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In recent years there has been a proliferation of behavior
rating instruments, each desigred to assist in the assessment of
the behavior of children and youth. As a result they have been
used increasingly as part of the initial screening and
identification procedures for subjects considered to demonstrate
problem behaviors (Bullock & Wilson, 1986; Smith, Wood, & Grimes,
1985). In addition, they have been used (a) as aids in
developing intervention plans and in the tracking of behavioral
change in subjects (Bullock & Wilson, 19865 Wilson, 1980), and
(b) in research studies of various types (e.g., Achenbach &
Edelbrock, 1986; Bullock, Wilson, & Sarnacki, in press; Campbell,
Bullock, & Wilson, in press; Eaker, Allen, Gray, & Heckel,
1983; Quay & Peterson, 1983; Sarnacki, 1987).

The evolution of behavior rating instruments has gone from a
clinical intuitive notion about behavior to more complex analyses
using exploratory factor analytic approaches to develop
behavioral clusters which are highly correlated. This latter
approach has resulted in a great variety of labels being assigned
to the various clusters of behavior. Unfortunately, in many
cases, the labels assigned fail to accurately summarize the types
of behavioral items constituting the cluster.

Given the problems inherent in factor enalytic procedures
the confusion which exists is understandable in that there are
several variables which influence +the number of factors
identified by multivariant approaches. Item clusters will change
depending on which items are a part of the complete instrument.

However, it is recognized that the fewer the items which
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constitute a behavioral cluster, the more likely it is that a
label can be assigned which is representative of those items.
Further, items which are highly intercorrelated and semantically
related increase the probability that a cluster of behavior can
be appropriately described by its label. The labeling of
behavior clusters, however, has created increasing confusion in
the field as behavior rating instruments come into more common

use within educational environments.

Review of Literature

The wuse of structured guides designed to assess specific
aspects of social functioning as a means to identify and
classify the aberrant social behavior of children and youth is
not new. This section will present a brief review of the methods
used to identify and group the social behavior of children and
youth, as well as, the various labels attached to those
categories of behavior.

Early auttempts at behavioral analysis involved the intuitive
grouping of observed aberrant behavior of clinical samples into
broad categories of behavioral and personality characteristics
(Ackerson, 1931, 1942; Paynter & Blanchard, 1929). These early
efforts resulted in a model of social functioning which utilized
two distinct categories of behavior. Although named differently,
these categories generally were identified as personality aind
behavioral in nature.

A subsequent stage in the development of behavior rating
instruments was the wuse of cluscer analysis <tuo identify
categories of similar aberrant social functioning tehavioral
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characteristics. In cluster analysis after obtaining a measure of
similarity, behaviors are alogrithmically grouped in order to
limit the inter-group variance while maximizing the between group
variance (Kachigan, 1986). Jenkins and Glickman (1946) in a
cluster analysis of the data amassed by Ackerson (1942)
identified five categories of behavior in the aberrant social
functioning of children. These categories were iabeied
Overinhibited, Sociaiized Delinquent, Unsocialized Aggressive,
Brain Injured, and Schizoid.

A cluster analysis of 45 behavioral characteristics selected
from a pool of 94 behavioral characteristics exhibited by
children referred to a child guidance clinic for behavior
problems identified three categories of behavior: Overinhibited,
Unsocialized Aggression, and Socialized Delinquency (Hewitt &
Jenkins, 1946). A later, computer assisted, cluster analysis of
90 of the 94 behavioral characteristics (Jenkins, 1966) derived
five behavioral categories. Even though the items placed in
these categories resembled those placed the five categories
identified by Jenkins and Glickman (1942) they were dissimilarly
named: Shy-Seclusive, Socialized Delinquent, Undomesticated,
Hyperactive-Distractible, and Overanxious~Neurotic.

Since the 1950s, exploratory factor analysis has been used
extensively 1in attempts to identify categories of behavioral
characteristics from the numerous social behaviors of children
exhibiting problems in social functioning. Additionally, it has
been frequently used in attempts to establish the construct

validity of behavior rating instruments. The results obtained
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through factor analysis are influenced by a number of
methodological and concepcual variables. Methodological
variables include, but are not limited to, (a) the number and
type of items in the instruments, (b) sample characteristics, and
(c) factor selection criterion. Labeling or naming factors is a
conceptual process which requires the analyst to identify the
common trait among the highly correlatazd items comprising a
factor. The extent to which the factor name accurately depicts
the common information determines the utility of +the process
(Carison & Lahey, 1983; Kachigan, 1986; Kim & Mueller, 1978).

The proliferation of behavior rating instruments identified
in the literature makes it impractical to individually address
each behavior rating instrument. For the purpose of this review,
it will suffice to report on the findings of previous works.

Achenbach and Edelbrock (1978) addressed the generality of
behavioral categories identified in 27 behavior rating
instruments. Due to the dissimilarity of items used on the
behavior rating instruments they were unable to per form rigorous
statistical comparisons. Instead, an overview of the categories
was accomplished by grouping identified factors based on the
similarity of items (although criterion for similarity is not
del ineated) which loaded higher than .30 on that factor. An
additional constraint required there to be at least five items
meeting the .30 criterion for the inclusion of that factor into a
behavioral category.

This procedure divided the 27 studies into two distinct
groups, those with three or less behavioral categories (broad
band syndromes) and those with five or more (narrow band
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syndromes). Due to second-order factor analysis, some scales
produced both broad and narrow band syndromes. There were 16
studies which produced broad band syndromes. In these studies,
Achenbach and Edelbrock identified four common broad band
behavioral catvegories. The behavioral categories labeled
Overcontrolled and Undercontrolled were consistently evident in
these studies. A third category, Pathoiogical Detachment, was
identified in four of the studies. The fourth category, Learning
Problems, was evident in two of the studies.

There were 14 studies which produced narrow band syndromes
which could be grouped into 14 derived behavioral categories. As
might be expected, these categories targeted more specific
behavioral characteristics. There were 10 of the 14 studies
which contained items addressing Aggressive, Delinquent,
Hyperactive and Schiziod behaviors. The behavioral categories of
Anxious, Depressed, Socially Withdrawn, and Somatic Complaints
were identified in six studies. Other multiply identified
categories included Sexual Problems (4), Academic Difficulties
(4), Immature (3), Obsessive-Compulsive (3), Uncommunicative (3),
and Sleep Problems (3).

Hoge (1983), in a study of the psychometric properties of
teacher judgment measures regarding student behaviors, reviewed
24 behavior rating instruments. Six of these scales were the same
as those reviewed by Achenbach and Edelbrock (1978).

In 14 of these 24 behavior rating instruments, factor
analysis was utilized to establish the construct validity of the

scale. The number of identified factors in these studies ranged




from 2 to 14, with the majority (8) deriving 3 factors. Although
there were 53 different subscale (factor) names used, Hoge viewed
these categories as relating to personality adjustment, social
adjustment, and adjustment to academic demands.

Reczntly, the use of confirmatory factor has al lowed
researchers to impose conceptual restraints on data collected
with behavior rating instruments. Unlike exploratory factor
analysis;, in confirmatory factor analysis the levels of
covariation are not required before computing factors.
Furthermore, there is a statistical list which accesses the
"goodness of fit" (Long, 1983) of the derirved model. explanation
of the sample data.

Through the literature +two factor structures have been
identified which have been assessed throuyh confirmatory factor
analysis. Hale and Zuckerman (1981) imposed a two factor madel on
two commonly used behavior rating instruments, the Behavior

Problem Checklist (Quay & Peterson, 1979) and the Bristol Social

Adjustment Guides (Stott, 1972), and concluded that, with the

exception of items labeled Inadequacy/Immaturity, there was
general support of the two factor model.

Data collected w’th the Behavior Dimensions Rating Scale

(Bullock & Wilson, 1988), which assumes a four factor model, has
been analyzed several times using confirmatc -~y factor analysis
(Campbell, Bullac!, & Wilson, in press; Sarnacki, 1987; Wilson,
Moore, 4 Bullock, 1987). In each of these studies the data
supported the use ¢of a Foué factor model.

Presently, there exists among the behavior rating

instruments great wvariablity in terms of length (number of
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items), rating procedures, scoring, and interpretation. It is

also important to understand that great differences exist in the

norming samples (e.qg., geographically, ethnicity,
handicapped/non-handicapped) - utilized. Variability in
interpretation is particularly important, because it has

implications for the measurement of behavior and, ultimately, fo-
the conceptualization of behavior disorders.

| Much of the differences seen in behavior rating instruments
may be due to the variebility in the conceptual framework
(e.g., clinical, education), scale development (e.g., item
selection analytical procedures), and norming approaches (e.g.,
age/grade, gender). It appears to these authors, as well as to
others (Achenbach & Edelbrock, 1978; Carlison & Lahey, 1983; Hoge,
1983), that it is critical to the fielcd of behavioral disorders
that research be done in an effort to identify a clarifying
framework which can serve as a guide to behavioral assessment.
This diversity becomes apparent, for example, whenever one
analyzes the subscale titles of the seven behavior rating
instruments found in Appendix A. There is such diversity of
titles assigned to the subscales that it is impossible to
ascertain whether the behavior rating scales are measuring the
vame thing.

Considerable work remains to be done in the development of
behavior rating instruments in order to reduce the confusion that
exists and, ultimately, increase positive influences for cihilcren
and youth. Several authors have made recommendations regarding

future directions relating to behavior rating instruments.
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Carlson and Lahey (1983) have indicated that greater attention
needs to be given to population and factor structure variables.
Achenbach and Edelbrock (1978) have called for greater attention

to the standardization procedures being utilized in scale

development. It is the opinion of these authors that while
greater attention to all aspects of scale development is critical
to the field, it is of equal importance to continue to examine
I how the wusers of instruments conceptualize behaviors. It is,
afterall, the relationship of behavioral categories to the

consumers’ applications of the instruments that is important.

Purpose
The purpose of the present study was to analyze the specific
items contained in seven behavior rating instruments and to
investigate whether the items could be intuitively sorted into
predetermined common categories. The seven rating scales

utilized 1in this study included (a) Behavior Dimensions Rating

Scale, BDRS, (Bullock & Wilson, 1988), 43 items; (b) Behavior

Evaluation Scale (BES), (McCarney, Leigh, & Cornbleet, 1983), 52

items; (c) Devereux Adolescent Behavior Rating Scale (DAB),

(Spivack, Spotts, & Haimes, 1967), 84 items; (d) Devereux

Elementary Behavior Rating Scale (DESB), (Spivack & Swift, 1967),

47 items; (e) Hahnemann High School Behavior Rating Scale

(HHSB), (Spivack & Swift, 1972), 45 items; (f) Revised Behavior

Problem Checklist (RBPC), (Quay & Peterson, 1983), 89 items; and

(g) Walker Behavior Problem Identification Checklist (WBPIC),

| (Walker, 1983), 50 items. The seven scales consist of a total of

410 items (see Appendix A).
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After an extensive review of the selected behavior rating

instruments (see Appendix A), these authors concluded that the
BDRS came nearer to meeting the critical assumptions delineated
for the development of behavior rating scales than any of the
instruments presented (Cairns & Green, 1979; Carlson & Lahey,
1983). In addition, the BDRS addresses explicit behaviors that
an educator or some other direct service worker can easily
observe. The BDRS has been validated on a national sample
representative of the four major regions of the United States as
defined by the U. S. Department of Commerce, Pureau of the Census
(1983). It has included urban, urban-fringe, and rural
populations, as well as the major ethnic minority groups found in
the Unitéd States. The velidation sample included both
emotionaily disturbed and non-handicapped males and females in
grades Kindergarten through grade 11. Further, based on the
research evidence, the constructs inherent within the BDRS have
remained constant over time with different groups of subjects and
with subjects of different ages. Additionally, the BDRS had the
least number of factors of any of the scales used in this study,
and therefore provides the simplest representation of the
behaviors of children and youth.

Because of the careful normalization procedures that had
been reported for the BDRS, the four factors generated from its
data analysis were used as the common factors in the procedures
for the present study. The four factors associated with the BDRS
are (a) Aggressive/Acting Out, (b) Irresponsible/Inattentive, (c)

Socially Withdrawn, and (d) Fearful /Anxious.




Limitations

There are several limitations which could have influenced
the outcomes of this study. First, the items from the seven
behaviotr rating instruments were presented as single items rather
than within the context of a complete instrument; although, it is
recognized that psychometrically a item should be able to stand
on its own without the support of items which usually accompany
it. In this case, however, the task presented to the respondents
in the studys was different from the usual applications of the
instruments. Further, the lack of response options (e.g.,
frequency of occurrence) may have made it difficult for the
respondents to interpret an item. Secondly, the wording of an
item as to whether negative or positive may have created problems

in interpreting the intent of an item.

Procedures

In preparation for carrying out the present study, all
items contained within each of the seven behavior rating
instruments noted above were coded and each item placed on a
separate 3 x 5 index card. The index cards for each instrument
were kept separate, thus creating seven decks of cards (one deck
for each of the instruments) which then comprised a complete
card set. Also included with each deck of cards were separate
colored cards labeled according to the four subscales from the

BDRS, plus a fifth card, labeled "Other".
Each card set (7 decks) was placed in a large envelop along

with a complete set of instructions (see Appendix B), seven NCS
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answer sheets, and two number two pencils. The study was
conducted between October 1| and December 1, 1987.

A variety of educational personnel, including regular and
special education teachers, counselors, and administrators were
gsked to participate in this study by performing a card sort
exercise on the selected rating instrument items. Whenever a
person indicated a willingness to participate in the study, a
packet of materials was provided. Once the card sort activity
was completed and recorded by the participant, the packet of
materials was returned to the researchers. It took approximately
two hours for a person to do the card sort for all 7 decks of
cards. Because of this great time reguirement, participants were
told they could complete as many card decks as time would permit.
As can be seen from the information in Table 1, the number who
completed the card sort for each instrument varied. The mean
number completing the total card sort activity was approximately
56, with a range from 45 to 60.

All participants heild at least the Bachelor’s degree (52%)
and over 45% held graduate degrees. The professional assignments
of the participants represented all! grade 1levels typicaily
provided in the schools: (a) elementary, 29%, (b) secondary, 28%,
and (c) middle school, 13%. Thirty percent had assignments which

cut across all traditional grade levels.

Analysis of the Data
Analysis of the data was carried out in two phases. Each of

the phases will be discussed under separate headings.
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Table 1

Participant Information and Number Who Responded to Each Deck of Cards.

Participant Information Number Who Responded

! BDRS BES DAB DESB HHSB RBPC WPBIC TOTAL

Position
Regular Ed Teacher 13 26 21 15 10 16 15 116
Special Ed Teacher 18 19 16 14 23 16 22 128
Counselors 5 2 1 0 6 0 3 17
Administrators 2 1 8] 1 2 3 3 12
Other 10 12 7 16 12 14 10 81

TOTAL 48 60 45 4¢€ 53 49 53 354

Highest Level of
Professional Preparation

Bachelor’s 25 34 23 25 26 27 27 187
Masters’s 21 23 20 19 19 20 20 142
Doctorate 2 2 2 2 5 2 3 18
Missing Data 7

TOTAL 48 59 45 46 50 49 50 354

Current Level of
Professional Assignment

Elementary 7 26 17 16 11 12 13 102
Secondary 17 16 16 7 21 6 17 100
Middlie School 4 3 3 4 4 14 13 45
Other 20 15 S 19 17 17 10 107
TOTAL 48 60 45 46 53 49 53 354

15




Analysis for Phase 1

Phase 1| of this project was designed to facilitiate the
activities which would be carried out in Phase 2. Therefore,

Phase 1 analysis consisted only of generating frequencies for all

responses to all items utilized in the card sort (see Appendix

Q). These frequencies were used to group the items for

Activities 1, 2, 3, and 4 in Phase 2.

Anzlysis for Phase 2

In Phase 2, a group of seven experts working in the field
of behavioral disorders was invited to participate in an item
review process. (See Appendix D for the qualifications of the of
experts.) The review process involved the panel of experts in
about 7.5 hours of time distributed over two evenings.

In preparation for the expert review process, the items for
which respondents in Phase | showed either a lack of clarity or
considerable disagreement 1in the assignment of items to
categories were examined and placed into one of the four review
activities designed for Phase 2 analysis. The criteria for item
selection for @ particular activity and the instructions éiven
to the panel of experts are delineated below. A iisting of the

items assigned to each of the four review activities is provided

Activity 1. The experts reviewed items which had received
the largest number of responses (more than 40%) in the "Other"
category. These items, therefore, appeared to be measuring some-
thing that respondents thought not to be contained in the

predetermined four categories. The experts were given the
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following instructions for completing Activity 1:
"The following 62 items were identified
by 40%+ of respondents as describing
behavior other than the four categories
provided. These 62 items were placed in
the "Other" category. You are to re-
examine the items and make a
determination as to the most appropriate
behavioral category to which the item
could be assigned. You may create new
categories. Once you have completed this
activity, the group will work together to

seek consensus."

Because of the comparatively large number of "Other"
responses and relatively few responses to any of the other four
predetermined categories, these item%ﬁwere usecd as stimuli to

Q’

develop additional categuries which wdﬁld then be used in the

possible categorization of other items.

Activity 2. The experts were asked to examine items in which
none of the choices had an obvious majority of the responses. In
these items, one or more of the choices plus "Other" seemed to
have relatively the same frequency of response. Unlike the items
in Activity |, however, the "Other" response was not as strong,

which was interpreted as an indication of more confusion with

respect to +the placement of the items in one of the four

Al




predetermined categories or some additional category. The
directions for Activity 2 were as follows:

"For the following 47 items, the respondents

appeared be unclear as to whether the items

should be in one of four predetermined

categories or in some additional

category. You are to re-examine the items and

determine if an item can be assigned to (a)

one of the four pre-determined categories, or

(b) one of the new categories established in

Activity 1. If an item cannot be assigned,
then comment as to why. Once vyou have
completed this activity, the group will

work together to seek consensus.”

This activity was used as an initial verification of the new
categories that were developed in Activity 1. Discussion allowed
for the further development or modification of the new

categories.

Activity 3. In this activity the experts were asked to
examine items in which responses showed that one or two of \the
predetermined choices was competing with "Other". Unlike
Activity I, these items had one or more of the predetermined
choices that had received about the same number of responses as
the "Other" category which, as in Activity 1, had received 40% or
more of the responses. The directions for Activity 3 are as

follows:
21
15




"In the following 13 items, it appears that
there was not «clarity on the part of +*he
respondents as to whether the items should be
in one of the four wredetermined categories or
in some additional categories. In these, 40%
or more of the respondents assigned the items
to the behavior category of "“Other". You are
to re-examine the items and determine if an
item can be assigned to (a) one of the four
predetermined categories, or (b) one of the
new categories established in Activity 1I. If
an item cannot be assigned, then comment as to
why . Once you have completed this activity,
the group will work together to seek

consensus."

This activity allowed for further verification of +the new
categories that were developed in Activity 1. The discussion
clarified whether there was a need for any additional

modification of the catagories.

Activity 4. In the firal expert item review activity, the
group was asked to examine items for which responce patterns
showed relativcly little preference between any two to four of
the the five choices. The response choices with respect to all
of the these items were be ow 50% and most were below 30%. The

"Other" catwvgory was not a factor in the selection of Activity 4
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items; instead, the confusion was inherent in the lack of any
agreement among the four predetermined choices. The directions
for Activity 4 were as follows:
"The following 70 items were identified by the
respondents as falling into twoc of +he four
predetermined categories, but the pattern of
selection was not consistent. You are to
re-examine the items and (a) attempt to place
in one of the four predetermined categories,
or (b) place in one of the categories
established in Activity . If none of these
is appropriate, provide a brief
explanation as to why you cannot assign the
item into a category. Once you have completed
this activity, the group will work together to

seek consensus."

This activity provided the final test and modification for

the categories that were derived from the first group activity.

Results
The results section will be presented by phases and

activities related to each of the two phases.

Phase |

Phase 1 of this project involved volunteer respondents who
agreed to perform a series of card sorts, utilizing the items

from selected behavior rating instruments. They were instructed

to sort the items into one of five predetermined categories: (a)




Aggressive/Acting Out (A/A), (b) Irresponsible/lmmaturity (1/1),
(c) Socially Withdrawn (SW), (d) Fearful /Anxious (F/A), and (e)
Other. The results from the card sort are summarized in Appendix

Q_.

Based on a review of the summarized data, it becomes obvious
that the respondents had difficulty categorizing the rating
instrument {items into the four predetermined categories. Data
show that only 85 (217%) of the items were placed by 80% or more
of the respondents within the same predetermined behavioral
category. For 133 (32%) of items there was sufficient agreement

to lead one to believe that the items could be placed into one of

agreement in the placement of items within the five categories
resulted in 192 (47%) of the items meeting the criteria for

further analysis in Phase 2.

Phase 2

the four predetermined categories. Overall, the lack of
In Phase 2, a panel of seven experts working in the field of 1
|

behavioral disorders participatec in an item review process. The

items selected for review in Phase 2 were those for which there

was a lack of agreement or confusion regarding the best placement

of a behavioral item within the predetermined categories.

Activity 1. In preparation for Activity I, 62 items were
selected which had been identified by 40+% of the respondents as
describing behavior other than the four categories provided.

Panel members were requested to re-examine the items and to make

a determination as to the most appropriate behavioral category to

ERIC 18 24
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whicti an item could be assi(gned. They were given the option to
create new categories, if needed. Data presented in Appendix E
provides a comparison of item placement by Phase 1 respondents
and the panel! of experts.

For 50% of the items, the pariel of experts believed that the
ftems did indeed fit into one of the four predeterminea
categories. However, for the other half of the items, the panel
of experts believed that some other behavioral category would be
more representative. For those items not appropriate for one of
the existing categories, the panel of experts engcaged in a series
of extensive discussions to determine what additicnal categories
would be needed to accurately represent a behavioral item. As a
result, two additional categories were created: (a)
physiological (PD) and (b) Information/Thought Process Deficits
(1/TPD). There was consensus that all 62 items could be placed
within one of these six categories.

Information presented i{in Appendix F is . arranged by
behavioral categories and shows the placement of items by the
panel of experts. A summary of the placement of Activity | items
by the experts is presented in Appendix G. For 55 of the 62
items (89%), the panel of experts was in total agreement
regarding item placement. There was disagreement among the
experts on seven (11%) of the items. Those items were 2.14,
3.48, 4.10, 6.17, 6.50, 7.06, and 7.21. An examination of the
items reveals diversity in content; therefore, the addition of
one or two more categories likely would not have increased

agreement.




Activity 2. In preparation for Activity 2, 47 items were
selected on which the pattern of response by respondents was
unclear. Activity 2 differed from Activity | in that no new
categories could be crea*ed. but the panel of experts could now

an

b b
use i

tne two new categories estabiished in Activity 1, making a
total option placement of six. For this activity, there were
only six members of the panel of experts present. Data presented
in Appendix H provides a comparison of item placement by Phase |
respondents and the panel of experts.

After an extensive analysis of each item, the panel of
experts placed 34 fitems (72%) in ore of the previously four
predetermined categories and 13 (28%) of the items were placed in
the two new categories. Data presented in Appendix 1 is arranged
by behavipral categories and illustrates the placemant of items
by the panel of experts. A summary of the placement of Activity
2 items by experts isc presented in Appendix J. Out of 47 items,
31 (66%) had total agreement as to placement by the panel of
experts. The experts placed 12 items in two different categeries
and 4 items in three different categories.

There was disagreement among the experts on 16 (34%) of the
items. Those i{tems were 1.16, 1.27, 2.24, 2.41, 2.67, 3.27,
3.29, 3.67, 4.04, 4.29, 4.32, 5.01, 5.38, 6.16, 7.02, and 7.42.

As in Activity one, an examination of the items indicates that

there is no consistent pattern among these items.

Activity 3. There were 13 items selected for Activity 3.
The responses given to these items by Phase | respondents

indicated that one or two of the four predetermined choices
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clearly competed with the fifth category "Other". As in Activity
2, the panel of experts could not create new categories, but were
required to assign the items to one of the six existing
predetermined categories or provide a rationale why an item could
not fit. All 13 items were assigned to one of the six
predetermined categories.

Data presented in Appendix K provides a comparison of item
placement by Phase 1 respondents and the panel of experts. Out
of the 13 items, 7 (54%) were placed in one of the two new
categories. Data presented in Appendix L 1is arranged by
behavioral category and shows the placement of items by the panel
of experts. Of the 13 items, there was unanimous agreement on
the placement of 11 items (85%) (see Appendix M). The experts

placed 2 items in 2 different categories. Among the experts

there was disagreement on only two items, 1.14 and 6.04. It
appears that the addition of the two categories in Activity 1, PD 1
and I[/TPD, assisted in clarifying the interpretation of the 1

behaviors described in this activity.

Activity 4. There were 70 items for which Phase 'l
respondents showed little preference between any two to four of
the five choices. These were selected for Activity 4. There
. were seven experts present for part of this activity and six for

the remainder of ‘time.

The panel of experts was required to place all items within
the six predetermined categories. If an item could not be placed

in one of the six, a rationale needed to be provided as to why

27
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the item did not fit. All 70 items were placed in one of the six
predetermined categories.

Of the 70 items, é4 (34%) were placed in one of the two new
categories and 46 (66%) were placed in one of the four original
predetermined categories. Information provided in Appendix O
shows the actual placement of items within specific behavioral
categories by the panel of experts. A summary of item placement
is provided in Appendix P. Of the 70 items, there was total
agreement in regard to placement of the items by the panel of
experts on 50 (71%) of them. There was disagreement among the
panel of experts on 20 (29%) of the items (see Appendix N). An

examination of the items does not reveal any consistent pattern.

Discussion

In Phase | of this project the goal was to obtain responses
from a wide variety of educational professionals to ascertain the
extent to which agreement could be reached regarding the
placement of items (N=410) for seven behavioral rating
instruments in four predetermined categories of behavior. Phase
I was used as a preliminary function to Phase 2. As might be
expected, there was a general lack of agreement by the
respondents on the placement of 192 (47%) items within the
predetermfned categories. These }92 items were selected for use
in Phase 2 of the projegct.

In Phase Z:stg pane]l of experts (see Appendix D) was
assembled to participate in an item review process of the 192
items. These items were divided into four activities based on
patterns of agreement by Phase | respondents.

Q
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During the review of items selected for Activity 1, it
became obvious that two new categories should be added to the
existing four predetermined categories. As seen throughout all
four activities, the addition of these new categories appeared to
improve the agreement rate as to the placement of the items by
the experts. Since a number of items on the seven rating
instruments related to physiological and cognitive processes, the
addition of the two new categories accommodated these items and
appeared to help better define the four predetermined categories.

After reviewing all 192 items selected for analysis, the
panel of experts were in complete agreement on the placement of
147 (77%) of the items. For the remaining 45 (23%) of the
items, there was sufficient diversity to indicate that the items
could not be readily grouped into existing or an additional
behavioral category.

Summary

In further analyzing the outcomes of the present study, the
authors wanted to determine how the behaviorai categories
selected by the participants corresponded with the names of the
respective subscales identified by the authors of each of the
seven rating instruments. These data have been summarized in
Table 2. For each of the rating scales, the association of each
subscale name within a rating scale with the behavioral category
is shown. The strength of that association is indicatéd by the
numbers below the subscale name and should be read as the number

of items placed in a given behavioral category and the +total

number of items in the subscale. For example, on the DAB
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subscale "Poor Emotional Control, (4/5)", four of the five items
which compr ise the subscale were placed within the
Aggressive/Acting Out behavioral category. If there were only
one subscale item placed within a behavioral category, that

placement has not been included.

As one analyzes the data in Table 2, it is readily apparent
that although there is a wide diversity of subscale names which
have been applied by the authors of the seven rating instruments
used in this study, it appears that there is nonetheless a
relationship between the items which comprise the particular
subscale names. The behavioral categories identified for this
study appear to be sufficiently broad to accommodate a wide range
of behaviors and, yet, specific enough to have utility for
practitioners.

The results of the study reported herein lends further
support for the call for greater uniformity among behavior rating
instruments (Achenbach & Edlebrock, 1978; Carlson & Lahey, 1983;
Hoge, 1983.. In addition, based on the responses of educators,
the study provides future researchers with conceptual support
which may direct their empirical efforts toward examining the

issue of uniformity.
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Table 2

Summary of the Association of Subscale Names of Seven Rating Instrunents with Behavioral Categories Utilized
in the Present Study.

' Behavioral Categories Utilized in the Study

| - = = = = = —

H : ] | i ! Information/
Behavior | ! ! ' : i Thought
Rating | Agaressive/ | Irresponsible/ ! Socially ! Fearful/ 1 Physiological i Processing
Scale | ActingOut | [Inattentive ! Withdrawn ! Anxious ' Deficits I Deficits

--- ! jommmm e H H -t-- e e e

BORS ! Aggressive/ | ! i Aggressive/ | !

! Acting Out | g i Acting Qut ! H

v (10/14) 4. i H (2/14) H H

! ! Irresponsible/ ! d H ! TIrresponsible/

: i Inattentive |} ! } i Inattentive

: 1 (1/10) : ! i H (2/10)

i ! ! Socially | Socially ! !

! ! \  Withdrawn |  Hithdrawn H !

H ! v (6/13) i (6/13) : 1

H i 1 i g i

1 : ! Fearful/ !  Fearful/ ! !

! ! ! Anxious ! Anxious ! :

! 1 (219 ' (3/9) ! i

i g i 1-- 1---- --- g --
0AB ! Unethical (4/4)} 1 i ' ;

1 H t 1 ] ]

1 1 1 1 ] ]

iDefiant Behavior! ! ! 1 :

! (4/4) i i ! : :

: i ! ] : H

| Domineering | H i ' i

! Sadistic (4/4) ! i d | 1

: i ! 1 1 :

! Heterosexual | i i ; i

! Interest (4/6) | ! : ] d

! ! ! | Hyperactive |}  Hyperactive !

i i i i Expansive (2/4) | Expansive (2/4) | _

! Poor Emotional ! ! i H :

| Control (4/5) | ] d i i

' i : i Needs Approval ! !

] H : i Dependency (4/4) | '

! ! i Emotional ! ! H

! ! ! Distance | H |

H ! i (3/4) ! d ]

i 4 H ! IPhysical Inferiority!

4 : 4 H ! Timid (3/5) !

: | : g ! !

1 : i 1 i |

! : : : : :
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Appendix A

Names Assigned to the Subscales Found in Seven Selected Behavior

Rating Scales and the Number of Items

in Each Subscale

Rating Scale

Subscale Names and (Item
Numbers in Subscale)

Behavior Dimensions
Rating Scale (Bullock &
Wilson, 1988); 43 items

Devereux Adolescent Behavior
Rating Scale (Spivack, Spotts,
& Haimes, 1967); 84 items

Rational Clusters:

Aggressive/Acting Out (14)
(1, 4, 6, 9, 10, 16, 18,

20, 23, 26, 29, 36, 37, 4i)
Irresponsible/Inattentive (10)
(3, 11, 15, 25, 27, 30, 31,

34, 40, 42)
Socially Withdrawn (13)
(2, 5, 7, 8, 13, 14, 17,
19, 24, 28, 33, 35, 38)
Fearful /Anxious (9)
(2, 12, 19, 21, 22, 32,
38, 39, 43)

Unethical (4)
(4, 10, 41, 71)
Defiant Resistive (4)
(18, 38, 40, 51)
Domineer Sadistic (4)
(21, 28, 36, 81)
Heterosexual interest (6)
(2, 5, 27, 66, 77, 84)
Hyperactive Expansive (6)
(23, 31, 33, 43, 47, 82)
Poor Emotional Control (5)
(17, 22, 26, 44, 48)
Needs Approval Dependency (4)
(6, 29, 39, 50)
Emotional Distance (4)
(3, 62, 67, 75)
Physical Inferiority Timidity (5)
(58, 68, 70, 74, 80)
Schizoid Withdrawal (4)
(12, 16, 29, 53)
Bizarre Speech & Cognition (7)
(11, 13, 25, 34, 35, 37, 45)
Bizarre Action (5)
(9, 14, 1¢, 24, 52)
Inability to Delay (6)
(7, 46, 61,69, 76, 83)
Paranoid Thinking (4)
(1, 30, 32, 42)
Anxious Self-Blame (5)
(8, 15, 49, 60, 65)
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Additional Items:

Revised Behavior Problem

Checklist (Quay & Peterson,
1983); 89 jtems

Hahnemann High School

Behavior Rating Scale
(Spivack & Swift, 1972);
45 items

Walker Problem Identification
Checklist (Walker, 1983);
50 items

34

11

Conduct Disorder (22)
(2, 5, 17, 19, 26, 8,
33, 34, 38, 40, 41, 42, 49,
50, 55, 65, 71, 75, 77, 178,
79, 83)

Socialized Aggression (17)
(3, 7, 11, 18, 20, 24, 46,
51, 54, 59, 60, 61, 69, 72,
80, 87, 88)

Attention Problems-Immaturity

(16)

(13, 15, 23, 29, 31, 35, 36,
44, 45, 47, 56, 58, 66, 67,
68, 73)

Anxiety-Withdrawal (11)
(4, 6, 9, 14, 21, 22, 27, 53,
64, 70, 84)

Psychotic Behavior (6)
(12, 16, 39, 52, 85, 89)

Motor Excess (5)
(t, 25, 30, 37, 82)

Reasoning Ability (4)
(25, 30, 34, 42)
Originality (4)

{2, 8, 21, 45)

Verbal Intera.tion (3)
(3, 5, 14)

Rapport with Teacher (3)
(20, 23, 28)

Anxious Producer (3)
(10, 18, 37)

General Anxiety (3)
(24, 40, 43)

Quiet Withdrawn (4)
(33, 35, 36, 44)

Poor Work Habits (4)
(9, 15, 17, 19)

Lack Intellectual Independence (4)
(26, 27, 31, 32)

Dogmatic Inflexibite (3)
(38, 39, 41)

Verbal Negativism (3)
(7, 13, 16)

Disturbance-Restliess (4)
(6, 12, 22, 29)

Expressed Inability (3)
(1, 4, 11)

Acting Out (14)
(1, 4, 12, 16, 18, 21, 27,
30, 31, 32, 35, 38, 39, 46)
Withdrawal (5)
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Behavior Evaluation
Scale (McCarney, Leigh, &
Cornbleet, 1983); 52 items

Devereux Elementary School
Behavior Rating Scale (Spivack
& Swift, 1967); 47 items

Additional Items:

(15, 29, 37, 42, 45)

Distractibility (11)

(3, 6, 9, 10, 13, 14, 19,
24, 41, 49, 50)

Disturbed Peer Relations (10)
(5, 7, 23, 25, 26, 28, 34,
40, 43, 48)

Immaturity (10)

(2, 8, 1t, 17, 20, 22, 33,
36, 44, 47)

Learning Problems (7)

(4, tt, 19, 27, 35, 42, 45)
Interpersonal Difficulties (10)
(t, 3, 9, 17, 25, 33, 40, 44,

46, 48)
Inappropriate Behavior (19)
(2, 5, 7, 10, 14, 16, 18, 20,
22, 24, 26)
Unhappiness/Depression (7)
(6, 13, 21, 29, 37, 51, 52)
Physicial Symptoms/Fears (9)
(8, 12, 15, 23, 31, 39, 43,
47, 49)

Classroom Disturbance (4)
(11, 12, 13, 30)
Impatience (4)
(1, 36, 44, 47)
Disrespect-Defiance (4)
(5, 7, 9, 16)
External Blame (4)
(2, 25, 34, 38)
Achievement Anxiety (4)
(22, 23, 31, 33)
External Reliance (5)
(24, 29, 32, 42, 46)
Comprehension (3)
(10, 35, 37)
lnattentive-Withdrawn (4)
(18, 20, 28, 43)
Irrelevant-Responsiveness (4)
(14, 15, 17, 26)
Creative Initiative (4)
(3, 4, 6, 21)
Needs Closeness to Teacher (4)
(8, 19, 39, 45)
3 (unable 27, quiet 40,
slow 41)
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Appendix B

Procedures for the Activity on Behavioral Rating Scale Items

Or. Lyndal M. Bullock Dr. Michael J. Wilson
P. 0. Box 13857 P. 0. Box 13857
Denton, TX 76203 Denton, TX 76203
817-565-2937 817-565-2166

1. There are several sets of cards and each set represents a
different behavioral rating scale. In each set of cards there
are white cards which contain the behavioral items on one side
and the initials of the instrument on the other, and 5 colored
cards. The colored cards contain the name of four predetermined
subscale and one which says "“other".

2. In addition to the sets of cards, vou will have a NCS Answer
sheet for each set of cards.

3. Take a number 2 pencil and complete the following
information on the NCS Answer sheet:

3.1 Name: Code in only vyour initials.

3.2 Identification Number: BEGIN WITH D and complete the
following information by coding in the number which best
represents you.

D =Position: Which one best describes your present
professional assignment?

- 'Regular education teacher

- Special education teacher

- Counselor

- Administrator

- Educational diagnostician

- Other

hest Level of Professional Preparation
l - Bachelor’s

2 - Master’s

3 - Doctorate

5
AU D WN —

F =Current Level of Professional Assiganment
I - Elementary
2 - Secondary
3 - Middle School
4 - Other

G =Estimated number of students with whom you work
who have been labelled as emotionally disturbed/
behaviorally disordered.
| 0 - 25%

2 - 26 - 50%
3 - 51 - 75%
4 76 -100%
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SKIP TO SPECIAL CODES, COLUMN K

3.3 Look at the code for the first rating scale you will
be sorting and code in the number in Column K which
co “responds to the card set.

K =lnitials for Behavioral Rating Scales
BDRS

DAB

RBPC

HHSB

WPBIC

BES

DESB

NOUDS WN —
W wnunnn

NOW YOU ARE READY FOR THE CARD SORT.
4, Please follow the directions delineated below:

4.1 Lay out the five colored cards separately before you.
(These are broad categories of behaviors that have been
predetermined based on previous research. One card says
"other", which should only be used for those cards that
in your opinion do not fit any of the four broad
categories of behavior.

4.2 Take a set of cards. Read the item which appears on
each card and then decide which broad category the
particular behavioral item best fits. If it doesn’t
fit any of the four, place it under "octher".

4.3 Once all the cards have been placed in one of the five
possible categories and you are satisfied with the
choices you have made, take the cards placed by the
Column A colored card and record the numbers of the
items on the NCS Answer sheet in Column A.

4.4 Continue to record the number of the items by the
appropriate numbers in each of the five columns, based
on how you have sorted the cards.

4.5 Once you have recorded all the items for this card
sort, reassemble the cards and band them. You are now
ready to begin the card sort for the next set of cards.
Please follow the same procedure as above, EXCEPT ON THE
NCS ANSWER SHEET ONLY CODE IN YOUR INITIALS (under name)
AND COLUMN K (under special code).

Your participatior is very much appreciated.

37

o
()




Appendix C

Sumaary of Frequency of Responses to Six Predetermined Categories and Other Nade by Respondents

Key to Behavior Categories:

AA =
S =

Aggressive/Acting Out
Socially Withdrawn

1/1 = Irresponsible/Inattentive

F/A = Fearful /Anxious

! Percent of Respondents Placing Iteas in

: Category

] -

]
Inst. | | ! d : HE
Codes 1TENS i AMA L 11} SR} FJA ) Other = PD ) ITPD
--- - ' : ! i - =i

! ] | ! H L
BORS : H ' ' : i {
1.01 Hurts others YOTH9T F 16/0 F 20 % 4/30F 6 % 0t 0
1.02 Self-conscicus vO6/3 % 6/0 Y3lj24 ) S2765% 4 % 3! 6
1.03 Short attention span V40 T3/53 ) 400 % 270 % 1T tI8Y 29
1.04 Disruptive P 75/94 1 100 3 0/0 ) 2/0 % 13 ! 3} 3
1.05 Withdrawn vOIS/6GF 0/0 F75/97)F 8/30F 2 r 0t 0
1.06 Possessive V18/35 F 6/0 } 2/9 % S4f56% 23 ! 0! 0
1.07 Quiet V1 13/0 % 0/0 156/97T% B/3 ¢ 231 0} O
1.08 Shy i 0/0 )} 0/0 j60/94% 21/6 1} 19 P 0} 0
1.09 Dislikes classmates V25732 % 273 4410 1sj21 11y 0 3
1.10 Breaks rules vo65/91 4 I5/9 20 % 6/0 F 19 ' 0! 0
1.11 Distractable V230, 65771 6/0 F 230 2t 9t 18
1.12 Tense VI b 23 3 00 % 7991 2 6t 0
.13 Tinid 1 13/0 v 2/0 [ 46/77% 3lj4t 8 0} 0
1.14 Follows P26 139 232 24T A4 0! 6
1.15 Irresposnsible V20 ) 9491 200 03¢ 210 0
1.16 Dislikes school 1 23/18 F 8/6 J19/15% 13/41% 35 ) 0t IS
1.17 Active ;40765 % 13/9 T 0/3 F 40 ¢ 44 121t 3
1.18 Destructive’ VOIS/91 ) 130 ) 20004 40 % 6 % 3% 0
1.19 Fearful 1 °0/3 } 06/0 ) 4/3 § 8394} 131 0! O
1.20 Fights V817100 13/0 ¢ 20} o0/0 ¢ 4 ) 0% 0
1.21 Poor social relationships V29 40 1 69/85% 473 % 21 v oot 3
1.22 Anxious i 6/0 '} 6/0 } 2/0 } 90/100; 0 ! 0! O
1.23 Defies authority figures v 69/100% 070 } 2/0 ) 13/6 % 17 Y 0; O
1.24 Reluctant 1 2/6 7 B/0 Y2312 SB/TTY 6 ! 0! 6
1.25 Does not follow directions V10/9 } 67/65 % A/0 % 270 % 11 % 3t U
1.26 Quarrelsome o391 % 13/9 ) 250 b 4J0 6t 0! 0
1.21 Constantly requires attention P 10/38 3 21715} 40 ) 38/32% 21 Y 9t 6
1.28 Plays alone i 0/0 ) 10/0 t@5/97T % 2/3¢ 2 Yol 0
1.29 Has temper tantrums VI5/82 % A0 % 23 B/0% 10 PSS 0
1.30 Inattentive t0/3 3 9491 40 ) 2/73% 0}t 04 3
1.31 Ungotivated t0/3 } 38/50 ) 11210 1513 F 31 ) 6 18
1.32 Easily frustrated { I15/6 % 10/0 } 4/3 % 56/38 % 21 t 9% A
1.33 Closed feelings Ve b 20 Y119t 159 100t 33
1.34 Poorly organized V23, 60/44 ) 40 % 470 ' 21t 3 50
1.35 Sad expression bo0/3 0 270 217440 33741 44 12t 0
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H Percent of Respondents Placing iteas in
i Category
: - ———
Inst. | ! H H ] P
Codes TENS i MA Y T} SN} F/A | Other = PD ! ITRD
- H H i i e = fem——-
1.36 Hostile to new ideas 1368/4V % 17/0 ) 2/3 % 29/41% 15 ' 6} 3
1.37 Abuses self 1 42/50  0/0 L 4N15 ) 17/6 % 38 129! 0
1.38 Unsure i 0/0 '} 6/0 ) 6/9 | 83/88F 4} 0! 3
1.39 Distrust V26 0V 2/3 ) B/1S % S8/T1F 29 Y 0! 0
1.40 Learning Difficulties 1 0/0 3 19/0 ) 40 ) 13/6 | 65 ! 9! 85
1.41 Abuses others P 77/94  8/0 } 2/0 % 40 ) 8 ! 6! 0
1.42 Appears bewildered V0/0 v 216 VHINS Y 33421 29 12 42
1.43 Complains about physical probless i1 02/3 1 6/0 ) 8/0 ) 34 52 i) 3
DAB i | d H 1 1 H
2.01 Show an interest in violence VT1/83 v 270} 0/3 ) 2/6 ) 18 ' S; 0
2.02 Have social contact with peers of the opposite sex Vouel b 33 ) SNy It g ot 3
2.03 Have a fixed facial expression that lacks feeling i0/3 } S/M L 6T/44 % 10714F 18 t 25! 3
2.04 Intentionally tells lies 1 29/60 % 18/20 ) 3/3 } 26/9 ! 24 ' 0! 9
2.05 wear clothes that are provocative (e.g., short skirts and or ! 1 ! ! ! ! !
tight sweaters for girls; tight trousers and/or open shirts ! ! H ! ! ! !
for boys V4972 0 T/ 530 1608 31 6t 6
2.06 Seek out adults for attention T B/19 } 8/3 YI5/19) 36/50 % 33 % 6! 3
2.07 Persist when told he cannot have something (e.g., nag, demand,! ! ! : H ! !
repeatedly ask for it) 1 82/81 )} 8/3 } 0/0 % 5/6 | 5 10! 11
2,08 Express the belief that he has comaitted some unpardonable act! ! ! ! 1 ! !
that he is evil, or that he deserves severe punishgent i 3/3 1 3/6 }10/6 } 671/53 % 18 ‘11! 22
2.09 Mumble, shout out, or make unusual vocal noises 1 59/44 1 5/3 ) 3/3 % S5/11% 28 Y33 6
2.10 Cheat (e.q., in games, or sports) 1 36/75 ) 313} 0/6 } 15/tL ) 18 2 0 6
2.11 Mechanically repeat certain words or phrases in a meaningless ! 1 H ! ! ! !
way P36 1 10 j16/6 } 26/0 ) 45 | 43 46
2.12 Daydrears i 0/0 7 49/40 } 28/31 % 8/3 ! 15 M} N
2.13 HMechanically repeat what is said to him (i.e., echolalia) 10/3 ) 18/9 1 18/6 4 210 } 44 ) 35! 47
2.14 Put inedible, unhealthy, or even dangerous things in his mouth! ' ! ! 1 i |
(e.9., paper, wood, dirt, pins, garbage) V2417 1 /10t 3/3 0% 8/9 ) 50 1310 23
2.15 Blame or condean hiaself for things that happen to him Vo3/6 v 3/8 L1187 T4/60 % 11 1 B8 8
2.16 Look puzzied or confused by things happening around hia i 0/0 § 28/9 | 18/14 % 4417 % 18 ' 11! 43
2.17 Get easily upset by peers (e.g., when pushed, teased) (8y peer! ! ! 1 ! H !
is meant youngsters his own age, excluding sib!ings) t 2314 ) 5/0 118/31 % 49/51 ) 54107 3
2,18 Resist of refuse doing what is asked of him, or display a ! H ' H ! ! !
negative attitude 144769 23/14 1 10/0 ) 10/8 F 13 P 3! 6
2.19 Display odd facil grimaces, strange postures, or odd movements! H : i ! H 1
(e.q., hitting or biting himself, senseless or magical 1 1 ! H i H i
mcverents of the fingers, arms, legs or head) 126/1T 0 3/3 Llefe b 24/3 ) 32 '69t 3
2.20 Tend to cling to adults (e.g., want to sit next to thea, be ! : ! ! | ! :
around them a lot) i0/3 1 0/3 J26/25) 6164 13 ) 3! 3
2.21 Act . bossy or domineering with other youngsters i 90/89 + 0/3 4§ 3/06% 56+ 343! 0
2,22 Express anger in a poorly controlled fashion 1 90/67 + 3/3 ) 0/0 § 3/14} 5 1 61 11
2.23 Tend to be loud and boisterous 1 85/83 ) S/t 0/3 ) 3/00F 8 V0 0
2.24 Rock back and forth while sitting or standing i 3/8 F 5/0 F26/11 % 29741 % 31 Y530 1N
2.25 Speak in a way that is disconnected, incoherent or not 1 ! H H ! | H
sensible (i.e., disregard speech handicaps and focus on the ! i ! ! | H H
quality of the thought expressad) Vo0/3 1 8/0 L1676 % 16/1L Y 61 F 14! 67




! Percent of Respondents Placing Items in i

! ' Cateyory !

! mmssemssssseessscsecocomeo- i

d i ] i i P )

Codes 1TENS iOMA OV 1Ty SW} F/A ) Other = PD ) ITPD |
-—== - g i-- - e d i====1 -l

2.26 Express anger VOT4/94 % 06 ) 0/0 3 5/6 ) 21 v 0} O
2.21 Exhibit interest in sex, through action or what he says i 18/60 % 0/9 ) 5/0 } o110} 16 U1t 9 )
2.28 Brag or act boastfully }o79/83 % 3/6 % 0/3 0 86 % 11 Y 3% 0
2.29 ¥alx around oblivious to what is going on around him P30 ) 28/19 ) 56/58 % 506 F 8 ) 3% 14}
(e.g., seem wrapped up in his own thoughts) i i i i : P i

{ 2.30 Express the beliefs that others influence or control his V36 ) 2976 ) 311 41/43 % 18 14} 20
thoughts (even though this isn’t true) ! ' ! ' ' I d

2.31 Appear overactive and constantly moving about ! 33/28 ) 21/11) 30 ) 28/3 % 15 153) 0 )
2 Express grandiose ideas about himseif which are extremely 1o23/20 v 0/0 }I5/t1 ) 23/23 % 39 11T} 29 )
strange things, that he is an extremely important person) ! : ! ! H i ! d

2.33 Seem elated or high in roed V16744 ) 93 ) 00 ) 24/22 % 61 1T} 14 )
2.34 Use his name r~ther than the word "I" when referring to V39 v 5/0 bIs/iry 10/9 4 64 )14 51
hiaself In conversation (e.g., John went upstairs to get his | | ! ! ! ! ! '

coat) i i g i i Voo ]

2.35 Substitute, confuse or misuse pronouns in conversation (e.g., | 5/0 | 10/3 )} 10/6 | 8/3 } 61 | 9} 80 }
use the pronoun *he* when referring to himself, ccnfuse th | ! ! | ! ! ! !
pronouns "you" and "I*) ' | d i 1 P i

2.36 Tease or bully other youngsters (excluding sibiings) V}92/92 v 3/0 ) 3/3 % 0/0 316010 0%
2.31 Report hearing voices or other hallucinations Vo300 0/3 L 13/14 ) Alj2e ) A4 ) 31 20
2.38 Resent being told what to do V5156 ) 23/14 ) 80 4 322 15 % 3% 0
2.39 Seek out adult approval and praise for what he has done Vo3I oy 5/0 IS/} 39/69 ) 39 0 3 6
2.40 Do what he wants to evén when told he shouldn’t (act defiant) { 69/94 | 23/6 | 3/0 | 3/0 | 3 V0 0}
2.41 Take things that do not belong to him (steal) }o51/88 ) 23/18 ) 300 Q0 v 23 0 0% 0 )
2.42 Tell you things fros his imagination as though they were Vo106 B/ dI8/21 ) 23712 AL V15 39
really true i g { d d P i

2.43 Talk rapidly or hurriedly V076 7 5/6 ) 3/3 ) 56/42% 36 13!t 14}
2.44 React with imnediate anger or upset if he has difficulty ! 64/39 V 5/6 ) 3/0 % 18/33 ) 10} 3} 19 |}
sastering or learning something H ! ! ! ! | ! i

2.45 Make up his own words or use coamon words in such a peculiar | 3/3 } 5/3 }13/3 | 23/6 ! 56 14} 12 |
way that it is difficuit to understand what he means ! ! ! | | i d i

2.46 Act before he thinks (i.e., is impulsive) Vo2ly2s b 59/33 ) 3/0 f 8/8 % 10 119 14
2.41 9c everything with boundless energy V39741 ) 8/3 ) 30 ) 13/14% 39 136} 0
2.48 Gev very upset or overemotional if things don’ty go his way | 41/31 | 8/6 | 8/0 | 35/53 | 8 11y 0
2.49 Express depressed or despairing thoughts (e.g., express lack | 3/8 | 3/0 §23/25 ! 62/56 ! 10 ! 8! 3 |
of hope, feelings of discouragement, that he expects the ! ! ! ' ! ' ! i
worst, no sense of trying) ! ' ' ! ' P i

.50 Seek out adult help in doing things Vo0/6 ) 10/3 Y 10/14) 39/617 % 41 ) 6% 6 |
2.51 Insist on doing things his way 1 039/18 218 1370 ) 5/11 ) 23 ) 3 0 )
2.52 Shut out sounds by lifting his shoulders to cover his ears, or} 13/6 ! 18/3 ! 41/33 ! 15/14 13 131} 14}
putting his fingers in his ears ! ' ! ' ' Voo i

2.53 Have a blank stare or far away look in his eyes VooO0/0 % 31719 ) 44/42 ) i506 0 10 1250 8 )
2.54 Express the belief that people are against him (e.g., say that} 3/8 | G/0 |} I5/17 ) 74/61} 8 } 3! Il |
others pick on him, do not 1ike him, talk about him behind his} ! ! ! ! ! ! i

back) ! ' H i d ! i i

2.55 Express the belief that certain people are plotting or Vo3I oy 070 ) 18/11 ) 72/58 ! 8 161 14}
conspiring against him (e.g., secrtet police, criminals, | | H ! ! N i
international spies) d H H d d I H




Inst.
Codes

2.56

2.51

2.58

2.59

2.81
2.82
2.83
2.84

RBPC
3.01
3.02
3.03

Say that his body is diseased, distorted, or that his internal

organs are rotted or wissing

Say that certain external forces {e.g., machines, electronic

_eme———-

devices) are influencing or controlling his behavior and

thinking

Afraid of getting hurt in physical activities (e.g., clinbing

roughhousing, sports)

Preoccupied with compulsive acts he recognizes as unreasonable

but cannot stop himself from doing ({e.g., touching,
counting, certain acts or routines)

Obsessed or preoccupied with ideas he worries or talks a lot

Impatient and unable to wait for things
Unemotional - rarely shows feelings
Prone to avoid competition with peers

Withdrawn from others his age (i.e., avoids social contacts,

remains alone or isolated)

Anxious or overconcerned about the future
Boycrazy (for girls) or girlcrazy (for boys)
Unaware of how adults feel toward him

Lacking in muscle tone {e.g., when you feel his muscles they

seen soft and doughy)

Changeable or variable in mood or emotional state
Physically weak

Sneaky or underhanded in much of what he does
Bossed or dominated by peers

Poorly coordinated physically (e.g., clumsy or awkward in
gros body movements, or in doing things with hands or fingers)

Prone to tire cJickly or have low endurane

Prone to keep his distance or reserve with adults
Unpredictable in his behavior

Preoccupied with cosmentics (e.g., eye shadow, rouge;
aftershave lotion, hair tonic)

Unable to concentrate (e.g., jumps from one thing to another
while talking or doing things, easily distracted in what he is

doing by what others are doing around him)
A fringe participant in peer social activities

Timid or shy (i.e., will not "venture® out to try something

new)

Prone to hit or physically threaten peers
Talktive

Easily overexcited

One whose contacts with peers of the opposite sex pust be

suparyised

Restless; unable to sit still
Seeks attention; "shows off*"
Stays out late at night
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0/3
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W i F/A
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61/61 } 23/22
8/0 | 3/11
3/6 | 10/19
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Self-conscious; easily embarrassed

Disruptive; annoys and bothers others

Feels inferior

Steals in company with others

Preoccupied ; "in a world of his own"; stares into space
Shy, bashful

Withdrawn; prefers solitary activities

8elongs to a gang

Repetitive speech; says the samc thing over and over
Short attention span; poor concentration span

Lacks self-confidence

Inattentive to what others say

Incoherent speech, what is said doesn’t make sense
Fights

Loyal to delinquent friends

Has temper tantrums

Truant from school, usually in coapany with others
Hypersensitive; feelings are easily hurt

Generally fearful; anxious

Irresponsible, undependable

Has "bad" companions, ones who are always in sonme kind of
trouble

Tense, unable to relax

Disobedient; difficult to control

Depressed; always sad

Uncooperative in group situations

Passive, suggestible; easily led by others
Hyperactive; "always on the go"

Distractible; easily diverted from the task at hand
Destructive in regard to own and/or other’s property
Hegative; tends to do the opposite of what is said
Impertinent; talks back

Sluggish, slow moving, lethargic

Drowsy; not "wide awake"

Nervous, jittery, jumpy; easily startled

Irritable, hot-tempered; easily angered

Expresses strange, far-fetched ideas

Argues; quarrels

Sulks and pouts

Persists and nags; can’t take "no" for an answer
Avoids looking others in the eye

Answers without stopping to think

Unable to work independently; needs constant help and
attention

Uses drugs in company with others

Impulsive; starts before understanding what to do; doesn’t
stop and think
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Category
A 0/ SKG FA
0/0 § 070 1} 41741} 55/59
84/91 | 80 } 6/0 | 0/0
0/0 3 070 !} 49/471 ! 4347
65/63 | 4/22 ) 410} 6/0
0/0 } 35/25 } 59/41 % 23
0/0 | 2/0 ) 69/88 ) 22/9
0/0 '} z/0 }86/97 ) 8/0
67/84 '} 0/9 1} 2/3 | 10/3
43 1 270 ) 479 ¢ 339
0/0 ) 76/52 % 2/0 ! 12/0
2/0 1 4/0 ) 21/31 ) 51/%9
4/3 | 86/84 1 6/3 | 0/0
40 1 0/0 1} 8/0 | 270
92/100 ¢ 2/6 | 0/0 } 6/0
41756 1+ 4/19 1 4]0 |\ 14)22
80/94 | 6/0 ) 2/3 | /0
5163 + 18/28 % 4/3 | 4.3
2/0 1 0/0 ) 21731 ) 61759
8/0 § 0/6 } &/6 | 86/91
2/0 1 96/97 %} 0/0 t 0/0
43772 v 8/19} 6/3 | 46
0/0 } 2/0 | 4/6 | 92/18
84788 |} 10/9 } 0/0 | 4/0
2/0 1 0/0 1} 49/53 ) 25/31
47/6% | 22/13 } 20/13 }  2/3
0/0 } 10716 ; 29/59 | 29/25
31/28 '} 25/9 | 0/0 % 16/6
10/3 '} 80/72} 0/0 | 2/0
80/87 1 6/10 ) 2/3 | 4/0
65/81 | 10/6 | 6/0 ! 6/6
B4/100 | 6/0 § 0/0 ! 0/0
070 1} 18/3 ! 35719 1073
0/0 1 4171913179 | 4)0
43  6/0 | 2/3 | 84/50
14/69 1 2/3 | 2/0 } 14)9
6/9 | 8/3 ) 10/13 ) 20/16
18/91 1 2/6 1 40 § 43
33/28 V 6/6 1} 21/38 ) 10/16
67/15 | 12/13 % 4/0 ' 6/6
2/0 } 2/0 1 59/63 ) 33/31
8/13 1+ 47728} 0/9 | 20/6
6/13 1 S1/34 ) 8/3 | 22/34
45715 + 10/16 ) 4/0 | 12/6
22/19 '} 45731} o/0 ! 18/3
1 ) {
43
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3.48 Chews on inedible things Vo613 1 473 1120 ) 3341 45 YUY 9
3.49 Tries to dominate others; bullies, threatens 1 88/97 F 0/0 3 0/3 ) 6/0F 6 ' 0! O
3.50 Picks at other schildren as a way of getting their attention; | 61/63 | 6/3 ! 12/16! 8/9 | 12 ! 3! 6
seens to want to relate but doesn’t know how 1 ' ! ! ! ! !
3.51 Steals form people outside the home i 76/88 3 6/13F 0/0 % 270} 16 ! 0! 0
3.52 Expresses beliefs that are clearly untrue (delusions) P 16/16 7 2/3 110713 ) 18/19° ) 53 113! 38
3.53 Says nobody loves him or her Vo2/3 v 40 139/34) 3556 20 ) 6! O
3.54 Freely admits disrespect for moral values and laws 1 67/66  8/13) 0/9 ) 6/6 ) 18 ) 3! 3
3.55 Brags and boasts 1 65/68 | 2/6 } 0/0 1 18/6 % 14 ! 0! 0
3.56 Slow and:not accurate in doing things P00 ) 417193 16/6 ) 14)3 L 29 L i6 ! 56
3.57 Shows little interest inthings around him or her V0/0 ) 16/28 3 16/41% 0/0 VB8 I3t 13
3.56 Does not finish things; gives up easily; lacks perseverance ! 2/0 ! 57/59 ! 10/6 ! 18/19 ! 12 ! 0! 16
3.59 Is part of a group that rejects school activities such as team! 43/66 | 8/9 ! 14/22) 232 ! 33 ! 0! 0
sports, clubs, projects to help others ! ' ! H H L
3.60 Cheats b 37/65 ) 20/19 ) 0/0 § 22/16% 20 ! 0} 0
3.61 Seeks company of older, "more" experienced companions 122742 v 0/3 14716 ) 18/36 % 45 ! 0! 3
3.62 Knows what’s going on but is listless and uninterested i 0/0 ) 437411 33/28) 10/0 ! 14 125! 6
3.63 Resists leaving his mother’s (or other caretaker's) side P03 ) 2/0 131734 A9/63% 12 Y 0! 0
3.64 Difficulty in making choices; can’t make up mind" V0/0 ) 18/19) 6/6 ) SI/5 Y 2% 1 3 41
3.5 Teases others 1 78/94 1 8/0 } 2/0 } 6/3 % 6 ' 3! 0
3.66 -Absentminded; forgets simple things easily 20 ) 61/32) 40 % 6/0 } 20 ) 7! 6l
3.67 Acts like he or she were much younger; immature; "childish® | 8/13 ! 371/16 ! 31/25 ! 8/22! 16 ' 19! ¢
3.68 Has trouble following directions b0/0 ) B&/25 ) 26 % 6/0 Y B ! 9! 66
369 Will lie to protect his friends P039/59 F 47190 4/3 ) 20/13% 33 1 3! 3
3.710 Afraid to try new things for fear of failure Po6/0 F 2/0 312/9 L 80/91) 6 ! 0! O
3.71 Selfish; won't share; always takes the biggest piece P 31/59 1413 ) 0/3 4 8/22) 41 ) 3 0
3.72 Uses alcohol in company with others VSIS ) 6/6 ) 2/3 ) 10/9 1 31 ) 3! 3
3.713 School work is messy, sloppy To2/0 ) B2/66% 2/0  2/3 0 12 113 19
3.714 Does not respond to praise from adults 1 6/16 ) 6/9 1 43/50) 8/9 1 31 F 61 9
3.75 Not liked by others; is a "loner® tecause of aggressive 159763 ) 2/0 Y315 219 ! 6 | 3! 0
behavior d i i i H P
3.76 Does not use ianguage to communicate Poo2/0 F 0/0 167/34% 6/3 % 25 138! 25
3.71 Cannot stand to wait; wants everything now | 39/38 | 18/25 % 0/0 ! 29/22 ' 14 {13! 3
3.78 Refuses to take directions, won’t do as told 1 60/63 ) 26/28'% 2/0 % 0/0 % 12 % 3! 6
3.79 Blames others; denies own mistakes Vo42/48 ) 23/23 ) 2/3 ) 18/23 % 14 ) 31 0
3.80 Admires and seeks to associate with "rougher® peers VS1/12 F 0/16 ) 4/6 } 25/0 3 20 ! 3! 3
3.81 Punishment doesn’t affect his or her behavior VOSI/56 ) 6/ 6/6 ) 2 ) 3 L 39
3.82 Squirms, fidgets i 8/9 1 AlJ25 ) 2/0 4 39/16 % 10 41t 3
3.83 Deliberately cruel to others 1 80/91 } 470 % 43 % 6/0F 6 ' 6! 0
3.84 Feels he or she can't succeed V23 ) 470 1187130 69/15 ) 6 1 3 4
3.85 Tel!s imaginary things as though true; unable to tell real 12/9 } 6/6 Y1019 25/3 ) 51 22! 4l
from imagined ! ! ! ! ! ! !
3.86 Does not hug.and kiss meabers of family; affectionless V03 ) 200 Fe1TSY 66 25 Y13 3
3.87 Runs away; is truant from hone 155/50 12725 ) 49 ) 6/9 V 22 Y 6! 0
3.88 Openly adaires people who operate outside the law i 61/66 3 8/22% 0/3 4 6/0 ) 25 ! 6! 3
3.89 Repeats what is said to him or her; ®parrots® others’ speech | 10/0 ! 4/3 ! 12/6 ! 19/9 ! 53 128! 53
HHSB H H i i i i d
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4.00 Tell the teacher he is not capable of doing the work expected § 8/15 | 13/6 | 4/3 ! 62/14 ) 11 ; 3! 0 !
4.02 Bring up other points of view in class so that they may be | 8/57 | 6/3 | 40 ! 2/17) 19 ! 3! 20 !
explored or discussed | ! i H H . i
4.03 Ask questions in order to get more information wbout a {OLL40 v 43 ) 20 v e/20F 7700 3 34
subject H d 1 i H . !
4.04 Compiain that the work is too hard 1 13/29 | 23/6 ) 43 % 40/54% 2t )} 0% 9 !
4.05 Raise his hand to answer a question, or volunteer information | 11/46 | 4/6 | 4/0 ! 423! 11 { 3! 23 !
4,06 Act physically restless in class or unable to sit still VOISt ) 59734 % 270 ) tt6 y 9 Y43} 6
4.07 Seem critical (in a negative way) of the peer’s opinions, 1 59/5 ¢+ O/LL Y ISMT Y 13/ 130 3 o0 !
questions or work in class i ' H ' d P H
4.08 Bring things to class that relate to a current topic iO8/54 ) 2)3 % 40 o7y 87 ) 3L 23 !
.09 Coze in late to class iO8/17T  T4/80% 00 4 2/3 ¢ 11 P 0! 0 !
4.10 Do more work than he is assigned (i.e., carries assignments | 6/49 ' 2/3 | 2/0 ! 190! 72 ! 3! 6 !
beyond the minimal requireaent) d g ' ! ' oo H
Express the feeling that too much work has been- assigned i19/20 25/t ) 2/3 ) 38/51F v o0 9 )
2 Annoy or interfere with the work of his peers in class V8L B3ty 03 200 41 3 3
3 Speak disrepectfully to the teacher in class 168591} 8/3 { 0/0 % 0/0} 810! 0!
4 Participate actively in classroom discussions ¢ I5/66 7 2/6 } 2/0 % 0/9 ' B8F ! 6! 14 !
Have his work poorly organized (e.g., class notes V43 ) 1951 4/ e/0 F B8 2 91 31 !
written assignments) ' ' H | | HE '
4.16 Criticize, belittle or make derogatory remarks concerning VST 6/ % 0j0 Y 13t 19 b 0b 0
the importance of the subject matter of the couise ! i | ! H - H
4.17 Come to ciass having lost, forgotten or misplaced his books, | 4/6 | 8985, G/0 ! o/0 ! 8 ! 6! 6 !
pencel or other necessary class material ' H d H ! P :
4.18 Seem overly concerned that he lias “he correct directions 7 - N S U I ¥ & I S 7 71 Y S A I S
(e.g., will check an assignment with a teacher after class, 1 ! ! ! : ! : i
will ask that a direction be rej. ated or clarified) ! i ! ! i H i i |
4.19 Fail to turn in assignaents on time 1 6/3 ) 85/9L ) 200 40 % 4t 0! 6 ! |
4.20 Engage the teacher in conversation just before or after class | 2/51 | 4/6 ! 2/0 ! {i/26! 81 ! §! 11 !
(e.g., about subject matter of courses, or mutual interests) ! ! ! ! ! ! ! !
4.21 Come up with original or unique thoughts in class which arz |} 6/57 | 4/6 | 6/0 ! O, 8 |+ 91 11 |
unususal, but relevant d H H H H P H
4.22 Have to be reprimanded or controlled by the teacher because | 87/94 | 6/3 ! 0/3 ! 2/0 ! 4} 0} 0 !
of his behavior in class ! ! ! ! ! ! ! H
4,23 Liked by you as a person i0/5% V2/3 % 6nt2 212 9 ) 6% 41!
4.24 (Qutward!y nervous about taking tests it2/0 v 0/0 ) 0/6 ) 93/86F 6 ) 3! 6 !
4.25 Effective in applying a new principle he has learned to anew ! 8/59 | 0/3 ! 2/3 ¢ 0/9 ! 91 !12! {5 !
or unfagiliar prcblen ' H | ! ! Voo H
4.26 Likely to quit or giveup fwhen something is difficult or 1 4/6 25/t 8/9 } 53/54% it} 0! 20 !
densnds more than usual effort on his part ! ' ! H H HE !
4.21 Reliant upon the teacher for directions and to be told how to ! 2/0 ! 26/9 ! 17/3 ! 42/59 ! 13 ! 6! 24 !
‘do things or proceed in class H ! ] H i . H
4.28 Responsive or friendiy in his relationship with the teacher | 6/57 | 0/6 | 4/9 ! 2/171! 89 ! 6! ¢ !
in class (vs. being cool, detached or distant) ! ! ! ! ! ! ! !
4.29 A compulsive talker (f.e., can’t refrain from taiking to | 36/50 | 21/24 % 40 ) 2t 28 ! 6% 9 !
classmetes) H ! H ! ' N |
4.30 Quick to grasp a new concept that you present in class 16/t 4/6 ) 2/3 F 2Mt) 86 ) 91 20 !

Q
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4.31 Prone to want his teacher to do all the work for him, or P2/9 ) 4240 8/0 } M43 11 ) 61 3
make things easv for him ' i ' ' d P
4,32 Swayed by the opinion of his peers in class P2/t B/I1 Y 26/20% 36/51 ) 26 ) 0! 6
4.33 Very quiert, uncommunicative {e.g., responds to questions i 0/0 1 4/0 18589 4/3 % B8 ! 6! 3
with monosyllables or a gesture) ! H ! ! ! ! !
4.34 Effective in making inferences and working out answers for | 11/51 | 4/3 1 o/11 ! 2/11! 83 ! 6! 17
hiaself, when given the facts ! ! ! H [ ! !
4.35 Oblivious to what is going on in class- is not “with it" P0/0 1 34/29 159746 % 2/0 % 6 L 14 1L
seems to be in his own private world i ! i ! | P
4.36 Inconspicuous in class (i.e., you could easily forget he fs | 0/0 | 6/3 !83/94! 2/0 ! 810} 3
there) g i d ! ' o
4.37 Prone to feel he must master all of the details before he is | 8/17 | 2/3 ! 2/0 | 61/69! 26 ! 3! 9
satisfied he knows it i g d d ! P
4.38 Dogmatic or opinionated in the way he thinks POSI/66 ) 243 % 2/0 L 617 40 ! 3! o0l
4.39 Prone to want quick, "black" or "white" answers to questions § 23/31 | 8/3 | 2/0 | 23/40! 43 ! 3! 3
4.40 Openly nervous during class (e.g., is physically tense, voice } 0/3 | 4/0 ! 13/6 ! 81/80! 2 VY0
quivers, or fearful of teachers or classmates) H ! ! ! ! ! !
4.41 HNot receptive to other’s opinions (e.g., doesn’t listen, 1 038/49 | &3/31 11006 206 ¢ 61 6} 3
intarupts others) H ! ! ' ! ! !
4.42 Able to sift out the essential from the unessential in | B/46 § 6/9 | 0/3 ) 0/6 ) 86 !} 26
what he reads or hears in lecture i d H : d P
4.43 Fluster, block, or become ill at ease when expressing hinself | 0/0 ! 4/0 ! I5/11 | 76/66 ! 6 117! 6
verhally ! | ! ' ' P
4.44 Lack social interaction with peers in class {070} 2/0 }96/100f 2/0 F 0 ! 0! 0
4.45 Prepare homework or project assignments in an interesting Po8/53 1 23 1 3 At 81l o6l IS
and original fashion i i H i g P
KPBIC i H H i i H '
5.01 Complains about other’s unfairness and for discrimination Po30/44 1 19/9 y13/6 ) 23/32% 15 ' 3t 6
towards him ' ! ' ! ' P
5.02 Is listless and continually tired 1 A4/3 ] 26/9 1 26/15% 8/3 ) 36 168! 3
5.03 Does not conforn to |imits on his own without control frem | 43/60 | 26/14 ¢ 4/0 ! 10/6 ! 17 ! 9! 11
others i g ] i d P
5.04 3ecomes hysterical, unset or angry when things do not go fi‘s | 70/66 } 2/3 ! 2/3 ! 19/11) 8 !1l! 6
way d ! : ' ! oo
5.05 Comments that no one understands hin P92y 63 25729 % 3841 23 ) 312
5.06 Perfectionist: meticuous about having everything exactly i B8/0 } 0/3 ) 6/3 } 36/714) 51 ‘11! 3
rigat i i d i g P
5.07 Will destroy or take apart something he has sade rather than | 32/40 | 8/3 ! 25/31! 26/23! 9 V3000
show it or ask to have it displayed ! ! ! ! ! ! !
5.08 Other children act as if he were taboo or tainted Po13/6 F 6/0 1 55/69% 6/3 % 21 111! 6
5.69 Has difficulty concentrating for any length of tine 40 B354 670 L 40 ! 4 D14t 3]
5.10 Is overactive, restless, and/or continually shifting body VLI ) 492008 070 ) 17/14% 13 1 S1) 3
positions ' d d ! d P
5.11 Apologizes repeatedly for himself andfor his behavior boo/3 0 8/ ) 1914 oy 3
5.12 Distorts the truth by making statements contrary to fact 1 30/40 | 23720} o/6 ) 19/14) 228 ! 3! 17
5.13 Underachieving: Performs below his demonstrated ability level | 11/0 ! 32/21 ) 11/9 | 8/3 ! 34 ! 6! 62
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5.14 Disturbs other children: teasing, provoking fights, 1 65/94 § 8/3 % 40} 2/0 % 2%V 3) 0 |
interrupting others : T L N | ! !
5.15 Tries to avoid calling attention to hinmself i2/0 v 4/0 Y 74/80 % 17j20% 4 ) 0! 0 !
.5.16 Hakes distrustful of suspicious remarks about actions bo23/1T 449 Y IL/6 ) 477630 15 ) 6% 0 !
of others toward hin ' d ' ] ] I 1
5.17 Reacts to stressful situations or changes in routine with PoA4/0 46 ) 6/6 ) T1/54% 10 140 0 !
general body aches, head or stomach aches, nausea : i ) H : ' i i
5.18 Argues and must have the last word in verbal exchanges 1 76/94 % 6/0 5 o0 % 430 15 Y 0! 3|
5.19 Approaches new tasks and situations with an "I can’t do it | 2/6 ) 21/9 | 0/3 ! 62/711 ) 15 ! 6! 6 !
response g g ' : d P i
520 Has nervous tics: muscle-twitching, eye-blinking, nail- P0/6 ) 2/0 ) B/0 % 66/31% 25 1&9) 0 !
biting, hand-wringing ! ' ! : ' oo H
5.21 Habitually rejects the school experience through actions or | 38/51 1} 13/3 ! 17/20 ) 23/23! 10 } 0! 3 !
conments : d d H H P H
5.22 Has enuresis (wets bed) P20 v 2/0 ) 0/0 % 53/26% 43 ‘11 3
5.23 Utters nonsense syllables and/or babbles to himself V40 ) 13/3 1 38/26 % 4/6 ) 42 131} 31 !
5.24 Continually seeks attention P 59/57 470 1 4/6 | 25/31 !} 9 131 3}
5.25 Conments that nobody [ikes hin Va6 ) 6/0 | 28/40 % 36746 19 ) 9% 0 !
5.26 Repeats one ideas, thought, or activity ever and over VO4/0 ) B8/2 Y 612 171/9 1 66 24} 53 )
5.21 Has temper tantrums 1 63/85 | 40 } 2/3 % 8/3 ) 4! 9% 0 |
5.28 Refers to himself as duab, stupid, or incapabie Vo0/6 ) 60 Y2117} 5351 21 rILto 9}
5.29 Does not engage in group activites V20V &% 19391 2/3 ! 0oy 0} 0}
5.30 NWhen teased or irrita’ d by other children, takes out his 17191 4 6/0  2/0 % 8/0 % B8 ! 3L 0!
frustration(s) on another inappropriate person or thing ! H ! ! ! : ! !
5.31 Has rapid mood shifts: depressed one moment, manic the next | 17/0 | 2/3 ! 0/9 | 36/26! 45 160! 3 !
5.32 Does not obey until threatened with punishment 153/59 ) 2129 % 210 46 ) 2l ! 3 3!
5.33 Conplains of nightmare, bad dreams 20 3 200 % 43 /My 13 J MY 6 )
5.34 Expresses concern about being lonely, unhappy Vo400 ) 2/0 1 36/49 ) 43/51 13 ) 6} 0 !
5.35 Openly strikes back with angry behavior to teasing of other | 82/94 | 0/0 | 4/3 ! 6/3 ! 9 ! 0! 0!
children d H H i ! b !
5.36 Expresses concern about something terrible or horrible Vo0 3 2/0 0 63 ) T/ 1S L 9 L
happening to hin i d i d H . i
5.37 Has no friends i2/6 ) 40 }89/100; o0/0 ! 6 !} 0! 0 !
5.38 MNust have approvzl for tasks atteampted or completed P93 b 9/9 Y130} 41/83% 21 L 6 0 !
5.39 Dispiays physical agaression toward objects or persons i BB/100} 40 } o0/0 } 8/0 % 0 % 0! 0!
5.40 s hypercritical of hinself i 4/6 } 6/0 }II1/6 } 51/80% 23 Y11} 3¢}
5.41 Does not complete tasks atteapted VOA/0 ) T1/e2y 23 43 13 3 29 )
5.42 Doesn’t protest when others hurt, tease, or criticize hin i 43 ) 6/3 Y5166 214230 11 Y 6! 0 !
5.43 Shuns or avoids heterosexual activities i0/3 } 0/0 t6B/74% Itj20r 21 3! 0!
5.44 Steals things froe other children 162/89 ) 8/9 ! 06/3 ) 1Iy0 ) 19 0y 0!
5.45 Does not initiate relationships with other children P0/0 ) 43 18194 8/3 ) 84 0! 0!
5.46 Reacts with defiance to instructions or comwands V70/91 4 8/0 )} 2/00F 99 % 11 Y 04 0 !
5.41 Weeps or cries without provocation bo2/6 F 00 ) 2/14) 19/51 11 t26) 3!
5.48 Stutters, stammers, or blocks on saying words Pt2/6 7 2/6 % 6/3 % 53/14% 38 46! 37 !
5.49 Easily distracted away from the task at hand by ordinary 1 9/0 ) 83/74) 0/0 % o/0 F B8 !l 14}
classroom stimuli (i.e., minor movements of others, ! ! ! ! ! ! ] !

1 1 1 ] ]

1 1 1 1 1

noises)




' Percent of Respondents Placing Iteas in !
' Category !

jm=mm-—=- - --=-1 |
Inst. ' | H ' ' P d
Codes 1TENS tMA Y LY SHY F/A ) Other = PD ) 1TPD |
H H H Rt {--m---- R H
5.50 Frequently stares blankly into space and is unaware of his | 0/0 | 59/29 } 26/21 ! 2/3 ! 13 {21! 15 }
surroundings when doing so ! ! H ! H ! ! :
8ES H H ] H : I H
6.01 Avoids interaction with other students or teachers P36} 10 82/91% 33r 24100 0 )
6.02 Absent or tardy without legitimate reason T34 L 10700 8/3 0 S/ o130l o0
6.03 Makes derogatory comments or inappropriate gestures to other | 93797 ! 3/0 } 2/0 ! 2/3 } 0 !} 0} 0 !
students or teachers H ' : i i N ]
6.04 Fails classroom tests or quizzes i 0/0 } 43/26} 5/0 ) 5/9 % 41 1 6! 60 !
6.05 Exhioits off-task behaviors {e.g., stares away from task, ! 2/0 ) 60/66 % S5/140 1070 0 23 Y11y 9
will not make ave contact, remains on task for only brief d ! ! ! H i ; !
periods of tise) H ! | i i LI '
6.06 Fails to demonstrate a sense of humor when appropriate (e.g., } 0/3 ! 670 ) 40/51 ! 25720} 28 ' 11! 14 |
sailing or laughing) ! ! ' ' H T :
6.07 Fails to participate verbally or physically in group P30 53 bTiye0 116y 0 b1t 0
situations ! ! ! ! ! b :
6.08 Expresses concerns or worrles about school or home through § 2/3 ! &/0 ! 2/9 ! 78/80 ) 18 ! 6! 3 !
vords or pictures : H : | ' . '
6.09 Verbally or physically threatens other students or teachers | 97/100 ! 370 ! o0/0 ! 0/0 } 0 ! 0! o0 !
6.10 Demonstrates sudden or dramatic mood changes b1e b 200 ) 3/9 ) 11/26 ) 62 Y51 3
6.11 Refuses or fails to conplete class assignments or homework § I5/15 | 65/71 1070 ! ©0/3 ! 10 ! 61} 6 |
6.12 Engages in self-destructive behavior {e.g., hits, scratches, | 71/60 ! 370 ! 0/6 ! 7/6 ! 13 ' 29! 0 !
or bites self) H H ' ! ! N ]
6.13 Denonstrates faclal expression of displeasure (e.g., Poadan 20 VI3 Y 1143 45 L) 6
frowning) : ! H d d I i
6.14 Engages in inappropriate sexually-related behaviors VoAS/6Y ) 36 b 3 100 A3 j 1T 6
6.15 Complains of physical discoafort (e.g., headaches, stomach |} 0/6 ! 0/0 ! 2/0 ! 53/34 ! 45 !0 ) 0 !
aches, minor injuries) H ' i H : R :
6.16 Continues to engage in a behavior when it is no longer } 20/40 ) 30/i1 21076 )} 570 % 3 P U1V 31 O}
appropriate (e.g., fails to adapt or medify behavior to ! ! ! ! H P i
different situations) b H H H ! . H
6.17 Tries to interact with other students but is not accepted by | 15/31 } 5/3 1 25/29 ! S5/20% 49 !11! 6 |
then due to his/her behavior ' ] 4 ] i N :
6.18 Demonstrates behaviors not related to imsediate situations |} 7/0 | 8/0 | 5/9 | 28/20} 52 ! 49} 23 |
(e.g., laughs or cries withou’ reason) ' ! ' 1 : H : i
6.19 Performs schoolwork in a careless manner (e.g., illegible, V30 ) 83/14) 5/0 ) 0/0 ) 8 Y11} o14
nessy) " H ] H H H P i
6.20 Takes things that belong to others 1 62/86 } 8/11} 150 v 00} 23} 3} 0 |}
6.2] Indicates that he/she is not happy through verbal expression | 50/66 | 3/3 | 3/6 ! 2120} 17 ¢ 6! 0O !
(e.g., yelling, complaining) d ! ] ! H I i
6.22 Blames other persons or materials for own failure or V22714 ) 40740 % 2/0 } 177430 20 3} 0 )
! difficulty ] ' H ' ' P !
6.23 Physically runs away from personal or school exgeriences 128/26  1/6 }28/26 % 221,314 10 % 3% 3 |
, 6.24 Does not obey teacher’s directives or classroom rules Vo58/1 } 30/23 7 270 % 000 10 ) 3 3 |
* 6.25 Demonstrates inappropriate physical or verbal resmonses to } 70/S1 ! §/3 ! IS/14Y 2/14) 8 ! 6! 11 !
other students’ or teachers’ attempts to interact ! : ! ! ! ! ! !
6.26 Deliberately makes false statements VAT I5/14 0 0/0 V4000 3 9
6.21 Performs dally academic tasks or homework at a fafling level | 2/3 '} 38/17 ) 1/0 ! V48 ) 0 11




- - e mmmmmcanmacc~aan— |

! Percent of Respondents Placing Items in ! }

! Categery ! ;

ot vmrrees et b
H ] ' i i I H

1TEXS VMKV L) St F/A | Other = PO} ITPD ! l
------ : d -m et i i :
Hakes inappropriate noises Po62/54 F 8/0 3 13 L 26 ) 2 31y o0 !
Falls to participate in or demonstrate an interest in special } 0/6 | 8/9 1 71/80% 0/0 } 15 ! 0! 6 |
events or interesting activities ! ] ! ! ! o !
0 Fails to consider or disregards consequences of own behavior § 13/31 | 65/51} 5/3 ¢ §/0 ! 12 ! 9, 6 |
Is not able to concentrate, eat, or sleep because of personal ! 3/0 ! 0/0 | 7/9 ! 62/77% & ! 14! 0 !
or school experiences H i H : i . H
Acts impulsively without apparent self-control !} ST/0 } 18/9 ) b6/0 ¢ /6 ) 18 | ! '
Refuses to share or allow others to particpate }38/46 ) 12/3 r21i40 ) 278 ) 22 H i
Hust have immediate rewards or gratification Vo120 ) 2285 23 ) 157410 50 412 H
Does rot follow directions, written or verbal, related to P18} TS5/ 9 0/0 1T ) 0 |
academic tasks ! H H 4 i LI i
Destroys property (e.g., books, lockers) P 81/91 } 1206 4 00 00 3 2 ¢ ! H
Exhibits unwarranted self-blase or self-criticism bo8/6 1 10/3 1 13/14) 537694 IS} 9 !
Talks at inappropriate times or makes irrelevant coaments V4235 1 4215 % 33 0 2/6 12 ' H
Exhibits physcial syaptoms such as loss of appetite, fatgue | 0/0 | 0/0 | 5/6 | 68/34 ! 21 ! 60! H
Responds inappropriately to praise or recognition from io12/20 1043 (3123 8/23% 33 H H
other students or teachers H H ] i H I H
Uses obscene or profane language 193/91 F 0/3 4 200 % o0 5 % 0 i
2 Demonstrates difficulty of reluctance in beginning tasks Vo073 o} 15734 16 % 48/31F 30 | ! }
Engages in excessive or unnecessary body movements (e.g., 1o8/3 0V 2/0 j18/11 ) 227140 50 ! :
rocking motions, running) ! H H i H L H
Physically hurts other students or teachers 193797 ¢ 0/0 ) o2/0 % 00} S5 ! o3¢ H
Has difficulty organizing or appropriately using necessary } 0/0 '} 55/34 ! 5/0 ! 8/0 | 32 ! ' H
vork materials (e.g., paper, pencil, books) ] ' i i H I '
Seeks excessive physical attention from others Pyl 1o o 13 o331l 33 o !
Demonstrates involuntary physical reactions (e.g., shaking, | 8/0 ! 2/0 | 7/0 | 37720} 471 ! H i
twitching) inresponse to personal or school experiences ! ! H H H Vo '
Responds inappropriately to constructive criticisas or 1 025/29 1 18/9 1 12/9 ) 13/40) 32 ) 6} i
comnents from others i H H H H Vo :
Engages in self-stinulating behavier (e.g., hair twisting, P13/3 b 30 % 5123 ) 40/29 ) 38 ! ! !
nafl biting, twriling ob,.cts) ] i ! H H I '
Is precccupied (as demonstrated by words or pictures) with | 22/34 ) 10,26 § 13/11} 15/11 ) 40 ! 11} !
drugs or alcohol or possesses or uses drugs or alcoho! at ! ! : ! H H ! i
school H 1 i H H N H
6.51 Indicates that he/she is not happy through physical 1 56/54 1 2/3 (1076 ) 13/26 ) 1T 11 H
expression (e.g., teaper tantrums) ! ! H ! ! I i
6.52 Cries in response to personal or school situations Vo500 0/3 % 8/1a) T0/11 ) 1T ! !
DESB g H ] i 4 . d
1.01 Start working on scaething before getting the directions i 40 ) 65/60 3 o070 } 15/17% 15 | ! i
straight H ! ! i H I i
1.02 Say that the teacher doesn’t help him enough (i.e., won’t V1123 ) 35731 03} 2§/e3F 22 4 3 i
show him how to do things, or answers his questions) H H : H H . :
1.6s Bring things to class that relate to current topics {r.g., | 9/56 } 0/3 ¢ o/0 ! 0/18) 91 ! 12! i
exhibits, collections, articles) ' ! ' ' I i
7.04 Tell stories or describe things in an interesting and color- ! 13761 § 2/3 | ¢/6 ! 0;9 ! 85 ! 12! H
ful fashior (e.g., has an active imagination) ! ! ! ! } Voo H
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Percent of Respondents Placing lteas in

1 1

1 1

! Category !

1 1

1 1

Inst. ' ! ! ] q o '

Codes [TEHS 1 AN} L} S F/A ) Other = PD ! ITPD !

-=- i-- g i -l d =1 g

1.05 Speak disrespectfully to teacher (e.g., call teacher names, ; 87/97 ! 9/3 ! 0/0 ! 0/0 ! 4 107 0}

treat teacher as an equal) H H : ! ! L '

1.06 Initiate classroom discussion V13/5%9 F 0/3 ; 0/0 7 2/21% 85 Y12) 6 !

1.07 Act defiant (i.e., will not do what he is asked to do, says ¢ 92/91 | 2/3 ! 0/3 ! 2/3 ! 4 1 0! 0!

*I won't do it") ] ' : ] ] P !

1.08 Seek out the teacher before or after class to talk about iO&/29 ) 0/3 11376 ) 20/41) 63 15! 6 !

school or personal matters ' H H i H LI :

1.09 Belittle of make derogatory remarks about the subject being | 67/63 } 9/6 | 0/0 | 17/20} 71 ! 3! 9 !

taught (e.g., "spelling is stupid") 1 d ] ' i I H

1.10 Get the point of what he reads or hears in class Vo444t 23 % 03 0/12% 91 128 29 !

1.11 Have to be reprimanded or controlled by the teacher because | 87/94 ! 7/3 } 2/0 ! 0/0 ! 4 13 0}

of his behavior in class ' ! H i i L ,

1.12 Poke, torment, or tease classaates P B7/94 %} 9/0 ) 2/0 ¢ o0/0 ! 216} 0}

3 Annoy or interfere with the work of his peers in class ! 80/77 } 15/200F 270 % 2/0 ! 0! 3! 0}

4 Tell stories which are exaggerated and untruthful V33/49 F 13710} o/6 b 177140 33 1 6% 14 )

5 Give an answer that has nothing to do with a question being | 17/9 | 61740} 4/0 ! 7/3 ! 11 ! 0! 49 !

asked ! ' i H ] I H

1.16 Break classroom rules (e.g., throw things, mark up desk or | 89/89 ! 7/11} 0/0 | 2/0 ! 2 00! 0!

books) H d H ! ] P i

T Interrupt when the teacher is talking i 57/60 3 24/31% 070 3 9/3 % 11 4 0% 6 !

8 Quickly lose attention when teacher explains something to him | 4/6 ! 70/54 ! 11/3 | 15/14} 0 $17}% 6 !}

(e.g., becomes fidgety, looks away) H d : / ! L H

1.19 Offer to do things for the teacher (e.y., erase the board, VLSS0 % 073 % 0/3 7 4/21) 85 ) 6% 12

- eapty the pencil sharpener, open the door) : ! ! ! ! ! ; !

1.20 Hakes you doubt whether he is paying attention to what you !} 0/3 '} 70/56 ! 28/12 ! 2/0 ! 01 91 21}

are doing or saying (e.g., blank stare or faravay look) d H ! ! ! ! ! !

1.21 Introduce into class discussion personal experiences or VoI13/53 0 0/3 ) 0/3 % /15 80 L1215 !}

things he has heard which relate to what is going on in class ! ! ! ' i Vo :

1.22 Get openly disturbed about scores on a test (e.g., may cry, | 17712 } 2/3 } 0/0 ! 72/11! 9161 3}

get emotionally upset) ] ! ! ] ] I H

1.23 Show worry or get anxious about knowing the *right® answers | 0/0 ! 2/0 ! 0/0 ! 94/97 ! 2 P30 0]

1.24 Llook to see how others oare doing something before he does it | 0/3 | 20/9 ! 0/0 ! 74/89 ! 71 ! 3! 171 ¢

{e.g., when teacher gives a direction) i ' i i i P i

1.25 Complain teacher never calls on him (e.g., that teacher calls | 28/34 | 9/11'! 2/3 ! 20/40* 39 ! 91! 3 !

on others first) ! ' ! i H . H

1.26 Make irrelevant remarks during a classroom discussion P46/34 3131 2.3 437 1) 3 26 )

1.21 Unable to change from one task to another when askeed to do | 2/3 | 28/14) 0/0 ! 35/6 ! 33 !f20! 57 !

so (e.g., has difficulty beginning a new task, may get upset ! ! ! ! ) d ! !

or disorganized) ! ! ! d H P H

1.28 Oblivious to what is going on in class (i.e., not "with it* ! 0/0 ! 26/20 ! 65/54 ! 1/0 ! 2 V141 11

seems to be in own "private” closed world) ] i ' H ! I i

1.29 Reliant upon the teacher for directions and to be told how to | 0/0 | 33/20 % 9/3 ! 39/371! 20 ! 6! 34 !

do things or proceed in class ! ! ! H H ! ! !

1.30 Quickly drawn into the talking or noisemaking of others 1 28/26 ) 46/40 ) 2/6 } 2/3 Y 2 '11! 9!

(i.e., stops work to listen in or join in) ! ! ! ! H ! ! !

1.31 Qutwardly nervous when a test is given i &3 } 0/0 ) 0/3 }100/94) 0 ) 0! 0 !
49 0o
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] 1

) ]

Inst. ! ] ' H : . i
Codes ITENS i MA L WL 0 SK O} F/A ) Other = PO | ITPD !
i i i g i === i

1.32 Unable to follow directions given in class (i.e., need i0/3 1 63/23 ) 4/0 3 13/9 ) 20 ) 0} 66 !
precise directions before he can proceed) ! ! ! } ! ! ! !

1.33 Sensitive to criticism or corection about his schoul work i I5/20 | 0/0 } 22/9 | S2/63% 11 } 3! ¢ !
{e.g., gets angry, sulks,seems *defeated®) ! } i ! ! P ]

1.34 Prone to blame the teacher, the test, or external circus- 1 033/29 | 26/23 ) 0/6 | 26/26 % 15 11} 6 !
stances when things don‘t go well i i ! : | ! ! i

1.35 Able to apply what he has learned to a new situation VOI3/41 % T1/6 Y 073 ) 29 % 18 ) 61 29 !
1.36 Sloppy in his work (e.9., his produccs are dirty or marked up | 2/3 | 77/66 ! 4/0 ! 0/0 ! 15 [ R Y
up) i ] : i ] N '

1.37 Likely to know the material when called upon to reacite in | 9744 ! 0/3 ! 0/6 ! 2/24' 8¢ V9IS
class i d i ] : I i

1.38 Quick to say work assigned is too hard (e.g., "you expect too | 24/14 ! 28/17! 0/3 V3/STE OIS L0 9
auch”", "I can’t get it") ; i i ] : N '

1.39 Responsive or friendly in his relationship with the teacher | 7/41 ! 0/9 ! 2/9 ! 0/18! 9] P 9td 15 |}
in class (vs. being cool, detached or distant) ! ! ! ! H HE !

1.40 Likely to quit or give up when something is difficult or P0/6 § -33/29 ) 9/0 } 44/51 % 15 0 14 !
desands more than usual effort I ! ! ! ; : : i

1.41 Slow to complete his work (i.e., has to be prodded, takes i 0/0 ] 48/43 1 13/3 ) 13/11 ) 26 Y2 23 !
excessive tine) ; ] : : ] I {

1.42 Swayed by the opinion of his peers P29 Vw11 2/31 390 6% It
1.43 Difficult to reach (e.q., seeas preoccupied with his own Pooo/0 ) 2421 1 12/56 % A0 0 12 12 !
thoughts, may have to call him by name to bring hin out of ! | ! H ! T H
himself ! H ] ] ' P i

1.44 Unwilling to go back over his work i IS/17 } 54/60 7 G/0 3 IS/11 ) IS Y 0} 11 !
1.45 Like to be close to teacher (e.g., hug or touch the teacher, | 0/9 | 0/0 | 22/16 ! 28/56 ! 50 V150 3
- sit or stand next to the teacher) ! i ! ' ! Vo i
1.46 Have difficulty deciding what to do when given a choice P63 19 VY3 ) st 22 b 6 54 )
between two or more things ' } i ! ! P i

1.47 Rush through his work and therefor make unnecessary mistakes | 4/6 | 80/69 ! 0/0 ; 7/14} ¢ ! 3! 9 !




Appendix D
Expert Review Panel

Lyndal M. Bullock, EdD. is a Professor in Special Education and
Coordinator of the Graduate Teacher Preparation and Leadership
Program in Seriously Emotionally Disturbed/Autistic (SED) at the
University of North Texas, Denton. Dr. Bullock has served as a
teacher of both regular and special education students in the
public schools and as a school counselor. In addition, he has
been involved in designing, implementing, and evaluating a
variety of direct and indirect school intervention programs for
SED students and comprehensive graduate teacher preparation
programs in the area of SED. He has made numerous contributions
to the prcfessional literature and to national professional
associations concerned with SED students.

Robert E. Campbell, MEd. is a doctoral candidate in Special
Education, Leadership Program in Seriously Emotionally Disturbed
at the University of North Texas, Denton. Mr. Campbell has a
master’s degree specializing in the education of the seriously
emotional ly disturbed/autistic. He has work experience related
to programs for troubled children and youth. He has worked as a
Counselor of Abused Children, and Program Director and Jail
Counselor. In addition, he has worked with Children’s Protective
Services.

L. Juane Heflin, MEd. is currently working as a teacher of
autistic children in the Fort Worth Independent School District
while simultaneously pursuing graduate work at the University of
North Texas (UNT). Ms. Heflin has a master’s degree in the
education of the seriously emotionally disturbed/autistic and
holds teaching credentials in the areas of elementary education,
generic special education, kindergarten, early childhood
handicapped and seriously emotionally disturbed/autistic. She
has served as a teaching fellow at UNT.

James Michael Reese,MEd. has had five years of teaching
experience with seriously emotionally disturbed students, three
in a residential treatment center, and two in a secondary program
for seriousliy emotionally disturbed. Mr. Reese has also worked
for one year as a Vocational Youth Counselor for the North Texas
Education and Training Cooperative. He holds a master’s degree
in the education of the seriously emotionally disturbed/autistic
and is currently pursuing the doctoral degree in the Leadership
Preparation Program in Seriously Emotionally Disturbed at the
University of North Texas, Denton.

Ronald L. Sarnacki, PhD. has had extensive teaching experience
with seriously emotionally disturbed adoles-ents in both public
and private school settings. He holds the doctoral degreza in
Special Education with specialization in Leadership in Seriously
Emotionally Disturbed. Currently, he is a teacher in the

Grapevine, Texas Independent School District.
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Patti Westerlage, .MEd. is head teacher and educational
coordinator, at the Children’s Medical Center, Psychiatric unit,
Dallas, Texas. She has had extensive teaching experience working
with students with unique behavioral and tearning problems.

Michael J. Wilson, PhD. is currently an assistant professor in
Research at the University of North Texas. Dr. Wilson has had
extensive teaching experience with students with behavior and
learning problems in the public schools. He has taught in both
self-contained special classes and resource room programs.
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Appendix E

Percent of Respondents and Nuaber of Experts Placing Iteas in Categories (Activity I)

Key to Behavior Categories:

A/A  Aggressive/Acting Out I/1 lrresponsible/Inattentiva ] Socially ¥ithdrawn
F/A Fearful /Anxious P/D Physiological Deficit? 1/TPD Information/Thought Processing Deficit®

* New categories established by panel of experts

Behavior Categories
Percent of Respondents Placing §! No. of Experts Placing lteas

Iteas in Category " in Category
e et OO e T ——
Inst | : i H : : " ! | : i H
Codes | Iteas F AR /T S/M L FJA ) Other 43 AJA Y 1/1 1 S/M L F/A D PD ! 1/TPD
-------- e it S B e I B Bl oy JRION pptn
1 ] 1 1 1 1 R ] ] ] ] 1
1 ] 1 ) ] ] L] 1 t 1 1 1
1.40  !Learning difficulties P01 19y 4 ) 137 65 I H i ! |
-------- e L B B R P ] ] lt FET Y Py Ju—
1.43 iComplains about physical problems 12y 643 8 4 31 s 04 ! ! H 11
-------- e L e e B B B e e ] ] Ju—
2.02 iHave social contact with peers of the opposite sex} 8! 3! 5 ! 3! 82 1! ! V1 ) !
T ommmmeee- jmmmmmmmm e e (Rt =---- - 1----- j------- 1=---- 1----- i----- jo-n-- Rk Eerite
2.14 iPut inedible, unhealthy, or even dangerous things | 24} 16} 3 ! 8% 50 !! 3 | 4 ! ! ! '
jin his mouth (e.g., paper, wood, dirt, pins, ! ! ! ! ) H ! ! i ! i
igarbage, etc.) H ! i : i " ! } ! HE
-------- 1-- -- -- ] B e T e e L e R R
2.25  15peak in a way that is disconnected, incoherent or; 0! 8!16 ! 16! 61 ! } ! ! ! oo
inot sensible (i.e., disregard speech handicaps and! ! H ! H tH } ! ! ! !
ifocus on the quality of the thought expressed) ! H ! H H H H ! ! : H
-------- et e R e B e e Rl el Bt EEEE
2.21 iExhibit interest in sex, through action or what he} 18! 0! 5 ! 0! 76 !! ! ) ! ! ! 1
isays ! H i H ! " ! H : H '
________ l____________________-_____-_________________.._____l__-__.l____._I_____.l_____ | JERSSERPY I DEGEGICIONS DECEDIVINGS DEPEDEVIVEY DEVEDUOIEY DIGHVIDES DGO
1 1 1 1] 1 ] 1 ) 1 t ) 1
2.33 1Seen elated or high in mood? 116 01 0 ) 241 61 U ! ! 11 !
-------- T L B B R ! el Bttt EESE] B PR
2.34 1Use hic nane rather than the word *[® when cefer-} 3! 5118 ! 10! 64 !! ! ! } H ! 1
iring to himself in conversation (e.q., John went ! H : ! : H : ! i : i
lupstairs to get his coat). i ] : H ! " ] ! 4 N
-------- e Rttt F EEEEEY TS ISR PRSP SIS
2.3 iSubstitute, confuse or misuse pronouns in conver- §} 5! 10} 10 ! 8! 67 1! ! ! ' ! Vo
tsatfon (e.g., use the pronoun "he® when referring | H : ! H " ! i : H :
ito himself, confuse the pronouns *you" and "1*, ! ! ! ! ! H H ! : .
letc.) ! : i i | " H H ' i i
-------- §ommmmemmmmemeememceeeee - --- B R e B B e e e et LUEEEE
2.45  {Make up his own words or use common words insuch } 3! 5)13 ! 23! 56 ! ! ! ! ! T |
1a peculiar way that it is difficult to understand ! ! H ! H H ! ] 1 : i
!what he means ! ! H i d " : ! ] I
o5
53 )




Behavior

Percent of Respondents Placing }}

Categories

No. of Experts Placing Iteas

in Category

Ivems in Category

VAR E/1 ) S/R O EJA L Other §1 AJA Y 1/T § S/ ) F/K L PO | 1/TPD

[tems

1Say that his body is diseased, distorted, or that

tunreasonable, but cannot stop himself from doing
i{e.g., touching, counting, certain acts or

‘routines, etc.)

{Preoccupied with compulsive acts he recognizes as

2.56
2.59

1Boycrazy (for girls) or girlcrazy (for boys)

2.66

161

5

3

iLacking in muscie tone (e.g., when you feel his

imuscles they are soft and doughy)

2.68

0 107 157 51

iChangeable or variable in mood or emotional state | 13 !

2.69

iawkward in gross body movements, or in doing

ithings with hands or fingers, etc.)

1Poorly coordinated physicatly (e.g., cluasy or

1Physically weak

v

2.10
2.13

1Prone to tire quickiy or have tow endurance
)
Repetitive speech; says same thing over and over | 4
1
iIncoherent speech, what is said doesn’t make sense!

2.14

3.12

4]

3.16

1Seeks company of older, "more experienced®

companions

iExpresses beliefs that are clearly untrue

1{delusions)

iExpresses strange, far-fetched ideas

iChews on inedible things

3.39
3.48
3.52
3.61

14}

31

!
1

iTells inaginary things as though true; unable to
itell real from imagined

iSelfish; won't share; always take the biggest

ipiece
| JE——.

3.1

2

3.8

iRepeats what is said to hin or her; "parrots”

others’ speech

3.89

10 3

6y

AN
Te]




e e o e e e e e e e e e M = s = = = = Y - - - -

Behavior Categories
!
i
1

Percent of Respondents Placing |} No. of Experts Placing Items
Iteas in Category ! in Category

] 1 1 1 ] 1 1 ] ] 1 1
1 1 1 1 1 1 t 1 1 1 1 ]
Codes | Iteas VAR /U ) S/N ) EJA ) Other §) AZA } I/L VSN YV F/A ) PD Y 1/TPD
-------- j----- - - e e e R e e et L e EEEEs
4,02 1Bring up other points of view in ciass so that P81 63 4} 21 191 V1 ! ! !
1they may be explored or distussed ! ! H ! ! " ! ! ! ! !
-------- Jommmmmmmm o me e -=---- e e e e et R e e R e e T
4.03 IAsk questions in order to get more information | 11! 41! 21! 6! mi T ! ! !
tabout a subject i i : i ! ik d ! ! L
-------- R R e R R e R e el Rl BECE
4.05 iRaisz2 his hand to answer a question, or volunteer | 11} 4} 4} 4} 7 I ! ! !
information i : i d H i ! ! ' Vo
soesmse- ] -- B ittt j=---- j=---- 1----- 1----- j-mm——-- 1----- === 1----- == il Rt
4.08 18ring things to class that relate to a current V80 21 41 b} 81 1} L ! ! H
ltopic ! ! i i d " H d i T
-------- jommmmm e mm et -- - e R D R B R e e e
. 4,10 100 more work than he is assigned {i.e., carries | 6} 21 21} 19! nH I A !
lassignments beyond the minimal requirement) ! H ! ! ! " ! ! ! ! !
-------- o= e e e ettt B e e e e
4,14 \Participate actively in classroom discussions U L 2 R S R | 81 1! V1 ! ! !
-------- d -=---- i e e B R B e BRI Dt DS Pt
4,20  1Engage the teacher in conversation just before ! 2! 4! 2! (1!} 8t} ! L T
tor after class (e.g., about subject matter of ! ! ! ! ! " ! ! i : i
lcourses, or mutual interests) ! ! ! ! H i : ] ! : i
-------- i e L B B et 1 R B ey e e
4,21 iCone up with original or unique thoughts incfass! 6) 4! 6! 0} 851! ! ! ! ! I |
Iwhich are unusual, but relevant ! ' ! d H H i ' H I
=== j o mm oo s et ----- j----- 1----- j----- j-mm---- t----- j----- {==--- === R
4.235  !Liked by you as a person b0 2% 64 2% 9 i Y T
-------- R e e R e R e B e e ekl
4,25  |Effective in applying a new principle he has T A A R R T i g : R A
tlearned to a new or unfamiliar idea H ! ! ! ! ] | ! ! ! !
-------- et B R Ry R e el B B e B
4,28  Responsive or friendly in his relationship with |} 6] 0} 4] 2! 89!! ! V1 ! !
Ithe teacher in class {vs. being cool, detached ! ! ! ! : i ! ! ! ! ;
tor distant) i ! ! d 4 H H ! H L
________ e emdccccmccc e e e e e e e e e e c———————— g | | JECSUUIUEY DEI PISIGIVOY PISICIEpIvvie I DECERI PEGHVEIVY [IORIEDI VI SERII DRSO
1 ) 1 ] ] ] " ] ] 1 1) ]

4,30 1Quick to grasp a new concept that you present in |} 6} 4) 2 21! 851! ! ! ! ! N |
iclass ! ! i i i i d H i ! !
________ [ [T PSRN RS DEDEIE DECECEVIVEY DEGEGIEVS DECEPEEDI Pupseupupnpupeny | DECENVHVIN DEPUUNDEVIN DUVIVEVEDIY DUHNHVEN PPNV DN
) ) ] ) 1 1 " 1 ] ] ] 1
4,34  |Effective in making inferences and workingout ! 11! 4! 0! 21! 83! : g d L |
lanswers for hinself, when given the farts ' i d . § i ! d d Voo
-------- R Dot Dl B B e e R R EEe Ry E e et
4,42 IAble to sift out the essential from the unessen- ! 8! 6! 0! 0! 85 I} ! ! ! ! ! 1
1tial in what he reads or hears in lecture ! ! ! ' ! H ! i ! : '
-------- R e e D B B e B e e D e ety
4.45 iPrepare homework or project assignments in an Vo83 2%y 2%y 24 81! ! ! ! ! ! 1
!interesting and original fashlon ! ! ! ! ! " : i : i i
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'Demonstrates facial expression of displeasure
t(e.g., frowning)

'Engages in excessive or unnecessary body move-
inents (e.g., rocking motions, running)

i1s preoccupied (.5 demonstrated by words or
ipictures) with drugs or alcohol or possessions
lar uses drugs or alcohol at school

........ fecccccccmcmcmcmccccdcdccccncracccccccccccccccccaaa

¥

1Bring things to class that relate to current
1topics (e.0., exhibits, collections, articles,
letc.)

iTell stories or describe things in an interesiing

iand colorful fashion (e.g., has an active
!imagination, etc.)

..........................................................

10ffer to do things for the teacher (e.g., erase
ithe board, empty the pencil sharpener, open the
idoor, get the mail, etc.)

Behavior
Percent of Respondents Placing }|
Items in Category

.....

o o e s e e e e e e e

...................................

.....

in Category

.....

Categories
No. of Experts Placing Itenms
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Behavior Categories
Percent of Respondents Placing |! HKo. of Experts Placing Items
Iteas in Category in Category

B e e it D L T T T RPN U I Py ey RSN

1
1
H
] d d i ; ! i d H ! H 4
Codes | Iteas VAR TJT S/ F/A Y Other 30 AJA Y IJT ) S/ Y FJA Y PD Y 1/TPD
-------- e B B el | Do Y JSURSY PRI S PR
1.21  }lintroduce into class discussion personal P30 o0 Ty o8t il | A R
texperiences or things he has heard which relate |} ! ! ! ! " ! ! ! H 1
tto what is going on in class ! ! ! ! ' " | ! ' P
-- e ----- 1----- === jmm=-- jm=----- pi----- j==--- ; H === -
1.3% iAble to apply what he has learned to a new P By 1Ty 03 21 18 1) ! ! ! ! ! 1
Isituation i 4 d d | i d i i P
________ [ ———- ______________________-______l_____I_____I_____I_____l_______ll_-___l_____l_____l_____I____I______
] ] 1 1 1 1 11 1 1 L] ] 1
1.31  |[Likely to know the material when calleduponto | 9! 0! 0! 2! 85 !! . ! ! !
Irecite in class ' ' ] ! ' H | d ! P
________ I_-_-_-_-_--____----..-_-_-___-----_-_--_--_--------I_____I____-I____,.'_____I_______I | PSS DSV DEVEVNVI DRI PR D
) 1 1 ] 1 ] (N 1 ] ] ) ]
1.39  |Responsive or friendly in his relationship with | 7! 0! 2! ¢! 9 I i I ! !
ithe teacher (vs. being cool, detached or ! ! ! ! ! H ! ! ! ! '
'distant) 1 d i d H i : d H i i
-------- e L B B B R | Leaaiel e T IS U R PR
1.45 iLike to be close to teacher (e.g., hug or touch | 0! 0! 22! 28! 50 !! ! ! V1 !
ithe teacher, sit or stand next to teacher, etc.) ! ! ! ! ! H ! ! : H |
-------- e B ey B B e D] Ll Y PR Jotion
RS
57




Appendix F

Frequency of Experts Placing Activity I Iteas by Behavioral Category

No. of Inst
Experts Code

3 .14
1 2.66
3 3.48
1 3.1
1 6.13
3 6.50
4 2.14
4 3.48
1 4.02
1 4.03
1 4.05

Other Cateqories Selected

Categories

Category One ltens
Aggressive/Acting Out

put inedible, unhealthy, or even dangerous things
in mouth (e.g., paper, wood dirt pins, garbage)
boycrazy (for girls) or girlcrazy (for boys)
chews on inedible things

selfish; won‘t share; always takes the biggest
piece

denonstrates facial expression of displeasure
(e.q., frowning)

is preoccupied (as demonstratea by words or
pictures) with drugs or alcohol or possesses or
uses drugs or alcohol at school

Category Two Iteas
Irresponsiblie/Inattentive

put inedible, unhealthy, or even dangerous things
in his mouth (e.g., paper, wood, dirt, pins,
garbage, etc.)

chews on inedible things

bring up other points of view in class so that
they may be explored or discussed

ask questions in order to get more information
about a subject

raise his hand to answer a question or volunteer
information

Irresponsible/Inattentive

None
Irresponsible/Inattentive

None

None

Irresponsible/inattentive
Fearful /Anxious

Aggression/Acting Out

Aggression/Acting Out

Hone

None

Hone

No. of Experts




No. of Inst BEHAVIOR ITEMS Other Categories Selected

Experts Code Categories No. of Experts

1 4,08 bring things to class that relate to a current None

- topic

4 4,10 do mor= york than he is assigned (i.e., carries Fearful /Anxious 2
assignments beyond the minimal requirement)

1 4.14 participate actively in classroom discussions None

I 6.17 to interact with other students but is not Socially Withdrawn 5
accepted by them due to his/her behavior Inforaation/Thought

Processing Deficit !

1 6.34 nust have inmediate reéwards or gratification Hone

1 6.43 engages in excessive or unnecessary body movements None
{e.g., rocking motions, running)

2 6.50 is preoccupied {as demonstrated by words or Agaressive/Acting Qut 3
pictures) with drugs or alcohol or possesses or Fearful /Anxious 2
uses drugs or alcohol at school

1 1.03 bring things to class that relate to current topics  None
{e.g., exhibits, collections, articles, etc.)

3 1.06 initiate classroom discussion Sociatly Withdrawn 3

Information/Thought
Processing Deficit I

7' 1.19 offer to do things for the teacher (e.g., erase the  Hone
board, empty the pencil sharpener, open the door,
get the mail, etc.)

1 1.37 likely to know the material when called upon to Hone
recite in class

Category Three Items

Soctally Withdrawn
1 2.02 have social contact with peers of the opposite sex None
1 3.61 <veks company of older, "more experienced" None

companions

59
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BEHAVIOR ITENS

Other Categories Selected

exactly right

{zperts Code Categories No. of Experts
1 4.20 engage the teacher in conversation just before or None
after class {(e.g., about subject matter of courses,
or mutual interests)
1 4.23 liked by you as a person None
1 4,28 responsive or friendly in his relationship with the  None
teacher in class {vs. being cool, detached or
distant)
5 6,17 tries to interact with other students but is not Irresponsible/Inattentive ]
accepted by them due to his/ner behavior Information/Thought
Processing Deficit 1
3 1.06 initiate classroox discussion [rresponsible/Inattentive 3
Information/Thought
Processing Deficit ]
1 1.08 seek out the teacher before or after class to talk None i
about sc1001 or personal matters
2 1.21 introduce into class discussion personal Inforration/Thought |
experiences or things he has heard which relate Processing Deficit 5 |
to what is going on in ciass
1 1.39 responsive or friendly in his relationsh.,> with the  None {
teacher in class {vs. being cool, detached or
distant)
1
Category Four Iteas
Fearful /Anxious
1 2.33 seem elated or high in mood? None
1 2.56 say that his body is diseased, distorted or that Hone
his internal organs are rotted or missing
2 4,10 do more work than he is assigned {i.e., carries Irresponsible/Inattentive 4
assignaents beyond the minima! requiresent)
1 5.06 perfectionist: meticulous about everything being None ’
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QOther Categories Selected
(..egories No. of Experts

..............................................................................................................

1

.43

2.68

2.70

2.13

2.14

1.40

2.2

.2

2.34

2,33

is preoccupied (as demonstrated by words
pictures) with drugs or alcohol or possesses or
uses drugs or alicohol at school

like to be close to teacher (e.g., hug or touch the
teacher, sit or stand next to the teacher, etc.)

Category Five Iteas
Physiological Deficit

conplains about physical problenms

lacking in muscle tone (e.g., when you feel his
anscles they are soft and doughy)

physically weak

poorly coordinated {(e.g., tlumsy or awkward in
gross body moveaments, or in doing things with hands
or fingers, etc.)

prone to tire quickly or have low endurance

Category Six Items
Information/Thought Processing Deflcit

learning difficulties

speak in a way that is disconnected, incoherent or
not sensible {i.e., disregard speech handicaps and
focus on the quality of the thought expresced)

exhibit interest in sex, through action or what he
says

use his name rather than the word "I" when
referring to hinself in conversation {e.g., John
went upstairs to get his coat)

substitute, confuse or aisuse pronouns in
conversation (e.g., use the pronoun *he® when
referring to himself, confuse the pronouns "you®
and "I", etc.)

Aggression/Acting Out 3
Irresponsible/Inattentive 2

None

None

None

None

None

None

None

Hone

None

None

None




o. of Inst BEHAVIOR ITENS Other Categories Selected
Experts Code Categories Ko. of Experts
1 2.45 nmake up his own words or use common words in such a  None

pecul iar way *hat it is difficult to understand

what he means

1 2.59 preoccupied with compulsive acts he recognizes as None
unreasonable, but cannot stop himself fros doing
{e.qg., touching, counting, certain acts or
routines, etc. )

1 2.69 changeable or variable in mood or emotional state Hone

1 3.12 repetitive speech; says same thing over and over None

1 3.16 incoherent speech, what is said doesn’t make sense Kone

1 3.39 expresses strange, far-fetched ideas None

1 3.52 expresses beliefs that are clearly untrue None
(delusion)

1 3.85 tells inaginary things as though true; unable to None

tell real from imaginary

1 3.89 repeats what is said to him or her; “parrots" Hone
others’ speech

1 4.21 come up with original or unique thoughts in class None
which are unusual, but relevant

1 4.25 effective in applying a new principle he has None
learned to a new or unfamiliar idea
1 4.30 quick to grasp a new concept that you present in None
| class
3
1 4.34 effective in naking inferences and working out None

answers for himself, when given the facts

1 4.42 able to sift ou* the essential from the unessential  MNone
in what he reads or hears in lecture

1 4.45 prepare honework or project assignaents in an None
interesting and original fashion

1 5.26 repeats one idea, thought, or activity over Kore
over and over

1 6.10 demonstrates sudden or dramatic mood changes Hone

[9)]
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n
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No. of [nst BEHAVIOR ITEHS Other Categories Selected
Experts Gode Categories ' No. of Experts
] 6.17 tries to interact with other students but is not Irresponsible/Inattentive ]
accepted by them due to his/her behavior Socially Kithdrawn 5
7 6.18 demonstrates behaviors not related to iamediate None
situations (e.g., laughs or cries without reason)
1 1.04 tell stories or describe things in an interesting None

and colorful fashion (e.g., has an active
imagination, etc.)

I 1.06 initiate classroom discussion Irresponsible/inattentive . 3
Socially Withdrawn 3

; 1 1.10 get the point of what he reads or hears in class Hone
5 1.21 introduce into class discussion personal Socially Withdrawn 2

experiences or things he has heard which relate to
what is going on in class

1 1.35 able to apply what he has learned to a new situation None
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Appendix G

Summary of Freauency of Experts Placing Activity 1 [tems by
Behavioral Cataegory*

No. of Experts Agreeing on Behavioral Category
Behavioral
Categories 1 2 3 4 5 6 7

Agaressive/

Acting Out 8] 8] 3 8] 0 0 3
Irresponsible/

Inattentive 1 3 1 1 8] 8] 10
Socially

Withdrawn 8] 1 I 8] 1 8] 7
Fearful/

Anxious 8] 2 0 8] 0 1 4

Physiological
Deficit 0 0 8] 8] 0 8] 5

Information/Thought
Processing Deficit 2 8] 8] 8] 1 8] 26

*Numbers do no total 62 because of lack of expert agreement
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Appendix H

Percent of Respondents and Nunber of Experts Placing Items in Categorfes {Activity 2)

Key to Behavior Categories:

A/A Aggressive/Acting Out I/l TIrresponsible/inattentive N | Socially Nithdrawn
F/A Fearful/Anxious P/0 Physiological Deficit? I/TPD Information/Thought Processing Deficit®

* New categories established by panel of experts

Behavior Categories
Percent of Respondents Placing {!  No. of Experts Placing Iteas

fteas in Category " in Category
——— e o o e e e - o o o o o 11 - ———
Inst ; ! H H H i H H H i i H
Codes ! Itea T AN L1 S/¥ L E/A Y Other}d AJA Y IJ1 L S/M Y EJA Y PD Y 1/TPD
T e e e H ; 4 : H - 1==--- 1----- - j---- -
H H H H H H H H H H H H
1.16 ! Dislikes school 1237 84} 191 137 B L !
--------- jmommmmm e ---- ===l -1 H H H H : R et
i.21 i Constantly requires attention P10 21y 4 38y o2 2 3 HE B
H H H i i H H - H H -1
2.04 ! Intentionally tell lies 129 18 37 2% 23t 6! ; ! oo
= (] 1 1 ] ] (4 ) 1 1 | J— }
] 1 1 1 1 ] 1 [} 1 1] 1 1 -
2.13 i Hechanically repeat what is said to hias 10} 187 18 21 441 i ! ! ! V6
' i (i.e., echolalia) TR S S B TR T S R
H ---- H H H - H e | -1
2.19 | Display odd facial grimaces, strange postures, :26 ! 3! 16! 24! 311! ! ! ! ! L
! or odd movements (e.g., hitting or biting ! H ! } ; HH ! | ! ; H
! hinself, senseless or magical movements of the ! } ! ! H " i ! i H i
! fingers, arms, legs or head, etc.) i i H ! i i H ! H N
--- H : : ! i i M : H H -1
2.2 i Rock back and forth while sitting or standing ! 3 | S5} 26} 28! 371! L ! ! 12
H H ! i - - " H H H e R
2.32 i Express gradiose ideas about himself whichare }23 ! 0! 15! 23! 139! ! ! ! ! 16
i extremely strange (e.g., that he has unusual ! ! H ; } " ! i ! i H
} or fantastic power over others, or things, that ! } } H ! " ! ; i | i
i he is an extrenely iaportant person, etc.) ' ! H ] ! " H i i i H
! === : H 1=---- ' e ----- ----- 1----- e
2.41 i Take things that do not belong to him (steal) 51 ' 23% 3! 0! 23!t 51! 11 ! ! !
H - | i H H i i -—--- y----- t----- e
2.52 i Shut out sounds by 1ifting his shoulders to 113 0 18} 41y 157 131 ! !o6 ! ! !
i cover his ears, or putting his fingers in his ! ! ! ! ! i ! } : : i
} ears : 4 | ! i H H - H HE
; ---= --=- - H 1= H H i i 1----- 1----- ----t------
2.67 ! Unaware of how adults feel toward him 13y 8% 3 81 3y I i HER -
=== i H i H jmoe--- 11----- 1----- - ----- e
2.83 | Easily overexcited P33l o0 23 3N ! H H .
--1 ir H ! ! j------ H----- - }----- === e B
2.84 1 One whose contacts with peers of the opposite ! 24 | 32! 3! 0! 41!} 6! ! ' [ !
! sex must be supervised ! ! ! ! ! " ; : ; Lo

~J
Fu
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Categories

Behavior

Percent of Respondents Placing }}

No. of Experts Placing 1teas

in Category

[teas in Category

Inst
Codes

P A/A T UL S/ L F/A L Otherid A/A Y I/1 1 S/¥ VF/A S PD | 1/TPD

Itea

! Stays out late at night

3.03

5 1

i Depressed; always sad

3.21

3.28

! Uncooperative in group situations

! Passive, suggestible; easily led by others

3.29

! Hyperactive; "always on the go*

3.30

! Drowsy; not "wide awake®

3.36

3.41

! Sulks and pouts

3.4

! Answers without stopping to think

! lapulsive; starts before understanding what to

! do; doesn’t step and think

3.4

3.60

! Cheats

3.61

! Acts like he or she were auch younger; immature,)

i "childish®

3.69

! Hill lie to protect his friends

! Cannot stand to wait; wants everything right now; 3%

n

3.1

! Blames others; denies own mistakes

' Coaplain that the work is too hard

4.04

4.2¢

! A compulsive talker (i.e., can’t refrain from
! Svayed by the opiniens of his peers in his classi

! talking to classrates)

4.32

! Conplains abaut others’ unfairness and/or

! discriminaticn towards him

5.01

! Is listless and continually tired

5.02

! Comments that no oile understands him

5.05

i Nill destroy or take apart something he has made] 32
! rather than show it or ask to have it displayed }

5.07

] ] ] ] [] [] ' ] ] 1 [}
] ] I WO 1 o | ] ] ] ] [] ] ] ] 1] ] ] I o 1 ]
] ] ] ] 1 ] ] ] ] ] ] ] ] ] ] [] 1 ] ]
] [ ] 1 1 1 J 1 1 1 1 1 J 1 1 J J 1 1
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} ] ] ] 1 ]
o o~ ] [} 1 ) | e ] 1 O (¥ )
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] ] " “ " "
SN S A SN NI SR EPPUIDL EOUD SpUPIOS NI NP MPU PRI AP SO PRI NP AP RO
[ ] [} ] ] ] ]
] ] 1 ] [ I 1 1
] ) 1 [} ] ] [}
] 1 ' ) ] [} )
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Behavior Categories
Percent of Respondents Placing }} Mo. of Experts Placing [teas

Items in Category " in Category
—— —— L ————
Inst ! i i ] d i " ' ! ! .
Codes | Iten VAAL L L S/N Y EJA L Other)) AJA S I/1 1 S/ L F/A L PD Y 1/TPD
: : jm--- i i i H : : i ===l
5.12 ! Distorts the truth by making statements contrary! 30 ! 23! 01! 19! 281! ¢! ! ! ! !
! to fact ! ] ! ' ! " : ‘ H Vo
---- : : i i i H d d : f----1 -
5.38 1 Nust have approval for tasks atteapted or U I - B & I Y ] Vo2 O B i
! cozpleted ! ! i ] : " i ] i .
: : ! : ! i " ! ! i -1
6.06 ! Fails to demonstrate a sense of humor when V0 T 403 25 281! ! ! ! ! I
=== d H i i H i " : i ! -1
6.16 1 Continues to engage in a behavior when it is v20 307 16 59 3BlO5d ! ! H ! 1
! no longer appropriate (e.g., fails to adapt or ! ! i i ! " : : ! ! H
| modify behavior to different situations) ! ! ! : ! i ! ! ! : !
i i i H d : " : d i -1
6.22 ! Blames other persons or materials for own V2 ) Y 2% 11 20l 16 ! ! ! !
! failure or difficulty ! ! } ! ! " H ! ! ! !
i H d : i i i 1----- : : -
6.23 ! Physically runs away from personal or school 128V 1% 28 21} 104} ! ! 16 | !
! experiences ' i ' i : H ! ! i N
: i ! : : i tH d i d e
6.33 ! Refuses to share or allow others to participate ! 38 | 12} 271% 2¢ 22111 6! ! ! ! !
--- H i H d i i " i i : -
6.46 i Seeks excessive physical attention frem others 22 | 71 711} 32 33} 61! : i I
: d i : : d " - i : 1=
1.02 i Say that the teacher doesn’t help him enough Y1 35 o6 26 2% 2%F 2% 121 !
! (i.e., won’t show him how to do things, or ! H : H : " ! ! i I
! answer his questions) H ! ! ' ! 3 ! ! ! ! !
H i : : : d " : i d e
1.23 ! Unable to changz from one task to another when | 2 | 28% 0} 35¢ 331} ! ! ! ! 16
| asked to do so (e.g., has difficulty beginning !} ! ! ! ! 0 : ! ! ! !
! a new task, may get upset or disorganized, etc.)! : ! ! ! " i ! ! I
i : : : i H H R i R e
1.30 ! Quickly drawn into the talking or noisemaking |28 ! 46! 2! 21! 221! 16! ! ! !
1 of others (i.e., stops work to listen in or ! ! ! ! ! " ! ! ! ! !
! join in i ! i ! i H i ! i i H
---1 : d i H : tH i i : -
1.34 i Prone to blame the teacher, the test, or 1331 267 01} 26 1514} 16} ! ! !
! external circuastances when things don’t ! i ! ! ; " : : : L
! g0 well ! ' ! ! : H H ! ! N
! - i d : : H j----- 1= y----- et et
1.38 ! Quick to say work assigned is too hard (e.g., J 24 ! 28! 0! 30! 15! 16 ) ! ! !
! "you expect too much®, *I can’t get it," etc.) | ! : ! : " ! H i HE
- : j----- i d i------ - - H : -1
1.42 i Swayed by the opinion of his peers 2oy 1122y 39 P4 12 i
67




Appendix |

Frequency of Experts Placing Activity 2 Itexs by Behavioral Category

Ho. of Inst BEHAVIOR ITEMS Other Categories Selected
Experts Code Categories Ho. of Experts
Category One Items
Aggressive/Acting Out
2 1.21 constantly requires attention Irresponsible/Inattentive 3
Fearful /Anxious ]
6 2.04 intentionally tell lies None
5 2.41 take things that do not belong to him (steal) Irresponsible/Inattentive 1
6 2.84 one whose contacts with peers of the opposite sex None
aust be supervised
6 3.28 uncooperative in group situations None
6 3.41  sulks and pouts None
6 3.60 cheats Hone
6 3.69 will lie to protect his friends None
3 4.04 complain that the work is too hard Irresponsitle/Inattentive 3
5 4.29 a coapulsive talker (i.e., can't refrain from talking IrresponsiblefInattentive ]
to classrates)
6 5.12 distorts the truth by making statements contrary Rone
to fact
5 6.16 continues to engage in a behavior when it is no Information/Thought
longer appropriate (e.g., fails to adapt or Processing Deficit 1
nodify behavior to different situations)
6 6.33 refuses to share or allow others to participate Hone
6 6.46 seeks excessive physical attention from others Hone
2 1.02 say that the teacher doesn’t help him enough Irresponsible/Inattentive 2
{i.e., won’t show him how to do things, or answer Fearful /Anxious 2

his questions)




Ho. of lnst
Experts Code

BEHAVIOR ITENS

Other Categories Selected

Categories

No. of Experts

2 1.16
3 1.2l
4 2.24
1 2.41
1 2.61
6 3.03
3 3.29
6 3.44
6 3.4
4 3.67
6 n
6 3.79
3 4.04
1 4.29
3 4.32
4 5.01

———— - -

Category Two lteas
Irresponsibie/Inattentive

dislikes school

constantly requires attention

rock back and forth while sitting ar standing

take things that do nat b-icng to him (steal)

unaware of how adults feel toward him

stays out late at night
passive suggestible; easily led by others
answers without stopping to think

inpulsive; starts before urderstanding what to do;
doesn’t stop ¢ think

acts like he or she were much younger; immature
*childish"

cannot stand to wait; wants everything right now

blanes others; denies own mistakes
conplain that the work is too hard

a compulsive talker {i.e., can’t refrain froa
talking to classmates)

swayed by the opinions of his peers in his class

complains about others’ unfairness and/or
discrimination towards hin

Socislly Withdrawn
Fearful /Anxious

Aggressive/Acting Out
Fearful /Anxious

Informatien Thought
Processing Peficit

Aggressive/Acting Out

Information/Thought
Processing Deficit

Hone
Fearful /Anxious
None

None

Fearful /Anxious

Hone

None
Aggressive/Acting Out

Agaressive/Acting Out

fFearful/Anxious

Social ly Withdrawn
Fearful /Anxious

~




Ro. of Inst Other Categories Selected

Experts EE@E Categories No. of Experts
6 6.22 blames other persons or materials for own Hone
failure or difficulty
2 1.02 say that the teacher doesn’t help hia enough Aggressive/Acting 0rt
{i.e. won’t show hin how to do things or Fearful /Anxious
answer nis questions) ’
6 1.30 quickly drawn into the talking or noisemaking of None
others (i.e., stops work to listen in or join in)
6 1.34 prone to blame the teacher, the test, or None
external circumstance when things don’t go we!
6 1.38 quick to say work assigned is too hard {e.g. “you None
expect too auch™, "I can’t get it*, etc.)
4 1.42  swayed by the opinion of his peers Fearful /Anxious
Category Three items
Socially Withdrawn
] 1.16  dislikes school Irresponsible/Inattentive
Fearful /Anxious
6 2.52  shut out sounds by lifting shoulders to cover None
his ears, or putting fingers in his ears
l. 5.01 complains about others’ unfairness andfor frresponsible/Inattentive
discrinination towards hin Fearful /Anxious
Category Four Items
Fearful /Anxious
| 1.16 dislikes school Irresponsible/Inattentive
Socially Withdrawn
] 1.21 constantly requires attention Aggressive/Acting Qut
Irresponsible/inattentive
] 3.21 depressed; always sad Information/Thought
Processing Deficit
3 3.29 passive, suggestible; easily led by others frresponsible/Inattentive
70 7b
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Ho. of Inst
xperts Code

2 3.61
3 4.32
l 5.01
6 5.05
6 5.07
4 5.38
6 6.23
2 1.02
2 1.42
6 3.30
6 3.36
6 5.02
2.13

2.19

Other Categories Selected

Categories

acts like he or she were much younger; iammature
"childish®

swayed by the opinions of his peers in his class
conplains about others’ unfairness and/or
discrimination towards him

cognrents that no one understands hin

¥ill destroy or take apart something he has made
rather than show it or ask to have it displayed

nust have approval for tasks attempted or completed

physically runs away from personal or school
experiences

say that the teacher doesn’t help him enough (i.e.
won’t show him how to do things, or answer his
questions)

swayed by the opinion of his peers

Category Five Itens
Physiological Deficit

hyperactive; "always on the go"
drowsy; not "wide awake”

is listless and continually tired

Category Six Ivems
Information/Thought Processing Deficit

nechanically repeat what is said to him (i.e.
echolalia)

- display odd facial grimaces, strange postures, or

odd movements (e.g., hitting or biting himself,
senseless or magical movements of the fingers, arms,
Iegs or head, etc.)

7 17

Irresponsible/Inattentive

Irresponsible/Inattentive
Irresponsible/Inattentive
Socially Withdrawn
fearful /Anxious

None

Hone

Irresponsible/inattentive

None

Aggressive/Acting Out
Irresponsible/Inattentive

Irresponsible/Inattentive

None
None

None

Hone

Hone

No. of Experts




No. of Inst BEHAVIOR ITEHS Other Categories Selected

Experts Code Categories Ho of Experts
2 2.24  rock back and forth while sitting or standing Irrecoonsible/Inattentive 4
6 2.32 express grandiose ideas about himself which are None

extremely strange (e.g., that he has unusual or
fantastic power over others, or things, that he
is an extremely imoortant person, etc.)

5 2.67 unaware of how adults feel toward him Irresponsible/Inzttentive 1
6 2.83 easily overexcited None
5 3.21 depressed; always sad Fearful /Anxious ]
6 6.06 fails to demonstrate a sense of humor when None

appropriate (e.g., smiling or laughing)

6.16 continues to engage in a behavior when it is no Aggressive/Acting Out 5
longer appropriate (e.g., fails to adapt or modify
behavior to different situations)

6 1.21 unable to change from one task to another when None

asked to do so (e.g., has difficulty beginning
a new task, may get upset or disorganized, etc.)
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Appendix J

Summary of Frequency of Experts Placing Activity 2 Items
by Behavioral Category

No. of Experts Agreeing on Behavioral Category

Behavioral
Categories 1 2 3 4 5 6

—— i - —— ——— —— ———————— 00— —————————————————— — — ————— ————— S = —— ———— a———

Aggressive/

Acting Qut 8] 2 1 8] 3 9
Irresponsible/

Inattentive 3 2 4 4 0 9
Socially

Withdrawn 2 8] 8] 8] 8] 1
Fearful/

Anxious 4 3 2 | 8] 3

Physiological
Deficit 8] 8] 0 8] 8] 3

Information/Thought
Processing Deficit 1 1 0 0 2 6

e ———— ————— —————————— ——— ———————————— ——— ————— 0 —— — ——— o —— ——— ————— ———— ———




Appendix K

Percent of Respondents and Humber of Experts Placing Iteas in Categories (Activity 3)

Key to Behavior Categories:

Socially Withdrawn

W

Irresponsible/ Inattentive

171

A/A Aggressive/Acting Out

F/A Fearful fAnxious

I/TPD  Information/Thought Processing Deficit®

P/D Physiological Deficit®

' New categories established by panel of experts

-------------------_--_-_-_---_--------_-----_----------__----_-----------_-------_-_-_------------------------------_-_-_-----

Categories

Behavior

Percent of Respondents Placing!!

Ko. of Experts Placing Items

in Category

1tens in Category

—
S
—
-
S
-

=
(-3
L 4
w
“~ D
v v
= O
— )

! Follows

I.14

e e - - - - ————— - -

| Sad Expression

l--------_---------------------------------------_
]

| Active

Ln

1.35

Ky

memeeececcccmcccccccmcccccccccccce snmccccccmaeaooo )

4.39

Prone to want quick, *black" or "white® answers

i to questions

2

d e e e e e
:----_-------------------------------------_------
| Utters nonsense syllables andjor babbles to

i Has enuresis (wets bed)

5.22
5.23

F
ittt D D T T L R I

5.31

hinsel

| Has rapid mood shifts; depressed one moment, I

i manic the niat

1 Fails classroon tests or quizzes

6.04

i Engages in inappropriate sexually-related

i hehavior
I

6.14

e e
i Conplains of physical discomfort (e.q., head-

i aches, stomach aches, minor injuries)

6.15
[ ——— |

i Deiiberately makes false statements

6.26

i Perforas daily academic tasks or homework

1 at a fafling level

6.21

| Denonstrates involuntary physical reastions

6.47

i (e.0., shaking, twitching, etc.) in ~esponse

i to personal or school experiences

5y
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Appendix L

Frequency of Experts Placing Activity 3 Iteas by Behavioral Category

............................ - ——— - ———— -———- -

o e e S T = -————

No. of lInst
Experts Code
6 6.14
6 6.26
4 6.04
5 .14
6 1.1
i 1.14
6 1.35
6 6.47

BEHAVIOR ITENS Other Categgries Seiected

Categories Ho. of Experts

Category One Items

Aggressive/Acting Out

engages in inappropriate sexually-related Lehavior None

deliberately makes false stétenents None

Category Two Items

Irresponsible/Inattentive

fails classroon tests or quizzes Information/Thought
Processing Deficit 2

Category Three Itenms

Socially Withdrawn
follows Fearful /Anxious ]
active None

Category Four Items

Fearful /Anxious

fol lows Socially Withdrawn 5
sad expression Nonz
demonstrates involuntary physical reactions
(e.q9., shaking, twitching, etc.) in response
to personial or school experiences None




a~

a~

4.39

5.23

5.31

6.21

6.04

——————— - T - — -

BEHAVIOR ITENS

- - - ————

Cateqories Selected
LT es Ho. of Experts

Category Flve Iteas
Physlological Deficit
has enuresis (wets bed)

corplains of physical discomfort
{e.g., headaches; stomach aches, minor injuries)

Category Six Items
Information/Thought Processing Deficit

prone to want quick, "black” or "white" answers
to questions
utters nonsense syllables and/or babbles to hinself

vas rapld mood shifts; depressed one aoment, manic
the next

perforas daily academic tasks or homework at a
failing level

fails classroon tests or quizzes

RZ
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None

Hone

None

None

None

None

Irresponsible/Inattentive 4




Appendix M

Summary of Frequency of Experts Placing Activity 3 Iiems by

Behavioral Category

No. of Experts Agreeing on Behavioral

Behavioral
Categories

Category

Aggressive/
Acting Out

Irresponsibie/
Inattentive

Socially
Withdrawn

Fearful/
Anxious

Physiological
Deficit

Information/Thought
Processing Deficit

[y




Appendix X

Frequency of Experts Placing Activity 4 1tems by Behavioral Category

-—— —— ———

No. of Inst BEHAVIOR ITEMS Other Categories Selected
Experts Code Categories Ho. of Experts

Category Gne ltems
Aggressiva/Acting Qut

¢ 1.36  hostile to new ideas Fearful /Anxious 4
6 .37 abuses seif None
6 2.05 wear clothes that are provocative (e.g., short None

skirts and/or tight sweaters for girls; tight
trousei s and/or opan shirts for boys

6 2.10 cheat {e.g., in games, or sports) None
3 2.17 get easily upset by peers (e.g., when pushed, Fearful /Anxious k!
teased, etc.) (by peers is meant youngsters his own

age, excluding brothers and sisters)

6 2.18 resist or refuse doiny what is asked of him or Hone
display a negative attitude

6 2.38 resent being told what to <. Hone
6 2.48 get very upset or overemotional if things don’t None
go his way
6 2.51 insist on doing things his way Hone
2 2.6 inpatient and unable to wait for things Irresponsible/inettentive 4
6 2.11  sneaky or underhanded in much of what he does None
6 2,711 preocc, »ied with cosmetics (e.q., eye shadow, Hone

rouge; after shave, lotion, hair tonic, etc.)

3 2.82 talkative Irresponsible/inattentive 2
Socially Withdrawn 2

6 3.46 uses drugs in company with others Hone

6 3.59 is part of a graup that rejects scheol activities Hone

such as team sports, clubs, projects to help others

w84
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No. of

Inst

BEHAVIOR ITENS

Other Categories Selected

2

3.4

4.41

5.03

.21

6.48

1.14

1.25

1.31
2.12
2.61
2.76

2.82

3.18

3.24

3.56

4.11

does not respond te praise from adults

not receptive to others’ opinions (e.g., doesn’t

*listen®, interrupts others, etc.)

does not confora to limits on his own without
zontrol from others

habitually rejects the school experience through
actions or cozzents

responds inappropriately to constructive criticisa
or consents froa others

tells stories which are exaggerated and untruthful

complains teacher never calls on him (e.q., that
teacher calls on others first, etc.)

Category Two Iteas
Irresponsible/Inattentive
unmot ivated
daydrean
impatient and unable to wait for things
unpredictable in his venavior

talkative

loyal to delinquent friends

has "bad" companions,ones who are always in some
kind of trouble

slow and not accurate in doing things

express the feeling that too much work has been
assigned

RS

79 » | 3|

Categories Ho. of Experts
Socially Yithdrawn 3
Fearful /Anxious 2
Irrespoasible/Inattentive 3
Irresponsible; Inattentive 3
Hone
frresponsible/Inattentive 4
Fearful/Anxious |
Information/Thought .

Processing Deficit 3
Irresponsible/Inattentive 3
Hone
Hone
Aggression/Acting Out 1
None
Aggression/Acting Out 3

Socially Withdrawn 2
Information/Thought

Processing Deficit 3
Hone
Physiological Deficit 3

None




No. of Inst BEHAVIOR ITEMS Other Categories Selected
Experts Code Categories No. of Expe: s
6 4.31 prone to want the teacher to do all the work for him Kone
or make things easy for hin
3 {.41 not receptive to others’ opinions (e.g., doesn’t Aggression/Actirg Out
“listen,™ interrupts others, etc.)
3 5.03 does not confora to limits on his own without Aggression/Acting Qut 3
control from others
3 5.13 underachieving: performs below his demonstrated Inforsat ion/Thought
ability level vrocessing Deficit 3
3 6.38 talks at inappropriate times or makes irrevelant Inforrat ion/Thought
comnents Processing Deficit 3
4 6.40 responds inappropriately to praise or recognition Socially Wit* Jrawn 2
6 6.42 demonstrates diffizulty or reluctance in beginning Hone
tasks
4 6.48 responds inappropriately to constructive criticsa Aggression/Acting Qut 2
or coraents from others Fearful /Anxious I
3 1.25 complain teacher never calls on him {e.g., that -Aggression/Act.ing Out 3
teacher calls on others first, etc.)
3 1.26 nake irrelevant remarks during a class discussion Inforgation/Thought
Processing Deficit 3
3 1.23  reliant upon the teacher for directions and to be Fearful/Anxious 3
told how to do things or proceed in class ~
3 1.40 likely to quit or give up when something is Fearful /Anxious 3
difficult or demands more than usual effort -
6 1.41 siow to compiete his work {i.e., has to be None
prodded, takes excessive time)
Category Three Items
Soclally Withdrawn
6 1.09 aislikes classmates Hone
5 2,712 bossed or dominated by peers Fearful /An~ious 2
6 2,719 a fringe participant in peer social activities Hone
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No. of Inst BEHAVIOR 1TEMS Other Categsries Selected
Experts Code Categories No. of Experts
2 2.82 talkative Agaressien/Acting Out 3
Irresponsible/Inattentive 2
6 3.52 knows what’s going on but is !*stless and None
uninterested
3 3.14  dces not respond to praise from adults Aggression/Acting 0+t 2
Fearful fAnxious Z
b 5.25 cosments that nobody likes him Hone
2 3.34 expresses cancern about being lonely, unhappy Fearful /Anxious 4
2 6.40 responds inappropriately to praise or cecogaition Irresponsible/Inattentive 4
from other students or teachers
Category Four [tems
Fearful/Anxious
6 113 timid Hone
4 1.36 hostile to nex ideas Aggression/Acting Qut z
6 2.06 seek out adults for attention
3 2.17  get easily upset by peers (e.g., when pushed, Aggression/Acting Out 3
teased, etc.) (by peers is meant youngsters
his own age, excluding brothers and sisters)
6 2.39 seek out adult approval and praise for what he None
has done
6 <.43  talk rapidly or hurriedly None
6 2,50  seek out adult help in doing things None
2 2,12 bossed or dominated by peers Socially Withdrawn 5
6 3.06 feels inferior None
6 3.53 says nobody loves him or her Hone
6 3.63 resists leaving mother’s (or other caretaker’s) side Nene
2 3.74  does not respond to brais1 from adults Ajgression/Acting Qut 2
Socially Vithdrawn 3

H
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No. of Inst BEHAVIOR ITEMS Other Categories Selected
| Experts Code Categories Ho. of Experts
6 4,21 reliant upon the teacher for directions and to be None
; told how to do things or proceed in class
|
5 5.34 expresses concern about being lonely, unhappy Socially Withdrawn
l 6.48 responds inappropriately to constructive Aggression/Acting Out
criticism or conments from others frresponsible/inattentive
| 3 1.29 reliant upon the teacher for directions and to be Irresponsibie/inattentive
| told how to do things or proce¢d in class
| 3 1.40 likely to quit or give upn when something is Ir-esponsible/Inattentive
| difficult or demands more than usual erfort
} Category Five Items
Physiotogical Deficit
|
| 6 2.31 appear overactive and constantly moving about Hone
; 6 2.41 do eve-ything with boundless energy None
|
6 3.01 resiless; unable to sit still None
% 6 3.35 sluggish, slow moving, lethargic Nore
3 3.5¢ slow and not accurate in doing things Irresponsible/Inattentive
|
X 6 3.82 squirns, fidgets None
} 6 5.10 s overactive, restless, andfor continually None
| shifting body positions
1
‘ Category Six Items
Information/Thought Processing Deficit
6 1.42  appears bewildered None
6 2,11 mechanically repeat certain words or phrases in None
a meaningless way
6 2.16 ook puzzled or confused by things happening None
around hin




No. of Inst
Experts Code
6 2.29
6 2.30
6 2.31
6 2.42
6 2.53
6 2.51
3 3.18
3 5.13
6 5.16
3 6.38
6 6.49
3 1.14
3 1.26
O

BEHAVIOR ITEHS

Other Categories Selected
Categories Ho. of Experts

valk around oblivious to what is qoing on around
hin (e.9., seem wrapped up in his own thoughts)

express the beliefs that others influence or

control his thoughts (even though this isn’t true)

report hearing voices or other hallucinations

tell you things from his imagination as though
they were really true

have a blank stare or far away look in his eyes

say that certain external forces {e.g., machines,

electronic devices) are influencing or controlling

his behavior and thinking
loyal to delinquent friends

underachieving: performs below his demonstrated
ability level

pakes distrustful or suspicious remarks about
actions of others toward him

talks at inappropriate times or makes irrelevant
comments

engages in self-stimulating behavior (e.q., hair-
twisting, nail biting, twirling objects, etc.)

tell stories which are exaygerated and untruthful

meae irrelevant remarks during a class discussion

83
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Hone

None

None

None

None

None

Irresponsible/inattentive 3

Irresponsible/Inattentive 3

None

Irresponsible/Inattentive 3

None

Aggression/Acting Qut 3

Irresponsible/inattentive 3




Appendix O

Summary of Frequency of Experts Placing Activity 4 Items by

Behavioral Category

No.

Behavioral
Categories

Aggressive/
Acting Out

Irresponsible/
Inattentive

Socially
Withdrawn

Fearful/
Anxious

Physiological
Deficit

Information/Thought
Processing Deficit

of Experts Agreeing on Behavioral Category

1 2 3 4 5 6

0 4 6 Q 0 12
0 1 5 2 1 8
0 4 0 0 1 4
1 2 1 1 2 9
0 0 0 1 0 6
0 v 2 0 v 11

3
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Appendix P

Percent of Respondents and Humber of Experts Placing Items in Categories (Activity 4)

e e e e e o T = - " = = = = = e = -

Key to Behavior Categories:

A/A Aggressive/Acting Out 1/ lrresponsible/Inattentive ] Socially Nithdrawn
-FfA Fearful /Anxious P/D Physiological Deficit® 1/TPD Information/Thought Processing Deficit?

* New categories established by n~nel of experts

Behavior Categories
Percent of Respondents Placing!i Ho. of Experts Placing Items

Items in Category H in Category
__________________________________________________________________________________________ |
st ! Cooror
Codes | Item VAMY LT SIN Y FIR ) Other)t AJA Y 1JL L S/M L /AL PD Y 1/TPD
--------- e D e e R e I e B B

! i : H ! ) " i | i P
1.09 ! Dislikes classnates Vs o2 £ 15 1 ! 16 ! H
--------- i B e B e R e e e Red EEC S PR
1.13 ! Tinid P13 2 4t 3 " H d P61 i
--------- i e e e R B N e B il Rt e T LI LT PESE TR
1.31 ! Unmotivated T I N T S | Y 16 ' b
--------- e R R B R e R F e B R e R e EEELY EE
1.36 ! Hostile to new ideas P38 o2 2% s o2 i [ !
_________  mccccmccccmmc e e e cc e crccccccccccccceccececeelcccce leccccelccccc lancca laca e | | SN DRI PRI PIEEVIVI DUPEURI PECCRIOI

1 1 ] ] ] ] " 1 1 ] 1 ]

1.3 ! Abuses self P2 07 40 11y 316 i g I
--------- e B e B R e Rt R L Ry e R
1.42 ! hnpears bewildered b0 2ty 1Ty o33 294 ! : d I
--------- e e e e L R F R e e e Rt RIS
2.0y | Wear clothes that are provocative (e.g., shott | 48} 81 5| 81} 311} 6 ! ! ! ! i

! skirts and/or tight sweaters for girls; tight | ! ! ! : " ! ! ! : :

! trousers and/or open shirts fer boys ! ! ! ! } " } ! ! ! :
--------- R e e R R e | et L e R e
2,06 ! Seek out adults for attention V8! 8! 15 3% 33 H i 16| !
--------- R el B e e e N R R R R RELL D
2.10 ! Cheat (e.g., in ganes, or sports) Vo35, 31y 0 15) I8! 6 ! ! ! ! H
--------- e e B R By B N e s et EEEE Y EES A PESees
2.11 i Hechanical ly repeat certain words or phrases Vo3I s 268 450 ! ! ! ! HE

i in a meaningless way ! ! ! ! ! 1 i i i i i
--------- R e R e R e e el Rt B e e
2.12 ! Daydream o0 49 28 81 16 i 6 | d .
--------- R e R Rt T B e N T ey R R
2.16 i Look puzzled or confused by things happening 10 28 18 44 104} ! ! ! ! 16

! around him i d g i d H d i d P
_________ | ecccccccctcacccccnccccrccccereacee coe o= ccceeleccccclee. cetcacecclcacaaloooooo | | I PEIOEVIVIN I FEDEEVUIE DEEPU DU

] ) ] 1] ] ] " ) ] ) 1 ]

2.11 ! Get easily upset by peers {e.g., when pushed, ! 23! 51 18! 49! o3 i S

! teased, etc.)(by peers is meant youngsters his ! ! H | ! H | | H T

! own age, excluding brothers and sisters) ' ' | d i i H i i oo
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Categories

Bahavior

Percent of Respondents Placing!!

No. of Experts Placing Items

in Category
R et

Items in Category

Inst
Codes

VAR T/ S/ FJA | Othertt AJA Y T/1 ) S/M Y F/A ) PD } 1/TPD

Itenm
_______-_I_______________________-____-___________-___-_---I_____I_____I
] ] ] 1

! Resist or refuse doing what is asked of him, or ! 44!
| display a negative attitude

2.18

281 56!

33

| Walk around oblivious to what is going on around!

2.29

him (e.g., seen wrapped up in his own thoughts) !
e ccccccr e cc e r e e e e ccam e e cnsecees e caaea

2.30

! Express the beliefs that others influence or

ontrol his thoughts (even though this isn’t

c
true)

21}

331

! Appear overactive and constantly moving about

2.31

44 1

i

13

i Report hearing voices or other hallucinations

2.31

2.38

)

! Resent being told what to do

[} [}
[} [}
[} [}
[} [}
[} [}
[} [}
! !
[} [}
[} [}
[} [}
1, [l
[} [}
[} [}
[ - [}
[} [}
! !
[} [}
[} [}
[} [}
[} [}
1 !
[} t
[} [}
[} [}
[} [}
1 !
1] [}
[} [}
] 1
[} 1
! !
[} [}
1O ]
"o ]
[} [}
[} [}
! 1
) ]
t O ]
"™ [}
. [}
4 L[]
[} 1
[ sl ]
| e [}
5 [}
! ]
[} ]
1w [}
[} [}
[} [}
1 ]
[} [}
1 ™ [}
[} !
] [}
t !

! Seek out adult approval and praise for what he

! has done
comrmenmeelceae hmdctecce mrccccccccmemecccccmccc e, ———

2.39

101

| Tell you things from his imagination as though !

| they were really true

2.42

36 11
cmmmmel loa o

56 |

| Talk rapidly or hurricdly

2.43

13§

39

41 |

2.41

i Do everything with boundless energy

! Get very upset or overemotional if things don’t !

! 9o his way

2.48

! Seek out adult help in doi-g things
—--------=--------—-m---------—-----------------—---- ————- -----:---. -

2.50
2.51

2l

! Insist on doing things his way

0

157 1

01 31 4

| Have a blank star or fai away look in his eyes

2.53

4

_————

10

5

5

2.51

i Say that certain external forces {e.qg.,

1 machines, electronic devices) are influencing

| his behavior and thinking

i

—c—e—-

0

! Inpatient and unable to wait for things

2.6l

2.1

10§

54
PPN PP Y P,

i
]

i Sneaky ¢r underhanded in much of what he does

26

49 |

mmmmmmmme e reevme e —————
~ 1

.12

! Bossed or dominated by peers

2.76

| Unpredictable in his behavior
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3
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Behavior
14}

Percent of Respondents Placing!}
| IR

81

25 4

Items in Category
18 |

33
43 |
19

3.01

VAR /LY S/M Y EJR ) Otherd) AJA Y 171 4 S/M Y F/A Y PD ) 1/TPD

Item
! activities such as team sports, clubs, projects

! to help others
| Resists leaving mother's (or other caretaker’s) |

! side
! Express the feeling that too much work has been !

! Knows what’s c¢oing on but is listless and
1 assigned

! Has "bad" companions, ones who are alwavs in
! uninterested

! A fringe participant in peer social activities
! some kind of trouble

| Preoccupied with cosmetics (e.g., eye shadow,
! rouge; after shave, lotion, hair tonis, etc.)
i Slow and not accurate i’. acing things

i Is part of a yroup thit rejects school

! Does not respond to praise from adults

! Sluggish, slow moving, lethargic
| Uses drugs in company with others

| Loyal to delinquent friends

! Restless; gnable to sit still
! Says nobody loves him or her

! Feels inferior
! Squirms, fidgets

! Talkative

Y PN
4.11

2.1
2.19
2.82
3.06
3.18
3.24
3.35
3.4v
3.53
3.56
commsrmea et vt
3.59
3.62
- 3.63
3.74
3.82

2k |

2]

! Reliant upon the teacher for directions and to
| be told how to do things or proceed in class

4.2

87




Behavior Categories
Percent of Respondents Placing}! No. of Experts Placing Items

e i Tt e bt D L L R e ettt et L uyuppsy JUNIIEpEY PRpEySyspiy | DIV JIPIIpI PGS PISINUIN DIV DRI

Items in Category H in Category
.......................................................................................... : !- [ ————
Inst ! 1 i ! i i " ! g i i i
Codes ! ltem VAR LJT} S/M Y F/A | Other!! AJA Y T/1 ) S/N L FJA L PD ! 1/TPD
--------- e L L R R | o oy ! ----1
4.3 1 Prone to want the teacher to do all the work for{ 2} 42} 81! 32! 171 7 6 ; ! !

! him, or make things easy for him d ' ' ! ! " ! d ' L
--------- e e e e B e | el Lo iuy MUY JUSURY (Spivay S
4.4 i Not receptive to others’ opinions (e.g., doesn't} 38} 43! 9 21! 61!! 3 1 3 ! ! ! !

} "listen," interrupts others, etc.) ! ! ! ! 1 H ! ! ! P
--------- i T B e B [t Py P
5.03 i Does not conform to limits on his own without | 43} 260 41 91 {741 3 ! 3} ! H i

! control from others ! i ! ! | " i ' ; i !
_________ l_________________________________________________I_____l_____l_____l_____ | SN B PRSI DURPEVEIN DRpE | IV PECIVPI NN

] i ] 1 ] 1 n 1 ] ] ] ]

5.10 i Is overactive, restless, andfor continually 4 B R N ¥ B kI i ! i 161

! shifting body positions ! ! ! ! i i H ! ! ! !
_________ I__________________.._____________________-_..-___-- | DRSS JEVIVIVIVI FUPEPIVIY DINEVEI SIS | | DRGNP DENIDIIp PIpEpuviy DEVIS DECIUIRIIE

] ) 1 ] 1 1 t 1 1 1 |

1 ] 1 1 ] 1 [N} ] 1 ] 1

1 1 1 1 1 1 (N} 1 1 1 1
5.13 i Underachieving: performs below his demonstrated] 11} 32! 11} 8! 341! 3 ! ! ! ! 3

| ability level g ! i d i i i i 4 d
_________ l_________________________-________________-__-__-I-__-_I-__-_I_____I____-I______I | P DECY DECEVENONY PRSIV DI _cmmwm——

] ] 1 1 1 1 11 ] ] ]

5.16 | Makes distrustful or suspicious remarks about | 22} 4} 11} 47! 151 ! ! 6

| actions of others toward him ! ] | H ! i ! !

--------- T T e B I [t TSUY PRy PN
5.2 i Habitually rejects the school experience through! 38} 13} 171 231 91!t ¢ !

| actions or comments ! ! ! ! ! T :

-------- el Setaral ettt EEEVE FRRTY FEIS  SSIRRSY RSSOy (R (I Py R
5.25 i Comments that nobody likes him P 61 2861 361 19! 6 |

--------- e B B e et § Ly [ JAVUPINS PUSSIpUE FO PR
5.34 i Expresses concern about being lonely, unhappy | 4 21 36 43 13 2 15

--------- Rt B B B LTy JRE Jn e B e e
6.38 | Talks at inappropriate times or makes irrelevant! 42! 42! 3 21 12 3 1 3

! comments ! d d i
--------- et ] ECCEY EEEEEY DRV Pt Sy RNy § PSSRy RO PRy (A S TR
6.40 | Responds inappropriately to praise or recogni- | : !

i tion from other students or teachers ! ! !

--------- :-------------------------------------------------}----- et cmam- -«----:-—---- [FIPUPHY [ P [ U P
6.42 i Demonstrates difficulty or reluctance in begin- ! !

! ning tasks | g
--------- R iGGuGEEETEE SR PEVETY RESVY IR FY (RUNSY § PSR Ry PSSR SO S
6.48 i Responds inappropriately to constructive ! !

i criticism or comments from others ! !

--------- Rl el Dy AL Ry PR (RRY S SRS S
6.49 | Engages in self-stinulating behavior (e.g., hair! !

| twisting, nail biting, twirling objects, etc.) ! |

--------- e UL R EUEY EEEETY DUV PR FSMSEY PRSPI RO RSP ANy PRy (R
1,14 i Tell stories wlich are exaggerated & untruthful ! !

--------- e tiad EUTEUTEESET EESEY PRSEEY PRI F EOS INNRRY (RS R F S
l 1.25 { Complain teacher never calls on him (e.4., that ! H

i teacher calls on others first, etc.) ! i

] 1 ]

] 1 ]
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¥axke irrelevant remarks during a classroom dis-

Reliant upon the teacher fo- directions and to
be told how to do things or proceed in class
Likely to quit or give up when something is
difficult or demands more than usual vffort
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Ho. of Experts Placing Items



