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dissatisfaction among the trainees. Most trainees indicated that they
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Summary

Ninety percent of counseling center trainees (N = 38) at
a large eastern university were administered a questionnaire
in the spring of 1987 regarding their feelings about
assessment, supervision, and ad?inistrative procedures at the
center, Response cards for follow-up purposes were 1nclude§
So that the questionnaire could be completed anonymously.

The majority (72%) were working on Ph.D,'S--55% in counseling
psychology and 17% in clinical psycﬂology. The remaining 28%
of respondees were masters students in community counseling
and counseling and personnel services, The great majority of
trainees (94%) were carrying between two and th}ee client
hours per week.

Overall, the trainees reported being quite satisfied
with the administrative procedures at the center as well as
the supervision they received., Physical space limitations
Was one area where trainees were less satisfied. Most
trainees 1ndicateq that they wanted more training in

assessment techniques,
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UNIVERSITY COUNSELING CENTER TRAIKEES'
PERCEPTIONS OF THEIR TRAINING EXPERIENCE

Supervision plays an important role in the development
of competent counselors and pro:essionil psychologists
(American Psycholsngical Asscciation, 1980; Bartlett,
Gocdyear, & Bradley, 1983, Brown & Lent, 198%4; Leddi;k & Dye,
1987). Although supervision has been the focus of
theoretical attention for a number of years (e.g., Hogan,
1964, Loganhill, Hardy, & Delworth, 1982), empirical studies
of what trainees expeot and need from training, in general,
and supervision, in particular, have been relatively uncommon
until recently (e.g., Leddick & Dye, Martin & McBride, 1987;
Miars et al., 1983; Reising & Daniels, 1983). More data are
needed to accurately document trainee perceptions of
supervision,

Similarly, counselor training--particularly with regard
to assessmente~has only begun to generate professional
attention in the recent past. Assessment, as used here,
ﬁef;rs “0 the evaluation of client functioning in personal/
social and/or educational/vocational ;oalms through the use
of establishied psychodiagnostic instruments. In an annual
survey of counseling payohology training programs, Richardson
and . Hassey \1986) found that, as- indicated by training
directors, students weﬁe highly interested in courses in

¢linical assessment, compared to low interest in courses in
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rehabilipation éounseling, environmentgl }ntefvention, and
prograﬁ development and administration. Xing and Seymour
(1982) note that "psychopathology [more 1ikely to require the
use of remedial skills, suoh as asgessﬁgnt and diagnosis] is
int tbday-mno relation té 'old-fashioned' personal
adjustment counseling for the normal problems of noragl
people™ (p. 841}, Some have proposed that training programs
for counselors should change with the times and place more
emphasis on remedial skills, such as clinical assessment and
diaénosis (Watkins, 1987); others decry this course of action
and advocitm 2. continued emphasis on traditional areas, such
as developmental lntefvéntions (Drum, 1987). How do trainees
féel about their assessment training and experience? This
question has not been attended to in the literature,
particularly when considering peﬁsonal/soci£1 assegsment and
educational/vocational assessnent aepafgtely.

The purpose of the cur;ent investigation was to assess
attitudes of trainees at a large eastern university
cou;sgling center toward three components of their training
experiences: supervision, assessment,.and adminigtrative
issues. The third variable was added in order to document
whether the centef;s administrative procedures hélped to

provide a supportive environment for trainees.

Method

Trainess
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' Of the 37 trainees who participated, 64% were females;
36% were males, Eighty-four percent were White; 8% were
Black; 5% were Hispanic; and 3% were A;ianuﬁmerican. The
majority of trainees were dootoral students, most in
counseling psychology, 1In all, 72% were working on Ph.D's -
55% in counseling psychclogy and 17% in clinical psychology.
The remaining 28% of respondees were masters students in
comaunity counseling (i4g¢ - including one trainee who had
Just graduated) of counseling aﬁd personnel services (14%).
For the largest number of trainees (60%) this was their first
or second semester as a trainee at the counseling center., 1In
terms of caseload, 54% of the trainees were seeing at least
one client with emotional/social coﬂcerns; 354 were seeing at

least one ciient with educational/vocational concerns; and

22% were seeing at least one client with both
emotional/social and educationral/vocational concerns. The
great majority of trainees (94%) were carrying between two
and three client hours per week, and nearly all (95%)
reported being able to conceptualize clients using one or
more theoretical orientations.
Procedure

After infoﬁm?I interviews with various trainees at a
uniéeﬁsity counseling center, a twenty-four item

questionnaire was developed as an expanded version of a brief

evaluation form completed annually by all practicum students
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at éhe counseling center. Two open-ended items as well as
questions about administrative procedures were retained, in
3;milar format, on the new questionnaire, In addition to a
new item about the center's space resources for trainees, two
other areas were expanded upon in the new questionaires a
result of the informail interviews: (a) assessment, and (b)
supervision. During the last three weeks of the semester,
trainees (including some of tho§e who had been interviewed
informally, initially) redeived the questionnaire,
accompanied by a letter explaining its purpose as part of an
Qﬁ-going,counseling center evaluation process, Response
cards for follow-up purposes were also enclosed so that the
questionnaires could completed  anonymously. After follow-up,
a 90% response rate was obtained. Frequency distributions
and‘corﬁeiation matricies were computed for questionnaire
items. S:gnificant correlations were reported-at p < .05,

Results

Results gg Evaluation

Supervision. Most trainees expressed satisfaction

with the supervision they received at the training site,
Eighty~eignt percent reported overall satisfaction and 83%
belieyed that‘the{f supervisors had been helpful in their
profossional’development. In terms of developing a
theoretical orfientation, a somewhat smaller group of trainees

(but still the majority, 64%) reported that their supervisors
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had been helprul.

Assessment, Responses to the assessﬁent items revealed
souewhat confliocting results. The largeat percentage of
trainees believed that they were conpetent in assessment
techaiques for emotional/social cases (66%) and
educational/vocational cases (54%). Only 11% did not think
that they were competent in euotional/aocial cases, and 31%

did not think so for. educational/vocational cases. Fifty

.percent indicated that they had received an adequate amount

of assessment training in their didactic coursework, and 27%
reported receiving adequate assessment training through other
resources. In the informal interviews, many trainees had
indicated that they weﬁg concerned about their lack of
assessment knowlege and- skill in the face of a job market
they perceived as increasingly requiring assessment
expertise. This concernp many have been rerlecéed in another

questionnaire item, which revealed that 73¢ agreed or

strongly agreed that their acadenmic programs should be doing

more to train them in a@ssessment techniques, while 2%

thought the counseling center should be doing more to train

them in assessment techniques.,

5dm1nistﬁation. Overall, the trainees expressed a high

degreo of satisfaction with administrative aspects of their
training site. The overwhelming hajofity {97%) agreed or

strongly agreed that the counseling center's policies and
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proéedures were explained clearly, and nearly all (95%)
believed that administrative procedures w;ﬁe well organized
at the center. Furthermore, many ﬁepo;ted positive
perceptions of the center's atuosphe}e; 84% perceived the
professional staff as helpful (14% were neutral) and“100%
pberceived the support staff as helpful; Trainees expressed
"less satisfaction with physical rfesources of the center; 65%
stated these resources were adeguate for their needs as

trainees, while the remairiing students were either neutral or
disagreed.

Correlations

All qorrelations reported throughout this sasction arse

significant at p < .05,

Supervision, Traineqs who stated that their supervisors

were helpful in developing a theoretical orientation were, in
general, more experienced. These trainees had been at the
counseling center for a greater number of semesters (r = .46)
had worked with a larger number of supervisors (r = J44) gere
‘moﬁe likely to be seeing clients with -both educational/
vocational and emotional/social problems (r = .86) and were
futher along in their academic Drograns (p = .40).
Furthérmore, related to assessment, these trainees were more
likely to know (f = .48) and have used (r. = .39) the center's

testing resources.

The degree to whioh trainees reported their supervisors




Trainees 9

as being helpful in their professionsl identity development
(e.g., counseling style, conceptuslization of clients)
correlated with the number of different supervisofs with whonm
the trainees had worked (r = .41). Trainees ¥he felt
supported in this way also reported higher competence in
educational/vocational assessment (£ = .33) and stated that
thelr supervisors had been helpful in applying assessmont
knouledge to clients (f = 46). 8Sesing clients with
sducational/vocational probleas (f = .65) and oclients with
both educational/vocational and emotional/social problenms (i
= +66) were related to trainees feeling supported by their
supervisors in profeozsional ldent ity dévelopmont, as well,
When rating overall satisfuction with dupervision received at
the center, traipees who raeported that their supervisors had
helped them apply tascasnment knowlonldge to clisnts also
reported high levely of ratistaction (£ = .£0). Furthermore,
these trainees weroe, Rgain, norc¢ einerionced. They had
typlcally been trainees at the senter for o Ilonger perioq of
time (£ = 46), had verked with a greater nunbar of
supervisors (r = ,30), gnd were futher slong in their
academic prograns {r = .35). Thoge traineces were also
working with more clients who had both educational/vocational
and emotional/social problems (f = .69),

Assessmeq&, Feoling competent in &ssessment techniques

appears to be related to a number of variables, Trainaes who

haal:
b~
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reported higher levels of educttionzl/vocational assessment
competence were more likely to have had supervisors who
helped them apply aasessment knowledge to olients (f = .48)
and yet also believed that the center should be doing more to
train them in assessment techniques {r = .35). Those who .
reported higher levels of c¢ompetence in emotional/socia}l
asisessment stated that they had received adequate assessment
training in thei~ gaoadenio dopartments (r = .39),

Knowing and using the ocent rts testing resources
correlated with several other variables. Trainces whose
sypervisors helped them apply assessmant knowledge to
clients were more likely to know (¥ = .35) and use (F = .5Y4)
testing resources. Thosa who said they knew the ocenterts
testing resources more ofteon reported feo. iing competent in
educational/vooational assessment (r = J77) and as having
actually used these testing resources wirh clienta (r = ,76).
They vere more likely to belfeve that <hey hzd reseived
adequate rasessment training in thetr acadcnic departments
and believe that the center should be doiué riore to train
thea in assessment techniques, Typiocally, these trainess
Wwere seeing more oclients with oducational/vocationasl aoncerns
(F, = .58). Those . ho reported using the center'a testing
resources with cifents also reported feeling more ocompeteat

in educational/vocational assessment (r = .76)« These

trainees were more likely to have worked with a langer nunmber

i2
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of supervisors (r = .29) and believe that both the center (r
* .37} and their academic programs (£ = .33) should be doing
mor'e to train them in assessmen: téchniques. '
Disocussion

A number of results shown here are interesting in light
of previous research, Consi~tent ::ith previous rasearch
(Heppner & Hindley, 1981), trsinees in this study
reported being satisfied with the supervisio- they received
at the center, kouevef, Heppner sand Handley alsc found that
although trainees were Satisfied with supervision, they were
only "slightly influenceg® {p. 439) by their supervisors, 1In
Jontrast to results of the current investigation, trainees in
Heppner and Handley's study dig not‘agﬁee that their
supervisors had been influential in their development asz
counselors or as young professionals. The key to this
differencs may be experisnce level of trainses; Heﬁpner and

Handley's sample consisted entirely of trainees enrolled in

beginning practica, whereas Lo present sample consisted of a

range of trainess--from those who were in their first
semester of training at the counseling center to those who

had a number of somesters of experience there.

The current results indicate that trainee experiance nay’

be related to several aspects of supervision. More
experienced trainees reported that their supervisiors were

helpful in developing a theoretical orientation and an

i3
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identity as a professional. This finding may support
theoretical models (e.g., Hogan, 1964; Sansbury, 1982;
spoltenbers, 1981) and empirical studies of counselor
devélopment and supervision (e.g., Heppner & Roshlke, 198%;
Rabinowitz, Heppner, & Roehlke, 1986) which have suggested
that a supervisory enphasis on conceptualization and
professional identity development becomes increasingly
appofpiiate as trainees gaiﬂ experience., Thus, the reported
helpfulness of these interventions may reflect their greater
relevance for more experienced trainees,

In addition to theoretical orfientation and professional
identity development, trainee experience was also related to
some aspacts of assessment supervision, Trainees with more
experience rated their supervisiors as helpful in applying
assessment knowledge. This finding may also reflect the
types of supervisor interventions hypothesized to be most
helpful for trainees at different experience levels.
Beginning trainees are hypothesized to want structure and ‘
direction from their supervisiors (Kaplen, 1983; Wéfthington
& Roehlke, 1979) and to be working on doveloping basic
counseling skills (Sansbury, 1982). Thus, supervisory
assistence in the application of agsessment techniques may
have been of less relevance for fiedging trainees. Further,
supervision of less experienced trainees may not have

included assistance with assessment techniques. For
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experienced trainees, who Were more likely to have uaéd the
center's testing resources with clients, Supervisory
a;sistanoe.in the application of assessment techniques nay
have been more relevarnt and thus rated as mora aat;arying.

It is important to note that "experience” is describded
here in terms of experience at the counseling center dheﬁa
the study took place, Counseling experience in other
settings was unacoounted for, However, the fact that
trainees! yoar in school was significantly ooéﬁelateﬂjwi,a
both number of center clients as well as number of semesters
33 a trainee at the center M3y alleviate some concern in this
regard. These results indicate that those traineoa~like1y to
have more counseling experience, in general (ile., further
along academicsally), were descrived gas "experienced™ in the
context of this study (i.e., number of counseling center
clients angd semesters). The unanswered question Felates to .
differentia}l counseling experience of trainees at the sane
academic level, Ip this study, those who entered their
graduate programs with extensive counseling backgrounds were
not differentiated fron less exporienced students,

A more complex pattern iz evident in trainees reports of
assessment competence; results appeared somewhat
contradictory, particulariy ip regard to oducatiorigl/ -
Vocational agsessment. It is unclear why trainses Wwho felt

competent in educational/vooational assessment believed their

i5
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acadenic assessment training to be adequate and yet, in
contrast to those who felt competent in emotional/soccial
assessaent, still wanted more help loaﬁﬁ;ng assessment fronm
the counseling center. Given that trainees who felt
competent in_iduoational/vocat}onal assesanent Were alsc more
likely to have used the center's testing resources, it may bs
that as they gained assessment experience they realized how
much they had yet to learn.

Embedded in this fincing is & question of who is
responsible for training in assessment., Directors of
training sites, whose staff and financial resources are often
stretched under the best of circumstances, may not agsee that
it is their reponsibility to train atudents in assessment
techniques. On the other hand, Stone (1986) notes that
acadenmic programs are burdsned by growing course requiﬁementg
due to an inoreasingly corplex mariketplase, and faculty
members may not beliseve that they can offer further
assessment training in the face of other coursework demands.
However, students are indicating that they want more
assessment training, and this issue must be resolved between
academic departments and training sites.

The fact that the large majority of trainees expressed
intefest in more assessnaent tralning through their academioc
departments corroborates similar results obtained by

Richardson and Massey (1986). Trainees are sending a
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consistent message to the acsdemic and training gcommunity
with regard to their needs in olinical assessment. Drunm
(1987) may voice the opposition of @any to changing counselor
training programs by inoreasing the emphasis on remedial and
traditional cliniocal skills, such as ;ssess-ent techniques,
However, as the future of the profession, students have an
important role in defining the tratining ﬁﬁoceas. 'By being
attentive t» their needs, in supervision as weil as in .
assessment, educators ang supervisors can help keep training

programs relevant and satsifying for students.

s e sin
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