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FOREWORD -

This manual is designed to assist superintendents,
administrators, principals, teachers, and
counsellors in implementing the Integrated
Occupational Program in Grades 8-12.  The
information in this manual should be used in
conjunction with the specific information provided
in the curriculum guides and Teacher Resource
Manuals for each subject area. This js an interim
edition that will be revised according to responses
from the ficld (see questionnaire at the end of this

Q manual ),

. Careful planning and an understanding of the intent,
structure, expectations, goals and objectives of the
Integrated Occupational Program are essential for
successful implementation of this program. The
program is designed to be enriched through
participation and support of the community members

business, industry and local agencies and
organizations.
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OVERVIEW

Why Have An Integrated Occupational Program?

PHILOSOPHY

The need to develop programs for student with exceptional needs rests on a fundamental
belief about children, as expressed in the government’s Secondary Education in
Alberta: Policy Statement, June 1985, "A respect for the unique nature and worth
of each individual" (p. 7).

The Integrated Occupational Program also rests on a number of further beliefs and
assumptions about the way children learn, the overall potential of these children, and
their learning needs in relation to socjetal demands. These beliefs and assumptions
have a tremendous impact on program goals, design and implementation,

There is no fixed pattern, nor is there any predictability to children’s learning,
given a novel intervention such as an integrated curriculum. Each child’s pattern,
style and pace is unique, reflecting past learning experiences and how these "mesh"
with those provided by the Integrated Occupational Program. Though scen as
"exceptional” in their learning needs, these children nonctheless fall within the
“normal” range of learning potential. Every effort must be made to offer cxperiences
which provide equitable opportunities to participate in all aspects of life.

Inherent in the Integrated Occupational Program is an overriding commitment to

preparc these students for meaningful participation in our democratic society. (p.
1, Policy Statement).

MANDATE/RATIONALE
In recognition that the needs of both the individual and socicty may best be served
through the provision of school experiences tailored to meet student needs and
abilities, the Policy Statemen: directs that a program be developed for students
who continue to experience difficulty in learning. This program, beginning in Grade
8, will be known as the Integrate Occupational Program and will be articulated with a
similar program in the senijor high school.
The Policy Statement further directs that:
"The Certificate of Achievement will be awarded to those students who, because of
their abilities and nceds, have taken the Integrated Occupational Program. The
Certificate will recognize their achievements in that program." (p. 23)
PURPOSE OF THE INTEGRATED OCCUPATIONAL PROGRAM
The Integrated Occupational Program is designed to enable students to:
1. become responsible members of society
2. develop entry-level vocatjonal abilities

3. reccognize the need for lifelong learning

gy,




OBJECTIVES

The Integrated Occupational Program (I.O.P.) is designed to meet the needs of students

who have experienced prolonged difficulty with the regular clementary and secondary
school programs,

At junior high: emphasis is placed on providing students opportunities to acquire,
consolidate, and expand upon concepts, skills, and attitudes
necessary for successful crossover to regular programs

OR
to progress in the 1.O.P. at the senior high school level.

At scnior high: 1.0.P. offers students opportunitics to acquire, consolidate, and

cxpand upon concepts, skills, and attitudes necessary for

responsiblc citizenship, lifelong learning, and successful
transition to the workplace

OR
to provide successful transition to regular scnior high programs.

GOALS

The goals of 1.O.P. are in keeping with "The Goals of Basic Education in Alberta".
Education should help students recognize, make and act on good choices. Within this
broad aim, the goals of secondary schools are to assist students to:

develop the ability to think conceptually, critically and creatively; to acquire

and apply problem-solving skills; to apply principles of logic; and to use
different modes of inquiry

master cffective language and communication skills, including the abiliy to use
communications technology

acquire basic knowledge, skills, and positive attitudes needed to become
responsible citizens and contributing members of socicty

learn about the interdependent nature of the world, through a study of history,
gcography, and political and economic systems

become aware of the expectations, and be prepared for the opporiunijties of the
workplace - expectations that will be faced as employees or cmployers;
expectations that will be faced as entreprencurs or volunteers

assume increasing responsibility for independent and continuous learning, and
develop positive attitudes toward learning while in school, in preparation for
self-directed, lifclong educational cxperiences

learn about themselves and develop positive, realistic sclf-images

develop constructive relationships with others based on respect, trust,
cooperation, consideration and caring as onc aspect of moral and ethical beh

aviour

develop cultural and recreational interests and realize personal aspirations.




Within these broad goals, the specific goals of 1.O.P. are to help students to:

1. encourage development of essential concepts, skills aud attitudes in preparation
for their roles in the home, cormunity and the workplace

2. foster success and achicvement in their learning experiences, thereby enhancing
their self-estecem

3. foster an attitude for lifelong learning and develop skills in accessing lifclong
learning opportunities.

Who Is The Integrated Occupatiornal Program Designed For?
TARGET POPULATION

The number of students who experience learning difficulty with the regular school
program varies across the different school jurisdictions in the province. Schools
should adopt policies and precedures to identify Integrated Occupational Program
candidates before the end of their seventh year in school. The following criteria
have been established which, taker ogether, determine student cligibility for the
Integrated Occupational Program.

1. Age and/or Years Spent in the Program - Students must be 12 years, 6 months of age
or older as of September 30. Many students will be older since they may have
experienced one or more years of failurc in the regular program.

[

Achicevement - Candidates for the Integrated Occupational.Program often demonstrate

a significant lag in one or more of thejr academic courses (language arts, math,

science, social studics) and thus lack the prercquisite skills for successfu!
entry into high school.

1. Relaled Factors - While Integrated Occupational Program students typically fall
into the intelligence band of 75-95, 1Q should not be the sole factor for
determining cligibility. Rather, it is one factor which should be considered
together with such related factors as behaviour, motivation, emotional make-up,
work habits, attendance, and persistence.

o
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Students not among the 1.O.P. target Lopulation are:

- those whose deficiencies require special needs programs -- Educable Mentally ‘
Handicapped, Trainable Mentally Handicapped (as noted below)

- those whose nceds for remediation can be addressed through the eclective
components of regular courses or through remedial classes

- those whose sole criteria for entry is excessively disruptive behaviour. These
students should be directed to more suitable special needs programs.

PROGRAM OPTIONS

The following chart indicates the program options for students:

Secondary
Students
SPECIAL | | SPECIAL -
NEEDS " " NEEDS
* E.M.H. g‘gg&;‘:’fm : REGULAR : ENRICH-
T.M.H. TONAL | PROGRAMS | MENT
D.H. PROGRAM | !
B-D- l I
Fm e )]
BD/Ph.I. BD/Ph.I. : BD/Ph.I, : 8D/Ph.1.
y y
CERTIFICATE GENERAS "?L% ;:/[‘)XANCED PROVINCIAL
OF RECOGNITION
ACHIEVEMENT (100 ¢r)
(80 ¢r)

Note:* EMH - Educable Mentally Handicapped
TMH - Trainable Mentally Handicapped
DH - Dependent Handicapped
BD -  Behaviour Disordered
Ph.lI- Physically Impaired




RELATIONSHIP

By law, schools MUST provide s
Integrated Occupational Pro

local jurisdictions

students and, if so,
may also be 1.O.P.
Occupational Program is NOT designed to rep

While parts of the 1.O.P. ma
Integrated Occupational Pro

OF 1.0.P. AND SPECIAL EDUCATION

pecial education to those students who require it. The
gram, on the other hand, is a PROGRAM OF CHOICE...i.e.,
decide whether 1.O.P. is the best way of meeting the needs of
may CHOOSE to offer it. While some special education students
students (as illustrated in the diagram below), the Integrated
lace special education.

y fit the needs of SOME special needs students, the
gram should not be used to replace special education.

' ! SPECIAL
SPECIAL | !
! ! NEEDS
NEEDS ' :.
]
O 1 E! | op ! REGULAR PROGRAM
HoMowMe ENRICHMENT
H Hi :
------------------------ Prececcccccerersccccccscrccccrcrarerdecrcrrccncranas
BO/Ph.I E 80/Ph.I. ' 8D/Ph.I. 8D/Ph.]
MUST i [MAY I MUST MUST
PROVIDE ' CHOOSE ! PROVIDE PROVIDE
i | tooffer :
' :
' '
! ;
* POTENTIAL ‘ ) ) )
OVERLAP: While some special education students (i.e., learning disabled,
physically impaired, upper E.M.H.), may also be l.p.P. students,
the 1.O.P.is NOT designed to replace Special Education.
Note:* EMH . Educable Mentally Handicapped
TMH - Trainable Mentally Handicapped
DR -  Dependent Handicapped
BD -  Behaviour Disordered

Phl-

Physically Impaired
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What Is An Integrated Occupational Program?
SYNOPSIS

The L.O.P. is a five year program that begins in Grade 8 and continues through the
twelfth year of schooling. The program is being developed for students who continue
to experience difficulty in learning. The focus of the academic courses is on
development of skills necessary for everyday living at home, in the community and on
the job. While hasic skill development in the academic courses is directed to
improving students’ skills in communication, computation, and social relationships,
the occupational courses piovide opportunities for students to apply these skills.

The recommended teacher-student ratio for LO.P. classes is 1-20 in core courses and

1-15 in practical arts/occupational courses. These smaller class sizes enable more
individualized student attention.

The 1.O.P. courses, and in particular the occupational courses, a!l have a community
partnership component. To provide enrichment to the curriculum, parents, private
citizens, and business, industry and community volunteers may come into the school,
and/or students may go out into the community and/or businecs world to apply learned
skills "in real-life situations”. As students see the relevance of their learning,
they may become more interested in learning and in acquiring needed skills. Community
partnership opportunities also provide opportunities to enhance students’ social

skills and self-esteem while providing occupational preparation for entry into the
world of work.

INTEGRATION

The name "Integrated Occupational Program" has been chosen with care. Integration
occurs in a number of ways:

1. There is practical curriculum integration -- that is, abstract concepts presented

in core subjects are reinforced through concrete application in other subject
areas.

For example,
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Angle concepts, retationships and measurement are developed in mathematics and related to their
applications in other areas Subject areas acress the curriculum will maintain aqd reinforce specific
concepts and skills related to angles while they are being used within their discipline.




Social skills are integrated into each and every LLO.P. course. Research clearly
indicates that typical LO.P. students have experienced frustration and failure in
the regular school program and consequently may have low self-esteem and display
poor social skills. The LO.P. curriculum breaks down units of instruction into
manageable portions that assist students to experience success and thus feel good
about themselves. As this occurs, the opportunity to build positive social skills
is addressed.

Integration of students into the school environment is encouraged at the local
level. 1.O.P. students should be members of school teams, participants in sports
functions, members of the student council, etc. Wherever possible, 1.0.P.
students are encouraged to enrol in regular classes - i.e.,, physical education,
CALM, art, music, drama.

The Integrated Occupational Program promotes integration with the community.
Community partnerships are an essential aspect of every occupational course. As
students get "on the job experience”, learning becomes relevant and meaningful.

Integration of teachers/administrators at the local school level. Fundamental
to the success of 1.O.P. is the need for the local school to provide teachers and
administrators with the necessary planning time to ensure that integration
occurs, All LO.P. curricular documents are arranged in a four-column format, oae
column of which provides specific suggestions for integration across subject
areas. Planning and organization time is vital at the local level, however, to
ensure this integration becomes a reality.
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OCCUPATIONAL COMPONENT

The occupational component of the Integrated Occupational Program provides
opportunities for students to experience practical learning experiences within the
school, home, and the community in the context of occupational clusters. The
occupational courses focus first and foremost on the needs of students and seek to
build on their strengths rather than on their weaknesses. These courses are designed
to help students construct their own bridges as they make the trfansition from school
to the workplace.

Three key concepts about the occupational courses emerge from the above:

1. Students need to develop generic skills* that will enable them to make educated
decisions concerning the roles they wish to piay in the workplace and in the
community.

2. Students need to develop work skills that will enable them to gain at least
entry-level empleyment in one or more occupational clusters.

w

“he development of both generic skills and work skills can best be achieved
through courses of study that integrate:

(a) the learning of essential knowledge, skills and attitudes across the
curriculum; and

(b) the school and the community as partners in the educational process.

In addition, occupational courses are designed to enable each student to exnarience
success through learning  to develop a positive self-concept; to develop saleable

and life-skills; and to make the transition from student, to work, to contributing
member of socicty.,

Each of the occupational courses in the Integrated Occupational Program is designed tc
enable students to develop essential knowledge, skills and attitudes in the context of
one or more occupational clusters.

The Grades 8 and 9 practical arts courses are designed to provide students with an
AWARENESS of the eight occupational clusters addressed in the senior high occupational
component.

In Grade 10 students EXPLORE potential career opportunities within the eight

occupational clusters. Grade 11 students narrow their career focus and will select an
ORIENTATION in two or more related occupational courses. Grade 12 enables students to
narrow their career focus even further, and to develop skills in PREPARATION for their
transition to either the world of work or to another cducational/training institution.

Generic Skills are those behaviours that are actively wused in work performance,
are transferable from one job or occupation to snother, and which are needed for
promotion, continuing education, or lifelong  learning. (Employment and Immigration
Canada, 1979.) Examples include: Interpersonal and Job Search Skills

Orgsnizgational and Reasoning skills

Communication and Literacy Skills

ERIC
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The model below shows the sequence of occupational skill developmen. and the

anticipated outcomes for students who complete the program and
Achievement,
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BENEFITS OF 1.0.P.

The structure of LO.P. provides the following benefits:

All learnings in core subjects begin at the concrete level. Instruction in any
skill begins with reference to real-life application(s). These learnings are
deliberately reinforced and applied in the practical arts/occupational courses
(c.8., "measurement” is taught in mathematics and applied in the occupational
courses). It is often this deliberate reinforcement in a practical area that
enables students to understand the need for academic knowledge as it applies to
job success.

Both the junior and senior high core courses (language arts, mathematics, science,
social studies) reflect the content of regular courses but within a functional,
life skills and applied vocational context.

This program is designed to allow flexibility for students tc access both
complementary courses and occupational courses. The amount of time for
occupational courses increases at the senior high level.

The 1.O.P. encourages student integration into regular courses where appropriate
(health, physica! education and complementary courses ia junior high; career and
life management and complementary courses in senior high). Teachers are
encouraged to use special strategies for accommoriating students’ needs as
necessary.

Content emphasis in each course is on basic skills es_:ntial to becoming
responsible members of society.

The community partnership component ensures that the special needs of the 1.O.P.
students are addressed in practical, real-1ifa icarning situations. It provides
practical experience with role models, mentors, community endeavours and the
business world. Such experiences not only increase the students’ motivation aad
achievement and enhance their self-image, but also provide opportunities to:

- acquire employability skills while attending school

- increase career awareness

- explore occupational choices

- develop an understanding of the employer/employee relationship
- assist in the transition from school to the workplace.

The resources suggested are at a level of reading and interest suitable for LO.P.
students.

The program of fers multiple entry and exit points to accommodate the needs of
individual students. As soon as students indicate a readiness for success one or
more subjects in the regular program, such exit is encouraged.

There is an emphasis on effective teaching strategies and alternate learning
strategies.

10 i3




All LO.P. courses are field validated subsequent to development to ensure they

arc appropriate for students.

’ . Students earn a Certificate of Achievement upon successful completion of the
senior high 1.O.P.
By taking one additional yiar of high school (i.c. 4 year high school program)

some students who and obtain the appropriate credits may aiso gain a General High
. School Diploma.

CERTIFICATE OF ACHIEVEMENT

A provincially issued Certificate of Achievement will be awarded to students who
complete a minimum of 80 credits in the specified core and complementary courses of
the Integrated Occupational Program:

Core Courses 27 credits (minimum)
Occupational Courses 40 credits (minimum)
Unspecified Courses 13 credits

80 credits

&0
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How To Implement The Integrated Occupational Program

STUDENT SELECTION PROCESS

The following guidelines may assist local schools in implementing the student
sciection process:

I.

LO.P. candidates are initially recommended by local school administrators,
teachers, parents, or students themselves.

Written profiles based on the "L.O.P. Student Eligibility Criteria" are completed
(see page 3).

A locally convened committee (i.., principal, guidance counsellor, teacher)
reviews each candidate’s profile and supporting documentation, and recommends a
candidate’s admittance to the L.O.P. where there is a documented fit between the
candidate’s profile and the selection criteria, and where it is in the student’s
best interests to do so.

Each candidate’s profile and documentation togcther with the selectionn committec’s
recommendation are communicated to the parent(s)/guardian(s) and student. The
communication will be of sufficient depth and breadth to enable the
parent/guardian to provide informed written consent for the candidate’s enrolment
in the LO.P. The parent(s)/guardian(s) (or student if 16 years or older) will
be the final arbitrator of whether the candidate will be initially enrolled in

1.0.P. or maintain enrolment in 1.O.P..

The student profile should be maintained and reviewed on an ongoing basis. Upon
completion of the junior high LO.P. compcnent, students and their
parent(s)/guardian(s) will be presented with sufficient information upon which to
base a determination of whether it is in each student’s best interests to cross
over to other more suitable programs or to remain in the LO.P. at the scnior high
school level. Data should include:

results of recently administered standardized tests (particularly in the
areas of language arts and mathematics);

the student’s accumulated record to date (including teacher-generated
affective-domain evaluations);

examples of the student’s work.

To permit continuity in L.O.P. delivery, sending schools should make available to
receiving schools a copy of cach student’s ongoing 1.O.P. record. Principals of
sending junior high schools should recommend to receiving high schools the best
student program placement.

12
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EXIT POINTS FROM 1.0O.P.

If the instructicn provided by the I.O.P. curriculum is truly successful, it may be
that, after spending a year or two in the program, certain students have developed
suf{icient skills to enable them to transfer to regular school programs.

Program exit points are discussed in the junior and senior high sections of this
handbook.

FUNDING

Alberta Education supports the 1.O.P. through the provision of funds in addition to
the School Foundation Program Fund. In 1988-89. Alberta Education will provide a per
pupil grant of $750.00 for each student enrolled in an approved 1.O.P. to a maximum
total figurc of 5% of the resident student population in each grade within the
jurisdiction. For example, where there are 800 Grade 8 students in the jurisdiction,
the maximum LO.P. enrolment in Grade § eligible for grants would be 40 students,

To qualify for funding, ju: isdictions must offer or make available a five-year
Integrated Occupational Program. Agreements between jurisdictions are possible at the
local level (i.e., the junior high portion of the program may be offered within onc
jurisdiction, the senior high in another).

While it is possible that a given jurisdiction may have more than 5% of the tota’
student population falling within the criteria set for 1.O.P., by capping the funding
at 5%, local jurisdiction will have no financial incentive to retain students in
LO.P. Stated another way, if schools have 6% of their population in I.O.P. but are
funded to a maximum of 5%, there will be every incentive to help the most able
students make the "transition" to regular programs.

GRADE FUNDING CRITERIA

8 $750.00 Student must be enrolled in a full
9 750.00 Integrated Occupational Program
10 750.00 Student may be enrolled in a full

11 750.00 Integrated Occupational Program
12 750.00 or a minimum of 40 credits in

the occupationai area (one complecte
occupational sequence 16-26-36).

Specific funding enquiries may be directed to the Finance and Administrative Division
of Alberta Education as funding formulac may change ecach budget year.




PROPOSED DEVELOPMENT PLAN

LO.P. is currently scheduled for development and implementation in September of the
ycars depicted below:

Grade 8, 9 Grade 10 Grade 11 Grade 12
Ficld Test 1987 1988 1989 1990
Revision of 1988 1989 1990 1991
Field Test
Documents
Provincial 1989 1950 1991 1992

Implementation

INFORMATIONAL VIDEO

A thirty-minute informational video entitled "Opening New Doors" is available from the
ACCESS Network Media Resource Centre, Alberta educators may call 256-1100 in Calgary. The
toll-frec number for educators outside of Calgary is 1-800-352-8293.

This production is targsted to parents/guardians of potential Integrated Occupational
Program students and is designed to provide them with a basic understanding of the

Integrated Occupational Program and enable them to make an informed program placement
decision.

INSERVICE

Implementation of a new program requires knowledge about the intended operation of that
program. Alberta Education is assisting with the inservice of LO.P. in a number of ways:

L.O.P. presentations have been given, by request, at
- major conventions and conferences across the province
- zonal mectings of school jurisdictions

Informational documents have been prepared and circulated to interested jurisdictions

- the Integrated Occupational Program Information Manual for Administrators,
Counscllors, and Teachers provides an overview of the development and implementation
process of 1.O.P.

- ficld test curriculum documents are circulated to any jurisdiction upon written
rcquest of the superintendent

the ACCESS video "Opening New Doors" informs parents and the community about the
Integrated Occupational Program

ficld test L.O.P, schools are included in a full day orientation session and are given
implementation assistance via field visits during the validation period '

()
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it is anticipated that as L.O.P. becomes available for provincial implementation, the
Curriculum Support Branch of Alberta Education will inservice Regional Office
representatives who, in turn, will be responsible for developing a strategic plan to
inservice one or two curriculum leaders within each jurisdiction te be the key resource
people for 1.O.P.

The regional office representatives for the Integrated Occupational Program are:

Zone I: Grande Prairie - Hugh Sanders
538-5130

Zone 2/3: Edmonton - Merle Ursuliak
427-2952

Zone 4: Red Deer - Ron Babiuk
340-5262

Zone 5: Calgary - Reg Bottrill
297-6353

Zone 6: Lethbridge - (contact to be

381-5243 determined)




JUNIOR HIGH INTEGRATED OCCUPATIONAL PROGRAN

PROGRAM DESIGN

Students should be cncouraged to enrol in the Integrated Occupational Program in Grade
8 in order to avail themselves fully of the program’s potential benefits.

The junior high school core requirements consist of language arts, mathematizs,
science, and social studics. These courses reflect the content of regular junior high
school courses, but within a functional, life skills, and applied vocational context.

In addition, students at the junior high level are expected to take a minimum of 225
hours of instruction in the practical arts, Three areas of instruction have been
developed in the practical arts: business education, perscnal and public services,
and technical occupational. Students are encouraged to take courses in cach area in
order to acquirce the base of awarcness nccessary to make more definitive choices at

the senior high level of the occupational cluster that best matches their interesis
and aptitudes.

In addition, students are encouraged to enrol in regular complementary course that
match their interests and needs (c.g., art, drama, music, religious studics).

CORE

COMPLEMENTARY

1.0.P. Courses ln:
Language Arts
Mathematics
Science
Social Studics
Regular Courses In:
Health and Personal
Life Skills
Physical Education

PRACTICAL ARTS

I1.O.P. Practical Arts courses
(maximum 40% time allocation):
Business Education
Personal and Public Services
Technical Occupational

Regular Complementary (studeat cholces):

Practlcal Arts
Agriculture
Computer Literacy
Home Economics®
Industrial Education®
Typewriting®
Floe aud Performling Arts
Art
Drama
Music (General)
Music (Choral)
Music (Instrumental)
Second Languages
French
German
. Ukrainian
Religlous or Ethleal Studles
Religious Studics
. Ethics
Other

Locally Authorized Courses®®

¢ Since students will be enrolled in LO.P. Practical Arts courses they would not

likely choose Home Economics, Industrial Arts or Typewriting as options becausc of
similar course content.

** Based on provincial course specifications.




The Junior-Senior High Schsol Handbo..: specifies a minimum of €50 hours of

instruction at cach grade Lf junior high school. The hours of instruction in cach
corc subject of the Integrated Occupational Program parallel those of regular
programs. Diagramaticaly the 1.O.P. program could be depicted as:

CORE AND COMPLEMENTARY SUBJECTS
JUNIOR HIGH SCHOOL PROGRAMS

Mathematics Social Studies
100 Hours ) 100 Hour:

Science
100 Houys

Language Arts
150 Hours

Physical Education

75 Hours
e Health & “ersonal Life Skills
\ e,
\ —_— ' 50 Hours
Cove Flex \ Q
75 Hours ; / \%
Core Flex Time COMPLEMENTARY
may be usqu 325 HOURS = Complementary Flex
provide additional Z. [h S 25 Hours
_instructional time ' 4\\\\ (L
inacoreorina ) i1
practical arts Complementary
course. Flex Time provide,
\. I — / for individual
student choice of a
Practical Arts complementary
75 Hours course from the
re_ular program,

Practical Arts: -
225 Hours (minimum)
t0 380 Hours (maximum)
(40% of 950 Hours)
instruction would cover:

® Business Education
® Personal and Public Services
® Technical Cecupational

The .practical arts curricula includes i variety of occupational topics designed to
provide students with an awareness of the cight occupational clusters addressed at the
senior high school level,




COURSE CODES FOR JUNIOR HIGH 1.0.P. COURSES |

|
Grade § Grade 9 ‘

Course Code Course Name Course Code Course Name

8103 Language Arts 9103 Language Arts

8111 Mathematics 9111 Mathematics

8141 Science 9141 Scicence -

8151 Social Stud®zs 9151 Social Studics B

8611 Business Fducation 9611 Business Education

8621 Personal and Public Services 9621 Personal and Public Services

8601 Technical /Occupational 9601 Technical/Cccupational
RESOURCES

The following junior high I.O.P. interim resources will be revised during the 1988-89
term, and will be available to all jurisdictions by September 1989:

Language Arts:
8/9  Curriculum Guide

8 Teacher Resource Manual
9 Teacher Resource Manual
Mathematics: -
8/9  Curriculum Guide
8 Teacher Resource Manual
9 Teacher Resource Manual
Science:
8/9 Curriculum Guide
8 Teacher Resource Manual
9 Teacher Resource Manual

Social Studies:
8 Curriculum Guide
9 Curriculum Guide

Practical Arts:
Business Education:
8/9  Curriculum Guide
Personal and Public Services:
8/9  Curriculum Guide
Technical Occupational:
8/9  Curriculum Guide

EXIT POINTS

After completion of two years of L.O.P. at the junior high level, some students may be
able to transfer to 13- or 14-level senijor high courses leading to 2 General High
School Diploma.




SENIOR HIGH INTEGRATED OCCUPATIONAL PROGRAM

PROGRAM DESIGN

Successful completion of the Grades 10, 11 and 12 LO.P. program (80 credits) will
result in a Certificate of Achievement. The courses required for a Certificate of

Achievement are outlined in the following chart:

-

iINTEGRATED OCCUPATIONAL PROGRAM PLAN
SENIOR HIGH

CERTIFICATE OF ACHIEVEMENT (80 credits)

| .
Grade 1) Grade 11 Grade 12

English 16 (3) English 26 (3) English 36 (3)
Mathematics 16 (3)

Science 16 (3)
Social Studies 16 (3) Social Studies 26 (3)

......................................................

16-Level Occupational  26-Leve! Occupational 36-Leve! Occupational

Courses (3, 5) Courses (10) Courses (10)
TOTAL (10) TOTAL (20) TOTAL(10)
Physical Education 10 (3) CALM 20 (3)
Unspecified Credits (13)
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CORE COURSES

The senior high school LO.P. core requirements of English, social studics,

mathematics, and science may be met through the L.O.P. *16" series of courses. These
courses are for those students who continue to experience difficulty in lcarning.

Integration of I1.0.P. students is possible in courses such as career and life

management and physical education. Core courses may be scheduled throughout the three
high school years rather than being concentrated in any given year (e.g., CALM 20 is
normally taken during Grade 11; however, because it provides reinforcement of many of
the concepts taken in Social Studies 26, 1.O.P. students are be advised to take it in

Grade 12). All learnings in core subjects begin at the concrete level with reference
io real-iife appiications. All learnings in core subjects are deliberately reinforced

and applied in occupational courses. It is often this deliberate reinforcement that

enables students to understand the need and relevance of basic computational,

communication and social skills as appli=d to job success.

COMPLEMENTARY COURSES

The complementary component of the senior high 1.O.P. consists of occupational courses
taken in each high school year with the option of taking regular complementary courses
according to a student’s interests and needs (e.g., personal development, fine arts,

home economics, industrial education, business education, etc.). A minimum of 40

credits of the required 80 credits would be spent in occupational courses selected

from eight occupational clusters. Each of the occupational courses in the Integrated
Occupational Program is designed to enable students to devclop essential knowledge,
skills, and attitudes in the context of one or more occupational clusters:

Agribusiness

Business and Office Procedures
Construction and Fabrication
Creative Arts

Natural Resources

Personal and Public Services
Tourism and Hospitality
Transportation

PRNAUVHEWLD

In Grades 8 and 9, 1.O.P. students are provided with an AWARENESS of the eight

occupational zreas addressed in the occupational component of the program, through
their participation in an assortment of practical arts learning experiences. In Grade
10, students will EXPLORE potential career opportunities. Grade 11 students will

narrow their career focus and will select courses that will provide an ORIENTATION.
Grade 12 enables students to concentrate on the PREPARATION of skills to assist them
to make the transition to the world of work to another educational/training

instituiion or to industrial/business "on-the-job" training. This approach provides

an excellent opportunity for students to find out first-hand about occupational

clusters in Grade 10 and acquire hands-on experience in specific occupational areas in
Grades 11 and 12.




1OP: OCCUPATIONAL COMPONENT OVERVIEW

Grade Grade 10 Grade 11 Grade 12
Developmental Concrpt €2ploration Ocentation Preparation
- Primary Experiential Objective Toexplore, reason, eapenment, To explore, experiment and Topracine and develop entry level
and dricover skills related 1o practise skills related to une or skills in one or more cccupaticnal
families of occupstions. more occupational areas areas
- Suggested Instructional
Onentation
(2) Schoot ) 70% 60%
) Community Partnerstip * 20% 30% 0%
Credits per module (3+S credits) 754125 hours {10 credits) 250 hours {10 credits) 250 howrs
Minimum Requirement 4x 3-credit courses 2 course sequences 1 course sequence
2x S~credit courses
Evalvation Attitude, Apt.tude Achievement, Attitude Attitude, Achievement,
Competency
AGRIBUSINESS
1. Agricultural Production 1. Exploration of terms, ook 1. Onentation to further land 1. Preparation for entry level
and techniques related to Jarxt usage and animal production, jobs. Further development of
2 soil products landsoil products. an
inareased emphays 00 anmal
Production.

2. Agncultural Mechanics 2. Exploration of terms, took 2. Crientation 10 arc welding, 2. Preparation for employment
and techniQues of basic bluepnnt reading, small andskill development in basic
carpentry, metal work, engine maintensnce, concrete work, electnaty,
weiding and rope work painting. forge work and soldering

- 3. Explcrauon of terms, 100k 3. Orientation 1o skift 3. freparation tor employment
3. Horticultural Services and techniques of lawn and development in horticulture n gfeenhouse care, gardening
Qarden care and besic floricutture, and floncotture
BUSINESS AND OFFICE
- OPERATIONS
1 Business Services 1. Expleration of terems, ook 1. Orientation 1o retailing 1. Prepiration tor employment,
and techniques related tojobs cashier duties, keyboarding Gevelopment of entry fevel job
n sales, service and courrer and telephone techniques. sxills in business services and
wWOrk sales
2 Office Services 2. Exploraton of terms, took 2. Onentation tocommon office 2. Preparation tor entry kovel
and techniques related to operations including employment and further
offke work and consumer keyboarding, filing, cevelopment of consumer
awareness. duplicating. mail handling and awareness
telephone techniques.
CONSTRUCTION AND
FABRICATION
1. Building Services 1. Exploration of terms, took 1. Orientation to framing, 1. Preparation for helper roles or
and techriques related 10 sub- roofing, scatiold use and apprentkeship artculation,
trade work inclufing oot use flooring. Addinonat skill options
and care; woodwork and indude painting, concrete
fasteners work, beicklaying and
. glasswork,

2, Comtruction Services 2. Esploration of terms, took 2. Orientation 10 option areas 2. Preparation for helper roles or
and techaques related 10 including. heating, gas apprenticeship articulation in
general pipang, bluepeing fiting, electrical, welding and 00e of the trade aress.
reading and tool use and care, imulation services

. . The percentage figures given for the community partnership component are
recommended minima) guidelines. Schools that do not have extensive on-site

facilities will undoubtedly use community work sites to a much bigher degree.

2]
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Grade Grade 10 Grade tt Grade 12
Deveiopmental Concept Explocation Orientation Preparation

CREATIVE ARTS

1. Caaftsand Arts t.  Exploration of terems, tooks. t. Onentation to skill L. Preparation for entry level
matenals and techniques of development in specific crafts empioyment and/or
craft and art worx. and arts entrepreneurial actvity in

weative artycottage cratts
ingustry

2 Technicatans 2. Exploration of tesms, tooks, 2. Onentation to skl 2. Prepirationfor entry jevel
materials and techniques of development in one or more empioyment and/or
graphic arts. media arts, technical of related ants aress. entrepieneunal Ktvily in one
Photography and related arts. of the technial of refated arts

NATURAL RESQURCES

1. Natural Resource Services t,  Explorationof tesms, tools t.  Orientation to spacific t.  Preparation for employment
and techniques used by knowiedge and skills related in ore or more of the natural
workers in three natural toone or more of three resource industaes:
resource industries: natural resource industnes. (3) OilandGas
(a) OilandGas ®)  forentry
)  Forestry (@ Mining
(©) Mining

PERSONAL AND PUBLIC SERVICES

t  HairCare t.  Exploration of terms, 100l 1. OnientatiCn to basicsetting t.  Preparation for entry level
and treatments related to and styling, cutting, haie employment as beautician’s
natural and wig hair care, analyses and hair goods. aisistant, wig dresser, of

articulation with alberia
aporenticeship.

2 Esthetology 2 Exploration of terms, 1oofs 2. Onentation to facal shapes 2. Preparation for employment.
and grooming services used on and care. eyebeow arching, Increased skill development
face, feetand heod. faise lash application. and sales training.

manicure and pedicure.

3. Child and Health Care Services 3. Exploration of services 3. Onentation to panciple of 3. Preparation for employment
provided to children, the aged child care, baby-utting. child indaycare, rendential aide, of
and the infirm. safry, care of adults, home Aursng assistant.

duties and basic nutntion.

4, Fashion and Fabric Services 4  Exploration of garment care 4. Orientation to fashion and 4. Preparation for employment
and deaning. and the fashion fabrics. Basic skill Infashion ss'es o
merchandising fields, development In repair and laundryfc)- ..iing operations

cleaning of clothes.

TOURISM AND HOSPITALITY

t. Food Services t  Exploration of terms, tools t.  Orientation to skill t.  Preparation for entry level
and techniques of serving development, Inside work, employment aswalter-
food and beverages. guest Jelations, sales and “santress, bus person, 1n 1000

service., service establishments.

2 Commercial Food Preparation 2 Exploration of terms. 1ools 2 Orientation to basic methods 2. Preparation for entry ievel
and techniques of commercal of food preparation, breakfast employment. prepares meats,
food production. cookery and correct vegetables, desserts and

: Cperations behaviour, garnishes
3. Mamntenance and Hospitality 3. Exploration of termns, tools 3. Orentation to carpet and 3. Preparation for entry level
Services and techniques of building upholstery care and floor care ploy s rai
mantenance and hoteVmotel and special area maintenance, worker, secunty gudrd,
SUPPOTT Services. ) Souseman/chambermyid, bell.
heo o desk clerk.

IRANSPORTATION

t. Automotive Services 1. Explor  =~nof terms. tools L. Orientation to engines and L. Preparation for entry level
and techniques of automotive engine systems, tool and employment as automotive
care and maintenance. equipment care, replacement heiper or articulation with

and mechanical services. Alberta apprenticeship,

2. Service Station Services 2 Exploration of terens, tools 2. Orientation to sales and 2. Preparation for entry fevel
and techniques used in service service hoisting, lifting, employment as service station
station operations. wheels and tres, basic safety attendant and/or automotive

impection helper

3. Warehouse Services 3 Exploration of terms, tools 3. Orientation to lifung, 3. Preparation for entry fevel
and techniques or carrying, packing, boxing, employment as warehouse
warehousing. stockkeeping wiapping, record keeping and worker, stockkeeper, assistant
and inventory management. receving. shipper or receiver.

22




ERIC

Aruitoxt provided by Eic:

The LO.P. occupational courses place a heavy emphasis on generic skills in addition
to work skills.

Generic Skills are those behaviours that arc actively used in work performance, are
transferable from onc job or occupation to another, and which are necded for
promotion, continuing cducation, or lifclong learning. (Employment and Immigration
Canada, 1979.) Examples include: Interpersonal and Job Search Skills
Organizational and Reasoning Skills
Communication and Literacy Skills

Wori Skills are those components of each course that enable students to develop
psychomotor skills related to occupational clusters. Acquisition of the work skills
specific to an occupation provide a mcaningful context through which students begin to
recognize the need for and the value of possessing the generic skills.

By emphasizing generic rather than job specific skills, students will be prepared for
a variety of potential entry-level jobs within the occupational clusters as listed
below. In addition to these job opportunities, some students may consider such
entreprenevrial endeavors as lawn and garden maintenance, cleaning service,

babysitting, housesitting, ctc., or may decide to pursue an apprenticeship training at
a later date.

Potential Job Opportunities (Entry-Level)

Agribusiness - poultry/meat packing, fruit/vegetable processing, dairy plant
employees, meat cutter, feed mill employee, farm equipment repair/sales
representative, beekeeper, grain farmer, fur farmer, forage producer, hog
producer, livestock producer, market gardencr, poultry producer, sheep farmer,
rabbit breeder, grain elevator operator

Business and Office Procedures - filing, library assistant, receptionist, switchboard
operator, telephone operator, typist, placements in marketing, sccrectarial.
wholesale/retail sales, messengers/couricr, or employees in local utilitics, banks
or insurance companies

Construction/Fabrication - plant employee, bricklayer, iron worker, roofer, cabinet
maker, carpenter, factory worker, floor coverings salesperson

Creative Arts - printer, sign writer, glass worker, woodworker, model,
seamstress/tailor, florist, art shops, arts and crafts, house and interior
decorating, culinary arts, clothing sales

Natural Resources - oil sands mining occupations, gas pipeline operator, forestry
worker, pulpwood worker )

Personal and Public Services - dry cleaner, waiter/waitress, letter carrier, clothing
salesperson, building superintendent, appliance serviceman, oil/gas services,
sales representative, hardware salesperson, firelighter. city police, postal
clerk, railway police, security guard, auctioneer, grovndskeeper, landscape
gardener, janitor and cleaner, homemaker, home healin aid, domestic service
personnel, grocery store worker, child care worker (elementary schools, nursery
schools, development centres for the handicapped, day care, after school child
care), barber, esthetician/cosmetologist, museum aide, funeral attendant, nursing
assistant, meter reader

Tourism and Hospitality - building maintenance worker, chambermaid/houseman,
executive housekeeper, bell-hop, guide, waiter/waitress, cook, baker, travel
business employee

Transportation - parts salesperson, taxi driver, transit operator, recreational
vehicle mechanic, instrument mechanic, service station attendant, truck driver

23
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CERTIFICATE OF ACHIEVEMENT

Completion of the Integrated Occupational Program culminates in a Certificate of
Achievement,

The Certificate of Achievement will be awarded to students who complete a minimum of 80
credits in the specified core and complementary courses of the L.O.P.:

Core Courses 27 credits (minimum) )
Occupational Courses 40 credits (minimum)
Unspecified Courscs 33 crediis

80 credits

TRMHIENEHQMCHUMCAEOFAGMWANDMGMALHGHSGML
DIPLOMA (as per Senior High School Graduation Requirements and Program Developmen:
Update, February, 1988)

Some L.O.P. students may be able to complete the requirements for a General High School
Diploma. Although it is possible for individual course transfer to occur at various
points, an appropriate point for total program transfer is after completion of the

Grade 11 LO.P. courses, as depicted by the following chart (refer to "Timetabling
Alternative No. 3" in this section).

TRANSFER "ROM GRADE 11 INTEGRATED OCCUPATIONAL PROGRAM

- TO GEMERAL HIGH SCHOOL DIPLOMA
. LD}
CERTIFICATE OF ACHIEVEMENT (80 credits) GENERALDIPLOMA
r —
Grade 10 Grade 11 Grade 12
{ »  English23-33(5,5,
English 16 (3) English 26 (3) English 36 (3)

Mathematics 24 (3.5,

v

r
Mathematics 16 (3) *Mathematics 26 (3)

v

f Science 24 (3,5)
Science 16 (3) *Science 26 (3)

[ —¥  Social Studies 23,33 (5, 5)
Social Studies 16 (3) Social Studies 26 (3)

v

[ Vocational 22, 32
Occupational 16(3,5)  Occupational 26 (10) Occupational 36 (10) (5,10,15,20)

*Mathematics 26 and Science 26 - These courses are designed to prepare students for
possible transfer to the General High School Diploma route. While not required as
part of the Certificate of Achievement, 1.0.P. students may choose to enrol in these

courses ancG ay apply the credits as part of their unspecified course requirements (13
credits).




COURSE TRANSFER

in their best interest to the General High School Diploma courses or to remain in the

Each student’s progress should be assessed oa an ongoing basis to determine if it is
‘ LO.P. courses at the scnior high level.

1. Transfer Rouies from the Integrated Occupational Program to the General High

N School Diploma Progrgm
Cere Courses 114(5)**)24(3,5) —>33(5)
16(3) >26(3) >36(3)
Occupational l2(5)—-—-)22(5 5, 5)¥*-—»32(5, 10, 15)
Courses A -

2. Transfer Routes from a General High School Diploma Program to the Integrated
Occupational Program***

English 13(5) »23(5) —>»33(5)
I 16(3)\7‘26(3) \7\’36(3)
* Social Studies 13(5) »23(5) —>33(5)
' 16(3) ———326(3)
* Where there is course equivalency and according to principal’s  discretion, a

transfer route from a 16-level occupational course directly to a 22.level
vocational course may be possible.

** Refer to Junior-Senrior School Hand book (1988-89) for specific courses.
v **¥  In the situation of a transfer from the General Diploma Program to the LO.P.,
in order to be eligible for a Certificate of Achievement, students must have
completed a minimum of 40 credits in occupational component courses, or 10
credits in the occupational courses snd 30 credits in the practical arts
{(including a work experience component).

25
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COURSE CODES FOR SENIOR HIGH L.O.P. COURSES

T 10

Core Component:

1119 English 16

1159 Social Studies 16
1226 Math 16

1291 Science 16

Occupational Component:

1201

1915

1546
1547

1847
1851

1407
1408

11

1602
1603
1877
1831

1632
1633
1634

147
1743
149

ERIC

Aruitoxt provided by Eic:

Agriculturel proauction 16
Agricultursl mechanics 16
Morticulture 15

Business Services 16
Office services 16

Suilding services 16
Construction services 16

Crafts end Arts 16
Technical Arte 15

katursl Resource Services 16

Child end weelth Care 16
Esthetology 16

Feshion end Febric Care 16
Refr Core 16

Commercisl Food Preperstion 16
Food Services 16
Kaintenance ardt Hospitelity Services 16

Astomotive services 16
Service Station services 16
Varehouse Services 16

r 11

2119 English 26

2159 Social Studies 26
2226 Math 26

2291 Science 26

2801 Agricultursl Sroduction 26
2802 Agricultursl Mechanics 26
2915 Morticulture 26

2546 Business Services 26
2547 oftice services 26

2847 suilding Sorvices 26
2851 Construction Services 26

2807 Crafts end Arts 26
2808 technical Arts 26

Nstursl Resource Services 26

29%1
2502 Child end Koslth Care 26
2503 Esthetology 26

2877 Feshion and Fabric Care 26
2831 Msir Care 26

2532 Commerciel Food Preperstion 26
2633 Food services 26

2634 Kafntenance and Kospitslity 26
2147 Automotive Services 26

2748 servica station Services 26
249 Vershouss services 26

26
30

Grade 12

3119 English 36

3801

3915

3546
3547

7
33351

3y
348
Ine

Agricultursl production 36
Mricultursl Mechanics 3¢
Korticulture 36

Busintss services 36
Office Services 36

Suflding services 3¢
Cerstruction services 36

Crafts end Arts 36
Technical Arts 36

Katural Resource services 3¢ -

Child end neslth Care 36
Esthetology 36

Feshion end Fabric Care 36
Keir Care 36 4

Comasrcisl Food Preperstion 36
Food Services 36
Kaintenence and Kospitelity 36

Automotive Services 3¢
Service Station Servicss 36
Wershouss Services 36




SENIOR HIGH INTERIM RESOURCES TO BE PILOTED IN 1988-89

‘ Teacher
Curriculum Resource Student
Course Guide Manuai _ Workboal
English 16: X X X
- Social Studies 16: X X X
Math 16; X X X
Science 16: X X X
Occupational 16 Component: X* X*
Agricultural Production 16 X
Agricultural Mechanics 16 X
Horticulture 16 BN
Business Services 16 X
Office Services 16 hN
Building Services 16 X
Construction Services 16 X
* Crai'ts and Arts 16 X
. Technical Arts 16 PN
e Natural Resource Services 16 X
Child and Health Care 16 pN
Esthetology 16 DN
Fashion and Fabric Care 16 AN
Hair Care 16 N
Commercial Food Preparation 16 PN
Food Services 16 X
Maintenance and Hospitality
Services 16 X
Automotive Services 16 X
Service Station Services 16 X
Warehouse Services 16 X

* Generic to entire Occupational 16 component.




TIMETABLING ALTERNATIVES

The following sample timetables a

re provided to assist high schools in their
planning:

1. LO.P. Program:
are designed for
Since LO.P. stude
level schools may
hours.

125 instructional hours/3 credit course. Core LO.P. courses
3 credits representing 62.5 hours to 75 hours of instruction,
nts often benefit from additional time on task, at the local -
decide to offer 3 credit courses within a lime structure of 125

GRADE 10 GRADE 1 GRADE 12
1 Eng. 16 (3} {tng. 26 ()| —— > Enq. 36 (ON—
2 Soc.5t. 16 (3] ————5 1s0c.5t. 26 (3 ————5 fean®*® (3,5)} ——ou
3 Hath 16 (3} —————— {Unspec. 1 (8} ———— |unspec. (5} —_—
4 Science 16 (3} —nu-—

5 Phys.td (3,5} ——m8 ——

26 Level Occ. Courser (10) 36 Level O=c. Courset (10)

6 Unspec. (3 oo,
7 16 Level Occ. Courser
3, %)
26 Level Occ. Course* (10)
8 16 Level Occ. Courser
(3, %)
Total 31(32) 21(23)
Credits 0(34)

3 Year Total 82(89)

* 16, 26, 36 level occupational courses are listed in the Senior High section of
this handbook. The 16 level occupational courses may be offered for 8 or 5
credits.

s

CALM has been placed at the Grade 13 level in all sample timetables as the
themes in CALM reinforce many topics addressed in Social Studies 16 and 26.
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Aruitoxt provided by Eic:

2. I.O.P. Program:

timectable depicts the minimum instructional time of 25 ho
This timetable allow

7S instructional hours/3 credit course. The following

urs per credit.
s ample free time for students to take additional core or

complementary courses to better prepare them for the world of work or leisure

activities.

GRADE 10 GRADE 1) GRADE 12
1 Eng. 1€ (3) Soc.St.16 (3% Eng.26 (3)) Soc.5t.26 (3)]Eng.36 (3)
CALM (1.,5)
2 Hatn16 (3] Sciencels (3)
3 “= Phys.Ed (3,5)—
Unspec. (3) <« Unspec.} (3,5)— «— Unspec. |(3,5) =
4
5 16 Level} Occ. courset
(3,3)
26 Level Occ. course* (10) 36 Level Occ. courset (10)
6
7 16 Level | Occ. course*
(3,%)
26 Level Occ. courset (10)
8
Total 28(32) 31(32) 21(24)
Credits 3 Year Total 80(88}

16, 26, 36 level occupational courses are listed in the
this handbook. The 16

credits.

Senior High section of
level occupational courses may be offered for 8 or §
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*
3. LO.P. Transfer to General Diploma after Grade 11
GRADE 10 GRADE 1 GRADE 12 1 Extra Year
] Eng.16 (3) {Soc.5t.16  (3) Eng.26 {14 S0c.5t.26 (3) Eng.|23 (5) § Eng.33 (5)
2 T‘hth 16 (3) J5cicncels (3X Hath 20 (3}] Science26 ()R Math2¢ (3,5) Science24(3,5) (3,5)
PhysJEd. (3.5) | Soc. 5t.]23 (5) Soc.5t. 3 )
3
. Unspec. (3) "
Comp.Lit.10
16 Level Occ. Courae. (5) 26 Level Oce. Course (5)
5 Const. Serv. 16 Const. Ssrv. 26 Bldg.Const. 224 (5) Is1dg.Const. 324 (S)
6 Blds.Const. 223 (s) 7114,.@:\-:. 328 ()
7 16 Level Oze. Course (f) 26 level Oce. Courae (5) 36 Level Occ. Course (10)
Auto Serv. 16 Auto Serv. 26 Auto Serv. 36 i}
8
23
Total 0 3 36
Credits N 2 4 Year Total 12}
* 1o qualify for a General High School Diploma students must meet the minimum high
school graduation requirements as specified in the Alberta Education
Junior-Senior High School Handbook (1988-89).
*

ERIC

Aruitoxt provided by Eic:

One 36 level occupational course will be accepted for students

transferring from
the Integrated Occupational Program to the General High School Diploma Program,




SUGGESTIONS FOR SUCCESSFUL IMPLEMENTATION OF THE
INTEGRATED OCCUPATIONAL PROGRAM

Information for Administrators and 1.0.P. Co-ordinators

- The following information and suggestions are provided to assist

administrators/coordinators with the implementation of the Integrated Occupational
Program.

SELECTING THE 1.O.P. TEACHER*

Selection of the LO.P. teacher is one of the most crucial clements in the successful
implementation of the 1.O.P. curriculum.
The teacher of the Integrated Occupational student must be sensitive to th2 needs and
varying abilities ¢f students as well as responsive to the fact that by adolescence
many of them have grown accustomed to failure. An cffective LO.P. teacher:

has a rapport with students that is built on mutual respect
is rcasonably firm

is organized and prepared
has a sense of humour
establishes clear and reasonabile expectatians

. is comfortable with the integrated approach
. . is motivated to teach the course

The following points may be he'pful in identifying such a teacher,

Select a team - if the size of the school warrants more than onc teacher, try to
put together a group of teachers who would work well together. This tcam approach

will encourage sharing of ideas 2..d work and may result in effective team
teaching,

Request volunteers - wherever possible, ask teachers to volunteer. A new course
such as this requires enthusiasm, commitment, and extra work. Those who feel

comfortable with the approach and content will be more willing and able to present
an effective program to students.

*  Those schools choosing to hire an I.O.P. teacher aide should jook

Jor 3  person
with similar qualities.




PREPARING THE 1.0.P. TEACHER O

The challenge in teacher preparation for I.O.P. is not so much helping teachers

understand WHAT needs to be taught, although this aspect is very important, but in

helping teachers to feel confident and comfortable with HOW the material should be "
presented.

To assist in this, teachers will benefit from opportunities to: -
interact with others who are also teaching I.O.P courses.

learn about the program and instructional strategies through well-planned
inservice activities that are appropriately scheduled over time, and

identify sources of support (I.O.P. teachers in neighboring jurisdictions, Alberta
Education Regional Office support, professional reading),

ROLE OF THE 1.0.P. COORDINATOR

Effective implementation involves coordinating the many resources and sources of
support that are available within the school system and the community with the needs
of the teachers and students. Within each jurisdiction, it may be wise to identify
and train "model" teachers who can then explain, and assist new 1.O.P. teachers.

Assigning this responsibility to an individual or team at an early stage is an
important first step in the implementation of 1.O.P.

Responsibilities of the 1.0.P. Coordinator may include;
identifying and dealing with teacher and administrator concerns
identif'ying sources of support within the community, including regional offices of
the various government departments that have related responsibilities (e.g.,
Apprenticeship and Trade Certification, Career Development and Employment,
Community and Occupational Health, Labor)

coordinating local teacher training workshops

encouraging in-school support networks involving 1.0.P. teachers, librarian,
school counsellors, and work experience coordinators

coordinating workshops, seminars, and information dissemination to parcents, other
staff members and community partners

facilitating the purchase and sharing of resources

acting as liaison with Alberta Education,




PLANNING TIME FOR INTEGRATION

Good teaching always integrates skills and concepts within and between subjects.
However, integrated teaching in secondary schooi has generally been INCIDENTAL rather
than STRUCTURED. The Integrated Occupational Program teacher, on the other hand
tcaches a curriculum that deliberatcly incorporates and mandates such an intcgrated
approach. Suggestions for such integration are provided-in column three "Related
Applications Across the Curriculum”. In order to facilitate improved student learning
of related concepts, skills and attitudes, cooperative lesson planning between

teachers is imperative. By structuring time for such planning, integration is much
more likely to occur.

3

COMMUNITY PARTNERSHIP

Community partnerships are central to the success of the Integrated Qccupational
Program. While the initial process of establishing community partnership sites is
time-consuming, it pays rich learning dividends. Many jurisdictions engage a
full-time coordinator to enlist and monitor community partnership sites. While a
full-time position has obvious advantages, it is often not economically feasible for
smaller jurisdictions.

There are many advantages to having the LO.P. tcacher(s) directly initiate contact
with and monitor community partnership sites:.

The teacher will become familiar with the employer and the business and so
will be ablic to provide the best possible student-employer match.

The teacher is intimately familiar with the curriculum objectives and so is

in the best position to explaia the purpose and goals of the community
partnership placement.

Through monitoring, the teacher is able to see the "whole" person - a visien
much broader than the "in school” component. This enables the teacher to
build on the evident strengths the student displays and work conjunctively
with the employer to improve deficiencies.

The teacher and employer cooperatively can asscss the learning progress of
the student. \

Some schools schedule substitute teachers to provide occasional relicf to allow L.O.P.
teachers time to establish and monitor community partnership sites.
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INDICATORS OF AN EFFECTIVE INTEGRATED OCCUPATIONAL PROGRAM

An effective Integrated Cccupational Program will be defined by the following
indicators:

Teachers will: .
have a good rapport with students
attempt to interact with each student during the class period

have clearly defined short- and long-term plans that reflect the integration of
the themes both within a given subject area and across subject areas.

encourage student input into course delivery

promote projects in which students experience success

promote positive liaison with parents, the community and other colleagues

plan activities suited to the needs, interests and capabilities of students

provide opportunities for independent study and the sharing of findings

asssit students in developing sound problem-solving strategies

use questioning techniques that encourage critical thinking -

. provide material requiring "recall" as well as case studies, simulations, and Q
discussions requiring "understanding” or "synthesis"

. previde support and opportunity for appropriate risk taking

use the following methods of instruction when appropriate
- brainstorming

- role playing/dramatizations/role reversals

- peer teaching/peer assistance

- case studies/stories

- discussions (small/large groups/dyads/tryads)

- debates

- opinion/value voting-continuums

- simulations

- student planning and organizing of events

- collages, scrapbooks

- question/answer (student/teacher)

- incomplete sentences/stories

- interviews (students, community members, adults, etc.)
- field irips, tours

- guest speakers/workshop presenters/resource people.

apply fair and appropriate strategies to evaluate student learning (refer to
Teacher Resource Manual for each subject area)

encourage team teaching and cooperative lesson planning

promote a supportive, open classroom climate




®

organize the lessons for effective learning

- define lesson objectives

- include warm-up activity or introduction

- set the scene (outline what is expected of students) for each activity

- help students identify what they learned from the activity and to relate the
activity/lesson to their own lives

- debricf students to ensure that they have ended their close involvement in
the activity and understand the positive aspects and applications of the
experience

determine when it is appropriate to involve recognized experts if students are
having dqifficulty

continue with professional development

Students will be:

given instruction at an appropriate level and in appropriate amounts {0 maximize
their opportunities to experience success in each course

encouraged to participate in small and large groups in order to increase their
ability to communicate with others and to build skills in interrelationships

ensured the right to express their opinions

encouraged to participate in classes by either expressing ideas or actively
listening

encouraged to apply their learnings through involv;ment in community partnerships

Parents will pe:

informed of the content of LO.P. curriculum through parent information mectings,
newsletters, videos, etc.

involved in I1.0.P. placement decisions
confident their values and decisions are respected

encouraged to be involved in the 1.O.P. curriculum (as guest speakers or resource
people, to participate in discussions and homework assignments)

Community will be:

accessed where feasible (see suggestions rc community partnership in each subject
area curriculum guide)

informed about the 1.O.P, course (through newsletters, community newspapers,
radio, TV stations)

involved in open house activities (i.e., Career Days, fund raising, activitics,
debates, demonstrations, presentations, tours).

recognized for participation in the LO.P, program (school brunches, newsletters,
media)
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Information for 1.0.P. Teachers

USE OF CURRICULUM GUIDE = '

Each Integrated Occupational subject has a corresponding curriculum guide. All guides
are arranged in a four column format:

-Column one, Learning Objectives, outlines the concepts, skills and attitudes -

that students should be able to demonstrate after successfully completing the
course,

Column two, Related Life Skills, provides concrete exariples which teachers can
use as an introduction to an objective to show students why the learning objective
is necessary in real life. Related Life Skills give relevancy by answering the
student’s concern "Why do I need to know this?"

The Related Life Skills are specific examples that are appropriate to the
developmental level of the students, thus enabling them to readily identify witn
the example cited.

Column three, Related Applications Across the Curriculum, indicates where

cooperative units and lesson planning may facilitate improved. student learning of
related concepts, skills and attitudes in other courses:e.g., concepts introduced
in core courses may have direct application in occupational courses. Suggestions
for such integration are provided under subject headings.

Column four, Suggested Strategies/Activities, identifies a number of tcaching
strategies and activities that may be used to enhance the ‘teaching-learning
process. To emphasize the *mportance of hands-on experience, community
partnership ideas are provided. Community partnerships include both -in-school
visits, demonstrations, talks, etc., given by community members, and
teacher/student observations, job-shadowing, work study and work experience
activities within the community. Teachers are encouraged to assess the nceds of
their students and community resources and to use, adapt, complement and

supplement the stratcgies and activities suggested to best meet the needs of their
students.
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PROBLEM-SOLVING MODEL

I.O.P. students often have difficulty in coping with problems. To assist them in
developing sound problem-solving strategies, a common model of the problem-solving
process is used in each subject area to encourage a transference of concepts, skills

and attitudes across the curriculum as well as to the outside world of daily life at
home, work and at play.

Teachers should post a copy of the problem-solving model in the classroom and refer to
it frequently as problems requiring a solution arise. As students are made aware of

the model being used it enables them to relate specific skills to an overall strategy
to monitor and evaluate their own progress.

P

"~ UNDERSTANDING THE "

{—> PROBLEM
i
!
1
|
v 1 - ”
REVIEWING DEQISION OEVELOPING AND
. ANDAPPLYINGRESULTS |~~~ ~ > | CARRING OUY
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UNDERSTANDING THE 1.0.P. STUDENT’S LEVEL OF COGNITIVE DEVELOPMENT

Hew students think, feel and grow affects how they learn best. When teachers have a
clear understanding of a student’s cognitive, social and physical development, they
are able to use these insights to choose activities and teaching methods. Informed
choices can then be aimed at meeting, and indeed, extending student development
through the appropriate stages. The irformation given below is not designed to be
used to negatively label students or to lower expectations of pupils. It is reviewed
for the purpose of further enabling teachers to facilitate and encourage higher levels
of cognitive, social, and physical functioning in pupils.

Research tells us that the vast majority of LO.P. students will be operating,
according to a Piagetian framework, at the Concrete Operational level. A small
percentage will be exhibiting Formal Operational thinking, particularly in subject
areas where they are shown to be competent. Concrete operational thinking is

characterized by its concreteness. At this level, students think logically about
things and events, but usually in the context of their immediate experience, therefore
having little access to abstracting principles from the past or future. They are able
to coordinate two aspects of a problem at the same time, and can mentally reverse
actions or operations, as for example when they build classification systems and then
break them down intc subgroups. However, they may have difficulty in projecting a
trend or hypothesizing; abilities which develop with formal operational reasoning.

Formal operational thinking, then, can be characterized as the development of
hypothetical (i.e., if-then) thinking. Students are able to handle multiple sources
of information, and, unlike concrete operational thinkers, have their underlying
abilities rooted more in formal logic than in spatial perceptions.

Classroom application of the above means that, LO.P. students respond well to
concrete, physical objects or experiences that show-what the-concept "looks like". .
Questioning techniques that are sensitive to their cognitive level, yet challenges
them to extend their thinking to the formal operational level, are encouraged.

Introducing subjects by first finding out what the students already know is
developmentally appropriate.

In the interests of brevity, the cognitive domain has been highlighted due to its

importance when choosing academic tasks for your pupils. A more complete statement is
available in the Alberta Education documents, Student’s Thinking, Developmental

Framework, Cognitive Domain (1987) and Students’ Interactions, Developmental

Framework: The Social Sphere (1988). One other developmental framework, The

Physical Domain, will soon be available from Alberta Education.

All LOP. curriculum guides have been screened according to these developmental
frameworks in order to ensure that the curricula was developed to meet and extend
student development through the various stages, but you as teachers are left with the

responsibility of generating other developmentally appropriate activities and teaching
methodologies.




THINKING-RELATED BEHAVIOURS

In order to encourage higher level cognitive functioning of students, a teacher should
be alert to behaviours that indicate weakness in thinking skills:

1.

o

Very impulsive pupils:

a) make decisions quickly, without pausing to reflect

b) do not think in advance

¢) do not plan

d) do not consider alternatives

€) say or do the "first thing that comes into their heads"

Overdependent pupils:
a) cannot complete a task without help; sometimes virtually at every step
b) continually get "stuck” and rely on the teacher to help before proceeding

Pupils who cannot connect means with ends:

a) student’s strategies ara incomratible -vith their goals

b) may have clear goals. © . . -- « formulate plans or carry out procedures that
enable them to realize their goals

Pupils who miss the meaning:

a) have difficulty comprehending

b) have difficulty in following directions

¢) are unable to conceptualize big ideas or large issues

Pupils who are dogmatic and closed minded:
a) are certain in situations in which thoughtful people entertain doubts
b) are unable to see alternatives

Pupils who are rigid and inflexible:

a) operate within a narrow set of rules

b) prefer to behave in terms of clearly defined formulas
¢) are frightened by change and innovation

Pupils who are under confident abcut their ideas:

a) are afraid of expressing their ideas for fear of being wrong

b) almost never answer questions that involve thought (i.e., "What do you
think?")

Pupils who are anti-intellectual:

a) condemn the process of thinking as a waste of time and effort

b) detest independent work, projects, discussion, and research

c) see themselves as "lesson-learners™; belicve the teachers should do the
thinking and pupils give the right answers, which are found in texts

d) require well defined standards of accomplishment,

From "Teaching for Thinking: Louise E. Raths Revisited” by Selma Wasserman.
Copyright February, 1987 by Phi Delts Kappan neprinted by permission.
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STRATEGES FOR TEACHING: "GETTING THEMOST" FROMLOP. STUDENTS
ENCOURAGEMENT VS, PRAISE

Students with learning difficulties usually come into the 1.O.P. with a history of
failure - as a result they are discouraged. Encouragement from the tea~her can be very
effective in that it can offer the possibility of success through effort, make the
student fez; appreciated and "in charge”, and do much for the student’s self-image,

On the other hand, praise, especially when not earned, is sometimes used as a
manipulative device to promote greater effort. Undeserved praise can have a ncgative
effect, because it signals to the student that since praise is so easily carned, one
doesn’t really have to work very hard to get it. The ineffective use of praise is
particularly evident in the case of the student who becomes "praise dependent” and looks
to the teacher to mete out rewards, even for indifferent efforts.

The differences between praise and encouragement may be summarized as follows:

Praise Encouragemen
focuses attention on the . focuses attention on the effort
student and the task
puts teacher "in control" . shifts control to the student to
of assessing and rewarding learn to monitor/appreciate own
the student: promotes efforts: student learns to
student dependency on appreciate intrinsic worth of
extrinsic feedback cifort
manipulates . accepis student as he is
does not correlate with . promotes continued effort
student outcome . focuses on individual effort
may promote comparisons and self-improvement...builds on
and competition among strong points and successes
students . allows for self-acceptance and
may inadvertently jnstil faith that one can learn {rom
fear of failure and mistakes
rejection by the teacher . is authentic, sincere

may be contrived to make
the slower learner feel
better

Encouragement must instil in the student, belief in trust, confidence, acceptance, and
appreciation. Sometimes encouragement needs to be offered with a touch of humour,

Try these encouragement "openers", using a natural tone of voice:

You do a good job of...

You have improved in..(be specific, simple, direct)

I'm glad you enjoy..(adding to student’s own resources)

I appreciate your help. The room looks mach better now that it’s clean and tidy.
Let’s try doing this together this time. (Help eliminate fear of failure.)

We all make mistakes. What would you do differently if you had another
opportunity to work on this?

Try again. You are giving it a good effort.. soon yow’ll have it down pat.
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PROVIDING STRUCTURE

A typical LO.P. classroom will have students with a range of learning abilities and
learning styles. Students with learning difficulties often have a trial-and-error,
random or episodic approach to learning tasks. The locus of control is usually
cxternal, and they are often heavily dependent on directions and feedback from the
teacher. The overall aim of the LO. program is to move students toward independent
learning, self-control and satisfaction with the intrinsic reward of a job well done.
Diagramatically, this can be depicted as:

Much Structure Some Structure Little Structure

. impulsive . rule directed . self-directed

. concrete . inquiring

. easily frustrated . externally . enjoys intrinsic

. passively accepting motivated.., reward of own efforts
of failure blames "reward/praise - responds to ecncouragement
others dependent” . like choice

. confused by choice . assertive

. likes choice

Learning tasks should be structured to ensure success. The following techniques have
proven useful in LO.P. classrooms:

Have a few definite and consistent rules. Let students know what is expected of
them, and what cozsequences will result from failure to comply. ‘The consequences
should be logical results of not meeting the expectation. Rules must be applied
consistently if they are to be effectjve. This means that if several teachers
are involved with the same group of students, the expectations should be mutually
agreed upon and mutually enforced.

Make goals and deadlines short and definite. When assignments are given, be
certain students understand the assignment, how it is to be done, how it will be
marked, and when it is d.- Work together in class to get the students well
underway. When work is t...ected, be prompt in marking and returning it.

Break large tasks into sma les seg: snts. Provide step-by-step guidelines and
instructions, Make a wall chart of the steps.

. Use pictures and concrete materials,

Enrich the l=arning environment by tapping a.. .anguage and learning modalities. A
muiti-sensory approach can ensure greater understanding.

. Provide variety, particularly in semestered schools. Eighty minutes in an academic
class setting can turn into an endurance test for both students and their teacher!

Make good use of cncouragement. Move away from empty praise and childish reward

systems. Give immediate feedback on each step initially, but teach students to
"take charge" by becoming better at self-management and sclf-regulatory behaviours.
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Be prepared for each class, and begin work immediately. Between classes, be
visible in the hallways, and grect the students sincerely as they arrive for your
class. Transition periods (moving from one activity to another, moving from one

class to another) are often times when things "fall apart" and discipline problems
erupt.

Provide opportunities for choice and decision making as students appear ready.

Leave students at the end of each period with the satisfaction of having learned
new material, and having experienced success in what they have been studying.
Tantalize them with a hint of something interesting to come next period.




\‘
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SETTING EXPECTATIONS

I 'am not what I think I am and I am not what you think I am, but I am
what I think you think I am.

A key point to remember is that students with learning difficulties are average
learners in most ways; they are simply slower to perform, and require compensatory
strategics and support to enable them to do their best. It follows, then, that in
most domains, teachers should demonstrate normal expectations and insist on normal
behaviours. Important expectations include:

an emphasis on their ability to learn. These students need to know that their
teachers belicve this. The learning tasks must be meaningful and rigorous for
them, but geared for success.

that they can become less teacher dependent and more "in charge" themselves, by
expecting them to regulate, monitor and find intrinsic rewards in their personal
best efforts. Teachers should avoid doing for an LO.P. student what tlicy should
reasonably be able to do for themselves,

that these students have dignity and worth, and have something important to
contribute. The teacher expects a "best effort” on all work that is turned in, or
done for others, but is willing to be available to help in the process.

Specific teacher behaviours which will assist in demonstrating cxpectations of the
students include:

all students are cquitably called upon to answer questions and make other
contributions in class.

all students are given enough time to respond to the teacher’s yuestions in
class. Failure to wait for an answer communicates to the student that he is
perceived to be less intelligent.

higher level questioning is directed at all students to challenge them to think
and to promote deep processing of information.

all students are disciplined fairly, firmly and consistently.

the teacher takes a sincere interest in all students and shows understanding and
concern for their personal needs. All students are treated with respect and
courtesy.

all students are given appropriate, immediate feedback to their responses in
class. Correct answers are aff irmed. When answers are unacceptable, students are
told and encouraged o try again, or given further information to assist in
getting the correct answer (without fanfare, teacher moves on to another student).
the teacher maintains close proximity with all students (i.e., within arm’s reach)
during class. This demonstrates the expectation that all students will have
involvement, permits some individualized attention, and will have the desirable
side effect of minimizing discipline problems,

the teacher makes time available for individual help cither within class time or
after school houss.
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EVALUATING STUDENTS’ WORK

The "Evaluation" section of the subject area curriculum guides provides specific
cvaluation strategies. However, when evaluating the L. P. students, a few general
guidelines need to be highlighted: .

Students need information about their learning. Some 1.O.P. students may have
difficulty monitoring and regulating their learning repertoires. They may not
only need, but also seek a great deal of external feedback as to their progress.
Providing prompt and specific information is important, while at the same time
shifting some of the responsibility back to the student. Give cncouragement, but
also probe/prompt the students to self-evaluate and evaluate their peers, thus
beginning to make them less "reward dependent” (a real problem at times) and
putting them "in charge". For example, say:

"You did a good job of (be specific) N

"___(Bc specific) needs work."

"What did you find the most difficult?"

"Wkrat made it difficult?"

"What needs to be changed to make improvement here?"

Evaluation should be an ongoing process, conducted both formally and informally.
When teachers are planning for more formal types of evaluation, students should be
given plenty of advance notice and a study guide to highlight the areas they need
to review. Avoid catching the students offguard with “surprise" quizzes; rarely
will they give their best under such circumectances.

The skills profile provided in the introduction to each curriculum guide can be
used as a checklist in struct ring ongoing evaluation procedures.

A variety of methods should be used to evaluate student progress. Over-dependence
on paper-and-pencil techniques does not permit students with learning difficulties
to "strut their stul'f". Such techniques as multiple-choice examinations often
militate against success since:

- the student must hold a lot of information in short-term memory before
choosing an answer

- the student must compare several pieces of information before choosing (very
difficult)

- the student must sometimes make fine discriminations among the "distractors"
(i.e., How important is this?)

- such examinations often test simple recall of information. We need to probe
for deeper understanding.

- such examinations sometimes set out to "trick” the students, by use of
possible "distractors”. This should not be the jntent of the evaluaticn
process.
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Consider:

- providing taped versions of quizzes and tests for the weaker readers. Allow
them to explain the answer on tape, or to an assigned scribe,

- having students give demonstrations, ther¢by providing the external
"scaffolding" or support they nced to cope with the demands of print.

- having students make up their own questions for an exam, This enables
teachers to gain valuable insights into what information students think is
important,

- providing a variety of open-ended items for student response.

- using a variety of techniques to observe performance (c.g., a checklist for
performance). The following samples of checklists are included:

Checklist for Assessing Student’s Notebook*

- Interview Questions on Essay/Project/Report Writing*

- Checklist for Assessing Student’s Examinations®*

= Gaining Information from Text*

Such assessment tools may be partict arly useful if completed by the teacher
on a regular basis, They serves to clarify expectations, encourage
organization and may provide a method and incentive for improver: nt.

Students with learning difficulties often do not do their best under time
pressure. Provide plenty of time for students to complete the work on an

‘ examination,

Remember that evaluation has been the process by which these students have so many
times been tagged as failures, and ultimately provided the rationale for placement
in the LO.P, program., Many of these students will 80 to extresmic measures to
avoid being tested again. Absence from v . ms, feigning an "I don’t carc, anyway"
attitude, or not giving their best cffort so that the anti_ipated failure can be
combatted with "I didn’t try my best", are all common behaviours, Though
¢valuation is a part of school ‘ife and is necessary to the program, efforts
should be made to:

- tap the students’ strengths, so they can be successf'ul in the cvaluation
process

= help the students see that ongoing evaluation that comes from within ("Is
this my best?"), as well as outside, is a healthy and growth-producing
process.

- help students see¢ that mistakes, in themselves, can Ye fruitful in teaching
Us to correct our ways. The difference between winning and losing is one
more try. It's that extra try which can often turn aside failr ¢ and place
one on the road to success.

‘Adapted from "Alternatives in the Assessment of the Learning Disabled Adolescent:

A Learning Strategies Approach” by Judith Wiener. Copyright Soring, 1986 by
Learning Disabilities Focus Reprinted by permission.
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CHECKLIST FOR ASSESSING STUDENT'S NOTEBOOK

Student Name. Date: Examiner:

Subject(s):

Please evaluate the student's performance in each area by marking 2 V in the appropriate column,

Excellent Adequate [ inadequate Notes

Handwriting
® Legibility -
Neatness
® Speed

Overall Organization
® Clarity of Subject Delineation {e.g., history,
math, etc. kept separate instead of mixed)
® Appropnateness of Sequence within subject
® Student's Ability to Retrieve Information
® Uty for Studying

Specific Organization
® (lanty of Headings
® Dating of Work
® Useof Space and indentation {e.g., to
denote superordination/ subordination of
ideas
® Logical Sequencing of Points

Content
® Completeness of Notes
® Summary of Main idea ;
Excessive Correct Insufficient

® Amount of Detail

’3"--
® iinear/sequential figural/simultaneous
Comments:

Teacher Role

The following questions should be answered by interviewing the student and examining the notebook.
1. Forwhich subjects 2re your notebooks marked? Forwhat percentage of the grade?

Subject Marked Percentage

2. What do you think your teacher(s) look for when marking your notebook? What kind of notebook will give you a good
grade?

3. Whatis the nature of your teacher's comments in your notebooks?

4. Have you ever been taught how to make notes? Yes No . How were you taught? .

ERIC
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INTERVIEW QUESTIONS ON ESSAY/PROJECT/REPORT WRITING

‘ Student Name: Date Examiner:

The Task Environment
1. How didyou select the tomcbook ?

2. Areyouinterestedn it? g
very interested somewhat interested - not atall interested
3. Whatddthe teacher dowhen gwing out the assignment?

Yes No Notes
Probes: € give oral guidelines

e given written guidelines
®select the topivbook
® provide structure
®increase your interest
®specify length

4. Who are you expecting 10 read the essay?

Previous Knowledge
S. Have youpreviously been taughtto wnte essays/projects/reports?
Yes No Whatwere you taught?

6. Whatdidyou know about the topic before you started?

7. Whatdoyou think are the expectations of yourreaderiteacher?

Planning

8. Didyou have a plan for writing the essay/project/report? Yes No
Whatwasit?

9  When didyou begin thinking about the topic?

10. Didyou do any research? Yes No - What resources did you use?

11. How much time did you have for writing {.e., between date assignment was given and assignment due)?
days. How did you use that time?

12. Didyou raake an outhine? Yes No What kind of thinking did you do first?

What was your organizationat plan (outhne)?

Translating/Reviewing

13. How many drafts did you write? one two three
14. Howlong did it take to write each one?
1. hrs/mins 2, hrs/mins 3. hrs/mins,
1S. Didyou write you first draft with pencil? pen? ___ __  typewriter? word processor?
16. Did you double space your first draft? Yes No - Whatkinds of changes did you make?

17. Didyou read your first draft over? Yes No Whatkind of changes did you make?

18. Didyou ask a friend or family member to read the first draftand make suggestions? ves No

What kind of suggestions did they have?

19 Didyou proof read the final draft? Yes Mo

Evaluating
20. Howdid you feel about the essay/projectreportin the end?

21. Whatgrade did you think you would get? Why?

22 Whatwas the teacher's evaluation?
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CHECKLIST FORASSESSING STUDENT'S" EXAMINATIONS

Student Name: Date: Examiner:
Type of Test:
Multiple Choice Short Answer Essay Standardized
Class Test % of Grade
Subject:
Test Preparation

Interview the student by asking the open-ended question first, followed by the probe question as required.
Tell me how you study.

Probes:
Doyou usually study in a spec:al place? Yes No Where?
Do you have a special time for studying? Yes No When?
How long can you study before you take a break? hours minutes.
When jouknow you have a test coming up a week away, when do youstart studying for it?
Do you usually find yourself having to cram the night before? Yes No - Forhow long can you cram
before you can‘t concentrate any longer? hours minutes.

Do you prefer to study in a quiet place, with music playing orin front of the television set?
Whatdo you normally do?

o vopwna

7. Doyousitatadesk.inan easy chair or lie on the bed or the floor when you study?

8. Doyoustudy from your notebook? textbook? both? Which do you like best?

9. Tellmewhatgoes through your head as you study.

10 When ycu study, do you try to tigure out what information 1s most tmportant? Yes No or 10 predict

what questions will be on the test? Yes No - How doyou do that?

1i. Whichsubjects do you find the easiest to study? Why?

12. Which subjects do you find the hardest to study? Why?

Test-Taking Behaviour

Evaluate the student's performance in each area by markinga Vinthe appropriate column:

Exceflent Adequate } inadequate Notes

Punctuahty

Equipped (e.g., pen, pencil)
Motivation

Planning of time

Checking of work

Accuracy of prediction of grade

High Moderate Low
® Anxiety Level

Test Product

Analyze a recent examination or test by examining the areas hsted below and questioning the student when clanfication 15
needed Evaluate the student’s performance in each area by markinga Vinthe appropriate column;

Not

Applicable Notes

Excellent Adequate | Inadequate

¢ Handwriting Neatness
Legibility
Speed
Accuracy of Reading of Questions
Comprehension of Subtleties of
Questions
Spelling
Grammar
Punctuation
Appropriateness of Vocabulary to
Disciphine |
Sequencing and Organization of
Thoughts
Relevance of Answers
Conceptualization of Answers
® Elaboration of Answers

Comments:
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GAINING INFORMATION FROM TEXT

Student Name: Date Examiner.
Text: Subject: Grade Level:

Select a chapter of a textbook m a content subject such as history, geography. or science  The textbook should be one
Currently in yse in the student's program,

Wo:d identification

Ask the student to read aloud a passage of about 200 words. Note the number of words identified correctly. % of words
identified correctly,

If the student identified 90% or more of the words correctly. proceed with the assessment 1f the student identified fess thar
90% of the words correctly, select an easier textbook. Hesitations and self corrections should not be counted as errors

Survey of Strategies

Tell the student to show you how hefshe would study the chapter in order to learn the matenial for a test Ask him/er to
verbahze histher thoughts durning the course of reading. Note the strategies employed by g:acing a Vin the biank space.

® Skimmed: ntroduction
headings
figures and diystration;
italics
conclusion
pnor to reading the chapter
Read the chapter from beginning to end
Began toread chapter, then gaveup
Spontaneously asked himself#erself questions while reading
Used study questions asa guide for reading
Picked out the main ideasor important points while reading
Paraphrased maindeasor important points
Looked up unknown words in the dictionary
Underlined or highlighted smportant information
Made notes
Predicted questions that might be on an axamination
Other:

0..0..0..0

T T

Probes

Some students have strategies in thew repertoire that they do not use unless directed to do so Select a different chapter in
the same textbook and rate “e student's skill on the following directed procedures.

Excellent Adequate | inadequate Notes
Getting appropriate information from:
introduction
headings
figures and illystrations
italics
conclus:ons 5
Self-questioning
Paraphrasing of main ideas
Identifying words not understood
Looking up words in the dictionary
Predicting examination questions
Comments:
-
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INSTRUCTIONAL MEDIATION

Instructional mediation refers to the teacher’s interpretation of the physical and
social context for the student. It can include interpretation of a student’s
responses to that student, and may be verbal or non-verbal. For example:

Verbal mediation - Suppose a student stumbles over a word in reading aloud. If the
teacher supplies the word, no mediation has occurred. However, if the teacher
instructs the student to sound out the word and/or if the teacher suggests that the
student discern the word through context, the student has learned a strategy that has
a general application.

Non-verbal mediation - Guiding a student’s hand to show how to use a power tool is
an example of non-verbal mediation. It is intentional and meaningful. The techniques
experienced has application beyond the immediate situation.

Mediation can be used to regulate students’ behaviour in terms of their use
of strategies and heuristics on tasks. In promoting a strategic view of
tasks, the student is empowered to become independent in using that process
or engaging in that task. If there is a planning procedure for attacking
math problems, for example, students will not only solve more problems on
their own but will also be able to identify the point they have trouble if
they are unable to completely solve the problem.

A further use of mediation is to develop students’ feelings of competency.
Students who feel competent, and who focus on effort as being effective in
learning, are willing to try new tasks, even when these are difficult.
Students who are rewarded only for having performed well, on the other hand,
come to have a performance goal. These students become reluctant to engage
in any task at which they cannot quickly become successful. Teachers can
foster a learning goal by providing appropriate challenges for students and
supporting their efforts in solving these challenges. Teachers should focus
their mediation on the role of effort and strategy selection in achieving
success, rather than in praising performance. (Pace, 1987)

Pace, Sandra, Instructional Mediation in the Classroom: How Teacher Talk
Influence Student Learning, Presentation given at 2nd Annual International
Ethnography of Childhood Workshop, Cemrose, Alberta, July 1-3, 1987.




THE ORAL LANGUAGE DEMAND OF THE CLASSROOM

A great deai of recent research has focused on teacher talk in the classroom.
Specifically, the interest has been on the use of teacher questioning techniques, and
on other patterns for teacher/student interaction vis-a-vis overall instructicnal
styles.

Research findings provide much food for thought. For example, listening is very often
a stronger learning modality FOR students with reading deficits. The teacher
therefore needs te be cognizant of questioning techniques and students’ overall
abilities in dealing with language by ear, versus language by eye.

The oral language processing capabilities of these students are different from their
more academically able peers. Teachers must learn to adjust;

the speed of their talk. The average oral reading rate for newscasters. is 175
wpm. This may be too fast for LO.P, students. Try taping yourself in class, to
evaluate your speech habits and adjust the rate of speech if too fast.

the content of the message. Teachers must be aware of factors such as heavy
technical language loading and abstract concept density.

- enrich the context of spoken instructions by providing examples, synonyms,
antonyms; e.g., julienne the carrots into 3" strips.

- enrich the context of the classroom with demonstrations, posted reminders of
rules and procedures, and labels on containers/tools.

- paraphrase key points for students to remember; e.g., "In other words, what
you must keep in mind is.." (may be dane by the more able students).

- provide advance organizers in your talk, to help students develop a mental
set for listening. In the first 2-3 minutes of class, briefly describe the
day’s lesson, highlighting the important things that will be discussed and
accomplished.

- at the end of each lesson summarize what has been covered, ref erring back to
an advanced organizer.

- keep to a minimum the dependence on lecture format to transmit information.
Students must have increased opportunities to ask questions, and to discuss,
view and engage in meaningful writing activity. This means less teacher
talk!

In sum, when the overall comprehensibility of verbal interaction in the classroom
poses no problem, students can profit significantly from material presented at reduced
rates of speech. This is a strength area for 1.0O.P. students, and teachers are
encouraged to exploit all possibilities for reaching the students in this way.
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Questioning Techniques

Significant gains can be made by 1.O.P. students when classroom questions:

probe and prompt students to deep-process information, rather then fixate at the
simple recall level. Deep processing promotes storage in long-term memory.

aic. students in retrieval of information. Again, overdependency on simple recall

of information makes it difficult for the LO.P. student to respond, usually due
to memory deficits.

encourage the students to expand the functions for which they are able to use
langeage. The spontaneous speech of L.O.P. students js often lacking in breadth,
and good questioning techniques can prompt the students to make predictions,

consider alternatives, te project into the lives of others, and to engage in
imaginative play.

are used to monitor student comprehension as an ongoing process in class.
Teachers should not content themselves with the superficial "Any questions?” or
"Did you understand?" since mzay LO.P. students are weak in self-monitoring and
self-regulating strategies (i.e. they don’t know that they don’t know). Try
asking instead, "Tell me, in your own words, what you are going to do next."

Teacher Checks for Oral Language Demands:

Teachers may want to try monitoriag their questioning techkniques by way of a
checklist, composing the questions ahead of time, by inviting a trusted colleague to
sit in on the class to tally the various categories of questions posed, or by having a
class presentation videotaped. A simple grid might look like this:

Question Non-memory Question Monitoring of Student
Comprehension
Examples What date...? Give sn opinion... Explsin in your own
Who..? Give an alternative., " words...
Predict...
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Response Opportunity

Giving each student an opportunity to respond is key to the cognitive growth of al]
students. Invite a trusted colleague into the class to monitor the distribution
pattern of questioning. The tally can be kept on an equity of response opportunity

chart, such as:

Equity in Response Opportunity

Date. Teacher: No of Students___

Lesson Objectives:

Student Response
e studentinntiated T -teacner iniated

{Froat of Classroom)

X)X X)X X
X

.

Teachers typically address their questions to the group of students who
sitin the desks mark “X".

33




Latency Period

Latency period, or the length of time betweer the question and the answer, needs to be
addressed as well. An awkward silence does not necessarily mean the student doesn’t
have an answer; most probably the student is busy in a "retrieval® mode, scanning the
mental filing system for the information sought. Use specific techniques to monitor -
your "wait time", such as pacing five steps or making eve contact with five siudents
before accepting a response. After accepting a response allow about five seconds
before acknowledging that the student may be struggling. Then provide probes, prompts
and "scaffolding" to aid in memory scarch. Often, the answer will be found, and you
will have taught a valuable strategy!

Teacher question: What year did you get your dog, Rex, for a Christinas present?
Student: "I don’t know...I can’t remember."

Teacher probes: "Can you think of other gifts you received that same Christmas?"
"Can you remember where you celebrated Christmas that year?"
"Who else was with you that Christmas (e.g., grandparents)?"

Teach the rest of the class to be patient and polite in dealing with moments of
silence. If the question is not straight recall, most students will have a
contribution to make, at some level, when they are called upon to answer.




MODELLING

Since LO.P. students often display deficits in perception, memory and attention,
their thoughts will need to be directed and focused to specific behaviours of other
students that are worthy of modelling.

The role of teacher-as-model is even more important, since many L.O.P. students wil]
be taking their classes in segregated settings, cither by way of segregated classes in
composite schools or in segregated schools.

The 1.0.P. teacher should model:

Learning strategies - Talking aloud while modelling a strategy clarifies the
thinking processes for the student, Gaining meaning through the use of context
clues, for example, lends itself to such modelling.

Organizational skills - "A place for everything, and everything in its place"
might be a good motto to teach and model, as I.O.P. students have great difficulty
in this area. Being organized also provides the structure and predictability too
often missing in the lives of these students. Insist on students keeping
organized notebooks, a tidy work environment, and coming to class organized and
prepared to work.

Appropriate personal presentation - Does your personal appearance reflect good
grooming and a desire to show your best "self" as a role model for your students?

Good communication skills and attitudes - Students can benefit from the teacher’s
example in the area of non-verbal communication. Eye-contact, facial expression,
voice tone, mood, posture and gestures, and the language of personal space and
distance are of'ten problematic to teenagers. A teacher who is willing to "hear
someone cut” and to resolve problems patiently, fairly and democratically is
providing an important role to model.

35
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TECHNIQUES FOR MAXIMIZING CLASSROOM EFFECTIVENESS

The following techniques have been selected to maximize teaching effectiveness because
they can be individualized to take into account the special needs of each academically
disadvantaged student.

Audiovisual Aids

Students who do not read well can use the senses of hearing and seeing to obtain
information they otherwise may miss because of poor reading skills. Audiovisual
aids can be more realistic and interesting than some other methods of learning,
One audiovisual aid which has proven to be particularily useful in teaching the
disadvantaged student (especially siow readers and students who lack academic
motivation and confidence) is the tape reccrder. It allows the students to hear
themselves and may assist in improving their verbalization abilities.

Brainstorming

This technique encourages the use of imaginative or creative thinking about a
particular topic. Brainstorming is often effective with students who are
withdrawn and do not express themselves well in large group discussions. Since no
idea presented is rejected, students who may be less verbal in other learning
activities feel less threat in participating. In this way, it provides a
non-threatening opportunity for students to express their ideas.

Demonstrations

A demonstration puts principles and theories into practical operation by allowing
students to actually see and hear what is being performed. The multi-sensory
appeal tends to attract and maintain the student’s attention. Learning is based
on observed outcomes which provide practical meaning. A demonstration allows for
physical learning rather than abstract. The sequence of steps and key points
involved become obvious to the success of the completed process. One of the most
effective ways to motivate disadvantaged students is to make clear how the skill
Or process to be learned can be of practical use to them.

Field Trips

The field trip offers a first-hand learning experience, which is often the w2y the
disadvantaged student learns best. It provides an opportunity for studcnts to
relate theories and principles learned in the classroom to practical situations in
the community and the world of work.

Games

The use of games in the clussroom emphasizes that learning can be an enjoyable
activity. Games also provide social experiences that require cooperation and
interaction. A well chosen educational game can provide opportunities for the
development of comprehension and skill in following instructions. Appropriate

follow-up activities can be developed to maximize the icarning experience.




Individualized Instruction

. Individualized instruction may accommodate the learning styles and interests of
students who:

- prefer to work at own speed

- have difficulty in verbalization

- are not casily motivated
- have a high fear of failure

This technique is most cffective when it is custom tailored to the Students’
neceds, interests and capabilities.

Peer Teaching
In pcer teachiag, a student who has mastered a particular skill or some basic
knowledge shares this competency by working with another student to help him or

her learn the skill or knowledge. Pcer teaching can be used to:

- assist with the integration of the LO.P. student into regular classes, thus
stimulating social intermingling.

. - make learning more friendly and less formal
' - improve knowledge of a subject and communication skills of both peer and
tutor.

Project Method

The project method is a type of instruction in which the student is responsible
for sclerting, planning, executing and cvaluating a specific skill or work
assignmen! with the guidance of knowledgeable and expericnced individuals. This
method is particularly useful when there js a widc range of individual differences
in student abilities. Advantages of this method include:

- individualized instruction

- student responsibility

- active involvement

- practical application of newly acquired knowledge

- opportunity to succeed in an educational expericnce and take pride in this
accomplishment,

® ;
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Role Playing

Role playing, used in the protective setting of the classroom, can further focus
and advance the process of learning. For example, a mock job interview that
simulates "the real thing" does much to develop desirable behaviours. In a
trusting atmospher~ students can better accept coaching tips on haircuts/styles,
make-up, dress, asking and answering questions, and so on. The interview can be
taped and then reviewed. Invite the school work experience coordinator to act as
the interviewer, or, better yet, invite the personnel manager from a neighbourhood
business to become involved as a community partnership venture.

Role playing can be used to help disadvantaged students to:
- express themselves verbally

- show creativity

- learn in the affective domain (i.e. attitudes)

- gain an understanding of the feclings of others

- become actively involved in the learning situation

The actual role playing situation should take no more than 5-15 minutes. Teachers

must ensure there is ample time to allow for proper expression of attitude and
clarification of misunderstandings.

Study Skills ‘

Many students, but particularly the Integrated Occupational Program student would
benefit from guidince in the area of study skills. The LO.P. teacher is
encouraged to take the time to help their students improve their study skills.

"You don’t have to be brilliant to do well at school or to pass exams.
You do have to be well ORGANIZED, and to have GOOD STUDY HABITS.."
Study Power, 1985

Useful topics that may be addressed are:

Organizational Skills

- Where, When and How to Study

- Time Management Techniques
Reading Skills

Listening Skills

Remembering Skills and Techniques
Note-Taking Skills

Project and Assignment Hints
Paraphrasing Strategy

Exam Preparation and Test-Taking Strategy
Stress Management

Study Power Australia. Study Power: A Guide to Improved Study  Skills.
1985. Address: P.O. Box $98, Claremont, Western Australia 6010, ’
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As the effective teaching strategies outlined on the previous pages dre implemented

Resource Centre
A resource centre has the potential of providing motivation for students if it;

- includes a variety of subject appropriate materials (books, magazines,
journals, newspaper articles, brochures, community resources, etc.)

- is easily accessible
- is inviting to students

- includes student projects and community activities relating to the subjects
or occupational area.

Student Behaviour Indicators

3

teachers will likely note posizie. changes in student behaviour, including:,

L.

Problem-solving characteristics

Spontaneous cffort to define problem,.

Spontaneous correction of errors,

Decrease in the number of erasures,

Increase in need for precision by onesclf and others.

Decrease in impulsivity and aggressive interpersonal behaviour,

Increase in the relevance and completeness of responses.

Increase in willingness to defend one’s ewn statements on the hasis of
objective or logiczl cvidence, and to require the same from others.

More systematic work.

Increase in planning behaviour.

Acquisition of vocabulary, concepts, operations, etc., necessary for
problem-solving

Spontaneous use of acquired vocabulary and concepts.

Spontancous use of operations, strategies, and principles.

Spontaneous use of sources of information and reference materials:
dictionary, maps, etc.

Production of intrinsic motivation through the formation of habits, of internal
needs systems

Spontaneous reading of instructions before starting to work.
Settling down to work more rapidly upon entering class.
Spontancous checking of own work.

Increased responsibility for own supplies and equipment,
Increased responsibility for making up work after absences.
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Increase in task intrinsic motivation

Increased curiosity about objects, events, and concepts previously unnoticed.

Inc.zase in attention span and time on task.

Increase in readiness to cope with more difficult tasks and less anxiety and fears
of failure.

Increased cooperation and readiness to volunteer.

Decrease in absenteeism.

Increased readiness to cope with difficult and challenging material.

Evidence of more reflective thinking and development of insight

Increase in divergent responses.

Increase in reflection before responding.

Increased sensitivity in interpersonal relations.

Increase in readiness to listen to peers and greater tolerance for the
opinions of others.

Spontaneous examples of generalization.

Increase in exploration of alternatives before reaching a decision.

Overcoming cognitive passivity

Decrease in number of requests for additional explanation and assjstance
before starting to work.

Increased wiiiingress to participate in oral discussions.

Increase in willingness to render and accept help.

Increase in self-confidence.

Impraved self-image and pride in performance.

Decrease in reliance on authority.

Increase in readiness to question.

From "Instrumental Enrichment Training M-terial" by Sandra Pace, and John Reid.
1988. Copyright by Spelt International, Reprinted by permission
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PROFESSIONAL READING LIST

The learning resources listed below have been identified as potentially useful for
LO.P. teachers. These titles have not been evaluated by Alberta Education and their
listing is not to be construed as an explicit or implicit departmental approval for
use. These titles are provided as a service only, to assist Jocal jurisdictions in
identifying potentially useful learning rescurces. The responsibility for evaluation
of these resources prior to selection rests with the local jurisdiction:

Canada Safety Council. Instructional Safety Ob Jectives for Vocational /Technical
Training Courses.

This safety resource (268 pages) will assist the occupational teacher to provide
safety awareness training in a variety of occupational areas.

Canada Safety Council phone (613) 521-6881
1765 St. Laurent Blvd,
Ottawa, Ontario

Coloroso, Barbara. Discipline: Winning at Teaching, 1983.

This book presents a positive approach to discipline through such topics as:
Discipline vs. Punishment; Troubled Students; Trust, Respect, and Success,

Kids Are Worth It, Inc. $5.00 U.S./book

2222 Juniper Court $1.00 USS. Postage/Handling
Boulder, Colorado, U.S.A. 80302

Csapo, Marg, Teaching Social Skills, 1987.

This book provides systematic methods and strategies for teaching children basic
secial skills. Some of the topics addressed are social withdrawal/social
isolaticn /social aggression, .

Available on loan from: Edmonton Public Library, University of Alberta Library,
Calgary Board of Education Library,

Available for purchase f rom: Centre for Human Development znd Research, 2889
Highbury Street, Vancouver, B.C. V6R 3T7.

Florida Department of Education, Division of Vocational Education, Teaching
Academically Disad vantaged Students in Vocational Education Courses, 1982.

The purpose of this book is to provide the vocational education teacher with:

a description of some demographic and personal characteristics of
academically disadvantaged students

a description of some desirable characteristics in teachers cf academically
disadvantaged students

a discussion of ways to modify classroom management and curricula

a presentation of teaching strategies that the vocational education teacher
may find useful with academically disadvantaged students

a bibliography and a resource list

State of Florida, Department of Education, Divisior. of Vocation Education, Rzalph
D. Turlington, Commissioner of Education, Tallchases, Florida.
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Mulcahy, Marfo, Peat and Andrews. A Strategies Program for Effective Learning and
Thinking. SPELT. A Teachers’ Manual, 1987.

This manual (248 pages) presents an 1pproach to learning and instruction based on
cognitive theory. The first part of the manual provides a brief description of
the theory and concepts underlying learning and thinking strategy instruction for
application addressed in the second part.

Soon to be available:
Mulcahy and Associates phone: 462-7371
8504 - 35A Avenue
Edmonton

Northwest Regional Educational Laboratory. Experienco-Based Learning: How to Make
the Community your Classroom, 1978.

This book is intended to show how of f-campus learning opportunities can be opened
up for students. Experience-based learning techniques are described and the
following questions are addressed:

How is experienced-based learning different?
How do you structure experienced-based learning?
How can you link comniunity resources with student projects?

How do you locate resource people and involve them in experience-based
learning?

How do you manage the process?
Northwest Regional Educational Laboratory
710 S.W. Second Avenue
Portland, Oregon 97204.

Weber, Ken. The Teacher is the Key, 1982. Methuen Publishers.

This book is a practical guide for teaching adolescents with learning
difficulties. It contains chapters on organization and development, lesson
planning, individualization, behaviour management and a major section on teaching
efficient thinking strategies.

Methuen Publishers
2330 Midland Avenue
Agincourt, Ontario
MIS 1P7

Weber, Ken. Yes, They Can! A Practical Guide for Teaching the Adolescent Slow
Learner. 1974. Methuen Publishers.

This book is a developmental, carefully-structured approach for teaching
adolescent slow learners, based an the premise that these students are capable of
more than they themselves and most of society believe. It includes realistic
methods of motivating as well as nurturing the self-confiaence of these students.

Methuen Publishers
233 Midland Avenue
Agincourt, Ontario
MIS 1P7




COMMUNITY PARTNERSHIP

‘ DEFINITION

- Broadly defined, "a community partnership” is an agreement between a schooi and the
private sector to a mutually acceptable set of purposes and the means for achieving
such purposes. Community partnership is based on the belief that educators can

- enhance students’ learning experiences by bringing the community into the school and
by taking the students out into the community.

Community partnership is a much brr~der concept than work experience. Work experience
has traditionally implied that students work in a selected business in the community
for 125 hours of time and receive five crediis applicable toward their diploma.
Community partnership is not a course unto itself; rather, it is a vital component of

Potential community partners may include not only business and industry but also
community based service organizations, parents and citizen groups. For example, 3
student may become involved in community partnership with a charitable organization or
participate in a community venture such as landscaping and maintaining the school
yard. An example of an in-school community partnership might be a parent, university
student, senior citizen or Lusiness representative acting as a guest speaker to a
ciass, or assuming the role of mentor or tutor to an individual student. By using the
expertise, talent and unique human resources of community organizations, private
Q citizens and businesses, community partnerships enrich the experiences of students.

As students become involved in community partnarships early in their schooling, they
begin to appreciate, through first-hand experience, the need for basic computational,
communication and social skills in order to achieve on-the-job success. As students
see the need and relevance of acquiring these skills, they become motivated to
achieve.

To paraphrase the message of an old Chinese proverb...
Tell a student, and he will likely forget
Show a student, and he may remember;

BUT,
Involve a Student, and he will understand.

RATIONALE

community they serve, to provide the student with learning opportunivies beyond those
of the school building. The education of youth is no longer seen as a responsibility
delegated by the community to the local school alone, but is increasingly perceived by
the community at large as a jointly held obligation.




Increasing attention is being directed toward understanding the relationship between
cducation and economic growth. Education is the fundamental means by which society
develops skilful and creative citizens. Business and industry, recognizing their
dependence on the output of the public schools, are seeking ways to effect quality in
public education. Business and education collaboration represents one such attempt.

Community partnerships constitute a coordinated effort among all community members to
work toward systematizing students’ educational opportunities. Community members
should make known their employment needs and, f urther, may participate in the direct
schooling of students by acting a guest speakers, giving demonstrations, hosting

tours, etc. Professional educators, in turn, must recognize community needs and seek
the ways and means of making formal and reflective much of what heretofore has been
informal education. Community partnerships, therefore, require planned articulation
between community-based and school-based educational experiences.

MANDATE

The, provincial government’s policy statement Secondary Education in Alberta: Policy
Statement June, 1985 supports the concept of community partnership;

Policies and guidelines will be developed to facilitate the effective
use of educational services available outside the school.

The secondary school system will explore ways of using accomplished
members of the community such as scientists, performing artists, and
community leaders, more extensively in schools, in both instructicnal
and non-instructional ways, and in support of and in associatiex with
permanent teaching staffs. For example, useful approaches might
include school-community exchange, creative use of staff leave
provisions, and other "partnership” ventures.

Expanded practical experience programs planned, administered and
evaluated in consultation with the academic, cultural, recreational,
social services, business, industrial and labour-related communities
will be required to provide some students with the knowledge and the
practical experiences they need for occupational awareness and
preparation.

The secondary school system should develop direc. and effectjve
linkages with public and private agencies in the community,
particularly those that provide services to Alberta youth, to ensure
coordinated and complementary assistance to students,

The responsibility for students” secondary school programs will
evolve toward a partnership among students, parents, the school, and
the community, Students, parents and teachers will be responsible
for planning each student’s program.
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Alberta Education is currently reviewing its policy in the area of community
partnerships. In the interim, educators are asked to follow the "Off-Campus
Vocational Education Program" (pp. 35, 36 of the Program Policy Manual). In
particular, attention is directed at policy related to work site selections and
insurance coverage.

OBJECTIVES

To ensure that the special needs of Integrated Occupational Program students are
addressed in real life learning situations, the involvement of the community is
essentizl. Schools working with businesses and individual volunteers to prepare our
students represent investments that will never stop paying dividends; dividends in the
form of 2 more literate society, better prepared employees, and a country that is
proud of its schools.

Community partnerships are designed to:

1. provide participants with hands-on experience to help them to relate their
schooling to everyday life and experience in the workplace and the community

2. develop in participants an awarencs. of essential employee attributes and to
prepare participants for the attainment of these attributes

3. provide occupational preparation for entry into the world of work

4. provide participants with an opporwuaity to develop life skills in the areas
of goal setting, decision making and problem solving

5  promote the development of self-esteem, self-awareness and self-assertion
through social interaction at the place of employment or in the community

6. encourage participants to continue their education, and to seck further
post-secondary education or training appropriate to their career, educational
and personal/social aspirations.

BENEFITS

The notion of integration and reciprocity is fundamental to the success of community
partnerships. There are numerous benefits to:

Students

Enhances educational experience through practical "real life" involvement
with:
- role models

- mentors
- community endeavours
- the business and industrial world,




Provides individual opportunities to:
- increase motivation

- improve achievement

- enhance self-image -
- prepare for a smooth transition from school to the first full-time job.

Provides opportunities to:

-~ acquire employability skills while attending school

- increase career awareness

- explore occupational choices

- develop an understanding of employer/employee processes.

Teachers

Enriches curriculum by involving students in a practical meanin; ful way. The
result may be rewarding and renewed teacher enthusiasm because of the
opportunity to improve and enhance the educational experience.

Creates 2 m--~e positive classroom environment, with improved attendance.

Provides the possibility of:

- assistance in special areas

- opportunities for professional development in the context of
business/industry =
recognition as an innovative and progressive educator.

Schools
Enriches total curriculum through community partnerships.

Increases community awareness and apereciation of the effective use of
community resources.

Provides information regarding changes or additions in curriculum required to
meet the changing needs of society.

Improves the level of community satisfaction with the schools.
Permits increased awareness of local markets.
Encourages students to remain in school and graduate,

Maximizes the educational program in periods of financial restraint.
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Jurisdictions

Shows leadershiy in innovatjve educational programs.

Provides information relative to the program structure of schools (j.c.
elements of curriculum, career objectives and counselling, etc.).

Provides an enormous pool of expertise that creative school personnel can
tap. Community people thus multiply the resources of the school and improve
programs at no additional cost.

Encourages more intensive interaction between business, community and
education,

Encourages a sense of caring through collaborative activities.

Business and Industry

Permits local business and industry to apprise schoo!s of their present and
futurc manpower needs, to influence career awareness and school programs which
are specifically geared to meeting. those needs.

Provides a pool of potential manpower:
- with desirable knowledge and skills
- with lower training costs since students will have developed many generic
and work skills as part of their school program
- Pprospective employees who have been observed under actual working conditions
- with a reduced turnover rate due to career awareness and preparation
- that is more productive becat :e of occupational preparation.
Such an improved labour force has the potential of increasing profit .,

Provides rewarding and satisfying experiences for participating employess and

employers because of the:

- teamwo.k rad mutual achievement

- involvement with young people

- personal satisfaction of making a positive contribution to education and the
community,

Provides an opportunity to enhance:
- management skills

- communication skills

- resource utilization,

Develops a better appreciation of:
- the issues, challenges and decisions facing today’s youth
- the complexities and challenges for any educators ,

improves public relations due to visibility, thus providing

» recognition for a valued community service, social responsibility and good
corporate citizenship.
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Community @
. Increases civic cooperation.

Provides a well-prepared work force.
Enables young people to become contributors to the local economy.

Enables community members to impart their wisdom to students and students to
reciprocate in meaningful ways.

Strengthens the system of public education.

Maximizes effective use of community resources.

TYPES OF COMMUNITY PARTNERSHIPS

There are numerous avenues aleng which community partnerships may aevelop. In junior
high school students may be initially introduced to the concept of community
partnerships through such activities as:

Inviting members of the community into the classroom as guest speakers,
tutors, discussion or seminar leaders, or demonstrators (e.g., cake
decorating, carpet care, grooming, landscaping, special equipment use). “

Involving community members in special events (career days, mock job
interviews).

Touring local business and industry,

Conducting taped interviews with employees in job areas of interest to the
student.

Sharing of such resources as films, videos, booklets, pamphlets, equipment,
and specialized laboratory facilities.

Mentorship -- A student is paired with an employee of a local company who
volunteers to spend a few hours a month to be a "friend in industry" to the
student. Mentors typically invite students to their workplace to tour the
company facilities and may include them in trade and technical fairs.

Job Shadowing -- After selecting a job area of interest, the student spends
time with an employee working in that area, thus gaining exposure to the
realities of the job and providing the student with realistic expectations to
enable appropriate ¢ducational planning. In recent years, job shadowing has
become a particularly popular method of informing female students about
potential careers in non-traditional fields.
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. Group Community Partnership Project -- One effective way of introducing

students to individual community placements is first to involve them in a
‘ group community partnership project. Such projects are a versatile approach

to experiential, community-based learning that can be designed around nearly
any length of time, to fit almost any situation and involve any number of
students. Projects can incorporate academic, socio-personal and occupationaij
objectives and may be set up as homeroom projects, school projects or even as
entrepreneurial endeavours, Many classes may become involved in such projects
as:

- school yard beautification (the science class may determine the most
appropriate fertilizer, grass and paint to use; the mathematics class may
undertake a cost comparison of various supplies; and each occupational class
may assume an appropriate activity - planting, painting, etc.)

- school store (various classes 11ay have the school store merchandise products
from woodworking, sewing and craft projects; business classes may handle the
bookkeeping and retailing; the English class may promote and advertise the
store.)

As students gain maturity and confidence, their community partnership activities
should encourage them to assume greater responsibility. Students may:

work within the school in a supervised, structured environment; e.g.,
- working as an assistant in the school (library, cafeteria, caretaking,
etc.) :
- working directly with the public while receiving course instruction (e.g.,
provide hair care services to community clients, run a school day care
program, service station, automotive shop, etc.)

work in the community in an individual capacity; e.g.,

- businesses and industry (typing, cataloguing, delivering, warehousing,
taking inventory, performing custodial services, farming, construction and
automotives, etc.)

- community service (hospitals, involvement with senior citizens and
handicapped, playground program)

- community agencies and fund-raising (Uncles at Large, Big Sisters, Elks,
Kiwanis, Lions, Canadian Cancer Society, Salvation Army, Red Cross, Heart
and Lung Association, Easter Seals, Friendship Centres).

Placements are limited only by community availability and the creativity of the
teacher involved. Placements should be selected according to the interests and
education level of each student. Examples of possible placement in the eight
occupational clusters are provided in the senior high school section of this manual.
Further placement possibilities may be obtained from:

Alberta Agriculture District 4-H Offices
Alberta Career Centres
Clergy
Clubs
_ Community Associations
Media (Television, Radio, Newspaper)
R.C.M.P.
Senior Citizen Organizations
Yellow Pages in Telephone Book
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Time allocations - The amount of time devoted to community partnership activitics

should increase with each year spent in the Integrated Occupational Program, as
depicted by the following chart:

DEVELOPMENTAL INSTRUCTIONAL
GRADES CONCEPT ORIENTATION
Community
School Partnership
8/9 Awareness 90% 10%
10 Exploration 80% 20%
11 Orientation 70% 30%
12 Preparation 60% 40%

The percentage figures given for the community partnership component are recommended
minimal guidelines. Schools that do not have extensive on-site facilitics will .
undoubtedly use community work sites to a much higher degree.

Schools with extensive in-schoc! laboratory facilities should still ensure that all
senior high students are given job placements within the community as part of their
instruction in the occupational courses. The incidental learnings gained via actual
job placement in terms of expected attitude, productivity standards, social
relationships, and so on, cannot be duplicated in the classroom.

LAUNCHING SUCCESSFUL PARTNERSHIPS

There is no one right way to proceed
there a single formula for success,
and all flourishing,

with establishing community partnerships, nor is
There are many successful programs, all different

It is the responsibility of the school, in cooperation with its community, to devise

the specific program, judge its suitability, set local objectives, determire the
methods of instruction, evaluate placement, and develop methods of recognition.
Responsibilities could be grouped under the following headings:

Program Initiation and Planning
Program Implementation
Program Monitnring and Management
Program Evaluation

Program Validation

Recognition of Community Partners
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Program Initiation and Planning
Information Forms

Student and community information forms
For example:

prove useful in matching potential partners,

STUDENT INFORMATION QUTLINE

Persomal laformatioca;

Name

Address (home)

Social Jasurance Number
Birthdate

Home Phone

Emergeacy Contact

Parent or Guardisn's N:me
Parent or Guardian's Address
Parent or Guardian's Occupation

placement at their business or jo organizations?
Do you have access to transportation?

Past Expetleace:
about cach expericace:
Hobbics

Iaterests
Special skills

Placemest Preference List:

List your preferences in order of preference:
Restrlctlons:

transportation, etc.)

Could your parents (guardian) help with any type of commuanity
partnership. j.e. volunteer in school/out of school; work

Include WHEN you worked, WHAT you did, and what you Jiked

Voluateer work (e.g., b Jysitting, paper routes, ete.)

List any restrictions (i.c., particularly geographical area,
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COMMUNITY INFORMATION QUTLINE

Name of Organization/Individual/Business:
Address
Contact Person

Job Title

Responsible to: Title
Person

Summary of Responsidilities

Main Dutics:

Working Conditions

Personal Qualities

Skills/Attitudes which may be developed in this work situation

Other Comments




Guidelines

Educators should consult Program Policy Manual, 1987 for the general guidelines
and procedures for "Off-Campus Vocational Educational Programs".

The following responsibilitics arc outlined for the certificated teacher T.pervising
an off-campus site:

- to cnsurc that the curriculum is followed and a plan of instruction is in
place;

- to cnsurc there arc a variety of activities or experiences;

- to cnsurc that the teaching and evaluation are in accordance with board
policy;

- to cnsure safety provisions are met;

- to cnsurc that board-owned cquipment is properly accounted for and
maintained;

- to assess student performance;

- to monitor student attendance;

- to monitor student-instructor relations and student behaviour;
- to monitor work sitc-community relations;

- to cnsurc a positive learning cnvironment;

= o cnsurc appropriate records are kept for all of the above,

In developing and maintaining the of f-campus project, the school board must ensure
that the work site sclection meets the following criteria:

- the work site will have adequate spacc provisions for the number of
students cnrolled;

- the facilitics and equipment at the work site will be adequate to achieve
the objectives of the program;

- the facilitics meet the required standards of Occupational Health and
Safety, and fire regulations;

- the equipment used by the students meets CSA (Canadian Standards
Association} standards; and

- all applicable federal, provincial and municipal legislation is followed.
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Schooi boards offering off-campus programs:

A high degree of inter

. Identify community partners

’ - will carry insurap~ “all board owned cquipment located at the work
site;

- will carry extended liaba'ty insurance for the protection of the board,
its employees, students, wed third parties,
Program Implewentation
. Assign a teacher or coordinator to be responsibic for the community partnership , . ogram.
personal skill is necessary to deal with the many differen®

personalities found in the workplace. The coordinator will:

. Recruit appropriate training stations.

interest in education

commitment to young people

cnergy and enthusiasm

responsible position in the company

creative and innovative thinking

communication skills

willingness to mz*“¢ the necessary time commitment
support for the goals of the program

consistency, commitment, cooperation.

. . Clarify the expectations of the cmployer:

to provide a safe environment

to provide a valuable learning experience

to provide an employee to act as the supervisor of the student

to cvaluate the progress of the student

to report any problems to the coordinator (i.c., performance, behaviour)
to report student absences to the school.

. Outline the basic expectations of the student. These may include the following:

to conform to company standards of dress and behaviour

to be punctual and attend regularly

to phone and report absence due to illness as follows:

. Phone your employer before the start of the workday, explain that you will
not be at work, and tell them why. Phone each day you are absent.

. Phore the schooi, giving notification of your absence,
Unexcuseable absences will be dealt with by the schuol principal, Missing
an of f-campus placement is the same as missing any other class.

who tend to have some of the following characteristics:




f——““

- to work the full time specified by the agrcement
- to observe all company rules
- to show a positive attitude
- to lcarn as much as possible
- to complete time shects cach week
- to do their best -
- to be informed of evaluation components. For example:

. classroom performance

tests, assigments
. employer observations/feedback.

Meet with each student and agree on a mutually acceptable placement.

Organize an orientation for the student, to:

- explain the purpose of the community partnership, outlining what
they can expect to learn

- introduce thz student to his or her supervisor and to other
employees

- acquaint the student with the physical facility

- provide a complete description of the job performed

- explain school and business expectations regarding volume and
amount of work to be accomplisheg, speed, consistency of keeping
busy, initiative, neatness, accuracy, safety, efficiency,
punctuality, attendance, hones*y and loyalty

- explain company rules (break. . ress requiremeni®, smoking policy)

- provide the student with a list of duties that could be performed
when regular duties are finished

- establish a routine for student to follow

- show the student the tools/equipment that are used in the
organization and the ones the students will be using

- describe the safety practices to be followed.

Provide a list of suggestions to aid the emplover’s effectiveness with

the student:

- Start the student off at . point where he or she can be reasonably assured
of success, and then proavsd in small incremental steps.

- Give one instruction at a time; determine the rate of progress and then gear
to mastery.

- Introduce a new task by:
. demonstrating what student is to do, explaining as you demonstrate
(written instructions may te a helpful reference for the student)
. ailowing the student to try the new task, then demonstrate again to show
them how to improve
. allowing the student to practise
. coaching the student to improve.
- Have the student work as helper to a regular employee who will gradually
give the student more and more responsibility.
- Evaluate each student individually, recognizing tk~t each one will have
different skills and abilities.
- Tell the student how he or she is doing -- either well or badly. With
specific feedback, students are more able to adjust their performance.




= Increase productivity through positive reinforcement:
convince student you want him or her to succeed
provide praise when appropriate; give constructive criticism in a
sensitive, positive mapner -- assure the student that correction is part
of the learning experience.

Develop a handbook of information as a useful communication tool. Suggested
topics to include are:
- = program goals
- benefits
- e€xpectations of the student
- expectations of the employer
- student evaluation
- general information.

Develop a plan to promote 1d maintain public relations with:

(i) Business and industry

- inform companies of the purpose of the program, explaining their
soles in the evaluation of the students

- discuss the role of the teacher-coordinator and the school

- Stress that the concept of community partnership is to provide an
educational training experience

- state your school board’s position regarding remuneration

- deal with questions and/or objections calmly but persuasively

- after summarizing the benefits, ask for a commitment

- send a letter of confirmation to employer

LEXTER OF CONFIRMATION TO EMPLOYERS

Dear

We are writing to thank you for agreeing to participate
in High School's c.mmunity partaership
program. It is otr understanding that you will accept ___(number)
student(s)for _____  (length and type of program).

The following student(s) have/has expressed an interest in
working with your company:

These students have been asked 1o telephone you aad make
arrangements for an interview,

Please refer any questions and/or conriras to me

at High School (phone: ).

Thank you again for your co-operation in expanding the
learning opportunitics for our students.

" Yours sincerely,

D s
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- e_stablish a formal document of the partnership agrcement, to be
signed by the teacher/ccordinator, the community partner and the
student. For examplec;

RARTINERSHI? ACREFMENT

Between:
and
We hereby declare that we have entered into a partnership aimed at
enriching the learning expericnces of students in:
School
We 2gree with the ohjectives of the program which are:
&

Ealt o adiand

We 2gree that: (Specifics)

L
2,
3
Schoo! Representative Student Representative
Pasent Representative Organization/Individual/Business
Representatives
76
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(ii) Home and School

provide parents with an overview of the school board’s
philosophy and commitment to the program

explain in detail the mechanics of the program
explain the board’s insurance policy which covers
students while at the training station

ansSwer any concerns that parents may have

ask parents for their support of the program

LETTER TQ PAREMT

Dear,

The Integrated Occupational Program of - Sccondary Schools is (bricfly
deseribe program),

T order to make your child’s coming community partnership experience
is as valuable as possible we request that you complete the attached *Program
Evaluation Form® and retura jt to the school During
this time we hope you will encourage ynur child to discuss the expericnce with
you. If you have any questions and/or concerns please do not hesitate to call
me 3t (phone: )

We appreciate your co-operation which is vital to ensuring the success
of the community partnership program. Community partnership edi. ation requires
1 coordlinated effort among all community mzmbers. In 30 doing, community
Partnerships expr °d the learning opportunitics for the school's most importaat
ccnstituents: the students,

Yours sincerely,

Q (iii)  Ge

neral Public

provide a press release and follow-up articles for the
local newspaper and radio station to increase public
awareness of exciting educational endeavours as well as
to show appreciation of supportive people and
businesses.

Confidence buildg , , | +- . Self-esteem blossoms
IOP gives students new lease on life
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Program Monitoring and Management

Successful partnership programs require thoughtful coordination of the various
management components. Some of these identifiable components are;

Individual student needs, desires and problems influence performance and must be
taken into account to ensure proper placements.

The classroom and on-the-job training components have to be tied together in such -
a way that the stated objectives may be achieved.

Partners should meet regularly to assess the strength of theé program and to ensure
effective communication,

. . Effective management of human resources to establish a working atmosphere tha*
interests partners in continued involvement.

Although the Integrated Occupational Program is an edecational training program, there
is an emphasis on the placement as a real job. As students are confronted witk actual
Jjob expectations, classroom theory becomes a reality, and students and parents need to
be aware that students will be treated as regular employees. As in any job, students
w1l have to prove te the employer that they can handle responsibility. Many

employers have studeats complete jobs of lesser responsibility during the first few

weeks to give them the chance to prove themselves. In this way, students are able to
adjust to the work site and grow with the job.

Partnerships need to be monitored to ensure that the program is working well.
Monitoring strategies may include; O

establishing a reporting system that providss opportunities for r
teacher-student-partner discussion. For example:

YISITATION REPORT

Student's Name
Placement Location

Emgloyer/Supervisor

Date: Time:

Student's ) .Attitude/Interest

b) Comments

Supervisor's 1) Attitude/lnterest

b) Comments

General Comments: 4

—




using behaviour/competency checklists on a daily/weekly i
) / y/monthly basis. Thes
e checklists may include the following information: Y e

- attendance
- jobs done
- equipment used
- areas of strength
- suggestions for improvement
- = dressed properly
- follows instruction
- finishes job
- attitude
- personal relations
~  responsibility
- safety

The following procedure may be useful to share with the employer:

SUGGESTED PROCEDURE WHEN EXPERIENCING
A PROBLEM WITH A STUDENT

Inform the Community Partnership Coordinator.
v - Outline your perception of the problem to the student,

9 . If possible, develop a plan to solve the problem. For example:

- Give the student a goal to work towards

= Develop a list of duties to be performed

- Outline specific output expectations (2 oil changes per
hour)

- Develop a list of duties the student could do when they
finish their regular duties

- Increase supervision and/or assign the s:udent to work with
another employee.

If the p-ablem is serious, or if plans have not worked to solve
the pr -olem, termination may be required. If you are
considering  termination, the following is a suggested
procedure:

- Inform the teacher/coordinator

- Conduct a frank mecting with the student explaining the
reasons the students® job is in jeopardy

- Consider allowing the student a chance to reverse their
behavior

= Notify the teacher/coordinator when all clse has failed.
It is your right to terminate a student.
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Program Evaluation

Program evaluation consists of two inseparable aspects. One is the evaluation of the
program, the other is the evaluation of a student’s behaviour and performance after
participating in a partnership,

Evaluation of the total community partnership program should involve all concerned.
The following sample of a student "Program Evaluation Form" may be adapted for general
input from employers, volunteers and parents, -

\4
(Student)

1. Do you fecl that this experience:
(a) has been of benefit to you?

Yes ___ No___
How? Why Not?,

(b) has helped to prepare you for the world of work?
Yes__

No___
How? Why Not?,

() has expanded your learning opportusitics?
Yes?__ o_
How?, —. Why Not?

2, What difficultics arose?

3. What strengths/abilities di¢ you discover in yourself as a result
of this cxperience?

4, Do you have any suggestions for improving this program?

Plasement Location Date
Employer/Supervisor

Sigoature_______
Studeat

Evaluation of the program should focus on:

- the adequacy of the program in serving the educational needs of students
- the strength and weaknesses of the program

- the achievement of objectives as outlined

- the benefits of the program

80
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Student s.valuation may involve twe components: the in-school segment and the job
site component of the program. The evaluation criteria should be well defined and
° thoroughly explained to the student at the beginning of the program:

- The student

- . a self-evaluation of the work placement, outlining areas of strength, areag
where improvement is needed, etc.

. - The teacher’s/coordinator’s evaluation may include:
assessing the student’s in-class assignments and participation
reviewing student log sheets and diary on a regular basis
visiting and observing the student at vrork
keeping anecdotal records after each visit
reviewing the student’s progress with the supervisor
reviewing the student’s progress with the student
taking into account the student’s self-evaluation of progress
calculating 2 final mark for reporting purposes

- The community partner’s evaluation may inciude:

observing the student’s performance on the job, and giving immediate feedback
to the student

. completing written progress reports

. ussessing activities related to projects and assignments from the in-schog!
component

. reviewirg work and employability skills

. completing a final evaluation

. Program Validation

An ongoing aspect of the school’s role with regard to the program and the student is
to ensure that the program itself is able to accomplish the stated goals.

Validation is the "key piece" in the ongoing efforts to maintain a successful program.
Validation occurs when the partners reach agreement and can show reasons and evidence
that goals have been met. For example;

For the student - the level and type of experience is different from, broader

than and, at least in some aspects, deeper than what the student could have
achieved in school.

For the employer - the students have gained experiences that will be beneficial
and will differeatiate them from other young, untrained people who will approach a
prospective employer seeking to enter the world of work.

For the school - the of f-site placement has served to enhance on-site efforts
and assist students in their nersonal development, their career deveiopment, and
eventually in their transition to the workplace.

For the parent - the partnership experience has produced growth in maturity apd
skill development of th.ir son or daughter.
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Aruitoxt provided by Eic:

Recognition of Community Partners

The services and support provided by partners should be acknowledged with expressions

of appreciatior from students, teachers and parents. Some 1deas for providing
recognition inclu.

Hosting special recognition events for partners and/or volunteers (e.g., brunch,
lunch).

Featuring partners and/or volunteers in the school newsletter or newspaper.
Welcoming them into the staff room.

Inviting community partners to attend special events in the school.
Designing grecting cards at special times of the year.

Referencing the work of partners during open houses and on parents’ night,

Recognizing Ehe commitment and dedication of community partners through writing
about them in the local community paper.

Presepting all partners with a framed Certificate of Appreciation suitable for
hanging in their front of fi~-.

Sending letters of appreciation from Students and teachers. Samples;

NK. TTER
(00 School Letterhesd)

Date

Employer's Officis) Tetle i
Name of Busioess/Organizstioo/Iadividus]
Address (sncludiag postal code)

Dear Me/Mrs

1 would lite to fhank you for providing me with the
opportuaity to leara vore abdout .

(S¢ccond paragraph could mentioa wecific skills learaed and
peiple/person who were particularly belpfal),

{The finsl paragraph should cxpress personal apprecistios of
the value of the expericoce.)

Yoars sisccrely,

Name Commuaity/Business Partacrs

Home Address
Telephooe @

Dear

Ye wish fo express our simcere spprecasteds for your

iovalvereat 43 8 Partner is Education We wodersisod the time a0d

v commilmenl necenary in providing studeats with 3 reallifc kearding

situstion. This co-ordinsted effort 1s better prepare ovr sivdeats

rpreseat investmacats that acver stop peying ¢livideads. Owr dividend

will appesr in the form of & morc lterate society. “etict prepared

employecs ecd s coustry that is proud of its schoolt Thask you foc
your part in this educatiosa} eadeavosr,

Yoars sincercly,
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FEEDBACK

Wc trust this information manual has provided useful information concerning the
Integrated Occupational Program. As the LO.P. is still in the development stage,
Alberta Education would appreciate receiving feedback to enzble us to strengthen our
interin. documents and make them practical and readily useable by educators.

What information would you like to see added/delzted from this manual?

How was this manual used?

as individual professional reading

as a basis for inservice of teachers to 1.O.P.

other (specify)

Based upon your experience, ar. there additional tecaching strategies you would like to
se¢ included?

What community partnership ex

periences/information can you share that may be aseful to
other jurisdiction?

Other comments:

Namec (optional) Jurisdiction

Please mail any information and/or sample materials that would strengthen the contents
of this manual to:

Integrated Occupational Program
2nd Floor, Edwards Professional Building
10053 111 Street

Edmonton, Alberta T5K 2HS
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