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ABSTRACT

To supplement previous reliability and validity

studies concerning the Noncognitive Questionnaire (NCQ), new NCQ
items were written and assessed in relation to the original eight NCQ
scales. The NCQ measures eight non-traditional or non-cognitive
variables that relate to minority student retention--positive
self-concept, realistic self-appraisal, understanding and dealing
with racism, preferring long-range goals to short—-term or immediate
needs, availability of strong support person, successful leadership
experience, demonstrated community service, and knowledge acquired in
a field. As it has been reported that the original eight variables
could be related to particular aspects of academic success among
minority and non-traditional students, it was determined that
stress—coping abilities might be correlated with the NCQ. The
construct validity and congruent validity of the NCQ were further
established by studying its correlation with the Perceived Stress
Scale (PSS), a stress-coping measure, and correlating new and
original NCQ items. The study involved administration of the NCQ and
the PSS to 251 incoming 1987-88 freshmen attending summer orientation
sessions at the University of Maryland (College Park). Data were
analyzed via a principal components factor analysis, using squared
multiple correlations as communality estimates, and varimax rotation
of all factors with eigenvalues greater than one. Several original
NCQ variables correlated highly with both new NCQ items and the
stress questionnaire items. One table presents construct and

congruent validity data for the NCQ and PSS. (TJH)
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Noncognitive Questionnaire(NCQ)
Paula A. Woods and William E. Sedlacek
Research Report #6 -88

SUMMARY'.

Although evidence of validity and reliability has been
provided on the Noncognitive QuesFionnaire(QCQ), additional
validation studies are needed. -.in.brder to further establish
construct reliability andfvalidit; of the NCQ, new NCQ items were
written to establish théir relationships to the original 8 NCQ
scales, |

Stress-coping measures were also ¥dentified as another
source which would be helpful in establishing congriuent validity
of the NCQ. As it has been reported that the original &
noncognitive variables may be related to paxticular aspects cf
academic guccess among minority 'and non~traditional students, it
was felt that stress-coping abilities might be correlaéed with
the.NCQ.

Construct and congruent validity of the NCQ was therefore
further established by investigating its' correlation with
the Perceived Stress Scale (PSS), a stress-coping measure, and

correlation of new and original NCQ items.
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Ret;ntion in higher education has become increasingly important
in recent years "for both hﬁmqn value reasons and the continued
existence of schoolé"(Trace§‘and Sedlacek;-1984). Retention of
minority students, in particular, has-become ag especially vital
issue in post secondary education. Research indicates that
retention rates for mihority students are lower than rates for
majority students (Astin, 1982; Sedlacek & Pelham, 1976; Tiacey &
Sedlacek, 1987).. N |

In order to examine areas that may be closely related tc
retention for minority students, and ultimately increase
retention rates for this grougjﬁéiéhtlnoncognitive variables have
been identified (Sedlacék and B;dbés, 1976; Sedlacek, 1977,
Tracey and Sedlacek, 1984).

Unlike the traditional cognitive predictors of retention and
academic success(e.g. G.P.A., SAT scores), the noncognitive
variables relate to broader dimensions such as personality,
attitudes, and values. The eight noncognitive variables are:

(a) Positive self-concept, (b) Realistié self~- appraisal,
(c) Understanding and dealing with racism, (d) Preferring long~
ragge goals to sghort term or immediate needs, (e)@availability of
strong supporf person, (f) Successful leadership experience, (g)
Demonstrated community service, and (h) Knowledge acquired in a
field.

The eight noncognitiQe variables have been found to be

related to persistence and grade point average, particularly for

minority students (Sedlacek & Brooks, 1976; Sedlacek, 1977). 1In
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order to better measure these eight variables, Tracey and
Sedlacek‘(19é4) designed Thé*ﬂpncognitivé Questionnaire (NCQ).
The NCQ has been shown to b;.predictive of ‘continued enroliment
for Black students and GPA for Black ahd_ﬁhite.stuhents (Tracey
and Sedlacek, 1984, 1985). It has also been predictive of
graduation for Black and White studeﬁ;s (Tracey and Sedlace%,
1987). In addition, further rgsga;ch has indigated that t¥e #0Q
predicted scademic success fo? speéi;ily admi%ted studentg {(White
and Sedlacek, 1986), counseling center usage by Black aud ¥hite
U. S. students (Arbgna, Sedlacg?:”&:CQrétqés, 1987), 2aé .
international studenFS'(Boyerigaéghlé;ek, 1987).

While evidence oguialid{ty:aﬁé reliability of the NCQ has <
been provided (Iracey & Sedlacek, 1984), the purpose of the
present study is to provide ad&iti;nél construct validity and
reliability on thie instrument. .

In order to furtﬂ?r egtablish construct validity and
reliability of the NCQ, 65 new NCQ items were writtem to
establish their relationships to the NCQ scales.

Stress-coping measures are one source which may be helpful
in establishing congruent validity of ;he:NCQ. The college
experience for minorities, particularly at predominantly White
institutions, can certainly be a .ifficult and stressful ome.
Adaptability, and the ability to persevere and cope with
continual stresses in a difficult, often culturally alienating
environm;nt is important. In addition, noncognitive variables §

such a5 a good degree of self-confidence, understanding of and

f; 2
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ability to deal with racism, and strong social suppor: are a few

stress-coping measures needéd to get through successfully to
graduation. Since it has been shown that noncognitive variables
are predictive of certain aspects of academic ;ucdéss among
minority and nontraditional students, stress~coping abilities and
percepticn of stress might be correlated with the NCQ.
In order to measure the degree to which life situatibns

are appraised as stressful, Cohen, kamgrck & Mermelstein (1983)
designed the Perceived Stress Scale (PSS). The rationale for
employing this gscale 1s that the impact of objectiﬁelz stressful
events is determined in large;éiéﬁnt by the perception of their
stressfulneas, not thf'ébjectivé occurrence cf the events ”
(Lazarus, 1966, 1977). High corzelation of the PSS with certain
variables on the NCQ, (e.g. 3e1f~csnfidenée, understanding
racism), suggests that these variagleé are related to the
subjective experience of stress.

The purpoge c¢f the present study will therefore be to
further establish construct and congruent validity of the NCQ by
investigating its' correlation with the PS5, 4 giresas-coping

skills weasure, and correlation of new and original NG Leens.

METHOD
Subjects

Subjects employed in this study consisted of 251 incoming
freshmen (1987-1988) who attended summer orientation gsessions at

i
the University of Maryland, College Park.
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Ingstruments

s

Noncognitive Questionnaire. (NCQ) The NCQ is an instrument

which measures eight non—tréd#tional or ﬁop~cognitive variables
that have been found to reléfe to ninority -student retention.
The eight non-cognitive variables on the NCQ are ‘(1) Positive
self-concept or self-confidence (2) Realistic self- appraisal
(particularly academic), (3) Understands and deals with ra;ism,
(4) Prefers long-range goals to shpré term of immediate needs,
(5) Availability. of strong aupportxéérson to turn to in time of

crises, (6) Successful leadership experience in an area pertinent

to background, (7) Demonstrated community service within ones'

cultural community, and (8) Nor~traditional or culturally related

ways of acquiring knowlédge within a field. The NCQ contains 23
items: 18 Likert format items, 2 multiple choice items, and 3
open-ended items pertaining to present goals and past
accomplishmentas.

Test~retest reliasbility was found to range from .7C to .94
and inter-rater reliability was found to ranmge from .83 to 1.00
for the open-ended items (Tracey and Sedlacek, 1984), Coefficient
alpba ranged from .54 to .73 on a modified version of the
questionnaire (Lockett, 1980). A principal components factor
analysis algo.showed the NCQ variables to be relatively

independent of one another (Tracey and Sedlacek, 1984&),

Perceived Stress Scale.(PSS})  The PSS is an instrument designed

(Cohen, Karmsrck, & Mermelstein, 1983) to measure the degree to




which life situations are appraised ag stressful by an
individual., The PSS consists of 14 items designed to measure the
degree to which respondents found their lives unpredictable,
uncontrollable, and overloading. IYtems contained information
about perceptions such as feeling nervous and stressed, being
upset, being overvhelméd by difficul%ies, and feeling one has
control, or the lack of it, over life in genéral.

Predictive validity oi tﬁe.PSéiis_expected to decrease
significantly after four to eight weeks given that appraised
stress is presumed to be influenced by major life events, daily
life hassles, and changes in coping resources over time, Test-
retest reliabilities were .85 over a two day interval when
examined for college students, Given that the PSS is a state
measure, test-retest correlations sre expected'to be higher for

short retest intervals than for longretest intervals.

Analzais

A principal components factor analysis was conducted with
the original NCQ items, the new NCQ items, end the PSS, using
squared multiple correlations ag communality estioates, and
varimex rotation of all factors with eigenvalues greater than

one,

RESULIS

A total of fifteen factors were ldentified which accouated

for 627 of the common variance (See Table 1), Factor 1 was




wle
.
“

labeled ?Internal—external locus of conFroih since items dealing
with coping resources and péfcgived ability Eo control life
difficulties loaded‘higﬁest;. Factor 2 was -labeled “Achievement
and self-improvement". Factor 3 appeared‘to léad highest on
items having to do with “Soc%al responsibility and activism".
Factor 4 focused on ifems'concetning'"Leadership and
effectixeness", Factor 5 was labe}e& "Ethnocentricity®. Fictor
6 focused on "Professional reiatioﬂéhigsd. Factor 7 appeared
most closely related to "Self-awareness issues. Factor 8
concerned items ;elgting to “Reséugcefulnegs". Factor 9 was
difficult to in;erprgt and laﬂéﬁ,gﬁut.moet clogely resembled
"Community awareness: snd involv;méﬁt". Factor 10 related to
"Assertiveness’and in;tiative issues". PFuctor 1L focused
primarily on ¥ Social relationshiﬁs" with others. Factor 12
loaded highest on the "Introveréio;-ektroversion" dimension while
Factor 13 focused on items concerning "Social support". Factor
14, also difficult to label, contained items dealing with “Non-
traditicnal learning styles". Lastly, Factor 15 primerily
contained items relating to '"Self-understanding,

Factors 2, 3, 5, 6, 11, and 14 had their highest itepm

loadings from the new NCQ items.

Construct Vhlidiéy

Ingpection of the factor loadings indicates that the 8
original NCQ scale variables differentiated into several scales

and were spread out among 1l of the 15 factors identified.in this

)




study (See Table 1). Three NCQ variables each Joaded on Factor

7- "Selfhawarenesg issues" and Factor 11 - MAggertiveness and
Initiative issues". Two NCQ variables each lozded on Factor 5,
which'was labeled "Ethnocentricityﬁ aund Féctor 12, "Introversion-
extroversion"., The rcwaining 7 factor loadings each contained
only one original NCQ'écale variable. '

The firgt KCQ variable of "Pos%tive self~concept or confifence"
developed into two differe;t écaleé;‘rgvealing loadings on Factor
7 (Self~awareness issues) and Factor 15 (Self~understanding). On
Factor 7, this variable had a high positive correlation with
another originsl NCQ variable.(Prifers long-range goals to short
tern needs) and 2 ney NCQ item (Friends all exclusively the same
race}, On Factor 15, this NCG varisble had a high positive
correlation (+.26, +.19) with the new NCQ item (Find I get more
comfortable in a new place as soon ag I make friernds).

Realistic self-appraisal, the second NCQ varilaole, loaded on
Factor 3 (Social responsibility and activism) and Factor 5
(Ethnocentricity). on Factor 3, this WCQ wuriable was bighly
positively correlated with 2 new WCQ items(If T exwcoynter xacism,
it's up to me to point out and correct; Contact with faculty is
important to.ﬁcademic success; and Everyone must work towards
improving social conditrions). "Realigtic self-sppraisal also
positively correlated with three new NCQ items loading on Factor
5 (See Table 1),

The "Onderstands and deals with racism" variable did not

load on any of the factorsz. The fouxth NCQ varizble, "Prefers
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long term goals to short term or immediate needs” differentiuled
iuto two’ different scales, ioaﬁing on Factor 7 (Self-awaxeness

issues) and Factor 12 KIntrcbersioﬂ—extroversion). This NCQ

a3

variable was positively correlated (444 and +.39) with new NCQ

item #31(Priends all exclusiyely the same race) and negatively

correlated (~.30) with new NCQ item #47 (Have learned more
outside school than in schoecl). On Factor 12, the originaii®CQ
vax.rble loaded with new KCQ iten #éol(anoy working with others
and #43(Know areas w .re weak and try to improve them),

The "Availabil;ty of a stro;g supporf person" NCQ variable
loaded on three different factbrsilﬁactor 5, "Bthuocentricity",
Factor 7, "Self—awareFeés iSSue;“ and Factor 13, "Social
support”. This oxiginal NCQ variable was highly negatively
correlated (-.35 and -.30) with wew RCQ item #47( Have learned
more outside achool than in schéol) on Factor 7. It wasg algo
positively correlsted with 3 new NCQ scale items on Factor § (See
Table 1}. On Pactor 13, this NCQ variable was both positively

and negatively correlated with two new NCQ items,

The sixth NCQ variable of “Successful leadership experience"

did not load on any of the 15 ideptified factors. The seventh I
NCQ varieble of "Demonstrated community service®” alao losded on

three factors. The factors were Factor 4 (Leadersaip and

effectivenegs), Factor © (Community awareness and involvenment),

and Factor 10 (Assertiveness and initiative issues). On Factor 4,

.
»
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this variable was positively correlated with two pew NCQ items: |
#45~Usually come up with ideas that friends end up doing and

[+
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#38-I think many people sece racism where ié doesn't exist., ‘This |
variable’ was torrelated witﬂ‘;he same LWO ncic NCQ items on
Factor 9. ‘

The final NCQ variable;'"Knowiedge aéquiréd in a field” was
the most differentiated of all original NCQ vaviables. Thig
variable loaded on fout different factors: Factor 8
(Resourcefulness), fgbtor 10,(As§e;tiveness>£nd initiative
issues), Factor 12 (Introversion—eiéfbyersién) and Factor 14
(Non-traditional learning styles). Onr Factor 8, this variable
was correlated with 3 new NCQ items. It gurther'cgfrelated with

2 new NCQ items on !?ctbr 10;L2\§2W RCC items on Factor 12, and 4%

new NCQ items on Fac;prfl& (See Table 1).

Congruent Validity

The Ferceived Stress Scale itemd (PSS} spread out smong six
different factors (See Table 1), loading highess on Factor 1,
which was labeled Internal-External Locus of Coxtrol. It ghould
be noted that the top five loadings on Factor 1 were all ztress
scale i;ems.. Two stress scale items, "How often dealt
succegsfully with Lrritating life hassles", and YEffective coping
with (mportant life changes" loaded on Factor 4, which included
items concerning leadership and effectiveness. These 1items
loaded with one'ériginal NCQ .scale item, “Demonstrated community

service™;, and two new NCQ items. Two stresas scale items, "How

often have you been angered because of things that happened

outside of your control" and “How often have you felt on toﬁ of




things" also loaded on Factor 13, which focused on items
concernihg sotial support..:rhis loading'was wmoderately
correlated with the originsl NCQ scale item of "Availability of

strong support pergon”. Factor 15; most closely related to

" self-understanding, also loaded the two stress scale items, "Have

been able to control the way time: {s spent" and "How oftexn upset
because of something that.happgned_uiexpecteély", which we?é both
moderately correlated with tké NCQ.;éfiaﬁle of "Positive gelf-~
concept or confidence™. One PSS scale item each loaded on Factor

2, "Achievement and seif-improvement" (¥SS item: How often felt

R

nervous and "st;essgﬁ")'and Féé€§% lé. "Introversion-
extroversion" (PSS igém; "How ;étéﬁ thought about thiugs have to
acconplish™).

None of the 8 original RCQ ec%le varé;bleé clustered with
the stress item lcading on Factor 2.“The wo RCQ scale varisbles
of "Knowledge acquired within a field" and “Prefers iong-range
goals to short term meeds" revealed moderately negative

correlationa with tha FSS item which loaded on Fzetor 12.

DISCUSSIOR

Based om. {tem loadings. results demonstrated that several of
the origiual noncognitive variabies correlated highly with both
new ROQ items and the stiess .questionnalre scale items.

& nunmber of NCQ variﬁbles correlated more nighly with new
items and stress scale items than did others. For example, the

noncognitive variable of "Positive self- concept or confidence"

10
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loaded on two factors (Pactor 7 and Factor 15) concerning self-
awareness or belf—c&ncept issues. In addition, it had a strong
positive correlation with stress items on one factor (Factor 15).

"Positive self-concept or confidence-also demongtrated a strong

" positive correlation with the new NCQ items. "The Demonstrated

community service" variable correleted highly with item loadings
on fattors having ‘to do with,LeaQeysﬁip and éfféctiveness(?éhtor
&), Community awareness and iﬁvoivéﬁéht'(ractor 9), and
Assertiveness and Initiative issues (Factor 10). ‘'‘Demonstrated .
conmunity serv;ce" also correlated strongly with both n.. NCQ
items and stress scale items.Nz:':'

The KCQ variable: of "Ron~tra&£tional knowledge® correiasted #
primarily with the anew NCQ items rather than stress scale items.
Tgis variable correlatsd most higbiy with items pertaining to
initiative and openness to non-tradiricnal learning experiences.
"Realistic self-appraisal’ had high positive correlations with
new NCQ itens loading under factors of socisl respensibilicy and
ethnocentric issues, The NCQ variable of YAvailability of strong
support.person" correlated highly wich items ragard
alienation and self~ awarenmess. This varisble cor .ﬁteﬂ with
both new NCQ.ltems and strees-scale items.

Three of the 8 original NCQ variables (a) Positive secif-
concept or self-confidence, (b) Availabiiity of strong support
persop and (c¢) Demopstraééd community service im ones'cultural
commsuity) correlated most highly with strzss-scale items,

These variables all appcar to be related to stress-coping-




abilities and adaptability., For example, the high poéifive
correlat%ons found between “Positive seif-conce;t“ and stress
items concerning ée1f~pnder;tahding and self-control may imply
that tﬁese constructs are closely relg;ed. Tt 'may further be
reaéonable tc note that lack of gelf-confidencé or positive gelf-
concept may be presumed to pé related éo one's shility or tke
perception of that ability to handle -stress qitqgtiéps.

_ In addition, "Demonstratq&'ébﬁmgnitj.gervice”, which had
strong pesitive correlationa vith strqés 5cplé items concerning
effectiveness and leadership issies, and "Availabiliity of sérong
support perscn® are both 1ikely. to{be. related to ones' coping
resourceg, particula?lysfor,mlhqéigy students in a culturally
allenating environmené.‘Fhrther, PAvailability of stromg support

'person" nad 2 strong megetive potrelation'éith the stresa gozle
item "How often been angered due tb-gpingé happening outside
contrel”, indicating Zhat the more support ome has, the less
angry or frustrated one nigut feel when events occur beyond .
his/hex'control. Based on these. correlations, ome could thercfoze
aurnise that the more suppert the student hss. either through
ongoing contact with his/ker enitural community or one
individual, the better will be his/her stresa~ccping abilities,
feelings of ;%fectiveuess, and sense of control over the
environment,

In total, siz of the § original NCQ variables correlated
with the new NCQ it;ms and 3 of the origimal NCQ variables

' correleted with stress scale items,

12
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Regults imply that future validation studies need to be done
on the oviginal NCQ scales. "However, additional research also
needs to further investigate construct validity of two KCQ scales .
in particular, (a) Understands and\degls with racisn and (b)
Successgful leadership experience, as these did not load on any of
the 15 factors, indicatiug no evident correlat1ons with stress
scale items or new NCQ items. Perhaps, these two NCQ itens’
should be further explored and more cleatly def ined In terms of
the specific constructs being measured. Excluding these two
scales, the remainder of the original HCQ scales appear to be
clearly related to the new NCQ‘ite oy indica:ing conrstruct
validity for the ori giﬁgl instrumeuta

The fact that results indicated only 3 of the origimal NCQ
scales {a) Fositive self~concept or selfféonfidence, {b)
Availsbility of sLXong support persow and (e} Demenstrated_
community service in ones’cultural community were clearly related
to stress scaI; items esteblishes congrueni validity for these
variables. However, results also fmply that further anpivical
investigation of the remaining 5§ NCQ variables is nceded in order

to establish congruent validity with stress-coping measures oy

other instruments meaguring similar or related constructs.

13
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TABLE 1: CONSTRUCT VALIDITY ARD CONGRURRT VALIDITY

CONSTRUCT VALIDITY

(VN

ITEM LOADINGS -POR ORIGINAL NCQ VARIABLES AND NEW NCQ ITEMS
(5 largest item loadings on 11 factors)

XBY: ITM - PSS iteus 1-14
TSCR~ Original 8 NGQ variab;es scored as 8ingle value‘
LIK ~ New NCQ items ’

*ORIGINAL KCQ VARIABLE LOADIRG .

PACTOR 3:

-+.50 RACE

+.48 LIn34: If encounter racism, up to me to point cut and
correct

+.46 LIK44; COntact w;th.ﬁacu Xy Important to acad. success

+.45 LIRG2: Everyon° nust ‘wolfk towards improving sccial
conditions : '

+.38 #ISCR2: Realisfic sélf-appraisal 4

FACTOR &: ]

4. 45 *TSCR7: Demovstrated community 'sexvice

+.39 LIK45: Ususlly come up wi;h ideas that friends end up
doing

+.39 I 4: How ofien dealt sutceasfully vith iyritating
life hassles

+.34 IT¥ 5: Effective coping with important life changes

+.32 LIX38: Think many people see racism where it doesn t
exist

FaCioOR 5:

+.%2 RTSCRZ: Resligtic gelf-appraisal .

+.40 LIR31l: Friends are all exciusively same ¥Ysce

+.39 LIX38: Uncomfortable interacting with people from other
racas and cultures

+.32 LIR41: Expect to get picked on by faculty/students

‘ because of background

+.31 #TSCR5: Availability of strong support personm

FACTOR 7:

+,44 *#TSCR4: Prefer long~zange goals to short~term neceds

+o41 -*TSCR1: Pogitive self-concept

+.39 LIK31: Friends all exclusively same race

-.35 *¥TSCRS: Avallability of strong support person

-, 30 LIX47: Have learned more outside schoel than in school

14
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FACTOR &

-.47 LIR46:
-.38 LIK45:
"'034 SEX

-.34 *TSCR8::

~.31 LIK47:

FACTIOR 9:

- 47 RACE
-.38 LIK45:
+.30 SEX
-.27 *TSCR7:
~29 LIK38:.

FACTOR 10:

+.40 *TSCR8:

+.40 LIR4C:

+.37 *TSCR7:
- 29 LIK38:
+.28 *TSCR6:

FACTOR 12:
+.41 LIK30s
"043, IMZ:

-.30 LIR43:
+.27 *TSCR3:
+e25 *TSCRS:

FACTOR 3:

+.37 #TSCRS:
-.35 LIK47:
e 31 ITMI l :

Often makeé:lists of thiuge to do

Usually comes up with ideas friends end tp doing

Knowledge acquired in 2 field-
Have learned more outside of school than in
school

Usually come up with ideas ftiends.end up ébing

Demonstrated_édﬁmhn;ty service
Think many people see racism where it doesn't
exist .

Knowledge acquired in a field

When treated sufairly, espress anger in no
uncertain Zerma

Dembnstrated-coﬁmqnity service

Many: pdople ‘see racism where it doesn’s exist
Succkasfnl leadership experfence

Enjoy working with others

How often thought abiut things have to
acconplish

Enow sreas where weak and £y to improve thexm

¥nowledge scquired in a field

Frefer long-range goals to short-terz needs

dvailability of 8trong eupport persen

Have learned more outside scheol thasn in sehool
How often been angered due to thinge happening
outzside contrxol ’

Enjoy working with others

+.27 TTAI0: Boay oftest felk on bop of Craings

PACTOR 14:
~.39 LIK4Q:

+.33 *TSCR8:

~.33 . LIK37:
+.25 LIK30:
T +.22 LIK31:

Vher treated unfairly, express anger in no

vzcenrtain terms
Knowledge acquired im a field
Try to find opportunities to learn new things
Enjoy working with others
Friends are extlusively same race

T




FACTOR 15: : .

+.58 LIK39: Have gaod understanding of strengths and
: : weaknessges " ‘
+.33 ITM13: Have been .able to control the way time is spent
+.26 *TSCR1: Positive seélf-concept or confidence
+.19 LIK29: Find I get more comfortable in new place as 4

goon as I make new friends
+.19 ITM 1: How often upset because of something that
happened unexpectedly

CONGRUENT VALIDITY

PERCEIVED STRESS SCALE (PSS). ITEM ‘LOADINGS
(5 highest item lcadings on' 6 factors)

PSS {tem lcadings

FACTOR 13

-0 **ITHIO:\How)often-jglt on top of thinge

~.66 *2ITH 9: Bow oftew.abl¥ to comtrel irvitations

+.66 **ITHi4: Bow often eould not overcome difficuities

-.63 *%I1M 6: Howioften felt confident sbout 2bility to
tandle personal problems )

- 62 #AITH 53 Effective coping with impertant iife changes

FACTCR 2: .

&5 LIR46: Often mukesg lists of thinge te do

+.43 1L.IX43: Xuows weak areas wnd tyies to improve thes

+. 47 LYK42: Everyone must work towerds improving social
condirions

Y **1T4 3: Row often felt nervous and “streszed"

F+obd ~IR44: Contact with facuity impoxtant to scademic
guccess

FACTOR 4:

+.40 TSCR?: Demsnstrated community servica
+,.39 LIK&S: Usually come up with ideas that friends end
up deing

+. 30 *EITH 4@ Bow cften deale succesafully with drritating
1ife hassles :

+.34 AT 5:  Bffeccive coping with important 1ife changes

+.32 LIK38: Think meny people see racism where it doesn'e
exist

FACTOR 12:

+.41 LIK30: Enjoy working with others

~obX **%[TH12: How aften thought sbout chings heve to
accouplish

-.30 LIK43: Know areas where weak and try to jwmprove them

Fa37 TSCRE: Kaowledge acquired in a field ‘

+.25 T5CR4: Frefer Iomg-wange goals to short~temn needs

16
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' TABLE 1 (CON'T) = . -

FACTOR 13: , X B : ! ’
+.37 TSCR5: Availability of strong support person
~.35 LIRA7: Have learned more outside school than im school
-.31 **ITM11: How often been angexed due to things happening
outside control . .
1.28 LYK30: Enjoy working with others
+.27 - #*ITHL0: How often felt on top. of things

EACTOR 15: : " :
+.58 LIK3Y; Have good understanding of strengths and

weaknesses
.33 $4ITM13: Have been able to control the way time is
spent i
+.26 TSCRL: Positive self=goncept or donfidence
+.19 LiIX29:- Find I get moxe:comfortable in mew place as
soon as I make new friends
+.19  ®XITH 1: How qftén upget becsuse of something that ”

happened unexpectedly




-
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