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ABSTRACT

Child caregivers should not answer children's
questions in ways that erable children to create stereotypical
categories. Because children are aware of differences among the peers
and the adults they encounter, children's questions must be answered
accurately and in a developmentally appropriate way. When questions
about individual difference arise, caregivers should assign no value
to any difference. Societal values that prefer one difference over
another--for example, white over black, rich over poor, male over
female--stand in opposition to each child's right to full
self-concept development. Because teachers are the central value
transmitters in the classroom, they must support the individual
differences of each child by examining their own fears,
uncertainties, prejudices, and limitations. They must then honestly
confront themselves when they fail to support a child that is
different. Four dimensions of individual difference are discussed:
gender, biracial children, handicapped children, and minority
children. For each difference, three issues are addressed: (1) what
the teacher needs to know about the difference; (2) how the teacher
should support the difference in the classroom and child care center;
and (3) how the teacher should work with parents to support children
with the difference. (RH)
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Children’'s Development 2. Concepts

a theory, or rule, and then provinag ths theory to b2 trus or
not., For example, after throwing 2 stoaneg inits the zar, and

sg=ing 1t drop to the ground - ana threwing tovs ante the

air, and seesing them do the same thinmg — & child will
iheorize that everything falis to the ground. So thev will
throw all sorts of thinus into the air. Their theory stands
up — euxcept for certain eixcepticns (birds and balloon=s).

Children will euperiment wiih watesr. 'Frobably
they will theorize all things sink in water. =Zut after
trying pieces of wood, etc., they will learn this is
incorrect.

Ealls bounce. All balls bounce (e2lthough to
different heights).

So young children are generalists. You could say
they are stereotypers — they want to put everything they
experience into neat categories.

Young children are also very curious. Wnhy is the

sky blue? Why does the ostrich not fly? Why do leaves turn

“PERMISSION TO REPRODUCE THIS \

color? . MATERIAL HAS BEEN GRANTED BY |
F‘(‘oc«\Q \S 5
Naedle
BEST COPY AVAILABLE
T

. e




ERI

R A i Toxt Provided by ERIC

e

Latd

Young children would like tn place the answers to
all their questions into n%ce simple theories and
categories: into stereotypical boxes. This is why the rolg'
aof the chnild care provider is so critical. We cannot ailow
teachers of voung chilcren to answer children’' s guestions in

a way that enabizs tne child to create stersotypical

categories.
Today we will address how child care providers and
cheyrs can supporit ingividual differences in the
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i fferances and Similarities

1=

Feople are characterizes-d by two general arszas: the
ways we are tne same; and the ways we are ditfsrent.

a), Similarities

e

ie alli have emotiorns: sad, happy, angary, frustrated, stc..
We 311 have a heritage and history; we all belong to a
country, communitv, =nd family. #We alil {(except children
with severe handicaps), have the same basic physicgl makeup:
two eyes, a nose, mouth, skin, hair, two arms, two iegs,
fingers, tpes, feet, etc.. We all have the capacity to
learn and grow; the capacity to relate to octher humans.

We all can enjoy culturs: art, books, dance, muszic, photos,
architecture. We all belong to a culture, ethnic or
religious group. We all eat, and need to feel good about
ourselves.

All these similarities make us members of the

family of men and women; they make us equal:; they enable us




to be sensitive to others, and they make us able to hurt and

be hurt, to love and be loved. They demand that we treat

&
each other with respect.

b). Individual Differences

These include the type of music., dance. books. films, e=tc..
that we like: the kind of religious groun we belong to, the
nation in which we were born. the languace we use o
compunicate, and our physical descriptors: weight, height,

color of hailr, color of skin, sex. phyesical shilitiss. asnd
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culture,
race, intelligence, likes, dislikss, what we ars gooo at,
what we are not good at, income, skills, parents and number
cf siblings.

Children are aware of thess differences - they are
very curious! They ask many questions. We must answer
these questions accurately and developmentally
appropriately. We must remémber: all children have
individual differences: all pecople nave individual
differences.

There Should Be No Value Flaced On Individual Differences

A child who lives in a large house is no better
than a homeless child; a gifted child is no better than a
mentally delayed chilgd, and a physically gifted child is no

better than a cnhild with CF. We shculd mot view & child of
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born-again Christian parents in a more favorable light than
a child of atheist parents; a'white child should not be
févored over a minority child.

Intellectually we know individual differences
should not have value placed on them. But we are products

of a society that does place value on certain differences.

Benerzlly this society places a megative value on children
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nces; skin color, hair textures, povarty, :
non—-Engliish ianguage, a handicap (physical or mentall,

pehavior problems, a disease, and a lifezstyle very daifferent

socisty; therefore, we hava the preiudicss of this society.

The Teacher And Individual Differences

The teacher is the zentral value transmitter in a
=chool or cnild — care pragram. Therefore, to have a
program that supports the individual differences of each
chiild, we must have teachers wno support each child‘s raight
to full se=lf concept development.

How do we achieve this?

Frogram administrators must set the expectations
that each teacher support each child. The program n=zeds to
provide training for the staff. And each teachesr must
examine her own fears, uncertainties, prejudices and
limitations. Teachers must then honestly confront areas
where they don’t support a child with a certain individual

difference.
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’ Targeting 4 Individual Differerices

In this session we will address 4 individual
L .2
differences: gender, biracial children. handicapped
children, and minority children. For each of these
individual differences I issues will be addiessad: what the
teacher nesde to know about the difference: how the teacher
should supnort the differences in the classroom ang child

care center, and how the tzacher should wark with cs=rents to

supnoitt children with these diffzrences.
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In sucporting
classroom. thare are several things to keeo in mind:

i). Children are naturally curious about anything
they view as difrerent, strange. funny or unusual. "Uhy
deoes Johnny have to ke in a2 wheelchair? Why does Linda talk
funny? Why dees Kintaro have funny eyes?"

2). Teachers ne=d to respond to these guestions
accurately, developmentally appropriately, and in a way that
supports the child with the individual difference.

Z). Teachers need to respond immediately if a
’ child makes a negative comment about a child’s individual
é differsnce.

4). The administration of a child care program
o needs to develop procedures for addressing when a teacher

perpetuates stereotypes and prejudices, and when a parent

) perpetuates stereotypes and prejudices.

’~‘]:N,C N 6
g

(. T .

;

P .S PEN .r,""\'




O

E

P

. voAvra

S). Because children tend to naturally develop
categories and Sfereotypes, and because cociety places
. . . . 03 . . Iy . “ . -
negative value on certain individual differ=nces, a chiid
cere program must actively work to create a climate -
throuah traainings, materials, posters, activities, etc. -
directed at destroying misconceptions, stereotypes and

prejutices. A program canncot just be neutral, becsuse

1. What Teachsrs Should Bnoow

1) .Gendsr rcsntity is bassd om one thaing only:
anatomy. The rest of the.ident1+ying aspectzs ar2 cultural:
dress, rolss, behavior, likes, dislikes, =nrpectations,
fashions, malkaup, =2tc..

2), Children are not surz what makes a bhov a boy,
and 3 girl a girl. Generally they think it’'s locks, tasks,
clothes, who plays with dolls, work roles, family roles, and
behavior.

3). Children think gender can change -~ thsy are
not convinced it is a constant. They believe it can change
based on what they wear, who they play with, etc.. They
need help understanding that gender ié a constant, that it
is not influenced by what you wear or what you do.

4). Already at age 4 children have tairly firm
ideas about gender and gender rules -~ and thuse ideas tend

to be sexist and stereotypical: girls cannot play tootball:
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girls can't be fire fighters; boys should not hold babies,

etc..
* &
IT. How to Suppcrt Sender Differences in the
Classroom

1.) Provide ways to contradict biasses children
bring to school; provides opportunities for new ways of
thinking. This can be dong by intervening in children’s
conversations, correcting statemznts by children. sugoesting
new play activities, inviting community peoplz into the
classroom, reading bococks, using puppets, etc.. Challenge the
notion girls must wear dresses, bovs Dants: show the
students boys can play with dolls, girls can be doctors,
girls can play active and rough gam=s, and girls can he
nolice officers and fire tighters.

2). Urganize the environment to encourags non-—-sex
stereotypical behavior. Changs the dramatic play area by
adding a typewriter, adding machine, workbench, hard hats,
tool box, lunch box, doctor’s bag and have parents send in
props from their work world.

Flace the block area next to the dramatic play
area; move housekeeping area outside, next to a sand box -
and include sand toys, trucks, etc..

Add materials to the block area and to the wood
bench to encourage girls: styrofoam, cloth, yarn. stick-on

paper, small tables, etc..
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Z). Direct Teacher Intervention ;

The teacher should develop procedures that require

~ &
both girls and boys to use each interest area in the center:
one—day—-a-week where everyone plays with blocks; girls only
time in the block ares once—-a—weesk: match girls and bovs in
aroups that use interesht areass boys only art time, and
spend special time witn a child that is reluctant to esngage
in certain activities, by modeling the activity with the
chilao.

4, Curri-ulum Activities

Do an art project whsre children cut out g.rls znd
Dpoys, and m=n and women, in & variety of clothing, and
showing a variety of activities - including ron traditional
roles — and crggte a large poster or collage.

Read books that enpand gender role understanding:
a father who stays home, single mother Qho works, female
fire fighter, etc.. Invite a variety of people and families
to visit thne classroom. R=sad books about children who
challenge gender stereotyping: a girl who likes climbing
trees, a boy who likes to look after hiz baby sister, etc..

When assigning tasks inm the classroom — or when
soliciting student volunteers - do not allow students to

break up the tasks by traditional sex roles.

I11. Working with Farents to Support Gender

Differences in the Classroom

Children develop most of their stereotypical ideas

from home. You need to communicate to your parents both the

J
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center’'s philosophy on gender identity, and what you are

doing in the classroom to implement the chilosophy. 'Include
i; the communication the reason for what you are doing.
relevant training parents can attend, and ways the marents
can be imcluded in your curriculum and classroom activities.

Also, give parents a contact person in the center
they can call and talk to, if they have concerns about whar
is happening in the classroom around supporting gender
differences.

There 1s always a guestion of now to handie a
parent who disagrees with what ceccurs in the centeri Most
of this problem, 1 believe, can bz solved by communicating
very accurately to parents at the time they enroll their
child, the philosophy znd position of the center, and then
ke=ping lin=s of communication open throughout the year. 1
believe every program should c%early define their philosophy
on this issue - just as you would on discipline, curriculum,
meals and nap-times. FPFParents who do not agree with, vour
philosophy on any of these areas should be encouraged to
seek a program that fits their needs.

Biracial Children

IV. What Teachers Should Know

1). The number of biracial children in this
country continues to grow. All early childhood programs
(encept segregated ones) will need to krnow how to meet the

needs ot these children.

10




Z). By age four children are very curious (and
sometimes opinionated) about the physical differgsnces of
biracial children.

3). Many parents of biracial children arz confused
sbout their children’s identity, and about the best way to
support their child’'s self concept development. They are
oftsn very sensitive about the racial identity o7 their
chald, and are s=eking understanding and support from Tneir
child’s program.

4). Morez and more parents of biracial children are

raising their chiloren as a rich combination of both
parznts’ cultural, racial, and historical backorounecs — be
that black/white; Hispznic/white, hilaci/Hispanic, etc..

3). There is a growing acknowledgement that these
children are neither black or white, that genetically they
are a mixture, and that almost every American, to some
degree, is mixed genetically and culturally.

6). Riracial children have the same developmental
needs and identity needs as do all other children; and they
do not have more problems than non biracial children.
Riracial children are normal children with a specific
individual difference.

7). The historical - and sometimes current —
reasons against interracial marriage (and therefore biracial

children) are based on laws, prejudice, and fear - not on

fact or genetic reasoning.

ERIC 11
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8). Teachers must believe interracial families and
biracial children have the same rights as all other families
and children in their proaram, for the teachsrs to be
effective.

V. How to Support RBiracia. Children in the

1). Find out from the parents of vour biracial
children how their chilgd’s i1centity is supportes at home.
I the parent 15 either conmrused abour this i1ssus, or has
nevsr really addressed it, suggest they expiore the idea of
a biracial identity for their cnild (rather than blzck,
white, or 3ust a child). Frovide resource materizls - books
and articles - to nelp them; i+ there is an interracial
support gQroup in vouir community, suggest they join.

2). Aliow children to openly ask questions to
explore their curiosity about biracial children:

"How come your mother’'s white and your not?"

"What are you anyway, white or black?"

"Do you come from Africa?"

"Why is your skin brown and your hair blond?!

"Why are you black, but your shkin isn’t?"

Answer these questions from the perspective of the child's

parents, and the way we get our physical characteristics
from our parents. Use non-biracial children to illustrate
the point.

3). Do lots of classroom activities that involve

miiing and matching. Mix paints, food colors, dyes,

El{fc | 12
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crayons, colored plastic and colored tissue paper (put these

on-windows or zgainst lights). Mix colors and find crayons
L 4

that will match each child’'s skin color. Have all children

do self portraits that require filling in the correct skin

color.

4). Encourage the children to combare each other’'s

physical features. What is thz same? - 3 fingers, two arms,

ot
|

two eves, 1 nead, two feet, etc. What is different: Hair
color, eye color, hBeight, foot size, hair texture, skin
color, and clothnes. Allow cndldren to touch each other’'s
nair, compare heights by standing back to back., compare hand
size and skin color by placing their hands together.

&). Create art projects that show different kinds
of families: posters, books, murals, etc.. Include biraciail
families ( also Asian/Whitz, Native American/bliack,
Hispanic/White), with all sorts of other famiiies.

&6). Have your children create their family tree -
using photographs and drawings from home. These family
trees should go as far back in history as possible. and
should include national and linguistic backgrounds.

7). Have a family day where children invite their
parents, grand parents, and extended familv to the school.

8). Support drairztic play and fantasy play
situations where children might either imitate their
interracial parents, or just experiment with one white child

and black child "playing house." Intervene if a child says

13
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"You can’'t be his wife, because he’'s hlack:" or "You can’'t
be my daddy, because you’'re the wrong color."

?). Support the biracial child i¥ negative.
comments are made towards him. Explain Ehe biracial child’'s
physical appearance to other children by showing all
childr=zn get physical characteristics from both parsnts, and
naturxlly, the biracial child received thsse from his klack
and white parents.

10}, Frovide books, posters, dolls, =tc.. tnat

show mined childran. Don't break down curriculum materials

et

s a b

in

ack doll, white aeli,

into nesat ethniq categorie
Hispanic ¢oll and Asian doll, etc.. You fieed to convey the
idea physical combimnations ars valid.

i1). Many int=riacial children ars confused about
their identity. Help them talk about it; allow them to act
out their situation in fantasy and dramatic play activities:
talk to their parents.

V. How to Work with Parents

1). It is critical to talk to the biracial child’s
parent(s) about how the child’s identity is supported at
home, and how they want it supported at school. Initiate
this discussion when the child is enrolled; cantinue it at
subsequent teacher conferences.

2). Talk to other parents about the identity of

biracial children. Most parents need to be educated about
this new group. Farent meetings, newsletters, and bulletin

boards can all be used far this process. Because children

ERIC 14 '
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reflect the thinking anc behavior of their parents, it’'s
essential to impact parent attitudes.

3). Parents of children who continually harass a~
biracial child must be confronted. Tell the parent negative
behavior toward biracial children 1s no less acceptablie than
biting, hitting, and bad language.

4). Invite parents and other relatives of biracial
childr=n to visit the center, and openly talk to all the
children.

). Frovide support and ogiscussicon far pargnts of

i
pat

birzacial childrsn who atres ss=2king waye to dev

u]

oo th

L}

piracial identity of their child, or who are confused about
that igentity. Encoursge these parsnts to read matesrial on
the subject, talk to other interracial parenté, a.ad explore
the issue. Provide lists of support groups, resources for
books and materials, and names of other parents that coﬁld
provide insight and support.

Bandicaoped Children

VII. What Teachers Should Know

1. I+ the teaqhe? has a handicapped child in
their classroom. the teacher should have accurate
informaﬁiqn on the cause of the child’s handicap.

2). The teacher should know what the handicapped
child can do.

3). The teacher must know what equipment,

medicines, protection, etc., the child must have.

is5
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4). The teacher should know how to explain the
child’s handicap to young children, in an accurate,

e
objective, non-emotional, developmentally appropriate way.

9). The teacher must believe the handicapped child
can meet his full physical and mental potential, and has a
right to meet that potential within the classroom sstting.

b). Relisvant laws pertaining to the parent’'s and
child’'s rignts, and the schoel’s responsibilitiss.

7). How the parents of thn= nandicapped cihild
communicates the chnild’s handicap to cother children anco
carents.

8). Understand tnat non—handicapped children nave
fears about handicapped children.

Z). Young children believe a handicapped child has
a temporary condition, like an illness. They believe they
can "catch” the handicas. They might also believe the
handicapped child has the handicap as a punishmernt f3r bad
behavior.

10). Often a child’'s fear of a handicapped child
is voiced as rejection, "I hate Johnny."

VIII. How to Suoport Handicapped Children in the

Classroom

1). Find out when a child can do a task on his
own, when he needs help, and when he will accept help from
other children. 0Other children carn learn to ask the
handicapped child, "Do you want help now?", if they are not

sure.

16
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2). Help handicapped children to participate in
games - don't allow them to be excluded. .
l 3). Encourage all children to talk about
handicéps.

4. Provide accurate, developmentally appropriate
knowledge to all the children about the child’'s handicap.

). Use books that include handicapped adults and
children. Ask your children, "Do you know someone liks the
little boy in the story?"

&). Provide wheel chairs, crutches, zides, etc.,
for non handicapged children to use. Have sach child
experience trying to use a wheel chair: go up stairs,
negotiate a bathroom: get into the schoel van. Then
eancourage thé children to talk about the difficuities of
getting around in a wheel chair.

7). Use dolls with various physical handicaps. and
use them to trigger discussions.

8). Blindfold children one by one so they_can
experience what it is like to be blind.

9). Teach songs, children’s first names, and other
familiar labels, in sign language. Several good books are
available.

10). Talk about what handicapped people can do.

"Can a handicapped person be a mother? A father?"

“"Can a handicapped person be a teacher? A

writer?®

17
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"An artist? A politician? A factory worker? A
typist?" etc. Use books to trigger the discussion.

11). Invite hanaicapped people to visit the
classroom and talk to your students.

12). Visit a place that emplioys handicapped
workers.

13). Take some field trips to places that have
made adaptations for nandicap people: ramps, slevaters with
braille numbers; nature trails with brailile titles, parking
lots with handicap -ones.

14). Help handicap childran find worde to answer

uzstions from other children, including that they don‘t
want tc answer certain questicns.

IX. Working with Farents

1). Find out from the parents of a handicapped
children how they explain the handicap to other children.

2). Find out from the parent exactly what the
handicapped child can do.’

3). Provide the parents with information about
support groupr_ materials, etc..

4). Ask the parent if there are adjustments that
can be made in the school and classroom for her child.

9). Frovide information to the other parents about
the handicapped child, about how the classroom will support

that child, and about the school’'s position on supporting

handicapped children and their families.
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; t &). Frovide information to other parents about how ‘
to respond accurately to their child’s, question about the
handicapped child.

Supporting Racial Differences and Similarities

X. What the Teacher Should. Know and Eelieve

i}). Figuring out who I am, how I feel about me, my
family, and you, is a central task occupying the mind of 3

: to & year olds. This pfocess continues throughout the

4% A

child’s schoecl vesrs.

!
et

Y. Children of all ethnic and racial backgrounds
: share many impotriant physical and non physical
characteristics. They have more similarities than
differences.

). Race is not a scientifically accurate way of
categorizing peopie. Rather it is a cultural, historic, and
social means of viewing people with certain physical
characteristics.

4).All children need help developing positive
teelings about their physical characteristics, and about
beiﬁg like some children, and different from others.

3). Children of age 3 - 5, are very aware Df.
physical differences, and naturally wonder where they fit in
to these differences and similarities.

6). This age c¢hild does notice skin color, hair

texture, eye shape and other physical characteristics. 1In

fact, because this age child’'s observations are largely

. 2
)
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dictated by salient features, these characteristics are very
noticeable to them. | .

7). Children are very curious about how they got
their individual differences. They develop strange theories
to explain these differences.

8). Children do not know that physicai
characteristice are constant. They ask gquestions. like,

"Will Jimmy get darker?"

"if I sat Japanese foocd, will my eyes change -
will they bes like Kintaroc g¥®

?). hNames adulis usz to define2 racial and =innic
categories confuse children:

"Teacher, Maia’'s not ‘black, she’'s brown."

(Again - remember this age child is interested in
salient physical characteristics: cdlcr, shape, size; not in
abstract labels. To a child a label should accurately
describe the object).

10). A teacher must seriously believe eacp child
in the classroom is an individual, with individual
charactEﬁistics, and is capable of reaching nis/her full,
individual potential

XI. How _to Support Racial/Ethnic Differences in

the Classroom

1). Frovide an open, supportive environment where
children can ask questions and receive accurate answers.
Explain individual ethnic and racial differences using these

perspectives:

20
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a). the child’'s parents and grandparents

b). the national heritage of relatives: N. Egrope,
Afrzéa, Mexico, West Indian, etc.

€). stress that all individual differences are
beautifuil.

). Frovide a wealth of multicultural materials
and activities in the classroom: books, dolls, posters,
photos, music, dance, art, artifacts, visitors and fizld
trips.

3). Develop a book around the physical
characterictics of esch child and stafs person in the
classroom. Use color photos. Ask each child to describe
himself — and write that information in the book. Have each
child make a self-portrait for the booi:.

4) . Encourage children to mix painte and use

crayons that accurately match their skin color.

<) . Have each child lie down in a sheet of butcher

paper, trace around the child, then have the child fill in
the outline.

6). Read books to’ the children about a variety of
people that have physical differences. Use books with
illustrations. Talk about the richness, variety, and beauty
of individual differences to the children.

7). Make a bulletin board - with photos and
pictures —~ of each child and her family.

8). Set limits on non acceptable behavior toward a

child who is different; intervene immediately when a problem




arises; address these problems the same way you would
address any other problems that occur in the classroom. Do
not allow any negative behavior based on individual
differsnces. For examcle, don’'t accept, "I didn’'t want to

play with Johnny because he’s black.vs

?}. When children are having problems with other
children, make sure the real rs=ason for the conflict is
Addressed. Don’t allow race to beceme an issus when it
really i=n‘t. l~'She-:' stole my truck," '"che ate my bread,"
"zhe pulled my hair,”" are all specific issues that have
nething to do with race - so don’'t let race come into the
classroom.

10) . Support any child who is the targ=t of
discrimination. Let them know they are okay., =2nd that some
people have trouble with differences.

11). Encourage positive feelings about black and
brown colors, people, and. families. Use Faul Robeson’s "My
Curly Headed Baby," "Oscar Brown’'s, Little Brown BaBy," etc.

12). Read books to the children about a vast
variety of backgrounds - from all over the world. Also read
about different families. Don’'t just expose vyour children
to books that represent children in your classroom.

1%). Create a poster, "EHzautiful Children and
Grown-up= Come in All Colors."

14). Discuss physical characteristice your children
have that are the same: heads, hands. fingers, eyes, hair,

ears, mouth, legs. feet, teeth, etc.
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XI1I. Working with Farents

1). When parents enroll their children in your
program, cliearly articu;;te to them y;hr policy on
supporting ethnic differences, and your policy of not
permitting derogatory remarks by children in your program.

2). Acek parents of children with different
racial and etnnic backgrounds if tney could come to the
classroom to talk to the chnildren and share their culturs,
1 anguage, music, art, or stories {oral or written).

3). Ask parents of children with oifferent
racizl and ethnic backgrounds how they transfer their
culture and racial values to their children. Ask them if
they would like to provide some of these activities to
children in the program.

4}). Ask parents of children with different
racial and ethnic backgrounds what they advise their
children when other children use discriminatory words
towards them.

S). Call parents of children who seem unable to
respect differences in children in your classroom. If the
negative behavior continues, resolve it as you would other
continual unacceptable behavior: biting, disruption, etc.

5) Don’t allow children of different racial
and ethnic backgrounds to get away with behavior that's
unacceptable from other children. Do not let them use

negative words or remarks towards non—-minority children.
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