorvaton and sup-

foctve soloction proce-  portve supervision,

dures and a cinical Bloom’s loarming

approach to taxonomy and theory

peotessional dovolop: of mastery learning

menLThe LEAD and onthe rescarch

project objectves ary done by Madolne

10 improva the Huntor and others on

loadership skills of otfoctve t2aching.

locat agministrators, (1979)

onhance the

loacership for women

and minonties; and,

promote a coltabora-

tve notwork. ($986)

Callornia School Mentot Teacher Pro-

Loadership Academies  gram  stipends from

train prospocve ad- stato o toachers for

ministrators & supenn. spociic projocts.

tondents (1983) {1983) In additon,
comprehensive state-
wido professional de-
volopment program

SCHOOL
CLIMATE

5State Board rosotution
requirad all LEAs to
adopt policres fot
discipline, (1984)

Ongoing offorts and
first annual Seward
Woliness Confarence
on heatlth of staff, stu-
donts, and school,
Thirty-six schools sent
teams 1o share what
they learned with thowr
coficaguos

Othicer of Teacher
Servicos worked w/
teachers & principats
on improving school
chmate. (1985)

Intc0 1o ctasstoom
management
tochniques and offoc-
tive attudes of
teachors/students,
(1986)

Depatment of
Education requred to
develop guidelnes for
the dovelopment of
school district
discipkne policies,
required each schoot
disinet to develop
studont disciphne
policies monitored as a
part of tho accredita.
tion process. AllLEA's
have student discpline
polcios on file that
meot tho intent of Act
104 of 1383, (1984)

Providing safe schools,
improving guidance
and counseting

PROFESSIONALISW
COLLEGIALITY

Assistance 10 eachers
wichidron with speafic
behavioratleaming
voblems.

Alaska Professionat
Cabinet brings
together leaders of
protossional organza-
Lons in targot cummcu-
lum 3r0as and district
otice curriculum
leaders. The Leader-
ship Academy. Alaska
Coalton on Education
also contnbute. and
olectronic mail links
educators in afl schoo!
districts and araas of
the depariment

No program reported

No program reported

Roequired each school
district to filo a six-yoar
plan with {hg Arkanlas
Depantmont of Educa-
ton. These plans
wore developed with
the cooporation of
school personnel.
parents, students. and
the community. The
plans provide a step-
by-step process for
impeoving the educa-
tional system in each
commundy (1984)

Curnculum f o

REGULAR COrw. 1IEHENSIVE
ASSESSMINT & USE  EFFECTIVE

OF RESULTS SCHOOLS PROGRAM
Bask Comp y test  No program reported
fot grades 3.6,9.

Graduaton Exam at

grade 11 ({1980)

Last Febe wary com- Etfoctve schooling
plod rosults vi student  princiries are part ol
achievoment tosts in virtually all pcograms
al districts over tho and practices sup-
Past 3 yoars. ported by the depart-
Regulations ar¢ now ment {1980)
ptoposed to conduct

studant assessmont

slatewido using a

singla test at throe

grade levels (1988)

Concucted workshops
at s¢hool sites to
discuss test rosults
and cuericular
applcations. {1985)

1¥BS for an 1.8
gradors. SAT..“av .
12 graders. ftiults
aré monitored to adust
instruction

Teacher Expectations
and Student Achiove-
mont (TESA) inservice
training program for
teachors of atf
subjects. grades K
through the college
levol. T2achors are
traned 10 uso an inter-
action model involving
$pOGilic suppoctive and
motivatng techniques
with all students in a
nondiscriminatory
manner (1984)

and guides are pro-
ducad in gach subject
ared. Tha counties
And state hoid stato-
wide awarenass con-
ferencos: tha counties
and state holkd ono
more in-dgpth
con‘erence for
teachers and adminus.
trators in the pasticutar
Subjoct area and a
conferenco designed
for administrators re-
sponsible for
imploementing the new
curncuium is held

40

A Progeam
Pertormanca Report 10
Caldornia sehools for
grades 3.6.8.and 12

——_

"e

No program roported

No peogram roporied
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Colorado See Comprehensive See Comprehensive See Comprehensive See Comprehensive State Board estab- The Public School Fi
eftective schools pro- effective schools pro effective schoots pro- effective schoots pro- hshed the Colorado nance Act of 1988 re-
gram (1988) gram (1988) gram (1988) gram (1988) Student Assessment quires an accountabil-

Program with testing to ity committee for every
begin in Fall 1988, public school who,
Public School Finance working with staff. will
Act of 1988 requires develop an annual
State Board to estab- plan to improve
ksh rules for reporting/ achievement and
measuring educational graduation rates for
achievement by local the building’s students.
school districts and re- Must report annually
quires school buildings on how well school has
to report on educa- met the goals and ob-
ticnal achievement jectives set forth in the
annually to the public. plan. Plans must be
(1988) approved by Depart.
ment Staff and the
State Board of Educa-
tion. Intentis to em-
power each school to
identify those elements
of “effective schooling™
research that best fit
its unique circum-
stances and to imple-
ment them within the
building. (1988)

Connectlcut Principals’ academy Summer and Insttute School Climate ques- (See School Climate) Statewide A Provide ¢ n,
and summer works workshops on effective tionnaire used to deter- Program. Annual data management.
shops for teachers/ad- teaching. (1984 and mine areas of improve- workshops for t2ach- planning and evalu-
ministrators. (1985) 1986) ment (1982) ers and curricular coor-  ation, resource coordr

dinators, pancipals and  nation. and implemen-

test directors. (1985) tation setvices to build
internal capacity for
school renewal. Prior-
1ty is given to schools
with a substantial num-
ber of socioeconomi+
cally and/or education-
ally disadvantaged
students. (1980)

Delaware Delaware Puncipals ASCD s program "Ef- Workshops available Preparation for and Assessment data are How teachers use as-
Academy provides fective Teaching through DPJ and the follow-up to the Dela- used as indicators for sessment data is a
monthly workshops for  Through Higher Delaware Teacher ware School Review ways to improve in- specific category on
school admini Ach 1" was ex- Center Program Process continuously struction and curricus the Delaware Perform-
School review process ~ panded and presented  Standards for Dela- address goal setting, lum. Both formai and ance Appraisal System
aimed at instructiona! to aliteachers i the ware schools used in curnculum develop- nformal data are used.  instrument. The Dela-
leadership. School State using a tumkey the Delaware School ment, ¢lassroom man- Vnis 1S part of the ef- ware Panopal's Acade
leaders responsible for  approach Similar pro Improveinent Review agement, nurtunng, fectiveness traiming for ~ emy also holds pro-
the management and grams are provided Process also focuses etc teachers (1984) grams for school ad-
evaluation of instruc- new t~achers (1986) on school chimate minist.ators and the
tion have been re- (1986) Teacher’s Center pro-
quired to receve 90 vides courses for
hours of training over teachers based on
the past 3 years. Will their own needs as-
be extended to an ad- sessment.
ditional 45 hours over
next 3 years, (1984)

District of Columbia The Pnncipals’ Center. Under the auspices of On-site t S dary School Im- The On-Site Assess- Schooi improvement
organized as a school the Division of Staff process p t Process, ment process uses was begunin 1985
improvement project, Development,courses schools on whether emphasizes the need Effective Schools cor- wnth emphas:s on
provides opportunities on effective teaching there is a safe and or- to improve staff, stu- relates to determine Senior High Schools,
to refine supervisory are offered to teachers derly environment, dents, and parents in strengths and weak- Junior High Schools
and management dunng the school year maintenance of the the development. im- nesses of local were added in 1986.
skills, explore altema- and summer. The physical plant, mutual plementat.on and schools. Results of ife The initial focus was
tive methodology, in- Teacher Center also respect in work rela- evaluation of school skills, end of-course, on process. Content
crease professional offers a variety of tions, and whether improvement plans. and NRT are used for was the focus in 1987-
collegiality andexpand  courses aimed at en- high expectations are Accomplished through  student placement and 88. {1985)
professionally (1984) hancing teachers’ skills  being communicated on-going training of are gven to school

and ennching their to staff, students, and focal schoo! staff pancipals and Im-

pedagogicaf repertoice.  parents. (1986-87) (1985) proverment Teams as

{1984) part of the data base
used for developing
school plans. (1987)

Florida Leadership training Instructional strategies (See Professionalismy €. ool b§sed manage Statewide assessment in 1988 summer team
and competency- ining for regularand  Callegiality) m.ent projects funded program g training for selected
based certification for exceptional education for 2-3 years to assist both data and training elementary schools will
school principals. teachers based on re- with the planning, de- materials on using test be provided.

(1985) search from University velopment, and im- results. (1976)
of Kansas. plamentation of school
Q based management.
4 1




Q

ERIC

Aruitoxt provided by Eic:

ership raining through
use of four progres
swely more intense
training strands
(1986)

practces {1988)

lowed by development
and smplementation of
a plan to improve of
enhance chimate
(1988)

deliver tramning of lead-
ership teams and other
collegial planning tech-
niques (1987)

Pians. and report stu
dent progress to the
public (1987)
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Georgla The Georgra Educa- Annuai evalsaion us S de School Cli Introductory efforts in Norm-referenced and In May 1987 the State
tion Leadership Acad- ing statewide unuform mate Management the context of g [ i ed Board ui £ducation
emy seminars, work nstruments for ieader Program to provide planning Statewide programs  Passing the adopted Standards as
shops and traiming ac ship personnel and assistance to local review teams have tests is a state cntenon Phase 1in a compre-
tvities on personnel teachers Used asa units in the cooperalive worked dunng the past  {or promotion in grade henstve evaluation
evaluation emphasiz bas:s for individuai pro- deveiopment and man- year and made recom 3 and obtaining a regu system to measure the
apositive ad - 1 | develop agement of positive mendatons regarding tar huigh school di- effectiveness of every
tor-teacher refation- plans The teacher chmates in schools In personnel develop ploma Readwness as- educatonal program
stip through recogm- ¢valuation pregram 1988 a model was de ment in education sessment is part of 1st and service In grades
ton of effectve teach- focuses on providing veloped for local sys- {1987) grade placement K-12. Schools and
ing practices. confer- nstructions, assessing tems to use and pro- Georgsa also parucr- systems which do nct
encing skills. and the and encouraging stu- vide technical assis- pates in the Natonal meet every standard
development ot im- dent progress, and tance (1988) Assessment of Educa- ard required to submit
provement plans and managing the learning tional Progress comrective action plans
effective ynal er t Iitial (NAEP) Testresults for remediating
leadership (1985) certiicauon based on provided 1o teachers deficiencies.The Qual-

on-the-job assessment for planning and reme- 1ty Core Curriculum

utihzing the Teacher diaton (1986) {QCC)is a set of ob-

Performance Assess- jectives which local

ment Instrument Boards of Education

{1986) are required by the
Qualtty Basic Educa-
ton Law 1o adopt. The
QCC is the basis for
local instructional pro-
grams. (1988)

Hawaii Federal unversity Increased State tund Schools adminuster the Ail schoots required to Statewide Testng Pro All school admimistra-
funded LEAD project ing has expanded School Cimate As- involve staff and gram ncludes Stan- tors are required to de-
provides professional teacher inservice and sessment Scale school community in ford Achievement velop and implement
devetopment for ad- profess.onal develoo- adopted trom the CFK budget preparation Tests. grades 3. 6. 8. annual School Im-
minstrators (1887) ment programs. {1987} Ltd. School Cimate and school improve- and 10 (1963) The provement Plans fo-
Hawans DOE's School  The Program for the Profite on an optional ment planning {1984) Hawan State Test of cused on research-
Administrator Training Assessment of Teach- basis {1985; State Supenntend E Competen- hased charactenstcs
Program recruits, se- ing in Hawau (PATH) sets direction 10 ex- cies. a minimum com- of effective schools.
fects. trains prospec- provides statewde pand business-educa- petencies testand a (1984) Recent efforts
tive school adi her evaluation ton-m:itary partner- graduation require- in effective schooling
tors. (1984) Adminis- {1983) Personnel poti- ships {1987} ment. (1983) Cntenon- practices include:
trator Evaluation Pro- cies include a profile of referenced Compe- School-Business Part-
gram for all education an effective leacher tency Based Meas- nerships (1986). Par-
othoors emphasizes {1986) ures. grades 3, and ent-Community Net-
nstructional leader- 10, indexed to state- working Centers
ship (1986) School wide curricufum frame- (1987). Learning Cen-
Administrator Recruite work. the Hawan Foun-  ters Program (1986).
ment. Selection and daton Program and Elementary/Sec-
Appointment Program ondary Schools Rec-
highlights instructional ognition Program.
feacership in the selec- (1982)
tion cnitena (1988)

Idaho The Elementary Ap- TESA lraining is avail- idano schools are re- The state school ad- Sixth and 8th grade are The elementary ap-
proval Process re- able to distrcts upoe quired to adopt rules mINIStrators associa- tested with the (TBS proval process
quires every school to reques! Full pro- for student discipline uon has an active lead-  The 11th graders are mandates 3""931
conduct a thorough grams have been and communicate such  ership program that tested with the TAP distnct professional de
evaluaton every seven  given in 2 distncts. rules to teachers and stresses professional- (6th grade - 1988. &th velopment plan
years, Themstrumen!  shortened workshops students each school ism and collegiality grade - 1984. 11th These combine to
was designed using were gven in others year (1984) grade - 1986) encourage compre-
effective schools cnte-  (1986) hensive fong-range
na Secondary planning in each
schools are evaluated , . district. Secondary
onaten yea: cycle schools go through a
(1980) similar process.

(1986)

Ilinois The liknois Adminis The Administrators A service of the Chni- Each ofthe 18 Centers  llinois School Districts In 1985 the liinois leg-
lrators Academy, de Academy provles cal Strand of the Ad responsible for delivery  are required by law to istature passed and
Ivered via 18 Service over 90 training mod- ministrators Academy of the Administrators develop Learning As- the State Board ot
Centers located ules on efttective teach is to provide objective Academy has coltabo sessment Plans, annu-  Educaton began im-
throughout the State. ing practices and;or analysis of school cli- rated with an Advisory ally assess student ptementing a compre-
provides comprehen methods of evalualing mate by a trained ana- Committee of educa- progress. develop henswve education re-
sive instructional lead and enhancing these lyst  Analysis is fol- tion professionals to School Improvement form package which

created 18 Educational
Service Centers which
deliver a wide range of
stat{ development and
support services. in-
cluding the Iltinois Ad-
ministrators’ Academy.
(1985)
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Indlana Indiana Pancipal Lead Teacher Quality Im As partof our new per-  Pilot programs in col- Our statewide testing Parformance-based
ership Academy - Two provement Program - formance-based ac- laborative decision program (ISTEP) first accreditation requires
year leadership pro- prolessional develc credilation program, king tonng, p! d this year schools to conduct an
gram, 18 days. for ment &ctvittes for schools will be peer review. (1985) Workshops and extensve Schoo! Im-
practicing prncipals teachers funded to required to complete a booklets were used to provement Plan based
“Neophyte® programs schoolson a school improvement assist schools 1n on 10 correlate areas
for new pnncipals compelilve basis. plan. School cimate ts interpreting results of Effective Schools
(19885) (1985) one of ten areas to be This is also one area Research. (1988-89)

addressed Piloted in schocls may look at in

100 schools dunng the their School Improve-
- 1987-88 school year. ment Plan. (1988}

Begins 1988-89

(1988)

lowa Workshop for practic- No program reported No program reported See Instructional No program reported See Instructional
ing supenntendents Leadership Leadership
and labs for all
principals. (1970)

Kansas Will be :implemented Staff present or Efforts tend o focus on A number o1 SEA stalf The Kansas Mimmum No program reported
this year under a arrange for a broader definition of wark with district staff Competency Testing
LEAD grant. presentations school cimate than to promote collabora- Program tests students

regarding a variety of that of mere discipline. tive goal setting. in reading and mathe-
topics in the area of Identitying gitted espedially around matics at grades 2, 4,
“effectve teaching ™ minonity students. curricular concerns, 6,8, and 10. Tesling
Many of the presenta- enhancing student andto plan and imple-  and subject-area spe-
tions will be subject- self-concept, and ment curriculumin a cialists work with staffs
area focused. though addressing substance collaboralive manner. to interpret -esults, de-
others focus on abuse are among {Ongoing) velop programs and
“genenc” lopics. topics included in techniques to improve
(Ongoing) workshops and confer- results, and to monitor
ences (Ongoing) progress. (approxi-
mately 1978}

Kentucky Unit of certified The Department pro- The Department's as- No program reported The Assessment serv- The Unit for Schoot Ef-
evaluaton personnel vides ani al deals with ice incorporates as- fectiveness offers a
monitors and assists assessment sefvice learning chimate in sessment as an area comprehensive effec.
administrators of local which encompasses terms of the chmate for eHfective schools., tive schools assess-
districts in implement- effectve teaching. being safe. secure, Factors considered ment and provides dis-
ing an effectve Elements incluce and pleasant. having nclude whether tncts with a detailed
evaluation program for teacher-directed in- established rules that awards. praise, and report grouped accord-
certified employees struction, planned and are consistently en- recognilion are given, ing to ten broad char-
Provides the required managed activites, forced, exhibiting a accountability 1s linked actenstics for effective
training of evaluators. organized fearning high staif morale, to student achieve- schools. Schools util-
(1985) time. vanation of mate- showing school pnde, ment, progress is 1ze the report to formu-

nals and methods, and and displaying a well- mosttored frequently, Jate a School Improve-
degree of content mas-  kept facility. (1982) multiple assessment ment Plan and grants
tery (1982) methods are used, are provided {o assist
continuous feedback is them in the implemen-
provided, and assess- tation phase. (1982)
ments are reported to
vanous publics.
(1982)

Louisiana Three programs (1) A Training 1s avallable Since 1979, school As part of the schoot State testing currently In 1986, the Board of
statewxde school im- statewide In the follow- chimate as venfied by a improvement effort, includes norm-refer- Elementary and Sec~
provement affort; (2) ng areas Hunter's descriptive study in participating systems enced testing in ondary Education ad-
the Administrative Effective Teaching 1983 has been indi- and schools establish grades 4,6.and9and  opted the Lovisiana Ef-
Leadership Academy, Modet and TESA rectly improved Task Forces or plan- cnterion-referenced fectve Schools Proc-
and (3) the federav Training (since 1981) through participation in ning groups who en- testing on grade level ess for Achieving and
universty funded SPUR techrical assis the school improve- gage in collaborative standards in grades 3, Mantaining Excellence
LEAD project. The tants have provided ment process Direct planning, problem §,7,and 11. Plansfor  as the 5-year plan for
programs are Strength- onsite coaching and training began in 1985 solving, and decision 1988-89 call for the building effective
ened by the proactve follow-up to teachers with the state's adop- making. Dunng 1987- use of test results as schools. The plan s
supportof the Louis- involved 1 the school tion of the "Louisiana 88, state and regional one of a number of currently being reas-
ana Association of improvement effort Effective Schools "Teacher Talks™ were d for det d to see those
Principals (1979, (1977, 1981) Process ” (1979) held to recewve teacher ing school, distrct, and components that will
1987; 1987, respec- nput for improving the slate progress. (1976) complement the edu-
tvely) improvement effort. cational reform pack-

(1979) age endorsed by the
new Governor and Su-
penntendent. (1979;
1936)

Matne ir {leadership  No program reported School cimate is one School improvement Assessment conducts School improvement
is one standard in the standard in the pro- Plans are required of 27 workshops annu- Plans are required of
proposed alternalive posed alternatve ac- all schools. Each plan ally, designed specifi- alt schools. Each plan
accreditation package creditation package must address profes- cally toward test inter- must address leader-
Schools will follow a Schools will follow a sional development pretation Student ship, curricuium, in-
self-study-visit ap- self-study-visit ap- and use a collaborative performance results struction, staff devel-
proach (1989) proach (1989) process. (1986) are an integral part of opment, and facilities.

State-mandated In addition, a three-
Schoo! Improvement year Reslructuring
Plans. School results Schools Project will
Q ara reported out in seek out and support
E MC score bands that take ten schools that are




INSTRUCTIONAL
LEADERSHIP

STATE

Malne, cont.

Maryland Academy for Adminis-
trators. annual pro-
gram, refreat. and two
{ollow-ups: curriculum
on role as instructional
leader and effective
schools, teaching re-
search, and practice.
(1977)

Commonwealth Lead
ership Academy offers
training for supervising
personnel that includes
year-long leadership
institutes with residen-
tial components, a
leadership seminar
senes, fellowships and
opportunities to partci-
pate in peer-assisted
leadership and busi-
ness-sponsored train-
ing programs. (1985)

Massachusetts

Michigan LSIP Project. Leader-
ship for Schoot Im-
provement Program
{1987).LSIP 1s a 3-year
(1987-1990) school
improvement project
focusing on the leader-
ship skills necessary 1o
implement the effective
schools research 6-
member teams headed
by the supenntendent
from each participating
distnct are trained in
leadership skills nec-
essay for district sup-
ported, building based
schoornimprovement.
Skills in development,
communication, im«
plementation and sus-
taining the disinct vi-
sion are also refined
50 distncts participated
in this project.

ERIC

Aruitoxt provided by Eic:

EFFECTIVE
TEACHING

Review of research on
effective teaching: de-
velopment of teachers’
gurdes and instruc-
tional frameworks.
(1981.86)

Regutations for dis-
tncts to carry out an-
nual evaluation of non-
tenured staff and bian-
nual evaluation of ten-
ured staff. Department
of Education also con-
ducts ongoing cumcu-
lum seminars atits 6
regional offices. Re-
gional centers conduct
ongoing conferences
and seminars on effec:
tive teacting. (1985)

The Mission of the
Mich:gan Coalition for
Staff Development and
School Improvement is
to provide leadership
for promotng and fa-
cilitating sta¥f devetop-
ment and school im-
provement activities of
individuals and school
distncts and to collabo-
rate with organizations
of similar interests.

SCHoOOL
CLIMATE

Programs to reduce
disruption nclude.
Teacher Decision Mak-
ing (TOM) and the In-
structional Leadership
Projects (ILP). They
include Instructional
Leadership. Effective
Teaching, School Cli«
mate, and Profession-
ahsmvCollegiality ef-
forts. (1982)

Require schools to
submit student hand-
books to monitor discr
pline pohicies. and con.
duct ongoing seminars
at regional education
centers. (1985)

The Michigan Accre-
diation Program (MAP)
provides standards
which assure the com-
munity that essentiat
elements for a qualty
education are in piace
Included are requirc.-
ments for a seli-study,
external visitation, re-
view of other cognitive,
affective and school
climate measures, de-
termination of desired
student outcomes in
these areas and devel-
opment of a three- to
five-year school im-
provement plan to
achieve the desired
student outcomes.
Since MAP 1son a 6-
year cycle, the plan
serves as a base for
improvement, is moni-
tored at least annually

PROFESSIONALISM/
COLLEGIALITY

Teacher Assistance

REGULAR
ASSESSMENT & USE
OF RESULTS

into account s0<10-€C0-
nomic indicators s0
schools may interpret
student performance
and progress. Com-
prehensive program
reports to parents;
teachers: administra.
tors; supenntendents.
and state level results.
(1985)

Teams - Teachers help
each other with prom-
1sing practices.

Camegie School Pro-
gram: grants to
schools to plan and
develop innovative or-
ganizational and man-
agement systems at
school building level in
order to improve stu-
dents' learning and
empower public school
professionals. (1988)

Success training
(Strategies Used to Co-
operatively Create Ef-
fective Schools and
Staffs) (1987) Suc-
cess Leadership train
Ing 1s a 9-session pro
gram designed 1o train
school distnct profes-
sionals in the knowt-
edge and skills neces-
sary to faciltate distnct
and bulding level
school improvement
and sta! development
programs. Participants
recewve a comprehen-
sive guidebook for fa-
cilitating the develop-
ment of effective
schools. Emphasis is
placed on participatory
learning and practice
throughout each ses-
sion. After the first year
of training, follow-up

and revised if neces- sessions for sharing
sary. This d | and add, 1 training
also serves as a basis are planned. During the
of growth for the next 1987-88 school year

seif-study. The proc.
ess is bulding-based
and designed 1o em-
power teachers to de+
velop a program which
better serves the stu-
dents of the school.

and summer, 5 groups
participated in Success
training. At least 3
groups of approxi-
mately 50 people vall
participate during the
1988-89 school year.

-

Acce bility testing
program requires data
be used to identify at-
nsk students and in-
structional support be
designed. Functional
testing program re-
quires data be used di-
agnostically for appro-
priate assistance.

Assessment and Basic
Skills Testing: Basic
Skills administered an-
nually in grades 3, 6,
and 9 to identify stu-
dents needing reme-
dial instruction in
math, reading, and
wnting. Assessment
tests are administered
every 2 years in
grades 4, 8, and 1210
assess effectiveness
of curricutum and in-
struction in math, sci-
ence, reading. and so0-
cial studies. Also con-
duct an annual as-
sessment of indvidual
school and school
district policies. proce-
dures, programs. and
student demographic
and attendance data.

Michigan Education As-
sessmeni Program
(MEAP) annually tests
students on basic skills
achievement. Every 4th,
7th, and 10th grade stu-
dentis tested in reading
and mathematics. Every
pupil testing in science
was conducted in the
1986 and 1988 school
years at the same three
grade levels Voluntary
testing was provided in
the area of health. and
plans are to expand this
program 10 other grades
in the areas of wnting,
social studies, career
development, and em-
ployability skills. All
tests are cntenon reler-
enced. The purpose of
the testing Is to provide
achieve~ent informa-
tion 0 indiv,Jual pupils
to aid in instructional
planning, program de-
velopment, resource
allocation and policy de-
velopment

COMPREHENSIVE
EFFECTIVE
SCHOOLS PROGRAM

willing to rethink and
fundamentally trans-
form the way they _
structure leatning envi-
ronments for their stu-
dents. (1986)

(1987)

No program reported

Duning the 1987-88
school year, 18 discre-
tionary grants were
awarded 10 jocal and
intermediate distncts
Grant awards ranged
from $4,000 tu $60,000
and totaled $211,739.
Discretionary grants
are also expected to be
awarded for 1988-89.
The Effective Instruc-
tion Consortium Is an
organization formed $o
provide Michigan edu-
cators with means for
addressing comsnon
concerns regarding the
design, implementa-
tion, and evaluation of
research-based pro-
grams relating to effec-
tive instruction. The
Consortum’s purpose
is to provide mecha-
nisms which will en-
courage dialogue about
any and all ap-
proaches.
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Minnesota Minnesota Educational The Minnesota Educa One of the fifteen char- Statf in the 430 partict- No program reported The Minnesota Educa-
Etfectiveness Adminis+ tional Effectiveness actenstics identified by pating schools deter- tional Etfectiveness
trative Training Pro- Program has identified the Minnesota Educa- mine the extent to Program s funded in
gram - Part of the com- six charactenstics tional Etfectiveness which coilaborative part by the State Legis-
prehensive Minnesota which describe etfec: Program as being pres- planning and cotlegial lature and supported by
Educational Effective- tive instruction entin effective schools.  relationships reflect the Drstrict funds. The pro-
ness Program, this two-  {1)Strategies that com- participating schocls belief system within the gram has expanded to
year, 40-day traning municate the serious- are directed to assess school, to what extent it reach a present leve! of
program will promote ness and purposeful- the extent to which the is practiced. and de- involvement of 430
skills in ten areas to ness with which the chimate in their building velop action plans to schools. Each project
support organizationat schoot takes #s task: provides both a satisfy- reduce the discrepancy involves an entire
planning, statf develop- (2) High expectations ing and a productive between value and school staff with a com-
ment, program devel- and positive interper- for teach- practice. (1983) mitment to the long
opment, and assess- sonal relationships for ing and learning. {(1983) term. Innovations are
ment of productivity. all students: (3) Flexible therefore becoming
(1988) grouping based on stu- part of established

dent needs: (4) Instruc: practice in the target
tional preparation tak- schools. A facilitator to
ing into account student help schools implement
needs, learning styles, change is located in
and available re- each region of the
sources: (5) Etfectve state, not consultants
moda's ¢f teaching to but rather enablers and
increase academic trainers. Twe statewide
learning time and stu- conferences are hekd
dent achievement; and each year, with content
(6) Assessment, moni- based on assessed
toring, and appropriate needs. {1983)
f>r4back. (1983)

Mississippl Statewrde "tnstructionai Through the State Edu Two major programs Collegiality 1s a comner The Instructionai Man- The entite Mississ:ppt
Manage. 1ent” program cation Reform Act of focused on “School Cli- stone of the statewide agement program has Education Reform Act
which requires strong 1982, major emphasis mate” at the state level, staif development pro- been based upon the 1s predicated upon en-
nstructional leadership has been placed on the Performance-Based gram and has been the assessment of leamer conpassing the etfec-
at both the buikding concepts and ¢~n- Accreditation and Statf major emphasis of the outcomes and using tive school correlates
level and district level. structs of “Etfective Development. (1984- ten-year instructional the results for nstruc- into all aspects of the
Reinforced in 1985 with Teaching" through ma- 85 Management program. tional program 1m- educational environ-
the establishment of jor state programs such {1978) provement. Perform- ment. (1982)
the School Executive as Performance-Based ance-Based Accredita-

Management [nstitute, Accreditation. Statf De- tion is based upon as-
a program for providing velopment, and Per- sessment of outcome
management and{ead- sonnel Appraisal. measures and results
ership training for ad- {1983-84) are used for school

ministrators. (1978) improvement. (1978)

Missouri Leadership Academy An emphasis of learner Anocther Leadership Some 300+ target sub- Exceflence in Educa- Coverted In the senes
has offered workshops outceme based In- Academy workshop on ject area teachers tion Actof 1985 re- of workshops on Effec:
on Etfectve Schools struction using. pamar- Etfective Schools cov- were brought together quires all school dis- tive Schoots. Each
Research Oneofthe ily. mastery learning ers “Safe. Orderly, n tour subjec* area tncts to penocically workshop covered cot-
worksaops 1S entitted and cooperative fearn- Positive Chimate.” The groups to descnbe es- test thewr students on refates of an effectve
“Pancipal as the In- nig processes has topic 1s covered In sential learner out- the Missoun Key Skills school and had follow-
structional Leader.” been emphasized by cepth and administra- comes for higher léarn- They are required to up activities for partic-
The topic 1S covered in the Department with tors make an action Ing levels in reading/ use the results to pants to implement
depth and administra- unusually high plan of how they will language arts, math, monitor student prog- what they had leamed.
s make an action achievement gans. implement what they science, and social ress and identily areas (1985)
plan of how they will {1985) have leamed. {1985) studies. After learner for instruction improve-
implement what they outcomes were identi- ment. Both the Test:
have Icuraed. (1985) fied, crterion refer- ing and Assessment

enced test items were and Curriculum Sec-
developed to assess tions conduct work-
student performance. shops throughout Mis-
(1985) souri yearly. {1937)

Montana Sponsored by School No program reported See Instructional See instructional No program reported See Instructional
Administration of Leadership Leadership Leadership
Montana. (1987-88)

Nebraska No program reported Consulted with some Approval and Administrator Days - No program reported No program reported

local education accreditation regula- An annual ~onference

agencies on etfective tions requite local co-sponsored by the

teaching strategies. boards to have policies  Department, the
which address the Universtty, and the
activities that are con- Administrators’ Counci|
sidered instructional to address trends,
and the conditions problcms, and
unde- which students strategies in schoo! ad-
can be excused from ministration. {1975)
that time. {1985)
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STATE

Nevada

New Humpshire

New Jersey

New Mexico

New York

North Carolina
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INSTRUCTIONAL EFFECTIVE SCHOOL PROFESSIONALISMW/
LEADERSHIP TEACHING CLIMATE COLLEGIALITY
Nevada School Im Individual school The Nevada School Im-  The Nevada School Im-
provement Project - distncts develop and provement Project provement Project
setting goals, develop- maintain Profess:onal works with teachers proviies the oppor-
ing strategies for more Development Centers and school administra- tunities for
eftective schools (PDCs) for the express tors, aimed at providing collaborating, goai-set-
(1985) purpose of training a school leaming ting, curriculum

teachersinthe mostef-  climate that provides planning, and

fectve teacher optimal opportunities development of com-

practices based on for all students to learn plementary activities by

current research. (1985) teaching statf (1985)

Those districts without

POCs frequently

contract with POCs for

services (1982)
Pnncipals Academy Profiing effectiveness No program reported No program reported
operated by Adm 1n special education.
Assoc. (1985) Comprehensive iteracy

and dropout prevention.

State task force on

children at-nsk. State

task force on vocational

education access ana

opportunities for all

students.
Explore concepts of Explore research- Explore relationships Opportunity for
feadership drawn from based concepts which b Vi tion and i als to learn
research-based, state- bnng to the conscious management of student  more about their pro-
of-the-arnt execut ve tevel *what"is being Lel:aviors. Focus on fession Ly working
training program and done in the classroom individual expectations together collaboratively.
applhed to the and “why" it works. and needs. {Models of Supervision,
educational Examine implications (Classroom Manage- Peer Coaching, Peer
environment. (Leader- of research for reacl.- ment K-6 7-12), (1987) Assisted Leadership,
ship fo* Today's Ing a wide variety of Creatve Problem
Schoots, The Etfectve leamers. {Instructional Solving). (1986)
Pnncipal: Civating a Theory Into Practice,
Vision). (1986) Leariing Styles/Teach-

ing Approaches).

(1985)
Staft Accountability Targets gengnc Part of essential Covered by the
Project includes plans teaching skills to be teaching and essential teaching and
for administratve staff displayed by alt administrator administrator compes
development, S el ¢l teachers petencies. tencies.
Leadership Institutes (1981)
are being provided by
the State Department
of Education for state
educators. (1981)
Twelve Pnincipal Acad Effective Classroom Statew:de conferences Conterences on partici-

emies focus on instruc-
tional leadership, ef
fective schools, and
school improvement
(1984)

North Carolina Leader
ship Institute for ad-
ministrators {1979)
Pnncipals’ Executive
Program in instruc-
tional leadership
Seminars {10-15 hours
each) focusing on prin.
cipals’ role in setting
nstructional goals, cur-
riculum development,
feedback to staff and
inservice based on
staff needs. (1984)

Management aten-
unit, three-day program
for teachers and admin
istrators. (1986)

Thirty hour 'Effective
Teaching Training Pro-
gram"” on instructional
presentation, feed-
back, lesson plan, and
evaluation (1985-86)

address topic of schoot
chmate, instrumenta
tion, practices, and pro-
grams (1987)

Seminars for princi-
paissassistant princi-
pals in developing dis-
ciphne policies and
practices as well as
providing ckmate con-
ducive to teaching/
learing. (1983)

pative decision making.
collaboration and colle-
giality operated state-
wde (1986)

Development of colle-
gral groups based on
model from IDEA
(1987)
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The Nevada School im-
provement Project
includes a disaggre-
gated analysis of
student achievement in
order 1o monitor
student progress in
relation to expectations
and to tailor instruction
to student needs.
(1985)

State testing program
and Calfornia
Achievement Tests
(1985)

No program reported

Statewide testing
system has been
uxpanded,
“customized™ 10 access
New Mexico competen-
cies.

Statew:de testing prc
gram reported 10 d.5-
tncts and public each
fall Statewide confer-

ences on use of resulls,

(1986)

Comprehensive state-
wrde testing prigram
includes regronal tech-
nical assistance to lo-
caltest coordinators
on reporting and in«
structional interpreta-
tion (1978)

COMPREHENSIVE
EFFECTIVE
SCHOOLS PROGRAM

The Nevada School Im-
provement Project is a
voluntary program for
individual elementary
and secondary schools
that assesses needs in
the areas of school
learning climate, in-
struction leadership,
expectations of
students and staff,
school mission, moni-
toring progress, and
home-schoot relations.
From the needs
assessment, schoot
goals are determined
and activites address.
ing the goals are
implemented. (1985)

Effectve school
projects - Govemors’
initiatives.

Effective Demonstra-
ow. School Grants
Program - The schools
were selected through
a competitive request
for proposal. They
receive an average of
$29,000 to implement
improvement plans
developed through
collaborative planning.
The state prondes
regional iraining and
on-site assistance.
(1986)

No program reported

Conterences, matenal,
and technical assis-
tance operated for all
schools in the state.
(1985) Conferences on
Whole Language In-
struction (1988). Con-
ferences on Reading
Recovery (1988)

Three and one half
day seminars for
school principals and
assistant prnincipals on
effective school cotres
lates developed by
Ron Edmonds. (1985)
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STATE LEADERSHIP TEACHING CLIMATE COLLEGIALITY OF RESULTS SCHOOLS PROGRAM

North Dakota The instructional lead- The Evaluation for The Education Ad- in collaboration withthe  Through a statewide The state accreditation
ership academy as- Growth program trains vancement Task Force instdutions of higher cumcutum council, the standards and proce-
sessas, via surveying teams of administra- 1s finalizing pnonty rec- education, teacher results of a voluntary dures are curreatly un-
and sch-reporting. skill tors, teachers, and ommendations among preparation programs statewide testing pro- der revision and will
areas which are ad- school board members which wilt be the en- are jointly evaluated gram are analyzed. include comprehensive
dressed through formal who retutn to their ro- couragement of pilot and approved by This analysis produces effective schools pro-
courses, workshops. spective distncts 1o de- schools which mode! NCATE and the De- information leading to grams (1988)
seminars, etc. Boththe  velop teacher/adminis- key aspects of how to partment of Public In- activity and budget
skills assessment cen- trator evaluation proce- effectively address chi- struction. decisions. (1988)
ter and businass/indus- duras and techniques mate. (1986)
trial management are focusing upon staff and
used appropriately. professional develop-

(1987) ment. (1983)

Ohlo OASIS Is a 5-day train- Entry-year Programs Part of comprehensive Teacher Development Competency-Based An estimated 65
Ing sass on for school are designed to meet effective schools effort. Program supporting in- Education requires percent of schoot
administrators on the needs of first-year (1981) service tramning (1979); pupil performance distncts are developing
school leadership h (1987) and the Ohio Building standards and and implementing
(1982) Leadership Mode! de- intervention based on some form of effective

signed to foster colle- needs determined schools process
gial decision-making at through testing. (1984-

the building fevel. 84) Graduation testing

(1982) begins 1990-91.

Oklahoma State mandated cntena  State ma~dated cnte- An assessment of all All state mandated per-  The State has man- Oklahoma is address-
for Effective Administra- ~ na ‘ur Effective Teach- school tacilities in Okla- formance cntena have dated norm referenced ing evefy charactenstic
tive Performance with u.;, Performance train- homa was conducted components of training testing for all students of Effective Schools as
two-day training ses- ing 1s provided by locat and a master plan for 1o enhance collegiality. grades 3,7, and 10. A defined in research. All
sions wete conducted in  school administrators improvement presented Statt development re- wnting assessment IS school improvement
1986 for all administra- and by State Depart- to Oklahoma State quired by state law re- mandated for grade 10 programs implemented
tors instate. Traintngis  ment ot Education per- Board in 1987. {1982) qures mutual decisions in 1987, grade 7, 1988, since 1980 have used
on-going and is con- sonnel upon request. by teachers and admin- and grade 3, which be- the research as a basis
ducted atintervals (1985) istrators. (1982) ganin Spring 1986. for development.
throughout the year for The State mandated (1981)
new administrators. testing in content area
The Oklahoma State for all entry leve! teach-

Board of Education has ers and administrators
mandated 11-day train- before certification is 1s-
ing for all fust-year sued. (1985)
superintendet.ts in Okla-

noma. (1985)

Oregon Follows a process de- Beginning teacher sup- No program reponed Schoot improvement Assessment results Oregon Action Plan for
veloped by NASSP for port program provides and professional devel- used to monitor curncu- Excellence, adopted by
instructional leadership mentor for beginning opment program sup- fum goals and student State Board ¢! Educa-
of school administra- teacher dunng first ports school-based instructional decisions. tion, resulted in state-
tors. School adminis- year. Activities of men- management of im- (1980) wide common Curricy-
trators panicipate in tor-protege team in- provement guided by lum goals, increased
eight days of profes- clude observation, site committees com- graduation require-
sional development coaching, instructional posed of teachers, ad- ments, strengthened
during the year-long planning, and informa- ministrators, and com- state testira program,
program. (1983) tion sharing. (1987) munity members. school profiles, and in-

(1988) creased state monitor-
ing of schoo! distnict
compliance with laws
and administrative
rules. (1984)

Pennsylvanla Pennsylvanian Prnnci- Each LEA must pre- No program repored See Comprehensve Education C-alty As- The Pennsylvania Ef
pals’ academy-stalf de- pz.2 plan for induction Etfective Schools Pro- sessmen! (EQA) evalu- fective Schools Project
velopment to improve for new teachers and gram ates extent to which is a program designed
management and in- continuing education of schools meet 12 state to help districts make
structional leadership. existing teachers. goals of quanty educa- use of effactive
(1987) (1983) tion Competencies schools research. The

assessed tn math and two goals of the pro-

reading (1970 and gram are to: (1) pro-

1984) vide an assessment in-
strument that helps
schools identify
strengths and weak-
nesses by measuring
iv « o perceptions
about six identified
characteristics of effec-
tive schools; and (2)
assist in identifying
viable programs to
maintain identified
strengths and improve
identified weaknesses.
(1984)
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Puerto Rico

Rhode Istand

South Carolina

South Dakota

Tennessee
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INSTRUCTIONAL
LEADERSHIP

EFFECTIVE
TEACHING

In-service training for

The School Ditectors
Acad ized to

new teachers al the

implove’managoment
conditions and school
effectiveness. (1987)

Instructional Leader
ship training sessions
offered to pnncipals
participating in the Ef-
fective Schools Proj-
ect. (1984)

Admunistrators’ Lead
ership Academy pro-
vides training to school
administrators to en-
hance instructional
feadership and man-
agement skifls. All su-
perintendents and pan-
cipals are required to
attend atleast one
seminar every two
years. Addmional pto-
grams are designed to
develop instructional
leadership. Also re-
quired that all candss
dates for the principal.
ship be evaluated by
the South Carolina As-
sessment Centet. In
the 1987-88 school”
year, implemented a
new evaluztion system
statewide and piloted a
prncipal incentive pro.
gramin 27 of the
state’s 92 school dis+
teines, (1981)

The LEAD Pro,ect will
provide skills in com.
municulion and super-
vision to administrators
and teachars who
have elected 1o partici-
pate. (1987-88)

The Tennessee Acad-
emy for School Lead
ors (TASL) includes
programs emphasizing
the importance of and
ways 10 offer strong
‘nstructional leadership
in each of its {nstitutes.
(1985)

Department training
center. Min-grants
program for teachers
and school directors
was implemented.
(1985)

Several school districts
oftered (with state level
assistance) workshops
for statf members on
Hunter technques,
clinical supervision,
and other techniques.
(1984)

A program was begun
1n 1984 involving the
use of instructione
skills by teachers and
the improvement of
those skills through
chinical supemvision,
(1981)

No program reported

The TASL works with
adminisiration to help
them improve evalu-
ation skills f37 1mprov
inginstruction (1985)

Program aimed at se Publicat.on produced
lected principals, who to provide teachers
are trained in the and pnncipals at low-
slate’s performance- performing elementary
based accreditation campuses with activi-
process toimprove ties for immediate im-
student perf pl tation to \m-
and learning, includes prove scores on state-

training to implement
Etfective School Corre-
fates. Known as
Texas School Improve-.
ment Intiative. (1988)

wide basic skills test
(1988). Classsize
caps mandated for
Grades K-4 (1984).

SCHOOL
CLIMATE

School Satety Guard
Corps was organized
for safety and protec-
tion of hfe/property.
(1985)

Schools cortinue to
use school cimate sur-
veys 1o assess local
needs (1984)

(See Instructional
Leadership) In addi-
tion, districts are re-
quired by state law and
State Board of Educa-
«01 regulations to de-
velop discipling poli-
ci1es, minimize classs
room interruptions and
meet grade require-
ments for participation
tn extracurticular actvi-
ties

No progt 1m reported

Each TASL Institute
offers sessions on.m
proving school chmate
(1985)

Each school distnict
must adopt and imple
ment a discipline man-
agement program,
which mus1 be ap-
proved by state educa-
tion agency. State pol-
icy addresses condi-
tions under which stus
dents may be removed
from class, sentto al-
ternalive settings, of
expelled. (1987

PROFESSIONALISW
COLLEGIALITY

Supervisory and cur-
nculum council advises
and sets goals on ba-
s1s of information
about pupil perform-
ance. (1964)

A new program in
school based manage-
ment has introduced
participatory decision-
making Three pilot
sites are in operation.
(1987)

(See Instructional
Leadership) Addition-
ally, siaff development

REGULAR
ASSESSMENT & USE
OF RESULTS

Each jocai distnct has
a supervisory and cut-
nculum council that
provides regular as-
sessment in the areas
of testing, pupil per-
formance, and curmcu-
fum development.
(1964)

Sludents In grades 3,
6, 8, and 10 are tested
n basic skills and
health and filness.
Grades 3 and 6 stu-
dents are also tested
in wiiting. Workshops
on use of results forin-
dividual asseesments
and program develop-
ment. {1986)

(See instructional
Leadership) In addi-
tion, each schoc 1S

COMPREHENSIVE
EFFECTIVE
SCHOOLS PROGRAM

The Schooi Ditectors
Academy s geared to
pursue tne improve-
ment of all the ele-
ments descnbed
above. (1987)

No program reported

Effective schools train-
ing 15 designed te give
school administrators,

for all statf1s required
by law and state funds
are provided

No program reported

TASL Ins.tutes offer
administrators opportu-
nities 1o interact with
other administrators to
build networks aimed
at problem solving
(1985)

No progiai reported

quired 1o establish a
school improvement
councii who must de-
velop long and shont
range plans Lased on
specified data sources

No program reported

The Tennessee Ex-
ecutive Development
Program for Public
School Leaders has
brought in practitioners
1o share workable
practices for use of
test results for instruc.
tional improvement.
(1986)

State policy requires
school distnets to use
results of basic skills
test to dasign and un-
plement appropnate
compensatory of re-
medialinstruction for
students who do not
demonstrate mastery
on statewide basic
skills test, Scores also
compared with national
norms. (1985)

teachers, and district
staff the knowledge
and skills from the ef-
fective schools re«
search to implement i
their schools 1o move
toward effectiveness.
(1981)

No program reported

The TASL and Execu-
twe Development Pro-
gram both work to ex-
pose Tennessee Lead-
etship to the most cur-
rent theory and prac-
tice of effective school-
ing through institutes
offered throughout the
year, (1985)

Texas School Improve-
ment Initiative focuses
on correlates of Effec.
tive Schools Research.
Participants trained in
materials of Academy
for Etfective Schools
Research and strate-
gies forimplementa-
tion of research corre-
lates. (1988)
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STATE LEADEASHIP TEACHING CLIMATE COLLEGIALITY OF RESULTS SCHOOLS PROGRAM

Utah Approximately 50 Inwatvice program on A program focusing on Utah's Career Ladder Utah's move toward an  Uiah has all of the pro-
school level adminis- effective schoo! prac- discipline and class- System calls for and outcome based in- gram elements but
trators are sefected tices. All school dise room instruction has provides fiscal re+ struction model has fa-  they are nzi pachaged
each year and thoy tnets are involvedin a been an ongoing prac- sources to pay for in- cilitated the shift to- in a singh» comprehen-
paricipate in an exten-  state funded outcome tice since 1978, As- struction/eurriculum ward more assess- sve piece of legisiation
swve series of works based distnbutional sertve Discipline Pro- development, plan. ment followed by tai- or program activity.
shops, labs, men. mode! which supports gram or similar type ning, inservice, etc, lored instruction for (1985)
tonngs, etc, dosigned and compliments the program have been (1984) students. A major 4-
to improve leadership direction of the State implemented in every year effortis underway
performance. (1984) Core Curricutum. district, to develop a state as-

{1983) sessment program
which assesses out-
comes outlined in the
State Core Curriculum
for each subject area
and each grade level,
(1983)

Vermont Leadership monitonng No program reported Annual assessment of Part of school improve- ~ Competency assess- Pubhic Schoot Ap-
programs. particularly school cimate now ment program. {1984) ment - locally dg- proval, school im-
for new principals. required in State signed. addresses 66 proveient program.
(1988) School Approved Stan- competency state- Utilizes peer review

dards. (1984) ments. (1975) based on state stan-
dards. (1984)

Virgin Islands Development and dis- No program reported No program reporied Staff development Monthly report of *Quality Indcators™ -
semination of a pnnci- comm:ttee composed schoot! volunteer serv. Will be used to deter-
pal’s handbook of of school admini icas program (1985). mine effectiveness in
standard operating tion and superi Standardized testing schools, Program is
procedures for day-to- dent office staff pre- initiated, (1987) not yet finalized but will
day schootbased op- pare activities during be for 198S-89 schuol
erations within the St. monthly principals® year. (1988)
Thomas/St. John dis- meeting. (1985)
tnct. ,

Virginia Week-long institutes An effective teaching Asstslance IS provided {1978) No program reported The program first
in which pnnaipals are model which incorpo. localities to improve started by taking exist-
trained to develop and rates much of the school-based delin- ing research on effec-
supervise an effective Madeline Hunter quency prevention tve schools and
teaching model with model has been used strategies. The goalis worked with some
their stat have besn for training principals for schools to realize a school divisions to de-
netd during the past and teachers In sum- reduction in dropouts, velop plans for putting
eight summers. Re- mer institutes and in suspensions, discipli- the research findings
centinstitutes have staff development ac. nary actions, absen+ into practice. Summer
includ-d teachers and tivities provided to lo- tes.sm. vandalism, etc. institutes for teachers
supervisors as part of caldvisions. (1981) A three-day training and principals and in+
an instructional team. session on classroom service training have
This training has management was pro- addressed instructional
reached three-fourths vided to eight school leadership and etfec-
of the 140 dwisions. dwvisions for teachers tive teaching. (1983-
(1985) in pre-school pro- 84)

grams. (1983-84)

Washington No program reported The Washington State No program reported No program reported Every student tested No program reported

Legistature established annually grades 4, 8,

a mandated program 10 in reading, math,

focusing on increasing and language
academic learning at

the school, classroom,

and indvidual student

levels (SSHB 1065).

. Legislation included

training of schoot train.

ers in nationally gstab+

lished training models.

Funding expired June

30, 1987. (1986-87)
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STATE

West Virginia

Wisconsin

Wyoming

INSTRUCTIONAL EFFECTIVE
LEADERSHIP TEACHING

West Virgnia Principal As aresult of the suc
Academy. This 17-day cass of the Principals’
residental program Academy, a statewide
pravides in-depth pro- Teachers’ Academy
fessional development was begun in 1986.
on the effective This Academy is also
schools and school im- 17 days and focuses
provement. The pnanci- on the e'ements of ef-
pals make a three- fective teaching as
year ¢ itment 1o kentified by Stallings,
devetop and imple- Rosenshine, and
ment a three-year plan Hunter, Each partici-
designed to improve pant completes a per-
the qualty and equity sonal improvement
of student achieve- plan as a rasult of the
ment. Four hundred Academy exp 8
pnncipals will have an (1986)

effective schools pro-

gram for local districts.

This involves a year-

long commitment of all

principals and key

teachers from each

school in a district and

results in a district and

school level program

for school improve-

ment, based on effec.

tive schools research.

Administrator Characternstics of
Academy—LEAD Etfective Schools and
oregram. Assessment the Standards of Ex-
Center and school cellence Programs.
district standards (1973)

(1983; 1987; 1988)

tio program reported

No program reportc. 3

SCHOOL
CLIMATE_

Pnncipals Academy
and Teachers' Acad-
emy

See Etfective Taaching

No prog: am reported

&7 |
<O

REGULAR
PROFESSIONALISM/  ASSESSMENT & USE
COLLEGIALITY OF RESULTS
Pnncipals Acad P ' Acad

and Teachers' Acaé-
emy

See Effective Teaching

No program reported

and Ttraachers‘ Acaé-
emy

Competency-based
testing - The
Department of Public
Instruction has
developed objectve-
referenced tests.
State standards re-
quire menitoring pupil
progress. (1976;
1988)

No program reported

COMPREHENSIVE
EFFECTIVE
SCHOOLS PROGRAM

Both the West Virginia
Pnncipals’ Academy
and the Effective
Schocls Program
provide a comprehen-
sive approach to
Etfectva Schools im-
plementation. Five
years of work have
gone into the
development of the
materials and training
modules related to
these programs.
(1984)

Mini-grants were given
10 schools to integrate
the characteristics of
etfective scheols with
the state standards.
Schoots were encour-
agedto organize statf
11 school improve-
ment planning inline
with state standards.
(1985)

No program reportted
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Data Gaps

This report and others like it amass im-
pressive numbers of state-level statistics
on education. But there are major gaps.
Among statistics on education, it is diffi-
cult, for example, to account for differ-
ences in cost of living when measuring
per-pupil wealth, and we lack valid, di-
rect measures of the proportion of stu-
dents who are handicapped or have lim-
ited proficiency in English, to use as
background factors reflecting educa-
tional need. Among featires of the proc-
ess of schooling, a true measure of the
quality of teachers’ professional per-
formance s not available and will be dif-
ficult and expensive to obtain.

Missing entirely from this report are
state-level measures oi stu.dent out-
comes, the ultimate accomplishments of
the educational system. Even the most
rudimentary accomplishment—suc-
ceeding ingetting students to school—is
plagued by inconsistencies in measuring
student attendance. Other outcomes that
should be reported to reflect the mul-
tiple goals of education—school comple-
tion rates, achievement, and how stu-
dents do after leaving school—are af-
fected by differences in how states de-
fine enrollments a dropouts, by differ-
ences in state testing programs, and by
the lack of follow-up data on students af-
ter they leave high school.

Most states have comprehensive pro-
grams in place for testing student
achievement. But to measure achieve-
ment, each state uses a virtually unique
combination of tests and testing proce-
dures. Inaddition to the tests used, the
time of year when tests are administered
varies as do the grade levels that are
tested Standard tests used across states,
such as the College Board or ACT col-
lege aptitude tests, are neither appropri-
ate for evaluating high school achieve-
ment nor do they report on comparable
samples of students among states.

Follow-up surveys of what happensto
students after elementary and secondary
schooling have been too expensive for
most states to undertake or maintain.

While outcome data meeting rigorous

o2

technical standards are not presently
available, steps are being taken to correct
the problems. States are adopting new,
standard definitions and procedures for
counting schools and enrollments. This
is the first step in working toward con-
sistent and valid graduation-rate data.
Standard definitions for counting drop-
outs and other categories of students
whodo not graduate have been devel-
oped and are being pilot tested this year
by most of the states. Also this year,
states will begin planning together for
compilation of follow-up data, either
collected anew or derived from surveys
of employm.ent and higher education.

The most exciting prospect is that state-
level achievement data should be avail-
able by 1990 or 1991. In May, Congress
passed legislation allowing the National
Assessment of Educational Progress
(NAEP) to conduct a two-year pilot pro-
gram to collect state-level data in mathe-
matics in 1990 and mathematics and
reading in 1992. The states are now
working with the federal government to
produce state level results for mathe-
matics achievement in cighth grade in
the 1989-90 school year. This is a mo-
mentous undertaking in education, be-
cause it not only offers the prospect of
valid, state-comparative data on
achievement. It also entails arriving ata
consensus among states on what should
be measured. This is an historical devel-
opment in our local-state-federal system
of education.

Educators and data specialists in state
and local school systems and in federal
agencies are working to provide more
complete and useful information on
education. This summer, the National
Governors’ Association released its sec-
ond annual report on education, Results
in Education: 1988. The report demon-
strates the governors’ belief in the value
of information for assessing education
and guiding its improvement. But the
report again this yea~includes blank col-
umns. Theseare forimportant areas of
education where data still are not avail-
able. Including these columns as mark-
ers presses the education system to fill
the gaps, and the system is responding.
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Next steps

ERIC

Aruitoxt provided by Eic:

The collection of valid, state-level indica-
tors in education is crucial to providing
information that can be used construc-
tively to establish education policies for
the future.

In order to know how well the systemis
doing we need sound data on educa-
ticnal outcomes; we need that bottom
line and we need to complete that com-
ponent of a full model of the education
system. The outcome data will not only
be available but can be interpreted in
terms of demographic or regional clus-
ters. For example, low- or high-wealth
states would be able to compare them-
selvesto see how they are doing in rela-
tion to other states facing similar circum-
stances, and states in a relatively homo-
geneous region, like the Great Lakes
areamight want to compare themselves.
These comparisons can be made to guide
short-range interpretations of relative
standing without removing the prin-
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ciple that performance differences based
ondemographic factors should be re-
duced and utimately removed.

In addition, outcomes must be related, at
least tentatively, to educational inputs,
so policymakers and decision makers
have some clues as to where to place
their efforts. If patterns indicate that
high-performing or improving states
have certain program features in com-
mon, other states might want to look at
those features as areas whereimprove-
ments might be made.

Over thelong run, a comprehensive set
of state-level indicators could tell a poli-
cymaker or program manager that, un-
der given environmental conditions, cer-
tain policies seem to be associated with
certain outcomes. Such indicators
should not singly, definitively, and con-
clusively guide policy, but they could
add immensely to the information base
upon which policy is made.




